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" Purpose: The purgpse of the Groups for Psychological Education is to' .

give each individual an opportunity to become an involved
member of society through the development of effective inter-
*personal skills and self understanding This can be aCcom-

I'd

plished by making available selfcted principles of psychology

v
. .

to’ children for their personal use.

. R

.t . .- . -_' . '
I . v . a0
‘ : . Y i tvy . . RS . - . . .

? o L 1 = , .
_ . RN T ‘ ‘ o T
Content° The program of Groups for Psychological Education presented

. s | . i
in this Leader s Guide is organized into‘three major Seminars
B jThe Seminaré)are both sequential and heirarchical An nature. B

That is, Seminar I is basic to: Seminars II and III Seminar

.

- . II is ba%ic to. Seminar III.; The skills that\are developed zgkp_

b A

. is also presented in Seminar II The ‘Seminars must Be_experé e

ienced and mastéred in the giv Sequence:

..e

. vv <.

N 'Q
' i . Seminar I ! Communicationv
'f‘,‘h '.Seminar II : - Understanding.Beh!y#or W
R - Seminar TII : Changing'Behaviorv _r
Cy - ‘ K “ -
. s N X . h. y
. Coe o .
A . i
. 4 ; .5 4 3
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Amum;iaﬁéﬁ ifLeadet*s Gaider 'The Groups” fof‘Psychological Education Leader 8 Guide'

o contains specific instructions fof the teaching of each
S L . ‘ -’% perfotmance objective under the Application level of the

. -

¢

. goals and objectives scated m Appendix Ii of the Guide. * _

/ . i ; )

-
. . - .
, ’ ~ v . .
[ , v B ]
1/ h «
. . V.
; - .
N '
" . . / ’
. 1 M
T ‘ ' &

-
) - B
. . . [ -
. N “ o ! -
- ~. .o A

g . [}
. v .
[ ’
R .. R
: ‘. v . ]
i ) .
; . [
= :
. & . : o
. : * Lt
.
9 . v
. L . :
. . b
. . ’
. - . :
T ° f - i
: . N Py
\. - . .
i . L
B ’ V
o
. ’ ‘

ERIC." - S S RE S ot

Aruitoxt provided by Eic:



l * e - . , “ . - . \‘\ R ;.- ,
‘ “ - coy A
Tl e e . SCREENING ;| = . . B . 1
‘e < 3" . ' N ' : Iv ‘_Q —_— . . -. ‘-. ‘)"';
. ' e pnrpose of ,the Groups for Psychological Educacion (G P.E.) has L
V ' Toan ‘1“

. .been stated in ghl’lntroduction to this Leadet -3 Guide. For this purpose °

’ : A .

to be realized, certain neébssary precautions need to be taken.in the ¢ -“’z' o

e . ,.:;..' R ﬂ\\ o
" selection of children to be included.in G.P.E. ﬁdeélly’*éll ildren N
T . ns-ﬁngi'. Skt
' ;might be‘included in G.P.E.Y 7n practice most *hlldrir-oan b included\
i the groups. . '_' b'“ . . \ , o f ) <
Pr requisites for Group Membership oy a »\" E
/ ' 2 : .
. o In keeping with the” spirit of psycholo ical education, the most ) ;
5 obvious prerequisite for a child‘to be inc uded in a- group would be the = - %:

A -

- child s desire to ﬂe a group member. A brief sample»procedure for intro-
ducing groups to children and for letting them k*ow what to expect in .'\\;
(4 P .
‘the’ groups is included in this Guidg It.consists of two shortfclassroom

"‘ / ' - “ , T ‘ ) .‘ ) P
, presentations. N : N R R \

] °; . . . 0 . - - { 3 . - . N : .
D The second prerequisite for a child s. membership in a group 'would . .
T 2 . . N ‘\.
: ) be hisfher physical ability to stay seated and/interact in a group at - . :

) / e < e
. A A}pimal 1evel.. A brief checklist of behaviors is included for use in o
. . s
SR -'helping to determine a child s ability to do this.,'f ) ‘--,_,~ e
. R N SR S
. ‘ : -
The final prerequisite for a child s membership in a group would g S

v e
-.be'his/her hental capacity to learn the naterials presented in the Sem— S

¢

’

';,inars, especially Seminars II and III It is suggested that children

{'vp'ii_with below average intelligencet i e. those generally included in special

v

'education classes h@ excluded from groups. Since the skills .to be

l <€ . - N -
- ' 1' - . " ’ ¢ . ‘ S\ ey . co , \ ’ I
| ] (\..' . . .,/ . o . . S
cs S : . - . R '
A D e . S : ,
/ | s / . L .. '
M

Ce . : - : .- L
- .;-:. ' ﬁ,&,:._.“ﬂ, »_'. :-’.1 ) .} ; | .:7 (i:_'«:.' ‘.f.' . - fll
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"”?learned“are basic to dultu al competence'the'special educationlteacher'
'
or school \bunselor might want to form a special group of these children ¢

“~ o

As communication skills from Seminar I ‘are mastered it might be possible

- f\;,.‘ . )
to include these children-in beginning groups_of faster learning children.’
o . . . . \ \ . . . e . - -

.“ . Introducing Groups to Children
: »

This proceduge is designed to b& followed for all childr;n early in ' .
I / ‘
: } the‘school year It.might be repeated during the second half of the school -

.
v

. P
e

ﬁ- . term or at the beginning of-the third'quartery

. ii Most thil enf\EWe not een exposed to working in groups that are not v
academically task oriented They may not immediately undergtand either the'
— .‘ N molelof the group in their school ﬁﬁifrience nor the role of - the school
counselor if that is the .person wh 111 lead the group It is suggested
b0 ¢ ¥ - S

that the coupselor become™ acquainted with the children. ‘If the classroom A',;

L teacher is td‘lead the group, his/her role can be dealt with at a later time !
oy - T ) . .
v h Lt Soon after the beginning of the school term, the counselor (or other

": potential group leader) should make two appoiptments with each class f‘;

'ﬁ‘J 4lchildren to be exposed t G P E-.. An uninterrupted period of no less- han}. -
'A 30 minutes will be.heeded for an.lntrgduction to. Groups It is strongly. )
_'suggested that the school counselor ha e visited each classroom'for a ;rief

.' Ee) §

introdgstion of himﬂherself and the function of the counselo:%in the school

‘A, L4
needed in mhe second session

(/prior to this session.l An uninterrupted session’ of 15 minutes will be

. : /
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Setting: Classroom with all students present.:
______Ji

,/

Materials"" )’
,-_.-’— A

/J 2)

I

' only people who want- to‘ in them r .

) ) _ / o " ,‘

K - . : o !
; B 3 '

N : \

First Session , o = . . ' o

f,‘ . L '/. . - 4 v . R - A : .. ‘
o Time: 30/minutes B o

S / :

Board, chalk eraser ,)'vk S
name tags for children large.enough to be- ~seen by the

ounselor from thé front .of the room . R -
C . Y O ’ /—/ o

) 1arge poster with sample letter on it (see sample 1etter‘
"at tHe eénd of this section) j' : e

o

t¥o IALAC signs or the IALAC filmstrip and filmstrip

4 pr ector. (see Argus) T

The counselor introduces him/herself, puts on a name tag
. - » cw “ t
and very briefly reviews or reminds the students of his/

her.ptevious visit to the classroom. this is assuming . ‘_“

‘7 1

_he/ he- has previously visited the-classroom to\infroduce

".'him/herself and the ‘role of the counselor ) The &;ounselor :

i

l
.asks the children to each attach his/her name tag “so

% L . . i
names can be used ; L ‘.

'

The counselor briefly tells the children that some groups

’are to be . starteﬁ soon in which children will 1earn how(

 to get along better with people, learn whylseople act as

they do, and learn how to help others change and help

x

. themselves change “The groups will be: small five to

Tlseven children, will meet twice a week and will contain i

3

’ _3., Explain that in order to help them understand some of _

the need for leTrning how to get along, why peopfe act’

,.A’



2

. i

;you a;p going to tell a story of a day in the life of”ﬁ‘

‘sas they do and hOW"to help themselves and others change,i”i"id

Lo ¥ « .
7\ boy named Randy, - .
v4r.'Tell the IALAC story, ripping the sign and being as’ R

interesting as\possible T ,;"r, ﬁ'f,' {l;"
Lea.er The‘Ar us Filmstrip ‘may be used'b:Simon; S..
. K ’_3 . e o - -
' 1‘ AM 'LOVEABLE AND CAPABLE e b e,

: ' ' '\
At the conclusion of the story, ask the\thildren to tell

-~ 'r
. you, som;\ways Randz‘could have_gotten along bette‘,Awhy'

' .people acted towand him as ;hey did and what ‘could be o

'done to changeoeifher_ m or others. ~}eepéthis3brief,-

"Tell the childregfyou would 1ike for them to think

of ways the? would like to. get along better with people,’~'l

. »

- s s

why people act .the way they do, and how tHey might wang_!,

= to change or help qthers ‘to change ~.At this point do

. not 88k them to verbad]‘e ‘but just to thinkxabout thesed't

things .‘2 '; o . o j

: t{-; Introduce the letter (from&éhe poster) and te11 the B

chiidren you will be back tomordbw to pass out 1etters ..

‘and,answer questions about the‘groups. Preservee;he name
N v : Tk . . ‘e ’

.

'tags for.use-the g§xt.day: _ - : Al; e

? K



s T . ) ]
. . ‘ 4‘ /4 m’
- L . : . ' - .
\ . ) ” “. 3 . < - .
- . N ’ 4 e - SR —
A B L ; g
oy Session: Two ’ ) _ . -
: QELQE:,' ‘15zminutes' W . .

- -.l-. N

e - ) - : S e + . '
S é!ting : Regular classr00m all students present. - . -
fi_Materials. .,'1)

\ ’

large poster with sample 1etter to the leader on it

- ’223 mimeographed letter forms for each child : ;~ﬂf S
'K.. A peneil for each child AR ‘
- : o '4)?ﬂnamegtags from the first seségon-. e -
"' . . ,-"” . ,v"": s ‘ oy .
f fLZProcedure:' 1. Have students attach the1r name tags' ‘wear yours.
S B ﬁ S : ’r\ :
o ';‘.;31 Brieflyﬁreview the;three target areas of the groups
. . v
)f e T;', Y Review he 1etter-form on the poster. Tell the- children
Y 'ﬁfhv' '.receive a letter form in a momeht .- But, you
Dol ﬁte on the letter &o youris just between the two
~ 'i»l . .
) :d perhaps the teacher.: NO'one else will be
' . 'allowed to see the letters without their permission.
\ - - 4
_(Specify anyone ‘who might see them) & .
~ Pass out ‘the letters. Everyone should fill out a form
' S It is suggested ‘that the counselor mOSE about among the -
oy ) . s children as they write in order to’ answer.any questionsq
- privately L - -.;",l' B “i T )
~ . SR
5. Collect the letters and thank the class and. teacher for
o o - - R T R _\‘ , .. U :,. ~-.. " Ll
AT "“; ;o ?, their time. - - o T e T T
RO "_. ) r»p. R . ' ST »\ . - S e,
. . , '\p ,* ? - .
. ‘ j . _‘ } L B
. - - P “ ’ <5- ’

[ERJ!:"Q'J;; ;f'ei-fj.j o ,,-lihn'; j. , .... 11;3 . _Y“.'-- v"-: :ﬁz7”fzf‘fJ
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; - - . ' . .l Y . v
IO After you htve méde the class presentations and have some

r . ‘Yo . ,u -
's . -

.: " on the children s desires to be. in a group, you wil'l know the

rFa . <, v
x .
>

iy
N ‘ you “have to work with. There are same ogtions on the dext ste ;

f .« : ' . . B Ses oy -
P . v Ly o - : - . . - . . : v’,’/, 4'
‘ - ) ] - . B P
. : t

Be}tavigral Cmeetence‘. B S In’ address‘ing the pnoblem

T - ""competence for being in S~ —————

Lo R . 4 .may have hhe teacher fill et —

e o v _ :4" 'Behavior Scale oﬁ each chi_

"{:"those' children who haye di+
. . . ' ':"'“vbehavioral control ‘fhe 2 ecocee———
. . e oL T . r;.-:.',_having the teacher fill ou_
' . . o | 4‘f'astudent is the isolation Lo v~ o —

v o - . 'behaviors \even competent (8 =-=———

. need to practice. A deci}s

. ‘ o . -

EE o those _ch;lldren who want to_

[ &

e . 3 . ] . . N 'l'-,/.,'/ ’ .
) e f:\ v . group 'but who are.not comp e==———
. Ceel S 'physical skills toﬁnable ——

fit from G P ‘E. must, now bE

L -". . "' ) . . ’ -
\ . / - , ,;fu_lly those childrén- _will P -

€6 be hcluded in G.P

A A L later time. ,_;',;_;,‘:':,_é , B
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AL , . : -«

.'jﬁu o Children have now been excluded on

T - : T . M ’
BT . the basis of desis - v - < oup

o '»‘\ , . e an& inability H £ due;

¥ ' b L ‘to phyaiqal behav1or. At this. time ';‘ e

o o ) e . the mental ability of' the remain1ng " T.‘éﬂé"*
\/. R cH&Idren _needs to be checked ?}t
: - ...'
-is recommended thatxchildren«who

. ° . - B e
. . . re

are included in special educatipn
A}

v c ' _ Y y o clasées (the educationally ment&lly

N retarded) not be included in beginning )

’ I' ‘ L. ~
. groups with normal children. .After

\\\\\\\,; . _ N f . - ?‘ they have mastered the communication i
'“' | o 33-» V ' | _ . - '.skills of Seminar I, it might be

| desirabla to inclnde them in beginning
- y L ~\groups with normals. The evidence of

- oo . .o® oo . . . o . .

functioning of the. retarded children

. "7 " yould.be enhancing for both retarded:
' o : , - and ncrmals.

- T x

Group Meetings - Groups of five or six may now be'fgrmed

. Q‘ ' . . " and scheduled for two meetings per week
to ‘last ‘for from 30 to 40 ‘minutes.

achers'should be incIuded in the




3 : T, . o Coe -+ scheduling plans in order to avoid -

S S : _. their having to reteach children who -
- ' ) '- . . 0 o gre out or planning things to inter- )
- S , ._ N ‘fere with t(w» QroNy o i
S G o B T R .~ Meetings may be held\in any c.um : $
. : B o v L o ' - ‘
' - -where the' childreh have privacy. with
"the leader and where t:'hey may" sit in

. ' o c a ‘circle, .either on the floor, in a

. 2 - ' , ’ . chair, or around a table. | [ -

¢
13 .
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. * v
' / . . . .
S5 .
- °
E El ] . T,
- . 3 - .
N * : ~
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-
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. 3 B
. . N
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2 A
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' ‘ . " s .\;, .
R ! Physical Behavior Scale .
., -_Groups‘for'Psychological Education
) . .A . . ) 3 . ‘ ‘ - 2 ) ‘ - . {
- : ~
o This scale is to be completed by the classroom teacher of the student.
. Lo R . E N ./ - ) LI . - ] .
Studgnt s Name ) _ o ~ Ten te. ‘ e -
The purpose of the Scale is to help L # cal Education droup

leader determine the appropriateness of suct. . . p -éxperience for eaci‘f"~
. student. "4t is felt thgt inappropriate physical behavior, might best be .
PR dea1t~with specifically to modify that behavior before .a student ‘is placed!
o in a G.P.E. . . _ - |

v * ' \ ! . .
. o 'JK;'}" o r’_' ‘ Frequency'of Behavior_
‘This child is able to: . . ... CoL L sonor less ., 907
: v ‘
1. _Stay seated for 30 minutes when he/she is busy.y L, f.' *
> N 'l -..' i o
-~ 2. Speak. loudIy ugh for others tg hear him/her A b
. 7 in a small grouy : ) o -
f ' . ' N v
\ 3. Keep from- distracting others through physical - .
“ contact during a discussion or- seated activity. v
. 4, 'Refrain from expressing anger through physical - : _
' -abuse of others or of property , ' S -
5. -Refrain from tapping,’ clapping, drumming,_ S -.fg.y

; snapping, stomping, etc. during a. 30 minute
period.of activity or discussion. L

6. Move about, as is required by a structured , . , . o
activity . . . L ,/%

o t 7. Engage in an active, unstructured activity ‘i ‘ ‘ -?'. :j

with aPPropriate control. . .

8. Make yse of free time in physically appropriate C
-~ ways. . . - : ’

. .
' . LU

o Directions: ‘Readeach item. Think of the child's characterfstic’ behavior
not just a single incident. If the child is able to perform the behavior .
consistently, i.e. about 90% of ‘the 'time, place a -cheé¢k under: 90/ £or that
item. That indicates no problem. If the child performs the.behavior {n-

. vconsistently, f.e. 50% of the time or less *check 50% on that item. That
indicates a problem. . R -

rx

°
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I'A v- ' ' '; " ) - ) . A ‘ . ‘(
- 5‘1‘((."‘. * ) . ’ R . . . . -
\./ - ' Background Sug estions }or 6roup. Leaders' S S )
- . L) . . . . A . ‘L_/\ - , .
! A ‘ For oténtial leaders of G. P. Eq who have no background in leading "
. ' LSy 3 S ' ‘
childrep's groups, the following reference is recommendgd ) .
PPN o _ :
SN N L AN - Focus on’ Sé}f-Development" - ok ‘ - 5
S . -7 Stage threk: I'yvolvement Ly, _ -
s v \lr . ' Appendix A:) Group Techniques - - REIE N
T e . for ClaSsroom T achers page 167 o o
/ . Y __‘A =
o }ackground gor Seminar T coulddnclude’ the following: - )
- }_gzda,_ﬁ Mt_JIuma " _ —’d_—_——g“_-" LT
. . Gordon, T. P E 'h (Parent Effectiveness Tra“ining) ) S ;' o r/ .
. Iv‘ey, A E. and Gluckstern N B.. Basic Attending Skills' _Leader
! ‘ Manual S o . ’a
. Ivey, AE: and Clugkstern, N.5. Basic Attending Skills: . Participant -
‘ Manual R S S
1 Ivey, A.E. and Gluckstern, N.B. Basic Influencing Skills: -Leader g
. Manua], 3 Sl ‘ ] c S Y
A ] ."AT' .
. Ivey, A E.'and Gluckstern N.B. Basic In‘fluen'cing Skills: Part'ier/ipant .
U Manual 4 B T 2
o . N ~ . ".\_‘ . . ‘- i » i
) Backgr0und" for %emmar II could include the followLng > ST
‘Dinkmeyer, D. & McKay, G. Systematic Training for E,ffective.'Parenting,
Parents Handbook ‘ } i L
: Dreillurs, R., Greenwald, B.B. & Pepper, F.C. Maintaining Sanity in’
the Classroqn Y : - ‘
. \’v‘ - b ‘ i b .
Background for Seminar IT1 L_OUld include: - o o ‘ T
f ‘ Dardig, J.C. & Howard W.L. Sign Here: A contracting book for NG
= children and their parents. B ‘ )
S , i ’ le ' ‘ " - h
_‘ , . - - )
° * nﬂ’[ o ,”
R
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’ .“ , R e - .
. S ;o . ) \‘ . . , .
R . . GettingMcquainted . T A
Ce _\‘ LU & SR o .
_ - : . : ) ) ‘ ., e . % T g\ ‘ . . ’
. Seminar I .COMMUNIQA?ION TRAINING - - o Qroup Meeting 1
o i < ; 4 E "» ol A R e T T
f Goal: A. Inqividuals will devéiop bas1c cultura] skidle necesss | to
* BT b iie ermmelcat ] k"\\ N S T
4 N o . L .
Developmental. Objective: A,1.3, Individuals will demonstrate .appropriate - p
- R prS1ca1 behavipr ‘necessary, to effectlﬁe -
e (8 o ¥ T 4commun1cation in a group. v - ™~
"; . . e . ' ) * Lo . ~° ‘. \ : .. . ",, .
... Performance pbjectéver- a. Individuals are able to ‘use appropriate voice
' ' o - - .i: ‘level in a’ variety of group situationsyg;;c_; S
oo o, Individuals are able to use‘gppropriate *speech- x

. rate in ‘a variety of group situations. .
c. Individuals are able to use .Appropriate phy51ca1
- posture necessary. for effective commun1cation in. .
Sa group.ﬂ '

Materials and Resources: 1) tape recorder : . <y
o : 2) individual contracts written for children to
"sign (see the. sample following this plan)

3). the ,UNGAME ‘

- 4) name. tags are optional
4Proggdure: '1. Be sure: everyone knows eyeryone else ise name tags if some
' - " children are strangers. Be sure everyone knows your name.
\ 2. Explain that the meeting will be tape recorded today in
A .order to find out if everyone is meeting one of the’ goals
- to be discussed later. It might be well te assign one
: . child (volunteer)- to be in charge of .the recorder. . P
. 3. Explain tﬁg individual contracts and have each child read
G ’ his/her's aloud and sign it in the’ presence of the group.
. You sign your part of it -
4. Ask the children what will be important for them in- the .
- group in the areas of speaking and acting. Try to elicit
ideas about the things that are important .for a person to
do in order-for others to understand what he/she is saying,
.1.e. appropriate voice level and speech rate. Also, be
PR . certain physical posture is discussed. The leader may
' - effectively act as a model to show: appropriate physical
_—"_ .posture for effectdve conmunication in a group.

¢

13

20



. - o \ - . NG ~ )
S fS. Explain that the playing of the UNGAME is to give us ar
o c - activity to do so we .can practice a) voice levél b’
.+ . | - speech rate c) physical posturr g} o iploi ee ancr,
o v * e) and getting accwainted

~  Play the game with the group.. This.allows you to become 4 \\\

* ~ less of an authority and more of a-model. ' If the. eader
AR R goes first it will save time 4in explaining the game. - Agree -
'. T ~on.the number of turns each person wiil have before you ¢
I \ -7 'start. Base this judgemeént on the time left. R
. « .-t | -7. Rewind the tape and allow the children to.listen to their '
. Y v 0 own voice ‘levels .and«speech rates. Brtefly discuss.
. . v: . N [ - . ' : . ¢ ; .
S hdapﬁations' For slower or younger students, it quﬁt be well to hreak R '
v oo .+ this initial meetihg into two. } - s ,
, ‘Evaluations: Evaluation of' this session is built into the activities, S
N 'u;“\" howewer, the Ieader may feel that one or more children need
' .ot . .to be seen individually for inétruction in basic physical
’ - skills or should be excluded altogether until they can o
a4 complete a specific behavior change sequence to better pre-

pare them for small group: interaction. It is sincerely
hoped that exclusion ‘of children at this point will not be
necessarys; screening should hgve identified those children.

~14-
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L . - - , (L - B ‘ : ] ) . ) )

L . . . ‘ . ) - Y . L ] i o ) . X ~ . 6, T A ]
T T ' _ .~ « Group Contract’ * .- Y} - St v

o LT s : L ' .o Y :
Directions for using this. Kontract:. oL ' Co -

. .

~

. .. ' - - . » ’ 1
~ 1. Prepare" the contracts in advance- by typing or printing «in the name S
v .\_b{‘ghe-student and the leader in the téxt of the contract.. " -
Z. The -idéa quthi§ﬁgraﬁpfcontnact should have Been ﬂiscuésedjwith the -
- children individually or in snall. groups, not necessarily the groups.

_to be formed, before the children are presented with ghem. *'* Lo
‘e N 4 . R - . . B ot b- N - i

5
. -

LUV -

‘ 1

3.7 Each child should read his/her contfact alougd in- the farst G.P.E. . {
- session and'sign.it-on.;heiline above '"'Student' while the group
v ~ watches. The leader should. ¢hen read the léader's agreement and .
sign on the line above ''Leader."“ . .= e _»<\
. ’1', 4. Keep! the contracts and reviey them'périodiCaliy} : A :5
B . (S . . . ) ‘ - ] 7~ ).

3

>

3 . . .

! . . N . . . . ¥ N

. N
s ] . _"\ Ty ™ . R - . e B ‘.f.Tf_J

. -n\' &-. ‘ ' ,'_"_. . .
_ \\ I\ : C y agree to‘attend. group

' _meétings, to take part in the activities, to help others

practice the things 'we are learning, and tolmake changes
in myself ‘that will make me a more-effective\ person. . o .
. : % . . ] ) . N -
. .| I understand.that what is said in this group is private’ .| - .
- and is not to be talked about outside of here. If I want —
" (to talk about something that.happens here, I need to get o
permission from the group. My permission is necessary for
the leader to talk about what I say here to my parents or

I, “ ; ’ » agree to attend group
\ “meetings, to provide activities to'help group members prac-
tice the things we are learning, and to gfve individual
;/ -help to people who'need or want it. I will keep ‘these

. meetings private’and will get, the permission of a group _ C.
_ member or of the group as a whole before discussing what
» happens here with a parent or teacher.: . 2 !

I Student , R ’

-

Leader T . : ] .

L.'-. '_._ . ‘ BVACE : . O

. S o N T T .
\‘1 ! < wot C ’ T : /dl(v . ’
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) .| - Leader: Be eure_’t:”o explain words such as.effective, private,.
permiegion,gnd any-others that the members do- not wnderstand.
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. SeminarEI,-cbmuuNichION_TRAINING o *. 7 Group Meefing 2

A. Individuals will, velop'baéic opltural skills heces§ar,/x
effective commuy ication." -

« . . 3

- vt ' : ", L

ental«Objective:' Review A.1.3. a,b,c. (See Group Meeting 1)

" A.2.3. Individuals will demonstrate ways oﬂ” Ty
N _ ) "attending and respondigg in a group /

tuation:
: N

by

. . - < o, . 4. 4 . ¢
- Performance Objective: a., Individuals areoaBle to use éve contact ..

\when speaking to~Someone and @en’.eing. ' L
- “spoken to in group interacLions.

. 'H.  Individuals are able to use attending

R '.postures while listening during group

) . interactions.

c. Individuals" ate able. to use appropriate

> .. ﬁreSponses during group-interactions.,“ - :
. * Mdteérials.and Resources:. 1)’”?ape reco der . v
- : 2), evaluation]sheets.' ' f e
g 3) puppets (f&om DUSO kit, other sources*
o or stick puppets) o \
. : -

- Procedurei 1.

Review: . Have the students discuss the three objectives

they work d 'on last meeting: voige level,“speech rdte,

~ ‘and physical posture for effective .communication. -
' Have each child play the part-of one puppet after you

tell them (or have another ehild read aloud) the story’

of Snowdrift and the Six pwarfs. :

Present the three new objectives for today: . eye contact,
attending postires,. appropriate responses. D these
briefly and hﬁve the children demonstrate to be Sure they <
understand. .
In order to p§a tice the skills in. today's objectives,.c
each child is to try gg think of what animal every other
child. reminds him of .NOT by appearance but by behavior. -

.Emphasize that group members are to practice the skills .
.of eye contact when speaking to someone or when being -

spoken to, to show they are ~listenThg by~ 1eaning toward -

‘the person who is speaking,” and by respopding to a person s
message in a way that is useful helpful, or courteous.

-




i R ‘ : o B : . A

.‘. . ' § St L - :j" . .& ) .-_‘. : L ., ’.'.
e T ) ; . . ’ A . . A a ‘,_o, i : .
AR o Assign each .child to oBberve ther'child Tell them '
. s - - th&ypwill be asked- to rate the persoh they observe on
CURREERNEY W the Rattending. and responding -skills.. Each child is to.
: e -tell someone "If you were. an animal I think you would be’.
’ A _ - because, - "' Tape’ fetord this _
R 2R section of the meeting. You may have time to go arounmd e
hga t % - ...  only once but be certain every child.gets wesponded to -
j7p~ : -~ " (told what animal someone’ tHinks. he/ e might be) at
L .+ -least once. - SY
L ~~  ." 5. .Before plaﬁing the, tape of. the animal exercise, pass‘out,
L - - the evaluatiomn’ 8heets, two. for everyone.' Let each person R
ro- e#aljm/; him/herself oﬁ\ge skills. Replay the tape of
- the”animals. " the childyep rate selves and thé other
' person they Were ssigned to watch. Discuss. Responding,
. will be obvious- from the tape; the physical skills will '
N - . - hot be so obvious. - “. v ,
e ' 6. Agsfgm each child to observe another chilg- until the .
. - : . % next seseion in'the classrgom, on the,ﬁlayground ‘any-~
' " ‘where (bathrooq, gym, etc ’ on the behaviors of voice
o level, speed, and physical appropriateness. Tell them
o . "' they will give the ,person . they ;&served (watched) a grade
T « " ,at the next session. :

. . « -

‘)' . .

~

g

"Adagtations,. Omit section 6 for childfen at a younger age or a, slower - -\\
N

;' R paced group., o K
. ; . - . . v - .

Evaluationsi The evaluation for 'the performance objectives in this seeeion
{’ are buflt in.- Further subjective evaluation by the group
~ { - leader may be conducted with antecdotai.notes, if. desired.- -
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& .. Seminar I = | ° T e >, Group Mee t —ii—
" ) “" .‘ y ‘ . ~ . B . . . . . . .. . . . . - .‘-
[ . - EVALUATION OF ATTENDING AND RESPONDING SKILLS . *

_. Child's Name - . - Lo f

‘ .

e N . S : L. R . o T

e e e ’ , © fes ‘No
. L oo Yes

T 1. ‘iook another peern in. the eye when that°-- - - LT -

ft.;j S person is speaking to. h*m/her._ e ' : et T
- . O 2. Look at the person to Whom he/she is . i o o -
-8peaung a1 ST AR

A show that he/she is: paying attention to . o
~ -the group member who is speaking by ‘ 'f:?,; .

,sitting forwa e ‘ '
' 4.J Show that he/she ib paying attention .to - T .‘§;' .
L« ~ the group membér who is- ‘speaking by - L
. turning toward that person. e

3 ' ‘ .o

" 5. Comment ona topic being discussed in.a S UL
group. » R . . o AN

6. Ash a question that has to do wilty the ' : | T

PN -, group topic. ) A o p - o -

7. Laugh, sho® concern, nod or othérwise o o AR

v .
give the correct - non—talking response
. -to group discussion. : S E 4 ’
. = ) e’
. ] . . .
Rater
. . d
2. -
. . ‘B 5
. e \-.
y ~ . . K
. , Y ,
. | -
1

- - L . N N . . . .
. . N . - \ - .
. . , . . ,
’ h ’ : ' \ 3
. - o AN
e . R . . .

s 1 o | L
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‘ «‘ ls—elznlid_ar:- I . : o - ". . ’ - R L - - GrQUP M?eting' 2\
. N . ‘. ) . . .. . .‘ ‘ . . . .
‘ " .- .. SNOWDRIFT AND THE SIX DWARFS |

A Play on Words‘and Actions. .

[ . . . Y

" el Characters L ) o .
—_— : ‘. . .
i §nowdrift:‘ a person who can be. understood by everyone because she speaks
Toor e T and acts’ as though she cares for: those ‘she_1s with. She under—

L} %

‘stands what everyone says. . _ X

A Speedy:‘ - a dwarf who speaks 80 fast no one but Snowdrift can understand

cy itc r R i
APokey:f"7 a dwarf who speaks so slowly and moves so slowly no one has
PO T -time to pay attention to it. s :

Yappy: 'A, a dwarf who speaks so loudly. and 80 often that nofone can hear

< T \ ‘ above it 8 noise. L . - o
o ‘Flappy:-v "-a dwar(,who 80 active it makes everyone uncomfortable by .
. T ?piuyfits arms, standing on it head, walking on ifs hands
o g o d crawling under, over, and on things._r o, :
.<Softy: . aodwarf‘who speaks so softly and is 80 shy it cannot be heard
: o and is not paid attention to by others B

,Giggly: ,"-a dwarf who 1aughs all of the time, when it speaks when it eats, .
_— when it sleeps, and especially when anyone elsé speaks! ;&

SNOWDRIFT AND THE SIX DWARFS, T
- o ’ g b ) e
" Setting: A tegeny house.in the wopds. ‘It has one large room downstairse
P ' and a large bedroom with six beds in it upstairs. :

. Scene Iy Snowdrift, .lost in the woods, stumbles i the Tittle house
v -, . dead tired from running through the woods. She runs upstairs
' : )F. _ in the empty house and stretches out across all six tiny beds.
: She falls asleep. : : _ S e




. . , ST ) . e ‘ s . . < < .
‘A8 evening arrives, the owners of -the house, six 1little,dwarfs come home:

. -
Speedy.- (apeaking 80 faat no. one can understand) Something is wrong

<

here, I know that chair ‘yas not knocked over when we left this morning.

3
R

9

Pokey: (speaking 8o alowly no one can wait {:r it to finiah) Something
.18 _wrong here, I know that chair was not knocked over when,we left t,hia
. tr ’ . \ . v L

morning. T Y/
Yappy: (speaking so loudly no .o_ne can ‘listen; all cover their ears) -

»

¥ Something"i_é wrong hére. I know that: chair was not knocked over when we |

. ] . ' " - : : 4 R
left this morning. ] P S

b } . Y

<

Flappy. (crawling over everything and under the turned over chair)
Something ia wrong here, I know tha[z chair was not knocked over when we

left this morning.

Softy.. (whiaperinﬁ Somettfing is wrong here, I know that cnr was not
knopked dver when we 1eft this morning., : E 7 - s

Giggly::' (laughing) Tee l-]ee. Something tee,’ hee 1s wrong tee hee here, ,I

know tee hee that chair was not tee hee knocked over tee. hee when we 1eff
. ¥ R El .
tee hee here this morning teg hee. ‘

 All: Lets go upstairs and fee what is going on. =~ - s .

. LS . ) P T
: . . ", : ¢ ) . . i ) , .
“The dwarfg all go upata(rl_a. .

N ,.’ T

Y

Je e



v

4 . T . _".. \ . Lo~y ’}
- ' : 3 e . -
. ‘. Speedy: " There!s a woman up here*agd“she'ie,éleeping on all of our beds.
| AL Whae? T | .
| . | e . . ".. : N -. . * .
.. .Pokey: There's a woman up here and she is sleeping-on-all of -our beds.
_ All: You are too;pokey, hurry up, we ‘can't waif.for,YOu to finish talking. -
.. o - ) . . . ,‘ . . . .
v : ’ ‘
Yappy: (shouting) There' s a woman up hef “hnd she is sleeping on all
-of our beds ":& .
. ‘*.' v . {' [ .. \ . . ‘
*w All: (uncovering their ears).. What is going on? .
. Flappy: (walks up: the steps on its hands.) o .o
Softy (whispering) There is a woman up herd and she is sleeping on '
~ . . L ] -
dll of our°beds. ' ' '
) ' . ! u.'.J- ’

.+ . All: Canlt hear you! = o e
Giggly: Tee Hee; There is-a woman up here and she is sleeping on all of
our beds. What should we do? Tee Hee? : . -

o ' ; . . ) «: , : o S .
. _All} We wish you woold'stop giggliog 8o we could ,hear what youﬂare~saying.
. N .
' Snowdrift: Waking with &. s:art to see’ six\dwarfs staring at her:- Oh

. ' you scared me. I am 80rry if I bothered you by taking yo?p-beds Let "

' me cook your dinner to repay you for using your home : L .,

<3 . ) e . \ : .

@ - ] ' N —22— A ‘ . . -




. ’ } - ) ' ‘ i
»:' Speedyf Yeu,,ybu ﬁent,éogcéek"for us?
' " e .

. Snowdrift:' Yes, what do you like to eat? o R

o . . e . o
All: She understood what .it said! . - e >
S S OO S S 1_;_ L - o B o e -
_Pokey: '--I 1like to ea;_hambu;gers and french friee.'; o L
i ;‘VT Snowdrifti i em“ghe besE hamBurger:cgpker'around.t o . )
T Co | S L . i ',' R ‘ .
All: . She understoodfwhet_it-eaidl ‘She‘Waitegefer Pokey to speak.
; ‘Yappy: I'l] get the charcoal and can we roast marshmallows too? ..
. "zﬁkﬁi K ‘ Lo S R I : . -
Snowdtift' of?urse.' S
o PR RN : P ‘ . o

{_“ L All: She didn t have to cover her eers to understand whe; Yappy said

, N .,’ . - -
ﬂ.‘ o Flappy turns cartwheels, crawls under the bed and jumps up knocking into )
SN X v “U
L Snowdrift: ;Ijan'teally glad you told me that. B C
U ';';J‘ | T | T L T le' .
All:- ‘She can hear what Softy says too!" . _ L
L T - ‘ “f ' 5 s
.'/ Y ¢ - ) ‘
| -23- B
< o | \ '
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ot b ’ » s ;
. s § ' . .
S LR .
G:lggly. Laughing -all the time, "I} tefBhee,: want :o_ turn__te‘e hee the -
i hamburgers tee hee and help; - B R
/.. Snowdrift: You sound Yike 'a 'g'ood ‘Jh‘elper. -
[ ’ . < Yoo . .
. 'All Giggly didn'.t laugh while Snowdrift was talking She iistened
T L . e
to what it. had to say - S , \ - } i

Everyone goes outside to get ready to cook the meal There is-a lot of

n‘se aﬁd uproar but Snowdrift continues to understand what the dwar.fs

g

say.. |

§et-tin’g: Outside at a pic_:nic table mith ey_eryone eating, hamburgers., 2 T

! K R
/

B Speedy: (speaking at a medium speed) Thanks for fixing our meal .Snowdrift

\ . . N . ‘
I am really enjoying the hamburgers R .
N o - . \‘* :- . ] . . . . . . - . - . L .
. R
Snowdrift' You are welqgme Speedy And thank you for speaking more ' ‘
slowly /It, is easier to understand You. i e .
Speedy: I didn t really know I wasychto understand. I thought people
just ‘fiid ‘not Lv}ant to ,listen
Pokey: (speaking at medium speed) The ‘hambiurgers. are greatl Tha'nks T
for fixing our meal Snowdrift ¢
< xKe

Snowdrift: You are welcome Pokey And thank you for speakinga little

1

faster. It is easier ‘to understand you. . B v
‘-“ . .
. C v
_bj\' ~ 3
A
: o
s Y . :
,"' I N .
: A =24~ . “ ‘g
' ~~— ‘ . . "»’.’ ’ * .




s - « . ’ O 3 )
N ":'k
. Lo B R N T . T a N . . . o ‘ Lo "
. / - fok_éy: I didn't know I was hard to understand. I thought people . just”
. ’ _ .'\«. . o .. L R - . - e - o e
R ' - did riot.want to listen. ‘
Yappy. , (speaking in a medium tone of voice) I really like the hamlgurgers_.
S '[hanks £3r. fixing our. meal Snoydrift N B e 7
’Snowdrift: rYou. are welcome Yappy. .And thﬁnk you for gpeaking more softly.
k .It_l is much easier to understand you. . 4 L o
. , i : SIS 4 :
, m-,“’,,‘ . - Yappy: I didn t know I was hard to understand I thought people just.
e T & - (] . ° . voa
did .n_ot want to listen. N )
L« Ky : . : - Lot ! .
' ;:_ ) ‘", 'I='1appy'. (sitting next to Snowdrift and quietly eating) Thank you for

e ‘ fixing theae hamburgers Snowdrift. 'Ihey are realg.y, rea11y good .
o T ; : - L
Snowdrift., You are welcome Flappy And thank x for sitting he{ \

, quietly ‘It is easier to eaq and talk when you are not jumping {ound SRR
a R ' " Flappy, I didn t k-now I@bother7/ people 'by «j,umping- aroundé_ I th'ou_ght
; ?.-». ople didn t- like me. ' ' ’ e
S . \
:' N . ) . -. . . . ‘ hd ) s
, o ofty (speaking in a medium tone of voice) ‘I am r/"éll.' enjoyi

burgers Snowdrift | Thank you for .fixing them. =~ . P

I - 'Sn rift. You are welégme, Sof,ty. And thank you for speaking loudly
‘ A enough for me to hear §6§| better B ' ’ _' - . )r' '
S sOf{;yi I didn't know I 4was‘ hard to unders_tand. 1 tbought people dust

. . . . ) PR . . . . . L ”

: v : 8N : ; - . . . e .
/b \"‘_‘~ o A - L . N _- | . .




‘me when I giggled ‘I just lfke to have fun ' ’ o \\.

and listened to. - 7.' y .

)

[ o o " Q . . . "%u; [+ . L o L B
. Lo - 5 A . :

4 L -
n i "
L ’ v. ' ’ . ' . L 3
oF
o e .
, ‘
¢gdidn't want to listen. ' '
. . . - ' ST T ‘ s .
i 2 . : o

' Giggly. (Speakiné.in a st;aight serioue manner) I think these hamburgers

are super, Snowd}ift. Thank you for fixing them for us. .
. . v

, ' S ——

K

-

Sn0wdrift* You are welcome Giggly ‘And thank you for not laughing while

.

'YQu or others are talhlng -/It'is mugh easier'to”understand you and every-

one else.

.Giggly: I didn tqknow I bothered people or made it hard to understand *

L] i N -
- \ N

-

13
A

Snowdrift* Now it is my turn to thank a11 of you for letting me‘gzt

¢ .
LS

' h:o know you and like you all :- '.- SRR . :‘»\

3 . . B
i . U LR = ‘e . .
. - ‘\ oA = . , 1 . . v, B .,

. . a

."All "It is great to be able to,talk to each other and to be understood

- ." : - . .
. : . -

e
Y
¢

S

Qv
W
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. Seminar I’ COMI_{UN];CAT oN TRAIRfNG  °.
‘h\ Tt .‘ '. . : o ‘:ﬁ ",“ .
| *@ngg;: A. Individual will devblop basic cuitural skills necessary to
‘ L effective communicationa i;mgj_g . :

: Developﬁental Objective: Review A.2. 3 a, b c. (See Group Meeting 2) -
e A.3.3 Individuals are able to demonstrate
D responding and contributing dhring
LR - . group interactions a

ﬁ:\- . S o ‘\\4\ ) - ‘e

' Performance dj;ective: ‘a. \Individﬁals are able to respond appropriately

Cad ., . b

‘ PR in a variety of group situations."
L e ; . %+ b. . Individuals contribute’ positively to g oup .t
T oo T L interactions in a variety of group sit tions

- e . -

hE 2y

Materials and Resources: L _"Report card" for fating children on
I ' ' ) A.1.3. a,b,c’ by peers.

T o )

T , .- ..2) tape recorder ’ S o
A ‘¢ ot .. 3) Fpcus III, Unit M, focus: Groups -
' ' B B s N "The-Team" pp; 133-134 v S

. Procedure: 1.~ Pass out the report cards and have ‘each’ child rate fhe ‘

A R : . person he/she watched on the skills listed. ~ Discuss and
e 0o Telicit remediation for ‘anyone whq needs. it. s . .

N SRR L3, Discuss ways’ ofgresponding in. a variety of group situations.

;'%f‘ s - - - Discuss positive contributions in:  8roup- interactions.

‘Eligit both .non-vérbal ‘and QErbal ‘means of responding*
.and . contributings Assignh -partners to group mémbers to -
Yy . Do focus on’non-verbal attending and requnding behaviors
' ' AP TCI 3. . Present the story "The Team"§™.._
. : .4." Use the discussion questions to allow students to practice
A S _ attending—responding and responding—contributing skills.
e 5. Tape record this discussion, replay to: allow students to
rate themselves an the. verbal skills orally (rather than -
on paper or an 'evaluation sheet).. . o
S _ 6. Have partners report on-th nonhverbal behaviors of each
N .~ "+ other. It is important that the discussion be fair, .
o T ~-honest, and oper, to comuent by-others. Emphasis shpqld
- be on positivé NOT negative attempts. ,
Each gtudent is glven' the assignment' of. keeping a log"
-;‘\b(written record) 05 at leaét five appropriate responses’

’
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in five different group situations such as school, play-
v _qupund, church or club, store, motion plcture theater,
. ~ family group etc. and five -contributions that he/she made
R in five different group situations. . The log is due for
. reviéew by the next group meeting although. some students
‘ ‘may have trouble meeting that déadline; extension could
.. " be built inat the time of the assignment. L

éiuﬁtidnsi .Buiit-inm

ey . L v 4 ! )
;Laader:'-If.tﬁé Focus Kit IJI with “the story is not available,
Sl 'try-oné-of{ghé following books and form a discussion frém the
' . content"of ‘it involving the ‘a) content of the:story b) . the’ "
+ meaning of. group c¢) the importance of the group to, the members A
. d) the characteristics of the group members .e) problems in the o
group  f) cause of :the prgblems and g) solutions to the probsr
' lems. ' . S T

- .o . I . A

. . . . . ..' '. . ‘. SR .
Corbett, Scott. The Baseball Bargain. Boston: Little, Brown,_
'~ 1970. When Woody heard that Leo .was organizing a ‘team, he

- wanted very much to belong. To be on the team, however, - | ; 
.. Woody would have t steal a mite from Stoneham's sporting "
~- "goods -shop. T L L : v '/‘ v
; : Low, Alice. Kallie's Corner. - New York:" ‘Et'gthe.onl. 1966. Jane
' o " 8oes to a private schqol; she 1§ overphdtected, carefully
Y, S fﬁqqed;.aqd completely..convenfiongl. . er cliqug_is'ﬂh; e
S PSP stile to Kallie,. a new glrl who:1liyes in{Gteenwich'VilIagp S
bty A ek he .archaeologist. father; - N IR I
PP : ‘ .wl X ’ . ) " . '/. g/ ] . .
I Neville, Emily Cheney. The Sevehteenth-Street Gang. New York: :
: ] - Harper & Row, 1966. Minnow is the one who affects the e
.+ 'relationships within her group, and when a new boy moves g
‘into the neighborhood of the Seventeenth-Street gang it N
1s she who makes it difffcult for him. 1In the end, Minnow
. ~1s forced to accept Hollis because. of pPressure from the
v group. . R R S
. h | . , v., "
, o S . 4
X L ' . X
I SR |
Al ‘ ;
- ' q" ~
. ‘28" : ‘ . ¢
. - g r~ , E'w. .
\ Y. ¢ s ) S o ‘
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Seminar I * ' Group Meeting 3
F . S . : Ty .
) . . Lo Repokt Card- \ '

'\ M means the person did it"m re. than half the time you_.watched

him/her. . )
. .~ " N. means the persog did it e s than half the time you Watched _
' 0 himfher. T L |

.'* / * M -
Studert, ) ' ; LS
" \ , o N : Grade
"+ 1. Used the' right voice level i.e. loulin 88 ' : o
? softness, high or low pitch for the gro p, : _

« ' 2. Spoke fast enough to: be interesting b t \ ? !.',.. i
Lo slow].y enedgh to be understqod A VPO T SRR '
gy S 8 v o et
ﬁsed a physuez:al posture that helped hi / o
“her. be effective in a group : a R 4
Qh"ser\'rer_' ' i
' R o) ‘ i , ' ‘
| :' /
x ) ‘ . ¢ ‘. B
; ,.L . \ A
& ' ® .
. } .
. ) .‘_ ' - ’ \ i [ N :Q.,;. ‘~
. 35 L
N . * ¥
: . -29- . ; R
- - . ? i "%ﬂ‘i\ ' x
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e v ANE ' - ~ . .
! N ' P T .
N . S o \ . ‘
' . ‘ - . P SR ) .
) ‘ . “Echoing "~ : ~\\¢4 . R
) . ) \ - ! S B ' . % . N . ' ‘. - .
~ Seminar I COMMUNICATION TRAINING | o " Group Meeting 4
. - Coes
Gpal: B. Individuals will develop active listening skills necessary :
-f~:w- "““to effective- interpersonal intenactio N
Developmental Objective-’ Review A, 3 3 a;b.. (See Group Meeting 3)
B 1. 3 a.b. _Individuals will demonstrate’ that
C _ they can listen to what: another
' : ; ; person is saying e A
' 4 N s " N o .. ) . ‘ N B N
-, Performance Objective: a. In'a variety of situations, individuals are A

- able to repeat the basic ¢ontent’ of what
- another ‘person is -saying. .

In a variéty of situations, individuals are
able to verbally indicate when a person has"

. not_correctly! repeated the- content of-what
__another person says and what was incorrect:

o Materials and<R€sources: 1)

2)
3)
4

Lo
.
.

Review thé s
'coﬁtributing

Review the" 1

ing, especia

in the rep ition _ »
epits . o
letter to the ‘teacher N T . -
letter .to the parent <L
‘student tags . - A
Funtastic Book T T e

. s \’k‘

kilIs qf verbal and non-ver teépoﬁdingiaiﬁ LY

ogs of the students who hawve fihi§§ed them,

. encourage the' group members to ‘support the.sfudent resp d-

11y if any of them observed the ‘Student carry-~

ing out the behavior he/she.is describing in the log.

Introduce th

Ditections‘

e Echo Game (Funtastic Book page 46.)

Have the students sit in a circle Start a
discussion (or ask a volunteer to start a
discussion) of some current event of import-
ance to the- students, i.e. local sports. .'\

3

. happening, school field trip, special event, ST

party, project, etc. After the discussion

is underway, interrupt it and tell the group % - ° °
that from then on, before anyone says any~ :
thing, he/she must first.REPEAT WHAT THE

PREVIOUS SPEAKER SAID to that person 8.

7

f30- N | R : e _‘.‘ .:{



o : ~ " “. - satisfaction. Resume the discussion. The

4 ' E . person whose message 1g, being repeated isa‘y’((
. o : oy o .. free to correct the Echo.' When a@veryone h _
. R A - v - had at least one turn, breifly discuss the: :
' ' - effSct.of the Echo rule on.each person:

P

SO0 4. _Explain that the students .are to. practice listening and = - _

repeating in other ‘places now. « Teachers and parents are
. being advised that.the children may repeat. what they say
" . . - as a way practicihg their listening skills and are.to

' 'f:. : ., be encourd&éd, the children are not mocking. Give each
. :O*'student a letter ‘'t take.home- give a_ volunteer the letter
. 83T for the teacher.. . sure: the students know and\understand
- "'.  the contents qf the letter. .
5. ,Remind the students who have\not brought in their logs' :
o “that . they are \due at the next group meeting for discussion."
i ’ IR . . ’ ' '
Evaluations: Built-in.' : ' o : : _’.. -
o . . o s e -
. s - ‘
v ¢ ;. Y - . ! © R
’ 4 . ‘ 3 .. .-
. ! A . J Supplementary Clas T0O! Activities S
.-.;.. . . . o
B \ e o Focus III, Unit J, A
. V. ‘pp. 105- 116 Guige. . '
. . : ot ' - . “‘. N PR oo N , ‘.I N )
v .",'- '-(l T \ - - : . i .r ' .
\‘ . . - ¥ q.~ n R N
;'. ] ., -\,, . . : -
~ B e . /
L S L /
t , * (' ‘. v K
‘ .‘s ! ) -
"; . Y AN ) ) -
, L . X - ’
E _ . ) oM
\ = rl ) ’ -
¢ ) ¢ 7 o ¢ - )
¥ » » . - [} Q . 7
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N , . ¥
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o { . Y ' o v PR
e ‘ A . ' Group Meeting 4 - 4. :
| - - -_- ',.‘ ' »JO;'- ——.Y v —‘“L . . . : ) (\, ‘. .q ,
- oL . Letter to the Parent ' _
¥ ’~“7j Dear Parent’ _ : - o ‘ L. . _,: g ‘ e a2 a :
Yogr child is participating in a small group learhing experience - i ’
I ‘
at‘school'. One of the social skills he/she is developing this week is .
« i * N . N
_ (abtive listeningt\\EOne way: to practice active {ﬁsten. , the process _ .
“{ Uy .of understanding what a speaket is feeling and putting it'in o ones _‘1'§>» ':“
own . words, is to repeat in the same or similar Words, that a‘person says.f' S
Q .
, Your child may be doing that during your discussions, con ersations,, -
e, and.interaction this week I ask that you help ybur child to improve. O
'?' his/her listeninﬁland active.listening“skills. We are not,ﬁhcouraging '
d mocking but‘want to‘help students be aware of what another person is ) |
B B ., .
"\\ feeling. . '; c -;” f . j:ffb:h:_[" o ¢ e ’
’ Your cooperation will be appr iated; if'&ou have any-questions, ‘
K o oot v S AN v
. please call me. . =, - . Lo I : . N
. ) N . \.n ".. . ' .‘. . .
Cw ol . ' ) S .
; ~“‘lSincerely yours, T .
. / - - ".'\’ T o . phone ' e o ' ‘
Group Leader .- . S S O ' o .
) . - . . . . . ‘b . . B . N .. .. .
- - i s . S Vo . L
- -» : ¥ . . ' j ) P .
‘ -\.I M - ‘ ’ R J
; T ., '. / . N
- L "'@"'.'9
; . . i . ‘; :.' 5 S | “ o AN ) ‘ "
A . o SRR Y -32- . ' ;
~ . 7 s : s
. N K ‘/. 39 " ®
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v g vy -
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Seddpar-1 . . - - . o . Group Meeting 4
] . . R . L . . . ’ .
. N ‘ . » S . ) ) ' -
o P ' , Letter to the Teacher ) : .

. ’ B N "..l:..'
\-»// Dear Teacher, o .2 o L e '\f' N

i LN - § . . - e .
'l\\

(’” The small group experiences in which your students are participatihg

.\) .

include the practicing of-. "active 1istening" for the next few wee ,

rf
- Active listening is the process of undersfanding what a. Speaker is feeling

and putting it into one s own words.'" . .o ;,;31*1'4~

e

It would be helpful to the learhing of your students if yod would,dohthe

3 N

following in the course of your. daily dealings with your students.:"

]
[

K .11. accept a student s repeating what you or someone else says within © -
v+ . . the 1jmits of your classroom structure"let ‘the students know what
B s "thes limits ares 4 = = .H}‘“_»‘ : : : '
. e, e :

™

_ ety :
2. recognize when a student is: practicing active listening and give
i © publicy 'positive encouragement to him/he

<

- g 3. practice active 1i8tening yourself .as ‘a- model to your students.
S If, you are concerned about distinguishing active listening from mocking,

the tohe of voice - and the motive of the student should provide adequate

. guidelines for you. The motive of someone doing active listening is
- - . o : .
= undetstand g' of | the speaker 8. feel ngs. . - v ' :

P o

Thank’you for your cooperation and please contact me if you have any .
S

Toe

. , . -
questiops. . :‘ .

- Sincerely yours;”', g e T , ‘ L .
R S <L C S . | -
.. .Group Leader A ‘ ' o

Aw



. ‘How Are You Feeling?
. - I ¢

"4 . Group Meeting 5

Seminar I COMMUNICATION TRAINING

, o ot e T . !
Goal: B.  Individuals will develop active listening skills necessary *
i "to effective interpQrsonal intepactions. T,
jodl . LT . : ! N
Developmental Objective: Review!B.1.3. a,b. (See Group Meeting 4) L
o B.2.3 \Individuals will demonstrate that they
. tan listen for a speaker's feelings.

Performance Oﬁjective: a. For a variety of situations; individuals -,
S ' : are able to indicate T
1) whether a speaker is .expressing feelings
of being happy or being upset and g
2) the reasons for their decisions.
" b. For a variety of situatfions, individuals are
able to indicate o ' '
: - 1) whether a speaker is expressing feelings
T : _ of happiness, sadness, anger, or fear and
: . T ‘ . 2) the reasons for their decisions.’ '
c. Individuals are able“to present a variety
" r of words that describe the feeling a speaker.

S\ "qi - may be expressing.

Materials and Resources: 1). Making Sense of Our Lives ,
2 ’ ‘ ~2) S102 How Are You Feeling?
3)--S160 Feeling Display , .
&), S133 Feeling Words e
5). one Pain-pleasure Shéet .for each member

> »

. _ 6) one Feeling Words Sheet for each member
- . 7)  one How Are You Feeling and How is He/She
‘ : : Feeling Sheet for each member's homework.

Procedure: 1. Finish the logs of the students who have not yet reported
SR ‘onlthep.. Encourage the ‘students to share only what they
. care to share; encourage the group members to respond to
the student who 1s reporting especially if any of them
observed the student carrying out the behavior he/she
. » 18 déscribing frem the log. Model' such behavior yourself.
2. Tell the students that you will periodically stop them
during today's meeting to ask someone to repeat what the
- . person assigned to him/her said. Assign one person to

N

-

~

-34=




-

« be especially attended to by another person. This could
‘ .. be done by having names drawn from a hat. The person whose
. ~ name is'drawn 1s to be attended to (listened 'to carefully
: enough for the message to be repeated) by the person who
- , drew the name. Leader should draw a name .too for modeling °
U purposes. - . S St
': . 3. Use the'mimeographed sheet for Feelings Words to promote
« .- .. -, adiscussion of feelings words. Don't forget to have
; T : the students Echo. " : ‘ Co - “
s ”v»' o 4. Work;ng in pairs, have students read the painepleasure
: - statements to each other; when the pairs have finished,
have them role-play some of the statements. Be certain
the pain-pleasure dimension is-discussed as well ds
attaching a feeling word to each role-play. :
yv 5. Homework: Complete S102,” How Are You Feeling?.(Argug)
' - Also complete How 1s He or She Feeling? (Included at
o v the end of this plan.) Since these assignments will be y
A © a major part of the next session, be sure to remind . -
aétuj;nts'to complete them and bring them. Students may

- .

-~

want /to help remind each other.

aptations: For younger or slower students, the work sheets may need :
_ .. to be completed during a group session. ‘Activity could
) <. - be stopped at ten minute intervals to allow group members
. : to report on current feelings. /
. -« 7 ’ - . - ’
. Bvaluationd; Built into the session through oralurepbrting,andjiﬂﬁoing .
‘ T and role-playing. _ o )

« Y
. .

14

Suppiementary Classroom’Aétivities

Thé Funtastic Béok, page 41
"Feeling-0", -

. -35‘-_.




: 1
v . ) s e e .
™ ( ' e R “ hd o
- - Seminar I . I Group Meeting 5
. - -~ b .
* HOW_.IS HE/SHE FEELING?
i . ’ N i “'\_."-‘\
Are you usually aware of hoﬁ another.bereoh is feeIing?¥
! ' '
R Choose a person to be especially aware of for the next few hours, someone
: you will be with during that time g
i . ™ :
J s 1. Every 15 or 30 minutes for the next few hours, stop what you are doing
| and write down what feeling you think your person is having. Your
3 list might 1ook like this: .
| ’ / y
: 1: 00 ~- rushed because Judy/h d/;o be at the dentist in ten minutes
l 30 —- frustrated because we had to’ wait in the deﬁzist 's office ‘
’ » . after rushing. .
- 2:00 ~~ worried because Judy had some fillings put in hex teeth.
‘ - ete. W
: . t » 3
’ - o
ik Time: -
‘ . F | '
. o . i
. Times v E Ah'. . BN [ .
. : K . v - . ) - N r
\‘ | | N & i
Time: - ' Ty '
- " . ' \ ’
i . . . . ot '
\ . Time: . roo 0
\" 1 . §
a - - N -
A 3
\ Time: ¥ » ‘ )
q\ I
£
P N
i\ ‘ - \ : o
\ Time:
- ' \\ / *
\)‘ | A . . ' . . . -36-. ‘ B . . .h ’: .
ERICH o LT 48 — N




.« o . ’ -
[ - 3 - . . . o 93 o

;Seminar I-.A', e » o ' » . . Group Meeting 5

Lo ' PAIN-PLEASURE SHEET ~ - . - -

I- the following sentences, decide whéther
you are hearing pain or pleasure. - Once you have determined the catego;y,
‘select a word that describes the pain or pleasure you hear.- Following

is a list of words that may help -you with your selection: '

Working with a partner)/f:;dv

[ . . . h . : - ) » -
. Pleasure : T . Pain ;
' : happy . s left out
. T _ joyous } -\\ " overpowered
- .strong . . .angry
peaceful .o : ' fearful
. exclted - ' " unhappy .
T _8ay ’ o ‘jealous .
"able . ) ;o bored
v+ 1in charge of self °  helpless - :
- independent . : _ ‘ . bitter N
powerful - o hostile
hépeful. oo o rejected
" heard ' _embarrassed’
understood - ‘ neglected’

1. ' 0 bey, this was the best weekend ever! ;“
: A .

pain Pleasure - feeling word

2. _when we play ball I never get to bat.

N .

~ ‘pain Pleasure feeling word L _ "

3. Why do Ve.havé to do everything that parents'saykf

pain pleasure = feeling er&' . : ’)

4. I hate you!

pain pleasure .  feeling word




-

| *Seminar I R ' S o Group Meeting 5

-

' 55.~"Girlé.get the bést of everything. - ' S ‘-
- ¢ . . . i . . '
o . ~ . \ N . . ‘ .
pain pleasuré. ‘ féeling yord . ; ',
6. ﬁiding tﬁeroller{cbastér was a blast!
‘ AN . . . '
— L3 - . ) ‘ ;
.pain . plgasurg -+ feeling word"

»

Act out the st&tements.with,your partner. .Take turns being the speaker

. and the listener. Be ready to act out one or two for the group.

7 v - — y
" ‘7' , . il -
K , .
\A,‘ * - - »
' - ) v - ) S /
[ 3 ’ ‘ .
Adapté& from Randdlph, Howe; and Achﬁerrman,_Self—Enhancing Educatian. -

;
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. _° Hidden Messages ' '
 Seminar I COMMUNICATION TRAINING- R | Group Meeting 6°
— o ..'A. Y | ‘
.Goalz~‘BL Individuals will develop aCtiVe listening skiils'necessary
= . to effective interpersonal interactions. o
Déveldpmehfal Objective: ReviewlB;2;3‘a,b,é. (See Group Meeting 5)
: - - B.3.3. ' Individuals will demonstrate that
they can recognize hidden messages -
in‘a spedker's coimunication. .

Performace Objective: a. In a variety of-situations, individuals are
' ' - able to indicate when a speaker is sending
- hidden messages. ‘ o )
*b. 'In a variety of situations, individuals are".
_ , ~ able tp state the hidden message a speaker
& - is sending. . o . .o

-

&
]

Materials' and RéSOufEes: 1) homework sheets How Are You- Feeling? and
v v 4 i &

v How is fe/ Sh% Feeling? from Group Meeting
5. B ' Co ,

v

, p 2)/ Hidden Message examples
) - . 3)y Hidden Message cards

'  4) UNGAME ' :
y S , . , .
 Procedure: 1. Dis¢uss the feeling words that were used in-the last -

" : meeting. ” A : e ' ) )
2. Use'the homework assignment How Are You Feeling? to start
a-discussion of what it means to be alert to your own

feelings. Group leader may model by sharing his/her =
.  homework assignment. ST - - ' ,
3. During the discussion ‘continue to have assigned partners
echo now and then for further practice in the skill of
active listening. ‘ : i .
4. Discuss the homework assignment How is He/She Féeling? .

I . Again, leader may model; encourage-echoing when you ask -

- for 1it.. S ‘ S _ -
™ 5.. Talk about hidden messqges_iq the éonéersatibns between
people. Use the list of hidden messages included at ‘the
end of this lesson to'provide examples of the hidden

" messages people can send and whéttf?ey.mean--

-
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o , C o Lt .
. # . . . V , \ X
(ﬁ_ SRR 6. Using the "Hidden Message" pards, p}ay the UNGAME follow-
e o S ing the usual directions. Ehe group leader should’ play

. both for. being alert to .members; who are having difficulty.
and for modéling. '

.- 7. work: Each gfudent is to bring to the next grou
‘ eting two examples of hidden messages; stress t the:
: children should remember the situation, (where, wi®, what, .
- ST _.etc:) in which the message was given. : '

Adaptations: Forx: slower or younger students, the cards _may have to be

' B "read aloud. . . . Fom
* o . : v ‘, . ' A

¢ Evaluations: Built\into discussion and -game.

-
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Only kids who are my £rie can .

Mbther retdrning home from shopping
"1 hgpe you two had 'a “good time today
at my expense

Father dislikes t:he sighc and emell :
of his daughter's dirty .feet: ' -

. "Doi't ‘you ever wash your feet v
- like a human being?" Coa

] Is,tha; all you have done S

Join this club

My. 'dad earns ‘more money than your
dad.

.1"

J

' Seminar I Group Meeting 6
)\(' B Ekamplggxof Hidden Messages'.
) J ' . . o &
) » . ) ) o
Example ' Hidden Meaning
1 : i
. >‘\ 0 .. \ . [

1 suffer when you'have
fun. .

- You are not worthy to

be human.

I think you should have

done more. o

. You are not my friend;

you are not good enough
to be my f:%end

My dad is better than A
-you;,ﬂhd; earning more

mon€y makes a.person

“ more valuable.

..\_“

AR LY
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Seminar I -: | ("2 s B | : - &roup Meeting 6
. Hidden Messages.Game' L v :
T . W

.+ Directions:' Play the Hidden Messages Game on the UNGAME board‘following
o , the_general directions for playing the UNGAME. Place the

X : ~ H den_Méssagesuslips cut from .the, page below on the UNGAME
PR . board. When a player lands on a spacd for drawing a card,

° .He/she draws a Hidden Message slip, reads the Hidden Message
. loud, and tells what the hidden hmeaning ..No one may speak
S, until the plazkr is finished. Other hidden .meanings may be
v 'discussed thefi. o : . . . o )
. /T ~ | v B - . '
. /gmbm MESSAGE. | HIDDEN MESSAGE .

- oo - ® : o . T
Mothez/;;:;rning home from Farher dislikes the sjight -
shopping: "I hope you two S and smell of his daughter's
had a good time at my ex- : _ dirty feet: -"Don't you ’
pense." C : ever wash your feet like a

. ' human being?"
‘ ) -
< P
L o v . Lo . o » ) .: ) .
1 ' 5 » ) T = D
“| " - HIDDEN MESSAGE - - | . HIDDEN-MESSAGE .
Is that all you have done?: | ' | Only kids who are my friends
S : S : can join this club. :
- 3 .. -/
- ‘\ <5 )
. HIDDEN MESSAGE ' HIDDEN MESSAGE
My dad earns mo oney thaﬁ_ o " You only gptranﬁc" on-that
your dad.: i : .- ot test! . v o]
; . . . ‘
: . s . ; {
o
e ‘ ‘ N "
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HIDDEN MESSAGE

;I really hope you enjoyed
‘eating the cake I was
. saving. fo:_my dessert.”

' R Y
i . RS o ‘

.. HIDDEN MESSAGE'

You must really like to eat.

.

‘. -
HIDDEN MESSAGE
e _
The dog,-eats neater bhan
[ you do. ’
13 -t
g | N .
. HIDDEN MESSAGE
Jake up' your own.
;‘

+

Group Meeting 6

AT

" HIDDEN MESSAGE

really go well with your '
red hair

Your pink and. ﬁurple beads

R

.

HIDDEN MESSAGE =

" She’1is always reading some-
thing deep like "Jack and
the Beanstalk" or "Mother
Goose" SR

~HIDDEN MESSAGE

To a person who fell down'
"Don't worry, you'lll learn
.how to walk some day." - ~

—-

HIDDEN MESSAGE '

Make up your ownm.




. . ¢‘l‘ = A Can'of Feeling Makers

L4

_ Seminar I COMMUNICATION TRAINING |
i\ ¢ .
. : '- - . . " . b 0

7 ! . . .
, _Goalif_éff_fﬁglviduals will develop skills in effective verbal expression.

Group Meeting 7

by
.

: Developmental Objective:_ Review B.3.3 a,b. - (See Groﬁp Meeting 6)
S C.1.3. asb.c. , Individuals will be able to demon-

. - strate appropriate se édTﬁbloéimg-'
) ‘ .. techniques in interpersonal inter-

actions. "
Performarce Objettive: a. Individuals are able to. identify their own .-
‘ e ' iomediate feelings., - ’ . o
b. ‘Individuals are able to appropriately verbalize
. ' their'immediage'feelings in a variety of -inter-

T IR . personal interactions. . -

' ' c. TIndividuals are able to indicate_their immediate
o feéelings appropriately,in a monverbal manner

- in a variety, of inter%efSOnal{interactions. o

a

‘Materials and.Resources: 1) homework sheets from.the 1 roup meeting. *
~' .. .2) a Can of Feeling Makers for/yse in a verbal-
T non-verbal game of identifying feelings. -
_ . ~\ (the féeling makers may be cut apart and \>
S * . : o : . -‘\placed in a large tin canjthat‘has been
o . , : - covered with fabric or adhesive paper.) .
A S S 3)- log sheet for partners‘?d fill out on friég?s. //

M
>

.. Procedure::" 1. Discuss hidHen messages; have member;-sharé'thg‘examples, ,
' ; s .of hidden messages they collected as homework. Be sure

.~ +.to have the situation in which the hfdden message occurred
- described. = - S o ‘ : '
- scuss the "why' of the use of hidden messages and the
- ffect they have on communication bétween people
» T . view some of the feeling words ffom ‘How'Are You Feeling?
< _ . . before doing the Can of Feeling ers activity. ~
PR R Have ‘the.children form a’circle o ‘the. floor with the Can®
Yoo T of Feeling Makers in the center./ A volunteer may select

S .a slip of paper' from the Can, reaga~ he situation and express
- 4" the immediate‘feeliqg he/she might h ve in that situation' -
etther verbally or n n-verbally as Indicated on the slip.

. ' . . . .t . . . .
\\g ' - ST : ' . . ;- .
0 . o - ) v . '\\ . . B ) '

-
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5. Have éach child choose a partner to whom he/she i8 to
efpress feelings for the next few days. The partner is

.tizkagp a log of feelings expressed by his/her friend;

'/ that is, the partner writes down the situation and the
o : - , feelings expressed, either verbal or non-verbal for his/ -

‘ friend over the course of a few days. The logs are

to(be'used in the next group meeting: B

{ : . —

3

R ° . -+ [} Supplementary Activity "‘i "-_ . O '
= T - '+ 'Duso II y o \
N Lésson 4 Expreasiﬁg ‘and listening L )
for Feelings -
4
. "
- J s ' , ' : ‘..
- Evaluations: * Built into the game. . ‘
! - ’ 7 . 3‘\ ' !
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Seminar T * . - | L -8 1 - Group Meeting 7
- . Situatfons for'‘a Cah of Feeling'Makers_ ' a2
’ v . ]
T,
e Someone calls. you a '_;bad ‘umﬂe during recess.’
How do you feel? (verbal) - -
. o E ”
Your father comes up the dtive with a new . .
bike for you. . : “ - : R
' ‘\ s . o, Q . “,. ' . '-'\-_ ,
_ ‘How do you feel? (non—v/eibal) ‘ o :
.. ~ -
Someone tells you you did a nice job on -
your English report. I . Foo . :
» - ' ,
How do you. feel? ' (verbal)' . v ) . '
o~ e T _ T
Someone ‘t¥1l1s you to shut-*np. o ' ‘ .
S How do you feel? (non-verbal) I AV / = |
¢ R o .
. . . o - :
A \ - .
- Your do‘_g gets hit by a.car. ‘
4 How jdo you feel? "(‘[ve'rb'al.) P . . , E
9 . :
A ..‘ 4
. " - ‘. i '_"
i v '4‘.' -.46‘1' P N . -
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ﬂThe ball game is StOPped just as you S , ‘ - _ ,q’
:.., - come. to bat.‘-, o R . . S
o Y ' . e < .
& . How do-yqu feel? {non-verbal). = - * o n e S '
. ’ : ' R . \: .“‘,., + .
L ,v.. - ."-"; ’: 3. "‘ Sl ! '~ . w ! ) 0 .
v Ygur dr%wing is se}ected for‘diSplay 3 E “
' - in-the main hall bulletdm boapd. «+. ' -7 - ’ ’
- “ﬁOW do you feel? (vérbal)_il B . ’ '
g o . o .

Your brother wins a prize as best btoad

./ .v s ‘«4’ ; B ".
jumper 1n his grade. i - j ?' g St e . o ,_i"
; : L o ERCIE ’ T ’ }
BN How 'do you feel? ‘(non-verbal) - % . iw
: : . . , ’ - '. . ’ L . : S .
. : B .' ! - v l;- - . . i ) -
- ; - - s . » s : D i .« s .
'Your best friend sees you in the48tore - s e
.. and brings Hig/her mother to- meet you. Co S L
T How do you feel? (verbal) S S ) T '

- .I ‘ . §
R cA . ' wo
' . 1"4 , s . N
¢ r . P ‘- . . . . ’ . )
. . v : e G - N
. . o . i . . . . 'R _{'- - '.'
. . . o ] N , , e, v
- Plans for your family to visit an, S, Sl C .
’ amusement pdfk are cancelled ' ‘ s St e L =
v ' SN I e . ° " . N \: ?. . ’ k‘. ’u" fo N ’ . h ;
How do.you feel? -(nonfverbal) R N S o -
.. ) * '
. \?l‘ oo Y
LIV A -
- ) R .
L - L . - ! .
., ‘ ' .t Y 2
C [ - 3 e ~
“ . .
h . v.' ' A‘ L] <7 4 ‘. B ' - ’ )
“ LT T s - % . : ’
. . . ) . . 3 . \
- . o y N - X . ~ .
. N . 'S =47~ . v .
- ’\ r N N .
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e The new pup tears up your favorite
' space poaters. L
How do you feel? (verbal)_,’
i ' - t
, f Someone you know from achool sees -
' you but ignores you. :
. R _'Bov-do you feel? (non-verbal) -
§ . a“
v - \ :
n ' . : ‘ ”'
T ot *~ . '
I . ,
i , ”’n
2 . N
SR e ' ?'ii' .
Lo

ERIC

Aruitoxt provided by Eic:
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‘Seminar I - o R

Group Meeting 7

; '-LOGSH_EET‘
.', - :

- To be filled ‘out by‘a partner on t:he,. friend:
who chose him/her. ’ -

' Name. of Friend : »

Nam,e of Par\tner T .
(observed) .

(observor)

3

' __.-_.' 4 .3“!:1 ot ,feel ng expressed vérbél 'I ‘ non-verbal

.. Example? 'fell of swing, pain, acared . crying -~ e
R acr,aped,knee N e

‘4,-.‘ *ﬁ . . . -\ . - : ‘ e - '
L k SO LT, . o ] - . \
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: ' . _ Shdwing;l Care
.'. o ) s o’_ D * ) -

Seminar I COMMUNICATION TRAINING - - - . "~ Group Meeting 8

¢ "‘Goglz Cc. Individhals.will-devéldﬁ ski}ls inﬁéffective Verbélwéxpression._

... ___Developmental Objective: -Review-C:l:3. &; by —(See-Group Meeting 7)

- .C.2.3. Individuals will demonstrate appropriate
' techniques for reacting to.another's
communications and to ‘their own feel-

+ ings and thoughts in interpersonal inter- -

- actions. s :

PR

~ + . .

Performance Objective: . a. During a vgriety cf interﬁérsbnhl.in£9rg9tions, e
' o - individuals :are’ able to state the feelings of

T . . another in their own words. ‘
_ b. During 'a variety of interperspnal interaétionms,
% ' - <indiﬁidgalsvatg able to communicate concern
' . " for another's feelings, statements, and.
. uniqueness as a person through intégra;ion e
E N, of body. posture and accurate verbal response.
o : : ‘c¢. During a variety of interpersondl interactions,
_ ' S ' . 1individuals ‘are able to help others discuss
’ g . 7. thelir feelings in concrete Ways. . _
' - ' d. Daring a variety of interpersonal interactions,
L . individuals are able to volunteer personal -
; g _ o : information.. _ L
- ' : R e. During & variety of interpersonal interactionms,
e Co individuals ate able to respond to a situation
T g and feeling in a ﬁanner.that"¢oﬂmﬁnicates' '
understanding and regpect. - - PR

)
L

Materials and Resources: 1) logs. . . - -
‘ . 2) directions for the Rescue Game ™ '
' % chalkboard and chalk or newsprint ‘and marker -
. ¥’ tape recorder _ T -
'~ 5) sample Communication Skills Chart =
Procedure: 1. "Each partner ig to reppftgﬁq.his?herﬁfﬂiénd, in the- presence

« of the group, at least one example-of the -friend having

°

- .b"f _ o expreSsed a feeling verbally and. a féelipg non-verbally,
, . * froy she log the partnet kept on the friend. The partner,k _ °
.ﬁh }dfincludex@hevsituatipn:in the report. e
. X v ‘ . . . -_‘.,.r . ) . ' ) AU -
J . ‘ ) -‘ . " . w 7 ; ’ . )

. ‘. Y «",_‘.4 u‘,’ ] l - . .

. ) ; , V_ l‘- ‘,x\‘_ v

. _50_\ - .o :\;f .




< ,
2. The vehicle.for learning and practicing the skills of
Ly . today 8 lesson 18 The' Rescue Game (see separate "instruc-
- o tions) Before-pYaying the game it will be necessary to
: o .,discuss the. behaviors expected. of - the children.with them:
S a. state the feelings of another An. your ‘own words.
o , - .7 b. show concern and respect for another' 8 feelings,,
T o v statements, and uniqueness through body posture-
S . " and accurate verbal response.
Lo e '.’ c. help others discuss their feelings7in specific ways.
e e e dvTTvolunteer pefsonal ‘information.
' °a ,‘-}f e.  cofmunicate understanding afd respect.
L L Write the five behaviors on the chalkboard or on.news-
RN o .+ print allqwing a column for checkmarks for each group .
‘ ' - member including the leader. (See the example following
this meeting description.) . . »
] - 3. When students understand the five communication behaviors
: : for today 8 practice, intxoduce The Rescue Game. This .
PO o "7 game ‘18 . to be_resumed. at ‘the.next- group meeting so- finish-
[ _ : . 1pg it is not- necessary. . - Tape the Game for ‘evaluation
g purposes during the next meeting as well as for examples
of effective and non-effective communication.

»
~
-

' ”Adaptatiogs{‘ For slower or younger students, fewer behaviors may be
L. 'work\acf on ‘during the game Coe : ,

N -
-

" Evaluations: Built into’?he log exercise and in' the taping of the Game..

i

P
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"erieg:.',

e tertm s
o “others to help him/her., o | .

o

"+ . ‘Rescuer: . -

. "Persecutor:
4

.Ekplain the Game to the «Group:

L

AT L :

1 * Ty

¥ | ' ' R ‘. .. . . i

- ." Group Meeting 8 s

. . v - o s K -

. .The Rescue Game* - . . . j}

! . T ER - z »‘ - . : ’

o L . RN S

-a-helpless person who cannot Telp hin/herseif and ants

4 pgrsoﬁ<WHq believeg the Viétim céhno;'heip him/herﬁelf;

- . the Rescuer believes he/she can. help the victim.’ .
AR SR ) - o e
-a’ person who-believes. the bictim is helpless and that it ~
is the Victim's own fault. - ' I _

B ) . [
.

sThree of us will play a. game ¢alled Rescue.

+ ' I need three
Persecutor.

he/she wants

This person
" he/she thinks. is helpless
' .do anything for him/herself.

¥ three parts.. Ohe part is the bad guy or.

mean and likes to pick_on_the Victim whom

The Victim acts helples® 1ike he/she cannot"™
'Thq,Rgscuer~may look 1like'a good guy because-

to take care of the Victim and do .things' for him/her. :The

pPeople to play.

N

Rescuer really is just keeping,th¢ Victim from learning how_to take care

" of him/herself.

\. S e ot g »'A"

' SR L L : T e
Situation:. The Victim gets blamed fer something ‘he/she did nét do by the.

.¢ - -Persecutor and

1s' saved from having to.take care of'him/herselfzby-thé*\;3

" Rescuer. - e e ol S IR L N K
' S e T e TR e g e
Other Group Members: Practice any. of ¢hé “five,behaviors that is appropriate
. either during the play'or.a;diScussiqh of it. s AR T
. agsion: ”Ifi:he:e'is tiﬁe, oné person,willﬁpléy‘Victim and the rest
... - - of the group will play Rescuers. The Rescuers should practice the five:
. ' behaviors whfle one ‘group member observes and records ‘the communications
= ;bh.the board or:.on the newsprint. - Y S - . . ) -
'{’i; -;} v n Co
° . Lo \ : % o )
- ‘*Adapted from Hendricks, G. and Wills, R. The. Secord Centering Book. y
A o S ’ B o ‘ i C e o
K S % '.A\ . ) ‘
LR . . . o . : Y :
T T d . ~ '
.l: - . . 8 -
K : '59 - ; '
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Sein:lndr I R . e ~Group ‘Meeting 8
s . ! ' } . ’ .l. RS L
: ' ; .. Sample Communication Skills Cll'nartl/» ;. . .
. - -. . s . . \ ' ~ '

e ] ) B . - Lo .. ' . S .
. . . L. . ] . Lt .
o . . . Ca ) . t . . : .

.

et R I _Don_ Jf11 . .Bob _ Sue & Tom _Ann
ST S S [T O ST S U P O SO FORIR RN B B
we . a bmWords- .7 Y ; o4 "\ ¥

' / ‘ v/_ Vl ” | ¢

: L
. b. Concern .

.. G "Cénqr'et;e"expréssion v \ vi | %

’ ~ . . ' 3 : -~

R d. ;Pé'rsonal information - - 0 - v v v

e. -Understénding and ‘
Respect -~ - ¢ - A

et

T ’ v . ."‘:'.
5 - d Co . :
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The Reééue G@me

3 -"OQUN_ICATION TRAINING . % Group Meeting 9 ‘

1deals will develop skills in effective verbal égpréssion.

aerse _ o ‘ ' .
- ~0b ecti‘\}e:‘""Re'\’r'iéw"C;Z';S; a,"b',éf,d';e, LT o
JENRR v C.3.3. Individuals will demonstrate the basic

y " ability to question or refuse or challenge
“another in interpersonal interactions.

: 5&,&. ective: a. During a variety of interpersonal ix'{t'eracti ns,
;;“’Eﬁgf A\ individuals are able #b appprriately qﬁesggon
P (e L A another '1h ‘terms of "éhen" and "how". S
g b. During a vardety of in rpersorifl “interactions;
) individuals: are able to appropriately refuse -
. ano;her's'requeétf/ P2
c. During a variety of interpersonal interactions,
individuals~are able to appropriately state
thedr own feelings and positions by giving. an
¢ ‘ "I-message" to another. _ :

Materials and-Respurces: 1) directions for The Rescue_Gamé . (See Seminar
- e, . I, Group Meeting 8) ' .
e 2) a ‘chart presenting, the three new skills to
Lot be Hevélbpéd‘today/(pee sample) . -
: A 3) a chart with the five skills presented ‘in .
.« - - Group-Meeting 8 1isted on it.
' ' 4) a tape recorder. o

., Procedure: ‘I. Using the chart whzgh contains the three new_sk}llg, present
B .7 them to the group; eltéit examples of the kind.of behaviors
N they/will be working on. Review the skills worked on during
. .the last Group ‘Meeting. N .o ' .
- -2.  When' you are reasonably. certain all group members under-
..stand the skills, resume the expansion form of The Rescue

Game while someone checks off individual's use of the skillg--""'

.

all eight this time. Tape record the interaction. Allow. - .
- - about five minutes for evaluation of the interaction.

‘ . S 3. For -purposes’ of evaluation,-play par s of the tape and have

S - -+ group members point-out the skil used 'during the‘inter—“

oy .+ i actlpn or places’'where any of th ‘eight skills could have

o o been_ﬁbrked_oq,' S e '

-

~. e
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+

ﬁbaluatiqﬁs:,

A

R L e

L,

" If further wg_rjf.seems be necessary in working on -
these communication skills, the following game might
be of use: . B < T

.Nééded: A container or eﬁﬁelope with each of the
eight skills written on a card. That is, there will .

. each group nember including the leader on a separate
8lip of this paper. During a discussion;_each’ grqup
member draws 1.° a name and 2. a.skill from the con-
tainer. He/she is responsibye for using that skdll
on ‘that person's interactions™in the. group discussion.

~ Keep the discussion.moving and have someone keep score
or tabulate the members' ‘use of skills. A chart could
“be used again;or the tab-keeper could say, - "Sue, T
heard you give an 'I-message' to Joe" and give Sue a
tbken épokei;;hip or other token.) :

N

T : g :__-._ %

Built into the session.
. > . . .

P add ‘: .
' .
)
g o .
) . 4 \
. “ * N
v . -
- . - -
» . . o
. 2.
. L4 g :
. ' .
. . : . \
-~y
. . 0’
. A
:!‘
» - ”
: N
~ -
. v ’
. . N
. :
. A . ¥ 3 ) '
Vot . - -
S - R
: '
A ) / . .
. \ . ¢
. . o ..
,
2\ .
. L :
L L ]
y .
. ’ L4 '
N
-
- -y

Use' a t;mer to tell members when to draw another set. y

W

I

ﬂ~~be -eight--cards-or- strips of paper with-a skill written o
" on each. On another coqu of paper, write the name of
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L Evaluation N RS
' ) . Seminar I COMMUNICATION TRAINING B " Group Meeting 10
.- | . B ) . o . I U o . \" - o \ ! : .
"y Goal' C.. Individuals will develop. skills in eﬁfective)verbal expression.‘

i""

B " Developmental Objectf;e'- Review C 2. 3. a b c.

N

. €:3.3..

another in

" (See Group Meeting 9) . ‘Q :

Indiwiduals will demonstrate the basic
ability togquestion or. refuse or challenge
nterpersonal interactions

Performance Objective: .a. :During a Ghriety of interpersonal interactions,
dls are able to appropriately’ question
- ' . o : anothen_in terms of "when' and-."how".
R o b. During a variety of interpersonal interactions,
T T e e i nddvidudls are able to appropriately ‘refuse

' ’ ' . another,

I - o e indiv

c. During a variety of interpersonal interactions,

individuals are able to appropriately state

oo _ " their own feelings and positions. by giving
S ‘ an 'I-message" to-anotheit :

\ .
L N

‘.

‘Materials and,Respurces:' 1) the ‘chart with the. three skills listed on it

e o 2) evaluation sheets .

?

fgrocedure: 1,‘~Reviéw the skills presented in Group Meeting 9. Use the
. a - chart and have the members give specific examples of the
. kinds of behaviors represented by each.
2. - Give each child an evaluation sheet for him/herself to
? " £111 out along and one to be filled out ‘on him/her by"

group g¢Qncensus.’

'3; Have eack child fill out his/her eva}uation sheet. Collect

~  them.

4. Go over'the -sheet for each child having each group mémber
 suggest a’ ‘numerical rating a

ong with the reason fot it.

~ ‘Obtain’a consensus and have the child being rated record

it. on the second sheet he/shé was given. Be certain this

R T ‘sheet- 1s marked as a group rating while the one completed
e T Y by the child alone is marked as a.self—rating

3

*




B Seminar. I R Pl . : S -~Grou2 Meeting 10

N ST
RATING SCALE FOR COMMUNICATION TRAINIPG I

- . "‘. . P . . . o .
'~ oy - v

S Directions. Yqu are going to. rate what you‘do and how you act withu;"
T T T T T T g thie people. Use the rating scale below. Write your
o "y rating number for each item in the box to the right of
oM the item o i\\\\ . o

* Always ~* Often - y> Sometimes ' Now and Then - Never

o .'" i i L. W el . - - Aag

SR A . *qm Ao # .0 ~RamING

» I
s \l.‘ N o D :
Sl I can stay seated during a group discussion or group
., activity o o : L~ T _
¢ - - e . . . - v
_ T2,:.I can speak so others can hear me or, understand what ‘ .
T, I say in a group S I K ey L e

o v ' & . . L.
3. .I-can listen to anothrfperson, R ’
. . S 5" i N VoL . , T ‘

o T RN : . e .
4. . I can speak without interrupting so eone else ina - - .
_sroup ! F

. 5. Whea somEOne else: says something, Iycan answer with
" - queation or comment that is fitti g. S

3

e
. 6. I can: be in a group without distracting others by - _
- I.making noisea or mqying around e S Vi

: 7. T can 1ook another person in the ' eyes 'en Iispeak
o "to him or, her,. ... - .
. 8. I ‘can 1ook another person in the eyes when that

: person speaks to me. . o

LA

: 9§w:I can help in a group by adding something o o B ™\
‘(contributing) to the ‘discussion or activity. . _ o

- . ) R o ) B ) DRI
. . 1 @ N . . . . o
- : L ‘l . o : . : . ‘.
3 L. i .- . R : ) .
) 0

>

==
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N + . x--‘,\ ) .
-~ ) « ¢ ® . - ‘1
” . r-: Group Meeting 10

in
r: 10. I can put in words how ; am feeling. : ) ‘ ,: ’ '{". ‘ '_ [
TR, b O I can let. my_faelings be. knowm in a socially’:: - RER
Lo acceptable way without speaking. _ - L.~
Ce e . B .
S Iz.w_I can show I understand what someone said by IR g
) . . ap s v .
f \__ . saying‘khe ‘same thing in my own: words e AU
i 13.,“1 can show concern ‘for another persou in both = . R -
";({ ‘. 'rbody postﬁre and by what 1 say. o \ a :
[ N & h ’ v
14. I can help others talk abdut their feelings o Y e g
v by suggesting specific words. . bl = r
? _Y ';15%§~I can use’ my own experiences to hgip others E . B
N erstand something that is happening to them. L . '
R “Nu : :
V16, I can let others know I understand their ‘ L
. feelings -and regpect - them : o Z
B _:~ : " ! 3 o - ) EY +
/17. I can 4;/;tion otherg*usipg "when" pnd "h0w "-"I B o
a . - . Fp ) ST N . . . - '
[ Yy, ¢
18, I can refuse another s request in A socially '
L -acceptable way. ‘~€‘* ’ _ - N ‘ o :
19 I can state my feelings and - position on a topic ’ D
_ x 1n an "I*Tessage "o 5 S . IR ' K
o 20. 1 can recognize when someone ‘else does not . “/{fgsf“ .
' N tunderstand what the 3peaker is saying.~,n S ' v}= . :
Rt 21;‘ I know when adﬁpeaker is expressing feelings of-V - Ee ?.;’H .
T J'being happy, dpset, or' afraid . <7 ) | . _
BN ‘.22.’ I can tell when someone is sending a. "hidden“, h {.-"\‘," - o
= ', message." . : ; S : o 2l Lt
23, I can state ‘the hidden messageja;person‘is“ ’ - .
' sending . , T v ' |
) Y. - L ., " .
. \ . 'y * \
S Voo » . R VAR
S T o #
. - v =59k 6n A oo {"-'4"34 S
DS P - et A
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.3;-._4“.' AR e , R @ ) X - . o
-" Y . , ‘, LE ',' . : _ -,. H ‘

) . ' ‘ VL . ‘ v "-" - ; i q".”',- r;'.‘ . P Y v;_.
.. . X ) AP ! ‘.:' - “°. ;{h‘ ; ¢
- A HEE R I Need - You! - L PR I ‘.

Seminar II WERSTANDING BEHAVIQR 3 ) o ' ¢ g Grzup Meé_ting‘ 1‘

Goal" A\ ' Individuals will dqvelop a basis for, effective interi)ersonal Y
RS skills ‘through learning about basie, human . af e tgve needs and : -
Voo et o ' the beliefs that relate to meeting those’ needs. R 15_‘," -

S S TN . R L .
. Developmenta'l Objective. A 1 3. Individuals ﬂll demonstrate spontaneous' Y
- N '; expression ‘and fulfili esxt' seeking . of . . ' _v.
s Lo - the ‘basic affective }\f'eds of self and
-\ R PR VA others during interpe sonal- interactions’.~
. ’ v ‘_ » : 6 - ° DR o ) Yo .
o Performance ObYective: a. 'Indi‘vidua];s aré able to- expréss love, ,,i el o :
Com T e T empathy, .respect,’ and ,genuineness in their et
ETE R S - 'relationships with-others, - %%, . .
o T e e b. . Individuals are abde to recelve empathv, rer Lo
L "l"‘:A PRI 2y -~ spect, and genuineness in t-heir relation hip.s s Y
- . "L e Al : with others.A : ~ )t D
L v e Mg [ Individuals are‘ab e to eeress their own o "i,q L
Cer, \l T . " “-and.other's‘needs to -belong and to be. signif- e T
B IR icant ‘to others. spontaneously during relation- ‘_, .
o e ships with others.” ~ -\ "% . .., _ STl
et o d. ‘Individuals .are able.to express their owm’ = = - oo
T X .and other's ‘needs’to feel worthwhileé and be g
cia g‘ o . treated with dignity’ spontaneously during ST
- SIS k relationships with others. ¥ S
e ) A .ik.,-. - $
Materials and ‘Resources. 1) - chalkboard and chalk or newsprint and f’e‘lt‘-v
. o] Lot tip marker
. ?‘ j‘- IS T 2) e !Can Game": cover d can’ of any size (no « S
S TN smaller than a.6 oz. size) with: paint or .= v, . 4
B '_“7_.'.'_&'- S T _contact paper; out -and fold slips of paper ' ", "'
R RS "*¥such as those found at.the end of this b -
\ SRR . plan. Write "The Can" on the. outside of . T
g Co e the can. (The can frqm Seminar I may ‘be used) SRR b
Lo S R s'-,' . P ot ot ,\
-',y &gcjdure. - ' : - AR AR
e a,~ — T — . _ N ) 0 ) . . BT
o Léader : Be certajin ¥o \eneourage the tlembers. to use i oo,
Xq f the communications skills - learned. in Seminar ¥ during . Lk
SEDER 2 ANY discuasion or: intetpersonal interactio'n. P R
N fos h ,",: ’- . »-'.‘.‘ ' ‘l ' : ’ S - = P . _o..'-‘.‘.' : .
\\y ) ) : . _ : . . l{ ‘ . 3 \‘
LT Lo . . )
" - S 7 o ) . o v <. oL . b
- . \‘ - b ‘-n.}.!.;. , . , o } K ) .bcg ’ . v . :‘
3 N . \‘-_ ;_fg_ N \ '. B : . | ,} ‘ (‘ “w -,
S & . .;# T, . "':"'f el .
o . Z61- : .,. o
o ~ o ) . ' ~




L PR 6\ Ao, Disquss with the group that now they will begin a. ne;v ' T
A .. " phase of study. It will deal with #hdérstanding why, '
RN - . people act the way ‘they do-atheir goals of behavior. N

i S . In order to realiy use communications skills effect-
£ C '  dvely, ‘it helps to have somé way of understanding
' o - what is going on in the other person's life. - . -
e 2 Continue the discussion by having the students present )
o " examples of behaviors they have, seen that have puzzled A
them. . - . - S e
Introduce. the idea that one Way of understanding the '
« ‘~acc1ons-of othets is to look at their emotional needs.
, ‘the students create a definition for emotional N
' nee&keep At very general). -« ‘ -
o 4. Kllow the students to brainstorm some: emotional needs . . \
that everyone has. Write them on a chalkboard or . :
. hewsprint. . . . ‘
Present the four basic emotional needs that are general-
', ized hey e*enqggplte then near the "brainstormed" ones.
A& Teed to love "'. . .
~-The need to be loved : :
T R ; --The need to belong anduto be important to others
o L o .Ihﬁ need to fee worthwhile and to be treated

L 4
¥
W

W R T TGN dignity,
S T S .(Be sure the\mgmbe understand the meanings of e
O L -'worthwhile and\d ty.) -
o , ©~ "6: Assist the students in matching their ideas to the :
L S - four generalized needs that were presented.

7. Iatroduce the."Can Game" ag, a way of -helping to’ learn
more about the’ four basic emotioqal needs. Explain ~
that the "Can" will be passed around the circle. :Each
‘ player will choose a- slip of paper, read to the group '
what ‘it says, and then answer the question.. None of S
o the other group members may commeat on what was.said ’;”
g "o, o+ . until it is his/her own -turn. The player who is choos- . /
. BN "~ 1ing the slip of paper has -the, option’ of putting it back. ,
: - - 1f he/she does not like ic _and choosing another. Lf - - -

. the leader does not nant a lot of repetition to occury; .-
e . . the used slips may. be placed'in a separate &{gh. The
[ © . leader mightdgive an example or be the group mgmber °

.- ... who begins, whichever is most. comfortable at the time.
_ 8. 'Pass the "Can" around as many, times as- you feel time, "
- o interest, and enthusiasm wartents. . :
B " 9. Evaluate this session with the group members by . asking .

What did y learn today? . ;
. , " What did.you think about thil ? .. TT) :
. . ©° "« 7+ How do. you ‘think {t will he you later on?

_624'f - S | o A' N S

- N “\_"A.-




- Adaptations: : If there
‘ . discuss and' generate their own ‘situat
Ggne. Members could also turn this game
a charades-type game where other members

PN
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. Questioning at the close of the sessi
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Seminar II
e

Group Meeting 1 A

Y .

You have the need'to'lovea

.HYour'parents juetégaVe you a new
pPuppy for your birthday He-is
8o cute. e i

1

, How might;yoh act? .’

R

'You have'the‘need‘to'love.

You' ve: always looked up to your

older brother, but now he has |

run away from home. * You feel .

deserted.’ .-

How might you act?

I- : v.‘

-

[ You' have the- need to feel worth-

T

"You have the need to be loved.

|, while and to be treated with
‘diggitz .

You. are talking with your teacher
'1n the hall about a special pro-
ject. Another teacher comes up
and tries to interrupt: Your
teacher remarks to the other
teacher that. he will be free in-
a moment but he wants to finish
talking with -ypu first. 4

ﬁoﬁ.would yqugfeell

-dinner..

It's th_eveh your‘birthday and

your dad took you (without the
brothers and sisters) out for
He really acted like
he enjoyed spending time with

you. R g} a

How would you feel?

)

~ -

.You have the need to belong and

Yau have the need to be. lo§e&

be important to others.:

: A

Yoﬁ_have'just come put on the
- playground and, your frieads

. shout to you, Vﬂe;f come, over
‘and play ball with us!"

. Hpw would you logkff

-

You 1live on a farm ‘and' you have
a small dog who follows you

everywhere.
of* fun tOgether This mo
though, shg ran in front o
.car.
her this afternoon.’

ing,

How mightfyou feel and act?;.

You have had a lot |

‘You .and your dad buried“'

~64-
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Seminar II

c \;* L '
Gro;p Meéting 1

You have the need to belong and -

|. o be important to others.

You have moved with your family to.
a new town Now it is your firsg
day at the neéw school. You want

. the others in your class to like

you; but no one. .even tries to talk
to you at, recess T

" How might you feél?

i

.You have the need to be loved.

Name a person or a pet that you
%5know loves you very much.

A

A

. . . , .
. X .
4 . - )
.- A
. .
«

You have the néed to love.

Name a person or’ a pet that you
love very much.: -~ .

C

.| You have the need to love.

b

There are: ‘many diﬁgerent kinds'
of love.' Name some of them

L, N

. You have the need. to feel Worth-

. while and to be treated with

- decidel

‘dignitz : . .

Your older hrother and sister have
to play softball. You ask
to play too. They remark, "Who.

- wants- to play with a shrimp like

you!" 'Then they run'to the ball
field withddt Yyou.

How might you feel? .

What might you do?

¢
Y.

You‘have'the need to\be lovedk

What * does the: word love mean
to you? - »

~
&3
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Seminar II ' RS - * Group Meeting 1
-) . . : : : - -? )
You have the need to.belong and - You have the need to feel worth-, <.y
S tquetimportaﬁt to others. while and to be treated with i e e
i S T . dignitz. o _
Néme a. way that you let someone |
know that he- or she isvimpqrtant Tell about a time that yoy felt -
to you. . . WOr! while because someone
Tv-..| treated you with dignity. gl
o e S '
\ © .
) . .
. . ® .
h S s . r—)
You have the need to be;gggﬁand to You have the negd to ‘feel =
' be important\to others. " worthwhile and to be treated
| with dignity. _
Te'll about a’time that you really 1 . ERUp
. felt like you belonged and was " What do the;words worthwhile . ;tj_i’
‘important to someone else.; and dignity mean ‘to you? B A
s . R - . . ’ ) Tt C 5:.7. ¥
w ) [
T | ] B ] e L :
. N i r‘ ‘ _ , , . ’
' v A
. o i -
. - K i . 7 "
g ) N I
o . 3 v oy .
T N B .
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- S . We Need - We Believe :
- Seminar II UNDERSTANDING BEHAVIOR " " Group Meeting 2
. ” S - . E —F . »

o N
Goal: ‘A. Individuals will develop. a bagis for effective in%grpersgﬁal
' skiils thtdqgu.lghrnigg-about basic human affective needs dnd. ”
~ the beliefs that relate to me ting those needs. o

-,

-Developmental pﬁjective: Review A.1.3.° ybye,d. . - e ,
' ~ - ~ _K.2.3. Individuals will ‘spontaneously démon-, '
N - - strate that they can act 6n’ the beliefs
) , .- . that relate ‘to the basic affective needs
“ : of selves and others. . AN . ‘Vi)\
! Performance Objective: a. Individuals are able to spontaneolsly interact '
: S "with others as though all behavidr "occurs for I
s~ 7 a social purpose (i.q. for the gdod of. all).
R .7 b. Individuals are.able to Spdnta%eously;deéide._
" L and allow others to make decisions during
3 e --personal interactions. ” - L ‘
2 B . c. - Individuals are able to expect. to be treated
. - ' ‘.,withféquality_qnd'reSpect.byfbthér'."
ot L o du Indiv3iduals are able to Santaneod§1 streat
A S . all”peOplefas,eQuqla and show respedt.; - )
' e.. Indjviduals are able to spontgneosggi:iiew. B I
. A thelkonsequences of behavior as 4 means of
; under§B¢nding that béhavier. S )
- 7 a SR Y e Lo
vMaterials-and Resources: 1) Chalkboard and-chalk or :newsprint and %elt-‘ :
- N tip marker . > oo
Y -2) homework asgignment Aheets (see example
. S ﬁqzsowipg'xhis plan) ~ N T
Procedure: ‘ ' - Y ' : o . \bg L
. : ‘Léader: Be certain to. encourage the menbers :tp use ° ~
/ I the communicatio®k skills learned in Seminar I during -
L ANY discussion or interpersonal interactfon.- . DR
- — L v . . :
, . v : : . A

o . | )‘ — T T Lan




1; 1. Review the discussion of emotional needs from: the previous .
. . meeting. Present the definition of -need, that ‘they had

B created on the cga “6x, on newsprint. . A

S . 2. Guide the discussigf towards the subject.of how the four n
R, basic emotional nefpds apply in the r.lives. -~ » . _
; K R Introduce the ided that' our 'beliefs are connected in - S

r needs. The four basic emotional

way we think about what we want for -

8., And what we think, what we accept .
(beliefs), affect- our actions. e
n, guide the mémbers in creating a . |
word belief. Write it on ‘the chalk-

ot oy .- some respects to
. - needs influence t
a ourselves and ‘oth
' 'to.be true-or rea
_ . S -4 From tHe discussij
A o definitionof the

S ‘ ' Present. the fopr. basic beliefs thab are generalized here
B YT an write the on the chalkboard or on newsprint. - Discuss
- S ; hat each’one means to them.

s e ~ - '« . '==Belief that'all behavior occurs for a social purpose
R - L -=-Belief that people are decision-makers. .
IREE C ©. ' =-Belief that all people are equal and-deserve mutual
‘% N o respéct Bring out here that this means equality

. ‘ 7 in worth and dignity, not necessarily in ability or: (\
‘ respo‘ib 1licy. ,
N . I : -sBelief that behavior can be nderstood by looking
(’5 o oo / “at its consequences S .
v 6. 'Acknowledge that there are many other kinds of beliefs,
, but these are the ones we want to look at clbsely in .
- L * .this group. - , BN ¥ N
T _ 7. . Discuss- what/the actions of .a' person might be if, he/she

Y - T Believes these four basig.beliefs .
.. -7 8. Present the homework sheets to.the group members. Explain e

¢ s that you would likikthem.completed and brought back.to the: -

) S next group meeting If . necessary, reassure the students X

that the- purpose of this assignment is only for self exam=- J
: ' ination concerning the basic .needs and beliefs. The ‘group
C “+ ., will.discuss the" assignnents generally duﬁing\;he’next-
' , meeting, -but’ no member will have to disclose any more than -
. ’ he/she wishes to. Answer any qzestions "involving the -
P o , " ~homework . sheets. Every member-+ including the leader——- .
;\? BN ’should do the assignment : S

> » .
a .
S 3 LY

) : '\
' . -> , Be sure to- talk with‘the classroom teacher ahead of ‘ -
L . [ -] time so that ‘she/he may arrange for, either a light fﬂ\\
e - Sl home&ork load or special class time when ' ‘thé group oy,
i members can complete their assignment sheets .
. .- ‘ : A R i

- - O
\ A { U § .




. ¢ i N R
| . . -4 AP TN o : . " . 'j r‘ :__.’, 3 | . ‘e |
e " 9. "Lead the members in an evaluation dislcEUssion-acont_:erning
- S S what happened in today's)meeting; S : )
. e . What did we learn today?"
v T v Wl%.t did you redlly-think about it:? .
P : Do you think it will: help us any ldter on?'
' Adagtatiéhsi ;The homework assignment sheet,may be adapteq to suit-the
oy R skill level of the group members. a
’uEvaluationsf Questioning at the close of the sessiog
B ‘ Homework assignment. .
“ Suggestion for support involvemen; within ‘the
classroom:
o DUSO D-2, p. 21 24 Unit I/Cycle c, Learning to
S recognize purposes ‘of behavior.
| Py : _
3 v
. - .
P * . W
. r .
, . . . ‘ : /
SN B ,
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\' ’ .l \ - hS B & - - N ;‘\
Seminar II ‘ ) ‘ /\ ' , " .' ‘Group Meeting '2{ o
Name_ .~ « ., * |, Date - ' :

<

- » . .‘ g - . . 4 . ! : '
‘Read this page carefully. Write your short angwers below each questio?.

. a . ' . ‘ . ) L . - .,
We need t&love. ' : We weed to be loved. - . .~
Name someone you leve and tell a- * Name someone else who loves ygg}
way you showed your love this’ - Tell about a way he/she showe
week » o : love to you this week.- -
] . . ¥ | 1 ’r . ‘. . »_' _J'
a P :'l‘. -, \
1 ]
R L We' need to, belong and to R - ‘
o '*be important to others. T
- ' . - . e_ 4
) Tell about a.,ti‘meﬁ,this week . .— . .
. when, you felt like you be~
R - . longed and were important Lo ‘
L S te someone.q= o _ .J\ < - - d
/
° - : -

We need to feel ,worthwh,ile and to
be treated with digniﬁy

Tell about a time this weelg when you
_felt wérthwhie as a. result bf ‘some~
one t\;'eating you with dignity

T

‘l. ’ - : -
1 "
. 1] | -~ ‘ "
’ . 7 A
. ) /(‘/_" . ‘-4'70- - v i : p
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_ ‘ b
¥ ’:./'L , . Y
: - .Seminar II ' oo _ L e e T Grboup Meetith . N
-“ - i . . k . ) - - (R . B . ) ) ~. . ) . . .
-7 Belief: Behavior o‘gcurs for a L . Belief: _Peo'ple are decision-
“_sacial purpose. ' SNl makers. VA et
Tell about something you did = Tell about a decision you made
this week 'and how it affected .. .this week. . : :
' other people, you knoxg. ¥ . A '
) “.- . " l; : , . . ’. . ; ‘,“
$ . - ‘
; ’ i £ ! . . . . . N
— 0 - ( t
< N\ . . . RS
o . o T ; . ,
e " - e - Belief: . All people are equal
. © and deserve mutual respect.
Lo Tell about how someone treated
: ] you with respect this -week.
& & “ ’
A . Belief. ‘Behavior can be under- B LN }
e », stgod by looking at its conse- — — -
: . N .\ . o B - T —— - N - .
. Tell about some@hing. you did ) \ . N s { S SV )
1 Bo get at.tem::l:op this ‘we. o /Tel'l about how you treated sqme=
C Ty , ‘one with ‘respect this we »
- % s [
. N , 9 ) . . “
k-3 - . ‘
’ Y. < ! P .
' . F 3 ¢ N _— f
_ How did ‘those around you reaet? =~ o oo -
. . . '. ‘ S B . .
N - ¢ . . « . o0 : _ =
v."‘ L “ : .' 0~. - B S r n j ‘
: ~ Did ydl.f%get attention in a good way ér a way not so.good? . - S
s . ’ : : '
* Iv' e :“ ) u “ \-‘i ) ) ° "l .' . ‘ .\’4— ' .
: T 7 T ]r ' ’\' ., g 4 T
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N 2ﬁevieving Needs and Beliefs "
ANDING 'LBEHAVIOR

Individ 1s will develop a basi§ for effective interpersonal
gh learning about basic ‘human affective needs

t - a.

ot

Group Meeting 3

- o

s

fs that- relate to meeting those needs.

Al lfr‘

~

’

l” .

Individuals willqdemhnstrate spontaneous
expression “and fuifiilﬁent seeking of’

the basic affective néeds of self and’
others during interpersonal interactions,‘

o

.,3

Individ ls are able to. express love, i.e. .
’ ”empathy espect, and genuineness in their
re1ationships with others.
- Individuals are able ta receive’ empathy, re- .
spéct, and genuineness inntheir relationships»
with others. ‘
Individuals are ‘able to express. their own .
. and other's needs to“belong .and to. be signif-'
. icapt to others spontaneously during relation—
ships with others. : :

‘e

Individuals wiIl spontaneously demon—
strate .that they can-act .on the beliefs’
thet—relate to the basie affgc&ige ﬁEeas

fsslvea z?d otherSa‘*-TTEV

,to'spontaneously inter— By
ough all behavior.o urs
 for a social (i.e. for the good of all)-
Indi duals are” able Lo spontaneously cide
.and aTlow others to.make éecisions d ing
personal interactions . .
Individuals" are able to expect'to ‘be treated
with equality and. .respect’ by others._
_Individuals are able to spontanéously treat
Ball . ‘people as’ éq and show' respect.\f
»Individuals aré spontaneous1§ view
the consequences of avior as a means- ‘of
understanding that behavior. :

A, 2 3.
Y

--»r

dividn 3 '
act with. others As

v -
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‘Materials and Besource'q. 1) .a. "Wheel of Event;s"' (see Mgle follow-
L . .. ing this plan)
L e . . a..®A .large cardboard’ circle marked off
C Lo ; / C into wedges to make' the vheel. I B
2 EEE . . )
S R » - .b. "Spinner ’ .
. & c.. A Prad, nail, or someth‘in'g else t‘\
e s + attach -the Spinner to the cardboard )
o . . ..,. circle. ; :
- T e 2) chalkboard and chalk or newsprint and felt-
LT, . . ... 7 tip marker -, v
L R U . 3): a large cirdboard boy and/or girl cut
; / ' T ? \x‘ L ' .. Into several jig~sdw puzzle, type pleces

R ;(see example following this plan) ,
. v ’ . . A. V-*B ( . ) . Y - ‘ . . -
. Procedure: N o, N & .

. - - - >
-y . N -

. - ‘. ‘- .
L . .

SN " '| Leader: Be. certain to.encourage the members to use
' B ; the ,communications skills learned in Seminar I during
ANY . discussion or - interpersonal interaction.

N PR T .
I. Review v;ith the . group members’ the four%asic emOtional _ -
-~ needs and' the beliefs related to those geeds. Wrié\e o
3 *  the' four neads and the four beliefs on the challtboard '
or on*newsprint. _ C
2... Discuss ‘the homework assignment/with)the group. Encourage
. ~ members. t@ﬂham, but do- npt push them’ into the uncomfort-' -
e able pogition -of sharing more ‘than they, really want to. :
: ©. 0 - A good beginnﬂxg for ‘this type of discussion is for the
» .. . 7 ..v leader to share something that he/she: put on his/her
. +  -assignment’ sheet., *'. N ,
: S -~3." End the discussion by encouraging members to e,b_aluate. )
S : S '~ © . what they have learned from the assignment.
L .+ 4. ‘Explain- to. the students that thig will be the last meeting h
oo ~ that you will discuss the needs an(beliefs 80 much, so . °
S . .you would like to review thém byslaying t leel o; T
T - Events" (Bame. . - N
N . Describe the . "Wheel of Events" ga&’.and the way to play it a

R} ? . N
- o w Z-The. group members will cr*’i a hypothetical 3tudent . !{
g ' S . . They will have to decide o sex, age, height, weight,
- . family background (i.e. - number of family members, parents'
\ \_, NS occupations, attitudes -or problems in the’family, etc.), .*
e — .., and the student's background (inte}tpts, abilities, '
e ) s _personality, etc. ) e :

-
v
]
.
v
v
.
N ,
RN b N
.- oL
> . o
& ¢ N
. -
- N -

u" °




Y 0 hd 0_. P . . ~
. -/ | S CL C
- ) = . : U7 t : ‘L +
- ' i o o ’ @ »
Ve ' - ‘ ‘ soe - T - v ! SR
R : ' . . o T . b
o * ., ‘Encourafe the ‘membes not to spend a-lot of time om - . :
Core T . this portion of the game. -Write down their"descr?;. s J
T S . tions of the hypothetical studens on the chalkboafd . )
. , 'qr%n'néﬁéirint,., i N ’ s
- ., .=-Lay out in rapdém drder, the Peices of the boy.or Lgirl
e, - puzzle (de‘peﬁgmg s ‘the 'séx% they agsigned to.their .
o ' . hypothetical s'tudetﬁ)-.- L e . ' v
. ... ==Lay out the Wheel.of Events. ‘The.Spinner_. should have o
o= /~ . _'been attached ,befote the group meeting and- should . /-~ ,
. ' ‘ ‘t\have. been ch€Tked to see that it, spins easily. ' T,
. YR - . NI ‘ ) o
oo R -—Expldin the procedure of the ‘gamé&. Each member will S
- ® have. a,._tuf_?\ to spin the Wheel of Events. The wheel S
' . 1inclides gn'it a'number of situationg which affect” -. - ‘
v ° their Rygothetical student's needs and beliefs. FEach . .
‘.. . : .megber will taResthe situation the spinner lands g RN,
. e ‘during -his/her turn and arialyze ghe’ situation accord- AL
o o ing to nieeds or* beliefd and feelings and actions ofe* - S
A . their hypothetical student, .Then the member 'will ', - L.
AR *’ .- . ' have.a chance 'to.connect twe ‘puzzle pieces. Then i%. o
A A 1s.another mesiber's turn.- . Thus, all the members take, 7
I 7. . turns until theiy- cooperation ‘résults .in'.\the'» -hypoth_ét-/ !
T ot e . “ical .st"u;j'ent bei‘n"g"““’gut together." " I ST . L
R s . = e \v“;. ’ e L L D REEE D ‘/ e
. % If a member becomes stumped 'on‘__de's‘c_i:ibing a ?itu_ét’,i'on T 7 :
.. during his/her turn, -he/she hat the. option’of choosing ®
- v . another -play§rht6"hieip Irim/her out. ot o .
" Adaptations: - le Wheel of Events and _the number of puzzle pieces may be” . .
o - .7+ adapted to various ékill_ -1ea§$,_:-"°'ﬁ_eyer pleces and sippler = .
e - ituations. for slowefy students or mo ‘pieces ‘and more - 5
o VN iiwo].#*ed{gityéﬁtfqn_s gjwr'y'\b‘ﬂ:gh‘tf :gadpnt,s_.‘ N l’ Ly Co |
; ‘Ewﬁ;ﬁacimss. Within' the Eliscu:s'_sion\s‘.'," R e 3
T ST "‘4 o l‘,' :,' .- TN ..." :
o N ngggésftion'.fb; supperting inwl,?&‘vemeht‘within the R
ST -| ~classtoom:, = - - g T R
- : . DUSO .D-Z/? P+ 234-237, Upig” VIII/Cycle D, Dedelopipg b - '%\ ‘
s T 1 .a.sense ‘of human fdignity.-'andl."'e’qu&lity'. A R B Sy
\ ' . ’ o . Lo L l‘\. ) -f"" . .« * a;' ';..",‘:_!‘_: '... T ‘,‘-).' _}-'
3 , e R R S T T e
v ‘. , . ] . o -' “i P .",.,”-.'._ ‘3 p - . :"."'..‘
' > s r g | - - . L
. ,44' . ’ R o . ’:.. ) ~:: "ﬁ “. .-'.l e . -t . s
3 . T .-\;‘ Yo - g : v,'.-a\.f . v""' S ! S )/ l . \
- \ : S - N T e oL » " .
¢ Sy - - &1 . : <
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I . . Four Goals of Misbehavior . . . &.'. __‘.‘, D
E J e . “ . ‘ ] . . o . . . : .' S
- Seminar II UNDERSTANDING BEHAVIOR . . "Group Meeting 4 :
. ’ v . ‘
T ; S, o "
‘. . ‘Goal: . B, Individuals will. develop effectiv‘Linterpersonal skills thro h”
: learning the\goals of behavf&f .
Developmental Objective ‘B.1:3. Individuals will demonstrate recdgnitijp
P . . of the four. goals of misbehavior. - 'f
-;_ ferformahce'OQjectives: a. ;During interactions in"a gsychological ed .
ST T ation group, individuals are able 'to acknowledge
/ . ’ - ' . another's goal of misbehavior ‘and the mistaken
e okl . belief a sociated siith ‘it. . . -
LT - «b. During in éracti6on in a psychological education
- Lo ", group,; individuAls are able to acknowledgestheir
. - 'own goals_of misbehavior ‘and the mistaken beliefs
e - .. asso sﬁated with them. . = - :
~ L, - "¢« Individyals are able to reaﬂst rea'ting as ex~ -
. _ - S ‘pected to another's misbehaviory and respond in
. ' . . a productive manner. - j' o <:"_
- Materials and Resources: - 1)-ichalkboard and chalk or newsprint and felt~
'{_. . ' L o tip marker . i
| L , " 2) coples of the Goals of Misbehavior chart fof.
N . . - eagh member (sée chart following this plan) - -
e T, A ' . 3) a situation gheet for the’ leader (see example
, L o o .following th laﬁ)
. Procedure: o . .
oy . Leader: Be- certain to encourage the members to use the
S S eommunications skills learned in Seminar I during ANY' .
. T . . disc on or interpersonal interaction
S ol 3§&§( Ferp e Ry
BT 1 Introduce this "lesstm by explainlng tﬁat during this meeting
Do C /:-' " -members will learn some ways. oﬁ,lookingdat why other kids.
e ‘jﬁﬁ - w¢ + " misbehave. (Check ‘o’ see that everyone dnderstands -what -
S TR “r“fmisbehave means. ) - ,

L 2. . Bring out the fact that children who consistently misb have .
- S f’ ‘usual ‘believe that that 1is thg only way-they can belong

. . .
. - ) < . '! )
. ) be important g .). . - c _ cae . 1?§_.
A ..—s. PR . L . . ' - L g R A
! ~, * R . - o : "d . :
. . X & f s . o . . »
f 0“""“ AN ’ e : [ B -8"\\ °
» . B . .
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. . .
R TR » - » . \
I . R
Vo *'Pf‘ . A -




.t

H\‘, S - < 0 ’ . ) . — et . y

. . 3. Review the belief that behavio) can be. understood by look- -
e "o . : . 1ing at its consequences--at what it getp the person. tate -
' BN © " “that there are F#our mgin consequences that a kid 1s rying

: v 1for when he/she consistently jiisbehaves: at.tention, R r/
- B Y . revenge or getting even, -and &1 chance to give up and™
e f e ey, - Write these oh - ‘the" chalkboard or ‘newSprint as the "

R S \ . are discussed. . . . W, o ¥ )
L " . 4. Distribute the Four Goals of Misbehavior charts, giwing
: = one te each group .member. Discuss each of the goal\s, the i’.‘,: "

) accompanying beliefs, reactions, and better ways to respond.

o % Allgw the group members tq study the chart ‘throughout .the .
¥ oo v dischssion._ Encour\age ~questions and comments&the dis- ' ‘
v _ &+ “cussion cqntinues. o e 0 N
. .. 5. Introduce the next activity to the group.. As leader, you
> will Yead .a variety of situations’ to the other group members.

B At the. ‘end of each sitt{ation, they’ will be given the oppor-"
"tunity.to stg}e wheth - the persor in the s&ory is wanting ’(

. - attenﬁion; pBwer, revenge, or to give up. . - :

/\\ 6. Give the first ‘situation.as an examplet Head thé students

‘ giyiﬂg the correct reSponse. . Allow thé groupemembers -

C e . V - ‘.-;( to ecide and reach a eonsensus on %\y remaining situations.
', "‘. L S A (Ask them to bri,ng ‘their, charts to .the. neitt meeting also--
NI . ’ ' s+ . .but have extra ow" hand to accomodat\e forge.tfulness. -

7. :Following this activity, encou ge the members .to xverbally
evaluate the meeting. Discuss, éhat they learned’ today,_
[ how they felt about. what' they Iearned how_they could'
© " apply it in their daily’ lives, etc.-- P
'8. Verbally present the members:. h a homework assignment' o ,
‘ ~they are :to wa'tch those people they know who seem to mis- C it
- behave"frequently and decide what ‘thoge people, seem to-. ';@' o
*_ want. from ‘their misbehavior. Cautioh the studenty net to »-?;\;3, :
¥"confront those thildren with their’ theories because often = \{
TS A ‘they. themselves do nOt tmderst: why they act the Way R,
' ST they do. - / : ? ‘ N

’

\ ~ _ - s S i.' k ¢ B Suggestim}é for\ Supportiﬂgginvowthm the. w&,‘v ‘ ‘ y
el ‘ classroom _ ,‘2~
- N R Maki'iﬂLse““ of Our. Livess The Fury Within Us’ (sms) o
e . . Q:Lea,, a Wombat film (this f1lm deals with how a . ' . ﬂ.fj N
'w - '.;’: .|+ - young.boy eXentually dissolves his urge for reirenge) 7%
w oo |t vaking®senie of: our Livgs, Revenge- (smz) ."?\-»
L * ) _ . . o
- ,\_,::& R A B Power " glaz-, a Bread and Bur,Jexglies filﬁ ‘ d? R
‘5" Sy e R A | BN M ,'VA Lo - N ‘
L T ,‘,. S R
A‘A‘!g-' ‘ \-.5 K .

il g
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S Adaptations: If.time allows, the students may want tq discuss further _".
... > during the situation activity the goals’ and*the beliefs, % -
' " reactions, and better responses. Be certain -that slower

' 8tudents understand the vocabulary. - . : o

-~ - Evaluations? . Verbally w; thift the discussion: |

* ' Homework ®signment. ¢ . 9 Lo e e
. - . - C e Y : .
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- ‘o/l | Wrong Belief - Others' Reactions , | Better Ways to Respond
iR RS R P

Y
ot - — P
v " , H-u,w

S Ibelong _lwhen Tan | Tey feel {rritatedor Ignore misbehavior. ‘ ‘
Sl b toticed or wh annoyed., , They wént to | Give attention when acting nicely ,
‘ Attentlon . | someone is doings renind, coax, gudo * | and not When, they nisbehave,
R I T | thing- formé | things fowz atteption- Don't do 4 lot & things for that

S | getter, < | person viign, he's nisbihaving,

LA ]
.

T athers 8 1 feel hurt' | They want td-retaldate | - show it,) :
CETY " Gettify Eveti | Icannot be loved ng teven, - ' | Don't try, to retaliate, or gét
Lt (Revenge) e | % C ] evena

g &‘S“, S Ibe*long _nixvhen Lan- | They feel angry, piiéhgi Withdraw froa the, confliCt (walk
"l a ' ' | .theboss, orvhen Ian | around, s if thelt ) away).
” ) a R proving no one can boss. authority is threatengd Fghting or giving in only makes
. 'Po'wer.. < | mel .| They want to efthér fight| - the person want more po{dr. |
A IV T - A J | or glve in, - | Let person help you vhen he {sn't | .
Y SR AT B
Co) ; Ay N B miébehaving Lo /
' | ’; Ibelong _gixby hugting Théy f.ee1‘ deé,p‘ly hurt, Don't feel hurt (at least dont

| \jL yooe v # ) | et that person know that you
Lo e N o | ke i, ‘
Lo ».',:_‘-s‘i . “." - .' | K B ‘ Yo g
TP i : |

Don't criticize, *Encourage any.
posi;ive- attedpt, no matter how

L | e Y
AT e L vinedng others not to Af

expect anything from that qan b | small, Totus on that p'erson 5
. :tme, P want people to | and then give up 'gb’c?! points. Don't pity and
(glewponmes Tam | SRR S dontg’ive up on that person.
o unable' Iamhelpiess. | " SV 1o \ . A
' 4 we S o C oy
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- < Foyr Goals of Positive Behavior  *
" . Seminar II _UNDERSTANDING'BEHAVIOR . Group Meeting‘S
. '_ 'Coal: B. Indlviduals will develop effective interpersonal skills through '
S ' 7 learning thegoals of behavior, .
o, ’ ) At ,‘ - y o .
‘ Developmental Objecti B 2 3. Individuals ‘will demonstrate recognition
s - ‘,_ : of the four ‘goals of positive behavior.
. <\ggformance"—5bjecti"vee:- a. Du'ring interaction with others, individuals
IR : are able to acknowledge another's positive - e
. . behavior and. the” belief aseociatad with it.
© b.- During interaction with others, - individuagy
~are able to acknowled their own goals o
_ o ".positive behavior and. the beliefs associate
s .~ ‘“with them. :
. “'/ , Y Iﬂiduals are abie to predi‘ct hpw they or -
L Othels will react to'positive behavior.
Con .d. Individ als .are able.to encourage positive
v ¥, ]
ey e behav or in others L . ,
. VBT . b ‘ . «.,.': . -
“» Materials and Resgurces: 1) - cop.ies of the Goals of Positive Behavior; "
s A . chfjrt for each member (found at thd end
. e "~ of"this plan)
L . S ‘i .-2) -a situation sheet for the leader to read .
v m : ’ - - from (found at the ‘end of the plan).
) o _ 3) . extra copiés bf the Goals of M.i,sb avior © 2
: LN : . - th - . i v
= Procedure: ST T 2o s
R - ~ ' R | :_4‘., . i : . 3 .
TR R e¥ Leaderaf- Be' ceftain to ‘enco age’ the members to use -
. ﬁ ' C U the communications skills-leaYned is Seminar I during Lo
' ANY discussion)or in;erpersona interaction o
Al ,,_ PO : Lo o fd‘ o oL .. .
P T S ni' S RS SN S D
. -@_'4_ ;- ',"‘ . - ’! oA ‘¢‘ y . ..‘
' ‘.7 1. Review with the mémbe the fou; goals of misbehavior ' #
o . . - as Srb.abnted oAn-their(charts. Have extra chafts . i]v- .
R _‘___/ ‘able™foig Phoge students who forgot to bring their e
L Zb @iscusd eir homework assignment,s. Req,uesf tha,t s
PR/ * 47 Jdo ot &la;ne ,mes, but rather-d .,;Lbe ‘the ¥& vior, o
R “" " t‘he goal,  and %o ‘qn ~ Try, to léad ‘them’ into\vemphasizing' R B
$ T T . -3 how t:'hey ‘Eould etter respond to that per % i .4;
¥ 3 ad s& b ; ST ST ‘ L gv ERR.E s
. A. - $v 6 - -,'
. [ ES ‘. _' A
U T L e LT )
e - .... . ~ L -
= ' i . o . "
e . \;‘f- NEIN o i . ﬁ . ~ ) ) ) S
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.~ 3., Introduce tss four goals of .positive behavior. ) Explain
.that ‘many pdople do‘get-thég'?ng_of feedback they need | Por
~ to feel that they. can belong*and be impprtant by acting V.
_ . 1in a manner that is helpful for themseﬂgee and for others.
o wmmmﬂéggﬂn“understanduthéir,behaviorwalso“byMlooking'at the —
o consequences - at what it gets them. - L S
" 4. Distribute a chart of the Four Goals of Positive Behavior =
- ; to each member of the group.- Mdke sure they understand
. . .. the meaning of positive. ’ . ot
N “  « 5. Discuss each goal area, the description of actions, the
: 4" - belief, the reactions of others, and ways to encourage -
. .+ Encourage the members to comment and/or question through-
0 out the discussion. Be sure the vocabylary is clear to
e the group members. B LS ,
e 6. Explain to the students thﬁﬁ the group will db”an’actix}ty o
Ty o " .. - similar to the one done at the previous meeting. As o
:;K}. K oo ¢+ leader,.you will ‘fead a situation to them. The situation,
e . ‘however, will be unresolved. They will decide how the
- - situation would be resolved if'the_chérac;er.?as operating
. . o . with ‘qne 'of the goals of positive behavior. N '
. . ' "~ w 7. Present the first situation as an example. Guide the _
’ - students in small, detailed steps, toward tesolving the
‘ ~~“'situation. Support fhem extensively so they will under-
N AR . 8tand what ig expected of them.. - , , L
i el © . 8.. Present the remaining situations, allowing the members. *
' ' " to.reach a consensus ‘en_how the situation might be resolved. -
9. Following.thig’activity, encourage the members to verbally .

/o

AR - - {7 . .evaluate this session: what did they learn, how did they.
* ,/ . :‘\\\U N ' .feel about it, can they apply it iq’tﬁeiftdailywﬁives-- !
. §T P how, etc. S ' B T 3 o '
A -10. . Verbally present the members ‘with a homework assignment: p
"~ .+ .t . lthey.are to ‘'watch.for those people who frequently behave’ .
i o  '~according to the goals oflposit1Ve'behavior."They are
- o * to concentrate on what they think that person believes.,
. T about himself apnd how thef,cdn‘encourage that behavior.
. ' , They are to bring both charts. and report their discoveries —
: N . at the next meeting,. : U ' :
' - . ) v 3 S é y " % » - ¥ L.
\dgﬁk; ) Adagtatibns:-‘Aeapfations in vocabulary may be' made for.slowqggftudents.- Lo
' 7" Evalvatioms: " Verbally within fhe discussion. - - co

- ﬂomgvo;khassign nt.
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Involvement .
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., Bow. Ciﬂ/ Eicourage
‘ A

let hin know that his ‘
contribution counts and
thet you appreciate it.-

tion) !

S

(Attentdon and Apprecia- |°

Independence

{ Responsibility

for ownr behay-

e

| Shows el

‘discipline,
Does own work,

Has good ideai; -
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- Trust,
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e responibility,

,\/ .

v
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#nd bad)

[ "of his decisions, .

Engourage hin to nake up |

his own mind,
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"@itcones’ (god
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:
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Ty to cooperate also,
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| Lethtn know you At the |
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. Pllith kaval -
.frop Conflict

| Refusal to

V ,Fight *‘. ‘ 

Accepbance of

" Other's
Opin.ioq& |

| Withdraws. from
poker strugg] g

Ién,ores being
provoked.”

to dec;rd,e h

he wilﬂ\act 1
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Tespect, s
| Openess in expressing °,
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%&et hin know you like the |-
_way he 1s acting-and t{hs\' |

decisions,he nakes,
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O Ihose‘peraqgs who ate trying to h_urt belittle, or create conflict will gro
Ve ,'\°si_afffmti?ﬁf'_,Sf}‘QWEVe.!, if they 0,not:get that reaction, they will so

bably increase their attempts
on $top-trying altogether.
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. Seminar IK UNDERSTANDING 'BmiAv;Io';z % '™ e’ " croup Meeting,6 - -

) ) . ’v ) ] . - 9 . . .‘: R . ‘.“.‘ . ..‘ ﬁ‘ . o . : ».:.
: . Goal: B. Individuals will develop effective interpersona'l. skills .through ". * .-

SR 1earning the goals “of behavior oL e

T Developmental 0b_1ective. B.1.3. Individuals will emonstrate\%e:ognition S
e ] . o -of ‘the four goal® of misbehavi T o {

Performan Objectives..' a. "During teractions in a psycholog cal ed— B i
N S . -7 %ucation. gtoup, indivi'duals are able to e

. i' S - acknowledge another's goal of mi' behavior y
_ R - . and the distaken beldef .assdciated with it. - .
. ‘; . - 'b. During interaction in a psysholo

T L 4 ucation.group, individ 1s ;are able to 'J\‘.l .
VO e e e f'acknowledge their* ow(“g‘zals of ,pisbehavior - "%
s T - - and the'histaken beliefs assobigted with them.
i R _ ‘ RN Individuals are able to resist feacting as . .
i TN expected to other 8 misbehavi . and resporﬁ ’
T Yoo e in a, productive manner ’ A _
) Developmental Objective: YB.2.3. Indiv‘iduals will demonstrate recognition Ay
# - S .. of ~tl)e four goals of positive behavior. L

B Performar!Objéctivés: D.uring interaction with qthers, fndividdals .7~
LT - TR are’able to dcknowledge another's positiva, |

PR . e behavior. and the belief. agsociated’ wi{h ‘it

o o0 e Ub. During: intar ion with. others, ind:lviduals ,-,.'

: s . - +. are able to. dcknowledge their ‘own .2ls of.. o

N . positive behavior and th'e beliefs assoc’iated ?- ‘ L
' \ o ‘ L --_With them. (‘ 9 : T

Ly e '-\Indi’riduals are able to: predict how they#r .
A S * ' qthers will -react to positive behavior.

' 4 . _ - e¢d. Individualg are able to encourags positive

T ' : / r\’. o behavior in othefs S _ -

-
)
i
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N o Materials ,and.Resources: 1) extra copies of tﬁe Gbals of lisbehavior chart .
: L T T 2) - extra copies of the Goals -of Positive Behavior

W Y g chaie e

‘<. . ¢ o T.7703). My Behavior Rating éheet 7ﬂpips for each .o o
e »'_.,-member . \ .
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: “L_ende;:v ‘Be certain go encourage “he memb to_'u’se o _“ '
~ the 'COmmunications//l‘cills learned in' Seminar I diring | - -

disc¢ussion or nterpersonal interactiqn.- L] P

. .
& ) - B
- — Sl - . .

= - - P - : L T -
s DU . .l

T ' ' /zglain tao the members that up until now they have add

“a ' N S.\ Emphasize that each member .1is to cot;centr‘ate only on

L£ T Review briefly the Goals of Fos tive Behavibr q!p t- R
- . with the students. Distribute kxtry ,copies of the =~ - "~ -
L - chart’ to hose. students’ who forgot lgr,ing theirs. L

hh + 2. Discuss. what they experienced ‘and. 1earned from the. )
~ homework dssignmept. . Encour ‘them- 't describe . :
- A gpecific. behavior (‘wfthout naming namés) and their q . .
R "& , ideas as to goal, belief, e;_c T L A , R
" - /3. “Have the students also briug out their chart-of’ the B et
- . Goalg of 'Misbehaviér. . Supply. extra ones to thosi\ % " o
forgot to bring theirs. * . SN, T

_ oncentrati'ng on understanding why others act

5 8§ they dge. Now it.is time to change the’ focus B

*. - an o start: l:ooking at understanding why we:. act e
t ..+« the way we ‘'do. * < e N . e
A him/l';erself during- this fivity—-not on' any.otﬁ‘er."\ .
’ e group member.' L '

t—" e . -

L © %, Point out ‘that all students use the’ four goals 'of R ‘

. ﬁ‘-‘i ‘ 7. - Begin the actifvity by stating that the- firsr thing o

Caee mis:’havior bccasionally -- it is only when they are. S .
" “used'most of the: time. that it- becomes. very harmful . .. *
. : - to; self and othérs. '\V 3 e N

,
3

B that needs to be done is to take ‘a close look at™ . ' ~ "f’%.\i
T . .f. . ouf owh-behaviors. Distribute.the My Behavipor Rating -
+ Sheet ‘to each _member, explain the: directionaF ans@er v
‘ : any questions, and allow them to complete the. rating e . e
C e L forms. ‘Tell *them they will have around 10. tovgﬁ - : *-'wg,f“
A ' - minutes to: finfsh. E éourage theadtudents ta refer,j L
to their'charts {f they wish, : O
e. 'group members have: finished their ﬁndividual Vi IR
raw them together again and discuss the questions g e
,azé ' fotnd attthe botfemeof their rating sheets'. -The ” . . R
.-+ leader. will have’ to. be very ‘sensitive at*this point,: - . Q", 2

dnd not push t ts toward any great anxiety. ~,0 = | S
“At, the ‘close of _cussion ‘éncourage theOstudents R PR i
-~ ",._'-‘ tO/(vaYate thiSs: HIN was’ it hard to i‘ook closely pR i
; R .'\’ - -‘ e » .," s © . [ . e O . e o
) ' L . o . £ S . o
L 4 8 . . ' . . - - € - N
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- t'yqurself = whx; Ilhat d‘ia you le'arn, do yq&'thfpk it ' '
will be us’éful in Your : daﬂy lif,f “how does t?'his make v, T -
you feel,. ete. -

: e l\( } e W t ’ .- . . .." Aj“
Co;lectnﬁhe Ratipg %héeEsqmd‘plag th" ';Ln a’%:onfiden—
§181 file., They will be returned.to: thé ‘menfbers ‘at® R
‘meeting ias methbd of: looking at progress.'.'_i s

,_ ‘__‘__ o -

ey

Slowary studewts ‘may. reqq:Lre:

more- structured assistance

Aruitoxt provided by Eic:
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_J s P TS o
L e No . '" Sometimes. -~ ' A Ibt of times.™
';f Do 1 feel hurt inside a lot? LT E ! ' . ) !
— P . L ' l . ) l _ ‘,L' .'l
g S No - ", - Sometimes I fes' - o
Do I try to get even (revenge)‘with othere becaﬁsezﬁhey«or someone ‘élse- '5.
“has hurt me? TN N o e
. . . . : . L : l .o J [ - ‘ "l" - l ) -.._’ v : Y
R | L N T Sometimes "/ A 1bt of tihmes-
X S S e s : -7 ,
. Sy ., - ﬁ L
. ‘ ’ k ’ ‘. ’
. - s B -t e . ,;". . ’. .
-88- {(‘A. SR ?;‘g- R
' . J,? . ) l ‘

" Group Meeting 6

. ) \ '
. L}
¢ X .
MY. BEHAVIOR RATING SHEET
| S, ® oo '
,:Name 3 i ' - . Date
¢ - . * . Ve . .

A R N

This paper is personal - just for you. Please do not bother the person
‘next’ to-you. When- you are finished, read the discussion questions: below.
v You wilk talk -about. them later. After reading the questions, turn over-

. your: papet.,. ¢

n

Put an X on the n?ting scales like this example.

-
\

Now put the X on the rating scales where x think they should be.

» . . .
1 like candy e . .f L L i
N, ‘. - No So Eimes e Yed

Am I on1y happy when someqne is noticing or doing things for me? ’
. . .. ' . B l . . l . l o l 1
' o : No Ar“ Sometimes A Yes'
: " ’ ¢’ ~ . . : ’ ' h
Do I misbehave by t&ying to get attention? - , A .
L N T L N ' 'r ] L R : //.
- ‘ e 'ut No“‘ LI SomeEiMeB ,l A 1bt of times” -
Do I feel like I always.have ta be the boss? .
L - o Ty f\ \ | .
A . No . .'.-‘Sometimes ! R A 1bt of times’

Do I miébehave’byftrYing to.get poﬁef'pﬁer other people?
_ . : s - L. - peoplel

Ll

RS
3 . A
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“Semidar-IT . %~ ooy o L * +Group Meeting 6
= ] - . b -_-1.‘ - 5 ) ) hd - . ‘ ] , . P L.\ i
) L : “‘\::, ,"' . .. " o 5 - . .\z o
d Do I want everyone to stop bothering\me and just let-me alone? o»
' : T ‘.* SR B i 1 [
. F o g S Kot T .SomeEimes e A ﬂ)t of\times
W ’ . " v Often . !
L' ; ; ! '”". - . - R . S T : . . . .
\35 . Am I using’the Giving Up'Gaal in the way I act? ¢ S . _ ,
) . . o ‘, , L ; | | . "] . . ' | i - . '_ I .
C s oo Mo T sometimes 1 .Often .. _
"Y' Do I.try to get attéh;'i"dn by hel‘ping and Being involved .w}th others? . * s
- S No F Somefimes R Oﬁ—En
. - ’ \ - ¢
v - - "Do I make most of my, an decisions (instead of letting othe‘rs always
' decide for mez/"' e . . , _ e g .
| 1 S N | [y Co
No .~ N Sometimes ' Yes .
Do I acee;(t the responsibili,ty for the way I act?
SRR L. | [ e
R f = i No LA Somel:imes ! YesI N
Do I ;Lgnore huri:ing conments and try to return kindness instead of hbrt?\ﬁ .' ! *
R f-, . ~ N N R : : T
et No ' e Sometimes- '™ Mos{: of the time -, "«
« 4 ! . IR s . 3 ‘ t o, - "
‘- Do I. withdraw from conflict so % can decide how I really want .to act?
»” o et C ' ' g
. O o O - | : <
s * o wﬁ? F Some{:imes L Most of the time
L ' /Discussion Questions to g alk About qwith Your Group ‘ .
e . j ’ ~‘ . \ '
|' ‘ Ip it pk 0 want attention" What are some helpful ways to«.get attention?
(\Is it ok to feel angry? What can we do with out anger so we won't hurt o ' é
- ourselfle‘s or others? e . R e T '
. - ‘. B f' . t N\ C e
- Is/ it ok. to'hurt someone if ‘he/she has hurt you? What are some ok ways.,
oy to geti rid .of those hurt feelings" L C T s
; :.'.'}" 'When is -_' t. ok to give up on something" What are some good ways of -dealing E
: .with iscouragement? . . . % 5 i,‘:,"—;';.;-- .
N e s . . R <y ~ ‘! ’ “ Py ¢ 7‘-"_\.--
. ) 4 ' EEI A
v ‘o ) ' .o i T L _
¢ vi‘ i‘ < ’ - ‘ L . . ->f"~:,
. A : s m89- M £ B
” - : N ‘_ .98 J - -4‘37"‘ ¥
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'Developmental Objective:' B.323. Individuals will demonstrate:the‘qsesl

s I Like You the Way You Are

Semiﬁarktx UNDERsrAﬁbING BEHAVIOR . |

L)

Goal: Individuals will develop effective interpersonal skills
. ' ' through learning the, goalsﬂof behavior. .

S

'Perfofmance Objectiver. alu'Individuals are, able to spontaneously encourage

personal interactions

/\

Materials and Resources: 1) legal-sized envelopes (one for each group

Group Meeting 7\\'3

of encouragement in eSfective inter-f

others.
b. Individuals\are able to acknowledge encouragement
from others. -~ — L _\
“ . v . o

- ~ member) .-
" 2) homework assignment sheets

II Meeting 1)

tip marker» . y

o ¥ S L .
. .

', . . .
. + A

the Can (from the Can Game used in Seminar

ST .S1tuation slips to, cut fold, and place in
S .the .¢an (see examples following this plan) .
' T5). chalkboard and dhilk or newsprint and‘felt-"

' 4

Leader: Be certain to encourage the memberg to use

the ‘communications skills learped in Seminar I during

g¥¥ discussion or interpersonal interaction
. ‘ A

’

T »%ﬁa-

-
/ L ’
. Areet every member as he/she comes to "the, meeting with
a discouraging remark and no smile.. (i.e. \'It's about

time you got her,- Don't slouch - sit up!, I know you

>

- can'do better than that' Why don't you try: hard@r!
~and so on. ) .

Begin the meeting by having the students examine how
they felt°when you made such remarks Emphasize* that
digcouragement (write the word on- the chalkboard or .
newsprint) never makes a petson feel good about him- .
self State that today 8 meeting will be about the

b

-



A ' ] . Ve .
b ’ A\ . - '\'-. ~ e -~ ‘.n'
; 7 . Ve -
= ~ oL ! . . -
u/:); . ¢« ™ ot A . : "'
SO R ) - '.' o . ' - Yoo, . ,
‘;;I . : .0 .- .‘b - . ' ) “ & .. T ’ N Y 1, €. . -~
SRR . opposite of discourpgement‘ ‘and’ nhat 1s- encouragement.
toe - V(Write the..word 'on the, chalkboard or newsprint and draw '.
) © a box around it) L

3. Guide. the members'’ 1fi creating a definitioh for encourdge-

ment, Intlude.such points -as helping another person, to .

: o . feel good about him/herself, looking. at the, good in C

! v ' ~ andther. person rathe): than just the bad, and helping
: ' ‘_I-to build self-confidence in ‘Someone else. :

T 4. 1In your discugsion with: the members,abOut encouragement, -

: .:,'abe sure to focus on these specific thoughts‘ e : S

-

e e T N “--People cannot imprpve untess' they feel’ good enough -
' ' o about themselves to bhlieve they can’ improve.. ..
L : 7V =-When people. feel good abot. themselvés, they arE'moref
T ... %+ 7 willing to reach out and have a genui interest in
: . o v others. - . o
' S oo . --Many times - in our world‘people want to feel important L
' . C - Y. sd-fuch that they do ‘it by putting down the other guy--_
oo e that" is discouragement. Encouragement, though, meang -
- R .g ‘that .we ares equals and that we- can,like each - other Y
S 57 .- for who we Yeally are. e x S ¥ z..ﬂx i
U S - --Ehcouragement isccatﬁhing “ Ef you use encouragement
5wt ... . .often with another person, -then. that person will tend -
ot T . rtO use it also- with others.. -

@ : D A

a

T RN T Introduce the ‘Can Game.activity by telling the students
' *”,. that there are several specific‘Ways they. can encourage.
' .others. The- group can learn-about those ways bx play‘ng
. . . another version of the Can Game. Refresh ‘their memories .
o concerning the rules of the game (Seminar II Meeting 1,
B e -, Procedure' g).. :
- . “. 6 Allow the students "to play the game until each slip of \\
N ' T , _paper- has been used. As. each meﬂber reads a new ‘way
' BT - they can encourage others, write that way on the’ chalk--“
. board ‘or newsprint (there are'a total'of 10 ways, so' ,
: * leave é&nough room.on the chalkhoard or*newsprint.) Keep
. : ‘ - * .. them posted throughout the' next” meeting.l “ 4
e Tl IP*]{‘ 7. When ‘the’ game ends, eneourage the: stydents to. summarize:
' B i - what. they feel they ,learned.during the meeting and 1f. .
- o " (and 'how). they .might plan to.use it in .their daily 1ives. .
L ... .. 8. Hold up ‘the legal-size- envelopes (one ‘envelope per member)
_ e ‘and state that they are.going to have a-top-secret home-
¢ y .. . dork assignment. Before handirng out the envelopes, .
' ' ‘ ' explain the assignment as:follows: _ . 4,- , 7 -

e fi"_v‘ "+ The assignment is about "Words of Encouragement " Each *
: : ,envelope contains a sheet .of papar with two different

-
- > B - 1
(] o \_ k3 - . . / L ""_ v N -

v S ' ‘ '“)Q - '
» ! v - Ca o : d - . P R \‘
' ) ‘ . ! n. . ‘ . 4 M . R
; J . ) 1 N * o

o .."q . . . ’ . T JJ - ..

. P A T RS N
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PAruntext provided by enic [N

-f‘sm¢¢-—:".»exaﬁpiéagafLadgg;f¢f=éﬁcouragéaene.. rhe§,af§ééaf£ﬁ;nk, o
~c- o= 7 can be used).to roleplay (act out) with-any other .members: .

' of %héir_cQoiqe.g . The studénts do not need. to write down . L
T the rolepraying sityation; they may just jot notes on " . .

ST -

o " up,a short situation (where. those words of e ouragement . - - ,.

a

Us\ -words at:the next meeting. - *- . e

* . . the shéet and then explain it to the group in their own oo

, It mi h;,prVe'beneficial‘totproVide a'short example . -
.~ +" for 'the.students at.this point. prswer any ‘questions .o

the étudentS;might,hgvé. ST ) S I

9. Distribute the envelopes: - Instruct the students to keep "

:\,their idgae»sec;et until the’ hext meeting. As a’membe} - :

© 7 " of-the group, the leader.should also take an assignment .-
'.ieqvglope.f ST - . .

BT T - . . . e

* ‘yhe_sUté the ?tudents;kpdw‘khat'rolé p1¥ying 1s and, check

' to see .if they have had-expertence doing it. ,If it is
ney to them, ‘they may need detdiledﬂé}planations and

- examples. © . A N e T e

LS.

et .

“Within the discusgion. T T L T 5oV

. .
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‘Group Meeting.7

Show that you think the other
person is important.

‘you think he/she is-an impor-
tant part of the group and why

.Tell someone in the group that ™~

A - * :ﬂ‘n '
: Hel'piﬁ‘ someone to ‘learn how .to'
»'do_som hing is a kind of en-
°coura ent. -

mots of times a person tries to

learn something new-all at ohce -
' that can- be discouraging because

‘new things are hard.

It can be b

encouraeing to help someone - learn,
1 . _ a. small step at ‘a time, _
e T R ' Name,something new that you had _
) @ . to learn a small step: at a time.
. . ‘ o . N co q" ’\ ° . F R
- ¢ ) . ¢ : . 7 N ;

vShow the other person that you .

" Look for .the good points in a

“have faith in him/her.

'Having faith in someone means.
_that you expect Jthem to be able
. .to do something - and you en-'

person and compliment them about
those good points. Lo

Compliment -another’ grqup~member
- about- one thing you think they '

courage them to keep trying do well. ~. Se
" How has someone encouragedfyou . o
gby'showing they had’ faith in A ! .
you? T T L \. i
A “f . - ‘ ; .
. . ,.‘ - L | ‘_:. ‘

| 'Help someone elge to have self-

If'a'persod isaintEresteESin what

‘confidence (believing that they

"the two of you are doing,cthen

- _ | ~can do or change something), he/she will reSpond to encourage-
o ,Say something entouraging to. EEEE—EEiEL . : )
T ~‘ "another group member that will What “is something you are inter—
-+ " .help them feel good about“fﬁ‘ir " ested in, ut you need improve-
R ability to do something.. ment and’ nbouragement in?
S| B T ;; t., ﬁ, . pb .
. '~ L ’ .‘?. I.v/,v‘ ’ h
Do R .‘. ) J-. . . ... ‘ ) ' ) .' ‘ . _‘
- . A \ o S R .
. ’ A v‘,_. . :.v v ;‘ - ’ ’
_____ z . - T, . .
N \ o & .
.‘v o “ »' K . N 1 . . v- = L v'.‘ .
.0 ’ \J ,- . ] v' { : . ¢ ~Vz, o : . B
. . _93_ - ,‘. | R < , ) .v g
- . : . _',',,_.. " . '_\" (\
. © 1‘00 N - ‘.'.
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Aruitoxt provided by Eic:

» o y . Name at: least 3\ o
e SR T “ e —_— : ’ ‘
. : R P R - . .
' 8 . ? . ) N *,
“I . —l’ - v i' N
. < L
v r d 0
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s - 1 - . . \‘ . N
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o dpes a job well.

".others help you.in making some-

. . . \ ' '
'|~ i “ !’ . .\ 0 o ¥ v A
. - . . .
. ’ s
. . .,
o S, . . .
. ! A y
{ 1 ... ." - ' -~ A toa
[ ‘; ’ AN N -
. - a
.. . . , } . ; . .
Seminar-TI T e e . . :Grqu.@eeging'7
] . . . s
. < ' ‘

' RecQg_;ze “when someone else

Tell about a time when someone

" ‘made you.feel. good when- they
recognized a job you. had done
well N

R
~ RS
. e ‘1‘-."

.expected too much from you or -

. ’ " t‘.q .

]

When ‘encouraging someone, 'you must|
t expect them to be perfect anf

int them to do more than t:hey"
. really can. .S

Have  you ever felt that someone

wanted you''to be perfeot? When?

)Encourag ement is caf%hing - let

Encduraggﬁent,é/; bé shown in

one feel good.about him or her-
/se](F' B '-.‘2‘ . \ ’

~ 4

How has this group workedcto-'
gether to. encourage each~other?ﬂ

actipns as weil as words.

What are: ‘some ‘different ways of R

showing encouragement through IS
our. actions’ e :

g
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o A , Words of Encouragement : o o .
| . . . .p ‘. ' » . . ’ .
Senithar II UNDERSTANDING BEHAVIOR , . Group Meeting8

SN

4\_‘

N . .
N ° .

» Lo
- Goal: B, iz:tviduals will Qevelop éffective interpersonal skills\through
‘ = z"s learning the goals of behavior, . BN . y .
i \/'\\ . z ‘ ",,-_ R

fk ﬂy- b/velopmental Objective. B.3.3. 1Individuals will demonstrate the uses -’ -

b S of encouragement' in effective inter-" S

: : . v o
. AARE SN S TR - personalxinteractions.\ ”.
3 . . - . . . J ! N

. ‘ ’ Rerformance'objectives:'_a. Individuals are able to spontaneously en-' -

o , S S ’ courage others.

; ‘ B b.. Individdais are able to acknowledge en ufZEQ ;?
o B ' : ment from others. QL/

-
v

Materials and Resources: 1) additional homework assignment sheets ,
Cre Tl - 2) chalkboard and chalk or newsprint and' felt=
’ ' R iip marker oo :

: : ’ e oo
.+ + Procedure: o e L. ¥y e , . R

\\ Leader: Be certain to encourage the members to,nse' . o :
the communications skills learned. in’ Seminar I during e e

'ANY discussion or 1nterpersona1 interacfion..- -, )

. o ’ . : . L\ TR . .

S

-« . .- .

X 0 r >

I - o g |
B 1. Review the. homSwork assignment with the members. Have S
. ' o tra copies of additional Words of Encouragement ‘sheets._ C
R - v~ on hand for. those who forgot to bring theirs.- Alsa have

‘ o extra role-playing ideas available for students who can- ° '[
S not adjust to this much creativity. Y
/ o 2. Ask the members if it would be ok if you (the leader) T

-~ 7 did yours first. - That way those students who néeded = . Ny
: o ' . more time to think about a role-playing situation would BT
“ % " have dt. S Co JR

B ' 3. Write the ~ Words of Encouragement - sente s on the board.
v L Put a checkmark beside each-senténce as it is "role-played.',
‘ - A.f,Choose the nsmber of players you will need for the role-
S . . playing sit tion. - Explain to ‘them what is going to happen
e _ o and what, ydu want them to do.

™~

(3 . . _
. .

5. Act out the situation. "+« ’ I T .
6. Discuss what happened with the group L. . +
- . N . 1 . ) . K . -, Y
! B ‘. 4 . ”
\ . - b . 1 )
L i
. ¢ N 0 . ’ . R ‘> -
¢ o . :
’ \ . 194 ek
’ A 795- T LT
‘ S ? e T
B ) . : - §§ ‘k
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'Adégtations! The role-playing may be, made simpler forfﬁlower studentg

Mo Choose the . neXt_memEEr to stage his/her role—playing
ok situation. Co . .

.~ 8. -€ontinue khe process until ‘each member has had an

i - . oppoxtunity ‘to direct a role-play, . / o

/ ‘ 9.. There are 10 'sentences of Words of Encouragemeﬁt, so
there will ‘be some which were not role-played Discuss
_ those remaining sentences with thé group members, empha-
. - sizing how these could apply in their daily ‘situations.

10. Encourage the students to verbally evaluate this sessions

- % . " topic and activities.. Discuss their feelings, their
' experiences, and how they hnpe to use what they learned

. ‘ ..
' 1}

.

' -or more intricate for faster students. // _ .

A

EvaluationS" Verbally within the discuSSion. : //

a

N

X
-
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-

‘
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i Semfnar 1T : ot " ‘Group Mgeting '8
b R . Words o?fﬁ;cquragement.Homework:5 vl '?@5 ¢
I . f' B .. L w.,-‘ ic
L ey o R . T
f‘Directions. The following sentences are for the Words of EncOuragement ?7;; .
- .. homework" assignment. Type one sentence at the top of a 8 X 11 blank e -
o -sheet,of paper. Fold the paper and s{ip it inside of a- legal-sized .
" ...envelope. Place the studept s name on tHe outside of the envelope. L
~Each group member should receive a difﬁereng sentedce. Since-there kN
. ' -are more sentences than-members, this will allow the’ 1eader ‘the oppor- ;"
Ax;* - .tunity to’ match the sentences to’ the sﬁudent s ability and/or creativity N
”(7';:-1-""You do a good job of vu' T'c?.":, N ' ‘
SR "Ybu are.;eally getting bettev,ig B "," " ‘;Lf{;t"-~

‘3;) "We like you but we. don t like what. you re doing\

S 4. ."You can help ug hy ; _91;3.,]::ﬂ} :"" A o
f;Lf t. 5. "Let s try it.together R : ﬁ55§-7 o \
; " b .._ ' ‘.. T " P ' ‘." \- " L.
6. o ydu: made a mistake ”I«make mistakes too. What did you learn " |
. ' krom this one?" . i ool s S : LA
: S T e B B ,
5 s D ' .1“;'
7., "You would like ‘us to- think yQ!rcan t do it but we think you can." . -,
. (Remember ‘that whét we expect om a: person must match what he really /
can’ do ) s - TR , .
o ) 1 3 . t . . . “‘N' A\ :;. . ‘ L ) J‘-J'-
8. "Keep trying Don t give up\", :
. . v
9, '"r know you can do this yourself but if yduvheed'any;hélp, come . /
» and get me." v . o . — e
h o . \ . “. o . 4'v: \ ) .' \ LI ' ' n - ) ,- - .
- 100 M1 can,understand-hoq‘you,jeel; but I know'ydu'll'be‘able to handde it.):
R e R ' S o R S O
S ‘ ~l . -.. o M "\vv . : .A' .. - / , _‘
> . - ] .:..' . . : N ‘3 ' o
4 ' © ~ - '.4_' e A )
V.h_ . ; \, |
. o ror A
» .. ’ B o * / . o B ’ -
VA , - : .
) ) o - . Y .
. ! v ~ ¢ el t ) : -
j % - , ‘ : ‘u . “.
y ' .'. J.UQ \ . = Lo
N R _ . R ,.
. \-\ :"u . _97_ .
.‘ * ’




. .Directiens: Read each. item'below.
'f’f<,f‘ SN can do what* it. .says.’
N ¢

.
.
LR ’
RS W) /
. L " T

. : A 7 .
s A S Yoo T .

- 'EVALUATION OF GOALS OF BEHAVIOR

- ‘ ‘

v

Make an- X{in the Yes box if you -E
Make an X in the No box if you
o cannot do what it says.’ e

.I can show others that I want to be
'important to - them._, L

<1 can show others that I*feel good about

D myself ﬁ”'n R : a

- ,1_ . - :
;;}ff-IB.i I can: treat others with reSpect. «:
< D .1-_”51 P 4 o
RTINS In a: group,I can- do what is best for ”
: all members.,“*'

. j- “7855 I can make decisions. o

iﬁyﬁj  ; :”';vam jf .

9, ;)oan‘allow,others to make decisions.

A

10, . I cag,show that I expect to be treated
" e.as anfequa by others.'f

RV S PR 4 can show that T expect to be treated ,
- with respect by others. - Y

¢

.';.-f" L."i; #1i>5f107;if
Cy . I

R 1%



. ' .' )
. . . V'
- - L Y ) . . ,‘ . o . )
”“*fl;”fTSEEInar'II.'f“m*f I L * '
» . 12, I can treat'others.as'equals.{' - .
~ . '; . . ) ‘ . . . .v - v . . . ) . .
: foe L .t ‘. Loy - e s
KR 13. " E can treat others with respect. e :
. . B .A . ’.. . . . N 1
A -, . : .
. :Jﬂé; I-can understand why people act the way

_ they do’ by the way others act toward them.
e - :

I In our group, I can name a person s goal

o . 'of/behavior and’ the belief that goes with it.
I can name my own goal_of behavior and y
name the belief that goes with it. L

] 1 can keep myself from reactﬂlgto someone '8
Lo misbehavior as. they expect.: me to. -

.
-

\ v a . ' .

- 18. T can reacc to someone 8 misbehavior in a
' way that will not: encourage that misbehavior.

19@ I ~can predicx how’ people will react to

DRI positive behavior. e .
20.. I can encourage poSixive behavioréin others:

- .

dn. - \ o ’ L ) - . u

. B ; ‘ . -
21. I can say something- nice to sdmeone who-
' encourages me.,n.~ ‘ . - .

-
¢ o
it . S, it
.l ol =
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r. " o . . What You Do Counts - ~ f' ‘ . : <
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A - .- . -0 : . o - . H a
Wwes-: 11T CHANGING BEHAVIOR » L Group Meeting 1. 1\ . *

EY
N -y
- .

ive aviors to—replace them both in selves and others

. . -
. - B

Goal: a.. Indi§iduals will develop vasic skills in identifying ineffect-

Developmental Objective A.1.3 ' Ihdividuals will demonstrate ways to
‘ . . o identify ineffective behavior

~

¥ Performance Objective:.La. Iudividuals are*able to pinpoint- specific
i - . 1neffective behaviors that-others perform. . )
, ' 'b. Individuals are abile 1xrtount~thé:number of““‘“”“*"“"li
: S times another person performs a specific in- T
L effective behavior, o
¢, Individuals are able to create a baseline
. : - chart, graphing the number of times another /
. e o, - person performs a specific ineffective be-
¥ T ' o havior.,
‘ ' L d. Indiyiduals are able to’ pinpoint specific :
. ineffective beh/yiors which they themselves T
LI ' R perform. o
- ! o ‘€. Individuals are. a le to. count the number of
‘ o  times they perfo Fa Specific ineffective ! ,
‘behavior. - ~
f. Individuals are able to create a baseline :
-chart, graphing the number of times their
own ineffective behavior occurs. - . J I

‘Developmental Objective: A.2, 3\, Individuals will demonstrate identif--
’ : PO o ication of effective behaviors’ to :
u-replace ineffective ones.

Performance Objective: a.;'Individuals are able to pinpoint(spe*Ific S

T : ineffective behaviors. in others and them-' :

iyiselves < _

b, Individuals are‘able to specify more .
effectivé behaviors that are incompatable - ‘
with those ineffective behaviors in others :
and themselves .

&

Materials and Resources: 1) story of Snowdrif} and th Six Dwarfs
S u} from Seminar I, Group Mee ing 2.

-

[N
LY
M




U o ;
- .- ¢ , . - .
{ U R . 0‘ ) /-
"='~ R R ) “Can" and adaptation of/n eds for Charades e kS
. o o . from Seminar II; Group/M ting 1 L
o SRR “+ . 7 3) homework sheet to be oupd at’ the end of
< . -t _. . ) :’ - . . . \.: ‘this plan Co. . , . . o
oo _ ) . ' / '
':,“‘..g,ﬂﬂg_t'_. - -y L 3 ..
.. R . Lo . f- .
AL ‘Leader.‘ Be certain to encourage t members to use the

'communicati\hs skills learned ing Sg¢minar I and the en-
" couragement- skills learned in Semjinar II during ANY .
'~discussion.ef iqterpersonal t? e action

»

. - S 1. Tell the members that they 5/9/201“3 to practice peying

> - attentioa\atwone— ‘thing -a-pers; n- do€s- .and—countfng ﬁhef~~-~—‘ —=a
. S ' number of times the person s it. S IR
' ' © 2. Assign- ehch member to, specifically attend to one of the
dwarfs in the story of Snotdrift and the Six Dwarfs; the
_member is to be able to 11 what the dwarf did that was -
‘ ‘., interfering with its' ef ectiveness and to tell how _many ~
3 : times the dwarf did that. .- .
: ) Read the §tory- aloud.
Discuss briéfly. " . B :
Have each group membgr name oneathing they do that is-
not effective; assign each member an gbservor (have
" them volunteer or Have each member _choose his/her observor)
to count the number of . times the membet does that in the ‘
. : ) next five minufes. o _—
' 6. This tounting will go on during the playing of Charades ‘ '
’ from .Seminar’II, Group Meeting 1.
S 7. At the end . of five minutes, have each observor tell ‘the
' member how many times the observed behavigr occurred.
Discuss more . effective behaviors that could not go an
. at the same time as the ineffective behavior i.e. active v
- ‘ : listeniﬁ§¢;annot g0 on at the same time as giggling'and!- . -
! o . jOking e goal here. is to find a behavior that _1is more =~ -
- E effective and that interferes with the ineffective~behavior.
8. Pass out the homework sheefs and explain them; be. certain .-
- the members understand what is expected of them. '
. T . \ ¢
Evaluations: This is built; into the content of the meeting, if a member
' is- obviously having. difficulty counting the behaviors, plan
an individual remedial segsion with that’ person.

B W

-

6 . J

S . e
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- ". 1'._r . w ) ) * - .
: "§§El§§i711i S . o I Group-Meeting 1.’

Lo e e B R o o
R el _quework'~ S —

¥ el i . s
»

L ‘;‘Directions.w Think of a person you see often ‘either. ataschool or at home' .
BT whb.docs-somethihg that seems to interfere with being liked or -doing a
*. good job. 'Bé.sdre to ‘select—a behavior you;gan gee because<you will be-
esked to caunt how many times it happens Examples might b= interrupt-
ing otheg;g hitting,gqaking faces, talking back, arguing, p. .ng people "
down,_being bossy,~b%}n§ bossed by others, etc: e

._‘_ |

-4
- When you have chosen a person and a beh&yior, choose a. tﬁﬁe of Qhe day

whengyou can watch them every day; that.could be at.recess, mealtime,. - .- oo

bus ride;' etc. If ybu can’ find more than.one time a day, that wQuld be .
very helpful ] .

[ . M R N . . "v .

What_ynu are leatning to do is .take a baseline of the persgn's one in-
gffective behavior. Remember, you can only deal with one hehavior at

.,. K a. ti}le f._ ] . ) o

. - . AT A '
A Watch the person during the times you hq’e Ssosen_for at least times.
. ' MaKe a mark in «he box for the observation- ch tige your persan does ° »
SN the thing you are watching for. There is-an exa e done for yo&S I

N Example.. Person being observed Jim . :Behavior; 'hitting ;

L e 1 I'.i,; IIT n_f-r_l v _' S )
O ”"nuf, LH’(I T .]u/'?m e |
“vr v Lo IX . _X. o

-j'fl Lﬁﬂli‘ 4“’_‘; m _W,}l "N”’”. |

‘The next step is to make. a baseline chart like the one shown below. Simpiy '
‘record the number of times your pérson did the behavior you are’observing
on the graph and connect: the’ kines.” You- have a pattern of “the person's
ineffective behavior. ' oo - . L

:: Vo : o S T 2103- ® s
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' Y. -Seminar i1 g:~ . S . 'f; o ‘ Grgﬁp'Meeting 1 ,'}., .
. .‘ o .' ' ]\,.. L. \__“ _ ., . $\'/'_
: i -" .o, ’- . y - o - ; ‘

I R (
Count;in'g Behavior '} a Y

N . ' . -+ and"

e . . B B . ) . - . ,," . . } - .
. L "Making.a Baselirne Chart~ . I ' , o )
. \o' . . -, ' I .‘V. .. '. v. ) ) L - T \ . ' N ' : ‘
¢ ’ . . Wt Y T .
N . » . "' . v ' . S N :. . . . . P »
Observor,t .-+ .7 N LT ) o .
T . Person beingsobsetVedf } » " . g e e v
. . 0 R ” Y - 7 n . b a
.. .o <, . .o I o : - * Yy '
’ ‘Behavior being observed: _ o " L) . : e
w T e e M e L T T T — - — - - - ~ g )
» ' - Time or place of gbservations:'. ———= - . S . A
L. - . . . ":,- ,' . (‘ ) A . . ‘ ‘ ' F . e . .
oo L s  OBSERVATIONS S LT

at

I . . IV v

- . "

: I — . ' 5 o . . ; -
. ) . . o »
t \ E L - A .
/ — -::::::SL .

VL ves - ‘VIiI

3
. ! .
] - ' Lt -
' L e IX : X - e e
: - E\\ , R S S
'S - " . . . ) . ~ 1 ,
’ . . . . - v '
- . - - 2
« ' fﬂ _ . ) . Sy
oy ) J R ., o N
r . . oo ’

. P * —  .BASELINE CHART . ¥

RS

-t
(= N

. . 'y
9. P '
8 & ,
. . _ v t 7 ' . \ Al ‘ i
'Beha_vior_ 6__ ‘- |
Count A .
. 4 < :
3
2 \ [4 -
1. 1 2 A a % Y . 3] - _ o 0 16
. 0 T Z G ad - \*4 LA el N 7 P 3V .
. ey L ~ . . e ) '
e Observation Number ' L
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} e /\ ‘ *( - L ,' R 'fv . *‘/-.. - R o . * :
oo, e ‘ e g ;. Counting What - N . ' o
- PR N o b o B : : ¢ . . Cow
[ SV e - hedP AR a ¢+ - RN < T . . ,
- . » \ - -v\. , .dL ” .. \‘ Y e . ] . _,‘- - - o . L
T . Seminar II;,§CHANGING EHAVIOR A . Group‘Meeting'2¢ﬂ

L o ' o T '
& g . Goal: B. Individuals will: develop skill ig identifying specific re-' ~4

e : P inforcers for: selves and others. - / - .
R . - . . .t ;
. . | L M ) . P Y a . .
Devélopmental Objectivé:' B.1.3.'jInd1vidual will.demonstrn?g-ways of
ol o . : .identifying spec refs.for.ers for _
R - . 'others. . o )
B s T . R N L ’ i )

 Performance Objective: a. Qggividuals are- -able to‘observe others” as T

' N . . . atYeans of identifying their reinforcers.” '’ .,

ST T T T by Tad iduals are able to inte iew others .. " .,

o T " \ o ':g\a means: of - identifying the r reinforcers.
s c. Haying a 1ist ofi‘yecific reinforcers ‘for

o anether person, : dividua*s dre able to .-

divide ‘the' reinforcers. into two categories B
1) concrete reinfor and ) .

B S 2) encouragement-reinforcers 3 Co 4

P——

' + Developmental 0bjective;~'h.2 3 Individuals will demonstrate ways of

A

S _ identifying specific reinforcers for g
R RS themselves _ fg
" Rerformance Objective: --a. Individuals are able to identify their own.
oL L e R ' reinforcers by. writing doéwn things they like,
, 5 o 7. fki ‘ .things they do, and things they like others
' L. AL "to do for thep.
A ~N - b.  Individuals are able to, ask others’to observe’
j? - /f them as-a means of identifying their own
reinforcers .

',Materials and Resources: 1) homework sheets from Seminar III, Group
4 S ' ; Meeting ‘1 (blanks) ..

A -~ ' 2) [JFour Goals of Misbehavior Charts from
L o Seminar II, Group Meeting 4
: . -, .3) Interview Format to be found at the end
., of this plan .
7 .KAZ;_Self—Reinforcer Identification Sheet to"
L e . . - ‘be found at the end of this plan ¢

R B f . ~—

: v s - . ;’- o . \ ) . ‘. - -
S } . ‘ . K ) : - .
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) ‘ . > A R
. . } T g ) o e -
] 2 ' < ° - L ")“ . . \ LS g
T i.' ° ,' ‘. > , ’, : I - . o
N .:-', 4 y : :
S mwecedwre:” 0 T T T RN
L \Le | <
: e g@ér. Be certain t\\epcourage the members “to use o
L T  -the communications skills learned in Seminar I and .
L * . thd. encouragement skills' learned in Seminar II duringf' o
- S A ANY. discussion af interpd.?bnal interaction. . I
S .. "v‘ ‘ / BT - + i \j' .“"
T R ¢
T KR 1 Diseugs Mt Lamavrl gigment iiom the lase group -~
' s meetfag. Mbst students will not have finished the "
oL ~ - . assigoment but 'may have: gpestions. - BT
Yo . :‘&;_n < 2. Distribute\ the F_ur Goall of Misbehavior charts from ”
€ AT, .. ‘Seminar II, Group Meetipig 4. ‘Reviéw the Goals.of
e e . Misbehavior~as.a ay- of] paking the concept of refhforcer

: . siback to-the- basiclheeds of
S T .+ people from Semi r II eetdngs ‘1 and 2..
. © . 3. Hawe ‘each group her n ime ‘something, either an object
. - or an action by another, which will help him/her change '
S © . a behavior, get a job done, try something new, “etc. -
: - .7 . Have eacly. person ‘name a reinforcer for another group
caoe s ‘member. = : TS \
o . . s 4. Ask members to think of ways of finding out what people'
s - * ,_\‘ . might .work fom or -what might make them want to do some-:
' ' - thing difficult: Try te elicit the methods of observation
- - and interview: (asking)“ a 3
5. 'Using the interview format found at the end of this plan, .
< have students practice inuerviewing each other “for, rein-
- farcers. : T S : '
. - 6. Have each student fill out a Self Reinforcer Sheet.
- ' Collect and save these. -
' B 7. Pass out additional homework sheets from Group Meeting 1.
' This time, each student is to choose one of his/her own
behaviors to observe and chart.v Help those who have :
. .+ trouble choosing. ' k\
v 7 8. Remind members to finish theirrobservations*of another
L ‘ o person and to}bring their completed baseline charts to
. S _the next meet ng. . :

l

L.l

i

s z.'i/4A;agtations: -More time may be needed for slower students."More_supervised"
C LN practice may also be needed : o ’ ‘ , X
' -Evaluations: The homework and in-group assignments provide evaluation .
' ~ ififormation. ,Be sure. the" students are learnin the means
a ' . of ‘behavior observation and charting very-well. Reteach
if ‘necessary. :

. . . - . .
. - . . a . .
T Nee . . . . . .
. . N - . : :
. - . - - .
. . . . <
2
,

4
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T Seminar III . - ° ' . .Y " " Group Meeting 2
. ' : . ' : .f‘ NG . _ 1 R ) .
KD L ’ | (\ c ,‘,._.. o e ) . . P . / "~
e s ' e n I %3;erview Format ,
.I . . o LN . T .
.. ny . v. r3 ' ‘
- Dig-tdloiw. i ﬁnspObe ot this. interview is tb, find out’ what things,
s activities, and peop e*jﬁn act as rewards for the person being in;erviewed
o Ast the following questions of the perqpn being intervrewed \ ;
. . ., - . . :

':1. 111, me the twuvthings you ike to dq best.

1 ) - . LT
. 1 \

gl
.

2 ”Wﬁat*fh*the“be!% réward anyone can give—yeu7 L '
. ‘ i ¢ .
- 3( Tell me something you reallg want. ¢ - St
: ‘ o O . . . . - .‘P . ‘
‘4%  What can happen.to meke you feel really};erfific? o ’E
a _ ™ g T \ = i .
i 3 ‘ T
: 5. Tell me what person 9bu really like to spend time with and what B
you like to do with thgt person. . : . . L
. \\ -
pn — T
. s ) . \ |
X, - ‘ ‘
g\ . 3 Q .
! '
- ‘ ‘ )
v o
~ -108- o
. -~ - . , ,?
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. . N ) B d - ’ " N e A ’
) ;LZ\) ~— 3 ¢ Y -
¢ 3 * 3 . N L, “ K
c, » ‘ ) . ) \ w ‘ . v - "
(N : [ 2 . o ‘. . )
S % ' Tt 2 o }
Seminar, IIT ~ Group Mesting 2 “.
: ' .‘ . - L/ K3
s ngRe'infoi'ge_r Iden‘t:i‘f‘icat:ion, Sheet )

LN . ».

r

Directions: The purpose of this sheet is to help you find out what f' .
t:hings, act:ivities' and- pﬁople are re impef@nt to you;® they might - s
help yYoQu later in learning?some new way of actihg or of getting rid’ ofq, :
something you do that 1s making trouble for you_in getti§\~along -
. . o v_i
ORead'each item and £111 in the blank ! The group leader wWill keep this ' -
sheet %or .you ‘and’ wili keep- in/confidential, that is, will not - show it s,
to anybne else. RN L . , R
_ .. ’ © . " Il 'A"';';‘ LT T e e — - “‘
Your Neme S -
‘1.» The best reward anyone can give me is .. . - ' .
" 2 When I have,money:I 1i&; to * . (q o Sl *(j_ -
) L .i't o _ ; ".,. ’ ) - o .
— . . — . e -
3. Something I really want ig= : _ v - ; : :
¢ . l . . i}
B * . ) ‘..' e S A ‘ - [ 2 ' 9
4. I feel terrific when ' .
. . L I . o - T *
5. The weekend activity I like. to do moat is ! .
o . : g ~ O _
q . ‘ ‘ . ) = . L o .
. . i . , - ] ,y' . .
. a . . L . . - ‘. B r.‘ . ‘:‘ ‘ e '.‘ \
6. A person I especially likek;o be with is S ¢ .
:‘ - - | ! - . g o =
v ) _ ) - R ) . ‘
.. 7. The thing I like to do most is ‘ SRR J) 5 a
. . ' . : - . h N ' " ‘ Lt
-8;”‘Wth'I;Iike best at school is L W
R o o {'“
9. My favorite adult is . ' ' [
~-109-~ s S ’(‘
, . - L //



N
~3
3

- —- - ‘. ’: ) | - '~ ‘ | ) f )
AN i Ome For A1'1§m All. For Gre / DU
.. Seminar .IIT .&HANGING BEHAVIOR : ’ Group Meeting 3
) o j‘ .. ‘ . ‘ - . ) .“' - v . .. ' .. . ' . e .

.“ - PR “ ‘ .
R é; 1: C.. Jndividuals will d velop skill in writing behavior ch@ngé‘\
C contracts with gro ps, with another individual and for self.
¢ 1 . a
: Developmental Objective° Review A 1.3, A:2.3, B.1. 3., and B.2y3.
. . : ) C 1.3. Individuals will demonstrate ways to
. N ' YT e . write behavior change contracts with‘

¢ : Lo . " groups, T, v R

. ‘e

E Pefformgpée OMjective. a., 'Individuals'are able to idenfif; a specific
L \ ~ personal behavior to’rbe. changed and wpité
- f— ‘that as part of ‘a behavior. change contract
. with a group. . -
: b, Individuals are able to pinpoint a specific
.Q;' N S R a'_'group reinforcer’ anderite that as pamt of
e . " a behavior .change contract with a group. .
. )‘25 .. . . Individuals are able to specify how they can
_ - : " help.others reach .their goals. and write that
R S - . ¢ as part of a behaviar change contract with .
e L S N : W group.
e e ST d. Individuals are able to set _specific’ frequency
R T ; . .limits and time limits and write~tpose as
M L ‘ _ parts of a behavior change contract with a
o T . group. .
o [ e. Individuals are able’ to Successfully carry
oo SR - .out the terms of the behavior change comntract

: . fritten. o )
v i R . . . . @

—4_

.

C —
s Materials and Resources. 1) \homework assignments from SeminanvIII Group
' ( o . Meeting 1
: N e - .2) original contracts signed by members before

- S A L " the beginning of G.P.E. : .
T o . 3) ~self-reinforcer sheets from the last meeting
St : S 4) group contract forms

LS

. Procedure:

K -~

. . Leader: Be certain to encourage the members~to use

) " the communications skills learned in Seminar I and:

: . o the encouragement skills leanred in Seminar II during
**\*\; ; R E ANY discussion of interpersonal teraction.

i



J5 _ ) ~ -
\ j‘"." e o _ 'I'L‘_ v ) )
e L N ‘ - - » L.
T 1. Collect and discuss the’ homework sheets . that members have~
Ve ' been working on Bincé’ the first meeting of the Seminar.
, e ot . 2. Also discuss the‘keiﬁrobservation and data collectionjy
o . o = members are probablx,not finished but trouble*shoot.at‘v . .
: . 7, " this time. ' .
» . . 3. Distpibute the original contﬁ;cts signed by members at .
- - the beginning of Groups for Psychologicdl Educatiegn ‘and

» : the Self-Re eforcer Sheets filled out by membbrs at the, ,?(7}
Y+ 0 .. hast meeting. b ‘
: . o ﬁ4. Explain .that edch persoﬁ s to choose a’ beh vior to work .
oy ‘ ~«  on or do change IN THE GROUP. Such behaviors could in-
. ’ v clude.active listening, refraining\from interrupting,
’ . St encouraging others, keeping eye cbntact, partidipating .
: in the group,’e%c. Alsp, the group must decide on a
v reinforcer, something that all can-work toward. Pass.’
e, , oyt the c§ntract forms and allqz_discussions.until each ... .. p
N R : “person has chosen a behavior to- -change and the group has . ’
o e ' ‘ ~decided on a group reinforcer (it’ might be well for you \
L S - to have some suggestions such as game playing and access. '
' to the gym, etc.) If the group wants you to do something,
. _ - . you’ must be included in the contract too.
oo o 5. When behaviOrs have been agreed upon and the reinforcer
chosen, students mu: decide on the number of times hey
~ will be allowéd fo completion ‘of that number of behaviors.
(Initially, it is suggésted that a'very reasonable number - i
i,’of behavior performances (say five) be required in a period _\*\

of just a few'minutes. Someone needs to keep. time.)
6. Group members should fill out their contract and a short
- .practice session, including reward (don't forget to specify
. .the time for this too) may be conducted : . s

T . Leader: Be prepared to discuss ways members may - | »/J o
. . help each other meet their parts of the group contract ]

oL . N B ' N Y

-
ath




o We understand that when each ofy us comhletes his/hér agreement helping others complete theh‘s "

B
~r

NS S ,‘.. LA .-"\v,agreeto S

T e

phn, ve may all

:I’ -

.,.iggd b

P | ‘ ’- ‘,_ PR '.I' . “.‘ l‘.v "“. ‘ .
. ~+ Sanple L k

o CROIP: CONTRACT FORY"

es in *

5 | , _minhte's‘.
‘l_iember o S K
TEER 'i. o J}

'ag‘ree to '4"‘Il : T tin%s .in__n__minu'tes'.'

e _preeto . times in |
e S

agrée to

I,.“‘» N

'\,f\"

mlnutes. '

o

b “‘ times n. {nutes., \" N

4

N v ] ,"‘”"‘, T '.' " - v ‘|- L .
‘ S oy

times.in _ minutes.

; agrée,j . - S timesdn
L B . - T
| , . b S )

U . Menber.
(W )

El
. 1

is expected We understand that if eac of us completes his/her contract within the time agreed

L
B ' '

) e o S
.‘
Ry “ T ~¢ - .

; agred to provide ; group revard which &he group will chooce

-

gl

[

Group Leader

~vhen all have completed their contracts within the stated tine. - The uration f the reward time

, . K _.;e . . b

.

I dnd:l:s .-

—.

gu-;::la_é

a
3

.
-

B '

g

Member e A B

‘ ~ ",-' . , wr o . ) '4'{ ! \ [ ‘ . . "'j - ‘

I, T e te : T " tige i ivt( T
1Ly _ “ghree ' sin__ minutes. .

2 ; ‘ . SRR
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L . ~‘ R . ' e E One On One | a L I ¢ v | : , 73‘—':? ~

A T ‘ : : L oo S T w o
o §£"M IIT CHANGING BEHAVIOR™ = . Group Meeting &,

‘J. v _“,,"“ ' ‘v ' . / ’ . ’ (- \

: N " ’ 4 : . ¢

Qoa LT Individuals-wiid_dgVelop akill in writing behavior change
et contracts with groupa, with ano;her individual ‘and far aelf

Developmental ObjectiVe' C '2.3. Individuals will- demonstrate ways to.
e N ; : - write behavior . change contracts with :
LT e . B another individual

LR L. L .

————— ey

. Performance :Objective: a. yIndividuala will - determine whether they will
) SR . 7, . take on the roles 'of contractees or contractors
L ' ‘ in a behavior. change contract with,another

B -+ individual. R
: , ‘h. -Individuals are able to’ identify a apecific
' o N ;-”_‘ . ' behavipr to be changed and write that as part: -
, T T e .+ . " of a behavior change contract with another. -
S R . ..individeal, SEENS

c&{‘Indiyiduala.are able to identify Specific
. o .wﬁréinforcers and-write those as'parts of a
- S T behavior change contract with\another -individ-

. o : . ual.’
or v - ' v d. 1Individuals are able to set specific frequency
~ - Ly 1limits and time limits and writégifose as.

parts of a behavior change contract with
L . another individual
_ e ey Individuals are able to set periodic contract *
roo ' . < “review sessions and write those as part of |
‘ N . a behavior ‘change contract with another individ-
o : - . uales
N T f. "Individuals are able'to Succesafhlly carry

»

B S ~ out, either as contractees or contractors, the -

12

Voo ‘. -, terms of the behavior, change contnact written.

Materials and°Reaourcea: ”1) agreed upon reward for group contract com-
: S “pletion from last meeting .-

; . h » .. | .
T : - forgets tffe limits of his/her agreement

4'3) timer or someone to keep time.
4" Contract—making Kit (at the end of, this plan)

» . . . . .
. . - ]
o, . . . . v
X . . . . - . -
t . .

: 4 L -
. _'r""'fl. ’ [ s
. ' '.h . . -~ N -
L R , : - o
\ ( y |
. S =l13- L

2) have the éontracts handy- in gase someone ' & .

v



ERA ’ ,” Procedure: - L _ ‘ . ) ) : - - S\

. .| Leader: Be certain, to encourage tire members to use |
' |/ the communications skills learned in Seminar I.and .= |
,_' the encouragement- skills learned in Seminar IIQduring \
‘ ANY discussion of interpefsonal interaction._

.»,-

, .
.

. W - T Tan

. . - J R R o =

e e te Lo Carry- out - the-behavior-change contract made with-the - -
T L group at the last meeting. .This should require no - )
. Co . more than 15 minutes. . ” .

i s 2. Have each person decide whether to’ be a contractor or - '_\
: N e contractee in writing a behavior change contract.

Explain the contract making’ process step by gtep and .
assign. the ‘students“to prepare a contract and carry’ it
_ . -through in the next week to ten days. That is, the
e T - contract ‘they make needs to be a Short-term: contract.. ~/‘
;v _ -'Adaptations. If group members show sufficient understanding of and
. o : enthusiasm for the contracting idea, the leader may want .
3 them to each enter into a contract as a contractor and _ Nl
o asga contractee. Slower students may .need to meét in Ve

~ ' pairs with the leader for guidance in‘gpdstructing con-
,tracts. v’.. AU B ‘ : <

_'Evalﬁations;. EValuatibn of the material in. this lesson will be in. the

-i- Y o . . suncessful completion of the cqntracf‘by both contractor‘ S
D I - and contractee. . . ) . ®.

} o _ . "3. Pass out the. Contract~making Kit to each pair of student’s.
-
|

N




SeninarviII

A Group Meeting 4

Contract—Mahing e
Needed: . One contractor or person who agrees ‘to help another person make T
_ : a contract to change behavior or do something he/she wants to do.
: e i One contractee or person who wants to make a contract to change.
. - -behavior or .do something he/she wants to do. .
. N . . <
’ Steps to follow" ' . ' __f' ' o L{' '." ’ .
- 1. Choose a task behavior,\or activity. that the contractee wants or
~ needs to 'do ‘in order to be more. effective or to get along better _
etc. Be very specific. Foe ‘ o S, ] v
. | \ . |
2 Choose‘a reward. The Self—Reinforcer Identification Sheet or the '
- -, Interview Format from Seminar III, Group Meeting’ 2 might be useful,
~ 0 in identifying the reward for‘the contractee.‘, _—
‘ _ 3. Write-thetcontract using one of the sample forms found in this'Kit.v N
4."Follow these rules if you want to succeed in contracting._
. 2 s
a. ‘Take time t0vwrite ‘the contract down. that way no one can claim L
- lack of understanding arid it will help both contractor and con-
B W traCtee remember- what was agreed to. .
E b. Be VERY SPECIFIC. Check here - . . . Yes * No
PR Contracted Behavior agreed to?
" - Ny ’ . WhO? . - — ’
" What? ‘ L
T ~ When? o .
IR o How well? ' a ‘ -
A . Are exceptions stated? oy <
. , Reward agreed to? - . iy
o, o0 ... Who? . - 'S 2 <
a T .1 Whae? I —_—
a . ’ ."‘ ) When? T i . . e [ *
: S, - How much? I b L
T Review date set? - S o
,!. ~ v r O f‘
‘ 5 ~t : S ) e . o :
» 4 E . R ,“ QP . ; N T T
. ‘ t. ) =115~ ‘,qo_ _ ' s . Y, :

PR




. - Seminar III . IR T Group Meeting 4 . ..%-
: c.|}The contract should be stated 1n terms of If Joe does“this,” N
, R - he gets this. NOT If Joe does not do thie, he does not have
) to stay i on Friday night. R ) L T
v A = - - : o (n. .
v g C o d. The reward should be fair and should be given on time." _ .
L S S i 2 A
e.’,Both the contractor and the contractee should only éign the .
o _contract IF they are certain they can deliver what" 1s proﬁiSed;- ‘

£. _If the contract is not WOrking, CHANGE IT!‘.

’«
. ¢+ Good Luck! .
. PN .n B
\ < .
P . .
& _" v o .
A . R . ,
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L . & . .
L} “ . .,
-y R
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» oo -
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R
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Aruitoxt provided by Eic:



I]I IBUTwWag. .

&~ (I)We), r-. ‘.\—‘4 _’x-v_'\‘v -‘:I_‘»'F"‘,. A~ ‘ “v.' v, ‘ ’ s , her8bly declare’ that | .
' M e ] (does what) | R '

-
ML

\ Th:Lg 'jé]_),iwilullbe' :qc‘anslidei'ed j’suc'ces'sful_"r \ : . L / R :

S (how well) . co R |
» o L : l . . b = 4 - i . oL S

. o , e (signed)
« F(Sr the successful completion of the above job you may =

s o PR . , (reward). .

> - - . 1 . I 4

",

R DE - : )
\ R .

Datesmed T

1.

Review Dat;e L : e . .

-:;Dgte Complet'éd o

™~
!
v BUTISeN dmoan -

’ . . .()7 v - o, .
. - ' . - : . . . .

ERIC

Aruitoxt provided by Eic:
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Y | L .
.. - CONTRACT | : |
.' TASK" . : " e |
Who! ‘ : "Who:" Sy
R . S T ST E— N -
.what_: e e e b L. ‘_. e ' . . mrat: e e <
ghgn: ‘ . ._'Wher_x: ! e N ! .

s . P ’ : ¢ : ' s
}low-ngl»._, j : : A ’ _ ‘How Much: N
. . 5 o
; _ X >
v e e -
. . N ’ 1
PO . c R ’
< . ', . .. . ’ - N ,"
' 6 .. N 4 . ' v * .
Sign Here’. L : Co Date: . . ‘ ' .
s -t Tl ' .. T e = :
. . . ° st . s
. Sign Here: . , .. ! Date:' < :
) . » . "z . - . N - . ) - - ‘ N .'\.'
Review Date -~ . == = = - o o
. - T . ) o R .,
] TASE RECORD . S T ' el
N G N — - - s — . : - '
“1- . ' . . ~ . *
- &
k| B ' ! > . . v
I b ." A M . 3 ’. ”(' ' .
) . LN
e ‘ *
-l" ’ ‘-\ . ]
. " 4

O

ERIC

Aruitoxt provided by Eic:
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; 7:Me, Myself and I ,

W . PSR o

/,,:4 . ' S o . ’ ‘\ Lo oL s . . o l_' -,
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- - SemtnaeTIr .t e N e Meétiﬁg 5
| -Seminae IIT . o o T T

o
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- N 1
-

Cosl: C. ,Tndivdduals will develop‘skill-in writing behavior” change *
' - contracts with‘groups with another individual, ‘and for self.

v L Developmental Objective' C:3. 3 _ Individuals will demonstrate ways to
I - L E . write behavior change contracts ‘for -
B R ' n {.“_ themselves. . S

‘,;Performance»Objective? TN Individuals are able to identify a specific

- L"Y . . . behaviar to be changed and write that as part
T I .7 7. of a behavior change contract fon themselvés.
. S v ©v b Individuals are .ableto identlfy specific -
. o S R ! reinforcers and write those ae parts of a
v St .. behavjor"- change contract for- them lves. .
LT T o + . 7 c. Individuals are ahle to set specific frequency "

o ) limits and ‘time -1$mits and’ write thosé as
o ‘ A e parts of a behavior change contract for them—
o W : . selves.
T o Y Individuals are able to set periodic contract R
N \ ,reviews ‘and write those as parts of a behavior
‘ \ - change contract for themselves. .
e. . Individuals are able. to. succesdfully - carry

E

o < e -~ ' out the térms of the behavior change ‘contract . -
' ' _ S . written for“taefielves. ,
N SRR : ' . I N » . ‘ - .
“Materials and Resourcea. i) agree upon re ard for group pontract/
. o R : ., comple¥lon from Meeting 3 !
' ' ' , 2) .have the’contracts handy in case someone ‘

. " forgets the limits of his/her agreement
o 3¢ timer or someone to keep time

4) ‘forms ' for Self Contracting Forﬁ (found at

n . - the end of this plan) s
Proceduré: - ' - - RIS
e .ot . S Leader'_ Be certain to encourageothe members to use the-

' communications skills learned in Seminar I and the. en-
“J: *couragement skills learned in Seminar II dufing ANY

. -'\_discussion of interpersonal interaction.»' <
- L]
» : ) ) ! } - : : bl .
. P N ‘/ . _ o
[ 9 ” - i . . .
bl . . i
: . B . >
- / : PR C
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- 1. Carry‘out the behdvior change contract. made with ‘the" ..1
_ . .'group at the last’ meeting “
[} - 2. 'Discuss any problems. members“may be having in making
. N or. keeping contracts ‘made with eadh other on’'a one to
~.°  one basis. : = -
E 3. Discuss writing a comtract with oneself Include the
' - fcomponents of ‘contracting that are stated in the per-
- - - . formance objectives above.
e .mm_mw:ll:d Pass.out-the Self-Contracting Forms “and assist studeénts
- in f11ling them out as they need help This self-
. < .. . contract must he very short range since it should be
. '+ - coémpleted by the next group meeting S
N L o e N
, 4 i <E L > ,
/ Y =3 ! :
T v ".‘ i \ K
. 3 Do P i . )
[ ‘ - B N u‘ .bj ‘ . i ' P v *
§ ' \{ N o - . ]
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» S . . . i "
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¢ ‘ - ’ ¢ . | - . ¢ X
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» . s 3 . . . .“‘.4 ‘Ka
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* 7 Seminar III 3 o ' s . Group Meeting 5

} \ ' : Sampl\le;, _ - ,_W':" R

. .  Self Contract _ o
’ . : :,,-. ,_‘,.. (\/\ , ' '. :.-..' .- 'IY;,‘

Dace Ma,tx,é/ ‘L

A.Z_'_:;.'_f"_-}'_'j self \ 9@/@

Othe_r B /77 4*&,/&4

My Goa]’.

o Othérs: & 2, W

o , e AL ,,_AJLL 7 AJM/ T P
Lgthile an//b Ca gty nele ",&L&zr‘? \/ibm«
' " b 7ﬁc Aol T 2 /4 r(CONSE;QUENCES /ﬂ-‘t" | -

| Provided\by Self, j >

- A
§

céaaju 223 M,.af o 4:/“17 b LAl Jihncd,
Proviaed bﬁchers. /j,o 7 ¢/,/ o gpassk T

e

2 a - !’ b ’
Witness "1\.\1«1& 2 ol
- S . i .




: ‘;“;l

 Provided by Others: /

(If this contract 1s.kept.)”:.

. Review Datéi - - -

-Daté i

Seminar III

[} . ) .

[ - .

S . B : “aa

“"‘ — — . ‘5\'

Provided by Self.

' CONSEQUENCES.

(If this contract is kept )

-

3

-

bl

-

(If ;ﬁis contract 1s broken.)_.

(If this contract 1y broken,)

» e

.
7

~
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Seminar ITI R R . Group Meeting 6*
i ' ) . ... B C ) i ” N ‘. '. . . . ’ \
Goal: .Final Evaluation. ; . ‘-rf_ ., T o »

' T ’ . : M v ¥ I e -
a;fmﬂw~¢wMateriaIs~and‘Resourcebt‘ 1) agreed upon reward for group contraét

: A e e ‘completion from Meeting 3 _ —

A : 2) the group contract . : A 0
oo ST ©, 37 timer or someone tp keep time - . -
B A B A B Self Contracts: from the last meeting

t . =, -.5) .the evaluation form for Seminar IFI

a .. =% . found at thé ehd of, this plan, two.
i . . e ;; for each memher A L
W L o . .( . N Lo e v .
. Procedure: 1. Pass’ out’ the evaluation form for Seminar III. Have each
) o “ f'~group member £111 if out on him/herself
" 2. Have each’ group “member, report on Self Contracts made at
s . -.the last meeting. .
TSy 3 Pass out’ another evaluation form _Have the group rate *
o - each member ‘on-each <item. 'Have the member_recqrd ‘the”
- ' o concensus on His/her sheet. - .
L, b IE time allows, carry out’ the group contract.l v .
. Adagtations: ‘You may want toé limit thegevaluation to one form or the
S other, self or group.= AT L K
S T VL e I Rl ISR S s
N r.‘ S \ * . i ' Fid S . . s R [l > o By
R - e N O L ’I’.. RIS f RN
T ol LT S E
. ) . N P ' ' 1 '
.' '/. - . - hY -
R ’ e | :
. »' ! ‘ o 4 » :" B
] . ) L . w
4 S 2 *
L I . .
» ) //—-f‘
v e N o ' - . o
¢ <
. . ' 5 T )
K . . ’ ’
rS . -y '4) )
’ . ; . . . . 8 1
& . . X , ‘ -
- J’ § . . .K \ s L
:. . . ‘_ o . ' }\ , ‘ *
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4. I can name one useless behavior‘of my own.

-~)f}"8; I can find out what a person will work for or what is a _

* .':'. B ' - ‘ - © ‘ .y R : a o . :. g ,.\":\-I ‘ ‘ .‘ -
a‘ .. , - ) ] . o " . N . . . & . .. . ‘ ) ' . '.’
:‘. '.-:‘ r.- . b ‘ Jl : . . S N . ¢ ' ) ’ . ’ & ) !
s Séminar'IIIn'_f . ) A o o RN Group Meeting 6
- Y - ' . RATING SCALE-FOR CHANGING BEHAVIOR - / o
- .~“’ L . . . = \

i ) - . “
R . - LS

Direetions. You are going to rate what -you do and hoy you act with other-“
i people. Use the rating scale below. Write your rating

v number for ‘each’ item in the box‘to'the right of the item."

A ~

— IVi -, C L ' Rating Scale . C 1‘.'.'1 T :
Always " Often ' Sometimes. ' . Never
. B ' e . ;
) . g
. Comm T L - “RATING
, 7 1. I can nene someone else's useless or ineffective.behavior;
S N : - ;;“ .

: PO B ' S
. 2~ 1 egh count the number of times someone acts - that way T

‘.

R . .
> w 0‘ . A

” : . w-7k )
S 3; I caqrmake asbase\jne chart of the behavior I counted

A . \ ".“."-.' " ’

v i

L : ‘ R : N - =
5.' I'can count’ the ndmber of times T do . that useleSS - '

. o L3

¢ behavior._ o _ . o _ : o

«

J- o ) \ : .. o . "l\

6. I can make.a'baeeline ehert_of'mj own useless behavior.
. . : \. . ,»“ . . ) . ‘
7. I can name a useful behavior _that the other person : R

cannot do at the same time as. he/she does the useless
behavior. T : : ) e

[ . . ‘o

-

- reward to. him/herlby watching that person : g

L4 4
: . ,

- - .

. oL b L
. .;, N r. .
D e .1.3
( L ";4
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._7"' b‘. ) . ! ’ .
J N . oL ' N ' "
. . K 'y .
Seminar ITI- T A .o
.."'. \ Y “~ C’
9. I caqéinterview a person to find out what.is a
. reward for that person. , .
. 'ﬁleL, I can 1abe1 a reward as a céncrete reinforcer or
~—wef»~——~«~~ -as an encduragement rfinforcer." w :
11, I can name'at 1east .10 ﬁhings that are rewards fdr ~
i meo . s . . R ...
- AT 'f_. ' '.; . B/ LY
- 12, .I_can namé a specific Behavior I want to change.
. , v ' KR T B \ »
L e .1_ N & \ B . B .
~ﬁ13 I .can’ help a gro ~decide on'a®group reward.
\7';45_ I can write ways in which I can help another person
¢ " reach his/her goal of behavior,change.. ‘
.pleI I can include the number of times and‘the period of . -
/. time ‘over which a behavior charige contract is ta be
g written. . . . .
\L:mh hihlﬁ; I chn include a periodic contract review in a’ behavior
N B change -contract., o IR S
. M7. ‘T can carry out a behavior change contract I have _
.. entered into as eontracter or contractee._ ’ e
f 18. I can write a behavior change contract for myself.,
- | L . e )
; 19. |1 can chcessfully carry out a behavior change :
- contract with myself. . _ . /
‘ - Y v T | . = R
Py . .l -.. oo ‘. ' - . L
. KK e L . o « e
v ‘. )
~ oo N o E 4
: v . “ . G
.U ' 2 ‘ A 4 . N . @l. ' -~
» ’ ) ‘ __b" ‘ r . )
2, . z o v 155 . !
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! ‘.“NGUAGF‘CW"ITIVE ORGANIZERg e

€ ’ v

languago.Cognitive Qrganizers' These psychological education Seminars,'

“in: order to ensure developmental soundness, have been organized using
: ‘.

the Taxdnomy of Educational Objectives edited by Benjamin Bloom and

.(ft'. using the work of Jean Piaget on cognitive development , . B

Briefly/Jthe Bloom Taxonomy is organized into six heirarchical ]
Alevels of cognitive (as opposed to affective or emotional) learning ‘
o I. Knowledge . - _ . . o o .
A II. -Comprehension
| III. Application
| Iv. Analvsis
V. - Synthesis

| A: VI.. -Evaluation " . g J " ) L ;‘; -

T. Only the fifst three of these.are used in this level of the psycho-
'logical educationhl program.... B B . .

'Auareneas is the'term used in the Developmental Objectives ‘to
deﬁﬁte the Knowledge stage of learning Such behavioral terms as
define, desctibe identify, know 1list, and recognize are used in
the Competencies of the DevelOpmental Objectives at the/Knowledge

stage Enowledge as defined here includes those behaviors

) wh;ch emphasize the. remembering either by recognition or -

!

‘,"of ideas, material, or phenomena The behqvior expected
‘of the student in the recall situation is very similar to the

behavior he)was expected to have during the original learning
v

Lt
» [

- ~.‘ 1.?

- =128~




situation..k (...) The process.of relating-and judging 1s also'.
involved.to the ‘extent that the student is expected ta answer_
questions ox¥ problems which posed in a different form in the
Teval?ation sifuation han in the original learning situation
(Bloom, 1956, . 62). I S .
1. he(ine: . explain the ngdture of somethin dv'maketthe(meaning

» of something clear through statement or discussionr
..Zf ,Doescr,ibe: tell in, words how a person looks, feels, or Sacts,
or how a place, a thing, or an event -looks.

i

3. Identify: recognize as being a particular person or thing,

: o prove_to be .the same as something else. B
4. List: ~'orally or in writing, relate'aserie4/o;/names, numbers,-
K | . . T . -~ ) . i N .
. words or phrases. s -

'Understand is thé‘term used in the Developmental Objectﬂges to
denbte the Comprehension stage of learning ' Suc behavioral terms

- as compare c0ntrast, explain, give examples, illustrate interpret

and match are used ln fhE\Performance]Objectives of the Developmental

Objectives at the Comprehension st
.j (Comprehension ) That is, when students are confronted w!th—é
: commuhication, they ;ie expected to know what is being commun-
icated and to be able to make some use of the material or- ideas

contained 1in it. ' The communicatioen may be in oral'or{written

. ' ‘ : o
( -form, as well as materials embodied on paper. - v"I
B -’ : o ¢

T T C129-
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| | BN )
Although the term comprehension has been frequently assoc=
’
T o 'iiated with' reading, e.g., reading comprehension,,the use to
L]

 which it is° being put here is. a somewhat broader one, in that it

is related to a greater variety of communicatioés than. that en-
”'coﬁpassed by written verbal materials. (....), comprehension
(though) is not made synonymous with complete understanding or

eben with the fullest grasp of a message. ‘Here we are using the '

.

c term comprehension" to include tHose objectives behaviors, or

+ .
¥ .

: . responses whichv represent an understanding of the literal

DefinLtio s _ o

.

, ‘1. - Compare: =~ . find out or point out how persons or things aré *
| » / | 4& ‘alike and h w they aré)different.
« . . .
- 2. .Contrast: . show differences when compared'or put‘side by
. *side. | |
. 3 nExplain:. . ..mahe plain or clear; tell the meaning of; 'tell
e : : . how tp-do;_state:the cause of; give reason for.
. . A

4. Give ﬁiamples: . make clearithrough approptiate stories or com-

parisons. . I 11 T Co. T ,“
[ - : - . ‘ . .
5. Match: . find the equal.of or one exactly like another.

Yo

o Demonstrate is the térm used in the Dévelopmental Objectives

to denote the Application stage of learning Suchlbehavioral terms .

.

as identify; specify, and explain are used im,the performance object-

[

T - .'.’ B ' . \\
T \ . ° B .
A ) ’ " o . \v ~ i
‘ ‘ N | LT \ . A
. ' o : . . \ . . \




T~ (SRR

" ' ives of the Developmental'Objectives-at the Application'Level. . l"‘li

. , _ The Application level is defined as: .- ' ' e
v L e . N . : ¥ * : ’ C ' : . T \ . a )
[al .
-t Given- a problem new to the studeat, he will apply the
T
- ‘ appropriate}abstraction without having to be prompted as to

. n : -
o which abstraction is correct or without having to be shown

- how to use_jt’ﬁn that situation. (Bloom,.P.,IZO)
-To ensure the appropriateness of the material to be learned by
N v;"the‘children in ‘the psychological education program,-the,work.of Jean
/. o L
Piaget was consulted: - oL . .

Piaget distinguishes four stages of intelligenpe' first

- ¢ - the sensorimotor period before the appearance of language,

' {’“\\ seéond from about two .to seven years of age, the. pre—operational
uperiod which precedes real operations third, the period from
seven to 12 years of age' a period of concrete operations- and
finally, after 12 years  of age the period of formal or prdp#
‘ositional” operations. -(Madgil.and Madgil, 1976, P. 36). .

Thé'sensorimotor stage is characterized by progression from a

-

starting poiht of reflex motor activity to organized motor activity

- . M

that allows increasing mastery of the environment. This stage is

. ' »

- predicated mainly bn actions movements, and perceptions'without words.-

v - -

The pre—Operational stage is characterized by symbolic activity

_‘The child develops the ability to symobLize and to use language.
< -
, o : C e
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' ‘Ld ic is not used bu rather the child reacts ‘to the’ wa things appearc
8 s y

is’ not yet able to form conceptsa The second par

.During the first part of this stage. ages two to f Jur years, the child

‘- .
o% this stage is

characterized by increased complexity of thought
' The stage’ of concrete opérations is charact rized by the ability
of the child to follow Successive stages in thought through detours
» .

and reversals at a concrete, not yet abstract, #evel. Logic and

causality.become important:in thought'and.allo /the child to classify

— . . -

~ information. Actions are internaliaed and .ar integrated to form

general Bystems.i o e L

> - e ™,
The stage gf formal operations is characterized by the develop-

ment ¢f formal abstract thought operations and reasoning not only on
the basis of objects but also on the basis of hypothesis o
(The major source for these definitions 1s Madgil and Madgil 1976 ) .

The psychological education program presented here is designed

‘to be used with children aged nine to 12 years " These children are

_mminly in the Piagetian stage of concrete operations and by P&aget 8

"'in the three Seminars

[y

definition Would be capable of attaining knowledge, comprehension,-
application, and some analysis of the material and skills presented

L]
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g L . Cultural Compétence'and Behévioral dicators.

The concept of cultural competence (Ivey, 1 773 is centra1 to
: ) ~.r . ’ i - \ o~
,f‘bthe notion of psychological education as it is*developed in' this

Leader s Guide for Psychological Education Groups Ancording to Ivey,_
-the,person who ia~able to relate with self, others, and soclety is

,the individual who has cultural expertise" (Ivey, 1977, p: 297) His
model provides a way of measug&ng the effects of psychological education

P
on individuals as well as a taxonomy of skills necessary to the culturally

competent person. ‘An outline of the Ivey Taxonomy of the Effective
. _ \

- Individual follows:

1. Basic Skills~of a Gulture

These are necessary for minimum operation in.a given culturev
and include such behaviors as eye cohtact, body language,

voiceé tone and speech’ rate. o ‘ . .,
2. Communication Skills.. '
L ! : /.

The person who is" fully active will be able to listen to

others and influence their behavior He/she can also use

these skills, listening and influence,. on him/herself
/( 9ualitative Skills. | ' N
L The quality of the, use of the various listening and\influencing l.
a :

skills may be determined. “_ — S S

4. FocusLSkills.
R = ey : 3
Focus refers to the subject of ‘a sentence. Effective persons

b

\may use sueh subjects, as self, other a topic a group, . etc .
" in thedir communications.. e Do ".y C

}:The_behavioral indicators of achievement of a minimal level of,

-, . ) .

# - o | U -134-




fnnctioning the areas’ of cultural expe tise §re defined below ~ The

definitions are }losely related to the ‘level three responses of some o
T

of the. Scales or Assessment'of Interpersonal Functioning foundwtjffé

\—ypendix B of Carkhuff 1969. . .

SH 1. Empathy: . . Individuals are sbie'to give back
s S S _ | the meaning and emotion of'another's

message in their own words.
2., Gehuineness: B : S Indivi als are able to attend‘to

and re; ond appropriately to another 8

t v

;’, o o ) _;.' messagéi

S 3. Beaéect:" R ‘ : o Individuals are able to convey'a‘

| | | oositije regerd for'another]through

. : .', - . ) body posture, faciai expression Ah&
verball'com_munication. a

v

4. Concreteness: . © '+ .Individuals are able to encourage

' another:person.to speak in specific o ¢
- v X Co
terms abast feelings and concérms. /

5. Self-Disclosure: - ‘ Individuals_arefable_to'add‘personéih'

"information of interest to another
: ‘ to anc

in kéeping with the topic at hand.,

-’
. 6. Confrontation? N ‘In‘EViduals are able to recognize
- :“ e © . and question discrepancies in another's
;;message or behavior.
| - 142
{\ ~ , R .
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L ey T .
’ *\" ? ~ . . .
' ) . ¢ et s
» , S .
‘ , .’.;,'. —_—
. . .
oo . 2
N
, . .
) . . . . X wor, . 3 . . -

© 4 7. Immediacy: . . ", - 'Individuals are able to recognize

v vv_~ : L - . the current dynémics between them-

selves and another person. - ’

f
o -
. K o . : . L ] .
8. Selfi-Exploratioh: - Individuals are able to introduce o
. s . ) : . -, ) “ . ‘ ' . - R
] . N Sl S .
: - . appropriate perqpnélgmatgrial that =~ %

. - .. [N . e
. . . . - o may lead Fo new.gnderstand;ng of S

o ' B ’-‘ \‘\\ _'f; ”*\ g chéir féelings, gheir‘hqud; Or_i
- ’ . : .,.‘ .  ;‘; themselves. . - ) e
" 9. Conéréte courseuéf»éction:, '»indivggua{s=ate'§ble to write a

. T '». _. . <~Sé£;v;:; céntréct to either éhéhge

« .- . - B N A

their own or. another's behavior.

i' 10;' Integr#tion andifacilitatiod:'hIndividuals are'éble to use all of .
o, S f  .. -the behaviors in' one through ‘nine . . - -
;‘%.‘ S | 'abo?e'to, ' . J T e
' '« ° a) become personally productive . e
i B Lo e e e and creagibe, 1'e. become

-‘chlturaily'competeﬁt‘qu

b)  to help others increase their "~

effectiveness as people. B >

, o ¢ R f kf,/ Lo
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APPENDIX II .
S Y
Goals and Objectives

’
'

Seminar I: ’7Commqniéatioh Trhining
Seminar II: Understanding Behavior

- Seminar IJI:- Changing Behaviot
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. SEMINAR I:  COMMUNTEATION TRAINING
’ . E '.'.. v . t...

PR

A. Individuale will develop basic tﬁitufal skills ﬁécegga;y to effective
*  communication. o SR : ‘ : &
cKﬂowléAgé e %1:& Ihdividuéls-wiil;be'awa;g of appropriate;phygical
*Level. - ~ « behavior necessary to ‘effective qpmmunigacibn:inf

H

.« ® a group. I

zf' Ihdividuéls are able tg‘definé'physicéi behavior.

L

: C , o Individuals are able to[feqognize’apprppriate‘) “
Wy ) o T voéce levels in a classroomsand ‘on a playground. g
e T . +c.’ Individuals are able to.recogmize appropriate
-0 / . - - speech rate in a group. - .
,y Comprehension 1.2 Individuals will understand appropriafe'phySical.
_Level v - behavior necessary to effective céqmpniéatioﬁ*in ;
| . " .a group. = . o o
. ‘ ) . ) 1] } i .l -~ . ) - : - . . ) -
: . . - . a. Individuals are able to provide examples of
‘ . appropriate physical behavior in a group. :
. T . .~ . b. . Individuals are able to interpret physical N
o . _ ¢ . behavior as appropriate or inappropripte in
o . - an gXample'situation. . : >
: Application 1.3‘fIhdividuals-will,demonstfate)apprppriate.pHysical_
N Level - .. behavior necessary to effective¢ communication in
o - . . a.group. T - <
& . A ) o b &
- o a.. Individuals are ahle to use” appropriate voice
. TS ' , level in a variety of group situations. -
- % . b. Individuals aré able to usg appropriate speech -
. rate in a variety of group situations. o
- c. Individuals are able tos:use appropriate physical
posture necessary for effective communication
in a group. , . . ¥ _
B - [ 4 . ' \B 3 . »
Knowledge . 2.1 Individuals'will be aware of ways of attending and
Leyvel P responding in a group situation. B ‘
. : ‘a. Individuals are aBle“to.name ways.of'attending
. T in a group situation. ey .
D o0 * 7 b. Individuals, are sble tq_g\a,m% ways of responding
o N o ~, 1in a group situation. . * -
.
| L
] _ ‘ | \
\ A voo-f3e- 7 o




’ . & ; .
o Seﬁinar I ¢
. ~c.. Individuals are able to recognize when they or -
- gomeone else is attending to a speaker in a
- group~situation. ‘ . ) §
o . : . . d. Individuals are able to recognize yHEn someone
s : o L is maintaining eye contact with them. :
oo e. Individuals are able to recognize when they are '
o S = ' maintaining eye contact with someone else. .
- £. Individuals’'are able to recognize body posture N
. that denotes attending. o B
Comprehension 2,2 Individuals wiil understand ways of attending and
Level -+ responding in a group situation.
‘ a. Individuals are able to provide examples of
J , : o ways,ofvzégending in a group situation. :
S o . b. Individu are able to provide examples of ways
' . " of responding.in a grouﬂisituation. T
: " c. Individuals are able to explain the meaning N
of eye. contact in attending during a- group ¢
o - T situation. . C
e c . T Cood. Individuals are able to provide examples of_! o '
, o " physical attending and- responding béhavior f*'a
. IECI ~ . in.a group situation. i -
E Application 2.3+ Individuals will demonstrate ways of attending and . \
) > ‘Level” . Tesponding7in a gfbup situation._ ' N
. o oL ‘a. Individuals are able to use eye contact when
3 8 o : .. .speaking to someone and when being spoken to
*, - in grodp ‘interactions. SN
e . "b. Individugls are able“f/‘u;e’attending postures .
LE L ~ while lfstening during group interactions.
L el Individuals-ard able to use appropriate responses.
S during group interactions. - . .
Knowledge 3.1 Individuals will be aware of their own response - .
. Level ' and contribution to group interaction. ’ o
) . . , . .’\.
- . o \'a.“'Individuals are able to define response. .
4 . ' b. Individuals are able to define contribution. - .
-~ c. Individuals are’ able to recogfiize Verbal or non-
. N __; ' ' verbal responats\they give during gr0up interactions.'
. ") . .
[ , . : \
; -140- 1 . N 4
’ ‘ * "

It
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Comprehension

Level

A - Application

Level .

1‘

ve -

-~ .
-

d. Individuals are able to recognize a verbal or

nonverbal contribution to group interaction.

3.2 Individuals will understand their own responses and k

contributions to group interaction._

Y Il

, a. Individuals are abfe to prévide examples of their_-_

- own responses to a group situation. ‘
b. Individuals are able to provide examples of their. z

own contributions to group interaction.
B b

3 3 Individuals are able to demonstrate responding and

~

:‘a. Individuals are ablelto respond appropriatély in !

contributing during grou% interactions. 3 &

-,
Ty

a variety of group sitations.774~r‘

-

— b Individuals contribute- ‘positively to group inter—',
actions in a variety of group situations.

B.- Individuals will develop active listening.ﬁkilrs necessary to
‘ effective inEerpersonal interactions. _ ' _ ’

{"" Knowledge

»

Level
.
Vb.‘l ’
» (4
. Comprehensdon
+ Level

C¥ed

1.1

e

1.2

b. lIndividuals are able to proyide examples of ..

‘Individuals will be aware that they can. listen to

what another person is saying y . f_\;)

a. Individuals ‘are able to define listen.
b. Individuals are able to recognize the basic

content of what agother persog is saying.” -
c. Individuals are ab to recognize when a person

has not correctly repeat€d the content of what
~another person says. : - .

;Individuals will understand .that the- can listen to

what another persoﬂ“is saying. " . , <

A .

a; Individuals are able to interpr tfin thei{ own ' ~7// .

words the basic content of what lanother person
is saying.

situations when a petson does not correctly

o .~
- -~
. » N . . . . .
Gy e T L
L ‘ e

‘. repeat -thé con;ent of what another -person says. .

R =
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. . “
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.Q . . .. B ‘."./ ._ » . . B . . w
.Application - 1.3 ﬂIndividuals will demonstrate that %hey can listen \ \
Level H) ‘to.what another person -1s saying. e

, . ' : .
e S '{ "a. ~In a variety of situation§ individuals are - - -
v o . %%
- : ' R -—-able to repeat thepbasic content  of what another

SI e +. person is saying. - '’
- o "b. In a variety of situd‘ions individuals. are able : - .
T Lo - to verbally indicate when a.person has not
. o b : /’ Ty correctly repeated’the content of what another
. : ‘ ' ”'ZV.person says-and what was incorrect in the repi—
' _titlon. _ o - W .
) ' -Knowledge ‘2.1 Individuals will be aware that .a speaker may express
o Level, ' ':3' 'feelings. _ _ - ' ) ,?
. . a. Individuals are able to identify the speaker in
: < - - fnterpersonal interactions. i o
' v, . - b. Individuals are able" to*identify whether a
. . - speaker is expressing.feelings of being happy
. s . " or of Being upset. - o
.. . . c. Individuals are able to identify whether a :
o AR AN R n'-speaker is expressing feelings of happiness, )
- _ T "~ sadness, anger, or fear. ’ ‘
LA o : “d. Individuals are able to identify a variety of
: ' . ... words that describe the feelings a speaker may
o o be expressing o T S
- . ) " - O . e
éomprehension 2 2. ZIndividuals will understand that a speaker may- express_'
Level . feelings » .. ;D Co , _
! a. Individuals are able to interpret whether a B
. speakar is expressing feelings of being happy J
. ., +or of being upset. - .
- ' ' : .. b. ‘Indfviduals are able to interpfet whether.a .
S A'J{/’_.,n L speaker is expressing feelings of happinesg; et
S ‘ sadnegs, anger, or fear. -
DR . * . c.‘IndiViduals are 3ble to provide examples of a :
7 S S variety ¢t words that describe the feelings a
o - speaker may - be expressing .
Application - 2.3 Individuals will demonstrate that they can listen '
* .Level - e for; a speaker s feelings. - EARER T
. _f .'_'“. S . : B PR
. - ‘ N ’
LA / / . Lo
~ * ~ ' ' !
) ;’g{ . J\ v . - ! "
S g ”
A R A 4L _ S -
v e ¥ ' ]
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a, For a Variety of situations, individuals are
able. to indicate 1) .whetlier a ‘speaker is ex-

 presging feelings of being happy or being upset
-~ and the reasons for their décisions. '

b. For d iety of situationsk individyals are -

~ .

able to, indicate 1) whether -a speake is ex-. .
:mpre$sing feelings. of happiness, sadness, .anger,

4

qr fear and 2) -the reasons for their decisions.

c. Individuals are able to present a variety of
* -words, that describeAthe feeling a’ speaker may

.. . be expressing S R S .
Knowledge ;3.i. Individuals will be aware that a speaker may expressl
Level ' hidden messages in a communicationm/ . s

S B
.

Comprehension. 3.2

.Level

v N~

. Application_ ;3.3
* Level A

a . "~..
' \

:;r"' Knowledge ! 'ﬁl.l
Level

SR

oo

a. Individuals are able to define hidden messages.

b, Individyals are able to recogrize when a speaker'

is sending hidden messages. . 'X,_ *

Individuals will understand that a speaker may express

. hidden mesgsages . in a communication. 2t

[ ] >’ T

A individuals are able to’ explain what is meanf

(N

. by hidﬁen messages. : B
b. Individuals aré able to provide ‘examples of
situatiahs when speakers werevexpressing hidden
' messages. T : ; : o
\ v ! ) : . L . N el
Individuals will demonstrate that they can recognize
hidden messages in a speaker 8. communicatibn.\.

R ' %

b. . In.a variety of situations, individuals are: .
able to state the hidden message a speaker is

~

LT C. Individuals will develop skills in effective verbal expression,
1 I

‘a. In a variety of situatidns, individuals are able

to indicate when a speaker is sending hidden
megsages’.

]

'sending , , . ‘-..

Individuals will be aware of appropriate self-

°A

disclosing tEChwigues in interpersonal interactions.

.
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o S \ ‘. . L . " ~
e " \ - a."Individuala are able to d%fine self-disclosing : ;'
Ll b. .Indiyiduals are able to: recognize that identifi-

. cation of -their feelings is preliminary to.self-
L e o _ * ‘disclosing techniques. . :
ST« o+« " ¢, Individuals are able to recognize verbal’ self—
" " ' ' ' - disclosing techniques :

d. Individuals are able to recognize nonverbal D
e TR " self-disclosing techniques. B
e T T "~ e. Individuals are able to identify situations
T N where .and. when it is- aapropriate .to disclose
R their. feelings g o ,"'
Comprehenaion 1.2 .Individuals will understand appropriate self- disclosing
LeVel o ,'techniques in interpersonallinteractions

) . v

o " a. ,Individuals are able to explain why identification
P ﬂof their feelings 1is: preliminary to self disclosing-
L  ‘fechniques. - : ‘
_ﬁf-f e '¢‘ *b.. Tndividuals ‘are able to. provide examples of-verbal
Jvoe® T 0% gelf-disclosing teéhniques, - o '
T “Individuals are able te provide examples,ofj
R R - nonverbal - self-disclosing techniques: '

l\o__'r_... R o . .l . Ii.. e
S T T P C AR B "*Individuals. ‘Are able to provide examples of sit~
T e T ‘ﬂ-.. uations where and when -1t is appropriate to dis-
o . o SRR
R A .. . close their feelings 3 : T
. . R P C . . ?" . . : :'.
e IR U "_ . B /
'<vq : Application - 1. 3 Individuals\will be able to. demonstrate appropriate
: .Level . ‘-"“.-A self diaclosing techniques in interpersonal interactions
Cl . LT '
; e e - v a. Individuals are able. to identify their own immediate j
R S o ‘feelings. .V +

~_Luab}~"1ndividuals are . able tq appropriately verbalize

TN l-- o . S their immediate feelings in a.variety of inter—-
c : - =, T "  personal interactions.’

' ' ) s¢.  Individudls are able. to indicate their immediate

: feelingtyappropriately in a nonverbal manner in

o “_ e :a vari of interperSonal interactions
a . . A
Knowl edge - 2. 1 Individuals will be’ aware of appropriate techniques for '

: . Lével © 4 .reaeting to another'’ s communications and to their own ..

o L : o 4feelings and- thoughts +in interpersonal interactions
v 6 : L ’ ’
AT 2 ’ v - - . .
,... - ’ ’ ‘ : .

. 1517




o : et :fa. Individualg are able to recognize that stating ' T
' o - .~ "the.feelings of another in their own words is .

~\ an appropriate reaction technique. :
b.  Individuals are able to recognize that communicat-
* ' 1ing concern for another's feelings, statements, and
__uniqueness as a person through "integration. of.body-.
- - ‘ posture and accurate verbal responSé.is an approp-
s riate reaction technique. - R ' '
c. Individuals are aple to recognize that helping
_ . others~discuss their feelings in.voncre ways is’
(O an appropriat feactign technique.’ ) q‘i o T
o . Td. . Individuals arg able to recognize tRat the volunteer- -
o BRI ing of personal information canxbgfhnfappropria;e
.. . reaction technique, . o o T |
‘e. Individuals are able to recquuage that ‘responding ,
. in a manner that-communicate®™nderstanding and =
respect is an appropriate reaction’ technique. |
. o WL . S e R S S . o R L}
. Comprehension 2.2 Individuals will understand appropriate ‘techniques for
Level o reacting-to another'y Romnunications and’ to their own
- feelings and thoughts in interpersonal interactions.

..
. ,

o

| a. Individuals are able to explain why stating the:
. feelings of another in their own words ‘1s an
' appropriate reaction technique. T S
b, Individuals are-able to explain why communicating
o  “concern for‘aﬁother's-feelingg, statements, and
oo . e uniqueness as a person through integrations of
. . . body posture and  accurate .verbal réépoﬁgé-iq{?ﬁ
S . appropriate reaction technique. A _
: : - ¢. Indjfiduals are able to explain why helping others.
- - o Ce - discuss their feelings in concrete ways.is an '
L L appropriate reaction technigue. - - - .- R
I ' " “d: Individuals are able to e®plain- why the’volunteer- -
. v . ing ofnpgrsonal'idfdgmat::z.can be an appropriate
s : "+ reaction techifique. o T '
I T e. Individwals are able to explain why responding in
- - ' ‘a manner  that communicates understanding and re-
..t - gpect 18 an appropriate reaction technique.
.~ Applicatipn - 2.3 'In;Zv1dqals_will dpmbnsttate\?pprOPIiateltechnique v
~Level v -+ for reacting "to another's communications and to their -
O - ‘own féelings and thoughts. in 1interpersonal ipteractiS‘f{

- N >

U
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- Seminar I

Knowledge

. +-Comprehension
"~ Level *

3.1,

3.2

" a. Individuals are able to provide examples of

a. During a variety of interpersonal interaction,

" . individuals are able to state the feelings of
" another in:their own words.

b. During.a variety of interpersonal. interactions,
: individuals are able to communicate concern -for .

"‘as a person’ through integration of body. posture -

and* accarate verbal response.
c. During a variety of interpersonal interactions,
indi#viduals are able to help others. discuss their
o feelings in concrete ways.
d. During a variety of interpersonal interactions,
'~ individuals are able to volunteer personal
information.

e, During a: variety of interpersonal interactions,-

individuals are able to respond to a situation
* and feeling in a manner that communicates under-
standing and’ respect. : b .

Individuals will be aware of the basic ability ta\
.question or réfuse, or challenge another in inter-
personal interactions. .. ' .
r i .
a. Individuals are able to recognize that there
- .are times when ‘it is appropriate to question
. another in}terms of "when' and "how".

b, - Individuals: are able to recognize that there

"-are times when it is appropriate to refuse'v
another's request. 4
c. Individuals are able to define "I—messages L
dJ”'Individuals are able to recognize that there
are. timés when it. is appropriate to challenge .
another by stating their own feelings and posi-
tion-in tH! form of 'an "I-message. - .

Individuals will understand the basic ability to
question of refuse, or challenge another in inter-
_personal interactions. . e : C

times when it is appropriate to’ question anot
in terms of "when'""and . "how '
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" "I-méssage" to another.
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During ‘a variety ;f.interpersonal'intqracttoﬂg,
individuals' are able to appropriately refuse’
another's\requeétt N ‘ B
During a variety' of Interpersonal ‘interactions,
individuals are able to appropriately state

o

their own feelings and positions by giving an e
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® .. .. SEMINAR II:  UNDERSTANDING BEHAVIOR - R
w . A Individuals will develOp a basis for effective interpersonal skills
e through learning the basic’ human affective needs and the beliefs
o -that relate to meeting those needs. . ) ce
‘\‘ . . b o " R n'.
Cn L Knowledge ' 1.1 1In viduals will be aware.. of the basic affective .
__lnlznuw;ulfxﬁlm»rﬂ"TN_“;A“; needs of. themselv!s and dthers s S
N -‘._”' S "“'_N o :a. Individuals afﬁ}able to recognlzevthe'need to
' oo . love. . L L
‘ b. Individuals are able to recognize the need to
be loved. S : S e

. .c. Individuals are able to~r¢cogn;ie;the.need of
' ‘all people to belong and be significant to others.

oo “d.-_Individuals are able to recognize the need of
all- people to feel worthwhile and be treated - . .
With dignity. : ,‘ .' . . ) . ‘ r\

R
COmprehension 1.2 Individuals will understand the basic affective

. - . Level R needs of themselves and others

a.- Individuals are able to provide examples of .
human behaviors which‘illustrate the need to v

W

love. : : o
Individuals are able to provide examples of -/
human behaViorsuwhi;h illustrate the need to ‘ »

- be loved. - . ’ L e

T o S . -¢. 'Individuals arenable to provide examples of =
' L _ human béhaviors which illustrate the need to
belong and be significant to others, '

d. Individuala are able to provide. examples of

"7~ human behdviors which illustrate the need to

L feel worthwhile-and be treated with dignity.
Application- 1. 3 Individuals will demonstrate spontaneous expression
Level S 4y and fulfiliment seeking of the basic affective needs

w of self and others;during interpersonal intera lons.
R '~.-»g~ ‘AZ. Individuals are able to express ldve, i e.c*\\\
C e o T _ v-empathy, respect, and genuineness in their re-

e lationships with others. »- '
a7 b, 'Individuhals are able to. receive empathy,
e T respect, and genuineness in their relationships
T with others A -

o o M Lo t.- . ‘ . \) [ . -'(. . .

Sete o 155«




SeﬁinarlII IR R .
. ‘ ‘ _ » B
c. 'Individuals are able to expregs their own and :

- e o : ,‘T. ' other's needs to belong and tb be significant -
T 7 . td bthers spontaneously during relationships
. ' . "t . with others."
- Sl S - . de Individuals ‘are able to press their own agd
... . ... . _.other's needs to feel worthwhile and be treated
L ' - with dignity spgntaneously ‘during’ relationships
o T swidth othb\rs : ,
o Knowledge 2.1 Individuals will bé aware of the basic' beliefs that
Level ‘ ' relate to the meeting of affective needs through

4 -+ - behavior.

' . - . ..
. .q ¢ -~

-
' T - a. Indi duals are able to recognize the belief
g ‘ S ‘that¥all behavior occurs for a social purpose.
- b. Individuals are able to recognize the belilf
that people-are decision-makers

_— - ¢+ Individuals ﬁre able to recognize the belief .
'\\ that all people are equal and deserve mutual |
respect. ' o

¢~.A d.. Individuals are able to recognize the belief
 that behavior C‘p be understood by viewing its

i _ -:,. : .\ consequences.
o CE Comprehension 2.2 Individuals will understand the basic beliefs that
o " Level T relate to the meeting of affective needs through
Bho e m 4;-\a Y *behavior vwf ' o ()
: g b A o -Individuals are able to provide examples which
P " . illustrate the belief that all behavior occurs -
- - for a social purpose.
b. Individuals are able" to provide examples which
. ] illustrate the belief that pepple are decision- -
oo Y » . -makers.
. o o RN Individuals are able to provi e exampleé;uhich
e b . illusttate. the be1ief that alll people ar equal
7 B .~ 4. . and deserve mutual respect.
: ' . .- d. Individuals-are able to provide. examples which
v . 1u‘illustrate the belief that behavior éan be
i _ understood by viewing its consequences._ '
: ‘9\ ' e
p A
Y t
v ' ) ‘
" , . < e
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N _g~iApp1ication~ 2.3 Individuals will spontaneouslw deng;
o F/:. “Level - v . can act on the beltefs thaE‘ n',
R A . . affective needs of selves ard-Y {
L a. Individuals are able to spdt 5i’
= . . with others.as. though all Béhg
. \ v \\ w ‘a Secial purpose (i.e. fo
- o b b.”'Individuals are able to's .
v : .2, ‘.- - and ‘allow others to -make decf ;
. v ... personal interactions.
- c Individuals\are able to-ex ect

o d.,_Individuals ade -able to . :pontaoﬁ'-

the consequences of, behaVior as’i}
-und e“tandinttharbéhav .

B, Individuals will develop effective interpersonal skills through

S ”learning the goals of behavior. - -
. \ NS r . .
Knowledge L1 'Individuals will be aware .of the goals of'misbehavior '
vel ° ' '
'*f- . : ,f'v : a.,ﬂIndividuals -are able to recognize the four goals

of misbehavior.
b. :Individuals are able to ‘recognize the mistaken _
beliefs. associated with the four goals of mis- e
N behavior. ' ' ’
s . c. Individdals are able to recognize how others
o ' usually react and feel as a consequence of
pgpther '8 misbehavior. ' :
'd;, Individuals are able to recognize more’ productive
- ~wéys to respond to misbehavior . ’ '

_ Comprehension_ 1.2 Indiyiduals will understand the goals of misbehavior.
- “‘Level S
: . a. Individaals ‘are. dble to provide examples of. the
T four goals of misbehavior.
: v .- by Individuals are able to explain the mistaken
) - _belfefs associated th the four - goals of mis-
N L behavior.
'c.  Individuals “are able to provide’ examples of, how _
others usually react and feel as'a- consequence

Y

of another 8 misbehavior , -

¢
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. b

. . B . ) . o ’ . .
. } ‘Application 1.3 IndividuaIS‘will demonstraterrgiognition the four
Level . . geals of miabEhavior.” o ' ‘
: : a. During iﬁteraations in a psychological education
-4 o L . - © group, individuals are able to acknowledge -another's
o - goal of misbehavior and the miataken‘belief ¢
. o © 7, associated’with it. : -
Lo ____.b. During interaction in a psychologica} education
' R . _group, individ als are able to acknowledge their
ST - " own goals of misbehavior and the miq\\ken_beliefs
.o . .associated with them.
c.' Individuals are able to resist reac ing as-expected
+to other's misbehavior ‘and respond in a productive
manner. » '

j/< o "Rnowle;Le'f 2.1 :Individuala will Be aware of the goala of poaitive be-r

r ~ Level ‘ havior. . . ' .
' o ,a- Individuals are able to recognize the four goals 0
- of poaitive behavior. . v S,

b. . Individuals are able to recognize the . beliefs .
. associated with the four goals of positive behavior.
c. Individuals are able’to recognize how others uaually

3 L . o ‘react and feel.as a .conséquence of another's poaitive
' ‘ ' *  behavior. - .
—~d. 'Individuals are able to recognize ways ‘of encouraging
" positive behavior ¢ ‘ L o
Cbmprehension’ 2.2 Individuals will understand'the goala of poaitive behavior
Level -
'a.” Individuala are able to provide examplea of the four
T goals of positive behavior. - - . v
b. Individuals are able to explain the beliefs B
.~ associated with the four goals of positive behavior.
: , _ c. -Individuals are able to. provide examples of how ,
. T e . -, others-usually react and feel as a consequence
' : [ - of anothet's p&gitive behavior. .
A ) |
Y K4 N 3 ' . - S
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- ways o enqourage positive behavior.

ApplicatiOn '

Individuals are able to provide examp1es of

,fIndividual will’ demonstrate recognition'of thﬁf

. four. goals of positive. behavior. .

Y -

;During interaction with others, individuals are
able to acknowledge another's positive behavior_
and the belief associated . with 4t. '
During interaction.with others, individuals - are
~able to acknowledge their own ‘goals of positive
. behavior and the- beliefs associated ‘with them. -

Individuals are able to predict how they or
others will react to positive behavior.-
Individuals aré able 'to encourage positive
behavior in others. :

: Individuals will,be aware of the uses of encourage- s
ment in effective intetperaonal interactions.

Knowledgeif

..‘

Individualslare able to define enceuragementr
Individyal ‘are able torecognhize situations -
‘where €nceé agement is used by others. '
;Individuals can name - ways of encouraging

Individuals wi11 understand the usés of encourage-.
"ment in\effective interpersonal interactions.'

Comprehension .

.Individuals a§§ able to’ exp1ain encouragement

" in terms of ways of encouraging others and

Application 3.

‘reasons for encouraging others.

Individuals are -able. to provide examples of
situations where encourageﬁent 18 used by others.
- Individuals are able to'provide examples of -

v

: .ways of encouraging others.- R --~"'3‘

-

-Individuals will demonsttate the usesaof encourage— "

o ment in effective interpersonal interactions.‘

Individuals are able to spontaneously encourage
others;.” '.,

Individuals>
‘from others

159 '_f_
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are ab1e to acknowledge ehcouragement
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' ' ' SEMINAR III: CHANGING BEHAVIOR

_A. Individdals“will develop basic skill in didentifying ineffective
. behaviors and more effective behaviors to replace’ them both in

: aelvea and in others . N

Knowledge o m},l,;Individuals will be. aware of ways to indentify in-
. Level : effective behavior .
$ . . .
.V ;' a. ‘'Individuals are able 'to define ineffective
" - " ..»"  behavior as behavior that elicits feelings of
< - IR " annqyance, a:§Er, a ' need to get even, hope- B
S L A -.lessness or wanting to give up.
_.b. -Individuals are able to rbcognize ine fective
.+, behavior. @ .=
...;¢+ Individuals.are able to define a baSeline chart 7
i ~ as.a picture graph of the number of times some-
w ~-one performs a specific ineffective behavior.
o o .. d. - Individuals are able to recognize-a baseline
{ L - chart when they see one. e,
. U 5 .
Comprehension ’[E -Individuals will understand ways to identify in-
o Level effective behavior T _ . :
" . . .~ a. Individuals are able to: explai\\how ‘to determine

S o .~ . when a behavior ‘1s 1neffective.

S _ ' ~ b. -Individuals, are able -to provide examples of
e e L .+ 1ineffective behaviors. .

. ' .« . 'ec. Individuals are able to explainwhow to create a
i o R S o ~ baseline c¢hart. .. R
o 5 .- d._Individuals are able to ‘provide examples of

- SRR hypothetical baseline charts o

. ~ Application 1.3 _Individuals will demonstrate ways to identify in-
7o JLevel S . effective behavior.., 5, , N ,

g 7 . . ." . . -

'l_ ‘\( B a, Individuals are able to pinpoint apecific

S Y R R ineffective behaviors’ that others perform.
R U b 'Ihdividuals ‘are able to count the number of

B _;ﬂb_ e > times. another person performs a specific '. E

R “ﬁ.\\;anh}" ineffective behavior.. TN C -

S N ‘c. Individuals are able to creafaka baseline chart,
= - B graphing the number" of times another person_ g
- o0 - o performs a speéific ineffective behavior

,3_” . ,.lf;t). _ ‘; N : .;;” p;l

P I




4h';f¢,g.;: ”§gm1ﬁarﬁ111 S L
e T "'. ' . S ,'m | l - - 4 s
. S :1. fbhfd\, viduals are able to pinpoint specific_ W
. ' f . ine fective behaviors which they themselves
- - perform. '

e. Individuals are able to count the number' of
o, = _ : -Y/sh times they perform a specific ineffective 3,_
._i..____wl._.,_._. B e 4- ._..l, gt r . -i_;_.,,.‘-.,, Behavior _: [
. _ f. Individuals:are able to* ‘create a.baseline chart,
o " graphing the numbet. of times their own: An-

- 7. . effective behavior occurs. - >
Knowledge =~ 2.1 1Indj vidials- will be aware of more effective behaviors
‘Level - T, to eplace ineffective onés. L .
v “‘f 4 _ a.; Individuals are able to identify an ineffective

,__beha\rl or ~ )
~ b,  Individuals are able to identify a more effective
e behaviof that isJincompatable with an ineffective'

 behavior. - . o v B R,

4 .
. T

Comprehens%sn 2.2 Individuals will understand imore effective behaviors

ldaf Level to replace ineffﬁc ive enes.
R . | . s T - -
as In ividuals re able to provide examples of
'S ineffectiy behaviors .o
: b. Individu 8 ‘are able to provide examples of
, ‘ . e 'efffective behaviors that are incompatable ’
‘ L ; . i;h th 1neffective behaviors. v . .
oo R : f ' ‘
.. Application _ 2 3 Individualsywill demonstrate identification of mdre‘
,Level ) SR effective behaviors to replace ineffective ones. - A
: - ot . ‘
L a.._Individuals are able to pinpoint specific\
S ineffec;ive behaviors in. others and themselves.
e . b, Individuals are able to.specify more effective .
ot T n\k“'*'behaviorgggbat are incompatable with- ineffective

y _behaviofé in others and themselves -

'B, Individuals will develop skill in identifying specificdreinforcers
for selves ‘and others.m. Sl s o A

- SV {

.‘s‘

. i
o f

o, _Knowledge T 1.1 Individuals4l}llfbe aware o Ways of identifying,

";,4* : "Level o b specific ;eipgggners for ot ers._' o Ce
.’.' : o \’/l‘ e :?: | . - .V 4 :.4-- o o o “ —‘
. / .' ’ "'l'_ L4 = i @
- . _1(;2: . .
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. : S UIndividuals are "able define reinforcers as

B ‘ ,things, activities, positive interactions, and

' .feelings of worth and esteem that encourage a
A ‘ © person to repeat a.specific behavior.
b ‘ . b. Individuals are ablé to recognize the two .
St e types- of -Teinforcers: - =
o '1) concrete- (1.4., tokens,_food, toys, _
activities, étc.). -
‘2) - encouragement (i4e., f0cusing on assets
~ amd strengthsyto‘huild self-confidence and.

ToToue gelf-esteem.) . .
L e T ¢. Individuals are able tgrrecognize that observing .
o .. _ . ¢r . 1s-a way of Rdentifying reinforcers.. o
‘ ‘ ' ¢, d. Individuals are able to recognize that inter- :
‘ > ‘viewing is-a way of identifying reinforcers ) -
4 ce @
Comprehensi%pv 1 2 Individuals wfql understand ways of identifying S
. . Level - . specific reinforders-for- others A e

R : L a. Indfgiduals are able to provide éxamples of
g N S s reinforcers. \ o
S e .~ b. .Individuals are able to explain that there are -,
. = " two types of reinfercers: . S
B - . 1) concrete (i. e., tokens, food toys, activities"*j”

S etCo) . 1 .

R ‘ !) encouragement (. ev, chusing on ajﬂets and .
' o ' strengths to build qelf-confidence and self— b gt

S . esteem.)
A -~ .c. Individuals are able to provide examples of -
' . 'observatiBn as a way.of identifying reinforcers .
- d.;vIndividuals are able to provide exampleq.of © '
°. 'inteﬁviewing as a way of identifying reinforcers
‘. . Application 1,3 Indivii\als %111 demonstrate ways of identifying N
'  Level L speeific reinforcers for others. )
- f,é.' Individuals are able to. observe others as a L 2
, o .o means of' identifying their reinforcers. o g*" -
© " .od. . 7 b. Individuals are able to interview others as
. P '+ 4 means of identifying their reinforcersg?
< . _— ) c. Having a 1ist of specific reinforcers- -for - '
Coe R ‘another person, individuals are able to divide
SR o L - the reinforcers into’ two categories 1) -concrete
“ I : 'reinforcers and 2) epcouragement . reinforcers. T
RIS WD ‘ v B T
X o N ) . ] B . . . > >, » . - . P -
s : e ,
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© 7. %' | Knowledge 2.1 Individuals will be aware: of ways of identifying
oo 4;27 © Level - | specific reinforcers for themselVes
- :f e S - Individugls are able to, recognize that writing f-
e L S ‘“do ~things- they' 1like; thiggs-they-do,-and -
. f, ’ . % thijgs they like others to do for them are
, L X . '\ 'wayd of identifying reinforcers. :
S K o .+ * " b. Individuals are. able to recognize that their
o ;f o M) own reinforcers can be identified by ash}ng -
S . o other& to observe them
. « ' Toee - D
“\ . Comprehension 2. 2 . In viduals will understand ways ‘of. identifying
g B Level specific reinforcers for: ;hemselves N
“;j " | N : a. Individuals are, able to provide examples dof
‘ [ ! . . ways they can’ iéentify their own reinforcersg, -
. v (4.e. writing dowq shings they like, things
. _ ‘they do, and things t ey 1ike other to.do

) f;for them.) -

: 'b. Individualg:are .able ’to provide examples of o
e " observation byhothers’as a means of identifying
W @their own reinforcers N .

1“1"Q.4 . Application 2.3 Individuals will demonstrate ways - of identifying
. ' 'Level - . 'specific reinforcers for themselves.
. ’ _? SR a. .Individuals are able to identify their own '
T L ureiﬁforcers by writing down things they like,
. L ~things they do, and ,things they like others
Y 2 * to do for them. .. o
_f; p T " b Individuals -are. able to ask others €0 observe
; ngrf them as-a means of identifying their own re~ -
Y N 1inforcers - . i
1] 'I". - v i Ty o - :
';f ;ﬁHC. Individualh will develop skill in writing behavior change contracts-"‘
. ! with-groups, with another individual and for self o
jft _ Knowledge ' - 1.1 Individuals 'will be aware of ways to write behavior,
- Ievel . . .. - change contracts with group& ot " S0
o --,-,‘J.,;‘v . ‘ 4 P Do ,
S SR a. Individuals are able to recognize that identi— ‘
KR : . fying a specific personal behavior to ‘be- changed
R ) v dis part of writing a behavior change contract
; S . witb a group S L . .
i P B '." . , o L " NS .‘
SO N L R
R L =1s7- - ;
:‘.\h g N ‘ ‘\ — - ~/"' E * ‘i‘ ' * ’
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‘:ﬁ;?; _"-bigifndividuals,are able to.recognize that‘helping
. 7 " &> to identify a specific group reinforcer is part

c: Indifiduals are able to recognize that helping .
"-_  othe¥s reach.their goals is. part of: writihg a f”
* ":behavior change cqntract with -a ‘group. *
e da Individuals are .able to Jrevognize - that setting
R . '3"specific frgquenc g'limits -and time'limdts are
) S parts o writing behavior change contract with
R T a gro o, . ; . . 2

0
. >
L]

y o ’ L o Ao N N
_.{- . Comprehensibn 1.2 Individuals will understand vays. to. write behavior
' Level SR changé contracts with groups. S ,¢ .

. i\’
L]

%, a Individuals are ab1e to: explain why identtfi—
- , : : j catioﬁ‘of a specific personal behavior. is,an{
T 2 oL T »important part of writing a behawior change .

’ e : - .o . .contract with -a grQup. ' T
| " b. 'Individuals are able ‘to eXpl-ad.n Qﬁy ideﬂtifi-~ _
o Lo " .4 7 cation bf a Specific group, reinforcer 1§ an -

4. B .- .. 1important pam of writing a behavior change '

. B _contract with ‘asgroup:,

o . . Ca. Individuals are able to eXplain why helping
S .. votherg reach:‘their' goals'® an, important |
' ) : ‘ -’ part of- writing a behavior change .contrdct with
. S - e :a group. ' 3 &;i,zc j..:_u; B
AT S N IS 0 Individuals are able to: eprain whyvsetting ,
R (_ AR e T specific fiequency 1imits andetime 1imits: are;lf
N e T . important parts of, writing . ‘a behéVdor dhange o
IR 'l, PR contract with a.group. - v L cilge o0
. ' : - e . . ’:" 0-\\‘_ ‘ »
Application b; 1.3, Individuald will demonstrate ways to® write “behavior -

__;»“', Level ;‘ Lo change coﬁtracts with groups. 'g‘ oo #l-- b

.
> ' ) . L

-

”ﬁ;’~ LU al Individuals are- able to identify\i\speCific_ STt

, o e personal behavior to. be changed-and write that.

_“quif S ) o ',u; as . ‘part: §¥ a behavior chang. COntract with a

R e L SR - group. . f Ll L oY
R b. :Individuals are able to pinpoi,nt a spec;lw,fic :

T "f"(j“'; : group fbinforcer -and. wr. hat as part f a .. °

R AP S behayior change contract h a. group B

B L. . A . T ) . .
.t '.~"'\’ AR U . b, . .‘_ , . 0 . \_ ' . . ”,

-of writing a behavior changé’contrqct with .4 group.: - .

’\V
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... &. - Individuals k' able to specify how .they can
R " help otliers :.r_h their goals and. write that
" -as part of a behavior change, contract with a
e group. - L.
7 d.* Individuals are ahle to set specific fregaency
o 1imits and time limits-and write those a parts’

-'i- L ' I oo of .a behavior change contract with a group.

- : .- *.7. e. 'Individuals are able to- :successfully carry ouégu R
L e . the témms of the behavior ‘change® contract ;“b
. R .

RN writtén o R C e
s . '.'. \ - . . LN " ../.
Knowledge 2.1 Individhals will be aware. of ways to write behayior

Level ' BT change contracts with another individyal

L

. X . .,.'
.,._[ S L.oa. Individuals are aBle%to réc

T .~ may take part .in a behaviot ¢ 3 g ; L}éuh_t*"
' © with another individdal EWO | ’
1) as ‘contractées who are chang ng behaviors

A T 'a}wor 2)- -as- -the contractors who are reinforcing ,Ag« ‘;
. 3

: _ . another's behavior change.
I - - b, Individuals are able to recognize.that identi—

Y o SR . fying a specific behavior to.be changed is part’

T - &' with.dnother individual.

4 ', .. of writing a behavior change contract with :

el Tt . anothef individual. T .
- .. %' " c. Individuals are able to recognize that the: -
- ' -identification of specific reinforcers is part

of writing a behavior change contract with
) - another individual. = - -

v d.*. Individuals afe able to rec0gnize that setting
' . X - specific frequency limits and time limits are

< .. o o ;'_parts of writing a behayior change contract

’

*

- &' Individuals are able to recognize that™ the
setting .of periodic contract review sessions .

. .'i e T ~ is part of writing a Eehayior change contract‘
o -3 - with another individu

" * Comprehension. 2.2 Individuals will understand ways to write, behavior

, . .
. - o . ‘ . e
. . . . .
- Lo o 2 . ’ i s . ¢,
RN . . -
. -" P .. . L— .
. R . ) .
. .« N .
f . . N
. &

Level . | " change contracts with another irdividual.

» ‘l". _.‘vx ,\ / - - . 4 ., . )

oL, . a. . Individuals are able to provide examples of :
’ S the two different ways they might take part ina’

T

T x -159-
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'

2.3 vIndlviduéls will¢demonstrate ways to write behavior
: change’ contracts with another ind;vidual.., Ce

a.

~ important part of writing’ a behavior  change
. ‘contratf with another individual.- '

. ",
e - ‘ . ) .

Py -

) as contractees who are changing behaviors or

2) as the contractors whdé are reinforcing .
another's behaviof change. . .

“o

Individuals are able té explgin why identification

of a specific behavior to-be changed is. an
3

v

behavior change égntract.Q;:R\anothgr'ihdividhal; ‘p'?

Individuals are able.to explain why identifications

of specific reinfércers is an important part
of writing a behavior change contract with
dnother individual. ' T
Individuals are able to explain why setting
specific frequency limits and: time limits are

" important parts of ‘writing a behavior change

contract with another ihdividﬁal.; . _
Individuals are able to explain why setting

another individual. > . . —
. e h * .

., .

.

-

: . T - . .
- Individuals will,detegg}ﬁ% whether theyh0111

take on the roles of contractees or cohtractors

".in;a béhavior change";”c:on't:_ract:'wj‘.t:h_\imot:her',_.~

individual. .-

ind{vidual... ol \ ,
Individuals ,re able to identify specific’re-

inforcers and write those as parts_of»a/thaGior.

change ‘confract with another individual

"

. - Individuals are able.to 3dentif§ é-specifiéY s
. behavior  to be, changed and write that as part "’ .
- of & behavior change .é;d'a%th adother . ..

Individuals are able to set specific frequency .

limits and time limits and write those.as parts
of a hehavior change cont?act with anothex, = -
individual.’ A ' o
Individuals are able to set periocdic contract
review sessions and writesmthose as part of a

behayior_éhhﬁge contract with ano;hgr<indiviﬂuaf.

. - ) o,

‘periodic contract review.sessions 1s an important
"part of writing a behavior change'cﬁntract with}
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_ _ ‘ , - £ Individuals are. able to successfully carry out, ;'
‘ C S _ . \elther as contractees or contractors, the terms
T f B ey f the behavior change ‘contract written. <
“ o S a :
Knoqledge ,3.1 1Individvals will be aware of’ ways to write béhavior
. ° Level o change‘contracts for themselves. . :

- . .a. Individuals are able to recognize that identi- AN
S0 o . fying a specific personal behavior to,be changed o
e A\ .
N X ' * - is part "of writing a behavior change contract i '
7\\\~~ LT -~ for themsgIVes. Vo L
oo, b..fIndividuals ‘aré able to recognize that’ the_
" - ‘identification of -specific. reinforcers is part - '
o _ ' -+ of writing a behavior change contract for L t“:
N .. o themselves. -
A - © . c. Individuals are able to recogniie that setting
.. ' T ' spegifiic frequency limits and time limits are
Ce . parts of writing a behavior change contract for
- y o : -+ themselves. ‘
AV . d. Individuals are. able to - recognize that the setting
v L "~ " of periodic contract review is part of writing
« o e a béhavior change contract for themselves.

- [ . . -

-

s
.

' Comprehension 3.1:'Individua1s will understand ways topwrite~behavior'

Level T ‘change contracts for themselves. .
. R ouxs QAN Al Individuals\are able to explain why' identification ’
D " .. . of a specific personal behavior.to be changed 1is
IR o ";/ _ an important Pgrt.of writing a behavior change
‘ ~ centract for themselves. - %
. Lo b: ' Individuals are able to explain why the, identification
e o . : o - of specific reinforcers is anaimportant part of
oo re writing a behavior change contract for themselves.
o ¢ L c..h,&dividuals are able to explain why setting . -
. - N, ecific frequency limits and' time 1limits are .
’ = _ :  important’ parts_of writing 4 behavior change -
. L ¢ contract for themselves. ' .
S ' d..7Individua1s are able to explain why settingf :
i _ R o per c contract reviews is an importanﬁ’narf’*
o : 5 . Eing 4 behavior change contract for themselves.
Application 3. 3 Individuals will démonstrate’ wiys to write behavfor f" '
. Level change tontracts for themselves.
" Ny . - o, - Re o ! . B
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o - | wa. Individuals are able to 1dentifyqa specific.
o - ~ behavior to be changed and write that as part
of a behavior change contract for themselveg.

) : - . b.’ Individuals are able to identify specific
N T, ., reinforcers and write ‘those as .parts of a.
, . behavio;_change'contractffdr_themselves.=f
: o - c._ Individuals are able to set specific frequency
. LT - limits and time limits and write those ‘as parts
S © o 'of.agbehavio;'chaﬁge contract for themselves. .
T , B d. Individuals are able to set periodic contract
. e _quﬁ . o reviews and.write :those as parts of a behavior . o
Kl T change contract for themselves.  ~ .= ‘- :
K E ' e. Individuals are able to successfully ‘carry -
- »+~ © out theé tm the. behavior change contract
_— . wreitten fo¥ themselves. - = . s
‘ a
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13 " -
ﬂ . - . . 1 .’. 2 ~
P ) » EH . // o . .
’ LA ' . ( . 4 L /
oot - . . . P o
o . o’ o
e F?\" . - B
. L . . P .
. C - .
.- 4 » . , i ‘ - % ‘
) »:; ‘;r \ : r
X‘ - - toe - B >
. " 3 -
» ” ) T
‘3 s .
> ¢ - [4 ? .
. » v
e . ' o w '
o R oL .
. ¥
. g 3 1.5 3
4, -162= »
, .
‘\ - /‘ ’ * - 4
N (3




. . v
e . v C . . o . 7 - e
C . . . L T N X L : N . . T - o,
: - : y s . _ e . _
. . - . i N . ] . N LT
~ . . T

.2 . - BIBLIOGRAPHY | C T ey

o e . ) .

", . References _
$en . Commercial Materials ~ -, - L ’ )
T - REFERENCES

; : "",.':i L ‘ ] . .., . . )

o Bloom, B. (Ed )qt_gxonomy of educational objecti}es The “classification
e of educationalggoaks‘n~Handbodk I, The cog;itive domain. New York,

David McKay Company, Inc 1956 . .
Tre : S o s
- Carkhuff R. R. Helping and human relations'» A primer for lay and -
. professional helpers; Volumes I & .II. New York*f_ﬂolt,.Reinhart
& Winston, Inc . 1969 . RN

N . T ’ O
‘

Dardig, J.c. and Heward W.L. Sign heret A contracting book for children'
- §nd their parents Kalamazoo, MI: Behaviordelia, 1976.

- "~ﬁDinkmeyer, ‘D. and McKay, G.D. Systematic traininggfor effective\parenting
o (S.T.E.P.): Parent's Handbook. Circle Pines, Minn.: Ameriean Guidance
Service, 1976. . o ; . I

Cw :lDreikurs,'R y Grunwald, B.B., and Pepper F.C. Maintaining sanity in - .
o ~the classroom: Illustrated teaching echniques New York: Harper &
[ . Row, Publishers, 1971. \ :

L '”Egan, GQ' The: skilled helper. Monterey, California: Brooks/Cole Publishing
N Company, 1975. . R - -‘}\
: "7Gazda, G M. Human relations development‘l'A manual»for\educatorsg” Boston: -

: - Allyn apd Bacon,k Inc.; 1973 : — PR
N . i g o Tt
"-...Gordon, T. ‘Parent effectiveness trainingo‘ New York - Peter H. Wyden,-.

e © - Ine., 1970 L . ST '& |
L ndricks, G "and Roberts, T. B. The second centering book Engléwood o f
B Cliffs, New Je;sey.. Prentice Hall Publa\hing Company, 1977 ' . N

IVey, A. E‘ Cultural expertise Toward systematic out come criteria in
~ “counseling and™Psychological education “ Personnel and Guidance lournal
55f14977, PP- ’296-302/ -

..
A N

o _vIvey, ‘A.E." and'Gluckstern, N.B. Basic attending skills: Leader manual.
North Amherst, Mass.: Mlcrotraining Associates, Int., 1974

Y

. Tvey, A.E. and Gluckstern, N.B. . Basic attending sKl11 5+ Participant
. 7 manual. North Amherst,vMasgff Microtraining Assot{ates, Inc., 1974.

' Ivey,:A;E. and Gluckstern, N.B. Basic influencing;skills:f Leader
- manual?’: North Amherst, Mass.:.,Microtraining Assoicates, Inc., 1976.




s

- Ivey, A.E.. and Gluckstern, N.B. Basic énfluencing skil{ifl*Participant
manual. North'Amherst, Mass.: Mi?;ﬁEraining Associates, Inc , 1976.

‘f) knaas, W.J. Rational emotive education: A manual: for elementar? school";
* " teachets. New York. Institute for ional Living, Inc., 1974.

' Lundell, K.T." Behavior contracti;gﬁkit Linden, N.J.: Remediation

' A880ciaté§ Inc » 1972, : _ Sl
LN . S , : - Q,
Madgil, S. and Madgil c.’ iagetian research. Compilation and_comnentary
R Windsor, Berks.:  NFER Publishing Company Ltd., 1976. e 2

Mahoney, M J and Thoresen, C E. “Self-control: Power to the person.-
: Monterey, ‘cA: Brooks/Cole Publishing Company, 1974.
v “
Miller, W.H. Sg;temati barent training,._Champaign, IL: Reséarch
) Press, 1975+ o N - '

Neisworth, J.T., Deno, S.L., and Jenkins, J.R. ‘Student motivation and
classroom management. Kalamazoo, MI: Behaviordelia, Inc , 1977.

}& .. .: Patterson, G.R. and Gulliod, M.E. Livii with children Champaign, L:
: . Research Press, 1971 B P ,

Randol h, N., Howe, W and Ac erman,‘E. Self enhancing;education
Sanup*Clara, CA. Randolph, owe, and.Acterman, 1971. .
4 .

Ta

- . o . . . . . .
. a” - - . q . ¢
. - Ty . Co - . .. L -

I
Nas
A
L 4




© .

COMMERCIAL MATERTALS s | o

' <L . ) D -
__,’_;\4 a . y -

Anderson, J.L. and_ Henner, M. Focus on self—development, stage three:
Involvement. Chicago: Science Research Associates, Inc y 1972, >

N

'Bread and Butterfiies Power play (film) Bloomington, 2nd tional
) &Instrucfional Televisioﬁ “1974. " . 7
s | Din yer, ﬁ; Developing understanding f se others (DUSO) = .~ - . .
‘D-1 and D-2 manual. Circle Pines, Mifn. American Guidance Service, -
Inc. ,'1973 'H : o T . et
3
Dupout, H., Gardner,_O S , and Brody, D, S’ Toward affective development _ -
(TAD),, Circle Pine . Hinn American Guidanah Service Inc B 1974. '(?~7 ’
DUSso. (see_Dinls_meyer, .y - T T e
-Focus; (see Andersen, J.L.) . gf_ ’\\ 7 o ;*_' , : v
_~ Hannafor '.M J. (Coordinator) The funtastic book Gevinhtt County, Ga - ‘
 Gevinet® County Elementary Counselors Association, 1976, ’ . <
d . R “ PR
Harmin, M.' Making sense - of’our lives. NiIes, I1l1.: ,Argus, 1974, oo
02 How dare you’ feeling? ' T ce o g
» Feeling words .. o7 ‘ ' : . o . . ,
) Feelingg display ‘\g . o T ..
. ;4 -’ ’ . ' ' T 2 . ' - ,A v
cLt Making ense of our 1ives (see Harmin M ). T S R o

- Others, lﬁmm film, White Plains, N Y - Wombat Productions, Inc , no date.
Others

The ungame. San Diego, CAY Pennant Educational Materials, 1975

e 'Simon y"8. 1 AM LOVEABLE. AND CAPABLE (IALAC) (Filmstrip) I;Iiles, IL'._:’
Argua Communications, 1944. ﬁ—;* K |

K4 . o . \
- - ~ Pt » 2
. . ﬁ \[ . & 1
: S
- - . .
] 8 - -
v - . I
J { ° \ 1
‘e o -~ - o - “
o : {' L E ‘
’ NN - \ [
- C e -
. M .o e . L~ . . .
T . . T ’ .
: Iy , ; S S .
’ . ° . s |} I :
4 ) M et * ' - ’ p i
- .. 5 ' . z:/
&, ’ ’ i s . ~
EEN Ve N A 5
- ..
i . ' i 4 “Q-\




