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ABSTRACT

Twa papéfg are pzé3ﬁnted relatea to Australlan
ac*1vw*v *héFapY centers (pla:é% which teach the mentally haﬁdlcapﬁéﬂ
personal, social, and pr:vasa*lcnal skills complemen*tary *o their
vocational needs). The firs+ paper discusses the assessment of needs

~and ‘implementation of client-based programs. Assessmen* and

" programing are. said ¥o be intérrelated, and +the following sféps ars .
outlined as the most afflclent way *o develop the skill level of +he
client: formulate a gsneral arqanlzat;gnal gnal, initially a5595§

-each client, develop an *nsttuc*lanal plan to meet (the cliant's
ne&ds, 1mﬁ1§mﬂnt the2 plan, assess its progress, and nvaluatﬁ and
modify *he planr. The second paper presents a model for the o6rngoing

. assessment of work undertaken by trainees. at an activity thﬁ:apy.

~ canter. S*epg ‘0f the nodel lnclude beq1nn1nq initial aSSﬁssman*
identifying- apprOprlaté ‘tasks, .surveying antecedent and subSQquéﬁt
eyents, E@rmuIa+1nq hypotheses for lntevvantlon, selecting da+ta-
collac+ion techniques, bﬁann’nq ongoing assessment and eétabllshlﬁq
a bagseline, *nplﬂmen%inq intervention, deciding whether the resul+s -
are accap? ablé and assessing for eneralization. A brief case -
descrip+tion of a praqram +0 encou,aqé walklnq bﬁbaVﬁor is presen+*
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" t.(:s ass;st ﬂ:e f;liénts ac:'hlé ‘maximum persanai “and soelgl develag:gnt éﬂd

: " \ It 15 be::ause af\ ‘these ﬁee:is that E‘g ti‘iléﬂt is® pla:'ed .,“55‘ ‘
mg, {he Af:t—lwty%c'eﬁtre. C‘anseguentlg, “to be useful, i“f‘;g m:amﬁ;on obtained”

R . ; - 44 AL; : vd
R : [N . )

. EJHS refer . to, aét;v; t,les wh;r:b ga on within
"'iéi, the Q:gaﬁlsatlan is the pmgramie,

r:n‘:hers refer t@ -g.n establlshed set of pmgédures fc::f i‘;éaﬁ'}z;ng a paff:.tcular

‘skills - the Pre,g‘:amné" 1. e‘, the social develapmnt pragra@:e/- whilé others

E‘EﬂSidEE "3 ’pmggazuﬂs" to be a specific plan 1ntroduced to ch;g'fée the beh.‘iv_u:!ur

‘“‘*’fnf @ne part;::ula: gni;v;dual. It is the last,apgl;catlgn of the word that

,,5 papesﬂ:.wil; _adsifess ;t"‘s}-eﬁlf_ when consideripg client based EI@Q’I‘&EEIES;
P o T 2 ' f . b B

w

b
Hby use t}ze Eerm ;‘."l.lent based or 1ﬂ¢ilv1dual prc:grms? E‘ae:h 1nd1v;dual

’develaps at. a dlfferént rate and in different él;ec:tlt:»ns and responds dlfférently

il
.to varl::us tear:}ung methods and activities.

to improve-an individuals pefsorzal and social dé?giﬁpmgﬂt must be geared to the °
specific needs and learning styles of that person and'. not a group of people,

In the past, %gﬁa.,.ls_aﬂd programmes have been ié?élépééaféf_gfﬁgips of clients and
not the imiivi}iualsf CIt i.s no léhgéra@:&ptablé t@‘attémpt:_ te fit the person

= -

;

y
"

Eéfare pr&céé’djpg‘,-q,f d l;}:e to speak brléflg \a,bc::ut the, mamng of the
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oo v te the pray:,ﬂzme t,he Emg‘raﬂmé must be 6251gned jor| the individual.  How -

L then do’ we set abc:u des:.gnlng a pragrsmze for eac:h ipdividual .
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@rgaﬂisat;fsﬂ goals have already been EStﬂbi;ShE’d

. R Assum;ng that the
T | ;ﬂ'ﬂ _ghat *the generai plan 15 to develop the 1ﬂﬁ1mdual’s pe:gmal ‘vand sae:.al )
c ‘.'#dévélépuent. the f;rst stép in planning an 1nd1v;dusl;;ed pf@grgm ‘is to .
R ée&ehn;né f:bé c:urrent status af the client in terms of. t.hése Ebjgﬁflifes..—:gé‘- B
b ' o . . . . : :’
- 5 S = : e " : . . N ) ) * !
-To arr;ve at- sur;'b a p::s;tlaﬂ, we must chcx::se an asséssmm: tool- -

u

ch tﬂ.ll allow us to c:)bi:alﬁ a pl::tgre of our ii'lléﬁts pr&sgnt 1&?&1 of.

voeot T f',' N areas such as seélf-help and ;ndepénéen:é sk;lls, social
. anﬁ pe:sanal E‘r}s, psg;hcmta: sk;.ll.s, academic .sl:;l;s, premcat;:mal S
N ;
\‘* &;;u “1. _ & R l\g L . ) \‘— Y ]
ey S ‘ .‘ .
: et o i\mThe ‘asseé’%ﬁnt must deternune what the lndlmdual does on a'.day to ;‘
day ba\s;; m the natural env;rﬂnmentai setting. If .possible, it should 3 _
' tell ﬁi_{rhat t}‘ie 1ﬁd%w£%ddal daes, hc:!w, where and when he dc:lés it. Th,ls a!ui-*z_'
; -:JLB; is ;mpe:.rg nt when it comes to setting training f::bjex;:t;v - i “
:'; - " .the next stéps in dewelﬂgmglnt towards w,;‘ ! ' )
. 7 dir!féc?ggd- y '
) To_beb useful\ fag prcgramm,mg, tbe be aviours or gkills ‘covered by "
( %+ the Sr:é:ZE, must be bf@kéﬁ into srﬁallér steps gnd tlles éte;\ﬁjmﬁst be
’ arranged in devgl@pngntal_ séquence or order [of difficul ' '
o Furthermore, t;: be useful, it is es

ot simple ar}d usable by dl:és:'t su@rv;sa@ staff b'h’ are wité

'X ‘* daily and are able to observe _m ‘the natural set';ng hrhat tgg,e .

cah -and can't. do on a daily basis.

E Traditional Z?Ef:h@ds of a.s.\sessment have Lests -
f?by psgchalag:s&\\{camonal;sts a:hi 4 aj therapists in véitESti?g v o

Aruitoxt provided by Eic:
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- . si tuat;an and not- *hé natural emufg»mﬂént ’ These tésts have glelded .
sc:c::res u:b as IQ or Mental Age or c::thgr gl@bal scores w)glr:h dr:w ot _md;c:’atﬂ

what Skllls the ;ndlwdual mssssses or shc:tuld next ét:“" ulr&; These

=

trad; tlaﬁal‘ tests, have ;ampa:&d Jndlv*duals with r:sthé: 1Hdi$’ldu§,l,s w;thzn

,t;hg generai pa::gggatg‘:sn and ass.;sfe_dggted our ¢l lénts s_.,waus are :&ted ;n@:lg P
. / : = -. B . ) : . o St ; ’ :
/_ - S .

/ . - i’n sumﬁry th&ﬂ;_ the asséssment .ﬁlusf fﬁéSC’ribP‘&zEﬁ;E iﬁﬁividuals v
/ :sﬁr:eﬁt‘dgkélééﬁlsatal status in terﬂE ::)f; specific bebav&i’u:s and ak;lls
5 / " and bindi:até whét"xs}:ills should next ;)E a::q*uz*ed and ;@5%11?7!; suggest
/ . methods for stta ‘ning these c:bject;ves S T . ‘

% & : i .!g g ’ F

I w@ald like L'E' bf;eflg ment.zc:in severgi of EhE’ assessn&nt tools

L fufféf?tly available, to us . Toer wauld like ta mﬁf""lt:lﬁ z:hea Pfagress AE*‘:‘ESSH‘EFJE

_ﬂ*f,-_j:'hﬁztvﬁg_ Gunz.bl,u’g which- .many of you may alz;e)idg }:re Fa;ri { P
. , L’At‘fma ua] states that the PAC is m:t 3“25,&1: bizt a sgstsm f@rnag.;e;;;:ﬁg gnmi?
\ T ‘thE Cl; nt and thém&ﬁg a p;ature ::af h*s or her Sf:x:Lal uﬁ:tléﬁlng which
tbsn alliows. fc?f action to dev&lsp ang area of weaknésf? 7It atso aliows
f"Jf‘ periodic rsésssssnents to draw f:tarztlc:»n to prf:u:rf‘e s %{ %cifir:z
. . areas where :vr:?g&amnég have been 1, r@d_r,;r::&d, ] ! ‘ *Zﬁ
- Under four main ﬁéadlngs the. PAC- assesses what a H
: _;:‘aﬁn;t do in the a:g_:is r:zf se. fahélp skills ,'.;Qiiéllsaman skills,
g fa;t:g«:m &ci&llis and muat;z,::nal skllls Earh jf these major skﬂll *‘éréa.; 15

("‘Liér fgfén,swerea or Qbse:vatlons t(:} bE msd& . where msqr-

< }:nr:pm to the assessor, ratings ;}muld be frf@rmzd 'i‘ th
W ; . where th:; behav;aurf can be @bserved Tl person C‘:‘Iﬁpl?tl@ﬁ the ‘:_t:;ng f-;‘ ‘
;o requires no theoretical background or ';pé«;lal rrﬁlﬁlﬂg ﬂ?z:‘ thﬁ i'ws.k " LE thé

1k ndt kn@wn to the assessor, the 1ru:wrmat1gﬁ rrag ne?d top e & ,_ught{‘ .

e . L . k] -

-.‘ fgo@s@‘in& who 15 fsrrul,lar with thzﬁ c:l;emt %e v p:arﬂmﬂ tg?a:he‘-"r c::zr ) z;
Z/}f{_ supervisor. Whr;ze at all possi b,,le, credifp aﬂmulé QHE&?»bF g;{!;gr wgen ,,u‘:
( has been established bg sbs&k‘vat,mn that t}:’zcﬂ cliem* is (’ﬁf;?m?téﬂf‘ ";ri g paft;e:ularv

Results pI_’ESEﬁﬁEL in a- c:lf;ular diagram form which permits a
F .

f}‘gall tative assessment of ggglal théIf}(‘?UF at a ~'ance 'and allows Ffor a
. gquick %;lsual c:hes}' of areas Df Etrerzqtﬂ and 17 knrasq. Tn the absence of
) ’ - S ‘ v ; ’ o
N A SR , er
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'usefal tool. , However, ;ts ane ‘major ér:wba:k 15 thaf the actual

any Dther ava;lable assessm&nt lmstrgment,f} cgnﬂlder thE FPAC to be a

quesﬁlans,asked are not a;wags speclfi: enough ta ailaw the farmu;atzan

#

of tralﬁ;ngfgnals Befﬁré tfalﬂlﬁg gcals can be fermulated, it is . . .

¥

= r

Aﬂgthér tool currently ava;lable tD us is L:be Adaptlve Fum:t;c:m_aﬂg

¥

. )
Index by Harlet% from shé beatlsﬁal Rehatll;tatlan Réseafﬂh fnst;tute, .

Calgary, Canada. Thzs ags;n 'is an. assessment tool cﬂmpleted bg abservat;ens

of the client In the ﬁatural setting. 5kill areas ar: d;v:ééd into,

res;dent al vaﬂatlsnal and saéial edugat;an domasins and in Eaeﬁ d@mgln there

are’ subsets af sk;llS‘HﬁlEh have been task aﬂalgséd in 5ggf1f1c behav1aurs.

: ThéSE behav;éurs have been\argaﬂised inte training hlerarihlés wb;éh range

~helps easg Séléﬂtlﬂn ag‘tralnlﬂg scals . Us;ﬁg the AFI it ;ﬁ pgss;biezf@f

-In tﬁhs cheakl;st, sk;llsgare llsted under taﬂ major bpadlngg and Qlleﬁts

’tatallg sulta lé f@r the needs of éagh A:#;V;tg Cenire.,. a ﬂumber of

'arganl atléns w;th;n Austral;a are Curfeﬂtig weor

.

**mgg;mpié th:@agﬁ to é;ffisuiti
The AFI ags;ﬁ presents results id a pistér;sl form of a wheel Hﬁ;fh

allows for an 1nst3nf picture Qf the client’ s gtrengths and weakﬂesses aﬂd

tbe clzents to be involved ln thelf’awn assessment and sélesﬁlun of tralning
-t

prlDfltiéSi Spéélf%c tra;nlng goals can be setsaﬂd progressg mgﬁltaréd

IA summry, the AFI allows. for aﬁ assessment of each indivedual's tra;nlna
-

ﬂééds "and allaws the f@:mulatlan of gaai directed t;alulng prsgrammeé which '

N\

. -
- & R

Anatbe: assegsméntfféal 15 the Camsl@t Béhééiéﬁral Shechiist-bg ngtér.

can ba ﬁmplsmEﬁted bg #;zect supezv%sarg sﬁaf;i
| !_!! ! ¢ : : '

are assessed gcc@fﬂ;ngly to whethsr theg can do the sklll ar need t:aln;ﬁg
in thé skill. ' -Again thls Jassessment tool allows for f@fﬁmLétiﬁﬂ of: tfa;nlﬂg

praqra;mES aﬁcardlﬁg t@ thg individual's needs Sﬂd it allfvs for a ré:ﬁrd of
- - S
pr@gress Whén{pérlﬂdli :Eassessmeﬂts are §§Ii@fﬁ§d A

('.‘ i i'

As lt w;ll be élear,-n@ ene. assessmént tool surrpntly aw&;lablt 15»

[ng on dFVElQﬂlﬁq thﬂ;r own “L?//

3%555§ment tael to mEét the;r an needs’. = You nag4ch®aqa to dc the same f@r

gaur own quanzSatian ﬁr Vaa mag choose to use one of the ts@l fgrrentlu

‘avaliable . 1 1 : }v f= S .

! - . . ' . - ‘xu‘ . |
L .ON » - o N T © S
L N . . _ - ; L

. , oy :e.' . v ‘_g_!i 5 . : .
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PLANMNG VD IMPLEMENTING INDIVIDUAL PROGHRMMES : - L
,ﬁ'-‘ X ' \E s . . - .‘ 4 - . : | !‘ ( .

. | . o -
- ‘ Having completed an initial asséss?én
;E41§ p@S%iEié to' develbp ap:é%;ammé to meet
Résults;§f the assessment should @e:sxamlnéé
vdévéiémeﬂﬁél needs séqu;fing ingtru:tiaﬂ;'
i gy

t of the c'liéﬁt's needs,

the, Spéclflf néeds 1dént1fled
:1@5319 to p;np@;nt Ebé spE;; 1c
i -

s o
'A

- | dESJslgn must” then be made. abaur whl:h needs hﬁv& pr;gr;tu fgrf?

pf@gramme and a tral ng seguengé sh@uld be e

; v Eraining needa

thigse needs sk

ngIEEtEdﬂESS af the pr&q:ammsg

T

be prepared°“"ﬁq tﬂJE‘TS’ﬁeaﬁt“ E’SEE af 5D

\"’w
WQ which #111 stand as QEE éﬂﬂu§l

e

7 'Gb]FCﬁJVEulFEQ a number of smaller,
- 1 i

"-'VT.'I\

PR
. gfort ferm goals may be a s

@bj ctives, Lhe aext tsgk is Léxgrkﬁafe a wri

v

Ch to be taken in rea&h;ngvthese goals.

'done" whére at all possible. ' {

i el

. ) : The wfltten pian éhgulﬁ give a clear

pr;QILElEEd and sequ5n§ed but“a t;m&ﬁa&gé for ﬁE@t;ng

1 1d be dée;ded upon, -as this

“man also be ﬁé;ég iary té'prévide two sstg of objectives, a l@ﬂg,.

The long te:m goal may be e

| v
long  term gf&i . Haviﬁg' 5b1 shed"a set EL 71

stablishéd Not @nlg must thé

tends EQ ré;ﬂr@rce ‘the goal

fﬁfTE‘StEtEﬁEﬁES‘ﬁESErIﬁjﬁQ

i

the behavzeuf Eo b& agg%eegﬁ in Sﬁé a wag Ehét any observer can gndéfstand

hey have- bEEH a:h;EVEd Be

rm

abjéctlva fo be reviewed at

Wi 'S %hF period; and a set of short term ijesti;js which break the

1, feal4st1g§§nd

AW

"f‘fu

t @f EqEEﬂCFQ,VSPECifiS steps towzrds

ng . tgfmgaﬂd short term .

a
tten plan outlining the steps

The farmulat;gﬁ of .goals and the .

 programme can allow for c¢lient involvement in the f@ééSS and this should be .

;3

déhcllp*;gﬁ of thé methods

sl bé used to éihlgvp the §@§1§ and dEElSlﬂﬁS sh@uld b§ mﬁde ab@ut whst

Lﬁééﬁtjves will be used to reward thé client

'

jL ;;é | \_ ‘.f,. |
ERIC | 7 . BRI

i e : . ;
3 . B . 53

for athﬂfemEnt of th& goals.
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pressed Iin gross terms ﬁthé"
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The plan-must specify. if‘x: is :esp::rm:;ble f@f f@hﬁu:t;ﬂg tl'-e tra,mg.ng £—

A

and tra;n;mg @mnséd . For 'the ;gasam \r:rutl;ned gxb@\.?e; it is ne&gsgaru to

CQllECt, record 3nd an&lgse progress data as training pmceeﬁs- 04 the basls

i . s

) wag and then *o Eanﬁ_zm;é the training. - e o
E i i =
= 2 rs v
it le east annually, it Is necessary to rev;ew"“he mgjar :iu:er:tlan e:,sr
the Qr@gr.ﬁgﬁ; if? s =le ijtEI‘TJ;ﬁE what pfagﬁese fzar t&ikgﬂ glaﬁé

i dil prog Framme axrsa

sssessment will pr vide ;nramat_lcﬁ abeut | wh;s:h

':1 need to be Sét % ' Where
. et irse Mot E 2 R - @ df -
‘objectives have : 2f, it may be negessary to mo t& tbe g&ﬁl or

, redesign the progr amme plan. Following tllls majo s&ssmem: the whgle

with d further set @f traﬂn;hg cj}:ge¢t,n*es being

= , . T

ke glear-by now thac

have the common, objective of dév@i@ping the skil] level

formulate & gs= naral organisation

essance, We mus:

i

B 3
each 1ndividuil client, iﬁ’EFElc}p an instn;é:ic:ﬁal
af that lﬂd’? di sl, Implement the plan. assass 1t:’=;‘

- R ’ %4 ’
prﬂg €55, eval uate and 'zrfzéify the ?.l'in. . Foretraining prograswes
2%‘ ¢ ) ‘ ‘ )
Eff&t:’t_ltfé and Efflﬁ?iéﬂt aﬁtj af }ﬁgh cua l ty, they sust contain the
r::ut,lv:ed . ;e . )
s . . - -7 w0
o
. s . s
L’ &
- ‘ I . ’
. . '

-
may be ﬁegéssarg to m&lfg thé tfafln}.mj plaﬁ in sr::mé-

'?ell'as the t:.mes and lé(;‘é.g at w}u h traln;hg is f;:x sz:LLr v v ) )
: A dés,isigfg ;iu.,:k_‘;_‘t:al_s(j ‘bg dﬁ abr_:tut F;"hat Easufes are, tc:.) be takeﬂ y
: to record the fli&m‘;’s'p,, gress durmg learfung Dm::e the t:ragmlﬁgn
c:ﬁmenqes such m;aasu{ri's*, hould be. taken daily - ta réiﬁfd @erfarn;aﬁce to, - B
"see if chaﬂges are ‘:aflrzg‘ plaf:e: ,Thére, ’ )
is’ ;n pragres,s bea:auss It is p:::ss;blé that}
\ thét the tralmng“wg. rzﬁf; effective. rery .
. Pff?gram are le&\ té dearn or fa. S ' ' ; 4 - ,/
Dg::e the nfrl tten plan has bE‘E‘ﬂ prepared; th;e p;am can be 1Iﬁgl&@nt§d
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R - Eefare addresszng myself to the tnp:,c ‘mér ccnslderat;cm I wauld

sy

llkE tu :gmment upon samé :Lssues which have ‘been raiaed by earlier

, speake:s, o ’ ' . Ce
% T ] .o - #

Def;n;ng the funt:t:u:ms gf an Bcj'_ﬁri 'I‘he;: _px GETEEE ] (
—— ‘

Firstly, I ean app:ec;até scme c:f the dilemna experienced by Mr

F

.o bav;d Hall of thd Deparlfment of Saclal Seeurz.ty in his attempt tg definé :

: thé ﬂlms or gu:l.déllﬂés the Degart:rent has faf Actlv:.ty, Therapy Centres, e

wh

Jfor éai:h A.T.C. should develap its cwn,faifrs or abjeatnes in the 11ght af
/ the NEEDS af the clients I am in sympathy. tr:n::, with his enncept that o

‘ / the develapment af A . T.C. gu;d:él;nés shaula be a élyrxamic 5{3 :u;t a “Etatlc )
L e 6t aﬂ : -
" _ © ;| process, as it waulc] be dlsast;—aus to lay dnm ,hard and fast farmulae , .
: , . .
B3 : )

whlch would ;mdlately becc_ure 1nst1tutianalized and rEslstant ta future

'

éj trrent as negdﬁ‘ and eanéitmns change

¥

R The E:llE af’ A ‘T. C“s wit.h;n the total range t:f sérv‘ices ' ‘ S f
e ) Fa
{\.T C's should bg v;eweé w;thln the tatal E;a:rewark of habilitation.

B =
. -
L

_ﬂand ;‘Ehabllltatlﬂﬁ serv;ces EaEh of wh:.t:h affers partieu ar. Pn:grams ’

des::gned t::a meet partlcula; needs, It s

chents t:a move to ana from facllitles as their needs change. For cliénts

‘% K ; * 5 h Y
©. .+ “in AT c 's, prcgr&m;ng will be at 11:5 most :Lnténsive, for they will- have

{

severe deflclens:;.es in personal, social and/cr pre—\rcscat;,anal skills.

2

= s

-

S Uppermst in most of yaur mmds at present .‘LS surely the question r;;f the

B - terface between A.T. C‘s a.nd Sheltezeﬂ W@Iksh(;ps Trad;tlc::nally,

#ltered Warkshaps have ‘concentrated up::n pr&ﬂur;tlnn, if fc:r no ﬂther
reason than to remain E\:::nr;fru,i‘ally v;able Assccgﬁtgd activﬂzies have

Lt been Prmriéed to cater: for the develapngnt of personal and saclal 'skills




. B . : ;‘ A ) ’ '{» .l . ’ '.; . ' ' : - 'i . i - ) 'i o f . : .
) which are of. course complementary to the clients' vocational needs.  Now, . - .-~ . ) {
] -5e, e _ Lans { t NG _

with the emergence of the A.T.C. concept.weé have a facility which can
ﬁancentrate upon basic training if these areas as well as in pre- !
® F = Ty .

v

vogational skllls , , . . . ' . “u
- . ) g
gﬁh

'IdeaLly A.T C'* aﬁd Sﬁgl;ereﬂ.W§rk5héps Shcﬂlé?bé lacated clase - .

-tcgether 5@ that there can be a””e 1 Stlc appartunity for gllents ta mave- N .

s

n_gither'direct;én'tc meét program needs. The same sort of :a;atiaﬁships

. should obtain among Shé;tered Wgﬁkshaps,.ﬁork Preparation CEnt:és~§nd Work

: Aéjustmgﬁi Centres, .1f, for geographical anﬂ'ébEulatiQn réasqné;-thisrisf_'”
- v N : N . ;f . : g 7 co T
not p@ssible., Sonsj:deratian . should be éi‘vén within ‘each ‘\Lsalatea facility F

& = = : . 5 .
i

ta the relat;vg amaunt af time that is spent upon Er@duct;an versus | . S .

- ;-;training in a$5§claﬁé§ skills. It seems ta me that habllitat;on cEntres' S

have ;waxgémplemeﬁtéiy tasks; the first being largély eﬂucat;ve, and here . o

_community and g@véfﬂmént ageﬁciEstuéh as Tééhﬁical‘and.Further Educéticn L

have a role to play: and thg second is vceatlan 1. We currently have

many excellent examples Qf how careful and gﬂnsistent training can improve I

* the quality of life of people who were once destined for society's "scrap o R

e L

heap” and hence we should be continually striving to raise both our own . "

expgctatians'and théSé of the gammuﬂityfat large of thé,L%vei of operation R

=

+ pur clients can achieve.

1

Thus, our critical fﬂéﬂé!Shﬂuld-EE’uPDﬂ the quality of the program

A < - e’; : * :; N B . . & . ) .--L}'
-being conducted, both in térms of the process or.ongoing activities and

¥ ® i

the nature of the outputs Dt;ﬁhat the 'client can do better as a réesult of v s

1 - -
the program.. Historically, we have concentrated uptn .solving cur client's - . -
needs and prq?lems by making érgani;aﬁiéﬁal chahgesfﬁhicﬁ*sa often become . ,
. .o - ; : RN N f

-

pndv in ﬁhemgélves rather than means: to ah igﬂ " Without a critical look . T

4 : & . )
: at;the Eff ts’ prmgfams hauéf arganlzatlana; chgﬁges alané aré s;mEly e / ;

cosmetic or window éresszgg and in a very feal‘sensg magxna,fbé in acéérd
R . }J s . l i\ - .
;S with the true spirit of the Un;ted Nations Declarat;aﬂ on’’ the nghts af
«the Handicapped.. ! - ‘ '
Q .- ¥ o - ‘ Jgi._f o ‘ T =

Aruitoxt provided by Eic: . . . z B . ) - .
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S '-%-ir'-}' S, I am 1n accérd too, w1th Dr. Bob Aqdrews paigk can:ernlng the .ufe

of meanlngful @ccugatlans w1th;n an A TaQ. VRéal wdrk gan’ bécame a

s -y .' x-

VEhlcle for the tralnlng of skllls wh;ch .are nqﬁ pfimarlly va:atlénal-x

R b

f‘ : Heré is anathe: example af uslng snmeth;ngxis a means to aﬂ > d ana nat as™.
i ‘,'f . : ) . T—— - i Cs

an end 1n 1t531f. Later, I shall amPLIEy th;s point w1th an exam"

] . w e
vt : e iy
] : B LT

The r;ghts of the cllent to chaase h15 own pragram o
= .

“ =

et : . B great” deal has been sé&ﬂ 86 far tgﬂay abaut respectlng e rights

& =
.

¢ . ,7: whlih ean be baséd prﬂgramspand actlvltles, Whllst I am fully suppa:t;ve'_v -~

.

. i;' SS?;E t£he cancegtisf freedém of chalce I must warn that by tak;ng a myﬂblc or

z i # = N R i
B sh@:tslghted view af thls lSEuE we may be in fact restrlctlng the trﬁe

o » ‘fgegdcm QF tbe-inéividual. eredam to éhaase i baseﬂ on the PIEEISE that
i.xf ST .the£éra§;-chalces-an§ fér maﬁjkﬁf auf ci'ents ‘the dégrees of freéanm,with
: . —f .
-s'wh;ch théy cgme t@ us are severély 11m1ted 1ndeed I submlt that we Eaﬂ
. . ) _ . A '
' enlarqe tp§1r number of Ehélﬂes by sett;ng up prcgfams wh;;h will develop.

e

.SklllS’whléh will 1n turn stlmulate 1nterest5.‘ It.is very harﬂ t0 become -

' ifiterested in something we are’ not very ggcd-at, I o o
¥ L. . N . = P o

:ig - N . 5‘ . .- ’ : i.'
' Fragmentation of programs . ' ’ - :
= = = N = 1

P : = . .
. . . = . FE— LT

A fiﬁal'QESErvatiQn‘éaﬁ;erns Mr} C@@pér's‘émphasis-ﬁgaﬁ whatlI

wauld call the ecglag;cal appraach to traln;ng : Cr1t1c1sms have heen

1evelled at ‘the competehcy based madel af traln;ng alang the lines that .
sqye prﬂgrams became too "fragmented" w;th the ;mpllcatlan b21ng that the-

EllEﬂt is mebafﬂéﬂ with isolated bits Df skill training which may never

. . , . * o e ] . :

become fuﬁcﬁiéﬁé;_ipithe real werld. Whilst some. skills can be acquired .
. guite incidentally by some clients, it is nevertheless necessary in many

" caes to set up structured prag ,,,,, ms to teach specific skills. 'Whag'the

AT instructor must then do is tc'ensuregghat these skills are
generalized and incorporated into the client's wider- repertoire of ‘ ’

. . ) .
s s ) ",

[ERJ!:~.  ; ‘A"fg. | ) : | DEE _ E - : | :. v ‘ .

Aruitoxt provided by Eic:
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'behaviéu:s and activities. Adapt1ng a qenéral "ex Xpo madel af

instruction in the first instance will, in many Eases, lead to’ greater B ”j

. . P

; confusion 'and incompetence on the part of our clients._

‘

[

. ASSESSMENT " . : - S g A

) I,now wish ﬁq'turn ﬁy‘aétentipn to the main topic of my paper which
o ! g N ¢ ': ‘ 7 - . -
is the ‘ongoing. essmeﬁﬁ of work undertaken by trainees. What I have.to

y is a Contlnuat on of the approaghﬁautlined earlier by EissrBéryl . F

m

Scott who looked at_tbe‘ﬁypéﬂgf.assessment one needs to undertake when a-

e

‘client ig mEt-for‘thé fifst'timei‘ran the basis of this initial assessment

M;ss Scott Euggested that grﬂgrams can  be- ;nltlated

i
1

F rstly, I w;sh t@ def;ne “work"'as any acf;v;ty undertaken by the"

L

' clients in their pursuit of habilitaticn Dbjéitives. ‘Secondly, I wish to-

pose the q v@n "why asséss?;-.fhere aréjﬁénylan§@ers'£3 Ehig question,
'buﬁ aﬁéhg-theiméfe important éfé tﬁese three:
a) té iﬁéigaté thé cl;ént s ‘initial Entry skills
Qr‘béhavi@qrs, |
'{fi. . | b) fé evaluaté the terminal Dr;ené objectives of a
¢) to evaluate specific en-route DbjeCthEg to
prov;de feedback for proqram adjustment.
Brédy;€1976:25l)’éomments in respéct of instructignal evalﬁatign! 
InstructiangliEvsl;atiaﬁ>is éésenéial in,béth :155$r§@ﬁ aﬁﬁ;
_igstifuti@n; It tells 'us ‘what we have agcampl;shéﬁ anﬁ where.
we'have féiléé;‘ It pr@vides inf@rﬁati@n so that both supp@rtivé}
and skept;zal advocates have concrete iﬁféfms;ian to consider
'_énd_usé: ,H st impﬂftaht;é;_it Eéﬁ;bé used to Sha?vgarents}-éiiénﬁsf

amd taxpayers what we have accomplished with their time & money.

M

He further assert

"1, Acquisition of developmental skills by (clients) is the primary

objective for all expenditures of effort & money.

\E I J‘ .

ERIC -~ 1
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2. Measures of &taff activi secondary and inhereéntly

rt
™+

-
fu
I
m

.meaningless when*gaﬂgideféd if-isolation. All such measures -
) - i - : ,"“"- SRl - o . : : .

must:bézfémpaged ﬁiéﬁ resulting changes in. c¢lient behavior.

niAs a bas ic assu@gtlanwhhls papér W1ll take Qhelview(th§t;th§lf'

developmentally dis abled ‘¢éan’ be éffectlvely Laught sa:;al and wgrk skills

'far beycnd that level whlch the general cammunlty believes is currentlyk

péssible; To assist in réalisatién of this, techniques such as regular
P ; ¢ A= ¥ _ ) , ©9

ongoing assessment and task analysis are presently réadily avatiable and
. - - . Lo X o L p

‘these two strategies will be briefly described. In essence, therefcre,

x

I am proposing a training based model wherein -succesg is measured in terms

of what the trainees have been taught to do rather than in terms of inputs

7

into the instiﬁuticn (é!g! money, personnel, buildings, ete.).

-Fgrtherﬁare, as pointed out earlier, Salufi@ns_tq problems will usually

be found in addressing ourselves to-aspects of'instruction rather than to

global changes in afganiéati@nai structuresi These structures shou 1&"'

The madel (Flg 1) adapted frém j@bes and Hawtharne (1977) w;ll

:farm the bas is of my r ecommendatléns fgr aﬂg01ng assessment

1. Begin Eﬂgtgai Assessment
fgggsgnghlq may be. accomplished either by ug;ng ‘tests sush as the PAC or

AFI; which were described by Miss Scott, or better still by tests devised -

by y@ufseives- . The purpose of thisrtesting is' to determine what skills

the cliént possesses so you are in a position to commence a program. Here

‘the emphasis is upon what he ‘can do rather than what he can't do.



O

ERIC

PAruntext provided by eric [

'extremély:imp@rténﬁ, however, that we are prepared Ep;ﬁgy_gpqghggrwag if .

who will tell us whether we are on the right track or not. 'For many of

B

.

o I0d

Having determined the cliept’'s current level of performance -you

should next sélect a task to be taught from your overall program or

Dbjééti\!és that = .‘|f:pt’r’1_mr“ia(r~— to his/her loewvel, L . \

3. Suﬁv;y"AEtgéeégpt Events N -

At this stage we-establish wHat materials/equipment we might need

in order'to teach thertask. We would;3lso look dt how.we ought to break’

- the task. down into "teachable" bits and- later we shall examine a

2 [

procedure for task or jdb analysis.

4. Survey Subsequent Events . = o . . o

Many of our clients may require to be motivated to perform a task.

In;many cases they will have experienced-frﬁstratian'and will be effect~ - .

ively "turned off" from learning. What we .say or do” after they bave'géfe

formed a task is of crucial importance. . A smile, a look or-word of

eﬁcouragemént, a pat on the back or a statement like "that's a great
job" may all be rewards or reinforcers which wili_éﬁcéurage the client

to persevere with the job. -In-some cases more tangible rewards such as -

privileges or money incentives may be more effective, but.an important

v
i

principle is to have the client eventuaily motivated by his own sense of

achievemeit and mastery over a skill. .

&

5. Eggmgléﬁgiﬂyg§thésesﬁfér Intervention

A
-

come up with ideas as to the best way to teach a particular task. It is

-

our first strategy fails. We must.be'éféparea to résp@nd to the . learner

us this will

U‘.

e a chastening experience for we have been led to béliéve_
s . L St e o : .
that the responsibility for learning rests with the c¢lient aad not with

the trainer. ' : . . - T

our skill~énd experience as teachers or trainers w111:2nablévﬁs'to'



There are a variety of data collection techniques available

thehfare relevant to work inm A.T.C's. We might measure the length of

\iﬁg%; ' time-a client pEfSEféfeslwith a task; the ﬁumbér of trials he takes to

z
4 &
learn to do samethlng ta an ac:eptablg standard or thé frequengy or rate

with.-which he presents a part;cular behav;mur over: a f1xed per;ad of

time. If, foz examplé, the client were aSEEmbllﬂg a gartléular pumber
A ) - - !
Df items in an hour lt wauld he useful to keep a record of- thase

' assembled corrEEtly E thcse assembleﬂ 1néerrect1y as both bits of

Ll
F
1nfarmatlan are extremely useful.

7. Eeg}n On=Going Asses méngrand Eétabllsh Basellne ’ . v

Once the approPrlate measurement strategy has been seleeted the

instructor shauld adm1n1ster the test? ouer a few days to ‘see how the

allent>perfarms before direct instruction cammences* For some tasks,
. f%% o
however, th;s may niot be pa551ble for the dlient may have no ccmpétenﬁe

5

prlar to 1nstruct10n. (Care should have bEEﬂ taken to ensure that the
1

task SElECtEd is not too far beyond the client's current level of
perfarmancé) If this is the casé:instfuc;ign may have to, be commenced
at thggsame time as the on-going assessment.

The most contentious issues regarding this model of assessment are
i . . -/ , ’ :
the questions of how frequently do we assess and who has the time to do

- T If'we‘éfé really E@ﬁééfnéd with having our clients learn- rather than
- simply g@;ng thr@uqh the mat/ s of being exposed to asprogram we must

ei ‘ ‘buildrcantinuéus assessmenf/iﬂto the pﬁcgram - in ﬁany cases daily
' assessment is requireﬂ. /iﬁe instruct@r who is responsible for the teaching .|
, /
is alsa respanslble far ‘the data recording, although it 15 possible for

the cllent to be 1nva1ve§ iﬁ measufing his @ﬁﬁvgerfarmanse*uSing simple

check 1ists or CDuﬁtiﬁg devices.

. 8. nglﬁmpnt IﬂtEIVEﬁthﬂ

- . The instructor should choose one of the strategies he/she

| ?" - | DVWA: N {A' ‘ f.» : slf?“
ERIC
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e we' have allowed, records shauld be lﬂEpéCtEd to see if the

9. A;"Eﬁe Regults Acceptable? = = L

n

hypothesized (Gee point D), Tan being appiropr rate for the task (o be tfeuith.

It iz cuzential that a ¢riterion of, (J!‘_'flﬂlld-wihr\h’ poerformance be established
:}Ié ) B

and in many cases this can be'indicated tD the client as a goal to be

reached. As ongoing résults come to hand they should be ahared as- feed-

back to the client as this can be a.mcst‘pétent motivator. As well as

setting a goal of perféfmaﬂéé‘it ma§ be necess ary to set a date hy whlch

the goal should be reached.

& 3

2

—_reaahed Ehe level mf1§3ffgrmance we iniﬁially setg If hé has nat Eéachedf

K

-t . . >, ]

- the cr;ter;on we have a dec151an to make. we can 9Htéﬁd’thé tfainlmq Elme

; extend ‘the training time. On the other hand if there are large

;‘ \; ':\
or we. can recycle back to an earlier stage of ‘the pr@grami The tqpé
value of ongoing assessment records will ﬁaw;be’apgarent for we will have v
firm information upon which to base our dektisions. For instance, if the

client has been steadily learning the task it may be appropriate to

fluctuations in perfgrﬁénce it would bé‘mére éppz@priate to check on the

any learning we may have to "slice ba:k"=to-aﬂ easier task.

'10. "Assess for Generalization -

Once the aims have been met the next quéstiéﬁ to ask is can the
. : . . i - T s B ’A —5
client perform this task in different situations and at different times.

This procesgfzs known as generalization and for a largginumbEEKQE our

clients it will not occur aut@matigaylyi Research has shown that we must

¥

13

- build strategies into our érogramiso'ﬁhaﬁ generalization will be

O

ERIC
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e 11, Are thp Reault; Accﬁptab1L3 bn ' ; o
toe L, T T T T T T T T T T e e : . e i
- It the client is able to perfafm the task in mﬁher %
. 3 - ) F
across different times we can . ‘proceed to éhe next steP in the general -
o pragraﬁ or’objectives that were set durlng thg,lnitlal screeﬁiﬁg periéd;' _t
Al ) : 0 s g ' 5 i i ] . 5 '
_When he cannot do this we will hfive to recycle back to the 1m§lementatian!
: Df 1ﬂtEIV€ﬂtJﬂn Etaqe and fEtEaCh the Sklll so that gﬁnérallzatlcﬁ is
ensured: An cxample of this will be glvEﬁ ghartly. :
. =
A QAC@’ 5”{1133’ . ‘
L , >  §@1rbwing will be-a brief éescf;ptlén of algfégtam deslgﬂed-ta :
' encbdfaéeiwalkiﬁg behavigur in a :llent who has been assessed ds bélng .
. R : . g\ .
- .
f ‘ ] luﬁtaﬂt t@ initiate walk;ﬂg 1n bath work and home situations, but
g . .
+ initial assegsnent has revealed that he is physically capable of walklﬂg
. v . . -
In. add;t;an, th;g program will illugtraté‘haw a warkrskéli.caﬁ be used '
‘ . N = ’ ] . . . ;' ’
to ‘achieve a méré‘primafy aim. o @ ' o .
"EﬁEEL}i:Eﬁgﬁmﬁgﬁgyipgggg_pggectlVE .
: Client will walk, withsut prompting, in, wark and non-work areas
i of the Centre.and at hame ‘ . : X
! Step2: _Eﬁtib£1§_hj§,h§f.l£5r§ 5 # o o
' g ‘Client is ph951callg Eapable of walking, can- cguﬂt'té 10 and can
dlscr1m4natp colours. . : ' - : 7
Step_3: _Assemble Materials |
v ) - Coloured plastic chips; pla tic bags,
o Step 4: _En; outeGoal 1 . :
C1i,
‘ supply'bin. : L s
= g ﬁ‘ = E‘ * . - : . r.i; . = .
Step 5: EnrouteGoal 2 . S - e
.- ' Client will sort chips bg cgl@ur, count ;nt@ graups af’lQ and Y
package into plsstlc bags. - ) . _ L
Step 6: aE'ErguEé Goal ? -
, Client will, ‘wlthaut prompting, walk to déspat:b blﬂ after each h
pla :tic bag has been paﬁkaged . , ' .
: ;\ » . g . ) . . » R
Step 7: Enroute Goal 4 | o T -
7 Generalization EammFﬁEE§ Client will walk without prompting to
s cellect lungh. . s :
@ - .
" / Step 8: ' Enroute Goal 5 R |
s : Repeat for ether luncheon 1tem5 . Lo -

StﬁP_QL_ Enraute §aal 6

Client mzll f@furﬁ cupg, zzzft_ri‘:lé,ry,r Etc., to service area without

prompting. . .
Q - ' o - Lo

i L R =,
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"gtgg_l,@;: Enroute Goal 7~ . .0 . . o . - T

G en E'ulvze Lo other situdtions; ».g. home. . - o -

87

Each of those nnrﬁutﬁ gaa}s 15 to he seen san a speqifiv objecttive which

vwii] Féquifg préqramming'éléng'the lines suggested by the model des-

. r ¥ - . =

cribed earlier. Here it i;;apgafént'tbét pxoduction is not the primaf

aim, for if it.were a very aiffgfént;seﬁsgf;'bjéétives would be set out

¥

Hény,éf yéu will havé seen the “Try sther Way

'illlnals who ﬂLV1§EE task analy51s 1nta three phases; method, content

— e i = == e —— . . g

This is the way the task is to be performed and it is often the

suhjective'deggsian of the analyst. For instance it may be a particular

method of shaving,v@f putting on a coat ®r of assembling a circuit board:.

> ‘ . - R

These are the steps into which'the method is divided and is é;

N

statement of what the learner is expected \to do. Here the, task is broken

‘down into teachable components by a process of going through the steps in

é.lcgical manner yourself or by watching some ‘one else perform them.
. oo £ : K

-Phase 3: ?ré:esa.

. L S C e ’
‘This is the way in which the task is taught and strategies are: - -

devised for® teaching.the content. Gold suggasﬁ;ithére:aré three. sub-

divisions. . o Do

f

(i) format '- how is the content to be presented? For
4 B
instance the instructor may demonstrate the

‘behaviour he wishes thgiélient to copy.
(ii) feedback - how does the learney know what is

wanted and what constitutes fuccess? . ' -

T

A




°

i - . - - o
L LI . B | LN .
. . s

& statement of the training

w :

< (111) * pgocedure - th%g i

¥

e : . o0 B i .
Plan written so the “instructor.or ‘a fellow ' :

E K

i

. instrgctaf'ian understand it.y . .
. %,
%2lms

I would- ,gly entauraqé yau to use: Gald 5

purposes, but in so dalnq I would warn that yéﬁ shaufé be pregared ta fﬁx\

2 ) ' ) ;
‘spena a8 canglaprable amﬂdnt of time «in acqulrlng amd apPlylng the

- Y
© ol H

stgateg;eg which he Qutllnés 50 very well Yaur tlmé an@"pat;ence will

v ;;‘i N

0

i . be amply réwarded by a- llft in the effett;veness Df yaur tra;nlng pra-
"v! . ° ) \
"cedpfes,- Of course 1t would bé eaay\tc dl%m;ss the mEESage on the ~

5 a

e i" gr unﬂs that you have 3 dl%?eréﬁt type of Clléntw or hhat your Pracedur&s

C’

- é )
A "are effective anyhﬁw or that you haﬁen‘t the tlme or- staff IESQDICES

'e-! . s ) L. . . . '.,i, . .
. = - = s - . . - i ’;. » ’ ) '\i’

aperatg under, thé most Qr1t1¢31 bElﬂg the lack

Whilat'much of what'ﬂisg-Sgéttfénd I have put before
% e-
éntary and is nathlnq mara, in mast cgsesE than good .common

LR A,

it is nevertheless nécessary for staff to be given some basic
: i L

¢ ycu:\;nstru&téfsi

Sy sense,

‘training in thé'appli:ati@n of these procedures. The distribution of

byﬂthe Department of Social Segutity is a g@éé first step,

manuals, etc.,
‘ i

. but unleas there is a meore élréct and personal 1nvglvement than this,

As a f@lléw up T waulé

3

the establishzg,eﬁt of:

¥ am afrald they may be ﬁestlned to gather dust

e ’v.guggest that your crganlzatloﬁs consider calllng far

1. ngiginq courses for instrudtors at a Technical College or C.A.E.

Tevel.
= : ) v . &
2. ‘a number of exemplary Asé;v;ty Therapy Centres where training pro-
cedures can be tested and the :esults disseminatéé to .other antrésgh

;Audii—visual training packages, té@,;fgéld be prepared in this way
. .forssharing among A.T.C's:

Even with thlséiralnlng, we have ample ev;den:e from the prepar—=

" ation of teache s for special sch@@,s that the 1mplementat1@n of the
, oo )

e , 3 7
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' acquired skill's is not- diways assured for a variety of reasons. A

possible solution to this disappointing state of affairs may be in the

1

ncouragement of a greater spirit of accountability for what we arc
: o , S v

" doing; both on the part of the bureaucracy whose role it is to support

. ! . . *
the delivery of effective ‘services and the ' individual instructors who

a . .

éﬁ? responsible for the work at the coalface. I shall conclude with a
B i ] ~ = 3 ‘ . . .
well-worn cliché - their futuxe is in our hands. '

# .

e

i%y{" ' : , .

&
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