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ABSTRACT . - A Lo
I Remedial writers tend to be students who have never
written very much, who come from families or neighborhoods in ,whaich
more than one languagé may be' spoken, and who have sensed their
Froblems but have been unabl®-or unwilling to do much to alleviate
the difficulties. Unfortunately, the environment and attitudes orf

‘many college remedial programs often: represent only one ‘more cage for
pany of these students. Because little stature is given to

. individuals who work in remedial prograas, many tend to be statfed by
unqualified personnel. This situation can lead to serious attitude’
Froblems that inhibit Students' progress. Structure is another amajor
cause of "the failure of remedial wvriting programs: they lack “
_flexibility,nclearly-defined_goals, and materials that are ‘matcaed

. 'with the learners. Another concern is what happens to remedial -
writers when they leave a basic writing progran. The supportive
atmosphere of such a program{may lull“them into thinking they will'
redéive’special.treatment everywhere. They also tend to have poor .
reading skills, and the procg¢ss of catching up is slow and painful

for then.'Sone;suggest@dnﬁ or improving basic writing courses .
include developing better acher training, educating the public
about the need for staff ajfd materials, working with publishers to

get better materials, and fontinuing to investigate better ways- to
‘teach .remedial writing students. (TJ)

W)

S T S , -
» L. 3. ) . \Q . - . o . ° ‘v \\'

- .
° ) . I
wq. . . - ! '<

p*i********#%**#****f%******#*****yt*******************i#*************t

* -Reproductions supplied by EDRS are the.best that caﬁ;be made *
* " from the original document. . L *
it g AN

1 . ¢ N -
'\ - 5

P




7

3
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[ : Why OurﬂEfforts with Res;d{alWriters Fail -

The term "remedlal" as’ applled to writing has ex1sted for ‘some

T

course in remedial Engllsh has been

Back—when many of -

llsted in UCLA's cagalog s' ce the early,l

iial wrltlng courses were‘in the curriculum

"«and frequently referr d. to, at least in the dormltorles, as "bonehead!'

Engllsh But I .do

enrolled 1n suéh a course: at t utfon ttended, bonehead
/\

ot recall any lastlng stlgma attached to anyone

"Engllsh was Jugt somethlng that happened to- people and had

3

endured, How/vqr, our remedial populatlon then and the reme‘lal

-
populatlon/now may not bear too close ,a-resemblance, If we want to

plnp01nt the t1me when the sh1ft in populatlon occurred, we mlght

4

consider the appearance of(fpen admlészons in the 60's as the turning,

/
.p01nt , Probably no other higher educationnpmllcy dec1s10n has done

more to thrust the problems of remedlation upon collegesand un1ver-_

J

sitieas and at a time when they were least prepared to cope with the

./ results,

w

R
+

) . % .,
When one asks individuals to define what they mean by the term

'remedial writer," SOme general agreement on broad character1st1cs
emerges, but a fa1rly wide range of- d1sagreement surfaces as to the
exact point at whlch a student becomes remed1al and is treated differe:
ly frOm a student who is "regular " ' ¥ |

For example, the followmng items have been‘01ted‘§" the most
"

|
prevalent problems of‘the remedial wr1ter°



; Overusq of peJoratlve

“write about; ™ ME, am going. to

" Predominance of slgple sentences}

p, L .
andghonorlrlc/words and intensi-

fiers sucﬁ s " onderful,’! Wgrdat, " and “'"very nice"
R F

rupt 1ntr0dwﬁtlons beg1nn1n§ thg :I im go;ng Eo
escribe4" also abjup conf

cluslons°"\%n§¢that 1s why we must do itn

Embelllshment and: £ahcy words ‘= straining for the $600 -

W11 do-

'

word when .a ‘ten: ceﬁ{\bne

Selection ot a word ‘that they can spéll rather than the
morq.accurate words theyxgan ggt/~ o . . -
Inconsistent use of talkér\style, wrlter style whlah
reveals—a Tack of awareness - abqut audierice

\ ‘. . ' D)

-

>

. [

:Extenslve use Of sentences follownng subJect-verb pattern

8 L ‘

o~

“An absence of transltlonal dev1ces

On the other hand Mlna Shaughnes/x, muose flne work has been mac

avallable through the publlcatlon of Errors and Exnectatlons (Oxford

University Press, 1977), suggests that rem dlal ertlng students can

,?~

be recognized by-the follow1ng chd&acterlstlcs 22

SN . _'__'.a,'
b,

7\
.,
¢ , d.
-" -
- 5
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They. produce a small amount of wrltlng w1th a large .
percentage of’ errors--approx1mately 15=35 errors per
300 words, 4 . . '

They make fmaueqt errors in handling the, ‘o-called
‘regular--features of standard English, particularly
past -tense of regular verbs and plural inflections of .
nouns,. . : ‘
They make numerous,snelllng errors that seem to. exhibit
‘"o pattern,. : 3 ,

They express themselves/in syﬁtactlc thickets so dense
that even they‘end up’not knowing what they wene trylng
to say, - ) -

They/;xperience frequent problems with punctuation.~

They are restricted in their writing, but not their
speaking, to a very narrow range’ of- syntactical' and
rhetorical options; these, 1n turn, lead them to write
rudlmentary prose, * , : /, ~

N <

-

Few people would claim that eharacterlstlcs in both llStS do not

mark at least some remedlal wrlters.
&l\

- [
Howeger, the whole problem of

‘_-* . ) . ~

3
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classlfylng these students 1s not oulte as s1mp1e a

ter1stlcs_would suggest.o A ¥a1e, a Harvard, and a UCLA, for example,
N

‘ose charac-

may have what the\ conslder a remedlal wrltlng populatlon, but those

o : ?

inst1tut10ns' tplerance levels for errors re probably much lowen

than most of us are famlllér w1th For exa le, in’ Betty Bamberg's '

-

at UCLA,\sffdents o

'

study of the freshman ertlng populatlon in 197
4 ' D
whose scores on the College Engllsh Ach1evemeﬂ% Test fell below 600 o

o

were glven an obJectlve examlnatlon and an 1mpromptu essay, those _;
not scorlng well were- placed 1n SubJect A, a remedial wrftlng course 3
But t,achers rarely see subgtantlal numbers ,of students w1th Board |

I - g .
scores df 600, Because of these varlatlons in the 1>opulatlon of (F

"y

remedlal wrltlng programs‘llt is 1ngreas1ngly dlfflcult'for/tyachers
- : .o\

to{%ompare notes or even trust the llterature ‘they* read a out remedlal

wrltlng‘ The 11terature is. full of refer nces to develOplgntal

Ve Engllsh, baslc writing, enr1chment actxv1ty, supplemental skill bulld-

1ng, and wrltlng labs; we have even sllpped so low .o occa51on as to
speak of Engllsh for the d1sadvantaged or hand1capped and Just the !

N
other day I came across a reference to’ Engllsh for. the termlpal

-

-student The general tone of most of these labels suggests thet we

-

' are deallng w1th medlcal nroblems--and we reinforce that 1dea by

o L o
sendlng many of our students to clinics and labs for dlagnosrs and ?/2
presch.th_ons,x ' :

_ f\ AN ,
Simply hav1ng\all of these character1st1cs outllned for us, then,

does not proqlde us w1th a complete pacture. We can 1n;er from stu-~
dents' performance and from d1scuss10 § with them that they have never
written very much, in or.out oq schoo that they: often come from
famqﬁnes or nelghborhoods wherF more than One lénguage may be spoken,
and that they have,often sensed their aﬁpblems byt. been unable or

- [

f — ~ | - {-. "
" : ' . . s .
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' unwilling £o actually do much to alleviate the dif'fit:ulties

No matter what deflnltlon we use, however, all ‘the ev1dence. 4

. ZTN,
: seems to suggest that the roots of the problems w1th remedial wﬂ&tlng

. A

,,students are anchored 1n experlences that ogcur before college. Some

I

:h of these experlences we may have llttle control 3ver, whlle we may be
k3

the central cause for others fwln th latter case, we- are beg1nn1ng t(

.

i,
docuhent through case studles and student autoblogravhles what some

-~

of the causes for later fallure may be, E 1zabeth Metzger, for ex- :

4

ample, in a case: study-of two college students and fOUr- secondary
¢ VN S
o school students from workzng class famllIes,uwho hbd been labeled

falllng wrrters, dlscovered that none had recelved any conslstent
\teachlng,of wrltlng and that what 1nstruct10m had been receive | ;:.
v favored mechan1 8 and ugage over . other aspects of wr1t1ng.4<‘Td>x
pattern was repeéted in the study by Betty\Bamberg of students en-v
rolled 1n SubJec¥ A and EngIish 1 at UCLA Emphasls on, composltlon i
1nstruct10n in hlgh school,for SubJect.A students was low; w1th the
exceptlon of grammar 1nstruct;on less than half of the SubJect A
' studenks had recelved as many as thnee or more semesters of 1nstr%ct1c
for, any wrltlng aspect, - And even among nngllsh 1 students, there was
{'“no aspect of wrltlng whlch ﬂ%celved three or more sememsters of 1nstnu

';, : e N
tlon Interestlngly enough, in sélte of the present call by the publl

‘$ for a mov7 back to baslcs, the data in the UCLA study falled to v o

estab11Sn that students were not recé}v1ng s&bstant;al 1nstruct10n in

N 'grammar.v,Flfty-elght pex cent of the students 1n Bngllsh'l and flfty-
three per cent of'swbject A students had recelved.three or’ more
semesters of 1nstruct10n.\ ThlS leads to the soechatlon that the<

hlghen proportlop of errorskln grammar and mechanlcs found in the

- wrltlng of remedlal students could be attributed to 1neifeot1ve
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:hlnstructlon rather than too llttli’lnstructlon.pv
| Studles such as.the two prev1ously c1ted suggest that much of
our approach to teachlng wrltlng at the elementary'and secondary leve
;may be suspect \ Theutradrtlonal K-12 . currrculum,ffor example, encour
[ages act1v1t1es w1th simple'Sentences and short paragraphs up to at -
ledst grade” ten, and there is no consistent guldance for deve10p1ng
'multlgraphed wrltlng below grade nlne. As a“result we have 1nadvert
condoned the notheachlng of eytended wrltlné untll late in hlgh schm
1 and at that=p01nt 1t may be too late for sorje studenﬁs to ever catch
ﬁ‘-Students' account of'thelr early experlences wlth'wrltlng wbuld seem
o to ;ear this out L . '.f : - -C%;'

1 4
One of the first wrltlng asS1gnments L requést_of students is

‘.
Coet TN

: o -
- an autoblographlcal account of how the1r presenteattitude toward writ:

was.shaped The autoblography is not to be graded It is, instead'
an’ attenpt to understand the perceptlons -of the students' toward thelz

.v'yrrtlng experlences.- I suggest that they might cons1der the follow1ng
,duestlons in coming to grlps w1th the subJect'

a, ‘When d1d you first begln to wrlte°v

\:///\\' b, What SpelelC experfences, events or ‘people do
' - you’ feel have affected your le rnlng to write since

you entered school° Why were
c. What do you th1nR51s necessary to 1mprove your writing
or to overcome your attitude toward it?
T -
- d, How 1mportant do you think wrl ing,is'to your future,
-+ 1in school and ou;° :

vhese s1gn1f1cant°

As mlgq be expected readlno' these accounts_ is fascinating.' I
nN .

have galned a be;ter unaerstandlng og students1 apprehensions about

‘,wrltdng from such an asslgnment .and it had helped'mqblmmeasurably in

N
taflorlng’my instruction accordlngly, !Here are a few excerptsfrom a

_variety of papers: . Y
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o - Those awful red marks all over my essays, book report
’ ey or term paper never.seemed to end. In fact, my ‘weiting
' S has always left plenty of room for criticism, I ould
sit hours*writing,,proofreading<and'checking'spe%ﬁing
: . .before passing my work <in only to get it back al marked
« . up. I nbverg,ave;been,excitedvabout'writing, I think'
R ' mainly because I never had a teacher willing to sit dowg
SN - and really teach the art of writing, '
: ) .o, ‘ *?****?*. ' /
I found in grade s¢hool that as long as you participated
- 1im, class, 'you didn't have to-do any homework at all, I
- flunked a,lot: 6f" classes that way, but I would always
D pass at tﬁe end.of the year, I would just flatout refuse
' - to do any homework, So often I can remember my teacher
2 ' saying, 'And this paper.wif% b ue no later than Friday,
or else,' Friday would roll ground and I.would hear, ‘
‘'Peter, where is your homework®' p until about the ninth
grade I said something like 'I it.home' or anything:
else that camé to mind., Then abput- the ninth grade I
simply said, 41 didn't do it.t' When asked why, I.said,
I didn't-want to.' That always ended it. In English

oL
B

class, as long as" I actively participated .in class, I .
., 8till got.a passing grade, . PR :
. R X \ , KK X XX

Penmanship was important at this seliool and I was terrible
at it The nuns awarded eXcellendg in'ipenmanship with a
varieiyyof'impressive religious stamps placed on the papers,
Size, and quantity let the student know exactly what she.
thought of your work. ' I was happy with a small stamp of
“baby Jesus. but the other kids not only got baby Jesus, but
Méry, Joseph, the three kings and the whole manger as well,
Being totally outcldysed and getting-no satisfaction ‘from
i, I quit'tryingg o S, .

One fiﬁal account seem# to stmmarize %he éxperience:of'many:

.My Writing Career T,
Papengl ever wrote was a four page report on
n., J received a very good grade op the paper.
as in the fourth grade., I r ally liked it

N :
The'firsg
Thomas Jeffers
_That was when
at first then/in' the f#fth grade I had a bad Aeacher, ' She
_fmide the wholg class write out of a handwriting book -just to
improveé_our penmanship.. As you dan see she did not do too
welQ I wrote another paper in the sixth grade, it was on.

'}'; 15\. k\{:he "Swiss Family Robinson," I received- a "C" on that report.

A . : o .

\‘I . )
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S ' When I went into Junior hlghé I felt‘pretty goode
C -~ about -my writing skills, I Wwas told all through gra
- sChool, .M"You will have to write a Jdot in junior-high B
- . school " Well, in my first year of junior -high, seventh
S grade, I'didn't write ont¢paper eithe I started won-,
T dering when I weuld ever write one, :

/} When I .left Junlor high for high sghool my. teacher

.told ‘me you better watch out you will be’ wrltlng a lot

9f papers, I enteged my -freshman year thinking I guess .

I amnglng to finally get tq write a paper, T didn't L
o write -one qhen, in fact, I didn't wrlte one all thru
d , hlgh chool .

' * % When I came to ;T dreaded Engllsh -101, My
&. " first semester the TaIT of '77 I failed, ~ In thé spring
semester I,tried to take 101 and 10Q. at:‘the .same time,
o » . I ended’ up dropplng 101 and passlng 100, This sémester
Caoel b . I am g01ng to try again, I have’ become very dlslllusloned
. 'w1th wrltlng.

R **********t* el

-

That dr)llluslonment 1s-51gn1flcant and cannot be overlooked in ¢

our work. with remedial students,. 154ar1e Jean Lederman 1n an artlcle

4

called }Dpen/zdmlsslons and Teachlng Engllsh Birds Caged and Uncaged"
(Educatlonal Forum, March 1973), tells of read1 g the responses of..
twenty-seven remedlal students who wrote on the follow1ng toplc for

Y
a placement essay.."You will be born agaln tomorrow mornlng, You. may

come back as anythlng you choose-=except ‘yourself. What ‘would you like

tQ come back asdﬁ . Their responses were as follows'

as the -first Black U S

9 as b1rds w o= 1
3 as;mllllonalres - president, -
) 2 as mice . ' 1l as a doctor
. . 2 as dogs K - 1l as a flower "
' "2 as better people .1 -as a tree
P 2 as members of the opposit' sgx :

." The explanations for these choice are- reveallng. One mouse

., suggested that 'he or She would be equi/pped wath sw1ftness to escape
danger a potentlal dog 1nd;ca§ed " myselg would llke to be free
because that is somethlng I am not now, - Then, belng a dog is really,
dynamlte because most people llke do%s rather than chlldren because
they c0ulgn't ané&er them back " And from the birds, th1s response

¢ oA
w I : ‘.

8~ A




, flnea but t?e thlng 1s«he wénted to be it hlmSelf andt;h:f
b

is freedOm."
/()‘ . . .

Throughout‘all the other re onses from the would—be blrds._i““

‘Tsame concern for freedom--certalnly an understandable yet p01gnant cry.

.. sall

o .vvp, .-.
'represent 81mply ‘one more cage for many of these students.j o S

. fp/rtments, 1nclud1ng Engllsh, .28 ugly step—chlldren In some cages S

g 3
And tha@ cry brlngs us to ohe of the primary areas where we frequently

f}th ‘these students when they arrlve at the college or’ unlver81ty

leve}.s The vérynenV1ronment and attltudes of many remedlal programs

P
©

c?.',

/ Most remedlal brograms are tradltlonally undgr-funded, housed\ln

depressil? and cramped fa0111t1es, and usually v1ewed by academlc de-r i#
VT
the programs have“been a ndoned ent1rely by the academ1c communlty ':;?;

and turned 1oose to'fend or themselves as separate learnlng or study .
skills centers., Few. people d1rectlym1nvolved in worklng with ba81c ‘ -
wrltlng‘students in these programs have e;er recelved tra1n1ng spec1- 'i_‘éa
flcally designed for that klnd of,populatlon.r What tra1n1ng we have'

received focused malnly on "notlclng what students learn, not how" they

'flearn it, "_on observ1ng "what they do to writing, not what wrlting does

‘to them.5 InstructOrs in ba51c wrltlng programs are most often Junlor

N

faculty -Who view their time 1n the program as, only temporary or they .
s . :

are teachlng assistants who are pr1mar11y/9oncerned with ga1n1ng a degree

“and subsadlzlar their efforts -while doing so. ‘Frequently peoble in

.wr1t1ng. Very llutle stature 1s givem to 1nd1v1duals who work in ba81c

these pr0grams have had 11ttle teachlng experlence and even\less teachlng

‘writlng programSﬂ in a number of 1nstances, people who d1rect such pro- "

14

‘grams have been denled promotlon and tenure because they have not been

engaglng in "academic™" act1v1ty¢ o o ; -
Q . . \

~

: T . a &



'l_development 1s marked by puzzllng plateaus and_ev ,etreats 1n,$£m

- areas and remarkable leaps 1nto competence 1n others, produclng%v‘gy

J”f an appr0pr1ate.1evel "o Yet Mlna Shaughnes v D

S

‘v'dlfferent wrltlng records from thqse we are accustomed to 1n better

"prepared students, refuslng throughoutvto brlng the unprepared wrlters

,cusslons also fall to- reveal any awareness on the part of teachers anF

1nto parallel courses with thelr better prepared peers."6 .These d1s- ff

‘ D -/: Sy

Q

.adm1n1strators that t ey may have basrc pro,lems and that they need to-;”:ﬁ

g moVe to more appropr1ate levels themselves_,

' tradltlonally prepared English - teachers who are” learnlng t0/work Wlth

_baslc wr1t1ng students.7 These stages reveal one of the fundamental

Shaughnessy has suggested a four stage devplopmental scale for

-

reasons why many teachers fall when worklng w1th the remedlal writer.'-'

At the lowes; level of the scale are those teachers who see themselves

as "guardlng the tower," protectlng the academlc communlty aga1nst out-

81ders who do not seem to belong to the Ainner clrcle of learners. Faced' .

' w1th the flrsQ efforts of basic wrltlng students, the 1nstructor may ‘be,

appalled to think that he or she is .responsible for eauslng dramatlc im-=

provement in such wrlters.. The flrst reactlon is to flunk the entire

‘group. Naturally, students sense ‘this and have relnforced for them an

Q

! . ’.
idea they have harbored for_some-tlme--they can't wrlte, or at least 1
they can not yrite academically, = The struggle between upholding pre-- -
7 . C -
e AR 1‘” Cel



".;1ght catch up,_but onlyiho

.0 brlngﬁto the nat VeS>I$ 1n and of 1tself

:;g ' At this p01nt some " semblance of real understandlng beglns to ﬁf;;ﬁ \

"'emerge~ patterns of errors are spotted,. searches for the reasons f;{ﬁglhf

™

Dehind -the errors begln and the 1nstnuctor accepts’ the challenge '{:ﬂg~?l“
fof deallng w1th what- the. student has brought to the er‘tl'ng c'lass.

~When thls»stage 1s fully recognized the 1nstructor ;s ready for l‘.F:;V'

.

. 'the hlghest p01n&*on the scale, the p01nt whlch Sh%ughnessy calls
"div1ng 1n."‘ The 1nstructor throws away preconceptlons, starts

N o
anew w1th the student at the student's 1evel and works with the . - .7

A ,4' o

student to/gzve ahead as far:; as posslble, always searchlng for new_ _",/)
’ ’ % ' ' ) o "‘.,._ 4 ) -

.o . . . 5
. - ' -
. ~ .

.. . B | s
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Jbveloplng prescrlytlons to meet_t ose‘needs 1s cruc1al,

w
e

v /

_gthrqwn together~;n one

: ther grouplng.g ngglns d;scovered for

;exampl;, that over half of. all the err rs found 1n\hls studentsr wrltlng

. were not rooted 1n grammatlcal dlfflculties' hlS populatlon seemed to

Llated toplcs and the lowe"
- endlngs. ThlS lower group also would need to*l

. uppen_grOup am a later tlme.; Only a small number o’ remedlal wr1t1ng

Q

o
and those who needed help w1th regular verb endlngs, punctuatlon mls—

R

‘ divide. 1nto those students who needed help w1th d1ct10n and Spelllng fif

understandlngs and slmllar problems. He concludedathat W1fh1n a remedlal »;

R

g,
Oup the.needs of the loyer students d%ffer sufflclently from.the better

80; that twpegroups should be created the upper focuslng on dLCtlon-re- 5”i7f

,nﬁsuch grammatlcah fUnctlons as regular verb

Ve the experlence of the.
. r

B

< '7

i

;Emethod of screenlng'and diagn051nggstudents' dlfflcultles and then de-_::h7

.‘v"' : ‘

:

. e . K N E .
e DiaterlalS\ to work_mlth f Studle:s such as, that

- : . vt . - . . o . ., . .
. e e S . . "
. - 4 . . > . - e 4 -
e oL S - - v : -t
A LT ARy FaN .
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‘ffoérams have the néceééary flexibility *0 achieve this division,

Many programs lack clearl; defined gOals, 1ead1ng instructdrs to
do whatever seems approprlate at,the tlme w;thou* havimg any clear-idea
of how Such'activity~méy fit into an oVerall = hd studgnt's .
problems, Because maﬁy staff people do ﬁB%’ i at different
teaching strategies, pfbgrams tehdfto use those methods which have been
employed in regularqflaéses' in most case these take the form of lecture,
‘exer01se materlal--frequently programmed--gnd drill ;heets. Hence, in-
stead of getting a new apprOach to thq;r problems, students receive
approaches which alfea@y ha&e négwworked fo} them in the pajt,

This situation need not exiEET\.A study by Doris Suttoh and Daniel
Arnold cbmpared the ﬁesults'qf butorigl, individualized instruction with
_thatlof regular instfuctiqn in re@edi;l'classes. In almost all cases,
Etudents who had receivgq:the individualized approach performed better
on post-tést instrumentsfthan did those studenté in the regular remedial
E:,lass.9 Although research results on similar studies are not in" complete

10 they do suggest that we often have failed to adjust our )

agreement,

teéchingfapproaches‘adgquately for the population with which we are dealing

In fact, wé cbnsistently tend to miscalculate how sophisticated'our re-

medial students‘hre in some of their language awarenesg and yet how

immature they may. be in other’ cases; consequently we frequently ignore'

the complexity of the tasks we glven them and we fail to locate with any

con31stency where to begin with each one and what is Suppubed to follow
-yhay.

| But- &Vel 1t we Were morec Ijexlblg, there would be Lhe never . cauvlug

problems of matching materials with learner. Many texts presently on

the marketzgieSumably are designed for Tcmcdlal or developuental courceo

A close egamlnqtluudux Lhem, however, reveals that they dre merely olu

PN

vinegar--and not very good Vincgatl at Lhatjﬂpuurcd into new bLottles,

J
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.John ngglns' study of remedial” student neéds, prev1ously c1ted also

'examlned a number of curren/\textbooks to determlne what 1f-anyp'match S
might be founH between students' needs and the emphasqs 1n the textbooks.

His results suggest that the wr1ters of such textbooks may not thoroughly

understand the populatlon for which they are w. tin: 2 )

. X

. ngglns found, for example, that the kinds o1 laull wou . any re-
medial texts deal w1th such as adjective-adverb confuslon, nominative-
oogectlveu ase confusiQn,  dangling modifiers,’and'capitalizationldid not
appear thd{ frequently in;the writing of hisiremedial students,~ Many
texts d vqte‘considerable time)'for,ekample, to grreguiar verb 1;§té,-
but few offer practice ‘in regular verb endings—;one of’ the most'troublea'
some items for many basic’ wrltlng students. Generai proofrefd;ng, a B
skill almost always lacking in remedial students, recelves very. little™

attention in comparison with more esoteric items such .as the distinctionv
N -~ ; .

f}between "who" and "whom." Such findings support the suspicion. that

many remgdial writing instructors have long harbored about the,inadequacy
of commercially prepared materials, But many instructors continue to

+

use such materials, providing another&source for failure with st dents.
A final cause for concern about the failure of our efforts \y]itlnhk’k

remedial writers is what happens to'these~writers when they leave us.

In the instanCes where remedial programs do consider the uniqueness ot

the learner, unCOnSCiOuSly they may be creating future problemb for the

student, Nested as' they may te in the supportive atmosphere of a remedial

program, students may be lulled intou yelieviug that they wlll roceslve the

same treatment on the outside, Almo&t all bas;c'wrlters ente, the regular

academic glimate with incomplete knowledge of the rituals and ways ol

winning arguments in academic discourse. Tou maun, remedlal otudonis

7
write only in the expressive or narrallye modes aund, convcducully, o ..

not handle the shift to argumentation.

14
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"In many iflstances as well remedlal programs have falled to ‘con-

3

«. sider the relatlonshrp between read;pg and wrltlng and how that relati

A}

'rated and it4is far more common nowadays for the student to h;
'fproblems 1dent1f1ed than it 1s neadlng or However, drea Luns-'
" ford\in a study done at Ohio State Un ffers support for the

idea that all language skills are‘relatea-—tuat~the evel of'reading
comprehenslon is related to the complex1ty of sentenee formatlon (or

-3

fsyntactdc maturlty) and that both are related to '‘mat®re, synthetic

thought processes 12 Hence it would appear that'we have failed the

student. once more if we make no concerted effort to brlng readipg and
wrltlng 1nstructlon together and treat them as a unit,

But the problem of re-entry doesﬂhot énd there. Far too- often ;
there are tgo few people in the regular academ1c programs who fdlly

comprehend the -s}ow" and palnful progress that the baslc wr1ter must

Lo

“ex er1ence, and that the ecessary "catchlng up" seldom can be accompllshed
P I /

in a one or even two semester course 1n bas1c wrltlng. +Faced with the

attitude of those who '"guard the tower," faced with the entife cllmate

LY

-of Yacademic wrltlng the bach wrltlng student ea51ly can lose con-
{
fldence\and eventually drop OW: of school even after demonStrdtlug the

potentl,al to continue, 3

If this happens, we have #alled wore Lhau Lhe sludent hub,r We have .
falled to educate faculty to the purpouses ot a d(::Volupmcut.ul Pl uglam, If-
good liaison exists between Lhe regulas aCademlC programs and the remcdaial
one, the transition can be made more caslly., In sowe lustauues, sller-
native tracks or sections have uLeeu devised to hioep the writer 0. a de-

VelOpmental plan, still uslng wany of the ltechnlqueos of the rcmodlal pro

gram but applying them directly to the fegulrewents I the eogular a. u

Q
1o
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demic program, The student is phased into the regular academic offerings

3

-

'slowly,dgettigg adjusted‘and'recelving support during the transitioh.

The old Slnk or sw1m theory has no relevance for the case of the basic

R

‘wrlter.. _ : - K ' o N

| All tBE£e,areas of potential failure are hot,w}thgut s%lution. e
can, for example, make far greater efforts than we havd in ~ur teagﬂif ;'
tralnlng 3 "tutlons to ro&% W hers for *

«wrltlng, we can help them understandlthe problems and the: perspectlves
6f the remed1al writer and dev1se strategles for helplng such wr1ters o
overcome their pro lems. We can wory'to educate the publlc of the need ”

1

*for more staff and more materials to meet the needs of the remedlal pop--t>
ulatlon. We ca n51st that those people who work in remedlal programs

at the college and unlverslty level be speclally trained and that they be
given equal stature with other faculty., We can work with publishers to

E produce/materlals which will be ‘more d1rectIy appllcable to the needs of
remedlal writers, And we can continue to experlment,xto investigate,

and to report to each other the results of our work w1th‘d1fferent pro;

grams, students, and strategies, -

Because déaling w1th the present type//;/femedlal student is a
phen menon for mpst of us, we must look to our failures as learnlng
experlenCes,gnd bend our efforts unceasingly toward achleV1ng a bettex

~

w1nn1ng pexceqtage.

i ~
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