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Y -;:10 . ThE’Natigigl Cé%ha]i; Educational Assa@iat?ﬂs considers itself to -

s ,be_a service érganizatién devoted ta=halpiﬁg;it5 members. (Frgﬁ ¢ime-
Yo EImE\VaFIDuS papers are GDmmISSIDﬁEd by departmentg QF NCEA S veral

>b of thase papeFS have, bean azsambiad into thIS Booklet it the hope af

T iR -

7433*5, ) pFGVIdlﬁg vaiuab]e SEFVIQE to those eﬁgaged un Cath@]li Edu:atlcn ‘

4 ,43 . v RO
- R The First paﬁer ‘”Euodel:nes for lelng Teaﬁhers n dlscusses genera]
{ - s . i
prum:lples whlch ,5@(5’1@ gmde the. employment practlce ’F Catholic
Lf‘
schcolsrﬁsﬂt was PFEparEd by the CDmmISSIOH on Teaahars and Tea;hlng of -.

i

. tha Secandary Sahca] Departmeﬁt NCEAi
3 e T eyt

N . shoﬁég \@XEmp]Ifled“1ﬂ a teacher i, a Cathollc sghac] !ﬁ_shauld be*

T 2

“;_ _f ut)lnzed bzth in the preparat|an of an appllcatlon form and - the

i@téﬁVléw pragess " This paper wWas prepared by the Commi ttee cn Persanﬁei

h""

,"\é [ )
- wof tife Supervision, Persannel and Currsﬁulum Section of the Department of

Chief Administrators of CGatholic Education, NCEA.

The same commi t te

i

aF;Teachéfé‘Fdr‘Catholi';Séﬁaolsg“ Pﬁ.@utiipe:Form; suggestions are made

8 R
Far the pragaration of- apg

=

J€ations and for

The premnse made is that eagh dnacese or schail wuil pﬁepare its own

Aiapp]li tion blanks Wthh w1]l reflect local @o]lil)ﬁ\?nd appraaihe§ﬂ
. f ,
As a follow up to the hlrlﬂg oF teachers spme or Eﬂt_tloﬁ pngram

1

-B-’i . .
. s necejsary Rather than a detailed schggufglg'e,pr’ a paperir“A

[

- Survey of Pre/In- SEFVIiE Prcgrams Far New Teachers.

&

This paper was pres

Sénted by Révi'Robert Ji‘Stha, Eh;D.sat thevénnUai {*et ing of the CACE

8.
Y
— . [ = Py ' L -

';;f :,zﬂmThﬁéﬁext paper provndes a2l- palnt summdry of the chafaaterlstics whlch

‘prepariﬁ‘fhe next péper, "Procedures Féﬁ~5eieétian‘

hé'zandﬂcting éF an inéerviewi

A



A . i . o :f!-i;*’_
Department in San Diego,. Ditober 1974. Father Shuda is Director of Edu-

cation Fgr the Diﬂcesa-af Greensburg, Pa. N

e ‘Turning from the teacher to th§¥prin§ipal Mr. Harl Hartz Ph.D. has

- o . ?.

'/' R %; - prepared a paper;'Hiring a Principal Iﬁ a Cathailc S:ha@] Guideliﬁes for

kﬂ;! ——

,'_ o : tﬁe SearchQCDmmittj%ﬁ' The Secandary Scﬁaal Department of NCEA has recE|ved

&

-pEFmISSIDn to dlstj:bute thls paper ) Inltlally, this paper served as a

.guide_for the Searcdh tommlttae at Erebeu? Freparatcry School in !ﬂdlanapalls
B u
%,
. A fimal section c@niernS’eva]uatlon pracedurestaﬁd*|ﬁ5trument5, Aftéf!

'prasent|ng an hlStDrlEa] DvETvﬂEW of the eva]uatnon of supervisory trends

[ :

in engl out @f gdu:at|on thi's section gives some of the current issues
~and pra&tiﬁgs-iﬁ the appfai%ai of teacher ef fectiveness. =E aluation is

seen as a means  to prém@te teacher growth and to prcqua better lﬂStFUCtIDﬂ .
f:s.\ . o= y . K s ¥

. . ﬁar 5tudent54 as weall as an admuﬁLsfratnve ﬂECESSIty ) A blb];@graphy @F

. , Vs ~
a]sa pravided

2imater|a]5 reiatlng iz?fha evalé%tlve Fungtlon “hs
. In AppEﬁdjx A, Me have placed a summa ry of thaughts from the sthops'

?Pastoral TD Teach AE Jesus Dﬁd They are pres nted as guldlng praﬂc«ples .

=

_ Far teacher ca?mltment but ﬂverycne lnvolvedﬁah Cathalli EdUCaEIDﬁm

P "admlﬂlstrat@rs téachers ‘parents and studenfs = shauldgge aﬁquaxnted w“th_7

. - £

L e -Q thém:\ These pFlnClp]ES have been’ assembléd by the Cammlttee on Personnel

= "-

?"EQZOF the SUPEFVI§IDHS EE;EOﬂQfE and Cuﬁrlculum Sec%gan Qf the CACE DepartmEﬂt
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L - Guidelines for Hiring Teachers for Catholic Schools

; « —_— : — —— = — - - . !

e ‘ ' prepared by . _ )
Commission of ‘Teachers and Teaching -
- Secondary Scheo! Depattmeént, NCEA®
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Catholic eHucators identify the unigueness of ‘the CathoMic schools as.

one QF.the prfme'réaéons‘FDr their existence. :UniquEﬁésé’iﬁ'thi5a¢oﬁtextf

centers on- the rellglous |nstruct|on and the ¢l imate in the school for the

i

retlgi@us dévaropmeﬂt of Studeﬂtsg -The statement of the phl]QScphy whlch

:each SChDOI pr@c]almiﬁks an attempt by the staff and the schOQT iammunlty

l\to express an idea of h theirgschoal is Uﬁique This NCEA study recog-

\@WNZES the central position that Sugh Stataments Gf unlqueﬂess mus t hold in-

"; /ﬁ?l}cscphy oF the Cathollc school .. The guidelﬁnes and-réﬁammehdations

\
whaLh FoIIDw are meant to be useé by Cathcllc 5chag1 educatcrs to help them

‘glgfaﬂslate the phl]GSDphy of the 5thDI lﬁtG.Viéb]é gheorﬁeg and practices for

»the hiring QF new taachers _ - .

itévsurvey during 19?3%74 of how Catholic -high schaaig actually use the

TheuExeéutive Committee of the NCEA Se;gﬁdary'5¢hbal Departmefit cGnédéteﬂ

. stated philosophy of their schools in the process of hiring new teachers and -

.,?rOVEdiﬁg in%serviie,érggrémé for active faculties. The paucity%of programs

reported and the requests Df 50 many prtﬂﬁlpa]% in the survey for |nFormat|Dn

in this area, ‘make two thlﬁgS c]ear Cathoilc high school adm:nnstrators do

not generally use the philosophy of their Schaois in the process of hiring new
teachers or developing in-service programs; Ehafe is a need for some pfaiticaf

F *

guidelines in these areas.

= . o :
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Whlle 4t ls cDmmDn pFaCtlEe Faf hugh schao]s tﬂﬁﬁave FDFmSIPStEtE%EﬁtS
of gﬂals and abJectlves, it is equaﬁly true that such Statamants of ten are -
}' .

:mara rhetgr;z than agtua] praﬁtlce v As.ear]y as ]954 REQ Jcseph Flchterg

x

u1t SDCID]Ongt and researcher Found that in the Sghagls he “f

the noted. Jes.
Studled FE% li/any appraaz%ed the goals stated |n thelr wrltEEn SihDQ]

Phl]@?ﬂphlés. VIF thecry and‘va% ice are the a;tuﬁ] EQEDmp]lghmEﬁt DF ‘the

cat s
phl]ﬂSﬂphy DF the sghcol the canqlu ion must be that the Stated phl]osaphy

w

_of maﬂl,s:ha@ls is not tha rea?)phllascphy Gﬁ whlch jhe schoal apesates
Dr. Geqzée El ford, Former DIFECtGF DF Research Far NCEA desrgned hlS baaklat

égﬁj §ﬁd Ffagﬁiéé} wuth this real|€? in mlnd The -

The Cathallc Schao[ iﬁ;T7

*

EIFDF§ self-study pFDEESS presses Fagulty members to agree Dr dlsagree that
)

praEEICES do exlst or Jiauld exjst in thelr 5£hoal Follawlng a dISEUSSIDﬂ

L] . - e

of these FESPDHSES the stafF is eﬁCBuFEgEd to restate the phllcscphy GF the

SEhDD] Thrs same process is used in the elementaﬁy and Se;andary 3§haol

é

QB

sectuon% oF the NCEA pub]lcatlcn] wh:ch is dESIQﬁEd ta get a sehaol StaFF to

: Aexamlne the pra;tlces and theorues Qperatlng in the schaa] in the ltg%t of

+

the Blshaps Pastaral To Teach As Jesus Did~- Message, CDmmunrty, Sefv:ta

= i

*

 Today,. no Cathcllg school can undertaka to restate its phulosophy Wlthaut# o

v_referenae to this pastoral S ' " , lfi\ﬂf;; ' - 4

When o school has_s stated philosophy which.caﬁ‘agtually be seen in

practice in the day-to-day operations of the school’, the administrator has

an instrument upon which to base his judgments about the suitability of a

. e - : . X ] R
. . . . : . o - e\
_praspect1v5'teacher to join the.staff. This assumgé that the prospective =

 teacher has a]rgady been fgund aompetent and dESIFab]E in one of the départ=é

1)

‘ments of the school. The pFuncupaI .or SﬁhOD] admun;s;ﬁgtaﬁ mus t then bé

]

. . 7 13 <% f\\%
Luvung Form to “the Msion: The ﬁasﬁaﬁal in Practice, Natibnal 6atha]{§
Educational ASSGG#EtlDﬂ Washington, D.C., July 1975, ’

£ -

v o , NN 2
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'Viﬁtéfééfedﬁ beFéré zaﬁpieting the hi?iﬁg p#mééss tDVdEtéfmihe.whetheF the

prgspeﬁtlve teacher can work pDSltlver Wlthlﬂ the parameters of the, actual

i .

the goncept that CathD]IC Edqaatl@ﬁ is a means to help Students develcp a

"
Fl

Fa|th that Jis Ilvnng,rgonsclcus and actlve The prlnglpal'

,}F

h@ped For rellglous growth oF students

The ' Jgsult SECOndaFy EdUEatIOﬁ ASSDEIatIDi ynder the ]eaderﬁhlp DF its

1 13

thgéident,;Rev;-Edwin Mcpermatt,:S_J,, has swggestgd:some iompetenéjésl*"

whisﬁ‘é;@kinzipa] may judge necessary for apostolic c@ﬁsgiouéné5§ on the part

vAdf the prospective teacher.
types of competencies that might be considered valid in the decision to

.

. b o . ‘, .
The applicant must :be able to manifest to students
awareness GF the apDStO]IC m|55|ﬁn in teaﬁhlng

‘hire a_hew -teacher.
Competency 1 -
: 1 Y

(a) Shcws a wi]]ingness to’ join together with
the rest of the staFF to pEfForm specific
works of 5&rvnce

(b) Would try to provide students witH~opporé?
& tunities to see that there is no diehotomy,

A : between the sacred and the secular areas of
o - man's "ife. : : ‘ ’
y « (c) Indicates a. wnl]ungness to' gpeak of . GospeI
. Ty © values and#Yo share'in sah@ol liturgical = w
» ot ¢ and prayer experlen;e% . ..e L e
-;' . Y 9,5 i "t‘ . - ‘,F

_ zThe‘papeF entitléd Characteristics of Teachers in Catholic Schools

.phl]DSd%hy of the SCHDD] FDF exams]e, tha gzhécl ﬁhilasophy may incﬁrporaté

iﬁtEFVIEWJmaY

- Two of these‘are offered hefe to illustrate the~

e e

A cmuld be utr]lzed as a ]ISE oF‘gompetEﬂﬁles Eee page E’BF thlS BDSRTEt,

\
. B A P
i_' a 2 T b B B
i , .
. 5 . L B *
.
v
L]
i * i
- ' &
. .
.
b ®
Qo Lot

@
'
Lo
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“ make "a EubJECEIVE Judgment on the p@tentlal

-

! 'CampetEﬁcy 2 - The. applucaﬁt is lnterested in gul&aqg Student% tai
' . become ‘mature .and reSpanslbie pergans in- the Church
and CIVII 5QCIety . ' : o
S .18} Manlfasts aé ability to encéurage Students to,
N accept respanslblllty, make value judgments and
accept, the cansequenaes for thenr desrsnans

. (b) Exhlblts a c¢oncern that studénts be aware of -
' unjust social structures in thi§ ﬁcuntry and
other ::QuritrlesI :

(c) Expresses a. deep concern for the DPPFESSEd
" peoples of deve]cplng nations,

(d) Indicates a style, of’ teaching that Mmuld .f~g .
respect the lndivnduallty of each student e

~
-and that wauld Foster a pDSltIVE learn|ﬂg ,
environment. : . :
, .
(e) Interested in pFQV|d|ng student ]earnlnq’ . S

v experiences that encourafe cooperatdon
* rather than EDmPEtItIDn 4 <
4 >

(f) Exhibitﬁ a Séﬁéé of self-control and djgnitYT

pravlde the prlnglpa] WIth a fair evaluatian of the persgn S potential to
become a positive addition to thE“facu!tyi It must be ﬁézagnlzed thever
that while thé”priné?pai may have bef@re him. durlng the |nt§rview*a set of

:léaﬁly expressed QDmPEtEHCIES these are stllffan]y guldellneg ta help him

Va]ueAtD thé schaal-of»fhe

EDmp?tEnEIES Shauld flow dlrEctly

S o
N . [}

praspectlve-teaiher . However théidégiﬁei

v out of the statemant of qhg ph|1050phy of the Schaai

The last Step in thi's process‘iﬁ the determlnatlén by. the prlnclpa]!

, Whether DF n@t to hlre the \ndlvlduaﬁ ThIS prDceSS assumes that thev

g

pr|n§|pai wu!l already have from department heads, of thP school a separate

evaluation of the prospective teacher Just as it s impartant to basa teacher
selectlon on a crltlcal Judngﬁt of the gg;cher ] prafe551anal iDmpStEﬁCIE: N

so, too, in the Cathalnc Schag+~12 is equa]ly important thgt the hlrtng oF fiA,f
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Aruitoxt provided by Eic:

- .

-of his gapéc:enie OﬁJDF.hIS style of life.

* teacher has the basiciioﬁbéténéias which teaching in a

_ expregglén of its phl1osophy w0uld requlre

~The pracess of facu1ty COHSEHSuS on the . phllESDphy of the School is in

tImE, finances and staFF resources to be expended

‘Like the spinning earth,

ol

e _ ' s
. . : !";1L
the teacher be based on an evaluation of or:a;'léésf_a recognition of the.

. - 2

=

‘Chfistiaﬁ competencies~he would b%ing to a schaol} ,NcWhere in‘this process

H
i

15 it Suggestedsbhét an inqaisftioﬂ bé carriéd out by theépriniipal,,noﬁiﬂ
. :?_;‘3." ,&‘

; 45
_ that ‘the prcspegtlve teaiher be subJected to an- |nv35|cn Of the privacy. . )

= L

Thé’pr@cess does emph55|ze an.

=
Y

evaluation by ghe_ﬁdmiﬁistréthJrESpaﬁsib]e for hiring tha; the-progpectlve

i school with a given -
: J B Lo
ot s ObVIDuS that the process’ lnva]ved hereéls ‘more than a hlrlﬁg—ane

y 2 !
ltself
o
a pracess of in- servuce tralnlng for. the staff.

is |mpartant that the prlﬁilpal

=

At the beglnnlﬂg of eaah Sahoal year {E
' . - ) .
staFF start with, an agreement on general g@a]s and specifyc DbJEEtIVES

E - . -

Thns can be done only if the StaFF has already accepted a

and thé»

for the. YEarf

Slngla glgaf statem@nt o{its philosophy. Kggw1ng its SpECIFIC chegtlves

theé PFIﬂEIPa] and Staff are thenuin a pasutan ta egtabl:sh pr|D§Tt|es of

in Seeklng t@ achleve those

5
!

objectives. The inyservice nature Gf the prcgram contlnues thraugh the year.

suih a pra:ess for hiring and in- SEFVICE must be&ome

. a self-pEﬁﬁétuéting'aﬁe; . .

£

A,

oy
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'The teacher has an GVEFE]] know]edge of the goals of the

.to these goa]s . : ; R

giengaglng in advanced Studles gtté‘dlﬂg workshops and in-,

L . iy .
. ¥ X .. P T

o
.‘!-- R
-Eharéétaﬁjﬁtiég;gf_* ache fla tathﬁllc Schaoisv
v prepgﬁed by .:s f_ e
‘%s.gg b ; \

- “Committee on Personrel. of Supervisian, ﬁérsoﬁﬁj
, " - 'and Curriculum Section N
.Department of Chief Administrators, NCEA

b

The teacher understandsland agcepts the fact tha
are operated in accordance with the) philesophy oF ,,,KGIIE
Educatlﬁn . :

' The teaﬂher ac¢epts and supports the on-going burldlng and

living of a Falth Community, not simply as a concept to .
be taught. but as-a ‘reality to be ]IVEd in worshlp, SEFVIEE £

. and IntEFpEFSOHEI re]atIOnshlps ; s . -

entire school .pProgram and can relate his Speclflc expertlse

The teaiher reflects - .in his persanal and professlanal ]lFe

a ngmltment to Gospe] values and tha Christian tradltlDﬂ.

r'éThe teacher aﬁknawiedges that Falth ﬁDmmitment is a free
gift of God. that i's both relational and IﬂtE]]EEtuE]

The teacher accepts the . FESpDﬂSIbl]Jty for prOV|d|ng an
dtmosphere ‘for fostering the devédlopment of a faith. |
camm|tment by the students. :

vThe teacher agtepts accauntablllty in the Fu]F1IIment of
'hls prDFESElOna] réSpOﬂSlbl]ltlES

The teachar agcepts EFDFESSIOﬁa] evaluation oF his perfarmaﬁze;

The teazher dEmOﬂStrEteS gg@d classraom managemcnt and ‘record-
keeplng technlques ) .

The teacher provides for COﬁtanQUS pFOFéSSIOﬁa] growth by
service programs, readlng current vrofessional JﬂUFﬁE]E v
and adaptlng to lmpFGVEd teachlng ldeas methad% and_ 
materiats. = - o : SN

‘The teagher FE§GQHIEES and appreciates the EQﬂtFIbUthﬁS of

the other members of the professional staff, andashares wlth'
them his ldeas ,,abilities and materlaispv S -

—




»

12. - The teacher understands the limits of his prDFEésiOﬁai Edh— :
petencies and makes approprlate referrals. for the beﬁeflt
of the student. , ‘ : B e

13. The teaihér recognizes and respects the pr?mary role of
- the parents jn the education of their children., L .

14. The teacher relates to the students in an adult Christian
manner and contributes to the Student 5 sense of self-
worth as a Chrlstlan person. :

" 15, The teagher shows an understandlng OF the prinilples GF
human gerth and develapment . - :

16. The téacher is creative and resourceful in QhODSlﬂq instruc-
' tional materials and in using apprbpriate school and
community resources to faillltate optlmum learning for al?
students.
17.  The tea:hef fosters the apOStO]IQ consciousness of students
by eﬁzmuraglﬂg them to join- in exp;rlentlai learning
activities .that give witness to Christian justice and love.

“18. The teacher motivates and guides the students in acquiring
skills, virtues and habits of heart and mind required to
address with Christian. insight the multiple problems of
anuStlie which fEEE individuals and our pluralistic
society. » : ' ' o B

-19. The teacher - demonstrates the use QF-SkT?iFQI quest|0ﬁ5
' that lead pupils to analyze synthesize, and think
1CFItIEEl]y o S
20. The teacher provides learning experiences which enable
students to transfer principles and generalizations
developed in school to SituatiOnS outs?de of the Eihaolg
-~ 21. The: teacher provides for on-going evaluatlﬁﬁ of Studénts
' ‘and ‘the learﬂlng program in order:to modi fy the learﬁlng
process in accord with each student 5 needs interests
and learning patterns. :

ERIC .
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Procedures for Sélegtlon OF Teachers f@r CathollgiSch@DIS

"‘- 3

prepafed'by

Commlttee on Personnel of SupEFVISIDﬁ Personnel
. ', and Curriculum Section.. A
DeparEmPnt of Chief Administrators, NCEA:

ApplicatiOﬁ Process = -

=

1. Include questlans on role of. teachers in light of purposes

and uniqueness oF Catho]lc schools.
2. - 1p Eolleitiéﬂ of factual data be aware of limitations

- placegd by Equal Dpportunlty tommxssxon on certain
“information.

3. Obtain information on. academic bégkgrouﬁd~aﬁd credentials;
©accept only official transcripts. : i

L. Include statement by applicant as to the accuracy of
the information e.g.,''l understand that any misrepre-
sentation of facts in this application will be
considered just cause for dlSmlSSé] at the discretion
of - the Employer i

5.  Ask'.permission to anGEtlgatE any of the facts or state-
ments submitted, ,''I hereby grant
- permission to lnvestlgate any of the facts or Statements
submitted to me, except where my written statemént upon
‘this form specifically requests that no investigation

" be made."
6. indiiateron'aépiicatiaﬁ thefieﬁggh of time you will Fiie
the application if ;he person is not hired.
7. Check with previous employer. ' \ .
8. If applicant is ex-religious, éoﬂtaét FOmeﬁECongregatiOﬂ;

_lét applicant suggest one person and you select another.

9. Be sensitive to the problems caused by Iast minute or
panic hiring procedures.

Background Preparation

1. The two previous documents, Guidelines For er:ng Iggghers
for Eathollz Schools and Characterlstlcs of Teachers in . -
Catholic S;hool5 should be integrated.in the appllﬁatlon

prepared




- I ‘ : i
2. Boﬁﬁathe applicant and the interviewer(s) should be’
familiar with.what will be expected of the teacher.

C. lInterview Process .

1. All documents and materials (references and transcripts)
should be on file before the interview is conducted -
realize it may not be posg|ble to obtaiﬁ information

'@~‘fFDm present emplayer 33 1(;: ,,;ré ;P(L T e TN
2. Duriﬂg |nterv1ew re:pegt the goﬁfldentlallty of .

o lnFormat|aﬂ submi'tted - regarding the Spp]l;aﬂt

3. IﬁtEFVIeW que5t10n5 and d|SEuSSIQnS Should Focus on =

Guiding, Principles for Teacher Commitment in nght"
of - the .Pastoral, TO TEACH AS JESUS DLD, Guldellﬁes
For Hurlng Teachers for Cathollc Schools and

Charaaterlstlcg DF Teachers |n Cathollc Schools

L, More than one person Should |ﬂtéFV|eW the appllcant
' (both at central office levels and at Iocal school
- jevels) ; :

"5}'EMake notes as soon after the interview- ag'poséib]e.
Be honest. Include both Streﬁgth5 and weaknesses
of the appllgant :

6. If posSible,'lnterview p}ozéés should provide for-
— observation of applicant in classroom situation.

D. Orientation Program
. ' \ .
1. In order to avoid. conflicts between theory and practice,
“build program around the Guldlng Frnnclples for = o
. Teacher CommltmEﬁt in Light of the Pastoral, 7O TEACH
" AS JESUS DID, “and Guidelines for Hiring T Teachers for
Catho1|¢ Schools Words and witness must be harmonized
in order to avoid ambIQU|ty

2. The Characternstlis of Tes;hers iﬁ Cathélic SEHQDISf

tha teacherg )

%
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£=SpﬁygzigggPF%/'ﬁ-S?EYJ;EVFFOQFamS for New Teachers

by

Rev. Robert J. Shuda,'Ph_Dg ; S =
for the Department of Chief Administrators, NCEA '

L) . : L .
Lo " L L Lo
. : g S R R

- Some Statistics

. [
‘As the ﬁésult of a survey taken in the Fall of 1974 to which 83 of the -
165 (afzh)d?ﬂéesés Fe§p0ﬁdédg(ébéﬁt.56 percent), 32f5 percent indicated no

;. organized pre/in-service programs for new teachers, 36.1 percent answered

fhat such programs were prbvidéd.by'lgcal pfiﬁ;ipélé‘ét individual schools,

Y

- 31.4 pércent stated {some with sqpplemEﬂtaﬁx material) that central/regional
p}ogfams were offered. for new. teachers under diocesan aegis., The majority

of respondents did say that in-service programs were being offered for all

principals and teachers - naturally including new teachers, while a €f
minority of respondents indicated some type of ﬁfogﬁam of fered for principals
new to the diocesan system. One could conclude, then, that most dioceses’

have no formal pre/in-service pﬁdgﬁam prepared by the central office for

teachers new to the Catholic school system.

. -

Some General Aspects of Existing Programs

Qith Somé'Vériatioﬂ, proérams of%ered locally and FégiDﬁS]TYIDF‘QEﬁtfally
"show similar tendencies. While local pfogfams are usually SEEEﬂdaﬁié? |
méﬁdatéd, even Ey contract, broader prégrams.usﬁally ”éxpeit” or 'urge"!
éﬁtepdahce; The; ére-presented Freels except possibly FOF_IuﬁCh:COStSi
pﬁedominanﬁly Without_gredit; béFore or in ‘the early pért of the Saﬁool
yea}; somet i mes dufiné schoqlvh0uﬁsj-m@fa often afteé éihool, rarely on

weekends. Rarely is the public sector o;ttﬁe religious Eémﬁuh?ty ingo]vedi
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-0n the I(’- la:\?e]';

‘Céﬁtré]‘S?aFF manages tha,*rogfa'

‘available time; individual

Some Spe¢|f|c Aspeﬁts :

i ,
&
manages the program ‘on the . central level,
Whatever ava]uatlon occurs depends on-
inistrative insight and, sometimes, supervisory

help from teligicua comm,ﬁfty cbnsultants. Normally, especjally at the

= P =z -
e -
..&,x: ¢

(1) the philf

“ beginning

iocal programs are feiﬁg presented, the p F|c5 vary Frmm one schogl to.
' v ‘ : AR 4

another. There were indications of Shafésiﬁs guest leaturg;, Faculty

=

ratfve]yedfraﬁ;eﬂ'méétiﬁggi,but np};qmmonallty,

meetings, adminis
YOO oa

¥ -
L

-0n the regidnal/central Ievéig,pr@gﬁams appeared to take on the
aspect of ”We]C’me-tOFEhE*C1ub”;OTiéﬁtgtiDﬂ{méétiﬂgS,'Séhedu]éd separately
or scheduled-it %pezialﬁy'with'an all-teacher meeting. - Under the orientation

umbéei]ai!the*e ﬁrogfa%5 uséé]ly Qovered one or meore of thESE;t?FEé £0pi:5:
éopﬁy of éa bDiiC‘QinéQfOﬁ;-(z) the po]ic{és an;.pracﬁices
of the diore%e LEgﬁea;hers;>ESpatiafiy‘thbse points important to the teacher
in thefsygtem; and (3) -curriculum specialization.

<
=

For examp]e, one médium—éizéd diocese scheduled a SIXEhour day (5 am

5

' to 3 pin bEglﬁﬁlﬂg with a we]CDmE by tha Superlntendeﬂt and g@lﬂg on (with

-ample doffee breaks and IUﬁCh) with such tOplﬁS as; teaching in a Catholic
e Lo . . | ',
schoeol, reliQIOﬁ in the CathD]ic-32h0915 organization and. bookkeeping, .

schgol curriculum and textbooks/materials/eqUipmant; Another diocese, aftet

thd welcome, went on to pFOVIde sessions For ]OWEF iﬁﬁarmediate and upper

ve | teache's cecording to thelr pFGFESSIOﬂE] currlcu]ar areas. _ And another

_ » _ £ .
jocese, after the welcome, went over a gheckslistlgf mitty-gritty" peints
. , e
11 T

“certification procedures, the teacher and auxiliary personnel, the Catholic



O
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zacqrfiiulaf ﬂEEdS;_E calendar of the year's profESSEOﬁal evgﬂtsg-o%ganizatiaﬁ

1

a new_system. ) o T X 5

[

- : i

(e.g., who is my lmmedlaté Supérlor what Ebﬂuta p]énboa'; where do l'get

I
\

materia]sﬁiaxtss etc.; do | CO]]ECt ?F#k money?) to DFIEﬂt the tEaEhEF ‘to
the system. - —

In one program or another, such topics were-covered: the phl D§0phy ;

of Catholic education; state, diocesan and (sometimes) local regu]at;Ong

DQ]ICIES and praitl ces; salaries and Ffiﬁge_beﬁéfgtgg iertificat!éq ﬁEEdS;

[N ==

Ilnes and contacts; a multiple ﬁumber of Jpaénflczaﬁd "haw to“ p0|nt§ = ail

of Wthh_;DmEhOW help to orient and wel come the tPéiher tD a. new Szﬁoo] »q Sl

What- To Do ’
2

g

It SEemsnthat,'éonsidéﬁingAQhe'égurhovér rate (of both:lay and ré?fgi@ué
. . s ;‘i_;a - . . f
teachers) in each di0¢ese new teaaher: need special ﬁecognition and help.

(Thrs presumes that-sﬁw prlngupals need ;?ginal regaﬁﬁ\tlon and help. )

CEﬂtFa] OFFICES canﬁot do everythlﬂg t@ satisfy new- tegzher needs thus;
much of what is said in this Section sh@u]d also be said to Iocal principals.
1. At least, an orientatjon day Ehou]d be scheduled For new
, - _teacherf to let them know they belonq, have support and
- will be helped. Azcardlnq to diocesan direction, the
program may vary but Shugﬂd include a warm waliame
s/ and a presentation on the Specual leFerenceg @fQCathdllc :

K . schooling:

-2, Guidelines (check- ]isté?)'should be Centrally prepared for

loca] orientation and follow- up programs for -few teacheﬁg

These should be issuéd to*principals: perhaps the |mp]emeﬂ=

tation of such .guidelines should be surveyed at- diocesan _
q;etlngs of prlni|pa]5 -and at supervisors' V!Sltat!OﬂS to - - .
schools, - uoc

5 . . . ¢
A : . 4 ! =

L)

=
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"

R A S S ) \
3.." Further ideas might be considered. Teacher evaluation
C processes are growing; new teachers need special and
+ § Eompassvanate evaluation. Inter/intra school exahange
' of teachers might offer @pportuﬁxtles for beygnd-jyhe-
wall lnsrghts and growthd€ A ‘master teacher might be
L .an advantagegus approach ‘o new teacher suppcrt ,
. iSelf-evaluation pr@ceduréS”Far new teachers could be

‘lugeful and Iags threateﬂn @J Edu:atlan ﬁonﬁu}tants

, WhatEv;F is done .dioceses should continue with
,teazhers” and . al} @runéYpals” méEtlﬁgS of course.
Sc ' ‘As ‘one ¥

all teachers

l\mlght‘add -
f

AT ;fi'am aware of 4pe¢|F|c Qrfé tation day pragra 5, nxthé dioceses of

El i
= H

A1|éntown and Phllsielphla_ In Yauhgétown ahd.Los Aﬂgeles,‘tﬁere are

o

. \ i - - - ’ V
Qﬁ—going,pfograms, Salt Lake City has a good checklist for new teachers. -

iThgfevaFe.DthEF.éDQd ﬁrcgﬁamsg_ Hopefully, this survey will spur.all

.dio¢eses to the establishment of such programs. - o

Aruitoxt provided by Eic:
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S : ‘ { L -
lelng a Principal i ’i Ca tholic Sihc?ajl\ Guriidejjiﬁaégr : g )

FDF Eﬁe S arch Cammltteé _;' -
o by, ot o
“ . 1 - C ) ‘ ’ ) ;_i.a
. ‘| ) -~ Karl Hgﬁfzy Ph.D. ). - ; o
- ) ﬂ‘_rs{, :\ 7 N ;

L
<F .

. My gﬁ?déiiﬁes fFor the{h?%iﬁg ofla‘prfﬂci@ai?must take TﬁtOtEDhEideréi

v.: ] . . ‘;, =
‘tion five general categories. :The phr}asophy QF Educatton as found 1@

Catholic education in general, tbe phl]gsopﬂv and d%ngtlves of a 5p3C|f|ch
school, the ‘methods for detéfmiﬁrpg qualnfjgatigﬁg and sources of app11§aﬂt5?
the practical- aspects of the %fsitémﬂ,_Sﬁd‘fﬁe'aatua] visit gf the app]iiant

e .

-

are all ingredients. On the paqé% that‘?a1%@ﬁ' direction will pefully be
giveh to ény"grbup of people who are Fégéd wuth the task of udg:ilfynﬂg a
, ol : ‘ _ .

new principal for &;schopl.

K}

;"§§§r§h,§qm@jtiee . ) \

n

S It is. important:to recommend_at thé’oufset.thét the process of identify=

ing a principal will most likely be effective. if % brdad §ﬁ055=§e;tigﬂ of tﬁé

people involved in .the school are also a part of the selection of this edu-'
cational leader: A ''Search Committee' is a good plate to start. This
group Shgﬁld be large enough to be representative and small enough to avoid

.

being uhwie]dygi Approximately twelve is a reasonable number. It should

7 1ize from the outset if it is just recommending:; it should also know if

J?iﬂis expected to come up with two or three choices to be degided upon by °
N - 7 ’ . o

someone else. Above all, the Search Committee must understand th%t it works

¢
s ) . ’

;F = s - = =
for- a-School Board, District SUPEFiﬂtEﬁdEﬂt, a Religious Cammunity or perhaps
a.Pastor. The Search Committee Iifjaé responsible For ﬁamlng a new principal;
it ds responsible for seeking out and screening the best qualified and most

" acceptable applicants for those who will make the final choice. .

ii . . . ]L‘ | - R

‘ p v
o,
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iy

? ~ The Fol]owfﬂg grotps will certainiy_ée able to contribute to the
: . . . % . ' . . - ‘
amembership Df{é Search Committee: . the SéhOO]>Boaﬁd, or whoever appoints

N

the Search Comm!ttee ‘the administration of the schoo}, the pa?ﬁﬁts,rtﬁe
1-

Faculty Grelugnous and lay), the students, '‘and possibly a *professiponal

3COﬂSULtSﬁt (2 person wwth special skills, from outside thé.sihoai, who

will heip in oﬁganizatiéﬁ)i Balancﬁ%g ‘this group IS significant and mus't .
be aécgmpl|shed in a way that is apprépﬁxate Fgr a QPEEIFIE Erhaol The
z{ iOﬁsqIEant who wu]] Cértalﬂly nét mgke th;icgaxge Fér.ﬁhé SCHQQI,:may;bE!
» ,OF éreatihelp [ﬁ*éétérmjﬁ&ﬁg the maketup éf the §a§r§h Comm%tteé; » -: (1%
o S
: Philosophy §ﬁ§f0bje;tjye§rgj!§ Spechlc Schooi

The Search Committee should not only be familiar with the gengral con- *

cepts of a Catholic phi]oéaphy of eduzat%@n, but it should aiSo be pravided

45 with the éhilosophy and objectives of the school. A given section of a

L city or town may'héve_very.diétiqct'needs and a general philosophy will not
serve the school well at this‘poippgﬁ The Search Committee may find a need

”'ta.kﬁpw exactly what are the needs of thi;,schgoi. They would be wise to

#

carry their thoughts before“sample groups of thé-school community, which

i

the committee represents, to Wet their feelings. °
. N L.

The Search Committee may ‘find it gquite profitable to state its charac-

teristics for a principal in a.very straightforward manner. 'The following
: - T e
might well be some examples:

e The principal should evidence an understanding and an aégeptance
of the Christian message as expressed through Vatican II.

® The principal should have a sound grfasp of .Catholic traditiaﬂs
and current developments in Catholic educational problems.

- @ The principal should have a knowledge of child pSychél@Qy

in today's world. T
15 :
e




e The pfiﬂtipsl should have some specific attitudes toward °
the-ways in which young people expres& thelr Feellng for
God through WQFShIP -

® The primgipal should have sound curriculum competencies
which allow him to promote a curriculum for the school
whiih'SQUﬁdiy'addrasses itself to, Christian principles.

e The principal should be able to express a willingness . ) (N
*to direct the educat;ana] approach toward a service of -
mankind. ) o s o : B .
e - e The DFIﬁClpa]'S own life ShOu]d give evndence of lnterest -
in Qtﬁef people, oy . s REE T
= - N 7 5

e The pflnclpal 5hould be willing. to pr@m@te within the
student body @ set @f values which it can carry. away
from the school and |nto the communlty in whlgh the ‘
students live. :

L

- o The prlnz:pal should be ablé to lead the school in _
an understanding of the Third World, _peace, oppressed
people, and minority groups. o '

L

o The principal should have the Drganizatiénai skills
which would allow the teachers to canry out many of the
above mentioned projects, 7 2 . 5

e The principal should have the fnsight!and perspective
to see that ‘the ‘people 'he hires will .greatly affect .-

~ the young people being taught and will be the front
line of presentation of Christian values.

@ The prineipal should have the openness to hear the . .
ideas of other people and the strength to make ' :
decisions and carry them through realuzuﬂg that a.

.great deal of the FESPDHSIbI]Ity is in his/her-
L ~hands. v

Hethods F@r Determlnlng Qualifications aﬁd Sourges @f Appllsaﬁts'

The methods for dEtEFmihiﬁg qualiFicatioﬂs and obtaining applicants,

pf course, was started when the ;?mmittee became aware of the school's

philosophy and objéztivesi At that point certain applicants were‘é]imjnae
ted. is now appropriate’that the Search Committee start to contact
people who will haveskﬂowiedgE:DFﬂp@SSib]e_aép]jCaﬂtS; The following

agencies and individuals are all helpful:

16




® Religious superiors

'Cathclic Supefintendeﬁts QF*educatiQn

e "

@ Edu;atlonal placement offices at a number of univerkities
- - and colleges . \" e
' ) ‘@ College deans of education . B

'

® Professors of educational administration

_Kj‘ ° Fri%ndé inadministration who may have their eye on a
‘ perSDﬁ capab]e of moving into su¢h a role

e Frlends at uanEFSItIES who may have know]edge of
potential administrators : .

i) Féculty members in the school and on the Search Comm:ttee
a'Admlﬂlstrators in publlc and non-public schools in the area
o A consultant on.the Search Cgmmlttea

@ Acquaintances in the re]lglous :ommunlty aﬁd in other?
iommuﬁltléS

Contaﬁts with proF355|Qnal 3?gan|zat|ons such as NCEA
NASSP and NAESP . .

When such contacts are made, it is iﬁportaﬂt to send a .brief job

{ ‘ , . ) . o . . . i . .

description, location, and pay range that will be involved. ~Many of the-
‘ : Y- : : ) .

’ - i \ i 3 V = g o= Los 3% .
contacts may belmade by telephone which necessitates the ability to -
‘articulate the description, of the position immediately.

As the applicathns start to arrive, the Search Committee will need

some criteria. upon which to base its judgment as: to which applicants

would be worth pursuing through the iﬁtéFViEw pFDéE5S; The fDT]Dwiﬁg
steps Foridéterm}niﬂg ﬁualifiiatians may'préve valuaﬁle:

© Does the applicant have the nEﬁessary g;afesglonal course - - -
“requirements? :
" The cammittee can .depend on collegé transcripts
and Staté_llcen5|ng for this determiﬂatc@n

. @ Does the applscaﬂt have the EﬁthUSIaEtlt support DF
the person doing the recommending? 7
People and bureaus often recommend, but interestingly

Aruitoxt provided by Eic:



* enough,; they do not always do it enthusiastical ly.

: - [ 4 = .

f?ﬁg;_‘:_ RE Have the personal and tElEthﬂE récammendat|cn5 for the
qppllcaﬁt ‘been. Saund? a :

It is always Wérthwhule ta a:tually contact v

people.  After they’ iaaE good bn paper, do not

be afraid to. spend the mgney to ¢all long" -

dnstance These cantagts aFtew prove bEﬂEFIEla1

’ o
: B iR 2T gE —;’a‘
e L Nhat are the fee]lngs oF the Search Ccmmltteé aftar

o personally meeting the appllcsnt7 _

Do not be gFraid to listen to ”gut reactlans”“

~when you have been with the applicant.- After
all, they may give you the soundest feelings
aboat how the applicant deais W|th people. B

Now' the Search Committee is ready to deal with the visit to the school

by oﬁg_ar more of the applicants to whom the search has been narrowed.

¥
i

' - The Practical Aspects pf:the‘Posithn

{

__A;:thié p@%ht§ thé-appTi¢ant énd thg,Search_éamm?ttée\must.ée caﬁdid_
witﬁ each other. Nefﬁher.must hold back jn%ﬁrmatiaﬂ or quésti@nggbecau5§
one of ‘the worst poséible Qutéoﬁes would be'fbftghe‘app[jcant to come
to the position uﬁEWé%E!QF some‘impgrtant‘Featuﬁe a%;tﬁe 5¢héai operation
or ?Qr £he gomm{ttee”ta.be_unawafé Qf{éqmé dé%éﬁféé!iﬁg'Oﬂ thé part of

. R i - ;,(
the pfiﬁiipai- During the visit to thef

pchool, it would seem pertinent

for the appllcant and- the Search Cammltteegto dzsguss the FQIIQW|ng areas

- wWith the appllcant reacting to each

/@ DlSiuSS the - cllmate of the school ,". The- committee should
explain what the school community . Hopes far from the
SEhOQ] b@th spiritually and acsﬁemlca]]y

‘e Refer to, the admlnlstratIVa Sstructurs Df’the school., At

this point ‘the applicant’ can get . a grasp of the adminis-

tration within the. school and such outside forces as

. %dISEFIEt bpards. : ‘ . ' '

i!ﬂuscussaon of what is happenrng to the prev:ous Prlﬂilpal
. should take place. Thiks topic will greatly affect the-
climate within the school. Was the principal fired?
Is there anyone within the schéol who wants the job?
These are all important factors.

18
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e Some discussion should take place QGWGEfﬁihg;whO will
actually decide on who'gets this position,

® Discuss the rale’oFEUﬂiohs in the school.  The appiigant
may- have strong feelings abdut this whldh will greatly.
afféﬁt the -school . : , :

.,

&

o Aréds of respdnsibi]ity and who the;pfincipal reports

; . |mpdrtant At this time discussigf—Tarn take |

, R plgte as to whether the prlnC|pal will have the' authority
to bring about the expectat|0ﬁs that have developed.

Re ference :should be made. to the most pre%sing problams
within the school. This discussion gives some perspez-
tive to lmmediate CONCerns.,

[ - Y

3

] DlSduSSIOn of minority percertages. Wlthlﬁ the school
~ should take place. It hould ‘be -agpropriate to talk

‘about the percentages Wlthnn the faculty as well as
b the student body. ‘ . : .

e Talk about the percentage of religfous and lay teachers
 ‘within the school. . If there are good relations exist-
- ing preseﬂtly, that is asgreat help; if rot, it certainly
- must be addressed early by the new pFlﬁElpa]

e Some pfasentatidn oF the fiﬁanciai situation within the

. school is important. The question may develop into a
number of interesting areas. One person might be a
good principal under certain COﬂdltlDﬁS and a poor
principal under others. For instance, one school may _
be about to build, another may need an academic curriculum
expert, and another .may meed a fund raiser. -

e An attempt should he made to characterize the curriculum.
This gives the applicant a chance to know whether he or
she has the ahlllty to handle the needs DF this SChDO]

Discuss what is meant by |nd1vnduali2éd instruction,
innovation, and such terms. Everyone needs to be
talking about the same things. -

e Time should be spent on the social action projects. |If
the applicant is upabrie to see his relftionship to
Chrustlan formatldn, a potential prdb]em exlsts '

[ DISCUSSIDﬁ of the student- teacher ratio would be valuable.

o Talk about the number of students involved in workestudy_
praJects ' : '




. @ Reference should be madeas to‘Whether the SChOO] is Ainvolved
) in a regional azcredltlﬂg asso¢|at|on aﬁd when it is due. for
o : a VlsutatIOH
e The’type of schedu]iﬁé done in the school should be discussed.
. £ . .
' “.@ The type of guldance and reFerral systems in the SEhOO]V i -
' should be discussed.  Some insight should be made as ‘to
how the rellglou; Eormatlon in the s;hool is .tied to-
guldaﬂca ' ' ’

.@:Discuss the m&thod oF formal rel|g|ous educatnqm and. whétheﬁ

- ';a!l StudEﬁts ‘have to také it.

Se : S o }'?»
‘Refgrenze shDuld be made to . the pay scale for teachers and

-;i“?%a its COmpEtltIVeﬁESS Wit ather area sﬁhagls

,sﬁhe role*of student goverﬂment Sports and Dther extra— —
"currlcular act|V|t|es Shou]d be dl;:usSed
@ SEZLFIty Wlthlﬂ the school should be discussed.  |f there
is a need for policemen, it should be a matter of real
sinterest. Where the patrons of the.school are concerned
| about this matter, it will affect many other featufés of
the school . E

e The FunCthﬂ of the liturgy WIthlﬁ the school ShoilE’be
‘discussed.  Whether Protestant and Jewish zhlldran have
to attend these.services is |mportant

o In the case of a lay app]icaﬁt there are certain hOUSIng T

and financial considerations to be discussed. The benefits, .
Jalary, and cost of l|V|ng shau]d be important fa¢t0ﬁs

Actual Visit of the Applicant o ' -

rTha actual visit of the applliant can’ ba sgheduled in a ngmber of ways.
- - it would be profltahle to have the Search.Commlttee actua]ly spend Somg
tn%e on the programxfot the day A{i too oFten; the time'Séent'by an
Sép]?éaﬁé is Fér too unsﬁru;turéd, and both the-s:hool and the appllcant
finish the dqy with a aamewhat unful filled faeilﬂg - The FoyIOWIng sugges-

tions are made COﬂcerﬂlnggSPecIFic activities to be built into the visit. -

#
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B SR ‘ , o e T
(They may take more thanm one day, and some may be more appropriate for a .

-second visit,thsﬁifare$he First.):

e Hav& a hést Fér the Spp1|§ant Fram w1th|n tha Search
Commi ttke. v
e Tour the‘séhDﬂl.‘:'

@ Meet the entire Search Committee. This is often a good
opportunity to ask the applu:aﬁt to tell a Ilttle :
abaut hlmsa]F

R  § Meet with DgpgrtmEﬁtithairmgﬁi 1t is-often beneficial
that this be in two groups. . o

'g.Mgéi'WEth,Pféseﬁtsédmiﬁistfatéfsg; o N . -

‘e Have an open ‘faculty meeting. This provides. an GPPDFEUHIty
for all faculty members to talk WIEF the applicant.

® Meet with a student group. lt is not helpful for this to
be the entire student bgdy, ‘but of ficers of the student -
g@vgrﬂmEﬂt are ﬂarma]]y appraprlate ' '

o Meet w:tH any béard or lndlvudua] (suéh as a guperlntendent)
“who Féguiatas the sghoal '

| . Have 2 timg whEﬂ the cgndndate can wander the school on
his own. This is a chance to talk to students and adults
informally and get some Fee]iﬁg of the school.-

e A cmffgé or sacsal h@ur can prav:de .a time for parents to.
meet: 'the applncsnt

‘ o o e 0
: During one of the SéSSiDﬂSi and there should -be more than one with

Ehe Search Comnittee, it might be'quite appr@priate for the SééFih

KCQmTlttéE to have formulated a SEFIEE of situations which could exist

in the school or any schobl FQF that matter. The app]:cant cauld be

PFESEﬁtEd wi th thgss situations and asked to react to them, Esch

L]

committee gould appropriately form its own questions, but the fGIIDW|ng

p&isibiIEQEEE may help in simulating the situations important to 2

specific school:

Ve would 1ike you to respéﬁd t6 each situation by



indicating how you mlght déal with the prﬂblsm
involved including the important ﬁcnsuderatléﬁs
, ©. people to contact, etc. In other ‘words,
S X principal of a sch@a] hat would you dc wheﬁ:

o Tha :e]ebratnaﬂ of thé liturgy. is bglng
. oL unlmaglnat|VEly done, and students are
BT not becoming involved. - -

o The Physical Edu&atioﬂ Department requests
a major revision in its curriculum. The
revision can be implemented within the

“present total school program.

N ‘@ The Farengn Language Department -desi res
to increase i€s graduation requirements
fram two to three yeafs

The Facu]ty, in faculty meatlﬁg -and by
majority vote, adopts a major change in

the grading palicyi You are phi losophically
app555d to the change.

Student government requests that they be
glven representation on your currlcuium
committee. ' .

Hemhers Df the Governing Board of the
Parents' Association express their
concern that the school program is.

not providing enough training in basic
writing lﬂcludlng grammar.

. A;d|§t|ﬂQUished (math Engllsh phygfzgjs
professor, who is & parent, contacts
you vi th the claim that a text being
used in his.or her child's (math, :
English, physies) class is too. advaﬁaed
for that class. _

_Aftef a series nf;FiFefdrill the clty
fire marshal files a report Slth the school
claiming that the behavior of the school
faculty and students during the drills

_ has been unsatisfactory,

Yoy observe that school students are -
generally not complying with school
rules and that faculty members are

not paying any. attEﬁtan to open
violations.

. d" “’
sad e
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" & You observe that black students have separated .
~themselves from white studehts in classroonms,
“in the cafeteria, at basketb 11 games, and
at. sactal events., - o '

. YDu fund that you are uﬂabia to gst relngnous ;
or E13F§y to teach Fé]lgléus f@rmatlan c]asses
- Of gaurﬁa,’thgrgﬂare not Spé§iffcélly right Dr‘wrang answers to the

abave quEstlﬂhS chgver the cammlﬁtee wlll ]lkely havg ‘some feeling '

as’ tﬂ the appFDach Whlih the appl:caﬁt would take in what cauld be ‘touchy -

SSA,51tuatléﬁsi

The CHQICE»

thn the Search Camm:ttae has igngclent|ﬂusiy attemptéd to make |t5
dé;i?idﬁ; ﬁhé final choice is clearer, but it still must be made. lﬁ e
s@ﬁe‘gjtuggigws?‘thé Séaréh Committee recommends one choice 'to gfb;grd,

' Sugériﬂféndéﬂt%7Gf~dfr§;tari ~At:§}ﬂasg thé zémmitéee actual ly ﬁa&esvthé
gﬁéi:é!;;lﬁ.éitHé%yiaSEi ﬁhéy,thgn}ﬁuséysahpléiﬁﬁa %embéﬁS‘af-fhe |
céwmi£t§e;ta get thé€+-FiﬁSt‘ChDi§E FGE a principal. Siniérthe cDﬁmitteg\
ﬁarraﬁsffﬁe ﬁumbéfréf éanéidétés't6>twé,éﬁlthreé people befo re tﬁé
intérvi§w5¥ there are not many- cholces at this Pﬁiﬁﬁi —Scmélﬁﬁmmitt65§,

. ”a£ thus palnt i’ tﬁérpriES§ §§n§iudé‘tha£ftﬁey hsveVa cléér cut choice;
some cammlttges fnnd that they must take a Farmal VDta and ina few”
13525 the/gammlttaag find that they are ro t sst|sf|ed wrth the peaple they
have interyviewed and‘afe intetested in hgviﬁg more peapie in for that .

. _ \ L / _

purpose.’ | ' L

The formal process of naming a principal fg'dgtailéd. EQmEtimaé it

‘_seemg too involved. However, the role is so crucial to .the smooth function;

iﬂégéf the school that it i§ well worth tﬁe time that is spent if the

proper [jer'sijﬁ is identified for the position.




. Evaluation ' - |,

,by,

Brother John D. Olsen, C.F.X., PhD.% o

1

J Hethads and praggdures Qf evaluatlng teaﬁher effettlveness currently
uéed in SﬁhQGiS havg evol ved Fram practlces of many Qears aga ?hESE :
. N
evolving practaces hava been Felated to Eertarn movements in. gGVEFﬁméﬁt

industry and psyﬁhﬂloglﬁal research. . N .
Thé'braéesgés of makiﬁgﬁapéraisais and the Farms on which they s%é
':Féiérdéd were DﬂEE known as “ratlng“ aﬂd “ratlng Farms “i Later. the
'pr@cééseszaf>appranssl were called “avaluatlaﬁ” and ”evaluataé%hF@rms .

Curren ly, ”Evaiuatléﬁ“ is. used but there is a trend . toward’ ﬁalllﬂg thESE

sey ”appralﬁal” and “éppralsal Farms "

Burlﬁg th& nlneteenth ientury the total FESansnblllty GF 8 superin-
.?j Jtéhdent GF SEhQGIE wasvreFerred tDVSS éuperv:sncn. Supervu§|an~5ﬁta|l§d
the resPDHSIblllty fcr ovarEEEIAQ and |mprq;|ng the tlassra@m WQrk of .
"téaﬁhers Evaluatlén of teachers was a. Suparvnsary Funﬁtlﬂﬁ : Generaily,

this Funttuaﬁ was and stull is delegated to a- SuperVISlng Pflnilpa] wha

LS

is the chief Ewaluatnr cf hns tEEﬁhEFE

Farmal evaluatlgn of taachef effectiveness as praﬁtlced tcday appears

-

to - have had Its origin, for the most part, durlng the ]ate ﬁiﬂetgenth

‘century, as well as in the EfFlilEﬂEy mcvement DF the early tWEﬂtlEth

ientury. The thenry éhd praatlce of scientific management wrth ”eFFlclenﬁy”

- L S | i . = -
= = : [ L =&

%Materiéis devgiaped for a course in Human Relations in Educational
Administration, School of Education, Catholic University, washiﬁgtén,
D.C., May, 1974. - _

1Biddiei B. and Ellena WEiIiam' Jr. CQntempDraFy RESESFEh on Tea;hgf
Ef fectiveness, New York: Holt, Rinehart and w:nston 1965, pp. EEZE3

(%]
=
.
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s i ts catzhword SWEpt the country in the early TSOD 5, Fréderick:wi ‘

_ Taylcr 5 baak The Prlﬁclpies of Satentlflg Management (1911) was

T

resp@ns;ble for the Efflﬁléﬁcy mcvement. Aithnugh this mavement had

fts Drigiﬁ-iﬁ iﬁduét%y,vlt was not lgng bEere educators and Sihoﬂl |
_admlnistratars adaptad and extended these pFﬂnClﬁ]ES to tha Fleld of
;educatlcﬁ‘ | | B .

 mQSt.eFteﬁ utilizing thEvnéw]deEVE]Qpéd.Staﬁdéfd tests fn school subjects.
There was&]itt]é intefe%@ in jndividué1 tésfs éF individual téécﬁsr |

e%fjciéngyi The sﬁr&é%?@@vemenf d%d éﬁééggd in kéeping:ﬁhé iﬁéa of
Aéffiéiéﬁgy iﬁAthE-%égéf}Gﬁt of aducatiané] c@ncs}q- HDQéVer, the*gr@wiﬁg
use of lndIVIdua] EFFIEIEHEY ratlngs Far teaaher! seems to have been ;:
stsmuiated by thg eFf:c:ency mgvement and by |nterest and developments
|ﬁ‘§ducatianal measuramentsg~ ‘ﬁ | |

The use Df‘émplayée ratings in bus;ness and IhdUStFy as an Dutgrawth
GF the eFFnclenay move%ent did nDt ocour lﬁ any marked degreg until after :
19]5 " The ratinggsheit was.First used .by gard and Taylcr 5 5tgrés‘fﬁ
7[19]6 for ratiﬂg~saé§§peﬁ50ﬁs; The iﬁdTviﬂual responsible FQF:iﬁitistTﬁg
?tsﬁuse rep@rgedIQ'{gEked aréund f@r'an‘egémﬁfe t@timitat; bQ£:Fauﬁd.ﬂane,
l Hé‘appafently_was uﬁaQafe of the hundreds of examples iniﬁubli;iééﬁ@cl
systems. In 1917 the Afmy intradﬁced a,ménito%ﬁaﬁ rating Sia!e F@F ofFiéers
aﬁd laﬁér devgiﬂpea a graphic rating écalei This graphic rating scale |
K hésvbéén.the FGLﬁdatiGn é@r ﬁaﬂyrsimilar ones to follow. A]thUQHVEEV§FET
attempts wefg made at initiatfﬁg rating scales fﬁ ﬁfivate iﬁduétr; and
governmental deies,.wTSESpﬁead use has been limited té'gqvernméﬂta] bodies .

" 'One large survey conducted by,thE,NétiﬁﬁaiﬁlﬁduStFiél Conference Board

3
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(]536) ShéWEd that 353 or 14, 8 percgnt Df 2 ,452 campan|es |nve5t|gated
B nga!n ratnng sys ' The magcrnty nf the5e were large ﬁompanleg ,.’;

_amplaynng 38 percent of the total number af emplayees

, Research ln the area of appralsa] DF teacher EFFEQtIVEﬂess is

.

-bestlsummar;zed inrs Statementtby Getzell and Jaikspn;
- Despite the efiticai impor;aﬁié'QF the problem of teacher effective- ;

‘ness and a ha!% CEﬁtUFy.OF"pdeigiDuS fesegfeh éFFort “very Iittle is 4

i\

knOWﬁ for- certauh abaut .the nature and Measurement. oF teazher personallty;

and teachlng eFFECtIVEﬂESS The rggrgttable fact is that many of the /

..Studies stFér'haye-ﬂDt prddUEed'SJQHIFIE&HE,FESU]ES;”E

Current JS?U?Sraﬂd Trends in the Evaluation of Teacher Performance

The “traditional! methpd of appraisal has tended to be used to focus o f

'.pfimérily-én the individual's personality, dfscipiine Dthhe'StudeJtS,

A e ’ L

social gra&es and the biases DF the evaluator of ppraiser. This coficept . .
. : . ‘ . »;' \v. . ) j
of perFarmance appfaisal carries HEQSEIVE |mpll§atloﬁs for educatlan ' :
; %admlnistratcrsg Castatter in his hﬂak “”PEFSGnnEIIFunétIQn in Educational !
. . . i
;Admlﬂlstratléﬁ " ]IStS some DF thE sngnlflcant ObJEEtIOﬁS to th:s appraach ’
o ST ”Appralsal FocuSIHQ on pEFEQﬁS]Ity, hot on what , .
TR ‘ - is achleved = e . b
. - A Ulndividual administrators are not Fgr the most .
S partiqualified to assess personality. R
‘'Appraisal toolst such as rating scales, checklists,
and the like.lack validity:
’ ""Raters display bissesi
. L “"Appraisal dEVICES do not pravnda admlnlstrator
: with effective caunseltng tools. . . .

: iGEtZéIS, J. aﬁd Jackson. « ”The Teacher!'s PersOnallty and - ChaFaCtEFISt!CS““
Lin. Gage, (ed.) Handbock of Research @ﬁ Teaahlng Chlcaga EaﬁdecNallyvapd
" Co., , 1963 P 57Q - : : ;

2% S
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- 'Most of the traditional a pralsal tools’ do
. not establish organizational expactatnans for »
individuals ‘in varfbus positions.. -
”Appralsals are arbltrary or unJuSt when
ussd for dlszipllna, saiery lngreases promo=
tl@ﬁ or dlsmlssal : : )

_ ”Tradltnonal appralsal methods tend to
‘hamper communication between the appraiser and -
EPQFEISEE ”3: . _ . . %

" 16 further illustrate: the need’ for a new appfoach to appraisal,

Meyer’, Eéy.aﬁd:Fienéhﬁéf(19ED) S tudy, nSplit Roles fn Perfg}ﬁancé Apprai--

. sal,'"" notes that FFEqUéﬁt'“EﬁitiCiS@“‘WEthGutffETétiénShip to goals

ar @bjé:tivés during the appraisal interview results- in less achjevement -

= E] - . - : . - . I .
= - e - f ¢ L

than the achievement attained by wgrkers who are criticized Tess and
receive more supportive help in.relation to objectives to be achieved.
aLtol °

They have caﬁcluded that: n(1) ‘eriticisp has,a,ﬁégafive eFFect on

azhlavement* (2) pralse has llttia effect e:ther way, 3) peﬁﬁormance‘

jmproves when §DEEIFI§ gaals ara astablnshéd and that | (4) mutua]“geal

h . 3

. . Q U . .
A ) 5Etttnga nﬂt Eﬁltlclsm lmprDvES perf@rmanee coeml B C -

.

1 Current resear;h and Studla5 in perfgrmance appralsai emphasuze the

- dev&lapm&nt Bt 2 new Fe]atlanshlp guclt S canfldaﬁ:e dn anather

|ntegrlty, gaa] @rlenéﬁtlan and pEFSQﬂa] cﬁmmltmant ta the prab]em§:

‘*g %

,ED]VIHQ pFD§EES The one- way pregeﬁsiexempllfled by tha ane vL5|t

I ﬁ»'

T ratuﬁg sgalé ihE§k]lSt summat ive ap' ach will ﬁEiESSaFl!YE@E‘F§tiFed to

'|ts piace in the past Pressures brag té&bear on ﬁhe”administratgf;

.by tegsheﬁ'aséciiatians, unn@ns aﬂd gdge on -research has  emphasized an

BEastetter, W|I]|am B. Th& Persannel FuﬂCtlDﬂ in Educatlan Adminis-
tration, Naw York: Maiml]]aﬂ CDmpany, 1971 pp. 233-235, T

4 . .
, ;ffﬁeyer H.H., Kay, E. and French J.R.P. "Split Roles in Performance
;Appralsal " HSFVErq Business R&vn&w Harch April 1964, pp- 123-124.

v
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increasing impartance of: creating opportunities for the worker to share
in mutua] goal setting, p]aﬁsﬂfor imp]&méﬁta;ign”aﬁd c@ntiﬁua] follow=

i

up and feed-back tD lmprove the |nstructncﬁal performance: (Redfern

i

.]963) 5 o B : — : L h; .

w Jameg Papham has’ prop@sed that two maJDF Functlans QF the super-.

Tty

- visor EFE:Q (1) to assist the teagher in maklﬁg defEﬁSIb]e ObJEEtIVES

=

' and; (2) to assist the teacher in aghéEVing these abjectives.V F@pham‘s

S - Co- .
criterion-referenced evaluative process. and Redfern's delineation of -

the five steps of the client-oriented eVa]uatiéﬁ:;onstitutexéhefnu:laué

of the current trend in appraising teacher pEfFOFmEHEé;i-InhEFEht in

"thisl“posiﬁiva” or “qpeﬁ“ approach to the evaluative process are several

advantages: *

: f.  The appraliee kncws in advance thé basn; on thEh
he IS to ba rated e .

B 2. The appralser and appralsee thh agree on Wha;S

the objectives of the appralsee should be in relation to
“his needs, Staﬂdards and goals, and the goals on the '
_organlzatlon o

i~ 3. The re]atIOnshlp between the apprauser and appralsee
is StFEﬁgthEﬁEd in aﬁEQSItlve manner. - Commundication is two-
‘way, and COntlﬁUGuS : , h L

E‘Q, Targats are both chaIIEﬂglﬁg and reaihable promoting

.'JGb satlsfactlon
5. Feed- back provides methods for both tralﬂlng requ:re—->
ments and ra@rganlzatlon of goa]s
ﬁ*é’ T — . .
Redfern, .George. ''How to Appra:Se Teaghlng Performance,” Columbus,
Ohio: School Management Institute, Inc ]963 . __
%
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- under. tﬁb gfgar EEEEQDFIES (I) admlnIStrétIVE purpases éndi(z) instruc-

' ticnal . rp@sés; Both EatégDFIES are important t@ the educatlonal -organi ,a"

- McNally, iﬁclﬁdiﬁélthe Fqliéwfng;_.'

—

v

‘6; Thls appraisal method treats as a total process a
person's ability to understand Drganlzatlcnal goals and his '
own_needs, devise ways of obtaining or making. progress and
cantrabute to the overal | educat:onal process. 6 -

Procedures aﬂd'IﬁStFUmEﬁtE = L ¢

Teachers are evajuated Fgr a vaﬁnety of qupDSES whiéh may be summarTzéd

tion-and aréiaétuaIIy related in.the tatai éducatlonai pracesst7

.Teacher evaluation for administrative purposes may provide information

for numerous types of administrative decisions,~such as those concerning =

_tenure, ‘teacher assignments; transfers, promotionsi-and salary increases

inmerit salary plans. ' , _ ‘ N
Téachér~evsluatioﬂ for |n5truct|anal |mprcvement is.aisd an administra- -

tive respO*5|b|I|ty, but it is de5|gned For a, anFerent funcrlon the
|mpravement of the teachlng Iearnlng situation in the School ,and “classroom

£

instruction in.parti&ulari

\ .‘.‘ V . : . '7_ . . i \
Wi'th these basic purposes of evaluation in mind, a number of characteris-

tics vaa-wailedefihad_evaluatidh pr@graﬁlhave_beeh identified by Harold J.

8

6Klﬂdal] Alva and Gatza, James. ""Positive Program for Performangﬁ

-:Appragsal o Harvard Busrness REVIEW NDvember 1963 p. 157.

McNal ty, Harald J., "What Makes a Go@d Evaluat|0h Program,'!

’ Natlcnal Elementary Prlnﬁlpal Fall 1973, pp. 24-29.

Ibid. : - S S
h}
-
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1. The purposes of the evaluatlan pragram are ;learly
stated ih writing and are well known to the .-
ewaluatars and thase whc are to be evaluated.

3

 2; The pc]ucreg and prace res of the program reflect
© knowledge of the extensiVe research related to
teacher eva?uatlon, B :
3. Teachers know and under?tand the EFlteFla by whlch v
they are evaluated - , .

b, . The evaluatlcn program s ﬁgaperatlve]y plannad
carried out, and eva]uateﬂ by teachers, SUQEFVISQFS,;

“and admlnlstrators
5. The evaluatigns are as ua]{d!aﬁd reliabIE‘asnﬁaésibléi

- Cals Validity as used here  means : (]) the degreer
o to which the facefrs evaluated are important’
to the learning of children and to the
successful functioning QF the school; aﬂd
7 (2) the degree to which the. criteria are
% . related to the ﬂEedS and EDndltIOﬁS of the
' local Settlﬁg

b. Reliability as used here refers to the degree -
i to which different ‘evaluators. agree in their
" evaluations made of: a teacher on the same -
criteria, or that the same _evajuator would
agree wuth himself on evaluations of the
same teacher on dvfferent Gc¢asuon5

S, Eva]uatlpﬂs sre more dlagnastFC'thah judqméﬁta1;

7 SalFﬂevaluatan is an nmportaﬂt ObJEEtIVe of the
_pmgram - oL - .

ymalntalned and anhanced
g, Th& nature of the eva]uatnans is such that it
encourages teacher creativity and experimenta-
tion in planning and guiding the teaching-
Iearhlng expgrlences pravnded children.

10. The program makes ample provision for clear,
: ,’DEFEDﬁEIIEEd éanstructlve Feedback

I B TeathEF eva]uatloﬁ is Seen as an |ntegf*1 part
- 7 of the instructional leadership role of the?
" prun2|pa] and of the piDgFam of in=service
teacher deve]apment,

9lbidn, pp. 24-29, -

£
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Evaluation Procedures

i

Two géneral types of avaluatlan prQCEdUFES have been |dentlf|ed by the

cational Research SEFV|ce ina Study @f 110 schcal Systems They éppear-

:
m{

to have relevance for Catholic schools and duazesan_systams ;5 well as to °

public schools. I o
) R T, ITTO
The first type utilizés a predetermined list of characteristics of a ..

".ﬁeache? and his perF@rmanée:against-whﬁnh“the@teaﬁher is campaéédi The

second type lnvalvgs the Settlng Gf |ﬁle|dual perfarmaﬁca gaais againsi’
E,g_gf f . H .
'whlch tha |ﬂd|V|dual tESEhéF is aluated The F|r5t type may lnclude'a’

’recammEﬂdatioﬁs FOF needeé imprévgmeﬁt but the teaiher 15 not ﬂecessarlly

. assessed-on whether he has accomplished the i@prVEmEﬁtS? The secgnd type'“‘"*

¥ . - .
. - ¥

often referred to as the job target, performance goal, or management by
- objectives approach, may épntéin elements of the first type [ﬁ the'tctaI;
‘ épﬁf@ach,“ qu,instéﬁie, the teacher may be rated agafnst=praszfjbed

- 5erfaﬁmangé_targats in addition t@.jnéividuaiiy prescribed performance

. standards, !0 , , L
w'th'h these twe Qenéral types of avaluatiah mahy-vafiétians are possible. "

Bath types of appraisal may: lnalude a f@#ma] selFaevaluatIDﬂ, a- numerlcal

e .

rating, or'a narrative summary evaluation indicating how the'teéchéf measures
up to the performance standards or has achieved his job targets.
: ¢ P . :'- . ' . .
A very important aspect of  the evaluation process is the manner in which

the teacher is informed of his evaluation. The ERS survey indicates that
most of the reporting systems required that the evaluator(s) have a post-

‘evaluation conference with the teacher to discuss .the final rating.

L

10american Association of School Administratcr%i’Educatiaﬁailﬁesearéh

Service, Evaluating Teaching Performance, Arlinaton, Va., 1972, p. 5.
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. Sametlmes the eva?uatlng form was aitual]y campleted during” thg canferenge
as |tems were d|s¢ussed wuth the teazﬁer Usua1]y the tEEEhéF was
requnred to Slgn the ewa!uatlan fcrm even if he dlé not. agree wnth the

assessment.. . The teacher Was usually given a c@py of the evaluatuan Fcrm

f o

Summary. . . L P

!3

Current tﬁends lndlcate |ncreaS|ng gsa DF Eva]uatlon apprga;hes desxgned‘

éigzg much to Judge the. teazher but rather t@ he!p the teacher he]p himself
to nmprave his perfarmance and the auallty of, Educatlcn in hIS schaol The
',_trands alsa |ndg;ate rnare§5|ng teacher |nput whlzh aIlows;the teacher

I

opportunities for selecting the standards agalnst which he Wi]]'ﬁé evaluated.

Some schools and schoal systems are requiring the teacher and administrator *
' to agree on objective measurés or indicators of how well the teacher has
e : » o S P E

“achieved his gaaisﬁ fExpEmeents are a]SD belng Eaﬁducted;on'théPuSe'fol

ﬁ\ i

'pﬁocedures that re]y on input from other than the teacher s superngrs
|n§ludlng the use af gaai or gh;ectives'Fﬁam several.lgvalsr(ségoél ﬂeparta

‘ment, and pérsaﬁal),

TheiBTsﬁéﬁgJfPastnfélé;Ig_Teachﬁiideéqs Did, pﬁavides:thesﬁasis %DF o
iﬁdividual'ééhééfé as:waTT aébd?ccesaé éF%iﬁés to~ Speclfy the goals and
ngEEtIVES for theﬁ:n%tltutlﬂn and for each membér of its faculty and staFF '
The process for doing this has been provudad FDr Jin the publlcat|0ﬁ Giving'

L

Form to the ViSlQﬁj Such a process can lﬁVQ]VE not only the adm|n|stratlan

and- facul ty but alse parentﬁ and students. 'lt'is in'this way that the
‘uﬁiquenéés of the Cathollc school is defined. Evaluation then is based
on the agreed upon goals and cbjectfves. |

v?gfhapé-no DﬂE‘MOdﬁj can be aanﬁied at this point th;% w}ii.éﬁswer all
the ﬁeedé or questions invoived in evalua£iém praceduresiz.However; the;

e
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wi} eva]uatncn-m&del deve1apéd by Gearge Redfern lﬂ hIS bagk How To Evaluate

. . .
L -
=

Tﬁathlﬁg,,seems to‘contain sfx ;Qmm@n eiements that have wide appllcablllty,

[}

artlcularly in a perFQrmancaﬁarlented pracedure desugﬁed for the lmprava—

ment Gf teaﬁhlng perférmanﬁa These six CDmpDﬁEntS lnclude the Fcl]awnng

1, Camponent | - Perfmvmancg Crlterla (Standardslﬁ Dut|es and
responsnblllt1e$ required in the perfcrmaﬁie of an assign- =
ment are ‘specified, usually uider broad areas of perfarmance
with several sub*elements listed under each heading. TheSa '
criteria can be used in the dlagﬁcsls -of the status of
the evaluatee's current performance ,and as the prellmlﬁary

) aEtlvlty for estébllshing performante targets : )

. , 1 .
2, Camponent il fPerFQrmange Objectives or Job’ Targets These
targets are based Upon the areas of résponsubtlnty and should
‘involve consideration of targets-in.terms of behavior change

= for the teagher as. WeTI as pcssibly for the’ Etudent.

. o 3. Component RS P&rfﬂrménce Activities. These are the
* actions and activities designed to attain the performance . -
‘objectives. They should reflect the émphasis either
Q upon teacher or l'earner or both, as indicated in Camponent
11, and should ke the concern of both evaiuatar and :
evaluatee

h. Component |V ~ Mﬁﬁltaring PerFormahce This process
involves collecting data and information relating to-
the DbJEﬁtIVES which are being pursued:  All parties
involved should djiscuss and agree upon certain matters
such as data-gathering forms to be used, kinds and

.~ frequency of classroom visitations, ldentlty of monitors

Y -use ‘of any mechamrca! monitors, canferences and other
" _types of contacts. Results from this-type of formative
A7 7 evaluation or manftaring. should be fed back to the

taacher immediate1y Far lmpFDvemEﬁt of perfarman:e.'

N

N Campcnent V ~ Assessing MQﬁItOFEd Data. Thls 35peat

’ is an extremely TMpOrEant part of the ‘evaluation pro-
“cedure’and should be at least a ‘two-fold process,
including sel f~assesyment by the evaluatee, .assessment
by the evaluatar, and possibly assessments by other
professionals, students or parents,  The latter types
of assessments are [n the experimental stage, but i
they are receiving increased attentlan in some Szhool,

dlstrlcts and. communities.

mponent VI = ConFerEﬂce and Follaw -Up. This lmpora-"
“tant "final” step in the pra:ess “is very important,

for here thespersons involved in the process discuss
the results of efforts designed to achieve, the objec-
tives. At all times the evaluator should help the

evaluatee tD view this as a é}ﬂstructlve process.

'? f,

Jo




L Out Qf thlS ‘conferance may CQmE ideas fﬂr Followéup
Lo actuvsfnes to reinforce the gaihs that have resulted’
from this initial process. Obvicusly, the final . o
step 15 actually the prellmsnafy step for reentry 7 Lo
into the evaluation systam RS _ ek

The most Qutstanding aSpect nf Evaluatran is that ‘as Rédferﬂ,stéteé
_fghjs a means. to an gnd. “It s a t@al tc help the teaéhar become.ﬁafe
L o coﬁﬁéteét-in tha paﬁfarhaﬁce GF his duties‘and FéSpQﬂSibilftiéS! TheseA'
' 7dut|é5 and responsnbilltles must GQﬂtlﬁua]]y be evaluated in: FE]atIDnShlp
to the prlmary task QF the school '~ that. QF nmpfmvnng léarnlng Dppartuﬁltnes
EFDr bcys and girls. n - The ﬁhrldren aré the bEﬂEFlClaFIES
Evaluatlan wrll bé an éVQTVlng pr@cess that wnll dEVE]Dp aﬁd change
-;35 DUF cancepts QF the . teaﬂhlng*]earnlng process graw and change ;NQ one
am@del can answer all the questions, Each evaluation process Shagl&  7
.‘reflégt thé'goa1sf“§bjeétiVas, an&vgharacté;fstics of bhe‘partjcu]ar. -
éommunity'gr sghani.. - N

In the future, Evaluatlﬁn praﬁedures may include two- way exchanges and

E

pawer netwgrk“ avaluatlans " The twa*way excégnges w@uld a]low1the
;evaluatar to diséuéﬁ,with.the évahuatée‘Factéfs fofvwh%;h_fhe‘ggaluétér
'{s Egspénéfbié,that h%ﬁaéffﬁhé éyélﬁate& iﬁ;the péﬁf@ﬁhance of his jéb;
| :_Thé ”g@Wéqugfwérk” approach would also ;Qﬁs?ﬁe%ihéwvaﬁ'}ﬁaividuai‘s,
- pe Fgﬁmanéé is aFFé:tedbby”D£her$ w{tﬁ and uﬁdef Qh@m He/éhe is warkiGé;
¢ L e L e : : '
. The future maf aVao jn&]qdé a va;fety}@f:apprqachez ncw_Eeiﬁg used.

“might see evaluation by teams including peers, students:and parents as

e

well as superiors,

-]]Redférﬁ, George B. ‘How to Evaluata Teachlng W@rthingtaﬁ Ohio:
School Management Institute, !nc‘, 1978, p. 15. -
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Appendix A

Gu:dlﬁg Prnnctgles for Teacher Commitment in Light of the Past@rsl
- TO TEACH AS JESUS 1D

Catholic education is an expression of the mission entrusted by Jesus
to the-Church He founded: Through education the Church seeks to prepare
s its members to proclaim the Good News and to transiate this proclamation
into action. Since the Christian vocation is a call to transform onesel f
and society with God's help, the educational efforts of the Church must
encompass the twin purposes of persopal sanctification and social reform
in light of Christian values. (#7)

Thus, orne crucial measure of the success or failure of the educational
ministry |5 how wel ] it enables men to hear the message of hope contained
in the Gospel, to base their love and. SEFVICE of God upon this message, °
to achieve a vital persomal relationship with Christ, and to share the
Gospel's reallgtlc view of the human condition whlch recognizes the fact
of evil and persomal sin while affirming hope. (#8) '

Thg success of the Church's educational mission w:l] also be judged
by how well it helps the Catholic community to see the.dignity of human
life with the vision of Jesus and involve itself in the search for soluy-

o tions to the pressing problems of society. (#10) Since the Gospel
- spirit is one of peace, brotherhood, love, patience and respect for
others, a school rooted in these prlhc;ples ought to explore ways to
deepen its students’ concern for and skill in peacemaking and the
achievement of .justice. (#109) : :

The educational mission of the Church is an untegrated ministry
embracing three interlocking dimensions: ~ the message revealed by God
(didache) which 'the Church proclaims; fellowship in the 1ife of the
Holy Spirit (koirmonia); service to_the Christian community and the
entire human community . (diakonia) . While these three essential elements

" can be separated for the sake of analysis, they are joined in &he one
educational ministry. (#14) Community is at the heart of Christian
education not simply as a concept to be taught but as a real ity to be
lived. Through education, men must be moved to build community in all
areas of life; they cam do this best if they have learned the meaning
of communi ty by experiencing it. (#23) :

0f the EdhiatiDﬁé] programs available to the Catholic community,

. Catholic schools afford the fullest and best opportunity to realize

. the threefold purpose of Christian education among children and young
people. (#107) Only in such a school can they experience learning,
aﬁd living fully integrated in the light of faith. The Catholic school

'strives to relate all human cul ture eventually to the mews of

.salvation, so that the 1ife of fFaith will illumine the Engwlgdge which
students gradual}y gain of the world, of life, and of mankind" (Christian.

\ o .

Y




Education, 8). Here, therefore, students are instructed in human kﬂawledge
and skills, valued indeed Tor thenr own worth but seen simultaneously as
deriving thelﬁ most profolnd suganl;aﬂze from God's plan for His creation.
- Here, tog, instruction in religious truth and values is an integral part
of. the school program. |t is not one more subject alongside the rest,
but instead it is per:EIVEd and functions as the underlying reality in
which the student.'s experiences of learning and living achieve their
Eﬁhéréﬁﬁb and their deepeﬁt meaning. (#103)

. This lntagfatiaﬁ of relign@us truth and values with the rest of 1jfe
is brought about in the Catholic school not only by its unique curricul um
but, more important, by the presence of teachers who express an integrated
- appraach to learning-and living in their private and professional

lives. (#104)
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Committee Personnel
1. Commission on Teachers and Teaching, Secondary School Department, NCEA

Sr. Marguerite Zralek, 0.P., Chatﬁlady .. =+ . Chicago
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Bro.”Medard Shea, C.F.X. : . . Brooklyn
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“educational ministry. -~ (#14) Community is at the heart: QF/Chﬁ{Stlan
.education not simply as a concept to bé : taught but as.a. réallty?tg be

lived. "Through.education, men must be moved to build community in all
areas of .1ife; they cam do this best if they have ]earned’the meanlng

of cammunlty by ExpérlenCIng it. (#23)

. 0f the. Edu;atlanal programs avallable to the Cathgllc :ﬂmmUﬁlty,.
Cathollc schools afford the fullest and best Dppartuﬁlty to realize

“the threefold pufpose of Chrustlan education among children and young

people. - (#101) : Only in such a: school can they experience learning

:fand ]IVlﬁg fully intedrated in the light of faith. The Catholic sahoal
Mstrives to relate all human cul ture Eventually to the ‘news of .

. salvation, so that the 1ife of faith will illumine the knawledge which:
‘StudEﬁtS gradually galn of the world, oF llfe and GF manklnd“ (Chrlstlana
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