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N “"The paradox of Textw W111 thé*real meanfné plea e -

’most pedagOgy 1s~based the readlng act

3

Kl “ AP

o the follow1ng way. afcompetent }angua"

\i prlnt, for example

.

4

- «s

» . o ‘
1) Ch_rred scars on /g1ld tree};runks»are a sign

¢re was once a foTest f1re hereh s

I

-- means dawn is near.

/ . .

f3) A buzzer‘s/ﬁnded in the presence of Pavlov s ddg is E
'a sagn wh1ch meane/food may/be presented. } 
4) The wor&ﬁﬁall uttered with apbroprlate 1ntonat10n

in’ the presence/of i "“Tb'”“f\*‘tgn,meanlng to him he is to

taken to mean another thing with which it is.

. ¢ o . _
or artificially associated. It wa;\ﬁgpke's contention

'
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that words were "marks for the 1deas wrth;n (the) m1nd ,whereby

they mlght'be made knoWh to others, and the. thoughts of men s-}

R
g,

o m1nds be conveyed from.one to another [John Locke, An - 'w

Essay Concernlng Human UnderStandlng, III l 11] TheV'

~'vaYCh01031C81 theory wklth e&pla1ns the prpcess is behaV1orlsm,

Wthh, as Percy (1978f’say5, "both in 1ts early Pavlov1an

¥

and Watspnlan verslons/ does 1ndeed offer a (complete) model

of language as phendmenon, whlch meets all the spec1f1cat10ns\

A
\r yl ,4\ K s

of explanatory theory except one."It is wrong [p. 303] (I

Ve ' /‘,-

( .
‘o acknowledge a debt“to Walker Percy on w?ése 1deas I have drawn

/ ' , 1
he&V11Y‘in ;hese lntroductory comments ) — 2
U‘. :

4 I ralsp’thls 1ssue not as an attack on emp1r1c1sm or'_'”

behav1or1§m. LFor that one’ m1ght turn to Chomsky's (AQSQ)

devastatlﬁg review of Sklnner s Verbal BehaV1or o ,ﬁm

/

A .

recently and in a d1fferent mode, to ‘Weiner and Palermo s

V- |
f? (1974) Cognftloﬁ“and the Symbol1c Processes ) My purpose»here‘,
P L .

- 1s to p01nt out that the behavlorlst S cgntral assqmptlon 1s
~ f '/ m

" that language as exgﬁalnable as’ an emp1r1cally»o§serva51e ' ‘f

I
-

/ ,'4 (J

paCe time events" and that on thls ground the theory

" as d theory,of language, as Percy goes on to say; 15 wrong
G A N

prlmaralykﬁecausé'lt ”1gnorés‘the centra1 feature oFAhuman i
- language [p 1s3]. ThlS central feature 1s Symbolic mpan1ng,
'and by whatever reason1ng we may try to underStand the act
'of‘readlng, we surely w1ll\want to see 1t as a part of the

Q’symbollc process which characterlzes the form of 11fe of
. :‘ . R . . \




;human’beingswi Language, spoken or wr1tten, does not "mean"-'w

- Jbecause it d1rects our attentlon to somethlng (obJects,.ldeas,a

" -

2or wﬁatever) with wh1ch 1t is assoc1ated Mean1ng in. S

flanguage arlses because it 1s "embedded 1n the complex web
*

L df cogn1t1ve relatlons that constltute human knowledge and
E understandlng (and is understandable only) w1th1n the larger o

' context of the’ 1ntentL0ﬂal framework of human knowledge and

tconceptual digcourse [Welner, 1974,(p 422] r'
o __- .Meamingiiccure,.or 1s-occa51oned, as a‘result of’interpyf-
L&tation in a context,. not as a-result of (response or reactlon.:f
. WordS'have no.meanlng qut51de of . their use in a context of |

_ -dlscoﬁrse We1mer puts 1t thls way " "The strong c1a1m \
‘L ~ . . A

, of ‘the cogn1t1ve theorlst reids that there 18 no meanlng or

knowledge in language per se .... No matter how it is formulated

' Y . ° . s

thls 1s a str1k1n§ S}aim, the full 1mport of whlch 1s ilable

\\ -

‘,/ to rema1n obscure for some tlme . The problem is to’ follow
a9
) ﬁwhere_1t;leads p. 424]" uOne‘of my purposes in thlsxpaper

‘}f is to follow that lead to&ard a'tertain conceptual and’

Y R
. ) N
.-

7fedag6g1cal perspectlve on readlng
: The distlnctlon between meanlng from 51gn and meaning -

/from symbol(ls 1mportant to the characterlzat1on of language
onvwﬂlch much of my,argument will rest. ' Wherever l1ngu15t1£'
" meaning is, it is not in the association of words with objects

. . . . . . ’ « " ‘, . . '
or, ideas since words,are(not as$ociated with objects or ide¥s -

: .
. - ., . Y
. N

°
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outside.of language 1n use.f The chanred bark and\thlov s

'";1n so e space,an& time they were causally qr necessarily

A
That is what makes them signs 0 /those events) But

¢

'linked

-

‘the wor s charred bark and fire, buzzer and salivation are N

/

"not LIn ed to one another or to anything else in any causal
y . ,
-~ QT necelsary“way; fheir relationship 1s a part oﬁjthe 1anguage

-they are used, ‘a part of thé 1ntentiona1 frkmework
_ knowledge and conceptua1 discourse." As Richard
Anderson (1977) says, "text is gobbledygodk unless thq reader_

possesse ‘an 1nterpretise framework to breathe meaning 1nto

‘
-

i [p. 4233 | .'* \.'» | ,,;:-&

Lo

Anotheg way to put this is. to say that 51gns have a

LN . - " -
&

literal meaning in a speaificdtontext of referencé while
-symbols have a figurative megning in an 1mp11c1t context of *_
metaphor. (This implie’s, accurately I think, that language

Qis essentially metaphoric See- Ricoeur,.1\74 755:"Metaphor and
T i N
- the Main Problem of Hermeneutics. 'Y To put the matter of -

. 1

¥ meaning in these terms, it seems to me, ks to define language

'i{reading, 1istenin§' writing, speaking) as‘an-instance of the

fsymbolic function of which human beings are'capabre. The

N

.
o result is to focus our . concern 1n reagéng (oraany other
linguistic phenomenon) on. the central issue of \language:
t 3 -
symbolic or metaphoric meaning. 1In pedagogical terms this will
<’ . ]

translate to the question of how we can, .as teachers, make

v
N
- ’ - a

N
: \
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P
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read1ng mean1ngfu1 for students tryung to learn to read. “crh'

thls perspectlve, a dlstlnctlon between earnlng to read and
\

readlng to learn makes no 5ense ) When_Brank Sm1th (1973) ::'

aamonlshes; "To. make Iearnlng to read easy,.. make readlng ‘,

easy [p 195]," he says that to 'do §8uone must nderstand thef-:
;f'readlng process and what the reader 1s\try1ng ta do. LBoth ié
4 the process and the act rest on the'1ssue of meanlbg, I be12eve.v.
. » : S

The reader is try1ng to: 1nterpret meanlngg and(tﬁat 1nterpre-

tat10n is the process of readlng.o And yet such a statement 1s

hardly en11ghten1ng pedagoglcally Theﬁe are two necessary

.

further steps: 1) to exam1ne and forﬂhlate as. clearly

)

‘as one can tHe n%ture Q mean1ng and how 1t occurs,nand 2) -0

g try tQ'conclude.or

B 2

ustify from that’ﬁhat we as teachers mlght .

do{:speC1f1ca11y, to fac111tate the occurence of - mean1ng

, B
) Pefhaps it would be useful’ to transform these into’ questlons

71 fHowvdoes Qhat we read mean? and How can readlng be made
mean;ngful’ Ouf’answerstto these two questlons W111 be closely

related. My\maJor purpose in thls paper will be not 51mp1y

.

-t- ?s.

td'provide p0551b1e ansﬁigs to these questlons but, in the v
process of explorlng varibus answers, to coalesce the questldns

»

-as d1fferent ways of ask1ng essentlaﬁly the same thﬁng

Qh'

The f1rst question is one of prlnclple, the second is one

-+ of practice. ‘The questions gre deliberately Juxtapased'ln

AN

order to suggest a logical rélation$hip between their answers.




_ Whatever we mlght do-to t%ach‘readln must:be grounded in a'f | }5Z
;]ffcarefullr formulated concegfign of éi;\natUré~of»meaning;fgiuen;i
D that a. larée part of what it-is to-teach read1ng is to make
?Td:readlng meanlngful, as I have. argued _ ‘v, 57 i ';

| v It 1s not as’ 1f the questhn of mean1ng were . new.if ':af ,C/
4~Semant1cs is as old as - phllosophy, and modern psycholog1cal ///
"fconcept}ons of mean1ng in read1ng ("Th rocess of comprehensﬁon
'1s taken to be 1dent1cal to the prpces oflselecting.qﬂd FE R

'ver1fy1ng conceptual schemata to account for the s;tuatlo

’.,(or text)‘to be understood [Rumelhart, 1977 P 268 1"

thelr roots in the psycholpgy “of memory advanced by Srr/Frederlck

. -

\NBartlett in 1932 Bartlett s the51s is found in a, f/equently

quot\dcpassage from Rememberr;g 61932) S, ~ o
. It is f1tt'vg to speak\ofeevery human S
. cognitive react on--percéjvin imaging, remem- /- '
'fherlng, thinking, §nd reasonlﬁg--as an effort after .
meaning..... -/When. try to discover’ how t I}us 18 '
done we find that 4lways it is by an effo t to connect

7.' .what is given w1th sométhlng else 4 ] ‘

- -

. Not1ce that all of the human COgn1t1Ve actlons of @alch

\
aJor ‘issues

[

i

Bartlett speaks age 1nvolved in readlng

in teachlng readlng hlnge on the matter /f mea ing and ‘tMe effort

» to make connections 1n ‘the "context of,mhe 1ntentlonal framework .
\ /

of human knowledge and conceptual d1scourse," m1ght Bartlett
Fas well as Weimer have sa1d.- Readlng is ‘an effort after meaning,

the_success of which dépends on approprlate connectrons{

L ' . ' - N




s le: g

: thh“hvred and biue sgreadweagle
, f d‘ painted border.all’ around._
'I‘the'way'from"Phlladflpgja they«sa;d

some bo C "; P. perfectly; )
ach:: T 0L 6. One’ was a blg fam11y~f“
BIbIe, full of plxtures._ Onaywas Pilgrim's’ .t'~
Progress, about.a'man'thathleft his” Family it.
11dn't say whys. I read’ 6o isidevable’ in.
then. The statement% was 1nterest1n%§v

'Thefe

Interestlng, but tough Isgjt it so 1th much of what .
we Tead?' There s a key here, }»thlnk to our problems 1n j“

'\"teachlng~read1ng. Perhaps’the teathlng of readlng comes down

to maklng readlng more 1ntérest g and 1e$s tough Make |

read1ng easy - Not necessarlly what is - read but the act of
. < 5

. reading, that 15? and to 1nsure that ’one mu&t be as. cé;taln

‘.

S %,

as p0551b1e that anythlng a student 1s asked to read' ls'v "

" X

somethlng he or she can read and w111 want to- read (Estesé

- and Johnstone, 1977) I say-this out of a conV1ct10n that the

L

effort.afterdneanlqg is motivated by cur1051ty (or what "; v
\
Huck calls 1nterest) coupled w1th a belief that the cur1051ty

e e, 8 - .

I



?pbook How Does a Poem Mean, for example. Taklng a page frqm ;}?‘fi

. C1ard1, J am thus led to ask pot "What does what we read mean
r"but,rather "How,does what we read'mean?“ From-Ciardi' "What " f',”u
doesqthé ‘poem mean? is too.often a self dest roying approach :
to/poetry....What the . po§m is is 1nseparab1e from its own
/ <

. performance of, tself. The dance is in tge.dancer and-the
' ’ - N v . ' y !
i ‘ ’ * . o ’ ° e
- < P £l - \ -
/‘7 ) - : :

LAt




Hump;y Bumpty mmlled.cantemptuously "Of course YOu den t

itlll I te11 you.f I meant there s a nlce knock down afgument

. . “* . . '

0
¢

ey




.....

: 'he prbblem{ as onglmlght suspect of any”;problem of-thls sort

1 lv.,'

v . .

_1s 1n the way the questlon is put ’ "Where 1§ the“ '”7g~ 1(

/

-;han v1rtual.v That 1s, mean;ng 1s not 1n anythlng because




N .
who realizes it in a quite literal sense of real-ize,-to make

.

real. The’ meanlng ‘of any text or/ﬁtterance is 1nseparab1e

0

N
from thbse to whom it means, who breathe meaning into it. .

Tpls conceptlon of the nature of mean1ng offers what | AN

.

I woulﬂ ~all = "nhenoménologlcal pragmatlc" perspectlve on
Vs

eag'ﬁ' Jhenomenologlcal.becaus’iﬁf puts the essence

o: i . che experieénce of even ecifically in the

=

‘human experienCe. (Phenomenelogy may be defined as a Eraneh‘

of phllosophy,yhlch takes the human experlence ‘as its object
A %oy
of concern, to the disregard, though w1thout denial of,

<

“~
-DbJectlve reallty or subJectlve response.) The perspective

is pragmatic because it focuses on the effect of text. Texts

is meaningful in the degree as it is assimilable with past
experience, as it len;s itself to the connections with something
else which Bartlett f;hnd so important.‘

“William James, in%hi; very Enfluentialxboqk, Pragmetism

' (1907), advanced the following conception of tpath:  "The

truth of an idea is not a stggnant'property inherent in it.

\}

Truth happens-to an idea. It beComes true,. is made true

by events. Its verity is in fact gm event, a process....

[

[p. 133];"’_PWith very little distortion, we.can turn this

statement into' a pragmatic defi(ni;:yhe meaning of text:
The meaning of a tex?”1s#MGt a stagnant ‘

property inherent in it. Meaning happens to a
text. It becomes meaningful, is made meaningful
by the event 'of reading. Its meaning is in fact
an event, a process.

e




= ¢ \ [

. ) ' Lo . '
And we can shy that teaching reading is facilitating that .-
S " ' -
process. . T _ ‘

2 Like all protesses, meaning is easier to understand by

experlqggp than by descrlptlon Read the following ”poem”

o (actually, a passage constructed by Doollng and Lackman (l§7l)

. for experlmental.purposes), notice the exact time at which;
the neani-q 2 you.

: . ?

With hocked gems financing him, =
Our hero bravely-defied all scornful laughter
. That tried to prevent his scheme.
-"
Your eyes deceijve, he had said; ' , .
An egg, not a table .
i Correctly typifies this unexplored planet ‘

T
5

. Now three sturdy sisters'sought proof, = - °
S Forging atong sometimes through calm vastness
’ Yet more often overturbulent peaks and valleys.
Bays became weeks, N : : .
As many doubters spread . )
Fearful rumors about the edge.

At last from nowhere, ‘ n
Welcome winged creatures appeared: - - , ot
Signifying momentous success.’ . s

If you read the poém_over a few tiﬁes, there ;éems'to-come;
a point very. like what Rogpr'Brownv(IQSS) calls the ”click of
comprehension."” Suddenly?’you know the meaning; For some,
‘the word ”Columbus”’abruptly comes to mind to replace the’
question mark for a title. Why? The best explanation, }

think, is that some connection between some word or phrase




N .
v : . . 4 ’ ' v
[ . . ' ’
. - : N . .
\ . :
T ow . N N ™ . AN
. . b M - h
. .

Tk

("An egg, not a table"_or "i&mors*about the edge"'or 51mp1y ;

"the edge'") and some unspecflable prlor experlence or knowledge

4

is createdtby;the‘event,of reading. ’ Eyat cued you to the

mean?ng? -Are,you.struck by what a different poem this seems

b

to be, onte theymeaning does.occdr? Once~it was nonsense, then
it made.complete'sense, Whatidoes thds suggest about redding
. nd how wezmdght teach it? If yon.had not, had the proper'
‘* ~2rpretive framework with which to make sense of ,the poem,
would have remalned the mystery it at first seemed to bc

The - d1rect and hopefully c1ear, 1mp11cat10n here is that to

) M

make meaning happen for students, 'We must do everythlng necessary
to clarify and stabilize the framewor} they possess by wh1ch

what they read will beqpme mean1ngfu1 Otherw1se, mystery rather
o D . R CE -
than meanlng will preVa11 . f‘_ : e “
We are now squarely fac1ng the question of: p&actlce..

d-

'Meanlng happens, and to teach read1ng we must make read1ng
meaningful. Doollng and Lackman]@1971) found, not ‘surprisingly,
that a thematlc t1t1e ("Chrlstopher Columbus Discovering °
Amerlca”) seemed to facilitate comprehenslon and recall of

N

the1r hlghly metaphor1ca1 passage.. As K1ntgen ( 8) suggests,

""1t does so By actuating what we know about history, by ;o
',encouraglng an 1nteract10n between the 11ngulst1 .materlalfand
informatich stored in our memories [p. 766]." 1 think infor-’

mation storage is an unfortunate phrase, but the point is well

-
.8

!

L/
‘ » ' 15
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takeﬁt [ft‘m;ght be more‘accurate to think 0 En“inte%action' ;-

\ ~*

r
and somethlng the reader knows, belzeves, feels,%

(

experienced ) ’

« .- .
- - K

- ’ \ . .
“connectioms to happen in teachlng reading (to make rea ing * -

. meanlngful) is to get readers 1qyolved in dec1610ns abou text.
Q‘In a 11m1ted bu& “Ogeful way, I think and try to get studgnts
o thlnk 0" ‘irfiing, dlsconf;rmlng, novel, or -

hgi;zidal, ‘As they read, . -ask students to put marks in the
‘margin of the text: Vv, -, -+, or ?+to indicate where %he-
text coﬂfirmsiﬁhat they previously knew dr felt dlsconfi“ﬁ% or
contradlcts what\they prev1ously knew; is novelly 1nterest1ng or
addsa»new dlmen51om‘to thelrrﬁnderstandlpg, or raises aﬁalnter-
egting.questaon. These notes (wﬁigh, I would afguei is what

‘many good readers are making when they underiine or make

;6mmen;s in ‘the margin of what they are readfng) serve later
. ‘\ N v' . ',.:
. e

‘But naturally there is a prior step. JIf medning

as the”foiPs'of post-reading discugfion.

. b 3 . - . : . . -
lies 1n or is realized in the connection between written

material and ‘the reader's understanding, it becomes necessary
z. . . . :
: : o ; : LA
that the reader's understanding be very clear if meaning is
'to occur. We can mdke reading meaningful as .we can facilitate

7. thé connections on which meaning is built. (The questions of:

L Al . ¢




. ) ‘ Lo . \I Q . ‘ ‘ ' . . ) | :? ~' '_ ‘ /d /,1//:(

. . . ;
‘v . . ; ’ /; ,/
. . . . K

‘how what we read means and’ of what.we mlght do- to make'reaﬁlng .
/ A
mean1ngful seem to have almost compIetely coalesced now ) /
[ j

The pract1ca1 ba51s of thlS fac111tatlon is in the art

- &~ <
‘\ of ask1ng questhns, qypstlons wh1ch*serve\two purposes/(

"~ First, to make obvious the dimensions. ofjthe reader whlch

.are the "somethrng elseﬁaBartlett is talking about,connecting

.o /
with the'"éomething given;” Second, to habltuate/the TeadeT lnto

an 1nterrogat1ve frame of . m1nd w1th wh1ch to agproach readlng#,

- 7

) Unfortunate}y, the art of asking queﬁtions, Bf'gettlng ,
/

readers .to ask .ol >tlons, is not wéll/practlced generally

FrankK Guzak reported in the Reading Teacher in! 1967 that fswer o
than 15% of teacher questlons could be sa1d to require any ! ' _:ff

depth of, thought by the child. Guzak suggested that ""reading E }’;

series should c1ear1y spell out the1r comprehen51on structures/'. o
o

I

in such a way that classroom teachers can have some’ Clear 1n51 hts
into the1r task. in comprehen51on development [p, 233} "A study d?ne'

ten years later by Mary Woodburn (1978) revealed that out of , © o
twelve basal series surveyed, only one 1nc1udes suggeftlons | '

s
e .

of’questlons requiring of ch11dren the one .thing~ fieedful for

comﬁrehen51on--th1nk1ng, beyond a 11tera1 level. (The 51ngu1ar

exception is 3111 Martin and Peggy Brogan's Sounds of anguag
program, publlshed by’ Holt, R1nehart and W1nston ) -

It is not as if we have no.1dea of alternatives to what'

¢

Guzak called "inanity." What Mary Woodburn and Frank Guzak * =
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_andgéfhost‘of others In betweén age asklng'for is, available.

-_ﬁOne the best sources on the tOplC, in fact was publlshed

- s 4 /

in 1966,. dne wear before Guzak's study B It- 1sj.No<r‘rls Sander's
(IQQ§) Classroon Qgestlons. What Klnds? Ba51ng his work on
Blooy $ Taxonomx of EducatlonaI Oblectlve;#{1§56) Sanders ‘
. {dentlfled seven leveis of . questlonlné gIB Memory, or _ . é:?
; recognltloﬁ;or recall of‘lnformatlon, 2) Translatlon, or\iwa o
. changlﬁg 1nformat19n 1nto 4 d;fferent form; 3).Interpretat%on, or

dlscoverlng relatldnshlps among ideas, facts, d%flnr..‘ns, und

values, 4) Applleatlon, or solving a reallstlc problem requiring
L]
1dent1f1cat1on oT tﬁe 1ssue and the selectlon and use of -~

4

11ght of conscaous knowledge of the parts and
: 'L . ®
- forms of ¢t 1nk1n3‘ 6) Synthe51s, or solv1ng a problem that
; t Y
requ1res or1g1n - creatlve th;nklng, and 7) Evaluatlon,
¢

T a problym-'

\
or Judgment oﬂ §ood or bad, r1ght or wromng, accordlng to

’

standa?ds de51gnated by the student. | .

f\\\ Like méanlng, questlonlng at various levels is easler

e

- to understand by exper}ence than by*descrlptlon Using :a
]

”story" w1tﬁ which you are undoubtedly fam111ar, I will posé
‘Questions for discussion baséd on Sanders' suggestlons This

is not to suggéSt that questﬁons most properly belong after ) -}

v ®

readlng, on the contrary, I dan t empha51ze strongly enough

the importarnce of prereadlng,questlons which mobilize and
v ' i
o f .

| N I A ,
o s L




blariﬁy understandings by which the connections which are {

Ao

the: bagis of meanlng may 7 be made. Perhaps, though, some of

the’ follow1ng questlons w111 help establlsh some new connectlons .

»

,for this story and cause a new event for you. - ..
. 4 . 4

‘The " tory" I have in mind is actualI& a nursery rhyme,

the BiTrst versge of ,"Jack and J111 " agd pr1nc1pa11y the first

%-half of that‘verse.- In some ed1t10ns, this rhyme has as .

’

many as seventeeQ verses, but one verce will cearve my pnrpoce

hese: L |
S ) @ - '\jack and Jill
| .« ] ‘Went up‘the_hilli N
) , [To’fet;h a pail of water;
Jack fell down
And broke his crowﬁ

)/- And Jill came tumbllng after.

1. What did Jack and Jill do? | o

This is a question of memoTry, asking for mere recall of
information, an unfortunately typical question. ,Little if any
thohght is requ1red to answenr it. ) _

| S Could you put this event lngo different words? Cé§b>

your eyes and picture the event, then .describe what you see.

This is a question requir{pg_translatton, asking you to
change the information from the f#irst question ;nto-a different

farm. This requires at least a low level of thought.

~.




. 3. Why do you think Jack'énd Jill went after water
’ Fo.
Why did they take ogly one pall? . / 4

5
-

These are questlons of 1nterpretat/on, requiring. yo1 Y

1
[

to see relatlonshlps in the 1nfo;matyon g1 en. °All h1gher keﬂel ’

questlons, according to Saﬁders are rafihements of tH% 1nte11ec-

: /
i ‘. * -
. tual processec 1equ1red in 1nterpretatlo ), |
o T 4. Do you think it Teasonﬂ“Wr ' : N
° water® Iy t), .. where you wouwld go?__ !

. These questions requife appliehtidn, and now we get into
Wbt ' : :
th1nk1ng which, requ1res Just1f1catfom aside from the text. - ,

L ’ 1

, 5. ;Wguld it be reasonable to suggest that Jack ang Jill
have e

3

r motives in going up the hill? S « : .
ThlS is a question of ana1y51s since it requlres a 10g1ca1
deductlon if not water, theg w;at7 . " ‘ R 3
"~ 6. What are some things this® couple miéht do to 'avoid K
‘suspicion in their behavior?
This question requiPes creativity aﬂﬁ.origiﬁality A simple
proélem 1s posed by the questlon, the solution to which lies in
a synthesis of the content of the text/tlth the common sense

of the reader. ' , o | \

7. Do.yoﬁ think Jack and -Jill should have gone up the hill? .

Does the outcome of their misadventure, revealed in the second

A

A

part of the verse, provide a moralf
Here the reaier is asked to make.a judgment'Qgcofding to -

"standards which he or she cah specifS. ’

y . : K - ‘0 T
Y~ . <~y - ‘
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.7 The point o€ these questions is .not to~direct your.compre-
' [

‘hension by constraanlng your thlnklii‘but to fac111tate compre-
hen51on by de11beratﬂ1y ask1ng ‘for d1vergence‘ﬁnd creat1v1ty
The connectlons of whi ¢ 1earing °~ v.]e -rlse outy, *© creativity.

Que=+i - wh© ‘- - 4.4 thrLg: are the pivots on which
.r"y‘ N .

the ettort after .meaning rests,and around which the event of .

) ‘ . - . . v S ' * P . L4 . ’ ‘

meanlng/turns. ' s : 3

.
. : K
¢

- W1111am James (1958) had an 1nterest1ng and insightful
\ Toef
W def1n1t10n of teachlng which we mlght take as ‘the object®of ‘

good questions:

' [

o . L”In teaching, yoﬁ_must simply work yout pupil ] -
- intpsuch a state of interest in what (he is. learning

. or reading) that every other object of attentlon is

‘ v banished from his mind [p. 25],

I suggest that good questlons can do that can build the .
S . )

d'cu51051ty and interest wh1ch mbght kéép reading from belﬁg

A}

:, quite so tough while at the same time making it much more
1 - -

Y 4

§
interesting.
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' §§g§ent At/titudEE fs:wa,rd School Subjects

student attitudes toward
1levement. Staff selected

/" Teachers at Ann Street School felt tha
s¢haafgWUrk was an important factor in their ac
“ éy nf School Attitudes for this purpose, becdause this instrument provided
ults in terms of readling/language arts, mathematics, science, and social
studies. However, a few changes were made 1m the publisher's recommendations
fur administration. First, the Primary Level of the instrument was used in .
'grades 4 and 5 instead of the Intermediate Level. Second, the survéy was
administered in Spanish instead of the English language excepc ig grade 6. "
And third; the survey was.ddministered in the spring of the year:instead of
the fall when the instrument was standardized. These three ghanges limitad
‘to some extent the accuracy of any comparison of Ann Street student responses

f‘ ___to the survey with the norm group results. However, norm group results for the
A\ ssufvey were the only available standard to which Ann Street student regponses

\- could be compared. A table of the comparisons is presented on the next paga
A  The national sample of students taking the survey typically averaged °

about 20 in a 30 item reading/language subtest with the scoring falling off
plightly at each higher grade level grouping. The categories of. responses for

: he survey were "Like, Don't Know, or Dislike" with a scoring of 2, 1, or 0
respectively. Ann Street students responded more positively. about reading/
language arts averaging about 25 in the 30 point test. Ann Street students
results did not become less positive up through the grade 1eve15 as did the
national samplei .

The national sample expressed the least positive attitude toward mathe-
matics, averaging about 18 in the 30 item mathematics subtest. Again, the *°
national sample showed a legs positive attitude toward math in each hlgher grade

. level. Ann Street students showed about the same enthusiasm for math as they
did for reading/language arts averaging about 24 on the 30 item survey.

¢ )
The national sample expressed their most positive attitudes toward
sclence and social studies averaging about 21 or 22 in the 30 item subtests.
~As with reading and math, responses of the natlonal sample became less positive
~up through the grade levels. Ann Street student responses again showed a more
favorable response toward science and social studies than did:the national
: sample, averaging about 25 in each of the 30 item subtests. )
Summarizing, Ann Strpet students expressed more positive attitudes
toward reading/language arts; mathematics, science, and social studies at
every grade level than did a national sample of students who were given the
survey. Further, Ann Streéet students shéwed about equal liking for each of
the four areas:of school skills tested.

‘) | | : 25
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ANN STREET STUDENTS' ATTITUDES TOWARD SCHOOL SUBJECTS,
... COMPARED TO NATIONAL NORM ATTITUDES

= . - -k : - , &
* . ’ P Y . .

grade  March Students Raw Score, Means Standard
‘Level Enrollment Tested ° October  March Dewiation

i

A

'>Rea§in;/Lan ua eﬁArts

fnn Street 39 31 . 25,5
Norm Group % ° - 765 22.2 '
Ann Sgréet 49 46 . 25.5
Norm Group . ' - 208 . 2.9

~ Ann ‘Street | 37, . 33 . 24.3

/ Norm Group : L= 837 19.4
"Ann Street ; . 38 33 26.2

Norm Group ; - 876 19.8

L]

oW LS LS Loy
L L] M »
B O s 0000 Qo kn b

39 31 . 21.7
- 765 19.9

39 44 25.0
%= 208 19.3 .

Ll .
0O~ W B D

Ann_St:géﬁi3'
.. .--Norm Group

Ann Street 7 33 L 23.3
Norm Group - 837 - 17.4 )
Ann Street 6 7 38 33 26.0 °
Norm Group -— 876 : 17.8

L]

~J fam
-

Science

Ann Street , 39 . . 31 - ' 25.5
Norm Group - ) - 765 . 23.2
Ann Street ° 49 44 25.8
Norm Group - - 208 23.0

Ann Street 37 3 T 26.4
' Norm Group - . 837 ~  .21.8

Ann Street . 38 33 25.0

Norm Group - - . 876 21.0

(W]

O WO P L ko

»

P =N - Y A~ R W IRV Y I

Social Studies

Ann Street 39 3 24.6
Norm Group - 765 23.4

Ann Street 49° 44 ’ 24.3
Norm“Group - 208 ' 22.7,

PN WO W P oo

Ann Street 37 33, 28.4
Norm Group i - 837 25.4 ~

Ann Street 6 38 . 33 24.7
Norm Group g - 876 20.3 '
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M L




o2 '

i ‘Student Views of “Their: Seheel Pregeees - e '

.

Fellawing the edmieeetri%iee of the Survey of School Attitudes during
March, students in grades 4-6 were. requested to respond to a short questionnaire
_~ concerning their school progress in: (1) speaking and understanding English,
(@) Spgnisgﬁgeeding, and (3) learning Puerta Rican culture. Their ratings of
these three questions on 4 fiveapgint scale have been grouped and presented
' below: ,

= i

Speaking aﬂé Understanding English

‘Do ’ . Very ' vCembined Satis-
-, Not Unsatisﬁ; Satlig- Satiz~- factory and Very
w -« Know ;fas:v:cry factory factory __ Satisfactory
S 100% 4 Ll L
. Y § 75% o . : v
2§ s0t 4+ - L. ;
=" : . . ]
0@ - : o \
o4 257 4 L ‘ S
SR T [ [
oz + K ,!; L - " l | N ' .
Grades. 456 456 456 456 456

- At each grade level, the greacest perceﬁtage of students felt they were
' _speaking and understanding English very satisfactorily. :

v

The second question of the questionnaire asked students how well they-
thought they were doing in Spanish reading. - The graphed results are presented

below: X\
g e
Spariish Readding
Do ' Very Combined Satis-
Not Unsatis- Satis- Satis— factory and Very
Know  factory factory factory Satisfactory
100% + ‘ S
S 2 5% + | -
0 : X %
“E L/ 2 - -
§ 2 3507 , _
2 g -1el 111
o Be 23
07 o AW - . ’ ' e ol .
Grades 4 56 456 456 456 456

27
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7 Students felt they were doing better in Spanish reading than in
speaking and understanding English. 91%, 75% and 87% of all students in
grades 4-6 respectively felt they wera doing satisfactory or very satisfactory

~work {n Spamish reading while a slightly smaller percentage (73%, 76% .and

gories for speaking and understanding Eﬁglish. _ ¥

T

84%) of all grade 4—6 students rated themselves in these two highest cate-

A third question asked students how well they thought they were doing
in learning about customs and history of Puerto Rico. Graphed results show
the following: - '

Puerto Rigaﬁ Culture

Do  Very Combined Satis~-

! Not Unsatig~ Satis- Satis- factory and Very )

Know factory factory factory _ Satisfactory . '

L00% + - =
TR - , '
°© 9 754+ _ ! B, :
§ 2 50%+ , ' :
0 a . .
Vi o ‘ , A
ST PO B | e

Grades 456 456 456 456 456

About three-quarters of all grade 4—6 students Indicated satisfactory
or very satisfactory progress, about equal to their responses about speaking:

and understanding English.

Fifth graders seemed less decisive and less satisfied with their
progress than did fourth and sixth graders.,

To get another viewpoint about student progress in -English, Spanish
and Puerto Rican culture, parents of the grade 4=6 students were asked the
same questions a few veeks following the time ‘that students were asked the

. questions, The graphed results of students and parents for combined "satis-

factory" and "very satisfactory" categories are remarkably sdimilar. About
three~quarters of all parents, like their ¢hildren, felt learning in:
opeaking and understanding English, Spanish reading, and in Puerto Rican
culture wereeither satisfactory or very satisfactory. The comparisons are
presented graphically below:

28
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Pgrent Ggﬁpar,ed to Student Ratings of "Sati.sfactcnry o
or "Very Satisfactory" Progress in Speaking @ .
and Understanding English '

lﬂﬂz -
w oo 5% 'l‘
° %
§§ 502
ég 252 + .
0% » -\
i G:ade 4 " Grade 5 ~ Grade'6

Parents /Children Parents/Children Parents/Children

Parent Cﬂﬂ%ared to Student Ratings of "Satisfactory"
or "Very Satisfactory" Pfagress in Spanish Reading

100% + |
i )
owg :
w g 50% 4
=] * i .
a4 a :
09 257 4 |
@ o ,
By B ,
0% 4

Grade 4 ~ Grade 5 Grade 6
Parents/Children Parents/Children Parents/Children

4

Parent Compared to Student Ratings of "Satisfactory"
or "Very Satisfactory" Progress in Learning
Puerto Rican Culture

100Z+

%8 5%t : ~ . \& :
iég o & ) .
o & - 503 : ) v
[ - 253{ ) . . t.
A : . 7 A :

0% + o o L ' A o

Grade 4 | Grade 5 Grade 6
. Parents/Children Parents/Children Parents/Children

.
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ff-Sggdéq; Aspiratinﬁ Beyond High School

by

27
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Student achievement and attitude toward school studies are two direzt
concerns of teachers and parent. Aspirations bey®nd high school are also

-crueial " What future beyond high school do students look forward to?  An

attempt was made to answer this question in terms of Ann -Street Bilingual
School students of grades 4-6. o : .-

Four questions were asked of students concerning their aspirations
during the spring ef the yaar The questions and the results are presented
below.

o Yes : Yes Yes'
4th grade  Sth grade  fth grade

1. Do you expect to finish high school?  93% 97% ° “  100%

2. If yes, what do you expect to do after you have finished high school?

't Go to s¢hoai Go to college (
gsome more and and study to \
Go right learn a learn a pro- Some other
7 . ko work special job ‘. fession _ decision
100% + -
R T | D .
. 0w ' : ‘
Hg ¥
=) 502 % :
- , S
o Lon |
D:;zi‘ = N é" o - b B l . g .
Grade: 4 5 6 4 5 6 4 5 6 4 5 6
5‘41;\
3,  Have you decided at this time what ij 0T career you éxpect tg work at

when school is finished?

Yes Yes . Yes
4th grade  5th grade  6th grade
98% 947% . 67%

1

4, if yes, what is the job or career?

&
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Grade 4 Responses

28

Grade 5 Responses

Grade 6 Responses

Secretary (8)
Policeman (5)
Nurse (5)
Teacher (4)
Mechanic (3)
‘Movie Star (3)
Doctoxr (3)
.Alr force
‘Stewardess ‘-
Dancer

Singer

Cityvorker
Soldier
Caxpenter
Highway patrolman
Store clerk

Teacher (8)
Doctor (6)
Mechanic (2)
Movie star (2)
Custodian’
Secretary ,
Race~horse jockey
Halrdreaser

. Truckdriver

Policewoman
Policeman
Baseball player
Singer

, Athlete

Lawyer -
Nurse

Poet
Artist _
Scientist
Pilot

B %,

‘Teacher (5)

Policeman (4)
Secretary (3)
Register clerk (3)

- Doctor (3)
1 Stewardess (2)
. Lawyer
- Singer
‘ Nurse

Nun

The responses of students éxpfegsed overwhelmingly that they expected

to finish high school.

Of those expecting to finish high school, between a

half and a third of all students planned to go to college and study to learn
a profession. Another quarter planned to go right to work. And still another
quarter planned to go to school some more to learn special jobs. About one=
-tenth of the students at each grade level indicated they planned "some ﬁther
decisign hesides Lhe three listed abave

=

)

Niuétyﬂgight and 9é7 of the fourth and fifth graders::esgegtively had
already decided at this time what job or career they expected to work at while
only 67% of all sixth graders had made up their minds about their future jcb

expectstignsi

Using Roe's Occupational Classification System, one finds fourth
graders selecting about 45% professional, 50% skilled, and 5% unskilled jobs;

fifth graders...

71%, -23%, and 6%; while sixth gradérs picked 50% professional,

39% skilled, and 13% unskilled jobs as the choices for their future occupation

or career. Overall, students selected 55% prbfessicnal

unskilled wﬂrk.

37% skilled, and 4%



| 29 ‘ "
' Parggt,,Asniratians fﬁr Iheirvﬂhildfen Beycnd High.Schagl;
f
- When asking parents to rate cheir childre 's progress in, English
Spanish, and Puerto Rican culture, they'were also’asked three questions about
their aspirations for their children beyﬂnd high school. A restatement of the
question and the parent responses are présented below. -
1. D@ you expect yauf'child,ta'finish high SQhaal? ’ .
- Cg . 7 Lo Grade 4  Grade 5 . Grade'6. " o
) . Yes Yes - Yes
] . 97x 94% 93%
2, If yes, what amount of education beyand high schnal are you planning
'for yaur child? "
a : ' :
© 8 look r o ‘ i
g ’ A - ! ‘ ' i
gt \ |
w 50%%
” 25%Z 4 '
E o S B l l l l I I l
g ozx+ - - & ¢ - R &
. S i . _ .
P Grade: 4 5 6 4 5 6 4 5 6 4 5 6 L 5 6 ;4 5. .6
v No further Apprenticeship Vocationhl Two=-year Four-year Advanced
séhooling or short-term or - community college " Degree
beyond job training "technical college - . ~ Beyond
high following high  sthool : I . four-year
achool school _ L college
: 3. What level job or career do you wish for your Ehfl; after his/her schooling?
0 . : : : ..
a L . g - 3
Q. . ) :
w 0% ¢ ) . \ ) ' ‘
o _ : : . ! : _
g’. 0% .. - m 1 v ] i || = = _
% Grade: 4 5 6 4 5 6 - 4.5 6 4 5 6 b5 6
” Professional Semi-Professional o . = L
or or ' Skilled: . Semi-skilled © Unskilled
Managerial . ~ Small Business ' : ‘
rd
{ i

W
o
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Like thelr Ehildren 8 res?nnses, almost évery parent expected their
siblings to,.finiah high school, Unlike their children, few parents indicated
that theéy wanted them to go right to work uponm completing high school. Two=
thirds of all parents selected four years of college or an advanced degree for-
‘their children's future. -Less than half of all children expected. to go to
college to learn a profession. In terms of level of job or career after
schooling, almost three—quarters of all parents expected "prafessienal or
-mapnagerial’ careers for thelr children while just over half of 511 children

selected this career level.

Pg?ént, Views;ébcut ;heAlnséru:;iDnal and Enfichﬁénﬁ Aétivitiés'

In the ‘spring questiannaire to paren;a, parents were asked to rate’

i  ‘ the adequacy of the instructional and enrichment activities and to write-in
: any suggestions to imprgve the. Bilingugl School. The responses were as
fallgws* : . ,
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Do Not-Know
' Between half and| three-quarters of all'parents rated the Anp Street Bi-
1ingual School Program "yery satisfactory,” the highest rating category. Lower
ade levels were rated slightly higher than the upper grade levels. Enrichment
activities were rated sa;isfa;tafy or very satisfactory by almost all parents with
a slight tendancy for parents in the upper grade Levels viewing enrichment
activities less satisfagtqrily




. Spanish, and then. English,

3l

Parents of kindergarten children
o :
--A %-hour class for grades K-3 where
théy would learn just vocabulary in
Later,
expose them to the use of a dic-
tionary. .
--More emphasis on Puerto Rican
culture.

#

Parents of grade one children

3 =

-~I have no negative comments. The °
school is doing very well in my
opinion.

+=Would like to see my childrgn bring
more homework home. Also, litera-
ture books to be brought home so
that they can’ read and apply them-
selves more. :

--More English 1&55;&5.

--Am most grateful for the billﬂgual
program in’this school.

-<More English ‘emphasis so that they '
can be equal to their native lan-
guage.

-~Feel everything is” going well.

--Large playground 'facility,

‘--Develop a better mdth program.
“=-More 'involvement in English comp-

rehension. Fifth and sixth grade
should-be exposed to.career edUﬂat;an.k
--More Spanish teachers as well as.
Eilingual schools. It is a need to:
be able to Iearn both laﬂguages.
--More English instruction.
<=Transportation for children with
health problems.

Parents of grade two children

--To teach more English.’

' --Problems of discipline and such’

should be 'treated confidentially.

--Would like to see the highest grade

. extended Eﬂrtherau;athe Bilingual
Sghcal A o -

“Pdrent Write-in Suggestions to Improve EheEBilingual S;ﬁgal

*aDiscipline prablems should be
treated confidentially.

. ==Give childref the appnrtuﬂity.

to display more art work.
--Have an opportunity to bring
booKs home to {aterest them.

-=More Eﬂglish elasses.~

-~I ‘think {f a child knows English
he should be taught English first.,
That is what he needs here, By
all means his Spanish culture
should be taught him also.

--Would like to sée my childfen ’

bring homework home, :

--They should teach more English,
because ve are in the United
States, not in Puertp Rico,

-=More iﬂsttuetian in English.:

Also gym recreation, In addition,
more emph551s in the culture 6f
Puerto Rico.

-==More emphasis‘an reading.

--Transportation., Homework.

" Avoid homework of repetition of
words to be written over and over.

-=Better relationship between teache
and students, Also improve the
discipline pegulations., =

--Teach the basics, reading, writing
and arithmetic, and stick to
these courses, B

—-Large school faeility, cafetéria,
playgraund, and gym

o

.

-=I feel ‘the sch@al is funqpianing

I

quite well.
saPrabléms of conduct and others
-rshould be treated. ccnfldéntially.
--More Eﬂglish taught, :



A‘(Pgrants of gradantwé children, cont,) |

--wﬁuld like to see the Bilingu51'5cioal : ——Mare'cultural activities with

o ‘continue on-and bring betterment in- =~ -~ parents. Sharing of programs,
B whatéver needed areas. Would like to activities with other Sﬁhgﬂla-
Sy ~ see a place for the children to play. ~==I am quite happy for my son's . -
. . =-Would like to see this school progress progress since he began bilingual
woe - for the benefit of our children. education,
, : ~~The need for a playgraund fnr
. / i _ children to play away frpm danger.

i

Pazents of gradé three children

- ==More emphasf; on English instruction. =  «-A need for a medical physi;ian,
-=Teach English so that when they .go to + .and modernization of the school.
"~ another scfgul they don't fall behind, =-Generally I believe that the w
~:-<Transportation is needed. o school is trying to -ful'fill its =
--More English instruction. ' mission. Would like to see a 5
--Safer playground with more room for , strong adherenge to core material--
the ghildféﬁ to play freely. reading, writing and other cognitive
--Am most happy with the instruction my skills, with heavier emphasis on

mathematical fundamentals.

children are receiving especially the &
-=More teachers, more classraﬁms,

kindness af the teachers.

-~=Sharing the curriculum early in the" **  better conditions. ,
' year with parents, so that we may 1. ~-Newer books to meet grade levels.
" reinforce the child's learning. -~Improve English instruction.
--Improve parking facility and plsygraund --More impaftsnce ‘to Puertc Ricaﬂ

More English instruztign. ) _ culture,

i

i

Parents of grade four children .

sePatents should be advised of curriculum, . l*?MQrE English instruction. I ;
If parents know what child is learning he consider that there is too much =«
or she can reinforce learning; conferénce Spanish given. oa %j»

-=Larger school facility.

=-We .are pleased with all aspects
of our son's program, .

--Strongly feel that the students .

with parent-teacher-student; more fre~
" quent reporting to parents; .information
'for meetings is passed on too close to
date and parents cannot plan.

ol L . appear to have more Spanish- -
. —suere‘impgrtange to Pyerto Rican zultu;ei dominance still.
. -=-~Would like to see my child reading and --Why is it that my daughter has
L writing Spanish and English, as well, " a hard time writing English., 1Is
- perfectly well. English one of her major classes?
--It is my opinion that the school is : Would be interested:in knowing.
- offering a sound education to our ) ©  ==-Hope the biliﬂgugl program will
children, ' - caﬁtinue on. fBetter playgragnd.
;—Béﬁyér playground facility. ﬁ) /
v . . : ’ \

[
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'Parents of grade five children

~-=Hope the school continues on, --No, it is fine.
==More Instruction in Eﬂglish and
Mathematics..

:!ngrge: cafeteria and gym. -

=-More teachers and ..-
more elassrooms.

&

-

Parents of grade six children f R

-=The school is doing satisfactorily.
" My children seem to be fésPnnding
- well, '
--I am well in favgr of the bilingual
program and the opportunity for oury
children to learn both languages.
‘and cultures is really an advantage,

--Hope the very best for the
bilingual program.

Parents' comments were positive about the Ann Street Bilingual School.
Perhaps the most often mentioned comment was the need to emphasize the English
" language more. There were many comments also indicating that parents were
very happy with the progress of their children in the Bilingual School; that
- they would like to have the basics emphasized more; and that there was a need
for a safer playground having more room for the children to play. ‘
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;nstructinnal Time for English and'Spanish Language Arts o Y
J i

‘Fallnwing the parents recommendation that the school shauld provide
' more time in learning thé Engldish language in their responses to the school
questionnaire, each teacher was surveyed to determine the amount of time
. spent teaching English. The specific question asked was, "How. many hours
weekly of direct English language arts were taught to your pupils this school
year?" Teachers were also asked the same guestion about Spanish 1anguage
arts. The results that were tepqq;ed follow:

-English and Spéﬂish Laﬁguage Arts Instruction Df§é$a§; - 1‘\

; Grade Lavels : ' i Ty
’ Taught by English Language Spanish Language °
Teachers . __Arts Taught _Arts Taught
K ", 1/2 hour dally ' - 1% hours. daily -
1 1 hour daily “+ "1 hour daily
1 3/4 hour daily 1 3/4 hrs diily -
2 1 hour daily 1 3/4 hrs daily'
2 1% hours daily 1 3/4 hrs daily
3 1 hour daily 1 3/4 hrs.daily
3,4 _ 1% hours daily 3/4 hours dailyy’
4,5,6 ¢ 3/4 hour daily 1.3/4 hrs. dailyf
5 : 1 3/4 hr daily : 3/& hours daily
5 . ¢ . 1% hours daily 5/6 hour daily | i
6, + 14 hours daily - ° 1 hour daily

The above informatioh cannot clearly present the amount of English
language exposure provided in each classroom as .teachers include English
' language skills in other classroom studies throughout the school day.: How-
ever, the figures do represent the actual ‘¢lass time spent in the direct
study of/ English language arts and generally show an increasing amount of
English language arts concentfation at each higher grade level.
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flearning. [
- grades 2 through 5 with the highest, achool’ attendance; pfeschaalers and
‘5‘kindefgartenérs lowest; and grade 6 students next ,lowest.

B " ’ ) - Lo , Die
Student Schnél Attendagce T a 'Eg % ,

'Thg
He graph below shows Ann Streat Bilingual School students of -

pegularity of school attendance Eigufas prnminently iﬂghildfgn 8

T . " = A 7 7 . ) A
: y»{ " Student Attendance by Grade Levels
C90% L 92% 92?‘“‘7&; BT
N ’ 84%. - ;
30% 4 T |
. . A
&
e Pre-K 1 2. 3 5 5 6 | L
_ . 7 a |

Sghaal attendance of students varied dufing the’ months of the school
year. They attended most often during the months of Septembar through Novem-
ber. Attendance was lowest araund the change in’ the calendar year.  The
attendance pattern was most unusual for the month of May, dropping 4 or 5
pereentage points 10wer than chéu’anthg preceeding and following it.
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o wl ;%ifiﬁ,liy, nn Street Bilingual School atudent attendance was compared

~ to'the avérage attendance for all Hartford elamentary achools over the number .
~0f years the Bilingual School hag been in exigtance, The graph and table %{
below shows the Bilingual School student attendamce M to 3 percentage points v
lower than the citywide average during thé\ firs two years. However, for the /
last four years Ann Street Bilingual studenf¥ Rave teduced the difference in {
attendance by more than one-half. The diffevence between Ann Street and the ‘
citywide average ranged between 2/3 to 1% percentage points for the four year.
period. . " ,

A

Six Years of Séhé61 A£§eh§anQé Compared with Ci;&widelgyetages]“
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Yearly Percentage of Attgnégﬂéé Compared

197273 1973-74  1974~25  1975-76 1976-77  1977-78

: : R . AR . ;
.  Ann Street Bilingual  86.04 - 86.30 . 88.30 §8.18 . . 88.01 87.85 |
Citywide Average for - 89.54 89.23 89.72 88.85 ' 89.54 °  88.51 i/
all Elementary . - . o . N :
V X . " . K ﬂff,. ) . ) .
Difference o 3.5 2.9 A.4 67 1.5 .7
/ ' . , . . .
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STAFF ACCOMPLISHMENTS

~_Ann Streat Bilingual School . staff partieipatad in b vafiety of pro~ .
:'fli!iﬁﬂ!l activities beyond their teaching 'respongibilities which indirectly .
- contributed to student léqrning.. These’ aﬁtivitiea ‘are d&#ﬁribed in the '
_;-igﬁiang to follow, . o 5;\N v .

[l

Colle cNCriﬂits Earned by, Ieachers

"""" . . : '-"'3. . v =

] Igaehars earned a total of 62 eallage eredic haurs of work Efem January
1977 through January of 1978. This wadd an’ average of four ¢redit hours of
work per staff person for the 15 full-time teachers and gpackalists., The course
descriptiaﬂs and credit-grant#ng inatitutians have been llsted belaw,r "

o a’. RXB’H .- - { ° \” . ; ) o N . [—.i.r‘”—'...,,,t;/%

-/ - _
Callege Credits Earned by Ieachgrs : y
L ’ Credit ' o
x fcaurse “_f” ~ _Hours. i.xCreditagranting Instituﬁicn
’*’:Campagative GfDup Methods : ‘ 2 University of Cannenti;ut
- ' 'Educating the Child on. the Mainland. 3 ‘University of Hartﬁg;d o !
. - Ego Paychology 2 University of Comnaecticut
‘7 'Perspectives of Women in Society 2 University of Connecticut T
"/ - Professional Practice in Case Work. 2 “ University of Connecticut
* Public School Administraticn 3 7 University of Connecticut -
Cultural Issues in Continuing Educ. ‘3 University of Hartford
v»v Teaching ESL . 3. University of Hartfgfd L e
Open Education . 3 State University éf New York '
. ~wBilingual Curriculum Development . 3. University of Eartfafd N
. I Contemporary.Social Problems: ° 3 Greater Hartfbrd -Comm. Callege
;. Children's Literature . : 3, Central Conni. State College ' o
- 440 Intermediate Spanish I . a 3! Greatyr Hartford Comm. Callege ‘ ,
U Methods & Materials Bilingual Educ. 3] Univeraity of Harcford - :
-Tehng Reading Bilingual Children 3 .Univeraity of Hartford o
- i Procedures Emot- Disturb Children 3, - University of Connecticut -~ = .
i Supervisian EAdm Special Education = 3 * - .University of Connecticut
Portugal-Linguse: Cultura I -~ - 3, University of Comnecticut '
Partuguese I e 3« : University of Qennegti;ucg*

54Q'v 6% creéit hours from 1.5 staff-persans

w} - i




Conferences and Workshops Attended by Teachers

Teachers attended 27 workshops and conferences related to their educa-
tional needs and interests from January 1977 through Japuary 1978. Attendance
at these affairs totaled 760 clock hours of time. A listing of the workshops
or canferefmes as well 15 the sponsor follows: .

D |

Conferences and Workshops Attended by Teachers
. - Credit
Conference Hours Date
v Teaching ﬁnglish Second Language 40 Feb '77 TESOL
vwv Methods and Materials (Reading) 5 . Oct '77 CT Reading Assoc.
~ yBilingual Education 19 Apr May Nov'77 (T Assoc Bic/Biling Ed
Social Work Conference 6 Oct '77 CT Assoc. Sch Soc Work
The Puerto Rican Woman 15 Nov '77 Nat. Conf. of Puerto
' Ritan Women
vv New England Kindergarten Conference 12 Nov '77 lesley College; MA .
' Social Studies Workshop 4 Aug '77 Ann Str Bilingual Schod
New England Adult Education Apr '77 _ :
Bilingual/Bicultural Workshop 6 May '77 ' Hartfd Bd Biling. Dept
pvv Battegno Réar:liixg Approach Nov '77 Hartfd Bd Biling. Dept
BHLinguall Comference 5 Hamden~New Haven Coop
MAth Conferenmces, : ; 2 Apr '77 Heath Company
eading (Qonference 35 Apr '77 Intern Reading Asso., 1
Learning Disabilities Conference Mar '77 Hartford Bd of Educatic
Special Education Conference Jan '78 Hartford Education Assc
Special Educ. Matertlals Exhibit | Nov '77 SERC
Guided Reading-Spanish 1Y Nov '77 Hartfd Bd Biling. Dept
Y Parapfaféssianal Inservice Wkshp 2 Jan '78 Hartford Bd of Educatic
: |
L | .
£ Presentations: Science in the Bilingual Classroom
'Mainstriaming Handicapped Children 8 Dec '77 Learning Magazine
"Sidewalk" Workshop 1% May '77 Ht{d Bd of Education
"Magic Circle" Presentation 1) Nov '77 Hefd Bd of Education
vwwvV Educating the Child on the Mainland 90 Aug '77 - Anmn S5t Sch: Title VII
wwv¥ First ‘Aid for Children 4 Red Cross
Newspaper Workshop 3 June '77 Hefd Bd Reading Dept
Public Law 94~142 ©12% Nov Dec '77 Htfd Bd of Education
Adult Performance Levels Oct '77 Htfd Staff Development
Solutions to 3Special Ed Problems _10 May '77 Htfd Bd: Spec. Ed Dept
T .
Total 760 clock hours
¥
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-1977 through January 1978.
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After School A;tivi i ‘and Camﬂunity Se

=

vices Df Teachers

Sixteen varying types ¢

after school activities involving ‘Ann Street

students and voluntary community services were renedered by teachers from January

4

After School Activities and Cém£Z%ity Services of Teachexs

Graduation program preparation

Member of the Folklore group:
"Ly .cto—-Bordcua

Member of the Language Readiness .Prog. .

Member of ‘Connecticut Association of
Bicultural/Bilingual Education

Member of the National Organization
for Puerto Rican Women

On the Executive Board of Drganizaziau
of City Neighborhoods

Took students to Hartford points of
interest as a reward for good behavior

Chaired after school Science Committee
work

College and Imservice Credlﬁs Eafﬂéd by

Pafapr fes

A listing of these services is presented below.

A

Organizer @flthe Multi=Cultural Commun—
ity Day, Park Street Neighbnrhcéd

) Teaching Catechism
Member of the theatrical group: Nuestra

Expression Teatral °

Safety Patrol supervisor _

After school recreatiomal activities
with clagsroom boys

‘Coached CYO basketball at Sacred Heart

Paridh

Attended Hartford Bnard of Education
meetings

Member of the Hartford Chile Solidarity
Committee

sslonals

PEfapIDfESSLDﬂ&lE earned 21 credit hours and pa:ticipated in 96 clock
hours of inservice education sponsored by the Hartford Board of Education

between January 1977 and January 1978.

This was an average of 1 3/4 college

credits and 8 clock hours of inservice credit per paraprofessional staff

person. The Iisting of college and inservice credits follows.
College and Inservice Credits Earned by Paraprofessionals -
; Clock
\ Creditg  Hours Sponsor
Team Teaching inn the Bilingual -+ 3 University of Hartford
Portuguese in the Classroom © 30 Parkville CémmuniEYVSchaal
Bilingual Workshop ) Hartford High School
Gattegmo Reading Approach Hartford Bd Bilingual Dept.
Sociology . 3
Music 3 9
Paraprofegsional Inservice Workshop 6 Hartford Bd of Education
Typing 3 ‘ " Greater Hartford Comm College
Early Childhood [Education k! Greater Hartford Comm College
Engliﬁh Langua ge 3 Greater Hartford Comm College

21 creddt hours/96 clock hours

Ty ' T
= et T CL e

e 3
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Conferences and Workshops Attended by Paraprofessionals

Paraprofessionals attended 334 clock-hours of conferences and workshops
from January 1977 to January 1978. This was an average of 18 clock-hours of
conferences and workshops per paraprofessional staff persen. A listing of -

. the conferences and workshops follows. . .

Conferences and Non-Credit Workshops Attended by Paraprofessionals

Clock
Hours Date Sponsor

(X Educating the Bilingual Child on 75 Jul-Aug '77 Title VII Bilingual
the Mainland '
{ Fidrst Aid for Children 4 Red Cross
Bilingual/Bicultural Education 3 ‘Nov '77 CT Assoc Bilingual/Bi-

: o : S » cultural Education
The Puerto Rican Wonan ' 15 Nov '77 Nat. Conf. for Puerto

: " Rican Women

Push for Excellence . Hartford High School
Learning Disabilities Conference Mar '77 Hartford Bd of Education

* 334 Clock Hours

Psfent‘Visiﬁégtprtﬁg Clagsroom

Names -and dates of parent visits to each Ann Street Bilingual School
teacher from January 1977 to January 1978 were totaled and averaged for the
11 teachers and five full-time specialists. The parent visits totaled 245
for an average of 15+ visits per staff person. S

Teacher Visits to the Homes of Students

"Students' names and dates of visitation to their homes were totaled
for the 11 teachers and five full-time speclalists at the Ann Street Bilingual
School. The total number of students visited by staff from January 1977 to
January 1978 was 84 for an average of 5+ visits per staff person.

m‘

b
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SELEG C BRICULAR ACTIVITIES +

Helping arents Help Children to Read Better

-

During some af the coldest winter months, Ann Street Sahnnl aﬂd the
Hartford Public Library presented parents with an opportunity they couldn' t
afford to pass up. The opportunities were encouraging parents to read at
least 15 minutes to their children every day for a period of nine weeks. The
incentives offered attracted 88 applications from children to participate.

&

The program was made known to Ann Street Bilingual School children
in early February. A visit from Gertrude Blanks, librarian and actress stimu--
lated interest in young and old alike through her superb stary—telling skills. -

A follow=up activity had notices about -the gagperativé endeavor going
hone to each parent along with an application. Ann Street School Reading
specialist, Margaret Rick, in a letter to parents explained the February 16 to
April 20 program purpose and announced three trips to the public library for
parents on Eebruary 16, Harch 10, and March 31 with free transportation
provided.

‘Following this, the Hartford Courant publicized the beginning of the
Jjoint endeavor as did the Hartfoxd Spanish radio szatian, WLVH. The latter
cooperated by presénting childrén's stories in Spanish for five minutes daily -
at 7:30 AM each school day. This was an especially impartant aspect of the
program as the children felt the stories were being broadcast Jjust for them.
Teachers reinforced the efforts through follow-up activities. A posting was
distributed to all Hartford Schools.

¥=

A diary was drawn up snd distributed to parents so they could keep
track of the books they.read to their childrer Also, certificates of Eragrsm
completion were prepared. On April 20, 40 parants received certificates.
Sevegral more received certificates at a later date. It was’a tribute to their

- persistence in carrying through, but the real pay—aff was the increasad iﬂtEIESE

in reading on the part of their children.

The Science Curriculum Prcgecg

The Bildngual School staff initiated a science curriculum study ac the
very beginning of the 1977-78 school year. , Even though they had Hartford's
K-6 Science Curriculum Guide, prepared in 1972, the staff felt that the

curriculum in the Guide, while good, did not adequately cover the areas of

learning, were not placed properly in terms of grade level, and were not
coordinated up through the grade levels. . :

44
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‘ .
The staff began thelr review on Sgptembar 15 fullﬂwed up by meetings
on SePte3b2§ 27, October 3, 5, and 34, and then presented their efforts back
to the entire staff un_Dutober 18. Participating staff were: Jean Anderson,
. Evelyn Delgado, Ramon Cruz, Roland Axelson, Nylsa Ubarri, Lorene Lugo, and .
Dan Barstow, Chairperson. ’ o

The Science Committee first changed the Curriculum guide by rearranging
the’ plauemgnt of specific subject matter and then added to ot subtracted from
' the scope of coverage at some grade levels. Next, the géneral science skills
considered important for K-6 students were added as a second suutiun to the
revised Guide.

In a second phase of wurk, the Science Committee decided what scienue
materials, new and old, should be in each teacher's classroom and which shuulé\l
- be housed in a central location. Following these decisions, emphasis was placed
on organizing a resource center for science curriculum materZ.lc. Newly re-
ceived science kits and uurriuulum materials as well as previvisl - acquired
tests were catalogued and a "lending system" developed for schcul wide use.

The third phase of the study group's work was the presentation of the
rewritten science curriculum guide,-an overview of available matérials, a
system for borrowing Science Resource Center materials, and the distribution
of the science materials appropriate to specific classrooms at a schoolwide
staff meeting. During this meeting, the importance of combining instruction
® ' in specific subject matter with deueluping general science thinking skills
" was emphasized. Also, the Center' s system to help. tea;ths locate specific
reference materials was stressed. :

Teachers were requested to make a listing of suggestions, recommenda=-
tions, and further needs for science teaching over the next several months as
they used the curriculum and Center materials. The Science Committee plans to
act on these suggestions early in the new calendar year.

The Bilingual Scliool Science Fair

May 8-12 was the week of the Ann Street School Science Fair. Thirty
exhibits were displayed in the school library. Classrooms of children visited
during the first four days while visitors, newspersons, and people from local
radio stations were invited in on the fifth day.

Creativity, effort, and aspirations were evident in students' work.
» . For example:

Fil

I am going to study about plants and write about them. I
am going to study every day and be a scientist when I grow up.
My sclence project is about a bean plant and flowers.

Robin. Gonzalez

- | | i5
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: ; SR o ¢
" .How I Made My Camera. - f
: . S _ N
To ‘make my camera, I took a World magazine and I read - !
all the instructions. Then I started doing it. When I
. finished, I put ip a film and took a plcture of the Civic
Center. It was my first pilcture and took 3 seconds. N
) Fernando Romin
Exhibitors had -the opportunity to discuss and explain their projects-
ko all visitors including their classmates. Rafael Ruiz took great pains to,
-+ line up his light source, magnifying lens, and projection box so visitors
could see his hcmamadegfilm strip projector in action. As part of another -
exhibit, Carmen Fuentas talked about a series of photographs showing an
animal heart disection which really.took place in her classroom.’” Maria Zea
and Edith Raices showed their project of airplanes and ailrports..., a model .
airport layaut,’madel’papgr planés'designéd.go perform differently in flight, .
' and pictures of their actual visit to .an airport, : . _
o Teachers bringing their classes to the éﬁhibit were, requested to
‘brief their students about ways to get the most from their visit., Students
were encouraged to study each project carefully, ask questions, take notes and
draw diagrams of interesting projects, and to think about what makes a good
sclence fair project. Teachers were encouraged to follow up in the classroom
after the visit with discussion, especially about projects students might dream
up for the next science fair. .

This year's science fair recognized the following individuals and
groups for their: scientific sophistication, understanding of the topic,
effort, and their presentations: : : ’

Individuals

2nd grade: Jesus Velazques (B-1)

- Josh Smith (B-1)
3rd grade: Rafael Ruiz (B=6)
: ’ Edith Raices (w/Maria Zea) (B-6)
4th grade: Carlos Negrén (C~5) ‘ ‘_ﬁ*‘
. Steve Welles (C-5): :
Fernando Roman (C-5)
- Carmen Fuentes (C-5)
- Marilyn Medina (B=6)
' Carmen Diaz (B-6) ,
6th grade: Ma;ia Zea (w/Edith Raices) (C-1)
Wanda Montanez (C-1)
. John Leonardo (C-1)
; Elsie Vasquez (C-1)
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bfalanda Rivera®s class (B-1) : : L
Ramén Cray's class (C-4) ' L ) ' |

Writteﬁ Co@gaaitian in Salon B-l ; .

Finding her Eﬁglish Regding Class especially weak in writing skills,
Yolanda Rivera right away set aside three-quarters of an hour every Monday °
morning for written composition practice. Modeling her instruction after

Composition: Guide-Free, a 1976 publication of Columbia University, she had

each child start a composition book to be used solely for the written com-

position lesaions: A paraprofessional in the classroom prepares the instruc-

tion sheets needed for each Monday's session. 'The object instilled in the
children is to produce campcsitiansras good as the mpdels they observe. For
mple, upon opening Leticia Cotto's composition book to December 12, one

fin that she tackled todel 22 on this day which iﬂstructéd her to write the
) .

"ﬂyvbrétﬁérrfﬂgna some books. He brought them home."

Following these two sentences, several more sentences had been copied which
were identical to. the first twg sentences except that Wnrd changes had been
made. , ] .

4

When Leticia completed the December 12 lesson, it was checked over by~
the teacher and found to have no errors. Whether she made mistakes or not
determined the next model she would undertake. Where several or more errors
are made, a child proceeds to a parallel model for more practice. Where no
mistakes are made, tha option to move to a more complex model is pgssible .

§

Yolanda Rivera says that if she did not stop the children at the closé
of each Monday's session, the children would continue their composition work
right through the morning hours. Some childTen take their books home for more
practice. The teacher feels at this point that there is ample evidence in the
composgition books right nmow which shows improvement in written composition just
since the beginning of the school year.

Parents Teach About Jobs

Parents of one second grade classroom of children became teachers
during the months of March and April. It was a unique way for children to
learn about jobs. .

Yolanda Rivera's second graders started by making a long list of jobs:
.+« all of the jobs the students could think up. Following this they identified
all of the jobs that the parents of the children had. And then they invited
parents one aft a time to come into the classroom and talk with children about
their. jobs...especially what they would have to learn im school to do the job.
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That was the approach to getting parents to help children learn first-
hand about work. But it didn't stop here. As soon as each parents' visit was
completed, Mrs. Rivera had the class summarize what they had learned from
parents. Their ideas were recorded on é\large sheet of paper mounted on a
bulletin board in frant of the room. Children cited all they they could re-

- member of the parent's talk while Mrs. Rivdra lettered their ideas on the
‘paper in Spanish. When the composition was completed, the whole class read
the sentences aloud until they were thoroughly familiar with all the words
Eand meanings. - ,

On the day of March 30, Mr. Carlos Rios was the pafent visiting. He
told the children all the things that lawyers do and what - they must do in =
school to become a lawyer. He told them that he speciali;ad in criminal law...
defending persons accused of commiting crimes.

The children asked a lot of questions. He spent one-half héur with
them answering their questions. :
i

The previous day, the children had been visited by anather parent,
Mrs. Edna Smith, the bilingual education coordinator for the City of Hartford.
She told them all about the work she dld. ’

£

Mrs. Rivera has a strong belief about what children should know about
Jobs even while they are young. She says every child should be shooting ‘for
~—gome job. It doesn't matter what the job i1s or how often the child changes .
his mind. What is not acceptable is for children young or 0ld not to have any
job 1in mind at all'

Dingsaur;ﬁtudy in Salén C-1 i s ,

It's hard far kids to imagine living 5 billion years ago. Roland
Axelson's fifth grade class has found a atudy of that era a particularly in-
teresting school activity during the months of January and early February,

Much of the information and materials used in the study were based on
a Sunday Hartford Courant newspaper special and a book picked up at a teacher's
- bookstore entitled Prehistoric Animal Life. The latter provided many spirit
" ditto sheets, overlays, crossword puzzles, and questions that served as a basis

for many of the activities. The book also contained detailed information about
the eras of prhistoric time and the creatures that lived then. Roland Axelson
sald the children were able to understand most of the written information, but
that when the reading got too hard, he would read and discuss the content with:

the class.

P
R

Some of the student creations culminating from this activity were dis-
played in the classroom, but most of these efforts ended up in a school: library
_ L : g
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‘display. 1In this library display there were twoﬂdiménsignal skeletal parts

which the children assembled to create the various creatures existing at that
time. Some art work of animals was created in a relief ‘pattern. There was

also a large mural and pupil reperts, ceach on a different_animal.

The reports showed esgeciaily‘ggad written expression for fifth

'graders. For example, one fifth grader wrote on the btontosaurus which

answered such questions as: 'When did the animal live? During what era or
period? What kind of food did the animal eat?" and a question about what
the animal looked like. A second student's report answered this last question

by writing that the brontosaurus 'was about seventy feet long, weighed abaut
SD,DDO pounds, and had a very long neck and a very small head.

i &
i'-.\'

Besides the high interest showvn by tﬁe children, Roland Axelson said
he ﬁas especially pleased about the combination of skills it brought into
play... art, writing, scientific investigation, as well as reading. One of
the summative activities of this study scheduled for this day was a game of
Jeopardy centered around questions Qf importance ab@ut life and things during
early times. :

School Visit 7 International Reading Association Members

ffPEfiﬂdf

=

Ihe Internazlanal Reading Assoclation Conference held at the Hartford
Civie Centar Convention and Exhibit Faci’ ‘'ies on March 2 scheduled visits to

- Hartford area schools on the first morning of their meetings. Eight persons
_‘chose to visit the Ann Street School. The visitors were given a tour of the
building and an introduction to staff by the Ann Street Director, Edna Saler,

The grOup began their visit at 9 and completed the tour by 12 noon.

Mrs. Soler began by éxplaining the interest of parents in school acti-
vities, especially at the preschool through grade one level where parents were
in and outside the classroom on that day. She spoke briefly about the amount
of ‘assistance given by.the parents in tHe classrooms and explained the function
of the Mothers' Club and Pareiit Teacher Assaciatian of thdiSchool,

1=
I

An organizational chart of Ann Street Bilingual School staff was shown

prior to the introductions to staff housed on the first floor of the building.
Visitors saw preschool, kindergarten, and grade one classes in session on the

first floor. Considerable time was spent watching Carmen de Jesus teach
kindergartners in Spanish starting ‘with days of the week and months of the
year, and then citing numbers through fifty and then moving into vawel sounda
ugsing Gattegno's appfaach to teaching reading.

At 9:30, all students were clustered for English language classes for
45 minu;es. They had been placed for this period according to their English
language skill develnpmenc Mrs. Soler explained- that the clustering cut across
all grade levels and that the first grade classroom we were visiting at that
moment . had students fggm_gradas 1 through 3 for this English language study °*
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The second floor of the building, where the second and third grade
. -classes were housed, was visited next. In one r@am a teacher was working
with one child while another was using a Language Master, and the remaining
students doing work from the board. ¥ '

_In a second class, students were preparing for a program presentation
to take place the next day. While the studentsg were cleaning up and prepardng:
to change classes, Dan Barstow, the teacher, spake with the visitors about his
method of teaching reading'in _Spanish to his regular classroom. He showed”
chart which he used to keep close tabs on the needs of each student. He said
it was used for grouping as well as to signal competency in Spanish to a point
where the student might be considered for movement to English reading. He
sald that by the time that most children had been in the Ann Street School
for about a year, they knew theirf English fairly well and were ready for English
instruction, Upon leaving his room, Mr. Barstow showed the visitors an enlarged
map of Hartford which showed the location of each student from hig class. He
commented that the activity taughc more than map reading skillsy © It was also
an excellent activity to get classmates acquainted and promoted mutual acceptance.

-In another classroom, visitors saw’one child elevated on a table before
the class reading a book aloud and showing the class illustrations from the
book. - In another classroom, one,student pointed to words on the board -while
the remsinder®f the class recited the Spanish pronunciation in unison. Still
another classrvom had students discussing the healines and table of contents on .}
the front page of the morning paper. Each student had his own copy. As the
visitora left chis classroom, students had campleted the newspaper analysis
and had: begun a handwriting assignment, .

o~

Moving to the third floor, visitors were EhDWﬁ fourth fifth,. and sixth

grade classrooms in action. iy

Ramon Cruz, who teaches a class of Spanish dominant fourth, fifth, and
sixth graders, looked on as Gail Cohen instructed his class in a study of music
symbals and sang. tunes while reading the symbols. :

P ' Next nine students working with bilingual therapists were visited,
followed by two classroom visitations whera Spelling and geggraphy were being
studled. )

<y
#

Visitors were next taken to the reading room where Alberto Hernandez Py
of the Hartford Bilingual Curriculum Center presented materials’ developed es-
pecially for Hartford Puerto Rican, Pcrtuguese, and Italian students. Mrs.

Soler followed his presentation by sta;ing that this was the source for nmost
of the curriculum materials used in, the school. 't
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Hargaret ‘Rick discussed Teading aﬁtivities with the visitafs and tgld
of the success of the current efforts of the school ,and public library ‘spon-
'sored activity encouraging parents to read-to their children daily. This was
- '@ nine-week activity starting in February and ending in April which the Spanish
'fadiu statian and the Hartford Courant newspaper helped publiaize. o P

, e
. . Visitors spent the last 15 ginutes in infaigéz discussion with Ann
_ Street School staff. Much of the discussion centered about the trangition
from Spanish to English and the Ann Street School practice of graupimg students
of grades 4-6 together until such time as they had learned English well enough
to be in other intermediate grade clasges where English language is emphasized.

Inservice Presentation: The Transition from Spanish to English

The Ann Street Bilingual Reading Specialist, Margaret Rick, was one of
two presenters addrassing the topic, '"When Should Children Make the Transition
from Spanish to English?" at the February 2 inservike afternoon for (lark
Street Elamentary School staff in Hartford o

fu‘} o )
Making the transition from the native laﬁguage to the English language
is crucial to bilingual school program success and yet very little attention
is being fgcused on this change in the child’ 8] curriaulum naticnally.

, Margarét Rick explained that she has faund two variables determining a
successful transition: the degree of development of English language and the
level of reading ability in the native 1anguage, Delaying the transition to
basal reading instruction in English until the student achieves an advanced
level of English (at least Level 4 as measured by the Bilingual Syntax Measure)
and a Level of 2% in the Spanish reading series has proven to be a very suc cess=
ful time to make~#t® change, She stated that since putting this theory intb
practice over the last two years, the Ann Street Bilingual School staff ha
:faund the English language progress of students to be much better. ’

; The Clark Street School where: the inservice presentaticn was gilven has
. had an increasing Spanish pcpulaticn over the past few years.

f Sy
: On the day of the inservice, the instructional staff of 27 persons
raised questions about the goals of their school program as well as discussed
the Spanish to Engli$h 1anguage transition.,

English Readiﬁgf?resantation at_ Ccnnecticut Reading Association Canférénca

Six Ann Street Bilingual Cammuﬂity School staff persons presented a
talk, "Process of Dewveloping English Readifig for Spanish- speaking Children,"
at a conference sponsored by Connecticut Reading Association. The conference
was held at Penny High School in East Hartford in October. Carmen de Jesus,
Nylsa Ubarri, Yolanda Rivera, Lorene Lugo, Jean Anderson, and Margaret Rick
participated.~ The presentation was one hour in length.

o < } . f
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The talk first gave an overview of the Ann Street School. Following
this, ‘the importance ‘of concept development in native laﬂguage needed to make

the transition to English was discussad _ Cta

: Next, the ungraded English laﬁguag& pr@gram at the Ann Street SEhaal
was presented.,. 'Why it came about’... how it functions... and the means used.
to develop-a continuum of English language preficiency._ Also discussed was .

a study underway at the-school aimed at determining when children make the
transitian from Spanish to English.

. : . T HE [
Another part of the presentation emphasized some of the problems
children have in making the transition from bne' language to the other. Thié
was followed by the showing of an 8 mm movie, "Pdst Tense of “Verbs," which
children in Ann Street School acted out.

| _ ;
.
-

There was a good pasitive responge to tha présentation by the audience ,
" attending. : e .

Special Recognition: The Safety Patrol

The ‘Bafety Patrol at the Bilingual School is more than an organization
for students who volunteer to serve as crossing guards. Roland Axelson, a’
fifth grade teather, is the supervisor for this activity. Over the years, he
has develgped the Patrol into a highly integrated and responsible school acti- N
vity and one in which a large number of upper grade students desire to balqng

He started out five years ago by obtidining help from the AAA and Police
Départment to ascertain the essential needs and dvailable written materials to
build the safety patrol into a model school organization. Over these years, a
system has evolved whereby the teachers nominate 4th, S5th, and 6th graders who
are highly responsible and show potential te be good examples for other
children. These nominees have the opportunjty to participate in a training
program where they are observed further for potential to make outstanding
.crogsing guards. .Helping the supervisor in these bdbservations is the Captain
of the previous year Patrol. Ten candidates ‘and two substitutes are selected
from the tfaining experienceﬁ-ﬁLettars of congratulations are sent out to
‘parents. . - ' K

R
4

Following this, a Safety Patrol Initiation is conducted. This year it
was held November 4th at 1 PM in the assembly area of the first floor of the
Bilingual Schodl<"\ Representatives from each classroom attended as well as the
other current year\nominees who were not selected. Parents, Board members, AAA
representatives,, and>persons from the Police Department also attended. Pre~
sentation of certificates of ccmmendatiﬂn were awardedi Belts, badges, and
hglmets were presented. Thig year's members were: ®

Yolanda Hernandez ggaptain) Ray Rodriguez Marilyn Sangiaga

r ! patty Fuentes LA Joge Garcia . Angel Negro
' Carlos Rivera - . ' Darlene Perez  Angel Cuevas
T P ' ‘Carmen Fuentas SRR

EiEé \ LR
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That which makes Ann Street Bilingual School Safety Patral one of the

‘best in the city is fall@w—up thraughauc the school year.
. _ 7

B

One tezhniqué that pfampts children to do well is the merit system used '

‘which makes possible the earning of points and demerdts. This system is used
mainly to selecy the next year's Captain. In addition to this, the Patrol
meets weekly after school with the supervisor. The supervisor.also’ arrives
earlier than all of the crassing guards each school morning.. 4

There 1s sagializing too. This year a spaghattl dinner at the super- :

visaf s home, ice skating, bowling, circus visit, after school games, and trips
to Riverside and Mountain Park have-been planned. Parents are always invited
to the Eacial events , - ’ :

Oppartunitias such as these have helpe& establish a traditien of ex~
. cellence for the Safety Patrol at the Bilingual School ., Membership is also
. one of the mmst sought after DppDrtunitiES gf the upper grade Bilingual School
students. ; . A

Three Kings Day Program : : s oy,

A Three Kings Day Program was presented by Amn Street Bilingual School
students of grades K-4 the day before the Feast of the fpiphany, an ancient
Puerto Rican holiday similarto Christmas. The fallowing school day was a
Hartford school holiday cgmmem@rating this event, The program was performed
between the hours of 10:30 and 11:40 in the staging svea on the first floor
- of the school building. Yolanda Rivera coordinated ¢lussroom contributions
.~ to the program. Students from the classrooms of Carmen de Jesus, Awilda
5?MQntangz, Nylsa Ubarri, Dan Barstaw, Maritza Earrilla, and Yolanda Rivera
. presented. . - oo

’ i

SE Activitgés included songs in Spanish and Engligh, ““PuETta’Rieaﬁ'faikﬂ
lgre songs were sung. Dances related to Christmas songs were presentad. ‘A
skit featuring the Three Kings traveling to’ Bethlehem was' acted -out complete
with costumes. In between pregentations, staff asked the children what they
knew about- the coming Feast Day and what they antiai@&tad Explanations ‘of
the significance of Three Kings Day were given. ' Th#& B{lingual School Director,
‘Edna Soler, talked with the children at the clase of tha program wishing them
*much happiness on the coming haliday : : P

a

" While these activiites were taking place on the first flaor, children'f;

- in thexupper grade levels on the third floor exchanged p?esentatians in the" .
~diffetent rooms. All classes closed out the morning festivities back in vyl
:heir -clagsrooms where many were served refreshmenty . : '

1
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S . | "our Neighbﬂrs from the South" was a student presentation superyised .
f’by Margaret Rick, Ann’ Street reading specialist, focusing on displays, §tudent
talks, a slide show, and 'video taping of South American countries. The show

.-~ was 50 minutes in length and was presented to the classesin the Ann Street
SR Sehaql on December 13 and 14 and to apprngimately 100 ehildren from St. Peter's .
Paraqhial School on Degember 15, _ v e

|

- Six teachers worked caaperatively with Hargatet Riek ta develop the
show .and get the materials together. .It started inm children's classrgoms.
Eaeh/:lass studied one country and collected the material For displays.
Selected children from each classroom then presented what they had learned

- about-.the “country as part of the "neighbors from the South” show.  Following
this,“classes took packets of information written by the children about each
country.back to their glassragms to study as a graup, - :

$ix countries: - Peru, Venezuela, Brazil, Mexico, Arvgentina, and
Columbia were featured in the 50 winute presentation while five others:

Eanama, Paraguay, Chile, Bolivia, and Guyana were displayed on & large chart.
. : eaﬁ

Artiéleﬁ on display were: dalls, clathing, figures, gourds, games, .
pictures, slippers, shoulder bags, foods, an oil rig miniatur&, maps, blow S
gun, comic bcaks industrial products, and money, . I S

4

- Student talks descrlbed ﬁhs articles on display! talked about famous.
persons and generally described the countries. The slide show was on Columbia
- and the video taping was a music production especially made for "Naighbars
from the South" show by Ann Street chiidren. ‘

»

| Eam@uswsiaek Americans ,
Twenty students from St; Peter g Parachial School gﬂv& & pre&gﬂ-&tian

to three Ann Street classrooms the morning of March 14 dt 9 OGK The primary ,
grade audience sat ‘on the floor of theé.downstairs -lobby and llstened to MiSSVﬁ s
Margaret Hagerty of St. Peter's introdute the program;, which centered on famﬁns B
black Americans. Miss Hagerty explained that the students had tried to chose
for their:-reports those men and women who had played the mast influential ralas

" in American histary - After a brief history of the‘-American flag, a parochial,
school student'recited the Star Spangled Banper, and then played a recording
of our National Anthem. .

&

The St. Peter's atudents had prépared oral bicgraphiegl skeqshes .on
each of ten famous Americans from diverse fields. Two studentg feaearchad :
and reported on each of these ten men and women.. The opening biagraphy con~
cerned our nation's first President, George Washington. This was fo-lowed by
the life-stories of Frederick Douglas and Harriet Tubman, both of whom dévotad
their lives to helping the slaves gain freed¢m. Abraham Lincoln was the sub-
ject of the fourth bilography, as he culminated the work of theme freedom~ .
fighters with the signing of the Emancipatian Pfcclamacian. S

. P i;
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. Negt, the program mavéd to famnua 1nventors. Geg:ge Washing;on Carver,
without whom we would not have peanut butter, and Thomas Edison, ‘for whom we

- thank the record player,*églephnne and electric lightbulb. The following "two

biagraphiea broadened the scope even further: Dorothea Dix led the drives
for hospital gﬂd prison reform, while Jackie ‘Robinaon ‘paved the way for other

 blacks in the ‘world of sports. Finally, the students presented life-stories

and accompl shments of two most influensial 20th Century figures*-Jghﬁ F.
Kgnnedy and Ha:tin Luther King._ , R

Fcllﬂwing the presentations, Ann Street students were 1nvited to brawse
thrnugh materials displayed on low tables around the lobby. These included
"parchment" copies of famous documents ; pictures and stories of the Indian
Head penny, King's shilling, and Colonial bills; and a plctorial history of
the American flag. An adjoining table displayed newspaper accounts of the
assassinations of John Kennedy and Martin Luther King.. To augment the oral
reports, posters and short biographiles of other black Americans were dis-
played. The diversit? of black American talent has ranged. from ragtime com-
poser Scott Joplin to comedian Bert Williams to literary anthropologist Zora
Neale Hurston. The St. Péter's group then prepared themselves for a repeat
presentatiun to upperalevel students. .

F
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* RESULTS RESTATED IN TERMS OF TITLE VII PROPOSAL aearcfrvrs:,

4
¥

' Ihia section reatarea ‘the results presented in aame of the firat
, aeetiana of this report in aummary form and in terms of each of the pragram
ahjeetivea prepaaed inthe Title VII Bilingual: prepaaal.

Co : *

Objective ;: Grede 1-3 arudenra wiil on_the averggg:

la. Pregreaa in aural—aral abilities in English - . :
Criteria roposged: Bilingual Syntax Measure adminietered in
) Oetaberfand April -
“Standard set: Application of -t-test- expeeting .01 level ef
confidence ehaﬁge betyeén fall and spring teating :

Results: :
.~ Grade one students met the standard; N= 375 t = 2,671 7
5 _Grade two students did not meet the standard; N=36; t = 2.399

Grade three students were not admipistered the test.

1b. Progress in numerical skills = ‘ '
Criteria proposed: Math Camputarian subtest of the CTBS adminiatered_ _
in October and April~ _
Standard set: Application of. tsteat expecting .01 level of eenfiﬁ ’

dence change between fall and apring*reating

Reaul;e
Grade one erudenta were not adminietered the reat '
Grade two students met the standard; N=34; t = 6.9779

Grade three students met the standard; N=29; r = 4,590,

i ' lc. Pragreae in Spaniah reading skills =
\ Criteria _proposed: Prueba de Lectura administered in Qetaber and Hey
Standard set: Application of t-test expecting <01 level of confi-
dence ehange between fall and apriﬂg teating
Results:
Grade one atudenta were not administered the test
Grade two students met the atandard N=19; £ = 10.008
Grade three students met the arandard N 25 t= 8.732.

1

P
Inregg etatiaai. -Ann Street Bilingual School grade 1-3 atudenta met the objec-
tive set for progress in numerical skills and Spanish reading at all grade .
: levela at whieh the teare wera admiﬂietered ~ :

2

Students met the objective set fer .aural-oral abilitiea in English at
grade one but not at grade two. Grade two students made progress in aural-
oral abilities in English exceeding the .05 level of confidence, but not the

.01 level. . ‘ 7 o (;a%_gfﬁ
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ijective 2: Gtgde &ﬁ 6_students will on the averggs

jZa.f Prﬁg;esa in arithmetic skills -

~ Criteria“Proposed: ‘Math computation subtest of CIBS administered in’

“October” and April

Standard set: Application of t-test expecting .01 level of- cﬂnfi=

T -~ dence chaﬂge between fall and spring testing
pre s e . Regultg’g . . .
o .~ ~Grade four students met the standard; N = 33; t = 6,544

-~ Grade five students met the standard; N = 27; t = 8,334

Grade six students did not meet the standard; N = 23; ¢t = 1.BDS.

=

. 2b. _Pragress in Spaniah reading skills -
-Criteria proposed: Prueba de Lectura administered in October and

- April. .

Standard set: Application af t-test expe:ting .01 level of caﬁfidenﬁe

change between fall and spring testing .

‘Results: :
‘Grade four students met the standard; N = 22; t = 3,
Grade five students met the standard; N = 23; t = 3.2

Grade. Eix students met the standard; N = 22‘ t = 3,32

2c., Pragress in English feading skills - ‘
. - Criteria proposed: Total Reading subtest of ‘the CTBS adhinistered in
: October and April
‘Standard set: - Application af t-test expecting .01 level of caﬁfidEﬁce
 "change between fall and spriﬁg testing _ '
" Results:: /3
- Grade four students met the standard for one’ level; N = 10;
t = 6. 852 but did not meet the standard for another 1evel
N=4; t = (0,453
Grade five students.met the standard for both levéls of the test
1used N=12; t = 5,028 and N = 7; t = 4.614
‘Grade six students ‘met ‘the standard for one level, Na= 93
but did not meet the standard in a segand level administ

N=5;t=0.189. , S

klE

t=5.754
tered;

'Iﬁtérﬁrétaticﬁ Ann Street Bilingual School grade 4-6 students met the DbjEEﬁ,

‘tive for Spanish’ reading skills 4t every grade level. They met the objective .

i;w-{iggbf arithmetic skills' at gradés 4 and 5, but not at grade 6. Grade 6 students
‘ ﬂaﬁ% prcgress ‘at the QS 1evel of confidence but'not at the .01 level. *

&

In English reading skill$; two- levels of te8ts were administered. _
- Where the sample sizes were adequately 1azge, the Dbjégtive was met in ave:y
inssance.

art
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Objective 3:  Students who have been in ghe program three years will: ¢

'3a.  Progress in reading and math at a rate equal to‘:that of native
English-speaking students of similar socloeconomic background.
Criteria proposed: Math and reading subtests of the Comprehensive
Test of Basic Skills administered to non-Project EXITO affected
school students who have been in that schaal a minimum of chree,

years
B - Standard set: Applicatian of t-test expecting a difference of less
, than .05 level of confidence between EXIIO and non-EXITO stu-

~ dent post~-test scores
; Results. NnnﬁPraject EXITD students were not administered the

student reading and math prpgress with thét of the ﬁatianal
norm gf@hp for the. test._

Project EXITO students, over a two year perlod, progressed
in reading and math at a rate equal to or exceeding that of the
national norm group upon whom the test was standardized.

Only a 2nd-3rd grade group showed a single percentile point
drop in reading which was considered, for all practical pur-
poses, maintaining norm group progress. The two year reading
results were jeopardized by extremely small sample sizes which
‘made it difffcult to determine whether the results truly fepre—
sent the eriginai classroom groups followed.

Ang;her finding was that percentilé standings in reading
and ﬁath ‘generally increased for each higher grade level group -

studied.

iIﬁté:prétatiqna’ The revised objective and amalysis did not . provide thie

reading and mdth progress of students participating in the bilingual program

‘compared to-other similar Hartford students who did not. It did however,

provide the next closest comparison: Hartford bilingual student progress
compared to norm group progress. The math computation results are encouraging
in two ways. First, the bilingual students equaled or exceeded the achieve-
ment growth of the norm group students in every case. Secondly, the math
computational agtainment was found higher in eagh successive grade level

grcuping

The reading scores while en:ouraging were obtained from extremely

small numbers of students which limit any statements abaut the progress ‘of -

Ann Street Bilingual School students in reading.’ . R

A
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A bjeﬁtive 4. Peren;s - will e gpreee eetiefeetien with*

*

4a. Their children 8 pragreee in: ungerstending eﬂd epeeking Englieh,

- math skills, Spanish reading @achievement, English reading
achievement, the school's instructional program, knowledge. 4nd
eppreeietieﬂ ‘of Puerto Rican culture and history; and their

. children's. pertieipe;ian in enrichment activities. . o

_Criterie proposed: Questionnaire to be developed and sent to pereneg
. of the students with categories. of "unsatisfactory, eetiefeetory,
and very eetiefeetery" for their reting. Alee, comments were to
be solicited. X

Standard set: Responses of "Setiefeetury or . very eetisfeetery will
be expected from 80 percent of the respondents. Narrative '
comments to be summardized .and feperted

.Results: (Percent of reepeneee of eetiefeetery or very eetiafeetery",‘

for each area) T .
, . K "Grl Gr2 Gr3 Grbd Grs Eré
Number of Reependeete. 76 48 | 41 36 u3 36 .

1. Understanding end epeeking Eﬁglieh
83? 67%. ESX 72%  82% 84/ 74%

i

2. Math ekille -~ (Omitted in the queetionneire)

. _ 3. Spanish reading achievement = Co - v

. ' 93% 90%. 90% 86%° ‘87% 86% 80% -
o 4. English reeding eehievement (emitted in the questionnaire)

5, _Seheol'e 1n5truetionel program - : . o

96%  92% 100% 97%  90% 88% 81%

6. Puerto Rican: eulture - f - i

| B1%s52% 47% 75% 797 767 65%

7. School's enriehment eetivitiee - | i

1001 90% . 98% 94% 91% 94% 87%

8. Suggestions for improvement - (summary) "

-~ The need to emphasize the English language more

- Very happy with the progress of their ehlldren in the school
Emphasize the basics more
Need a safer pleygreuud with more room for ehildren to play.

Interpretation: While not ell of the eeteggfiee of retinge deeer;bed in the
‘objective yere included in the questionnaire to the parents, the "write-in
suggestions' category along with ratings for five other items. probably tapped
most of the concerns of parents about the Ann Strset Bilingual School. . The
response raté was 72, 79, 91, 92, 76, 97, and 82 percent reepeetively for
"'perem:s of childzen grauped up Fhreugh the grede levels.

¢

i

g Parents expressed satisfaction (based - ‘on the standard sat' for.the
objective) With their children's progress in Spanish reediug and\ achievement,
the schools inetruetionel program and the echeel'e enriehment pr,gfem
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. Parenta expressed less satisfaction with ‘their childfen 8 progress
~in understanding and speaking English and their knowledge and appreciation-
of Puerto Rican culture and history. In "understanding and speaking English "
less than 80 percent of the parents of children in four of the seven ‘grade
-groupings expresséd satisfaction. In "Puerto Rican culture," less than 80
percent of the parents of: children in 8ix of seven grade groupings expressed
'satisfaetian. : :

: - The write-in suggestions of parents were positive and conatructive,
The comments emphasized the need for more English language study, satisfaction
with their children's progress 'in the scheel, the need for more study of the

'»bqa .ca8, and the need for a safe: playground with .more room fcr thein shildren
to PlE?- ; Ll i P . . . C .

PR éﬁjgg;ive S: 'Instrugtional geréaﬁnél will demanstrate:

Ja. Growing expertise in implementing bilingual/bicultural curriculum. -
~ Criteria proposed: Evaluation will be made by Project EXITO Director
for each nan—tenufed ‘teacher and fgr randomly selected tenured
S _teachers :
’Standard set: Non-tenured and tenuted teachers will gain in .at-
least one of the areas "recommended for improvement" in pfiar
evaluations made by the Project Director
Results: The analysis for this subobjective was to be accamplished
by the Diregtof, but ﬁot inecluded in the ’valuatian répcrt.

5b. Completion gf eourse wark in fields of’ higher aaademig pursuit,

Criteria Efopﬁsed (1) Collect from each teacher the number and
content of college or inservice credits from January 1977 to =
January 1978 (post-baccalaureate training for teachers);
(2) Collect from each paraprofessional the number and content
of college, inservice or high school equivalency credits from
January 1977 to January 1978 (pre-~baccalaureate training for -
paraprofessionals); (3)  Collect from each teacher and para-
professional the number and content of conferences attended;
and (4) Collect from each: Jfeacher- and paraprofessional the
number and content of noncredit workshops attended.

Standard set: Average participation in higher education for teachers

" will be a minimum of 3 college or school district inservice credits,

or 30 clock-hours: af instrugtioa, conferancea, or non-credit-
workshops. ‘

. Avgfggé'ﬁrésbagcalaureate participation will be a minimum
. _ of 1.5 higher education credits, or 15 clock~hours of instruc-
L -tion,’ conferences, or nancredit workshaps.

3

Results:

Averagé college cfedit hours earned by teaehérs 4

Average number of canfefenﬂes and workshops attended R 1.8

by teachers -’ G

Average conference and wgrksh%ES zlcekﬁhours of time . . = 51 °

' spent. by teaﬂhers :

Average collegé and 1nservice credit hours earned by 1.75
paraprofessionals : : :

Averagg conference and workshop clock~hours of time 8

0. spent Ey paraprafessianals

60
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Interpretation: Teachezs and paraprufesaian&ls met. the Ebjective set fai E
coursework and inservige‘, ‘Téachers exceeded the standards set for average . °.
‘number of, Ergdits earngd and elnak-hours of cnnference and wgrkshnp attendanee.

io B '

|f [
. u"':‘ 3

‘x
ot

7 Paraprﬁfessianals axceeded the standards set far eguraewark butafell S BN
- short of the standard set for conferences.and workshop" clngkshﬁurs of atteridance.
- However, the standard required fulfilling one-or the uther cf the two. gfitgfia,f'“
: Eherefore, Eha abjective was acﬁsmglished.- : - & 4

" sa S¢. Positive invalvament with Ehe community aerved
L Criﬁezis prappsed. (1) Ccllect from each teacher the numbér of parent B
, visits to Ehe classroom; - (2) Collect from each teacher the number .
”-ﬁf teacher viaita to the homes of students; (3)- Collect from. each :
EEEGhEE the ‘number and content of after-school- aetivities in-. g e
volving Project EXITO students (Girl Scouts, basketball safety
patrol, ete.): (4) Zallect from each ‘teacher the amoynt' and kind“?
of vnluntary Eervic to-the local community, city, state - . g
(membership’ in MLa Easa de Puerto Rico," membership.om the . % 7.
..Advisury Cummittee or Development of a Hultilingual—ﬂulticultdf§;i -
" Philosophy for ‘the ity of Hartford, etc.) Pl
ndard set: Averagé number of parenﬁ—teacher contacts iuring Ché
1977—78 sﬂhaalﬂyear willﬂbe a minimum nf 10 per teaeher.}- i

. b

The avarage numbé: of invglvements cutside school will be a
“minimum cf one. child .or community- activity per teacher.

Results: - S :
Average number of parént visits tqathe classroom - 15+ - ;
- Average number of téaeher visits ﬁa the homes af thé e 8+ - .
students .. - . .
. Average number of afterﬁschﬂol activities and vuluntary : 1.3,
cammunity activities per teaehér. : : : o

. '} . S : ~
Interpretation: The results reported above show that teachers met the objec-

tive related:to parent contacts, aftér—schgol activitiés, and voluntary éam-‘
munity services. :

-

i
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f shis 1aat E#;tioniqf ‘the: evaluatian is zﬂ aummarisa

o ’Eha eviden:e af’ studant ané Etaffl aecamplishmanta as well as parent contribu-, .

‘tions. and fallaw‘thg :
fﬁtﬁnt -will be helpful ‘to: Ehg ataif iﬂ_viewing the futura di?éeeidﬁs of the"
B achaal pregram. ‘ - -

o . ks AT P

peints. R v
A 'Qi':

‘ B Eragress by grade grcupings....ﬁi, o _}¢}

o N Kindergg:;eners ahaweg gdvsncement in: Hine akill areas impnrtant
sl R to their guc:éss‘in“grade one . v
LT - Grade one‘students made significant pragress in English language

P R

o . ég prafigiency plus four reading and number related skills-
B - Grade two.and three students made their greatest .progress in
. -Spanish’ reading and ‘math computation. Some pregress was made
T ~ 1in English reading, social. studies, and sclence : -
' ' . Grade -four through six students excelled in’English reading -
' (where sample sizes were. adequately largé), Spanish reading,
and math computation. Pragress in sa‘ial gtudies and .
sgience was minimal G SISO .

Stgdents maintained or ingreased national percentile gtawt ;hi

- reading at every grade ‘level tested in fall to spring ;éﬁuing
and also for three groups (extremely &mall. ‘samples)- followed

_over a two year period. Current year students equaled the

' progress of previous year students in grades 3 and 4 and
.attained much higher levels of success at grades 5 and 6.-

S;udents increased national percentile grawth in math computa-

“. tiom at every grade level in fall to spring testing, In .

' following three groups of students over a two year period, .

' percentile growth was either maintained or increased. Current
year students equaled prewious yeér student math computational
achlevement in grades 3 -ahd 5, exceeded ‘their grewth at grade 6
and achieved lesgs than th previgus yéar sﬁudénts at gradas '
2 and 4. - -

bAftitudé toward szhaal subjects... ;=’f'; =

Studeﬂts expressed more pesitive attitudes toward reading/ language

. “arts, math, science, and social studies at every grade level than
o did a national sample of students given the same survey. Also,
students showed abaut equal liking for the four school studies.

[

ries with concluding statements, and. tecammendatians .

Reviewing student accomplishments first, one finds the following high = -
. ' ) e AR - oy R




;~-=Wﬂhtﬁ§igniﬁicant‘ Last year's Evaluatian showed gra
,3j3ﬁaeh attainment exceptionally low compared to other grade levels -at Ann Street
» ;" 8chool,, Ihe 1977-78 ‘evaluation shows both reading and math reaching thef

Etudant viev;; af thEilj(i schcaljrggress. _— Lo \
Ly : * E

"t
I:brg than Ehrge!quafters of: gll grade 4-6 students felt they
;f " were speaking and understanding English and leafning;Puerta

‘;iff“§i‘ _ Rican eul;ure;very satisfactorily. - w : 8
They rated themsalves as doing slightly better in Spaﬁiah
taading. , ‘ .

PR : ,,r .
r, ‘: Aapiratiﬁns beyand high g;hanl.,. . % : p _ R
SR JAaAlmnst all students expected to fiﬁigh high schacl. ¥§etween a

% .7 third and a half ex:gcted to-go to cailege to learn a profes=
' /" sion. Another quarter: expected to go; right to work while the
~ remaining quarter planned more schooling to learn special .
! Jobs. Few expressed 'uncertaintles abbut their fugure.

o
"y
e

": %5? gl . Rl v : oo
P ¢ 5 allfcf the studert accqpplishmgnts, the "tufning araund" ef dg—
“ereasing reading and math attainmEnt at each higher grade level has ta‘hg
gg 5 and 6 reéddifg ahd

G :

highest percentiles af all grade 1evels at grades 5 and 6 S 'é

Lo
T

, Annther as'ezg of. student anhievement ! h shauld receive special
: recagnitian is th eccrd of ‘all grade 2—6 grgg : mupings either maintaiﬁing
- 'or increasing t] irinational percentile. standings " iﬁ reading and math. A :
national - sample :Epresentasivg of all American children would be expected ‘to

. maintain their percentile standing in skill areas for repeated administratiansvfj'
~ of standardized testsi City children have more often not been able to keep g

pace with the prqgress of - thefnaﬁianal sample especially over a two-year gpan.

Ann' Street School students k’*t pace and mgra often exceedéd the progress er

" theé- natiﬂﬂal samplé. . S .
o : A e

—~ A

A weak elament of the Ann Street Schacl testing pragram has béen the'

' -‘small number of students administered. the English reading tests, especially at
IGWEI grade levels. While the result, “obtained show good’ pragress, the number -

"of; scéres that can be matched up is nDt
" of ‘the.larger group of students: rec

ﬁ@gtaly large o -bé representative’
thé instructional program at'the =

e ¥ . - 5 .- . e s

¢

3

diffarent grade .levels.. nge'sr:'ipst fram ‘attrition and absences in<the- day§j j?54

af tggting. But alan a great mahy -are'not tested due to the fact: that they
g ‘he Spanish lénguage in the early grades and are judged

‘ nat able to tac 4 ..« English raading tests at-the- timé of testing. It is.

recommended that = ,ﬂf decide upon an English reading test that can be -admin-

iste:ed to all grade 2*6 students s0 thae avidence fcr the majar ijectiVE for
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. Also, some ceneide:etiﬁﬁ’ ould be given to the test choice so that
comparisons -of English reediﬂg progress can be made with other Hartford

s " Two other etrengthe of Ann Street School students pointed out in the

i

evaluation... the positive views they hold for themselves as eueeeeeful A

‘. ,-achievers and their aspirations for future eehecling and ‘jobs... give an

" indirect refleetien of school staff and parents' affect upon the children's
- learning pe;entiel._ Interest and attitude ere eeﬂeidered decisive factors .
in children's outlook and drive. When eeheeinstudiee end future outlook are %

. viewed negatively, children's school achievement ueueﬂly euffere. It is “;

recommended that staff systematically review thelr efforts to affect children's:
learning peeitively ee ;het the exeellent stridee made te dete eeﬁtinue._

Ae for the- eheiee ef future jobs and eereere, teeehere ﬁeed to een—_
tinue to provide experiences which help children reflect on their future
occupational cheicee.‘ As stated by one of thé staff, "it does not matter so .
much whet ehildren s present job choices are or whether they ehenge-eften. S
It does m&tter though, 1if they are undecided end heve had no experieneee to
help them make up their mindei : .

T H
- A finel reeommenégtien related to children ] eehievement concerns ghe
" need te view the science’and social etudies eurriculum -at the upper grade
levele where. the report cards showed. virtuelly no progress by the students.,
i Thie was not the case for children in grades 2 and 3 where pregreee 1in theee
two school ekille was exeellenc. X .
' -? o " o ‘ : ‘} -
g

5Bilingue1 School program, a summary of high lights would empheeiee the
gfellewing

s . T i
;; Pefent viewe of the eeheal Program. . LT %ff~_ S
v 4 . Almest all perents expresSed eat;efaetieﬁ wiﬁh .the eehegl'
e ' énrichment and instructional. program. Next highest'in their
T . ‘ratings was the Spanish reading of their children. Following
was underetending and speaking: English with about three~"
£ -quarters- of all parents indicating satisfactionswith this
§ element of the school program. Lowest -ratings (repreeeﬁting
’ about two-thirds of all parents showing satisfaction) were

gilven to progress of:their -children in: knewledge and eppres

b %

Pe;rent: suggestions fer'. improvement... .

. Write-in suggestions bf parents emphasized the need for more
English language study, more emphasis on the basics, and
-need for a 5efer pleyground with more room for ehildren to
Play - . ’ }

" Moving next to the- suggeseione mede by perenee ebeut the Ann Street"”'

x

G

B

T eiation of Puerto Rican eultufe -and hietory.ui, A _ :;.ij-f

ehildren‘ - A ‘ L : : _ o E: e

i

§

T

G

i b

411 e

e
o

i



o basics cauld be pres&nted to parents far &iscussiu s
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e v . L

-»’ﬁ;_;_"P,i’fint asﬁirgti'ém for their children: beyond high'schanl..g

Almggt every parenﬁ EKpEEted their child taninisﬁ high schaal ‘
' Two~thirds' of all parents indicated they wanted their shildren s
W . to-attend four years of tollege or obtain advanced: degreea."'
’ Almost no parents. wanted their children to go right-to wark
upon finishing high school.
Fallawing their farmal schooling, almnst three—quag;ers qf all

pateats expected ' professiﬂnai or managerial" careers: fﬁf"ﬁ:;f“” kS

"their Ghildrenf

, Tds af the parenta or more gave. ei;her a satisfactary

or very aatisfaetary" rating for the instructianal program items, the parent
support could be viewed as very positive.. On the other hand, when at: least

a quarter of all parents responding to an item rated pragresa in an area -
, unsatisfacﬁary, .then steps should bg taken tc review the scha 1 practices )
and briﬂg them closer in line with the parEnEs wishes. C : .

. i

: practices in English languagé gkills and knuwladge and appfec'f
Rican culture and history. It is recommended ghat staff rav%k_g:;
effarts in these twa areas, share the infqrmatian with pafénﬁf-fi;

o twa‘afeas Likewise, 'similar revidws af the extent the schaa'

ib; qén bé dane abaut this gircumstance, or wﬁat cannﬂc be dane, sa that patents
"see that the stEff také action an igsues 1mpértant to them.

Lo,

“.‘Q.
o S i g
B

r

b

one reason Ann Street Sahnalf:hildren, as a whele, prngEE well in schoal
subjects is because their pérénts have such. high aspi%atigns for them. ﬂanzerning
their future schaaliﬁg and caréars Where pa;engs -as well as teachers aré :
eritical of Studéﬂt pﬂtentia% .and expect little from them, students can't help

"but be negitively affected. ‘This is not theé case for Ann Street. School children

" parents, three-quarters of whnm expeat "prcfessianal or manage:ial" careers for
ﬁheir children : , . _ _ .

-

)

. Staff azcﬂmplishments as reviewed ingthis évaluatian are the ldst area
oftdiscussion. A summary of the findiﬂgs, some cnnclusiams and recammeﬁdatians
_..are presentéd in- that order belgwi

Teacher -parent contagtsigi ’ _ o Lo
. b 7 ) . o .
&

Parent visits to éhe claésrcom,gféfaged 15 per_teaéher while
teacher visits to the home averaged more than 5 per teacher,

=N

=

fj{g-. ;i'ihi? - o ' S %.-‘§f~



> 8taff professional davelopient. .. ;%;E’

".'Iaa;hgrs earned -an average. of 4 crediti oy
~ ¢on'post baccaulareate, work while parapr"g_vinngla earned.

i D gvegage of almost two credits pet persom. _ 5
cey v _ Teachers attendad a total of 27° wgrkghcps and qnnferenees ra- " )
. ;f. Jlated to their edueaﬁinngl needs’and interests. This a unEad '

“to just short of 50'clock-hours of cimg.A Paraprofesdy nals
_ «;{, averaged 8 clock-hours Qf time spant “at cnnferenees"'
;% %4 shops, : : :
S e~ . .
" Teacher e@mmunity servieesiii f;?a_ T : Qﬂ””

S g

Teaghera averaged ane,af;er—schaul activity or. valuntary com= . (.
munity, activity per. peraan. I
o ‘Pareats goming into’ thE Ahn Strg!E Schﬁal are. greeted cardially and
e - @poken to in their native language. This is perhaps why there are many such
visits to the school and also why the numbier of teacher<parent contacts are
. as high as they are. Equally important is the after school activities with
their students and-the voluntary community sérvices perfarmed :

St Ieacher% as wall as being respaﬂsive to parent CDﬂEEfﬂE spend much- nf
.~7theirénan§teaching ‘time in- professional davelapménf activities. The number ' -

- of higher educatiorn crédiEs ‘parned, thg number oF canfereqzes and workshops
ratgenéed far paraprafessiandlé ag well as teachers, speaks well for their .
n€ent to improveé’ in their=abiii;y to provide high quali;y Bilingual!biuultural

© “weducation fgr Ann street Bilingual School stu&ents.
. - - I -{- N C S . . . r ’

- . A final recommendatiuﬁ of this repart suggests that staff whg are o
~more fully aware of all' the factors affecting studant sghanl Pprogress Etudy .
| the basié information presented in this report' to diseerﬁ any additianal Yo
' _implicatiuns that an_outside evaluatgr avarlgaked cuee .

u-l'
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¥ ‘
:?., . ’“1hmm§dmh§7'
,"crada One’ 651) Lo
' Bilingual Synt:x Maaau:e = E LEVEl Septembgfluay
o Pfagzess in 7 akill areas (report card) : : -i .
L Erafaiju fﬂZ) S rgﬁ‘ _ T e e s e e e
oo R Bilingugl Syntax Méasure - E Level R ;l._ _ Septemberlnay . b
oo " Prueba de Lectura - Level 1 Lo - vSeptember/June ‘-

CIBS_ ‘Math Cqmputatién = Leval C-. OB et ‘. Septembafljune”.?i-fyi
Prégrass in 2 skill egs (repnrt ear&) R ' Japuary/June o

.- CTBS Iatal Reading - Level c B PR
“\ H“aleueba de Lectura - Level 1 ’ *"&T-? ST

’ CTBS: Math Campu;atiaﬁ - Level 1 :
vPragress in’ 3 skill areas (report card) o . Jaﬂuary/June

L

";Gradeanur (47) o ’ L  ?“ ' ,c: - v ,..; “L@ e ' ?9 Ry
CTBS: Total Reading = Lévels C and l _ B » fl SepEemberfJune C
Prueba de Lectura - lLevel 2 - - R September/Juﬂ“

CTBS: Math. Computation - Level i

;Progress in 3 skill areasﬂggepcrt ;ard)__’h'L \°
-G_,df,Fir,i(EG) B LU S :
"« CTIBSt - Tgtal Réading = Lévels 1 and’ 2 S R '
g 'Prueba 'de Lectura - Lag%l 2 B Sep;ember/Juﬂe -
- "CTBS: Math Computation - Level. 2 l-: o ol September/June.'
i "Progress in 3 skill areas (reparﬁ card) R .';!~;Januat?/1une
rAf‘“Grade Six (36) L. ﬁ>s ' e 1@ . . . S0 ]
@TBS Total Reading Levels, 1 anfi 2T September/Jure
'Prueba de Lectura ~ Lev 2 - L o September/June i
CTBS* Hath Camputatign < Level 2. Ly -, o September/June
H) FRE % oL ) . . =L }
;x‘;_ N ’
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ANN STREET EILINGUAL SCHOQL s
Questj.annaife fafaStudeﬁts in. Gfades 4= 6 »,";«-
‘Name__ - - .. Grade_____ Teacher S
) 5 X0 3
. ‘S\P i‘}g;g "a‘i ¢
| ) oo O o8 o {?3 el
: (o LA - P Y C A ASP
1. How well do'yoy think"you are doing 4in : . B o - ,x/"
ispeakiﬂg and dérstaﬂding English? (Check one) - : ‘ “"7 '
2. How w&lli,_-rjgi;ycsii thi;lk-you are doing in 1’
Spanish reading? (Check ome) - 4 . , - -
3: How well do you think you are dglng in - i} -
learning more about customs and history A .
of Puerto Ri:n? (Check one) : led A L
Z,&a_ Dg you egpegf: to finiéh high s«:‘hool? (Check one) Y,s —No

4b, _If ygs, what dc:: yc,m expéct to do after you have finished high school? (Check ane)

E,- G Go :ight tcx wafk e - z%‘i

— ' Go to school some more to learn a special job like typing, how -to v
Z ‘repair carsj;<how to operate a éamputen or how to be a hsirdressgr. o

e, e

N 2
'. i E . !{\# P ;\
Go to collega and study to learn a pfgfessian ‘'such as bEing a »
E - doctor, lawyer, or teacher ' . , WL
o fif none of these, thén what? . °" 7 I _
X "

5a. Have you degided at this time what _]t:b or career you expect to wofk at:

"< » yhen school is flnished? (Chenk one) —_ _Yes . No :
’t %
. " :




f'Qﬁeridés~Pa§fes= *

‘Por ravor tameae unos minthS‘y conteste la infarmac;S% que se les pide

. acerca del progreso de su hijo(a). La iﬁfarmacian se usard para ayudarnos
a mejorar nuestro prag:ama bilingue- . 8in embarg@ no es necesario que usted
_ea;riba su nambre. ‘ s

a

tespueata que uaEed :aﬂsidera carrecta de a:uerda a su apiﬂiﬁh persanal.,
. Devuelva immgdiatamente esta farma con su nifio.
de devalver una forma.

¥
.

}éc{}:ula (0) o una fayita ( )-:

Tadg nifio serg'fesgansable.

R o i e

C EEE ﬁ? o
Ty iy
3. He abservadq que el progreso: -de: mi hija(a) =7 4*§ )
] : Eﬂ. ESP&BDL BE. s ssc i s s s R EEE I E S P SRR E R E R RS RS E 7;'7_"» = - ) 4L
4;  E1 EﬁﬁﬁcimiEﬁtQ que tiem@ mi Eijd(a) sabrg E -1 B lY%r
. Historia de Puerto Rico y cultura eSesesanrsoens bmw L R S— —d ‘}ﬂ
5. Considero que ‘el programa de Educacinn Bilingie T ,;f%

en "La Escuelita" es....,..-..;...........;.;... ) - S — T
B . iy 3 e ~ e
6. Las actividades de eﬁrique;imienta que a ] 1 ¢ L oy
’ Bilingle ofrece a mi hijo son‘....,

“La Escuelita"

7. Déseaff%_qﬁg_ia éééuela mejorara en 1as’5iguientes aspectos: - (Escriba sus ideas) .

— - —e - — -
y i 1 L0 , L
— E T T
8.. Selésiaﬂate las¢551gnatufas de aFuEfdQ a la impaftanzia pafa el prngrama ,
; -de estudio de mi hijo(a): # & { ‘
A R P .. ) iy ‘},7
s > & ) 5P
T x® < - S g
& P 0 o <.
G O S o X S)
&7 @9{? ) 6“ . Y E"a‘{‘ %‘@Q M '@.'Q
A 2P At R T NPT = P
ECR s L3 Mo beoor s o d S
. ) 7 7 Matematica..] k. /| ¢ v
Cultura e Histafia de Puerto Rico N SEN Y A AR
Hablar; leer y escribir en e - ciencia.....] |/ | d
: , espaﬁﬂl,.....

Hablaf, leer -y eacrihir en — —

%zgles.i....i -

. «)» X * i . - t:"-r
sp sobre la salud.............] ” ’[ij

Arte;.;-._ B

Musica...i]

QJ ‘
o




" To:
From:

; Yéur zhild's gfade level in schaal*'

" ANN STREET BILINGUAL SCHOOL, HARTFORD
' - | February 1978
'Hrs.iEﬂna Sﬁléf, School Director ‘

K

your ghild's pragrgsa in schagl, the curri;ulum, and any assible plaﬂs yﬂu may

have for your child's future. The. information will be used to help us improve

our Bilingual School program; however, no names will be identified. A stamped e
' envelope has been enclosed .for the return.of your comments to my office. ‘

(Eir:le gne) K 1 2 3 4 5 6

Schdal pfcgress of your- :h;ld in English 7
language skills? (Ghe;k aﬂe).,..............i....

St:hdal pragress af yéul’: c.hild in Span;Sh : [ g | T
language skills? (Check ane)i.-_.;ii-._i.,....;i. 4 L _

¢ —
Your c:hild 5. Eﬁawledgé Y p—— .

Puerto Rican’ :ﬁltg;e

Adegua@f ﬁ% th gilingual School's instru%tianal
¥am f%g[ybﬁﬁ'child? (Check ane)_..... et

Adequa ‘the Bilingual Schnal's enrichment
' iéiéiﬁs.fbr yqur child? (Chatk R

nd %istaty? (Check*gm&) ceuss

To help us stress. Ehg schaaling pafents think is most beneficiwl, pfease rate each
of the subject afferings below Ehat yau feel are most impartant for -your child.
‘(Make one check for each area)

, o & o "
%) ’ , e AR RPN
'  ° KY o A O 4o et o
a’ o0 ~OF ) . _APT e
: W et L : r—'f
Pugrtﬂ Riﬂaﬂ. Eultul [ - o — » HSEh- I E R EEERE 1 .-7 B

Speaking, féadiﬁgﬁ and B e -

writing in Spanish ...... -
Speaking, reading, and .
writing in Enéﬂish
Health...-..-..’. N ]
: x5 L]
‘fﬁnfg,;

71

§ciénce.“._..rj i

SQElal Studies.,....L;;l [_;]

Physu;al Educatldn. - L

Artiilb!!!iiit

Musig;illv-i-r!“;‘ _ ,



!

" ANN STREET BILINGUAL SCHOOL, HARTEQRE:
' \‘L : g : L ] *

Queridos Padres: = . . - : : ‘ -

Por favor, tomese unos minutos y llene la siguiente infarmacian acerca del
prcgreaa de su hijo(a) en la escuela, el curriculo y los planes que usted tenga para
-el filturo de su hijo(a). La informacién se usar4 para ayudarnas a mojorar nuestro °
programa Bilingue sin-embargo no se necesita su nombre. Se le ha incluido un sobre .
con sello para que devuelva sus comentarios a mi oficina por correo. .

L

l. El grado en que su hija(a) esta en la escuela,
Hagsuﬂk rculo: K1 2 3 4 5 ‘6

4

did en que su hija(a) ha prpgresada en
ntender y hablar inglés...i............-....,....

Medida en que su hijo(a) ha progresado en
15 lectura en Espaﬂﬂl R e S F R E ST EEEE A E SRR A EE

El cgnacimienta y apfeclﬂrvaﬂ de la gultura

‘e hisﬁaris de Puerto Ric eesrevesreenaatteaiony

Se - Canside:a ada;Gada el programa 'de’ {nstruccidn
bilingug que ‘su hijo(a)- EaTX 1TV S I

6. Cﬁasidera adecuado ‘1as actividades de -enriquecimiento.

gua el grngrama biliﬂgue provee parg sy hija(a)... » 1 -
el L T s — A ;

. ‘,?.,

73.-E5pera qﬁe au hija(a) temi‘ne la Es:uela supériat?- si Sng se

7b. Si marco si, qué planes de educacidn tiene usted para
su hijo(a) despues de terminar la escuela superiafi..

) ninguq* después de la escuela superior = LT e ";?“E

un apréndizaje o entrenamiento corto al terminar la esauela supér10f

escuela técnica o vocaclonal -
dos anos en el Community College

cuatro anos de colegio

'! L ‘|

77e5tudiﬁé avaﬂzgdas déspues de 4 anos de universidad

8. Que n nivel pfufessianal o que carera q ﬁ%a para su hijo(a) despues de téfminaf la escue

Professional o admin;stfativa,'gﬁ mplo: maestro, m€dico sacerdote, administrada'
" de un hospital, abﬂgada, iﬁgeﬁiera, enfermera ‘graduada - e ‘
_Semi-profesional o pequengs negoclosy:. VEnde&Dr'ig automobiles, trabajadcr‘:ﬂ
le area de facrea;ian, .gerente de un whatel e
Adiestramientc para pglisla,@enEEfméfa practica, programa de computadora,

electricista, aptgmatra. e : .
B Semi -adiestrado, conductor de camicﬂ mesero, Mozo, mecanﬁgﬁafa, ccnductnr

*  de taxi, ayudanté)de enfermera o ;@jara. Lo
Sin ningun adiest: mienta, conserje, oficinista, obrero, tfabajd de cafeteria.

9, TPor favor escriba alguna sugerencia que usted tenga que ayude’ a mEthar nuestra . s
escuela bi lingue- , :

o4

. "



O { e STREET EILINGUAL SEHDDI., HARTFQRD - e

"‘lr

e L : = ' | “-February 1978
- From: Mrsi Egna Salef, Sehael Direetnr o Ty ' -

H

Please teke a  few minutes and eemplete the infermat;an requested below ebaut

your child's! @fagfeee in school, the curriculum, and any possible plams you
. may have for your child's future, The, information will be used tq help us

ad improve our Bilingual School prcgfam-' however, no nemee will be identified.. _
" A stamped envelepe has been enclosed for the return of your eemments to:my effiee.."

1. Your ¢hild's grade level in school:
" (Circle ome K 1 2 3 4 5 6 R

- 2. Séﬁoel progress of your child in understanding . : ) ..
" and ' speaking English? (Check-one))..ivveeeevensens bomed d e

3. School ptcgress ‘of your child in Spanieh :
, rgaﬂiﬂg achlevemeﬁt? (Check one) Ceressereiiiaaen, i — | - .

4, ?eur child's knowledge and appreeiatieﬁ of & 1 )
Puerto Rican culture and history? (Check ene).f‘;{nf;;, 3 .

5. . Adequecy of the Bilingual School's :
instructional program for your’ ehild? (Cheek nne).i

léev Adequacy cgkthe Biliﬁgual Seheol ] enriehment
; actlvities?- (Cheek ane)...,gigéia..i.ffi;;g-g.g?;.¥4:‘_;f

}

" 7a. Do you expeetyyéurfehild to6 finish high school?

7b. If yes, what amount of education beyond high sehael
(Cheek one)

. e 2oNo further schooling beyand high school ' .
—.wesApprenticeship or short term job trainingrfellawiﬁg hlgh sch
—_ «s-Vocational or techmical school
e »»» WO Year community college i

 amie s« « FOUT year college
e » s sAdvanced degree beyend feur yeer eellege

8. What levgl Jeb or career do you wish fef your- ehild efter his/her seheellng?

(Cheek one) o -

‘[ l...Prafeesiaﬁal or managerial, such as: teeeher, medical doctor, elergymen o

. [:] hospital administrator, lawyer, engineer, registered nurse, ':hv-iﬁ
.;iSemi-pfefessieE_; or small business, such as: automobile salesman, feereatien e
o worker, hotel manager, dental hygienist ' L
[:1...Skilled such as: policeman, practical nurse, eemputer programmer, R
. " electrician, or optician. .
E:].;.Seml ekilled, such as: truck driver, weitfesslweiter, typist, _taxi driver,
— nurse's aide, or cashier. . ey
g[_1;.¢Unek111ed, such as: custodian, clerk, laborer, or cafeteria worker. =

9. Please write below any suggestions you have that could impr?ve our Bilingual S&H

L3




S b —Ann Stragt Bnlinqual %chml Hartford

Te,ﬂd\ﬁr' I- 24-8
CQURSEWQRK CQHFEEENCES ANQ WORK SHOP PARTICIPATION

- Tastryctions : Please provide the information requested below as required for our
ﬁ?lgﬁemlua.ﬁaﬁ (see objectives Criteria, and Stamdands attached). Eehu-h thg_
cavnple’fed forms 15 the Office by January 3. |

1. List :@(qus orin Ser'wcg c‘_t"edils you hnue eorned From Tﬁnuama IQ"I"?S’E@

: january mg . } I ‘
e . — —_ I N ___to
" F—— _— s e ) e . fD

o

2. Llﬁt the CMfEI'EﬂiE‘S a,ﬁ?enésd, by yau. -Fram .'}‘anuarv 147‘7 'to Ta.nwv 1978 ;

J

3. L.lst {:he mns-zredci wafkshaps ci‘tfzn:leci by you from Tanum*y 1917 T-:
— MLy (q’TE ]

~ Clode Hours ————————

,
!/.
m‘:' ]
-

b o . !
1 "‘; ' “ ! ] .j -= 'v: |
-3 U STV D |
- o ) gA ‘ A.: " ‘" ‘ | . \ -V | | |



T q, Ann Str-ee_‘t Bnhnqua! Schcml Har'tfer'd

Tgach;r R - 24 8 ;
| CQN\N\UNITY INVQLVEMENT

-

\ Llst belawthc_ names and dnf:s an each parent wsrt ta yaur’ classrmm ﬁ-em

N 1"’*' ;—é"', [7 thraan ary 1978; = A _
ents Name- jsit Dat2 Pa.l-evﬂis Nama* Usslt Dcftg F’a.rgnts Name—w
) .; . N — ! 7:15;\ s — :'ﬂ‘: S — _—
— _ . — , —

2. List b:bw-éhe names of students whose hemes y;u.' visited from
et eﬂ':lsu pet (477 4 "'Mﬂhmv 1918

3. LlS‘l', the QF‘EEP -school QGTWITIES ujl{:h Fm]ecff Exifo d‘uldt'srl Whld\yaum*g mublus;i ,
| m,%uc,h as . gw—l scouts, basketball, aa.-Fﬁy pa*ml ete., fttom Septembavw%mgh. Jan 18-

4- Ll%i bslaw ’che valunfa.ry sepvices yeu qws ﬁfhe laml cmmnd‘y, crh,,ér- -
" gtate, such as: membershig in kaCasa de Pugrko ‘Elea, ) mzmbnghcp on the Advisopy

i Caalﬂmﬂa:i-kr"lhdapnmt a@a Mul-l-ﬁlmj hy For B
75




S Ann St‘rsgt Bi lmqml School, Htlr'tﬁf-erd, o
I”amproksmhal _ 4 2418
CQUESEWERK INEER\/!CE CDNFEEENCE AHD WORKSHOFP PARTICIPATION
[nstbu : Please provide the informalion. requested below as required for ous
Title E gv&luia.ﬁm (see. Objechves, Criferia, and Standards &'fff-\ehecﬁ) Rgfttm\. %‘hc:.
) 'mplégd form 1o the Officz k.ua Japueny 31

) £0 Tﬂnum'lﬂ 913

1. List college credits you have earmed from Jpiusary 1477
_course Title Cmtent De.ﬂ:r"lg‘l‘lé‘h Credit-, mﬂﬁngIns] ton. Cmtis _Dales.
; I %0
— | - _ ,"7 17 o e 7{ 7 7 tﬂ 7
— — S— 1 to
— - — R te -
to

2. List inservigé.}ééits carned thrwagh the Board o X: Educgﬁm-ﬁmm Ianuana_ﬂ'l'? ]
—_up o January 19'18:

Where the Course — € loek Hours —

Nnm: of Csu.hse_ Caﬂfeﬁt Dey:(ﬂtp‘tlcn Was Offered  of Attendarnce Dales
,, _ I N i I e
 !— - — tb\ e
. I R 7 e
: I .

3@\%& high school equivalency crgd;ts you have earnssl H-um ]'ahua.md 1917
__up to January 1978:

yhere the Course was Offeped | Course Sponsor | Date Eame was Passed
4 Llﬁtithg (EQEF%F&C\CE‘E yeu. attended from Tcmugry 1477 ko J“anua_rthvs - :
, canl'—e»cn;c Tdle [Content Dgﬁi_fgﬂm Conference Spm%r of Amiﬁg Dafes
— : I L by - |-
— -~ R ; o ) - o _ o 7777:7 . 7‘ t? , !
- R I N < e
: £0
C ok {; kha non-credit wodashegs you ¢tt?sndeé ’FU'E’M Tdhuar%ltﬂ to J‘amdm 1978 +
{ Nome ;,;u{w}f-sihap Conlent Description [work'shop s_panﬁw of Aﬂm " “Dates
R I R ™Y
- I I I I - _,ta, N
PR R S A D
_ _#- _ — o R - _;Eﬂ R

rE SRR R
S ' i\‘
B &



