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Preface

The intennion ol this book is to build bridges between the stunds of
Lsteriing 1 several disciplines and the needs of the classroont tei 2h-
er. Lisceming s important. but we do pot appear to know much
about it or how o Lt;n:h i, or how tointegrate it with the othier
language arts, Little about \htcml.g methodology is auppmtu[ Y
reliable and replic: ated research ndings. This conclusion is vl so
et an mdictnent of expoerinien L& rsoas 5 reflection ol the
complexitics ol listening and of children.  wchers, clussroon in-
struction, and the environmeat m o wiich 1t wwes place. It 5 -
possible to encompass, moreover, the breadth of availuble data on
listening. Probably all research, for ¢ cample. that utilizes spoech-
mms and listening individuals gves some informuation about listen-
Consequently, although references are given to studies and to
jews of research literature. this report represents in large part
the nredispositions, hurch
teacher-rescuarchivr.

Moduern teachers are logking for more than mere “how todoit.”
cookiv ok solutions. i'}n‘:f&};nuw that the challenges Tacing today’s
schools are too complex to b solved by simple revision of admin-
istrative pfocedures or by more efficient ways to da what is wrong
in a curricalum: therefore. products that promise " results
are thrown inte the “circular file.” Educators are lDDklng for ideas
solidly grounded in basic and applied scientific research, While
they look tor ideas that are practical and feasible. they also look
for those that are not simplistic—ideas of intelligent men and wom-
en that may be discussed and used by other intelligent men and
women. This monograph is dedicated to these peaple.

The material contained in the 1971 edition of this bock hus
been extensively reworked: all chapters have been rewritten. ref-
erences have been updited, sad new topics and activities have
been added. This revision was greatly aided by my work on two
other books, Children Learit 1o Coinprunicate and laeas into Prac-
tice, both published by Prentice-fatl,

s points of view, and opinions ot o




O

ERIC

Aruitoxt provided by Eic:

rregee

Fhe Introduction, dechne with the priorsity and value of fis ten-
wastruction, s two parest the case s stated for the urgeneyv of
GLCT = Vsienl-

niors atlention to hsteming, aid a pleais made for
ation i instruction, Chapters one and two deal with definitons
thar converze on g model of proficient listening behavior. Ch ater
Witew gives adramework for g xenemy of listening skills. Chapter
toar deserthes available measurement., and chapter five evaluates
vurrent materials and teaching rechnigues and lists the instrucionul
toles suggested by the literature, The Appendix provides sumple
hstening lessons for fistening cen ters. .

The author wishes to grotefully acknowledee assistance irom
the Churles F. Ketterinz U Iy of Texasat

+ Feundation. the Upive
Austin, und the University of Calitornia. Sunta Barbara, which en-
abled collection and abstruction of studies on listening. The auinor
wishes 1o express special appreciation to Alvina T. Burrows and to
M. Alan Robinson for their helpful critigues and many suzgestions
tor the st edition of this publication. Thanks also to Bemard
O Donnell for his encouragement, stiggestions, and mnany kindnes:
es concerning th vork, Julic M. T, Chan. Califomia State Univer-
sity. Long Beach, tumished annotadions ot jistening materials sinee
971 and new lessans for the Appendix. Sue Franeis, North Texas
State Unidversity, also assisted in the literature search,

~
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Introduction

Why put listening tirst in the language arts”? Forae reason, listen-
ing is the fisst Dinguage skill to d]lpuif Chrenologestly. children
listenn betore thoy apueik. -puxk sefore thiew read. and read belore
they me Mareover, studies of physiclogical depavation—-specif-
ically. hearing disorders. aphasia, and brain dainage ~point to u
quence o hjerarchical interdependanee among these
ample, reading may depend

PT(}L‘.‘";’SH\;
loneuage skills (Brow s Forex
- cotnpletely upon s stening ds to anpeiar to be o special extension
of listening, What chiid does not read a selection better aiter hear-
e it and talking about it? A filmstrip ormovie dealing with Tom
Severor may help a child through Mark Twain'y complex prose to
(1o rewards that await, Reading is normally supeApiposed on g lis-
ening foundation: the ai-lity to listen secms to sev limits on the

JAbility ro udd

i T ki opon Nstenme is dremartisally illus-
trated by tlu: cmlnplc o deal-inites who are unable to speak be-
cause they are unable o hear. Moreover, without reeducation, i
person who once heard but wh.r becomes deaf muay lose his or her
ability to speak within about five years. Writing, in turn is both
directly and indirectly dependent upon listening because of its re-
lation to speaking on one harnd and to recadingon the other. In an
carly but important study Heider and Heider (1940) found that
the compositions of deaf children {elwcj\ to severntcen years) re-
seibled those of hearing children about three years younger. The
hdaring children used more compound and compleX sentences
with a larger number of verbs in coordmate and subordinate claus-
es: the deat showed practically no increase in ¢lause use with age.
The deaf also showed less unity in style. less variety, and rarely
wrote of what was a possibility. but rather made simple, flzt state-
ments. Quantitative assessment did not reveal the apparent deficit
in the thought structures of the deaf (see also Cooper, 1965).
There is nothing new in the statement that listening and speak-
ing have heen considered the base tor the other language skills and
that auditory discrimination has been considered a crucial lusL for

%

3



frabing usualiy hear that “the development

spelling.

of lung skilly proceeds from listening 1o spéaking to re: ading 1o
Writing 0 it order.” But then The tedchier is confronted with in
struction:l mlhrmls that seem to torget all about listening d

;.Ulm“ Py neglect seems unwise, sinee lIstening niay e I e
first ~tep i unlog] progress in any athe r
guage  that means sciene- . history. aih. the whole of cduciation,

I oaiva nu,uu,l [ {ar-

Do the Mass Media Inﬂuﬂnt:u Listening?

The importanee of listening is bused upon & xJJl assumptions and
speculations: (1) one of our foremost problems today is the intju-
cnee of mass media, which can PTUL]ULL contformity rather than in-

The Language Mobile

Lisren

=

Fig. 1. Children listen before they speak, speak before
bevar: they write,

J
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ferodueiog

disiduahity munds and selpctures e
Cl) ponpi
by the way they hiove unconscior-ly feamad o lhlv_n

yoaltecis how they leam to

o Tedviiop s ae B Huenes

(3

Ge 1P uhant Sookls JUTIR T

people have Tedarmad Do Bstun Sirosiy
Hhink and o solve probloms thes oo 1o war™ in homes, schools,
M tions. and i the world or they go te "oeace” or they just mud-
1ot party becatoe of how they huave

div wlong mdecisively s ot
Jeamad to listen.

By the ume children erd e clomentry sdeeation, chances are
that they have spent more time bejore the TV set than in school.
A signiticant portion ot the children born after 1945 (brought up
1ative lives.

in their parents” homes. te be surey have had therima
thoir davdreams. their expectations of the world created by TV.

There is concern about childrer s capability to communicate ~to
Ireceive wf:ul mum s They simply cannot ask ques-

o . acher, Sinee the TV set
dnswer hack. L}ll]tlfo’ Jo not develop skill in inquiry. Children
muy parrot letters of the alphaber learnad from a TV program. but
they will be unable 1o pu[ e o intelligent use, Children can
have nointeraction with a TV set. no expericncee in influencing be-
havior and ©-ing intluenced I returm, As one writer putit having
A opuppy IS, i i s +, tur more Laportant to achild than having
a TV, From ages 3o ba tie 22.000 hours spantin pas con- -
templation of the screen by the average child are stolen from the
time needed to leurn to relate to brothers. sisters. pluymates. pur-
ents. srandparents, strangers (see Gall, 1970).

Actually. there are DI‘O[‘)JH no complete villaing in thc story
All may be simply victims of the unforeseen gonscquences ot a
technological revolution. The difficulty may not be solely com-
mercial TV but the fact that we receive its messages almost to the
exclusion of other possible messages. The problems thus posed tor
languuge development and thought are pariculatly rclcmnt 1o
teachers of the 1;;:‘."" oe arts. What programs are good for children
and at whnt ages? Are such programs as “Sesame Street” the best
answer? Only through continued research will we come up with
UNSWOrs tU these questions.

1ot

Does Noise Pollution Affect Listening?

Noise pollution appears to inhibit our ability to listen, \LLDFL][H”
to a federal report. the overdalt- Toudness ol noise is doubling every
ten vears, Morcover. not all sound enfters the body through the
outer car: the inner car is capable of reeciving deoustic energy by

4 i
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whological aspects and respon

st Litir aciion

= -

o . - o TR
wan ool her bone and oo Conduction, Intense sotind waves cun

i iy & o1 P T R -
otoreay i vroin, Sound o Prodices Tuf morye

peneirite

smitied by the

than the sensation of hearing. The sound sigiial trar
hrain gous o almost every nenve center and orzan of the body, gnd
sound can influence phvsical, physiological, emotional ard psy-
ses of the organisni.

i Facilities Luboratorics in New

Researchers at the Edue
York hvpothesize that disr:;
uveness and the dignity of teaching. Children in the Cooperating
Dalton School in New York cajmed considerably with the chunee
from typical noise-box clus
[he deputy health commissioner of Detroit speculated. ina meet-
Ing el the American Public Health Association. thut pari of the
wosion thet erupted in thateie s ghetto ¢ 1960s may be
attributed in part to interrupted sleep. C levels fur above

those required for optintum sleeping cun prod

‘ive noises intluence both the effec-

St witidli

s otologists

mturn breeds instability. Nojse can also canse dew ness
report that prolonged exposure to a noise level of abour 85 d
bels (lower than heavy city traffic) can eventually result inloss ot
hearing for sounds in the range most crucial tor understanding

RN

Sdwman speech, The danger of amplificd music (90 to 105 decibels

with peaks of 130) has made news. The cars have no hds and are
be said to

abways vudnerable: i gl fike the human heart, might be s
work twenty-four hours a day.

A moderite position contends that sounds or noise may change
physiological states. Until itis known that such changes have little
or no effect. educators should be aware that noise is 1 possible
health hazard. But perhaps people with limited foresight (similar
to those in England who were not convineed of the danger of air
pollution until people started dying) would delay until blood runs
out of thew cars. o

The educational implications of 4 study of noise poilution sUg-
gest several areas ol attention that need further research and dis-
semination of results among school people. with the even tual intent
to inform children. Educators can accomplish this task in much
the same way that curriculum specialists now work with content
on ecology and drugs (Brown. 1970). School people should also
monitor the noise level of the elassroom listening center. If chil-
dren who are using carphones increase the volume too much while
manipulating the controls. they run the risk of irreparable-hearing
loss through damage to the delicate inner ear. Thus. it is probably
inudvisable to allow children to touch the volume controls of cur-
phones. School people also need to be as aware of the listening

1
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crTvioninent s Thes dunve

P and veaniloon,

Is Thege a Need for Systematic histruztion in Listening?

L=t seclions stated reasons for stressing stening ani ot the

Coamplving that crowth in general and moentical stenimg
in particular is netautomatic, If it were.

. cotnd understanding
there wnicht be less harm in unconscious dssimilatie s ITOnT imdss
media and otiver sources. Inicllig

nee and age Jdoo aocaunt to-

tlly o wrvosvth, according to studies designed to promote generul

Aod eritical listening skills: training helps, (See reviews by Duker.

1U6Y Olsen. 1906 Russell. 1964 Devine, 19750 Oakland (1969
interred that phonemic and nonphonentic uuhmr\ discrmination
skills may be more hlm[ Iv reluted to sociocconamic status than to

T [T B Tiarig

[, Children from ool Jifteront and oo
feved homes do not uppelr to nerfonm as well as their mun advian-
Jopeon . exemplifiad by the results of the Wepman Auditory

Discriminunon Test

Nor does improventent in reading skill automstically result in
erowth in listenmg, though there cotld by some mutial background
reinforcement. In fact. listening ability, which muas exeeed reading
comprehension among primiry pupils, may becolne fess eiticient
s reading skill and age increase. Finally, adults may be gererally
Al Rossiter. 1970). Lack of systematic train-

the worst listener: of
ing takes its toll. Bad habits practiced fora lifetime are hurd 1o

cradicute.

Docs [Instruction in Listening I'nprove Reading”

There is some evidence that instruction in listening may bring im-
provement in reading skills te.z., Devine. 1967, 1968.1978: Duker.
1969 Durrell and Murphy. 1953: Schuneeberg. 1977). Studies that
covered almost all grade and 1Q levels indicated that histening in-
struction may have ephanced reading instruction. especially at the
first-rrade level. Other studies. however. imply that listening in-
struction does not improve reading skills (Duker, 1968). Both quoes-
tions and their answers are highly complex,

[f we wait to provide instruction in critical listening, 1t may be
oo lute. One carly rescarch study (Klee. 1949) of children as
young as those in the third [ and tourth grades showed how miscon-
ceptions derived from  mass media stereotypes of foreigners ap-
peared to be there to stay. Far exampte. in s;‘nt; of vivid instruc-
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xvi Introduction

tion—filns, visitations, discussions—Chinese were still thought of
as being the evil spy or as doing iaundry. Another study (Rosnow,
1972) dealt with prejudicial attitudes in children as young as four
years old. If half of all the mental growth a child will ever acquire
is possessed, typically, by the age of about four (Carroll, 1968), it
seems unprofitable to delay instruction until college.

There may be temptations to forego systematic listening instruc-
tion for several reasons, among them the already overcrowded
school day and the fact that teachers have never had instruction in
listening themselves and therefore do not know how to teach it.
False analogies may also provide an excuse: “You have two-legs,

#0 you can walk; you have two ears, so you can listen.” Perhaps it
is too bad that ears do not wiggle when hearing takes place (as
cyes mave when we read), for maybe the hidden behavior of lis-
tening has made us reluctant to accept the challenge of providing
the listening instruction needed for improved communication. But
possibly a4 more valid reason for not establishing the systematic in-
struction according to reading and writing is that listening has
been poorly defined. Chapter one attempts to do something about
this lack of an adequate definition.
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Listening

1 What Is Listening?
Comparisons with
Other Language Arts

If our goul is to work for improvement of the listening process.
that process had better be defined as clearly as possible within the
current state of knowledge. Listening, an ambiguous term, is worth
some time and effort to define it. Fora quick definition, this will
do: “The process by which spoken language is converted to mean-
to affect teaching, there is no more important question to ask
than: What is listening?

In this chapter vou will find two approaches o a definition of
language arts—reading, speaking. and writing. In the next chaptera
third way of defining the term is attempted: enumerating the oper-
ations of u proficient listener. Equipped with these definitions of
listening. teachers should be able to so sharpen their perceptions
of listening that they become more sensitive educators,

Definition by Attributes

One way to define listening is to list its attributes (ostensive defini-
tion). Table | presents a partial list of attributes for both listening
and reading to show clearly the comparisons that follow. Listening

umn of Table 1.

Comparative Definition

With these attributes in mind. we can now use a broader compara-
tive approach to defining listening. The question is: “What clse
does listening consist of?” Just as we understand cold better by
defining fot, we understand listening better and interrelate it more
skillfully if we compare and contrast it with reading, speaking, and
writing.
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Table |

What Is Listening?

Attributes of Listening and Reading

Classification Listening Reuading
Language
Mininum features  phonemes letters
Symbol context pause period, semicolon,
dash. comma
stress itulics
intonation capitalization
pitch paragraphing
pronunciation spelling
timbre handwriting
amplitude type size

Time Pressure

Human Being
Personal context
Muscular act
Malfunction
Causes of fatigue
Feedback

Emotion

Maximum capacity

strong, sequential,
holding impermanent
or requiring equipment
for recorded speech

siniple to complex
none necessary
deafness

¢.g.. masking
immediate in
conversation,
review rare

sometimes strong
in interaction
with other people

8,000 bits of
information

weak, reader can
review, see several
elements at once:
holding limited to the
permanence of material
used

usually absent

chiefly eye movement
blindness

e.g. illegibility

remote, rereading and
review possible, usually
no immediate opportu-
nity to question author
usually weak

43 X 10° bits of
information per

per second second
Vibrations of air of light
Field of variation time space
Spectrum effects pitch, timbre color
Amplitude loud—soft bright—dim
Measurement upits  decibels lumens
Science acoustics optics
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How Does Listening Resemble Reading?

Reading may depend so completely upon listening as to appeur 1o
be a special extension of it. Since reading is normally superimposed

on a foundation ot listening. the ability to listen seems (o set lim-
its on the ability to read. A child in need of remedial reading is
also a child in need of remedial listening. There are many specific
links between reading and listening. such as: (1) the act ot recueiv-
ing, (2) analogous features, (3) vocabulary, and (4) common skills
of thinking and understanding, Consider them cach in tum,

Receiving, Whether a speaker says, “See the bomb.” or a writer
sends o note to that effect, the receiver in both cases gets material
to decode into meaning.

Analogous featires, Initinlly, the process of learning to read
may include tinding analogies among the components of listening
and reading. For example, 4 beginner may translate and superim-
pose the symbol read upon the one to which he or she hus listened.
[t seems that no one ever reads totally by visien alone (Ldreldt.
1960 Kavanough and Mattingly. 1972). Most people regress and
“cound out”™ words when they are difficult or unfamiliar iy the
words are importait to meaning, Morcover, children need to trans-
late the printed, left-to-right spatial relation of reading into the
first-to-last relution of spoken sounds. Once a child has adequate
reading skill. the two receptive processes of reading and listening
shemld he mutually supportive. The understanding of a component
in one can enhance development in the other. For example, a drop
in pitch and a definite pause in oral language can be associated
with terminal punctuation in written language.

Vocabudary, There are cle om implications for links between
reading and listening vocabularics. “Book language”™ may be the
only medium in which children mect the phrase “If  were™ or ™l
presume.” Chances are that they will trunstate these phrases into
their own language when they read them. or will be able to leap
over them., or will find them @ meaningless stumbling block. In
other words. children need to experience language both as a listen-
er and as a speaker before they comprehend it as a reader. As the

saying gous. first they need to “getitin the car.”™ The classroom

implications of this relationship arc that the size of the listening
vocabulary may indicate the possibility of improvement in reading:
the size of a visual vocabulary may provide one test of reading
achievement.

Commaon skills of thinking and understanding. Listening and
reading make use of many of the same feelings, background exper-

B
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iences, concepts, and thought strategies. Processes that go beyond
the mere physical acts of "seeing and hearing are similar. A book
that gives Mary a problem in understanding when she reads it prob-
ably gives her the same problem of comprehension when she listens
to it

The physical reception and translation of sounds into meaning
through listening is different from the reception and translation of
print into meaning in reading, Learning to efficiently receive a spo-
ken message includes the following:

Dealing positively with noises that mask' or cover up g

nessage
Practicing concentration on and attention to auditory
stinmilj

Duealing with listener fatiguce

Consciousiy calling up past auditory background (in or-
der to aid in reending sound to language and in antici-
pating the spoken message)?

Only wher listeners ure able to perceive accurately what i said are
thiey free to move to the crucial matter of what is mea;

There have been many studies designed to illustrate that teach-
Cers can improve listening skills with direct instruction {(sce Devine,
1978, for a review). There is also some evidence that listening in-

struction may bring improvement in reading skills in both the ear-
ly und fater grades. For example. Trebilcock (1970) reports one
study of improved listening through lessons at the kindergarten
level. Duker (1968) reports twelve studies, covering almost all
grades and IQ levels, that imply that listening instruction enhanced
reading performance. Five studies. however (one with retarded
children, one of doubtful design), implied that listening instruc-
tion failed to improve reading skills. A project (Witkin, 1972) in
Alameda County. California, studied children with listening (audi-
tory perceptual) problems who were reading below grade level
(also see Devine, 1967, and Duker, 1969). Lane and Miller (1972)
found that listening instruction aided the reading of underachiev-
ing adolescents. Schneeberg (1977) found that students in grades
one to six scored higher on standardized reading tests after they
had participated in a broad program that included listening to the
text of a book while they were reading it. (Also see Thomas and
Rossiter, 1972, who used compressed listening to improve reading. )

Transfer of instruction from listening to reading may develop
through improved attitudes of receiving, grasping the analogous

17
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featres more seodsely, inereasing common vocabulary skilfs, gen-
gral improvement in memory and thinkings skills, and Licreased
auditory perception, discrimination, and blending. Bup whether
improvement comes 1rom these clements or by some other means
is wsually unclear in the “shot gun ™ approaches of most studics.

There is speculation that improved reading comes with im
proved auditory discrimination.? which includes recognition of
beginning sounds, final sounds, and vowel und rhyming or con-
sonant sounds in words. Problems in discriminating may come
from the tollowing: (1) points of articulation, 72y degree of nasal-
ity, 3y amount of lip closure, and (4) volcing and unvoicing fe.g.,
J&f representing a whispered or voiceless sound aral 72/ represent-
ing u voiced sound with vibritions of the vaca] choeds),

Heuring ditficultics may accompany readipg difticultics. (FFora
review of rescarch and discussion on auditery perceptian in read-
e, see Russell and Fea, 1963 Harris, 1969 Convad. 1972; und
Roswell and Natehez, 19775 Children with ‘only nuner auditory
deticiencies nray tind it difficuwdt to hear certain sounds represent-
ed by such letiers as 2, even when they are close 1o the speaker.
Such o deliciency may produce phonie ditficulties -the recoding
of sound-letter correspondence m oreading. A child may need to
heuar words as composed of inittal, middle, and “inal sounds o oc-
casion. To grasp the idea that 4 word is composed of somewhat
distinet yet Pleieded sounds is usually foreign to beginners, tor
example, rthat the word dger is blended - /3—jc—rat+crt—=iict/ ov
jikt/. A child may occasionally tind it usetui to discriminate syl-
lables and word parts. us spiin spider.?

Auditory Discrimination
The logical conclusion is that children with an car experienced in
many voiee and speech variations (including distinet pronunciation
and articulation) have an advantage in that part of the reading
process that unlocks words. The children who Gave “educated
curs” may have a better idea of the extreme subtleties of word
beginnings and endings in oral discourse thin do those without
(for example, “amusing™ or “am using”). Yot ep a child trom an
academically oriented environment may have trouble in hearing
the separation of words, For example, when a child is suying the
usual prayers at night. he or she might finally ask. “What doc:
‘fieshudie” mean? ™" ¢ Translation: It I should die.. ..7").

Wide experienee. which includes exposure to different and var-
ied dialects, overtones. and voice levels, usually gives background
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help to readers. Expericnce also provides direction where there are
similar sound patterns but a different meaning. Even skillful
secondary studente may have trouble applying instructions in
speaking a foreign language they are studying if they have heard
only the model of their teacher’s voice. Opportunities for auditory
discrimination are useful in many areas. The responsibility for
analyzing and organizing a stream of sounds into a series of words
falls almost invariably to the listener. who must extract meaning-
ful information from the sens¥tions.

How is instruction and development as an accurate listener and
reproducer of language directly linked with beginning success in
rzading? Unless the instructor helps children call on their listen-
ing background, it is unlikely that they will successfully attend to
significant, spi:;cific;: sounds of words and word parts during read-
ing. Variation in guided experiences and in obtaining 2 background
for sounds is a factor contributing to differerces in readiness for
reading instruction. We need, however, to keep in mind that dis-
criminated sounds ure not the significant part of lunguage; mean-
ings are. This genesalization applies to our stance on reading in-
struction. Mechanics of word recognition and pronunciation are
not the significant part of reading; understanding meaning is. This
bears repeating many times.

Stark (1957) has reviewed research on pupil ability to perform
well on tests of isolated components of perceptual processing, in-
cluding auditory, and the ability to perform the whole task of
interpreting spoken or written lunguage. He finds that the evidence
is essentially not supportive of an 1nd1v1dual skills training ap-
pma;h to lgamlng disabilities:

r«:admg faﬂures nEEd to laarn tl‘e rLllES of spuken language ThLy
need to [jEVElL}p strategies for processing morphophonemic and
syntactic units {word sound and sentence units] and leimn the
Ingig nf' nguage systems. ’Thc Efﬁcagy of tmmmg sn-called

blends nd 1mpmvmg percel:tual thDl‘ dblllIlES must be que&

tioned. (p. 833)° . ‘
Comparative thinking about listening and reading calls to mind
weachers of students who do not speak standard English. Such
teachers need to be familiar with each child’s auditory discrimina-
tion in order to individualize instruction. Confusing for the teach-
er are omissions, additions. distortions, and substitutions in the
sounds of what we call standard (or national network) English that
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may be associated with difticultics in auditory discrimination. But
a child's apvarent errors may relate to the sounds of the child’s
own dialest and nonstandard usage, or to both. For example, when
a child says. “Ee ‘it me” for “"He hit me,” is it dialect, discrimina-
tien or defective hearing that prompts the omissions? Additional
examples: a child might say “Joc is no here™ (difticulty with nega-
tives hecause of his or her dialect?), or *She a baby™ for “She is
[or she's] a baby™ {(difficulty with the present tense of verbs or
with hearing?). '

In “Black Children and Reading,” Johnson and Simons (1972)
suggest that when children read kil for killed or puss for passed,
they may not know that the past tense has been signaled. The
teacher must determine if the child needs to learn that -ed is an
indiviator of the past tense. But if listening and reading comprehen-
stan’ are not impaired, beginners will usually experience more
security and comfort it they can Impese their own sound Systvmq
on the standard English spelling in school reading materials. Essen-
siatly. children translate or recode standard English intc their own
dialect. A teacher should respect a child’s reading of /e going for
He s going as long as there is comprehension.

There are sounds in black dialect that are systematically substi-
tuted for particular standard English sounds. For example, if a
word ends in two consonant sounds and the last is /b/, /d/, /k/,
/p/. or Jt/, the last consonant is reduced or omitted: that is, test
hecomes fes, desk becomes des. lift become /i), and Ailled becomes
kill (Johnson and Simons, 1972). Grammatical sysfem is found in
oraissions of is. am, are in the present progressive tense: e.g., “He
Igoking at me.” ,

Some dialects create a shock when would-be readers see so
many different endings for words they pronounce more of less

alike. For example. if final consonant sounds /t/. /d/, /t/, and [l/
are weak or missing. then fat, jad, far, and fall are all pronounced,
with only slight variations, as fu. Black, Chinese, and Japanese chil-
dren who are exposed mainly to nonstandard English dialects may
need listening and speaking activities that deal with attending to
both word meaning and to the sounds of consonants, for example.
in the middle of words (/r/. 1/, as in carry, always) and in final
p’sitior’lé (3‘% in about di::! b]dik hi‘r far, dur‘ing) Informal obser-

con Sstmtly troublemme to tm, Qhﬂd duﬁm: rtadmg:, mstmcilcn

can provide teachers with cues for individual practice nceds. But
the chances are that most children can recode successfully and do

{h :‘I\
K,
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not need such practice. Children can understand and read:standard
English without speaking it (Hall and Freedle, 1973: also see Nor-
ton and Hodgson, 1974, and Gantt, Wilson, and Dayton, | 974~
1975, who caution about, and question the need for and the ap-
propriateness of, dialect materials). oo

If practice.you must, it is advisable that the words and sounds
be in the child’s listening and speaking vocabulary, be interesting,
and be those that are frequently used and are fairly consistent in
the match between letter and sound. An example of an “interest-
ing word™ which can stimuiate reading is the case of a severely
retarded student who was asked to tell his favorite word. It hap-
pened to be motor. After sounding, tracing, saying, and writing
this word, the student was asked, “Suppose you were going to

. make a manual for someone like me who knew nothing of motors.

Wliit would be the first thing you'd say?” The student responded,
“Lift the hood.” This oral expression became not-only the first
page of his own “book,” but also the beginning of extensive prog-
ress in reading (adapted from Jeanette Veatch, Individualized

Reading, Listener In-Service Cassette Library, Hollywood, Califor-

nia, 1971). Use of nonsense words. such as aps, or infrequent
words, such as asp, simply because they illustrate the deletion and
changing of sound placement in such words.as caps, does not fit
the requirements of interest and frequency. To avoid boredom,
frustration, and waste of time, activity should be provided on the
basis of individual diagnosis and need rather than as rote exercises
gomg on and on as ends in themselves. eacher Xs class, where all
the children are chanting in unison words that begin with the same
sound (“monkey”—"‘mouse, moon, money, mother™) every year
in the third week of school, probably fails to meet individual
needs.

Teachers must maintain a proper perspective on activity designed
to develop auditory discrimination. Again, readers usually have so
much meaning, context, and grammatical content helping them
that they are relatively independent of letter-sound information.
“A little dab will do you™ is an expression that usually fits the
amount of practice in auditory discrimination (phonics) that a
¢hild needs for reading. Such auditory practice is more useful to
the child in spelling than in reading,

Balanced against the idea of a place for at least some school gui-
dance in auditory discrimination is, again, the crowning idea of
meaning. To repeat: in the last analysis, sounds heard are not the
significant part of language; ultimately, meanings are the signifi-
cant part, and this generalization applies to reading. Mechanics of

. P -
R &
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word recognition and pronunciation are not the significant part of
reading: meaning is—meaning derived from complex. extended dis-
course. To simply “bark™ letter signs for certain sounds is neither
reading nor speaking: this “barking”™ may represent going from a
sound code to a print code. but it does not always indicate com-
prehension. If a child “barks out™ the sounds “If .. . you .. . look

cunder .. . this...sign. .. youwill.. . find...a... five...
dollar . . . bill .. .and .. .you ... keep...it" and then. unin-
formed, wanders away none the wiser or richer, she or he has
failed to read--according to the present definition.

The most helpful role that listening can play in reading for
meaning probably lies in a broad, general background of listening
comprehiension, more so than in specific auditory discriminations
for isolated sounds. Thus, long periods of auditory discrimination
practice with drill materials, including such mechanical aids as car-
phones, are not nearly as effective as face-to-fuce communication
between teacher and child.® This most productive background
rests on empathy, projective interpretation, and reactive abilities
in listening (including creative problem solving).

For example, a child might say:

I thought you said “junk” instead of “jump.” and that's why I
read it that way. I wasn’t trying to be smart with you. Do you
understand?

Readintg and Listening: Summary Suggestions

The foregoing section has shown the associations between listening
and reading. an arca of great interest to educators, What does this
interrelationship imply for classroom activity in general? Summar-
ized below are some idcas about the relationship of listening to
reading falling under the following topics: (1) readiness for school
learning: (2) a relaxed social situation: (3) units of comprehension;
(4) common or analogous signals; and (5) critical and cmotional
aspects (see Sticht, 1974).

Readiness. Both listening and reading instruction require atten-
tion to readiness for learning, including:

Experience with the English language

A speaking and listening vocabulary sufficient for the
task

Evidence of interest in or positive feelings tor language
activity

Ability to remember and follow short sequences

I'Jrj
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Some children begin their schooling with well- developed listen-
ing abilities. Some are more ready for listening instruction than for
reading instruction. A few need practice in simple, more global lis-
tening activities and concept attainment, such as whether or not
sounds are tie same or different, near or far, high or low, loud or
soft, fast or slow. To illustrate more spegifically, some teachers fill
boxes with objects that rattle (Suehﬁ peas, beads, shells, tacks,
paper clips) and invite pairs of children to play dlscnmmatlon
games.”

Reluxed social situation. Both listening and reading flourish in a

xed social situation where the ideas and- language in spoken
ar. written material are at least partly familiar to the child. To
illustrate, some teachers provide familiar hats and costumes for a
play comer. They then record the children’s conversations via tape
and transcribe them for reading material. One enterprising teacher
created an Lntzungly relaxed social situation for reading by paint-
ing an old cast-iron bathtube orange, throwing in some cushions,
,md dg;l,mné, zt a rudmg ¢ gntur ShL u’nposed threg rulc:s no more

mc)m:nt from thL opmmé Df SQhDOI to 1t5 t;lx::Sc;‘, that the tub was
not filled with readers.

Units of comprehension. For both listening and reading, the
sound or even the word is not the unit of language comprehension,
but sounds or words do affect the meaning of phrases, sentences,
paragraphs, and largpr units of discourse (an example of a word
affecting meaning: "I can’t take my eyes off of you” versus ‘|
can’t take my spies off of you™). The unit of comprehension, how-
ever, Is more likely to be the sentence, the paragraph, and the
whole unit of discourse in context and in the vared relatxonshlps
of ideas. (Here is an example of need for a larger context: *“We are
in support of striking Afghan hemp workers.” Does the message
mean “hitting” or does it mean “Afghans who refuse to work™?)
An instructor who grasps the principle of large units of meaning
connected with grammatical and literary patterns is careful to pro-
vide classroom activity related to complete language products,
among them, original stories, dramatizations, children’s literature
(to tempt, inform, and delight), and other relevant and exciting
products of child language. The understanding teacher uses these
sources rather than a steady diet of isolated, drill-type exercises.

Conunon, analogous signals. Both listening and reading use sig-
nals, such as pauses and intonation for oral language and their cor-
responding punctuation marks for written language. Here is a clas-
sic example of the use of a pause corresponding to punctuation

oo
¢S

p
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and to related changes of meaning in reading: “"What's that in the
road /,/ ahead?”

Critical thinking and cmozional aspects. Both listening and read-
ing may take place in either individual or soctal situations, but
sonietimes with varying effects. Research shows that both the anu-
Iytical and the critical thinking processes may ilourish better in
the individual reading situation. A person is. for instance. ‘more
cautious when reading a propagandistic selection in a quict room
than when he or she receives the smme message delivered orally to
4 group.® In contrast, appreciative, emotional, and creative reac-
tions may flourish under the stimulus of a lively group situation.
For example. a group of listeners gets more enjoyment und sensi-
tive interpretation from 2 choral reading of the poem “John
Brown’s Body™ than does an isolated listener. Because of the lis-
tener’s greater susceptibility during group participation, however,
teachers should put special learning emphasis on critical thinking
dation, It is important to remember that
powerful motivation for reading takes place during an intimate sen-
sitive, and pleasing oral presentition to i group (see Devine, 1978).

Flow Does Listening Resemble Speaking?

Listening resembles speaking because both have a commen code,
draw on the same background. and have. in many cases. dcommon

L

vocabulary. Both listening and speaking use a code of sound in-

stead of print. and speech used resembles speech consistently
leard. It follows that the words in a child’s speaking vocabulary
ate also part of her or his listening vocabulary. However, a child
understand it while listening and reading. but not know it in isola-
tion. -

An example is the word confiscate, used in the classroom con-
text of removing forbidden objects such as gum, candy. and Knives.
Although children might meaningfully hear it and speak it, they
might not be able to read it or to write it. Thus, words children
know well cnough to understand when used by another (listening
vocabulary) may not be in their speaking or reading vocabularies,
even if they are skilled in simply sounding out words without at-
taching meaning. (Relevant-to this idea, sec Cazden’s 1966 review
of cultural differences in children’s language.)

Figure 2 illustrates the third element in the comparison of lis-
tening and speaking (and also reading and writing)—vocabulary.
Four overlapping vocabularies are illustrated. the usual dircction

\.
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(3%

of development (depicted by arrows), and the relative size and
overlapping of the listening vocabulary, What does this interrela-
tionship imply for teachers? Simply that teachers need to concen-
trate on listening and speaking vocabularies before they anticipate
competence and performance in written vocabulary. It means that
teachers should read challenging stories each day to the children
dnd in other ways provide a-stimulating, rich, and varied listening
diet (for young children sée. for example, Cullinan and Carmichael,
1977). It means that teachers should encourage children to de-
mand the meaning of the words they encounter and to be con-
scious of word meanings. That is, once children know the meaning
of a new word in their listening vocabulary, teachers should help
them to use it in their speaking, reading. and writing vocabularies.

Llsmning

Speaking

Reading

]

Fig. 2. Four overlapping vacabularies in the elementary school. Arrow in-
dicates movement through time,

Another relationship in the listening-speaking dimension is dis-
tortion (Stammer, 1977). Teachers should examine distortions
that commionly occur while children are listening to a spoken mes-
sage, for they create differences between messages sent and mes-
sages received. Four distortions might be labeled: (1) attitude cut-
off, (2) motive attribution, (3) organizational mix-up, and (4) self-
preoccupation.

Attitude cutoff. This distortion cuts information off at the spo-
ken source because attitude acts on selection, For example, if Jane

;: -
|



O

ERIC

Aruitoxt provided by Eic:

What Is Listening? ’ ' 13
has a strong negative reaction every time she hears the word resz,
she might not hLllr the rest of this message, “The test of any per-
son lies in action.” Readers and cspuully lsteners often receive
what they expect to, rather thun what the original message-giver
intended tAmmon, 1969).

Motive attribution. The second possible distortion, the attempt
to attribute a motive to the speaker, might be illustrated by one
who says, “He is just selling me a public relations line for the
Establishment,” or by a child who thinks, “Teachers just like to
talk: they don’t really expect me to listen the first time because
they are going to repeat those directions ten times anyway.”

Organizational mix-up, A third distortion may arise during mes-
sage organization ~"Did she say, “Turn [eft, then rfight, then right,
then left’ or. .. 277 Did he say. ‘tired’ or ‘tried’?”

Self-preoccupation. A tourth distortion may occur when listen-
ers become preoccupied with the message they want to formulate
and then send back: for example, “I'll get him for that: as soon as
he stops talking. Fll make a crack about how short he is. then . . .7

Preoccupation with his or her own message is a frequent distor-
tion imposed by the young listener. Since memory span is tenuous,
hanging on to one's own thoughts during communication takes a
great deal of attention and energy. Some teachers help by suggest-
ing that the young listeners make a small, quick picture to help
cue their ideas when tieir turn arrives, which enables them to get
back to listening. Older children may jot down *‘shorthand™ notes
to help them hold on to ideas until they return to the line of
communication. .

Throughout all of this cognitive and affective activity, irrational
and unconscious attitudes are being reinforced, weakened,
changed. Attitudes, which may not be the same as those held by
the speaker. are determining the meaning in the mind of the
listener. There is a long. tortuous truil between speaking and
listening jff the communication act. The listener “creates™ the lan-
ﬁu:xge of tht Speakc_f Thus, while the message iS ide.;;li'y the samie

dl%O see 'Stammg.r 1977)

How Does Listening Resemble Writing”?

In the communication diagram (Figure 3). listening is represented
as the most distant from and thus the least like writing. which is
an expressive process transmitting to the sense of sight, However,
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speaking and writing, as sKills of transmission. do have some com-
mon elements: but hstening and readiag are skills of reception.
Moreover, people rarely speak in the same manner they wrife -
from tire standpoint of sound . grammur. tonal patterns, and vocab-
udaryv, Example: they say “winshie!” but write “windshield ™

But there are associations between listening and writing. such as
the internal listening that accompanies writing and the already
mentioned common back ground. including vocabulary., When
children cre composing ideas in writzen Form, they speak and listen
'-n;rmilv as they record: “Let's see. I'm going 1o write about 2
fog that are o omean man. . Noo let's make ita woman .. Y
%mu: ll%tu’lll’l“ is a toundation for writing, improving listening is
Bhelvp atfect composition. However, improvement may not be
immediately apparent because of complexity. the slow pace of
such growth, and the imprecision in measurement of lanzuage
artsskills,

Another influence of listening on writing is tht: careful diserin:
irntion, observation, and ugualgtlun into sensory images of sounds
that a writer may describe. Use of vivid auditory imagery to help
the reader experienice o setting is one of the tools of writing, as
wlen a writer sets a mood by noting the plaintive chirp of a crick-
et. (Lasser, 1973, had students watch a film run without sound,
write seripts for it. then run the film and compare the scripts.)

Finully. there is evidence of dependence obtained from studies
of deat” children who lag considerably behind hearing children in
writing skill (Cooper. 1965). Studies reveal that compositions of
the dear, which show less unity in style. less varic-y. and Iess use
of probability, resemble those of hearing children about three
years younger. Hearing children use more compound and complex:
sentences with a greater number of verbs in the clauses. The deaf
show practically no increase in “‘clause use” with age (Heider and
Heider, 1940: Cooper, 1963). To be deuf, to be confined to the
lanely, timited world of silence, e may be more emotionally disabling:
than blindness ( Ratcliff, 1971); ). Tuus, writing is both directly and
indirectly dependent upon listening.

How does the relationship between listening and writing affect
classroom activity? First, children must be free to tatk aloud and
listen to themselves wihile they write. They need to reccive oral
feedback on their ideas before, during, and after they write
(Conrad, 1971; Graves. 1974, Vvgotsky, 1962). Graves (1974)
found that seven vear olds (boys especially) need.to mutter to
thernselves, talk an idea out through a series of pictures, and listen
te the mselves before and during the composition sequences.

rry
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Summary

“liaprer Disteping has been compared and related to speak-
ing. reading. and writing, In Figure 3 listening 15 piaced in the
upper lefthand comer to represent a beginning position becuuse
listening vocabularies are normally learned first. Since listening tor
any language arp) i3 1ot a watertight compart:ment, arrows denore
interaction with the other language arts, Notice, too. the discrim-
ination of the language pair for receiving messages (denotzd by
plucement together on the left) and the language pair for express-
At (denoted by olacement on the righp)'®

For the suke of illustration, take a child na
moving through the stages iilusirated in Figure 3. He Ziszeny to his
mame being culled for a game. or he reads 12 on the class <hart.
which lists the wrder of turns. In both cuses he receires a mes
This type of dct is represented by the letthund side of the disgram.
if. in response, Ted then moves over to the gane conter of the

pxroorn, ohservers ate reasonabl s sure of bis recoption of the

In this

N

med Ted. who ix
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e ermmna ]
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1 _ Communicate A =
Heagding
=
/ \
« Receiving Expressing
Language Languaas
{Decading! {(Encading)

Fig. 3. Listening compared to the other language afts. Arraws denote the con-
stant inferaction armong the language arts, with communication at the care.
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Fle has adequatzly used the skills on the receiving side of the
Jigram,

However, Ted might be spedking the nome of o ame plaver
vealling it outy. or wrizing the name on the chart. Inboth cases he
b5oexpressing o mwssage. I the appropricte child responds, an
ohserver muy be reasonzbiy sure that Ted has expressed himself
cdequately. os represented on the communjcation dicerarn. But if
Ted, as receiver or expresser. did not originallv hiear and com-
prehend the sound svmbols that represent the name (listening
huackground), it is doubtrul that any kind of communication
would ke plice,

A balanced program based on this di m =luhts none of the
rautually reinfore crtsoof language. Since listening has been
eravely shghted inin- uctional programs of the past. this chapter
s been devored o its anmalysis by compiring Lmd contrasting it
with the other Janguizge arts- speal ng, writing. and reading.

A .nul word-i1 is obvious lnr the integrated l:mguage
PIOgram ds o Progrent in and thinking. Tae receiving
sections ot the language arts, ﬂ;,;id ng and listening, support think-
ing by making use of skillfully acquired information. Not all
probiems are solved by using effective listening und reading, but
it is doubtful that many are solved withour help from these sub-
skills. Listening is a crucial beginning link in the chain of subskills.
This statenient is anotlier way of defining ljster and putting it
Ity proper perspective -us a subskill to productive, creative prob-
lem solving (Lundsteen. | 97 6a).

1
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Phe lust chapter, by using a4 comparative definition te approach
listerung, established the tfoflowing: (1) instruction in listening can
cnhance sneaking, writing, and reading: (2) listening is a basic
underlying skill, not only tor the other language wris but also for
credtive problent solving: and (3) the relations iy between au-
ditory discnmination and reading is observed (so. - tmes unduly)
in the schools. Granted. auditory discrimination is an important

“step in the listening process us educators know it, but what about

s before and atter auditory discrimination? What clues aid
L he othor steps in listening?

This chapter presents the major divisions and steps that a
proticient listener may take-a structural definition. It asks the
question: "What are the parts of listening?™” This organization will
help the reader to Wdentify what is teachable in listening and will
serve as a4 framework tor further ideas. This chapter considers the
preblems that children may encounter along the wav, how to

Fallos

seroen for therm, and what a teacher can do about thermn. “*What-
to-do™ often tukes the fora ol illustrative games. Part of the
teallors prablem in providing listening instruction has been the
lack of o careful analysis of what a skilled listener does. Thus, one
ol the ost important and hefpful teaching concepts developed
here is based upon the distinctions between hearing. and listening
and attention and listening. Use these distinctions as a checklist
to ferret out children’s problenss and successes and to ensure that
vour listening program is balanced.

What Are the Parts of Listening and How Do Thev Function?

Five components of listening emerge from most analyses, They
die:

I Previous knowledge

5

2. Listening nmuterial

3. Physiological activity thearing, sensation, perception)
17
!}: ?‘,'
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Ao Attention or concentrution
N

and bevoind

hlw consciouss intellectual setivity at the tinwe of listering

LR

Ihesevcomponents are consider
The last tiiree, physiological activity, attention. and inteilectual
activity, are analvzed further by breaking them Jdown into ten
steps thata proficient listener takes: (11 hear, (20 hold in memory.

Vin the remainder of this chapter.

(31 attend, () torm images, (5) search U0 past store of idea
(o) compare, (7) test the cues, (8) recode, (9) ot meening. und
(10vintelfectualize bevond the listening moment.

Phis presentution s seon vhverly complex, but 1 thie child
wh all of these steps, the one that is missed may

Ling

pois presented. it will become cdear

does not 2o throt
il the pomt .

down, Morcover, as cuch sis

i,

1

it which her or his communication is bres

I

The entire definitional framework is shown, in outline form, in
Figure 4 While cach stop is tuken in o ziven listening aot, they do
N0 necessatily oocur Lo od ngid, set order. There s much over-
kipping, circling back. and almost simultaneous occurrence among
them, The first two parts of the outline, previous knowledge and
material, are examined in detail below, Witheut chem, listening

detivity vunnot proceed.

Previous Fnoeledge

ceround that a

An important component of likstering
listener brings to the encounter. Buckground may include fucts.
ideas. rules, principles, attitudes. values. beliefs. and language base
tincluding grammar, meaning. and vocabulary). If listeners fack the
buckground to understand the message, they can still accomplish
intake physiologically, but thev will not be able to listen with
comprehension.

For example, it you are a visitor from one region of the nation
to anotlrer. you might say, I believe I'il ¢rack the window a bit™
fmegning open itk But you mav get a horritied look froni the
uninformed listener funaccustomed to vour regional dialect), who

ight infer that vou are going to break it. In addition. if a teacher
lacks the backgrounlt to know, for example, that “unzip the pine
top " means “making the teacher back dewn.’” he or she may hear
the message but tail to have the requiree knowledge to compre-
hend these verbal svmbols-that is, to listen with understanding.

m
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Parts
v
T, Pravious knowledly:
Y
2. Material to wened to
l Major Divisions o f Listening Activity
i
i
| I, Responding and Organizing
\
3. Physiolngical activity of the listener
.
! ! St2
! l (1) Hesr
o
| {(2) Hi 1in mamary
L0
4. Attertion orf concentration
Ty
130 Arend
(i) Form images
{5) Search past store of ideas
{6) Compare
{7) Test
| (8] Recode
5. Highly conscious intellactual activity
I |

Il.  Getting Meaning
{9) Get meaning (literal comprehension)
!

i, Thinking Beyond Listening

{10) Intellectualize

Fig. 4. An outline for a definition of listening.

L

I
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ific picces of infermatior mean that

Does lucking 4 store ofspe
the teacher in the example about the “pine top™ v.as stupid,
tl

rinks illogically. has other language meanings of possibly more

vialue than these? Such dercgatory und misguided inferences are
applied to those children who are linguistically dift=rent and who
have been labeled disadvantaged. deprived, disprivileged. culturally

different. But these childrest mav huve quick:

equipped to handle the logic o survival, for ¢
chetto. Their language may have meanings of intricate. subtle
complexity. Consider these examples of linguistic abitity shown
in the private speech of the ghetto child: broken homes are
“trees withour roots . outsiders coming In jooking for tirills
are “‘tops on a fairy laxe™: being in trouble is expressed as “flying
backward”™ (Brewer, 1966). Another example of vivid analegy
is a black child's lament owver the gang activity of some of his
friends of which he was innocent but suffered guilt hy associa-
tion: “You know. tiey left me a mighty heavy coat to wear!”
Hawever, siich children may indeed fail to appreciate the “funny,
funny!™ caption of a picture in a school reader of o cat that
has just spilled the milk. This reaction is especially true when
the child projects that this could be the only milk that the cat
would see again for a long time. Listeners are flexible and have
some tolerance for variations in dialect and context. But generally.
without an appropriate buackground. listening as meaningful

aimple. in the

communication collapses, .

One of the best wavs to check children’s previgus knowledge is
to ask it each one can tell, in his or her own words, what you
mean. As you get this feedback, you either move forward or take
time to build niceded background. Such action seems obvious, but
it is surprisingly neglected in many classrooms.

To illustrate the behavior of a proficient listener, visualize a
living room sefting wher there is a foreign-born guest whose "
English varies from stand :d pronunciation. His communication
represents a challenge to the host, who is a fairly proficient listener
with respect to his awn background and dialect. This continuing
illustration tracks listener activity as it relates to cuch one of the
parts and the ten steps that follow.

Continuing iltustration. In this example. the host-listener is
lacking a background for translating (or recoding) one propunci
tion of a word into a variation. Background of this sort is uselu
in certain classrooms, especially in those where children speuk
other languages or dialects.

—

agile minds, weli ™ 7
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Listering Marerial

Background plovs o important part in the fetoeine act, but <o
does the materal or the messuges 10 we ehmimuared all messa
there wvould nor be uny listening, The word wuding 15 mors ae-
curate here than 7orening becaise guding refers to compreher o
af the material on which the speech svinbol is based. Lister .
4 more general term, refers to receotion of any Kind of sound.!
The communmicant from the torcign

Conrinuing illustration.
country suddenly sends his host material i the form of an oradl
message interprefed as, Do Tsee a cot?” This iy a simple question,
Fut it should be remermbered because it is used fo trce the rarts

rest of the chapter.

Maditicotions in communication range {rom a single aural
svibol such us “OULT 1o the use of many symbols with complex,
multiple meuanings. Consider this example: “l-know-you-helieve-
vou - understood - what - vou - think - I-said, but- [ -am -not -
st -yt - roalize - that < what - vou - heard - &5 - noet - what -1 -
meant.” The message may Fe speeded up, stowed down, or masked
s (such s the sound track from the
ize may be monot-

by roises or competing messiy
film shown in the next classroom).* The messag
onous, such as o child’'s social studies report read in a droning
voice directly from an encyelopedia. Or it may contain much vari-
ation in tone, pitch, quality, and structure, Tt may have clear
signals made up of pauses and intonations similar to punctuation
in printed matter. or the spoken signals mayv be unclear, as in the
possibly cynical “Thev are-trying to help him, ores! 1t may have
tight. logical organization (questions and overviews. as illustrated
in this chapter). Or it may be disorganized, as in the incoherent
account of a ¢hild who has just seen a tightrope artist plunge to
carth. The messuge may elicit strong emotional reactions (as was
ible with the tightrope disaster), or the response may be even
weaker than it is in reading (as in a casual request to “puass the
salt’™). It may be highly listenable (parallel to readable). us in a
recounting by one child to another of the tightrope incident
several weeks later. Or it may be low in listenability for niost
hearers. as in tne scientific recounting of the incident by g re-
scarcher interested in the physics of falling bodies. In this last case
the mes-age may employ technical jargon couched in involved
lasser, 1975).

distic structures: letter-sound {or grapho-

sentence structures (see G
Messages may have lit
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phonological), sentence (or syntactic), and meaning (or semantic).

This nonsense example is an illustration: *Neglands stregorize
frozily.” Although the specifics of this sentence do not give unv
nwauing llstenus can probgbly accgpt the l(tte:rrscmnd struc[ure

3e1ttmg sense bccaus; thf; hrst wm‘d bEdrS noun glmmct@nsugs
hinging upon its position in the sentence. Also the first word.
“neglands,” has the s on the end, suggesting that the word refers
to niore than one in a class. The next word. ending in -ize, suggests
a verb form: the last word, ending in -ily, hints of quality because
of the ending and the positian of the word in the sentence.

nt ;md wark thl;, not o,nl_) llstgnmu but the Dﬂ‘lE‘l’ l:znrfuam; ;:.rts
as well. Frequently. a message can be classiticd as emphasizing one

ot these aims:

]

eif-expression (personal, emotive)
Expository (mf" nce erientod or informative, including the

exploratory, the scientific)
Literary (e.g.. poetic, dramatic, narrative)
Persuasive (incitive, designed to influence)

of t,h, hcsst ;md lus tofugn gu 5;, who asLed thg qut;stlon lﬂ.tgl‘-
preted as Do I see a cot?” The guest was most probably using the
expository aim of communication, but he may have had a merely
self-expressive aim.

Material requires various channels in order to reach the listener,
These channels have an impact not only on the material but also
on the receiver. Some channels, such as face-to-face, provide for
fuller communication than do others. According to McLuhan, the
"‘mv:dium is thc’: messaze”' that 1; to s:a’y, media impose vﬂfiaus
m;ssagei ThQSE Tﬂédla (suc:h as TV, telephor;e, radm, and tape
recorder) involve contacts ranging from an individual to a small
group, a large group to a mass audience. Group size introduces
another possible influence on the material, but the fullest use of
a channel occurs in the face-to-face encounter. Person-to-person
communication may use not only the acoustical (i.e., sound waves)
parts of speech as a channel, but also some of the following
elements: (1) paralinguistic qualifiers, such as tone of voice,

.
o |
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posuch nonvocal Bodils mer -

tempo, humping, and snorbng.

srows, Lntd shre< o the shood-

ment- s hand gestures, rased o

derse S iouch and chenueal-clectrical possibulitios cond (4 miesl

rmportant of all, teedbacks Sudh mediaas the wlepnone, rudio,
 chunnel,

tape. and 1V which maindy use the listening or acoust
are lucking one or more of the preceding four possibi

-to-face situation with Teedback opportu

nents in the g

How doos this discussion apply 1o our eversday fives?
Peed o liston oo variery of dat just as iauch as we need To o
varicty ol foods inoour meals. Otherwise, we are prone te =ves
material, such asn :

different. they o

steads divt of casy oand unchalengin
cossip. When children hear somethin
1.

spethi o difr e e

soaether o

Vo

Chatlor 2o o analy 1 3%
dramnatic presentation ot children's literature or a1 nature study.
Iy the Best i tions, what children bearin the chissroont crovides
opportanitics to heconte flexible and skilled in listening®

A rescarch study by Chemsky (1972) supports the pos-ible

lfting cffect ol a chatenging hstening diet. High con plexity mn the
muateriat read aloud to children was found to be closely assoa '

st the deeree of sxithm comprehending sompios s
tures used inospeaking to children five to ten years ot age.
Klinzing 1972y, who tound that simplifving spoken syntuctic
structure in speaking to preschoel children did not toalitate their
decoding abitity, but it did tend to retard their encoding ability.

The deticiencies of various channels and media (telephone, TV)
igned 1o

may nuke it necessary for teachiers to use material des
take into account the several dialectical and ethnic groups in their
classrooms. Teachers can help children cope with differences n
materiul when the speaker s not present or is presents that s
when there is a chance to ask questions. be interactive, and exploit
an opportunity for review. (See the work of i Viesta on note-
taking and listening. ¢.g., Di Vesta and Gray, 1972-1973).

There is more to the speaker context of material that applies to
the classroom. Even elementary school children can e helped to
realize the effect on themselves of “people™ context during
listening situations. ~People context™ might include the following
(from Osterimeir. 19670 (1) the relative authority level ot the
speaker (Umighty teacher™ or “just a lowly pupil™): (2) seli-
reference in order to increase credibility 71 saw it with my own
$!): (3) prestige reterence to increase trustworthiness My
dad sayvs .. 07 The president says -7 CTeacher says o0 7).

In (1) above, the relative authority level of the speaker. consider
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the role it plays in the clussroom. To llustrate, some teachers ruil
to pay much attention not only to children's spoken word:, but
also to their various nonverbal. physical rezetions. But how chil-
dren wateh for these small signs (such as the o rumiming of fingers)
in their teachers! However, some teachers do pay enormous
attention to all elements of communication {rom people in author-
ity such a8 principal. consultant, superintendent of so s, In
essence. some children seem to be more careful about wutching
teachers’ reactions than some teachers seem to be about watching
those of the children. But for the program znd learning suggested
in this book, the progression of aitending demands careful teacher

awareness. Cues should be taken from a wide variation of pupil

Pohavies aad teacting should be adjusted accordingly. Analyvze
vour nonverbal behavior via videotape camera as vou send lis-
fening material to children. Remember. o high | of authority
with little awareness and solicitation of [eedback muay be g silencer
ot chiiren's needed communication,

i

Responding and Ovganiziy

According to the outline for u «lefinition of listening (Figure 4),
the next task is to move from “previous knowledge™ and “mate-
rial” to major divisions of listener activity. The first broad division.
responding and organizing, includes the third structural part,
physiological activity. 7. includes two steps: (1) hearing and (2)
holding in memory, which will be discussed shortly,

Physiological Activity of the Listener

The physiological activity that centers on Nearing is that part of
the listening act that takes us into a series of steps for proficient
listening. First, sound waves are received by the ear in what may
be raw. undifferentiated sensory experience. The two steps cov-
ered in this section include (1) hear and (2) hold in memory. The
first step. hear, consists of four components: auditory acuity,
discrimination (dealt with in the last chapter), analysis. :nd
sequencing. This detailed analysis of the step makes possible an
important distinction betwesn mere hearing and actual listening,

Step I: Hear

The listener starts the act by hearing a speech sound or serics of
symbols. The speaker has uttered these sounds by using, for
example, levels of loudness (volume) from a certain distance, at a

=
a5
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~of the Toreign-born visitor and ais listemnr

[

Wigr 0 hecnry [oria s Progiciviy Diswenpr!

cortain <peed. with a particular o

(fre prenesr, timbre sound-wive fops). in the combinations of

Hhese 1hat intluence the intelligibility of the muterial. The Hste
1 receives 4 word over a briet

at o certdin pitch

1T

.f;L,,hl»‘l{.l-fLEFL"’w s sel C“)}x \nr
mrerval of time. collzeting bit by bit

Comtinuing dlust ciion. To llustrate this first step (und all of
the components we will assign to it consider ¢ ain the example
1e host. The visitor
seemed toosav, Do 1 see w cot?” The listening host hears with the
necessary acuity, accumulates sound. discriminates one sound
from the other. and analyzes and sequences this message. But he s
avnetheless puzzled as there is apparently no “cot’” in the room.
cnine hoast moy pop reative it he is now ealling

T

upon s ability to perceive speech despite distorticn of his own
Jalect. Uneonsciously, he has also probably dissected the words
wnd the grammatical structure of this senfence. He muay have
conelided tunconsciously ) that the nessage is 4 question contain-
g aoArhject, a tr witive verh. and an object. Inother words, this
hearing step. as weli as some o the others, includes basic linguistic
competonee, While word order s 1o prob

intonation. in no shape. torm, or substance can he see a cot!

To assien so much activity to the hearing step may be mislead-
ing. It is time to makea distinction between hearing and listening.
Heuring refers to the conversion of pressure waves into neural
impulses moving to the brain. There, the process of auditory
perceprion and listening with interpretation may begin. Compare
the part of the physiological activity called hearing with the seeing
or reception ol vibrations ot light in reading. Neither hearing nor
seeing mplics formation or comprehension of an idea. But of
enurse aoeurate hearing must come betore gccurate, interpretive
listoning Listening includes more consclous activity of the mi-d
than does mere hearing. In the continuing host-listener examp =,
the host has heard his guest’s message. but he himself doubts that
bie has listened because a word fails to make sense to him.

This distinction between hearing and listening has important
implications {or instruction. Just becuuse a child has hieard a given
direction does not mean he or she has listened to it. Sometimes
teachers who equate the two processes wonder why children are
disaobedient and obstinate when they are not really so.

Next, examine four components ef this hearing step: (1 au-
ditory acuity (degree of hearing loss. if any): (2) discrimination
tdetermining likenesses or differences in sound): (3) analysis
(argely an unconscious “taking apart” in response to pitch, tone,

e for him, nor s
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and rhvthoy and (4, guditory sequencing (recall of sound in
proper time order). An examination of these compenents s they
relute to screening for problems follows. Faeh component is
Hustrated with classroom ames. It g listener is Jeficient in any
one of these components of the hearing step. his or her ability 1o

listen suffers,

Auditorn actdry refers to the reception of sound waves of var
ious tones a4t various levels of I udness famplitude). Acuity also
determines the degree of efficiency of the hearing orcans. There s
4 parallel between amplitude in listening and the brightness or
dimness of the printed symbol in reading.”

Probably 3 to 10 percent of children are handicapped in au-

ditory acuity, such gs 4 temporary hedaring Ioss cansed hw infected
tonsits or adenoids. These handicaps may determine the amount of
sound picked up and the shiape of the resonance chumbers, ¢ -
sequentiy, the resultant miput changes may confuse the child.
Children with inadequare housing and medicul care mav also he
prone to respiratory ailments that affect the cars and may lose
opportunities for learning auditory diseriminations usetul in read-
ing and spelling.

How do vou recognize the pupil who is hard of hearing? How
does he or she react differently from the hearing child? You can
watch tor the child who cups his or her cur and leans torward to
hear, who speaks too loudly or too softly, or who has trouble
pronouncing words (i.c.. slightly inarticulute speech). Watceh for
the child who has difficulty in rhyming words or in differentiating
similar sounds. Another look at the child’s school dudiometer test
miy also be in order.® (Hopefully it was given early by competent
rronnel.) Auditory acuity may set the limits within which
di;ﬁ‘griminatian between likenesses and differences of sound op-
¢rites, but there is no evidence that acuity guarantees discriming-
tion (Harris, 1969). Young children who are hard of hearing will
l1§1ve intensified difficulty not only with softness of sounds, but
also with distracting noise or competing messages. This problem is
also intensified in minimally brain-damaged children,

" In binaural hearing problems caused by a lack of coordinated
functioning of both ears. a patallel can be drawn to disability in
depth perception in“seeing (vital, for instance, to a driver when
judging distance in passing or 10 a catcher in grasping a high ball).
Ability to identifv an individ ual speaker among several speakers
indicates properly functioning binaural hearing. But again, a basic
difficulty makes for poor listening, Teachers can screen for bin-
aural problems by asking the children to close their eyes and then
to point to the location of noises - de from various arcus of the

room.

39
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Bt s ars fanrpie Brood7

Aeediveory iecrmrinatioon, the ability to diserimi

i

~ottds, was treated 0 the Last chapter: henee, no further mie

o L, component s snede here.
Audicory anafves, a0 requisite component of auditory discnim-
mation. refers 1o the responses children may make to changes i
pitch or tone, z'»'slwnc vintensity b and rhythm withour being aware
that they are doing se, Listeners use auditory analvsis when thev

1

lect.

Linguage or

hear the sound ﬁL‘LlU;‘n‘QCS ot an untamiliar

Anualysiy takes sounds apart. us 0 the separation of sounds in the
together, Whes

word s to oy o svnthesis puts sounds by
souids are separated byoas litele as o second, synthesis becones
ditticult, even for an adule ¢Witkin, 1969: Sevmour. 19700, Both
silalysia afnd svalilosis oo Dnportdinl i div nexe coniponent,
s;w,;u;-nl:ing Hl'nulm' CAnCTCIROS e c'v;;u‘.'iplvs of how

cuths crea, Children whie !

Shod

auditory ;1!1;(!}<i< 1H attention 1o themselves during \xork with
phonies i reading instruction and when listening to a word to be
srmlul( lihary™ for Clibrary T

Ardirore sequencing tefers to the recall of sonnds in o prope
e sequence. An dlustration of this operation s the segmenta-
tion ol language flow, such as “pleasesitdown™ into “Please sit
down” Closely related to the next step, auditory sequencing in
it more complex torms is refated to auditory memory and to the

—

meaning nr’ a sentence, Ixamples of sequence ielated to meaning
are the ditt ces Dbetween “The lion ate the tiger” and “The
tiger ate tiu lion.” 1le went to bed and ate three banana splits”
may not carry the same meaning as “He ate three banana splits

amd went to bed tqur = ithy,
How \wuld you recogmze i ll*«[LHlﬂL problem in recalling

Jdismension of lunguage?

sounds in g [0 soquenee d
Jim. who Ius dll ficulty, mayv carry out only the last of several
mstructions. mix them up, or consistently garble the pronuncia-
tion of strunge new words. e may- mispronounce names. have
difficulty in remembering tie order of phone numbers. and trans-
pose sounds. He may also fuil to discriminate the sequence of
auditory symbols in the directions “*Melt hutter in a pot: brown 1
large onion. wld Tour and curry,” For the word “totem pole™ he
may be saving “temtopole™ or “pesgetti’ for “spaghetti.”

Application

What games can the teacher use to develop these four components
o “hwe hearing step! Here are a few: more are given at the end of
the chapter. When these games are used. encourage individual
puptls to chart their suce for seli-evaluation. Grade levels are
specified in parentheses after cach activity.,

¥
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Scrambled eggs. Unscrambling sentences composed of words in
random order is a game that can be used to test for auditory
sequencing of extended discourse. For example: *“Sky across the
like marched clouds the giants” unscrambled would be ““The
clouds marched like giants across the sky.” To make the task
casier, underline the word that comes first when the sentence is
arranged in grammatical order.. Anotherexample: “Like sound the

L sail swift-slapping of a.” Children can hold short sentences in-

memory and rearrange them orally; or they can number the words
in sequence, cut and paste them, or rewrite the sentence. Here are

_Qther.possibilities for unscrarmbling :

Barefoot floor across the chilly ran 1

‘Wing way their butterflies white pale softly asa sigh long

Hovered horses seu a stabled ina cave green great _
When+you use the scrambled eges game, select sentences that are
interesting to your children and are worth their efforts to un-
scramble them. During this game children can also consciously
discover something about how our language is put together gram-

- matically, such as the order of adjectives. (Primary-intermediate)

(See Russell and Russell, 1959, for other sequence games, such as
“What shall we take on the pmmc"' )

Make your voice sound like ihis one. A game in which children
try to make their voices sound like that of another person can aid
in the development of auditory analysis and discrimination: it can
also promote more pleasant voice qualities. In a related game. the
child who is “it" covers her or his eyes while a teacher poisits to
the child who is to read, in either a normal or funny voice. a syl-
lable printed on a card. If **it”" correctly guesses the reader, the
child reading the syllable becomes *‘it.”” (Primary-intermediate)

Say me sarne. Read unfamiliar foreign language phrases (or play
them from a recardmg) or use funny-sounding nonsense syllables
(“ish-golish-metich™) and ask the children to repeat them. Tape
recording and playback canaid evaluation. ( Primary-interme diate)
Step 2: Hold in Memory
Auditory memory is important for several reasons. If listeners are
to judge whether or not two or more speech sounds are alike, they
must Keep the sounds in mind in order to retrieve them for com-
parison. They cannot make simultaneous comparisons in listening,
as they can in reading, where they examine fixed letters; they have

to depend upon their auditory memeory. People also tend to con-
vert visual information to a'memory that is structured for sound

§
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by verbalizing to themselves. Effective listening probably rests
on an adequate auditory memory span. An inadeguate memory
span indicates a possible cause not only of listening problems. hut
of reading difficultics as well (Harris, 1969).

Long-term and shoré-term memory are especially important
when dealing with meaning, that is. recalling the atrributes of u
concept. such as *cot.™ heard and learned yuirs ago. When work-
ing with children, the teacher may ask, “Huas the material dis-
appeired or has it become too buried in this child™s mental storage
files (long-term memory) or was it never storedin the first phice
(short-term memory)? ™ By rehearsing or repeating terms aloud to
themselves, individuals can keep items in their short-term store,
creferred to aptly as “scratch pad™ memory. But the number of
itemis they can maintain there is limited, probably seven to nine
digits. Once information is-lost from the short-term store. it is
irretrievable. But individuals can transfer it into theigrelatively
permanent long-term memory by Dbringing to present mind the
associations from the long-term store to be joined to the short-
term information. For example. they can use & mnemonic device
for remembering a name and a face, such as **Mr. Skinosski is u
man who hus g vose ke o skijump.”

Teachers cah try to help children retrieve information from the
long-term store by the use of probes, similur to the way a clas-
sification svstem is used to find a book in the library so that it cun
be scanned for needed information. During u game. instead of
trying to randomly recall states of the union beginning with the
letter M. o child might better use a systematic probe. such as u
geographic location. Such systematic strategics may tuke longer,
but ultimatelv they are usually more successful and thorough. The
more background of relevant experience children have (or that a
teacher can lielp fumishy. the more they can construct informa-
tion from what they listen to (or read). For example. a chess
master with an extensive chess background can remember twenty-
five pieces from a board layout exposed tor fiftcen seconds. but
beginners can recall only about seven pieces because they lack a
hackground of organizational schemes that would enable them to
recall more than individual pieces.

Conrinuing ithestragion. The host-listener has probably reheursed
several times to himselt his guest's utterance, Do I'seea cot™ in
an effort to retain this seemingly meaningless message. As lic
repeats the sentence using his short-term memory. le has probably
succeeded in placing it in his long-term memory as he pulls out
past associations with the words.

£
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When screening for difficulties in short-term auditory memory.
da simple test is to tapa rhythm with a pencil, which the child then
repeats. A teacher might check vowel and comsonant short-term
memory by asking a child to repeat a string: of sounds. such as
/u-too-a-op/. A few reading teachers find a high incidence of
deficiency in the last listening s teps (auditory analysis and discrim-
ination. sequencing, and especially  auditory memory) among
minority group students who are successful in their use of visual
skitls. The key to unlocking further progress lies, for 4 few indjvid-
udls, in enhancing auditory skills. The following is an example of
¢ classroom activity related to memory.

~

Application

Congtrof tower.  Pupils pretend to be airplapie pilots listening for
landing instructions, They must hold these in memory and se-
quence them correctly to come in for a perfect landing. For
example:

How do 1 fand?

Flv around  the library table, over to tje third window,
along  the bookesses. cirde  the listening  center  three
tumes. and come to restuncer the pencil shidrpener.

For long series. encourage children to uge such devices as rehearsal,
aysociation. and organization. Have the children keep a record of
their successes. (Primary ) '

Artencion or Coveen tration

Attending (like physiological activity) is another part of the
listening situation. The attending step (like memory) probably
operales almost continuatly throughout all of the other steps.

Step 3: Attend

In this step listeners focus. concentrate, and select cucs from the
speech sounds. To use the analogy of a radijo. they ““tune in.”
Their selection of cues may depend upon the repetitions of the
conversation and nonverbal gestures of the speaker. During attend-
ing. t vy may also need to follow the utterapce (or {rack the
soun.  through time. (It may take a listener one-third of a second
to hear a syllable.) Their awareness includes recognizing that a
sound has started, stopped, or changed. (See Stanners et al..
1972, on the pupilary response to variation in material. )

N
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Conriing illusration. When the proficient listener in our
hving room scene heard his guest speaking to him. he probably
attended, concentrated, focused. and selected sound against a
background. This general noise tevel of sounds may have cone
from lus stereo. the wind chimes on the balcony, u motorcycl: in
the parking tot below, the police helicopter. and the crash of a
wive on the not-too-distant beach. Rarely do people deal with
4 single sound against a background of complete silence. They
select specific sounds and ignore the rest. Two key components
in the attending step are focus and selection,

FFocus refers to the location of a sound source in relation to the
listener. Babies turn their heads toward laughter from someone

they cannot see.
identity which child in o class of forty running on the playground
used an unusual word. Selection, unother component of the atten-
tion step. is related to such devices as un object that at first glance
i3 apparently a white vase on a black background, But as the eye
studies it. the design may turn into two bluck vases on g white
background. This behavior is sometimes referred to as figure-
ground distinction rather than selection.

The Hstener makes selectivn. not only against 4 buckground of
noise (as in the continuing ilfustration), but also from the stream
of language. To phrase it linguistically, the user selects the most
productive cues from surface structures. such as signals for the
plural or the past tense. The language user can get to underlving
structure and to fanguage meaning. but avoid using every feature
and relationship of every sound.

When, in th: continuing illustration, the host heard the question
Do Isee o cor?” he was probably giving special attention to the
sounds anda the rising intopation comprising the last puzzling
word. Similarly. a child learning to read learns that some letters in
a word are more important than others. For example, the initial
consonant may carry more information as to a word’s identity
thin do other letters (Samuels, 1969). 1t a child reads Do I see a
cot” the chances are that the other sentences and picture would
be redundant so he or she need attend only to the iitial letter
¢ and rapidly move on,

Selection from vcontext cues (rot trial and error) controls the
order in which listeners try to match the message they reconstruct
with the actual one. Many tentative identifications are made on
the basis of what the listener expects from context.
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Sometimes (e terms affend and concentrate are misinterpreted
as sypnonvms for listening. Yei a child can give his or her most
carnest attention to a strange foreign banguage and still not com-
prehend, that s, listen., Listening is not only more than bearing, it
is also more than attention. Attention is o newessary but not
sittficient condition for learning from verbal materials, (An car
sewecialist, however, may find that more than half of proclaimed
deaimness is nothing more than inatrention, )

The school environment sometimes  discourages  attention.
Notably? business and industry have leamed the importance of

“attention. They hold presentations that are designed to influence

perfornunge 1o not more than twenty minutes and take pains to
minimise distraction. monotony. irritating gestures, and poor
conditions; on the positive side, appropriate tone und orgunization
are emphasized [t ois not uncomimon, however, tor children to
have 1o histen e be cond their reasonable attention spans. This
they must do o« il D wn mowers clatter, otier children shout
outside the windo. .| cople walk on noisy flooring, and they sit
in sweltering temperatures i short, they encounter every imag-
mable Kind of inhibition to attention. All ol this distraction oceurs
in spite of the know! s dee that two equally competing messages
prosented at the same time render cach incomprehensible (Broad-
bent. 19620 19661 The need o apply this information to the
child's leaming environment is long overdue. (Also see research by
Dovle, 1973, on listening and distraction. a developmental study
af selective atrention. She found that superior child listeners
inhibited their response to distracting intormuation during the
selection task, rather than filtenng it out carly.)

Applicario »
A ehild whee has difficulty in paving attention and in concentrat-
ing mav fail to hear signals 1t the playground or clussroom s
espectilly noisy. Or she or he may be unable to follow the teach-
er's instructions it there is some cluss commotion or it there are
distracting noises outside. You might test attention, awareness.
and concentration by saying to a pupil, “*Raise vour hand when
vou hear an animal sound.” or some other signal.

Children who are easily distracted may need guidance in grad-

seconds, two minutes, five minutes of story time may eventually
stretch to twenty minutes of attentive enjoyment. Easily dis-
tracted children may profit from using context clues to fill in
those pares thar their wandering attention has caused them to
miss. .

£
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Context and thyme appear in g game ot attending to unfinished

verse. For example, @ Billy Jones cries and ____ (moans),”” “Janie
Ling will dance and —__ (sing).”" Pupil partpers can compete in

composing and in-attending to context. (Primary-intermediate)

A child with apparent ditficulty in figure-ground discriminaticn
or selection may need a simple clissroom environment, visual as
well as auditory, to facilitate listening, such as a “quict™ class
room. Children who have problems in tracking might 1.ad it
helpful to talk relevantly to themselves: they can anticipate the
message and work around it It teachers of ihese children allow
them to “talk their lessons™ out loud to themselves, it might
improve their concentration, attention. and learning processes
(Ciraves. 1973 Vyeotsky, 1962 Conrad. 1971,

The use of compressed speecht in instruction may be the future
answer to problems of attention in some cases.” The time lag
between the speed of speech and the beginning of listening cou-
pled with thinking causes attention to the message to waver.
Thought may be ren times faster than speech, The leftover think-
ing space that is blank until the speaker’s next words are uttered
can get the unskitled listener into mischief. While normal speech
may progress at the rate of | to 175 words por minute. specch
speeded up to 350 words per minute shows little comprehension
loss, depending on the material. [n fact, blind people. who use
speeded-up records and have acquired some skill in listening,
prefer more aceceleration in presentation than do sighted people
(Duker. 1968; Sticht, 1969), Education in the future may employ

speeded-up spoken discourse in order to increase consistency of

atiention and comprehension dnd to rase the rate of triensmission
of spoken informaution und its assimilution up to typical reading
rates, Lxpanded speech, on the other hand, might be useful in the
analysis and teaching of foreign languages.

A few additional classroom activities for promoting attending
follow, Others are at the end of the chapter.

Hear it Have the children close their eyes and listen for a given
period of time. Then to a partner theyv tell or write cverything
they heard, such as 2 clock ticking, feei shuffling, leaves blowing,
footsteps in the hall. Or the children miglit attend to the precise
sound of rhythm band instruments, closing their eyes as each is
played. Or, while the children listen to musical compositions,
they can try to distinguish among the instruments. (Primary-

—_

intermediate) ;

Likelv oor unlikelh:? The leader tells about an action. and if the
statement is likely (e.g.. nish swim), the children raise their hands.
If the statement is unlikely (trees swim), they keep their hands on

Ao
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their knees, The children should record imndividual suceesses in
attending. Various school content areas may be used in this game.
(Primary-intermediate)

Have you seen my friend” The leader says to a child, “Have vou
scen my friend?”” Then that player responds, “lHow does he (or
she) look”” The leader begins to describe one ot the other players.’
As soon as the listener recognizes the child described. the listener
tries to touch him or her. A chase around the circle may take place
once. If the player who took the part of the listener does not
stucezed in touching the child described. then he or she becomes
the describer. If the listener does touch the child described . then
the tagged child becomes the describer. Others in the group pay
attention in order to check on whether or not the description and
choice are identifiable. { Primary-intermediate)

Step 4: Form Images

After attending, listeners form tentative images from the sound
cues. During this step they may translate the sound image into
inteinal speech. They may give to a word or message a meaning
that probably includes an internal picture of the thing or event
named by the word. The picture-evoking value of words can be a
Key to ease of learning. It may be even more important than fre-
quency of use and meaningfulness. ’ -

The study of memory suggests two separate elements in au-
ditory image formation: sound and meaning. Most errors in short-
term memory arise from confusions between sounds, cven when
materials are presented to the sense of sight. e.g., “*Was the word
can, or was it can't?” Errors in short-term memory arising from
confusion in medning are relatively rare, yet in long-term memory
confusion about meaning causes more errors than does confusion
about sound (Anderson, 1970;.

Continuing illustration. In our continuing example, the profi-
cient host-listener was forming mental pictures along with his
sound images as he received his guest’s message, Do [ see a cot?”’
Among his encoded meanings was possibly one for “see” (re-
ferring to “'looking™) and one for “*cot’ (referring 1o a tan-colored,
canvas obiect with a wooden frame. such as the listener might have
had to sleep on when he was a child visiting relatives). Perhapsthe
listener was even imaging such a cot in the middle of his elegant
living room -totally incongruous. Whether by sound or sight.
imaging enhances remembering.

by
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Application

taste). reading instructors realize the importance ot familiurizing
lariguage in the child's ear before expecting the child to ““get it in
the eye™ during reading. Teachers have long known that because
children can form a visual thought picture, they can learn to read
sight words, such as airplune, more casily than such words us
whether, there, or was. The following activities develop applica-
tions for auditory picturing.

Irage scrimmuge. Children can listen with the purpose of
forming sensory. auditory images from oral descriptions. After the
first presentation of a selection that stimulates especially through

By whatever means imaging tukes place (sound. sight. touch.

its imagery related to sound, the children are asked to analyze how

the author could picture them so vividly and then are asked to try
to do the same. For example, the children might examine the
following phrases for image formation, both visual and auditory:
“The ambulance sirening its whining, whirling whoop of sound"":
“The snapping, sizzling whine of fireworks on the Fourth of
July™: “The whisper of soft grey hairnets of rain’: “Licking his
lips. the leopard lolled and lapped his yellow lollipop."

Another activity requires a detailed oral description of. for
compuare it with the criginal message. Children can check their
own imaging ability.

As to spelling, a conscious use of visual imagery is found when
a word is pictured as being on a large billboard. each letter fas-
tened there securely with large, fancy nails. This visual image
might be accompanied, where apprepriate, with an auditory image
of the sound associated with the letters. (Primary-intermediate)

Step 5: Search Past Store of Ideas

In the next step listeners may have to search and sort through
many possibilities and images stored in their long-term memory.
They may also “anticipate™ by using this store. They search their
language background of probabilities, standards or criteria they
have formed. ways of organizing, and various purposes and associa-
tions. They may need to compare the material with the context of
what comes next, if nothing came before. During this step the
listener is still using, hopefully, the time difference between the
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rate of presentation by the speaker and his or her faster speed of
thought.

Continuing lustration. The listener in the example might be
searching through his associations and possibilities of meaning.
comparing and thinking to himself, ***Cot,” "cot’ . . . could he be
referring to ‘couch’? But of course there is a couch here. Why
would he be asking if he saw one, especially when he is looking
over in the other direction into that dark corner?” By comparing
the findings of his search, the host is also illustrating the next
step.

Step 6: Compure ' /

Having found cues in the message, listeﬁ&;@,ﬁcompgre those they
selected (*cot™) with their previous store of knowledge (which
they have just searched). This is done'in order to form a tentative
image so that they can predict meaning. Here it 1s possible to see
many closely bound steps in proficient listening. The listener may
be comparing not only previous knowledge of sound and sentence
patterns, but also larger organizational or relational structures. The
term larger organizational structure can refer, for example, to the
following: (1) chronological time sequence (*‘It happened at
3:00, after work.”); (2) cause and effect (“because it was rush
hour™); (3) part of the whole (**His was one car in a long stream of
traffic.”); and (5) contrast (*‘This route now is certainly different
from the way it was ten years ago; why. this freeway was a cow

~ path then!™) (McCullough, 1968).

Appii:ation

* To compare. the listener usually needs to use those components

called indexing and scanning. For ¢xample, a child who lacks
indexing and scanning skills fails to flip quickly to the mental file
containing at clusters when asked to name words that rhyme with
har for the class Halloween poem. (I'm not recommending this
sort of thing as the most productive activity!) As another example,
when a writer searches for the best word, she or he may scan
several groups of synonyms to find just the *‘right’’ one. Scanning
includes partial listening when interest lies only in certain portions
of discourse. Children with a scanning problem may be unable to
get the general impression of what they hear or be unable to pick
out details. For example, when Ted dials the phone for the time of
day, he may be inundated by the advertising message, miss the
time, and have to call again. Yet he probably could not recall the

i
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main idea of the advertising message cither. Herbert Spencer once
said that when knowledge is not in order. the more of it individ-
uals have, the greater will be their confusion. Indexing and scan-
ning skills help avoid such confusion,

Scanning for organizational cues, Consider using this activity
for increasing skill in scanning, searching, and comparing. During
practice for scanning for rhetorical cues. listeners should spot
hints on:. (1) the introduction (when they notice the words, “*In
overview . . .7): (1) progression or transition (when they spot the
words, “"The next point . . .7): (3) the conclusion (when they
detect the words. “In sunmmary . . .7). Help the children collect
signal words and phrases; sucl as “in the first place.™ “as a final
point,”” “on the other haud.” :

After a class discussion of such signal words and phrases, read
organized material that uses these cues. Ask pupils to tell or record
when they recognize a turning point or some other signal that
shows a relationship among ideas. Pupils can devise selections for
partners to scan as they listen, The following are some examples:
additions (also, besides): time fat last. meanwhile): explanation
(for example. in other words, on the far side): comparison (sin-
iflarlv); contrast (hesverer, hut): and cause and effect  hecause. on
account of, (Intermediate-middic school)

Stép 7: Test the Cues

Listeners have now compared the signals from the speaker with
their repertory of possibilities. Next, if listeners cannot readily
make a choice regarding an idea (hypothesis) about the message,
they may ask the speaker to help them. This provides assistance in
testing their cues or in selecting them. Listeners may do this by
asking a question or by attempting a summary of what they think
the speaker said. If possible, listeners should compare a larger
context of sound sequences with $heirsinternal store of informa-
tion. When listeners test their cues about their hypothesis and get
a "match,” they can then progress to understanding meaning and
its use. If they fail to get a “match.” back they go for further
search and the next most likely idea, unless they just quit. ~

Continuing illustration. In the continuing example, our host-
listener might test the cues by questioning his guest aloud: *“What
did you say. a ‘cot.” something one sleeps on?"”

In essence, the host-listener's testing of hypotheses functioned
like this: upon hearing and processing this message, he got a likely
identification, which he tested to see how well it fit the cues of
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context, comman sense, and (now, if possible) feedback from the
speaker. The proficient listener operates in large part by sampling
activity focused on hypothesis testing.

Application

Children show individual and developmental differences in suarn-
pling skill and in testing cues. Few need the whole word to make a
correct identification. If you should hear the sounds represented
by “Now helis...,”” you probably would guess correctly from the
sample and the context that “listens™ would be the last-word. You
work with the probabilities of your language and children do too.
As they grow older they increase their ability to judge from
samples and to test cues.

Experienced listeners, who process only 50 percent of the
sounds in their environment. piece out from parts, “"tuning out”
the rest, listening with **half an ear.”” While sampling and (esting,
proficient listeners try to select the fewest possible cues to make
the best possible choice (Ammon, 1969). However, individual
differences are Jikely to occur. While Jim might be an accurate.
“word-by-word"™ listener, he might not be so skiliful at thoughtful
analysis of extended conversations. Taking “‘bite” sizes that are
too small, he gets lost in detail when he tries to use his listening to
solve a complex problem for which he needs a broad perspective.

A final aspect of cue testing with possible classroom applica-
tions is called mionitoring. Listeners check to see if they_have
heard what they thought they heard. During monitoring, children
may catch mistakes in their own speech when the sounds they just
made are processed. For example, in a conversation they might
say: ‘“‘He don’t know—er—He doesn’t know.” A great deal of
learning by listening takes place through going back for testing and
correction. The same is true of regression in reading. This is an
Again, the speculation about letting children think and talk out
loud to themselves about their lessons fits in here.

Testing wth comtext clues. To develop this step consider activ-
ities that employ - | test a variety of context clues developed by
experience, definition, synonym, comparison, or summary. In the
following examples the category is given with its illustration. The
word to be gotten from context is underlined. Further explanation
is given in some cases. ’

e
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Experience: “The man was hit on the head, punched in
the m)se and had his wallet stolen. He met with foul
play.”™ Note how the garlier context gives the clues (that
rmght be categorized as experience) for the meaning of
the words foul play, should the child not know what
these words.mean.

Defimition: “The tubc; contained the ﬂund part of the
blood, the plasma.” Note how the earlier part of the
sentence serves as a set of cues to help a child-in testing
out the me;mmg of the word plasma, should the child
not already know its meaning.

Synenym: “*She received the formal letter, the epistle.”
Comparisen: “‘One boat stayed right side up, but the
other ¢apsized .” .

Swurnmary: “They all appeared uncivilized, rude, wild,
.imgii showy in their dress and manner, In essence, they
“ware barbaric.”

Have the children check their comparisons by testing the cues and
their hypotheses against you or acrgmst a dictionary. (Intermediate-
middle school)

Step 8: Recode

Probably one of the first reactions persons have to words they
notice in a message is to say them to'themselves. They recode
spoken symbols by noting changes in sound and in the order in
which they occur. As they regroup the sounds, they may trans-
Jate them into images while they rehearse the sounds to them-
selves. Or the listener may simply be able to go directly to mean-
ing with little recoding (sce Liberman, Mattingly, and Turvey,
1972).

Coitinuing xllusrmtum Our host-listener might be saying to
himsell, “Cot? Sot? Toc? What in the world does he mean?” He
procegds from the raw sound to try for a match with the language
codes he knows. He uses all of the rules, strategies, and reorganiza-
tions he thinks might fit. In this case, recoding is a key problem.
Although the host is trying. he has failed to find the appropriate
recoding.

. A listener may go from code to code. For example, she or he
~ may find it necessary to recode by translating Swedish into Danish

-
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if. Danish is better known to the listener, and then into English.
In th last chupter it was mentioned that dialects, such as black
English, may be recoded into other dialects and pronunciations.
But all of this recoding during the listening act may or, may not
lead to comprehension of meaning, Similarly. in reading it is
possible to recode from letter to sound and still fail to have any
grasp of what the author’s message is all about.

Application

Recoding is common not only in movement among dialects, but
also in processing ordinary oral language. Besides the recoding of
dialect, reorganization of language sound and structures is discern-
ible. for instance, in almost any spontaneous tape recording. When
there is an opportunity to play back a sample of informal conversa-
tion or to read a transcript from which nothing has been omitted, -
most of us are surprised (appalled?) at our language. As we change
our minds in midstream, th#e usually will be clutter, repetition or
redundancy, unfinished ideas, unintentional sound substitutions,
garbled -mazes, even apparent slips of grammar or usage from our

-native dialect. There will also tend to be some general incoherence.

Such examples are found on TV talk shows, in interviews, and
even in"presidential speeches. Ai* | by redundancies. listeners do
much recoding in pursuit of meuning, If teachers and parents
realize this kind of error is normal, they can be more patient with
children, especially those who speak varying dialects. The follow-
ingActivities indicate further applications of this step.

Recuding dialects. One of the games grows out of listening to

“recordings of various dialects and engaging in recoding. You might

use, for example, the Folkways recording (2 ! 2-inch LP) “Instruc-
tional Record for Regional Speech Patterns” or the dialect side of
the McGraw-Hill recording “*Our Changing Language.” You might
read from conversations in dialect in children’s books, such as
Tom Sawyer, Natalie Carlson’s The Empty Schoolhouse, or Wilt
James's Smoky. Or you might tape-record your own material. See
if the children can recode back into their own dialect, then back
again into the original Janguage. See if they can put a common
phrase into various dialects. .

- Slirvien language. Devise and try out in the classroom scme of
your own contributions to the “*Slurvien~language’ to iliustrate
the proficient listener's act of recoding.® Slurvien sentences are
composed of actual words or names in our language. When these
are slurred sufficiently or spread apart when spoken, they can be
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“symbolized™ by other words. At first glance (or first hearing) the
words seem te be nonsense. But a skillfui listener can recode the
slurred words into an old familiar line or saying. Correspondence is
not complete, but elements are close enough when slurred to make
the recoding leap possible.

Consider this line: “Rocker buy bay be inner treat hop.” Say
this line aloud quickly several times to see if you can recode it into
a tamiliar line. Better yet, get someone else to say it. slurring the
words together quickly. If you are able to recode it to a familiar
line. several factors emerge. Even if they are not well articulated.
bursts of sound separated by pauses are translitable because of
pattern, major vowels, and stress. A successful recoding shows that
people give little attention, actually, to individual sounds of a
language written in an arbitrary nanner. Since we receive in rapid
speech much auditory,.information that comes quickly, we are
fortunate to have redundancy and the three elements as language
markers. Of twenty individual speech sounds, appmximatelyﬁtwoé
thirds may give. us enough information to grasp the message. In
translating Slurvien listeners find themselves moving beyond
analysis and synthesis of the information as they seemingly put
their brains into neutral and coast. Then, “"Ah ha!”’- they have it
By now you have probably recoded the Slurvien example “Rocker
buy bay be inner treat hop™ into “Rock-u-bye baby inu tree top.”

Next. look at this example of Slurvien: “Turnip out fir ply.”
Say it rapidly over and over. Among other variations :n articula-
tion the recoder substitutes p for h (a common exchange for the
interpreter of slurred speech) as he or she turns “Turnip out fir
ply"” into *Turn about’s fair play.”

Some people have great difficulty with this tusk. For example,
they are unable to translate “Kep pass tiff up hurl hip™ into “"Keep
a stift upper lip,”" even when they ure familiar with the saying.
People schooled in the application of the International Phonetic
Alphabet (IPA)° will usually have an edge in the game of unrav-
eling Slurvien.

One of the skills of the proficient listener is this ability to re-
code by sampling information and relying on pattern. major
vowels, and stress. Of course, it alse heljs o have the original
saying ecstablished firmly in the language background. Also, it
helps to realize that the task is to translate the saying into an old
familiar line, such as “Oswell attend swell” into **All's well that
ends well.”” Older elernentary school children can have fun devising
these Slurvien phrases at the same time that they sharpen their

% A
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awareness of certiir fanguage features. [o review, these features
dre pattern. major vowels, stress. pause, the arbitrarv nature of
written language, und the importance of beinz orally familiar with
the language.

Highly Conscious Inrellectual A ctiviry

Bevond that part of the definition labeled Attention finally
emerges the part labeled Intellectual Activity. It may represent a
highly conscious culmination. The first four parts were labeled:
Previous Knowledge. Material, Physiological Activity, and Arten-
tion. In the fifth part of the definition. the two remaining major
divisions of listener activity (Getting Meaning and Thinking
Beyend Listening) and their steps conclude this definition (review

tlgure 4

Getting Meas g

The first : o+ o ision of highly censcious, intellectual tistener

activity, g . M ining, could be broken down into many steps
retlectine 4 - " skills. The step chosen to illustrate this

division, ho veve:,  usists mainly of literal interpretation in terms
of simple. accurate, testad relationships.'?

Step 9: Get Meaning (1 iteral Comprehension)

After listeners have notzd sound, formed images. recoded, and
tested hypotheses, they may think about relationships in order to
decide what the message v.2.uns to them. For example, the listener
may link sounds heard with verbs (the man tossed the grenade) or
with prepositions (beyond tie crowd). They may do this as an aid
to retention, association, and comprehension. (As used here,
“decode™ is a synonym for obtaining literal. understanding from
the oral message.) .
Continuing illustration. To return 10 the example, suppose the
foreign-born guest helps the listene;-ost by a bit of gesturing,
thereby indicating whiskers and claws. The listener then uses these
nonverbal cues to help him recode accurazely and got the mean-
ing. The listener says, “Oh, o, ‘cat’ is what you said, not ‘cot’!
Why yes, I didn't know that she was in here. Yes;it's a Siamese.”
Indicating that he has achieved meaning, the listener-host may
be saying something such as this to himself: “At fust I {i el nut
that one! He asked if he saw my car, not a cor.” The nioLrang

B
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arothes form Ulistoning s whion il roecoiver

rudus thg poingan tlw sories of steps where s experience brings
meaning o tiwe verhul <o mibels The lstener-host s now i posi-

tion to muke ap WTOPTIITE Tesporiaes fo (e speaker.

Application

Ax illustrated carhier, the meaning that the listencer do cides upon o
One Tne may o may not be the same as the intended meaning o
the spearer. As was mentioned in the last chapter. meanimy s
e The Proader refationshiee

seldom found i o <ingle word or phis

ol who™ savs

and under what circus-

Aldiie s diva bl S . Lot
Foo carry this adea turd ceonding 1o the view o senper!
corvant e it fallows thoat moaning §.onet i the wond B i b

person who dsousing s the trunster of meaning Ih At s e soal
ol listening., Sinve meaning 5000 the user, meanings chunve, Thes
change according to e idenury of the communicators tsnident s,

teachers, triends, eooniiesy, wirvinge contexts CAlnhama, Appala-
SOLL canplsess lactories, Diestasy, wid  tie Gmormmg, mgit,
tomorrow, Nive yveuars aler. tw unly }'o;irs carlivr).

Sirree conmmon werds hgve nooinherent meanings, e tencher
can eneourage childron to sk questions designed  to trunster
conprehension. Such guestions are “What? Where? What
fang? T and cWhat Jdooron o mean? ot SWhat does 58 miean?
Ficourage chuldren to search tor expericenees that are comman (o

hoth sender and recerver. because o word 15 rarelv it ever, identical

to the event b reports, As zeneral semuanticists would suv. the
word i not the thing, The®oiowime aocnviry turther deselops
sone af these Dby

Whiclt mieaning - As an activity used o cheek for cons - iene
stioir ol mudziple negniogs children can fisten to pairs of senionees

that have specilti. words used with two different meanizies, For the

Nrst pairs wiite o that the childien canosec as well ws hear the
messages and get the dea of the cene. Then let them listen only,
Children ure to tind in the Dirst sentence o word that can be used
in the secend sentence. Then they tell tor picturey what coch of
the two uses of e word meuans to thenn Here are two examples:
children can construct others (Primarv-intermes e

[T s ou fear against that glass, it might brogk,
want a pieve of __ stedk,

Froused aowwizd /s 1o make the mnlu ao
Why don’t vou cowvanother TV station!
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For some common words 7 fear, cross, mmd Children may find
umn ol multiple definitional

i the dictionary column alter oo

material. a confusing mass of fine print. While vou probably e

J0 words vou use over-all probably have about 14.000 detini-
in the dictionary. That number seems meaver., however,
Noevery moment ol life brings experiences unlike
vou had beiore. Although ¢ dictionary may give vanous
for ditterent contexts. it fails to tell whar a word
U Mewsng s Jound fnouser contex

dNV e Der-

TMmedns.

Thinking Besond Lisiciiing

T O T T T D,
e Hateners Lo GOVUTAIOY T

to productive thought and response fur bevond the event. Thev

R S Y sirE 5 e
SIVOu d T ssand, LAYy WJUIT g aid

nuy employ the perceived meaning in furiher intellectual activity.
For example, they might go on 1o respond with sush purposes as
v following: classifving parts of o messyge (gocording to time,
spuce. position, degree, ete): ranking information (according to its
importance and relevance): making £ assign-
ing sequence: predicting: applying: seeing cause-cilect relation-
ships: planning procedures: evaluating critically» and appreciating
the drama, tone, thythm, and Ivric quality (“turning on™). [ huve
often suggested that the listener might unify and interrelate all ot

this mental activity through creative problem solving ( Lundsteen.
1970

Stey 0 Intellectualize (Bevond Listening)

for its importance is that it facilitates le
cessing that is deep, rull, meaningtul, and filled with purpose.
Purposes of listering. which may be similar to those for reading.
have a wide range. The objectives range all the way from playing
pretation, and intense emotional expericnce. The following are
sxamples:
The apparent purpose may be snerely passive 'V o Hume-m-m,
that person has a nice-sounding voice.™)

The purpose may be 1o use the mind in gysociating or in
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classifving. 100 eone who would use o word such o3 that
does 1ot !‘uun: {1y g;’ncr;itimh”}

i - =1

It may be hstening i order to orgariz. or (o segheze 070
think he v tryimg to define peaee. it oould be organized into
adefinition with a fittle reworking.™

be using the mind to hsten criricaliv, according 1o
nghly conscious standard. ("What does he know about

It m
B IN
peace? [t doesn’t seem to begin with him!™

X
h

The Bstener may have an conefional, aporeciative purpose in
mind. (7Ah-h-h what o poetic choiee of words: i unly |
could speak as well as thar.™

Ur Ul purpose may be to engage in prooaon solvize while

hat:mnﬂ (= That suggestion for o4 sarvey could be one of the

FIst st s i our $lLch 01 fioise poliution™

ontinn: . distrarion Finallve the listener-host might think

o

even with such o small shice of discourse. His
run in thi.s Tashion: O LK. My wuest pro-
AoUitdes oat diee Teon b ovoader what other languages would
sound “cat us eot.” *Cot.” cot,” [like that aceent, \Lnbu ['should
hand he could help me with myv

bevond H-o

ofter to help him with his bng
ltatian. ™

Application

The following are a few clussroom activities that can be used to
promnte this step.

Black-white. In this simple listening and thinking game. vou and
vour children can explore meuaning and intsrprc[ution further. Use
sma'l groups with complementary abilities. T}‘n; leader speaks
word and a sl\s a plaver to speak a word that meuans the opposite.
The children cun Keep a record of their successes. For the primary
vrades use. ;1: first. simple words with Db\fl us opposites: iiglit-
durk. stop-go. up-duwn, yvoung-old. North Pole-South Pole. work-
play. Then the children might talk about how opposites may shade
into one another. depending upon the point of view: for example
“work™ to one person muay be Tplav’ to another, (An example is
the whitewashing of the fence in Tom Sawrer ) (Primarv-interme-
diate-middle schooh

Hirchiiiike storv. Someone in tl e "mnp starts a tale, e It was
a blustery, zale-blown night . At a wl the teller halts
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ther Hstener must pick ap and continue to weave the story.
f 2 , Tory
rou p. (Primurv-intermediate)

and ane
Proceed in this tushion through the

Oucaurrences may

(Figure 3y is by no means technically precise,
proceed In more of a hop. skip. and jump fashion, und 1.0 <teps
dre not entirely independent of one another.’™ Most statements
based on this framework are tenuous: they are made solely to
provide a basis for detfinition and fater objectives. Mnowledee of
characteristics of children. and

the listening proces<, listen
teaching strategn their effects. and their development are still
primitive (Carroll, 1968: Devine, 1978). But now that cducators
are learning more about histemng  the advangages, educability,
art 1z unlikely to

and deficits hstening as a cructal hinguae
oo away

To meet
STV ,
tion. Use of this framework brings the listening pro
consciousness and facilitates reaching problem arcas. A helpful
curriculum nuy need. at some time or other, . take all of these
steps into account. [V point s that li-rening is complex and thot
swny listeiting sKills have been largely passed over in the curric-
altin. A tramework of steps brings these <xkills to a necessary level
of awareness. As vou learn more and more about the listeners in
your classroom, it is suggested that vou manipulate this frame-
work of steps. add to it alter it and make it your own. See how
much of it you can integrate into challenging. creative. problem-
oriented activities. Use it as an organizing framework on which to
hang isolated activitics, games, and bits of information as vou
accumulate them. Then vou can retrieve, arrange, and justify them
ina more interrelated wav,

The three major disisions of listener activity are summarized in
Figure 5 which draws upon work by Goodman in Gephart (1970),
You may have thought of several items that appeur to be missing
from s framework of steps. For example, there are profably
different stages of listening development (prenatal 1o old aged
refuting to cach of the three tucets: the material. the background,
and the skills tsee Weaver and Rutherford, 1974: Rossiter. 1970).
As the listener develops skills over a fong period of time. beginning
with the ability to hear in intrauterine life, these fucets probably

needs, the following tlow churt of steps can

P ! 1 and instrue-

55 1o higher

¢

n

L

)
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Symkals

/ (i1i:55age)

¥ 1. RESPO

NDING AND ORGANIZING

Hear

Sort

Diieriminate
saund

Accumulate

Sequence

MATERIAL

Y

Y

2.
Hold Sound

5,
Search

Compare

Store of
past

experience

Image and

past store

Tast Cues
E.q., ask

spuaker

Recode
Identify
language
unit

A T ) ]
Reorganize
_ __ — language
unit further
Il. GETTING MEANING —

9,
Get Meaning

e ]

Fig. 5. Flowchart of the steps a proficient listener may take.

10.
Intellectualize

. THINKING
BEYOND

£
L;Lj
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Al un one anoiber ir': differing ways. Alse missing from this
fsrener framework creall of the filters and distortions of masking,
ks and destrostive habits,
a chart 1o a proficient

from noise and futigue 1o personal ble

Fhey are mussing partly because this s
istener who knows how to cope efficiently with these blocks,
Also omitted are elements of self-centered tegocentric) commu-

lavel, 190 Lundsteen. 19704, pp. 436-7: also se

nication (Fl
chapter three),

A caution: when re
some teachers nay appropricte it unwisely and use it as o rigid
accountability model. However, listening, as is reading, is more
than a sum of hmldnd skills. The idea of fitting skill upon skill, as

3

Gotinker oy (} V] 7L[L.x 1.1 G l";[u[ulhi nhLlll l‘y \;1.

irchers suggest a periermance hierarchy,

T RN Livid

reaching), \\1H not solve most rmhluﬂs; “Tinker-toy™ teaching
Hone =ounlikely to turn children e preficient communicators.
Much about being g proticient lstener is still unknown. an in-
explicable recombination and synthesis of behaviors, attitudes,
and feelings that are more than the separate parts. Keeping this
caution 11 mind. the teacher’s ability to know and sk Htully
anatlyvze purts of fistering and account tor some of them may heip
4t least some children to an extent never achieved before.

Conclusion

The definition at the openivg of this chapter was: - Listening
refers to the process by which spoken language s converted to
meaning in the mind.” The components have been clarified as
follows: livrening as distinguished tfrom physiological hearing and
from attention: process 2s made up of steps: spoken languege as
having vanious durensions o material; smeaning as residing in the
users iwith need for testing cues and for feedback): and wrind as
capable of intellectualizing far beyond the received message.
Additionally. it we listen well, we make an appropriate response
to what the speuker sayvs to us. But keep in mind that complex
processes are inadequately defined in one sentence or even in
one paragraph,

Th" mnjnr %tc'p in thc li%t«:f]inﬁ process to which 'uch Df the

&xlcmg wnt!, gmds lr,vd, A,a }nu discover aml use other hbtenmg

£
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Wi ':(i::l. o o

activittes i the classrooni, consiier the
auined By observing the hildren,
Mibne it In this sctivity memorsy
Atter the imdnner of “fotlow the leg
and withour a chair) numies and describes his or her action (e g,
I am throwing a Frisbee™) Moving in a clockwise direction, the
next plaver repeats that action and adds one of his or her own
T am throwing o Frishee and holding a Kite™. and so on until
someone forgets some of the preceding additions, Children can

and sequence play o part
“the st player (standing

leave their chairs, arranged in oo circle with one less chair than the
number of childiren, and tollow the leader around the inside of the
circle, mitming us they walk. adding plrvers. and adding to the

repeited sequence, When someone misses, crvervons must scramble
for the empty chairs. The plaver feft ~srading stars the next
round ol remembered mimes. (Ster 20 Pamarveintermediate-

middie school)
Drearr ic Huve o group ot chil
they can drcum ;dmut’ Rl ]‘:Upp\. \:md‘;. i merrwﬂo——mumL 4 ﬁf"‘

fren suggest o number ol iterns

: Ig’*cr n_' ey h

rihes L 7
as ann M- Children who recall the M/ wnrd 45 Tme rryrgu—rmm:; Toan
pantomime the word, sketeh it write it. or say it. The memory
tactor can be made casier or more ditficult by the nature and
nuniber of the words to be kept in mind. Again. keep records for
diagnostic purposes. For older children associational and organiza-
tional pinw to awd memory could be discussed. for example

remembering a Lirger number of items by associating euch with a
room of a house. A vivid sensory maging might slso be tried.

(Step 2. Primary-intermediate)

trossip. The old same of gossip tses a whispered niessige passed
from person to person and finally spoken aloud by the last person
to receive it the original message is then stated by the first person.
This activity illustrates many aspects of hearing and listening,

auditony discrimination and analvsis. (Step 1. Primary-

o

po

m<ludi
intermediate)

Weord ping-pong. Pairs of children are given a list of words. A[
a signal. one child speaks a word and her or his partner must say ¢
word that rhymes with it. The two continue back and torth untll
one child cannot think of another rhyming word and forfeits a
peint to the other plaver, or until there is a general signal to start
with another word, Or the point can be forfeited after the lapse
of an agreed upon length of time. Once vou determine which
children are skitled in diseriminating rhyming. they can assist. for
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brief periods. those children who are less skilled. (Step 1. Primary-
intermedidte-middie school)

Curch fr? Give g short prepared talk or tell o story and have
children lisien tur all the o/i’s vou use. sounds vou substitute,
numbers yvou mention. sounds vou mention, and so on. If the
children are assigned the roles of “haracters or objects in the story,
edach time o character or object is mentioned. the player is to jump
up and maks a4 sound or a motion characteristic of the assier
role. {Step 2. Primary-intermediate)

Musical cutonrs. A variation on mu sical chairs is to tape large
cutouts to the floor at various point- around a circle (planets.
animals, geometric shapes. states). Players march, skip. ete.,
wing on cach cutout os they come to it

around the cirele, ste
When the music, reading, or sound stops. anv ntaver whose toot is
ant on 2 cutout is eliminated 5 r one or more rounds. The plavers
might ulso be usked to identit, s or her cuiont or give a word
that begins with the same sount or that rhymes with it. (Step 3.

Primarv-intermediate)

Arrending o reverses. The leader. walking dround. suddenly
touches o part nt nis or her clothing, body. or belongings and
deliberately misidentifies it (or correctly identifies it). For exam-
ple. he or she might say. “This is my shoe.” and touch his or her
shirt instead tor do it correctly), The leader then points to one of
the players, who gives a reverse response if the feader has miis-
ic 1ntit’ied “This is my shirt.” an! then touches a shoe. If several
see!t groups are playving this game at the same time, children will
b, getting practice in attending during competing messages. (Steps
3-10. Primary-intermediate)

Reflecting on a poem. Select two poems, one 10 read just for
enjoyment without comment and one to promote conscious
thinking aloud after listening. The following stanzuas from a poem
by Sara Brandon Rickey have provoked thought and discussion in
classrooms: V

Water Magic

A rainbow comes, a rainbow goes
In rhythm with my sprinkling hose.
It arches over my green lawn

[n colors seen at early dawn

And then it
How does it I!!uC nsvll
How dues it r2appear agal
Forming itselt trom hese or rain”

-
LD

bur where”
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Children entived to express their reelings about the
rhvthmic, Iy ity. They might e encouraged to recoll their
own compuari=os, Children may reconstruct the experience of
looking into 4 sheet of water droplets (rain. fog. ooy that is
illuminated by strong, white light {rom Fehind them. They may

recall seeing ore. sometimes two rainbows, the inner one brighter.
narrower, with colors reversed (red on the outside, violet on the

Hght clarfy the Kind of
sprinkling ho<o that the poet was probably telking about. As they
examine their wenderings about cause-ettect rlationships between
the sprav, the light, and the colors. they might plan procedures for
1 inforrmuation and for making their own rainbows to talk
Swrite shoul cAl st
Noise o pollution sol:ion, Atter. tor
street. the teachor could < ! ng i
the noises heard: list, or tell, three words or phrases thot deseribe
the noises: devide whether the noises wore pleasant or unipleasant :
tf there were too many highly unpleasant noises. plan steps o
overcoms cach of theni. (Steps 3-10)

ins-ide edge of the smalier one), Thev m

example. o walk down the

rrest the Potlowing e v

toss listall
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3 Towards a Listening Taxonomy

The first chapter plyced listening in the context o the other
language arts: the second chaprer gave o detisiled view of the
various parts and steps contributing to proficient listening. The
final purt of this tramework inciuded getting meaning and thinking
bevond listening both of which are aspects of comprehensien.
Inis chapter cluborutes deay about skills. especially tor listening
comprehension the myjor coneern of most clussroom teachers,
Most sections of this chapter are h ied on questions, indicated by
quotes, that teache-s have asked, fo example, “Can I find a spacit-
i sequence of listeing skills thz l_,,llLlan nud’ I other \umls_
what are some of the instructic ml nb \L:s [ ndostunding how
axille are generated 58 %
of pressures for JLL_DLH]LIJI‘I(\ dﬂd Rl hLHLF hll‘sl% tor
making and evaluation ot progrms.

Why All of This Attentior to Skills?

Currenlly tiere is an tniortunateiy mcereasing attitude that =~
youcan't festit it isn't there or it isn't important.” Cos 1sequently,
it appears w sing the

to concentrate creative efforts on
crucial higher levels of comprehension-tlunking skitls stimulated
by listening: otherwise. they are lost. However. at the same time
that pressure i3 being exerted for testing specitic skills. some
performuanes  contractors are  discovering that currently used
achicvement tests are totally inetfective. These tests rank children
to the pth degree of precision around a “meaningless average that
faile to retlect genuinely appropriate goals of instruction™ (Markel,
P273)

It the evils inherent in poor tests and the pressures for mea-
suring trivia are Kept in mind. effective instruction will be based
on clearly defined skills and behaviors. Consider the instructor
wito plans in this mamner: 1 am going to set up anactivity and a
method of observing that will show me it this child is distinguish-
ing fact from opinion in this type of sentence. using this type of

53
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T

question, <alling for thi= tvpe of respon=2" This ii‘ tructor. who
15 oawire ¢ rhie benefits of careful planning, will p 3*\1!1\ have
pupils who are achieving listening skill more mpxdh th an those of
the teacher who savs vaguely, ~I'm going to Zeach more listening.”
it the first teacher also hus a prabdhlk auw;m; of listening devel-
opment in mind (rather than considering listening as an isolated
activitys, greater gains for the child are more likely to result. A
it thi= teucher also attends to the u ritudes being created and
realizes that listening instruction pays i1 during creative problem
solving, gains will probably be far more genuine and long lasting.
To pat 1t another way, tie hope is that tm;h;ra will at feast go
bu.und the tvpe of skill DDJ;‘LIWL‘ that reads: “After listening to

what I have to say. the child will be able to tell me what [ said”
(Markle, 1973}, The ideal is for educators to help the greatest
possible number of children to nchieve hoth cognitive and affec-
als at the highest fevels, But it is indeed hard to be precise
icul question

Tive o
as to just whut goals and objectives to use. Thus, a ty;
from teachers -~What listening skills do children need most?™

What Is a Useful Progression of Listening Skiils?

Presently. cducators are unable to say, “Here is the list of listening
skitls.” In fact, when one investigator went about asking teachers,
“What 45 1 listening skill? ™ ke found that virtually no one knew of
any at all (Kelloge. 1966).! Consider the following method of
generating those skills called the A, B, C's of listening.

The three letters represent three levels ranging from the least to
the most intellectually complex. Level A represents the lowest
level of skills in acuity (or perception of sound). Level B repre-
sents hasic discrirnination among sounds.? The most intellectually
complex. Level C. represents comprehension of what the sounds
mean, At Level € sounds become meaningful words and discourse
tiinguisticallv symbolic). Skills at TLevels A, B, and € may thus
form a hierarchy bevause persons who fail to discriminate sound
tifferences with finesse probably also fail to symbolize much
vertal meaning frem those sounds. If they cannot recognize
mezning, they canne! think or talkc about it.

Once skills for the three levels are pinpoimed, the next job is to
superimpose tvpes of sounds upon these A, B, (s of listening. The
sounds are those made in nature, those made by artificial objects,
and those made in sneaking.. S@mé children need to begin a listen-
ing program by leaming to give discriminating attention to sounds
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Troowear g Liviosyng Tuvorony

1 nature ans rrom artiticich obiects inarder to estabhish o pleasan:
toate and 1o deveiop patterns o Siccess,

Ita teacher combines the two levels of Skl and ~ound. b oor
sie cun develop g erid tor sonerating objectives tsuch as thet in
Froure o The darkened ecll in the bottom rizhthand cormer

 Lactouage Comprehens’ b warrants <ome further osplanation

What Are the SEily Leiels in T anguage Comprehiension

Language comprehension represents an urea of much concern to
educators. The teacher can use just this behavior “cell”™ and
expand itg framework by running various skills of comprehension
down one side of u sciated matrix and various units of Linguage
across another. Units of language might begin with words or even
with sounds wirhin words. Then might tollow sentences tor
grammur), These units might be followed by paragraphs and then
by the total composition. This last complete unit discourse.
during which many relations and organizations emerge, Is fre-
quently neglected in listening instruction and is indispensable to
the adequate teaching of comprehens

Next the skills of compreliension should be elaborated. The
discussion here reflects a traditional classification described in
B. §. Bloom's Tuxonmmy of Educational Objectives (19561
Brietiv, the progressive dimensions of Bloom’s taxonomy include
the 1ollowing:

1. Knewledge of specifics. Fecall and  recognitio:. Who?
What? Where? When? Too often teachers stop here when
seeking responsces and neser encourage pupils to respond at
the higiier levels,



Levels of Sounds

i fl. 1.

Levels *

S
of Brilic B
for Listening G, ge comprehension

. Fig. 6. By combining the A, B, C's of listening--acuity,
basic diseriiination, and comprehension--with types of
sound--thes side in nature, thuse made by artificial
objects, and those made in speaking--teachers can develop
a grid for identifying listening program objectives.

ERIC -~ 68
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Comprehension. Transtation (How else can it be said™?),
interpretation (What does it mean? How does it relate?),

(]

3. Application. How do you use it? How do you use it in still
another way?

4. Analysis. What are its parts? How do you classify them?

5. Creative synthesis. Includes divergent thinking and creative
problem solving: how do you form new * holes,” invent,
and compose, using your own ideas?

6. Lvaluation. Judge, using standards: choose, tell why; debate
meuans and ends, .

Figure 7 elaborates these steps in language comprehension.?
txamples of skills based on this chart might be: tistening to recall
a detail mentioned in a paragraph, e.g., number of miles (possible
classification: Knowledge of Specifics—Paragraph; see X, marking
the skill in the matrix of Figure 7): and listening to fearmn how one
idea or purt of a play (the theme) has been related to an idea
within it, c.g., a character’'s behavior (possible clussification:
Analysis - Total Composition; see X5 in righthand column of
Figure 7). It a teacher follows the grid, skills for development that
move trom simple to more complex and from smaller language
units to larger can be selected.

Compiehension Units of Language Organization.
Skills e

Werd | Sentence Paragraph Total

Compaosition

General Listening
Knowledge of X
specifics

Comprehension

.Application

Analysis Xs

Synthesis

Critical Listening
Evaluation

Fig. 7. A grid for classifying listening comprehension skilis.

69
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Units of Language Organization
Phonoiogy Lexicon Grammar
~— Morphemes, | Semantic and | Morphology Semantic
(sound) Words, Grammatical and Syntax Compaonents
idioms Components
of Lexicon

I R N R , ,, ]
Fig. 8. A lanquage unit classification scheme suggected by the work of Carroll
(1968) '

An alternate to Kellegg's simple recommendation for kinguage
units is a classification suggested from the work of Carroll {1908).
This seheme could be added at the top of Figure 8. Thus a msre
detailed classification of language-signaling systems amd in
tion processing might include not only the semantic mies
words, seritences. paragraphs. and compositions bu? zise
(1) the ways word affixes influence their semanti¢ .iea®
syntactic function: (2) the ways phrases and deep siru.s
assigned to sentences: (3) the ways surface and deep stew
sentences govern the modifications of word ‘and phras: v
(4) the identification of antecedents of pronouns, pro-e1ot.,
words or phrases standing for another phrase, sentence. or larg
unit in a passage (anaphora): and (5) the ways structuies die

[

LTI

assigned to and modifty that which in spoken discourse might
constitute paragraphs an’ larger units of disceurse (Bormuth.
1969). This classification .2
grammar and rhetoric.” Children can learn to respond to the
signaling systems of language without having conscious knowledae
of even the existence of formal granimar and rhetoric (Bermuth,
1969). [t does mean that developers should take language units
inte account when fermulating skills (sce Figure 2 for the rela-
tionship).

The next example illustrates how all six of these levels of com-
prchension can be called for in the total composition known as
advertising. Each of the various objectives might be placed on task
cards in a learning center tile. A child could start with the first and
casiest questions on the level of knowledge of specifics and move
¢ to questions that require higher and higher levels of com-

pr-hension shill.?

. not mean. “Teach children formal o
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Comprehension Skills|.. Units of Language Grgarizaciin

Word | Sentence Parzgraph [T@t%l Compasition

]
]
|

l—GEﬂETalliStEﬁiﬁg ' 7 N l' o
Synthesis L ’ 7 !" - .
Analysis L_ 7 ! l 7 )
F-oplication - L ’ } - ‘
Comprehension ]

Knowledge of
specifics

Critical listening
Evaluation }

N
]

Fig. 9. A scheme for listening skills development that takes into account the
la~guage units shown in Figure 8,

Task Cards for Developing Les o1s of Comprehension

Strand: Listening to Medi. Adverusing and Television

Overall Objective: The child will analyze, compose, and evaluate

an original TV advertisement.

Social Studies Concept: Demand is consumer willingness to buy
a certain product at a given price.

1. Knowledge of specifics: Become an ad collector. Use food

advertisements for examples or use 1 tape recorder to “eol-

lect” or recall commercials for different hrands of a product
you have chosen. Note the differences in the ads.

Comprehension: Using your own words, summarize and re-

write the commereials, aiming for an audience of your own age

group or another selected group.

3. Application: Make a survey. asking (1) What is the person’s

favorite ce.imercial about the product? (2) Wity is it appealing

to him or her? (3) Does it influence him or her to buy the
product? Apply what you have understood and the skills you
have developed from making earlier surveys,

4. Analysis: What are the minimum elements of an advertisement
if it is to present necessary “information? What are. its parts?
Conduct a survey to determine from a sample of “consumers”
those parts of the advertisements that affect them most and
why. Try to irclude different types of consumers in your

2%
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i
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survey. If the advertisement is tor food, spot how much nutri-
tional information is actually given. Analyze how your reac-
tions about the food (based on persuasion through child
actors, lights. words, and canned laughter) might affect your’
health.

5. Synthesis: Write and produce your own thirty-second com.
mercial for a product. Decide what audience you are appealing
to and how vou will appeal,

6. Lvaluatior - Plan and carry out an evaluation of your advertise.
ment. Ash . sample of potential consumers to react to your
ad. Were you suceessiul in light of the criteria you had set?
Why or why not? What are the essential parts of this kind of
comiposing if a demaml is to be created” What moral or sthical
ideas (rights and wruawr ! do you need to consider about the
impact of the ad ouviseers, such as their nutrition and health?

It this set of questicns vy placed in a task file box in a learning
center in a classt - ¢t might b2 only one of several.” Other
related questions could e designed to help a <hild attain a certain
social studies (or other content area) concept at the same time
that he or she was practicing specific listening comprehension
skills. Of course, when listeners arc engaged in creative problem
solving through listeniisg, they aie meaningiuliy using and inter-
relating all of the verious levels of skills,

If six levels of conprehension seer: 1o then conside
grouping then inio just two jevels labeled “general listening” and
“eritical listening™ (to the I:ft of the chart, Figure 7). The term
critical implies the use of highly conscious standards or criteria for
evaluating spoken material after it has been comprehended. This
clussification would split the Bloom taxonomy in two, with the
first tive levels in the firot eroup and the last level, “evaluation.”
by itselt. Evaluation, synonymous with critical, is supposedly the
most ditficult or complex comprehension process. Evaluation
encompasses all of the earlicr levels of the Bloom taxonomy. The

following is a typical collection of such skills or g:als:

Greneral Listening

I. Remembering significant details accurately (knowledge of

specifics)
2. Remembering simple sequences of words and ideus
3. Follewing oral directions
4. Paraphrasing a spoken message (comprehensios =4 transla-
tion)
ke -~
¥
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5. Following a sequence in {(a) plot development, (b) char-
acter development, (¢) speaker’s argument
6. Understanding denotative (literal) meanings of words

7. Understanding connotative meanings of words (com-
prehension by interpretation)
&. Understanding meanings of words from spoken context
{comprehension by translation and interpretation)
9. Listening for implications of significant details (analysis
and interpretation)
10. Listening tor implications of main ideas

Pl Answering ard formulating questions {interactive listening)

12, Identifying m.in ideas and summarizing (combining and

synthesizing the who, what, when, where, and why)

3. Understanding refationships among ideas and the organiza-
tional pattern well enough to predict what may come next
(comprehension by extrapolation)

14, Connecting the spoken material with previous expericnce

and planning action (application)

g oro imagine and o extend for enjovimert and
emotional response (affective-toned synthesizing)

felicity

1 appreciate the inquisitive screpe of an opening drawer,
the gossip whisper of a broom.

It might he a mistake to say that these - no highly conscious
standard apphod o cvnlueioe (hinking «hon this first group of
general listening sei'is |
a iuar higher and more cousclous veg oo n the skills of critical

listening:®

Critical Listening

I. Distinguishing fuct from fancy. according to criteria

2. Judging validity and adequu., of main ideas, arguments,
and hypotheses

3. Distinguishing well-supported statements from opinion and
judgment and evaluating them

4. Distinguishing well-supported statements from irrelevant
Y '3 Tl s 3 ‘i_’" e {r i X ]
ones and evaluating thu]? ~

v
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A

[nspecting, comparing, and contrasting ideus and arriving
at a conclusion about statements, such as the appropriate-
ness and appeal ot one descriptive word over another

6. Evaluating the ase of fallucies, such as: () selt-contradic-
tions. (b) avoiding the guestion at issue, () hasty or (R
generalization. (d) false analogy. (¢) fuilure to present all
~hoices. (1) appealing to ignoriance

-d

_“Recognizing and judging the effects of various devices the
speaker may use to influence the listener. such as (4)
music. (b “loaded™ words. (c) voice intonation. (dy play
on emoijonal and controversial issues, (¢) propuganda.
sales pressure that is. identifying affective loading in com-
munication and evaluating it

e

Petecting and evaluating the bias and prejudice ol a speik-
sror ol apomt of view

9. Evaluating the qualisicaiions of 4 speaker

). Planning to evaluate the ways in which a speaker’s ideas
might be applied in a new situation”

Onee listening (and reading) goes beyond physical reception,
the skill includes the intellectual thought processes. inciuding the
ability to make intellectual distinctions and to reagson. These are
the mental processes, whether the intake comes from oral language
or from print. Howerer, a natural progression of instruction would
he to teach thinking skills i an oral context hefore expecting
thinking skills to serve children 1o their best advantage in reading
and in writing. Work on advanced comprehension skills should
begin during listening.

Successful teaching of any of these higher level skills may call
for steps in concept attainment (Lundsteen, 1976a, pp. 46-50).
Briefly. concept attainment calls for guiding generalizations to be
drawn from examples and nonexamples, encouraging punils to give
examples. and testing with additional examples. (The reader will
find creative probleme-solving tasks related to higher levels of
listening comprehension at the end of this chapter.)

Can Comprehension Skills Be Defined Maore Rigorously’

Comprehension has so far been defined almost entirely in terms of
mental processes. But since these processes are not directly observ-
able, attempts to describe them in terms of skills are confusing to
practically everyone. These skills are probably invented in this
way: authors begin by trying to examine their own mental activ-
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mies as they listen (or read): as they examine them, they try to
identify vach of the ditferent processes they employ. After they
identity cach of their mental processes, they try to describe them:
next they may devise a test - measure .cach skill Finally,"they
sametimes submit their tests to a panel of judges. Teachers are
teld. for exaniple, that one important listening skill is comprehen-
ston- ol facts. That sounds easy to handle, but the definitions of
this skill never explain what a *“fact™ might be-or how to degide if
CIs tmportant,”d '

Listening comprehension becomes less tangled when it refers
precisely to an increase in the amount of information a child can
exhibit as a result of exposure to the specitics of language. We
must remember that a child’s comprehension is a complex re-
sponse to the following linguistic specifics: a language system:
rules deseribing how the system transmits information: and specit-
ie features of language emerging from devices in rhetoric, seman-
tics, logic, and structural linguistics. Thus, four clarifving criteria
tor skills ¢see also Carroll, 1968) are as follows:

.-

Does the task relate to a definite language feature? E.g.. Jol
told Bill to go. Who told Bill to £o? (Recall of relative pro-
noun antecedent.)
Dews the task. inctuding the Guestion asked, enable the child
to use the skill that the teacher thinks it does” IFor example,
i a child hears that a “logomowheel” fits into a Cgasket,”
she or he wan answer the question about where a logomo-
wheel fits without any comprehension of what it is. Must the
child listen to the test passage to answer, or docs unconscious
knowledge of sentence structure. or COMMOnN seise, stggest
the corre ot anawer?
Is the construction of the task as concretely objective as pos-
sthle? For example. the task “Write 4 paper showing that yvou
arasp the significance of listening™ is not very objective. “*List
tour listenine comprehension skills in order of complexity
and based on he Bloom taxonomy ' is more objective.
Cuan a teacher set many similar tasks in order to elicit a pre-
cise definition??
This call for linguistic precision does not mean that _hildre, o ust
be taught formal grammar and rhetoric, but a detailed class. ca-
tion dogs s * that children can learn to respond to the signaiing
systenis of languase without having conscious knowledge of the
existence of formal grammar. It does mean that developers of
skills(including teachers) need to be aware of language units.

7=
o
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The next list, collected from at least fifty sources, reprosents
ills of lis-

tening. This compendium represents items that should be in both
the listener’s und the instructor’s personal glossary. The list implies
vocubulury background, a relevant skill in itselt. Some of these
ideas, cued by phrases. are common in the literature: others are
less so.

A, Skills of attending and tuning out distraction
B. Memory span
I Auditory memory span for meaningiul sound sequences
and syllables

2o Auditory nieooory span for nonsense syllables
3. Auditory memory span for words, sentences, paragraphs,
and other linguistic features in organized and unorganized
discourse {see section on discriminations)
C. Further clements ot a working vocabulary for listening

1. Hearing and listening (understanding the difference be-
tween these terms)

Ateang tncluding levels of listening, showing increase in
sness and  complexity of comprehension and

[

CONsCIo
processing skilli
T a-wuy rospromibtity for communication

.
':‘;
4. Huaving
5

4 tlexible purpose for listening
Optimal use o1 leftover thinking space (or thinking tinie)
while listening

6. Similarities and differences between listening und reading
(e.g.. contexts: person confext, tme pressure, material or

hardware mediun)
Empathetic listening
%, Report versus emotive spoken discourse
Y. Interrelation of other [anguage skills with listening skl
10, Nonfacilitati g barriers or “*bad™ habits in listening
ay  Labeling the subject as dull (negative attizude)
k) Overreacting failure to recognize the nonration-
al. the subliminal device. letting emotcsi-laden
words get in the way of the message. exeessive
self-assertion of emotional aspects of the commu-
meation atmosphere, personal antagonism
c) Inflexible purpose, e.g.. listening only for details,
detailed outlining of all input
dy Faking attention instead of directing and main-
taining it (“tuning out™)
Fase of distruction
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) Missing large blocks of the message.

g) Listening only to easy material (avoiding chal-
lenging listening) .

h) Wasting the difference between spoedd
thought speed

i’ Daydreaming

§) Private planning, private parallelargument

ky Creating distructions

Iy Inability to aniicipate next point (inuability to
plan for and anticipate the message)

m) Inability to wdentity supporting material

n) Inability 1o summanze in own words

0) Inability fo relate thinking to main theme of
spoken materiul

P |
i

Using the ditference between speech and thought speed
(tuning in, turning on)

a) Using reluted mental imagery, applying criteria,
relating past personal experienc: to the message,
entertaining many alternatives, adjusting to dif-
fering situations and individuals

by Identifying focus words or organizational clues or
signils, ¢.o.. time signals, tenses, articles

¢) Having o question set, ie.. gentle, exploratory
prohing

Discriminatisn

41 Souast stress, juncture (pause), piteh (supraseg-
mental contrists), cadence. rhythm, emphasis,
phrasing. rate, volume

hi Sequence

¢} Sound  contrasts.  c.g.,  vowel,  consonant

Jy Grammatical contrasts. c.g.. The business fails.
The businesses fail.

¢) Reduced forms, e.g.. You can't jog. You can jog.

Using context

]

go- without memory {(mnemonic)

a) Short mes
devices

b) Component focus

) Contextual focus

d) Long message—with mnemonic devices

¢) Preparation for listening
(1) Prior discussion of context and/or vocabulary
(2) Giving the number of major points to come

i

77
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(3) Giving a partial outline
(#4) Question outline
fy Selective listening

(1) Note taking

(2) Listening for time signals, tenses, articles

{3y Unguided reconstruction—summary
Finding the organizational skeleton in the spoken dis-
course
Avoiding the illusion that expression s communiciation
Knowing group discussion rules. strategies, and courtesies
Denunding meaning (conscious etfort to ingrense vocab-

ulary)
Encouraging upward communicatior: - f 2 person in au-
thority) :

Using redundancy to reduce line loss
Avoiding overset for redundancy (Teacher always repeits
directions many times. so why bother to listen the first
time?) .
Improving the climite for communication
Making a listening inventory
Keepinga listening log
Constructing standards for effective Hstening
Appreciating unexpressed  meanings  (rarely dowe ady
exactly what we mean or mean exactly what we suy)
Understanding the concept of noise pollution
of delivery
Listening with patience
Listening with diversity of response
Listening with flexibility in using concrete and ahstract
thinking
Listening nonegocentrically
Listenability (related to readability: see Glasser. 1975)
Getting horizontal transfer from listening skills to reading
4nd the reverse
Listening critically

2) Evaluating hearsay evidence

b) Evaluating hidden assumptions in oral speech

¢) Evaluating point ot view

d) Spotting and evaluating speaker’s purpose. intent

The next stép after formulating some dimensions for a “axon-
omy of skills mizht be to choose for instructional emphasis those

P‘Ijrj
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of - cultural impoitance and ¢ particular relevance to the target
group’s age level, attention span. and disgnosed weaknesses, Al-
though cross-sectiona] and longitudinal studies indicate step-wise
growth, they tell little else about selection and placement of skills

other than what common sense and a knowledge of child devel:

opment already indicate. Perhaps ‘the worst crror has been to
underestimate the vocabulary, grasp of language, and complexity
of the thinking process that even the youngest child in school has.

The following material is an example of skills or objectives
selected for a fifth-grade population in a number of Southern
California  counties (Lundsteen. 1969). Block diagrams and a
description of a tentative hierarchy of some general listening skills
and seme critical listening skills are included, Chapter four touches
on the measurement that was used to assess these skills. .

Tentative Hierarchy of Some General and Critical Listening Skills

A designer of an instructional hierarchy!® usually determines the
final tasks for the child and then ashs the question: "What does
the child need to be able to do to perform this task successfully?™
Then an objective is added. This procedure is continued with each
subordinate objective eventually defining a liierarchy of objectives
extending to the entering or prerequisite skills for the child in this
program. Accompanying the block diagram- are lists of objectives
for pupil behavior in & more complete st.tement. the nurabers
corresponding to the diagram. This material gives the teacher a
quick overview of the behaviors to be exhibited and evaluatea.
The two hicrarchies presented in this chapter are a supporting one
tor general listening (Figure 10) and one for critical listening
(Figure 11). (Also see Weaver and Rutherford, 1974, for an exten-
aive hierarchical sting of listening skills from the prenatal stage to
grades four. through six.) o

Verbs are important components in staiing objectives. Some of
the major verbs in these objectives are adapted from the work a:
the Southwest Regional Laboratory i Inglewood, California, as
found in a paper by Baker and others (1968): (1) identifying,
(;}) naming, (3) ordering, (4) descriting, and (5) constructing. The
verb cemstruct as used here reflects a verbal product produced
autonomously by the child but guided by criteria rather than by a
concrete object designed and assembled., Identify is nonverbal in
response while name is verbal: describe includes recal! or iden-
tification of characteristics.

An obiective in the hierarchies may include several of the verbs,
especially if the verb applies to the last and perhaps most complex
behavior, constructing, During a lesson the same objective may
call for all five action levels—calling for a response in which child

70
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behavior varies from pointing toa word on the board to construct-
ing on his or-her own revised criteria lor evaluating. hy potlieses.

The prescquisites mav o initizlly possessed by the child at a
relulively low level because these rrerequisites continue to operate
and to be reinforeed, interrelated. and practiced as the hierarchies

Drogress.

‘Subskill: General Listening Objectives (Fig, 10}

1.

[ ]

8.

Distinguishing Hearing from Listening (prerecaisite). For
example, the child identifies, names, describes. diserim-
inates nonverbal and incomprehensible sounds in coutrast
to verbal messages thathe or she comprehend-.

Demonstrating Two-way, Listener-Speaker Responsibility
(prerequisite). The child names. describes, ¢istinguishes
(true-fulse questionsy. demonstrates (¢ g, during “bring-
and-brag 7 time), constructs. applies, and states principle of

- responsibility for two-way communication.

Selecting Fucts and Details. Given four possible choices
after fistening to a selection, the child reculis and identifies
fucts und details within the selection. ,

Sequential Ordeding. The child recalls and identifies se-
quential order; respends ta such questions as, “Which
came first in the story?” The idea is to know what you are
doing, where you are going. and why.

Selecting Main Idea. The chifd recalls verbal information
and orders, distinguishas, constructs, and identifies the
main idea from among the four choices given.
Summarizing. Cavertly, the child recalls, describes. details,
atingul fers manv nain ideas, and overtly iden-
tifles «¢ . oo ctatement from among four choices given;
respondi Lo oucstions such as. “Which title best covers all
of the ideas in the story?” or “Give one scntence telling
what the story is about.™” :

Relating One Idea to Anather. The child recails, describes
details, distinguishes, summarizes (ull covertiyy, and overt-
ly identifies a valid relationship from among four choices:
responds to questions such as, “Finding a cobra was re--
lated to which of these ideas””

Interence Making. Covertly, the pupil recalls. describes
details, distinguishes, orders, summarizes, identifies rela-
tionships, and overtly identifies a correct inference from
amang four choices; responds, for example, to “The story
leads us to believe that .. ."

: [ S
e
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%
. Distinguishing |  Prerequisites Demonstrating
. Hearing vs, ) — Two-Way
Listening Responsibility

‘

3 Selecting Facts
and Details

; Y

4 Seguential Qrdering

Y

5 Selecting
Main idea

Y_

6 Suminarizing

7 Relating

[ e
e —

8 Inference-Making

Fig. 10. A tentative learning hierarchy of general listening objectives,

O

ERIC

Aruitoxt provided by Eic:



y

1

Sustaining
Listening

2
ldentifying
Commen

Elements

3 Identifying a
Single Purpose

—

4 Discriminating

Muitipurpose Content

B

»

5 Autonomoii
Construeting
TT———y.| 6 Labelinga
Criterion

2 Applying Criterion

7 ldentifying and Categorizing
in Similar and Analogous Practice

\ B

[0 Normina and Sea T

9 Applying Broadly

—

0 Naming and Stating
Principle of Evidence

N

11 Stating Principle ]
of a Standard e

12 Identifying | 13 identifying Highly
Snap Judgment [ )

Conscious Judgment J

) \a

i4 Distinguisk 'zﬁg Snap Judgment
frem Conscious Judgment

15 Stating Principle
of Criticai Listening

16 Appreciating Critical |
_ . N . =

3

Listening J

Fig. 11. A tentative learning hierarchy for critical listening.
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Listening Ohjectives bz [

Sustaining Listening (prerequisite . The of ild Hseens all too-
“uv to the ernd of the miessage: for exumpie. she or he
i sriodic sentences

Aentifies and viscrinlinutes meanie 7
and surprisme last words which are ermbedded in lessons
Tor prereguisite testing purposes,

ritving Common Elements «prerequisite). The child

sl el wldintoan example Lowhich o

s cives experimental fier, historical fuct. or observa-
el st plavs on o words, sas exogeration or surprsce:

of “paints” a funny word piczure.

ldentifyving a Single Purpose. The child liste. © crinealhy
Carplies criterien orjs s in lightof criteric) 1o & messge
virh o oapasedls one rurpose.

Listenn Agally o Muliiparpose Cov tent. The child
listens v Leldy o5 standand or criteri ny to a longer
e S80LY hoseveral purposes, eog. to give fucts, to per-
sudes and 1o be humor ous.

structing, The calld consiructs examples

Autonemous C
LTown,

el s or
Labeling Criteria. The child m ind stores the preceding
comzien elements tound in tiw cormulating of facts or of
humorous discourse a5 a4 set of classes and as criteria for

ldentifving and categoriziry Fact and Discourse. Gpinion
of Humor in Similar and in Analogous Practice. Given an
example, the child names “giving facts” or “‘being funny”
as 2 speaker's purpose and can tell . :ria used and the
details that fit criteria. »

Applving Criteria. The clild applies criteria when listening
t mixvedd oxamples in order to match the message with a
main purp se -to be factual, funny, or To give opinion (in
4 recognition situation).

Apnbving Broadlv. The child applies criteria to reported
“onvour-own” o experiences outside of the s lesson
time. 7
Nanling and Sty i.ng Prineiple of Luidence, The child names
and states the principle of noticing evidence in order to

up judgments, e.g.. clements of facts or of humor.}
[ Jucig E

ce
&
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11, Stating Principle of a Standard. The ciuld states the prin-
ciple of usirys or creating a standad by which o juc
{There must he a standard used conscioush ™«

e.g. related to discrimination of humor.)

; clemionts of Behavior sdivating snap judg-

L.

ment teou, did aor disten ol the wan to e end. did not

notice evidence, did nor uge or cannot name cndd apply

stundard ).

13, Identfvine and Nanong Highly Conscious Judgment. Given
examples, the child names elem
onstrating highly conscious judgr. . distening aii the
way to the end of tite message, not cing evidence or detuails
of bumor. naming und applving a stundard).

its ol hehavior dem-

:

i+ Distineushing Snep Judgment front lHichly  Conscious
Ju entt. The child identifies. names, deseribes. and dis-
tingzuishes between snap fudgment or opinicn and highty
conscicus or reflective judgment when prosented oru',
train-of-thought examples of each.

ot
o

Stating Principle ot ‘ritical Listening. The child describes
the principle of or .iefines critical listening in his or her
own words, including evidence, standard. and Aighly con-
sciows judgment, or words similar in meaning, and tells
the function ot each.

6. Appreciating Critical Listening to Speaker’s Purpose. Given
illustrative examples. the child expresses or states the
“principle” to the eftect that “If you don’t listen critically,
vou may be fooled or miss a . of fun.” Observation of

hehavior |in class and lessons, iding discussion., dem-
onstrates acceptance and preference for critical

listening (but in a wayv that . tagonize and block

further communicstion).

it may seem from the foregoing analyses and list. that 817285 is
laid solely on tli: solitary listener and the cognitive domain. How-
ever, the interactive and the affective domains—the next topic-
have 10t been forgotten.

What Are Sorce Skills of Empathy and Role-Taking?

Another dimension =i listening skills should be examumed: the
development of role-taking and empathy ir " Liren—-the social-
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skills hus i

wmorpersonal skEdls wsed in lisoning. Ihn sitool
parts: 1y The ability to “take the role™ o ether persons o
intended listeners & g rheir capacitios. Lo their necds.,
intentions, opinions, strengths, and limitations cmotiona! L pereey-
tuzl, or intellectusl wnd (25 the sbility o use ’!1 s grusp of the
ciively with

VoieC s

stpribuies of others as o toel in cowpvmicating effe
them,

Listening is Jike o twossided mirror. one side reilectng the
he [EARMTS
this understunding as their listening b
The voung child 15 at first eyocentric, “he prisonier of his or her

ely lgnurant of and unconcerned

CNIFee 0T ! ahor sude the pee r CBiLip poprog

Omes e center, “

own individual perspective. for
witi the perspectives o others. !

There are descriptive features o f role-taKing ti : take it beyvonu
the listening skills mentioned carlier. RQole-takers 1wy base their

CSUITUITR o G3Iener G0 Ui wna capa ey unl ) jast ;a.:nz:r;xi
Knowledge and expectations of pecple wnd their Fehavior: and (
present perception according to the listener’s appare;t hehavior.? ¥
For ex e, how did the audicuce respond” were they blind-
tolded? From what position, pnysically. are they SeCing 4 person
or object? This socialized. other-person-oricnted communicaticn
has been variously called  de-taking, role porcepting, role-plavig
tar ¢ie onenty, silently purting voarself i someone else’s shoes,
and canpathy. Engzat/y. prefcs-ble to role-taking, Smplies more of
afeeling tone (although 1m0t Cuide se much as symparhc); that is,
oae’s cwn identity and objectivity are maintained. Moreover, the
information is definitely not @awred 0 provide a tool for a
marapuliative. persuasive purpose in the sense of taking unfair
adv. mage of the Listener.

There are other aspects of role-teking, Tho exercise ol this set
ot sKills may occur briefly ¢r continue over a long period of time.
This discrimination is impostant 0 helping the conmmunicator to
mat e an appropriate response- a simplificd Jdefinition of “u perse
who histens well.™ This set of interactive skilis takes the commu-
nioator bevond the A, B, C's of pw«:»iw; listening ( lcuitv. Basic
discriminatios - and Comprehension) 1o a way of doing somiething
ges in the mostsocially appreprigte was.

o

dbour me

Eeceiric cnd Nopegoceniric Sommmiunication

To clurity the concept of role-taking stifl further. we 1o to
brictly explore the distinction between egocentric . rnonez:

o=
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e communication Faoeening COMCation, in s Ly
farmn, comsists of anly Do steps:
.

P e pedker appreherds events and coces them internalls so

duu i Hey afe mieudliis cub e bnnoor her

-

RERTRAR

- fhe ‘\‘_;"L'L;’/". [t Is thw L ST SR U EER Y P
¢ ot beer sanged to s rpibatee of

T THIULIBAY creirhor

The piossiage
The =i o

the fivtoner, DUl o~ essentisg
Coded for hims 0 or hersel Thuso osoan glm_f:;r’yzrnj

cOMmmunication

et s oan eeiin seep and the contin-

Nolegude i 1
tine dimensior of hotdime s Cind U pelesant artribuges ot the

P fipsl alep s the vume for both e at e s nor-

pocenti. . VONTIunicaiion Aceor linely, notice the Jifferent

AT RN

I The speas ranprehionds events ad codes them b bimsedd
or herselt

3 RBeiore and during the spodhe s communication 1o the

Gcrener. the soedher aliempts Lo discriminate thase at-

*wlwmb of lus or her liscer r that appear to be perthient to

the fistencr’s abliny 1o 4 woonde the spedhoer’s messugy aleet

the cvents.

3 With this nformotion inomind, the speaker Tecardes e
ovents as o rosss b oor she thinks is appronriate for the
pivicir . tieeas, The speabor may b o taoactively suppress
the readency 1o alfow s or her messiaes 1o drift or rogress
{0 he egocents - oiTor ol zoding just b Nimselior berself

Flio feliowing are fow thowehits on the appliability of these

madels to other L tuge arts and to the various aims of discrurse.
Researel in this arcae has been fooused on oral commisiication.
But the ries discussed above could be related to writien RIAT iR

FOSLUTT (1USsdges (mesios) as well QF Sourse. Should the listeaer

rs for the message he e

attributes which dare relevant e the cvedd
wime tor bethe speaker aned listener, :
idenliv. not o oneeded, However. this coinciding oi Attnhllh\d

aims (oo, the seme veeabialary meanings, the same per-pa o)
appears celatively dare. The @i for nse) of the communiay.an
involved muznt be martially self-c pressive. nfeomative. lirerar
iropersuuse oo Studics fave Jealt manly with ScPIRYe a1
ueh as insructing a blindtolded person on how ro play o gamed,

recoding step woul.

{
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fooew sk owe o) were Jo tely persuasi. ol such s the orne
m whivh the du! dowas instrucred 10 try to sell her or his listener o
He or g TV ger 19 '
One of de § tusks wav =D whese o child 3CeS, 4l
slory about. 4 series of severn ploiurs nml\:n"
parentl Terce oo, and an apple tree, !
emes from the series, Next, the <hild's second wuminer enters
the room. and the child is Fequesteu Lo predict the story that the
iter would  probahly el from the remuaining foyr

STEA dssuning nat she or he has nev ‘et seen the whole series.

Hx : 'ugturu “re so-constructed thar the complete series strgests g
ifrom ihe ¢, . depl b by the four remain
i 3 fmzlinmg pleture there is no direct .

ol th*— tlcrgr du ‘hx‘ goalis to sec if the child can - ppn;st; heror

his camn persped ive in favo; or PI‘Ldl;UI [l hdt uf eroor his pro-

’v]g I‘IC p’lrt‘ltr ]r] ((}VTiﬁ"l‘Y“‘ = \,[1: b!lg{LA xg&llﬁ ij!I
b sty accurately from fhc otner point of view. Child responses
Woie placed in one of foys categorivs. Lccording to sensit v oto

the role-tiking dspect. of the task,

Who, Then, Is the Most Skilled Listener?

Considering all the i astons to the skill of listenir S.0 18 clear
that the sxill involves much mere thin nere auditor Jiserimir
tivn. Beyond acuity o heard listening cor =chens on inva]vcs
surh matters ag enlion spun. me: Hory storage incjuding rec -
tion of menta! images or pictirg m;ahu!arv tm organizatiun
and retrieval of facts, and the undgrstgndmu of the speaker's
purpose. Morcover, there - the additic mendtal activitics of
searching and  testing backgi. 1nd knowledg:, of recognising
hﬂﬂ”‘%[!g featuces, and of developing sets of o piathy or role

taki=g. Again, the * }xst listener in dry group (with respect to
Kills In general am] w literal compreli Vs the persoon g
MIval Comsistentiy, i !ze; least time and in the greatest variety of
CIECEIES L e ;*msr z/r SO comiprehe nu’s zm Speaker’s meaning i
the widesy CAriery of spoken mgiering ! ‘ro1 this writer s point
of view, the “heg* listener™ js also capable of using his or her
listening skill with the wideys range of tiinking processes. Tius
ringe progres=>s from simple association to highly compiex
conscious, cres ive, critical and prgblun uxm_ 'd processes. The
Ringe gozs frors cne-wav iintuk- to com; s feedback sVstems f=r

shbss

the interpersonal meeting of  inds. in Dmf the most skilied
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LT ! S ot foramney
nrobably et oy s ool owide range of basie

st ycres, P e bt o wehdiEc o thiem Yoo parti -

[
Hmferiinn i
Thas Ch

Classifving them. a0 Thraine
ssted method Tor tor-
Jourranging them in

& s s -
[ Y L

oy ehiidculd

! Carpeerily oo
I ne of the most complete
5 Chistemng <Kills 1= the boow by Fassel

e i, oy vt 14 (.“‘15‘»;’.’- by —r"if [ AR

el aranges 19 :
mterradiate, and coos o generad o cimple and pecttic o more

IR

fltional Activities to Promote Listening Comyprehiension

[ie feaeor van usc this <o of listening comprehension tasks
for procien solving af lecn ae early as Kindergarte fin any

cuses carlier o cant adapt tnem ton igher vrade
ol e cemniled Vo o learie

iﬁ;j:r,\:‘; P AT L\Q\

contain audio rare mictures, and ¢ pil response maerials,
Ioceneral. o Sildren o weleonie problenis to sols e seveiise

S eomie essons chat ke us better peaple. U Better veaple”

e with

Gibe seveliin D G WSs IEROTAnL, Dt

eoaaae Lapnw ZlEBL

and more inocentrol of <o ond dae’s environmenat. e the

children to - e that Bisterniy well helos tham to conygohend eaeh
/-

. DTOCESA
vy Tell the children o

annd see U they can sense 1.
citten, Shietd always

of the follow s tasks in the o

Listonpns oy e e
whoape o
Faampler 7One Jan o

STory o

¥

vothe door with i fler

- B R : 1 - R
wantad ene, Tokme 1 oo, she =

standing wothe doorea-. olnted cace oulside, Diees the

ol v o robleimt What s - 0ns vould you need
Dafh phineey il consedneic d

doaituation teothe eiildren, the achor ashoo v Bt
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mnght nappen. The comr . ension task s o pr‘dul multin]e
Sonsequences. St tons mizht bes “Your mother an | vour teach-
or mect on the street. They <tart to tulk about vou. What are some
things they might say?™ Or. “Two  children are arsuing over
PRt ds at thy poortine easel or what TV
Dt rhey sayv?” Or the teacher might
sty Uauppose there are three little shelves on which to put all of
the paints, puns for mixing them, wuter jurs. and brushes, An!
suppase the person vou are teaching to, i up piled them all
bt happen: by the cobinet might tull over,
K under the loud. 13) the boxes might not

i

something feg, whose tur

program to watch). What o

E SV RS nlLla Wi

23 the sheltf migat b

ey vone other possibiling
Liseening ro ger the taers /fc’f},lﬁ" dringa problen: Deliberaeely

the chifdren unclear directions to see it th; v hstt,n and ask tror
I Laprece af chetk,

L'LL”L’I_ ones. For examnie; Ei;icc o piece of p
and o cravor B ofront of o chad Thon save
Livienines v vrqte the proablem and to suggcst croative lzn/nu‘/z=
csess There will be pienty of epportunities in any classroom for
askine children what the protlem is and what they think they
might dee to solve it It is cructal that the proble:., be important,
corcresting, and relevant to the chiid's experience. For example:
ppose d child in our class wvas visiting another class member on
5uruxdkx}; and they decided that it would be fun to buke some
cookics that they could bring ¢ ouir class for morning snack the
next Mondav. What proplemis) will they v and what should
they de? W Cse” Are there other smaller problems? Have yc’;m
! At ol as Tty odses as you cun and of the ideas 1} hey sive oy
for mlvmﬂ’ Wintt wiht be the mas[ unusual thing they . ould dv
Can vou think ot a way(s) to =t it that most children would r
think oI Just suppose your u usual idea were possibie, U
could it be?” (o get “unstuck™ during solving when vouryn .
of ideas. look at the preblem in a new ana Gifferent Wiy}
Lisrening to dorermine i fata are missing, After giving children
a5k them what else they need to know before
they can solve it For example, in the enrlier problem ahuut the
coories for the cliss snack. they might reed: (1) nioney, (2) the
teacher’s permissing, and (35 to be sure no one else gets t}‘  Eame
idea, or there woul! be too mueh to 2at before lunch, Sup
the Children set the teccher’s 1 mmission. but ne one clse
oftered any fets. Do the children have all the faces the  need to
solve the problem? (No: what sbout the money? =V 1wt other

ey

Pick iy up, plo

4 prohlem to solve,

P
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AN g1 parts couhl there be | RIS : »
ppeThant parts ob s probfent e et e Al
Arout tindine ont wiie they need e Levve i ‘
work, on st O, anothor ‘ .,

tricnds el s FEENSEEEN HEY

them deonde wian 1odo wiih ot

Gdes what would voo nead 1o krow!

[ivI

prﬂivlvn‘ ap ask them tosdevelop rrlm for sopvize o baample

o e Lf”-l‘{'l‘:' [ Sy

[oe ;’«'.’,JI,' JFin vud

ol e b onTowhen e

CRUPPOSE boll weas St T
learned to do it how we clean up the pant conw
4 oo teadiiing ;“. Go0 What woubd cea nibor h
first? Wit nost’ What would he \hv st musual ;{;w(»«) to teach
Bt or her. a wuay That most children would not thiv~ of! me
could tis war Peused?” Lead thes children to dimk whether the

Swould by

a1 or herdo

covr o action that achieves the JUSHIN

T 1
salarrg syt
Pl Mol

il serdftoiis G\

[ ivpesni Coef oo sEELARG Jor o :
e . hlldn n o deseription of a child solving o problem or carrying
oul i tas s oat what ;‘mm the child can teid that she or r e hus
boen successiul Bxample: “This smedl boy s learning to gel s
clathes on in the marmng JH by himself How wiil hie kKo it he
hye dressed himsell” rght?” O 7 “This wirl is learning to set the
dining © om tables dlow will she know =he has done it the riahil
way, ali by herel?” (Frecurage the ehild to plan evajuativels
rather than simply asking an adult authority, such as the mother.
=Suppose she wiants 1o Tnow without having to ask hes nmth;i'.‘"

Wothe Nacis s Ahat conhd <he ook at or ohserve

{Chieck bdeas wid

Listenine to determine i the colil i s what the solver -
fended. Frample: A boy'y goal s to huve Nis father bring hint a
Jdop he saw o a Visit 1o the dog pmnu 1o want - this dog for 2
:long. Jdartk

pet. but he can tyo get it himseti, The Jog hewants i
cars, short legs, a short tail, and two qut anits side.” Then draw
ar show the children a pictuse of the dnu the futher brought home,
“nid the koyv get the dog he wanted? See it the children can

[

notice that nnl\ one spectilcation was met Jd. ad that there 84
Jiscrepang

After vou have collewad the children™s responses to these [RER
that involve “Listen-Comprehend-Solve.” you wian share them,
perhaps scale them, and et the children compare them to fae
LOSPON- IS M 7 i other children ther own age. The children can
ceo alternatives ihey did not think ot and will probably reach
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courgge chintren to produce their owa “woising-provoking”
examples and stories. '’

The road 10 vocs istening. This is a suggested on-
ing improvement and felps children o keep a
me time

oing activity

that m tivates i ing
recort uf dttaced oncepts and successes, Introduced s
drer e first lessons in g unit, tae Uroad’ activity may be highly

indis uddized bt with some general suggesttons. Or the “roal’

may be oa Jluss or group proje-r. General suggestions for

punls:

You are abe 1 e begin an exciting trip on the road 10

s ] listening bt
. On v 1 draw in “roadblocks™ to listening '
I bxtend ve.  Crawing of the winding road. Mark it
off in soetions,
»Th oo v last listening activity, Mark

through a section in vour road for euch success and
ibel them. For example, did vou contribute any-
thing to the last class discussjon” It so. mark thrauash
the next section in the road and give it a label, Use
this road to kesp. ¢ cord of vour listening successes
anelote listoin words and pictures the ideas about
lstening that you wunt to remember. Have fun and

sood truveling.

IR
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This chapter examines critici<ms and rationa’ox applicable 1o lis-
tenine tewts, includine stmdardized tests, unpublished tostss pube
Hshers' mtormal assessinents that accompany their instruct.on
materials, and other informal devices, <ol as coling =boeet
standards, and checklists, Intformuation i os chag oo - mter L

to neredse the reader™ sensitvity o the quality o W varicrs of

aviiluble techmigues,

Fe-ting: Who Needs i

Te-= hielp teachers discover and nurture coats tests also heln
teachers o select approvriate instructional strtegics (o use witd
those children most 1 need of help. I educational testing wers
abhandoned. excellence in programs would become less tangible,

and decisions on imposans beucs of curnculum oand method
wadld be mde fess on the basis of evidence aind more on the busis
can erise doubts, justify pride in

of prejudice amd coprice, Testin
h ard- L.lrnul Ju.m‘nnln naent. indicate ngui for advancement, and

4l oo

ol e

Those ulm,.i*ur\ whose v 1! s .md undmt imdings cause them to
advocate fistening instruction want metheds of determining which
<kills children possess. which cnes they still need to master. and
as o restli o new materials,
activities, and feaching strateg os. Even before clear the sretical and
statistical evidence showed that there are separate © tening abil-
itics, <ome researchers hod attemptad to measure 1, The fack
rated. conceprual framework for listening meant that

of ar integ

these tests lacked agreement in what they measured. Some re-
soprchers (who are nni noted tor reticence in criticisin) have
sharply condemned o of the ae arement attempts, thoagh none
¢ them sericusly wan's to stop the effort, Measuring hidden
hvh’winr Iy m;ﬂvng inl rences trom responses 1% g rather fras-
tr Fat it o- such an inferesting goal that some ure
SIIH v \lhm: tn n\k tuilure and ridicule to carry on the attempt.

2
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ey .-.[L'.l;’ffllh,.’

Seoe i riricivis

Frobably all empirieal researcl o the
stenig shills has rested upor shsenvation or - o

STOWLIT an..

tornianee a0 special wvariety o observation, In conste g s
Jwoid extruncous oohL hwelpin-
avie or that hsder them or

Porming testse 1 s Jdiffieult o oy
dviduals o oresponrd in desited w
wntresduce artiticiality vee Carecll, 1969), For ex, mple it likely
motesting s tons soemy of the hest™ s oo may have
Ut are normdlvonattentive und ot onontest

, _

Sieh o mental il

Ot amgly v pov L g ter o TonenL.
[967) - Another and deplorable extrane © 1u_for in
SR RN ’

b Srudioe Ly Car

(2o tound cudturas hias 1o be as great o necaty

Batoming tosts as i reading tests.

testemi be rragile They need to he at b precise
ulty for the individugls e ic s them.

{,i“\[;'i !
~nd onminal Jevel o
Eoociarzer pacture we need Chive” Distening situdations Lo chich a
chld may Beosansined during o wide
Porsdom to parics A complete profile may call for Lighly

range ¢! activites  {rom

e ozmutive even devious ,wiys of studving and ey iluging lis-
e ng behavior. Listening tests should also progress toward o tiner

-

astie dnmaivsis of lister ™ = competence, but most = them are

I

lng
baset on an madeqguate vationale of gen el language ski.s,

Withesy testing, howover, *he tess o does 4}
stening produgtoely or unpre etively,

PR 3 E
[ R

child 1w & VoBapori
et cinddren cannot guide cheir own learaing withenr some sort of
Prodback In retirive Bsolation, repeatod <l USUIY 1o material may
dive Jittle sense of JJirection. Children need the opportunity to
make responses that show they have listened. Well-designed test
questons, tasks, and situations help.

Chicdren also need 1o be sauahe the skills Of (L TN answering,
Bormi th (1969) siggests & it of instrection compased of (1 the
ngne s moessage, (20 the aaostion, oad (3) the response. The
ponndoas that both the rest coestions and the L uuee features are
mdependently e Feudt. Tewr desigin needs to take into account the
relative ditticalty of varieus types of linguistic teatures ae 1 als)
the refative ditTieuity inherent in arious kinds of questions. Tost
taking s reoehy aecounted for or viven 4 breakdown ot these
features. This Tack make interpretation of past test resud s ques-

tionnible (see Fhel, 197

).

v

el
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A dutionale for Testing

i

Shility e histening cororehension refors 0o generalized Rnowis
Aring

cdoesiequsition skills conbated as g consaquenee of he
jUR0 ]

snoken material (ths statemaent = adupted front Bormuth's
eoneral definition of comprehension), Moreover, testing listening

h
I
I
comprehension includes not only OrOCessed NCCCSSUry (o
obtaim mfonmatin from spoken lungu hut also the addition.d
sEills noe Sd nooeshibie that informuation. An exampie, as Bormuth

Sl to unswer questions o respe :11 O tasks inog murer

sty
sty whal 12 listening preswoed 1or e mdividual. LH—
srehension reters not only 1o mere storege and retriev:]

Ty

Teninge com

tw..
i

formaiion, DUl wlso to transturmation and

\': ng;—xﬁ i
hevor 1 the mureriatievira polatiom) (Marks and Noll, 1967

re hest o liseeror fuxk,s’ rospect oo gencr ) Jiteral con-
SCINER I B iEy gy i e o e tpusz consistenlv, in the
Looisr inge gl e o2 dE e T st e s st
closely approxivdics i «,H;,,,acrl\' plediing i the widest variery
e wookenr matcsia! tadapted from Brown, 1934 Curroll,  vos,
12w, the Post listener is also capa~'» of

From this wrilv=s raint of' v
using his or her fistening skills in the widest runge of thinking
range proceads from simple to highly complex association. The
hesi listener is, therefore, the one who best makes sense - of
saund. Superior performance in listenine skill probably - only
reanires passassion of a wide range of hasic competenctoe, ©ut the
dhlllh to o hidize ther for a particular communicative - .onition

Vhis

EELAAY

sitoukd go p

titesis of tils book s that 1esting siterl
iprehension to permit evaluation of listener abi to ap-
bosesthetically,  empathetically, and  judicic sl Bus,
umttullx it 15 bivhly questionable that fisteners cun Jo so if
v canrot comprcbend literally

SLhisvement sty oare dlt.;r'sm trom comprehepsion  tests.
oo cnent et tor listening indicate how much of the knowl-
ol spoken selection "rm;: a varticular ~unject
mulic. . gl H can acquire and exhitit. Comprehension tests

indicate how weli the child can absor!s 5;'xmwlcugu venerally and
from what gereral type of muterial This function is not operating
in achievement tests, in which subtests are simply srouped by

subject. (These ideas are also adapted from nmaaterial by Borimuth,

[9649.)
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assm o s the shdity o2

The primary

i, fering accordine C maturtv, i ¢ hwarng, intere
sihject matter, o sumand of fan frat i<, it is dcarned

= I1gd-
IRARE 1

Behavior, A further assumption is that |
surable: it can be redably measured by i 3 :
sample siils in recall and comprehension 1 the ac ming
spoken lungaage. even. accoraing to a classic study by Caffrey
(1933), when twsts are given by ditferent examiners.

Investigatio n of seme of these assumptions about separate skills
or akilitivs can be done statistically, one rechnigue Boing factor
analvsiso While attempting to investigare the domain of listening.
Spearritt (1962) was the first to isolate ¢ listening comprehension
factor as distinet from e verbal knowledge factor found in
written tests (probably skills in readingy. That listening con-

orrelited to some

prehension aad verbal knowledee factors wore
1

extent probuably retlects common Jeperder an backy
Ritowle fpe of ot duny and Wnewecs s A TEs liste o

comprehension  factor wus relao oo dent ot auditory
resistance and memory span. S the hadings ¢, this study at
the grade six devel have also boe s opported at the high school
level (Cuifrey, 1953y end ot the adult level (Taylor and others.
T9580 Such testing and study at cariter aces and rhe longitudinal
studies needed to ostablish individual vrowth curves i1 these
actors have not vet been made.

i
separate

Are There S0 ovdardized Tests That Reliably Mea e
a CIild's Lis. cng Progress frong Year to Year”

A stunaardized test is one which has been udministered to a pupil
sumple that represents the murket popularion, and information
obtained from the scres is presented (o show the range of per-

formiances expected from this particular populaion of us

A standardized listening test can be used 1o: (1) ussess 1he pinge
and distribution of listening ability in 2 particular group so ti. it
cree of difficulty of oral material can be adjusted: (23
i the group huas learned whot is being taughit: (3)
mea-re group improvement in listoear skill over o ospecific
periow. (4 estimate groun reading poteniisi: (5) compare reading
and listening <ills to make the most o the best mode of recep-
tion: and (63 test assuimntions aboui, proposals for. and models of
listening (

The tolowing are two usefw tests for ussessing basic listening
abilities: e féiois Test of Psveholingai-ric Ahilities (ITPA)Y and

tite des

detormn s

[

]
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TN N AT -
i e frery cercineiies Lo HIPA s publishied by
e it i on bxoepronad Children at the Ui

sty of Haois 0 oweod with children Between the does of fwo.
and-one-balt and mme B Bas subtests relevant o stenine: 4t the
esentitiong devell edirors Do oodivg and twditers - Toca!

il fevel,an Tautenans”

Avsocagriosand ot the qutomutic-sequ:
test, benddivorv-10 i Aubonsaric 16l

amd oo test of Tsequen o

ribves this

g it Voval Segraopeine Carroll (19n%) fess

hatrery and critiques it The Weponae oo
Do TR A
or pattern o auditory wimuli fsee Stern.
L I ) O S i

PR

fregueney
[ LIt fiar

words sound the some or b

~ askad to <oy whother o
CCouptes tive of this book mentions other basic ahility tests,

Phe Brovweess rtsens Lisrovcing Coparedciios Festois the stan-
dardized. olcacer oTorr in the comprehension e’ 2 Alvoonceh
iy desisned o e wsed ey eades nite to tirteen Jt can also
boused dat colleee und post-collese levels. The seventv-eight itents
arecvrouped i fve parss, (81 Dnerediate Reeall, () Followiny
Directrons, 79 Recognizing Transitions (e, IS 4 sentene in
speech introdactory, transitenal, concluding, or none of these?).
t41 Recounizing Word Meotings (ien items), and (3 Lecture
Comprehersion (twelve nunutes of continuous discourse ). Eor the
noone fuctor analyei’s reported by

lecture comprehension  seg
Batermuan ard others revealed two otler ficors: (1) listen four
detas and (2 drawing inferences tn Duker.  908). Brown (1949)

T T O O 1 S T amymn g pa ) S
coabilite e s conten: Glls “ppaica 16 e L

Lipinrsetoad 1

beat test for separating “good™ listeners from “poor™ ones.

caation nd eriticism mentioned at the beginning of this
haoter Izoapply to this sest

Uhie STLP Liseewing Tesr soan attempt by the Ceucational
Festing Service to measure Lstening comprehension by using the
series cailed the Sequential Tests of Fducational Progress. The test
appears to he built on the detinition “Listening is what happens
when people are sporen to’” (Kelly, 1967, rebuts this definition).
There o wo alterna
feolleger, evel 2 tgrades ten, cleven, twelve), Level 3 torades

1L o0

fyvtas for cach of four levels: Level |

seven, cighto nined, and Level 4 cgrades sour, five, six).

The sy items suitable for the elementary erades are reported
to messire. (1 Plainssense Comprehension tde: titving main:
weas, remembering defuils and simple sequences of ideus. under-
standing  word  meanings): () Interproggtion  (understanding

Oy

1
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-4 e Thore Ve i nor E e Lt

icant Jdetails. iterrelation-
ps among fdeas, and connotative meanings of wordsio 63 Feal-

caplications of main hleas und
=h
aation and Application Gudging ";;lidity of ideas, distinguishing

vact iTom funcy. notiy contradictions, ¢z, "iudﬂmg whether the
speaker hus created the intended mm\d or offect™). The test items
require not only understanding of the spoken discourse hut also u
wide runge of prior knowledge and reasening abilities.
Critici-rns of this test refer to its mix of reading and Tistening.
Also, many of the printed items on the test gan be answered by

Fa

pupils who bave not heard the oral material
There are three possible results from using a wxmrdunsmn
test: \Q the child knows the answer whether or not she or i

cxrwsed to the materials (2 the ¢

Jl[LI’HdU‘;C as 0 resull of having been exposed o [11L mxml‘l
(2 the ohild neither already knows the correct alternative nor
postre (Marks and Noll, 19670 Only knowledee

ning to the oral lest passage
nsion. 1 s Jiflicult 1o find

]c*rns it from -

;wtua!l}' represents listening comprelu
g passage containing information about which a child knows
absolutely nothing. But the STEP test apprars 10 woniain maiy
questions that a child can answer without listening {o the test
passage. Spearritt (1962) deleted many of these items after pre-
resting the questions on a pilot sumple without the stimulus
ses whien he used the test in his study. (Further information
and critique is given hy Carroll, 1968.) )

The Educational Testing Service added listening tests to the
Cooperative Primary Tests (1967), There are two torms for grades
one and two and for grades two and three for unspeeded asses
ment. The teacher reads wnrds sertences. Stories, CXPosiiions, unc
poems. The child demonstrates his or her comprehension "*-v
m: Arkmg ‘xppmﬁrmtt‘ pictures. In this test, listening includes more
12 the spoken word: it includes identifyin Hustrative
or ;\ssagmtud instances, recalling elements, interpreting the ideas
presented, and drawing inferences. The tine cequired is about
thirty-tive minutes A typical itemn is I went for u ride.” with
picture options of a child swimming, a child walking, and a car.
The handbook encourages instructional-diagnostic use of local-
itent analysis data tor groups of childven.

The Durrell Listening-Reading Series {group test) is de
provide a comparison of children’s rpxd;nir and listening ab
Revised in 1969, this Harcourt Brace Jovanovich publication \«:ﬂl\

L Bl
g
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R . coregnd sentenoe cotaprchenseon bty

| A P B . ‘s EXTAVRNEIVE RS B [RRNISTRIEIETI I A
. wov That The cPri chee o po e e U
coorranoe. The sortes Woreparte to e

clulien i readg as compated te b tening,
v o e teasaed the Do Nl Reading -

Solest Por presa !

gov L s s T e as i s terin

aned nrrir o e e e Instrament for estimating o child s

'gmt-;;zlh.,ui SV my boooreads The Ysnbo 1 7

Por boeaning Pt onnde talse podss

htosts o utidre 7y Qe rn e o

Post vl sl o o pr v s ot Potweee the samnie
of tested content e U s andd the o cotives ol the st el
croorant [othe teet fews et meas s he listening <kt iniro-

duced mothe prognon but meseures saotlls developed fater, ol

seetes will G o <how dhe elfects of teaching, This lck of o

il ol fes vectilfed W iy RacTonenis DT Wty eles
teach listering but did oot pro tace positive results, But. just s
unfortanately, i the teachoig socors v to provede competeney for
the test. the test results wai o Prased, wWhe v teachers are unde
pressure Lo show high aeinevement scores for their classes, stan-
dardized tests nuy be invandly rad,

[he test score of o single cmb reilects oo stz 0onle error of meu-

one or two wrong (or right. guesses greatly change the grade-ievel

copuivalent score. Group tests medasure achizvement ol grougs. not

individuaals particnbrhy over oovear or lesss School peopl: misnse
vroup achicvement test scores when they use them to determine
the placentent of individual children. Another coution: avoid

comparing groups that were not represented in the population

from which the test norms wore developed,
Fhe teacher’s question at the begmning of this section was 7l
rd that o reacher can refor to that will enable him

there any stand
or her o determine a cluld™s progress i listening from v

vear? In light of the preceding discussion, we can say that stin-
dardized. norm-reforenced tests are not the answer. Tests especiadly

desiened tor administration o individuals give g more aee

'--‘
i
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Hocenad o ol testitg olien

geevammiont. Hheecover o mopdingt

Pequired  Byodrdnvidoal inensurestent owrth the tensiens that

deenmny it nee rob the child o instructionad tinte and
1

cooalbe an wnhappy classroos aimosnhoere.

Olat e Criteriog lereiee  Foarny

Critsrion-elerende o0 appedr 1o have entered the ¢ room
more reveatly il pooor bz ormersiereneed tests A orite-
Plom=raterenee Dorest doened o determine whether or not a

PUPIH il peTie doderiwed sk For example. wien o child
fistens to oeterial of o certain length and complaxity, i\ <lhe or he
able toidentity the main dan in aine out of ten items? Criterion-

ronced test- e ated to ke <hort-range istructonst deci

sona and 1oosee how well the teocher™s own instre tonad oljec
vives are betng achioved by the auh_i:tzts: Instead o1 i score based
[ correctly, a1 criterion-

on the aumber ot

voteroneed rent vields : n( Uhlu_tl\x_‘“llll ed Thel, 1976,
-'\;ifnll' a turther dmu iption of criterien-referensed  tests
weas thut t" ayvoare pothing new. Fxamples are such work=sample

Coaie e Gvpiee whore He scor s derermined in terms of wonds

oped reyominuie. But it those ty . are compared Lo

vhose s by (lu‘ eo| [L tm tcal is norin-r 'cnygd

Criterion-referes g
the-joly behavior of those takmg thcxr Lv;sts. Thcy !ﬁopc (lmt CVETy
person danswers oo perforn : correctly on all test items tor unswers
Goeettain sel pereentage «;urm:flﬂ Thus they hope that cvery
person wiil receive the same score on the criterion-behavior (v
one hundrad on the 5p¢'zllint" test before trving (o learn any more
new wordsy, This lack ot 13%“[}' is not the aim af narme
referenced tests, which are designed to discriminate among those
who kriow andd those who do not.

Criterion-reterenced tests are most useful in producing tnlerenc-
e« when the behavior sought is obvious and simple. This kind of
ahservation has been with us for a long time. Criterion-referenced
testy ‘mm on much more complete attainment of a much smaller
number of objectives. This focus may be advamageous when the
tester s dealing with the mastery of simpic basic skills. Whether it
15 equally desirable in other dreas of learning (such as complex
listening camprehiension skills) is operi to question (Ebel, 1976y

oA
J
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BRI /].' o Vet o shpri e Joivge et

Unpublished Tests

Aot oo o Bl o aseaesabing eten! e ey
Dot thomes o dimeerTations s i tosis G e een coriand
B oind ore or oo tovisionss e drov Gl st a0

O ol Grese wensureso Pramaplos are mentioned inorsnoes

Roitacdh (190, Draber by snd Dundsteen cb= 650 The Diaker
S10ns g aniolacd Bibiiooraphy sPows cinn-Uve onires or e
publi=hed fosts

Oipe interasting mezs e Spanish bistenimy Comprebiensiom

smentrry Spanish relesision insiracton

SO0, Anoiher

Tost desimmed 1eoovi

stastow ano bspinosi,

por ermdes tour and . i

sonitee i faree Tirde THESEA project i Alamedas County, Cal-
orie COVithin, Tont Dedeick and Manaing descloped 2 messure
For the USOE profect Programs in Orzl Communicanon, Akmedy

County . Cabrornias o These progiess ure sebniod o

T oo

-
o

Durine 2 ter-minure, tpe-revorded teste students listen 1ot

I A

speakers miving conliviing isrrustions SER RO L SER SRR

senal distractons retios. Students circle or nark wiath S oethin

detures i tieir booklets in response to the aaditory s
Another listoning test was developed toidentiy edecatd HIRY
motentinl amonye disedvantaged funior high school students by

Usiig approprate content. inteniews suggesial that ths cenient
hould include sports, adventure. Biographies of heroes,and spy
and miystory stories COrrand Grahens T908).

Walner (19740 developed a tost of listening comprehension tor

Kinderearten and begianing first graders. [0 contains sis aruded

passages and eighty-Tour literal and inferential questions. Shic las
dealt with content, criterion-relared. wnid predictive validities and
comsiders the alternate forms and internal reliahilities 1o be high.
Neville and Pueh 1974 conducted an interesting study that
compared children’s errors i cloze tests by using i reading muodai-
ity and u listening modality, SiSty-six Shitdren aged nive and ten
rosted intwo groups with two parallel cloze tests of reading
tension. The same tests were then given as cloze tests of
listenine caomprehension. Their results were as follows: (1) stu-
dents did better on the reading cloze test thun on the listening
cloze test: (20 although certam cloze tests are apparently equiv-
dlent measures of reading comprehension, it does not signify that
they are necessarily equivalent tests of Dstenng comprehension:
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Jtoldren Ahig 1o

i

ot

o an oo

Sl S ias

ST

DS IR S SERR N

drer hlanbo it children usea fae lrsr; Aing molil-

sdent ol the prece e
T L(mrimlil}’. OrEinisition., mmm——'

Aulle s L mcm-,if.: lne™ of the

witain: oo 1",‘ H‘“\ ;Ei‘_‘_i WUOTY

dadbiog, The plant

Pros astress. piioln,

okere] RIS I L

unpulfished tess of eritieul Hsteming that matehes the skills
orthed i clugrter {hra:nj s been described elsewhere (Lund-
gL bHed o ansd by mabtests are o) Detecting the Speaker’s
Paroose thumer, facl peraasiony, 2 Analvang and Judging
S and Jadging Arguments This
sl has eplicitly stated staudards for the child
to ol dirg the judemental ]'\I’(“u;t"\ ’

i‘m; :.,nu,i.s. aind A A

SIS

dein

P foliowimng tost wxanmple

pm Pose.
roote e i et childron e using ooord - iudying

Sar s st sttt disetd an o wrbirars eriterion is tur\:n‘;liui.

Sl Te e e e Srinnda

it L

dren 7 Wi wus

| ! RN TEO S
il 1 LY ¥
a0 bepensaade

Meark the spenber ooy

romding fo vour saswer chiobe (Pause

UL )

[ the sectiorn o the test dealing
propaganda tml- was being employved:
Celad wornds, hundwagon. ghicter eralitios, trunsier,
testimoniul, plingolks, Ldfdtﬁf;l(r'ﬁ,!!‘l_ :sldc trucking” There are nins
indfement irems that could be vategorized as bad, harmiess. eood.
Phere wre nine resson itenis: “Would vou jud ypagnda as
sewdid bocause L 7 fallovwed by tiree Y Eas
dir tem s subjecrsd to the three types ol questions. E.m; s an
erannle of g test o from the propawinda instrument

with propagaida there are nine

gy sis tems, e Which

B wog

Dropas

I u,mu

“Paeive carefudly - the e vou save mivht fe vour san”

What method i3 the speaker using to persugae vou?

ereryls catehy 1deas or slogans that appeal

e T e
S B do g others de,

s oversont togive oo talk or testimorntal in Yavor of

4. Uses u tempring blos that Joes not really helons

Mark 1007 sevarnds)



O

ERIC

Aruitoxt provided by Eic:
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bt ne 2 dloa oo by von

(yesipen A Heo e

Tohoing oo slow Gnodoivig can can e just as mary gl ddents
et heing caretul enough,

cdrivers, but viou rever

Dowonozuit ey Gooremind peeple o he s

robly Ve muan.

3 P mraede fooreduse death onoour stieels
and Jighwzys.
Mark i (7 gecenes)
Scattersd, unpublished tests <uch as these  Lght be hrought
tovether o mdd oo cheorehzal Duimework Jor e esimyg o

i
Wilkinson, 190%, for British tests of personal

listening.

TodlsTors o dSCOW -0 it Prediclion i

conversetion: atd Fricdman and Johnson, 1905, for an analysis

of 4 variety of tests o detenmine their possible use as measures of

specded und unspeeded disteaing)

Publishers” Tests Thar Accompany *istming Materials

Tdeas for proparing tests o measur listening skilts accompany the
instructional materials from many publishers. I 1969 Science
Rescarch Associates published the Listening Skills Program, which
consists Of @ twent. -fearitem pretest and post-test, The pretest is
actwilly a motivationai device to give pupils g frame of reference:
questions are answered ves or no. ftems refer to detecting rhyme.
comprehension of detuils, iy srences, sequence, main ideas, facts.
and purposes: understandings about the listening act: and fol-
lowing directions. The teacher’s manual also has an informal self-
rating tanswered ves or no) of pupil listening habits that may also
be used as g pre- and post-test. Pupils next fill our a listening skills
record, listing the items missed on theaest. The record will show
which recording they should listen to tor needed practice: after
such practice, the pupils check the recording off the list, Pupil-
teacher conferences are encouraged. The teacher’s zuide gives ideas
for extended practice. (Test data are not reported. ) Instructional
material is multilevel and multiskill for erades four, five, and six
and supposedly Gitcludes instruction on cause and effect and on
creative and critical listening with the help of tape. record. or

o

= 4

ciassette,
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An arlier SEA publication s g seriesof Listeming Skill Butlders
which - purt of the Reading Lalwvarory Scress Testing follows
cach oachor-read Tesson, wmd purils oenter resulis on progress
clurts in the pupd hooks,

Other listening measuremient materials are founc, for exampl
in the Borel Reading Divenon . where the Word Opposites Tess
ayv be given as botha listening test and o reading test. Wy Wechly

[eader contiains listening compreliension wsts for diagnosis and
practice. At primary fevels pupils mark pictures: at upper-gride
levels the pupils write o direct answer usually calling tor factual
recall. Other programs. some ol which contain some means o!
tormal evaluation, are mentioned in the next chapier on mateii s,
(See also the Andergaricin Auditory Screening Test, published by
Folletr. Using a phonograph record. the test measures (1) listenin:
against noise. (2) svnthesizing phonemes info words, and 3y
Jetermining whether or not paired words are identicut.)

Tests that accompany listening matorials. unpublished testsoand

standardized tests can all serve as models for the teacher’s own
development of evalration instruments. Witl awareness gained
in insight

from familiarity wit1 these measures, the teacher may ¢
into his or her own listening skills. especiadlv i the teacher ae-
tuallv rahes parts of these rests, (See chapter five of this book tor
rests ol auditory discrimination rhat accompany progrims.)

Hens Can the Teacher Use Infonmal Devices?

Much inforination about needs and growth can be obtained by
bothh nonil and teacher. One miethod is to pinpoint significant

behavior (seek feedhack), select appropriate time samples, tally

with 4 wrist counter cr with morks on a picce of tape, and keep

records of progiess (charting). In addition to the pupil-teacher
observations. class | diaries, and anecdotal records also furnish
survey material on amounts of time spent and provide data for
“lassifying listening purposes and behaviors, Individual and small-
group conferences and. pupil pairs are useful for making cvaluation
highly relevant. As the class gradually records desirable listening
behaviors. they turn them into class standards, which can be
fornutlized as checklists. A sample checklist. developed ina <lass
where students wished to eliminate certain listening problems, is
shown in Figure 1 2.
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Cheot fo o Lty Boadled ks

Hegratry

ooV ofren bgve trouble fearing what people say. {1
2. The er talkad tgo saftiy. ()
3. Thespaaker talkud loudly enough, bHut not clearly, ()
4. 3% L0 N0Isy:
The poise cogrie from {g) s aroursd me [
{13} { )
{c) {)
{u1) ()
Listening
1. 1 didn't pav atte asn't interested. {}
2.1 didn's pay attention begauss 1 as thinking
sbout what | was going to sa (1
3. The < ,caker or sounds began . 2rore | goul s itled. {}
4. | uas thinking about other thoogs {explain). ()
5. | misseet some and could net ngure out what v/as going un, ()
6. 1 gatwrapoed up like a cocoon in my own digument
and plannine. : (
7. leouldr’t vnderstand, so ! Guit hstening. i)
4 Leguide’t find anything 1 already, knew sooul 1o mateh
up i th wiat was said ()
b, | eouldA’ summarize in my ave vanrds, ()
8. trwas hard 1o keep up beeause | oosldn ™ figure out what
maighit come next, )
9. | listened like a sponge. | got s¢ concernad wvith details |
could not tell the main part from what wys iust supporting. ()
Vacabulary
1. These words or sounds were new to me: y
(2) R o] [T E— (B} . .
2. | thoughtthe word ___meant g ——

Skiils ar things | think | do well in when ['m listening or am showing
impmvemerwéin are:

Fig. 12. A checklist of listening roadblocks can help students identify and
solve listaning problems.
&
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Codding Selivnies

The reacher can incorporuate valuable discussion DBeliaviors into
coding devices. Thev are then mimeographed and given 1o pupils.
This tvpe of material (and the standards) are best built up bit by
B inductive!sy, with the children. who then genuinely understand
the muterial wnd feel thut it exists partly by their choice. Figure 12
i oan example of seven items for general Disteaing: Figure 14

presents o cample lesson plan.

Feachers can also use children’s graded texts and published
pardgriphs for vanous grade levels 1o form a diggnostic tool
asually called an intormal reading inventory. Instead ot deter-

and comprehension tevel (as indicated by the

i
most Jdif

12 oral rewdi
lifficult selection reud successtully by the childy the teacher
can read aloud to the child rhe paragraphs in the inventory. Then
by asking questions on the content the teacher can determine the
hest level at which tie pupil can understand materal when it is
spoken Such an informal device is helpful in eetting a general
idea o the level of listening comprehension of a child who i
linzuisticatly difterent from athers in the class,

[T the listener’s first task s to recreate in his or her mind the
Smcaning T oof the speaker. then a profitable assessment activity is
to have the chiliren write their own passages tor listening tests,
Children can thereby have a nand in designing the questions to be
< Inorhisoway the child Becomes the best

d<ked about their puss
authority on what the passage means and can settle contlicts of
opinion that might arise.

(Juestions

Bormuth (1969) claborated common types of questions that are
thonghit to assess literul comprehension: antong tliem are the
“Reote Wh- questions”™ (who, which, what). He shows that by using
nonsense words, this type of question does not test semantic
comprahension with any certainty, but it does form a base for
questions that do.

For example. givcn'fl sentence containing the nonsense words
The pidharn ploshed into tie wornnstruffle, even young children
can answer “wh- questions? such as “Who ploshed into the worm-
struffle?” The answer, the pigharn, implies that. in some situa-
tions, questions of this type do not necessarily require that the
child comprehend word meaning. The structure of the first sen-
tence 1s something similar to The girl jumped into the spaghetti,
or, mere likely, the swinmming pool Bormuth mentions questions

i
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Fig. 13. A sample coding sheet for listening behavior, See Figure 14 for a
lessan plan that employs the coding sheet.
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96 Are There Methods for Evaluating Listening?
What did it do for you? It Feedbuck practice '
sounds to me like you under- .
stand; do you? Can you give
niore examples?
What did you learn? How can Direction and reward
we evaluate”? What did you get
out of it? Where does this take
us? Whaut anlt be the next

. L
2 step?
Can you sum up for us? Summary
' Transfer )
{Subconcepts)
Lews look for ways we canuse  Set for trunsfer
what we talked about. What
could you telkan absent class-
mate about this discussion?
How could you use this some-
place else” At another time?
How many of you found a
chunceto . .7
What did vou understand? Meaningfulness
How was this like . . . ? What Similar elements
might be the saine?
Could you also try? Qutside of New instances

this class would you , ., ?

The major divisions of the questioning approuach are (1) readi-
ness. (2) reinforcement. and (3) transfer. Clusters of concepts
within cach area have a progressive. cumulative, and dependent
relationship. Thus the assumption is that as the first major cluster
is in operation. the second has the possibility of functioning. and,
when the first and second are in action, the third becomes pos-
sible. Figure 15 displays these concepts in the teaching-learning

approach just illustrated with the sample questions.

Taped class discussions can be coded for questions aimed at
these types of concepts in a tE..lghmﬁ-]Edl'ﬂlﬂg approach designed
to promote creative, interactive listening. Sample coding sheets
are shown in hgures 16 and 17. Inaccurate listening was consid-
ered a supporting variable to be accounted for in creative problem
solving.

Perhaps:the material in this section should be in the chapter on.
techniques of teaching listening. But there is much zbout testing
that is inseparable, fortdnately. from instruction. Probably the
most pmdugtwc testing is that which is also instructional. :

jnrj
A I WA
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Terms such as aestheric appreciation, cmotivial response, and
empatiy found in some ol the suggested skills in chapter three
suewest areus of communicable experience that are ditficult to
explore by quantifiuble test responses. Laughter. tears. and signs
of embarrassment may give better evidence of listening than any
objective test yet designed. But such evidence is colored by the
listener's control of her or his expression and the powe. and the
bias of the observer. Standardized tests, nevertheless, will not
sutisty the need for day-to-day assessment, especially of long-range
effects and specitic requirements of a particular individual or
grotn that needs exposure to a wide variety of dialects and usage.

I. READINESS

6. Facing
- o= Focus 1. Openness
E- nd
Lity 2. Boundaries
3. Skills {i.e., verbal
5 Data flus;:jiiy,- |ISIEHHV'19,
gualitative levels)
4. Activation
(I, REINFORCEMENT v I, TRANSFER
1. Pupil autonomy and 1. Set for transfer
feeling tone 2. Meaningfulnuss
2. Feedback 3. Similar elements

T

3. Direction and . New instances.

reward

(Given) Cognitive
and Affective Readiness

(Given) Reinforcement

Fig. 15. Teacher questioning of students can promote the development of
certain interdependent concepts.
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Coding Sheet for Teacher Behavior

Teacher Responses

Teacher o
Functions S
3=
L

Search Strategy
MWiain Problem
Type of Problem

Grouping
Labeling
kissing Data
Hypotheses
Total

- o !
Readiness I
Dpenness | L B S N
Boundaries f" 3
Subskitls - | o
Focusing on
f&c U i N I

Refocusing N N P .

Extending S N _ i

Lifting S N —l .
Reinforcement

Direction and

reward — — .

Summarizing o i )

Transfer
Set . S N T
Meaning [ N L

. I
Similar alements |L*"**' } o

New instances _ — _
3
|

Other

Control . S N B

Unclassifiable . I . N

Totai

Fig. 16. The teacher’s ahility to ask effective questions can be enhanced by
coding taped samples of class discussion.
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Coding Sheet for Student Behavior

Student =

Class & ——

Student Responses

Total number of responses

Qualities
Interactions _ . - _ _ _
Controlled and
unclassifiable N
Concrate respanse _ ) .
Abstract response ,, _ . 1 _
Mixed concrete
and abstract S E— .
Inaccurate listening . _. . —

Hierarchy of Qualities
Elaboration - _ _ " . .
Originality — . i, — n . —
Muitiple alternatives _ - .
Empathy _ — . - _.
Causal thinking . A _ _
Tentative causal

thinking . - - JRN
Evaluation
Autonomy N - - _ - -

Total Quality e _ ] 1 _

Creative Problem Solving
Facts and conditians ) I S _ _ _
Groupingf & ¢ . _ ,7 - _ .
Labelingf & ¢ S _ 1
Missing data i R |
Saarch strategy _ . _ _ o
Main problem ] S S : _
Type of protilem ) 3 . . _
Hypotheses _ A . .

Fig. 17. Analysis of pupil responses is also necessary for refinement of teacher
questions that promote creative thinking.
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=

Summary, Cautions. and New Directions

Actually, the teacher who asks a child to repeat last-minute in-

,strirctions is administering an informeal lstening test. with pesults

that may have predictive value for similar encounters. Supervisors
who adjust their speech according 1o their estimates of the lis-
tener’s ability to interpret it estimate ability to comprehend
spoken language. Principals are testing listening when they adopt
one level of talk for a child of six and another for a child of
twelve. But in cach of these instances, the immediate if not the
only interest of the “tester” is not to estimate general listening
ability. but to estimate grasp and retention of specific information,
Two classic studies suggest that the average teacher's unzided
assessment of the listening obility oi individual children. even after
moitths of opporivnity for “bserving, is highly unrelizble (Brown,
1954 Cafirev, 1943) Zorh informal and formal means of assess-
ment fave a place

Wit abour Motivation and Testing?

In spite of rhe advantages of standardized. norm-referenced tests,
many paper-pencit tvpes of evaluations lack intrinsic motivation.
They muy provide little or no opportunity for a child to sce the
actual consequences of how he or she listens. Children need to sce
the direct cause-ctfect relations (important to them) that are the
product of the quality of their listening.

IFor example, can children see that they are missing out on
listening fun, beauty, and joy? (“That makes my ears happy!”
said one kindergartner.) Can children see that when they garbled
the directions, the game was spoiled? Can children see that friend-
ships bloom during empathetic listening and shrivel during one-
sided communicatinn? Can they see that the smooth-voiced TV
annourncer tialked them into spending all their hard-earned allow-
diice on a stupid, flimsy toy when a little critical listening could
have saved them this disappointment? These are the real-life

challenges to be overcome crestively, much of the struggle is won.
When children see that the paper and pencil tests give them
information that helps to solve their problems, learning is en-
hanced. 1t is doubtful, however, that this autonomous, creative
problem-solving emphasis can be activated by the published

17>
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dircctions in a manual. Loag-term development of this crucial
acher and her or his instructional
materials. Pfficient listening skills are the reward of the students
who make it their personal challenge to maintain such skills at o
high level, The degree of atteution that listeners give reflects the
extent to which they feel involved,

A lust comment on research in testing listening: Is scientismn
operation when researchers ask questions about Yistening? Progress
in the lstening arca has not beenr-great, for it appears to come
from a rethinking of basics, not from refinements. A sound theory
ol the to al or lurge listening-communicating provess probably
cannot he obtained by looking at some limited pare of 1t Straight-
line models of commuunication are not adequate. They run some-
thing like this: A ¢ ) B = X.in which a conuaunicator, A, “com-
municites” something in some manaer via seme channel, € ) toa
receiver, B. with the result or consequence X, Thery are sophis-
ticated refinements of this model, but it is still a narrow concep-
tion that may be holding back progress (Thayer. 1968).

For example, listening to / fove vou brings a reaction not neurly
so dependent upon Ziow it s satd as when Suceess or failure of
intercommunication depends not upon knowledge content, but
upon the changing state ol the relationship betwzcn the people
involved. Crucial variables are olten in the surrounding conditions
of an encounter -cenditions coming out of a complex and un-
predictable sequencs of happenings, irreversible, not fully control-
luble. There, is a continuum of outcomes. from inevituble to
possible, sérendipitous, and essentially impossible. Presumably the

¥

last two. being unique and unreplicable, cannot be approached in
terms of cause and effect or probability. But the imporiant
variable may not be certainty, but the very uncertainty or un-
predictable variability. Thus the question: [s current sciencc
appropriate to any or all of the most important questions about
listening?

At present, the state of the art of evaluating hstening seents (o
be best described by these terms: relatively scarce. reasonably
reliable. but eften confused: lacking in imaginziic . but becoming
more widespread, with a greater range: and coniruing fo attract
interest.

1{:
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5 What Are Listening Materials
and Teaching-Learning Roles?

The purpose of the fast chapter was to investigate listening tests;
this chapter sets standards and reviews some of the materials and
nardware available to assist teachers in reaching their objectives.
It alsn concentrates on teaching strategies and role behaviors for
poth teachers and children. These are then inregrated into a frame-
work that is useitl us u large cutegory checklist for observing
behavior thaet a teacher models and pupils emulate. The frumework
answers  questions about the where, what, why. and how of
listening instruction.

What Materials Are Available for Classroom Use?

At present, a large part of teaching is devoted to overcoming the
damage done by totally ineffective instructional materials (Markel,
1973). As school people increasingly apply validated standards to
educational products, the quality of material will improve. Teach-
ers need to be alerted to reasons for selecting materials, reasons
that depend on the purpose of lesson sequences and on how
teachers view learning processes. For example, why and when does
a teacher present workbook discrimination tasks as opposed to
imaginative play with stories and words? Part of the task is sub-
stantiating the value of objectives and selecting a curriculum
geared to the specific needs of students. As know-how for product
“engineering’” becomes more relevant to the classroom, it is hoped
that hetter materials and information will be offered to users. In
general, materials range from single, isolated recordings to at-
tempts at careful, rigorous, sequential product developmenf. When
you examine materials. you might ask such questions as these:!

1. Significance, Does the materiul deal with significant or

orthwhiic belavior? Is it important to children? (If not,
no matter how attractive it might look-even if it's free—
forget it.)

w

P
Wk
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Rationale. Does the ds;sur\ptmn of the materisl give the
basis for the theoretical, developmental, or experimental
rationale? What definitions of leartier, learning. content,
ete., are explicit or implicit? What assumptions are made?
What inferences can be made? What goals are projected?

Adequacy of information for users. Does the description tell

me what [ need to kiow about the group for which it is
desighed and the conditions under which it will be used?
(IFor example, are my children at the developmental level
they would need to be to use the material, or is the material
tos abstruct? Will 1 need aides and specific eq juipment?)

Produet testing, Does the publisher give me any genuine
evidence of the effectiveness of the material {such as try-
outs) and when, on whom, and with what results? Is there

“any built-in evaluation?

Flexibility and opportunity for wser creativity. Does the
material lend itself to modification so that 1 can adapt it
specitically, add my own creative touch, and let the children
ade theirs? (That is, does it stimulate creativity and meet
individual needs?)

Practicality. Is the material feasible for me in my situation?
(For example, is it not only suitable for my children, but is
the product easy to handle and to operate: is it packaged
durably as well as appealingly; is it designed . to prevent
accidental erasure; will it fit standard ordward; and does it
have replaccablc components thhx;y are needcd'?)

approprmte even ﬂrtlstsc (11Lt’ Wh,.u (.)th vmdbulﬂry’ W]ll
the material excite? ‘What uses of language does it dem-
onstrate: self-expression, exposition, literature, persuasion?
Acoustic standards. Does the product meet acceptable
media standards? Is the voice clear and well modulated:

does it capture the necessary sound frequancies?

Better to do it yourself (and save your money). Does the
material represent something that i am just as well off, or
better oft, constructing myself--if I can find the time and
resources?

What Are Some Semple Programs?

The next section presents a samiple of ambitious listening programs
available for the elementary and junior high levels, Your examina-
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tion of them in light of the evaluative standards jus: given s
recommended, It is well to know what is available and to build
your own program by *‘standing ¢n the shoulders™ of others.

Historically, after the round of studies researching the amount
of time spent in listening came a round of research studies, which
is still in progress, designed to give evidence that planned-instrue-
tion results in improved listening abilities. One rescarcher states
that, although there have been apparently successiul attempts to
teach certain kinds of listening béhavior, in view of the uncer-
tainty abcout what listening tests me sure, it is difficult to decide
exactly what kinds ot competencics or performances are being
improved in these experiments. Since basic linguistic competence
in erammar and vocubulary is probably susceptible to improve-

ment only over long periods of time and with much effort. it is
probable that teaching listening is mainly a matter of training that
leads children to pay more attention to what they hear and to
organize meanings for better retention, comparison, and inference
(Crroll, 1968).

Listen and Read and Listen and Think are two excellent pro-
grams available from the Educational Developmental Laboratories,
The Listen and Read program offers graded instructional materials
for intermediate, junior high, and senior high levels. Taped lessons

Lare self-contained and auto-instructional. The narrator introduces

a skill and gives iltustrations. The student is then directed to work-
book exercises: the tape narrator gives the correct responses. The
main emphasis is on reading and listening to instructions. Listen
and Think extends from beginning through twcifth-grade reading
levels. There are fifteen tape recordings, one skill to each tape.
with an accompanying student book that contains sections to be
read, some key words defined picterially. and some dictionary-
type definitions. The skills are classified as (1) analytical, (2)
interpretive. (3) appreciative, and (4) critical. Total time for the
recording and exercise runges from thirty to forty-five minutes.
One portion of the lesson includes a quite moderate increase in
speed as levels advance called “speeded listening.” The child is
informed of the skill to be practiced. The lesson concludes with a

short summary of what was learned.? Progress is charted. and

graphed. :
> The teacher's handbook suggests follow-up activit,es for each
lesson and gives suggestions for transfer to other subject areas.
EDL has also furnished reports of investigations on the effective-
ness of their materials. which provide practice in a wide rangs of
thinking skills. Later tapes depend on earlier tapes for proper skill
development. :

Y
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Reading hnprovement through Auditory Perceptual Training.
the result of a three-yearvTitle 111 project, is a set of listening
materials directed especially toward reading improvernient. This
field-tested series of four self-contained units of thirty-nine tape-
recorded lessons (averaging nine to fifteen minutes) contains
student listening booklets and teachers’ manuals--all dealing with
auditory perception. The program is designed to improve the
reading achievement of elementary school children who are below
the mean for their chronological age, who fail to pay attention,
who are easily distracted by classroom noise, or who have trouble
with sound differences and with understanding and remembering
what they hear. The materials include diagnostic and review tests.

The perceptual training lessons include identification and dis-
crimination of musical and speech sounds, short- and long-term
memory tasks, time sequencing, use of figure-ground discrimina-
tion of competing messages, auditory closure tasks, auditory
synthesis, analysis, intonation patterns, subject-verb agreement,
active and passive voice, and syntax. Materials for use in grades |
to 3 und in learning disability groups through grade 6 were field
tested on more than 1,500 children.?

The following tests have been administered individually to 300
children in the project: Peabody Picture Vocabulary, Digit Span

(WISC), Northwestern Syntax Screening Test, Auditory and

Sound Blending (lllinois Test Of Psycholinguistic Abilities),
Anderson-Metraux Test for Auditory Memory Span, Van Riper
Synthesis and Analysis Test, Gilmore Oral Reading Test, Boston
Speech-Sound Discrimination Test, Visual-Aural Digit Span Test
by Koppitz, and one group-administered test—Competing Mes-
sages, an auditory screening test by Hedrick and Manning (de-
scribed in the preceding chapter). Data from this project should
make it possible to determine more precisely the kinds of auditory
perceptual training that are needed for children with different
learning and developmental characteristics,

Sound, Order, Sense (SOS), published by Follett, is a two-year
program in auditory perception that teaches the interrelationships
among sounds that make up speech, the sequence of sounds: in
words and words in groups, and the attributes that give meaning to
words. Level one is used in first grade and level two after level one
has been completed or for older children who have auditory
perceptual difficulties. Materials can be used with an entire class or -
with groups or individuals. Suggested time is approximately
twenty minutes per day.

J
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A teacher's guide. a pupil-response book with invisible ink for
immediate feedback. and simple shapes and designs instead of
culturally biused and distracting pietures are included, as are 160
activity cards. follow-up suggestions tor the teacher, and 11
records. One record in each level is of environmental sounds,
Records are used with the “sound™ tasks in the Pupil Response
Rooks every fifth day to provide buckground noise against which
the children listen to sentences repeated by the teucher. Other
recordings provide practice for discriminating sequence, fast and
slow, loud and soft. one sound and more than one, near and tar,
fong and short, and up and down, Recordings use speech, music,
environmental sounds, or u combination (but not competing
speech). teacher's guide has four well-written informative
chapters on .istening. No information is given at this point on
tryouts. Examine this program and others in light of the criterion
of interest level of the content.

The Kindergarten Auditory Sereening Test, also published by
Follett, complements this instructional program. By means of a
record. the tesi measures: (1) listening to discriminate against
noise (figure-ground), (2) synthesizing phohemnes into words; and
(3) telling whether or not paired words are the same. The figure-
around portions appear rather easy. unless the child is hard of
hearing or brain damaged. "

The Listening Skills Program (Science Research Associates)
extends from the primary grades through the intermediate level.
There are six units, one for cach of the first six grades, with two
cassette tapes for each level that contain twenty-four lessons for
cach grade (it is alse available 1o reel-to-reel and on records). Some
of the topics covered at the primury level are awareness of pitch
and volume. following directions, developing sentence patterns.
conceptualizing that sound implies action, awarcness of fantasy.
and using context to develop vocabulary. Some of the topics at
the intermediate level are auditory discrimination, instant recall.
following directions, remembering sequence, listening for cause

and effect. visualizing and listening for mood information, and
distinguishing fact and opinion. '

‘Auditory Perception Training is a serics that can be used for
students who have minimal brain dysfunction, those who have
guditory perception deticits, and those in a school developmental

readiness program. It can be used with small groups or with classes.

The program has five areas of three levels each: (1) Auditory

Memory (following directions), (2) Auditory Imagery (visualizing
f
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and selecting a picture described). (3) Auditory Figure-Ground
(following one of two competing messages), (4) Auditory Motor
{drawing lines according to directions), and (5) Auditory Discrim-
ination {(marking a picture that goes with a nonverbul or verbal
sound). There are mimeographed student worksheets, teichers’
editions, tape cassettes, and a chart that ideatifies concepts and
materials that are prerequisite to a lesson. Examples are color
recognition (red, yellow); directional awareness (around: on,
above): and shape and figure recognition (canoe, cupcake, masi,
tandem. umbrella, square). Tryout data were not included. Mate-
rial in the Auditory Figure-Ground subtests may not be suffi-
ciently varied or controlled in the arca of signal-to-distraction -
ratio, i.c., does the distraction really interfere? Moreover, fifteen
seconds response time seems a bit long, :
Instructional sequences for auditory discrimination are seldom
based on developmentai or experimental research. Teaching comes
mainly from the folklore of past individual successes and common

sense about moving from what is easiest for children to hear to
‘what appears to be more dilficult and less consistent,”

A rare example of a developmentally oriented program is the
Auditory Discrimination Skills component of the Perceptual Skills
Curriculum, developed by the Unjversity of Pittsburgh’s Reseurch
and Development Center. The improved skills appear to help
children read lists of words. Presented in detail, the program
illustrates the current analysis of teacher-learner behavior that
lends itself’ to “accountability.” The concluding paragraphs of
this section give cautions and reservations about such a program.

The Pittsburgh program is based on two developmental ideas.
The first might be tagged “global to differentiated™ and the
second ‘*decrease in the need for bodily movement to accompany
information processing.” The “global to differentiated” idea
pertains to the acquisition of skills as the child progresses from
large, global wholes to refined and eventually interrclated parts,
For example, Tom plays with whole words and then is able to
isolate. repeat, and move about a single sound within a word—if
he needs to. But then. although Tom has.developed to the point of
being able to differentiate if he wants to. he also needs to pregress
to the point of being able to bypass minute analysis economijcally.
An analogy is found in the person learning to drive a car. The
learner has a global idea of ‘the action involved and can break
down the task into separate actions, but later can avoid spending
energy on consciously attending to cach separate maneuver in, say,
shifting and signaling.

12
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The second developraental idea, “decreuse in bodily movement
needed to accompany information processing.” pertuiins to the
child’s ability to analvze and arrange sounds in proper sequence
with less and less dependence on touch, grusping. and vocal-
muscular cues, For example, the child can move from clapping out
musical rhythms to symbolizing with dashes to efticiently and
simply holding patterns of sound in memory with little conscious
ettort. N

One year olds analyze their visual world more reliably it they
can accompany what they see with some bodily contact. Later
they behave as if imaginary hands extended trom their cyes.
There still may be o motor part to their behavior, but il is less
obvious. Unrit children learn to look at symbols representing what
they have heard, speaking aloud isa reliable method for exploring
what they have listened to. For example, June might be overheard
repeating to hersell, “autobile, aumobile, automoDbile.™ This overt
behavior declines in frequency as she matures, as her patterns of”
sound become familiar, as she becomes more etficient and appar-
ently analyzes sound only down to the level she needs for swift
use (Rasner, 1972).

A deseription of specific child behaviors in the Pittshur
program follows, In general, the teaching distinguishes three levels:
Level 1, global, nonverbal, bodily movement: Level 2, verbal
syllables and movement: Level 3, cmbedded language sound
discriminated and produced.

Level |

The chitdren murch and clap hands in time to recorded mu-
sic, (Rhivthm orzunizes time. Sounds produced in time group
more easily and more meaningfully with rhythm. Younger,
less-developed tisteners need such structures to help them
order sound in time.) :

In the next step. the children clap hands once for cach word
in aspoken phrase ol singlesyllable words, as in “u big blue
ball”

Then they draw horizontal dashes trom left to right, sub-
stituting each dash tora clap,

They “read ™ the dashes in any reguested order.

Sonte children, o course. do not need to start at this level of
the program; observational testing quickly shows the teacher thut
higher levels, or ne basic skills program at all. are appropriate for o
particular fearner.

19~
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Lovel 2
Children clap to, make, and *read™ dashes for two- and

, croc-o-dile e
three=syliable words, as in { } to nuhc;gtc parts

ol words. The child responds hy moving from \mrds; nt one
syllable to those of more than one syllahle. :
Level 3

The children speak an omitted sound when they are given a
spoken word followed by a restatement of it with consonint
sound omitted, e.g.. “*Say medr. Now say cat. What sound
was left out the second time?™ “Say helt. Now say hell. What
sound was left out that second time?” . .

In essence, once the children have mastered the ability to
“read’ dashes. the teacher exposes them to the concepts of sounds
embedded in a phrase or word. They first note the svilable, then
even smaller units of sound at the beginning, in the middle, and
at the end of words and finaily in consonant blends. e.g., /k/ in

make: [w/lin st w)ling (sing).

In the higher levels of the progran, the child dunonstmtes skill
by deleting portions of words and voicing others. For example,
shown side-by=side the pictures of a cow and a boy, the child is
told: “*Say cow. Say bey.” Then the picture of the boy is covered
and the child is asked to -'say it again, but don’t say hay. Say
pienic without pic, man without the m. block without the b7
(quite a fine discrimination). )

Ideally =a child will have a reliable listener to help him or her
respond during this program. But to help the busy, unassisted
istructor who has forty children to teach, there are story mate-
rials. recordings, and “*write and see” answer sheets that turn color
when the child marks the appropriate space.

Use of the above program can hi;:hlight c:crtain listcning skill%

some children do. iﬁcidcntgllyi receive thmugh their s;,hogl exp(:-
ricnce enough practice in auditory discrimination, as, for example,
when they. participate in a literature program that is accompanied
hy oral hnﬂu}*" and composition. Still other children learn lis-
tening ‘il\lﬂ% in classroom activities like those below.

Meow's figw name. A simple, productive device for a quick
probe of a ¢Ehild’s grasp of sound-letter correspondences for
consonants is an attractive picture of a cat with its name visible
and a slot for first-letter substitution(s) to be made. Say: “This

47
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cet’s mame is Yeow e gerstired of his name amd wiants o new
nemre. When |teke away the fisst fetter of hiv name and pugin o

er. sav his new name that begins with thut letrer and

new ot
fhyvines with Meow ™ Use, for example, Seow, Beonw, Deany,
Boeoav This will quickly provide informatien on sound identiticy:
tion wnd capital letter recognition. Use of small s and /'s mixy
revedl oo lack of Tetzer discrimination rathier than sound discriminae
tion b Vou can also obtain information on the use of hlends und

: inoabouat a minue Yen can

[0 grgss
verv the picrorial device according to age und cultural interests,
ard vou don't need expensive testing materials, (Thanks o June
Roct, who tses a clown muned Bojo ., for this idey.)

Nwae garne Audiory GJiscrimination activities for beginners
i auently inciude euided inductive approaches, during which the
teacher begins to develop the concept of “sound alike.” Culling
attention o lips sod sounds, the teacher repeats the numes of
children in the class, suchias Mare, Michacl and Mareha Next. the
teacher contrasts these names with g name such asJern and later
with g closer-in™ example such as Ny Then the teacher ask
the children to produce their own examples of numes or words
that begin with the same sound s May and those that do not.
Once awditory discrimination develo ps to some extent, the teucher
can combine the sound with the written levter. If the child actually
forms or writes the letter, it may help him or her in attaining und
reinforcing  the concept ot “sound wlike look shke.™ Some
teachers muake o game of letting children get their coats (or other
dismissal activities) on the basis of the sounds in their names: If
your rarme begins like (ollipop, you may go.”

Ohfect sorting by sowrd. Have the clhildren sort unilabeled
objects or pictures into categories of names that begin with the
same sound. The child can then narme other objects that belongin
the group. The objects (such as button, box, ball, marble. money.
mirror, pencil, pen, pin. etc) are named verbally at tirst. As o
variation that will add interest. hide the objeTs in a grab bag. The
child draws out an itern, says its name. and gets to “keep Tirifhe
or she can sav another word thut beging or ends with the same
sound |

Ione Cust chie Teachior Use Trade Books?

Childrens bterature published as trade books is highly motiva
tiomal fon developing listening skills that range from perception of
sound (ucuity) to discrimination between sounds to comprehen-
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ston of what e sounds mean. Generally speakine. chitdren Suase

seli-expressive opithets, in scidntific discourse, amd I persugsive
discourse. But children mayv not have had much chance to listen o

iseoof fanguage. What a loss? Books are exeellent
g listening skills, inwddition o Cheir many
Vo But how?

e oand Books that

the literarny:
Lehicles jor e

What are sonwe of the specific teaching strafog
develop listening skills?

Listosliog simes i Poutgrewth o the roading of cuch

hoaks s 3 s Sonunds of @ Surpner Niglp cAddison-
Weslowy or Paut Showers™ 7o Listonsna 10l (<toweh Children
fisten tor oo make the sounds they hear in the stores. Children
need o Listen tor sound sequence to g2t the fun out ot 12t Hureh-
Is's The Surorsa Parov OMaemillany and Deve't Forzer dhe fucon
(Greenwillow ). Somse voung children adore cumulative tales and
develop shiils associated with learning the sequence ol events. Urie
of the most popular such books is Paul Galdone’s T/ Howese That
Jack Bl oMeGraw-Hill)., Other favorite: are Nomny Hogrogian’s
(e Fipe Dayv  MeGraw-Hill and Galdone's The Girgerbread By
cseabury In One Fie Dae the fox. who wants. s tuil sewn back
in plice. repeats the sequence of events at cach stop in this tale.
The old game of gossip tllustrates how messages passed along
hecome garbled. with amusing or disastrous results. Similarly, in
Boris Orgel's The Uproar (McGraw=Hilly a child thinks his mother
said siie was going to the upregr rather than to the apera.
Discriminating among sounds is 4 spontaneous response to other
Rooks. Peter Spier’s Crash, Bung, Boom and Gobble, Growl,
(rriant (hoth Doubleday ) use sounds as a4 means of identification.
Both books invite.children to join in and to distinguish among the
sounds heurd, Florence P Heide's Sounid of Stenshine, Sound of
Ruin (Parentss portrays a blind boy’s use ofsound to find a friend.
Murgaret Wise Rrown's Noisy Book series (Harper) calls attention
tos the vardety « 1 sounds heard in difterent focales. Byrd Bavlor's
Pooons Plink, Pling <1ioughion) speculates on what sounds seem
like at npight, and v Borten's Do Y Hear What 1 Flear?
{Abelard-Schiuman) increuses attentiveness to various sounds.
Books can hielp to devetop higher levels of listening compr _hen-
“sion. For example, Charlotte Steiner's Listen to My Seastiell
(Knoph) explores the concept of sound. Lois Kaufmuan™s What's
Thar Noise? (Lothrop) encourages children to think productively
about new and frightening experiences. Roger Duvoisin's Petuiia,

ot
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Lestonpny Marerais aind Loachengd carmine Kol il

Uds

[ Loee Yo tRKaopoy huiklds oaontere
oul comes. When Racoon tries to trp IJUHH 30 slut h;
hor, concerned listeners will went to warn ors Arnold Lobels
(/g Hone tHarper), an easv-to-read book, encourages gven vwerd
children o make inrerepces about the hranps in Owl's

Vorgng

wity s tear-water ted tasles saity.
1 story tme

I 2ssence, children jearn many lstening skills duriz
without detracting from the prinmary objective of enjoving a good

SLOry. An important mativational plus tor both teacher and child
oot Besuny arnstre, and sheers ik bopleasure offerad by fine
children’s literature.

FFollett has o collection of 7~ njor Listen-lTear books fior pre-
school through grade one anc o packuge tor grades one-three:
avlosb Lar £y o6 Hear.
s with guidelines for
l}m{f’d Seiceoe

evamples are the SYv Listening Book
Incfuded ware detailed Teaetwrs™ Source Boo s
aud itory dnunmummm *md listening
(Prenzic e
the n:iture of sound with the helpofane
Gloop, who helps children to work like o sunnnat

The child who becomes interested in sound. not only in relation
to his pr her own Ih[an" but in the broader context of science,
can AN it intriguing to compare Sound and Ultrasenies by Adler.
written in 1939, with Souads )Mlz Cunitiot Hear by Windle, The
ses the 2 'uﬁll\;ltlnn of ultrusonics in medicine and in

PRIN SN

latter discus

industry tages eight-cleve: ). Children are often enticed by listening

Ugf sclgnce or
rst Book orthe

Instruction material the »u! ot of erinto app
socidl science areus. See vlso Gene Liberty s 7he £
Hwng n Senses (F. Watts),

Middle Grades

Fxamoples of techniques and ma crials for the middle grades in-
clude the Houston-created provram for a fourth-grade group of
culturally deprived children that contains suggestions [or the
teacher on direction giving, questioning, give-and-take in conversi-
tion, and cnderstanding nonverbal ways of communicating.

A study done in Sweden of 330 pupils ten, eleven, and twelve
yeuars old is designed to interrelate listening, reading. speaking. and
writing. Among the marerials are tape cassettes and booklets
(contact Goran Stromqvist. Director. Teachers College, 431 20
Malndal. Swadend,

The listenmmg materials and progranvfor the Thinking Tmprove-
ment Project desizned, for about the fifth-grade level have been

1z
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cited earlier (Lundsteen, 1969 and b, 19760 and 1) The problem-
solving program that gave much o the learning set needed in the
listening program has also been described (Lundsteen, 1970a
19764 and b).

A study at the sixth-grade level investigated the ability of pupils
to use certamn verbal context clues in listening and in reading (the
skill Brown suggested as the single best predicting skill in general
listening). The implication of this study is that bovs of low reading
level do better when they wuse listening for certain context clues
that were constructed out of definitions or descriptions (Chang,
L9as). To assure suceess, instruction migiht Fegin with this lis-
tening skill. move to reading, and then to ot! ert opes of clues.

Tapp (1933) gives a description o g lesse Gat illustrates that
irfly voung children can understand rumor. It illustrates the dis-
turtmn that occurs when a description of a picture is related by
one child to another.

Another study (Fdegar, 19610 ar the fourth-. fth-. and sixth-
srade levels wsed four different techniques to teach listening:
(1: summary (at intervals children were asked to pause three
szeonds and summarize to themselves); (2) analogies (the group
listened to the Stem of an oral analogy and then completed the
inulogy from u selection of four words on an answer sheet--plus
listening to u series of five words): (3) vocabularv (the group
listened to thirty-word paragraphs and then defined an unknown
word from contextua! clues that were not dJifferentiated as to
tvpes); (4) story method {groups listened to an original story and
amswered  true-false questions). Results were measured by an
author-constructed test. Afier cight weeks of use. the second
nethad appeared to be the best, but the study should be re-
designed somewhat and replicated.

A teaching technique that is appropriate to all grade levels
involves creative dramatics whereby both atfective and cognitive
thinking skills associated with listening can be developed. An
NCTE/ERIC monograph is available on this topic (Hoetker, 1969).
There are many treatments that use dramuatization: Yor example,
Stewig (1970) has written in an interesting nmanner on language-
growth through creative dramatics. (Sce also Bednarz, 1971, and
Kirkton. 1971.)

High School Level

A report (Bloom, 1954), eurly but still applicable. contains a
detailed unit consisting of criteria for the evaluation of television
and radio news broadcasts. Boston University has produced a

- Sy e
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series ol studies o critical listening, mainly ot the
level, fane ol the studies cvaluated o series of fourteen recarded
lessons designed o ke tenth crade pupils aware of cight pro-
pagands techniques that were presented during a three-week
course. Other studies in this series. including the pioneer work of
Devine, have beern reviewed elsewhere Lundsteen. 19694y, The
studies dare Tull of ddess for materials and practical rrocedures
{Devine, 1967, 1468, 197570 also see the work of s doctoral
students, 2o DeVite, 19772 DiBiasio, 1977, Gratz, 1973, de-
seribes three mintunits on hstening presented over a three-week

Poriond )
One ot thL most complete L]LsLﬂp[]ﬂHs of a classroom progrum

Srifs 'L‘ _xr;ﬂ :“\1’; (3 11']1.?\5} “1\

s by Brown (1931 ii

urade Ic—\’g—l. ll; calls i tmu feasible course of instruction in knglish
which accords a udmg an ;n[cntimz COMMensurate \uth its import-
: that, first, the teacher of Fnelish shires

ance.” Brown &
s major respor -ibiity identtied by such terms

with other teache
as poersongl adpestnen t, diaracter developmment, and self-actializ -
tiin, Second, the teacher has responsibilities defined by the
meuning of the word Zeg/is/ The major choice in interpreting the
word Faglish lies hetween irs designation of the language we speak
tlinguistic needs of the pupilsy and its meaning in the statement
"I onever liked Frghsh in school™ tan established content, sane-
tioned by tradition). His point of view is that the task of the
Fnglish teacher s and ends with the highest possible devel-
opment of skill in the native tongue - in listening. speaking, read-
ing. and writing. Other possible English contents are justitiable

only in that thiey heip to Tulfill that spedal tasx.

Next Brown outlines, for example, procedures for making
initial interest and ability inventories, identification and per-
manent seating plicement ot‘ thmc witit known hearing loss,
identiftcation of superior | . individual and small-group
listening conferences, d;lil}: cxc_m:ses, weekly tests, a system of
simplitiecd phonemic notation. and individual vocabulary sheets,
(Also see Bursuk, 1971, on listening versus rewding presentation

for improvernent of retarded readers.)

College Level

Duker lists fortynine studies at the college level. :ost of which
ssochifed with beginning comumunications programs or with
the efteet of rhetorical devices on listeners. including an interesting
project tor the developrient of programmed materials for use in
listening to public speaking in a beginning course. The goal of this

y
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linear program was tir identification within contemporary speech
sumuples ol the central ideas of speech, main divi-.ons, pattern
of ormanization and supporting materials, motive uppeals ~nd
churacteristics of ' wuage (Erway., 1967). Listening consisis of
preparaticn for listening. the listening process itselt. and the post-
listening period, which should emphasize immediate recall to uid
retention, (See also Duker. 1970, for an evaluation of five pro-
erams used in business and industry.) Two college-level programs
are mentioned by Walsh (1970) and by Cottrill and Alciatore
(1974 Cotirill and Alciatore experimented with o svstematic
procranimied approach (Nerox and a “conventional™ approach),
: I
Wit Flurdbware and Media Can Teaefrers Cse

An effective listenis - environment may involve both hardware and
software that may e part of planped and constructed teaching
units, Underginding these alds, of cowrse, s the indispensablo
cstahlishing of the clivmare of close. vpen, nterpersonal comnris
nicdtion with sclj-acceptunce daiild upporinniiy jor zmlizf‘uf[g'z‘g-lf Ie
creativity. This section discusses hardware for teaching und media

in general.

Television. videotape cassettes, listening centers, language mas-
ters. 16mm and Smm films and loops. combination filmstrip-
records, kits, labs, cven office intercoms—all are being used to
serve the teaching of listening. One school appropriated the
principal’s intercom and used it for giving listening lessons. Chil-
dren in the first grade responded to their names being called and
to specific directions {(Mchee, 1967),

Television was cited at the beginning of this book as affecting
listening. The solution is not to turn it off. but to use its appeul

for teaching purposes (Kirshner, 1969). Such progr as “Wild
Kingdom,” *“Discovery.” some family specials. - Undersea

World of Jacques Cousteaw,”™ and “CBS Children’s  m Festival”
are commendable. Such programs, listed in Teacher’s Guide o
Television,® may eventually be available on videotape cassettes to
be dropped into the classroom apparatus und will provide intrig-
uine yet guided learning. But “wonderful communication systems

but little communication™ must be avoided (Ball and Bogatz,
1972). ‘

A recommendation for the content and process of educational
TV that will provide more communication: let there be chal-
lenging, discussion-provoking content. such as is found in the best

i
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G chitdren’s lierature. Stop the huhlaah and e bang-buarg,

hur !

Children talk Back te the TV churicters and 1o persans witoi e
with them. Perhaps the program pright present model children o
fropnt ot their own scls respondl to What-do-vou-thinh !
questions. Besides allowing children ‘bring their expen

the program. provide stritesles vor ollow-up. such as “Tum off
vour set and go tell someons sbout the aram ., . TNow the
next time vou see a hipds vou tell o el and sten a

burry pace. Lt the program will o momens winle U

Usually a few articles are published cach vear on listening o
ters equipped with e recorders, carphones, gocasionully even

cubicloy wud possinhen ceerdinTed

filmstrip and tape device fasin

pornthial, 1967 Gotkin and Foadiller, 19052 Helm, 1473 Seimee

177 By using Lapes. children can coneentrity on =school

anetiage’ us distinguished  possitbly  from their owin Orginal
material can be created and taped by the chiidren sometines by
older children for yvounger chitdren,

A rew scnool districts have Dial-a-Tape systems (Reuter. | 969y,
¢ County, Colordo,

For ¢xamnple. Saiaed Distridt Twelve Adu
has been participating in Title 11 project. ~To Teuch -To Listen

To Learn.”™ The district has 1 contral collection of over 2500
qudio tapes. representing every discipline and transmitted over
existing telephone lines. [t can be obtained by a i of u dial.
Teachiers in Adams County feelitis the next best thing toa tuter.

The Roles of the Schoal, the Teacher. and the Pupil:
A Svntliesis

One appropriate synthusis ol the preceding discussion in this book
is to list ideas for the roles of the school. the teacher. ard the
pupil which can ¥

he developed from the literature of the ficld--and
commaen sense. This listing invites dditions. revisions. and possible
deletions. Please note that man of the roles overlap and are. in
{aet. shared responsibilities.

Kisles 0] The St ool s Administralor, aird 115 Consuliants®

1 Toview the development ofall of the verbal skills -listening.
speaking, reading, and writing -and their integration with
one another and with thinking as the major responsibility
of the elementary schoot.
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ematic and
otal school

developmental (as well as incidentab). ie., 2
continuum of which all staft are aware.

To make provisions for instruction that is syster
t

ol

.To m'ike avitilable specific inservice training that focuses on
felt newds of hoth new teachers. who aiways need help, and
;\pcn;m; 1 teachers who missed learning about listeninz or
need stimulition if oniv to reject the shallow comi ¢ of
routine. To provide released time for such inservice training,

4. To provide for parent education as well as teacher education
by neans of brochures, meetings. and clussroom  visits
Jesigned to present the philosophy and goals of the lan-
e program, whick is so thoreugh!y understood an
qeeented by the staff that it can be communicated to

Livinen,

CWith stalf acceptance. to provide astute decision maki
that is bused on an appropriate i:mnbin;lticm ﬂf directives,
principai-faculty discussion, and faculty decisions about the
laneuage program,

"

6 To provide and coordinate a program that retdins what is
useful in the old. selects what is valuable from the new, and
actively incorporates this information by using sources such

some. of those given in this book.

;h the materials. hardware, and setting for a stim-
ulating and varied listening environment.

8. To provide for individual differences in listening.
9. To help children use their own language, whatever it is, as
an effective tool.

10. To support thce fuifillment of the teacher and pupil roles.

1. To provide a feedback mechanism to irform others of
stccesses and failures of the program.

Redes of the Teacher

Ideally. as teachers acquire various desirable listening behaviors,
thev seck to pass them on to their students. who begin to use
them. Among these desirable listening behaviors, categorized
roughiy. are “where,” “what.,” “why.” and “how.”

Where

Teacher behaviors that deal with the environment or with climate
control in the classroom are examples of “‘where.”” Other examples

T
o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

“includes levels of listeniny

ditory perception and discrimination in kindergarten and eleme:

Lastontiore Muyteri 205 and Teaching-Learining Roles 11

Daviors are attempts to optimize dstening chan-

ot obsarvanle b
nels,

[ Adjust seating to the best acousticul advantage, especially

tor hearing-handicapyad pupils,

2 Check  temperature, ventilation, appinpriate degree of
“quict” (Brown. 19701 and position of the speaker in
relation to the listeners.

Not onlyocan teachers fulfill these responsibilities. but they cun
also wuide their pupils to assume them and can reinforee with
praise the suceess of the pupils in so doing. Some people tend to
tolerate the hampering “noise™ of poor environmental conditions
in their bstening channels. - oming that it s somwone else’s

responsibility to correct the problen.

Wit

Teacher behaviors during task analysis and determination ot con-
tent of listening material deal with “what.,” The teacher may sub-
divide and further break down a hierarchy of pinpointed gouls.
objectives, and skilis until learner success is possible. Goal setting
performance. Also. the teacher knows
swhat™ goes into children’s information processing. A process
framework of the steps and skills of a proficient listener has been
deseribed in detail in chapter two, with the help of a flowchart
and a matrix of skills.

Teachers can demonstrate these skills and the process during a
class discussion or in other instructionul situations. They give
students feedback about the skills, pointing them out and thereby
reintorcing them. Children gradually learn those skills that are
lifted to consciousness and associated with success.

Analyses of skills have been made by Rosner (1972) for au-

tary school children and by Johnson and Friedman (1970) for
other basic listening operations in children from ten to fourteen
yeers of age-for example. children defined listening situations by
selecting desired outcomes. Steps 3 through 7 elaborate teacher
behavior in this category.

3. Diagnoses, selects. and appraises an appropriate sequence of
of skills for individual learners.

Another dimension of “what™ deals specifically with teaching
procedures for using listening material and its content. Again.
ideally. the teacher puasses on the function of being a provider of
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material and an evaluator of students for their own autonomous
operation.

4. Sclects or develops varied listening maternal for specific
skills and subskills at an appropriate level of difficulty and
with variety.

. Avoids ritual and the presenting of too much listening
material at one time. That is, the teacher uses listening time

)

wisely and selectively.

6. Avoids needless repetition of instructions, whicl en . vrages
cureless listening,

7. Helps children note what other children will 17 1 to and

appreciate.

Why

e why” or rationale, behind teacher behavior taat is com-
mitted and enthusiastic is refated to the goals of Listening Jiscussed
under “what.” In the “why™ category the teacher is prepared to
explain the purpose of a listening experence, describe its import-
anee and tunction, and explain why it is to the learner’s advantage
to listen--rather than simply demanding unquestioning cbedience.

4. Knows why listening instruction is important and guides
children to this realization: for example, lisicning asa factor
in social and in economic competency is sometinies the
major educational route open, especially for the disabled

reader.
How

Consisting of several strategies, “how’ in at least one instance is

clasely related to “whyv.” This strategy is to enable learners to see

reasons why they should take the trouble to learn or to practice a
specific skill. Then learner motivation becomes higher: passive and
active resistance diminishes. One aspect of motivation is to use
advanced organizers to give a1 sense of direction; they may be in
the form of purposes or preparation for the listening material to
come,

9. Pinpoints a focus for listening.

This use of advanced organizers relates to the readiness factor in
listening instruction. Here care must be taken in preparing for a
new or difficult vocabulary to be used in listening material. In

14 ;
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other words. the teacher checks the background or attained
moundaries of learner performance. wiich includes vocubulury and
other language and nonlanguage LOHLLpti

10. Observes carefully throughout instruction for verbal and
nonverbal hints of boundaries of learner perfornunee und
competence.

[1. Encourages children to demand meaning for the vocabukiry
they hear.

12, Uses challenging vocabulary and syntax that stimulate
children to reach ahead of their boundaries (Chomsky,
[972) or uses some ather learning activator.

Another set nt’ b::lmvinrs‘ reluted to the “how™ of instruction
rofers to the coreopt of “pacing’ e bits focusing, extending, und
lifting strategies found in Tuba (19066).

13, Culis on more than one child to ;%'pund to an open-cnded
question .ad samples layers of a group. extending fucts and
conditions on a more concrete level of discourse before
seeking a litt in thmxfht to a more advanced level, (“What
are they “ofore we try to group and label them?™ ™ Tell us
what you could ggll these. before we trv to apply them to
this situation or to relate them to another group.™)

ar
le
IS

Another part of this ““how™ of pacing is simply making produc-
tive use Qf pauses while giving time for listening and thinking
processes to operate. In other words the provocative teacher’s
question time is less than the pupil’s unswer time.

14. Uses words as concisely as possible in order to provoke
responses and then waits for many responses while re\pt«:d*
ing silences.

The teacher reveals these pacing and other strategies to children
by helping them acquire concepts. Concepts are acquired with
inductive guidance from examples and nonexamples (Markle and
Tieman, 1970, 1972).

15. For a given listening skill (generalization, strategy. or at-
titude). analyzes a concept and selects a rational set of
examples and nonexamples that provide both crucial and
irrelevant attributes for teaching and testing.

The next sct of strategies pertains to reinforcement. It is sug-

gested that during instruction in listening comprehension. learning

o,
e
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be strepgthened by teacher beluviors that promote pupil auton-
omy and communicative feedback. The resulting reward comes
from a sense of direction from confirmation or satistaction ol
curiosity. Such strategies are suggested instead of candv. tokens,

points. and other extrinsic rewards.

16. Helps children achieve a sense of dircction during listening
instruction as they obtain knowledge of their apparent
boundaries, bave a chance to operate, review their perform-
ance boundary agam, and go on to a more challenging
operation.

17, Provides feedback on results of the listening effort. (“"Yes,
that is what was communicated.”) Uses outside evaluation
to encourage self-evaluation. (“How Jid vou listen?” *“*How
do vou listen now”™")

I8. Seeks feedback und encourages the secking of feedback
during interpersonal communication. (“*What does that
mean to you?” *o vou mean this?™)

1
1

In other words, the teacher simply makes sure that pupils are told
the results of their efforts to apply their listening skills (Goolshy
and Lasco, 19703, '

Besides attention to reudiness of the learner, with its diagnosed
boundarics, and to the pacing strategies of focusing, extending.
and lifting and attentioi, to reinforcement with appropriate
practice, the teacher also gives attention to the transfer of listening
skills and attitudes. The term transfer implies the use of retrieved
information from and about listening in a new context. Transfer
also implies the change in ability to perform as a consequence of
having completed another related listening act. The teacher fosters
this transfer by facilitating an attitude for it: making sure that the
original, reinforced learning was meaningful; helping the child to
discriminate similar aspects in the two listening contexts; provid-
ing new instances for generalized transfer: and using feed sack
directed toward transfer (Lundsteen, 1968a).

19. Makes children aware that the teacher seeks the transfer of
meaningful skills or attitudes by helping them see similar
elements from li~*ening situation to listening situation and
provides new ones, with feedback, if not otherwise avail-
able. (“What other circumstances would lead you to seek
feedback from your listener in order to make sure he nr she
has understood you?" “Give another instance when you as a

. li,ﬁ
T
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fisteno v woulll report to vour s; caker o make sure vou

heard i1 cerrectly )
Affective Considerations

Finally, the etfective teacher probubly projects an attitude. value.
tone. or style called empathy. This set of behaviors is probably
part of the cluster for readiness. employing openness, warmth,
liveliness. and sheer verbal fluency that is frequently prerequisite

. for genuine interpersonul communication. The teacher mav simply
tean forward and suy warmly, “Tell me.”” Thus she or he is not

“too much a teacher™ with grim diagnostic, prescriptive deter-
mination. The use of emnathy is related to the studies of role-
taking in elementary school children conducted by Flavel and
others (1968), In these investigations the assumption was that the
ability to censider in advance the questions and informational
demands of the listener (and the listener’s ability to assume:the
role of the speaker) plays an important part in ¢xchanging infor-
mation between the two. This constrict is sometimes referred to
as the empathy-etfective communication hypotdesis (Hogan and
Henlv, 1970). More importantly. when children arve fistened to
simply and warmly, it “creates™ them, makes them unfold and
expand. This type of affective behavior should be continued
throughout the instructional components of readiness, reinforce-

,ment, and transfer,

20. Listens L‘Q children without her or his mind pressing against
the children’s and without argumng or changing the subject,

21. L)lstmgu’l_sh,c:s role attributes of the pupil: puts him or herself
emotionally tas well as cognitively) in the place of the stu-
dent spéaker and listener. Shares responsibility for commu-

m;armq’

Iht. effective teacher also -considers the .jftm,uvc emotional
mterh;rm e and personal problems of the learners as partially
determining Ihur learning boundarizs. He or she exhibits th;(,tmz
consideration. For example. the teacher does not “chew out™
pupil and [h\én expect that pupil to listen at her or his hlﬂh est
level, :

These teacher behaviors that pertain to methods of readiness,
reinforcement, and transfers are illustrated with the sample
questions tor thig teacher in chapter feur. In conclusion, Figure 18
summarizes the categories covered in this section on teacher

¢



Lispening Materials aid Todeliine-Logry - Kedes

I
o

sefvior during hstening instruction. These calegorivs may also

<uggest tuture researci possibilities.

The toilow is a summary check

list vor teachers:

What kinds ~flistening do I do myselt”

Do 1 ralk too much in school or do 1 listen more than T oalk?
(Observe frequencies,)

Do Tencourage the children to speak more than u single word
or thought in response to a question’

Do T ensure that my choice of words Jo9s not present an
impossible hurdle to the child?

Bt do [, on occasion, also use words that streteh listening
and do I then encourage the chid to demand and get mizun-
ing? (Develop a log or curd systemn for pupils 1o keep.)

my sov thought-nrovoking thar my guestion

time is less than pup il answer time!

Do childrer in my class follow cach ethar spantaneously ard
independently without directing cu } comment to me, and
do thev react to peers as well as to adults? ( "Analyze changes

in technigue and ,lmpd,gt according to taped sequences.)

When T aive orgl directions, do | prepare the pupils for what

s to come uj then avoid repetition? Are the directions

worth hmrmg’

Are my directions ambiguous? (When chiidren fail to follow

directions, it may be they are avoiding an ambiguous situa-

tion.)

Is the purpose of each activity understocd by ecach child?

(Lack of pupil comprehension may result from a lack of

defined purpose on the part of the teacher.)

Do I relate good listening habits to 411 classroom LILUVIUC

15 the classrcom environment favarable’

Do [ give the poor reader but good listener ¢n ﬂppartunity to

excel through the testing of material presented orally?

Do I enhance the child’s comprehension by providing organi:

zation of the spoken material (e.g., a preview, an opportunity

for pupils to relate their own past experiunce 10 the purposes

of the materials)?

Whenever possible do [ take time to be a “'listening teacher,”™

empathetic. ready to simply lean forward and say, “Tell me
2™ Do I give my full attention and expect the child to

1!;‘?“
.l
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Productive Teaching Transferred To

— ,,,,,,E"“‘,

Where: Environmental contzol

1

What: Content of skill hierarehies
and material

Why: Rationale for and commitment
to goals

Fig. 18. A ¥ramEWDrk for productive teaching behav1or

How: Teaching strategies—-readiness
{boundaries of performance,
. advanced organi zers, vocabulary
and language control, pacing,

transfer; affective considerations
throughout (empathy and role-
faking)

duking 1istening instruction.

~}

concept attainment): reinforcement; |
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begin speaking, then show constant interest, or do | reflect
feeling in the manner of u clear mirror’?

For an interesting study ol the effectiveriess of communication
among third-grade pupils used as tutors, teachers, and teacher
aides, see Stiggins and others (1971):also see Stammer (1977 and
teacher-training research by Lundgren and Shavelson (1974y,

Raoles of the Pupils

Some of the following sugeestions are clearly for older pupils, but
almost all of them can be handled well in some form by children
in the primary grades. Autonomy gives them a sense of commit-
ment to their schooling. Mavbe McLuhan is right when he says
that todav’'s children need a role before a goal. Specificallv. they
need:

s
o
()
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Tu lumw Qpilrnal phyamal hstanmg LDndltlDﬂS

h To discover, verify, experiment with, and du research on
their llsn:mng and hearing.

¢. Tolearn to do something about what they hear.

(1) To be aware of differenr levels of listening and noise.
(2) To be aware of different purposes of listening.
(3) To formulate standards of good listening in various
situations.
(4) To improve their understanding of the listening
process.
(5) To learn to fix, and keep, attention on what they
wish to hear.
(6) To learn what other children will listen to.
{7) To learn te locate and use listening material.
(8) To lcam to usk questions wheén in doubt about
meaning.
91 To share with the sender the responsibility for com-
munication.
(10) Te leuarn to use listening time wisely, to he selective,
for example, in TV viewing.
(11) To be responsible for self-evaluation of listening,
understandings, abilities, skills, appreciations.
(12) To exploit (to their advantage) the rate differentijul
between thought and speech.

d. To learn to solve personal problems the child is encoun-
tering now and will encounter in the future, partly through
understanding how the listening process of “meeting Gf’
minds’ can help.

2. To develop a sense of responsibility and concern for com-
munication in the local community.

a. To reulize the importance of listening.

b. To understand the relationship of listening to eccnomic
competency.

3 "o begin 1o understand something of her or his cultural
‘ritage in communication and its relationship to the pres-
ent and the future.
4. To help plan, revise, and administer the program.
5. To help select, gather, and distribute supplies and materials.
6. To help identify those pupils in need of special help and
those able to provide that help.

147
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7.To help lead discussions. conduct interviews, tutor, and
counsel.

8. To help to develop and maintain a high level of morale,
rapport, and control.

9. To help to receive, consider, and act upon suggestions and
complaints.

10. To help in selecting, consiructing, administering. scoring,
and evaluating pupil-formulated tests or other means of
selfassessment,

11. To help evaluate performance and progress (keeping track
of success has motivational value).

12, Generally, to help make decisions on “what” (materials,
activities), “why" (objectives), “*how™ (proceduses), “*‘when™
(setting up the schedules), “who” (people on what commit-
tees), “where” (in the neighboring classroom. library.
auditorium), and “how well” (evaluative procedures).

‘Individual Differences  ___

Children have individual differences in learning through listening.
Some pupils learn rapidly by listening, some slowly, some in fits
and spurts, some in hunks, lumps, or wholes. Some can listen fora
long time: others need to turn to other activities. Some cail sit
down with a tape and carphones and get much out of listening on
their own. Some require a breakdown of listening into specific
steps, togethér with a lot of guidance, and some need distinct
cues from without. Some children process information more
quickly than others because they know just where to attend. Some
tnust take it more slowly. Some fast assimilators can cope with a
great deal of new material. Others are troubled by new informa-
tion: each new listening task is quite a chore. Some need to
assimilate the entire listening unit; they cannot take in further
imformation until every aspect of the previous information has
teen thought about and followed thoroughly. Others listen much
more impulsively and impatiently. They want to go ahead without
being sure that they know what has gone before. They may be so
eager for what lies ahead that they have not adequately grasped all
of the earlier message. The teacher’s role is to use listening mate-
rigl in ways that make the most sense to each child within his or
her present way of learning and style of assimilation, insofar as
they can be datermined.

==
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Further Research Is Still Needed

In the Duker annotated bibliograpliy (1968) there are at least

- ecighteen entries dealing with needed rescarch. Suggestions have

also been made throughout this book: many more are probably
now apparent to the reader. A few additional arcas that might be
studied are the personality adjustment dimension of listening,
utilization of compressed (and expanded) speech. growth patterns,
skills--how to teach them and with what material, and listening
vocabulary, suclrisin the excellent, early (1951) study by Weir, in
Duker (196 2).

—~—EXisting studies might be replicated and future studies devised
with more specific criteria, such as detailed reports of how the
teacher is actually behaving. how the pupil is actually behaving,
and what the interaction is. Evidence that would verify these .
behaviors might e c¢btained, for example, from videotape, ob-
servation scales adininis iered by trained personnel (including both
verbal and nonverbal behaviors), or stenographic records. Collec-
tion of such evidence and placement in a data bank would allow
investigators to make additional use of the data, according to
recommendations by the Cooperative Rescarch Committee of the
National Conference on Rescarch in English.

- Epilogue

There is a children’s poem that may have a message for educators
as well:
Some sav that owls are wise
Because they keep so quiet.
Could most of us fare better
On an expert listening diet?
What is an “expert listening diet”? These chapters have made
many suggestions, in addition to pointing out the impact of listen-
ing on reading and the other language arts. But one point should
be stressed: to quote Emerson; “*Be not too much a teacher.”
There may be a grim determination to “make the children
listen.”” Some ed ucators adopt the *‘professional thesis™: a child is
best treated as an object; helping the child is based on expertise;
the expert advises, manipulates, and molds the child to produce
the desired result. Some educators realize that our world is ruled
in part by those at the conference table who are capable of skillful

12;
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thought and cenression derived from skilled listening. A grim
diagnostic-prescriptive determination is understandable. Educators
foresee rapid change in new curricula and content, new possibil-
itics in multimedia, cducational technology. and accountability -
and diagnostic-prescriptive instruction in and through listening
seems appropriate. But these conscientious cducators must also
cense dangers in the programs that stress passive skills in passive
listening. In addition to kindering the development of autonomaus
persons, other dangers stem from ignoring the factors of fatigue,
personal problems, emotional interterence. and the chiid’s need
for casual argument with peers. _

When listening instruction focuses on i creative problem-solving
climate. children are less likely to gt lost personally. Part of this
climate is that others listen (o them. When this happens. it
sereates them’ 1 it helps them unfold and expand. When children’
are listened to, ideas begin to grow within them, and they come to
life and are then happier and freer. When teachers and chitdren
listen to one another. an alternating ¢ arrent cmerges, recharging
both. Continually recreated, they rarely tire of one another.

In essence. tell yourself to listen with affection to children who-
talk to vou. Trv to knew them without your mind pressing against
theirs or arguing or changing the subject. I1 Mary’'s tulk seemis d
little meager just now, remind yourself that “presently, she will
come alive.” Desire to Know how children feel and want them to

now how vou feel. If educators cannot communicate, they
become lost. too.

147
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Commercially Published
Listening Materials

Aardvark and Imperial International; Bob Puig, Representative; 523 Norih
tanover, Anaheim, CA 92801, (714) 827-5708
Auditory Discrimination Program; Gateway to Good Reading
Bowmniar Publishing Company, 622 Rodier Drive. Glendale, CA 91201
Bowmar * Language Communication Program; Mulii-Media Reading
Incentive Program

Developmental Learning Materials; Susan W. Noble, Representative; 4137

Mendez Street, Long Beach, CA 90815, (213)498-1500
Auditory Perception Training (APT). Concepts for Communication
{CF()

Disney Records and Books: Chapman Distributing Company, Al Chapman.
Representative: 1212 South Albany Street, Los Angeles, CA 90015, (213)
7499484 ‘

Reading-along books with record: The Story Teller Series; Disneyland
Story Tapes

Economy Company, PO Box 25308, 1901 North Walnut, Oklahoma City,

0K 73125
Pacer; Sounds and Stories

Educational Activities, Inc,, Box 392, Freeport, NY | 1520

" Basic Elementary Spelling Skills; Ear-Eye-Hand Phonics Kit; Happy
Listening Time; Sou nd-Sight-Skills Kit

Educational Development Laborataries, 284 Pulaski Road, Huntington, NY

11744
Listen-Look-Learn Reading Program. Aud-X Program
Educational Progress Corporation; Bob Mank, Rerresentative; PO Box 2691,
Laguna Hills, CA 92653, (714) 545-3971 _
Audio Reading Progress Laboratory; EPC Reading Progress Lab
 Follett Education Corperation: Don Oliver, Representative; 18216 Bayberry
Way, Irvine, CA 92664, (714) 5529074
Silly Listening Book: Sound/Order/Sense
Houghton Mifflin Company, | Beacon Street, Boston, MA 02107

Listen and Do; Listening and Learning

b
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Instructional Materials and Equipment Distributors; Don Parson, Representa-
_tive; 1520 Cotner, Los Angeles, CA 90025
Perceptual Communication Skills; Developing Auditory Awareness and
Insight
Peter Pan Industrics, West Coast-Oifice, 15714 Garfield Avenue, Paramount,
CA 90723 .
Read-a'ong books with records: over one hundred literature titles
Rheem Califone Company, 5922 Bowcroft Strect, PO Box 78567, Los
Angeles, CA 90016
Califone Audio Readgr: Califone Remedial Reading Program
Scholastic Book Servigesf‘Trudy Yeo, Representative; 6342 Newbury Drive,
Huntington Beach, CA 92647,(714) 8424614
Paperback titles K-12; records with some titles; tapes with some titles;
Scholastic Listening Skills Program, 1-6
Science Research Associates, 3820 Fernwood Avenue, Orange, CA 92669,
(714} 538-4021 _
Alphabet Learning; Listening-Doing-Learning ; Phonics Express; Reading
Lab: Listening Skill Builder; Tutor-tapes
Scott Foresman Company, 855 California Avenue, Palo Alto. CA 94304
Sounds Around Us; Talking Alphabet
Society for Visual Education, 1345 Diversey Parkway, Chicago, IL 60614
Learning Modules :
Spoken Arts, Inc., 310 North Avenue, New Rochelle, NY 10801
Tapes Unlimited, 13001 Puritan Avenue, Detroit, M1 99227
“Tapes Unlimited
Teaching Resources; Jim Whitney, Representative; 1125 Marchmont Street,
Hacjenda Heights, CA 91745,(213) 968-2554
Auditory Discriminziions in Depth
Weston Woods Studios, Weston. CT 06880
Books. tapes, and recordings of the best in children's literature. includ-
ing the Caldecott Award Winners



Appendix B
Classroom Listening :
Materials

The following classroom listening materials are intended as o supplement to
those presented in the text. They were collected and prepared by Julie M. T.
Chan, California State University at Long Beuach.

Suggestions for Assembling
Listening Center Kifs

A. Contents
1. Six to eight copies of a single book titie
. One tape or record of story
. Three {olders:
4) Worksheets (store ditto master here; run off as needed)
b) Answer key
¢) Completed work 7
4. One manila envelope (10" X 13”) for storage of above materials
wi Label fluy side
h) Color code with signal dots for easy identification
(1) Warm colors: Red, reading instructional tapes (skills devel-
opment or practice): Orange, language arts: Yellow, literature
_iapes '
(2) Cool colors: Blue, music (enrichment); Green, science, math:
Purple. social studies

LY ]

B. Storage
1. Store materials in soft-drink cartons cut sideways or in a metal or
wooden file

C. Instructional Tape Format

1. Introduction

2. Practice item and check (to be sure the student is on the right track)

. Body of tape

. Self-check (answers on tape for immediate knowledge of results--re-
inforcement)

. Departing directions (very important—or the children may disturb the
rest of the class 4s they leave the listening center). Example of direc-
tions:

Lt

I

Before you take off your headset, please check to see if you
wrole YoUF name on your paper. Next, put your crayon back in
the crayon can. Now, think of fwe things that you can do when

, 135
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you return to your desk. Remember, it should be something q uiet
“so you won't disturb the other boys and girls while théy are
working.

A Sample Instructional Tape:
Sounds around Us

Objective. Given a common sound from the everyday environment, the
child should be able to recognize it, identify the object from which it came,
and indicate the answer on the worksheet provided (see Figure' 19},

Introduction. “Today, we are going to see how well you listen. You will
hear sounds that are all around you every day. Your job will be to sce if you
recognize these sounds.”

Practice irem. “For pructice, let’s do the first sound together. Look closely
at your worksheet. Look at each picture. Here is sound number one. Are you
able to find the picture of the object that makes this sound? When you have
found the right picture, write the number--one-in the Little box next to the
object that makes this sound. Let’s check to see if you are on the right track.
Did you write number orz in the box next to the picture of the bell? It is the
last picture in row one. If you did, you are correct.”

‘Body of the tape. *Now let’s do the rest of the sounds. We will check our

- work when we have heard ¢/l of the sounds.”

2. whistle 10.
3. news on the radio 11.
4. door opening und closing 12,
5. alarm clock ticking:ringing 3.

R I o )

0.

. water dripping from faucet

. hammering 14,

. typing . 15,
telephone dial tone 16.

phonograph music

keys jingling

pencil being sharpened

stapler going through sheets of
paper

clapping

phone ringing

sawing

Check vour work (immediate. reinforcement), “Let's see how well you
listened. Put your pencil down and take a crayon to check your work. Write
4 € next to the correct answer and an X if your answer is incorrect.”

Sound No. | wasa
were fnot.
Sound No. 2 wasa
were not,

. Write a C%ifynu were right, an X if you

. Writea C if you were -right, an X if you

Departure directions. “Before you take off your headset, please check to
see if you wrote your name on your paper. Next, put your crayof back in the
crayon can. Now, | want yeu to think of rwo things that you can do when
you return to your desk. Rememnber, it should be somethirg quiet so you
won't disturb the other boys and girls while they are working, As you leave
the listening center, you may place your worksheet in the folder that says
‘Completed Work.” Shhhhh! Now very quietly take off your headsets, lay
them on the table where you are sitting, and tiptoe very quietly back to your
desk, Over and out.”™

142
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A éam}.sle- Instructional Tape:
Listening ra Follow the Dots

Purpose. Auditory memory: sequencing: directionality (left-right. top-
bottom), )

Behavioral objective. Given four points or dots, the student is able to listen
to directions and follow them 1o make a diagram, object, or design, using the
dots,

Materials. Pencils, dittoed worksheets (see Figure 20), tape, tape recorder,
listening post. .

Introduction. *llow well are you able to follow directions? Well, let's
begin by writing your name and today's date at the top of your paper.

- [Teacher: silently count to ten while tape is running.] Fine.

“Today, we'll see how well you are able to follow directions by making
pictures or objeets from the four dots that ure in each of the squares on your
sheet of paper, You will need to listen carefully so you'll know what lines 1o
draw and in what order.”

Pracrice ftem. “'First, let’s find box number one. Found it? Yes, it's the
box with the number on. and g square around that number. Now look at
guch of the four dots. Do you see the dot with the letter T next tD"fﬁTl@’S
the top dot. Now find the bottom dot. Yes, it’s the one with a B undeésit.
Next find the dot cn the left; it has an L next to it, which stands for fefr.
The 1ast dot has an R, which means it is the dot on the right.

“OK. Let’s draw something that most of you can play with. Start at the
dot at the top by placing your pencil there. Now draw a line straight down to
the dot at the hottom. Next, find the 'dot on the left and put your peneil
there. Draw a line from this dot straight across to the dot on the right. Go
Back up to the dot at the top, Draw a line from this dot at the top to the dot
on the left. Now continue from this dot on the left to the bottom dot. Let’s
50 back up to the dot at the top again. Place your pencil at this top dot and
draw a line to the dot on the righi; continue from this dot on the right to
the bottom dot,

“Can you tell what you have drawn? Yes! It’s a kite!” (Teacher: please
silently count to five after each new direction; this gives the listener time to
think and draw.)” .

Body of tape. Let’s try another one! Please go to square number two.
Place your pencil on the top dot. All set? Draw a line from the top dot all the
way down to the bott#m dot. Fick up your pencil and (ind the left dot. Put
your pencil on the left’dot and draw a line all the way across to the right dot,
Stop. Go back to the left dot. Draw a line from this left dot to the top dot,
Go back again to the left dot and draw a line to the bottom dot. What does
this look like to you? A bow and arrow, perhaps?

“Let’s try square number three now, Place your pencjl on the top dot and
draw a line over to the dot on the left. Go back up to the top dot. This time
draw a line to the right dot. Stop. Pick up your pencil and place it on the left
dot. Draw a line from this left dot straight across to the dot on the right.

113
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Farm One ¢
Four Dots {T-B, L-R) '

Fig. 20. A student worksheet for use with the Listening to Follow the Dotis
lesson. '

What does this look like? Use your imagination! How does a three-comered
hat strike you?
“Now, let's do box number four. Let's begin by placing your pmul on the

: mp dot. Draw 2 line straight down to the b ttom dat. Pick up your pencil

and place it on the top dot again. Draw a dis_onal line (0r slanted line) from
the top dot to the left dot. Continue from this left dov to the bottom dot.
Stop. Place your pencil on the top dot again. Make a diagonal line from the
top dot to the dot on the right: continue from the dot on the right down to
the bottom dot. Could this be the sandwich that youwll have for lunch?”

[)Eparturr direcrions. *Wouldn't it be fun 10 ¢olor these pictures that you
have just drawn and add more details? You may do this when you go back to
your desk. Now, quietly take off your earphones, lay them on the table
where you are sitting, and riptoe very quietly back to your desk. Over and
out!”

A Sample Instructional Tape:
Word Identification

Objective. S1udents are given fifteen pairs of words: they should be able to
recognize the vowe] digraphs and indicate them by cireling the answer on the
warksheet.

Materials. Fox the teacher: (1) tape. (2) recorder and microphone, and (3)
Ginn Ruads o Ererywhere. For the student: (1) pencils, (2) workshects,
(3) correction crayon, and (4) headsets.
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Intruduction, “Today, we are going to review vowel digraph sounds.
Remember that dirraphs are two vowels together that make one sound.”

Practice item, “For practice, | shall say two words 1hat ¢ontain, the same
vowel sound. You are to find the letter group m.,n makes that snund and
draw a ¢ircle around it.

“Look now at number one. My words are” play and day. Listen to the
vowel that can make that sound and draw a circle around it. -[Pause five
seconds.] You should have ciceled ay.™

Body of lesson. *Now, proceed in the same way using 1he following pairs.”

1. play day 6. blew new 11, now growl

2. wait tail 7. boat coat 12, suit fruit

3. sound about 8. poud book 13, field shield

4. boy Loy 9. blow grow 14, freight neighhot
5. caught taught 10. boil coin 15, boot oot

Self-check. *‘Let's check your paper ta see how well you have done. If
you do not have the correct group of letters circled. place an X on the wrong
answer and circle the correct answer{ Put your pencil. bagk into the pencil can
and take a ¢rayon from the crayon can to check your works Are you ready?”

1. ay 4, oy 7.0a 10. o1 13 iv ¢
2.2 5.1u 8. ao 11. ow 14. ei '
3. o0u 6.ew 9, 0w 12, ut 15. a0

Departure directions. (Whisper this part of the seript.) “Before you take
off your headsets, plense check to see if you wrote yout name on your gaper.
Next, place your crayon back in the crayon can. Now, [ want you to think ﬂf
rwo things that you can do when you return to your desk, Remember, |
should be something quiet so you won't disturb the ofhér girls anu buys
while they are working. As you leave the listening center, you may place your
worksheet in ‘the folder that says ‘Completed Work.” Shhhh! Very quietly
tuke off your headsets. lay them on the table, and tipioe very quietly back to
vour desks. Over and out!”

o

Techniques and Their Uses in the Listening Center

I Instruction that is used annually,
A. Individual instruction ’

1. For high-ability students

2. For low-ability students
. Reteaching a skill

1. For those who have been absent

2. For those who need to releamn
C. Testing
. Practice for tests (pretest) a7
The test itseif

=

d e
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5 ity
. A%

3. oo
9. ua

11 oy
12w
13. ea

14, aw

Fip 21, 'n the Word Ildentificat an lesson, students ci

or dinthong contained i1 pairs of words road by the teacher.

i

aw

ow

d

[£3%91)

ovy

a3V

VY

W

=43

8w

ay

(&28]

gy

(33}

avy

[E35Y)

o0

a0
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142 ' Appendix B

\ Un 4 OMIe-TO-0ne PSS

B Dn d group hisis

njoving cultural experier
A .\hhlL
B. Literature or storics

IV. Creative think

A. Open-ended « ' unfinished stories
B. Froblem solving
1. Murh

2. Science
3

Snudl %lwilct

cthod

Some [deas for Using a Listening Center in the Areas

We dre Currenily Teaching

I. Art and music

I. A character in the story
2. A fuvorite part of the story

C. Listening to a story: just before it ends Cstopoand ask the child
make thci,r own ending

A CTL.]HV writing

1. Tell a short problem story about friends. Have the children develop
their own solutions ’
Record o story but leave 1t un
own ending

ished. Have the childien create their

()

B. English
1. How to use a dictionary
2. How to make 1 hook repart
C. Foreign language resources. Some school svstems have complete tapes
on conversational Spanish and French, as well as songs and dances of
these cultures
D. Listening to stories for enjoviment
[, Radm plays
F

Indwuhuhn& spelling program
2 Weekly tests for regulur spelling programs
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Classeoaony Listening Materials 1

ek

4

11, Math
A Mr Arithmetic number tact drill
1. AdJdition
2. {raction
3. Multiplication
4. Division
&)

. Percentage

B. Guided seatwork

C. Math games

D. Story problems

E. Discovery method usi

Cut. gire Kods

A ding
A. Diagnostic tests

VL

gl w.e P

yey- P

cience Research Assoclates Listening S Builders

‘nrichment activity to foilow 2 reading-group siorn

2 Guided seatwork
F. Phonies lessons (commercil records are wvailable)

(7. Lis ting to a story to master sequence and retention skills

H. Recording improvement in expression in ol reading. Children enijes
hearing their own voices. A measure of growth in this area for the pupil,
rarent, and teacher can be made by comparing reading samples from
the beginning ot the year with those from the end of the year

. Readi
cience
Individual science experiments

. How to record data

. Listening to read-afoud excerpts from sclence books and learning to

—

1g ganies

draw . nelusions
Social studies
low to make reporis
acticing reporting
eading selections from books
nterviewing a resource person who is unable 1o visit the class and e

[

e

el :ﬂ\

—

cording the interview

et
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Chapter One

1, .Uusking re!l:rs tu the ohscurning of one sm,md by another.

I o1 5y rnhul:‘ a5 w hul af mdm«iu; lr.matmms In; of h;r mientions into
signals inoa communication svster, usually by oan nml of written H\mbul

systent, but w0 by tures. Encoding
Livn into sevesd] encodings, as when an Iﬂtll‘slulel writes vut a ) tels egram th"lt is
then transtormed by arother person into electris signals. These signals might
might also

then be transtormed inte anothe: language and ent.
related -omul dialect as it passes on. Decoding refers

l\ij:’; o jﬁ('\"[

to the pro _ess by which receiving individuals transtonm stimulating signuls

into meaninglil messages.

CThe term auditorny diserimination usually refers o the ability to notice
!;plr.m, minute sounds in spoken wards, For example, a third-grade thlL
reads the word must as s, The teacher s “You medn s, don’t vou,
and the child replies. ~Sure, imus. That's whgt I said.” Poor diserimination,
puor pronunciation, and poor reading u.nd o go together (Harrls, 1969).
There appears to be little relationship. however, between auditory diserimina-
tion and the s:ores on most intelligence tests (e.g., Witkin, 1969).

4. ¥1sn.n graphs of irLLlllLﬂle‘;’- that make up vowel sounds suggest that a
inations in order to separate sounds that disting

child needs fine discrin
one word from another, such as bar from pat.

3. Al v see Sanders (1977, Auditory Perception af Speceli: An Introdi-
!mrl to Principles mnd Problems. Chapter 10, “Speech Perception anid Read-
inu.”" Ser Naville and Pugh (1974) for a comparison of children’s errors during
rcgdmu and during listening to the same cloze iests (discussed in chapter four
ot this book).

6. Also see Smith (1977), Lundsteen (1977). Lundsteen and Berstein-
Tarrow (in press), Goodman and Goodoan (1977), and Jackson, Robinson.
Halbert. and Dale (1976}, Waller (1977). Stammer (1977).

L and Russell reference and Schlawir
2y, and Lundsteen {14976b).

Chew,

see the R
ley (19
An example of early research on this question is Carver (1935). Abo see
Delile in Duker (1968),

For activities
ane 1 ( raptree (1973), Hal

-
e
Ll
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146 Nutes

1 speech also occurs during speaking und reading, Auditory word
L oat high specds are lurgely received uncansciously

-

impressions  travelin
(Brown, 1954).

10. Another commonly used word for receiving (with comprehe
decuding (for example, while reading and listening). Another word commonly
used synonymously with the term expressing (or sending) is encoding (e,
while speaking or writing).

iy

nsion) is

Chapter Two

1. The teim wreding, develo by Do P Brown and siudents (19545
appears. forexample. in the Dicrionary of Psvchological and Psvehoagnalyiical
Tomus, e wrilers e dleld refer to the term rom tme w tume., though

1 has not attained wiuespread use. For that reason, the term will not be used

RIS ST h

=. Forreviews and research on speeded-up {compressed) speech. sze Duker
(1965, 1969), Foulke (1968). Friedman and Johnson {(196%). Sticht {1989,
1971), Thorias and Rossiter (1972). Short (1+73), and Silverstone (1574).

Sew alser the section on ziiention further v in this book, For more on mask-
ing and competing messages. see, for example, Broadbent in Duker (1968).

Kinesics is the term used to refer to these movemer.s. For an example,
«2¢ the work of Key (1975, 1977),

4. See the sections on listening materials i chapter five. One variation in
the listening diet is to have children listen to tmagnative sounds on a record.
such as Sounds and Images by Bert Cunningham and E. Paul Torrance (Ginn
and Co.).

3. The human range of conscious auditory reception is about 15.000 io
20.000 vibratic

6. An audiometer is an instrument for testing acuitv of hearing. Some
types use a vacuum-tube oscillator regulated to produce 1 series of tones at
various points throughout tl:z audibility range, each at various intensity levels
above normal. Measurements of hearing loss are shown in terms of decibels or
of percentage of normal hearing sensitivity, For informal tests see Kough and
deblaan (1955). .

7. A common procedure in speeding up the rate of speech is to cut out
small segments of sound: speech rate is decreased by adding small segments.
The center for rate-controlled recording at the University of Kentucky ¢ ses
much of ihis work. See Thomas and Ressiter (1972), Short (1973). znd
Silverstone (1975).

8. Slurvien was devised by William Tiffany, of the University of Washing-
ton, for his Phonetic Listening Test (1963).

9. The alphabet of the International Phonetic Association is found. for
example, in the front of such dictionaries as Webster's VNew Collegiate,

ns or cyeles per second.

together with information on symbolization of stress and length of duration

o=
: ¥

‘[\. O
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15 alphabet s designed o include the most important

i f:!ngllll !

in pronuncistion. Thi

zotrds o thie world.

snsion s developed further in chupter three of this book,

3 (funm,r’
Actually . passive listening does not belong in this tenth step, which is

bul a3 high

focusing, tracking, discrimination, sorting, scanning
Becaise of the almeast simultanecus vocurre
TURY

Chapter Three
s work els®

araied in
Children’s Lan-
owd: William C, Brown,

[ IR T PR
the chapter

sk influenged B Rell

v in the fist edition of Guiding
Puse Lamb (Dubuque, |

gudge Leanming,

juT

L

This inclades recogniion, fgure-ground perception, sequencing, sii

oal o analysis

3. Une prospective teacher commented on [hxs ma atrix classification of

aworlk for ‘mxmm

z lng ayirte that it | 1
the small number of “known™ listening 5L1[ls .md then, “in one fell swoop.’
it wis pussible to determine the rest of them. She liked that_

Ceteping

affective domain (Krathwoh!l and others,
ls pzr[lmn[ to attitudes, values, fecling

4. Much of the taxenomy o't
1‘4'{;14) cunid hc rél:;uf.i fo I)st;nmg sKi

t. East Irvine.
at the end

Biles, i:?!itindéd Teaching Staft. San Joaquin School Distri
Calitornia, See the listening and crestive problenvsolving activities
of chapter three. See also Choate (1974).

The skills that demand a high degree of awareness during listening
ﬁ?muld not t"-mer “preduatory™ listening. e g the kind that takas place during

rcc«:plmn gmi m:;ntal r‘;agtmn :md rcﬂeumn. (,b) gugnmv:; and ;iHEL[lv—‘
fed knowledge of specifics {first division of Bloom tasonomy) and levels high-
er than knowledge of specifics (the rest of the Bloom taxenomy),

&. This section is based on a discussion in Bormuth (197Ca and b, 1975).

9. Some tasks might devizie so much from general practice that finding
analogous practice opportunitic, would be extremely difficult. This would
make the value of the task qucsti(ma‘ii' The learning of certain grammatical
miples have hesn passed on for generations, is an

rules, where the same ex

aNtrens ¢ i

10. l)xa"mms of hierarchies usually are read from hottom to top. but.
arder to make a quick association with the elaborated objective, the i,-,rdu
here is from the top down.

V150
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[4s Nepes
v Flavel (19638). Alo see the impaort-

IZ, Fi ‘.'c—i (149 v found evidenes 1 development
in role-taking.

13, Surbin (19534,

14, "Adapted from Flavel (1%65).

{5, Flavel (1968).

16, Adapted from Brown (1934 and Carroll (3 96 5)

17. Caution: these examples are admittedly artificial and represent diag-
nostic tasks. A superior and more developments ll\ ummcd appreach is to be
ready to note and reinforce the same parts of the problem-solving process
when they occur spunhmnuslv during the free play or other self-directed
able to capitatize or actust problems as they

activity of the child. Tt is pre
veeur, *"'e:n the teacher's questions can help the ¢hild to s2e the significant
features of the probiem-selving process.

18. See the problemesolving lessins in fdeas Into Practice (Lundsteen.
1970h). Tiis section on listening te swive problems is inspired in part by
the re:.eudn of John F i ldlmsLn and others at Purdue University.
ssons in Mews [nro Pracrice {Lundsteen

Hstortiopa, helptul concopts, and

1' 76h; for

Chapter Five

1. Also see the reference to criteria by Tyler, Klein, and Michael (1971}
and the review of materials by L ugau (1969),

3. Most items on materials and techniques that appeared in Lundsteen
(1969¢) have not been repeated here. The Listening Bibliography by Duker
(1968) included 32 entries on materals, 143 on techniques. and 300 an-
notated entries on the teaching of listening.

3. For information write to Roger J. Schulte, Assistant Superintendent,
Alameda County School Department. 224 W. Winton Ave.. Hayward. Caj-
ifornia 94544, _

4. PO Box 564, Lenox Hill Station, New York, New York 10021. Also
see Siebert (1972). -

5. The author wishes 1o express appreciation to Churlzs F. Kenney. Dis-
trict Superintendent, Santa Ana. California. Unified and Jumior, Cullege
Districts. for reacting to this section.

T



Abrams, AL G The Relution of Listening and Reading Comprebension o
Skill i Messawe Structoraizanon.” Joural of Coonnitaticazion 16 01908 )
11625,

A stndy des

ned to test the hypothesis that the ability to structuralize,
4

1o feg “m.fL the structure of u written me age, correlates sgniticanthy
FEST BRURTE R TTITE EITPL IR R I SRS

Awure-

ot a Listenmy Pre Jre Deselop
ST L A B caprtatien, Hoeoron Dega

Adams,

iy

TU68

lessons desizned 1o make tenth-grade

of recorded

Fualuares o
puplis aware of propaganda techniques.

Amicen, PR Aspects of Specelt Comprefiension by Clildren and Adulrs:
Do Experimental Studies of e Comgeorelicnsion o Sentenecs. LS00
Final Report, Project No. 7-1-1 14, 1969, [ED 037 643]

Results imply that subjects’ (it ade and colle ";) 2N
nt inthienced the manner in whic tcrpfclcd
syntactic structure l,md content,

i delay the listener must recon-

15 1o

the probahle comt
<entences that varied systematically in
Results suggest that even atter a brie
wer wording of a sentence from a deeper interpretation.
and sex indicate the need for considering individual

struct the o
Variatiens i oage
Jifferences in the

iléﬂlﬂ‘;_’ L;nmp,rx:l:: Hon Process.

Anastasiow. N and 1 B Eipinu%g Development of 4 Spanish Listening
(f’nmpréhcnsiun Test and Evatuation of the Elementary 'fipani‘l‘ Television

Instruction.” Culifiriig l'uurnm uf & ,uLL]” it Researchit 17 190Gy 12-21.

jating Processes during Verbal

Anierson, R, C. “Control of Student Med
it 40 (June

Learnidy and Instruction.” Heview of Educational Res
1970): 349.69.

Bull, S.. and G. A. Bogatz, The Madern American Electric-Pranmnatic Design:
“Segante Street” and the “Electric Company.” Princeton, N.J.o Educa-
tional Testing Service. n.d.

Discusses the problemns of testing this kind of listening experience.

amt Listening Competencies (or High School

Bassett, R “Minimal Speaking
T Paper presented at the Annual Meeting of

CGradugtes: Status o Reseaich

the American Edocational Redearel Association, Toronto, Canada, April
1975,
f40
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Bednars, B “Project Sound Mures [0 Elemencary English 45 (January
IR l ) 29,
303 how istening o sound is refated to creative writing and gives

TS
=
T
L

cal selections as starters,

st of thirt onem
Bemnthal, L. 5. “The Listening-Viewing Center as a Means of Motivating

Origmal Work in Writing and Speaking English.”™ In Classroum Practices in
Tvaching English, 1967-48, edite! by AL J. Beeler and Do W, Emery.
pp;’ 3 (ﬂ'\dmpm"n l o NCTE. 1967.
) guage ars activities that are meaningful and purpose-
1is is to program them inwo the Listening-Viewing
d vith other children.

1711
Center so tlut materials can be share

ckbura, 5. F. "The Construction, the Im pezmentation. and the Cvzluation
ot a Title T Primary Grade Listening Progrant.” Pn.D. dissartztion, Univer-
sity o Mississippi, 1976,

An vapennalal goup Uy < L) improved sigiiticantly aver contml
arovp on Cooperative Prirary Tests on livening and on auwthor's

l: ale.
Bloon: ALK, “Taught. Not Caughe. " Euglish Jeumal 53 (October 1934):

tatled unit in which students learn eriteria tor evaluation of TV

and radws news broadeasts,

Blooni, B. 5. ed. Taxonomy of Edveatjonal Objectives, the Classification of
Fducarional Goals, Handbook §: Cognitive Domain, New York: David
%!\,E‘

Bordie. 1. G. "‘L;:,n”u' se Tests and Linguistically Different Learners: The Sad
State of the Art.” Elementary fnglichh 47 (Ocrober 19/0; 814 ZE& Alsoin
T. 0. Hor."ed.. Research Bases tor Oral Language [IISI‘FI\LI‘HI!.'I Urbana,
I.: NCTE tor National Conference on Research in E:

Examines the measuring techniques for .demltwné the characteristics
of linguislically different learners (e g, attention Spam raental giblllt}');

1036,

uction.”

Geog-

Borrmuth
In Poe isties and ] :
man and T Flen’lmg NL\\. lntcrmtmﬂal Reading Assc'iuga
tion, ll)(is‘,a‘; For treatment in depth see J. R, Bormuth, On @ Theory of
Achiievement Test [rems. Chicago: Unjversity of Chicago Press, 1970,

Lﬂ«

Bormath, J. R. "The Cloze Procedure: Literacy in the Classioom.” In Help
tor the Reading Teacher: New Direciions in Research, edited by W. D,
Page. Urbana. tll.: National Conference on Researcli in English and ERIC/
RCS. 1975,

Bormuth, J. R, ]

sion of b&m,

“Childran’s Comprehen-
¢ Structures.” Journal of
ED 028902

‘L’,:',:S m hmrth grade (‘hl\dﬂ?n nt
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enty simple wid busio comprehension shillss Imphestions might te
drawn tor listenig,
Brewer, J. M. lh Ades
Tu Hs.m' Aboutl”” Ay
3

Critette Children Know What Thes
1006,

'Jl\

Broadbent. 2. Lk “Attention and the Peree

American, Apnl 1962, pp. 147
Broadhent. 2. E. “The Well Orlered
nal 33 (Nevember Ve I8

as the Primary L;inszmg; Abiliey . PhuDy dissertation,

=2

d ! 1 nd.” American Elucarional Rescurch
14

'Jh

Bro:

St 4r1wrd U .
Now g cl;s;;; theor study by the man s ho coinad the worl
are ling, Contzing activitizs and evaluative techiig nes for the high schoul
level, The references made to studies of apliasic sire takep from this

=

sithife,

Briovwn, J. [ ll.L( thtrmnun ot a l)l wstic Test of 17 tening Comnrehen-
sivn. Jonriaad el Saperinienial Fu BRI ‘I—L‘fp [ 3940

Deseribes procedures related o the coraruction o IhL Browne C;srlsc:'

on i

Listening Comprehensi

Brown., R. A, The ]\ranm (’/ Nofsen
Prosonts wha ool

of Citizens fur a Quieter City, Inc..

15 Ty VL rhx-_L 37 ig
in New York, and a ~rusad

r ._i‘lillhsl

W’.A

naalse.

Bruner. 1. 8. “Personality Dynamics and the Proce.s of Percetving.” In Per-
ception. AR Approcch to Personality, olited by R. Blake and G, Ramsuy.
New York: Ronald Press, 1951, ‘

Bursuk, ©. Z. “"Sensory Mode of Lesson Presentation as a Factor in Ihe
Resding Comprehension Improvemient of Adolescent Retarded Reac
Paper presented to the American Educational Reszarch Associati ?*Jg\,r
Yaork, F;hnuﬂ lqﬂ :

Recommends sereening to see if retarded students prefer 1]1@ vural or
visual miade uf presentation. It the teacher cannot obtain thi
tion, then he or ch should integrate both modes in teaching.

nbormia-

Caccavo, E. “The Listening Comprehension Level of n Informal Rexding
Inventory as a Predictor of Tntelligence of Elementary School Children.”
Ph.D. dissertation, New York University, 1968, [ED 040 997]

Caffrey. J. C. “Auding Ability as a Function of Certain Psychometric Var-
fables.” Ph.D. dissertation, University of California. Berkeley, 1953,
Gives 1 mode! of careful test construction in a novs classic study at the
high school level. The sccond definition in chapter two draws heavily
on the pionger work of this researcher.

of Two Foreign L::inﬂu;lg& Aptitude Bat-
logy 59 (1958): 3-19.

reoll, I B UA Factor Analysis
teries.” Jouralof General Fsyofiy
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Cépharl W, J Application ()j'the meergfni'f Tﬁlmiquf to Busic Studies uf

ington, lnd!; P!u‘l)elta I\dppd. 1970. [};D 037 %87]
Appendix B is devoted to a definition of the reading process. The
second chapter of this bovk draws heavily on the techniques used in
Gephart's appendix and is intended to complement earlier work on
TEJL“I]E‘ The 4ppmd1\ ;glsu mdudes a ﬂnw lert m t;imeth Guudnmn'

‘ Glasser, T, L. “On Readability and Listenability.” £7C.: A Review of General

Semantics, vol. 32, no. 2(1975): 13842,
Warns that too much concern for brevity (e.g.. short words), as mea-
sured by the Flesch readability formula and the Fang listenability
formula, may unnecessarily restrict the use of symbuols. may promote
L]drity at the expense of précisiun, and 1may be highly “listenable’ with

Goldstein. H. “Re:nd,ing and Listening Comprehension at Various Controlled

Rates.”, Contributions to Education, No. 821. New Yotk: Bureau of
Puhhununs Te:n,hc:rs (ulle.;je (ulumbm Unwcrsnty 1940

s!udms w su}:g;fst Ihdt peuplg can listen at a faster fth and not lu:&
wuch in the way of comprehension,
- Goodman, K. S., and O. S. Niles. Reading: Process and Program. Champaign,
Hl.: NCTE 197[) [LD(M% 664]

ubje::uve of régdmgi The presem nmdél t)! ustenmg beha\ﬂm draws
fieavily on the original flow chart constructed at a USOE meeting
referred to in the Gepliart reference.
Goodman, K. 'S, and Y. M. Goodman. *Learning about Psychelinguistic
Processes by Analyzing Oral Reading.” Harvard Educational Review 77
(1977): 317-333... '
Goolsby, T. M., and R. A. Lasco. “Training Non-Reuaders in ‘Listening A-
chievement,”” Journal of Learing Disabilities 3 (1970): 3447,
Five-year-old. children (average population) were given differing kinds
of training in listening using four stories, one per day. Treatment 1
pupils were questioned after cach story and told whether or not their
answers were right or wrong (immediate feedback). Treatment 2 pupils
received questions but no knowledge of their results. Treatment 3
pupils were not even guestioned. In an earlier study no feedback to
deprived ilead Start children resulted in significantly lower listening
achievement. The implication for the children in the earlier study was
that ability to answer questions on material improved when knowledge
of results or feedback was given. This feedback may serve the function

=
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of advanced organizer for the next task in the case of less verbal chil-
dren. No significant differences were found ftor the short training
sessions for average children.

Gotkin, L. G.. and F, Fendiller. “Listening Centers in the Kindergarten,”

Awudiovisual Instruction 10 (January 1965): 24-26.

Advocates a classrooin listening center with tape recorders to enable
disadvantaged children to hear “school language™ as distinguished from
their own. Stresses minimal distraction in the center.

Gratz, Lo W “Goal: M;ixieLiswmngf' I{ng!islz Journal 62 (1(173)' 10871
Graves, D. 1
llpﬂﬂ dlt
dren.” Ph, !' d
[ED 093 586 :

Guittora, J. P. The Nature of Human Intelligence. New Yurk Medina ThlL

“1967. .
An Llahumte Lum,c.pt of lhc natuee of lﬂ[L”l“Lnt,L D.

isse rtation., Smtc

mhlc‘ of t!me Tactors. Each rgpms«,m:a a p;!ﬂlLulLlZ it
certain - types of mental “operation; 2o teontent.” andd
Attempts to identity the process in the successful pesi
mental tasks.

Gupta, W.. and C. Stern, “Comparative Effectiveness of Speexing v
tening in Improving Spoken Language of l)mdmn.qncd Yo
The Journal uj pr;nmvnml-l wucation 38 (Fall U “:1:1
029 649 .

Hall. W. S.. and R. O. Freed! A Developmental Investigition ot Standuni
and Nonstandard English .mong Black and White Children.™ Hieman
Development 16 (1973): 440-64.

Parris, T. L. “Reading.” In Encyclopedia of Fducaiional Research, vt by
R. L. Ebel. New York: Macmillan. 1969

See section on physiological aspz:ts {p. 1083) for rdiscussi
ditory acuity. discrimination, memory, silent speech. »nd reading.

Hayakawa, S. 1. “Who Is Bringing Up Your Children?” E1C.- A Review )
General Semantics 25 (September 1968): 299-308.
Discusses the impact of television upon childrer.
Heider. F. K.. and G. M. Heider. A Comparison of Sentence Structure of
Deaf and Hearing Children.” Psycholugical Monographs 52 ( 1940): 42-103.
Helm. S. M. “Impossible Mission.” Elementary English 5C (1973): 54648,
Clever use of theme from the television series “Mission Impossible™:
students listen to tape-recorded “'special assignments’ to be carried out.
Hoetker, J. Dramatics and the Teaching of Literarzre. NCTE/ERIC Studies in
the Teaching of English. Champaign, Ill.: National Council of Teachers of
English, 1969, [ED 028 165}
Has a section on uses of Jrama in the elementary school.
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Hogan, R.;and N. Henley. A T&si of the Empathy-Eitzctive Communicai.on
Hypothesis.™ Report No, USOE Grant No. OEC 2-7-061610-0207.
Baltimore, Md.: Johns Huplxu.s L lllVL,I’Sllg Center for Social Organization
of Schools, 1970~ :

The asvraption is that empathy Or role t:’lking is essential if effective
information exchange'is to oceur-between persons. The researchers used
an objective measure of empathy and an encodirg-decoding task with -
university studemts to sinudate the communicatisn process. ‘A consis-
“tent and “significanit relutionship was found between measures of en-
cading and empathy.

" Horowitz, M. W, “Organizationai Processes Undertying Differences between
Listening and Reading as a Function «f Complexity of Mavzrial.” Joumal
af Cennnurtication 18 (1968): 3746,

Suggests listening is freer from the stimulus than reading gnd more -

" prone to distort the material conveyed, i.c., it is a looser and less
inhibited process. It can also he more ini ture with thought as it occurs.
than reading. '

Housten, M. I3, "A Language Arts Progiam for a Fourth-Grade of Culturally
Deprived Children,”™ Master’s thesis, East Tennessee State University,
1964, .

Gives suggestions for the teache- on direction giving, questioning, give-
and-take conversation, and the nonverbal ways of communicating of
the childrzn in thos study.,

fronsmith, N., and G, J. Whitchurst. “How Children Learn to Listen: The
Effects of Modeling Feedback Styles on Chi'lien's Performance in Refer-
ential Communication.” Developmental Psyche logy 14 (1978): 546-54.

Jackson. N. E., 1. B. Robinson, and P. 8, Daie. Cognitive Development in
Young Children: A Report for Teachers. Washington, D.C.; U.S. Depart-
‘ment ol Health, Lduga*mn and Welfare, Natmnal Institute of Education,
1976.

Jobnson, K. R., and H. D. Simons. “Black Children and Reading.” Phi Delta
Kappan, 33 (January 1972): 288-90.

Johnson, R. L., and H. L. Friedman. “Optimal Strategies for Listening, IL:
Training of Tomponent Skills.”” Paper presented at the Fifteenth Annual
Convention, Intemnational Reading Association, {970. In Ahstracts, edited
hy 1. 5. Nemeth. Newark, Del.: iRA, 1970,

Presents effective Yistening skills through « formal systems analysis such
that listening situations can be defined in terms of operations that
produce preferred outcomes. Instructional units, prepared for ages ten
to fourteen, were evaluated-in a school in Philadeiphia. After use of a

spu,l.illy deve‘npc;d hattery uf llSlE ng measures, sngmhcant pretest-

k.gv;maug:, 1. F_i nri I. G \mttmgly,eds Language by Far and by Eye: The
Relationships berween Spié‘f:ﬁ and Reading, Cambridge, Mass.: MIT Press.
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Rellogg, R, E A Study of the Etfecrofa First Grade Listening Instructional
Program upon Achievement in Listening and Readi US0L Cooperative
Rescarch Project 6-8468. San Dicgo. Calitt: Depariment of Education.
San Diggn County, 1966 {ED 012 232]

kelly, C. “Listening: Complex of Activities and o Unitary Skill?”®
by C. T. Hrm\. 0. Speech Monagraphs 34 (Novenmber 1967) alé

Cautions and directions for reseui ! Raises questions about the state of
knowledy “usie to listening instruction,

" Reply

Kev. M. K. Paralanguage and Kinesies: Norverhil Commmnication. Metuchen.
N Scarecraw Press, 1975

Kev, M. R. Nonverbal Compienicacion: 4 Research Guide and Bibliography.
Metuchen, N Scarecrsw Press, 1977,

Keves, B. T et b “The Development of Listener Competence.” Puper
presented at the fhess 0 Meeting of the Society for Research in Child
i)::vc!(,)pnmm, Deeoeovccorado, April 19750 [ED 115 339

Kirkton, €. M, Lo 2IC Report: Classroom Dramatics  Developing Oral
Language Sklil& I;(:‘f//r'x’i(.{lf‘:’ English 48 (Fehvuary 1971): 25461,

Kirshner, G, “ Start Whete the, Child 157 Using Television + Teach the
Child.” Elementary Fglish 36 (Noveiber 1969): G25.58

Klee. L. k. “Larger Horizons for the Cmld: A Fourth Grade Experiment.”
‘wum Lduearion 13 (February 1929): ¢9-.1
Pemaastrates that stereotvpes of Prreness . ain difficult to change

through social education.

Klinzing. 1. G, “Listening Comprehensien of Pre-School Age Children as o
Funetinn of Rate of Presentation, Sex, and Age.” Speech Teacher 21
(March 1972): 8402,

and R, dellaan. fdearifving Children with Special Needs: Teacher's

Haitdhook Eleswsitary School Education. Vol 1, Chicogo, HL:

5, 1055,

q\ fenee Rescarch A
Contains informal tes
Krathwohl, 0. R.. B. 5. Bloon. and B, B, Masia. Taxonomy of Idueational
Objectives, the Classijication of fducational Goals, Hand ook 15 Aftee-
tive Domain, New York: David MeKay, 1964
LaBerge. D). “Beyond Auditory Coding.”™ In Lauguage by Lar and by Eve:
The Relationships berween Speech amd Reading, edited by 1. F. Kava-
naugh and I G. Muattingly. Cambridge, Mass.: MIT Press. 1972,
Lane, I'. K. and M. S. Miller. “Listening: Learning for U
olescents.” Jotmal of Reading, no. 7 (April 1972): 488
/B, Juy. and M. Hang-Ehrman. “Meaningful and Linyuistic Vari-
Auditory Procassine.” Jounial of Learing (ki lries % (1975):

15 of hearing.

ieving Ad-

A&,}:

Lasser, “Sound Activities.” Media and Methods 16 {December 1973):
2()521 . 4{3,
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Liberman, A. M., 1. G. Mattingly, and M. T. Turvey. “Language Codes and
~Memory Codes.” In Coding Processes in Human Memory, edited by AW,
Melton and E. Martin. Washington, D. C.: V. I, Winston, 1972, .
Lundgren. R. E., and R. J. Shavelson. “Effects of Listening Training on
Teacher Listening and Discussion Skills.” Calitornia Journal of Educa-
tiomal Research 25 (Septemmber 1974): 205-18,
During an examination of secondary level teacher-training students at
Stanford University, listening skills were defined as the teacher's ability
to extract information completely and accurately. The trainees’ ability
to use key words in summarizing a discussion was the: most reliable
measure of listening. Improvement came with training.

Conununteation 18 (19¢ 9): 412-35. (a)

Lundsteen, S. W. *Language Arts in the Elementary School.” In Teaching for

Crearive Fndearor, edited by W B. Michael. Bloomington: Indiana Univer-
sity Press, 1968, (b)

A creative problem-solving

tivities and gives some brief notes on what researc

approach to teaching listening. Describes ac-
h says to the teachr.

mended Goal for Futare Researeh.” Jourmal of Re search and Developiiont
in Fefucation 3 {Fall {469): 11933 (4

Loadsteen, 8. W Critical Listening F reh and Development: Listen-Tests.

Cigironunt and Results for the Thinking Iimprovement Project.” In High-
lights of thie 1on8 IR Frecosvention Institute 11 Critical Reading and
{ Lake Uity: Ixemplary Center for Reading,

Listenin,
[96Y.
Liss . «Hjeet)

pp 2370 Hal

wh in tentative sequence for s veneral listening program

and a . ntiel tistening program. Describes tos e and reports experimens-
tal results.
Lundsizv.., S, W Aitiotgied Bibitugiaphiy oo Listening, Urbana, ML

NCTE and ERIC. 19+ 103
Lundsteen, 5. W. "Manipulating Abstract Toinking as a Subability to Prahlem
Solving in a Problem Solvinz Context of an English Curriculum.” Amter-
ican Fducarional Research Journal 7 (May 1970): 373-96. (a)
Describes the major analysis in the Thinking Improvement Pre cct, one
portion of which was devoted to promoting listening skills as a sub-
ahility to creative probleni solving.

Lundsteen. §. W. “Promoting Growth in Problem Sclving in an Integrated
Program of Language Skills for Fifth Grade.” Paper presented at the -
Annual Meeting of the International Reading Association. Analieim,

fay 1970, [ED 045 301] (W)
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Lundsteen. $. W. Children Learnt 1o Communicale. Englewood Cliffs, NJ.
Preatice-Hall. 1976. (1)
An elementary language arts textbook tor teacher training. The central
focus of the book is an approach to the language arts through creative
problem solving for which listening is one subskill.
Lundsteen, S. W, [deas [nto Practice. Englewood Cliffs, N.J.: Prentice-all,
1976. (h)
Contains a unit_of listening lessons (pp. 137-218). including the making
o 4 unit and a tentative hierarchy of listening subskills, Lessons deal
h differences between listening and hearing: use of leftover thinkis
g and consen wo-way responsibility
Il-evaluation of

spaces group interactive listenit
while listening for details, sequences, and main ideas: se
listening skills: interence making while listening. assumption making.
and many enrichment activities that interrelute listening with the other
tanguage aris and children’s H

Lundste:i, S, W, “On Developmental Relations between Language Learning
and Reading.™ The Elementars School Journal 77 (1977): 192:203.

Lundsteen. S. W., and N. Bernstein-Tarrow. Guiding Young Children’s Learn-
ing. New York: McGraw-thill in press.

Markle. §. M. “Some Thoughts on Task Analysis and Obiectives in Educa-
tional Psychiology.” Educational Psychologist 10 (1973): 24-29.
Murkle. §. M. and P W, Tieman. Justnictor Manual: Really Understanding
Conceprs. 2d ed. Champaign, 1. Stipes Publishing Compuny., 1970,
Gives examples of concept analysis. interpretation of errors, and erite-
rion exercises for constructing an instructional analysis of a concept.
Also see their paper “Some Principies of Instructional Design at Higher
Cognitive Levels,” for the International Congress for [nstructional
Technology, Berlin, 1972, which contains a concept analysis of “mor-
pheme.”
Marks. E.. and G. A. Noll. “Procedures and Criteria for Evaluating Reading
and Listening Comprehension Tests.” Educational and  Psychological
Measurement 27 (Summer 1967): 33548,

The Effect of Listeners’

Masur. E. F. ~'Preschool Boys™ Speech Maodifications
s Child Development

Linguistic Levels and Conversational Responsiven
49 (September 1978): 924-27.

McCullough, C. M. Proparation of Textbooks in the Mother Tongue. Newark,
Del.: International Reading Association, 1968, [ED 011 826]
See “Thought Patterns in Expository Writing™ (pp. 98-11+4). which also
can he applied to spoken discourse.
Mckee. N. “Susan. Touch Your Toes.” Texas Qutlook 32 (May 1967): 58
Deseribes use of principal’s intercom Joudspesker for hstemng practice.
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Mead, No AL “Issues Related to Assessing Listening Ability.” Paper presented
at the Anuual Meeting of the American Educational Research Association,
Towta, Canada, April 1975,

Monaghan, R. R., and J. G. N .rtin, “Symbolic Interaction: Analysis of ~
Listening.” Journal of Communication 18 (June 1968): 127-30.

Poses two main questions: What is an effective listener? and What are
the distinguishing characteristics of persons who are effective listeners
and those who are not? Draws up a working list of topics and some
- references which might provide an outline for study at the college level.
Sample research strategies generated: repertory gi:d projective devices,
mferences of hypnagogically-induced images. -~

Morris, C., and R, Harrison. “Information as a Construct in the Study of
Communication.” Paper presented at a meeting of the Mational Society
for the Study of Communication, New York, April 1968,

Presents ways “infonmation™ has been used as a construct and suggests -
new avenues of research in human communication, especially tapping
the internal storehouse of knewlzdge and prior leaming through projec-
tive techniques,

National Assessment of Educational Progress. “Pilot Study Explores Speak-
ing. Listening Skills,” National Assessment Newsletter 11 (1978); 4.

Neisser, U. Cognitive Psychology. New York: Appleton-Century-Crofts, 1967.

Neville, M. 11.. and A. K. Puch. “Context in Reading and Listening: A Com-
rarison of Children’s Errors in Cloze Tests.” British Joumal of Educa-
tional Psychology 44 (November 1974): 224.32,

Norton, D., and W. R. Hodgson. “Intelligibility of Black and White Speakers
for Black and White Listeners,” Language and Speech 16 (July-September
1974): 207-10. : ’

Oukland, T. “Relationships between Social Class and Phonemic and Non-
phenemic Auditory Discrimination Abifity," Paper presented to a meeting
of the American Educational Research Association, Los Angeles, February
1969. [ED 031 383]

Olsen. J. "How to Help Your Pupils Pay Attention.” Grade Teacher 84 (Sep-
tember 1966): 148+,
Suggests thzt listening requires training and is not governed by 1Q,
Teachers can uild listening activities into regular work by remembering
that interesting topics make interested listeners and that they should
use materials. articles, stories, and essays relzted to any ficld pupils are
studying. Gives suggested activities.
Olsen, M. R. “A Program of Instructional Activities for the Dever.  ent of
Listening Skills in Preschool Children.” Ph.D. dissertation, Univ_ sity of

[htah, 1673,
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_Orange County Office of the Superintendent of Schools. Children and Listen-

ing Cenrers: Wiy, How, What. Orange County, Calif.: Orange County
Schools, 1966.
Examines ways children may use listening centers more creatively.

Orr, D. B., and W. R, Graham. “Development of a Listening Comprehension
Test to Identify Educational Potential among Disadvantaged Junior High
School Students.” American Educational Research Journal 5 (March
1968): 167-80.

Describes the development of a listening comprehension test bused
upon the hypothesis thut for disadvantaged children a listening test
with appropriate content would be more suitable than the usual ap-
titude or achievement tests as a meusure of their academic potential.

Ostermeier. T. H. “A: I xperiniental Study on the Type and Frequency of
Reterence as Used by an Unfamiliar Source in a Message Effect upon
Perceived Credibility and Attitude Change.” Ph.D. dissertation, Michigan
State University, 1966, Also in Speech Monographs 34 (1967): 257,

Pllaumer. E. M. “A Definition -of Listening.” Master's thesis. Ohio State
University, 1965,

Describes and includes a Q-Sort, @ measure by which an individual can
create a visual model of his or hier attitude about topics and situations
as he or she describes it by sorting statemients into piles. The author
related Marshall McLuhan's concepts of “implosion™ and “self-ampta-
tion" to findings. A unique addition to the literature.

Piuget, J. Science of Fiucation and the Psycholugy of the Child. New York:
Orion Press, 1970.

Ratcliff, J. D. T Awn Joe's Ear.” Reeder’s Digest, October 1971, pp. 131-34.

Reuter, A, “Listening Experiences: Instructional Materials Center Dial-A-
Tape System Advances Learning.” Elementary English 46 (November
1969): 905-6. '

Robeck. M. C.. and 1. A. R. Wilson. Psychology of Reading: Foundations for
Instnection. New York: Wiley. 1974,

Chapter six contains a discussion of auditory perception including a
suggested sequer. ¢ for learning decoding, discrimination, association of
sound and letter. the latter a discovery technique of teaching :ssocia-
tion so that the child is made ready for conceptualjzations of the
structure of word parts. This technique includes self-discovery of the
sound-letter relations in order to promote transfer to new situations.

Robinson. H. A.. and A. T. Burrows: Teacher Fffectiveness in Elementary
Language Arts: A Progress Report. Urbana. IlL: National Conference on
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Curricudum, Pittsburgh. Pa.o University of Pittsburgh Leaming
Research and Development Center 1972 Also see the Research and
Bevelopurent Center report by J. Rosner and D, P, Simon. The uditory
Analysis Test: An Initial Report, 1971,

Rosnow, R, “Pouliry and Prejudice.” Psvolinlogy Todav, ~oi0 5, no, 10
(1972} 533-36.

Ross, M., and G. G. Thomas, Awditory Management of Hearmg-Impaired Chil.
dren: Principles and Prerequdsites for irervention. Baitmmore, Md: Unie
versity Purk Press, 1978

Rossiter, €. M., Jr. “Chronological Age uand Listening ot Adult Students.”
Adult Educarion 21 (Fall 1970), 4043,

Listening ability apparenty declines with age: oider students may be
retaining less from oral presentations of information than younger
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Reviews a number of studies on the felunonship netween histemngany
reading. as well as other linguistic relations.
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and into levels of listening skill. Informative introduction includes an
analysis of similurities and differences between reading and listening,
Over one hundred activities listod, 7

. “Sumuels, S, J. “Factors Which Influence the WofRecognition Process of
Skilled Readers.”™ Paper presented at Nutional Reading Conference, Atlan-
ta, December 4, 1969,
Contains sections on active process. context, a three-stage model for
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related 1o the ressurch of Taba (see reference). Veritying the earlier
Taba rescarch, those teachers who extended and tried o 1ift the level of
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tape, record. or cassette. Includes t

H



O

ERIC

Aruitoxt provided by Eic:

166 » ' References
Seymour, D. “What o You Mean, ‘Auditory Perception™" Elementary
School Journal 70 (1970): 17579,
Short, 8. “Audio Speedteach.” Hedia and Methods 9 (March 19733 63765-
66, 6K, )
Siebert, W. F. Instructional Television: The Best of ERIC Latayette. Ind.:
Purdue University, Measurement and Research Center. April 1972,
This publication represented a collection of the hest ERIC documenis
concerning instructional ielevision.
Silverstone, D, M, ‘Compressed Spt‘fdl Cupabilities and Uses.” Awdiovisual
Instruction 19 (Jdnlury 1974); 42.43,
Suggests that compressed speech encourages development of powers of
concentration,
Smith, I'. *Muking Sense of Reading - And of Reading Instruction.” farvard
Fducarional Review 47 (1977): 386-95, _
Smith, T. W. “*Auding and.Reading Skiils as Sources of Cultural Bias in the
Davis-Eells Games and California Test of Mental Maturity.” Ph.D. disserta-
tion, University of Southern California, 1956, (Excerpted in Listening
Readings. edited by S. Duker, 1966.)
Listening skill (as well as reading skill) revealed significant source of
intelligence test bius when the Gates Silent Reading Test and the mem-
ary section of California Men tal Maturity Test were at.imlnlstered orally
at varying cultural levels.

Solly. C. M., and C. M. Murphy. The Development of the Perceprual World.
New Y*T‘“ Basic Buoks, 1960.

Spearritt, D. “A Factorial Analysis of Listening Comprehension.” Ph.D.
dissertation. Harvard University, 1961. Als. = Listening Comprrhension-
A Facrorial Analysis. ACER Research Series No. 76. Melbourne, Australia:
Australian Council for Educational Research, 1962,

A factor analysis, apparently yielding a “listening comprehension™
factor, em luyed correlations item 34 tesis given to 300 sixth grade
pupils.

Stammer, John D. “Target: The Busics of Listening.” Language Arfs54 (Sep=

" tember 1977): 661-64,

Stanners, R. F., and others. **The Pupillary Response to Sentences: Influences
of Listening Set and Deep Structure.” Journal of Verbal Learning and
Verbal Behavior 11 (April 1972): 257 6v.

Stark. J. “*An Investigation of the Relatjonship of the Vocal and Commu-
nicative Aspects of Speech Competency with Listening Comprehension.”
Speech Monagraphs 24 (June 1957): 9899,

Ll}ﬁh
oy



Referénces 167

Stern. ¢, “Children’s Auditory Discrizninaticn Invenitory (CADI” Mimeo-
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