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. other programs

School Library Resources, Textbooks,
and Other Instructional Materials -

Title HE, ESEA -

Strengihening Instruction in Science,
Nlaahema!ics, Foreign Languagés, :
and the Jlla_lmuglities and Arts -
Title 11§, NDEA

Guidance, Counseling, Testing -
Title V, Part A, NDEA



other programs

[

There are a dozen other Federal p1 ograms Act (NDEA)—Strengthening instruc-

of aid to education which make funds avail- tion in critical subjects and the arts and
able to State educational agencies for admin- humanities (section 12 of the National
istrative costs. In the following pages are re- Arts and Humanities Foundation Act
ports on three which, by their statutory has been absorbed into this).
terms, may be classified as ‘‘State plan-State . 3. Title V, Part A, NDEA—Counseling,
grant” programs. They are: ~ gmdance and testing. '
1. Title II, Elementary and Secondary Ed- In the discussion of these programs, the
ucation Act (ESEA)—School library emphasis will-be on their intrinsic effects, to .
resources, textbooks, and other instruc- the limited extent to which these can at.thisx;"
tional materials. stage be ascertained, but chiefly on their rela-
2 T1t]e III Natlonal Defense Educatlon tion to-the State departments of education.
/
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School Library Resources, Textboolks.
and Gther Instractional Materials

-~ (Elementary and Secondary Education Act of 1965, Title II) '

One of the drawbacks, from the Federal
point of view, of Federal administration of
programs'in aid of education is that the re-
sults that come back to Washington are gen-
erally expressed only.or chiefly in terms of

numbers of dollars spent, with generalized -

R descriptions of what they have been speit for,
" and similarly useful (from an administrative
point of view) but dull (from & human stand-
peint) information.

Title 11 of the Elementary and Se»onfhln
Educatien Act provides Federal grants ‘for
the ‘acquisition of school library resomcw
textbooks, and other printed and pubhshed
materials for the use of children and teachers
in public and private elementary and second-
&1y schools.”

" If the U.S. Gommissioner of Education and
his staff \vho administer this program of
" grants learn.that in an ‘inner- cnty school
whlch did not previously have a school li-
brary out of 41 boys and girls interviewed,
33 reported that they went there because they

“like to read,” it is gratifying. But the Com-
missioner and his staff learn it becauSe there '

has been a special study made: Descriptive
Case Studies of Nine Elementary School
Media Centers in Three Inner Cities (more
information on this is given below) and not
because the normal reporting procedure per-
mits such indulgence. From thatstudy, they
also learn that 17 of the children “like to
‘study there.” Although seven of the children
‘were in kindergarten, and seven in the first

and second grades 39 of the children reported -
they found books that they could read by

" themselves—and all of them wanted to.
Tt is too soon to tell whether this will have
an appreciable impact on their ability to read,

but by such evidence ds is now availabie, the’

odds are extremely -favorable.
In this report, we mustf necessarily focus

our attention on the administration of Title

11 in relation to State departments of educa-
‘tion, as the leaders of education in their

States. The information for the report is

taken from the annual reports submitted by

the State education agencies.

The first year’s appropriation for Title 11
was $100 million, and it remained around that
figure until fiscal year 1969, when it was re-

duced ﬁon$50 000,000. State administrative’
. oxl)eifqes"’fox the four years were respectively

$2.36 million, $3.9 million, $4.04 million, and

$3.035'million. The Senate Committee on La- -
* bor and Public Welfare in its report on pro-

‘posed ESEA amendments for 1970 (S. Rept.
" 61-634, p. 25) w1ote w1th resper't "to Tltle 11

that

a number of States with low population:
and large rural areas, particularly in the
West and New England were able, under
Tltle 11, to employ State school library
and audmmsual supervisors for the first
time.” These States, just beginning the
development of school media programs,
are frequently those States where the

percent of public “elementary schools °
without centralized llbrarles is highest,
dS it is generally true on a statewide
basis, that school libraries have reached
a higher stage of development in those

States that have had school library su- -
* pervisors for a significant period of time.

During the first year, the~Staté educationai

agencies hired 113 professional employees for
the Title II pr ograrm; the next year they took
on 142 ; the.third yeér 152. Full data are not
vet available for fiscal year 1969.

The history of Siate administration of Title
I1 is one of relatively small outlays, with em-
phasis on counseling concerning informed
and judicious acquisition of {nateria]s for use
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in instructional programs. By law, the States.
are allowed to use up to five percent of their-

allotment, or $50, 000, whichever is greater,
for administration. Only a half-dozen States
took their full entitlements last year.

(In addition to its annual reports on Title
11, based on State reports, the U.S. Office of
Education published in 1969 the results of
two sets of ad hoc reviews of Title Il pro-
grams which exemplify the effects achieved
by theé-special pm pose funds:

1., Emphasis on Ex cellence in School- Uv(lzn
Programs, descriptive case studies of me-
dia programs in eight publi¢’ schools—
three elementary, three junior high, and
“two senior high schools—selected on the
basis of criteria that might produce broad
representative ﬁnd'ings. This volume, OE-
20123, may be obtained from the Superin-
_tendent of Documents, Washingion, D.C.
20402, catalog No. TS 5.220:20123
($1.75). :

-2. Descriptive Cuse Studies of Nine Elemen-

tary School Media Centers in Three Inner
Cities, mentioned above., This, while cop-
ies are available, may bhe obtained from
the U.S: Oflice of Education, Washington,
D.C. 20202 (No. 0L-20021).)

State Managemoent of Schoeol

. Media Programs

Under ESEA Title 11, the State plan serves
as the basis for the operation of the program,
describing management procedures to be fol-

- lowed in its administration. The stafling pat-

tern and assignment of responsibilities; types
of management activities such as planning;
composition and duties of advisory commit-

~tees; and the collection and dissemination of.

data, are outlined. The plan ‘lays down the

. criteriafor making materials available on the
.basis of the relative need of children and

teachers for- materials and also for the equita-

ble distribution of materials for the use of

private school children and teachers. It also
provides for appropriate coor dination of-Title
Il with other Federal” “programs and sets
forth the ‘design for use of administrative
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funds by local educational agencies to make
loaned materials accessible. The fc,)i]'owing
sections illustrate types of management ac-
tivity set forth in State plans for fiscal year
1969

Siafiing Paderns

State department of education personnel. -
assigned to the administration and supervi«
sion of the Title-1I program have inchided
full-time and part-time administrators, school
media specialists, curriculym and subjcct spe-
cialists, fiscal and statistical personnel, and
nonplofcswonal employees who do not fall
into any of the other categories.

Table 5 provides data on the numbel of
administrative, supervisory, clerical, and-
other positions assigned in State depart-
ments of education-to administer the ESEA
Title IT programs in the first three fiscal years
of -the program. (These data are not yet
available for fiseal year 1969.)

As a result of the reduction in funds avail-
able for the program in fiscal 1969 a number:
of changes were made in staffing patterns and -
assignment of responsibilities in the adminis-
tration of Title 11. . ) '

Somé State agencies lost library and media

professionals and were unable to replace

them or reassign their responsibilities. Maine,
for example, which employed a school library
supervisor for the first time in fiscal 1966, is
now without one again. "In Wyoming the li-
brary specidlist is serving, half-time in Title
11 activity. In Pennsylvania, the Division of
School Libraries lost two pr ofes: ionals; their

-responsibilities could not be Teaqsxgned be-

cause the rest of the staff was already carry-
ing loads considered excessive. * - _

Elsewhere, reshufling ‘was the prevailing
pattern. New Jersey lost an audiovisual spe-

-cialist,” and library specialists. assumed the

responsibility for processing audiovisual ap-
plications to the best of. ‘theéir -abilities.
Georgia, Kentiwcky, and. Florida each Tost a

cconsultant, Other States reported losses of

one-or more staff members. Missouri reported
a 50.percent staff reductlon Wisconsin, 25
percent. .
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Table 5.—Number of State Department of Education Personnel Assigned to Elementary

f
[

“ment of Education,

and Hoton(lurw Educ ation Act, Title 11 Programs in Full-Time Equivalents, Fiscal Years

1966, 1967, and 1968

'[:ype of Personnel Full-time
1 ' 2
Administrator - :
Fiscal Year 1966....... ....... 31
Fiscal Year 1967............... 46
Fis_cal Year 1968................ 43
Supervisor T
Fiscal Year 1966........ e 67
Fiscal Year 1967............... 85
Fiscal Year 1968............... 99 .
Secretarial and Clerical Staff ’ N
Fiscal Year 1966........... e... 103
Fiscal.Year 1967............... 158
Fiscal Year 1968..... e ‘176
Other B
Fiscal Year 1966............... 1T
Fisgal Year 1967............... 22
Fiscal Year 1968......-..... ... 27

Number of Personnel- -

Full-time Equiva- Total Full-time

Part-time . lent of Col. 3 (Cols.-2 & 4)
3 4 5
66 n " 16.19 17.19
48 ' 13.04 59.96
54 <1259 55.59

87 ' " 13.84 80.84
129 24.43 100 43
174 26.53 25.53
119 B 23.67 126.67
150 34.08 192.08
204 49.06 225.06
90 ' 12.59 29.59
48 6.02 . 28.02
95 - 23.08

50.08

Some States were able to absorb the cost of
mamtaming their library and media special-
ists by use of State funds. Others absorbed
the library and audiovisual specialists into
other units of the agency: whether they

wotuld. continue to function with respect to

school library programs was not clear. In
these cases, the personnel were retained, but
the programs may .not have been, _In still
other cases, the program responsibilities were
reassigned to personnel and units which had
other -primary responsibilities "so that the
school hbrary, program became Cinderella-
after-midnight. The Minnesota State Depart—
in addition to making
staff cuts, had to close down successful dem-

onstration centers at Mankato and Brainerd.

BN

‘\lan.n;.q-m(-n( oi Acqlusn jons,
Pregeren:

School Iib_.ra?y resources, textbooks, ‘and

" other instructional-materials’are' made avail-

able under’ the: Title II program to children
and teachers in public and private eiementdry

“and secondaty schools on the basis of re]at1v>

O
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need Thiq refers to the need of childfen and )

teachers for. materials that may be acquired-
under Title IT in comparison ‘with the mate-
rials already availableto them. State depart-
ments of education are asked from time to

“time to evaluate the criteria applied in decid-

ing relative need and to adjust them to chang-
ing situations. Early in ‘fiscal year 1969, a
number of States revised relative need formu-
las to asstire the provision of instructional

“materials of quality ‘where the pinch - was -
"greatest.

The reduction in available funds
necessitated adjustments like the following:
" Delaware reported curtailment of the spe-
cial-purpose grant program; however, a por- ’
tion of the funds available for admimstration
-was aliocated to this program to offset a pcnt
of the reduction in funding. )
In New York, children and teachers in 200

-schiool districts with the greatest need for ma-

terials were selected to participate in the
basic grant program in fiscal year 1969. Fac-

tors used to determine partlcipation included -
© critiecal

racial imbalance problems, availa-
bility of existing quantities of school library
resources, financial ability to acquire school
library rebources and number of children and
teachers ‘to be served. Initial, basic r'ollec-

¢
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tions of school library resources for the use of
exceptlonal children were established in 15°
agencies in the Special Education Instruc-

Jtional Materials Center (SEIMC) network.

//

‘Maine reported expansion of its “incentive
grant” program to include more schools, but
with reductions in funding. Even the smuall

_ grants under the incentive program have re-

sulted in genuine progress in the improve-
ment of instructional program< the State de-
partment feels.

- The statement of the Gcorqza Title II coor--

. dinator that “mater ials purchased during ‘ﬁs-

" made supplemental

cal year 1969 were of the highest-quality of

.any year of the program’ was representative
of the feeling throughout the States. In order
to simplify matters for the local systems and
for the reduced clerical staff in the State Title
11 office, Alabama permltted systems to order

material without prior approval of the Title
I consultant. -Puerto Rico continued to re-
duce its’ proportion of funds spent for text-
books, with top priority gomg for the first

time to school library resources. Puerto Rico

is still alone in spending a sizable share of its
Title IT funds for textbooks (33 percent).

- 2 - <
Special Puarpose Gramnfs

=.No new special.purpose grant projects
were funded, but North Carolina and Florida
allotments to continue
.projects previously funded. Georgia withheld

funds from locfahtleq that fan]ed to maintain
~effort.

Most States list the adoptiol. of the central’

media concept as a major strength in making
materials available, as well as the allocation
of funds:on the basis. of greatest need. Lo-
cally, concentration of effort on areas of
‘weakness has added emphasis to the “needs”
aspect of the program. West Virginie added

“an incentive factor to its funding formula,

providing a small bonus to a school establish-

ing a buildin‘g resource center at the elemen- .

tary level.
In the_ Dzstnct of’ Columbza audiovisual ma-
terials purchased with Title IT funds are now

placed in individual school media centers.
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in a
- which nevertheless allowed evely schoo] -an

(Regular budget purchases of audiovisual
materials are put in the central ]1brary for .»
the system.)

South Dakota limited acqu1s1t10ns to school
library . resources, Minnesota to schools with
a high concentration of Indian children, and
Kuanses to elementary schools, -with second-
ary schools receiving some -special grant
funds; Nebraska and Ohio suspended special

purpose grants; Wisconsin incréased special
) purpose grants to assist schools with greatest

need for materials; Illinois adjusted its rela-
tive need formula to increase assistance to
more economically deprived and to assist in
developing cooperatives between school dis-
tricts; North Dakotea removed percentage
categorical restrictions to allow utilization of
funds for greatest need at local level.

The reduction of funds in Montana resulted
change in the acquisition program,

allocation.

. With the packaging of Federa] funds Jin
Texas an adjustment was necessary in the
management of the acquisition program to

make the best use of Title II funds. The Texa$
annual report states that among the consoli-

ddted program goals are:

e Focus of local p1 ogram planning upon
the student. The major aim is to encour-
age definition of programs on the basis
of activities and services delivered rather
than upon the basis of-revenue sources or
upon the administrative structure of the :
Texas Agency. /

o Design of a compxehenswe educational
program in each local educational agency
‘that ,would meet the educational goals -
and intent established by Congress, the
'State Legislature, and the local commu-
nity in a way that produces maximum
benefits for dollars expended.

e Development-of a consolidated applica-

tion procedure, as well as consolidated

evaluation and reﬁo\rtliﬂg procedures,
that" would permit the Tocal supérinten-
dent and his staff to plan systematically
several program elements that had in the
past been planned mdependently, thus
permitting max1mum remforcement of

< y *
) *

e
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- chase orders.
" tribution to concentrate materials where. rel-
“ative need was greatest Arizona declared

any one program element by other re-
lated program elements.

The absence of a required list of eligible
materials is one of the greatest strengths of
the Title 11 program in Ideho. Personnel in
the local educational agencies are {ree to se-
lect those instructional materials needed most
to enhance their curriculum, to work with
committees of local people, and to try to ful-
fill their greatest needs. )

Because the Arizone Title II program was

“staffed by one professional, it became neces-

sary to relieve her of some responsibilities.
Classified personnel were therefore assigned
the initial screening for eligibility of pur-
Changes were made in dis-

ineligible to participate duringthe fiscal year
all schools with holdings of materials above

. 90 percent of the recommended numbers, and

Nevada suspended its special purpose grants
and curtailed State administrative expenses
in order to make 95 percent of its allotment
available for acquisitions.- _

For the first time, Washington accepted
cooperative projects submitted as a single
project application by two or more, school
districts. This permitted them to pool their
funds to concentrate on specialized materials
in a subject area or for particular groups of
children. Also, Washington for the first time
implemented its special purpose grant pro-
gram. Projects were funded for children and
teachers with special needs: -

Five on intercultural education (the Pa-
cific Coast and its relationship to the Pa-
cific Rim, Africa, Negro history, the sub-

urban district and its relation to and re-’

sponsibility for urban problems) ;
One t;or h?.ndicapped children;

One for culturally disadvantaged children
(expanding political and social experiences

and sources of information for students

in remote rural areas)’;

One for educatlonally and culturally de-
prived children (a Taba*-based program

* Taba = an instructional technique named for its originator.

LN

on Northwest history for elementary-age
Indian children).

The SEA also encouraged districts to de-
velop special purpose grants that would pro-
mote effective introduction to new media,
and made three such grants: a project de-
voted to careful selection, evaluation, and
exemplary use of 8mm. films in an elemen-
tary urban school, grades 3-6; an 11th-
grade American history project using origi-
nal-sonrce materials on microfilm, which also
has as one of its objectives research into the
problem of periodical storage; and an art
education program (K-12) involving the ex-
tensive use of art prints. The basic purpose
of the special purpose grants was to pro-
mote ¢ffective, innovative programs utilizing

a wide variety of media, Examples of those

funded in fiscal year 1969 are a social studies
project in a model school resource center
which is located in the middle of a team
teaching area for which the entire staff has
been trained in both Taba and inquiry tech-
niques; an ecology and environmental educa-
tion project concentrated on a specific: geo-
graphic area for which few materials were
available (an outdoor education site compris-
ing five life zones has been developed co-
operatively by three separate government
agencies as a result of this project} ; and the

.~ interrelationship of the study of science fic-

tion and a reading program at the hlgh school
and 5th-grade levels.

Hawaii made adjustments in its acquisi-
tions programs to provide a more efficient
method of handling resources bought with
Title II funds and allowing more of the Fed-
eral money to be used for acquisitions. Title
IT book orders and processing were coordi-
nated with previously arrangea schedules
through the State Centralized Progessing
Center. Title II filmstrips and -periodicals
were ordered and processed through the
State office for Title I1.

Participation of Private Seﬁnol
Children: and Teachers

Children and teachers in both public and
private elementary and secondary schools are
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eligible participants, under ESEA Title I1.
- The same criteria prevail for determining
relative need. The major strength in the pro-
gram for private school children and teachers
was the lack of diserimination between publie
and private school participants and in repre-
sentation on State advisory committees. In-
volvement of privaté school personnel in
meetings at State, regional* and ldcal level.
and assistance given in needs assessments
and selection of materials also strengthened
the prlvatc school factor of the program.

Some exemplary excerpts from State re-
ports on nonpubllc school participation fol-
low:

Connecticut reported a highly favorable
reaction to the Title II program from private
school officials, citing their tremendous need
for mstructlonal materials for use in private
school programs.

New York reported ﬂcellcnt cooperation
among public and private ‘school officials in
planning the development of Title IT projects.

Private school representatives participate in”

‘selection of materials but State and local
public education agencies have the final re-
sponsibility for selection. \l

Pennsylvanie noted that the ne\\ libraries
in private schools often establis hed and ad-
ministered by volunteer parent froups under
professional supervision are strong- testi-
mony to the interest of the pdl‘é..llt% and ap-
preciation by tke children who' have had the
use of Title Il materials.

Alabama amended its State plan so that

loans to private schools are now handled di- -

rectly through the State Department of Edu-
cation. Shortcomings in benefits to children
and teachers in private schools were attrib-
" uted to lack of funds and personnel.

Puerto Rico is doing a follow-up study of
purchase orders in an effort to improve its
. handling of the private school program.
Missouri: Visits to schools showed an im-

provement in the working relationships be—

tween pubtic and.private schools.

_Minnesota report said that the large quan—
tities of careful‘y( selected materials made
available - to public and ﬂnonpubhc school
chlldren have vastly mcreased the dm%emma-
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tion of quality information for boys and girls

of Minnesota.

Utah: Children and teachers in the prlvate
schools have equal access to Title IT materials.
Each district determines the loan period to
public and private school children and teach-
ers for Title 11 materials. The cooperation be-
tween the public and private school personnel
has been excellent.

Montana also comments on the remarkable
relationship between the public and private
school personnel. For example, one school

district that did not-itself participate in the

Title II program administered the ‘program
for a parochial school in the district.

Arkansas: Children and teachers in private
schools share the same benefits as children
and teachers in public schools. Among these
benefits:

(1) Teachers have the opportunity to rec-
ommend instructional materials for pur-
chase; -

-All books pur chased are listed in one or
more of the recommended selection aids;

All library resources are the property of
the entire district and. not of any one
school within the district.

(2)
(3)

Califorseia: Special workshops were held
for private school personnel in the Los An-
geles area on cataloging non-book materials;
librarians, administrators, and teachers from

‘private schools part1c1pated in other training

sessions. .
Seve, private schools in the Trust Tem‘q,-
tory of iLh
vent of Title 1I been able to gear their in-
structional programs more closely to that of
the public schools through use of materials
made available under Title II. The program
has thus worked as a unifying force.
Weaknesses observed in the program for
private school children and teachers in-
cluded:

o Difficulties in getting complete and re-
liable information from the schools to

‘use as a base in calculating relative need:

{Nevada) ;
e Inadequacy of the funds avallable to re-
imburse certain EEAs having a dispro-

1o

¢ Pacific Islands have since the ad-,



private to public
functions they

portionate rutic «f
schools for adinistrative
performed (California) ;
e The frequent change of administrative
perscrnel in the private schools, requir-
ing a continuing program of orientati n
on tae Title 11 program (California).
e The necessity, because of time limita-
tions, for the Title il Administrator to
sukstitute alternate titles (Arizona).

. Coordination

To achieve maximum edumtlonal benefits.
the ESEA Title IT program continued to be
coordinated in fiscal year 1969 with other
titles of ESEA , as well as a number of other
programs of Federal financial assistancc.

As in previous years, the most extensive
such coordination involved programs funded
under ESEA Title I and NDEA Title IIIL

(ESEA Title I supplies agsistance to districts

with larger numbers of educatmnallv—be-
cause econom1cally——dlsadvantaged children.
NDEA Title'III provides funds for strength-
ening: instruction in critical subjects.) Many
new media centers in elementary schools

gerving disadvantaged children have been-

established using furids under ESEA Title 1
and II programs. Title I funds are used to
obtain media facilities, professional and cleri-
cal media personnel, and media center equip-
ment and supplies which are not eligible un-
der ESEA Title II.

audiovisual materials.

Coordination of the Title:I1 prog -am with
other Federal assistance programs is often
accomplished routinely at the State level in

most States by cooperative review of media- .

related projects in all programs.
Some etampleq of Title I and Title IT co-
ordination: :

e A Title I kindergarten program in Mil-
ford, Delaware, has been developed to

~ emphasize language arts exjperviences.
Instructional materials were provided
under ESEA Title II. .

e Titles I"and II were coordinated to pro-

3 Title IT funds are utilized
to buy such library materials as books and

vide a library program to support re-
medial reading, mathematics, and speech
programs. for neglected and delinquent
boys assigned to the Residential Treat-
ment Unit, Massachusetts Youth Service,
Oakdale. ‘

Coordination of NDEA Title IIl and ESEA

_Title IT was reported at both State and local

‘levels. Media and subject specialists em-
ployed in State departments of education
with NDEA Title III funds on a matching
basis frequently gave consultative assistance
__in_the selection, or gamzatlon and use of in-

structional materials acquired” underTitle-—

1I. Equipment acquired under NDEA Title
IIT often used audiovisual materials bought
with Title IT money.

Other examples of the cooxdmatlon of
ESEA Title II programs with other pro-
gramé of Federal financial assistance in-
‘elude

° ‘Several States—New Je7seJ, Pemzsyl-
vania, Rhode Island—have indicated
that representatives from the Library
Services and Construction Act (LSCA)
staff serve on Title II advisory commit-
tees, and vice versa. Other forms of co-
ordination include cooperative planning
by local school and public library admin-
“istrators .concerning library services to
students in the same geographic area,
and cooperative planning in selection of
materials, inservice education, process-
ing, interlibrary loans, and the like.

o Pennsylvania_ reports publication of

" Guide for School Librarians supported
by ESEA Title V funds-and cooperatmg
school districts.

. Conducted under ESEA Title V, a New
England research project on reading
provides interesting data on school

medxa programs. Rhode Island leads in-

provision of school media centers, pro-
vision of full-time staff, and number of
library books, also offering greater ac-
cessibility and more instruction in study
skills.

e The Alabama Learnmg Center funded
since 1967 jointly under ESEA Titles I,
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- —bibliographies.__to_ accompany

II, and III, cortinues to function under
the supervision of the professional per-
gonnel of the Title Il staff. Arrange-
ments have been made to make this

project a focal point of the 1970 annual

convention of the American Library As-
sociation. :

In-the District of Culumbza the newly
created Department of Federal Pro-
grams has been assigned this function as
one of its prime respomlbllltles
In Maryland, LSCA Title 171 finds have
been used to help finance a joint project
of public and school libraries to develop
teacher
guides for the new State instructional
programs; Title IT has contributed State

 staff timeto this program. _
oiIn Mississippl a representative of the
"State Library Commission serves on the

State Advisory Committee for Title II
ESEA while members of the Library

Services -Staff serve-on the Advisory -

Committee for Titles III and IV-A of.

-LSCA.

West Virginia, by planning cooperatively
with Titles [ and III of ESEA and Title
III of NDEA and
levels, was able:to open one of the first
comprehensive elementary media centers
in the State. _ . .

Iowa ESEA II area centers receiv ed
ESEA Title V basic gr ant funds for con-
ducting a mcdxa seminar for teaching in
the area. :

Minnesota reported that its Incentive

Grant funds from Title II went to schools

with high concentrations of Indians, and
librarians_and library aides from these

regional and local .

schools participated in a Library Serv-.

“ices Institute for: aneﬁota Indians.

Kansas ESBA Title II and LSCA Title
IIT cooperated to, tie four large high

. schools and a pubhc library (county)

into the State information cireuit.

In Texas the scope of program consoli- .

“dation includes program elements funded

under ESEA Titles I and II, and NDEA

. Titles"III and’ V-A, Vocational Educa-
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tion, and by State funds. ESEA Title V

A

-

grants (to strengthen SDEs) supported
reorganization of the /Texas' Stato
Agency according to function. ESEA
Title 111 established 20 regional edueca-
tion service centers, each with a medija
component, which circulate media ma-
terial and offer consultative and infor- -
mation services in a specific geographic
area. -
Most of the elementary school libraries
in Arkansas were organized, as a. result
of coordination of ESEA Titles I and 11
funds. Title I1 provided library. re-
sources designated as needs in' the -ifi< -
novative instructional plaps to enhance

the Title I p program, Specml —educas—-—

tion teachers requested and received
library materials purchased under Title
IT for children in the Tiile VI program

“(education of handicapped children).

Almost all schools are now coordinating
ESEA Title IT with NDEA Title III by
acquiring materials (Title 1) to' use
with "equipment purchased with | Tltle,
III funds. '

» Guam reported-that materials -bought

with Title II funds have strengthened

’_ programs under ESEA Titles I, III, :and

VI, in addition to providing materials for
use with . equipment acquired  with
NDEA Title IIY funds. The Title II Co-
ordmator works with the ESEA Tltle .
III staff to strengthen the services of

-the Learning Resources Center, a pri-

mary function of which is to acquire and
circulate instructional materials and re-
lated equipment, Selection tools acquired
under NDEA Title III form a part of the
collection. The Center also conducts some
inservice training of librarians and me-

_dia coordinators, and provides consulta-

tive services on the:selection and use of
learning materla]s to teachers,” librar-

“ ians, and- admmlstrators who come-to-
.the Center.

In the U.S. Bureau of Indian Aﬁ'alrs.

" (which conducts Indian- schools) and the
Nevada SEA, administration. of various

1

Federal programs was centralized, thus.

<,



providing opportunities for better co-
ordination. - '
Coordination of the Title II program
with other programs of Federal assist-
ance was accomplished in Oregon in the
following ways:

The administration of the Title -1l

program is combined with that of

Title III NDEA;

All Title I and III ESEA projects that

contain' areas .relevant to Title II

ESEA and Title III NDEA are sub-

~ mitted to the pertinent staffs for Pval-
uation and comment;

The Title II Consultant” for Library
Resources’is a member of the State
Committee for Interlibrary Coope} a-
tlon and I.SCA and is thus able to as-
sxqt in Loordmatmg activities that
'come before the group;

The general and special sub]ect matter
consultants advise the schools on how
‘they may use the various Federal as-
sistance programs to complement each
other in meeting their needs for the
improvement of instruction through
the addition of personnel, facilities,
equipment, and materials;

-e The coor'_dination of Title II with other

ESEA titles in the Trust Territory of
the Pacific Islands can be best illustrated
through ‘the science and mathematics
workshops which were held during the
‘year under the auspices the ESEA Title
- V- A major objective of the sessions
was to reach agreement on the types
of materials that were to .be purchased
with Title 1I. ‘funds.
workshop a blbllography produced un-
der LSCA Title 111 was provided, and
LSCA bookmobiles circulate some of the
" materials bought with Title II money to
children and' teachers in public and

private schools in three of the school dis- - A

tricts.

In order to simplify administrative pro-
cedures, responsibilities for Federal
programs in the Washington State edu-

cation agency were reorganized in Oc-

For the science -

tober 1968 to integrate Federal ynd
State programs and at the sameé time
maintain program integrity- A Federal
Pregrams. Operations - Committee
“(FPOC) was established, drawing from
the several divisions for its memberg:
Administrator of Title II Programs,
Coordinator of Federal Programs, Fed-
eral Budget Administrator, Research-
Evaluator for Federal Projects, membper
from Division for Teacher Education
and Certification. FPOC ,is responsible
to the superintendent and his Cabinet
for:

. Recommending policies and programs
related to Federal projects which are
consistent with the needs of the
schools of the State and the State Of-
fice of the Superintendent of Public
Instruction;

Establishing, maintaining and coor- -
dinating operational procedures re-
dfed to Federal programs.

A Federal Liaison Officer was appointed to
serve not only as chairman of the FPOC, put
as liaison between the State education agency
and the U.S. Office of Education. He relays
to the State Superintendent and his staff 41
pertinent and up-to-date information about
[Federal programs.

A new position of Federal Budget Admin-
istrator was established to handle all fiscal
matters re]atmg to Federal prOJects, in co-
operation with the project team leaders.

 Each of the 20 or more Federal projects

(progxamq) for which the State office has

“administrativé responsibility is headed by a

project team leader who is responsible for

-the administration of his project under poli-

cies established by the Superintendent’s Cap-
inet and the law governing his DFOJeCt Thlq
means.that he: °

e Understands the objectives Of the proj-
ect;

e Influences the nature of activities under-
taken within the proj ect

o Oversees the expenditure of funds w:th—
in the project so that funds are expended
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in a(.L()lddI]LG with the project anpO%e*
and established policy;

o Assumés initiative for changing or
'adapting‘prbjected plans as conditions

' change,

e Maintains liaison with pelsons in the
field wvorklﬁgx\v]th}n the project;

e Evaluates project eﬁectncnebs,

o Maintains mdnagement control over
project operations v

e Meets regularly and flequentl) with the
project team to insure communication
with the Val'iOLlrf SEA divisions.

The project leader js responsible to his
division head. He also maintains close con-
tact with the Federal Liaison Officer to as-
sure proper coordination of the operational
aspects of his project. '

Under the new administrative arrange-
ment, the Title Il team serves not only. as an
informal, mhou% ‘advisory committee for
overall planmng of Title II but also carries on
needed adminjstrative tasks in accordance
with mdxvxdual I‘esponqlblhtleg and comp(‘
tencies. Any member of the SEA staff may
be calledﬁﬁpon to serve as a temporary Title
IT team member if hig specific skills are re-
quired. Through-the other team leaders and
- the FPOC, voordination with other Federal
projects and State programs is assured.

- Accessibility of Leoaned Materials
P
An amendment to the original Title II pro-
gram in fiscal year 1967 required that States

make appropriate amounts available. to local

education agencies out of administrative
... funds for.responsibilities related to distribu-

tion and control of materials acquired under
Title II. These funds are used in some States
to support the preparation and dissemination
of lists and catalogs of- materials in certain
subject areas and for special needs of chil-

* dren and teachers and thé circulation 6f such
materials within designated geographical
areas, Reduced funds in the Title 11 program
in 1969 neceqqltated some cmtal]ment of
these activities. //
. /“
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Effects of the interchange éf materials are

< illustrated by the following :-

» In New York, the 10 agencies assigned
responsibility for preparing and dissemi- -
nating lists of Title II available mate-
rials were the six large cities, two inter-
mediate agencies in Nassau and Suffolk
‘counties, Schenectady Regional Center,’
and Genesee Valley School Development
Association. Lists. were distributed to
all children and teachers in these juris-
dictions and loan procedures were devel-
oped to make listed materials readily. ac-

cessible. Reports from these areas
indicate muedqed Cllculatlon of the ma-
terials.

¢ Vermont reports maintenance and dis-
semination of lists of selected i,tems) pur-
chased with Title IT funds; however,
since most schools are still building basic
collections, there is relatively little acqui-
sition of materials beyond those gener-
ally needed in each school.

e In'two cases in Maryland, public school
systems made their entire 16mm. film
collections available; these collections
were used heavily by private schools in
the area, as well as occasionally by out-
side groups. .

. e Puperto Rico reported extensive increase
in the use.of films and other educational
materials (from the six 1eg10na] audio-
visual centers).

o In Mississippi, the practice of exchang-
ing materials through special listings’
was most eflective in districts which use
cenfralized processing in the prepara-
tion of materials. .

Illinois and Missouri reported that the

lists had improved availability of ma-

terials in specific subject areas. How-

_ ever, several States question this regula-

tion and recommend its cancellation.

Far example, Wisconsin felt the sharing

of administrative funds with the local’

éducation agencies resulted in curtail-
ment of activities at the State-levél;

Ohio, with its ESEA II program em-

phasizing basic elementary collections,’

saw little need for lists or catalogs. -

b
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e Jduho and Utah transferred administra-

tive funds to local educational agencies
to make-materials accegsible. Oklahoma
reported that 15 pexcent of participat-
ing Title IT schools f‘n epared lists of non-
basic materials and tade such materials
available to all schools in the system:
12 -percent of the schools reported that
duplicate materials were available and
a nonbasic list for matertials was not
necessary; 73 percent of the participat-
ing schools had only oné school site at
each grade level and circulation of ma-
terials was not necessary. In Wyoming
many librarians are planning their pur-
chases on a long-range basis. For ex-
ample, in one community the public,
college, and school librarians decided
which institutions would maintain par-
ticular magazine subscriptions or pur-

~ chase single sets of expensive reference

materials for common henefit.

In California materials purchased for
bilingual programs and. advanced place-
ment courses were widely circulated. In
Washington, where there was an already
established and effective interchange of
materials among the public schools, they
found it easier to widen these serviees to
more students and teachers. Bulky, ex-
pensive, professionul, or specialized ma-
terials were the ones most ;:oncral‘l); cir-
culated, but there were no limitations on
the kinds. of material: printed library
matter (other than encyclopedias) ; film-
strips; tape and disec recordings; peri-
odicals; maps, charts, graphs, and
globes; and slides and transparencies.
The Learning Resources Center of Guam
has prepared lists of audiovisual ma-
terials which are circulated throughout
the island, and from time to time lists
of new books and other instructional ma-
terials available at the Center are sent
to schools. The Center also serves as a

* focal point for interchange of materials

within the system. Hoiwaii carries re-
sources purchased with Title IT funds to
children "and teachers of more rcmote

areas by public Iibraf‘y bookmobiles. Ar-

rangements are made for long-term loan
to classroom teachers if needed, and lists
of materials available in the local deposi-
tortes and on the bookmobiles are dis-
tributed to the schools.

@ther Kinds of Managemeaoent
Aetivity

State departments of education reported a
number of changes in types of management
activity such as overall planning, composition
and function of advisory committees, and
collection and dissemination of information,
in fiscal year 1969. (These changes appear
most frequently to have been caused by re-
duetion in funds for administration of the

" State plan) :

o Massachusetts reported a year of auster-
ity in overall planning for 1969. New
application forms were issued to con-
solidate and revise so as to reduce mail-
ings and yet secure needed information.
Minimum budgets were set and reduc-
tions made in funds allowed. for field
visits, travel, telephone costs, postage,
and office supplies.

e New York reported curtailment of dis-
semination activities in that staff were
unable to prepare and publish the 4th
edition of LAMP (Library and Multi-
media Programs), which wag highly ef--
fective in dlssemmatmg descriptions of
exemplary and 'innovative special-pur-
pose grants. The' loss of funds permitted
fewer meetings of State advisory com-
mittees, though mterdepartmental com-'
mittees continued to function. :

e Some States had to limit most of their
plannmg to short -range activities. lowa
"did, manage to hold four planning meet-
ings for area Cm.nter personnel and_the
State Advisory Council. Nebraska held
informal committee - sessions at State
education association meetings, but the-
Minnesota ESEA II Advisory Commit-
tee turned its duiies over to the Federal
Program Advisory Committee.

s Reliance on memos and publications,

|
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with fewer site visits, provided limited
dissemination of information. Nebraska
and Wisconsin; requiring ‘‘status stud-
ies”” as a part of the application, did col-
lect information on staff, facilities,
services, materials, and LEA effort.

o Arizond reduced expenditures of admin-
istrative funds by limiting consultative
services largely to questions which could
be answered by telephone’ or by corre-

. spondence and by holding no meetings of
its Title II Advisory -Committee. N¢-
vade deleted some functions of its Ad-

- visory Committee as a temporary expe-

dient to free more funds for acquisitions. .

]
J/

Support ‘of Enstruction

State deﬁa}‘;tmont,of education staff mem-
bers reported that Title I1 cohtributed to the
improvement of educational quality and op-

portunity for public and private school chil-*-

dren in a number of ways; for e‘cample

° InCLeaSed use of materials in mstluc—
tlo!)al programs, including innovative

curriculums and instructional techniques -

such as individualized instruction and
flexible scheduling;

° Decxea%ed reliance on %mgle textbooks

and increased use of a variety of ma-
terials; -

e Continued development of organized me-
_dia collections and unified :media pro-
grams; -

o .Expanded services of professxonal staff
mempers;

e Improved accessibility
through .more f

of materials

service.

e In Maine, State instructional consult'mts .

offered subjectivé evidence  that in-
creased resources have aﬁected teaching
‘methods and pupil achievemerit:

-Mathematics. Although - secondary
schools have had a ‘mathematics sec-
tion in the school library for years,

many of the libraries have been.able
to increase substantially the number

e
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flexible circulation and
loan procedures and extended hours of .

of volumes on mathematics. A review
© of records reveals that mathematics
books are recciving much-greater use
by pupils and teachers than before
Title 1I.

Industrial Arts. Schools and 'students
with vocational interests are making
bet{el use of the school libr ary to ex-
p101 e their interests through the use of
vocational guidance materials, slides,
and other instructional resources pur-
chased with Title II funds.

Home Economics. The greater avail-
ability of materials has meant that -
more individual study can be done
with opportunity to review a wider
range, of resomces from a variety of
authors. 4

Modern Foreign Langucges. ESEA
Title 11 enabled schools to obtain for-
eign language tapes, filmstrips,_books
with colored illustrations that can be.
used with opaque projectors, and sup-
plemental books, especially blogl a-
phies. These items are being “used .
primarily to develop an increased
awareness of the culture of the foreign
countries whose languages are bemg
stuthed

‘spw'ml Programs

Basically Title II did not smgle out specnal '
programs, but suppol ted programs involving
all children.* However,” Special Purpose

‘Grants did focus on voca! onal, b'rlingua}, and
+ early childhood education and education for:

the handlcapped Funds were also available
to State-supported schools f01 ch11d1 en with

v specxa] pro\‘)lems '

“e In Mm;tana State institutions f01 handi--
cappeé children are encouraged to select
Title”II materials suxtable to the special..
needs of these chlldrep In fiscal year’.

" 1969 special eéffort was/ made to provide
large-print books for the blind. Schools
located in areas with ];Lrge Indian popu- .
lation were encolir\zyged to purchase
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books related to Indmn hl.st(nv and cul-

‘ture.
e The Louisiana leport indicates that the

Title - I program provided materials
previously unavailable. For example, en-
richment materials in the humanities in-
cluded art prints, recordings, and film-
strips; in the social studies, maps and
charts; and in the sciences, transparen-
cies and films.

»

Reaction (o the Program

Illinois s“éi;id‘ “Formal and informal re-
ports indicate that the increased avail-
ability of materials . . . has resulted in
the improvement of pupil achievement.”

Ohto: “. . .-Unquestionably the children .

are reading more.”
North Dalota: “Title 1I has contributed

to the improvement of instruction, es-

pecially in schools \Vthh contam truly
inquiry-centered classes.’
Kanses: “Enrichment is the best word

“;to use to describe what Title 11 matelmlq
"“have done for improvement of “instruc-

tion in the elementcuy and s(,condar'
subject mutter areas.”
Georgia: ‘“Teaching has been more re-

.. warding and learning more meaningful.
" because of Title 11.”

Texas: “The Education Agency ig com-
mitted to the concept of the library as a
collection of all types of materials ap-
propriate’ to’ the school  instr uctional

~ program. The use of Title IT funds has
. accelerated the acquisition of. such non-.

book materials as Smm. films, filmstrips,
slides, audio tapes, and discs, trans-

parencies and; in some schools, micro-

forms, o

Other Effcetls

- As_an indirect result, in some States sepa-

rate organizations of librarians and audio-
« visnal personnel “have been merging. Ne-

hraska Educational Media Association is an
“example of this movement.

Mimy other States

report that the pro-

gram has encouraged and accelerated the de-
velopment of unified school media programs
of organized and cataloged print and audio-
visual materials available to pupils and teach-
ers. Principals and librarians have come
around-to the coacept of a true media center,
have expanded their planning to include the
physical facilities, and have purchased equip-
ment necessary to supplement The materials

btained under Title II. Many libraries that
were previously book-oriented are now being

converted into centers
resources, as in Hawait.

for various types of

“w .

It was funding under Title II that encour-
aged some school districts to embark upon
“new medans to improve instruction through
a multimedia approach. In several cases, .
.school districts have committed funds on a
matching basis with a special grant from
Title II funds to carry out an overall project..
Annually the effects of the unified media cen-

ter are demonstrated

through records of

student performance resulting from  more

varied approaches and

techniques in the in-

structional process and the increased inde-
pendent lea_;jglixlg which is taking place (Ne-

vada) ..

- In Washington there were in fiscal year
1069 substantial increases in ‘the numbers of
requests to help plan new media centers and
remodel “bgok libraries” into media centers.
These 1equeqtq came from media specialists

and publlc and private

school administrators

throughout the State. An increase was also
-noted in the number of advertisements for
librarians and media specialists, with™ a
media apploach and understanding of cur--
- riculum as essential job requirements.

Use and study of

materials increase as

collections are upgraded, organi7ed and

cataloged. Title II' has contributed greatly to
the acquisition of preprocessed raterials'and
the wide-scale processing of other materials.
Trained staff and better facilities -are re-
quired to handle increased yse of materials
and increased demands for ser vices by both

pupils and teachers.
scheduling to give all

~ v

/

More' ‘principals- are
children time in the

" library, and media cenfers are bemg.kept
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6pen longer hefore and. after school. Lle:
mentary schools libraries,” nonexistent in
Guam before Federal aid for instruction ma-
“terials for media centers was available, have

started with library collections to which they .

have been able to add. Full-time librarians
have been hired to administer the collections
and provide the needed services.

California school districts have been en-
-abled to discard old sets of books after evalu-

ating their holdings for the first time, and to

replace them with better material. Even gift
books not meeting the criteria of the districts’
selection policies are now discarded or re-

fused. Other States also report a marked i:mJ

provement in the quality of materials and
the replacement of obsolete, obsolescent, and
_unsuitable items, and addition of materials
not previously in the collections, such as back
- issues of periodicals on microfilm, art prints,
_ 8mm. film loops, documents; and professional
“materials for use of the school stafl. '
Increases in both .basic and qupplcmental
materials for specific subject areas or pur-
'\ poses are reported by all the States. Reading,
‘remedial reading, and English as a second
language were greatly strengthened thmugh
) pkyision of much needed supplementary ma-
terials in schools run by the Bureau of Indian
"~ Affairs, for example. Among other subject
~areas frequently mentioned as being im-
}S'rcwed are sciénee, social studies, and art:
gmdance has also benefited. ,
California specifically mentions as a hy-
- product of the Title 1I program the’ realiza-
tion of the value of -a broad spectrum of ma-
terials to support the curriculum in all qchool
distriects—Ilarge and small.
Better ability to meet the needq of indi-
vidual chﬂdren and the provision of different

e “Title II has provided students with a

much wider range of reading materials.

I believe it has also brought about publi-

cation of more ecasy-to-read books. When
I go on surveys and visit classrooms !
often look in the students’ desks. Invari-
ably there is a library book or two. It is
encouraging to me that students have

- access to materials to. pursue the grest-

est single free time activity-in elemen-
tary ‘schools—Ileisure reading.”

“In social studies we are moving away-
from the traditional text because it lacks
‘humanism—texthook style is very ster-
ile. Teachers find that readings from
sources such as Sandburg’s’ Lincoln,
Freeman's Washington, and Pringle’s -
Rooscrelt are much more _interesting,

.duthentic, and readable. The great per:

sonalities in history derive a breath of

< life in this type'of book. Surveys of tra-

types of ‘media, printed and audiov isual, to -

" appeal to different children .were u,poxtcd,

specnﬁcally by Guam as valuable contribu-
tions of Title II. There the program-also sup-
plied materials for children with interests in
certain areas to pursue their studies in depth.

Some excerpts from the Washington report .

illustrate improvement of instruction in cle-
" mentary and secondary subjéet areas:’
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wadded to the students’

ditional texthook programs show “stu--
dents ;dn}\mg history as one of the most
umntexestmg subjects in the curricu-

" lum. Students involved in the new pro-

grams are much more actively involved

. in‘their studies.- Title II-has helped these - g

‘new "S(__)cial studies programs which are -
built around a wide variety of media:”’
"“The senior students in the World Liter-
~ature Survey Course at Columhia High
School were very enthusiastic about the .
records which we _usedf"du'ring our unit
on oriental literature: These - records,
which were made available through a
specml -purpose Title II grant, enriched
our study of Chinese, Japanese, and In-
dian literature. This appropriate music
understanding -
‘and ;appreciatién of the contributions

" made to world -culture by people’ from

parts’of the world about which we know

so little.” " : S
:“The new. materials purchased thxough,
't__he special-purpose. grant have more
than tripled the use my students in

Washington State History have made of
the library. The students are now able
to do independent research and Jeading

)
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;im,..‘II and _
P helped initiate preschool-type training pro-

7

" which were virtually impossible before
we received the grant.”

Title II has made more materials z\wuil-

able to children in special schoels than they

ever had before, including schools not eligi-

ble under other Federal programs. Special
schools enrolling participating children in-
‘clude those for the deaf, the blind, children
afflicted with cerebral palsy, and those in
hospital schools (such as the Arizona Tuber-
culosis Sanitorium), youth in correctional in-
- stitutions,. neglected children, and the emo-
tionally handicapped. - .
According to supervisors of special educa-
tion in Washington, Title 11 has helped fill
a gap for specific materials tailored to the in-
dividualized and special ineeds of children
with educational limitations. NDEA Title IIT
provided hardware for many programs for
handicapped children, but this in turn created
a need for softwear, which Title I has filled.
One small school district was able to begin a
special education program because Title II
_ provided materials for the first time. A joint
interdepartmental (SEA-Institutions) Com-
mittee _wi]i serve as a more effective vehicle
. for the Title II program aiding special State

schools and those sponsored by other agen- °

,cies. The same committee served as a Haison
agency for 29 day care centers which ve-
‘ceived funds for the first time under Title
purchased materials which have

' grdms such as self-care, communication, and
- motor coordination. Puwles, large-letter

games, filmstrips, and slides haye been used
motor skills de-

for eyé-hand coordination,
velopment, perceptual motor development,
and as a means of beginning ver b‘{lf’ﬂnd non-
. verbal communication.

Every item purchased under Tltle Il by
the Butreau'of Indian AfTairs (BIA) and most
of those dequired by Guam, Trust Territory
of "the Pacific Islands, and Hawuii support
directly or indirectly programs for educa-
tionally and culturally disadvantagéd chil-
dren. Even in California a survey of the
Phase I (basic grant) projects indicated that

some 70 percent of the districts funded, and ~

57 percent of the Phase II (special-purpose

grant) projects qualified as areas with a sub-
stautial number of students who were educa-
tionally and economically disadvantaged and
for® many of whom Fnthh was a seeond

.language. In all the Slates mentioned above

and in the BIA great emph(ms was placed
on materials to support programs of English
as asecond language.

In Guam, Title Il materials have made
possible the change from more traditional
methods of instruction to team teaching, re-
medial and developmental reading, and the
nongraded primary. Books and other printed
materials and audiovisual materials are
being used for presentations, reports, and
group discussions in team teaching. Teachers
no longer rely on the single textbook ap-
proach to learning; they have been using the

- wide collection of print and audiovisual ma--

terials now available in the school libraries.

> Indepth .instructional programs\._"in special .

subjects have also been supported by"these

materials. Children have learned how to-use
audioyisual materials and ‘equipment; for en-
joyment as well as for dSSlgned work, and

. 1ead1ng for enjoyment has become a pﬁxt of
) their lives for the first time.

E\amples of newer teachmg ‘techniques
most frequently employed by teachers, as re-
ported by Nevada subject supervisors, were’
individualized instruction, continuous prog-
ress education, nongraded- instruction, the
independent project approach to the teaching
of social studies,

proach All these techmqueq Wwere made pos-
sxble by extra and special materials supplied
by Title II. In addition to some of the ap-
_proaches mentioned above, California re-
ported that the trend toward mdependent
study in many districts in the State has re-
ceived substantial impetus through the, avail-

- ability of a wider seclection of materials whlch_

came from Title IT funds. Ore(}on also men-
tioned-that the use of small group mst1 uction
is increasing with each group usmg wvarious
kinds \Pf plmtul and audxov:sua] matena]s '
such- aa\; Teferencé books, per’adicals, maps,

globes. {I‘hxs is particulariy ‘true in the sécon-
dary school social studies ﬁeld and was_pos-

8T
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individually tailored pro- -
—-grams, the discovery method, the concept ap-
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gible because of the availability of materials

under Title Il and other Federal programs.

_ The intreduction of innovative curriculums
has been supported to a considerabl¢ degree
in the Trust Territory of the Pacific Islands

. by Title II. In mathematics, for example, as

a result of the work of the specialist and her
workshop group, a® prograra designed for

use by developing nations where English is /

the second language has been introduced, ;md
the essential materials to get it under way

. were purchased for the use of children and -

teachers in public and private schools.
California’s 115 Phase I1 (special-purposc
grant) projects serve as demonstrations of
the value of and the need for good media cen-
ters to support the educational program. Ix-
amples of innovative practices included in
these projects are dial access to audiovisual

and print resources; circulation to teachers
) and children of all materials an(l equipment,

use of the computer in orderi ing.

The. Washington SEA has eiicouraged dis-
tricts to develop projects which will-promote
the effective introduction of new_ media, in
specific situations. Examples includé onc de-
voted to careful selection, evaluation, and ex-
emplary use of .8 mm. films in an elementary
urban school (grades 3-6); an, 11th-grade
American - history project using original
source materials on microfilm which also has
as one of its objectives research into thé prob-
lem of periodical storage; an art education
program (K-12) involving the extensive use

of art prints. A special purpose grant for vo-

cational education was awarded a district to
provide short films and kinescopes on 168

different occupations. These are expected to

be plaeed in school libraries as 8mm: film and
cassette tapes for individual pupll use. The

‘local educational television station will broad-

cast the films regularly.- Nearby industries

"have contributed money, tlme pelsonnel and

adv1ce to this project, which began m tha

-fall of 1969. i
In Arizona, Title 11 coor(linated its efforts

with the BIA Phoenix Area Office; the Pa-

pago Agency, and the Santa Rosa Boarding
.. School on the Papago Reservation to promote .

a‘media center supportive of the main school
« . ro-
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. ‘reported that significant numbers of media .

and four outlying Bureau schools, several
mission  schonls, and the public school
(through the Papago Agency bookmobile).
The program is in its early stage, and is
expected to contribute greally to meeting the
educational needs of Paupago children, as well
as to serve as a demonstration model through-
out the Bureau.

In Oregon, Title 11 has improved the in-
structional resources in elementary and sec-
on(l(ny subject areas by :

e Coordination of efforts by teachers and
~librafians in the acquisition of reference
. materials and their'use; :
e Providing materials which can be used
" indeveloping “learning packages” \\(hxch
depend heavily on materials and “equip-
ment;
~e Implementing new and updated courses
with current materials, print and non- -
print. )

As in other States, the Tltle IT:program haq
contributed to the lmprovement of the quahty
of materials by :

o Insisting thdt matenals be pmcha%ed
that will aid in the 1mp10vement of in-
o ostr uctxon : ~
" e Pointing out that the use of multlmedm
materials will beneﬁt both children and
teachérs; .
e Encour agmg the development of 11b1a—

«,. ries, where none existed before, or were -

only a storage room for books, ete. ThlS
development of attractive media centels
has” made the children and teachers
proud of their facilities and made them

aware of such a thing as quality in ma- *

~ terials. Personnel in the State Library .-
" have commented that requests from
schools have gone from storybook domi-
nance to a wide range of resource’ma-
terial, with fewer storybooks. ’

selnml "('dlﬂ l‘c-rsonm-l

Staff members assigned to ESEA Title II
programs in State depar tments of education
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Specmlxsts technicians, and clerks have been
employed at:local levels as a nusult of Federal

. programs. IFor example:

The increase in sch ool media nu\onncl n

New Hampshire h as been particularly grati-

fying because of efforts to implement stand-
ards for public elementary schools. Thé num-
ber of tull-time librarians has increased 125
percent from 38 to 84; somg 25 supporting
miedia, aides or technicians ha\e been em-
ployed for tasks rélated to Title T1 and other

Federal programs involving instructional

media.

New Jersey reported that a conservative
estlmate of the growth of the school media
program is that at least 50 percent.otf addi-
tional public school média staff are directly
the result of Federal programs.

In” Pennsylvania, 538 additional  school
librarians have been employed since the
ESEA Title IT program began. The number

of supporting media aides and technicians has
mue'lqed from 75 in 196) to approximately-

500. . L

Eight hundred media specialists, " techni-
cians and clerks have been added in Alabama
since thé beginning of the. Title II program.

Floride added 93 media specialists. and 108,‘
aides during fiscal year 1969; 100 clerical

positions funded in fiséal year 1968 proved

so valuable they were funded in fiscal year

1969 by LEAs. Kentucky reported 277 media
specialists .and 141 clerks; South ((uo[nm
265 librarians and‘115 library aides; Tennes-

\See, 200 media specialists ,and 100 clerical
caides; Maryland, 3 district librarians, 28
- schgol librarians and 84 aides/tecinicians;
Puerto Rico, 35 media specmlmtq and 64 11-’

brarians. ’
1t is estimated in Utah that 12 professional

_‘__(:oorr.h’ndtox.s, 20 techniciang, and 40 clerks
“have been employed as a result of Federal

programs of financial assistance to local

-school media programs. In Wyoming some

195 clerks and aides have 'been-employed un-
der KSIEA Titles I and 111, and approximately
13 librarians have been employed as a direct
or indirecet result of ESEA Titles I, II, and
111 Tt is reported from Oklahoma that at least
one person was added.in cach district as a

'l

Tt

me(lm specialist; tuhmcmn or clerk. This -
would be at least 600 persons who have been
‘omploye(l as a result of Federal programs in
local school media centers.

Kanisas added 28 school llbx'uy coordina-
tors, 18 audiovisual coordinators” and 150 H-
brary aides; Wiseonsin, 37 professional
school librarians, 4 distriet \upe"i'visom 75
clerksy and Missowri, 40 new media special-
ists. Other States found it-difficult to make
such estimates, but project descnptlons and
long-range plans of lecal districts indicate
their wish to hire additional staff, profes-
sional and supporting. s 'f ]

5

Staff Development

State departments of education continued
“in fiscal year 1969 their p1 ograms of provid-
ing leadership, supervision, and stdff develop-
ment opportunities to local educational agen-

cies )altlclpqt}ng in the ESEA Title II

program, These programs have been con:
ducted to help teachers and media specmllsts

. understand the value of a broad base of in-

strictional matexm]\ to know the materialg, -
and to know hov to use them effectively. The
following e*ccupts from the State annual
reports are examples ‘of the kind of staff de-

~velopment opportunities provided :

] - .
e Delwcare conducted a 3-day conference,
The Multi-Media Approach to Learning,|
to update “the education of 85 school
media specialists, teachers, curriculum
consultants, and school administrators.
The topics pxesented mcluded leadership
activities, concepts in commumcatlon
evaluation, autom'lted %earmng, and
media pl'oductlon ’ .
o Massachusetts provided staff develop-
ment opportunities through the ESEA
Title II demonstration media progfams.’
One presentation at Oakmont Regional
High School, South Ashburnham, on thé=
"use of instructional materials to support.
the cunlcu]um attracted 120 school per-
. sonnel,
o Staff - development opportunities w1th ,
certification cyedit are avallable to New
83
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Hampshire school personnel. Six insti-
tutes, supported jointly in fiscal .year
1969 by the State Department of Educa-
‘tion, the New Hampshire School Library
Association, and the .University of New

. Hampshire, have enabled 68 participants

to earn needed credits and broaden their

" concept of school media programs. Some

- triet,

librariains,

indication of the success of the programs
is given by the fact that the University
of New Hampshlre has now assumed
support of the pr OJect. '

North Carolina held a 3-day conference
on jndependent study in cooperation with
the North Carblina Association of School
Librarians which attracted .900- school
instructional  supervisors,
library “supervisors, and library educa-
tion personnel from publlc and pnvate
schools, college%,, and
throughout the State. Focus was directed
on instructional medm to %uppoxt inde-

;pendentstudy

Inservice trammg in the selection,.orgy-
nization, and use of instructional mate-

rials was given by the supervisors at the -

Department of Education Central Of-

* fice in Puerto Ricoto the Regional- Media
: Specnallst‘x who are in charge of training

audlowsual specialists at the school dis-
curriculum center, and school
building levels. Private school per sonnel
were also trained.

Lack of- staff arid administrative fuﬁd%
prompted Wisconsin to try out a large

"Educational Telephone Network series

of fivé programs, built.around the topic,

,“Nc’m Book Materials in School Librar-

” Four hundred thirty-five librarians
and audiovisual staff i in 31 cities par tici-
pated in seven hours of inservice train-

- ing. It was not the most effective way,

84

but it seemed better than nothing.

The Utak report stateq that the avail-
ability of materials has motivated teach-
ers to become involved in inservice ac-
tivities at universities or. in local,
regional, or’ State workshops to assist
them in the use of these materials in the
instructional program. Iinprovement’in

°

universities

W

-instr uctlonal practices has been demon—
stxatecj

¢ In Lmuszana workshops and inservice

education’ at parish and school levels, the
emphasis continued on the selection of
quality materials for media programs.
The criteria of selectivity were made ef-
fective through recommendation  of
standard seleffion aids and suggestion of
new media. Schools were encouraged to
expand and enrich their resources after ’
acquiring basic collections of all types of
materials and to evaluate their collec-

" tiofis to determine continuing needs.

No inserviée training sessions were held
in Arizona and Nevedae during fiscal
year 1969 because of cuts in staff and

_funds for administrative activities. The

Arizone Department of Public Instruc-

_tion prepared and distributed a news- . -
 letter promotmg the use of paperbacks ™
and dlqcuqsmg problems concerning se- .

lection of materials by and about minor-
ities. Ncvade conducted. site visits to li-
braries and had conference dlscussmns

" with media personnel -
‘e Training of school 11bré1ry personnel re-

ceived high priority in workshops con-
ducted by the Bureau of Indian Affairs!

In Juneau, the Director of the Media

Section of the Instructional Service Cen-
ter worked with seven media aides in
inservice trammg sessiong, and. two li-
brary aides were trained for six weeks at
the:Bureau’s, Professional Library to- en-

“hance their abilities to provide services

necessary for effective use of audiovisual
materials. In addition, two full-time
instructional medid center coordinators
received additibnal"‘tla'ining_ at the In--
structional Service Center ) \'
California also r:;19rfclnge§ and conductéd '
mserv1ce traini at a joint workshop v
for 175 school - administrators; and Ti-
brarians from. three countles—,—sessxons:-
devoted to fundamental problems in-the
selection, organization, and use 6f ma-
terials acquired under the Tltle 11 ‘pro-
gram, Guam had similar conferences for
media personnel at its Learnmg Re-

Y
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sources Center and at school libraries,

with some workshops limited to inex-
perienced library personnel.
Elementary school principals were the

participants in a six-gession workshop

held in one county in California to work
- on implementation of effective elemen-
tary school libraries. Many other such
workshops were requested of the SEA,
but they could not be funded.

The Learning Resources staff of the .

Washington SEA held inservice meet-
ings with professional regional and State
associations on such topics as the role
of the media center; designing facilities
for better media programs; selection of
materials; censorship; cataloging and
classifying nonprint materials for use;
certification of media specialists accord-
ing to behavioral objectives, with teacher
education institutions, school district
personnel and other SEA staff also par-
ticipating; standards implementation,
both State and national; ways of work-
ing with administrators to effect change

" in educational programs; possibilities of -
Federal

program involvement under
“legislation.. - : -
Inservice training was also supplied to
provide better services for special groups
of chiidren. Guam conducted workshops
. for librarians working with disadvan-
taged ch:ldlen In one Calzfonna county,

150 admmlstrdtors teachers, and librar-
% . ‘ians Spent. two days hearing.presenta-’

tions and discussing the. specialized use

“of materials for gifted children. A work- .

shop of three eigh't day sessions was set
. up by the California SEA for teachers,
school adminigtrators, curriculum’ per-
sonnel, and school board members from
three- county offices and twelve school

.. districts. whose focus was on innovative

) practlces w1th special emphasis on inde-
pendent study and the -use of school li-
brary resources. Each school then sent
tpams of teachers admmlstrdtors and
board members to observe innovative
progr'ams in operation.in schools.

Seleetion of NMaterials

Under the ESEA Title Il program, State
departments of education have stressed the.
critical evaluation of materials. State depart-

‘ment of education personnel gave assistance
"in development of project applications and

held State, regional, county, or school system
conferences. o

"‘Outstanding in nearly every Title II report
is the increasing attention being given to the
selection of materials especially suited to the
needs of educationally and culturally de-
prived children and those with special needs,
and to materials which treat all ethnic groups

_with fairness. The following examples illus-

trate this kind of activity:

e The bibliography of suggested selection
tools in the New York Title II Planning
Guide has been updated, with more than
100 new titles added, with those specifi-
cally evaluating and‘listing materials for

- compensatory and special education pro-
grams identified. In-addition, new bibli-
ographies useful in bilingual and Black
studies programs have been prepared.

» Arizona, Guam, Oregon, Washington and
BIA all made efforts to help provide ma-
terials for children with special needs

(the handicapped, bilingual, those edu-
cationally and economically disadvan-
taged, and those in early. childhood,
vocational, and. advanced ‘placement

_programs) .by disseminating bibliogra-
‘phies of materials especially suitablé.
The SEAs have either provided consulta-
tive and inservice training on selection
and ise of materials suitable for these
children, with special attention to indi- .
vidualized instruction, or have encour-
aged the LEAs to do so. )

» In Washington, the SEA subject area
supervisors worked together in develop- :
ing special-purpose grants for children
and. teachers with special needs.

e Media specialists in Rhode Island are
"working to strengthen holdings in Black
‘history and literature, using a compre-
hénsive bibliography prepared by the
State Department of Education. Em-
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phasis “is also placed on selection of ma-

" terials for uqc in Title I, bilingual, and
“early childhood education programs.

. o New Jersey reports increased interest
in selection of audiovisual materials and
intensive use of the relatively few selec-
tion aids for such materigls. State school
media consultants have prepared ex-
hibits of both print and audiovisual
multi- ethmc materials for conferences
and workshops. '

‘o Wisconsin put approximately one-third

of its funds into special projects which
identified and supplied the special needs
of children and teachers.

* e In past years, the Ohio Special Purpose
Grants provided colléctions for
learners, psychotic adolescents, the
blind, and minority groups.

e Shawnee Mission Center for Special
Education and the Center. for the Visu-
ally Handicapped received acquisition
funds from the Kansas ESEA II pro-
gram.

A major strengtn of the program was the

increased -involvement of teachers in the se-

lection process. Georgia reports that selection
aids- purchased with Titl= II funds have
caused great improvement in the quality of
choices made; responsibility for selection
tends to be shifted more and more to the

- local level. In Oregon, subject specialists dis-
cuss with teachers materials that would be

beneficial to the pupils under. their supervi-
sion, referring to the various selection aids
covered by the Title- 11 Handbook and the

curriculum guides printed by the State; they

also provide demonstrations on the tise of ma-
terials at local level. The insistence by the
State education agencies on the use by local
dgenmes of snandald selection aids, of a writ-
ten Selection pohcy, and of-involving teacherq
in the selection, has resulted in higher qual-

ity in the materials reaching: the classroom. *

"In the Trust. Territory of the Pacific’Is-
lands, the science materials. prov1ded with
Title II funds in each of the six qchool dis-
tricts had to be selected with the total range

of pupils in mind from preprimary to upper '
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secondary.} Translation into the vernacular
had to be\'"z'\ consideration, as did vocational
education, since teachers and administrators
-had to think in terms of relating the ma-
terials and their use to the world of work.

\l.uul.lrds for lns(rlu'uon.ll
Materials

Standards for, school library resources,
textbooks, and other instructional materials
have served the general purposes of all educa-
tional standards: to set minimum levels be-
low which no instructional program can be
effective and to encourage efforts not only to ®
meet standards but.to go beyond them toward
excellence in educational oppor tumty Leader-
ship in the development of standardq has

~ been provided by State departments of educa-

tion, which organize committees representa-
tive of the educational community to assist
with this work. Updating and upgrading of
standards continues to be a constant concern.

In fiscal year 1969, Neiv Jersey was re-
viewing standards to reflect the unified media
concept, revision having been recommended
by the New Jersey School Media Association.

Standards for school media programs in
Delaware were completéd by committees of
local supervisors and media specialists with
the cooperation of the State Supervisor of
Library . Services, and were ready for the
approval of other educational groups and the
State Board of Education. ’

Late in fiscal year 1969 Massachusetts be-
gan to organize a committee composed of
State agency staff members, school superin--

_tendents principals, directors of mstructlon,'.

teachers school media specialists, and private -
school repr esentatlveq to begm revision: of ".
school media standards. - b

Copies of the new. Standards for New
“Hampshire Elementary Schools, contdining -
sections relating to media facilities, rstaff
and servicés were distributed to all elemen-
tary school principals. Administrators thus
have an opportunity to assess the adequacy of
their niedia servicés and are being asked to
meet minimum standards by 1972.

In Alabama, the books-per-child average

.



has reached 5.5 but is still below the mininium
State standar (1 of 6. North Carolina reports
10.62 books per child, an increase from 7.49
in five years, while South Caroline averaged
11.8 -in fiscal year 1969 Tennessee set its

books-per-child standard in fiscal ymz 1969 at .

6, to go to 8 by ﬁs'cal year 1972. Standards
.were revised by Georgie in fiscal year 1569,
‘will be rewritten in Kentucky in fiscal year
1970. West Virginie’s revision of its State
Comprehensive Educational Program will in-
corporate the new Standards (1969) set by

"the American Association of School Librar-

ians and the Department of Audiovisual In-

struction (DAVI) of the National Education:

Association (NEA). Revision is in progress
in Maryland also: 51.6 percent of Maryland's
schools now meet the present minimum stand-
ard of 5,000.‘v01umes, -an increase from 23
percent in 1965, and double the number of
schools méeting the minimum standards dur-
ing the previous 4 years of Title I1. Wisconsin
reported half its high schqfl}, 43 percent of

its junior high schools, and 39 percent of ele-

mentary ‘schools now meet State standards.

Ohio had 24.9 percent of the districts report- .
~ ing an average of 10 or more books per pupil.

Some States revised their State require-
ments for school media programs, using
the American Library Association-—DAV]
© Standards of School Media Programs as a
guide for Jong-range planning, "and held
numerous conferences and seminars to study
the new ALA-DAVI Standards. Examples of
pubh(.atlons concerning revision are Jowa’s
Plans for Progress in the Media Center K-6,
and Ohio's Revised dinimuwm Standards fbr
Okio Junior High Schogls, and for Seiior
High Schools. In. Texas,

visors and other key educators for v (11\\ ation.
"and a statewide institute has been héld on

the implementation of national standards, as

héls‘a State regional meeting in which the na-

- tional standar ds have received special pro--

grdm emphaqm ’

Standardq hased on.the 1969 n(ltlonal cri-
teri in, were revised in district level work-
shops in Utak. In 1969-70, the Title II staff
will.conduct regional workshops to help local

tentative wmiedia .
standards have been dlqtrlbuted to city super-

media personnel implement these standards.

Updated State school library standards
were approved by the Lowisiane State Board
of Kducation in 1968 and became effective in
the 1968-69 school year. The new standards
included personnel, collections, facilities, bud-
get, and program components. -

A University of Idaho ductoral dissertation
examines and compares the public secondary
school library program in the State with the

adopted State school library standards, the

school library standards of the Northwest
Association of Secondary and Higher Schools,
and those of the American Library Associa-
tion. The author concludes:

In general, many” secondary schools in
Idaho are below the- State, regional, and
national library standards, ranging from
12.06 pércent to 86.11 percent below,
and the degree of inadequacy is relevant
“to the different requirements in each
standard. This investigation revealed
that the number of schools below the.
regional standards is smaller than that
below the State standards and the num-
ber of schools below the State standards
is smaller than that.below the national
standards, simply because, the . regional
standards are the lowest and the natxonal
standards, the highest. "

Arizona doubts that 1f-. all materials in the
schools which are really outdated or worn
beyond use were really discarded, much
progress could be observed toward meetmg
standards.

A schoo] library study conducted in Calz- .

fornia in 1963-64 indicated that more than
6 million ‘Books would be 1equ11ed to bring
clementary school. libraries .up to’ the 1960
ALA Standards for Schoel Library Pro-
granis. Tt also showed that the high school

time. Because of Title 11 and district effort,
the averagé number of books per pupil m
elementary’ schools is now 5.6 books (an in-
crease of .8 books) and in secondary schools
it is now 8 books (an increase of: 2.7). At
the present time, about 8 1‘)e}‘ceht of Oregon’s
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" gtandards,
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schools do not have fully orgamzed audio-

visual materials, and 35 percent do not meet
minimum standards of 10 books per pupil.

Guam is considering revising
standards on the basis of periodic reviews,
studies, and surveys. About half of its schools
now meet the requirements of Phase I1 of the
while one-fourth have reached
Phase 111, and thé remainder are on Phase IV
and Phase V.

Nevada has not made any changes' in lts
standards since they were published in 1963.
The State has been reasonably successful in

meeting the ALA 1960 Stendards. There are.

still gaps in such areas as filmstrips, film
loops, tape and’ “dise 1ec01dmgs and even

certain categories of prmted materials. -In-
~ anticipation of the prepaxatlon of new State

standards to be published in 1970, a st 1t\e\glde
standards revision committee hfs “een

formed, made-up of educators and 1ay people.

This committee is ‘expected io recommend

not only revxsed standards for school libr ary .

resources ‘and instructional materlals but
also procedures for their review, selectlon
and acquisition.

Standards for Integrating School Library
and Media Services were approved by Wash-
ington in December 1968 for the improve-
ment of learning’'resources services and as a
bams for continual evaluation of “these pro-
gr'lms A State Standards Implementation
Committee has been formed with representa-
tion from the SEA and professional groups.

The State reports, from its 1969 Title 1I in- .-

ventory records, significant gains since 19_bo
e average number of books per pupil has
risgn from 8.5 to 9.8 and is thus close to the

"Stat&s standard of 10, Substantial increases

have also occurred in the purchase of non-

“print materials, but the drop in Title II fund-

ing slowed down the rate of progress toward

meetmg gtandards. -

i

Eva_iuaiiun of the Title XX

Program

‘Under the Title ILprogram, administrative -
and supervisory staff in State departments of
education make periodic assessments of ad-
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ministrative and program practices to evulu-

_ate their effectiveness and determine to what
extent management and program chaages:

are needed. Data obtained from local school

officials in combination with subjective evalu-

ation of educational changes are uSed to
assess the impact of the program. Examples

of procedures used to evaluate the impact-

of the increased resources provided under
Title II on educational quality and opportun-

ity 1Qc]ude

o Connecticut uses pr 0Ject apphcatlons as
a primary evaluative process, each ap-
plication indicating need for materials

b

and long-range plans for improving edu-

cational services with Title II materials.

© Schools reporting establishment of new .
indicate the ‘extent to

media centers
which Title 1T materials contributed to
the increase of improved service,

o Massachusetts reports that a number of

individual. research projects on the im-
pactof Tltle 11 are currently in progress,
A study of Federal programs in five New
England States is being conducted by the
Policy Institute, Syracuse University.

e New Jersey extracted some interesting

.evaluative data on public and private.

school media programs from applica-
tions for the Title II program. For ex-
ample, the number.of private elementary

school children enrolled in schobls with-

centralized libraries rose from 28,266 ih -
1966 to 82,388 in 1968. In 1966, private. .

school children in New Jersey were in
.schools which had only classroom collec-

tions numbered 107,203, In 1968, thisv,

) number’ had been reduced to 39, 394
.o Alabama conducts - an annual survey
i whlch measures the growth and develop-
ment of school libraries. Survey data is
+ compiled to give a composite picture of
library service throughout the State. "

. ® In Florida the Title IT office is collaborat-- .

*ing with the School Accreditation Sec-
tion of the Department of Education in
the development of qualitative standards
for educational media. This is a part of
the study and revision of the- State’s
School Accreditation Standards which

A
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will result in an examination of the
quality of cducatlonal programs in addi-
tion to the qu‘mtltatwc aspects of pro-
grams which have been examined so
often in the past. One distriet, on its
own, is attempting to correlate the in-

crease in the availability of educational

media with changes in achievement test
performance. .

Maryland conducted a statewide survey '

of all public, private, and institutional
schools in the spring of 1969 which
produced statistics concerning the num-
ber of schools with central libraries, size
of collections, ratio of non-print to print
material, and staffing.

The development of the Title I1II hSEA
annual needs assessment models in the
District of Columbia and South Carolina
will include library information.
Alabama reports more than 80 percent
of its elementary schools now offering
some centralized service to rhildren and
teachers_as against 50 percent at the
inception of the Title II program. The
almost daily arrival of specifications for

new library (media) centers gives evi-

dence that many secondary schools are
purchasing non-print materials and have
adopted the complete media service con-
cept.
"Based on a questionnaire sent to all
"LLEAs, Florida reports that the avail-
ability of improved collections has stimu-
lated children, particularly in low in-
come areas, to read more, improving
their general school performance.
Isolated surveys in Kentucky reveal that
books per child in Jefferson County have
reached 8.5 from 7.2, even though there
was a corr eSpondmg inerease in enroll-
ment of 12,000 students; 10 libraries
were established in Floyd Cocunty, with

3,585 children having library service for-

the first time; in the city of Murray,
public support has increased to the ex-
- tent that new libraries have been opened
- in the three elementary schools; addi-
tional professional librarians have been
employed and much resource material

(3

- cordings,

added. This has arisen from public
awareness of the importance of library
materials.

Of all the materials now available for use
by children in public schools in Mary-
land, eight percent have been provided
under Title II during the four years of
its existence. These include 678,524
hooks, 88,993 filmstrips and microfilms,
and 49,958 slides and tmmparencxeq as
part of the total of 925,324 items pur-
chased. Title II has made available for
the use of private school children and
teachers 156,058 books, 26,427 filmstrips
and microfilms, and 16,883 slides and
transparencies in a total of 218,748
items.

In Purerto Rico acquisition of instruc-
tional materials such as filmstrips, re-
tapes and films was very
limited prior to Title II. Acquisition of °
these new materials has made possible
the attempt to individualize inst, uction,
particularly at the secondary level. Also
in Puerto Rico, Title II funds have made
it possible for the school system to give
each child in elementary and secondary
classrooms a copy of each one of the
basic texts for the dévelopmental phase
of teaching reading and language.

In North Carolina, the Demonstration
School Libraries Project continues to -

- provoke much favorable reaction with

local effort inereasing in each participat-.
ing district. The Educationa)l Media Mo-
bile, housing selection aids and mzdia, is
heavily scheduled to school administra-
tive units and to colleges and universities
which hold media institutes and work-
shops. :

The Ohio ESEA Title II program in co-
operation with ESEA Title III con-
tracted with the Battelle Memorial Insti-
tute to evaluate school library needs
(including manpower). “The quantita-
tive results showed that many of the
schools sampled do not meet all the mini-
mum Ohio standards, and very few meet

“all the ALA 1960 Standards,”’ reported

the Institute. Facilities and equipment,
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. and improvement in library services
were identified by -teachers and librar-

ians as major needs. So was manpower:
~. there was a general shortage of"qualiﬁed
librarians—one certificated for every 3.3
schools, or one librarian per 1,839.stu-
dents, even though the Institute found
, more than 4,300 library assistants work-
ing in schools, with 76 pexcent ser vmg in
elementary schools.

In Minnesota, local effort rose from $3.52 .

to $5.32 per student.

Wisconsin saw a 16 percent rise in fund-
ing and 50 percent of senior high sehools
meeting minimum State standards, as
against 12 percent prior to ESEA 11

In Colorado, Title 11 has had an impact
on the more progressive school districts,
while some of the smaller districts are
experimenting with various forms of
cooperation. Fourteen Po(u(ls of Co-
operative Services have been set uyp’ with
the common goal of providing unified
School media programs for thcu member
school districts. .

The success of the unified school media
program in Arkansas has been reflected
in better overall organization of ma-
~terial, economiy in expenditure, elimina-
tion of duplication of materials, wider
use of resources purchased, and greater
v dfiety of materials on particular sub-
Jects. -

Hawait made a survey of school Ilbrarl-
ang to evaluate the types and extent of
duties performed, their professional
backgrounds and experience and educa-
tional qualifications. The survey showed
that the statewide weekly average for
working time spent by librarians was-
services to teachers (e.g., search for
materials, compilation of bibliographies,
assistance in selecting materials for the
curriculum) 18 percent; services to stu-
dents (e.g., reference work, instruction
in-use of’ library materials, selection of
reading materials for classroom needs
‘and personal interest) 36 percent; audio-
visual services (e.g., circulation of audio-
visual equipment, film bookings, instruc-

_tion in the use of equipment, workshops)

6 percent; clerical work (e.g., clerical
tasks involved in making services and
materials available, processing purchase
orders, invoices, and materials) 38 per-
cent; and other esponmb']mes (e.g.,
preparing budget requests, correspon-

dence, acting as adviser to student

groups) 7 percent. A similar survey is in
progress for audiovisual coordinators.

In Nevada a study of equipment, facili-
ties, and materials available in the -
schools was completed, and the results,
when applied to State standards pub-
lished in 1963, show some: evidence of
closing the gap. B\u-t"ivhen they are ap-
plied to the new ALA-NEA Standards
for School Media Programs, there is evi-
dent a need for increased assignment of
State and local resources for media pro-

grams, and for leadership on the na-

tional level for the development of such
programs.

Two studies were conducted on the eﬁ'ec-
tiveness of California’s Phase II proj-
ects, one under an SEA contract. The

findings of one study seem to warrant

the following conclusions, as applied to
the 48 schools which received Phase 11
grants during fiscal year 1966:

Federal aid to school libraries résults
in the enrichment of library programs.

Phase II grants encourage the estab-
lishment of new elementary school li-

braries and the expansion of existing -

ones.

Phase' II grants assist in promotmg
the media center corncept.

The development of an unusual or
model library has great value.in dem-
onstrating the benefits of a full pro-
gram of instructional materials.

Although Federal aid in general h:;.d
a good effect on libraries in California,
there were some serious drawbacks:

a. Not enough time for selection
and purchase of materials;
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b. Insufficient staff to carry out the
program; and

¢. Inadequate facilities for the pro-
gram.

The Phase IT program would be more
effective if additional consultant stafl
were provided in the Bureau'of Audio-
Visual and School Library Education
in the State Department of lducation.

School distriet support is necessary
for the development of a strong li-
brary program.

Continued and increased assistance is
needed to bring many of the libraries
up to national and State school library
standards.

Preliminary findings from the other study
for schools with Phase Il grants in fiscal
years 1966 and 1967 were quite similar. The
librarians responded in the following rank

order to what they felt had been the most .-

successful parts of the pr oject ;.

\

1. The new and wide range of matermls,
2. “The.. e‘cpansmn to multimedia of the li-
-+ brary collection ;-

3. Increased student use; e

4. Impact in the field of curnculum involve-
ment and change, and ! <
5.~ Factors related to increased ser v1ces, in-
*- creased personnel, and the effect which
the project had upon school library de-
velopment within their districts.

", Responding. librarians indicated as draw-
backs to full success of the project: lack of
.time to select and process materials, lack of
adequate space and perqonnel, and poor co-
operation by the district.” Problems with

children and teachers were minor deterrents.

"o In 1968-69 the Wuashington SEA con-
ducted a special- -purpose grant survey to
determine specific objectives (couched

. in administrative rather than behavioral

terms) as perceived by the school dis-

~ tricts, and the degree to which they had
fulfilled those objectives. In rank order
the most frequently stated objectives

Ty

1. To individualize instruction (8).

2. To expand library facilities and ma-
terials (7).

To provide for independent study
(5).

3. To provide indepth resources (5).

4. To enrich total oﬂ’exmgq of libraries—.__

(3).
4. To increase opportumtles for pupils
to acquire skills (3).
© 5. To create a learning resource cente1
(2).

Subject areas supported by special-pur-

pose grants were:

1. Social studies_ (8).

2. Health and sex education (4).

3. Intercultural education (disadvan-
taged or minority groups) (3).
Humanities (3).

Nongraded English (2).
.. Science (2).;

& o

5. Reading (1).
~ As a direct benefit of their Title II
funds, districts with special-purpose

grants reported that they were develop-
ing a systematic approach to instruction
and increased use of the llbrary facilities
and learning ‘resources mater ials, and
also indicated that they had achieved a
high degree of satisfdction in the ac-

complishment of their listed objectives.

Standards .lnd " Needs

The impact 05 the ESEA Title Il program
on educational quahty and- opportumty for
children in the atxon s schools can be meas-
ured to some expent by reports on the in-
creased quality and quantity of resources.
Standards developed or revised under Title 11
have served as factors in establishing relative
need for the distribution of materials under
the program and also as measures for deter-
mining the needs of children and teachers for

additional materials. Some States have con-

ducted surveys of instructional materials col-
lections and services in- local educational
agencies and are able to report significant

!

were: gains as well as further needs.
, 91"
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e New Jersey, for example, reportéd the
following statistical data, noting that
~ despite increased collections,’ staff, and

FY 1964 Actual

(Per pupil) Standard  Public Private
Librarians 1/.;()() 1710095 171224
Books ......... w10t 6.5 5.0
Support )
(State & localy.. §4-6 $H.12 £2.00

support, the State had, as we saw earlier,
far to go. ’

e Delawrare set tentative standards for ma-
terials in 1967 to determine the nced in
order to apply the relative-need formula
in the administration of Title II. The
following statistics show the degree to
which standards were met in 1968 and

1969:
Standard 1968 - 1969
{188 schuols) (19'] sqht,no]s)
10 volumes per pupil. 2.1%¢ ) 48%%
750 filmstrips . ... .. 84 129
500 recordings ... .. 1,54 2.6%

o The Rhode Islund report states: Iﬁ 1959,

only 20 percent of its public schools pro-

vided any kind of library service to
~children; the ratio of librarian to chil-
dren was 174600, and 66 cents per pupil
was -being spent on library materials.
Ten years later, §§8 pereent of the schools
provide library service, the ratio of li-
brarian per -pupil is-1/800, thele are.6.2
books per- pupil, and $2.80 per pupil is
being spent locally for library materials.
In relation to §tandards, however, for

the 173,976 public school children the.

State needs 3.4 million volumes, even
larger quantities of audiovisual ma-
terlal%, and $7 million annual expendi-
tures for print dnd audiovisual materials
to- maintain a level of extellence.

In assessing the levels and subject areas
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_ where there is still a great lack, _;fie?xrly every

State pointed to need for elementary school
materials. It is estimated that at present, the
percentagres of elementary schools still with-
out libraries in selected Northeastern States
are as follows: '

State 1’(77'c~c’)1:t(¢_(/¢'
Connecticut 35
Delaware . 6
Maine : 60
Massachusetts 57
New [Tampshire 66
New Jersey 45
New York 16
Pennsylvania - 56
Rhode Island - 12
Vermont ’ 15

While these reports indicate marked prog-
ress under Title 11 there remains much of the
road to be traveled toward the goal of im-
proving instructional techniques and pupil
achievement through the use of these media.

Alabama, District of Columbia, and Ten--
nessee listed non-print matena]smq being in
greater need than print. Florida listed print -
as a first priority with high interest, and low
vocabulary materials needed at both e]émen-

tary and secondary leyels.

Alabama and the District of Columbia find

. that elementary needs are.greatest. Georgia

lists junior high level materials as most |
needed. South Carolina feels that secondary '
school requirements are, the most pressing.
anto Rico needs all-level English tettbooks i
elementaxy Spanish and science: tettbooks
‘md seecondary French textbooks.

"Nineteen States viewed the greatest need

“at the State level .as being additional medlfx

cénsultative personnel to permit extending -
servijces to LEAs, assisting fur ther in mser(w-
ice trammg programs, and 1mplementmg
the media center concept. South Carolina felt
that a-technical consultant in management,
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information would be of greatest service to
the brogram. Supportive staff was seen as a
- great need, with specific mention of graphic
artists.

A number of States conqldel audiovisual

materials for elementary schools their great-
est lack. Jowa indicated a need for ‘voca-
tional agriculture, home economics, business

education, and industrial arts materials in.

addition to materials for elementaxv schools.
South Dakote lists social studies and language
arts. Several States stressed the need for all
kinds of materials for all grade levels.

Texas, through packaging of Federal and
State programs, zeroes in on identified prior-
ity arez{s. 1t finds acute the need for printed
and audiovisual materials for bilingual edu-
cation and for the gifted and early childhood
programs, as well as for printed and audio-
visual materials for vocational education,
grades 6-12. Oklahoma, Ulah, and Idaho ve-
- port the need for audiovisual materials,
especially at the elementary level. Teias and
Utah also make the point that without Fed-
eral funds, they cannot pronde sufficient
llbmry and media personnel for public school
istricts.
 Arizona and Oregon both lack State school
library supervisors and audiovisual special-
ists. The Bureau of Indian Affairs needs an-
other person available to prepare more
adequate selection -aids which have been
‘evaluated for their adaptability to Indian
children. In California, the problem remains

the same as last year—not nearly enough.

people .to do the job as well as it should be
done. A qualified person'is needed to help the
Title II Coordinator provide more services for
the availability and utilization of materials;
this person could also qupelvme the acquisi-
tion and processing of materials purchased
with Title II funds, thereby making m
available for use more quickly.

« The Nevede SEA needs a consultant whose

.sole responsibility would be establishing prac-

tices for the quality review of the instruc-
tional materials, making suggestions -and
recommendations to LEAs about the quan-

- sequent

materials

tity, quality, and use of materials, and hulpfng
district personnel select materials and plan
programs for optimum use.

The personnel in the Washington SEA
Learning Resources Section declined from
three to two by September 1969 because of
the uncertain funding of Title 1I, ~vith con-
reduction in clerical staff, and
diminution in services.. The State budget,
for the SIEA ‘was also lower than requested,
and program development in all areas is ad-
versely aflected. A critical need is increased
staff time for analyzing specific needs; de-
veloping long-range implementation planh,
including coordination of Title IT with other
Federal and State programs; and increased |
staff time to help districts initiate and carry
through innovations and effective projects.

In. California, the ratio of qualified and
credentialed school librarians and audiovisual
personnel in LEAs is appr oximately one for

each 2,500 pupils.

By the recent Standards for School Media
Programs. the needs in Hawaii are great in
terms of more staffing, space, equipment, and
resources if the State is to reach its goals
for quality education. There is continued need
for professional and support staff at LEA and
school levels. Each district ha§ appointed a
liaison person, but few have the professional
training or experience fo qualify as media
specialists, and all have. other professional
responsibilities. ‘None of the districts has
a complete media center with sufficient equip-
ment and resources. The Hawaii Annual
School Library/Media Report survey pointed
out that a large percentage of the school
librarians’ time is spent in clerical work.

With the exception of the two urban areas
in Nervada, all local county school districts

are in need of additional professional and = -

support personnel. This carries with it an
implied necessity to remodel existing facili-
ties and to plan new fac111t1es for eﬁ‘ectlve
instructional procedures.

The number of media specialists, tech-
nicians, and clerks employed in Washington
State as“a result of Federal monies for local
media programs gives little indication of the
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N
real need which is for an increase in the
number and "quality of such personnel. Ex-
perience has shown, the SEA that effective
media programs evolve only if there is whole-
hearted qmpport of administrators and if the
media persons most directly responsible for
project implementation possess the necessary
skills, Most of the schools (approximately
1,700) lack adequate well-designed space to
increase the- availability of. mate;ials_and
their effective use ‘except on a piecemeal
basis;
made of the staff and facilities already avail-
able. v

It is well established that to make the pro-
grams most effective, there is particular
need for audiovisual materials suitable for
individudlized use by pupils. The demand for
records, tapes, film loops, filmstrips, study
prints, study kits, and art prints which can
be checked out and taken home or used else-
where in the school is growing.

‘Arizona believes that because its schools-

have very few materials, they tend to keep
too many things which are no longer useful
.or which, in fact, may be liabilities rather
than asset - )

Whatever progress was made in Nevada
in tlosing -’ the materials gap was .all but

" wiped out by higher standards resulting from

the media center concept and by greater de:

mands placed on education. Regardless of
" effort, need is still evident, still felt, and still

critical. The SEA staff offers, as’examples of
"~ kinds of materials most urgently .needed:
updated science materials; interesting; easy-
to-understand materials for beginning, slow,
~ and reluctant -readers; vast amounts of ma-
terial to permit independent study and newer
instructional techniques, particularly in sec-
* ondary school social studies; materlals of all
kinds to support new curriculums and subject
areas on which increased émphasis is being
placed such as economics, political science

and local govemment international relations, -
psychology, sex -education, drugs and nar-,
. cotics, computer technology, oceanogrpaphy,‘

- and moral and ethical'values.

Also critically needed are qpecmhzed ma- -
- terials such as those for guidance and voca-

tional education related‘to trades, industries,
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the best use is therefore not being

Lo

“« Columbia,

and careers; for early childhood education;
for the disadvantaged; for the gifted, and for
the handicapped. For example, special educa-
tion supervisors in the Californic SEA are
often appalled by the dearth of materials in
special schools for the handicapped, pri-

marily because of restricted budgets. BIA ...
~ reports that a predominant problem of deaf-

ness in Indian and Eskimo youth is just being
recognized, and that much special material
is required. Suitable materials for bilingual
education are in short supply for Indiamn,
Eskimo, and Alaska natives in schools admin-
istered by the BIA, and Indian children in

" public schools, especially in Arizona, Wash-

ington, and California; for other children
who come from homes where English is not
spoken, such as large numbers of Orientals
in Hawaii, California, and Washington; for .
Mexican-American children, present in large ’
numbers in Arizona, California, Washington,
and O)eJon,.and for children in Guam and
the Trust Tenztory of the Pacific Islands
most of whom do not speak English as a first
language. Most of the Indian children in BIA
schools and in Guam, Hawaii, and the Trust
Territory of the Pacific Islands suffer from
a severe degree of social and cultural isola-

" tion. The Title II coordinator of Hawaii, for

example, writes that world problems and
space exploration create a need for resources -
that can help local children visualize the
areas. beyond .their horizons. Many such a
_child has never been off the island where he
was born, and he needs media experiences to
understand the vastness o7 great land masses

~and the space beyond hix limited viewpoint.
~ Materials for teaching cultural heritage of

such, as well as of Negroes, and for inter-
cultural understanding, are very scarce and
not-always of good quality.

Sumlnary . :

During ﬁscal year 1969 public and private
elementary and secondary schoolchildren and
teachers in the 50 States, the District of
Guam, Puerto Rico, the Trust '
Territory of the Pacific Islands, the Virgin
Islands, and under the jurisdiction of the
Department - of the Interior. (for children
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and teachers in elementary and secondary
schools operated for Indian children) partici-

pated in the ESEA Title II program for the "
improvement of educational quality through

improved resources. Of the $50,000,000 avail-
able in fiscal 1969 (as compared with

"$99,234,000 in fiscal year 1968) $49,100,000

was used, or over 98 pencent f the amount
available.

The history of State administr atxon of the
title II program is one of relatively small
outlays for State administration, with efforts
to utilize funds as much as poqqnble for the

-acquisition of materials for use in instruc:

tional programs. State departments of educa-
tlon spent less in the management.of the title
IT program’in fiscal year 1969 while striving,
in the face of the reduced appropriation, to
keep the ddmmmtx ative and supervisory staff
assigned to the program.

Of the $46.15 niillion_spent for dL(]lllSlthlR
$40.65 million went for school library re-

sources—books, periodicals, documents, pam-
phlets, photographs, reproductions, pictorial

or graphic works, musical 'scores, maps,
charts, globes, and sound recordings, includ-
ing but not limited to those on disc or tape;

processed- slides, transparencies, films, film- -
" strips, kinescopes, and video tapes,
other printed-.and published or audiovisual -

or any

“material of a similar nature which are proc-

~

essed and organized for .the use of elemen-
tary and secondary school pupils and teach-
ers. Other instructional materials—these
same resources but not processed and orga-
nizéd—took $2.2 million. Textbooks, bought

for use in 19 States, Puerto Rico, and the

Trust Territory of the Pacific Islands, ac-
counted for only about one percent of the
outlay—$737,286. Ordel'mg processing, cata-
loging, and delivering the materials cost
about $2.2.million. State administrative ex-

.penses;ﬁxed by law at 5% of the State’s

allotment or $50,000, whichever is freater—

accounted for $3 million.

The .Fllllll'l‘ of Ti!_l(-_ HE

The Ad»mory Council on State Depart-

ments of Educatlon notes the substantial -

progress. made in.elementary and secondary
education by reason of the ESEA Tltle 11 pro-
gram, and endorses all efforts to’ maintain
and enlarge it. It notes the comments of the
chairman of the Senate Appropriations Sub-
commitlee, Senator Magnuson, in the floor
discussion February 27, 1970+

The lack of library resources in elemen-
tary schools, junior high schools, and
secondary schools is critical. All statis--
tics show that this 1@. one of the most
important programs we have”. . . This

program, even now with _thls small
amount, serves over. 40 million chil-
dren. . . .

The Council is therefore highly gratified with
this relevant portion of the President’s Edu-

cation Message to the Congress Maxch 3
1970:

In:September, the Nation’s chief educa-
tion officer, Dr. James E. Allen, Jr., pro-
claimed the Right to Read as a. goal for
“the 1970s. I endorse this goal. . . .

In some eritical areas, we already
know how to work toward achieving the
Right to Read for our Nation’s children.
In the coming year I will ask the Con-
‘gress to dppropriate substantial “re-’
sources for two programs that.can most
readily serve to achieve this new ¢ommit-
menti—the program that assists school -
libraries to obtain books, and the pro-
gram that provides funds through the
States for‘special education improve-
ment projects.- ' '

I shatl direct the Commlssloner of Edu—

cation to work with State and local of- -
ficials to assist them in using these pro-:
grams to teach children to read. This is

~a purpose which I believe to be of the:
very highest priority for: our schools,

and a right which, with the cooperatlon

of the Nation’s educators, can be

achieved for every young American.

Table 6 shows the fiscal 1969 funds avail-
ablé to the States; and their expenditures for
administration and for acquisition and proc-
essing of materials. :
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¢ Table 6.—Funds A\allable and Funds Expended for State A(Imlmstrahon and Acqulsxtlons, Under Elementary and Secondary
"Education Act, Tnle ll Programs, Fiscal Year 1969 :

| ‘ EXPENDITURES
- Stateor Other - A ‘
Area by Region Alltment ~ State  School Library o QOtherInst,  Ordeving “Total  Total - ‘
Administration  Resources - Textbooks ¢ Materials Processing ~ Acquisitions  Expenditure ‘
1 2 PR N P § S h T 8 9
Totals ....... <0 330,000,000 §3005,42  S0658520°  $TT86  $221254L (§0544.887 846,153,184 $40,188,606
Alabama ..., T 840,259 40,802 702,688 . 2,698 60,488 16782 TEAM6 832538
" Alaska o 66568 L0560 20,08 e 1 — 7008 66,372
. American Samoa ....... 30,000 ! : ro v r 2
Arigonz ... e {53582 - 49,029 308091 - B B0 365,21 415,180
Arkansas ........... SOURY 1B .V - 403,959 - - -~ 408,959 452,446
Bur.of Ind. Affabs..... 7206 - 10,283 - 1,502 610 12,305 (R
California ... 4786011 AR 3,021,124 - -~ 639,211 4560335 - 4,176,218
Colorado v\ovivvvinnn, S04 diseT o M2M6 - 124810, 88198 500,749 538,316 -
Connectitat ............ 17,932 47,648 644,946 - - - 1349 (63,440 T11,088 *
Delaware ..o 134057 4127 B VO 0§ 10m2 . OLdeL - 138TM
Dist. of Col............. 187,514 - 26,604 - 88,611 " 47668 5395 . 141,659 163,263
Florida, 5. oovoovis 1368178 646 - 988,004 ™. 14820 74,682 1216%- 1216300 -
Georgia «.ooverreee 1,080,383 40,468 030821 0415 5 0203 - 1087082 1,086,500
Hawaii ...... S 193,833 269 120742 - C - B491 - 195288 - 187832
ldaho .ooooiiivinnn, . 180728 3031 107,182 — on0s 2% ¢ M8 180455
llinois oo L 2,681,475 123,349 4B . — 52,789 65,720 . 2,554,234 2,617,583
Indiana ..o Co18eee2 . 8005 . 1090948 - 49,250 84,763 1,224 341 1,263,996
TOWA oo o202 50,000 625,090 B 47,852 T2 - T2
Kansas oovvoeninnn, 556,782 50,000 4R — = W8 506,726 - 556725
Kentucky .ooovvevvenn 150,12 45,707 S0 4142 o 15382 188T0 T BT0T6 621,873
© Loulsiama .......... Lo D6 38210 , B4 1928 - R (2¥7 N /) 't SR
Maine ..o 233,111 7960 192,566 L - 200 4825 2034 . 233U
Maryland 936,620 A LT 818,317 — e 048 884,836 931,008
Massachusetts ......... 1206227 68,007 008789 - 136918 74191 1,209,878 1,217,885
Michigan .......ooonn, 226201 108880 1134840 - 01432 218,211 131,287 2,175,729 2084600
Minnesota ....... e SO0 41430 901,162 = 28,458 18972 948592 996,022
Mississippi oo 589,397 50,065 564,450, - .- 08654 - B304 D8BIAD
Missouri . oo 1144400 - 45,98 1,035,363 468 3212 50 863, 1,089,906 1,185,839
! Montana ovoovvenenn, 86 4054 134311 - 1,820 135,631 185,178 .
' Nehraska *v...o0on T - 86,367 B34l - 6,127 25 960 o BN 286,886
CoNevada oo, 113680 16,299 9032 - — o= e 04,625 110,924
New Hampshize ........ 168878 18,264 192757 500 M9 . Mg l66M
New Jorsey ....ooovein 152599 79,821 1570184 = R L 1596032 , 1,676,703
- New Mexico oo 288,100 45,550 180144 3518 51,081 1,068 236,676 282,006
o New Yotk oo 4,090,893, 175,999 3,887,917 - - 408431 . 38863481 4062307 -
North Caroling ........ 1,186,993 56,808 1,007,192 561 12,783 10,667 L2805 4178408 _
North Dakota ... K580 WM 12688 - AR 161111 3F




0RO ©vvvoviferen 2,651,880 10638 2408350 BT, 53026 W% 25 ;'\25593724-.

Oklahoma ............. 506,823 75,357 330858 . - 27,832 151,042 5625 . BIST U THO0MM4
Oregon ...vvvvvvvvrens 485,416 41440 300,218 X 1) 4379 A3TOR T 48505
Pennsylvania .......... 2767349 188,30 2,205,308 63,240 232,186 108,221 2,628,955 2,817,350
Rhode Island .......... 210,046 %,315 162,700 - “ - 19429 182,129 . 208444
South Carolina ......... 67442 886 MTO1 10,292 116,375 34,201 608,442 647428
 South Dakota .......... g0t 38000 141,098 - - ~ 141,038 179,038
Tennessee .......oove.. 887,491 44,944 . 796,041 21,322 = 20,739 838,102 883,046
TXAS +voreverees L 2125508 126,176 2,325,330 24,002 35,155 ConRT 2384813 2,310,989
Trust Territory ........ 44,184 - 14720 1984 0 4M3 3T 3200 ¢ 4300
Utah v 096,739 51,026 209285 3,626 - - 212,911 263,037
Vermont .............. 104,317 19381 78964 - — 500 83,964 103345
Virginia .osoeiiinne 1,057,993 B9 o808 = - 24,682 907490 1,021,299
Washington ......... L 819428 40,839 608,520 ~ TR 58087 - 60428 819,263
West Virginia ........ Lo 4051 48,784 326,013 2,989 33,524 634 368853 . 417897 .
Wisconsin ............. 11530 7,460 802,083 10,472 261,939 91,939 109,658 1,154,093
Wyoming ......oooon. R 1466 60,379 - 6,340 1,680 68,606  832m
CGUAm 34,505 1,408 26,195 - 15 41% 33,007 34,505

. Virgin Islands ......... 30,000 e ! ! y ! ! o !

' Data not available,
* American Samon did not participate in ESEA Title 11
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str(-ngihc-nlnf, lnﬂtructmn in Science, Mathematies., l«ormg.,m

Languages, and the lumanitios and Aris

(National Defense Education Act of 1958 as amended,

-

which the Title I11,"National Defense Educa-
tion Act (NDEA), program supported the
improvement of instruction through the pur-
chase of equipment and materials and minor
remodeling and through State supervisory
and related services. The program has ex-
perienced considerable growth, the number
of eHgible subjects increasing from three to
11 (including arts and humanities). Appro-
priations for equiyment and minor remodel-

‘ing- increased from $49,280,000 in 1959 to

$75,740,000 in 1969 ; for supervisory and re-
lated services, from $1,350,000 in 1959 to
$7,500,000 in 1967, the last year in which
they were separately appropriated. Begin-
ning in 1968, funds totaling $5,500,000 for
supervisory and related services.were deletes
“from the NDEA Title 111 appropriation and
added to that of ESEA Title. V (grants to
strengthen Stute educational agencies). (Ad-
ministration of NDEA Title II1 continued
to be funded through an appropriation of
82,000,000 in fiscal years .1968 and 1969.)
Although funding for supervisory and related
services was shifted, many States continue
to report these activities in their NDREA
Title I annual reports.

The number of State agency professional
staff positions currently performing services
directly relating to the promotion, main-
‘tenance, and improvement of instr uction in
-the critical subjects does not appear to have
been substdntlally reduced since the change
- in funding procedures, but not all States are
reporting consistently. What does appear evi-
- dent is that the State Title 111 Coordinators
along with the subject matter consultants
supported threugh Title V, ESEA funds,
have -afforded continual currlculum stimula-
~ tion and improvement.

States employ a variety of means for pro-
viding assistance to local educationai agencies

98

Fiscal year 1969 was the eleventh year in '

‘projects

Title I11)

with project (Ievélopmen_t, such as the serv-
ices provided by the:

State or 1egi0n'al
Coordinator.

State NDEA Title 111 Cooxdmatox

Critical- subject-matter specialists.

General program consultants and super-
visors.

Federal Progranms

These specialists bring about the development
of more viable and meaningful projects in
the local districts by visits to schools and
areas or by State workshops

NDEA activity in curriculum developmcnt
and revision is highlighted by the approval
in one State of 334 projects involving 460
specialists in 1,258 consultant days. In part,
these projects provided 24,303 teachers and
3,671 administrators and supervisors the op-
portunity to participate actively -in various
workshops. Disciplines that received the
largest participation were: reading, with 45
involving 216 participant days,; "
Fnglish: 68 projeets and 212 days; English
as a second language: 2 projects and 1791
days; seience: 56 projects and 174 days;
mathematies: 19 projects  and 57 days;
modern foreign sznglxqges: 23 projects and

- 66 days; and combinations of ecconomics,

geography, social science, civics, English,,
reading, and history: 97 plO]eCtS and 310
days. ) .

One statewide confelence whxch brought
togethel State and local admmlstntoxs
supervisors, elementary and secondary teach-

‘ers, professors of English, and mémbers of
+ the State department, demonstrated the need

for-concerted action in revitalizing the Eng-
lish programs. Individualization of Learning
K-12 was the theme of another weeklong

~workshop where State consultants in mathe-

matics, English, science, and social studies

o
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assisted some 177 teacher
these fields. _

One State reported that its large number
of State supervisory and curriculum special-
ists have created a strong interest in the in-
service program and wi active participation
in the many activities they sponsored. The

pariicipants in

programs have instilled in the teachers of the

State a desire to improve themselves aca-
demically; and this has created a need for
additional equipment and materials pur-
chased through the acquisition program. Evi-
dence in another State: attendance by some
600 teachers at a workshop held on a univer-
sity campus demonstrated a great interest in
computers. Some 6,000 elementary. teachers

were involved in State-sponsored inservice -

training in new curriculum and technological
developments in the physical and blologlcal
sciences; equipment-and materials” were pur-
- chased to implement these programs. As a

., result of State-sponsored institutes, many,

districts in that State are beginning to formu-
. late objectives in terms of measurable
changes in student behavior; measurements
of influence on these changes will become
possible.

A bulletin, Leadership in Industrial Arts
Education—School District Level, was pre-

pared by a State supervisor of industrial arts

to assist local districts in determining duties
and respénsibilities of industrial arts super-
visors and department heads. Title 111,
NDEA funds made possible for the first time
a curriculum guide, A Design for an English
Cuyrriculuw:, which the State’s curriculum
supervisors noted was beginning, through
extensive dissemination, to bring about a
reorganization of ‘the English curriculum
from prekindergarten through the'graduate
level. Still another State’s efforts in the field
of currviculum guide preparation and dis-
semination resulted in the publication of
Some Criteria for E’valuatmg the Lcammu}
Posszbzlztzes in the Reading Pr ogram and a
how-to- do-it bqllﬁetm Children Publzsh Their
‘Own Bovks. In addition to the pub]lcatlon of
State level gu1delmes and materials, most
State departments of education make avail-
able the time of their consultants and subject

matter specialists to local school districts to
formulate and publish their own curriculum

guides.

Priorities

SOLthh 303 (a) (2) of the National Defense
Education Act of 1958, and the Title III

Regulations, require the State plan to develop
- principles for determining the priority of

projects to be approved in the order deter-
mined by the application of such principles,
which should reflect the State’s consideration
of: :

The State’s educational goals.

The total general educational need in the
eritical subjects under Title III.

Special instructional needs vvh_ich~ Title
I1I may serve in a State.

The special requirements for equipment
and facilities in each of the critical sub-
ject fields and the grade levels to be
served. ' -
The categories of eligible equipment, ma-
terials, and type of minor remodeling

~ allowable and the State standards de-
veloped to enhance instructional pro-
grams. '

Annual reports submltted by par t1c1patmg
States and territories for fiscal year 1969
indicated that fifteen States identified gen-
eral priorities, 21 States listed specific priori-
ties, and 14 made little or no reference to
priorities. ' v

Priorities  common to many States were
directed toward basic educational needs in.
the critical subject areas and to the -educa-

" tional districts in greatest need. -

" Specific priorities selected from several
State reports include the following kinds:

Bas1c educational need m the Spec1ﬁc,
qub_]ect area.

Degree to which description of present
program provides an understanding of
existing instructional organizational
procedures. -

99
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“* Evidence of long-range planning as it

supports an 1mproved m%truchonal pro-
. gram.

‘Enrichment activities.

Evidence that recent local efforts have
been made to strengthen the schools’
.total instructional program.

Purchase of' equipment and materials
-which contribute to md1v1dualumg in-
struction.

Degree to which the cost of the project
is reasonable in relation to potential
-improvement of instruction and number
of students and teachers affected.

Plans for evaluation and followup pro-
vision of proposed program.

Financial need of the school distr'ict.‘

. Projects which meet the needs of special
groups of -students, such as retarded,
culturally disadvantaged, physical]y
handicapped, and economlcally handi-
capped.

Materials for use in preschool and .kin-
dergarten programs where they are an
“integral part of the elementary school. . -

States listing specific priorities do not rep-
resent a particular geographical region, but
are scattered across the country. Neither can
the establishment of priorities be attributed
to States on the basis of size or wealth. The
priorities were applicable to students in ele-
mentary and secondary schcols located in
both urban and rural areas.

Coordination \'ulh other KFederal
Programs

./‘v
/

v Wlthout exception all reportq indicated co-

‘ordination of NDEA Title III with other Fed- .

‘eral programs. About half- made general
statements that thlS coordination was ocecur-
ring; the other half cited specific kmds of
cooperative efforts, such as: '

Purchase of projection equipment under
NDEA Title III to enhance film library
services  supported under ESEA Tltles
I and IIL '

100 _

Use of instructionai equipment and ma-

" terials provided under NDEA Title III
and ESEA Title II for. compensatory
programs staffed by ESEA Title I. Test-
ing was sometiines provided by NDEA
Title V-A. |

- Joint staffing of project development
workshops by State NDEA and ESEA
personnel.

Provision of equipment - imponent from
NDEA Title III in schools or classes for
nandicapped students supported by
ESEA Title VI. ‘ .
-Similar provision of 2quipment compo-
nents partly or totally supplied by
NDEA Title III for innovative programs
supported by ESEA Title IIL. -

The following frequency table represents
the number of reports making specific refer- -
ence to a particular ‘program being coordi-
nated with NDEA Title III:

Program No. of reports
ESEA Title I 43
ESEA Title II .41
ESEA Title III 28 ..
ESEA Title VI . ! 3
NDEA Title V-A , 4‘

Some States indicated active encourage-

- ment of such coordination; a few indicated
‘they are requiring long-range plans outlining

the anticipated uses of several Federal pro-
grams over several years’ time. One State
gave priority to projects combining materials
from ESEA Title II' and equipment from
NDEA Title III. A substantial number re-
ported that specialists assisted in developing,
reviewing, and monitoring progects regard-
less of their source of funding. Many re-
ported that several Federal programs were
often coordinated at both the local and State
levels by one person, thus achieving a better
structure for cooperation.

a

Adequacy of Equipment amnd

Reimbursement

5 NDEA Title III authorizes States to use
their Federal allotment to pay up to 50 per-

-

40
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cent.of the cost of Appwved prolects carried

- out by local educational agencies.

Thirty-seven of 48 reporting States ap-
plied a 50 percent matching formula. Reim-
bursement in some of these instances was 50
- percent .on, expenditures of $1 per pupil in
average daily attendance, with additional
reimbursement on expenditures above that
if funds were available. Ten States reported
use of a variable formula based on education
‘tax rates, assessed valuation per pupil, or
economic rieed. Some States had an equaliza-

~tion formula for thersum total of school
financing, which in certain cases provided

.indirect, variable reimbursement for NDEA
.Title ITI projects.

< In one.State there were more than 100
nonpartlclpatmg school districts, all with
low enrollments, because the per capita dis-
tribution formula resulted 'in such small

, amounts that it was not worth the effort to

complete application forms. Because these
. are the schools most in need of equipment,
the State is considering altering its distribu-
tion formula. If it is feasible, the State
expects to establish a base allotment of about
$1,000 matching funds for each school dis-

trict; the remaining money will then be .
available for reimbursement on an enroliment

basis and for special projects.

Late and inadequate funding were blamed
in, several reports for linabi]ity to reimburse
up to 50 percent. One State showed a drop
from 50 percent reimbursement during the
fiscal years 1958-1966 to 42.9 percent in 1967,
40.5 percent in 1968, and 30 percent in 1969.
Tardiness and insufficiency influenced many

- States to lirﬁit applications through strict

priorities. A number of loca] education agen-
cies were forced by the delay'to spend part of
their matching funds for other purposes. The
result in"some cases was inadequate’ planmng
of projects and-the in: mablllty of some States to
use their, total allotment of Federal funds.

Table 7 shows the addxtxona] funds States

.estimated they could have used for approv-

able - projects,. given matching funds and
timely funding. :
In spite of definite advanceq in the eleven

years of the NDEA Title III program, most

Table 7.—Estimated Additional Funds Needed
by State Departments of Education for Ap-
provable Projects Under Title III, National
Defense Education Act, and ‘Section 12, Na-
tional Foundation on the Arts and the Hu-
manities Aet, Fiscal Year 1969

St'ttv Amounts in % of
- Thousands Allotment

5 -

Total +eerrennnnn. $70,784 898

Alabama ... ... oo t 250 13.3
Alaska. <. . ccieieaiia.a. 28 21.9
Arkansas .......o..L 90 9.1
California ............. ©7,334 138.2
Delawafe ...o.ovivvenn. 90 54.5
District of Columbia .... 529 . 300.5
Florida .......... . ... 629 27.7
Georgia .. ... . 500 22.5
"Hawall ... 00, 963 322.1
Idaho ... ... .. ..., 50 14.0
Ilinois .......cciieinnn. 6,135 199.9
Indiana ................ 5,818 300.0
fowa ... oo oo, 699 62.8
Kansas «eveeveiiaian.nn 1,787 199.8
Kentucky .............. 350 © 223
Maine ... ..ol 86 19.7
Maryland oo oo 2,500 ’ 191.6
Massachusetts ... .. e 125 8.0
Michigan .............. 5,100 149.9
Minnesota ............. 3,108 200.0
Missouri ............... 3,293 200.0
Montana ............... 100 29.9
Nebraska ......... Ll 206 - 35.7
Nevada .......cciveann. 23 20.2
New Hampshire ........ 300 116.3
New Jersey .....:...... 70 3.9
New York ............. 5,500 131.8
North Dakota ......... 107 324
Ohio «viiiiiiiananannns 5,000 123.0
Oklahoma . .v.veieanannn 2,056 200.0
- Oregon ...lceieieee.e.. 1,600 215.9
Pennsylvania ........... 1,000 25.2
Rhode Island ........... .92 o -32.6
South Carolina ......... 300 21.0
South Dakota .......... 600 170.9
Tennessee ««...... e 500 | 26.8
TeXAS v veenennnnnannnnn 8,000 - 158.3
Vermont ..... e 79 . 422
Virginia ...... o0 .. 1,050 53.8
Washington ............ 2,210 200.0
West Virginia .......... 32 3.6
Wisconsin ... .ol 1,500 87.2
Puerto Rico ............ 1,000 . 946

of the States seemed to feel that the attain-
ment of a high degree of adequacy, either in
quality or quantity of equipment and mate-
rials, was a will-o’-the-wisp. Each State had
its own standards for interpreting ‘‘ade-
quacy.” Many were primarily concerned with

101
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quality, others with quantity, of equipment
and materials. A few reports mentioned
Standards for School Media Programs, de-
veloped jointly by the Department of Audio-
Visual Instruction (of the National Education
Association) and the American Association
of- School Librarians. Others used Audio-
Visuel Quantitative Standards, the Fullerton
(Oklahoma) instrument, or the Educational
Commumications Handboolk of the New York
State Education Department.

Definitions notwithstanding, the needs were
continuous*.and growing larger and more
unattainable. The reasons included higher
costs of purchases, increased enrollments,
new accreditation standards, recent additions
of subject areas to the program, obsolescence
of equipment and materials, rapid advances

-in technology, social changes, and the press-

ing needs of special groups. The most promi-
nent cause listed was the demand made by
new methods of instruction, such as the lab-
oratory or inquiry method, the individual and
small-group approach, flexible and modular
scheduling, team teaching, nongraded and
continuous progress programs, and the in-
creasing emphasis on library resource cen-
ters.

The degre¢ of adequacy varied from dis-
trict to district within _each State, biut in
general the reports indicated that secondary

schools were usually better equipped than

elOmentzlry, and middle schools and junior
high schools less well equipped than higher

_levels.-Some States were certain that the use

of sophisticated items was in direct ratio to
the ability of their teachers to recognize the
need and use of these items. In such cases;
schools which were the best equipped were
constantly asking for more than .less well
equipped institutions. Some reports went so
far as to say that secondary schools fared
bétter largely because their teachers were
more knowledgeable about equipment and

materials in relation to modern pedagogy

than Were teachers in the elementary schools,
Most of the reports indicated that large urban
districts were usually - better supplied than
small rural ones (except for densely popu-
lated areas Wwith special problems:). Poor

102

distriets, large and small, were less able than
others to participate in the program in States
which did not use an equalization or variable
formula for matching funds.

The consensus was that the multimedia
approach was necessary for all subject areas
and that the major deficiencies were in audio-
visual equipment and materials. The next
largest need was in supp]eméntary,pxjinted
materials. Many reports stated that more ma-
terials should be moved to classrooms from
libraries, but.they were also in favor of
centers for audiovisual equipment, film, film-
strips, tapes, records, books, and teathing
machines. In many schools materials were -
insufficient for maximum \use of existing
equipment. There was also h great need for
equipment and materials which would pro-
vide individualized instruction in all courses,
as well as serve special gro.u\ips such as the
disadvantaged and underachievers. The de-
mand was growing for educational television,
dial-access retrieval systems, and computers
to.assist instruction in science, mathematics,
languages, and social studies. Programed
learning kits and study kits were lacking.
Teachers needed more professional materials,
and studerits needed more supplementary and
reference works. For all courses there was an
endless need for audiovisual equipment and

materials, such as projectors of all kinds,” .

films, film strips, and film loops; microfilm;
microfilm viewers and printers; videotape
recorders; audio- and-videotapes; and sup-
plies for making instructional materials.
Although the bulk of the NDEA Title III
funds had been spent for years on science,
there was still a great need for flexible lab-

. oratories, especially in junior high schools,

for experimental-and demonstration equip-

. ment, and for materials for student involve-

ment. A number of schools even lacked basic
laboratory facilities with running water.
Many laboratories were short of microscopes,
science kits, glassware, charts, and models. _
There were rising demands for nuclear sci- -
ence laboratories, planetariums, and observa-
tories. In both science and mathematics, new
courses required new items, such as tﬁq En-
gineering Concepts Curriculum Project

<
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_mentary items were needed,

(ECCP) using computer logic boards and
other electronie aids. Laboratories for mathe-
matjes were still uncommon. There were
pressing needs for models, games, puzzles,
caleulators, manipulative items, and other
learning devices, especially for slow learners.
The downward shift of mathematical content
from the high school to elementary grades

increased the shortages at the lower levels.

In foreign language instruction the great-
est lack was in equipment and materials for
self-instruction which allowed use of slides,
filmstrips, and sound films. Diverse supple-
including peri-
odicals, ‘supplementary readers,
-studies, foreign language periodicals,
reference works. :

Purchases for history, civics, and geogra-
" phy were more abundant than for economics.
Dependence upon one medium, such as an
overhead projector or films, had to give way
to the multimedia approach to aid inquiry
skills. The rapidly changing requirements of
the social studies found schools caught sud-
denly with outdated books, shortages of cur-
rent professional materials, and few original
source materials for instruction by the in-
ductive method. New subject matter requived
such items as aerospace and celestial charts
and materials with ethnic or racial content.

Although e\pen(lltmeq fon English and
reading were, in many ¢a8es, next to those

for science, there were still great shortages,

because of the need to consider -individual
and group differences. Many reference vol-
umes and supplementary reading books were
outdated. Multilevel and enrichment mate-
rials, items for the teaching of the humanities
and honors courses, and supplies for students
to make their own books were limited. Listen-
ing centers, carrels equipped for individ-

ualized instruction, controlled readers, and

individualized learning kits were needed.
Teachers were asking for English centers for
references, texts, sample curriculums, and
equipment for program development. The
most common need was classroom libraries,
especially with varied materials, including
paperbacks. These could be augmented by
» microfilm readers and printers to make use

“in all areas:

culturals
and

of the escllections in school libraries.
Industrial arts, the last subject area added
{o the NDEA Title III program, had hardly
hegun to benefit. Many schools were still
unable to move away from the old woodwork-
ing courses into the rapidly expanding world
of new technologies. Serious shortages existed
equipment for electricity and
clectronics, graphic arts, metal and plastics
industries, and industrial crafts like drafting

and automotive and power mechanics.

v

Evidence of Imipreved Enstiruction

. Nevertheless, all States agreed that instrue-
tion in the ecritical subjects continued to
improve as a result of NDEA Title II1 funds
Typical comments:

The cumulative effect of this aid has been
to upgrade the general level of instruc-
tion in schools, large and small, by pro-
viding equipment and materials designed
to improve the teacher’s role in instruc-
tion.

We have observed a dramatic transition .
from the earlier teacher-dominated lec-
tures and demonstrations toward pro-
grams featuring students as active par-
'tlcmants and mvestlgators

Evidence of improved instruction 1eponted
by States is summarved in four categories:

1.  Improved instructional patterns and
’ teaching techniques; ,
2. Innovative school orc:amzatxonal pat-
‘ terns;
" 3. 'Impxovement and extension of cur-
" riculum; and
4. Student achievement.

lmprow-d Instruactional Pallerns}
and Téaching Techniques

States reported that the availability -of

additional materials and equipment had con--

tributed significantly to the employment of
more effective instructional patterns and
teaching techniques. All States indicated that
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_ Figure 2—-—Nat|onal Defense Educatuon Act, Title Ill, and National Foundation:
on the Arts and the Humanities Act, Section 12, Dollar Anfoitnt and Percentage
of Total Expended by Sub|ect Area Fiscal Year 1969

! Arts & Hum.: 5% /
! $.8 _
. Economics: 1.0% ¢
$1.4
3 Civies: 15% ¢
. $2.0-
' / ) £
~—— Geography: f&.f7%
. 7 $6.7
. MFL:5.5% -
$78

I

Math: 5.7/%X
$8.0» / \

Science: 37 "%

. $52.7
History: 8.3%
$11.7
' English: 8.6%
$12.2
ind. Arts: 13.3% . '
$18.9. Reading: 13.7%
~ $19.4 - :
7 TOTAL: $141.6 (Federal Share: 50%) A
($ in Millions) )
104 o ' ‘
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individualized

these techniques.

increased attention was being directed to-
ward individualization of instruction. In fact,
it appears that present trends toward more
instruction emphasize both-
learning rate in keeping with the individual’s
capabilities and the puacing of the selection
of content or of learning experiences to meet
more nearly the unigue needs of children and
youth. . : :
Frequently mentloned instructional pat-
terns which were among the more effective
include the following: - ’

Teacher's experimentation with a - va-
riety of appro*lcheb to help mdnx(lu.ll
learners;

Individual * "and small  instructional
groups for a précise teaching purposec:

’I‘eacher-pupi] conferences;

Small-group committee work;

'Axr.mgmg for multimedia approaches to

Tearning ;

Encouraging and arranging for indi-
vidual study, experimentation, and re-
search.

Improved teaching techniques menti()rne(l" :
most frequently are related to teachers” ef-
forts to help learners develop concepts, cons-
template, arrive at gencralizations, and’
apply new knowledge to different problematic
situations rather than merely vecall informa-
tion. Mentioned frequently werg teaching
techniques which provided for guided self-
discovery; for inquiry- Jlearning; \f\or inde-
pendent exploration, qtudy, and 1e<\e.1
qe]f(lmgnosm of learning *
ramng problems and- testing hypothe%es
Several exemplary undertakings 1lluqtra\te’
~An experimental project
" -~ designed to test the use and effectiveness of
'tup'e-r_ecorders, listening-viewing centers, and
individual filmstrip projectors for improving -
instruction in English and reading was con-
ducted in an elementary school, grades K-8.
Thirteen classrooms representing all grade
levels were selected. With assistance from
local and State consultants, teachers planned
activities which were most appropriate to
_individual needs of children. They selected

wweh; for
‘gaps™ i a\]d for

films, tapes, records, and books which repre-
sented a wide range of literature, including
folklore, fairy tales, fables, poetry, plays, and
stories; and a wide range of content informa-
tion pertaining to the natural and physical
sciences, to the various subjects included in
the social studies curriculum, and to comi-
munication skills, including special h]mstrlps

on basic reading skills.
Individual,

small-group, and total-group

activities were designed primarily to supple-
nment and reinforce the language-experiencé

approach to learning as well as to individual- -

ized “instruction. Individual filmstrips were
used frequently to stimulate writing; drama-
tizations, and story-telling. Capitalizing on
various lear ning experiences and on the avail-
ability of equmment children made their

own sound tracks, developed tapegs, and Te- .

corded songs, plays, and reports of various
activities. Such equipment could be used ef-
fectively by elementary children, and the use
of these instructional media contributed to
the development of special individual compe-.
tencies in-reading and English for students
involved. The State department recommended
that other schools conduct similar projects to
determine more ‘effective ways of using these
individualizing instruction. The
State Reading Consultant is distributing a
complete report of this pmJect to local school

media in

districts.

Another
city schools and designed primarily to im- .
 prove reading and language competencies,

project, serving 13 e]ementary

was framed to provide the ‘widest -possible
range of specialized matexials and of differ-
entiated approaches to learning. The key

‘component was the

1mplementat10n of a*

learning center, i.e, an instructional -center

* which provided opportumty for teachers to

pursue and to. follow up the diagnoses of
children’s needs with specific instructional
programs. The center -also’ provided oppor-
tunity for each child to bg actively involved
in his own educational program through
guided self-diagnostic and correctional activi-
ties, through self-selected activities which
extended his information in the areas of sci-
ence, -geography, history, mathematics, and

L. r
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literature, and through pursuit of. his own

,8pecial interests. . ‘
The instructional program was organized

on both a formal and an informal schedule to

‘accommodate children from all classes, either -

indi'\’idlxally or in small instructional groups.
In consultation with the classroom teacher
and through diagnosis of children’s particu-
lar educational needs and interests, the learn-
ing center personnel directed or supervised
all activities while childrenrf were in the cen-
ter. Hence, the center served an an instruc-
tional setting in remediatién, as an enrich-

ment center, and as a center for self-selected -

" and self-directed study.

.Innevations in Sechool
Organizational FPatterns

Most States indicate that Title 1] NDEA

. funds continue to have a decided impact on
changes made in school organizational pat-
terns. Virtually every State referred to the

‘implementation of team teaching. Repeated

references were made to the establishment of

various kinds of learning ccuters. Continued -

improvements have been made in equipping

science, mathematics, and foreign language .

laboratories as well as in establishing elec-
tronically-equipped classrooms. Special rooms
and laboratories, particularly at the elemen-
tary level, eontinue to be outfitted as resource

- centers in the arts, music, and critical subject
areas which are supervised by teams of school
personnel and which serve alf children of the
school or area. States report that museums,
planetariums, greenhouses, and facilities for
educational television have been developed by
school districts, -or cooperatively by two or
more school districts in several instances,
with the aid of NDEA funds.

Some . examples illustrate these innova-

tions:

e A-pilot project initiated by a junior col-
lege provid_ec_i'a study skills and tutorial
center for students deficient in readjng,
writing, and comfﬁlting, The purpose
wag to help students acquire levels of

performance that would give them a'rea- ~

< b
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sonable chance for success in college-level
courses. Teachers along with parapro-
fessionals were available to the stu-
dents on an individual basis in a con-.
centrated tutorial structure. The center
provided a wide range of equipment and
materials, and offered the multimedia
approach. The unification of basic
courses of study enabled students to see
the carryover effect fro‘m one subject to -
another. As a student gained competence

in these basic skills, he was gradually

assimilated into the i‘egularly established

junior college program. The State re-

ported that this project was effective and
that the plans were to continue the proj- .
ect. - ’ :

‘Cooperatively, six school administrative
.units “within -a county established an

Educational Resource Center. Additional
support came from local and State funds
and from Titles I, II; and III ESEA.
One of the center’s primary features

is a planetarium chamber completely
. equipped to project heavenly bodies on a .

dome 30 feet in diameter. The 74 reclin-
ing seats in the chamber can accommo-
date two classes at a time. Students are
first oriented by the assistant director to
the program they will see; he also gives .
additional instruction in space science..
The preséntation at the planetarium is
“a laboratory experiment evolving from
classroom study and.a prescribed cur-
riculum.in space science and other re-
lated {subjects.” The Center also serves

. as a media warehouse from which vari-
.ous instructional materials are distrib-

uted to schools by truck. It contains a
curriculum library, a demonstration
classroom, adequate display areas, ‘and
work areas for teacher .production of
teaching materials. Facilities are -avail-
able-for laminating, dry mounting, - pic-
ture lifting, darkroom production, trans-
parency production, tape duplication,
and ‘videotape recording. The' Center -
serves 26,500 children’ enrolled.in 50
public schools . and several private
schools. It is administered by a nine-
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member advisory committee consisting
of professional personnel appointed by
the boards of education of the six par-
ticipating school units.

Curriculam Improvement and

Extension
s

¢ States agree that NDEA Title 1II funds
cor?tinue to make a significant contribution
to the improvement and expansion of curricu-
lum in the eritical subjects. Most States noted
the continuous shift from
newer curriculums developed by " distin-
guished smentmtq and scholars, p‘utleul(uly
in the areas on science and mdthematlcq
One State reported that some 6,000 of its
elementaly teachers received inservice train-

ing in the new curriculum developments il{ ,

the physical and biological sciences and tha
equipment and materials had been purchased
to implement those programs. Another re-
_ ported that a large city school system had
developed an approach to improving mathe-
matics that provides an integrated system of
instructional tools. In still another State 42
new mathematics courses were approved by
. the. Department of Education{ during the
year. Several schools in yet another. Stateé
were experimenting with and adapting na-
tional social studies curriculum projects, but

Sy

§ . - e
most schools were synthesizing State -and®

national curriculuin ideas through local work-

. shops and university classes. ", )
States indicated that increasingly ,more
local school districts are conducting curricu-
lum” studies: One reported rthat 12 school

districts were involved in K-12 cutriculum °

st'udies during the year. Another wrote that
more than 50 local school districts were

engaged in curriculum study and revisions..
1t is aldo ‘evident that increased attention-

is beirig directed toward the expansion of
- industrial arts curriculums. The followmg
typical statement is illustrative: . s

In many of our schools the traditional

woodworking - and drafting programs
f have been expanded to include instruc-
. tion in metalworking, electricity and

electronics, and’ power mechanics.

traditional to’

Another State reported an increase of 16,523 '
students enrolled in industrial arts programs.
"I’l_'actically every State reported improve-
ments in reading and English programs. One
reported that a "Model English Program,
based on a comprehensive curriculum desigri
from plrekind'ergarten to graduate level . which
had been developed under the State’s leader-
ship, had been established in 11. school sys- .
tems. Special courses in bilingual programs
and in teaching English to foreign-speaking
students were noted by several States.
Many exempldary projects illustrating cur-
riculum improvements and expansions can
be cited. Initiated as a joint program by a
Bodrd of Cooperative Education Services, one
project extended the science curriculum in
) qchools Objectives of the program included,
among others, the following:

P

To * develop a sound program for the
Y teaching of human sexuality and drug
addiction;

To provide a readily available supply of
films and of filmstrips- which relate spe-
cifically to human- sexuallty and to drug
‘addiction;

To develop more effective teaching tech-
niques in these two areas; and

To direct special emphasis to more effec-
tive- ways of working with Black stu-
dents in these c11t1cal areas.

Specitic objectives of the project were to help
students:

Deal more effectively. with the areas of -
knowledge and use of narcotics;

Understand. mental and physical growth
changes;

Understand the1r relations, .with - their
* own sex and.with the opposite sex: and ..

UnderstTnd-the area ‘of human and ani-
mal reproduction.

The project was implemented by two teach-
ing teams, each consisting of a scxence-f'
oriented specxahst a school nurse, and a’
school psychologist, who worked c]osely with. .
teachers. Among other things, the teams
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gerved as special “helpers” to whom students

“could turn for assistance with problems re-
lating to these areas. They worked with the
local Parent-Teacher Association and with
individual parents, frequently mvolnng them

in conferences for the purpose of resolving:
student problems, and in the evaluation of .

critically-related materials. Some 680 stu-
)
dents .were served by this program.

As another project, one city school system
establlshed a course of plastlcs vacuum, and
pressure-forming processes in 30 junior high
schools. The course constituted the basis for
_ an updated industrial arts program and pro-
vided students the opportunity for adequate
exploratory experiences in plastics fabrica-
~tion. Using o therméforming vacuum-pres-
sure process; students. had the opportunity
for creativity in designing and in preparing
forms for plastics molding. Other. .equipment
. used in this project mcluded overhead pro-

. jectors, a copying machine, and equipment .
for b_endmg plastic and for'drying ﬁbexg ass.

Student Acehievéementd

Almost all States reported that student
achievement in the critical subjects has con-
tinued to imprové. .Some 25 States reported
that students had made significant gains,
according to standardized achievement tests,
" in at least one critical subject, and the ma-
© jority of those States repmted such gams in
three or more subjects. Ore repmted
“Achievement test results .show -that .

" “students rate above the national norm in

most subjects.” In 10 States, higher educa-
tion authorities reported that first year col-
lege. courses could be taught on a higher
sophisticated level.
better prepared. Most frequently mentioned
were courses in the sciences, mathematics,
modern foreign languages, and English.
Almost all States reported observations of
students’ -growth and development in such
subjective areas as’ attitudes, values, appre-

ciation, and human relations. Included among -

others were statements on improvements in
personal development; in abilities for self-
analysis and for self-evaluation; in personal
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because students were-

relationships with. peers; in abilities to ex-
plore, to inquire; and » experiment inde-
pendently with self-contidence; in attitudinal
changes; in interest in critical subjects and
in schoel; and in creative abilities. Also noted
weré the development of deeper understand-
ing of and appreciation for various art forms
and music, and -for "different cultures and
their contributions to society. o

The genelal purpose of a demonstration”
reading program, initiated by a large city

~ school system, was to develop individual po-
* tential to enable a youth to live satisfactorily,

contr ibute to his life, and establish his educa-
tional goals Three primary factors were
explored in the development of human poten-
tial: (a) the young person’s need to organize
his inner experiences, (b) his ability to -
learn, and (c¢) his skill in communicating
ideas to others. In the shaping of the educa-
tional program each youth’was recognized as
a unique individual, and his background, his
home, his parents, his language, his skills,

“and his school experience were considered.

The program was designed to enable students
to reach reading goals in basic sight vocabu-.

Jlary, word attack skills, and comprehension

skills. It was designed to develop in students
an ability. to select importart ideas, reorga-
nize ideas, and acquire efficiency in reading;
and to induce a quest of knowledge thxough
reading.

Reading imprdvement involved five dlffel— .
ent approaches: (a) parent counseling and
instruction, (b) .diagnostic and corrective
reading, (c) extended - reading instruction,
(d) total skill involvement, and (e) reading

‘instruction for bilingual students. The State

reported that although several years of study
and improvement would be required before
the program reached its full potential; the °
program provides a framework around which
schools can build successful readmg pro- -
grams for disadvantaged youth. :

Another project, desxgned to provide a
humanities-oriented curriculum for 108 het-

 erogeneously grouped students, established a

laboratory- school within a regular high
school. The course incorporated English, his-

tory, scieénce, art, drama, and physical educa-
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tion, and utilized the team tedchmg approach
Clasbes were held on a flexible basis qtartmg
mldmormng and extending until late . after-
noon, ‘with optional subjects available to stu-
dents. The theme centered on man’s search

for freedom ‘man’s search for truth, and.

man’s ad5} tation to change. nghhgntq in-
cluded integration and humanization of the
curuculum, tutorial approach to instruction;

development of a community awareness;-ap--

preciation of concerns and problems of peers; -~

‘eviiluation of programs and self; student
" participation in the establishment of curricu-
lum and after-school programs. The State

reported that this project was well received,
“judged successful in accomplishing objec-

tives, and would be continued the next year.

Evaluation

NDEA Title III regulations require State
educational agencies to conduct an adminis-
trative review and evaluation of the program
“to determine its status in terms of objectives.
Among the 17 States thus far reporting re-

views, surveys, and studies, the evaluations-

were conducted in a number of ways: some by ..

State educational agency staff members them- .

selves; some under contract by individuals,.

management consulting firms, and’ universi-

ties; and -othefs by university students for
their M. A and Ph.D.

dissertations. The na- "’

ture and scope of the studies also differed.-

One investigator examined the State agency
office_that administered the program. Many
considered the impact of the program on
curriculum change; some reviewed develop-
: ments in specific subject fields which resulted
- at least partly from NDEA Title III. Some
samples of theése studies:

e Davis, J. Clark and Trout, Len L., A
Study of the Bureau of National Defense
Education Act. Administration, Univer-
sity of-Nevada, Reno, 1968.

Johnson, Donald W., Impact of thle 111
NDEA Upon Selected California School

- Districts, unpublished report to legisla-
tive analyst, California State Depart-
ment of Educatlon, 1969.

Voege, Marie and Hampton, Jerry, A
Plan for the Development of an Evalua-
tion Program for NDEA Title 11l Proj-
ects for the Department: of E‘ducatwn
Boothe Resources Internatlonal Inc,,
Sacramento, California, 1969.
Young, Madge Arlene, The Influences
Affecting Curriculum Change in Selected
-Educational Agencies E'mploying. Con-
sultants in the Social Sciences Through
- -NDEA Title I11-B, unpublished doctoral
dissertation, University of the Pacific, -
Stockton, ‘California, 1969.
Director of Secondary KEducation and
Coordinator of NDEA Title 111, National
Defense Education Act Title 111 and In-
structional Factors, a chapter apbearihg
in a doctoral dissertation, The American
University, Washington, D.C.
Zeiss, Donald V., The Impact of NDEA
Title 111 Funds on Science Programs in
" Selected Nebraska Public Schools, un-
published Master’s research paper, The
‘University of Nebraska, Lincoln, 1969.
Molstad, Arlene A., Course Outline in the
Basic Classroom Utilization of Audio-
visual Materials, research paper, North
Dakota State University, Fargo, 1969.
Oberlander, LeRoy A.; The Preparation
and Professional Activity of Public Sec-
ondary .Foreign Language Teachers in
North Dakota, independent study report,
Tniversity of North Dakota, Grand
Forks, 1968.
Kinzie, Glenn, Wisconsin Soczal Studies
Program Survey
Sanders, Norris, Studies of Mathematws
Achievement by Pupils and Attztudes of
Pupils Toward M athematws

Several States reported studies in greater
detail. The following is a summary of the

~ purposes, procedures, and findings' of these

studies:

e Arizona
Procedures: An evaluation instrument
in the area of educational media was
applied to three of the larger projects in
.the State. '

109

r.f\



Findings: Acquisition of equi\'pment and and the recency of an approved project

materials does not automaticaﬂy guar- in the subject area; (3) School districts,
antee a better - quality of educatlonal . in addition to matching the Federal
process and. teaching techniques. Acqm- funds used for the acquisition of equip-
sition must be followed up with ‘total - ment and materials, voluntarily allocated
“involvement of staff and school dmtx lct teacher and administrator time having a
personnel. ] \\ ' value twenty times greater than the Fed-

\,

\ eral funds implementing plans for which
the materials and eqmpment were ac-
quired; (4) Findings of all three studies

. indicated that participation under Title

\\IIII NDEA by school districts varied di-

California |
Johnson, Donald W., NDEA C}Lanqe
Agent for E‘ducatwn The First Ten
Years, 1958-68, unpublished, California
State Department of Education, 1969.

Purpose: More than 80% of the school

rectly with the size of the district and
nversely with its wealth. Geogl aphical

districts .in  California, enrolling more - Iocation appeared to have some effect.
than 90% of the students, have partici- Although some districts reported diffi-
pated in the NDEA Title III program - cult¥ in finding matching funds, partici-
duringﬁits first 10 years. This study, the 'pazigch\i'decreased as the -wealth of the
third of its kind in the State, is an ex- districk increased. For ten years, in Cali-
pression of continuing concern for the fornia at least, NDEA has not made the -
quality of State department services and rich richér; and (5) In a sense this study " -
the effectiveness of the programs admin- has program budgeting in retrospect. Its
istered. The specific purpose of the study scope supports the belief that program
was to determine (1) the changes in budgeting can and will be successfully
programs assisted by NDEA Title I11, _ used as a tool for educational 1mprove-
(2) the relationship between a district’s ment.

size, wealth, location, and type, and par-

ticipation under NDEA Title III, and © Florida . . .
(8) the relationship between the value A survey of participants in the acquisi-
of .time spent by participating teachers tion program as to 1ts efffectlvenes.s .for
and principals in various subject areas strengthening teaching in the eligible
and NDEA Title ITL subject areas yielded a mean rating of
- - . 3.6-0on a five-point scale (“1” was lowest
Procedures.: Answers were ebtamed : level of improvement and “5” highest

from curriculum -supervisors in large level.) Three-fifths of the responses *fell
California school districts, file data were “above the-midpoint on the scale.
analyzed, and structured ' interviews . ) t
were conducted.in 50 districts, selected © o Georgia ‘
with a stratified'random sampling tech- A science study showed that acquisition
nique. Subjects investigated were science of equipment and materials does not per
and English-reading at eIementa1 y and se. improve science teaching. Concerted

~ secondary levels. . effort must be mustered to improve the

-Title' III of NDEA stirhulates' teachers

quality and quantity of science teachers
who can,then make intelligent. selectlon'
.. 0f .science equlpment and once it is ac-
quired, use it in such manner as to stimu-
late the interest of learners. -

Findings: (1) More than half the science .
programs taught today are different
from those taught ten years ago; (2)

and administrators to devote more time

" to the development and implementation °~ e Kentucky .

~ of plans of educational improvement, In a subjective evaluation, 58.5 percent
there. being a consistent, positive rela- of the school districts reportmg rated
tionship between the value of such time the program “excellent”; 894 percent
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“very good’; 4.7 percent ‘“good”; 1.2
percent “fair’’; and 1.3 percent “poor.”

. New Jersey:

S

Purpose: An effort was made by the
State NDEA staff to evaluate the impact
of Title IIl since its inception.

Procedurés.‘ A survey, calling for both
objective and subjective responses in all
critical subject areas at elementary and
secondary levels, was submitted to par-
ticipating school districts.

Findings: Responses irndicated that
NDEA III has been helpful in eliminat-
ing shortages of ma_tefials and equip-
ment but is still needed in «all subject
areas. It has been a good program in
motivating local effort for educational
expenditures. It was = Dbelieved that

- NDEA III helped students attain a

- standardized

higher level of achievement in critical
subjects, indicated by higher scores on
tests, more advanced
. courses and greater enrollment in them,
and advanced placement in college.

¢ Pennsylvania

Foaluation of NDE A Title [II Programs

in Pennsylvania, 1968-69, Division of
" School Evaluation, Pennsylvania Depart-

ment of Education, Harrisburg, 1969.

Purpose: To collect data on five areas

judged related to improvement of in-

_' struction: (1) strengthening of subject

matter programs; (2) offering of new
* or additional programs to the curricu-
lum; (3) increasing of supervisory
services; (4) initiation and/ot introduc-

tion of new instructional methods; and’

(5) improvement of curriculum through
supplementary reading, multitexts, and
professional libraries.

y
Procedures: Forms were sent to 100

_ .school districts representing 54 counties

ondary schools participating in the sur-
~vey were selected on the basis of a total
NDEA Title III expenditure of $1,500
combined funds in one or more subject

I

in Pennsylvania. Elementary a"El sec-

areas. There was 100 percent participa-
tion.

Findings: (1) For the most part, Title
III funds have been used by schools to
strengthen their programs, add new cur-
riculums, provide additionhal supervisory
services, implement new instructional
methods,- and provide supplementary
reading materials for pupils and teach-
ers; (2) Secondary schools have utilized
'NDEA Title III funds more extensively
than elementary schools; (3) At the
elementary level science, mathematics,
-reading, history, and geography are the
areas most affected; (4) At the second-
ary level the most affected areas are
science, mathematics, modern foreign
language, English, and history; and (5)
The program should be continued and -
expanded. '

s

Additional projects amounting to over a
million dollars were requested but not
approved during fiscal year 1969 because
of lack of funds. '

¢ Wisconsin

Kahl, William C., Evaluation Survey,
NDEA Title 111, Wisconsin Department
of Public Instruction, Madison, 1969.

Purpose: The survey was conducted to
ascertain the extent to which NDEA
Title IIT has affected instructional pro-
grams in the critical subjects and to
serve as a’tool in making deeisions con-
cerning the future course of NDEA Title

III. '

Procedures: During 1968 a survey of all
LEAs was conducted ,and a summary .
published in the March 1969 issue of
The Superintendent’s Newsletier. The
current survey was a followup conducted.
by means of a random sample of 20
pergent. 6f the school districts in the
State. Eighty-three percent of the se-
lect’%d districts responded.

" Findings: (1) Administrators indicated

“that Title III has changed the .stated
goals of their educational programs, thus
proving to be more of a change agent
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than was first suspected; (2) There was
a direct relationship between the cred-
ited impact of Title III on the achieve-
ment of stated instructional goals and
the degree of teacher involvement in the

development of local NDEA plans and -

lists of acquisitions; (3) Administrators
indicated a balance of needs among in-
service ,education, acquisition of equip-
ment, and acquisition of materials when
ranking them as  iuture educational
needs of their school systems; and (4)
Further. consideration should be given
to the concept of special projects to com-
plement the basic NDEA Title I1I acqui-
gition program.

Loans to Private Nonprofit
Elementary snd Secondary Scheols

"Loans _to nonprofit private schools under
NDEA Title 111 are administered directly by
the U.S. Office of Education (though States
are envincing increased interest in and re-
sponsibility for instruction and services in
these schools).

During fiscal year 1969, 15 loans were .

“The total amount approved was $371,520, as
shown- in Table 8, which includes NDEA
funds of $311,520, and $60,000 in NFAHA

funds. More than 96,000 elementary and
secondary students benefited from these
~ loans. K ~

Loans were made for the acquisition of

" equipment and instructional materials and

for minor remodeling in the areas of science,
mathematics, modern foreign language, his-
tory, geography, civies, English, reading, and
economics. They were used in these areas to
the extent shown in Table 9. A total of $5,105
was approyved for audiovisual equipment and
materials which represented 1.4 percent.
Many schools in the Archdiocese of Mil-
waukee benefited from a loan of $111,630 for
educational television equipment for science,
modern foreign languages, history, geogrh-
phy, civies, English and reading, which would
expand an existing network of closed-circuit
television already in use for imstructional
purposes in 175 other ,schools within the
Archdiocese. The National Academy of Ballet
in New York City received a loan of $60,000,
the full allotment available for loans under
NFAHA.- The funds were used for minor

approved for 14 elementary and secondary
schools in 11 States, and one in Puerto Rico.

-

remodeling of the music, dance and drama
‘rooms. :

Table 8.—Loans to Private Schools Under Title 1"-, National Defense Education Acty and
- Seeli(.'m_,,12, National Foundation on the Arts and the Hllxmanilies Act, Fiscal Year 1969

School . Combined Totals
State City (15-loans—14 schools) $371,5620 »
" CALIFORNIA Falo Alto Palo Alto Military Academy $ 2,630
coL" 0 Denver Yeshiva Toras Chaim 3,900
FLO: N Sanford The Sanford Naval Academy 1,200
ILLINU:S Chicago { St. Clotilde Catholic School 2,460
MARYLAND Rockville ' Harker Preparatory School . 12,890
MICHIGAN Bloomfield Hills Roeper City and Country School 5,900
MINNESOTA Fridley Archbishop Grace High School 11,500
NEW HAMPSHIRE Enfield La Salette Seminary Ce 2,970
NEW YORK. ] New York Nitional Academy of Ballet' 2 '151,200 b
PUERTO RICO Rio Piedras Academia Maria Reina. 35,600
- : Rio Piedras’ Baldwin School of Puerto Rico 8,800
Humacao Colegio San Antgnio Abad + 16,040
TEXAS Houston St. Thomas High School " 4,800
WISCONSIN Milwaukee . Archdiocese ¢f Milwaukee 111,630
FTPge total from NFAHA funds was $60.000: the total from NDEA funds was $311.620. o
b Of this amount. $60,000 was from NFAHA funds. -

B
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Table 9.—Use of Loans Under Title HI, Na- - Summary
tional Defense Education: Act, and Section 12, '

National ‘Foundation on the Arts and the In general the State reports for NDEA
Humanitics Act, by Subject Areas, Fiseal” Title I11, fiscal year 1969, cited as major
. Year 1969 . strengths of the program, the following:
T T T ’ T e ;'lj(_'m']'t;;(_ o The concentration of funds to develop or
Subject Amount of Total improve elementary school media pro-
e e e st i grams; L o ‘
iqcci)c(_:ince F“ -I;z;---:-r-e;--&lgé.ggfi l%;._l . Increased participation of nonpublic
Geb;rr:phyo eg" - "gu“’ : 25:89‘1. oy _ school childrenand teachers; _
Reading ....... U A 25,382 7.1 » An increasing awareness by administra-
g?f’tl;:};, """"""""" %:;'(: ‘7’:; tors of the importance of quality instruc-
Mistery Ge NN S o s o tional materials readily accessible.
CivICS vtevee i viinnens 22,463 6.3 S ! :
Feonomics ........ e 6,516 1.8 ‘The major weakness they found was the Tack

H

- — - of sufficient qualified personnel at. the local
Total .........7.%... $306,415 983 level: - : T

Table 10.——Naxli:mul Defense Education Aél, Title Hl and National Foundation on the Arts
and the Humanities Act, Section 12, Sources of Funds and Percent of Total Expenditures..
Spent for scquisition of Equipment and Materials and Minor Remodeling, Fiscal Year 1969

P

’ Expenditures

. - T Federal i State and Local ~

N . Total” - Percent of Percent . Percent

State or Territory Allotment 447 Amount Allotment of Total Amount ? of Total
, (1). (2) (3) (4) (5) (6) 7) (8)
< Total ......... $75,680,000 $154,881,591F 373,434,717 97.0 474 $79,982,027 51.7
Alabama ..o o0 ' 1,888,098 3,776,196 1,888,098 100.0 50.0 1,888,098 50.0
Alaska .. ..o oo . 106,156 257,081 _ 105,542 99.4 41.1 151,542 58.9
Arizona . ...... ... - 781,359 1,567,258 783,629 99.9 50.0, 783,629  50.0
Arkansas .......... .- 991,055 1,970,784 985,322  .994 50.0 985,462 - 50.0
California ......... S 9,335,685 10,746,370 5,335,635 100.0 . 49.7 5,410,735 . 50.3
Colorado ............ i 800,722 - 1,648,444 . 806,722 100.0 .. 489 841,721 51.1
Connecticut «......... b 724973 1,222,300 611,151 843 50.0 611,149  50.0
Delaware .......cv0.. 165,504 331,008 7 165,504 1610 50.0 - 165,504 50.0
Dist. of Columbia .... ‘-\ 177,226 341,957 170,977 935 50.0 170,980 50.0
Flovidg ............. 2,281,979 5,866,416 2,281,979  100.0 38.9 3,584,467  Gl.
GEOPEIR o oee e vnnnnn. 2,289,816 4,476,214 2,238,107 999 50.0 2118107 47.3
Hawaii .ovveinnnenn.. V301,047 979,391 301,047.° 1000 30.7 678344  69.3
Idaho .......... e 458,140 716,280° 358,140 "100.0 " 50.0 358,140 50.0
Ilinois .........onn. 3,085,357 7,078,723 3,085,357 100.0 B 43.6 3,993,366 56.4
Indiana ............. 1,950,699 3,901,398 1,950,699  100.0 50.0 1,950,699  50.0
Towa ......counn e 1,119,359 2,639,614 1,118,378 99.9 42.4 1,521,236 57.6
Kansas .............. 898,921 © 1,815,301 898,872 . 100.0 49.5 916,429  50.5
Kentucky ............ 1,h81,651 2,777,078 1}388,539 87.8 50.0 1,388,539  50.0
Jouisiana '.......... 2,016,264 3,721,466 2,885,733 93.5 - 50.7 1,835,733 49.3
Maine . ...t 439,486 869,478 434,739 98.9 = - 50.0 434,739 500
Marvland ........... 1,212,943 2,586,326 1,293,163 98.5 50.0 1,238,464 47.9
Massachusetts ....... 1,567,326 3,677,960 1,557,240 100.0 42.3 - 2,120,720 57.7
Michigan ............ 3,421,788 9,289,657 3,421,788  100.0 36.8 5,867,869  63.2
Minnesota ........... 1,562,031 3,166,806 1,562,856  100.0 49.4 1,603,950 50.6
Mississippi ........ . 1,320,102 2,224,798 1,112,376 84.3 50.0 ¢ 862,881 38.8
Missouri ..... e 1,655,991 3,151,431 1,675,713 95.2 50.0 1,575,718  50.0
Montana ..... Ceee e 335,693 731,212 335,675 100.0 45.9 395,537 54.1
Nebraska ........oonn. ) 580,126 . 1,160,612 580,093  100.0 50.0 580,519  50.0
Nevada ............. 114,394 207,544 103,757 90.7 50.0 - 103,787 500
New Hampshire ...... 259,469 474,652 232,048 89.4 48.9 242,604  51.1°
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Table 10.—National Defense Education Act, Title III and National Foundnhon on the Arts
and the Humanities ‘Act, Section 12, Sources of Funds and Percent of Total Expenditures
Spent for Acquisition of Equipment and Materials snd Minor Kemodelmg,

Fiscal Ymr 1969—Continued

Expenditures
Fednral State 'md Local
i ' Total . chunt of Percent Percent
irte or Territory Allotment 44-7 A Anmount °~ Allotment of Total Amount- of Total
(D) (2) S ) ' (4) TS . (6) (7) (8)
New Jersey .......... 1,807,039 3,633,981 1,794,508 99.3 49.4 1,839,413 ° 50.6
New Mexico ......... - 588,214 887,812 ° 435,028 T4.0 49.0 452,784 51.0
New York ........... 4,198,623 8,319,727 4,169,864 99.1 50.0 4,159,863 50.0
North Carolina ...... 2,543,076 5,060,024 2,630,012 99.6 50.0 2,448,633 484
North Dakota ........ ’ 331,874 753,283 331,874 100.0 44.1 421,409 55.9
Ohio veveeivnennn... 4,089,849 8,340,340 4,089,849  100.0 49.0° 4,001,214 480
, Oklahoma ........... 1,034,408 2,108,077 1,026,879 99.3 . 487 . 1,081,198 51.3 .
Oregon .............. 745,867 1,971,366 745,867 100.0 37.8.. 1,225,499 62.2
‘Pennsylvania ........ 13,992,360 - 8,077,783 3,992,358 100.0 49.4 3,722,012 46.1
Rhode Island ......... 283,347 612,286 283,347 100.0 ’ 46.3 . 328,939 53.7
South Carolina ....... 1,435,659 2,871,324 1,435,659 100.0 50.0 1,183,665 41.2
South Dakota ........ 353,360 493,902 . 246,951 70,0 50.0 246,951 50.0 o
Tennessee ..... — e 1,880,219 3,697,696 1,798,848 95.7 . 50.0 1,704,310 474
TexXas .....covvuuvnns 5,083,607 9,362,622 4,681,311 92.1 50.0 4,681,311 ° 50.0
Utah .. ...... ... ... . 562,611 1,084,234 542,117 96.4 . 600 542,117 50.0
“Vermont ............ 187,862 . 344,767 - 172,382 91.8 50.0 172,385 50.0
Virginia ............. 1,960,952 3,603,647 1,790,515 91.3 49.7 1,813,132, 50.3.
Washing‘ton ......... 1,111,709 2,238,033 1,111,600 100.0 49.7 1,126,433 5‘0.34
West Virginia ....... 897,323 1,858,072 896,910 - 99.9 48.3 961,162 51.7- ,
Wisconsin ..,........ 1,730,063 4,196,397 1,730,053 100.0 41.2 2,466,314 58.8
Wyoming ............ 145,138 289,436 144,718 99.7 50.0 144,718 50.0
American Samoa .... 50,112 - -
Guam ............... 50,289 98,530 19,265 98.0 50.0 49,265 .50.0
Puerto Rico ......... 1,066,111 1,551,520 776,054 T2.7 50.0 776,466 50.0
Virgin Islands ....... 50,185 102,136 50,000 99.6 49.0 52,136 51.0°
Trust Territory of the . i
Pacific Islands :.... 50,370 . s L
Bureau of Indian : :
Affairs ............ 77,133 . 50,809 50,809 65.9 - 100.0 . —0— 0.0

- . * Includes $1.464.847 under Appalnchian R(-s:iu'nnl Development Act distributed among 8 States.
Table 11.—National Defense Edﬁcahon Act, Title Ill, and National Foundation .on-the Arts .
s, and the Humanities Act, Section 12, Expenditures -for' Acquisition of Equipment and
Materials and Minor Rcmodelmg, from Aill Sources, Fiscal Year 1969

NDEA Title IIT ‘ ' NFAHA Section 12
» ~ Total - ) " Total N -
Acquisi- Total Total Acquisi- Total Grand Total -
. Total tion of Minor Expendi- tion of Minor of .
. Expenditures Equip. & Remodel- Jtures Equip. & Remodel-. Expenditures
State . (24:3) . Materials ing (546) Materials ing (1-44)
(1) (2) (3 (4) By - (6) (N o
) Total ...... $154,018,863 $152457,376 $1,561,487 $862,728  $861,768  $960  $154,881,691. .
3 Alabama ....... . 3,754,352 3,752,562 1,800 . 21,844 21,844 —_ 3,776,196 .
Alaska .......... 257,084 255,984 1,100 - — — — 257,084
Arizona .......... 1,558, 979 1,483,131 75,848 8,279 8,279 —_ 1,667,258
Arkansas ...... .. 1,970,784 1,969,561 1,223 — — — 1,970,784
.California ........ 10,678,299 © 10,606,168 72,131 - 68,071 .7 68,091 . — . . 10,746,370 . -/
Colorado ..... eeen . 1,639,003 | 1,639,108 — 9,340 9,340  — 1,648,448
! . . v . )
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Table 11.—National Defense Education Act, Title II1, and National Foundation on the Arts.
and the Humanities Aet, Section 12, Expenditures for Acquisition of Equipment and
Materials and Minor R(_‘,modcling, from All Sources, Fiscal Year 1969—Continued

NDEA Title I1I NFAHA Section 12
Total Total
Avquisi- Total Total Acquisi- Total = Grand Total
Total tion of Minor Expendi- _  tion of Minor of
xpenditures Equip. & Remodel- tures Equip. & Remodel- Expenditures
State (2+413) Materials . ing (546) Materials ing (144)
(1) (2) @) (4) (5) (6) (7)

Connecticut ....... 1,214,677 1,214,677 — 7,623 7,623 — 1,222,300
Delaware ......... 329,094 329,094 — 1,914 1,914 —_— 331,008
Dist. of Columbia . 339,907 339,907 — 2,060 2,050 — 341,957
Florida .......... 5,808,349 5,702,306 106,043 58,097 58,097 — 5,866,446
Georgia .......... 4,451,326 4,448,766 2,560 24,888 24,888 —_ 4,476,214
Hawaii ........... 962,820 962,820 — 16,571 16,571 — 979,391
Idaho ............ 712,136 709,639 2,497 4,144 4,144 — ~ 716,280
Iilinois ....... R 7,021,447 6,560,252 461,195 57,276 57,276 — 7,078,723
Indiana ......... v 3,878,830 3,855,002 23,828 22,568 22,568 —_ 3,901,398
Towa ... ........ 2,628,627 2,628,627 — 10,987 10,987 —_ 2,639,614
Kansas ........... 1,804,998 1,804,998 —_— 10,303 10,308 — 1,815,301
Kentucky ......... 2,769,408 2,663,842 95,566 17,670 17,010 660 2,777,078
Louisiana ........ 3,698,206 3,651,536 46,671 23,260 23,260 — 3,721,466

Maine ............ 866,106 860,610 5,496 3,372 3,372 —_ 869,478
Maryland ........ 2,572,550 2,569,077 3,473 13,776 13,776 —_ 2,586,326
Massachusetts . ... 3,660,114 3,612,585 47,5629 17,846 17,846 — 3,677,960
Michigan ......... 9,247,442 9,157,493 89,949 42,215 - 42,215 —_ 9,289,657
Minnesota ........ 3,149,073 3,149,073 — 17,733 17,733 — 3,166,306
Mississippi ....... 2,210,754 2,190,876 19,878 14,044 14,044 — 2,224,798
Missouri ......... 3,151,431 3,151,431 . — —_ — — 3,151,431
Montana ......... 727,363 726,878 485 3,849 3,849 — 731,212
Nebraska ......... 1,153,536 1,132,422 21,113 7,077 7,077 — 1,160,612
Nevada .......... 206,190 206,190 -— 1,354 1,354 — 207,544
New Hampshire ... 469,362 469,362 — 5,290 5,290 — 474,652
New Jersey ....... 4,633,979 3,509,613 124,366 — — — 3,633,979
New Mexico ...... 882,365 882,365 : — 5,447 5,447 —_ 887,812
New York ........ ) 8,271,157 8,200,880 170,273 48,674 - 48,274 300 8,319,727
North Carolina ... 5,033,116 5,009,049 24,067 26,908 26,908 —_ 5,060,024
North Dakota ..... 749,047 739,225 9,822 4,236 4,236 — 753,283
Ohio ............. 8,292,146 8,259,340 32,806 48,194 48,194 — 8,340,340
Oklahoma ........ 2,108,077 2,104,216 3,861 — — — 2,108,077
Oregon ........... 1,962,736 1,956,664 6,072 8,630 8,630 — 1,971,366
Pennsylvania ..... 8,031,598 8,081,598 — 46,185 46,185 — 8,077,783
Rhode Island ..... 609,008 530,869 78,139 3,278 3,278 — 612,286
South Carolina . ... 2,854,714 2,852,218 2,496 16,610 16,610 — 2,871,324
South Dakota .. ... 490,250 490,250 —_ 3,652 3,652 —_ 493,902
Tennessee ........ 3,581,807 3,581,807 —_ 15,889 15,889 _ 3,597,696
Texas ............ 9,308,836 9,202,974 /105,862 53,786 53,786 — 9,362,622
Utah ............. 1,077,726 ° 1,063,252 14,494 6,508 6,508 — 1,084,234
Vermont ......... 342,615 342,520 95. "2,152 2,152 — - 344,767
Virginia . ......... 3,680,853 3,580,853 o 22,794 22,794 — 3,603.647
Washington ...... 2 225 388 2,225,388 — 12,645 12,645 = 2,238,033
West Virginia ..., 1,848,517 1,848,517 — 9,555 9,655 . — 1,858,072
Wisconsin ........ 4,176,381 4,176,381 —_— 20,016 20,016 — 4,196,397
Wyoming . ...... .. 288,596 288,596 — 840 840 — .289,436
Guam ,........... 98,530 98,530 ° — — —_ — . 98,630
Pu;erto Rico ....... 1,536,740 1,525,991 . 10,749 14,780 14,780 - 1,551,620
Virgin Islands . ... 102,136 - 102,136 — — — — 102,136

Bureau of Indian : ’

Affairs .. ..., .. 50,201 50,201 : — - 608 608 — 50,809
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Table 12.—Nationzal Defense Edueation Act, Title I, and National Foundation on the Arts
and the Humanities Act, Section 12, Expenditures from All Sources and Percent of Total for
Each Subject Area, Fiscal Year 1969

Science % Mathematics Ce History Lt Civies e (m(u:rnph) ) Econoniics %
smu (2) (b) (3} () (¢) (f)
. Tnlul EH.THRA51 0.7 $12,903.738 8.1 4.6 0.9
Alubnmn 264,365 6.7 H05H,0975 134 024 3.4 0.3
Alaska 5. BB7 2.3 BRO1 3.5 2, l"‘J 1.6 0.0
Arizona 100,212 6.4 141,174 9.0 R 104 0.5 4.6 ¢.0
Arkansis . 139,853 7.1 6.6 ]F H52 0.9 2.6 0.8
California 4, 508 1 M 42,5 650,772 6.1 325,774 3.0 25,342 0.2 25‘1 122 2.4 60,907 - 0.4
Colorado 562,852 342 224,547 13.6 © 125 895 7.6 35,328 2.1 5 4.9 11,668 0.7
Connecticut 545,656 44.6 73109 6.0 39,072 7.3 16,1381 1.3 100 .{7(; 8.2 -0- 0.0
Delawnre. 151,284 45,7 11.000 3.3 35,000 10s =0~ 0.0 . 0.2 -0- 0.0 -
Dist., of Columbin 48,015 1.4.0 14.6 0.0 -0~ 0.0 49,730 14.6 -0- 0.0
Florida . 1.548,573 26.5 3.4 H.4 54,611 0.9 146.941 2.5 5,424 0.1
Georgin 1,211,102 271 sS4 6.1 257,500 5.7 279,849 6.2 214,249 4.8
Hawnii 12,2 32 2.8 6.6 14,783 1.5 64859 6.6 5,898 0.6
Idaho 46.0 25,054 3.0 11 1 l)(l() 2.0 33,774 4.7 -0- 0.0
Hlinois 35.8 397,466 5.6 h5 : 3.2 447,954 6.3 0.8
Indinna 45.0 57,362 1.5 5.7 0.7 104,964 2.7 0.2
lowa 29,1 RERI L] . 9.6 1.9 182,952 6.9 12
Knnuas 660,994 36.4 l‘ll 167 5.7 10! 604 5.7 1.1 70,161 3.9 0.8
Kentucky . 1,277.629 46.0 6.3 133,824 4.8 0.7 81,383 2.9 0.1
Louisiana 1,875,200 50,4 6.1 311,088 8.4 0.7 116,305 3.1 0.1
Maine 444,659 56.9 3.5 15,456 44 0.2 25,386 2.9 0.0
Marylund 754,762 29.2 4.8 340, nz 13.2 0.7 181,781 7.0 0.3
Massachusetts 1,230,800 33.5 RO 7.8 1.1 196,472 5.3 0.2
Michigan - 3,672,420 39.5 3.3 E 7.5 1.4 619,274 6.7 1.0
Minnesota 932,602 20.4 5.5 KG() K7 '! 11.4 2.6 223,058 7.0 0.7
Mississippi 714,592 321 6.0 208,919 9.4 2.5 93.215 4.2 1.1
Missouri 1,110,796 35.3 6. 362,669 11.5 2.8 130,494 4.1 0.3
Montann | 254,845 RE R 4.9 4.9 8 21 30,399 4.2 0.5
Nebraska 6658056 AT.5 4.1 7.6 28,504 2.5 59,588 5.1 2.0
Nevada 150.661 7.6 1.2 4.6 333 0.2 11,536 5.6 0.0
.New Hampshire 325,138 68.5 5.8 4.7 942 0.2 . 6,208 1.3 0.0
New Jersey 1,738,651 47.8 4.0 0.2 23,609 0.7 168.678 4.6 0.3
New Mexico 317,263 35.7 2.5 11.2 15,3238 1.7 30,629 3.5 0.4
" New York 2,318,630 270 7.1 1.6 89,4458 1.1, 124,904 1.5 6.0
North Carolina 2,034,610  40.2 3.7 14.7 63,511 1.3 276.7 34 5.6 0.1
‘North Dakota 3441521 464 4.8 7.6 18,218 24 50,608 6.7 1.1
Ohio 1,965,239 23.6 6.2 10.2 116,090 1.4 232,180 2.8 0.9
Oklahomu . 574.260 272 6.8 9.0 33,829 L6 97,753 4.6 0.8
Oregon 537.125 27.3 2.8 11.0 BR.345 4.5 230,047 1.7 59 506 3.0
Pennsylvania 4,476,768 55.4 6.8 6.9 33,749 0.4 337.309 4.2 5,541 0.1
Rhode Island 278,661 45.5 H.4 3.5 1,166 0.2 12,770 2,1 l 645 0.3
South Carolina 1,260,970 43.9 5.4 9.8 23,000 0.8 159,572 5.6 l.()82 0.0
South Dakota 279,047 56.5 0.6 108 349 0.1 1,299 0.3 21 0.0
Tennessee 1.41?( 495 39.4 6.2 9.0 24,233 0.7 214,119 6.0 4,440 0.1
Texas 3. 4.2 4.8 6.2 99,000 1.1 375,362 4.0 28.356 0.3
Utah : 471 3.5 10.0 15,747 1.5 50,588 4.7 2,414 0.2
Vermont 29.1 3.8 6.4 11,964 3.5 28,142 8.2 -0~ 0.0
Virginin 1. 309 160, 564 1.5 9.3 30,068 0.8 205,955 5.7 -0~ 0.0
Washington 601, ﬁ7u 26.9 112,461 5.0 15.2 53,5678 2.4 255,805 11.4 . 36,811 1.5
West Virginin 20.5 198,378 10.7 0.4 19,906 1.1 132,021 7.1 1.945 0.1
Wisconsin 1, 36.2 212.187 5.1 8.8 113.516 2.7 266.680 ©.3 29,623 0.7
Wyoming 46,9 9.643 3.3 5.8 34 0.2 15,721 5.4 556 0.2
Guam 24.0 —0 - 0.0 190 ~0- 0.0 0 0.0 ~0- - 0.0
Puyerto Rico 45.1 60,462 3.9 5.4 9,169 0.6 38,071 2.4 ~0- 0.0
Virgin Ialands 131 22,068 21.6- 0.¢ ~0- 0.0 -0~ 0.0 -0- 0.0
Bureau of Indian :
Affairs 18,402 36.2 23,231 45.7 8.2 1,410 2.8 2,921 5.7 -0~ 0.0




Table 12.—National Defense Edneation Aet, Title TH, and National Foundation on the Arts
and the Humanities Act, Seetion 12, h\pon(lllur«-wfmm All Sources and Percent of Total for
Each bul)_](_‘(l Area, Fiscal Year 1969—Continued

Modern
Fareign Industrial Arts und

Languages % Enxlish ot lh udmy e Arts th Humnmtu~ % Total

State () ‘(3) (h) h uu (k) (1'.:)
Total ih .{Sl 01“ 5.4 $l‘¥ 277 "51 128 $Bb" YR ’2 0.6 5]6! 81, )'IG
Alnbama 18, 3.1 AIGT nHT72 4 1.7 21,844 0.6 3,776,196
Alaskn 0.5 10,621 | 0.0 0.0 257.084
Arizona 18, 1.2 56,549 32,4 7.8 0.h 1,667,254
Arkansas 106,288 5.4 198,085y 207 . 0.0 0.0 1,970,783
Californin 978,623 9.1 606,793 1,808,420 16.8 1,414,872 13.2 0.6 10,746,370
Colorado 131,624 8.0 159,972 141,888 117 111,175 6.9 0.6 1,648,443
Connueeticut 76,967 6.3 107,016 16,2 27,083 2.2 0.6 1,222,300

Delaware 22,000 6.6 S0 0.t 97.000 9.3 0.6 341,
Dist. of Columbia 49,701 14.5 41,500 1.2 50,4136 4.8 0.6 441,957
Florida 189,073 3.2 4 2,804,166 40.1 342,588 n.8 1.0 6,866,446
Georyin ' 455.004 10.2 31 l,.N)l 415,227 9.1 654,652 4.6 0.6 4,476,214
Hawaii 8,792 0.9 131,864 505,h47 0 1.7 979,491
Idnho ER 40 78K ; 140,832 4 0.6 116280
inois . SABLOKE  TT 815,977 6 0.8 7,078,723
Indiana 1.2 145,084 3.7 H .2 0.6 3,901,398
Lowa 2.3 205 086 T A 0.4 2.639.609
Kansas 5.0 ¥ OBG5TT 4.8 5 0.6 1.815,301
Kentueky 4.6 211,85t 7.6 24 2 0.6 2,777,078
Lnuisiana 1.5 4.4 '!54 ’mil 2.3 0.6 3.721.466
Maine 45,77 514 . 4.4y TT.1A8 R 0.4 860,478
Maryland 249,481 . 9% 259,444 10.0 hh 0ty 9 0.5 2.686,325
Massachusetts 510.060 13.9 191,181 Y E .6 0.5 3,677,060
Michigan 447476 4.8 HE3.G06 6.3 .0 0.5 9,289,657
Minncsota 190,985 6.0 286 88E 9.1 3 0.6 3.166,806
Mississippi 5| 598 2.4 31 ).lln 109 .1 0.6 2,224,708
Missouri .m') 1 . 10.6 .6 0.0 3,151,430
Mnntana . 4 a0 25.2 0.5 731,206
Nehraska a2 6.1 4.4 0.6 1,160,612
Nevada 3 1.7 4.0 0.7 207,644
New Hampshire 1.9 1.2 0.0 1.1 474,652
New Jersey 6.0 - R 9.4 0.0 3,633,980
New Mexico 2.7 5.2 0.6 887.812
New York 6.8 1,313,690 15.8 0.6 8,319,727
‘North Carolina 33 207.530 4.1 0.5 5,060,025
North Dakota 4.8 78,184 10.4 0.6 754,283
Ohio 2.6 l. 1. 1,699,890 20,4 0.6 8.340,340
Oklshnma 5.1 f 167.766 8.0 0.0 2,108,075
Oregon - 2.5 170,919 18.8 0.4 1,971,366
Pe nnq)lvumu 5.0 9.5 0.6 8,077,783
Rhode Island 13.4 10.3 0.h 612,280
South Caroling 3.1 ¢ . 3.9 0.6 2,871,324
South Dakota U I 106,445 21.6 0.7 493,901
Tennessce 3.8 306,096 B.5 0.4 3,697,695
Texas Y 5 1.4 844,472 40 0.6 9,162,622
Utah 2.2 119946 1.1 0.6 1.084.234
- Vermont 2.1 88,487 25.7 0.6 344,767
Virginin . 4.6 : 510,167 142 0.6 3,603,646
Washington 105,404 4.7 209, l)ﬂ! 217.806 0.7 0.6 2,238,033
West Virginia 43,160 2.0 220,211 132,052 - 7.1 0.5 1,858,072
Wisconsin. 254,25K il 381,564 669,102 169 0.5 4,196.398
Wyoming 4,169 5 ’10 1“0 45,684 15.8 0.3 289,436
Guam 19,387 9.7 . -0~ 0.0 0.0 98,530
Puertn Rico 0.4 . 508,296 328 1.0 1,651,620
Virgin Islands 9.2 12,862 12.7 0.0 102,136

Bareau of Indian
Affairs - 0.0 -0- 0.0 L 95 0.2 -0 0.0 608 1.2 50,800
I3
’
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Table 13.—National Defense Education Act, Title-111, and National Foundaticn on the Arts
and the Humanities Acl, Section 12, Ranking of States by Pereentage of T}nul Amount Spent
for Subject Arcas, Fiscal Year 1969

Modern
Foreign - Industrinl _Arts and
Stute Scienee Mathemntics History Civies  Geogrnphy Economics Langunges English Reading Arts Humanities
Totul (49) (48) (48) (46) (48) (3%) (1) (18) (48) {44) (44)
Alabama 40 12 4 16 By 1R ab 7 4 44 20 -
-Alaska 39 45 47 30 A4 -t 46 42 1* W35 —-1
Arizona 31 P K 21 qK X 27 417 41 45 b —1 34
Arkansas 9 - 10 32 28 40 21 15 . 15 7 —1 —1
California 17 19 48 41 42 16 ¥ T35 3 g2 9
Colorado .
Connecticut . 15 20 29 21 4 -t 12 27 6 42 / 14
Delaware 12 41 11 -1 48 ! 1 44 -t a7 22
Dist: of Columbia 48 2 -1 ' 1 ! 2 2 28 17 16
Geargia 44 H 35 1 16 2 [ 28 34 18 30
Huwaii .49 44 31 18 12 14 1H 4 4 43 1
Idaho .. 26 Bi 13 14 26 - 33 34 9 19 18
Ilinois . 27 25 49 . 4 14 10 17 26 - 29 13 b
Indinna 29 46 37 34 30 3 28 7 1R 2 - 21
Towa 38 7 16 15 9 [ L3y 43 26 10 42
Kansas 238 24 i1 24 38 - q 4 39 24 6 26
Kentucky " 14 42 $h 37 30 25 26 M) 33 8"
Louisinna o 7 17 22 32 35 33 27 - 40 33 24 -12
Maine 4 39 45 40 36 36 16 41 38 . 21 43
Maryland PP 36 4 5 36 8 B 7 .16 20 37 31
Massachusetts 32 K 25 23 23 .24 3 Y 27 23 37
Michigan o .21 42 2H 14 11 27 22 30 32 11 , 39
Minnesota . .. 35 26 8 8 7 13 14 .21 40 4 9 29 e
Mississippt 33 21 17 9 29 25 38 5 . 14 25 11
« Missouri . .. 28 1¥ -7 h 31 2 29 11 23 26 —1
Montana 30 30 41 13 30 15 32 PR B 22 5 35
Nebraska . A . 34 27 10 24 14 18 31 46 38 15
Nevada . 1¢ 47 {1 45 19 ot 48 47 37 40 . 7
New Hampshire 2 . 23 43 43 46 44 5 48 45 - -t A
ew Jersey . - - .
New Mexico .
New York 41 9 6 25 46 1* 10 10 30 15 17
North Carolina 19 37 - 3 22 21 28 31 22 12 .7 39 32
North Dakota 10 31 26 11 10 7 23 32 49 27 28
Ohio . . . : 47 16 12 ©20 48 8 36 1¢ 21 . 8 23
Oklahoma  ~ 43 11 19 17 26 11 19 6 6 34 ~1
"Oregon .. . . 42 43 9 2 2 B a7 ) 23 36 212 41 ‘
Pennsylvania 6 22 30 . 39 28 32 20 38 42 30 25 F
Rhode Island | Hi 6 16 44 43 22 . 4 © 13 44 28 33 -
South Carolina 16 217 14 31 . 20 35 34 o 20 11 41 19 :
South Dakota 5 48 10 46 47 - 38 42 36 41 7 6
Tennesyee N 2 15 20 . 27 16 29 30 S & A 15 - .32 40
Texas L 18 32 RE 33 32 19 ] 14 17 31 24
Utah .. . ... . : .
Vermont = . 37 36 33 3 5 -1 41 29 19 . X 4 13
Virginia . 20 33 18 29 18 —1 26 “4 41, 2 10 -
Washington 45 0 .. 29 2 12 3 5 24 - 18 25 .29 217
West Virginia 34 3 16 26 6 31 40 9 8 . a6, .36
Wisconsin . 24 28 23 7 3 12 13 19 35 14 38
WX()nlink - . H 40 36 . 42 a2 . 26 43 . 12 il 16 . 44
, American Samoa . . s
Guam . . ... .. 46 * 1 J* 1 ! —1 1¢ 8 . H -1 -1
Puerto Rico
9 Virgin Islands BE! 35 40 37 .41 we 47 46 43 1 4
Bureau of Indian -
‘. Affairs .. * U5 Tl 24 .6 17 ! -t B 48 —1 2
' .

* Highest in Each Category, .
1 No funds expended, All States in this entegory ranked below last number shown, (as of March 15, 1970)
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