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FOR WORD'-

):1Students leaVing school need to possess a flexibility of attitudes,es, work abilities and aspiration
which will enable them to cope with a constantly changing worlyynd living environment.' Tliis
flexibility is difficult to foster in the relatively stable atmosphe of. the school. Indeed it may be
counter to some of The goals of the school. , j I

-
. i

.
.

I ` t ''' ,
' IEven assuming ttiaadequate career guidance and counseling are available, students need to. n

develop fleilbility through work observation, job seeking, job holding, and. work experiences.
Provision of such opportunities for rural youth, either through firsthand experiences or:-by inter-
acting,with community.persons in the school setting, is a primary-focuscif the cooperative agree-

ents described in this book: This book also-Provides guidelines for Otating cooperative agree-
me is between career guidance personnel and business, industry, labor personnel, and others in
the c mmunity to benefit students in Nral/aniall school environments. - .

. vt

e believe that by systematizing community assistance to students, iSarents and educators,
and formalizing such working agreerrienA, educators will be helpedlp marshal such aid more
q ' kly, thoroughly, and effectively. Thus,- educators will have additional-tools)to.influence the

reer development of students, according to their needtat any given time. We believe that per-
sons in the community constitute a rich resource for the career development of youth'and-clesehte
-the opportunity to make increased tontributionsIo*uch development. .We believe that students
in ruraWsinall school settings who have theopportunitP to interact with the work-world will learn,
grow, and mature in ways that apply not only to their occupations but also to home, leisure,
school, civic and interpersonal relationships. We believe that such experiences may be a superior

Triode of learning for many; udents regardtesSof Their selected career goals.1 ,Finally, we strongly
believe that at all deVelopmehtal levels, Work, experiences and/orjnteractions with representatives
of the work-world will help students form more realtitic career aspirations, expectations, and re-

..
lated choices and will prepare them more effectively for thefr future roles in a changing society.

\ We commend Dr. Charles WeaVer, Fiiject, Director, Northern Michigan Univeriity 11-1d Walter .
.i

\ .Svin, the National Center for Research in Vocational Education for their leadership work in re-
' search, design, and the overall development Of'this book. We also gratefully acknowledge the assis- ,

\ tance of many persons in this effbrt, and giVe special *Jenks to the seven member's of the National_
Advisdry Committee and the-50 members of the Natidnal Advisory Panel who proVided much input

4o our research mat ials. These persOiii areacknowledged elsewhere inothis document. We arein'-

am is built. Th elp, advice; and consUltation'of such persons as Harry M Drier, Senior Researeh
debted to educato all over the nation who took their time to provide the deta on Oich this pin?);?,

ecialist, the National -Center for Researchtin Vocational Education,.T4,0hio.Stete Uni.:00A0,
-other staff members at the National Centr :were inv luable.. David Nitchard, project monitor

at The United'States Office of EduCatio'h, Bureau of Oc upational agd Adult Education; Melvin
Mc utchan eifiindiaLaboratories,.Albuquerque, New exico; and EVerett Edin ton, Director,of
the'f RIC/CRESS Center, LasCruces, New Mexico, did much to aid us in reaching roject'objective.'-.
Appreciation is also:extended to members of theCtio and MiChigan State epart lit of,Edlibication, t,
for thele,assistance and,Mniultation in developing the project. '.! .1

I r''"- ).
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The authors have incorporated a wealth of ififormation and ideas into a workable set of coop-
erativeerative agreements and a process for their implementation to cover a wide variety of contingencies
related to the effective career guidance of ruralisma school youth. This set of agreements and the
process comprise one of the first documents of its kind to be published in the field. It shows great
promise for providing students at all lev_els with increased and realistic interaction,with people aPnd
settings of the world ofwork'and the community. These materials will also be adaptable to a num-
berber of n :rural educational settings. It is oul' hope that the user, in whatever setting, will find the
guide v 1,uable in providing additional learning opportunities for youth through active involvement
of mans' community members and agencies..

Hobert F..Taylor
Executive Director
The National Center for Research

in Vocational Education

-'
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Wilbert A. Berg
Dean
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Northern Michigan University
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/ff Chapter I

INTRODUCTION

One of the Most noticeable trends in American education is the growing cooperation between
schools and their communities in order to enhance the education of youth and adults. Numerous
interchanges are taking placebetween traditional educational settingselementary schools, junior
highs, high schools, and collegesand businesses, industries, organized labor, and other community
organizations. In fact, cooperative relationships with the broader community are not peculiar to
the United States. Examples can be found in Canada, the USSR, Israel, Japan, and other locations
(Vaselyen, 1970; Cleveland, 1970).

The planners of comprehensive guidance programs are seeking cooperative relationships with
the extended community as a viable guidance strategy in both rural and urban settings, and this
trend is likely to conti&ie (Hicks, 1977).

Counselors and guidance workers will be greatly involved in both the school and
community and not afraid to work as intervenerschange agents in the interest
of thote they assist ... Their efforts will be for both the remedial and develop-
mental purposes over the life span.. . .

,

According to Hicks, business, industry, and labor will increasingly join the team effort to pro-
vide young people, teachers, counselors, and guidance workers a chance to learn about opportunities
available in their community settings and elsewhere. ti

Hicks further addresses the concept of community cooperation in work experience.

Work experience programs of many kinds (as a preparation for meaningful place-
ment) will be sponsored by schools, industry, business, labor, and other community
and national progrems,as well as programs which result from combinations of all
of these. The goals and models for the programs will vary from that of increasing
motivation to work and developing awareness of the world of work, to the acqui-
sition of adaptive decision-making and other specific skills to perform a particular
job. The youth unemployment population may be the most noticeable common
factor of this smorgasbord of programs.

There are several characteristics of the rural setting which promote community involvement.
The school is central to the community, a source of pride, and a recipient of financial and moral
support. Individual citizens and community groups willingly channel their efforts toward support-
ing school programs. The guidance component is no exception. The National Center for Research
in Vocational Education (Stein, Axelrod and Drier, 1977) has found that employers and citizens:

1. are positive about devoting time to community-school improvement,

2. favor the school's use of on-the-job training experiences,

1
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3. will, through civic and pro ssional organizations, devote time and effort to the School.

The evidence indicates the rice/. ness of human resources in the rural community. Rural educa-
,,

tors should cultivate strong work,itoig relationships with community members and groups. This ex-
pansion

%of community resources is both realistic and timely.

Cooperative Agreements )
)

The term "cooperative a reement" sounds rather. forrDal.. In the minds of.many, the terminol-
ogy represents 'a form4ZontrW-tual arrangement. In some cases such formal agreements may be
necessary, particOlarly1whereazards to some party described *the agreement may be present or
where SOMQ, kind oVpayment is involved. For the most part, hdwever, cooperative agreements are
really cooperative"relationships and, in fact, take the form of informal agreements based on a hand:
shake or a conversation. /-

The chief purpose of at cooperative agreement is to help students benefit from the work and
life experiences of community members, primarily representatives of business, industry, and labor.
Through cooperative relationships, the career guidance of students is enhanced by such diverse in-
puts as firsthand work experiences, employment information, expert advice, vicarious experiences,
and interaction wish those presently in occupations of interest. Such relationships

1. Promote collaboration with. business, industry, and labor in a systematic manner:'

2. Provide experiences for studen plore various career options and to assist them in
the decision-making process, t moting their career development;

3. Allow students to interact with representatives of the broader community both in the
school setting and the work setting relative to students' own career needs;

4. Form new partnerships in career guidance in order to serve ongoing student and commu-
nity needs;

Take advantage of that vast pool of career guidance resources which exists in the broader
community;

6. Strengthen the role of organized labor in prOviding a full spectrum of career guidance
experiences to all potential members of the labor force;

7. Give organized labor an opportunity to provide work experiences both on-the-job and
within labor organizations; and

8. Develop a variety of cooperative activities and relationships with business/industry, and
labor to assure that today's students, who are tomorrow's leaders, will be equal to the
tasks they will undertake in a variety of life roles.

In addition to the benefits received by the students, there are numerous benefits which can
accrue to the local school, whether itslevel is elementary, secondary, or post-secondary. Some of
these benefits are:

1. The improvement and upgrading of instruction and/or career guidance will be assisted by
more systematic use of personnel, materials, and facilities provided by business, industry,
and labor.

2



2. The many and varied services of'the broa community can vastly enrich curricula and
relate the school setting to the world of wor . Theseiervicet can also provide knOwledge,
skills, and guidance experiences not usually availablewithin the school. With this kind of
cooperation, cost effectiveness has beep shown to be great from the schools; point of view.

3. Cooperation with the broader community can help 'the school meet student needs in
vidual and group settings through a variety of means (e.g., tutorial serykes, additional ad-
vice and counsel to students, provision of in-service education to school staffs equipment
provision) by organizing and mobilizing the key resources of the greater community for
guidance purposeS".c

4. The broader community can be a source of innovative thinkers for program and facilities
planning through participati6n in advisory and consulting aCtivities in cooperation with
the school(s).

5.. ; The broader community can also help to implement innovations, simply by providing
volunteer services otherwise unavailable to the school, particularly in the_rural/small
district. /

6. Through the systematic use of cooperative agreementS, the broader community can as-
sist in implementing such career guidance components and related functions as:

career-guidancerelat d curriculum development

career guidance related occupational information for teachers, parents, counsel9rs,
and students

career awareness at the elementary school level

career planning and decision-making based upon factual information provided by
knowledgeable persons in the Community

career development at the secondary and post-secondary levels

self, economic, and work-world understanding by students

consumer education

in-service education of school staff

1 teacher/guidance personnel internships with a variety of community organizations

At the same time, communities benefit in many ways from cooperative relationships with
schools. Individuals and organizations are able to:

help guide the training of future workers and give more realistic perceptions of the world
of work and its demands prior to employment;

have an opportunity, as taxpayers and school supporters, to give input to the policies,
operation and future direction of the entire eduCational enterprise;

3



help tO'resolve mutual problems through systematic interaction between school /and

. , community;" ; i

1.`
....- 'i

ptom+ better relations with.youth, parents, and school officials;
.

d 4

dischar;e community service responsibilities by contributing to the career guidance.

function 'a r
f) V

improve the pUblic image of,their organizations;

.

tell their story to students and teacheis;

devilop opportunities for worthwhile Use of leisure time for many individuals in the
community through service to the schools

gain personal satisfaction from helping students develop their interests, abilities,tand
attitudes;

,show their genuine concern for youth and_do what they can to help students realize
their fullest potential.

In summary, systematic use of/the resources of the bftder community, coordinated with the
needs of the school and its students will result in benefits to students, teachers, the overall educa-
tional effort, and to the community through an improved program of career guidance in the school.

Definitions i

Broader Community is a term intended to mean all persons, institutions, and agencies in the
local geographical area otheh,than the particular schools and school personnel of the local educa-
tional agency. The broader community includes businesses, industries, Pabor, civic and social organ-
izations, churches, private individuals, professional persons, and government agencies at any level.

Rural/small schools, for the purpose of this guide, enroll no more than 1,500 students in
grades K-12 and no more than 500 of these students are enrolled in the senior high school accord-
ing to the district's definition of the senior high school, i.e., grades 9-12 or 10-12. In addition, the
community in which the student resides has a population of 2,500 or less and is 25 miles or more
from a major metropolitan area of 25,000 residents.

Cooperative agreements, as defined in this guide, can be ei er formal (*ritten) or informal
(verbal). 'They consist of the cooperative relati?nships, activitie d programs!that exist between
schools and their communities. Cooperative agreements can range from a one-time visit to a class-

room by an employee of a local business arranged throUgh a conversation and a ±shake to a
comprehensive cooperative educational program that involves ongoing exchang alized by
written agreements.

Assumptions

Jc
The development of this guide and the recommendations presented are based on a number of

o rriding assumptions made by the authors. Some of these assumptions are:

4
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, I-. Rural/small school districts can profitably supplement th instruCtional or guiclant P.e
programs through formal or informal agreements with a tes or institutions eXterrial
to the school..

; . f

Ruli/srnall sehobl districts can enterjiintb agreem ni with external agencies or institu=
tions for theexpressourpOse of facilitating the u d rstanding oftheir students about

. .

participating in the world of work,
, N

incr asing eCiucatiogal opportuhities,

enr Ching leisurkactivities,

con ributing toward community goals,

deVeloping Other, life roles.

School districts which enter Into formal or informal cooperative agreements itb external
agencies for the above purposes perceive these agreements as successfully accomplishing
the purposes for which they were negotiated.

Interaction with the work-world and its people through cooperative relationshiPs with
business, industry, labor, and other:groups of the broader Comuility provides realistic
career guidance experiences for students at all levels.

Cooperative relationships, and the experiences they prbvide contribute to parents' ir'n
proVed understanding of the career development of youth and adults.

-About the Guide
1

This guide is one of a series of handbooks designed for rural school personnel interested in de-
veloping comprehensive career guidance programS. The purpose of this volume is to enable a school,
school district, or' a group of districts to plan and implement cooperative agreements with business,
industry, Pabcir, other community organizations, and individuals.

The nature f the activity to be undertaken will dictate -the degree of formality of the specific
cooperative agree nt to be negotiated, written, and implemented. Whether one desires an informal
"one-shot" agreemen or a more formal long-term agreement, it is advantageous to think through the
purposes of such an agreement before initiating it and to be prepared for itSimplementation. An
effort hasbeen made to present an effective set of guidelines and a large set of useful cooperative
agreements. These examNes havebeen selected to increase preparedness for iniplementation of co-
operative agreements, to suggest mutually satisfactory relationships with community representatives,
and to improve guidance delivery in rural/small schools.

This document should he viewed primarily as a'practical,guide to developing, negotiating, and
implementing cooperative agreements in local settings. The authors focused on the development of
a practical approach to establishing both new school-community relationships and a simple firer
fbr increasing their utility.

5



The background and phiioSophicat considerations underlying cooperative agreements are pre-
sented followed' bli a..",nuts and bolts" approach to pPanning, negotiating, writing, installing,' and
evaluating cooper'ative reementstetween educational institutions and bUsiness, industry, and

labor in the rural cornm nitytk 'Later chapters,present ex. jamples of agreements that have been suc-
cessfullycessfully implemented at all grade levels. These may econsiderpd for possibleadaptation-ikthe
SpecifiC,situatiOn in which the user tries to apply Coar ratir agreements.

. .

For tho4desirinctsist cein some specific phase of.implemeritiq6cooperative agreement's,
several resources are p sent d in the appendices.

i), ; s;

Goals

The goals of this guide are:

1. To indicate the types of business,
resources that most frequently and

2 To assist local guidance pers
rural/small schools a

organizatioWa other community
rate with IncArschool districts; .

eloping cooperative agreemiints between
enting examples of such agrfflaients;

3. To provide suggestions,Tot,vever cooperative agreements through reference
to a nationally' based comOratiqn f eterOryla cooperative career guidance agreements;

4: To provide suggestesi mearisofiilanning, implementing, and evaluating cooperative career
guidance agreementS in rural/small schools andrural communities;

5,' To provide cautions cOnCe
%

res sibilities hazards, and liabilities;Ach May be in-
curred vyherinstalling su46:Tagreement

In summary, h.on1-immunity relationships are a via e method of enhancing the guidance
programs of rural/ all schools. This.guitle haS been designed a comprehensive, practical tool for
those interested in,impleinenting such relationships

y.

Chapter II Ipresents the reader'With some background information about rural communities,
cooperative relationShips, and the research leading to the developMent of this guide.

r.
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Chapter II --'

BACKGROUND INFORMATION

The guidelines in this handbook are based upon two broad sources of information: research
literature related to cooperative relationships between schools and communities and information
gathered'from individuals and organizations currently involved .in cooperative activities.. Follow-
ing are the highlights of the literature review, a,description of the research and development meth-
odology used in this project, and several conclusions that can be applied to rural school -community\
projects.

Literature Review

Couey et al. (1976) pro *de some interesting and challenging facts about rural populations and
population trends. They cite G issman (1969) and Tyner (1971) in stating, "We should not take
lightly the existence of rural A rica." Some 55.3 million people are considered to be ural on the
rural-urban continuum. This figure is roughly twice the total population of,Canada and bonstitutes
what could be considered the ninth largest country in the world. It is generally agreed that of this
total as many as 11.1 million can be classified as poor. This constitutes one-third of our country's
economically disadvantaged (Tyner, 1971).

Couey et al. refer to Greissman's statements about rural population,trends. The rural popu-
lation pyramid shows a large block of persons under nineteen years old and another large block
representing the sixty to sixty-nine year old wimp. The younger adult working population is signif-
icantly smaller. The most logical interpretation,of this trend is that there must be a heavy out
migration of these younger adults to find work in other areas.

One of the strongest arguments,for rural/small 'schools establishing-eooperative relationships
with the broader community derives from these facts. Couey et al. make the point that, "Since
these youth will move to other areas to earn a living, this education should equip them for this."

One realistic way to provide education to equip rural youth for working in a new environment
is to implement cooperative agreements and relationships. These can provide information, experiencesjraand skills, as well as promote attitudes and values, needed in other areas b I youth before they
are faced with the need to adjust to a new setting. Those experiences a ,Ils can be provided
either by bringing a group of persons who ara,knowledgeable about other environments into the
rural school, or by taking rural youth into the broader community. Through community interaction,
students can learn about or experience conditions similar to those they will find in the settings to
which they may migrate.

,

For a fuller description of the rural home, school, and community, the reader is referred to
State of Oen. Revajgral America Series (3977). The facts and figures presented in this volume
contribute to a clear erstanding of the problems of rurality as well as its adva es. It also pro-
vides additional rationale for preparing rural youth for out-migration which in many ca s is inevitable.
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The disadvantaging characteristics of rural schools are emphasized in most of the literature.
Bottoms (1970) has described shortcomings of rural education which are'constraints to:the effective
and systematic use of cooperative agreements in the rural community.

1. Due to limited resources, rural schools have inadequate facilities and equipment.

2. For many rural youth the opportunities, for occupairmal education are limited to course
offerings in agr cult e or homemaking education.

3. Rural schools today are more tradititrnal and resist change more than Urban schools-.

4. The cooperative concept is not widely used in rural areas because of the scarcity of indus-
tries and businesses that could appropriately enter into such a cooperative relationship
with the schools.

5. Because of geographical setting, rural youth are not exposed to'major industrial complexes,

6. Effective, career orientation programs must be a coordinated effort involving the students,
parents, school personnel, community service personnel, service clubs, trade and profes-
sional groups, and unions.

7. Geographical distances in the rural community are a constraint in such a coordinated effort.

Robinson and Schmidt (1971) add another significant weakness of rural schools,when they point
Out That there remains a reluctance on the part of school administrators to jointly engage industry and
various community agencies in school planning and developing of employability programs for rural
disadvantaged youth.

While the..se constraint re very real in many rural settings, they do not totally preclude coop-
erative relationships for ru al areas. Sturges (1974) has outlined several strategies for improving in-
struction in small schools. Among them are close school-community relations, use of small schools
as community learning centers, and maximum utilization of (all) resources.

Many of the-kinds of activities described in the literature are applicable to guidance in either
rural or urban areas. Many of these cooperative activities with the broader community are designed
to.sebie youth directly, such as work experience programs or career days in the schools. Cooperative
agreements may also foster staff development by expanding awareness of potential cooperative rela-
tionsfikps with business, industry, labor, and private individuals. A listing of fully described agree-
ments covering a broad spectrum of areas of cooperation possible for rural/small schools is presented
in Chapters V-I X.

Business and Industry

One qUidence activity in connection with business and industry available nationwideoand not
specifically limited to either rural or urban populations, is the Career Guidance Institute designed by
the Natio* Alliance of Businessmen (NAB). The institute has as its goal in-service education of
school staff .Zo serve the disadvantaged. Primary objectives of the Career Guidance Institute are:

1. To increase the awareness of educators and employers of the requirements of career
preparation for disadvantaged students,



2. To improve the career guidance provided these students by increasing' ducator knowledge
of private sector job conditions, and

3. To increase the number and intensity of contacts between educators and butinessmen.

The typical institute is sponsored by Ntal college.or university arid directed by a faculty mem-berof that institution.

According to NAB, Career Guidance Institutes provide severatt2enefits:

1. Were CareerGuidance Institutes have been condUcted, the high school dropout rate is
beginning to decline.

2. In these areas the flow of untrained and unskilled youth into the job market is leveling off.

3. The improved skill level and motivation of disadvantaged high school graduates is making
them competitive with non-disadvantaged graduate job seekers. .

4. Institutes that involve educators and industrial personnel in intensive; personal ir'feraction
produce significant attitudinal changes among both groups. Both educators andtbusiness-
men come away from Institute sessions with a greater appreciation for the need lo-trnprove
career guidance programs in high schools and to open additional job opportunities in the
private sector for disadvantaged youth.

5. Students having direct contact with Institute participa is are making better career choices,
showing greater interest in related high school trainin courses, and improving their com-
munication skills.

Independent business persons, educators, community leaders or corporate executives who want
to participate in any of the Youth Programs of the National Alliance of Businessmen, should call,the
local metro director of the National Alliance of Businessmen to obtain additional information. The
telephone number of the local office of the National Alliance of Businessmen can be found in most
telephone directories, or contact:

Vice President, Youth Programs
National Alliance of Businessmen
1730 K Street, N.W.
Washington, D.C. 20006
202/343-7205

Labor

Organized labor was initially skeptical of the career education movement on the basis that it
was simply job training with a new name and designed to fill the nation's manpower needs without
regard for fostering the full development of individual students.

The AFL -CIO blames the high yoUth unemployment rate (20 percent metal', nearly 40 percent
for black youth) on the economy and not on the schools' failure to provide students with saleable
skills. It opposed the "employer-based model" for career education conceived by the U.S. Office of
Education. This program was to combine classroom teaching with on the-job experience for students
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from 13 to 20 years old and was to be created, developed, and operated by a consortium Of employ
`ers. Four "employer-based model: programs were begun, but were noNontinued. As the program
now exists, it is called the "experienCe-based career education model" due to labor's opposition to
the'original concept and title.

Th,e late Dr. John A. Sessions, Assistant Director of.the AFL-CIO Education Department, de-
scribed two examples of labor's involvement with-education in'a paper delivered in Memphis,
Tennessee, February 24, 1976:

The City of Chesapeake, Virginia, obtained fede al grants to establish an Educational
Media Center in the city jail and to develop a c unseling and orientation program for
inmates, but the most important phase of the oject came with.a federal grant to
establish a work release program which allows i ates freedom to work at steady
jobs on weekends while serving out jail terms or fi s.

The Chesapeake program is a model of total community involvement in the planning
of the program. Too often "involving the community" means coming to the various
elements in the community after the project design has hardened and then trying to
win community sanction for that which the community had no part in shaping. The
Chesapeake program began with a broadly based community group including both
employers and organized labor. The program was accepted by the community be-
cause the community had helped to plan it.

Dr. Sessions also described an effort that failed because of misunderstanding by a union official
caused by after-the-fact involvement of the union. Dr. Sessions explained that the time to involve
labor is the morning of the first day that one decides it might be a good idea to begin a career de-
velopment prbgram. The local field representative of the Human Resources Development Institute
can be immensely helpful if he or she is involved in plans from the very beginning. That represen-
tative can cause serious obstacles to the program if he or she is involved only at the last minute.

Dr. Sessions emphasized that once contact is made with organized labor, it becomes clear that
its spokespersons are by no means passive participants. They are likely to be skeptical and full of
the difficult questions that particularly concern them but will vigorously support well planned of
forts.

The AF L -CIO has long supported two year institutions in training skilled workers. It supports
all levels of public education and has taken some steps to cooperate with educators in implementing
career education. however, many original career education concepts may need considerable tailor
ing to fit labor policy. The AFL CIO restated its basically firm position in a paper prepared for or
ganized labor participants in the Commissioner's Ccinference on Career Education, Houston, Novem
her 7-10, 1976, by the AFL CIO Department of Education.

,,---

According tp Carroll M. Hutton, Director of the UAW Education Department, the (JAW issued
its first policy stakmeru supporting career education in January 1976. The statement came as a
result of the Union's involvement with career education since 1973, during which time union philos
ophies were blended with career education definitions.

Hutton highlighted the fact that the UAW Constitution mandates local unions to establish
education committees and reaffirmed the union's dedication to the "total person- concept. "We
believe viable alternatives could be developed to achieve the objectives of career education and still
not violate child labor laws and minimum wage standards."
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The UAW is, now calling for the reconstruction of the National Career Education Advisory
Committee "in such a way as to guarantee adequate representation of organized labor...."

In general, organized labor is eager to cooperate with educators. Peter Bommarito, addressing
the Nzitional Conference on CIT:1er Education in 1976,, stated that :

We-in labor strongly endorse .the concepKof career awareness coupled with expanded
career choices and &sound-acadimic back4round for all children in America. We'have
no lit'oblem wish the concept, but we -do haye problems with some of the ways in
y.4hichthis,coniept h's tAboiri.ifiterpreted:/Ye hope, flat recen tinVitations. to "riartit---
ipaie.in planning and implementing eareer education programs are indeed that, and
not merely an effort to secure our seal of approval.... There is, or should be, a
natural alliance between organized labor and public edUcation. . - -it was orga.,,zed,
labor that fought so hard in the last century to make first clar, free public education
a,ilable to all as a matter of right.... For too long labor hagt been made to stand
outside the doors while critical decisions affecting our children were made inside...
For too long "community resources" has meant every resource except labor. . . .

(Italics by authors)

Labor leaders often differ with statements such as the comment by Edward Zigler of Yale that
skilled and semi-Skiffed labor must be viewed as "deeply satisfying." Labor leaders generally feel
that a worker's primary satisfaction is not in conforming to a "work ethic" or in the dignity of
labor, but in "putting the bread on the table."

Other School-Community Agreements

The Illinois Office of Education, encouraged by U.S. Office of Education priorities, has a com-
prehensive vocational program for three groups with special needs: One is the Work Experience and
Career Exploration Pro/ram (WECEP) for academically disadvantaged fourteen and fifteen year old
students. The Illinois Department of Adult, Vocational and Technical Education began the program
in cooperation with the.U.S. Department of Labor. The Department waived the employment age
restriction, in order,to increase the students' self-esteem while providing them with an opportunity
to explore career options; develop positive attitudes toward work, gain entry level skills, and con-
tinue their education beyond theSage of 16.

Another program is the Early School Leaver (ESL) program for high school dropouts with
unsatisfactory employment prospects. Most of this program ig provided by community colleges
due to the belief that the early school leavers are more comfortable among community college
students than among high school students. Along with the work experience program, career infor
mation, remedial basic education and employment survival skills are made available to students.

A third program is for handicapped persons to receive assistance and encouragement in enter
ing the job market as a part of their cooperative education program. Where the number of handi
capped students in a particular school is too small to support a separate program, several schools
sponsor a single program. Transportation is provided where necessary, including transportation to
places of work.

For more information contact: Department of Adult, Vocational and Technical Education,
Illinois Office of Education, 100 North First Street, Springfield, Illinois 62777, Phone (217) /82
4870.
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Dr. James F. Shill, Director of Research and Curriculum Unit, Mississippi State University
(Drawer DX, Mississippi State, MS 39762; phone 601/325-2510), directed a project designed to
yield vocational prediction tests for use with the educable mentally retarded in rural school systems,
where expensive testing systems are out of reach. "The primary purpose of the project," accdtding
to Shill, "was to develop identification and selection criteria for use in enrolling students in 'spec ial'
vocational programs or, in some cases, allowing students in 'special' programs to be mainstreamed
into 'regular' vocational programs." The project also proposed to establish official identification
and selection criteria for mentally handicapped students for the State of Mississippi. The project
was completed December 31, 1977.

Summers (1976) points out that vocational guidance counsel ors in rural areas need to be es-
pecially aware of the unprecedented options now available to females. Equal rights legislation in-
creasingly pervades our society with new opportunities for women. Traditional sexist roles (father
goes to work, mother stays home) are likely to fade more rapidly in urban areas where,the variety'
of fields that include women are more apparent to the high school girl.

"Present high school girls can expect a totally different job market than that faced by their
mothersor even their older si stersupon graduation from high school or college or vocational
school," says Summers. She also suggests that school counselors can and should be instrumental in
changing the attitudes of male and female students and that they encourage students to participate
in classes, clubs, and sports without regard to sex. Summers also cites the necessity of having accu-
rate and recent job and educational information, of providing field trips, resource persons, and other
firsthand information regarding various occupations. "This is especially important for the young
woman whose access to occupational models is limited due to finances or whose parents discourage
her from entering previously male occupations."

Warren and Way (1973) report a cooperative agreement between The Pamlico School System
(Alliance, N.C.) and Pamlico Technical Institute. This agreement provides formally for interaction
between the two instituti ons. The overall goal is "to provide integration and continuity of learning
experiences designed to meet the needs of the student and the environment [community] in which
he must function." While the agreement has had some problems of. coordination, funding, person-
nel, and high school/college credit, it is reported as functioning satisfactorily.

Loustaunau (1975) describes a close teacher student parent community cooperative relation-

ship. Meeker, Colorado, implemented successful program of community participation in vocational
needs and training. This program invo Jed both hu man and facilities resources of the entire commu-
nity. Local businesses provided short -term job and vocational exploration experiences for students
without pay. She also notes that the community may contain a good deal of untapped talent and
skill that i:kutd be used to provide supportive services to local schools, another potent argument for
schOols entering into cooperative relationships. She also quotes a National Education Association
report on Improvement of Rural Life:

Every good community school will have a curriculum which is based on the needs,of
boys and girls growing up in the community and will use the community as a labora-
tory for learning.

Frankel (1974) suggests that cooperation between postsecondary institutions and business
and industry may be almost a by-product of the rural community college. That is, community
college occupational programs attract business and industry to rural areas by supplying a trained
pool of workers, thus helping to alleviate rural poverty. A recognized cooperative relationship be-
tween the college and the firms moving into the community is an inherent part of the attraction of

A
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business and industry to the community. This attraction is heightened as the community college
implements the appropriate occupational programs.

Friedman (1973) describes the settlement schools of Southern Appalachia, such as Berea Col-
lege, which are cooperative enterprises. Her thesis is that if ttitidettlement school attempts to be-

-tome an integral part of the community through participation in local activities and by inviting
meaningful community cooperation with the school, a great deal can be accomplished. The settle-
ment school model may offer additional areas of school-community cooperation peculiarly appli-
cable to rural areas.

One of the most common motives for inter-school cooperation at all levels is the financial
economy inherent in several districts sharing services (Mallas et al., 1973; Uxer, 1974). Through
shared services school officials can economica Ily provide additional educative or supportive Services
to students despite shrinking budget allocations and the effect of inflation on their budgets. Other
motives revblve around development, testing, and revision of localized instructional materials
through school-community cooperation.

Significant numbers of cooperative programs in the rural community have as, their purpose
Some career guidance functions. These generally revolve around field trips, short-term work expe-
rience, and provision of speakers in rural community. Some others described by Couey et al. (1976)
which seem promising for sparsely settled areas are molge\career exploration units (Utah), video-
taped career exploration programs (Alabama), simutalion models in specific subject areas (Virginia).

The appropriate conclusion seems to be that school-community cooperative agreements are a
highly viable strategy in-sural career guidance and they usually operate best as a part of a systematic
career guidance effort which includes a vari ety of strategies.

The foregoing literature review is intended only to give the reader the highlights of the litera-
ture, some knowledge that the authors are cognizant of constraints in the rural environment, and a
sampler of some viable strategies for career guidance based on firsthand inputs from the broader
community.

Research Methodology

A national survey of cooperative agreements was undertaken as a part of this project. The
primary methods of data collection were a questionnaire survey, telephone interviews with selected
participants, and follow-up letters and questionnaires to gain further information where needed.

The original questionnaire, with appropriate modifications to suit the populations surveyed,
was mailed to the following:

184 representatives of business, industry, and labor;

2750 rural/small schools at the elementary and secondary level (this is 1/3 of the national
total);

300 postsecondary schools;
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6 state depahment of education officials in each of the 50 states* (this included state
directors of vocational education, state directors of occupational retearch coordinating
units (0 R CU), state guidance supervisors and state coordinators of career education); and

7 national
x
advisors of vocational youth clubs.

In many cases the researchers were referred to other contacts within an agency or in a related
agency. To the exteptipossible, these additional contacts were also surveyed by questionnaires and
telephone intervie/is. Survey returns were tabulated for analysis on two large matrix boards which
plot people along one axis and agreement features along the other. One matrix was used for record-
ing returns from business, industry, and labor; the other was used for recording returns from educa-
tional institutions.

The matrices consisted of 62 columns and 25 rows, producing 1,550 cells for entering data con-
cerning existing and suggested agreements. By noting the voids in the existing entries and the filled
cells in the suggested entries, the authors were able to determine the priorities for selecting agree-
ments to be included in the guide.

Survey results were extremely disappointing in terms of usable agreements. Many potential
respondents to the project survey may be involved in effective cooperative relationships with local
businesses, industry and labor organizations, but may not regard these felationships as formal enough
and/or extensive enough to be classified and described as "cooperative agreements." Another pos-
sible reason for the limited response is that existing cooperative agreements may relate to area voca-
tional schools and were perceived as outside the jurisdiction of the high school counselor or principal.

Following the survey, other means of data' gathering were employed. These included:

Personal contacts with 43 directors of funded programs of career education;

Use of library at the National Center for Research in Vocational Education;

Recanvassing of 50 selected secondary schools and 20 postsecondary educational centers;

Telephoning representatives of 33 state department of education personnel and 12 local
education agency; ,

Use of other published materials, e.g., newsletters, brochures, pamphlets;

Referrals to specific programs by state department o education personnel and inter-
mediate school district personnel; and

Planned contacts at approximately 20 national, state, regional and local meetings, confer-
ences, etc.

In addition to the data gathered from the survey, an ERIC search provided 307 document cita-
tions and abstracts. On the basis of these abstracts, 72 documents were chosen for examination.
Little information having a direct bearing on the concept of cooperative agreements in rural/small
schools was found, although some interesting concepts were brought out in some articles.

*These were surveyed for their special knowledge of rural/small school districts which did not receive the
original questionnaire but which might have cooperative agreements in operation. This also served as a general
follow-up to the 2,750 primary sources in school districts.
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A project library of some 300 documents was organized and examined for existing agreements
and for ideas related to school-community cooper-ation. Aside from survey data, some of the most
useful information, e.g., sample agreements and sample forms have been gathered from the library.
Primary sources of library materials were many of the presenters at the 1976 Commissioner's Con-
ference on Career Education held in Houston, Texas. Thep included representatives of schools from
K-14 d representatives of business, industry, and labor. Copies of those presentations which cen-
ter. .n business\ industry or labor cooperation were requested from the presenters. Answers to
those requests yielded many interesting and innovative materials and ideas, which have been inte-
grated into the materials that follow. 4

Typical School and Community in Survey

Demographic information provided by the 123 survey respondents indicated that, on the basis
of means calculated from all of the returns, the typical responding rural school district serves a com-
munity of about 7,180 population in the northern midwest. It is predominantly agricultural but
offers some manufacturing, mining, business, and tourism occupations. Employment opportunities
*in commuting distance of the community are a little less than fair (4.7 on a scaleipf 0-10). The
community is located about 60 miles frdm`the nearest city 25,000 or more and has no city of that
size or larger within the borders of the county in which-. is located. Figure 1 shows the distribution
of responses to the survey by state and thus, the location in the northern midwest of our typical rural
school district. This is indicated by the shaded portion of the map. Numerals show the number of
responses from each state.

The typical rural school district has 1,364 students in the total district. Grade population dis-
tribution is as follows:

K-6 731
7-8 222
7-12 411

D* district has just over one counselor for all its students and it offers 4.5 vocational courses.
It harsome access to shared-time vocational courses located in an area vocational school which is
administered by some authority other than the local district to 'serve several similar-sized rural school
districts. Last year's graduating seniors indicated post-graduation activities as follows:

Employed
Seeking Jobs
Entered Military Se ice

37.0%
8.4%

12.8%
Going for Further Ed cation 37.0%
Remaining at Home .4%
Undergoing Special Services .1%
Homemaker and/or arried 2.0%
Unemployed, Not Se king Jobs .1%
Unspecified, Unknown/ oved Away 2.3%

It should be noted tl-V population figures for the district Ad the community are probably some-
what inflated due to the fac t that some districts and communities were reported as being very large.
Since they apparently fit the parameters of the survey, it is assumed that they must be consolidated
districts. Whatever the reason, they probably inflate the mean to some degree. Thus, actual typical
rural schools and communities are somewhat smaller than indicated here.
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Figure 1. Distribution by State of Responses to Survey
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In addition, it was discovered that many rural school districts in the United States have no vo-
cational programs w atsoever. Approximately 8 percent of respondents tothe survey queitionnaire
reported none. it be'assumed that much higher percentage of those who did not respond have
no vocational pro am.

Approximately 8 Percent of responding high schools are served by an Area Vocational Teghnical
Center, typically 20 miles away, where students attend half-day sessions. In addition to speciarcur-
ricular offerings to meet demand in specific geographic areas, these centers usually offer programs in
building trades, home economics, business (secretarial), agriculture, metals, and auto mechanics.

In most rural schools where the total school district population is less than 500, a staff member
devotes 50percent time to counseling. Where the total population is more than 500, there is gene-rally
one full -time counselor, and in districts of near 2,000 there may be as many as two full-time counselors.

The great majority of educators appraised local job prospects as "fair, ", but well below 10 per-
,

cent of this year's graduates we're classified as unemployed. Equal percentages (37 percent) were
classified as "pursuing furthi education." About 2 percent of this year's graduates are occupationally
classified as "married," and mother .4 percent as "working on parents' farm."

Some administrators stated a need it placing students, in post high school trade and industrial
cooperative vocational education' prbgrams. They cited shortages of qualified plumbers, carpenters,
mechanics, and other skilled laborers due to better wages for similar Sobs in urban areas. Some also
mentioned the high cost per pupil of vocational education the gh school level; others wanted vo-
cational education at the secondary level because of the gh cost of postsecondary vocational train-
ing, which puts it beyond the reach of some high school graduates. An additional group indicated
they are under pressure from their state departm education to institute or expand vocational
programs. 6

The study revealed that some administrators in rural/small schools have a negative attitude to-
ward vocational education. Most urban areas have or hope to have vocational and work experience
programs, but rural aras may be less receptive. One rural superintendent considers vocational edu-
cation "inappropriate" grade 12. Several respondents expressed a preference for "basic"
over vocational education through high school. It should be noted, however, that Most rural/small
school administrators are, eager to provide their students with the oppotunity to be graduated from
high school equipped With competitive job skills.

'it

Conclusions

Conclusions to be drawn from the research, including the literature review, the project survey,
and interviews are as follows:

While there seem to be numerous cooperative agreements between education and business,
industry, and labor in urban areas, guidance-related cooperative agreements are much less
common in rural/small school areas. In some cases, however, effective and complex pro-
grams are providing excellent services to students; business, industry, labor, and the com-
munity.

probably the vast majority of the agreements which do exist in rural/small school career
guidance are informal in nature.
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The relatively small number of guidance and counseling personnel to be found in rura1/ .
small schools together with a probable overscheduling of their time may have precluded
them from entering into such agreements in the past.

Many e$istingiagreements are made between the individual classroom teacher and an indi-
vidual in the community. They are not a matter of record, thus cannot be reported here
although they may be very effective in the situation in which they are used.

Possibly the isolation of many rural schools, from the perspective of the rural counselor,
administrator, andifsr, teacher, precludes the use of cooperative agreements with business,
industry, and labdr---

The relatively narrow scope of business, industry, and labor to(be found in many rural
districts often limits all but the most informal kinds of cooperative agreements.

The relatively less frequent provision of broad vocational education programs in ma7;l;

rural areas may tend to cause many rural/small school guidance and counseling perscihnel
to overlook the value of cooperative agreements with business, industry, and labor as ,

career guidance tool.

The following chapter, Leadership and Community Support, describes the roles of those plan- .0

ning and implementing cooperative agreements and suggests some ways for gaining support for diese
activities in the school and community.

,?
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Chapter HI (
LEADERSHIP AND COMMUNITY SUPPORT

I

Leadership Responsibility

aif

There are a number of gate to effectivA school-community collaboration in career guid-
ance. These individuals stand at th rface between the school and community and, as the meta-
phor implies, control the access of one to the other. They consist mainly of educational adminis-
trators (particularly superintendents), employers, and community and educational leaders.

In any school organization the ultimate legitimate authority rests with the chief school officer
the college president, superintendent or principal, and with the board of education or board of trustees.
In most cases it is helpful if these authorities appoint a qualified individual with coordination respon-
sibilities whose job it will be to provide day-to-day leadership in negotiating, writing, and implementing
cooperative agreements between the broader community and their schools (see Figure 2).

Figure 2. Relationship of Coordinator to School and Community
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The coordinator ought to be familiar with bath the career guidance needs of students and the
'opportunities for school-community collaboration in career guidance for the broad spectrum of
students served in the specific setting.

Responsibility for coordination must rest on one individual if a total career guidance system,
including the use of cooperative agreements with the broader community, is to become a reality. /
This requirements is supported by the Public Policy Report of the National Association of Manufic-
turers (NAM, 1969) which says: "The Association advocates that a qualified person of appropriate
rank be designated . .. to coordinate and encourage business-industry-education cooperation.. . ."
It is evident that business and industry perceive the use of a coordinator as the most appropriate
means of forging a permanent, identifiable communication link between education and the broad
community. The NAM further states:

A communications focal point in each school system is required if industry-education
cooperation is to achieve its full potential. This communications center also can be the
coordinating mechanism wi n the school system to promote and encourage the utili-
zation of education resources ailable from industry [and the broader community) .

The aapointment of an industry-education coordinator should be of vital concern and
intOtest to both businessmen and educators in all states for it has many mutual benefits.

'reline with the above staternents, the coordinator will normally be the primary person to con-
tact community organizations and members in the design and implementation of cooperative agree-
ments. This individual will also expedite the use of cooperative agreements with the community by
school personnel.

The role of the coordinator should be made clear by the school authorities to both the commu-
nity, and to the school staff in order to minimize time spent by the coordinator in establishing credi-
bility for the role that person is to play in the educational enterprise. Particularly when interacting
with the community the coordinator needs to be recognized as a legitimate representative of the
school. The coordinator's ability to make contacts with school staff will also be enhanced through
clarification of his or her role by the school authorities.

In the vast majority of rural schools, the kinds of coordination responsibilities envisioned here
will probably be assigned to an individual in addition to other duties. Because of the probability
that this assignment will be an " dd-on," it is necessary to choose someone who can conveniently
'dovetail coordination of cooperative agreements with other responsibilities. Systematic, school/
district-wide coordination depends on this ability. Some professionals who might already be found
in the rural school and who would probably be able to coordinate cooperative agreements success-
fully include the following:

school principal,

school guidance and counseling personnel,

coordinator/director of cooperative vocational education,

distributive education, office education or industrial arts teachers/coordinators,

job or work placement coordinator,
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career education coordinator, and

retired businessperson/paraprofessional.

The important consideration for the rural guidance program in general, and for successfully
setting up. e system of cooperative agreements, is coordination of school-community cooperative
relationships. The coordinator's expertise, interest, time, and authority to carry out his or her re-
sponsibilities is of greater importance than the occupational status of the individual assigned to the
task.

School-community cooperation is best described as a collaborative effort involving the broader
community and the entire educational system. "Collaborative" meahs that the inputs of both en-
tities are considered to be of equal value. Inherent in this idea is the necessity for commitment to
internalized change by persons representing various disciplines within the formal educational system.
It is very doubtful that broad-based, school-community collaboration can work without such com-
mitment.

Increased school-community cooperation has strong implications for another part of the coor-
dinator's assignment, namely, in-service education of school staff members to assist them in the iden-
tification and assessment of community resources. To some degree, it will also call for the coordina-
tor to bring about changes in attitudes and values of the broader community as agreements are
considered, negotiated, and implemented. Strategies for working with community representatives
are best decided upon in terms of the individual situation. They should be directed at a cross section
of leaders within the community. In summary, the coordinator needs togiveethought, in the planning
phase of the efforts, to the methods which might be used to convince the gatekeepers of the utility
of cooperative relationships and the mutual benefits to students, their organizations, and the com-
munity as a whole.

The coordinator has three categories of responsibilities necessary to maintain a successful and
ongoing program of cooperative agreements which will link the school with business, industry, and
labor to enhance the career guidance of the students served by the school. These responsibilities
are: making contacts --both in the school and in the community; covering hazards and liabilities to
students, school, and cooperating persons and agencies; and coordination and communication of
activities within the school, between schools, and in the community.

A more detailed description of the coordinator's responsibilities and qualifications is included
in Appendix B.

Staff

In rural communities the coordinator will probably be the only person officially assigned to
cooperative agreements. In fact, a single coordinator may organize activities and programs in several
schools or districts. However, all members of the school faculty and support staff should be en-
couraged to assist with cooperative projects on a voluntary basis.

Where possible, a support staff of an assistant coordinator, paraprofessional, and necessary
clerical staff are useful to ensure a well coordinated effort. ?--

-Afr
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Cdunterparts in Business, Industry, and Labor

Since the school coordinator may need to have ongoing contacts with certain businesses, indus-

tries, labor organizations, and other community groups in ongoing cooperative activities, these or-
ganizations may want to assign individuals to act as liaisons or in-house coordinators of the coopera-

tive relationships.

The m/rifiriteriV4 selecting community s as well as school staff Members are:

1. their desire to participate;

2. how closely the cooperative activities relate to their regular work assignment; and

3. their special skills.and knowledge, schedules, professional commitments, and contacts

with the schools and community.

Planning Committee

The coordinator should consider forming one or more planning committees to help rally sup-

port and to guide the planninmMmplementation of cooperative agreements. The committee can
include persons from the school and from business, industry, labor, and other community sectors.
The reader is referred to Planning and Implementation: A Coordinator's Guide to Career Guidance
Program Development, part of the Rural America Series for.details on utilizing a committee.

Initiating Contacts. and Rallying Support

The coordinator will have as a major assignment the responsibility of making contacts among
school staff and among community members to determine the needs and opportunities for imple-
menting cooperative agreements and to rally support'for these activities.

Before program planning begins, it is important to generate interest among persons who support
school-community cooperative activities as an important part of student learning. These people can
form a nucleus of interested persons who will assist in all phases of the planning and implementation
process. If the coordinator chooses to use a school-community planning committee, many of these
enthusiastic individuals may be willing to serve on the committee.

The types of school-community cooperative agreements that may be devised can be as varied

as the numbers of existing school and community members. The limit is determined only by the
imagination of the participants, their knowledge of resources, their willingness to participate, and

their initiative and flexibility. Its result, cooperative agreements between education, business, indus-
try, labor, and community groups, can be seen as a tWo-way street (Figure 3). It would be impossible
to detail all of the agreements that might be implemented between these groups, but many of thote
available in most rural communities are identified in the following list:

1. Exploratory and "hands-on" learning opportunities for students.

2. Work experience for teachers, counselors and other school personnel in businesses and

industries.
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Figiire 3. Cooperative Agreements: A Two-Way Street

School into Community

o.
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4

Community into School
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3. Visits to business offices and industrial plants by teachers and staff.

4. Field trips to businesses, industries, labor offices, and other community settings by
students.

5. Development of curricula relevant to the world of work.

6. Provision of career speakers and demonstrations for school groups or classes.

7. Career guidance and counseling of appropriate students and groups.

8. One-to-one tutorial assistance.

9. Seminars on various topics for teachers and staff or for community members.

10. Provision of equipment and raw materials to schools for use in instruction.

Furnishing instructional aids (e.g., books, equipment, sample kits of raw materials,
finished products, exhibits, training aids, etc.) for use in claSsrOom and shop instruction.

12. Furnishing schools with directories of business and industry resource persons.

13. Career days, usually in the school.

14. Financial support for student recognition programs (scholarships, camperships, and
other awards).

15. Public relations support for the schools and their programs.

16. Interviewing, testing, and placement assistance.

17. Furnishing school teachers and counselors with information op educational requirements
for various jobs and manpower needs.

18. Special services to special populations (e.g., women, minorities, disadvantaged).

19. Feedback on perforrnance of graduates and information on continuing education needs.

20. Participation by community members on advisory and consultation committees for:

in-service education for staff;

studePt evaluation;

facilities, Curriculum, and program planning;

equipment purchase;

guidance program planning and implementation;

employment information; and

extra der co-curricular activities.

24



While the foregoing list probably indicates the majority of types of cooperative agreements
which might be concluded for guidance purposes, it is by no means exhaustive. The coordinator
should constantly be aware of additional opportunities for school-community cooperation and
recognize that schools and students are able to provide many services to the community as well as
benefit by services from the community.

Figure 4, "Methods of Making Contacts for Cooperative Agreements," suggests several methods
that can be used to contact potential participants.

As the figure suggests, the goals of these contacts are:

to obtain the broadest possible input regarding needed kinds of cooperative agreements
from all parties;

to establish credibility and rapport for cooperative agreements among school staff, stu-
dents, and community members;

to establish the numerous possible Opportunities in the community for implementing
cooperative agreements; and

to outline a logical process in developing workable cooperative agreements to improve
the career guidance of students.

In making community contacts, the coordinator should be well-organized, have a logical pre-
sentation, and be prepared to spell out the types of agreements advocated. Some helpful hints to
coordinators in making community contacts are:

1. Always have a specific appointment to speak to a specific person.

2. If the contact is with an organization, always attempt to speak first with the top person.
Later on the coordinator may need to meet and negotiate agreements with others in the
organization.

Attempt to get this down in writing.

4. Always have at least a mental agenda of the topics to be covered when meeting with
representatives of organizations. Some agenda topics might be:

purpose and philosophy of cooperative agreements;

whether attempting to negotiate mai or informal agreements;

what kinds of students are to be served (i.e., age, grade, course, special populations);

benefits expected for school, dents, community representatives;

where cooperative activities are to take place;

responsibility of all parties (i.e., coordinator, school, school staff, students, commu-
nity member, or organization); and

further action to be taken.
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Figure 4. Methods of Making Contacts for Cooperative Agreements

A

School Staff & Students

1. Students and staff administer questionnaire
surveys to community members to digcover
community interest/ability to participate
in cooperative agreements/relationships

2. Use personal contacts with staff members
as leads for making contacts with
community representatives

3. Use feedback from student surveys,
follow-up studies and guidance program
evaluation as bases for identifying needed
community contacts

4. Staff members make contacts as a part'
of in-service education programs and
teaching duties

5. Staff and students contact appropriate
community organ izatibns on the basis,
of curriculum needs

6. Students and staff respond to requests
from individuals and groups for services
by school, staff, students

B

Community Organizations*

1. Information brochures and newspaper
articles on benefits of cooperative
agreements with return coupon for
those interested in participation

2. Presentations at service clubs, etc.,
outlining possible scope of agree-
ments/relationships

3. Personal contacts with agency leaders
to initiate agreements and gain access
to organization members

4. Contacts with personnel directors and
others to discuss mutually acceptable
agreements

5. Personal contacts with individuals who
will work with students

Bring interacting persons together
to review, modify, and accept cooperative

relationship prior to implementation

*business, industry, labor, service clubs, churches, government agencies, and private citizens
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Have some descriptive materials available to show or leave with the community represen-
tative (e.g., brochures, planning documents, copies of possible agreements). After
program is in operation for some time a loose-leaf notebook presentation, complete with
the suggested materials, photographs, news clippings, and the like can be developed to
enable the coordinator to demonstrate the kinds of activities already underway. This is
also an effective accountability strategy.

6. Attempt to gain closure at the end of the meeting (i.e., further steps needed or commit-
ment to proceed and under what conditions).

This chapter has presented some of the major considerations to keep in mind in choosing
leaders and rallying support for school-community cooperative agreements. The following chapter,
Planning and Implementing a Cooperative Agreement, outlines in more detail the steps to be taken
in actually establishing a cooperative relationship.
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Chapter IV

PLANNING AND IMPLEMENTING.
COOPERATIVE AGREEMENTS

As with any other program effort, the outcomes of any attempt to set up a series of coopera-
tive agreements designed for the mutual benefit of the school and community, as shown in Figure
5, will probably tie no better than the advance planning that goes into the effort. The purpose of
this section is to assist the interested persons in the techniques of planning and implementing com-
munity based cooperative agreements. This phase of the work can best be thought of as a cycle
which keeps itself renewed by change based upon evaluation of the outcomes of ongoing commu-
nity cooperative relationships.

This cycle (see Figure 5, taken from the Rural America Series, Planning and Implementation
Handbook) consists of six interrelated activities covering problem identification and problem reso-
lution revolving around the student's interaction with business, industry, and labor in an educational
and guidance context within the rural community. By following the stages of this cycle, the coor-
dinator can develop either a single activity or an entire program to serve the guidance needs of rural
youth.

The cycle will be discussed step by step to provide clarificatigns, suggestions, and cautions
where applicable.

110

Step 1 Assessing Needs

The method to be used in determining student or program needs is a simple but effective one:

The desired situation (what is desired)
minus The current situation (what is)

contrasted with What is needed

The need for any specific agreement should be determined. on three bases:

1: the results of a formal or informal district needs assessment,*

2. whether or not students presently in the school will benefit from the specific agreement
being considered, and

For detailed guidelines on conducting a needs assessment, see Career Development Needs Assessment: A
Procedural Guide for Assessing Career Development Needs of Individuals and Groups of Individuals in a School
and Community Setting, The Rural America Series.
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Figure 5. Cooperative Agreements Planning-Implementation Cycle
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3. the need to maintain commitment to the program of cooperative agreements by the
broader community.

These considerations will allow the coordinator to identify the circumstances under which the
cooperative agreement will operate. With needs and circumstances identified, the coordinator can
set general goals for the agreement and concentrate on problems to be solved. Objectives designed
to solve these problems and to produce the desired outcomes can then be written.

Step 2 Developing Objectives

Once the needs assessment has been completed and general goals established, it is time to be
more specific; to more clearly and precisely spell out each goal. These more specific statements
are called objectives and are the basis for all further planning activities.

Before starting to negotiate cooperative agreements with business, industry, and labor organ-
izations, it is imperative to have a set of objectives clearly set forth. This should be done even if
one is only anticipating an informal, verbal agreement. This form of preparedness will forearm the
coordinator with clear answers to the hard question of, "Why should I/we participate in the coop-
erative relationship?" Honest answers to that question should come directly out of the hoped-for
accomplishments or objectives of the cooperative agreement. While the above have been mentioned
in connection with organizations, there is no less reason to be equally well prepared when dealing
with private individuals. That is, most people recognize that corporate representatives are busy
people who must have a rationale for their actions in order to convince superiors of the worth of a
given undertaking. It is equally indefensible to go to a retired person, a homemaker, or an individual
store owner and make demands on that person's time without the same preparedness. In addition,
a written set of objectives will help the coordinator know in advance what is needed from the rela-
tionship and specifically what theicommunity representative is expected to do.

The content of the objectives will differ with the purpose of the agreement. A cooperative
agreement providing work experience to high school juniors must have vastly different objectives
from an agreement providing in-service education to staff members. However, there are a few basic
rules of thumb for dpveloping any objectives.

1. The objectives should be written in behavioral terms so that outcomes can be measured
against expectations. This can also serve as a basis for updating and improving agreements
as well as for evaluation purposes.

2. The objectives should be specific to the agreement under consideration and not just a
blanket form for all agreements of a certain type, i.e., they should cover specific activities
to be undertaken between the school and the cooperating person.

3. The objectives should, in a sense, predict outcomes. If an agreement's objectives indicate
that the student will learn five safety precautions used in the mining industry through a
classroom presentation by a mine manager, then the mine manager should be encouraged
to cover the topic in sufficient depth to meet the parameters of the objectives.

4. Specific language of the objectives and target behaviors probably will vary with the grade
level for which the agreement is written, the organization with which it is negotiated, the
curriculum area it is designed to serve, or the service to be provided.
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10 4.

*p 3 -7 Assessing Resources

&for-Objectives can be implemented, consideration must be giverito the resources necessary
fdr implementation. This.is phase of planning is useful in identifying the resources within the school
and community that would be of value to the cooperative agreements.

Re sources needed to support school-community cooperative activities include human, material,
onjanizational, and facilitative resources.

Human.resourCes include a wide variety of people. Staff members in the school have a vast
knowledge on which to draw. Besides the area they are presently working in, they may have training
in other areas that they would be willing to share. Also, they could contribute information on their

'avocational interests. Parents and other community members can provide information and out of
cla'ssroom experiences for students. In addition, students can provide each other with valuable infor-
mation: The follOwing list of community, state, and national contacts includes a variety of persons
and organiations with expertise to share in a cooperative agreement.

Civic Groups

KiAnis, Lions, lodges, fraternal
organizations, service clubs

f;!roifessional Groups

'American Medical Association
American Vocational Association
Retailers' Associations

Special interest Groups

Chamber of COmmerce
American Civil Liberties Union

GrcaouupsesAlumni
Commonl umn
League of Women Voters
Alcoholics frronymous
°Red Cross
Planned Parenthood
Society for the Prevention of

Cruelty to Animals
pisahled American Veterans
AnwrotClubs

and Garden Clubs
Historical Societies
Gem and Mineral Clubs
Grange

State Agencies

Agricultural Extension Service
Bureau of Employment Services
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State Agencies (Cont.)

Community Education Training Act
(CETA)

Department of Education

Federal Agencies

Environmental Protection Agency
Defense Department
Social Security Administration

Local Government Agencies

City Cpuncil
Courts
Mayor's Office
Fire Department
Community Health

Youth Groups

4-H
Church-related

School Groups

Board of Education
Administration
Teachers
Counselors
Librarians
Aides
Parents

Students
Vocational Youth

Groups
Postsecondary

schools (pub-
lic & private)

Parent-Teacher
Association (PTA



The coordinator should be aware of new agencies and organizations lich may be established
in the community. Frequently, these organizations will have a desire to affic,ipate in a cooperative
relationship with the school. It would be wise for the coordinator to capilalize on this opportunity
by soliciting the potential contributions of these new organizations. A wdrd of caution here is that
such capitalization is desirable as long as the resulting relationship is consisynt with the educational
objectives of the cooperatiVe activities.

Material resources convey their information through the printed word, audiovisual means, and
manipulative objects. Printed materials include curriculum guides, textbooks, and periodicals.
Audiovisual materials include films, filmstrips, cassettes, videotapes, slides, records, transparencies,
and other pictures. Manipulative materials can be kits, puzzles, puppets, tools, and games.

Finances, equipment, supplies, and space have been organized into a category identified as facil-
itative resources. These are resources which may be necessary in program development. Funds for
school-community cooperative activities are available through federal, state, and local tax revenues.
For example, three federal laws, the Vocational Education Amendments (VEA) of 1976 (Public-
Law 94-482), the Comprehensive Employment and Training Act (CETA) of 1973 (Public Law 93-
203), and the Youth Employment and Demonstration Projects Act of 1977 (Public Law 95-93)
authorize and provide funds for several types of school-community cooperative activities.

The activities must be included in official annual plans and budgets submitted to the federal
government in order to receive funds, or they can be financed through grants advertised and awarded
by the federal government at various times during the year.

For information on VEA, contact the local or state director of vocational education (see Ap-
pendix E). For information on CETA, contact the locafl mayor's office. A Legislative Handbook
describing the steps and strategies necessary to obtain federal funding for guidance projects is avail-
able through the American Vocational Association or the American Personnel and Guidance Asso-
ciation (see Appendix D).

State and local funds are also available for school-community cooperative agreements. Check
with state legislators, mayors' offices, city and town councils, and local school administrators.

Even though education is financed through federalstate and local taxes, other sources for
financial assistance on the local level might be found in individual donors, business and industrial
support, or service agencies or groups. Space might include schools, churches, grange halls, lodge
halls, and area parks.

Organizational resources would probably be more correctly termed "organizational sources
of resources." Church groups; service and civic organizations and groups; profession4 and business
organizations; and the various agencies of local, state, and national governments can provide various
types of assistance.

It is beneficial to develop a central resource file which can be used to locate identified resources.
'\ree Appendix C for Samples of Resource Survey Sheet and Resource Catalog Sheet.) Initial re-

ource identification can occur at the same time as the needs assessment.

It should be noted that this discussion of resources in no way presumes to be comprehensive
or exhaustive. The attempt in this section is to provide some idea of the wide array of resources
available at local, county, state, and national levels. For more detail about locating and using re-
sources, the reader is referred to Resource Assessment: A Procedural Guide for the Identification
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and Use of Community Resources in Career Guidance Programs, 1977, part of the Rural America
Series.

yStep 4 Developing Strategies and Programming

This phase of planning involves selecting an alternative for implementation, designing a method
to gain its acceptance, and outlining proceettres for its implementation. Figure 6 provides a check-
list to help with planning a cooperative activity or program.

Specifically, generating alternatives involves suggesting possible strategies aimed at achieving
objectives. Alternatives provide the map for reaching a chosen destination by various paths. The
problem is to choose the "best" one.

The criteria used during the analysis of alternatives should reflect local constraints. In examin-
ing the alternatives the following questions may be asked:

Have they been successful in the past?

Can they be conducted individually or in groups?

Do they take advantage of expertise of localltaff?

Can they be implemented with minimal cost?

Can they be easily and readily implemented?

Can they be introduced with minimum disruption in the school's program?

The selection of a particular alternative is only half the challenge. It is still necessary to win
broad acceptance for new approaches introduced for cooperative agreements in the community.

Following selection of the "best" alternative for implementation and consideration of a strat-
egy to win its acceptance, it is necessary to identify those elements which will influence its success.
Tasks that must be accomplished before the alternative is implemented should be identified and the
order in which these tasks must be-completed should be determined. In addition; the use of time
and resources (e.g., staff and budget) for task 'accomplishment must be estimated. These aspects
of providing structure for task accomplishment are called programming.

Financial Provisions

It is necessary to make financial provisions for such items as purchase/rental of equipment and/
or facilities, pay to students and/or consultants, reimbursement of participants for out-of-pocket
expenses, or special additional insurance to protect participants. Arrangements, should be made to
handle finances through the normal business channels of the school or school district. By using

hanism, financial accountability is assured for the coordinator.

ere financial provisions must be made to implement a cooperative agreement, it is strongly
recommended that a formal written agreement be negotiated. Financial provisions can then be
written in detail so no subsequent misunderstandings can occur.
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Figure 6. Coordinator's Checklist for
Community Cooperative Agreement Program Planning

1. Collect and organize materials related to career guidance designed to increase understanding
of the program.

Identify methods for obtaining support for program development and implementation.

Publicity contests Town meeting

3. Identify and implement a method of assessing student and/or adult career development needs.

Person responsible Estimated cost
Time allowed for completion

4. Develop career guidance program behavioral objectives.

Person responsible Estimated cost
Time allowed for completion

5. Identify available materials for implementing a comprehensive career guidance and counseling
program.

Person responsible Estimated cost
Time allowed for completion

6. Identify possible barriers to program planning and delivery and consider methods of overcom-
ing resistance.

Informative strategies Coercive strategies
Persuasive strategies

7. Outline management techniques to be used in implementing career guidance objectives.

Planning forms and checklists
Budget controls

8. Assign responsibility for coordinating various program development procedures.

Assessing needs Assessing resources
Developing objectives Evaluating outcomes

9. Identify consultants required for assisting in program development and the length of time for
which their assistance would be required.

10. Prepare budget for total program development and implementation.

11. Develop and implement evaluation procedures.

Person(s) responsible Estimated cost
Time allowed for completion

12. Prepare year-end report summarizing accomplishments and developing recommendations for
future program development.
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Making Agreements Official

Informal agreements are usually not a permanent element in the school's relationship with ex-
ternal organizations. In most instances, the only written record of their purpose and existence will
be a letter in someone's files. This section will deal with making informal agreements official by
suggesting the following cautions:

1. They should follow the suggested planning and implementation cycle through at least
one complete cycle.

2. Where hazards exist, all participants should be adequately covered lqy insurance.

3. Proper authorization from parents and sponsoring/participating organizations should be
obtained before implementing informal agreements.

4. Some record of informal agre'ements and their outcomes should be kept by the coordina-
tor.

5. Informal agreements should be evaluated carefully. This may lead to a formal ongoing
agreeMent, or there may be good reasons for discontinuation.

This brief treatment in no way implies that informal agreements are unimportant or need not
be properly planned. Although they usually operate over a short period of time, these agreements
need careful planning to insure that their initial implementation produces good results. By cont
a formal agreement may be modified and improved over time. Another reason for careful pianni
of informal agreements is that an effective informal relationship with community agencies or indi-
viduals can become the basis of an ongoing, farmal agreement. Thus, the base for improved school-
community<ooperation will be expanded as an integral part of the cooperative agreements effort.

Making formal agreements official requires record keeping. .This inevitably means a recorded
document of some sort against which participants may be held accountable. Because of account-
ability the document ought to specify the following factors:

1. Participants' names and addresses: school, school personnel, community organization
representative, students by group and/or name.

2. Objectives: student, program.

3. Activities.

4. Site(s), locations.,
5. Special provisions (as appropriate): contractual arrangements involving students, person-

nel exchanges, facilities or equipment, other financial provisions, insurance, transportation,
student/staff scheduling, etc.

6. Dates: beginning, completion.

7. Authorized signatures and date of agreement: school representative, community repre-
sentative, student, parent.
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8. Provisions for evaluation.

9. Supporting information if appropriate: student evaluation and/or commitment, permis-
sion/authorization forms, Social Security, financial or budgetary information.

leksummary, making agreements official come a matter of record. A means of evalu-
ation and improvement should be built in ement is made.

Cautions

Prior to attempting to negotiate cooperative agreements the coordinator should be aware of
possible hazards and liabilities involved in the implementation of some cooperative agreements. The
coordinator should also take steps early in negotiating the agreements to neutralize these hazards
and liabilities.

Common personal hazards are primarily those concerning the safety of students. A little fore-
thought and planning when arranging for students to participate in guidance activities off the premises
of the school will prevent Most accidents. However, even the most careful planner of cooperative
agreements is still in a position where a possible accident to students could result in a lawsuit in-
volving the coordinator, other participating staff members, and the school administration. Problems
may also arise in conjunction with employee contracts and statutes such as the Occupational Safety
and Health Administration (QHSA) Law.

In order to gain the commitment of a number of community organizations to a broad ranging
set of formal cooperative agreements, the coordinator must be prepared for all potential hazards to
students and the liabilities to himself/herself, the school, the employer, and to individuals in the
community when such agreements are implemented.

In addition to personal hazards and liabilities, the coordinator should be aware of what might
be called program hazards. Such hazards can stem from inattention to preliminary and follow-up
procedures. Preliminary procedures include: .

1. proper notification of the cooperating person and/or agency as to where, what time and
date, what services will be rendered, and how many persons both from the school and
from the community will be involved in the cooperative relationship;

2. description of the circumstances, individuals and/or group(s) involved;

3. length of time the activity will take;

4. length of time the cooperative agreement will be in effect;

5. anticipated responsibilities of the parties;

6. anticipated outcomes of the cooperative relationship; and

7. any special arrangements needed or agreed upon.

Without attention to these preliminary procedures and others, depending on the circumstances
the cooperative relationship will undoubtedly be less successful than expected. Sample forms for

37



implementing cooperative agreements and preventing problems will be found in the chapters de-
tailing cooperative agreements.

Follow-up procedures include:

1. letters of thanks from the coordinator and the school group participating and/or its repre-
sentative (perhaps the teacher or a selected representative of the group);

2. feedback of some kind on the success of the cooperative agreement/relationship;

3. possible suggestions for future arrangements;

4. recognition of the contribution(s) made to the guidance program of the rural school by
the cooperating individual or organization (perhaps an award certificate or special lun-
cheon/dinner meeting given by the school to recognize appropriate persons); and

5. evaluation of the effectiveness of the cooperative agreement/relationship.

Several form letters and other tools to communicate follow-up information will be found in
the chapters describing cooperative agreements. These may be used as they appear or they may be
altered to fit a given situation. These points are mentioned here simply to make note that one haz-
ard to program credibility consists of insufficient attention to such procedures.

Figure 7 is a handy checklist which outlines these common personal hazards and suggests means
of neutralizing them. Three primary strategies underlie tactics for neutrailization. These are:

seeking legal advice as a preliminary step to implementation,

providing school staff and community members with knowledge of special conditions
and an understanding of the purpose of the cooperative agreement, and

securing an adequate insurance program for all participaids.

Figure 7 may be duplicated and used as a checklist for each agreement considered. Since no
list of hazards and liabilities could be comprehensive for all situations, the gategory "Additional"
and space for appropriate action is provided.

This checklist will serve as a reminder,to the coordinator that serious attempts must he made
to neutralize all possible hazards. If properly used (i.e., boxes checked, signed and dated by both
the coordinator arid the cooperating person in the community, only upon completion of the action
indicated), this form could be used as documentation of attention to the safety and rights of par-
ticipants in case of legal action or other need. Persons in the cornmunit will be greatly reassured
to know that proper safety provisions have been made to protect them in their participation in
school-community cooperation, and they will probably he intuit) more willing to par ticipate in co
operative agreements.

Step 5 Implementing

After the objectives of the cooperative agreement are carefully specifk)41, resources are identi
fled, and strategies are planned, it is time to put the plan into action. Partwipants must be selected
and coordination of activities must begin.
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Figure 7. Checklist for Recognizing
and Neutralizing Hazards and Liabilities

For:
Title of Agreement

Means of Neutralizing

Require individual school insurance for student participants

Hazard/Liability

Injury on site to individual
students

Injury in travel to individual/
groups

Violation of employee/
union contracts

Occupational Safety & Health
,Administration (OSHA) Law

Health hazards in some
occupations

General

Additional (Specify)

Provide group liability insurance for school staff both on and off
school premises

Provide protective equipment, e.g., safety glasses, hard hat

Be certain that community agency has proper insurance for visitors

Require use of official school vehicles

Try to prevent use of parent car pools for transportation and require
proof of proper insurance held by parents

Require parental permission for tra "el and site visitation and/or
work experience

[_ I Be certain that unions, etc., are aware of nature of cooperation and
that contracts are not violated

I Initiate personal contact with shop steward or other representative

Provide or arrange for appropriate safety precautions/equipment

Understand applicable provisions of OSHA Lew

Use speakers, movies and other presentations rather than direct
experience

Use safety precautions provided for workers in field

Avoid direct contact

Obtain legal view of agreements to be sure students, staff, com
nity agencies and individuals are protected from hazards and/or
liability

Action Taken:

Coordinator's Signature Community Representative's Signature

Name of Coorainator (Typed or piriii-fWE Elaine oTaommunityTrepresentea-ve (Typed or printed(
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Selecting Participants

Integral to the success of the program is appropriate means of participant selection among stu-
dents, staff and community representatives. The participants should see their role as of importance
to themselves, to the activity, and to the other groups participating.

Students

The coordinator should feel reasonably well assured that the.experience of participating will
contribute positively to the career guidance of the student. While this provides wide latitude in
student selection, no other criterion seems fair to apply. In addition to that criterion, the partici-
pative experience should:

1. be relevant to students' programs of education,

2. provide experience not easily gained by some other method,

3. give students an exposure to a new field or fields of work,

4. have staff and parental approval, and

5. contribute to students' improved understanding or acquisition of skills needed, attitudes
toward school or work, and understanding and acceptance of responsibility.

Criteria for selection of community representatives are primarily the value of the individual's
or organization's contribution to the educational program and the ease with which they can make
that contribution.

Coordination

One of the truly vital concerns of the coordinator of cooperative agreements concerns coordina-
tion of the program in three respects: (1) within the school, (2) between schools, and (3) between
schools and the community. Effective proactive coordination can greatly enhance the image both
of the school and of the cooperative agreements program.

The following example of a poorly coordinated situation underscores the need for effective
proactive coordination: One community representative was invited to interact with the school,
did so, and then shortly thereafter received the same request from another person in the school.
Such a situation can only lead to frustration on the part of the community representative, perhaps
a less enthusiastic performance, and a less valuable experience for students. It also makes the school
appear as though "its right hand doesn't know what its left hand is doing." With one person coor-
dinating such efforts, this situation and its negative effects would be prevented.

To ensure coordination within the school, the coordinator should:

1. Maintain an annotated list, as specifically as possible, of the opportunities for school-
community cooperation which exist in the broader community. This list should be
updated systematically and frequently (probably at least annually).
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2. Circulate, distribute or otherwise make known to the school staff the contents of the list
so the staff will be informed of opportunities for cooperation. Sharing the information
gathered will greatly reduce the amount of work needed to enable the coordinator to
satisfy staff requests.

3. Publicize scheduled cooperative activities to staff and students in order to broaden the
oppor=tunities for many students to benefit.

4. Know and keep staff informed of the possibilities, requirements, and problems involved
in specific cooperative arrangements.

5. Provide for staff inputs to coordination and planning, thus enhancing the acceptance by
the staff of cooperative agreements.

In coordination between schools or districts, the coordinator should, in addition to the five
foregoing points:

1. Be aware of the needs for school-community cooperation by the several staffs involved.

2. Be aware of the school schedules as well as the order of the curriculum, both of which
may vary among the several staffs, thus providing an additional consideration in inter
school coordination.

3. Attem;.4 to involve the several staffs in inter-school planning for the use of cooperative
ayreements and in helping to coordinate them.

4. Make eac- staff and the students of each school Aware of the plans and opportunities for
school community cooperation to enable as manyiitudents as possible to benefit from
these experiences.

Having made .2ommunity contacts in the manner previously outlined (see Chapter III), and
Having agreed upe i the services to be provided, the immediate job is coordinating these services.

Try to maximize the impact of each instance of cooperation without overloading the
cooperative community representative.

2. Schedule the cooperative activity when as many students as possible can benefit, but do
not overload or overwhelm the community representative.

3. By being in charge of all cooperative agreements, the coordinator has an excellent oppor-
tunity to act as a filter to make sure that the same person/organization is not imposed
upon by too frequent requests to appear during the school year to make the same or
similar presentations Or to provide other services. These uncoordinated efforts appear
to be a major stumbling block to better cooperation between schools and business,
industry, and labor.

4. Determine what the community representative considers a realistic group size for the
activity planned and stay within these limits.

5. Be sure that the cooperating person/agency has written notification of the Who, What,
When, Where, and How of the cooperative activity. A personal letter covering all of
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these points in sufficient detail is highly recommended. A map, school floor plan, and
any necessary specific directions can be produced in quantity and sent out with the
personal letter.

6. If possible, the coordinator should be present for all first attempts at cooperation with a
specific person or organization. This will be particularly true when people from the com-
munity visit the school.

7. Assure community participants that the school and coordinator have prepared for potential
hazards.

8. To insure courteous treatment of visitors, school officials, staff, monitors, and students
should be apprised of planned visits to the school by community representatives.

9. Ascertain that all parties to the agreement know their responsibilities relative to the ac-
tivity and are prepared to carry them out. As a general rule, if problems arise in this area,
it is better to postpone or cancel the activity with appropriate apologies to all concerned
than to expose students or community representatives to a badly mishandled cooperative
activity. In this case, "the show must go on" is not an appropriate concept.

10. Try to gain as brqad a mix of community representatives in the co
program as possible, consistent with the program objectives.

rative agreements

11. Keep irt mind that most of the people desired for such cooperative agreements are busy
people.- Schedule activities to conform as much as possible to the community represen-
tative's schedule, e.g., college, nights, advisory and consulting group meetings in the
evening; field trips and work experience programs during the day.

12. Finally, follow up all contacts and activities to be sure that as many problems as possible
are solved.

7-\

Appropriate Follow-up Procedures

Situation Follow-up with Community Representatives

(1) Contact made Personal letter thanking for meeting and outline of further
activities leading to arrangements (formal or informal) if
appropriate

(2) Contact and Personal lette
arrangements made

(3) Cancellation or
postponement of
arrangements

Copy of forjr
filed with ak

Personal lette
of need to cai

onfirming arrangements, times, dates, etc.

al agreement (if applicable) signed by and
arties

of apology for inconvenience, explanation
cel or postpone

Statement of proposed or renegotiated new arrangements,
if appropriate

Notification of other plans or actions taken
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Situation Follow-up with Community Representatives

(4) Activity concluded Personal letters of thanks from coordinator and if possible
student or class representative

Statement of value of activity to student(s)

Results of evaluation of activity, if appropriate

(5) Program follow-up
and/or program

Personal letter explaining nature of follow-up/evaluation

evaluation Questionnaire relative to evaluation, or

Arrangements for personal interview, or others, or

Invitation to participate in follow-up activity, e.g., dinner,
meeting, further planning

(6) Program expansion Personal letter explaining nature of proposed program ex-
pansion and need for such expansion

Brochure(s) on program if available

Testimonials to program effectiveness

Request for meeting to arrange agreement(s)/relationships

Personal telephone contact for arranging meeting, confirm-
ing meeting arrangements, appropriate thanks, and other
points

The preceding points show the need for appropriate planning, not only before and during the
cooperative activity but also in follow-t4p procedures after the activity has taken place. The coordi-
nator ought to have in mind exactly Oat follow-up action is appropriate in any given situation.
Follow-up procedures devised in the initial planning of cooperative agreements can make a great
contribution to their long-term success by:

1. making evaluation of the program easier and more efficient because complete records will
be available;

2. communicating to community representatives the value of their contributions, thus build-
ing good public relations for the cooperative agreements program;

3. making future planning easier by recording the facts surrounding the cooperative activities;
and

4. saving the time and energy of the coordinator by having preplanned the follow-up activ-
ities to be used.
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Public Relations

Since the concept behind cooperative agreements and/or relationships is community involve-
ment and participation, it is important that cordial relationships with the community are maintained.
Communication is important. For this program to have wide support, its progress, problems, and
successes must be communicated to participants and potential participants. Some ways of doing
this are:

1. Bulletin board diSplays in the school.

2. Community recognition activities using the school as a base, e.g., awards luncheons and
dinners for participants, articles in school newspapers and newsletters, letters and certifi-
cates of appreciation.

3. Recognition of the community's contribution through coverage in the media, e.g., radio,
television, newspapers and newsletters.

4. Handbills and posters

5. Use of community bulletin boards.

6. Personal communication with participants and potential participants to show the need
for and contributions of such cooperative agreements.

7. Dissemination of data on the program which might serve to demonstrate its value to
various publics:

percentage of students involved;

aggregate and/or average time spent;

description of benefits gained, e.g., total wages earned, total hours of work performed,
list of activities engaged in, listing of groups benefited;

number of visits to school byscommunity and hours spent; and
z

number of visits to community by students and hours spent.

8. Inputs and suggestions from all publics (e.g., community representatives, staff, students
and parents) should be sought in order to improve the cooperative agreements program.
Suggested strategies are:

questionnaires,

interviews,

suggestion boxes, and

informal personal contacts (sincere listening in an informal setting may be more
fruitful than all of the rather formal mechanisms listed above).
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9. Participation in planning the program by all groups is another major. factor in 'gaining
support and in maintaining good relationships with community organizations.

The vast majority of problems with dissonant or disinterested parties will come from lack of
inclusion of a person or organization in the early planning. This will be particularly true if these
parties are gatekeepers as described previously. Thus, one of the most vital.considerations for the
coordinator is to include a wide variety of persons and organizations in the early planning to mini-
mize hostility and develop intest (see Chapter III).

Despite the most comprehensive planning and communication, it is possible still to have'dis-
sonant or disinterested persons or groupsin a given community. Some suggested me of neutral-
izing their opposition and gaining their support include the following:

1. Keep such persons informed of program successes.

1 9

2. Maintain opportunities for such persons urparticipate in future cooperative agreements
and their planning. - , .,

-..,

.) ° 't
,

3. Make an effort to keep supporters tell- informed of,successes of, the program.
) .1

I r,
4. Attempt to find supporters who interact with dissaant or' isinterestedgroups so that

.

favorable reports have the opportunity offiltering back totkposing'groups.

5: Maintain informal social, professional ceintacts with such persons of groups relative to
other areas of Matual Nterest.

Is

t,
, . ,

6. Attempt to,show dissonantkr disinterested groups hovv;they wilLbenefit from a coop-
erativekelatioc)Ship_wit thCschool. ,' '

,A,, .
..:,"

,
41 *.' ;:' ' -.a.. ,

.

.,,,7. Invite dissonant or 'dim erested,persons to functions designed to show the operation of
0. Joperative relptionships.

4 10
,, , kAsk advice of dissonant, or disinterestOgroups relative t, program improvement.

Ste ---.- Evaluatingp (miles : it.,, ,c.:.

0 Y , .

, 0- ')
. ,

Evaluation of the on0Oing cooperqtive agreemenst effort.designed to increase guidance effec-
tiveness,'musf p rallel the entireoprogr That is, evaluation should be an ongoing function, and

. it should provi e two indg of informa on: -
,4

.. I
. g

w4 1:" Data on ith to make judgments about the effectiveness of various activities and how
they may e irripr9ved or modified, thus leaditig to program improvement.

.

2. .. Cate 4 hie tom ke judgments'about the effectiveness-of the entire program and
-,e" whethi6cto eonitin , di continue, or modify and tiderci*at,conditions.

1) -,...
) n 1/4 t

A;,t To makeiuch ju gi\nents, is necessary to provide feedback from all participants: staff, stu-,
dents, parentif, and aofnmunity. These groups, if given the opportunity, can provide insights to the
coordinator relative to needed change, strengths:arid weaknesses of the cooperative agreements
program., Figure 8 indicates a matrix of sources of evaluation information plotted against the nature
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Evaluation of:

Figure 8. Sources and Kinds of Information
for, Evaluating Cooperative Agreements

Name of Specific Activity

Sources of
Information

Kind of Information Use of Information from All
Sources in Decision Making

Suggested Means of
Evaluation by Sources

..13.
I 8
1 t

11
. . .

1.1
i

Yof

Iit1
hi

a
.2

E

I. Students

Personal reactions to
activity relative to
present career goals

Questionnaires-Evaluation Form
Class Discussion
Spotcheck Interview by

Suggestions for CoordinatorUnstructured
Improvement Student CommentsInformal

Judgements of value ' Questionnaires- gvalution Forms

fl. Staff

activity relative to
curricular area
Judgments relative
to Guidance Function

. b In-service Program Discussion
Structured Interview of each
staff person
Personal Interaction

Suggestions for
Improvement

Records of subsequent use of
cooperative agreements

III. Parents

Personal Reaction
to activity relative
to Needs of Child

Informal follow-up
Personal interaction
Spot check phone interviews

Suggestions for PTA discussion
Improvement

IV. Commun-
ity Repre
sentatives
and Organ-
izations

Personal Reaction
to activity
Organization Reaction
Judgement of Value
of activity to:
Organization/and its

Questionnaires-Evaluation Form
Structured Interview of each
participant
Personal Interaction
Records of subsequent partici-
pation in program

Participant(s) Evidence of shifts in Emphasis/
Students Participation
School
Suggestions for
Improvement

Administer, Analyze, and . Make recommendations Record Information suggested
Interpret evaluation to: relative to program main- above-and use as many strategies

V. Coordinator Participants
Administration
Board of education
General public

tenance, change, cahcel-
lation on the basis of the
above inputs

suggested as feasible
Record reactions, comments &
suggestions from Sources I, II,
III, IV to make recommenda-
tions concerning retention,
change or cancellation of pro-
gram and/or activities
Use results to analyze, interpret
& make recommendations rela-
tive to programs and/or activities
Use of multiple means of evalua-
tion is highly recommended
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of the information .which can be elicited. How this information is to be used and means of collecting
needed or desirable data from the four populations affected by the cooperative agreements effort are
also suggested by the form.

4
There are many benefits of objective, conscientious eval ation. One benefit is that students,

staff, parents, and community participants'will vide the coordinator with a means of:

1. finding and remedying weaknesses in present efforts,

2. identifying additional needs of students and the program in general,

3. modifying and improving the program based on the needs of the people served,

4. recruiting additional participants as needed,

5. assuring that all segments of the student population are served, and

6. providing for program accountability.

As suggested in the planning and implementation cycle, Figure 5, evaluation of outcomes of
the cooperative relationship is an integral part of the planning and implementation process. Realis- 4
tic and objective program revision and improvement are dependent upon the insights gathered by the
coordinator from the evaluation data. Evaluations of outcomes will thus become an important duty
of the coordinator. It will enable that person to be accountable for th-success or failure of activities
resulting from cooperative agreements with the community. Since the coordinator is primarily and
directly affected by evaluation results, it is suggested that in the absence of third-party evaluation
(i.e., evaluation by a person or group independent of the school), the coordinator can best perform
evaluation in a manner most beneficial to students. The nature of the evaluation provision will de-
pend upon the nature of the agreement (i.e., what the agreement covers). Specific provision for
evaluation should be made.

Some sample statements of evaluation provisions to cover a range of types of cooperative agree-
ments follow.

Formative (for an ongoing type of agreement during its operation):

The coordinator/school representative will conduct telephone interviews with the (com-
munity organization) representative on at least a bi-weekly basis to determine student
progress, employer satisfaction, or some other factor(s) of importance to the cooperative
agreement relationship.

The coordinator/school representative will conduct site visits on a monthly basis to
monitor the progress of the cooperative relationships.

Formative or Summative:

Students will engage in informal discussion of progress, problems and suggested revisions
of the cooperative relationships following their experience(s).

Summative:
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A comprehensive checklist designed to appraise as wany factors of importance to the
cooperative relationship as possible will be adminirtered to students, staff, community
representatives. A sample form for evaluating cooperative agreements is provided in
Figure 8.

Chapters I-IV have laid the groundwork to enable the coordinator t elop, implement and
evaluate cooperative agreements/relationships with the broader community: Chapters V-I X give
specific examples of existing cooperative agreements. The coordinator may adopt or adapt those
which seem applicable to the local situation. Chapter V deals with cooperative agreements K-6;
Chapter VI with cooperative agreements 7-9; Chapter VII with cooperative agreements 10-12.
Chapter VIII contains comprehensive programs which include extensive reproducible samples.
Chapter IX deals with cooperative agreements at the postsecondary levels: 13-14, Adults, and
Teachers.
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Chapter V

COOPERATIVE AGREEMENTS K-6

BAKER AND CHILDREN MAKE
GINGERBREAD MEN

Dover Elementary School
Topeka, Kansas

J

Circumstances

K-3

Students can learn basic economic concepts as early as kindergarten. Almost every major idea
in economics can be related to the everyday life of a child at every educatiohal level. The enjoyable
task of making gingerbread men can teach the concept of division of labor.

Objectives

The following objectives were met in the project:

1. To demonstrate the skill of .a person employed in the community.

2. To work individually and then in an assembly line in mixing and molding gingerbread men.

3. To demonstrate how much a cup, teaspoon, and tablespoor4would hold of liquid, flour,
sugar, etc.

Linkages/Participartts

Falleys Bakery, Topeka, Kansas

Process

A kindergarten teacher in a small community and a baker from a nearby city agreed to develop
a project of baking gingerbread men for the eighteen children in her afternoon class. The teacher
purchased the necessary ingredients and borrowed a combination broiler-oven unit that could be
carried into the kindergarten room. The preceding day the children were told about the project
with full explanation of how to mix ingredients, identify cup and measuring spoons, share utensils,
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and listen to instructions. The children were very impressed with the fact that Dave's uncle, who
was the baker, would visit their class. There also were those who were impressed with the fact that
the class would get to eatgthe finished product.

With the arrival of the baker, all other activities in the kindergarten classroom stow: d.. As he
set up the ingredients, he explained what he was going to do and what the children woul
small groups or individually. His directions and procedures were somewhat complex and confusing
for the five-year olds. Each group or individual needed assistance from the baker or the teacher.
After everyone had made a gingerbread man from a mold and put raisins, nuts, and frosting on it,
the baker baked them in the small oven. (A bigger oven was needed, for baking eighteen ginger-
bread men took longer than had been anticipated.)

The baker was excellent about showing how directions had to be followed and how to do things
over if they were not done correctly. The class was fortunate in having an individual who was proud
of his occupation. He explained that he had to work in an apprentice role before he was paid for
doing the job. A lot of the interaction between the baker and the children took place while the
gingerbread men were being baked and consumed.

460

Problems

The facilities for mixing and baking gingerbread men were limited irr the classroom. A visit to
the bakery where the large oven and vats are used would have facilitated the procedure. It was im-
possible for the bakry to set aside an area for the children to participate; only an area for observa-
tion was available in the bakery. The eventual visit to the bakery came too late in the year, although
it reinforced the earlier classroom experience of baking gingerbread men.

Outcomes

1. The children appeared to grasp the concept of working in an assembly line. It carried over
'into play activities and through voiced opinion: "I can build a tinker toy tower faster with Jimmy's
help than by myself."

2. The children could tell what kind of work a baker did in his job.

3. The children were fully aware that the baker was proud of what he did in his work.

4. The children could explain what measurement is in terms of cup and measuring spoons.

Evaluation

Each child was asked to do the following:

1. Explain to the teacher what a baker did .. . 100 percent could do this.

2. Explain to the teacher what a cup, teaspoon, and tablespoon were used for . .. 80 percent
could do this.

Discuss with the teacher why people working together, each one having an assigned duty,
got more done than one person doing it alone ... 65 percent could explain it.
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CAREER . '
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

DEVELOPCAREER DEVELOP-
MENT FACTORS PLACEMENT

Consumer &
Homemaking

Business &
Industry

Parents & Other
Individuals ,.

Curriculum
Enrichment

Hands-on
Experiences

Role Models

r
Field Trips Attitudes &

Values
Interpersonal

Relations
Leisure

KINDERGARTENERS BUSY OPERATING
THEIR OWN COMMUNITY

Toledo, Ohio

Objectives

K 3

To increase children's knowledge of the operations mmunity and to make them awareof the variety of occupational roles, the kindergarteners s simulated community of their own.

Process

The kindergarteners at Riverside ..-,chool created a village out of large cartons that were deliveredto the school. They painted the boxes and with the help of their teacher, Sally Duncan, made doorsand windows in each building. They made a drive-in bank, a department store, a city house, a farmhouse, a grocery store and Riverside School. Any day during free time, the children can be foundacting out the roles of different workers. They have taken turns playing a policeman, a homemaker,bank teller, storekeeper, grocery store manager, and their principal, Mr. Kaser. The children set theprices for their store. Some items on sale during a given week were: hamburger at $2.75 a pound;spaghetti at $47.00 a can; bread at .06e a loaf; and bananas at $7.75 each.

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CAREER DEVELOP
MENT FACTORS PLACEMENT

Consumer &
Homemaking

Marketing &
Distribution

Public Service

Curriculum
Enrichment

Program
Planning

Economic
Understanding

Interpersonal
Relations

Self Concept ... ""
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KINDERGARTNERS MEET SCHOOL WORKERS

Nampa, Idaho

Circumstances

K-3

Educators in Nampa, Idaho, are providing career education activities through their "World of
Work" program,fcalled WOW for short.

Objectives

Eleanore Stoffer, a kindergarten teacher, developed a WOW unit devoted to introducing her
students to school workers. She hoped the unit would help her students learn that "... schools
have many workers who help children; each worker has special and important work to do which
makes our school run smoothly and helps us learn."

Linkages /Participants

School personnel

Process

Students explored various occupations: janitor, school nurse, secretary, bus driver, principal,
and cook. They learned about these jobs by touring the building, talking with the people involved,
and exploring the tools they use. Supplemental activities included the use of visual materials such

'as pictures, puzzles, posters, and bulletin boards to help students learn to identify school workers.

(Excerpted from "Communicating Successful Career Education Practices to Rural Schools," Career
Education Project, 210 S. Division, Cashmere, WA 98815, No. September 1977.)

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Business & Office

Consumer &
Homemaking

Health

Personal Services

Transportation

Parents &
Other Indi-
viduals

Curriculum
Enrichment

Role Modals

Attitudes &
Values

Interpersonal
Relations
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1" I
KINDERGARTENERS RAISE CHICKENS

Farmington, Maine

Objectives

This unit was developed to provide kindergarten children with experiences in animal science,
and introduce them to scientific methods of observing and recording data.

Linkages/Participants

Lamkin's Hatchery

Process

Children made preparations for raising their own chicks: they constructed a brooder; they
purchased food for their chicks; they made a chart of what eggs need. Their field trip to Lamkin's
Hatchery gave the children an opportunity to observe workers in their work environment.

Children were able to role play some of the various occupations they saw at the hatchery.
They observed and recorded the temperature of the incubator. They recorded the number of days
required for hatching. The children also turned the eggs.

Additional subjects such as language arts, social studies, art, and mathematics were correlated
with this unit: children matched words to felt figures of roosters, hens, chicks, and eggs; they put
together, in puzzle form, parts of a felt hen; they found that 12 eggs make a dozen; they used dyed
egg shells to make mosaics.

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

..
CAREER DEVELOP-
MENT FACTORS PLACEMENT

Agriculture &
Natural Resources

Business &
Industry

Curriculum
Enrichment

Hands-on
Experiences

Role Models

Field Trips Attitudes &
Values

Environment
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K-3

CHLDREN EXPLORE JAPANESE CULTURE

Stow, Ohio

Objectives

K-3

Margaret Romito developed a unit on Japanese culture for her kindergarten classes in order to

expand their awareness of geography and the cultural diversity of nationalit s.

Process

Studying the Japanese way of life involved kindergarteners in many activities.

Besides learning the location of the country by using maps and other visual aids, the students

compared various aspects of the Japanese culture (such as the practice of eating meals while sitting

on the floor) with those that exist in the United States.

Mrs. Romito encouraged the students to investigate Japanese art; religious observances and other

aspects of their culture, such as diet and food preparation. The class read stories about the Japanese

people and used pictures and other aids to learn more about the Japanese culture.

The children participated in Japanese games and sports to compare them with those that child-

ren play in America.

The students also compared the environment of various sections of Japan with that of various

sections of the United States.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS

PLACEMENT

Fine Artf&
Humanities

ell

Attitudes & Values
Environment
Interpersonal
Relations . .?
Leisure
Self Concept r.

PLANT LIFE AND NUTRITION IN KINDERGARTEN

40Defiance, Ohio

Objectives

By studying the parts and development f plants, kindergarten children became aware that
livingothings are important sources of both food and aesthetic pleasure. Activities were designed
to provide children with a basic understanding of the care required to produce nutritious foods
and environmental ornaments.
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Process

Kindergarteners related their study of plant life to the individual and to the environment. They
discussed the different parts of the plant and the important role each part plays in living and growing
together. Students noted the effect of too much or too little water and sunlight on plants. Also,
they observed the diffeeences in the leaves and the growth patterns of many different plants.

This lesson was related to a unit on nutrition, as students became aware of how the different
parts of the plantroots, stem, leaves, flowers, and seedswere vital ingredients in their daily diets.

The lessons were enhanced by a visit to KirCher's Flowers to see the lighting, potting and water-
ing procedures used in growing plants. As a culminating activity, each student planted his own flower
to watch and care for in the classroom. (Activity developed by Helen Marsey.)
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ASTRONOMY PUTS STARS IN THEIR EYES

Defiance, Ohio

Objectives

The unit was designed to help students become more aware of the world around them and
emphasized jobs connected with the study of astronomy.

kages/Participants

An astronomer
St. Francis College

Process

Using a TV science program as a starting point, the first grade students learned about day and
night, the moon, the sun and other stars, and the planets in the solar system. They read many books ,

and saw many,pictures of space.
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A resource person with a rich knowledge of astronomy showed and discussed pictures of the
planets. The highlight of his visit to the children was seeing and holding a rock believed to be from
the moon. The study ended with a trip to the planetarium at St. Francis College in Fort Wayne.
There children saw the night sky and learned how to identify stars in constellations. (Activity de-
veloped by Sandy Ohlrich and Margaret Sattler.)
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CHILDREN OBSERVE JOBS INSIDE SCHOOL

Farmington, Maine

Objectives

K 3

The purpose of this unit was to acquaint the children with the workers found in their school

surroundings.

Process

Children visited their school cafeteria. They observed the workers who were responsible for
cooking and packing theirlunches. The school principal visited their room and explained her job
to the children. The custodian took the children to the furnace room, explained his various work
tools, and explained the different types of jobs that are necessary to maintain a building.

Their visit to the secretary's office offered the children firsthand views of her job. Following
each visit/visitor, the children drew the tools associated with each employee. These pictures were
collected to make a scrapbook.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIOEO

FIELD
EXPERIENCES

CAREER OEVELOP-
MENT FACTORS PLACEMENT

Business & Office
Consumer &
Homemaking

Personal Services

_I

Exploration Attitudes &
Values

Economic
Understanding

Interpersonal
Relations

56



WORKERS IN THE SHOE INDUSTRY AND AT HOME

Farmington, Maine

Circumstances

K-3

The project was incorporated into a "Family and Home" unit. During one three- period,
first graders discussed the occupations of their parents. Since many of the parents wertOko. ,ployed
in the shoe industry, the class studied the jobs, tools, and materials used in making shoes.'

Process

The children made shoes, first from paper, and later from leather. One of the room mothers
assisted the students in cutting leather. Slides taken by a small group of sixth grade boys at the
Bass Shoe C ny were also viewed by the class.

Later, t *Idren studied jobs in the home. After coming up with a list of about 30 jobs done
by various family members at home, the children discussed and listed many of the tools needed for
these jobs.

Activities included:

1. Painting pictures of work being done in the home and telling the class about the job
portrayed.

2. Pantomiming jobs for the class to guess.

3. Using tools, lumber, and other materials to build furniture for rooms partitioned off
within the classroom.

4. Role-playing jobs connected with running a home: reading recipes, shopping, sorting
clothes, using tools, etc.
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K-3

WORK AND PLAY CONTRIBUTE TO SELF-CONCEPT

Farmington, Maine

Objectives

I K-3

This unit wwWesigned to provide each child with an opportunity to form pogitive values about
himself/herself anno introduce him/her to the "world of work."

Linkages/Participants

A radiologist and his staff.

Process

Children were asked to bring soniei5ing from home to play with that made them happy. Pic-
tures were taken of each child as he participated in activities. These pictures were mounted and
displayed, and the teacher utilized them for introducing a discussion about personal feelings.

Introduction to the world of work was first demonstrated by having the children draw and
label jobs they do at home. Parents' occupations were then discussed. The clasi visited a radiology
department and observed the work of the radiologist, his secretary, and a laboratory technician.

Encouraging children to express themselves through writing is an objective that begins on this
level. Children designed and wrote their own letters to the doctor with assistance from the class-
room teacher limited to spelling only.
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A TRIP TO THE DENTIST

Farmington, Maine

Objectives

In the first grade, children are introduced early to the need for proper care of the body. This
unit was designed to introduce children to proper care of the teeth and also to help them overcome
any fear they may have had concerning the dentist.
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This first grade class observed a ntist, a dental hygienist, and a receptionist on their visit to
the Rural Health Association Cente All of the'children had an opportunity to ask the workers
questions relating to their jobs; to t in a dentist chair; to discuss dental care with the hygienist.

Prior to this trip, a dental hygienist visited the classroom to demonstrate the proper method of
brushing. To follow up this visit, the classroom teacher supervised daily brushing of teeth after
noon lunch.
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TELETRAINER PHONES TEACH FIRST GRADERS

Defiance, Ohio

Objectives

1
K-3

In preparation for a visit to the phone company, actvities were designed to give first graders
an opportunity to practice ommunicating different messages and to provide them with an aware-
ness of the importance of communication and the workers needed to operate the system.

Linkages/Participants

The telephone company.

process
)

A first grade class borrowed teletrainer telephones from the telephone company, which allowed
them to learn how to use the telephone. They practiced using their own telephone numbers and
looked at the telephone directory. They learned that different types of conversations communicate
different messages.
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Outcomes

This activity developed the areas of self, education and training, and the individual and his/her
environment for these first graders. (Activity designed by Chris Wahl.)
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FIRST GRADERS OPERATE POPCORN BA I FACTORY

Geneva, Ohio

Objectives

I K 3

Introduction of school and community helpers to first graders teaches them to see work as a
means of attaining wants. A unit on family jobs is designed to create the desire to work and respect
for work.

Linkages/Participants

School personnel
Parents

Process

At the beginning of the school year, first graders are introduced to school helpersthe prin-
cipal, teachers, custodians, cafeteria workers, nurse,,,secretary and library aides. They also develop
concepts of acceptable and unacceptable school behavior and the consequences through films, pup-
pets, circle discussions and books.

The advantages and disadvantages of parental jobs are discussed and jobs are classified according
to their productsgoods or services. The children enjoy role-playing various jobs.

The most exciting project to evolve from this study was the creation of a popcorn ball factory.
The children chose the products, borrowed capital from a bank, bought supplies and sold the pro-
duct for a profit.
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An advertisement campaign was also launched in which each class was contacted and given a

poster telling of the opening of the popcorn retail store. The store was sold out by the end of the
first lunch hour. After repayment of the loan to the bank, the class made a profit of 28 cents per
person, plus an ice cream bar bonus.
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FIRE STATION VISIT HIGHLIGHTS
STUDY OF COMMUNITY ROLES

Defiance, Ohio

Objectives

0

K 3

A first grade unit on community helpers is designed to make children aware of the roles played
by familiar members of the community, e.g., firemen, policemen, grocers.

Linkages/Participants

Police and fire stations.

Process

First graders began the year with a mini unit on different community helpers. The unt*4'67-1-
sisted of discussions, filmstrips, stories on firemen, policemen, and other such community helpe
They completed the unit with a field trip to the police and fire stations.
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The class followed through with the primary duplicated sheets provided by Career Development.
These included: My World, Make Me Work For You, What Will I If I Were A (various occupations
were usedi-this enabled children to become aware of the world

B
work, to make decisions, to

learn behavior expected in a specific line of work.

They put on a program for the PTA entitled, "Free to Be You and Me." This program was
based on different careers that the children thought they might like. The program included several
songs, poems, and skits.

A small pretend store in the classroom provided the children with many opportunities to
strengthen the skills of decision-making and economics. The class collected empty containers which
had prices printed on them and set them up in the store. They took turns being clerks and used toy
money to practice making change, an activity which helped to reinforce the monetary value of each
piece of currency.

Throughout the entire year, the first graders used the DUSO kit, a series of taped stories, songs
and lessons centered around mental health, self discipline, self respect, respect for others, and respon-
sibility. (Activity designed by Ellen Schmuck.)
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SPEAKER DISCUSSES AIR POLLUTION
1.

Circumstances

Si6i, Ohio

K-3 I

The second graders a Riverview Elementary School heard a speaker on air pollution through
the Stow Career Educatio Program.

Objectives

The unit on air pollution is designed to increase awareness of the environment and its effects
on every individual.
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Process

The students heard many new points about pollution from Lynn Malcolm of the Akron Pollu-
tion Control Center.

Malcolm sho any slides of Akron and the surrounding areas on clear and polluted days.
He then explainedlikauses of pollution, such as cars, factories and open burning. He also showed
that, if a factory isn't cooperating with pollution control taws, the Center can make it change its
production methods.

Malcolm also shed devices that cleaned the air. One device works on the principle of a giant
vacuum cleaner. It sucks in the polluted air, cleans it and then lets the clean air go.

The students completed a science unit which included studying how air is polluted. The stu-
dents made air pollution posters and discussed how smoking polluted the air.

They also learned about pilots, astronauts, scientists, environmentalists and air control experts,
and other jobs related to the air.

Outcomes

The second graders do a follow-up unit in economics. They visit facf&-les which produce goods
and services and also find out about the atmospherwt these factories.
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ASSEMBLY LINE PRODUCES ABACUSES

Stow, Ohio

Circumstances

Second graders at Echo Hills Elementary School have recently been studying a unit on mass
production as a career education project. As part of this unit, the students have been learning about
work on an assembly line.

K 3
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Objectives

A trip to Kent State University was arranged to enable the'hikiren to produce a useful item
by means of an assembly line and to demonstrate to them the efficiency of this procedure.

Linkages/Participants

Dr. Lowell Zurbuck, Kent State University
Kaase's Bakery

Process

Three second grade classes took a field trip, organized by Dr. Lowell Zurbuck, a Kent State -
professor, to the KSU School of Technology. In pympAration for this trip, the children saw a film
in school dealing with working on an assembly line and also took a trip to Kaase's Bakery to ob-

?erve the procedure involved in working on an assembly line.

At Kent State the students were divided into groups to make abacuses by assembly line. Each
student had an assigned job. Some students measured and cut wood while others drilled holes,
pounded nails, counted and strung beads or sanded down the finished product.

After the abacus was finished, it was taken to a student inspector who stamped each abacus
with an "O.K." A red circle was placed on each "okayed" abacus, and the inspector's initials were
put on each one. If a mistake was found on any abacus, it was sent back to be corrected by the
youngsters. After a period of time, the students changed positions to work at other jobs.

The pupils were assisted in constructing their projects by students from Kent State, their
teachers and room mothers. The class produced enough abacuses for each student to take one to
use.
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HOSPITAL IDENTIFIED AS COMMUNITY HELPER

Farmington, Maine

Objectiyes

K-3

The social studies unit on community helpers offers many forms of experiences to make child-
ren aware of the ways in which community members are interrelated. In this instance, the teacher
focused on the hospital as the "children's helper."

Linkages/Participants

A nurse.
A hospital.

Process

A registered nurse visited the classroom, and while she answered questions relating to her work,
she also emphasized the need for cleanliness.

A tour of the local hospital gave the children an opportunity to meet, watch, and talk with
many people who care fpr the sick and who help make the hospital function. 1 t alsb helped dimin-
ish predetermined fears that many,children possess. When leaving the hospital, the children left a
scrapbook they had 'designed and constructed.

CAREER
EMPHASIS LINKrLINKAGES

X SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

. .

Health Government
Agencies

Parents & Other
Individuals

Ctitriculum
Enrichment

Speakers
Role Models

Field Trips Attitudes & Values
Career Planning

SECOND GRADERS APPLY FOR LOAN

Mrs. Alice Evans, second grade teacher
Bainbridge Elementary School
Bainbridge, Ohio

Objectives

K 3

Second graders were encouraged to form their own company in order to develop a better
understanding of economics.
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Linkages/Participants

Rockhold, Brown and Company Bank

Process

The second graders at Bainbridge Elementary School, under the direction of their teacher,
Mrs. Alice Evans, decided to make and sell bars of soap and agreed among themselves to form a
company. The class, as a company, applied for a loan to finance their production from the
Rockhold, Brown & Company Bank. Mr. Robert McCoy, bank vice president, reviewed their ap-
plication and granted the loan.

Every student in the class rotated to participate in each step of the production line process.
Students wrapped and sealed each bar of soap. When the product was complete, they sbld the soap.

Outcome

The students repaid the loan they had received from the bank and presented their profit to
the school to be used for beatification. They learned an early lesson in capitalism'and public ser-
vice (the donation of their profits) and the efficiency of a production line and the roles of pro
and consumers.
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INSTRUCTIONAL MATERIALS MADE
AT SECOND GRADE WORKBENCH

Stow, Ohio

Circumstances

K 3

Second grade students at Highland Elementary School are participating in a Career Education
project by making instructional materials for the classroom, using tools and a workbench.



The stiodents take turns using a variety of tools to-convert wood into useful classroom items
that will sae the children's learning in several subjects. -

Before beginning work on *eir projects, the students learned all the proper names for the tools
they would use and studied how to use them correctly. They also learned several safety procedures,
such as wearing goggles while working.

Objectivei

Children are expected to become familiar with tools, develop a variety of skills and experience
the personal satisfaction of achievement by making their own instructional materials.

Process

Their first projects were wooden math counters made from rectangular blocks of wood, which
they cut and filed thernselves. The students inserted three dowels into holes in the blocks that they
drilled. Small wooden squares with holes in them fit on the dowels for use in counting.

The math counters were stained instead of painted so that students could see the way natural
wood looks.

Their next project odill tie to make an electric question board that will be wired to a battery.
It will have the ques;lons on one side and the answers on the other. When the student connects a
question with the right answer a buzzer will sound.

Projects may also i P done for other subjects, such as constructing a model of a foot to show
its movements.

From the teft-over scraps of wood, students hau attached sandpaper to blocks and made their
own sanding tools. They have also used the scraps c, make things that they may keep, such as
painted tables or free-style sculptures. They may Ilue the pieces together and paint or varnish them.

Students made a table marker for the Highland cafeteri. complete with flag and decorations.
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ELEMENTARY STUDENTS ORGAN14
AS CONSTRUCTION CREW

Ms. Windsor Chacey
Athens City Schools
Chauncey Elementary School
Chauncey, Ohio

Circumstances

`Ir

Students in Windsor Chacey's class constructed a plywood and 2-by-2 house that grew out of

a claiistOom unit on shelter. Future plans for the une-floOr dwelling call for electrical wiring, tele-
phoeiehoo_kup, exterior paint, a flower box and a doorbell.

:-Funds for the housing materials were provided.by the Tri-County Career DevelopMent Program.

Objectives

Some of the questions students hope to answer through this projecyinclude:

What is shelter and why do we need it?

What are the parts of a building and what materials are used in constructing thud"?

What workers,and-tools are used in building shelters?

What is the importance of the construction industry?

In addition, academic skills to be emphasized includelanguageind concept development,
measurement and counting, time, reading and vocabulary developMent, visual -motor skills, corn- -

muniaation, self-discipline in a social-work interaction situation, and application of learning to-

life situations.

Linkages/Participants

. 7AthenkCity's Career pevelopment Coordinator
Associate Prpfessor of Education at Ohio UnivEiesity
Tri-County CareerDevelopment Program
Athens Kiwanis Club

Process

In this unit the class of primary students is learning more about themselves and their environ-

ment. In addition to the house itself, Chacey's class developed a comprehensive learning center

relating to the, shelter unit. Lo5ated in Career Coordinator David Lott's office, the learning center
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includes a "time Clock" for student employees, displays of tools and building materials, and bulletin4
bOArdS'reiating to shelter. a

411tah
Lott said the class's construction project is "a good exale of infusing life-related activities

into the School curriculum and of making the lea!' --f basic academic skills such as langua and
math more meaningful."

sz.

Outcomes

Chau ride
gOod exper

thir self-ima

t.

°RAW,

41e4tige:

, Clyde Jarvis, said the students were "very excited about the project. It was
em and they received 'a lot of reinforcement from their teachers. It helped

Dr. John Meighan, Director of the Tri-County Career Development Program, said the project
at Chauncey is an example of career education at its bestproviding life-related activities and giving
incteased meaning to basic academic skills.

i'fflitoriiated from "Schoolife," official publication of the Tri-County Career Development Program,
Ohio, 45764, Vol. 1, No. 1, 1977.)
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Objectives

"MIRRORS" REFLECT SELF-CONCEPT

Defiance, Ohio

I K-3

The ability to understand one's self is very complex, but second graders at Spencer Schbol try
to do just that by looking at themselves in three "mirrors."

Linkages/Participants

A minister. A dentist. Defiance College Art Center.
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Process

1

-F
The first mirror reflects the concept of self, including our emotions about life and death. The

Rev. Mr. C. Edwin Pellett, Trinity Methodist Church, was invited to share his experiences concerning

dedth with the class. Many questions wer4asked and answered:

The second mirror helps students analyze physical makeup and the specific physiological func-
tions of body systems. The State DepartMent of Health helped in this area. They sent a dentist to
examine teeth. Many of them now, bece4.ise of this enjoyable experience with the dentist-Kave hap-

,
pier and brighter smites.

The third mirror shows how people are affected by their environment. It reflects the child's
respoliSibility to the world, such as the care required by pets. Based on class interest in pet care,

this section of theurfit was expanded to include the special care professional people render to

animals in zoos.

Outcomes

The children decided to be "unlitter;'14Ugs. They developed'strohg feelings about polluting
'their bodies and their atmosphere. Viewing art displays at the Defiance College Art Center increased
their awareness of beauty in the environment. The class hopes to travel to the Toledo Museum of
Art to see the display of animals in the art world.

(Activity designed by Delores Williamson and Peg Davis.)
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COMMUNITY HELPERS NEEIVNE ANOTHER

Farmington, Maine

Objectives

Two second grade teachers enriched their units on "community helpers" to emphasize the
interdependence of different workers to meet basic needs.

70



4-
rr

Linkages/Partucipapts

School nurse.
Carpenters working in school building.
Reprisentative of State Highway Department.
Eighth grade girls who talked about and showed slides of hospital workers.
Sixth grade boys who helped build a classroom post office.

Proce,

In addition to multi-subject tie-in with language arts, math, reading and art, the students role-
played many occupations.

Field trips were taken to the following local places: town library, firehouse, supermarket,
cafeteria kitchen, bakery, maple syrup house and post office.

"Hands-on" activities included building a supermarket, a post offite and a deliver/ tfurk,,anct
making and eating pancakes and syrur5 in*the classroom.
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Objectives,

This unit was developed to introduce the chit en to an important community
carrier, and, at the same time, teach them the ingredients of A good letter's °..'(

STUDY OF MAIL INVOLVES
INTERESTING ACTIVITIES

Farmington, Maine

Linkages/Participants

The mail carrier.

4131,

The post offide.

71

A-starnp collector. f.



Children became familiar' with the postal workers who perform a variety of jobs each day
through an excellent filmstr)K."90 Billion Raindropss" 'Meet' the letter carrier each day in
groups of three gave the Children firsthand opportunity to fin fifat,it is really like to be a
mailman." Through the use of child-constructed puppets, the clasip nneckplay about the postal

-workers, includindl.tbehind-the-scenes jobs. fA" ,*

This multi-subject approach to learning included many interesting activities:

1. Children visited the post office where they closely observed the handling and organization
of mail.

2. A stamp collector displayed her collection to the childreh and related that stamp collecting
was fun and exciting.

3. Children wrote,letters to friends.

4. Children wrote poems about the mailman.

5. Children made and sold stamps.

6. They weighed a variety of packages to record weight, to calculate distance it must travel,
and to determine amount of postage needed.

7. In physical education class, children played a game in which they had to deliver mail.
Children wrote their names and addresses on two envelpes. Two children raced to
see who could deliver mail to the proper owners in the shorter period of time.

8. Children drew a map of Maine and inserted the zip co town familiar to the class.

9. Children brought cancelled stamps from home to add to an in-school colf tion

10. Children read about The Pony Express.,
1/1 11. Chil ren constructed three types of mailboxes: city, out-of-town, metered.
a-

1'2. Chil designed a stamp to commemorate a special occasion.

dir,----ciren painted "A Day in the Life of a Postman" on long strips of plastic.44,
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SECON RADERS ROLE1PLAY
COMMUNITY HELPERS

Farmington, Maine

Objectives.

K-3

This unit was designed to have the children explore and identify occupatiolls related to.their
community. With the use of pictures the class discussed and compared four types of neighborhoods:
small town, big city, suburban, farm.

Linkages/Pa 'cipants to

Grocery tore. o Post Office.
Bank. Courthouse,

P °cosi

41,
The class examined their local neighborhood and the people in it. They made a list of neighbor-

hood helpers and classified them into six categories: workers in stores, workers outdoors, workers
who keep us well, workers who come to our house, farm workers, and workers that make our work
easier.

Children toured the neighborhood. They hadan opportunity to talk to many different workers
when they visited a grocery store, bank, post office, courthouse, and jail.

As a concluding activity, children, in groups of three, selected different helpers in theiir co
munity and set up miniature (box size) store fronts. Through role playing each group preieNted

,Alelectecrworker's tasks to the clasOr
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CHILDREN STUDY NUTRITION

Stow, Ohio

*Objectives

K-3.

This second grade unit on nutrition was structured to incorporate learning about food processing,
economics and related occupations.

Linkar/Participants

Local grocery stores.
A health food bakery.
A vegetarian restaurant.

Process

The children learned about the four basic food groups: meat and fish, vegetables and fruit,
milk,and dairy products, and bread and grains. They studied how each of the food groups works
to keep their boclios healthy.

1
I. They shopped for and tasted unusual, nutritious shack foods to substitute for candy, Among

he snacks the children sampled were dates, figs, sunflower seeds, raw coconut, and avocados. They
brought nutritious snacks to school to eat in the middle of the morning.

ottttl %The students learned about consumer rights. When they bought a bitter avocado, three repre-
serkatOts'from the second grade wentback to the storegto complain and the store gave them a new

. avoditiO.44,

.

'The chi ldreh, s ied economic cycles, producers and consumers as well as goods and services.

They visited Lawsdn's and observed,how milk was prpcessed and how bread was made.

They took field trips to Peaceab Kingdom, a health food bakery, and the Red,Radish, a
vegetarian restaurant in Kent, and lear ed how to use wheat germ in cooking.

The children ade a nutrition booklet containing information about shopping, sugaf, processed
,foods and adverti mg. They learned what things to look for in shopping and in advertising and they
also found out h w to check labels for sugar and chemical, content.
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THIRD GRADERS INTERVIEW SCHOOL PERSONNEL

Farmington, Maine

Objectives

1 K-3

This third grade communications unit was designed to help children develop communication dr
skills while introducing venous roles of selected school and community personnel.

Linkages/Participants

Newspaper Editors.
School Personnel.

Process

Career Education Coordinator.
University of MaineFarmington.

,Initially ehil.i -n viewed alides'of anewspaper plant and observed what the various employer
needed for publ ices,. of a newspaper. An editor of a local newspaper shared his feelings about f
work arlif showedAhem the technique of interviewing. In smalearoups, children took turns inter-
viewing eacotlier,

,_,--t4,-

Communicating over the telephone was also included in thTS unit. Children, utilizing the school
telephone, called various school personnel to establish appointments for possible interviews.I

member, using a tai,
Hardy divided her class 12 groups of tivo, and each group-interviewed a different

er, camera, and certain prepared qffestions. The individua*o w
interviewed incl superintendent, principal, career education coordinator, hot-lunch direct ,
librarian, secrete , dupliCating center oPerator, audio-visuartbordinator, school-board member,
and two custodianS. Transportation was providectbAheCareef-Education Coordinator.

ChildreriTeplayed their tapes in theiassroom talks ist them in writing their detailed job de-
scriptions. Near the end of the unit the studehts enjoyed a project whereby they developed indi-
vjdual write-ups and arranged them!with pictures on cialAag sheets. These were thoostefeistamionaftsedix,to
retain shape. Science was also correlated into tI language arts unit. Chilflon%
Went tote University of MaineFarmington' LWRiiig Center and,there OW theWiawn nega-0 1.

1

tives being printed and enlarged.
,,

,Their CUlminating activity centered' around a preseptation and explanation of their ptoje to
e other'third grades.
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Obielctives

K-3'

WOOL PROCESSING PROVIDES THIRD
GRADERS WITH INFORMATION AND FON

Farmington, Maine

This unit on clothing emphasized the vioolen industry because of its importance to the com-
ity and was designed to introducelhe children to production elements in the work-world.

Linkages/Participants

A local woolen mill.
A sheep shearer.
A spinning wheel operator.

Process

Beginning at the beginning, a cheep was brought to school and sheared while the children
watched. Then a resource persoh from the community brought her spinning wheel to the classroom
and demo ted its operation t9 the children. She answere heir questions relilted to the process
of making riGool.

The class visited a woolen mill and observed workers in the various occupatioftrequiied,there.
Workers included sheep 0:waters, cleanecs and dyes, and machine operators-for carding, winning
and weaving. 'The childrenrole-played these workers following the field trip, and devised a play
which they presented to the other third grades.

After making their own looms out of wood, the children wove colorful, squares of odd pieces
of yarn. They sewed the squares together to make an rug for their room. The children were
very pleasedwith their "hands-on" project.
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SIMPLE MACHINES AND TRANSPORTATION
EXCITE THIRD GRADERS

Farmington, Maine

Objectives

. Anita Holmes' third grade unit on "Simple Machines and Transportation" was designed to in-
troduce some basic principles of physics through obiiects and activities thatappeei to this grade level.

Linkages/Participants

A race car driver.

Process

'pieChildren brought tools from home which demonstrated

tongs,
cirittCi of the wedge and the

leverknives, can openers, crowbar, saws, nutcracke°1-nss, ton spoons, scissors, etc. The principle of
iit:e'

the wheel was demonstrated in the classroom by having children place various shaped materials,
on an inclined plane and letting them roll down. The class discussed the improvement of the wheel

ithrough the use of gears and how they affect the increase and decrease of speed, and the,effect of
foe to change direction.

'.1 ,

,-

-t, ,

After working with these basic principles, the eontept of simpt machines was broadened to
space

"land transportation,vehicl

on land.

.,6

include "machines that move), men," on sea, in air, in d /
The children were directed in designing and co which

quickly rimpwed into the racing car category A fayorrner 'race driver was invited' to the cl room
and he shied his personal feelings about racing, displayeded his trophies, and explained the rvices
needed for the operation of.3 car. 0

, 41It

"The Race" conclude the unit with the children filling the rgles.of flagman, timer, sorter",
pitman and recorder. The former driver served as judge and awarited ribbons to the (AA nnbrs.

,
,..
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THIRD GRADERS PRODUCE TV PROGRAM

Farmington, Maine

Objectives

K-3

A third grade career education unit was designed by Marcia Meisner to acquaint each child with
the television industry and its related workers, as well as providing a meaningful learning experience
for the students in allowing them to produce a student-oriented television program.

LinkageMe!ticipents

TV Station.
Folk linger.

Process

Beginning this unit with a field trip to a television studio, children had &sthand opportunities
to see and talk with the workers in the television industry, and to view, identify, and touch the tools
and instruments necessary for a production.

-'chittiren worked together to produce their program. After identifying the numtir of jobs
needed to Produce a program, the classroom teacher, with assistance from the children, assigned
tasks to everyone.

The class made props and Painted tcc the accompaniment of music. The children expressed
themselves in mind and body language, were treated to a visit from a folk singer, and wrote tank-
you notes to those who helped them in producing their 'ram.

Parents and other third grade rooms were invi ed to the program Video-taping the production
gave thichildren an opportunity to see themselv , which they thoroughltienjoyed.

Outcomes

The video-taping pprience couraged th= develoment of positive self- concep Language.
arts, physical education, music and art were correlated into this unit.
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K 3

COMMUNICATIONS OPERATE AT
THIRD GRADE LEVEL

41,

Farmington, Maine

A ctimniUnicailons unit was designed to expose chireken to four areas of communications:
ii, newspaper, telephone, post office.

s

Process L.
The class was divided into four groups. Each group was encouraged to read about their par-

ticular area of study, and with assistance from the classroom teacher, they were able through role-
playing to relate their information gathered to the other three groups.

The group exploring the television media arranged a studio with the appropriate workers and
equipment. They produced a play.

The telephone group designed their own office; they had three departments: traffic, commer-
cial, accounting. With their home-made telephone and switchboard, they role-played the various
workei.located in the three departments.

The newspaper group published their own newspaper. They gathered news from the other
third grade rooms, and each being responsible.for a special task, produced and distributed a nineteen
page newspaper.

The fourth group prepared .a Small post office, including 26 individual mail boxes. They
gathered and distributed mail to all class members.
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umstances

APPLE PICKING AND ANIMAIXARE
INTEREST THIRD GRADERS

Nampa, Idaho

K

EducatoPs in Nampa, Idaho, are providing career education activities through their "World of
Work" program, called W0101 for short.

Two thagrade teachers, I la Rue Standford and Gretchen Crill, developed a project which
involved two W units. They entitled one "Working for a Worthwhile Cause" and the other
"Pet Care and Services."

41Ir

Linkages/Participants

Apple Ranch.
Humane Society.
Boise. Zoo.

Process ey

First, their students picked apples at a local ranch. During this field trip, they le iarned about
grafting fruit trees, pickingsorting, washing, and packing apples, and trucking them to market. The
apples they picked were then sold at school. The proceeds from this sale were donated to the local
Humane Society, which the students 'visited. While there, they learned what is involved in the proper
care and treatment of animals. As a part of this unit, they also visited the zoo in nearby Boise.

Outcomes

The teachers felt these units were particularI' helpful because studentstised math as they
counted and weighed apples and asthey figured change. They.also used language arts and skills
through general vocabulary development, by writing thank-you letters, and through oral participation
with the orchard workers, the Humane Society people, and the zoo employelk.

(Excerpted from "Communicating Successful Career Education Practices to Rural Schools," Career
Education Project, 210 S. Division, Cashmem WA 98815, No. 7, September 1977.)
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SOCIAL STUDIES INCLUDES
HOUSING INDAWRY

Farmington, Maine

, a -

Circumstances ...,

,(
,

Three third grade teachers coordinated a career education project involving mar(y occupations
elated to the housing industry.

/ IIObjectives ,,
..

. *
with' 166...;al studies unit on shelter, the children became acquainted with many workers and

their ski.

I Link ipants

Ms:seal-subdivision.
'ettafi agency.
lig class.

me construction site.

tk Process

r
One class examined the architectural styles of homes found at Sugarloaf Village and used the

information collected to design their own model, which in this case was a condominium.

Another room studied the steps invaikeict in bUilding a home. They contacted a real estate
agent, visited a drafting class, and finally constructecj a hOuse made of cardboard.

The thirdroom devoted much of their time visiting a home under construction. They witnessed
the various apec6lizations involved in home construction and, through the cooperkion of the carpen-
ters, and "hands-on" experience of making flower boRejoained an appreciation for the skills and
difficulties involved in this trade.
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CHILDREN ORGANIZE PRODUCTION

Farmington, Maine

1 " 1

Objectives

This unit was di3signed43 introduce the children to business management and production.

Linkages/Participants ti

Several local stores.

Process

Children chose skills needed for producing a quilt and vest. Each child was assigned to a job,
and by working in an assembly-line fashion, the class completed two products-7"a woman's vest for
their teacher and-an Indian-design quilt for their room..,

Childien studied various fiber contents of materials and experimented with vegetable dyes.
They drew designs for their quilt and transposed them to the cotton muslin squares. They also
wrote job descriptions.

By visiting several stores in the community, the children, in small groups, were able to observe
the managers in their working surroundings. The close relationship established by the use of groups
of five permitted the children to ask many questions, and when they returned to the classroom,
their experiences were shared with the others. Children were able to compare and contrast the'dif-
ferent roles managers played in their respective stores.

Outcomes

Social studies, science, art, and language arts were integrated in this unit. There was emphasis
on the impOrtance of each person completing his responsibilities in a group project.

.
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P-

:INIRD GRADERS ENJOY VIDEOTAPING

Farmington, Maine .

Objectives

K-3

This science-language arts unit was designed to provide each child an opportunity to form
positive values about himself, as well as an introduction to the " 'rld of work."

Linkages/Participants

A speech therapist.

6

Process N-,

A speech therapist explained the ear as a conductor of sound, and provided a description of her(
job to the class. 2°

4\ .

,
.'

. .
.Emphasizing the TV media, children discussed and.assumed the roles and duties.of newscasters,

commerical writers, actors and actresses, designers (costumes), photographers, directors, producers,
sponsors, and camera technicians. Theiblais designed TV ograms which included: news, local
and national; sports,.local and national; cartoons; playing a e, password; andcornmercials.

Outcomes

Rehearsals and"the video-taped performances htlped in forming group and self-evaluation.
Their concluding writing activity, "How I Looked and Felt Whin I Was on TV," implied that they
enjoyed this experience immensely.
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CHILDREN LEARN ABOUT DIFFERENT ANIMALS
Stow, Ohio

Objectives

K-3

A naturalist brought five animals with him °ma visit to third graderstand taught them how
these animals differ from some of the more common ones. They also studied the roles these animals
play in the environment

83



Linkages/Participantt

. A naturalist.

process
/,( -, -,

Ron Powell, a ntturalist atthe Akron thildrpnis Zoo, brought five differen . animals to the
schools for the children. to See. TM animals were a turkey, a black shake, a . 4 , a rn goil and a

ferret. The animals W4% not,?exo7tic but jusfdifferent enough that some he studen I. didn't

kn ey were. I ;F:-.. .: , F.

e: i , /
(

- The tvrkey asalfezThale with a, blue head. Powe.1 explained/fhat female birds are less colorful
than male Birds. shhke:Wes a black rat snake about six and/a half feet long.

P ''
I ,

He explained
thaesna7

es couldn't hear and he allow/ed each of the children to touch the snake
and compare its skin with their own. He let all the aniTrals Walk or slither around except ;for the
barn owl. He let the students hear what different kinoWdf sounds a barn'owl makes.

., / ,,
Powell explainedlhe characteristics and hafts of all the

.

animals and told What they eat.

/
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"DYNAMIC CERAMICS" EXPANDS OPERATION

Defiance, Ohio

Objectives ,

By organizing, managing, and produclin ceramic items, students gain knowledge and under-
standing of many important factors of the v rid of work.

Process

Two fourth grade classes at Spencer School are in business producing five different ceramic.
products. The grganizational structure includes six majiufacturing departments, a sales and



mel-keting department, plus a enanbgihg team which includes a female, president., As production,con-
tinUes, the sales department ismarketingiitbms which include: a turtle which has three usespaper-
weight, bank, planter; candy dish which can also be used as ar,ashotray; a Christmas'Iree; a fish vase
that has many additional uses; an angel Christmas decoration.

Three teachers-supervise the student business, The basement of the school has become a real
assembly line and has created (so much interes_tior the entire school.that a school-wide project to
produce ceramic items is ncilw underway.

Outcbme

All seven developmental areasare stressed with motivatio evolving as the principle outcome.

Ah educational film-of Dyntamic Ceramici Co. has been Produced under the sponsorship of
Mr. Harry Figgie, Jr., Cifiairmanf the Board, \-T-0,, Inc., Willoughby, Ohio. It can be acquired
by writing to: s'

'rector of Corporate' Communications
-0, Inc.

-Sherwin Road
ghby,Ohio 441364

rf
(This rojez Was organized by Phil Ecirras, Spencer School Principal, affil teachers Ruth Bowden,

Tinebrink, and Marsha Deniston.)
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FOURA GRADERS ENJOY MAP,READING,

Toledo, Ohio

Objectives
!

The teacher jnvited landscape architect, Mts. Williarn Beck, to stare,her knowledge a0 skills
with the fourt rade classes to make the related, social studieSunit more ineaningN to the students.

4-6
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Linkages /Participants

'landscape architect from the Wildwood ReServe Metropolitan Park,

Process -, f""
Usiq maps provided by Mrs. Beck, the classes divided inursmall groups and worked to answer

a variety of map-related questions.

Outcome

-As a result of their efforts; students have learned about careers in geography and how td make

maps. ^
.9
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CHILDFIENI

Circumitances

B8EAVE MA.1111JiAO

Farmington, Maine

,

RA-rioNs

Because this area of Maine is surrounded by many lakes, the teacher decided to limit her trans-

owlotion unit to the boating industry.

Objectives *
, .

. ,,,,
: - A

Children became familiar withNa ous occupations related to the boatin/industry, which is 4n,

important factor in-the local economy.

Linkages/Participants

A local marina.

, 86
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Process

By visiting a local marina children had firsth;a1 opportunity to observe the,layout of a marina.
They saw workers Nipairing and painting boats. They saw where and how boats were stored. The
manager of the marina explained his role to the children; he discussed the selling market.

Addiional subjects such as math, language arts, art, physical education, and science were cor-
related yvith this unit: children became more aware of the economy when they discussed the careers
rela; to buying selling of merchandise; they drew picturei and wrote a rhyme to promote boat-
ing if Maine; they made boating safety slogans; they learned how and why a boat sails.

Their culminiting activity included the playing of a game, "Guess Who?" Children role-played
various workers related to the boating industry, and the class was responsible for identifying the
occupation.

CL
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Objectives

I

CHILDREN WATCH PRODUCTION,AT TWO"PLANTS

Geneva, Ohio

qr /,

Two,thoroughly planned trips were designed/0 gife ohiliften,9 gokd understanding of the pro:------z-=-
cesses that are involved in the production of two plInts an' 141,Worker4-that are needed.

4-6

Is

Linka9es/Participants
fs

o .Geneva Rubber Company.
Coca Cola-Foods Division Plant..

Process

A

Prior-to the tours the students participated in ciassQpom activities designed to create an aware-
ness of what to look for while on the tours. Thete3activities consisted of viewing slideS and hiring

s. 0



cassettes explaining them that were produced by the school'i audio-visual department. These made
the children aware of the various operations of each plant. Examples of the products that are made
at the plants were also available for the childreri to see and handle.

For the visitation to the Coca Cola-Foods Division plant mesh hats, whicKare required for all
visitors,:were decorated by each student. The art work was judged by the teachers in each building
to see which students had done an outstanding job in decOrating they bats. The students who Are
j:lectigdted to have done the best job were awarded a can of Hi-C juice,fhich is One ofithe products

cecl by the Cooa-Cola plant.
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The goal n establishing amonetary society within the classroom was to teach students the
. basic's of mon y rtlanagement.-
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STUDENTS LEARN BAKING PROCEDURES

Stcit/v, Ohici 44

The class ofJuay Swearingen at Fishcreek Elementary S hool,created its ,own banking society
.hithin the classroom, learned to write checks, and participat d in other banking-related activities.

In their society, the children earneda daily income and jnade decisions on how much money
they needed to. buy items they wanted.

StSdents learned to recognize the values of certain coins and to match certain money values
through simulaticrs in the classroom.

The pypils at the'audio-visual centers overcame any diffiatilties they might have had in this
unit of stua'y through listening to rtlpords and viewing films an money and banking.

In one month the students learned about bookkeeping and hoW to earn and save money. They
were also able to do research on the history of money as an eRtra project.
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The students studied several banking-relateercareers, such as bank tellers, armored-truck drivers,
and bank executives. The class also studied the government;s part in the establishment of American
currency.

A

)411 itle students in the class entrusted their own funds to other students, who were appointed
byAft class to take care of the money.

Outcome

"The children have a "surprisingly good understanding of the appkation an,d problems involved
in the handling of money," said Mrs. Swearingen.
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KOOL KID COMPANY EXPECTS SUCCESS

Defiance, Ohio

Objectives

-4-6

A fourth grade class is organizing a company to increase their knowledge of the world-of work
and economics.

Process

A special company named the Kool Kid Company will be selling Kool-Aid to other children
and teachers during the last recess of the day.

Such terms as interest, loan, collateral, profit, wholesale, and retail have been discussed. Making
correct change, keeping accurate rectirds,-and demonstrating good work attitudes will be emphasized.
Posters for advertising have already been made and a loan of $10.00 from Career Develo.2.7ent has
gotten the children off to a good start.

Outcome

j A spring class picnic or a class bowling party will takeplace towards the end of the year, if the
Kool Kid nets a profit. (Activity designed by Faye Schaffer.)
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FOURTH GRADES SET UP ASSEMBLY LINES

Geneva, Ohio

Objectives

4-6

Three fourth grade teachers, Mrs. Connie Ayers, Mr. Louella Fee, and Mrs. Janet Whaley, as-
sisted their students in producing goods in order to increase their understanding of economics.

Process
ir

The fourth grade students at Geneva Elementary in preparing a visit to local industry decided
it vyieUld be good to set up an assembly line of their own. They chose to make products which were
plagues, map holders, antiqued bottles, and paperweights.

The listof jobs that were bid on'by the students included artists (creators), glossers, stock
people, cutters, mailers, punchers, lacersluers, and inspectors.

The classes under the directions of their teachers devised 'their own economic system and
printed their money. At the end of the project, the students bought products they produced with
the money they had earned at their jobs. These products were then given as gifts to their parents.

Outcome

-Teacher Mrs. Ayers comments: "The students-learn much about the American system of free
enterprise,cluring this project and they really enjoy working at their-obs. There is a real feeling of
accomplishment among the students when they know that they produced the various-products."

CAREER i
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP.
MENT FACTORS

.'\
PLACEMENT

Manufacturing
..-

Business & '
Industry

Curriculum
Enrichment

.
Field Trips Attitudes & Values

Economic Under-
standing

Interpersonal
Relations

Self Concept

..

.

90



Objective(

ART CLASSES ENJOY INTERIOR DECORATING

Defiance, Ohio

4-6

Resource persons were invited to increase children's awareness of environment in the area
of interior decoration.

0

Linkages/Participants

Two interior decorators.

Process
.

Fourth grade art classes learned what interior decorating is and why it can be valuable to them
when two interior decorators from "The PersonaPTouch" sho visited the classes, providing samples
for the children to compare. The students felt the different t tunes of cloth and wall coverings and
saw how several colors or patterns can be repeated in the same_room. They were surprised to learn
tha grass, silk, gauze, and other materials could be-used in unxpected ways.

In)the follow-up activity, the students were given an opportunity to draw their bedrooms as
they vyouid-.4ke them redecorated.

Outcome

They learned that a careful decision is required when choosing materials because of their high
cost. 4

(Activitj, designed by Connie BroWn.)

' 1
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FOURTIIGRADERS WRITE NEWSPAPER
.

Defiance, Ohio

Objectives

By studying the material and operations involved in producing a newspaper,. students became
aware of many occupations and increased many skills.

Process

The students studied the make-up of a newspaper. They learned that the paper has ears, ban-
ners, flags, cut-lines, datelines, and by-lines. Through bingo games and word-picture association,
students learned to find these parts of the paper. Students were able to travel-around the world
with national and international news. During discussions they learned that it takes many people
working together each day to print a daily paper. Also, they became aware that people are assigned
to write about special areas and have to follow a set form answering who, what, where, why and
when. They wrote and assembled newspapers reporting the events of the day.

Special activities included finding the five "W's" in news stories, hunting action words on the
sports page, picking out interesting ads, and staying within a $10 budget on the grocery page.

(Activity designed by Amanda Reeves.)
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CHILDREN MAKE PAPER FROM WOOD PULP

Defiance, Ohio

Objectives

X4-61

The students became aware of those people who work with the conservation of our natural re-
sources and those who are involved in the production of paper prothcts.
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Linkages/Participants

A print shop.
A conservationist.

Process

After studying a unit on Forest Lands and their by-products, a fourth grade class decided to
make paper. Preliminary activities included a visit to a print shop, a guest speaker from the soil
conservation office, and a movie and filmstrips on by-products of wood.

Outcome

The paper-making activity provided a god insight on how paper is made from wood pulp.

(Activity designed by Jac'kie Saylor.
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Objectives

SELECTED PROJECTS SPARK INTEREST IN CAREERS

Stow, Ohio

4---6

Many different subjects ire being studied by Joey Bratt's fourth grade students at Highlatid
Elementary school as part of a career eduCation project to familiarize children with interesting
careers.

Linkages/Participants

A geologist.
An Air Force captain.
Selected speakers.
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Process

Each student picked four subjects of interest. Then all the students made projects which related
to their subjects Some of theslifferent projects have been radio and electronic experiments, model
airplane's, paper Mache replicas of fish; and rock collections. --,

Kent Greene, a geologist from. Kent State University,,spoke to*the students about rockp and
about the field of geology. He explained the forniation of rocks and minerals and volcanic druptiose
and their effect-on .environment.

He also brought in some rock and mineral samples that helped the students identify their own
samples..

Captain Dave Durrant from the Air Force talked to the students about different types of air
vehicles and the operatiOn of planes.

Other speakers will be coming to visit the class to speak about other selected fields of study.
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4-6

CHILDREN OBSERVE PROCESSING OF LUNCH MEAT

Toledo, Ohio

Objectives

After studying labor, its division and efficiency as part of a social studies unit, the fourth graders
visited a meat company to reinforce their knowledge by observing the production of a familiar product.
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Linkages/Participants

The Eckrich Meat Company.

Process

Fourth graders visited the Eckrich Company in Fremont, Ohio. The assembly line, cost,. profit,
-supply and demand were topics of disbussion in the tour groups. Bepause recent social studies les-
sons had dealt with these subjects, the students were eager to find out more about these topic,s from
company. officials.- The students were interested to hear that supply was greater in the summer due
to picnics and other outings. They also learned what determined the cost of the product. The stu-
dents were very impressed with the cleanliness of the plant and the constant inspection of all the
ingredients that are used to make the meat products.
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NUTRITION AFFECTS HEALTH

Defiance, Ohio

Objectives

4-6

The importance of what people choose to eat in order to form energy and replenish body cells
was stressed in this unit on nutrition.

Linkages/Participants

The school nurse.
Dinner Bell Meat Company.
McDonald's Restaurant.

Process

Fouith grader studied "How Our Bodies Are Organized" and discussed how the various choices
people make each day affect their bodies.

O
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The school nurse visited the Children twice to give them information and suggestions for main-

taining good health. I
The nutrition unit included field trips to Djner Bell Meats and McDonald's Restaurant. The

chk ren made food group wheels; chose foods Om the appropriate groups, made up individual
clan menus, and had a contest to see which m was eating the most nutritious breakfast. As a
culmi ating'activity, they prepared a breakf at school. The menu was chosen by the class for.
its,iQt ional value.

ity designed by Carmen Lassen,- Caren Hahn and Karen Pracht.)

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Health
Manufacturing .'
Marketing &

Distribution

Business &
Lndustry

Parents & Other
Individuals

Curriculum
Enrichment

Speakers .

Field Trips Attitudes & Values
Economic Under-

standing
Self Concept

a

STUDENTS MEET MARKETING RESPONSIBILITIES

Defiance, Ohio

Objectives

By sharing all of the jobs and responsibilities required to operate a storechildren are made
aware of the need for dependability and accuracy as well as the variety of occupations involved in
the enterprise.

4-6

N

Process

A fourth grade class operates the Anthony Wayne Supply Shoppe throughout the school year.
A variety of school supplies, such as paper, pencils, erasers, book bags, crayons, etc. are sold to A.
W. students each morning during recesses.

The mathematical concepts needed to handle the money have been stressed. More important,
however, has been the developMent of understandings of the responsibilities required of each person

who is a partner in the store.

The students must keep up the inventory, schedule workers, package paper, clerk in the shop,

run the cash register, count money, and help to figure gross and net profits and pay bills.
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The A. W. Supply Shoppe has a president, vice-president, secretary, and treasurer. All class'
members, however, do work in the shop each month.

In May the children help to decide on what activities the profits will be used.

(Activity designed by Roberta Schmunk.)
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OURTH GRADERS INVESTIGATE
CA S IN MAINE

gton, Maine

4-6

Objectives

Fourth graders were expected to learn about occupations that appealed to them by developing
their own quistions and having them answered through field trips, films, speakers, and classroom
activities. Particular emphasis was placed on Maine's predominant industries: wood, paper, farming,
fishing, and shoe manufacturing;;

Linkages/Participants

A forester.
A lumberjack.
A game warden.
A scaler.
A racquet shop.

A land site being cleared.
A lumber yard.
University of MaineFarmington.
The Franklin Journal.
Oxford Hills Publishing Co.
Bass Shoe Co.

Process

One unit was designed to acquaint the children with the lumber industry, its related occupations
and wood products most commonly found in Maine.
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The childrgn had an opportunity to associate many occupations with this industry. Re Source

people visiting the classroom gave the class firsthand knowledge about the skills required for their
jobs, their feelings about their-work, and an opportunity to ask questiont. These included a forester,
a lumberjack, a game warden, and a scaler..

. ,

Children in small groups were able to observe some workers in their own work environment
when they Visited a tennis and badminton racquet shop, a land site where Mt. Blue High School
Forestry boys were clearing an area, and a lumber yard.

The class designed and c9ritt-ructed stools to be used at their reading table. The boys cut, sanded
and nailed together pieces Of plywood into cube form; girls decorated the finished product with a
variety of magazine pictures.

Films and filmstrips showing industries, farming and fishing were used. Books and other mite-
made available for use by students in the classroom. Each student researched at least one

career and made a repbrt and illustrated this with pictures, models or displays.

Steve Smith, a student teacher from UMF, prepared career development activities into a science
unit on water. Careers in soil conservation and in industries located on rivers such as paper mills
were studied. Careers connected with these, such as logger, lumberjack, truck driver, and mill em-
ployees, were discussed:

A

Jeannine Moore, another student t cher, did a short unit on industries of Maine. Paper, shoe,
and wood turning industries were emphasi ed.

Pupils learned how paper is made. They made paper from old recycled newspaper, located
paper mills on a map, and discussed the advantages and disadvantages of having a mill in town.

In looking at the uses of paper, a small group went on 'a mini -trip to the Franklin Journal and
reported to their class on the trip. The whole class viewed a slide presentation on the Oxford Hills
Publishing Company of South Paris.

The class also used slides and a display kit from the Bass Shoe Co. in studying the shoe industry.

Mini-trips, in groups of four, gave the children an opportunity to leave the clauroom to visit
"on thErjob" sites. Children asked class-prepared questions. All groups, following !heir field expe-
rience, prepared and presented written and oral reports.

Outcomr

Students learning skills in math, art, language arts, science and social studies were strengthened

in this career education project.
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04eCtives ,,,,,,.
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Newspapers in the clasSroem easily lend themselves to appliCation to many subjects; 4ath,
social studies, languige arts, etc. In this unit of newspaper study, the students learned about the
many people and the work:they-do to produce the newspaPer itself. k * '

$:.
\ ,

9
,

FIFTH GRADERS READ THE PLAIN DEALER
1

Geneva, Ohio

Linkages/Participants.

Representatives of the Cleveland Plain Dealer.

Process

,t4

Fifth graders were invqlved in an extensive study ofet;he daily newspaper, the Cleveland Plain
Dealer,.for a period of five weeks. ,Besides relating material from the paper to the corriculum,
several speakers visited the classes and told about their individual involvement with the newspaper
industry. The culminating activity was a trip to the Plain Dealer facilities in Cleveland. ,

Outcomes L

The children became aware of the many aspects of production, printing a distribution this
news media.
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Mrs. Carol Arnold
T in Elementary School
B inbridge, Ohio'

5'

FIFTH GRADERS PUBLISH NEWSPAPER
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Curcumstances

Under the ection of their teacher, Mrs. Carol Arnold, he fifth,grade class at TWin Elementary
.

School decided publish a newSpaper. 4

Objectives r
f.

Learnird and prOit w re the dikal objectiveS of the fifth graders.
.."

Linkages/Partjcipants

The Chillicothe Gazette

The students first toured the local newspaper offices to become acquainted with the rocesses

involved, in prd/lobing and lishing anewspaper. T,Eley then studied all aspectsreporting, journal-

ism, Is, sales, ad rtising and financing.

They agreed to fironte their enterprise by selling shares of stock at -10it a share. They succe

fully 'organized, financed, wrote, published-and sold'their newspaper.;

Outcomes A

The fifth graders' venture was an educational and financial success. At the end of the year,
student stockholders voted to redeem Shares of stock at the originpl price, placed $50 in escrow to
finance the newspaper the following year, and donated the remainder of,their money to the school.

Production of this newspaper is now a highly rewarding part of the fifth grade curriculum at
Twin Elementary School. Mrs. Arnold considers it "a highly motivating classroom activity, and a
tremendous learning vehicle.
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,STUDENTS IDENTIFY LOCAL TREES

Geneim, Oh'

Objectives

SA.This science unit incl ded activities qe4igned to familiarize students with the roles of conserva-
, ,tion and hunting.

Linkages/Participant%

Spite forester.
dame protector.-

Proc'

Learning how 10 identify loce:
project,of some of GeneVa's fifth grade
visited classrooms bringing sections oftreee
and showed them Where-to find theirpwrf an

Jim Kelley; Ashtabula County GameP
wildlife, co ation, and-,showed*
students urtdrstand bettrihat
'a iktond tim show a tiil apout,heavets.

4.

rd if flow to conserve then was the fall
1 .-Flittel, state forester at Geneva State Park,
tithe students. He answered their questions

erirto questions about trees.

r; visited the classrooms to disc* forest and
g. The film, "A Question 'Of ITunting"helped

rve and manage wildlife. Mr -Kelley came?

CAREER'
EMPHASIS

. ,
LINKAGES

.

-
'',.SERVICES
''''PROVIDED

/ FIELD.
EXPERIENCES

N
CAREER DEVELOP-
MENT FACTORS PLACEMENT

Agriculture & Natural.
Resdurces

I
4 Government
, Agencies

1
.

Curriculum
Enrichment

Speakers

%

Ida

1)

Attitudes & Values
Environment

.
,

, ,

Objectives

SPEAKERS AC
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t_
Tref i!nclk,

116 °rugs makeboth positive and negative contributions in society, teachers designed a fifth,
grade unit of study focusing on drugs and incorporated information on the job of a law officer.

R.

*

Alra CHILDREN WITH-
MENTAND DRUGS
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d
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Process-s-

.
Students were able '#b determine areas of interest to them and projects they wanted to do. .They

iigneda contract stating projects hey would do and the grade they wished torobtain.
#

iReports were mainly do v ious types of drugs. Some students taped' interviews, and shared
them with the class. Speakers were invited to discuss the various aspects of drugs with the students.

The childrer4iew "The Problem of Drug Abuse," prior to a visit from Police
Chief Don Breckler, wr xplaIfied his job and the problem of di-ug abuse to the class,

- (Activity designed by Lloyd Bowden and Karen Dangler.)

e
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FIFTH GRADERS MAKE/T LESCOPES

Defiance, Ohio

Objectives

4-6

As part of a science unit, fifth graders became aware of careers related to astronomy.

Linkages/Participants /

A NASA representhtive.,
Camp Palmer ,

University of Toledo

Process
la

The students in fifth grade classes recently completed research reports on the history, uses, and
manufacture of telescopes. Filmstrips detailing types and uses of telescopes were studied and dis-

cussed.

Following thisthis general introduction to telescopes, Mr. Richard Helwig spoke to the -eJasses
regarding some of his research and study of the NASA Program, and showed some of his pictures
of space explorations along with meteorites he has collected. Later in the year, the students

7
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assembled their own telescopes-8X refractorsfrom kits. During the week spent in Outdoor Edu-
cation at Camp Palmer, these fifth grade students then had the opportunity' to use their own telescopes,
studying various celestial bodies, including the moon, nearby planets, and star'groups. After Camp
Palmer, the students were able to take their telescopes home for their own use.

A visit to the planetarium at the University of/Toledo completed their study of the universe.

(Activity designed by Sheila Burnside and William Moes.)
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ELEMENTARY STUDENTS CLEAN UP PARK

Stow, Ohio

Circumstances

4-6

The fifth graders at Indian Trail Elementary School, under the direction of teacher Bob Heid,
undertook the task of cleaning up Adell Durbin Park as part of a complete environmental study unit.
The fourth and sixth graders joined them to / provide a work crew of more than 100 students.

ObJcctives

Increased awareness of pollution and improvement of their environmeriefFere the immediate
objectives of this activity.

Linkages/Participants

Stow Police Department.

3
Summit County Water Treatment Plant.

Environmental Protection Agency. Sonoco Products.

Process

The children separated into groups of 14, each group accompanied by a parent, and spread out
through the woods to collect an amazing variety of trash, e.g., tires, shopping carts, bicycles.

I
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Stow Police talked with the students prior,to the parkclean-up_on field trip safety and were on
hand during the project to help where necessary.

After the clean-up, students were directed to express their feelings about polluted play areas in
an'essay assignment. They also viewed a series of films designed to increase their awareness of pol-
lution and heard Lynn Malcolm from the Environmental Protection Agency speak on pir pollution.

The fifth graders grew plants in polluted and unpolluted water, the comparative successes of
oN which demonstrated to them The world's dependence on clean water. Field trips to the Summit

County Water Treatment Plant and to SonomProducts' paper recycling department were also part
of the classes' environmental study.

Outcomes

Most students enjoyed cleaning up-their environment and would like to do it again. Another
student clean-ups projected for Wetmore Park.
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4-6

FIFTH GRADERS VISIT THE CAMPBELL SOUP COMPANY

Toledo, Ohio

Objective

The trip was designed to provide the fifth graders with information and insight into the many
facets involvsd in the operation of a large business.

Linkages/ParijtipantS

The Campbell Soup Co., Napoleon,-Ohio

Process

The students, wearing the required hair nets and paper hats, were greeted by Campbell's George
Gubernath, who guided them through the office and computer facilities, the emergency treatment
section, and the locker and time clock areas.

)04
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4-6 )1

Students were able to watch a variety of workers prepare meat and vegetables, process,dcap-
label the products, and lOad the cans for shipment to grocery stores. Safety and health devices, pre-Nt
cautions and regulations were emphasized throughoult the trip.

Campbell personnel also provided the students with information abbut other companies (Swan-
son's, Franco-American, Pepperidge Farm and Lady Godiva Candies) in which they have"investments.

Outcomes

Many follow-up activities-in language arts, scienee.and social studies were related td the field
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FIFTH GRADERS ENJOY APPLYING
OCCUPATIONAL SKILLS

Farmington, Maine

Objectives

To acquaint fifth grade students with occupations in fields related to the subject matter of art,
English, science and social studies, John Backus designed the career education units in Printing,
Electricity and Factory, and Lillian Fidler directed one on Measurement.

Linkages/Participants

The Wilton Times.
The Franklin Journal.
Central Maine Power Co.
Mt. Blue High Schodf*

Process

C: H. Bass Co.
Farmington Shoe.
Wilton Lumber Co'.
Surveyor, chemist, carpenter, dressmaker, nurse, lab technician.

Printing

The overall objective of this unit was to learn how a newspaper is published and the careers
in the field of newspaper printing. With their art teacher, Janice Landry, the students made a galley
complete with letters, printed a verse, and then made block prints.

105

1 411



Jerry qavine, Wilton Times Editor, made two visits to the classroom, first to explain how a news-
.,

paper is mane and second, how a news story is written

Slides borrowed from SAD No. 17 Career Edu tion Program showed the students the actual
printing process. Two students joined a group of si th graders on a mini field trip to the Franklin
Journal where they recorded answers to questions the.class had ondealing with careers in newspaper

printing.

As a final activity the students wrote news articles about the early explorers they were studying

in their social studies.

Electricity

In correlation with a science unit on "Batteries and Bulbs" this class studied the careers that
deal with electricity. Films from Central Maine Power showed how electricity is produced, how
it is used today, and the men who make it all possible. A slide presentation by CMP's school con-
sultant and personnel manager showed the various CMP plants, the jobs found within CMP and

ared the class for a field trip to Wyman Dam. Students that went on a mini field trip to Mt..
Blue chool
their workshop.
and how they rea

owed slides of the wiring of a building being done in the Electricity class in
etermen from CMP finalized the unit by discussing how electricity is measured
the meters.

Factory

Realizing that many people in Wilton depend upon factories for occupations and that social
studies teaches concepts about assembly line, mass production, etc., a unit on a factory's assembly
wasotarted. George Bass, frdm the G. H. Bass Shoe Company spoke to the class about the history
of that Company. He discussed factors that affec( price of the finished product, and explained the
method of production G. H. Bass uses.

Bernard Goding, a retired personnel manager o Farmington Shoe, told the class the qualities
that, he looked for when hiring, and how to go abo applying for a job.

The class decided to establish a bird house fac
bly line and -chose an dwner and foreman. The rem
interview. The owner and foreman hired their crew
was given to the factory by
trying to saw 3/4 inch ply
in a real factory to speed u
tion of a finished product.

ilton Lumber Co., an
od with a handsaw, the
production. For lack o

Measureme

ry. They planned the jobs needed in an assem
ining students either wrote or telephoned for an
n the basis of the interviews. Scrap plywood

students furnished their own hand tools. After
students soon saw the need of mechanization
time, the factory ended without the formula

t

This unit was introduc d by viewing different m ming instruments such as scales, rulers,

clOcl----"--"Ti75kreoeaerreismograp , etc. .Chifdren had an oppo urtity to manipulate and work with these
instruments. The teacher e Phasized the relationship of .th and how math principles had to be
applied when using these instruments.

Resource people visiting the classroom showed how their occupations needed the knowledge of
measuring. They also related to the children "how it felt" to work with these instruments. As a
result of this activity the class became acquainted with many occupation: surveyor, chemist, car
penter, dressmaker, nurse and lab technician.
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THE NUMAN BODY AND HEALTH OCCUPATIONS
/INTEREST FIFTH GRADERS

Farmington, Maine

Objectives

4-6

r.

A unit entitled "The Human Body: Growth, Development and Care" was designed to infuse
occupational information into the curriculum.

Linkages/Participants

Students from the University of MaineFarmington.

Process

Career Education activities were used into a fifth grade science unit on human growth and
development. The class studied body systems, personal care, emergency procedures, foods in cor
relation with a healthy body, and correlation of a healthy body and mind.

MUlti-subject tie-in included math, language arts, social studies and art with science.

Students selected health occupations of intewst and made repyrts. They got their information
from occupational guidance booklets and other reference material. These reports were illustrated
by cut-out pictures or art work. Math was used in keeping records of meals and calories. The pupils
weighed and measured themselves and made charts.

The whole class took the SRA inventory "What I l ike to Do" in order to better understmul
themselves.

College students from the University of Maine Farmington Home F coriomics Department
assisted by presenting lessons on basic foods arid using games to liven the lessons on nutrition.

0
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SIXTH GRADERS PLANT TREES ON SCH001. GROUNDS

Mayetta Elementary School
Mayetta, Kansas

Circumstances

Limited community and student knowledge of tree plaiCting procedures was evidenced by a
barren school yard with no trees and' ery little grass. The tree nursery industry had not been em-
ployed in this small community although there were numerous horticulturists with nursery services
in a nearby city. Through Classroom science studies the students had become awartsgf the need for
ecology development, especially the cultivation of trees, within their community setting.

Objectives

The following objectives were met in the project:

1. To become familiar with the work of a horticulturist.

2. To research the type of plants needed on the school grounds and to decide which trees
were suited for community surroundings.

3. ro cooperate with peers to come to an agreement about buying, planting, and caring for
trees.

4. To order and pay for the needed plants from a nursery.

5. To plant and care for the trees.

Linkages/Participants

Heifner Nursery, Topeka, Kansa.
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Process

To combine an ecology science study with a career study, the teacher of a sixth grade class re-
quested that a tree horticulturist from Heifner Nursery, Topeka, Kansas, visit her classroorri.'The
horticulturist told about his training in horticulture and about his experiences in adapting knowledge
of trees to actual work at the nursery. He discussed ecology and the aesthetic value of trees. He ad-
vised specific trees suited to the locality of the Mayetta Grade School.

To compliment the visit, the students researched and gave reports about trees suited to the area.
The class voted to determine five specific trees to plant on the school grounds and to purchase and
plant those trees. The money to purchase trees was obtained by a class project of selling cupcakes
and pies at ball games over a three month period. The amount of $85 was raised.

The trees were ordered from the Heifner Nur e horticulturist came back to thelclass
to demonstrate how to plant a tree. He assisted members in planting the five treesred bud,
pin oak, flowering crab, willow and sycamore.

The trees were planted in a tree-planting cere e students and teachers of the school
as well as parents and citizens of the community were in i'ed to nly a few, parents attended
the ceremony. These parents expressed concern that not more adults came to the event. All the
grade school children attended and gave full support to caring for the trees.

A plan was devised to assign students to water the trees regularly over the school year and sum-
mer months.

Prblems

1. Students found that the cosof the trees which included the service fee paid to the hor-
ticulturist was higher than the cost of ordering trees from a seed catalog.

2. The money project to purchase trees was handicapped by some parents who would not
contribute cupcakes and/or pies.

3. At first the sixth grade was confronted with indifference on the part of adults and parents
to beautify the school grounds. No one had given attention to ecology in the past. This
may have been because of the economic aspect or a non-concern attitude.

Outcomes

1. Planting and caring for the trees was an interest to all the school children. Learning about
ecology involved the entire student body through their experience of watching the trees
grow.

2. The sixth grade students demonstrated their acquired knowledge of trees by choosing,
ordering, planting, and caring for the five trees.

3. The students realized the value of a horticulturist's assistance in planting trees because the
trees did grow.
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4. The students referred at various times to the job of the horticulturist in relation to their
interest in work and in relation to the care of the trees.

B. All the students cooperated and partiCipated in the choice and planting of trees.

Evaluation
(Pd.

1. Describe occupation and procedure for tree planting . 100% could do this.

v5F

2. Identify trees accordingto their properties and by-products of trees . . 60% could do this.

3. Fill out order blanks for a desired item . . . 90% could do tha

4. Calculate the cost plus-ta-Yrfor each tree . .. 90% could do this.
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11SIXTH GRADERS ENJOY ENVIRONMENTAL CAREER AY

Hilliard, Ohio

Circumstances

4-6

An Environmental Career Day was designated in April at Barnebey Center for sixth grade stu-
dents who had already participated in a five-day resident outdoor education experience there during
the fall. During the five days they had been in close contact'with many workers whose various jobs
contribute to the success of the center's activities, These workers included the camp caretaker, food
service personnel, nurse, Department of Natural Resources employees, and a college professor who
field is environmental education.

Objectives

The goal of this trip was to hear a panel of these workers discuss their jobs.
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Process

Dr. Carl S. Johnson of the Ohio State University pointed out to the stlidents that if one enjoys
being outdoors there are many job opportunities which do not invorve intel.pretative work. Among
those he cited were farming, lumbering, carpentry, road building, landscaping and telephone linesman.
He pointed out, too, that most outdoor work must go on regardless of the weather and that some of
it, for example that of the linesman, maybe most necessary during the worst weather conditions.

Mrs. Judy Howard told the students how she had made interpretive work her avocation. Mrs.
Howard said that at the time in her life when she was making career decisions, "Women's lib had
unfortunately not come into vogue." She said she was told quite frankly that her interest in nature
interpretation was "nice, but no one will hire you." Because of this she studied to become a biology
teacher and pursued nature study as a leisure activity.

She said the way to become knowledgeable about nature is through observation and individual
research to identify and learn More about specimens of interest. Mrs. Howard shared her knowledge

.A.nature as a Volunteer at Blendon Woods Metropolitan Park. , Those boys and girls whom she has
41111ftompanied on the nature trails at Barnebey Center agree that she has become an expert in this field.

The remainder of the day was spent with the students in small groups for field study with visiting
resource people, classroom teachers Anna Norden and Laura Laderach, and principal Robert Searles.
This field trip was made possible by the Career Education Department.
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FIELD TRIPS AND RESOURCE PEOPLE FOR STUDENTS

Donna Groh
Occupational Specialist for Student Services
The School Board of Sbrasota County, Florida
2418 Hatton Street
Sarasota, Florida 33577

Circumstances

Participating businesses are able to work closely with.the school programs in providing needed
career educational experiences in the form of field trips and providing classroom speakers.
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Objectives

To encourage a greater utilization of community resources and to expand student knowledge

of the world of work.

Linkages/Participants.

Five sixth grade classirs from Alta Vista Elementary School.
City Police Station and City Hall.

Process

The sixth grade students of Alta Vista School were studying a unit on City Government. A
series of field trips were arranged in conjunction with this unit. First, the students had a complete
tour of the City Police Station and had an opportunity to become acquainted with many different
employees of the police station. Second, the students were allowed to observe the municipal court
in session: The judge acknowledged the students in the audience and would stop from time to time
to explain the court's actions in various situations. Third, the students had a general tour of City
Hall where they had the opportunity to become acquainted with many different types of people and
their careers. After the general tour the students were taken to the conference room. Volunteers
were selected to represent all the city council persons and a mock town meeting was held. The rest
of the students in the audience raised questions directed to the commissioners.

Outcomes

The students had a much better understanding of
commissioners developed a teaching unit to be used in
tivities, and worksheets.

Evaluation

Government after the tours. e city/
e 6-8 grade level complete with slides,

There no formal evaluation of this activity but the verbal feedback, from teachers, students,
and all city employees was excellent. As a result, several identical tours have been scheduled for other

classes throughout Sarasota County. I
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ELEMENTARY STUDENTS OPERATE
WORLD OF WORK GREENHOUSE

Harbor Heights School
Gig Harbor, Washington

Circumstances

4-6

The World of Work Greenhouse at Harbor Heights School gives about 35 elementary-school
students a year an opportunity to develop horticultural skills, not only to enrich their lifestyles,
homes, and leisure time, but to become equipped for eventual employment in the field of horticul-
ture. By providing a thorough understanding of all components of horticultural occupations, com-
bined with additional experience in marketing aspectsvaf the field, the program gives students skills
with which to make realistic career choices. Gig Harbor is a suburban, middle-class town adjoining
Tacoma, Washington.

Objectives

The major program goal into involve as many K-6 children as possible in greenhouse activities
for both occupational and leisure-time benefits. The basic idea is that the children, in teams, work
on some horticultural project and then sell their plamjto the community. Profits made from the
sales are returned to the Greenhouse to buy more pots, soil, and other materials and equiTent.
Thus, the Greenhouse:sinceits initial funding, ha's become self-supporting (except for utility costs,
which are reimbursed by the school district).

Linkages/Participants

Wright Park Conservatory.
University of Washington Arboretum.
Local florists and gardeners

Process

The greenhouse is located i entral court of the school, very near the entrance to the
sixth-grade classroom. The sta mposed of the teacher, who proposed and developed the pro-
gram, and two other sixth-grade teacherat Harbor Heights School. The school principal, an admin-
istrative assistant, and the Director of Vocational Education forthe school district are also involved
in the project. However, practically speaking, the project appears essentially to be a pne-teacher
operation; with whatever ad hoc additional assistancetiesawmuster from his colleagues.

Before working with the plants, students prepare the greenhouse itself by spreading gravel on
the floor, painting bench*, etc. As the cultivation of a variety of plants begins, dne student assumes
the watering chores for newly propagated plants. Other students assume other responsibilities,

Cuttings from the propaia.tion bench are put into pots, and seedlings are started in small trays.
A green net is placed across the total length of the greenhouse to deflect the sun's rays. Also, a
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shading paint is applied to the outside south wall in May of every year. Panels at the west side of
the greenhouse can be opened during the hot suinmer weather to allow for adequate ventilation, 1\ 6

Tours are conducted of other greRnhouses in tAarea, including Wright Park Conservatory and
the UniVersity of Washington Arboretum greenhouses. Experiments with plantq have been under-
taken: controlling growth with a 11/2-volt battery, injecting hormones into stems, "talking" to the
plants, and experiments with tropism.

The operation uses a fully equipped greenhouse built especially for this project on the school
grounds. The greenhouse itself is made of 2-by-4-foot wood trusses with a fiberglass skin.

Equipment consists of gravel, benches, pots, trays, plants, seeds, simple laboratory equipment,

fertilizers plaan nt foods. The propagatiRg bench along the north wall is heated. A heating system,

connected to p e icate thermostat, keeps the air at a.constant temperature.

An aitegral,part of the program is the management and operation of the greenhouse as if it

were a business. Greenhouse "bonds" are issued, payable on June 1st, with a 10% guaranteed return,
and a bookkeel3ing system has ben -established for recording purchases and sales. Students may pur-
chase plants, but, late in the school year, a public plant sale is also held; its proceeds are used, as
mentioned earlier, to maintain the project.,

lifstory of Facilities Development

The goal of the program was extremely simple and precise and allowed for only one facility op-
tionnamely, to build a greenhouse on the elementary school grounds that would expose children
to both the leisure time and the occupational aspects of horticulture. It was hoped to involve as
many childrerpas possible in the project.

The program was started with the help of an FICU grant of $2,044, provided under Part C of
the Vocational Education Amendments of 1968. Additional monies were provided by the school
district, local sources (including donations), and a grant from the Coordinating Council for Occu-
pational Education. The total cost of building and obtaining equipment, including supplies, for the
program's first year of operation was $3,299.82.

A 10-by-10-foot was originally proposed to the school district, which provided
$2,000 in-funds. When the st e heard of the project, however, it suggested building a 20-by-40-foot
facility that would accommodate more children, and the state,provided an additional $1,500 to make
this possible. Then, a federal employment program provided the project with unemployed carpen-
ters to assist in building the facility. The original total budget was for materials, equipment, and
labor only. The greenhouse is now self-supporting (except for utility ,costs borne by the school dis-
trict) and, mainly, operates from sales$300, for example, Fast year. Its budget is clearly separable

from the total school budget.

The green4ouse was also designed to promote a good relationship between the children and the
c%mmunity. Children sell plants, and community people provide materi s such as pots. In addition,
th project maintains good rapport with local florists and gardeners so thes people will not feel
threatened bx competition with their own businesses. In fact, local flori and gardeners are oc-

casionally asked to help with the greenhouse project by giving advice o demonstrations.

To establish the greenhouse, Certain exya materials and equipmeht were needed, such as soil,
fertilizers, pruning tools, knives for making cuttings, insecticides, wood-preservative paints, galvaniz-

ing paints,,. and-pots.
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The original plan for the greenhouse came from a magazine given to the project by a greenhouse
manager who had been re amended by the'stEtte and who had developed a good reputation working
with high schools and community colleges to develop horticultural programs. The facility plan pro-
vided by this greenpouse manager has been originally used by an eastern university. The manager
also occasionally supervised the two carpenters, recruited from the federal employment program
(PEP) alluded to earlier, to help construct the greenhouse. The school district maintenance super-
visor ordered all the necessary materials for building the faiility, such as,gravel, benches, pots, tray's,
plants, seeds, simple laboratory equipment, fertilizers, plant food, a heating system, and a thermostat.

The project staff suggests t t anyone adopting this type of plan always contact (as it did) thi
State Department of Education nii-Career Education Department and try to locate some individual,' 4
interested and knowledgeable about hofticulture or agriculture, who cqn recommend a greenhouse'
designer. The staff also actively invites requests for its blueprint and Ooject description, which in-
cludes a list of materials. Alaska, Nova Scotia, California, and other districts in the State of ashjingtoh,
have already'requested and received these documents.

Problems

In terms of facility de(relopment, the staff has no special problems. Their advice to someone
trying to do the same thing is to: (1) take into consideration, in budgeting, certain "unforeseeir
items, such as drainage and gravel, small equipment, initial outlay of soil (this particular project
went into debt over this item), fertilizer, and bench construction, and (relatedly); (2) enlist the as-
sistance of an expert who is knowledgeable about the costs of constructing greenhouses.

OutcoMes

The project staff feels that the greenhouse is a huge success. The local newspapers run many
articles about it and advertise its plant sales.' Many community people came to the last sale and
bought plants. The program would be even better, in the sense of serving more children and differ-
ent groups at different times, if'there were more adequate staffing and more space. Currently, only 1-c-Li

one teacher has primary responsibility for the greenhouse, and only 50 students participate: r25 es-
pecially interested 5th-6th grad(rs participate all year, and an additional 25 students are inVolved,
sporadically', as extra staff timelecomes available. Classes are kept sufficiently small (about 10)oto__
allow for adequate individual attention.

oen

The local high school has just built its own greenhouse, and joject staff hope eventually to
establish a coordinated -12 prdgram.

(Reprinted from Facilities Handbook for Career Education, NIE Papers in Education and Work:
No. 2, by William B. Gill and Ann W. Luke. Publ. byWashington, D.C. 20208: 'U.S. Department
of Health, Education and Welfare, October 1976.)
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STUDENTS ORGANIZE BOOK FAIR.

Hilliard, Ohio

Objeictives
(

4-6

Skill area objectives encompassed in this project were many: §pelling, English, and handwriting
(letters of intent for the project to each teacher and class), printing and advertising (poster making
and movie critiques), assignments and responsibilities for specific duties (each student daily checked
a room for books brought inkept ids), math skills, planning work schedules, group-work be-
havior, cooPeration, and correlation Ongoing English studies.

Process

A parade of cartoon characters was developed two weeks before the fair to promote and re-
mind people about the upcoming book fair. This activity required each student to decide on a
character, to develop the idea, to cooperate with parents in obtaining a costume, and to wear it on
a specific day.

The entire class sorted all of the books based on their condition and then divided into working
groups for taping, glOing, making new covers and sorting by sizes.

The group discussed various prices for the books and agreed on a scale which was then used
'during threerclass periods for pricing of the books. Students calculated the approximate profit they
could anticipate based on the number of books turned in multiplied by an average price.

Students realized their good fortune in not having to pay for rent, salaries, insurance, equip-
ment or supplies. All necessary materials were donated. They decided that what money they earned
would be used to pay their expenses for the Camp Ohio Outdoor Education experience the follow-
Rig year. -

As the tinie drew nearer for the book fair decisions by the group were made as to scheduling,
.gpards, money changer, cashiers, salesmen and assistants to lower grade students. Interesting ques-
tiohs were brought up and discussed as to how they should work with the younger students*. 'Ex-

,cellent insight was shown as they brottght up such points as finding out the students' names, their
"likes and interests and amount of money they had to spend.

. At the conclusion of the all-day fair, the money was counted, grouped, put into. money rolls
ind turned into the office to be credited for Camp Ohio expenses.
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SIXTH GRADERS MAKE "WARM FUZ YS"

Hilliard, Ohio

Objectives

Studpnts undertook a project, correlated with mathematics and career education, designed to
teach them the value of being able to measure, estimate, handle mcrney, and keep accurate accounts.

Linkages/Participants

The Anthony Thomas Candy Company.

Process

Students, with the help of the Scioto-Darby Career Education Department, established an
assembly line in the classroom to manufacture "warm fuzzys."

To help the students understand different workers and the p esses involved in an assembly
line, the class arranged a visit to the Anthony Thomas Candy Corr any.

Outcomes

_ Students improved their math ;kills and practiced selling skills in marketing their product at
the PTO Flea Market. Thy profit from the project was proudly presented to representatives of
Avery's PTO.
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STUDENTS SELL CANDY TO FINANCE CAMPOUT'

Hilliard, Ohio

Circumstances

4i J

Hilliard sixth graders; enjoy a four-day campout at Camp Wilkon, near Bellefontaine, in the
fall of the year. The-outdoor learning experience inclUdes basic reading, math, science and social
studies as they apply to the study of nature.

Objectives

The students themselves earn the major part of the cost of the trip by selling candy in the com-
munity. The PTO provides some financial assistance.

Process or
Six teachers supervise the camp and one serves as camp director. Bus transportation is pro-

vided by the school.
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STUDENTS USE MORSE CODE

Defiance, Ohio

4-6

Objectives

Having studied Morse Code, a sixt grade class invited a radio oPe;''ator to school to provide them
w.kth an opportunity to use their newly learned skills and to.acquaint them with other aspects of
radio communication.

.kgrt4IL
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Linkages/Participants

A ham radio operator.

Process

Mr. Ed Ballard of Central Foundry visited with science students to demonstrate what is involved
in being a ham radio operator. The children actually decoded messages in Morse Code, since they
had been studying the code in a unit on electronics. Mr. Ballard pointed out that most ham operators
do this-as a hobby and that it is a means of communicating with people in very isolated places where -
no other messages can reach.

Mr. Ballard invited the students to visit hLtagaimitting station in Ney, Ohio. This turned out
to be a "hands-on" sending'and receiving of messages.

tiv ity designed by Dave campbell and Gretchen Dverk.)
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SIXTH GRADE MANUFACTURES "DISCO DUCK"

Toledo, Ohio

Circumstances

4-6

A sixth grade boy, after seeing a marionette for sale at a Toledo shopping mall, designed and
constructed a similar puppet and took it to school. His class and teacher decided to manufacture
similar puppets, naming their product the "Disco Duck."

Objectives

Forming a company, raising operating hinds, and manufacturing and selling a product were ac-
tivities designed to give sixth grader's an insight into the operations of business, industry and labor.
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Linkages/Participants

Mini-grant funds from the Toledo Career Development Program.

Process

The class set up a manufacturing company and sold stock to raise operating funds. Styrofoam,'
feathers and string were the principle materials from which the puppets were made. Part of the
money to purchase these materials was obtained from a mini-grant fund.

An assembly line was set up and students assumed the roles of production workers, supervisory
t rsonnel, bookkeepers, and salesmen.

Outcomes

The first run of 30 disco ducks was an immediate sellout. The company planned a second pro-
duction schedule in time to have disco ducks ready for spring sales.
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SIXTH GIIIADERS EXPLORE THE WORLD OF WORK

Farmington, Maine

4-6

Objectives

"Exploring the World *Work" was a unit designed to offer students a number of opportunities
to explore many career choices and to gain an understanding of the world of work.

Linkages/Participants

Parents of Students.
Career Education Staff.
School Janitor.
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Process

A letter designed by the teacher sent home to the parents explained t4projectto them and
at the same time requested their assistance. Most parents were willing to share their occupations-
with the class, either at their respective work sites or in the classroom.

Students, in groups of four or less, were able to observe three different work sites. As a result
of these mini-trips, the students became aware of their parents' careers, interests, and hobbies; they
learned the technique of interviewing; they became aware of the "world of work"; they improved
upon their communication skills.

4.

Since carpentry was an occupation that interested most males, each boy had an opportunity to
experience "the feeling of being &carpenter." With the assistance of Career Education staff and

/janitor, each boy constructed a birdhouse. Girls too, were anxious to construct something. With
their varied sewing skills, the girls made bean tags for distribution to children in th'e local Head-
Start Program.

Outco es

4."

Par is as resource persons and field trip hosts expanded the students' knowledge of occupations
in the co munity. The "hands-on" activities Made them aware of their ability to work together pro-
ductive y. Their finished products gave them a just feeling of self-worth.
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SIXTH GRADERS DESIGN MODEL COMMUNITY

Farmington, Maine

Objectives

4-6

The 6th grade English classes of Wilton Academy developed a plan to provide a career aware-
ness experience through the design of a model community.

Linkages/Participants

In planning their model community, students made field trips to:

Classrooms and shops at Mt. Blue High School.
Primary and Central Schools.
Fox and Hounds Restaurant.
The Franklin Journal.
County Jail and Sheriff's Office.

Process

Livermore Falls RP11er Rink.
A local beauty shop.
Depositor's Trust Co.
Bass Shoe Co.
A local veterinarian.

Students studied the factors associated with planning and designing a model community.
Ecological factors such as size, population, zoning and polution control were considered.

The pupils drew up plans for their towns. They identified industries, careers, governmental
services and recreational areas desired.

Other activities included holding town elections and court sessions, blueprint making; creative
writing assignments, role-playing, making a town newspaper, model building and photography proj-
ects.

Outcomes

Student awareness of the structure and interaction of a community and the many occupations
required for its operation, was greatly increased by the model community project.
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SIXTH GRADE COURSE CHALLENGES SEX BARRIERS

Farmington, Maine

Circumstances

4-6

Many jobs in our society have artificial "male" or "female" labels. Betsy Bulmer's sixth grade
course in family living is designed to eradicate these distinctions.

Objectives

The unit is designed to demonstrate to the students that both men and women can adequately
perform many of the same tasks and can function equally in many of the same careers.

Process

Students consider the personal qualifications required for given careers. Then in small groups
they debate the issue, "Are Men (Women) Better Qualified for Selected Careers?"

"Hands-on'i experiences make this unit appealing and meaningful to the students. They share
in-class laboratory experiepces and work cooperatively in teams. For example, they have prepared
and served hors d'oeurves and punch, using an assembly line procedure and skills appropriate to the
task. It was evident that boys and girls could equally perform this activity.

Other activities that obliterate distinctions between male and female competence include main-
tenance work on a car, sewing on a button, sectioning an orange and lifting a box.

Outcomes

The students enjoy the family living course and display obvious changes in attitude toward each
other. A sque dance highlights the end of the unit.
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STUDENTS HOLD PHOTOGRAPHY CONTEST

Defiance,. Ohio

Objectives

MIDDLE
SCHOOL

Sixth grade middle school classes incorporated a unit on photography into their reading pro-
gram to learn the processes of photography and to increase their awareness of their environment
by taking pictures.

Linkages/Participants

Hoffman Photography.

Process

Stidents studied photography and organized a contest among members of the sixth grade
classes. They visited Hoffman Photography as a career orientation element to learn about the occu-
pation of photogripher and various jobs in the studio. They took pictures of scenery and people
to enter into the contest, which involved development of self and decision-making.

(Activity designed by Sandy Beard and Sheryl McCoy.)
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PROFITABLE HOBBIES DISCUSSED

Stow, Ohio

Objectives

MIDDLE
SCHOOL

1Fourth, fifth and sixth grade students om Stow's six elementary schools are participating in
a program sponsored by Career Education that is designed to show the children that hobbies are
fun and that some people's hobbies can become profitable occupations.
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Process

The career-oriented program is called "Avocations That Can Be Vocations." In this program
several students from grades four through six in all the elementary schools are involved in demon-
strations of hobbies and participate in activities connected with these hobbies.

One resource person talked about her hobby of making corn husk dolls. She demonstrated
how to construct the dolls and told how to sell dolls.

Another spoke on her hobby of Sumi art, an ancient Japanese style of painting.
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FOURTH AND FIFTH GRADES STUDY THE TELEPHONE

V

Objectives

Farmington, Maine

MIDDLE
SCHOOL

To improve telephone manners, to learn how a telephone works; and to learn about the careers
surrounding the telephone were the objectives of this unit.

Linkages/Participants

New England Telephone and Telegraph.

Process

Materials available through the New England Telephone and Telegraph were used to help ac-
complish these objectives. Reso5rces included a tele-trainer (a device to simulate phoning), posters,
filmstrips, and sound film. The movies and filmstrips showed various jobs in a phone company. An
operator from the Waterville phone office visited the classroom, showed the students some of the
materials she works with, and explained her job.
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The children also studied the history of communications. Oral and written work in language arts
was related to the study as students investigated cat( involved with telephone service, e.g., installer,
wireman, operator, electrical engineer. They learned hog. sound is transmitted in their science classes.

They enjoyed doing impersdnations and role-pl.sing emergency calls.
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STUDENTS SPIN FIBERS INTO STRING

Stow, Ohio

Circumstances

MIDDLE
SCHOOL

Thirty members of the fourth, fifth, and sixth grades at Highland and Indian Trail elementary
schools were treated to a spinning demonstration.

tS

Process

The demonstration, which was sponsored by Stow City Schools' Career Education program and
librarians, was given by Shirley Goebelbecker, a teacher at Woodland and Fishcreek schools. Ms.
Goebelbecker has been-spinning fibers4or the past seven years and has been teaching since 1972.

The presentation began with the students comparing different types of fibers. Ms. Goebelbecker
then explained to the students how to construct a spindle in order to make their own string. The
children, using a potato and a pencil, constructed their oyM spindles and began spinning string.

"The real value in something like this is to take raw material and then be able to turn it into
something functional," said Ms. Goebelbecker.
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AP'

ENVIRONMENT, COMMUNICATIONS AND INDUSTRY

Defiance, Ohio

Objectives

MIDDLE
SCI-100L

The Defiance City Schools actively foster career development by making students aware of
the wide range of occupations available to,4hem. Some sample activities at the Middle School level
illustrate the process-of the effective program.

Process

Middle School classes have developed an outstanding program related to Camp Palmer. The
program includes discussion with a professional forester, as well as other professional outdoorsmen.
Speakers visited classes conducted at Camp Palmer. Careers related to these outdoor experiences
were discussed throughout the program.

Other classes developed a weekly radio broadcast heard throughout the Middle School. Stu-
dents volunteered to act as broadcasters, newswriters, and reporters. Special research topics were
also deyeloped by students.

Middle School classes published a school newspaper during the yearcirculation more than 600.
The students took part in the writing of news and feature articles, and saw them develop from the
original idea to the final printed product.

Industries of Ohio and their related careers were studied in an independent research project in
social studies. Jobs related to various careers in the Buckeye State were studied by interested stu-
dents.

(Activity designed by Scheila BurnsideendWiliam Moes.)
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MIDDLE
SCHOOL

AN ECONOMY ALL THEIR OWN .

By Robert A. Foster of the Editorial Staff

RUTLAND Things haven't been the same in Rutland since they introduced the Thaler System
at Naquag Elementary School.

N'Owadays a'12-Year-old is likely to grab the stock listings away from Dad at the breakfast-table.
And if Dad drops in at school to ask principal Charles G. Varjian what it's all about, he may find his
son shining the principal's shoes.

Not to worry. A good many Naquag pupils check stock prices daily because they have "invested".
"their "earnings" from "jobs" or small businesses they operate at school. A fudge shop, perhaps, or
record rentals, or epaper weight factoryor a shoe shine service.

The Thaler System is a kind of teaching toolan elaborate miniature economy in which three
quarters of Naquag's 5th, 6th, 7th and 8th graders voluntarily participate. It started three years ago
in one teacher's cldIsSes,--Now 300 students take part so enthusiastically that some have even robbed
the system's bank, andiNaquag's miniature economy is beginning to attract national interest.

The system is named for its ay money medium of exchange. 'Thaler" is a German word from
which "dollar" is rdeived.

E ..-".

.About 150 Naquag pupils earn Thalers through "public service" jobsdoing school chores for
teachers, thelibrrian, office workers or the maintenance staff. They must submit formal applica-
tions, with references, to get these jobs. And sometimes, like the boy who forgot his task of raising

, and lowering the flag in front of the school each day, they get fired.

SMALL BUSINESSES

The teedherthave been able to think up only enough "jobs" for about half the Thaler students.
So many rely for their "incomes " upon private enterprise. They take out 'patents" or "licenses"
to operate the many small businesses that flourish during recess in a section of the corridor that has
come, to be known as Naqu Mall.

Thejob-holders punch in and out on a real time clock donated by a parent. They earn a Thaler
a minute; or,in.the case of the most responsible jobs, 250 or more Thalers a week. Unlike the small
business operators, they get their ihalers in the form of "checks" that show deductions for "taxes"
andF"social security." -

At a pupil-run "bank," they can deposit their checks at interest of 5 per cent a month or "cash"
them for paper Thalerssmall bills resembling Monopoly money.

With these Thalers the students can buy snacks or pay for any of the services or hand-made
merchandise offered along Naquag Mall. They can buy the school paper. Or they can purchase
tickets to use the "Big Chute" snow slide behind the school or to attend occasional musical events
given by fellow students.
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THE MARKET

The youngsters may also invest in the pupil-run "stock market." Share price listings from the
Worcester Telegram are posted at the market window. Over-the-counter issues are most popular.
Through wise investment, one girl managed to run up her savings to 5,000 Thalefs last year.

The Thaler system has reduced truancy and brought a lively new spirit to Naquag.. But its basic
purpose is to teach the youngsters the rudiments of the American business systemthe value of
work, dependability, good references, enterprise, savings, budgeting and wise spending and invest-
ment. It allows them to learn from mistakes. And it gives them incentive to, learn more iT1 class about
everything from percentages and spelling to the-Social Security system and corporate finance.

Near the end of the school year, the students who have saved get their Thalers from the bank
and the stock market, and "Social Security" pays everybody their "retirement benefits." Then
the school holds an auction at which all Thalers are spent on food and a variety of other goods and
services donated by parents, teachers, the School Committee and a community organization, Friends
of Rutland Education.

COPYRIGHTED SYSTEM

The Thaler System is the brainchild of Barry Grove, a science and math teacher who came to
Naquag from Marylandsin 1973. He used Thalers at first only in his own classes. Their success in
motivating students and teaching them things they couldn't get from books alone drew Varjian's
attention and led to school-wide adoption of a limited version of the system. It has beettevolving
ever since.

Grove has copyrighted the system. He taught two graduate courses in how to operate it at
Worcester State College last year under auspices of the Economic Education Council of Massachusetts.
Last spring his work with the Thaler System helped win 'him the principalship of an elementary school
in Gilman, Vt. He is now introducing the Thaler System there with the help of a $1,500 federal grant.

Varjian saV'Naquagimay soon set up a ".foreign exchange system" with Grove's Vermont school.
Meanwhile, Naquag's Tha4er System has drawn attention from a new quarter. The nation's biggest
securities brokerage house, Merrill Lynch Pierce Fenner & Smith, wants to promote Thaler for use
in schools all over the country. Grove and Varjian have not yet acted on the proposal.

THE SUPERVISORS

Twelve teachers now supervise the various aspects of Thaler at Naquag. One manages the pay-
roll operation, another the legal system, others employment, licenses and patents, food sates, the
school newspapers and the Student Council. Math teacher, William S. Brooks III, who directs the
bank and stock exchange, has also taken over Grove's Thaler courses at Worcester State. He expects
that other schools in the Worcester area may soon introduce Thaler.

The evolution of the system at Naquag has not been without growing pains. At first the teachers
didn't fully understand that Thaler bills were as valuable as real money to the students. There were
several bank robberies. Once a group of youngsters unscrewed the hinges from the box where the
Thalers were kept and made off with the whole "gross school product" in.one heist.

There have been no more bank robberies since a parent donated a steel safe with a combination
lock. But a new threat to the economy arose when students learned to counterfeit Thalers. The
school.had to start printing the bills on both sides of special paper.
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The printing is now paid for with $200 of an annual $600 appropriation from the Rutland
School Committee. The other $400 goes into buying food for occasional Thaler sales and for the
year-end auction.

One year Naquag suffered rampant inflation. The price of popcorn rose from 5 to 5,000 Thalers

a bag, but now the teachers have learned to control inflation much as the Federal Reserve Board does
for the nation as a wholeby regulation of the Thaler` supply.f

Every once in a while the Thaler legal system has faced challenges. Once a student guitarist
who gave rock concerts for Thalers skippid out on a concert date after his promoters had sold tickets.
The promoters sued him. He wound up under court order to give three free rock concerts.

Even teachers sometimes run afoul of the law at Naquag. A boy who came to class without a
pencil one day appealed to his teacher. Instead of just giving him a pencil, she sold him one for

jhalers, thinking she was teaching him a lesson. But Naquag Mall's licensed pencil merchant got
`hvvind of the deal and sued the teacher for infringing on his license.

0111,
Now that the Thaler System is here, things may ne r be the same againat Naquag, at the

elemehtary school in Gilman, Vt., awl possibly at many .ore schools.

For more information on the Thaler System, cont

Barry Grove
Principal
LunenburgGilman Schools
Gilman, Vt. 05904

(Reprinted from the Worcester Telegarm, Worcester, Mass., Nov. 18, 1976.)
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MIDDLE SCHOOL EXPLORES WORK AND
LEISURE ACTIVITIES

Defiance, Ohio

Ob Actives

I MIDDLE
SCHOOL

Middle School students in Defiance are provided with many "hands-on" activities and resource
persons from the community to give them practice in occupational and leisure skills and to inform
them of the many available careers and recreational activities.

Process

Short descriptions of work and leisure activities explored by the students follow:

CERAMICS

Middle sciol pupils made ceramics items with the help of a resource person. They learned -
about materials, tools, and the history of ceramics. Various methods of making simple, original
pieces of ceramic were employed. The pupils made and worked with clay, glazes, and enjoyed pro-
ducing original creations.

(Activity a4kned by Wanda Aschemeir and Jack Crosley.)

GUEST SPEAKERS

One Middle School class is enjoying weekly guest speakers who discuss their jobs. They in-
clude a job description, necessary training, salary, characteristics of good workers, equipment they
use, and how they feel about their jobs.

Students are compiling this information and putting it in booklet form.

(Activity designed by Susan Hanenkrath and James Adams.)

CHRISTMAS SHOPPE

Students found that working and learning can be fun when they participated in a Christmas
Shoppe in their classrooms at Middle School. They-planned the projects, purchased and collected
the materials, and made all the gifts for the shoppe.

Important things learned include: adver g (four types), practical math experiences, social
relationships (group work and team effort), readi g and following directions, art and creative skills,
experimentation, exploring, and trial-and-error methods.

This correlated with the regular class curriculum; about an hour and a half each day was related
to career development.

(Activity designed by Wanda Aschemeir and Jack Crosley.)
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MINI COURSES

Children are being given basic instructions in beginning typing in a mini course at Middle School.
They have learned ,finger placement, concentrating on the "home row" keys, and how to care for the
typewriter. Discussion of the advantages of a typewritten paper or letter was held. Children are given'
class drills and then are allowed to use machines for practice whenever they have a study period.

Twenty other mini courses for fifth and sixth graders cover such subjects as furniture refinishing,
needlework, woodworking, and photography. _Students and teachers are extremely enthusiastic about
their experiences.

Th courses last for four weeks and provide Abe students with varied career development expe-
riences. They also serve to expose the students to activities that could be used as either a source of
incomebr as a source of leisure-time pleasure.

..,
CAREER
EMPHASIS LINKAGES SERVICES ,

PROVIDED
FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Agriculture & Natural Parents & Other Curriculum Attitudes & Values Full Time
Resources Individuals Enrichment Decision Making Part Time

Business & Office Spegykers Economic Under-
Communications

Media
E ipment
Provision

standibg,
Interpersonal

Consumer & Handson Relations
Homemaking Exreriences Leisure

Construction Rdte Models Self Concept
Environmental Control ,

Fine Arts &
Humanities ,A

Health
Hospitality &
Recreation

Manufactur-mg
Marine Sciences ..

Marketing &
Distribution

Personal Services
Public Service
Transportation

MIDDLE SCHOOL STUDENTS SPEND DAY ON THE JOB

Seminole Middle School
Broward County, Florida

Circumstances

MIDDLE
SCHOOL

The vocational contract program was developed as part of the Pupil Personnel Services in the
Middle School, Florida Department of EducatiOn, Tallahassee, Florida.

132



The program is designed to provide students with knowledge of and exposure to the world of
work.

Linkages/Participants

Counselor.
Occupational Specialist.
Area Employers.

Process

To participate in the program, students are required to submit an application, be interviewed,
and take part in a role-play activity with a counselor or occupational specialist. After that degree of
commitment has been made by the student, an individual contract related to the student's area of
interest is developed.

The student then investigates the job field with regard to its general characteristics, necessary
training anckqualifications, salary range, current and projected availability of jobs and prospects for
advancement. The student then spends a day "on the job" and evaluates his information and expe-
rience.

Outcomes

Young students gain knowledge of various jobs and their awareness both expands and limits
their personal options in terms of suitability.
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SPECIAL EDUCATION CLASSES STUDY CAREERS

Defiance, Ohid

Objectives

SPECIAL
EDUCATION
K-8

To provide students in special education classes with an awareness of various occupations and
the skills they require, career Rducation activities are incorporated in the curriculum.

Procestt.

Examples of activities that expand the awareness of careers for students in special education
classes follow:

TELEPHONE

Trainer phones were obtained by Career Development and delivered to Mrs. Lloyd's room.
Children made use of these phones in connection with the community newspaper and the classified
ads, developing a way to help themselves. They learned how to make emergency calls, and those with
serious speech defects learned they could spell, over a phone and be better understood. They also
were educated on the many uses of a phone and reasons for talking on the phone. The individual,
the environment, decision-making, training and education were all areas used to develop a successful
"self" in applying correct responses.

(Activity designed by Helen Lloyd.)

TOKEN SYSTEM

A token system of payment for classroom performance has proved successful and has been a
valuable aid for good work habits, p4comptness, achieving completion of tasks, correct work sheets,
neatness in grooming, and a pride in successful accomplishments. The children are paid with plastic
chips. They may spend all or part of their tokens at the end of the school day in their own store.
If they choose to save their chips, they earn one interest chip for every 10 they save. They may buy
small toys, books, grooming items, or gift items for other family members. There is also a rental
system, the child may choose to play with certain toys in the room for a specified amount of time.
Or they may buy positions such as line leader for a week or teacher's helper for a week. Our prin-
cipal and the teacher are also "for sale." They will take the child to Peppermint Patti's for a treat,
or to McDonald's or Burger Chef. Once the teacher had a request for a steak dinnerand the child
got it. This token system encompasses many areas in career educationworld of work, economics,
self, education and training.

(Activity designed by Beck Dysert.)

FOODS

The childreh-participated in a combined unit on nutrition. The children studied the various
foods in the four `food groups, and were able to select which foods were suitable for breakfast, lunch
and dinner. Oatmeal and toast were popular choice for breakfast; while turkey and all the trimmings
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were chosen for the Thanksgiving dinner. A field trip to Chief's Supermarket and Village Inn high-
lighted the unit.

(Activity designed by Karen Stern and Chris Wahl.)

ECONOMICS

A special education class at Defiance Middle School, under the direction El", Mrs. Helen Lloyd,
.was jarganized as a community which is called Smileville. The city emplavis s were elected on elec-
tion day.

The young citizens of Smileville requested a loan from the Career, Development Office to have
a Christmas ShopSmileville Craft Shop. This request was made through an actual business meeting
held in the classroom f r all parties involved. The project includes the production of three articles:
(1) Pins made frdm ey glass lens, (2) shrink art projects, and (3) candle and pencil holders made
from wooden leftover an industrial arts class.

The articles cost $.50-$1.00. Mini factories were set up in the classroom. Some projects were
counted as piece work thus creating a desire for pride in doing a job well.

The developmental areas emphasized were: Selfto show self worth and belief in oneself;
Decision-Makingchoosing projects they felt they could do well; Education and Trainingpreparing
for a possible life work that may be similar and experiencing what is involved in various employment
areas; Economicsplanning of salaries, expenses, etc.; World of Workrunning the factories and
planning a similar-to-life situation and establishing production lines; Individual and Environment
realizing their abilities, learning where they can get supplies and sell their products; Employability
and Work Adjustmentdiscussing individual assets and what each will be best suited to do as "on
the job" workersand demonstrating responsibility and the ability to work together.

(Attivity designed by Helen Lloyd.)

BAKING

Studentsvisited Brown's Bakery to see how bread, rolls and buns are made. They watched the
process from beginning to end, including preparation for marketing the products.

Studerus also had the opportunity to see the number of people and variety of jobs involved in
this complex operation,

(Activity designed bi$ Jan Furras.)

ART

An enjoyable activity was providing decorations for the windows of the Tastee Freeze Restaurant
in Defiance. This activity kept the children busy around St. Patrick's Day, Their shamrocks and lep
rachauns were.displayed in the windows. Focus was on the individual and his environment.

(Activity designwi by Chris Wahl.)



TRANSPORTATION

In a unit on transportation, students explored alternative methods of transportation. Resource
speakers, a train trip and field trip to the airport,were high points in this unit.

(Activity designed by Chris Wahl.)

6L! GROOMING

Special Education classes studied the fundamentals of good grooming. A dental hygienist visited
the boys and girls and demonstrated the proper way to brush and floss their teeth. The students also
learned how to wash and dry their own clothes at a local laundrornat. The favorite activity during
the unit was a visit from a barber for the boys and a trip to the "Beautique" for the girls where they
had their hair washed and blown dry.

(Activity designed by Karen Stern and Chris Wahl.)

CB RADIO

A boy's dad tells students about his job as a truck driver. Mr. Dave Whitmore brought in his
CB equipment and a trucker pal to explain his job as a trucker.

He demonstrated his CB, told how he became an interstate driver;told all the pros and cons of
his job. He left the students with many souvenirs such as a trucker's log sheet which was used for
math and a CB language sheet which was used for reading.

The class made experience charts and bulletin board displays on his talk for open house.

(Activity designed by Helen Lloyd.)

MONEY

Children participated in a unit on money. The children first learned to recognize and know the
values of coins. Next they practiCed making various amounts of money up to a dollar. As a final
project, they brought in empty food containers, made prices for their containers and practiced play-
ing store, using real money lent to them by Career Development.

This-unit allowed the class to have real, firsthand experiences with the use of money. It also
helped them realize that one must have some skills when working with money to handle a job, go
to the store, make purchases, and know when not to expect change.

(Activity designed by Karen Stern.)

ECONOMICS

Special Education teacher, Mrs. Lloyd, describes her successful economics program: "We
worked with Bowling Green State University's Economics Adventure TV Program. I put the knowl-
edge I gained there into my special education class."

We gained a knowledge of economics in our own world and gained in vocabulary such words as
bartering, trading, specialization, loan, interest, decision, consumption, investment, inflation, defla-
tion, consumers, producers, etc.
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We made a complete set of shrink art characters from the TV show and sold them to Career
Development and to students in the Middle School. Commissions were paid to students.

A boy named 'Celio' designed 'Celios' to be used as our money for our medium of exchange.
We earn 'Cellos' by reading newspaper articles from the Crescent.News. If we need no help, we can
earn as much as three Celios per article. If help is needed, maybe we.can earn just one Celio.

Every two weeks we have a store that opens in our classroom and we can purchase various
items with our Cellos. The boys and girls have learned how to borrow and how impgitant it is to
keep the note signed by the borrower. They have learned that some pay back their loans quickly,
others are not good for credit risks.

Sometimes we open a 10-minute 'bartering time'. Here we have learned that some make money
on what they have bought; some are foolish and lose money by selling at a lesser prices Discussions
follow the bartering sessions to talk over our results. In using Celios, some have learned to save and
have more cash on hand for bigger items; some have learned to charge interest and make money on
their loan.

The boys and girls made charts of their own 'self images' and listed what they could produce
and what they consumed.

Cdf tiers were studied. Various occupations were discussed and we posted pictures of uniforms
for special job,:

We called in parents to tell us about their jobs.

We have a huge scrapbook that lists all of our knowledges concerning economics. We have all
worked in it and continue to do so.

In our huge book on economics we have the only detailed procedures that have taken place
since the beginning of the greenhouse. We have the dates above each day of progress and what ac-
tually took place, We talked to the workers and have a vast knowledge of names of tools used, etc.

e.

UIII room is still run as a community with community helpers as in a city situation. We sign in
each morning and sign out each night on time cards. Our math is based on days we work; and if we
sign in or out incorrectly, we lose pay.

We ran two factories, a shrink art factory and a pin factory. Work was done both individually
and by a production line. Commissions were given, top sales bonuses, etc.

Puppets were made, and a puppet production was given for a high school speech and drama
class.

(Activity designed by Helen Lloyd.)
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CAREER MINI UNITS HIGHLIGHT SPECIAL EDUCATION

Farmington, Maine

Objectives

SPECIAL
EDUCATION
K-6

Primary special classes in Farmington use many mini career education units to provide valuable
real-world learning experiences for the children.

Process

In a unit of fire prevention, the students learned the location of the local fire station, duties
of firemen, ways to Prevent fires and how to report a fire. Activities included a trip to the local fire
station, viewing filmstrips on fire prevention and the job of a fireman. The children also role-played
reporting a fire. A "hands-on" activity was the making of small models of firemen with the telephone
number of the local department on the hat to be kept near their home telephbnes. The assistant fire
chief in Wilton spoke_to the children.

In a unit of "federal and:state,government," the pupils learned about officials at both levels of
government, how they are chosen, and some basic ideas about laws and governmental jurisdiction.
The,children role-played and made up games with questions pertaining to government. The highlight
of this unit was afield trip to Augusta to visit the House, Senate and the Blaine House.

This unit centered on teaching the students h.cw to plant and care for small gardens. The child-
ren learned how seeds develop and the effect of tenterature, light and climate on plant growth.
The class made charts. on tools, types of plants grown in this area, seed development, and various
stages of plant growth. The class planted various kinds of seed, experimented with a gro-light, sun-
light and dark, and eventually transplanted some of their plants in the school yard.

Other units designed for Primary Special Class use include:

Individual Jobs within the Classroom.
Industry and Career Opportunities in Maine.
How We Get Maple SyrUp.

Community Helpers.
Occupation of Parents.
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GESTETNER MACHINES HELP K-6 KIDS
LEAN/ABOUT PUBLISHING

Gestetner Corporation
Gestetner Park
Yonkers, New York 10703
G.S. Barnett
(914) 968-6666

Circumstances

MISC.
K--6

In 1969 the first Career Awareness pilot program in the U.S. was introduced in five elementary
schools of the New York City Board of Education by the Industrial Arts Bureau. Initially designated
as the Communications Workshop, the program later became known as the.Publishing Activities
Concept (PAC). This program motivates learning and establishes in the children's minds reasons for
reading, writing and performing all related functions required to publish their own writing and art
work. Says Herb Siegel, Director of the IA Bureau, "Children an try out many rolesillustrator,
layout artist, paste-up compositor, machine operator, writer, Mitor. Such experiences open their
eyes to new career opportunities." Interdisciplinary involvements with other subject areas are um.
limited.

Objectives

Basic graphic arts concepts and practices, which include preparing copy,diting, proofreading,
layout, printing, making stencils, stencil dLiplicating, folding and binding are explored. Prior to
"hands-on" activities, a variety of subjects, such as consumereducation, career awareness, current
events, short stories, poetry, space exploration and mathematical puzzles, are discussed with the
class. This interdisciplinary-approach gives students material to use in their writing and encourages
reading.

The class is then engaged in res arch and gathering of material for publication using newspapers,
magazines and other resources. Pictur , nique lettering, symbols, captions and paragraph heads
may be cut out and ised for copy paste- p. The teacher reviews the written work, correcting spelling,
grammar, punctuation an they pertinent matters. In PAC the students prepare the paste-up by ar-
ranging copy, drawings, headlines and other material in accordance with the format they select for
the publication, using the same techniques employed in the production of professional publications,
but supervised by a teacher.

The equipment used in the PAC program consists basically of the Gestetner Stencil Duplicator,
Model 420 II, the Gestetner Electronic Stencil -Imager, Model 444 and the Gestetner Quick-Bind
System.

The Gestetner Stencil Duplicator used in,the PAC module is a silk-screen dual-cylinder system
designed and constructed on the principle of the modern printing press. Printer's style paste ink is
fed directly from the original tube container to the ink distributing rollers. Color-coded controls
make the operational sequence easy to follow, so cedren do not have to master any special skills
to become "printers."
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The Gestetner Electronic Stencil Imager, an essential component of the PAC module, "reads"
every line and dot on an original and transcribes it in every detail as a reproduction image, ready for
immediate run-off on the Gestetner Duplicator. The "444" will make detailed facsimile repro-images
directly from anything typed, drawn, written or printed, even clippings containing screened half-tones.

The Gestetner Quick-Bind System is a simple and speedy method of converting a sheath of I9ose

papers into pages of documentations, reports or reference guides. The end product will be profes-
sionally bound syllabi textbooks and manuals.

In the PAC program, after the pupils place their copy in the electronic stencil-imager, it is soon
ready for the duplicating machine. The resulting stencil is placed on the Gestetner duplicator. The
automatic counter on the machine controls the number of copies produced. Pages are collated,

either by hand or machine, and the students then bind the materials.

Outcomes

This simulation of the world of work in PAC develops an awareness of the many careers involved
in and interrelated with the communication media. Evaluations of participating groups compared
with control groups, and comparisons of the anticipated growth of these groups'and tI-4air actual
growth, show that this program has had a beneficial impact on student achievement. Not only does
the PAC concept improve reading scores but, because it is so motivational, the "hands-on" aspect of
the program helps children build a healthy self-image as well as allowing and encouraging them to
develop language arts skillswhat Career Education is all about.

(Reprinted from Industrial Education Magazine, Sept., 1976.)
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RESOURCE PEOPLE ENRICH ELEMENTARY CLASSROOMS

Mr. Kerry Kdenan
Portland Street Elementary School
St. Johnsbury, Vermont
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Objectives

The main objective at the elementary level is to bring resoutce people into the classroom to
show the & tudents where and how the things they learn in school are used.

Process

Mr. Keenan, Principal of Portland Street Elementary'School, trt to make learni al aspossible for his students. If a class it learning about steam or heating systems, Mr. Keenan a' ocates
talking to the custodians at the school. He cites parents and Older students as a source of bleinformation for the elementary student.

r - (

Portland Street Elementary also encourages, students to carry out an Occupational project inwhich a student selects a job and then findslgit the recgiirements and respontibilities involved.
After studying the occupation, the student visits or"shadowsTA Orson in the position selected and,brings back tapes and slides to share the experience With the restat the class.

;
.

tr ,
e .b PAnother.inethod of infusing career education ,into the regular curriculum is theg Lunch Pro-grams'. In orde to setup a brawn bag (lunch with a person.inItthose occutiation they are interested,sjudents must emploY, add refine many skills such as phone directory mime, phorie.contact, writinganti- note- takings and correct grammar. ; A .°A \ ° , ,,, ..

kr
ti.OUtCOMeS

.. Yfit;iirtld program, is extensive and'su sful. e^resentaptes frOrn therchobls havesaid they arecges 41 I;eXqited about thejenihusiairn of t tdihrnunityand students in career education projeCts.
.., ,--keil from "Session 136,13esour People in the Classroom,"'Career Education: A Collaborative

ffort) repot ert Commislioner's National Conference on Career Education., 1976, USOE, NI E,&thin n, D.C., p. 32.)
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STUDENTS ENJOY ACTIVITIES OF gELF-EXPRESSION

Geneva, Ohio

Circumstances

MISC.
K-6

Spencer Elementary teachers and students have been very involved in the self-development and
self-awareness area of the program. The students seem to enjoy the activities in which self-expression
is used and they afford teachers the opportunity to better understand the students.

Process

All classes and students at Spencer had at least one "hands-on" assembly line project and many
had more than one. The sixth grade students became quite interested and involved in the study of
electricity which culminated with each student constructing an electric game board. These same
students also made their own wrapping paper and greeting cards using block printing. A test indicat-
ing each student's interest aided the teachers in selecting and organizing activities for each student.

The Career Education activities kept the fifth graders busy all during the year. In addition to
their regular classroom projects, all fifth graders made candles at Christmas and a recipe holder for
Mother's Day. They visited the Vega Plant at Lordstown and also spent a day at the Geauga County
Historical Museum at Burton, Ohio where they learned about the maple sugar industry. The last six
weeks were spent on a newspaper unit which provided each student with a daily Cleveland Plain
Dealer and a promised trip to the facilities of the newspaper.

The second graders were active as they studied community helpers, paid a visit to the General
Post Office as an ending to the unit of study and made Career Education a real part of theilt everyday
work. They all enjoyed the D.V.S.O. Puppet Kit and the different activities it offered. These young-
sters kept their hands busy also and the finished products included felt Santa Clauses, candy jars,
horses and homemade cookies, which they prepared, baked and ate in their classroom.

A variety of projects, speakers, and experiences were found at the fourth grade level. All-stu-
dents visited True Temper Corp. and Fischer-Spiegel Co. Numerous assembly line jobs were under-
taken. Some of these were felt doorknob covers, cork pins for Mother's Day, plaster of paris hand
prints, hanging flower pots, styrofoam wall plates, pressed tree ornaments, individual flower and
vegetable gardens and Holly Hobbies dimensional hangings.

The Career concept was firmly implanted at the Kindergarten and first grade levels. The Kinder-
garten set up a "home" environment and' experienced the division of labor found in their everyday
lives. They also created a "mesh ball" candleholder through "hands-on" approach.

The first grade teachers involved their students in an assembly line project with the finished
'product being a candle and candleholder. These students were exposed to the "division of labor"
and job dependency concept as they organized crews, selected tasks, assigned jobs and accomplished
assigned tasks, such as housecleaning. The big thrill of their farm unit was a trip to the Lake County
Animal Farm and a hayride.



A wide scope of ideikwere covered in third grade. The Career Education ideas were incorporated
into all areas of study. Several major projects were undertaken and ended with great success; the
"sweetest" of which was a candy making and eating expihence: Some of the others were felt butter-
flies and plaster of paris candle molds, wooden hand-painted ke? chains, Mother's Day gifts and
individual gardens. (Dixie Hamilton, Spencer Elementary)
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"HOLIDAY SHOP" PROVIDES CAREER ORIENTATION

Dayton City
r
Schoo

348 West First Street
Dayton, Ohio 45402
Robert Rammes

""4-z4o.(513) 461-3850

Objectives

MISC.
K-6

The Career Motivation and Orientation staff helps students at Highland Elementary School
organize an operating business to teach them about various occupations by providing them with an
opportunity to participate in them.

Process

In the fall the school becomes a manufacturing, retailing and consumer-oriented center. Man-
agers, Clerks, security guards and many office jobs are posted and filled as the "Holiday Shop"
opens and retailing begins. The substantial profit from this enterprise is used to defray expenses of
the spring camping program.

In the spring, Highview opens its 23-acre land laboratory tooDayton's primary students with
the purpose of making these studerits aware of concepts, values and attitudes basic to outdoor careers.
Fourth-eighth grade students prepare indoor and outdoor activities including puppet shows and
learning games. Students are also trained as tctur guides for the land lab.
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(Excerpted frorti "Keeping In Touch," Dayton's Career Education Bulletin, Feb. 1977.)
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SYRACUSE BUSINESS COMMUNITY
SUPPORTS ELEMENTARY PROGRAM

Syracuse City School District
Syracuse, New York

Circumstances

MI SC.
K-6

The Life Centered Curriculum of the Syracuse City School District is essentially a reorganiza-
tion of the present elementary curriculum to include career education as an integral and inseparable
component of the total educational process.

Objectives

The Life Centered Curriculum program begins in kindergarten and has its major emphasis in
the sixth grade. It is designed to increase awareness of local career opportunities through audio-
visual displays, to allow "hands-on" experiences in follow-up classroom activities. Part of the pro-
gram takes place in an elementary school building and serves 90 sixth-grade classes and 95 fifth-
grade classes each year.

Process

The Life Centered Curriculum program has as its main thrust the introduction of the career
education concept in the elementary wades with the cooperation of businesses in the Syracuse area.
A major thrust of the program begins in the fifth grade with a unit entitled An Introduction to the
World of Work. This is a student workbook that allows students to complete a self-assessment pro-
gram, to develop an understanding of the relationship of school% work, to understand the meaning
of work in our economic system, and to build a vocabulary of terms related to the world of work.
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In the sixth grade, students are given a more intensive program. They begin by reviewing the
fifth-gradekbook and are given some additional instructiv.,, on management, the Social Security
System, and other related topics. Then each classroom, in turn, makes two full-day visits to the
Career Center, and the Skills Center, which are located in two adjacent classrooms at the Franklin
School, where the traditional furniture has been removed to make space for the centers.

' For the first half-dPy, students work in the Career Center, which contains 17 walk-in study
carrels furnished by Syracuse headsets, and a tape that directs activities in the booth. Pictures,
"hands-on" materials, and worksheets are provided for each student. The booths include descriptions
of the General Electric Company, Western Electric Company, Niagara Mohawk Power Corporation,
the Police Department, auto work:, and other careers, selected for their relevance to available jobs in
Syracuse.

The students spend 10 minutes in each booth, reading material, trying out tools or uniforms,
and listening through earphones to a description of the career.

...yrt4ng the remainder of the first day and all of the second day, the students work in the Skills
Center across the hall from the Career Center. The Skills Center is equipped with seven different
interest areas: a/woodworking shop; a sewing area; an area equipped with electric typewriters; adding
machines; cash registers; a restaurant operation; and a health center (with hospital bed and life-sized
dummy). The purpose of this center is to give each child "hands-on" experience, a chance to work
with real tools and equipment.

A workbook provided to students in the Skills Center provides problems to.work using adding
machines, cash registers, and typewriters. The two sewing machines are in constant use,_and help is
always close by. The hospital bed and life-sized dummy allow students to practice medical tasks,
such as taking a pulse. Woodworking is taught by having the students construct a birdhouse, using
instructions from the workbook.

After the students finish .their two days at'the Skills Center, they return to their classrooms with
a footlocker filled with pcinted brochures describing careers. Each footlocker also contains individ-
ualized information 'produced by tft.project on most of the major careers. Students are provided
with an individualized career study unit, in three versions, color-coded according to the ability level
that is required for each. Each study describes the nature of the work, the requirements, the working
conditions, and advantages of doing this kind of work. It also contains multi-media equipment and
related materials.

4

During implementation of this follow-up program, theteachers of each class direct the activities
and decide, on the basis of their own background and that of the class, what shape the program will
take. Resource materials are also provided for teachers to use in planning activities..

Center visitation is an activity in the "Occupational Clusters" unit of the Life-Centered Program.

History of Facilities Development

Career Center and Skill Center were originally funded by the U.S. Office oy Education Voca-
tional Education Acts Amendments in 140 under a proposal entitled "Guided Occupational Orien-
tation Program."

In the spring of 1972, after reviewing the success of this program, the Committee of School
District Personnel wrote and submitted to USOE a proposal entitled "The Life-Centered Curriculum
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'gram." The proposal was written in competition With other school districts in New York. The
planning committee included parents from each elementary school, and 25 local business people.
Funding was given for two and one-half years.

Representatives of local business anck industry, parents, and various community groups were
enlisted as members of An Elementary Curriculum Revision Team to add perspective to the program;
the community at large provided resource persons, teaching materials, field trip sites, consultants,
and advisors to help establish the program.

Franklin School was chosen to house the Centers because more space was available there than
at other schools. The program staff did not consider any other options for housing the program be-
cause the classroprni needed were available and involved no cost. One consideration was that the
classrooms chosen should be near one of the building's exits, to avoid unnecessary disruption of
regular classes. In fact, however, the Career Center can be easily moved into any standard-sized
classroom.

The Skills Center was fi;st housed in a large trailer; it was considered most effective and efficient
to take it around to the schools. However, there were problelkorassociated with the trailer. It depended
on a gas generator for power, which posed a problem during the gasoline crisis, and a special truck
was needed to haul it around. Arrangements had to be made with city officials to design routes that
could accommodate this large vehicle's movement from one school to another, and it was sometimes
difficult to find an adequate space for parking at a school. In addition, there were moving fees, and,
because the trailer had had much wear, maintenance costs began to rise. The program staff then de-
cided to house the Skills Center in classrooms that were available because of a decline in the area
population. This arrangement has worked well: students are bussed to the Career Center and they
then move to the adjoining classroom to visit the Skills Center.

The physical installation of the two centers was quite easy. There were no aspects of the plan-
ned activities that required the district to comply with special requirements for lighting, ventilating,
etc. The many pieces of equipment that are used (sewing machines, typewriters, etc.), plus the tape
recorders used in each of the carrels at the Career Center, required the addition of electrical outlets.
Plywood partitibns were built by a school employee for the Career Center carrels. No other physical
construction or modification was necessary. In fact, with installation such a relatively simple opera-
tion, the staff is considering moving the program centers to classrooms in anothir school next year.

The Skills Center contains the following equrent:

'1. Two tables for woodworking with-storage below containing hammers, handsaws, "C-clamps,
planes, nails, etc.

2, Two sewing machines

3. Two electric typewriters

4. Two adding machines

5. A hospital bed with a life-sized dummy

6. Thr e cash registers

7. portable oven for baking
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Equipment was donated by several local businesses. Niagara Mohawk (the New York Power
Corporation) provided a Career Wagon containing samplfis of equipment used by the company and
lessons in how to use it. General Electric sent six engineers to teach and show movies and slides.
Fully equipped and constructed booths were donated by Westinghouse and Niagara Mohawk Power
Corporation. The school district provided one booth and the remaining 16 were built by the school
district. These included materials donated by various businesses and industries represented in the
Syracuse area.

Outcomes

Essentially, the Life-Centered Curriculum is based on the goals listed by the New York State
Board of Regents, and on the USOE K-12 Career Awareness Model. Curriculum units were written
by a group of 100 district teachers. In some cases, the curriculum units were refined or rewritten
in response to community feedback. Community involvement in the program has been and con-
tinues to be a highly important element contributing to its success.

The district has officially adopted the Life-Centered Curriculum. As of the 1975-76 school
year, two staff positions will be supported by district funds. District supervisory personnel will
oversee the program, which will continue to operate in the Franklin School classroom until the staff
chooses to move it. The Career Center and Skills Center operations have been successful and will be
continued, without change in the immediate future.

(Reprinted from Facilities Handbook for Career Education, N I E Papers in Education and Work:
No. 2, by William B. Gill and Ann W. Luke, System Developm orp., Santa Monica, Calif.
Washington, D.C. 20208: U.S. Dept. of HEW, Oct., 1976, pp 193.)
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Chapter VI

COOPERATIVE AGREEMENTS 7-9

NINTH GRADERS OPERATE PEANUT BUSINESS

Fairfield High School
Langdon, Kansai

Circumstances

7-9

A teacher of a ninth grade class in Langdon, Kansas, wanted a class project which would demon-
strate business strategy as well as familiarize the students with banking procedures, such as deposits,
loans, and checking accounts. The teacher contacted the First National Bank with the idea of having /other students borrow money for a small business enterprise, running the business for a designated
period, and paying off the loan. With the bank's approval, the teacher discussed the project with
her class, which decided on entering the peanut business.

Objectives

The following objectives were met in the project.

1. To experience buying and selling, profit and loss, and borrowing and returning money.

2. To make students aware of the subtleties of the laws of supply and demand and a feeling
for their power as these forces work to establish price in the market place.

3. To allow students4o make decisions concerning finance.

Participants/Linkages

First National Bank of Hutchinson, Kansas.
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Process

In 1976, a ninth grade class of 24 students was studying elementary business strategy concerning
bank deposits and check- writing. Practicing the-writing of checks and keeping the balance of the ac
count on hypothetical business problems appeared to initiate very little interest among the students.
The teacher, after consulting with a bank representative of a nearby city, suggested a money making
project to the students who spent numerous hours deciding what type of business to ehter. Rejecting
the purchasing and selling of mums at the high school homecoming as a one-shot venture and the pur
chasing, popping, and selling of popcorn for lack of a popcorn machine, the students agreed to entdr
the peanut business.

The stiAcients first elected-Officers of their enterprise. All plans were drawn up to include the
entire class; ev-eryone was involved whether he borrowed the money to purchase raw peanuts or
whether he packaged and sold the peanuts. The officers and teacher went as a group to consult with
the banking representative. The student officers laid out their business plans to the banker with the
teacher acting only as an observer and co-signer. As a result of the visit, the officers received a one
hundred dollar loan to purchase raw peanuts for processing and sale. While at the hank they opened
a checking account and received checks and a record book.

The following week the purchasing unit of the class went to a local farmer who had acres of
planted peanuts for sale. As part of the bargain to buy peanuts, the farmer agreed to visit the class
and tell about planting and farming pean

Although the majority of students were from farms, the raising of peanuts was new to most of
them. Throughout the project, every student visited the farm where the peanuts were raised and
stored.

After the initial purchase was made, all students were assigned pounds of peanuts for roasting
and salting. Class time was set aside on Friday for the sacking of roasted peanuts to be sold at the
evening football or basketball gamese Everyone worked sometime on all the business functions
purchasing, processing, selling, writing the checks, depositing the money, etc.

From September through March the students' business loan had been repaid and the peanut
enterprise netted a profit of $500. I n addition, the entire class had engaged in an actual work ex-
perience which required completing job tasks on time, accepting responsibility, practicing business
standards, workirkg in an organizational structure, and understanding levels of responsibility asso-
ciated with various job roles.

Problems

Since the sale of roasted peanuts at games was new, the students had little experience in
saleswith a competitor.

2. Parents donated the energy required to roast peanuts in ovens. Paying for this energy
might have cut down the profits.

3. The janitors who cleaned up the gymnasium after a game found the peanut shells more
of a problem than paper cups for soda or wrappers for hot dogs.
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Sutcomes

1. The students enjoyed their success in preparing and selling a product to the public.

2. Some of the students could grasp the concept of supply and demand.

3. The students demonstrated in a group task that completion of the job often depends on
cooperation.

4. The students exercised human relations skills in buying from adu s and selling to their
peers.

5. The students became familiar with the occupations of banker and farmer.

6. The students realized that some aspects of the enterprise, such as sacking the peanuts, was
more challenging to them as indivicluals,thah other aspecti, such as selling the peanuts.

Evaluation

Each student was asked to do the following:

1. Demonstrate the ability to write checks and balance the checking account ... 100% could
do this.

2. Explain verbally the process of buying raw materials and turning them into a marketable
product ... 100% could do this.

ake verbal decisions concerning hypothetical business situations and defend them ...
60% could do this.

. ,.Identify jobs according to designated tasks ... 80% could do this.
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7-9

GOOD TRANSPORTATION HELPS CAREER EDUCATION

Geneva, Ohio

Circumstances

Organization and cooperOon are necessary to successfully transport large groups of students to
educational sites outside the school. Some Career Education activities at the Geneva Junior-Senior
High School have involved transportation of more than 300 students.

Objectives

Field trips at the junior high level allow students to observe and exiboccupations in the world
of work.

Process

Pr Representative examples of effective field trips dependent upon transportation follow:

Eight graders journeyed to the Willoughby Fine Arts Center and enjoyed an operatic
production of Hansel and Gretal. 4

The Geneva True Temper plant hosted a tour of its facilities for eighth grade students,
enabling them to observe the .entire operation of the plant, which makes golf club shafts
and tennis rackets.

Visits by home economics students to the Hough Bakery, where the bakery's catering
department provided brunch as a finale to the tour.
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EIGHTH GRADERS FIND "IT'S A SMALL WORLD"

Geneva, Ohio

Circumstances

7-9

A group of Geneva eighth graders, participating in a mini-class entitled, "It's a Small World"
recently visited local farms and related industries.

Process

The class of 25 students, along with their teacher, James Deering, worked collectively to set up
the entire trip. Prospective farms and farm related businesses were contacted and an itinerary was
set up by the students one week prior to the trip.

Sckluerings Farm, Penny Creek Dairy Farm, the Perry Cider Mill, Armington's Beef Farm and
Reger's Eagle Hill Orchard were four stops that highlighted the students' trip.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Agriculture & Natural
Resources

Business &
Industry

Curriculum
Enrichment

Employment
Information

Field Trips Attitudes & Values
Career Planning
Economic Under -
standing

Environment
$.-

EIGHTH GRADE AGRICULTURE CLUB PLANTS TR

Geneva, Ohio

Circumstance.!

7-9

The Agriculture Club was started last fall when several studen dicated an interest in the-vo-
cational aspects of agriculture. Mrs. Helen Scheuring of Footville, and eacher James Deering, have
met with the 32 eighth graders in the club every Wednesday since September.

Linkages/Participants

City of Geneva. Farm equipment dealers.
Representative from the Agriculture, Stabilization and Conservation District.
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Process

The students recently planted 25 trees around the tennis court area behind the high school.
The trees were furnished by the city of Geneva.

The club, in addition to the tree planting project, has participated in a cow judging contest and

a safiii tractor driving course.

A highlight of the tractor operating course occurred when students demonstrated whatOby
had learned on tractors supplied by Horner Tractor Sales of Geneva, Frank's Tractor Sales**ustin-
burg, and Fortier's Implement Sales of Harpersfield. Comments Mrs. Scheuring, "The studeiiis really
enjoyed driving the tractors and the dealers who furnished the tractors really deserve a lot of thanks."

Mrs. Scheuring commented further on her activities in the c u:, "It s been a pleasure working
with the students this year. Geneva now has national Agriculture cour as a result of the Agri-
cultural Club.

Robert Cotterman of The Agriculture St llization and Conservation 'strict also has shown
slides on foreign countries and agriculture. Accompanying Cotterman was is brother, Lee Cotterman,
who has been an Ambassador for U.S. Government in several foreign count ies.
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NINTH GRADERS SET UP NURSERY SCHOOL

Defiance, Ohio

Objectives

7-9

As part of the child development unit of ninth grade home economics classes, students observed
and directed preschool children to increase their knowjedge of the preschoolers' behavior and reactions.

Linkages/Participants

The nursery school at Four-County Jdiiit Vocational School.
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Process

After studying the different characteristics of preschool children, the girls took a field trip to
the nursery school at Four County J.V.S. There they had the opportunity to aglually observe the
behavior of preschoolers and also find out how to plan and operate a nursery scAool.

As a climax to the unit, the students set up their own one-day nursery school. They planned
games, learning activities, entertainment, and refreshments around a "Winnie the Pooh" theme.
Then each girl brolght in one preschool child for the day. It was a good experience for the girls in
caring for children and planning suitable activities for them.

Outcomes

The unit and its activities encompassed areas related to self, decision-making, and the world of
work.

(Activity designed by Deb Riedel.)
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JUNIOR HIGH SPONSORS CAREER NIGHT

Hilliard, Ohio

Objectives

7-9

Britton Junior High School Parent-Teacher Organization sponsored a Career Night at which
representatives from various fields and professions made presentations to acquaint students and
their parents with their careers.

Linkages/Participants
v

Computer specialist from Compu-Serve Network, Inc.
A representative of the U.S. Army Recruiting Center.
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°A juniorhigh sc ouch; who spoke about ajhgetics
A representative Moni Modering'Agency.:::.,Radio disc j
Staff meli?& r as r, nt State Institute who spoke 6h heilith careers.

watol ipg or who provided iriteIrmation abbut several trades.
A vettatilliarl t /
A marine biologist.

n extension agent.
A fatuity member from the Ohio Sta) University Department of Agriculture.
A hair stylist.
A race car driver.
A police officer.
A phdtographer.
An expert in applied technology from Batelle Columbus Laboratory.
A manufacturer of earth moving equipment.

Process

Students and their parents were allotted time to visit three sessions of their choice.
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70P CLA S WORK AND LEARN

Geneva, Ohio

N

;7-9

This simulated project was designed to make students aware of the internal environment
within industry.

Process

Eight grade industrial arts students experienced a simulated industrial production line project
under the direction of their shop teachers. The boys made "Geneva Eagle Bulletin Boards" which
were very popular with all the students.



Each class period was considered a shift and within each shift, there were five production lines.
All boys not assigned a specific job were placed in the unemployment office until a job became avail-
able.

When an absence occurred or a student was not doing his job, he was replaced by a student from
the unemployment office.

The shift assignments were made so that each studentovould experience all phases of the pro-
duction line. By requiring this type of job assignment, the boys realized the interdependence of
each phase of the process and the need for quality workmanship.

From time to time, the boys als enced lay-offs from the production line, breakdowns,
material shortages, and slowdowns in pro tion.

The entire project was set up as closely possible to a real industrial experience including the
many internal problems caused by someone's carelessness, lack of accuracy and problems arising
from other than human errors.
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LET'S FORM A COMPANY

By Eugene K. Moulin, Ph.D.

7-9

Beginning with the assumption that involvement is the key to the success of any educational
effort a brand new business has popped up in the suburban community of Carlisle, Ohio. You
won't find the neophyte company on Central Avenue or any other business avenue for that matter.

You'll find the new company, which produces ring toss games, in Carlisle Junior High School,
where local eighth graders are busy at work.

The Eighth Grade Interdisciplinary Manufacturing and Mass Production Unit is the title of a

new Career Development project at the junior high school. But the kids call their company The
Liberty Toss Company, a name conceived by the "Name the Company" contest.

What is unique about this company? Well, if you're one of 214 eighth graders and take any
classes at all, you are involved in the industry. Every eighth grade subject covers one aspect of the
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workings of a real company. Classes include industIMI arts, home ecoAomics, English, math, science,
American history, art, physical edt.Ication, and music.

The actual production of the game began in the industrial arts class. Following research and de-
velopment came production planning and control. Specific jigs and fixtures on machinery were de-
signed for an assembly line. Next, job applications were taken from shop personnel to decide who
would get what job on the line. From the industrial arts department the ring toss games went to the
home economics classes for packaging. Much the game planning process as before went into the as-
sembly line packaging operation. The English classes, meanwhile, planned the marketing aspect, in-
cluding advertising, public relations, sales reports, and stock sales. The math department had to
worry about the financial end of the production operation. Determining the cost of raw materials,
keeping financial reports and records, computing profits, and paying stock d>iends were a few of
their chores.

Science classes research,ed the materials used for the game, testing and analyzing the wood and

different finishes.

While all of this was going on, the American'history classes studied the national economic system
as they formed the official corporation structure, setting up a board of directors and lower positions.
Art classes designed and prepared ads, displays ,Ind stock certificates, while the physical education
department developed an activity related to the project.

That left the music department, which was responsible for writing the words and music for an

advertising jingle.

"Children discover early in their school experience that mot of what they learn inside of school
is segregated into neat subject area packages but in the real world their subjec areas are blended to-
gether," states Carlisle's project director Jim Gilbert. If involvement in one's own learning is what
education is all about, the Carlisle eighth graders are getting just that.

(Reprinted from Today'iatholic Teacher, Sept., 1976.)
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JUNIOR HIGH STUDENTS TAKE WEEK LON IELD TRIP

Clay County Board of Education
Clay County, Kansas

Circumstances

Educators from rural Clay County, Kansas, reported information about a unique career educa-
tion activity which they recently organized to the CashmerelWashington) Career Education Project,
offering it as a potential model for similar units in other rural areas.

Objectives

The activity involved selecting several junior high school students to go on a week-long field
trip through eastern and Central Kansas in order to interview and observe people in occupations not
found in the Clay County area.

Linkages/Participants

Governor'of Kansas.
Goodyear Tire and Rubber.
Topeka Police Department.
Hallmark Card Company.,
Kansas University Space Research Center.

Process
-As

Studen t traveled to Topeka where they were guests on a local news program; visited the
governor; to dyearplant-rffeTtijaeka Police Department, and the Hallmark Card Com-

Iowa Beef Processing Facility.
Hazelwood Box Company.
Hedges Neon Signs.
Beech Aircraft.
Westinghouse.

pany.

From Topeka t
University Space Rese
facility. Finally the stu
Box Company, Hedges

students traveled tp Lawrence where they went on a tour of the Kansas
ch Center. Then they moved on to Emporia to visit the Iowa Beef processing
ents traveled -to-Lindsborg, McPherson, and Salina and visited the Hazelwood

on Signs, Beech Aircraft, and Westinghouse.

At each stop studerits rviewed people involved in the various occupations represented, took
photographs, and did °tiler career research. The material gathered by the group will be used by Clay
County teachers and students in yearyears to come.

(Reprinted from "Communicatinuccessful Career Education Practices to Rural Schools," Career
Edpcation Project, Cashemere, WA 98815, No. 7, Sept., 1977.)
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6-8

STUDENTS ENJOY "HANDS-ON" EXPERIENCE

Dayton Board of Education
348 W. First St.
Dayton, Ohio 45402
Robert Rarnanes
(513) 461-3850

Objectives

By spending a day performing the various jobs necessary to the operation of a fast food business,
students increased theft knowledge of the world of work.

Linkages/Participants

The Roy Rogers Family Restaurant.
Pam Taucher, manager

Process k.

TwelKe 6th, 7th and 8th grade students from Belmont Elementary School spent the day, at the
Roy Rogers Family Restaurant learning the ins-and-outs of the fast food business. Under the very
able and most willing direction of the manager, the students learned how to ring up the charges on
the cash registers while others learned how to help serve tables when necessary and how to clear them
to make them attractive and neat for the next customer. Some students were even (liven a chance to
slice the beef for sandwiches while others acted as hosts and/or hostesses. They were even shown
how .the unglamorous jobs of sweeping the floor and cleaning counters were important to maintain
an attractive healthful eating place. All learned much and, although tired from the working day
(10 a.m. to 3 p.m.), went home happy. The comment of one of the Belmont girls summed up the
working experience most appropriately: "This is fun. I wish we did this more often."
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MATH CLASS BUILDS TROPHY CASE

Farmington, Maine

Circumstances

7-9

The project to build anew trophy case for Mt. Blue High School grew out of a study on linear
measurement in a pre-vocational math class at Mt. Blue High School.

Objectives

The ninth-grade class decided they could build a needed trophy case.

Linkages/Participants

Local businesses and resource people.

Process

Groups took on various responsibilities of drawing plans, studying trophy cases, pricing mate-
rials, and estimating costs. Each phase of construction and finishing was carefully studied. Much
use was made of resource people and small trips to shops or the vocational wing at the high school.
Tools and proper use were considered.

All construction took place in the classroom with the exception of the sliding glass doors.
These were cut and fitted at the glass company with a delegation from the class attending.

Some 20 to 30 occupations were at least touched on. These varied from draftsmen, lumber-
yard workers, and carpenters to cabinet makers, electricians, and glass cutters.
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Outcomes

Evaluation showed students more aware of their own talents. They had a good understanding
of volume, square feet, and develdped ability far precision measurement. Class discussion indicated
a good understanding of various careers in the building trades.

An important outgrowth of the project was the plan to combine the.pre-vocational math class
and the industrial arts class into a double period, using a team teaching approach.
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EIGHTH GRADERS STUDY SOCIETY
r.

Stow, Ohio

Circumstances

7-9

Eighth grade students are involved in a year long career awareness program. Study of the world
of work is divided into various units.

Objectives

The program includes many activities involving speakers'and field trips to acquaint students with
experiences they will face as members of the working society.

Process

One unit was on consumer education. The students learned valuable skills such as how to plan
a budget, how to open che4ing and savings accounts, and how to balance budgets and to write
checks. They also studied ionsurner fraud and protection.

.
.

Students talked with several resource people, including d police detective, a county juvenile case
worker and the mayor of Stow, during their unit on law and the individual.
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For their unit on the world of work, the students took field trips to the Lawson's plant and the
Goodyear Tire and Rubber Company to observe the working situations. A representative from the
Ohio Department of EmploymentsServices was a guest speaker for that unit.

Death and dying was the subject of another unit. Students read several books on the subject
by Elizabeth K. Ross, M.D. The class sent questions to a student of Ms. Ross and planned a Portable
Conference Telephone call to that student. The director of the Redmon Funeral Home spoke to the
students about preparation for death and funeral arrangements and provided them with pertinent
information that one should know when faced with a death.
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FRESHMEN OBSERVE PEOPLE WORKING

Stow, Ohio

Objectives

7-9

through the Career f duration program, Stow freshmen are observing people at work in careers
which they havc expressed dil

Process

Cie Is interested iii cosmetology 'sited the I Judson vocational pr ()gram. Some had their hair
styled, nails manicured, and facials given by the fludson,cosmetology students. Hwy learned about
the type of hauling one needs to he a cosmetologist arid observed the skills required Lir this kind
of career.

Interested students explored the field Of commercial al. 'These students went to the Cuyahoga
Falls confmercial art vocational program. !hey learned about job opportunities hi the field of at t
and talked with students about their project-,

1. hose interested in the held of aviatIuII visited the Akron Municipal Airport. They viewed
filinstrms and discussed single engine planes. They talked with d mechanic who showed [heat his
10(11S ,111(1 expl,nned the lond of work he dues.



According to many of the students the most exciting part of the trip was seeing a pilot inaction.
The students went up in planes which flew slowly over t'e airport and then back. Finishing off the
trip the students toured the control teer, where they talked to the traffic controller and observed

the instruments he uses.

Cheryl Dowdy, se( ,.ficlary Career Education specialist, said, "I feel that these trips will enable
students to'lmake tentative career decisions based on more information than they would otherwise
have had. The observational experience and the career guidance sessions will help students choose
the proper educational program while in school."
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rARFFr, EXPLORATION IN JUNIOR HIGH
SPECIAL EDUCATION

Farmington, Maine

Circumstances

The Special Education program at Wilton Acao
fore Career EdUCd (101 became a significant factor.

Objectives

SPECIAL
EDUCATION
7-9

y it rr,iu tted occupatlunal exploration be-

Community resources in this program are used pi
drily to acrfuarnt students withOccunatinnal informattor

Linkages /Participants

This year's field trips have included:

orster_Mantif actin mg co.
Wilton Tanning
t (cal Stores
Pioneer House.
Post Of f ice.
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Outside speakers:

Dental Hygienist.
State Trooper.
Ambulance driver.

Process

U.M.F. HoMe Ecohorecist.
Physical Education major.

Students are provided with a continuous program of field trips, work ie4ience, out§ide speak-

.

ers, hands-on activities, role playing and other components that relate to their academic adKiities.

11
Their work experience projects include:

yardWork
Rainting the skating rink buildings
teiage clean-up
Tfouseclaaning and, other household activities
childcare
Carpentry
picking apples

work with janitor in school
cafeteria
college cafeteria'
cooking
shelf making
bike racks
ski slope clean-up
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IV ICCORMICKMELPS-FOSTER WORK SKILLS AND ATTITUDES

.
Grocery Products Division
McCormick & Company, Inc.
414 Light.Street
Baltimore, Maryland 21202,
Howard E. Marshall, Manager
Employee & Community Relations 0
(301) 547-6218
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Cirtutbstances

Arnontl the many programs made possible by the4operation of community organizations and
agencies in Maryland; the McCormick Plan in Baltimore is o ding. The plan was developed by
the Commtmity, Involvement Committee of McCor Co any, Inc., and the staff of the
General Henry Lee Junior High School which we in the inner harbor section of Baltimor4,
One of q4 oldest school buildings in the city, th c 19 was demolished in 1975.

=

Objectives

Initially,
in r:egard to- t
give them a pi

comPany personnel, materials, and services for educational purposes. In addition,
°Iirnifecl,direct financial assistance'was provided for unmet educational needs of students, and organ-

.

iziripviskts.to the McCormick Divisionplant.

of this effort was to_"actively contribute to the edugation of young people
woik and.to help them develop the work skills and job attitudes that will
ty." During,the 1969-70 school year, these objectives were achieved by

nka /Participants

-"-General Henry ,Lee Junior High School/Hampstead Hill Junior High School, 101 S. Ellwood Ave.,
--"lieltimore,IVIaryland 21224.

Zukas, SoCia) Studies Dept. Head (Hampstead Hill).
Leon Lerner, CoLinselor (General Henry Lee).
1_70ireen Hitter, Social Studies Teacher (General Henry Lee).
Karen Reich; Social Studies Teacher (Hampstead Hill).

Process

At ihe conclusion of the 1970-71 school year, an intensive-evaluation of the McCormick Phan

resulted in major modifications in the program along with a list of expected student achievement.
Students participating in the future would be expected to (1) be able to recognize and demonstrate
good job attitudes, (2) be able to demonstrate desirable procedures for job interviews, (3) develop

, a more positive self-image, (4) on the basis of acquired knowledge of career clusters, select one'job
for more ictensive study and exploration, and (5) improve oral and written communication skills.
The pi-ogr m modific,ations were des' to bring about these results.

Benefits Become Obvious

4111` The first modification involved a series of meetings and exchange visits between company and
school personnel which i-nczeased the school's understanding of the nature and objectives of
McCormickand vice versa. The second modification called for the development of a series of
learning packages for individualized instruction, prepared by teachers in consultation with McCormick
personnel during the summer of 1970. The thir'd modification resulted ih more meaningful in-plant
learning experiences for students, as well as for many of their parents and memilrs of the school staff.,

IThe learning packages, orginaly 22 unts, can be used by teachers in a regularteaching situation
or by students on a self-pacing basis

i

. Now the more.than 40 units produced deal with such topics as
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the importance of human relations on the job; ;the yarious aspects of seeking, applying for, and ob-
taining a job; the characteristics and requirement tl of different jobs; and the various benefits derived
from one's job.

During the past school year, some of thtse units were demonstrated and field tested in conjunc-
tion with the Maryland Career Development. Project (at Rock Glen Junior High School in Baltinaote
City). The response of teachers, students, and-observers was positive.

The in-plant portion of the McCormick Plan, carefully planned by school and company rson-
nel and parents and students, is especially riceaningful. Students spend an entire day at the plant.
They have an opportunity to choose a job'area in departments such as the Spice Mills, Office Opera-

tions, Printing, Maintenance, and Quality Control and to perform as many tasks as they can safely
and adequately do. They also have an opportunity to observe the human relations and Multiple

'Managernent Philosophy for which McCormick is well known. Discussions, individual and group
counseling sessions, alid reports related to the in-plant activities become an important part of the
students' school work.

Outcomes

Several benefits of the McCormick Plart havetecome obvious. As a result of their participation,
students see the specific relationship between their present school work and the possible options open
to them after they leave school.

Company employees, as they describe their work to students and teachers, often develop a sense
!#of accompPshment not only as workers who can demonstrate exacting job skills but as contributing

teaChers in the vocational preparation of others.

Finally, teachers and counseloitt develop greater understanding of the various factors which lead
to job satisfaction and success, along with ideas on how they can enhance those factors in the class-
room:

(Reprint
Marsh

-1;"

"Community Resources for Career Education," by E. Niel Carey and Howard E.
erican Vocational Journal, December, 1973.)
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CAREER EDUCATION INFUSED AT GRADES 7-10

Geneva, Ohio

Objectives Aa

7-10

The concepts of Career Education will be incorporated into the Secondary School Curriculum
at grade 11101s 7-10.

Linkages/Participants

Area businesses, industries and labor organizations.
Ashtabula County Joint Vocational School.

Process

Career Orientation in grades 7 and 8 involves bringing together broad
into the appropriate curriculum subjects. The United States Office of Ed
thousands of jobs which exist into 15 clusters of related fields,: ...

1. Agri-Business and Natural Resources
2. Business & Office
3.. Communications and Media
4. Consumer & Homemaking
5. Constrpction
6. Environment
7. Fine Arts & Humanities
8. Health

9. Hospitality & Rec ti9rl
10. ManUfacsturiiN 1
11. Marine c.kancb -C-
12. Marked bistktbUttosi
13. PeRsonS wiles
14. Public SeryiC4b)- ,

..."4 7. .
15. ,Transportattob ,

At_...
The foregoing career fields are inte vet int Ihe su

levels in an effort to allow students determi e their owri in
work or profession. The goal is not to force tudents into
with information about Many different kinds of jobs and careers.

Approximately 107 speakers came to the secondary school classroo
specific types of work. Ai. Career Day was also held in the,springsto allow 7tD
to hear about specific occupations. Career Day involved 32 people from th4co

4 -
bject matter att4t7411 and 8th
terests as rid /a particullitr.t
a decision, o pro_.. yid

about their jobs Dr prof
turer of golf,clubs and
film covering the opera

Ity wh
ons. The eighth grade class also toured the True Terr4 Plant I

nnis rackets) in Geneva. This tour occurred after the steidents ha
ions of the local plant and were prepared for the plant tour*. ,

Career Exploration in grades 9 and 10 involves providing opportunities lotgudents t
ence firsthand a job or careec of their choice. Again, it is emphasized that tige chbice (ifs en
to the student to choose a particular career field of interest. 9

In the. 9th grade, each student spends one week at the Ashtabtnty Joint Voce onal Sch
in a class chosen by the student as a possible voStional interest.
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Fite studaki are bused to the Joint Vocational School after the regular vocational students
havi,ctiimpleted tti.eir daily class schedules. During the week spent at the Jointyocational School,
the vocational school instructors get the students actively involved in projects related to the fields
the students haVe chosen as their interest areas.

In the 10th grade, students could oose to spend up to one Ake in aob or profession of
their choice. Thejobis or professio osen included, but were notiitaitO to: "§ecretarial, con-
struction, trades, veterinary medicine, aerial photography, teaching, an/hany more. This program
actively involved over 160 sophomores. pa

Also, in Career Exploration, teachers were involved in blending the concepts of career education
into the established curriculum. This included spending time discussirt specific Idnds of employment,
having speakers talk to classes, and having students do written research papers on careers as class proj-
ects.

Outcomes

The concepts of Career Education at the secondary school have been so well incorporated into
the curriculum that many other school districts have called, written, and visited to learniand borrow
from the experience and success of career education in the Geneva area schools.
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589 JUNIOR HIGHITUDENTS PARTICIPATE
IN CAREER AWARENESS PROGRAM

Defiance, Ohio

Circumstances

Dennis Gable, Career oor o the Defiance Career Development Program, reviewed the

activities of grades 7 -10 in he f llowing statement:

The main goal of e orientation phase of career development is to expose students to
many differe' title Teachers have accomplished this goal during the year by dis-
cussing diffrre t careers as they relate to their subject matter. The discussions have

been centered -round the seven developmental areas of self, economics, deWsion-making,
employability and work adjustment, education and training, world of work, and individual
and environment.

Thldistussions provtle students with the opportunity to relate their own interests, skills,

filObilities to those required by specific occupations:

Eighth grade students took part in the second annual "Career Awareness Day." Speakers
covering 19 occupations visited the junior high to discuss the good and bad points of their
professions. Orientation to work was also accomplished thro.experiences received on 16
field trips and from the information shared by the 32 guest speakers who visited through-

out the year.

The main goal of the exploration component is-to give students the opportunity to gain.
a firsthand view of a job in which they have expressed an interest. This year, all freshmen
have gone through the Career Planning Program with Mr. Crowell, Junior High couniektrir
The.resu1ts of this program helppci students as they .planned theilpxploration experience.
Theicareer development staff arranged 321 individual student efplorations throughout

this school Veer.,

7-10

f
Sqphomores took part in the Career /Month concept at the high school. Careers relating
to &specific subject area wire emphasizeOhrdug t the month. During the month,
guest speakers and fielei trips demonstrated, to stude- s how their subject matter was being
utilized in the nor,. outine of specific occupat ns. As a culmination to the activities,
students weriltpffer the opportunity to explore, ny career they were exposed to during
that month. *

The Career-DeAlopment office arranged 55 field trips, 49 guest speakers and 321 individual
explorations ii the Exploration Component during the school year.

Process

A sample of the activities in which students in. grades 7-10 participated in exploring careers

followst
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46' Students helped to provide a recognition banquet for senior citizens who are active in the
Retired Senior Volunteer Program.

NM,

Eighth grade industrial arts students visited The Kitchen Center where they learned about
planning, sele4ng and building kitchen cabinets and accessories, and about factors which influence
costs of producing cabinets.

A ninth grade earth science class trip to Ohio Caverns provided the opportunity for students
to see stalactite and stalagmite formations and to learn about the history and development of caverns,
as well as about the 'Careers and part-time jobs (e.g., park manager, geologist, tour guidel'required for
their operation.

ighth grade classes wrote and produced several films as a means of exploring the film media.
Student filled alrthe necessary jobs related to writing, acting, film'ing, props, cosimes, etc.

Industrial arts classes visited a display of model machine tools at the National Bank of
Defiance. The display, arranged by Zeller Corporation, allowed-the students to see in accurate detail
and realism a mock-up of a machine tool industry typical of those responsiblikfor the development
of our modern technical world. The display helped show how industries of Os type have increased
our productivity while lowering 'unit costs of products.

Seventh grade math classes explored various job titles of their own choosing. Each student
completed a worksheet which required him or her to consult a source, such as the Occupational
Outlook Handbook to answer several pertinent questions concerned with the occupation they wished

4 ' -to investigate. Then,,after each student had cornpleteFlthe worksheet, they orally presented their
S.,,.. findings to the class. a

q.

Ninth grade Industrial arts classes toured Dotco, Inc., of "Hicksville. Dotco is a very modern.0-,
.' Firoducer of pneumatic tools. While touring Dotco, the students saw nearly all phases of the produc-

-4-4iOli., assembly, testing, heat treating, and inventory and shipping. Students were able to see numeri-
callIcOntr011ed machinery and the latest in testing and measurement:

.9g, A . ° ..,, .it-y,,
.-

, NIfiit1-grad home economics classes walked to Monique's Fabric Store for a tour. They were
shown different 4 s, notions, and patterns, and given a lesson on costs of ready-made garments
versus home sewing:

A

The librariaat Defiance Ju ior High School "employs" 24 to 30 student aides, who are
required to submit applications, tea er recommendations, parental permission and hool records
(attendance and grades). \

Those students who are selected receive a four-page brochure which pro-
vides detailed instructor s for performing the various library duties.

f

During the tra mg-Session the librarian demonstrates the various duties assistants will be
scheduled to perfo m. Each week there is a new duty schedule posted. These duties are system-
atically rotated among the stuients working each period so thatech assistant performs all routines
during the cotirsvof a month. Extra duties are specifically assigned as needed.

Since this system has been adojad the work of the library runs more smoothly and the studerits,
also gain worthwhile vocational experiences.

To make students more aware of theways in which business and economics in uence their
lives, "Project Business" was initiated inteventh grade math classes.
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Two local businesses,endoresed the project. Mr. Lorenz from the National Bank and Mr. Klein
and Mr. Fillinger from Home.Savings and Loan came in once each week to discuss and explain areas
of interest to the students. The topics included economics, stock market operations, consumerism,
career choiqes, and business ownership.

Students took field trips to the local money-institutions, followed stock prices over an eight-
week period, played a simulation game in which they functioned as stock brokers, interviewed people
in different careers, and examined the different aspects-of a local business.

ej

Bookkeeping I classes heard a certified public accountant describe the steps n reaching his
status and the work he does as a CPA.

Bookkeeping I I students visited the State Bank and Trust Company's computer center where
they were given an excellent presentation on the computer and its programming.

After a study of office careers, secretarial practice classes visited the home office of the
Lincoln National Life Insurance Company in Fort Wayne. In observing various phases of office work,
the students were impressed not only with the responsibility but also with the importance of each
employee's job as.well as the modern office equipment and methods of production. A clerical em-
ployment representative reviewed the appltion form, employment policies, opportunities for ad-
ditional educatidh aottraining, and "motions.

An,incomedtax unit was included in ninth grade general iligness. Each student received a
copy of the 1977 edition of "Understanding Taxes" from the Internal Revenue Service. They
studied the Federal Tax System fromthe beginning to the present day with special emphasis on
where our tax money comes from and how it is spent. The unit conotilded with the students
learning how to fill out a 1040A income tax ,return.

tt

French studen a field trip to the Toledo Museum (ef' Art in November to viarthe
"Age of Louis XV" ion, french culture during the 59 year reign of Louis XV was presented
through "history" intings, portraits, scenes from everyday life and landscapes.

ar

'estuast,

FolloW-up classroom work included- exploration of job possibilities in the field of art and of
.museum management and a slide presentatio0,0 the LouVre and several of its greatest treasures.

History classes have been studying the industrial To give the studenta,better
feel for labor and management problems, the simulati me "Settle or Strike".wAs kftecl The
students were divided into groups representing either la Or or management, rThef4Th'iWe set and
a situation was given to them. The game did a good job of demonstratindthegfve-and-tale involved

negotiations. Stubbornness was shown on both sides of the table. The stUdenti learned many
terms that directly relate teiabor and union negotiations.

ln- English class each student prepares a portfolio 'containing a resume and letters of recom-
endation from four references which is presented at a mock 'ob interview with an area emplOyer
lected by thb student. The person *of the employer "interviews" the student,

provides a sample. job applipvion es the stu ent through the business facility.
'

.-Ninth grade industrial arts students- re' le to-p a discussion group which
stressed attitudes toward work and the resPonsibilities ,itiffnployee. Presenting information on
what an employer expects from employees were two rep atives of General Motors and a repre-
sentative of the State Employment Office.
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f,

The responsibilities and -routine of a bookkeeper were explored by accounting classes through
the use of a business simulation set. Students "kept the books" for a stereo retail store for a fiscal
period. Students soon became aware of the importance of accuracy and neatness in keeping records.
In addition, from the accounting standpoint, students were able to see how the information on
financial statements can be used by the owner to measure strengths and weaknesses of a business.

Tenth grade students visited Johns Manville, General Motors and the Toledo Art Museum.
Students in urban civilizatiQn classes idenpfied job titles in the processing industries while th stu-

4cts of world history touring,the museum identified jobs relating to history.and.museum w rk.
r.

e

Shop classes took a trip to Libl7e-ct High School in Toledo where students had the opportunity
to experience a small foundry in operation. They enjoyed learning aboUt the making of patterns,
molds, and castings.

(Activities designed by Randall Redington and Dennis Gable.)
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FRESH PRODUCE MARKETING INDUSTRY SERVES SCHOOLS

TOledo, Ohio

7-12

Circumstances

4 More than a year of research, script writing, filming and sound recording has culminated in he
introduction of "It Could Be You," a career education slide-tape package for junior and senior hi h

Q411,
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students. The seven and a half minute program focuses on more than 50 careers in the produce in-

dustry ranging from neighborhood hucksters to government agricultural researchers.

The project was financed by the S. Metzger Company on behalf of the Fresh Produce Industry
Education Program. It was compiled and written by Fred Grimm, former area supervisor of the
Cooperative Extension Service. Gordon Ward of WSPD-TV is the narrator of the program, and

Jama Roman, career development supervisor, served as consultant to the project.

Objectives

The S. Metzger Company produced the slide-tape teaching package as e community service to

the scho nd the fresh produce marketing industry.

Linkages/Participants

Fresh Produce Industry, ucation Program.
Former area supervisor of the Cooperative Extension Service.
Jama Roman, Career Development Supervisor.

Process

The guide that accompanies the slie-tape presentation contains suggested classroom and field
trip possibilities in the produce industry for elemeAtarc, junior high and senior high students. An
agricultural cooperative has been establ hed at Point Place-Junior High tt hool under the leadership
of Paul Heintschel and another cooerative has been operational at Riverside School under the direc-
tion of Janet Flannigan.

"Will caens`keep for a week?" "How many quarts will 41/2 pints make?" "Would there be
more profit if A bought loose apples or in three pound bags?" "How much should the cucumbers
be marked up to make a 15% profit?" These aresome of the questions heard in the latest caliper
project undertaken by the eighkgrade students of Janet Flannigan, a's-they became "jobbers" for
the 5. Metzger Company, a wholesale distributor of fresh fruits and vegetables. The students used
their mathematical skills to establish mark-ups based on weekly wholesale prices. When dealing
directly with customers, students totaled the bills and made change. Uttents brushed up On their
manners and salesmanship' when confronted by consumer complaints and bedmed proudly when
complimented on their products. The students assumed responsibility for checking wholesale prices,
determining sale prices and packaging and delivering the producesc

Students in the Point Place Economics Club, advised by Paul Heintschel, set up apros-
perous business. Inspired by a recent trip to S. Metzger Company, a wholesale dis utor of fresh
fruits and vegetables, the club established "Heintschel's FrVit and Vegetable Co-op." The students
purchased case quantities of various fruits and vegetables at wholesale prices, then packaged and
priced them, and sold them 'in the community. The students are reinvesting the profits in the busi-

, ness for next year's economic club priiject.

(Excerpted from "Career Development News," newsletter of the Career Development Program,

Toledo Public SchoolS, Toledo, Ohio, May-June-,-1977.)
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JVS CAREER WEEK REQUIRED FOR NINTH

GRADEV

Geneva,, Ohio

9-10

"The Career Week at the Joint Vocational School Program for providing 'hands-on' experience
for freshmen and sophomores is still being refined for the most effective format," explained super-
ntendent William Porter.

e
;fie clarified that the experience has been offered five separate times, each in a slightly differentAs'

way, in an effort to find the Most successful approach.

The superintendent Went on to say that the first time it was offered, it was made available
during released school time for thime interested only. Two hundred and fifty-five participated.

The second time it was held in addition to the tar school day only for those interested.
Forty-eight enrolled.

The third, fourth and fifth time, the week as mandatory to all freshmen on released school
time. Approximately three hundred shared the xperience each year.

"It, appears that the most wort while apps ch will be to require participation, in the freihman
year to be sure that each NA 'haia basi firsthand experience of career possitoilities at the
JVS," stated Robert Tayroc progta director. ,

"Then in their sophomore year, we would make the necessary arrangements for any student
who desires a second week of 'hands-on' activity in a different career area of interest for his future."

The director expressed satisfaction with the many opportunities being made availablie to the
Geneva students through the vocational school in this program.

"The staff and administrators at the JVS have gone all out to make this prograr9offective and
we are grateful to them for career experiences they have made possible for the boys and girls of our
school."
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Chapter VII

COOPERATIVE AGREEMENTS 10-12

10-12

CAREER EXPLORATION IN SOCIAL SERVICES

John.Burch Artis and
James Jewett . A
Thornridge HighSchodl
15000 Cottage Grove Avenue
Dolton, Illiniois 60466
(312) 596 71000

Circumstances

Many students who are interested in the social services are not aware of the exact nature of
specific occupations in-the field. Because most social services positions 'require postsecondary train-
ing, it is important That interested students be provided with firsthand information during their
high school years.

PII

Objectives

To provide an opportunity to experience directly the daily routine Of iiiirious careers. To
experience several career choices within a given year. ) kr-'

Linkages/Participants

Dolton Pblice Department
Dolton Fire Departrrient
Cook County Legal Aid

Processes

Thornton Tovvrishiji Youth Cominission
Sandridge Nature Center
Several 'area schools

Stud s choose a maximum of four sites and a minimum of two.. They are then placed outs
side of thetchool with someone working directly in the field. Work sites are encouraged to alldw
s:tudentsto actually participate on the site. Students are not paid. They experience several differ:

0ent work sites in a given year.

177

191



O ornis

,... Tbe program has been in existence for three years. Seventy -five. students have taken part over
.,:-th4ose three years. Approximately 45 students are now in college or some technical training prepar

ing to enter fields that are directly *elated to our program. Public reaction has been very good and
work sites have willingly p icipated in.our program.

.9
, In addition, the pu relations va4e regarding student attitudes toward police akid other

publ c officials has been excellent. Students who have worked with the police have deVelopedt\ii
very ositive view of police work arlb shared that view with other students. '.

.
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SMALL DISTRICT PROVIDES MULTI-OCCUPAT IONAL. CO-OP

Thomas Kieffer, Career Education Coordinator
Ogden igh School
Ogde ,'Iowa 50212
(515) 275-2289. ,

Circumstarrces

lo-12

OgdenTiigh School se s a sparsely populated area (total school district enrolinitent, 900
K 6, 480; 7-8, 140; 9-12, 280) where agriculture and manufacturing are the predomiviant indus-
tries. Upon graduation about half the students seek jobs (90% successfully in 1976) and half pur-
suefutther education.

Objectives

The agreement between training station and student is designed to permit the student to gain /
practical knowledge and experience in a specific occupation.



Process

In-the 1977-78 school year 36 students are receiving training provided by 34 different firms,
in most cases for three hours a day, five days a week (see "Agreement for Assignment" following).

Students participating in this multi-occupational cooperative progrqm are members of the
school's Career Education Club which carries out community service projects such as moving
books into the new library. The Club also sponsors a Bosses' Night in spring for the employers in
the program.

Sam-ple used by this school follows.
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Sarriple 1

AGREEMENT FOR ASSIGNMENT .

of
CO-OPERATIVE CAREER EDUCATION STUDENTS

from
OGDEN COMMUNITY HIGH SCHOOL

Ogden, Iowa

Stanley R. Friesen, Principal Thomas J. Kieffer, Co-ordinator

The will, permit
Training Agency Student

to enter their establishment for the purpose of gaining practical knowledge and experience in

the occupation of from
Beginning Date

to . This training will be in accordance with the general training
Closing Date

outline and the following conditions:

1. The student, while in training, shall be deemed a student-learner and shall progress
frorn job to job in order to gain experience. The time schedule, as indicated in the
training outline, shall be followed as closely as possible. Safety insttuction shall also
be included on the training outline. Safety taught in the related class shall be cor-
related with the safety emphasis'on the job.
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Sample ,1 (Continued)

2. The training agency will prbvide not less than 15 hours p6r.)":9 of training which
will be primarily accomplished during the school day hours.

3. The school will provide instruction in the technical and related subjects.

4. The trainee agrees to furnish the training agency, if requested, a copy of a physic&
examination (30) days prior to the beginning of training.

5. The trainee shall carry school insurance or other apprdyed healq and accident
coverage.

6. In the event of illness or emergency, thetrainee must notify
visotrAnd (2) the co-ordinator by 8:30 a.m.

training super-

7. The trainee will adhere to all rules and regulations of the training agency and make
every effort tp report for work promptly.

8. The trainee may participate in extra-curricular school activities if permission, is
secured from training supervisor and co-ordeator in advance.

9. The training agency agrees to dismiss any trainee who drops out of school during
the training period.

10. All complaints by either the training svervisor or the student-learne shall be re-
ferred to the co-ordinator for adjustment. I

(Training Supervisor)

(Co-ordinator)

(Student)-

(Parent) .

ti

TRAINING AGREEMENTS PROVIDE STUDENTS
WITH SKILLS AND MONEY

Evelyn B. Watson, Marketing and Distributive
ducation Teacher

Fran County Area Vocational Education Center
1106 Ea ain Street _

.,

Frankfort, Kentucky 40601

180
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4

CirCumstances

The cooperbtive agreements designed byt13e, Franklin County Area.Vocational Education
Center fleet the need to have underst'anding of the purposes of cooperatNe training.and what
is expected of the employer, school and student.,

° _Objectives
0 r

The primary objective of the agreements,is to provide oh-the-job experience for stu ents in
,

marketing and distribution. , _, i,

, r '.
Linkages/Participants

-Many retail establishments, incluelin

Sears,
Krogers
Gateway

Process

Belk- Simpson
Morrison's Cafeteria

The Vocational Centel' usually places between 10 and 15 students each year Students work at
least 15 hours per week for the school year. ...._, fr,r'\

.,.

7 1 ....... -
Center staff works closely with an AdvisQry Committe made ut:of re resentatiVes'from the

various retail and service businesses, Oho helped design the tr ining Agree nt, the'plati outline, and
.,-the guide sheet for the evaluation form (see Samples ori'fo ing pages)., .0

,
The Distributive Education Club Program is a very vital part of:the total.program.,13usinesse,,

people serve as speakers for programs, advisors for studies in marketitliProjecti;fand as.judges and
trainers for projects. The training stations have sponsored full-page sple'aOS about tqle prog'rani in
the local newspapers.

5

Outcomes

The training agreement fosters understanding of what is expectedof student's by the ernxleiy'er, -
and thb school.

Problems

The initial agreement was not inclusive enough. It had t be revised to spell out student. .

responsibility.

Samples of forms used by thi enter follow.
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LINkAOES .

SERVICES ,

PROVIDED 7
FIELD . . '

EXPERIENCES
CAREER DEVELOP-

FACTORS.'
..: ,

PLAEMENTCA ER
EMP IS

Y

Marketing&
Distribution

%

Business ,&
Industry
.

0

_

-

- 1.

t

Advisory &
Consulting

Competitive o
Awards

Curriculum
Enrichment

Employment ,

Information
P.rogram Planning
Speakers
Student

Evaluation
Work Study ,

Role Models

WorA k Experience@
Coop. Educatio
Exploration ,

/

Attitudes &
.. Values

Career Planning
Decision Making
Economic Under-
standing.

Interpersonal
Rqlations
.I

1

.

).

Part Time .

''''

A. Title of Occupation

Sample 1

DESCRIPTION OF- TRAINING STATION
d.

4Franklin County Area Vac. lid. Center
1106 Main Street

Frankfort, Kentucky 40604

NAME

DA-1'E
ra

B. Narte and Address of TrainingStatidn

o

C. -Name of Owner

D. Name of Training Sponsor

E. Broad Areas of "On-The-Job" Experience:

1.

2.

4.

a: 6.

2'



SampfelContinued)

F. Outline of "On-The-Job" Experience:

1.

4 )

I

2.

B.

.
D.

4

3.
ti

A-.

B._

C.

D.

Individual Study ReOtenCes Aviilable:

Classroom Training Staticin

j.

2.

3

4.

1.

- N

3.

4:9

4.
1111
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Sample 2

TRAINING AGREEMENT

The employer agrees Io the items listed below:
,

.

El To provjde the student w' h opportunities to.ilearn to do well as many jobs as possible-

. To coach the student i the ways which he has.found desirable in doing his work and
handling his probte

, To help the coordinator make an honestpppraisal of the student's performance on the job
at the end of specific periods agreed upon.
To avoid subjecting the student t4 unnecessary or unusual hazards.
TO notify the parent and school immediately in cale of accident, sickness, or any other
serious problem which arises.
To permit and expeCtsthe coordinator to confer with the student for a reasonable period
oi'time on supervisorysvisii-so the business.
To-notify the coqrdinator before dismissal of the student from the jo.b.
To notify the coorilinator.in case of student's absences from work.

,Other

(

Signatbre

The student agrees to the items listed below:

Jo do an honest day's WoPk according to his,ability, recogni2ing that the employer must
profit from his labor to justify hiring him.

17.1 To keep the employer's interest in mind and to be punctual, dependable, and loyal (this

ri T6 follow instructions, avoid unsafe acts, and be alert to unsafe conditions.
includes advance notice of nothing able to attend work: also called,co-op rordinator).

r,

To be courteous and considerate of the employer; co-workert, and others.
ri To-keep such records of his work'experience and to Make such reports as required by

the school.
Not to go to work Man missing related class unless given permission bY"coordinatof:
To call coordinator in case he/she is absent from related class, (Failure to dckthis will
result in a student's being suspended from work one (1) day for the first offense: 'c'kiree

(314days for0e second offense: and dismissal from the cooperative program for the third
ffense.) I

01er

I

Signat6re \
.

.

The coordinator, in behalf of the school, agrees the items, listed helpw:
.1

.;, ' '' \ ,41 _I- re
TO visit the student on the job at frequent intervals fFtr the purpose of finding out instrut-

, tionat needs and insure that he gets most of his experience'
To show discretion at the time and circumstance of these, visitsespecially during embr-
gendy periods, when work it press*: 1' .

.
,

El .
To remember that much oft be in'for'mation gather'ed at the business is cOpfidential.

,

To aroid incurring any personal obligations to emproyers.
] Other 4

Signature
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Sample 2 (Continued)

STUDENT (-I:

ADDRESS

PRONE WO.

COORDINATOR

PHONE NO.

EMPLOYER

ADDRESS

PHONE NO.

ADDRESS

Sample 3

G,UIDE SHEETTOR MARKING EVALUATION SHEET$

alityTraitv

\74

Franklin County A4ll5a Voc. Ed.'Center
3 1106 Main Street .

1Frankfort Kentucky 40601

Department of Distributive Education

a. ""

z

t ?,

. Cool* t n & Tearm4Ork: Is the student willing to adjust his scedule triyourkeds?-ls he
.

cheer% about accepting work assignments? Does he look for WaYs to.be. helpfuTlo his co-
, /)Xsprikers? ., . ---,' '

. .

rice & Prom*ness,.. Is tha.siudent always on the job When he supposed to be? Is
v

he5ai s on time?. In ease of an emergency, does he call to inform you what has happened?
off is iiegded,.ctoes he mak arrangements4or his in advance?

. ,

Grooming&
clean and weira

410t"
earanCe.7-44e pthe student meet the standards of your dress code? Is he

roomed' Does-he appeaNto have had enough rest beforecoming to the job?

7-?.ustilvbrthy,eDependatility: Have you foynd the student to be honest? Can, y
on is doing a jai? well?tan You depend on his carrying out assignments. Is he
e)6ea responsibility?

Alertness: foes the student appear to be aware of the imprance of his job? Does he show
*od comprdnension of his duties? goes he listen well and ask intelligent questions?

u depend
Wing to accept

jI

Courtesy and Tact: Does the student use good manners toward customers, fellow employees
`,/- .and gupervisTs?'Is he tactful in whaffhe says?

/P

Diickeetness as to talkativeness): , Does the student willingly accept the duties assigned to
him? Does he accept them as opportunities to improvrktiimself?

185
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Santple 3 (Continued)
. /

Favorable Attitude Toward Work: Does the student willingly accept the duties assigned to
him? Does he accept them al opportunities to irhprove himself?

4 .

Persistence: Does the student stick with all assigned tasks,until he completes them? Does he
give extra effort if a task is hard or uninteresting? - i

Self-Control: Does the student demonstrate self-control by not losing his temper easily, by
.not sulking when criticised? Doplie show self-control in the manner with which he deals
with trying customers or fellow employees? . "

Ability to Learn

Follows Instructions: Does the student listen well and do exactly what he is told?- Does he
ask intelligent questions at the time instructions are being given?

-(

Shows W 16 Learn.' hoes the student show edeep-spated. interest in learning about
his job? Does he ask for extra help in learning the things necessary for his becoming competent?

Shows Initiative: Does the student see necessary things to do without being told? Does he
present ideas for doing things when askedOr make suggestions on his own?

Organizes Work: Is the student able to place work in a sequence of priority? Does he do,
first 'things first and go back to secondary assignments?

Quality and Quantity of Work
. .

Accurate: Is the student icctiltate in his involvinIdetails? Does he make change and
solve merchandising problems accurately--

Neat: Is the student orderly and clean with his job assignments?

Thbrough: Does the student show a consciousness for detail? Is the job complete in every
respect when he completes-his task?

Productive: Is the student above or below average in the amount of work accomplished?

Time-Conscience: Does the student use his time well? Is he conscientious about/ using time
for his employer's advantage? Does holey busy?

Proud of Work: Does the student demonstrate Pride in his job by being enthusiastic abo.ut
his duties?

4
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Sample 4

EVALUATION SHEET FOR CO PERATIVE DISTRIBUTIVEEDUCATION PROGRAM

Franklin Count Area Vocational Education Center

NAME OF STUDENT

EMPLOYER

1.

DAT

Telephone 695-3090 I.

GRADING PERIOD (circle one) 1 2 3 ttl 5 6

e

Circle your evaluation of the following qualities of the student-learner as shown on the job.

'

PERSONALITY TRAITS
-..

Inferior Poor

r,

Average
.

Good Superior

Cooperation &Teamwork 1 2 , 3 4 5
_Attendance iSi'Promtitness 1 ' 2 3 4 5
Grooming & Appearance 1 2 3 4 5
Trustworthiness & Dependability 1 , 2 ,,..3 4 5
A lert9(ess . 1 2 3 4 I. 5'
Couriiesy and Tact ,

,
1 2 . 3 4 - 5

Disdreetness (as to talkativeness) '1 2 3 4 5
Favorable Aittude toward 1/1Tork 1 : 2 3 4 5
Persistence

° N. 1 2 3 4 5
Self Control

ABILITY TO LEARN

2

r

3 4. 5

Follows Instructions 2 3 4
' Shows Willingness to Learn 1 2 3 4- 5

Shows initiative 1 2 'i3 , 4 5
Organizes Work 1 2 3 4

...
5'

QUALITY AND QUANTITY OP WORK

Worker is:

Accurate 1 2 3, 4 5
Neat 1 2 3 '4. 5
Thoiough 1 2 3 4 5
Productive

.io 1 '2 3 i
4 5

Time-Conscious 1 2
,

3, 4 5.
Proud of Work 1 a ,,-- 4 5
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Sample 4 (Continued)

SKILLS

I I

I

1,71

1. 1

Please check any of th# skills in which the student needs to irrulrove for successful performance

on the job. 4
Handwriting
Spelling

'Greeting Customers
Sales Technique
Change Making

A

GENERAL COMMENTS, IF ANY

I I Arithmetic
English

L I Using the Telephone
I KeepirA Records

r.

I 1 Cash Register & Other Machines

a

STUDENT §OUNCIL CONTRACTS WITH SEED COMPANY

Royal, Valley High School
Jackson County, Kansas

10-12

CircUmstances

The Garst and Thomas Pioneer Seed C9rn Company rents farm land in nortbeaStern Kansas
for the purpose of producing hybrid seed porn. Since 1975 the company has had difficultY,in ob-
taining workers who would do the seasonal labor of detassling the corn. To alleviate this probleth,
the company advertised the work as an ideal way for class projePts to make money. A counselor at
Royal Valley High School saw the advertisement and decided that seasonal work was an oppor-
tuniorto give students actual experience'in the work-world. In June 1976, the counselor contracted
with Pioneer Seed Corn company to detassle 50 acres of corn. '

Objectives

1. To offer students an opportunity to obtain work e0e-rience.

2. To follow offers and instructions froz a foreman.

3. To complete contract agreements.

188
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4. To understand the biological factors of producing hybrid seed corn.

5._ To experience inspection of work by comrfany officials.

6. To experience the'importance of team cooperation for complefing 4 job.

74 -To meet specified requiremervts of job completion before securing payment; i.e., a 99
percent removal of. tassels from the corn stalki Within the assigned acreage wa-s expected.

Lihkages/PartiCipants

Garst and',Thomastioneer Seed CornCompany,-Des Moines, Iowa

Process

In 1976 after reading the Pioneer Seed Corn Company's advertisement for seasonal labor, a
counselor at Royal Valley High School contacted the Pioneer Company representative in north-
eastern Kansas and told him he would like to use the seasonal work as a projiict for raising money
for the high school's student council while giving students the opportunity to experience the work-
world. He then suggested the project to the members of the student council Who liked the idea as
a different way of raising money for the council and school. It was agreed that i f e studentth
council gOt the contract, each council member would put in at least one eight-hou day. The
Pioneer Seed Company gave the counselor and student council a contract for detasOng 50 acres ,..,
of seed corn to be done in July of the folloWing summer.

. ,.

In May the counselor made up a schedule of the student council members' summer jdbs and
vacation times, if any, in preparation for assigning tentative work days. On July 2 the,cornpany -,,,,,t
notified the counselor that the corn was ready fordetasseling and that he and the work crew
should report to the fields at 7 a.m. the next day. This short 'notice, due to the importance of the .

stage of maturity of the corn, allowed onerlay to organize the council members info a work crew
for field work the next day. $

The corn detasseling job took 10 straight days, rain or shine. It required a crew of 13 workers
and a foreman to ride a tractor-pulled basket t rough the rows of corn, often in 100 degree heat.
A field representative demonstrated how to re ove the tassle from the rows of female corn with-
out damaging'the stalks.

The work schedule was 7 a.m. to 4 p.m. with 30 minutes for lunch which had to be pur-
chased and brought by the worker. Because the work was tedious, radios were allowed, although
they tended to be a distraction to the young workers. At the end of the 10 days, an extra day was
required for meeting the requirement of 99 percent removal of the,tassels.

Payment for the work was received two weeks after the completion of the job. The coun-
selor and those council members who worked agreed that only half of the payment should go to
the council and the remainder should go for the workers' lunches and gas to get to and from the
fiVds. Approximately $1,500 was deposited to the student council from this money-making proj-
ecl .

a
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Problems

1. The students had to be at least fourteen years old before the company would hire them.

2: The heat and pressure of the job created dissensionamong the workers. Attending classes
and school activities.together Created a different atmosphere than did depending on'e-ach

other in # working situation.

3. The company did not furnish bathroom or water facilities comforts that students ex-
pected and felt necessary.

4. A day today change in the students who made up the crew slowed down the corn de
tasseling because it took time,to become familiar with the procedure.

Evaluation

The students experierice two weeks of 7 a.m. to 4 p.m. work days.... approximately
60 percent of the student council group remained at the job.

2. The students understood the biological aspects of hybrid corn . . . because only the
female corn was detasseled, all students were aware, ofthe genetic cross breeding in order

to produce hybrid corn.

3. The contract agreeMent was fulfilled ... the stude6s participated in the receipt of the
payment and the deposit to the student council fund.

4. \ The-students experienced company inspection of their work . .. the expectation of 99
percent removal of tassels vas not met on the first inspection by company officials.
The students, had to remove tassels for an additional day to cover the 50 acres.

CAREER
EMPHASIS LINKAGES

1.
SERVICES
PROVIDED

FIELD
EXPERIENCES

.

CAREER DEVELOP.
MENT FACTORS PLACEMENT

.
Agriculture &

_ Natural
Resources

Environmental
Control ,

Business &
industry

.)

Advisory & '

. Consulting
/Career Guidance/

Counseli nqp
Hands-on

Experiences I

Work Experien
Exploration

ttitudes &
alues

En ironment
Interpersonal

Relations .

Gordon Bute
Alma Hotel
Alma, Kansis

MASTER CHEF TRAINS STUDENTS
.IN KITCHEN AND DINING ROOM SKILLS
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Circu nista4ces
.1'

Alma,,,Kansas; is aranching-community of 900 inhabitants in the heart of the Flint Hills.,Ex-
cept for the ranching' b'usjness, a cheese factory, and 8 couple bf stores', there is little opportunity
for-student.careerexploration and development in the town. When Gordon Bute returned to his
tibilne,townntk renovate a family hotel, he initiated a vocational program corripletly new to the
entire Flint Hitirregion.

Gordonj* set out to develop one of the fine5 eating establishments in the Midwest, pf the
United States. Bute was a cnaster chef who had Studied with some of America's and gropers finest
chefs; but, to establish his own dining room in the hotel, he had to have kitchen and dining room
help who were trained in cuisine. Instead of the schools going to him to provide students with voca-
tional Ateeriences, he went to the schbols to offer training and pay to those who wanted to learn'
the preparation and serving of food.

Objectives

1. To develop salable skills.

2. To allow students to participate in decision-rpaking situations.

3. To develop a cooperative attitude in the employees. Teamwork i ss tial in kit
and dining room work.

4. To demonstrate that excellence in the product is required in cuisine.

Linkages/Participants

Alma High School

Process

A meal at the Alma-Hotel was an experience that the average person who frequented restau-
rants found to be superb eating. The hotel was a small stone building on Main Street. It once
took boarders, but Since 1887 has only served meals nearly every day. With the return of Gordon
Bute to save his family's hotel from sale, the Alma Hotel dining room offered and improved its
continental cuisine.

To assist him in developing this type of eating establishment, Bute hired and trained twelve
to fifteen male students in the art of cuisine. Bute developed work schedules so that the students
could return to classes and activities at the local high school. Although students were responsible
for certain aspects of the preparation and serving of food, they became familiar with each others
jobs, so they could trade off in case of someone's absence.

The guests who visited the Alma Hotel were greeted by the maitre'd in a black tuxedp, Other'
young waiters quietly tended the tables in evening jackets. One of them was in charge of pouring
the dry sherry for the guests. Other waiters who are in charge of the linen and imported crystal
emptied ashtrays as soon as they were used and replaced a smudged plate-if it was detected. The
guests did not notice the inconspicuous but excellent service. The service was quiet, quick, and
polite.

191
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In the kitchen assisting the head chef, Bute was the sauce chef who blended all the stocks.

Preparation for the evening meals took the student cooks and chefs all day to cut the meats, pre-

pare the'sauces,-,cobl the wine, and complete all the duties required to put continental cuisine on

the gtiests' tatides.

The guests ordered and student cooks and kitchen helpers prepared four-kinds of hor

d'oeuvresOysters Rockefeller (with pureed spinach and hollaindaise), oysters casino (poached

hotwith bacon and tomato), escargots (garlic, butter, spices), and quiche (light and fluffy). The

next course was pumpkin soup and fresh croutons-qr onion soup au gratin. Students, under Head

Chef Bute's direction, prepared the onion soup from beef and chicken stock and onions cooked

in butter for hours. The entrees ordered were Veal Marsala, curried salmon, and Long Island Bay

Scallops which had been delivered from a Kansas City Fish Market. A student waiter poured

Chablis and Margaux Bordeau without disturbing the guests' dinners.

To complete.the meal a student waiter brought a long cart to the guests' table to prepare
Cherries Jubilee. He mixed butter, lemon, oranges, triple sec, cognac, and sugar. He brewed the

fruit juices, butter, and liquers in a skillet over an open flame, then added the cherries, and pOured

the fruit sauce over fresh homemade ice cream.

The entire meal took about three hours. It was completed with coffee and liquer in a quiet

atmosphere. Only then did the head chef enter the dining room to introduce the student workers

for the evening. Those from the kitchen were dressed in high starched purple chef hats and white

Smocks. The head chef completed the introduction with the following quote: "It is impossible

without teamwork. It's a 'we' operation. It must be. The real workers are in the kitchen. I can't

do everything. The fellows in the kitchen are superb students. We're only, as strong as the weakest

person and I don't think we have a weak person. Everyone, from the cleanup crew to me must

pull his own weight."

Problems

1. The art of cooking was not accepted as a vocation for young men in the small com-
munity,.although the majority of wiaters, cooks, and kitchen help made more in wages

and tips than did their fellow students who worked in the stores and service stations.

2. .Accepting the demand for perfection needed in cuisine was difficult for some student

workers.

Evaluation

1. Students will be employed. One student graduated from high school and became kitchen

manager of a large restaurant.

2. The Alma Hotel will be refined into one of the finest eating establishments. Charles
Kuralt, a CBS reporter, gave a fifteen-minute radio report on the happy discovery of
continental cuisine in Kansas.

3. The students will be exposed to diverse ways of life in addition to the life style of the
ranching community. Learning to prepare continental food, set tables with fine china,
and offer service with impeccable manners are part of the job at the Alma Hotel.
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CAREER
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,

LINKAGES

,
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CEEB DEVELOP-
M NT FACTORS

I
PLACEMENT

Hospitality & Business & Curriculum `Work Experience t Attitudes &
Recreation Industry Enrichment ',Exploration Values

Employment ;,' Career Planning
Information ,,,/ Decision Making

Program Planning
Work Study ,/, Economic

Understanding
Equipment Interpersonal
Provision Relations

Hands-on
Experiences

EXPLORATION PROGRAM ASSISTS
ECONOMICALLY DISADVANTAGED

Indianapolis Public Schools
Indianapolis, Indiana

Circumstances

10-12

Economically disadvantaged students in Inditnapolis, Indiana, had limited opportunity to
experiment and investigate occupational choices. The concept held about oneself and his or herplace in the work-world often requires more time to develop than that provided in the regular
nine-month classroom setting. To supplement this, the AFL -CIO Human Resources Development
Institute, the Indianapolis Chamber of ComMerce, and the National Alliance of Businessmen spon-sored a Vocational Ex oration Program to offer economically disadvantaged students extra time to
raise levels of aspiration about themselves in the unknown world of work.

Objectives

1. To familiarize economically disadvantaged students with various types of jobs and
apprenticeships available to them.

2. To provide experience in job-related matters, such as work records, methods of opera-
tions, and labor-management relations.

P. To identify areas of student interest through vocational interest inventories and aptitude
and interest assessment.

Linkages/Participants

Indianapolis Public SchoolsArsenal Technical, Crispus Attucks, and Shortridge High Schools
Youth Opportunities Unlimited of Ma rion'County Cooperative Extension Service
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Purdue University
Indianapolis Chamber of Commerce
National Alliance of Businessmen
AFL-CIO

Process

In July and Augusl of 1977, ninety economically disadvantaged students in the Indianapolis

Public Schools were selected from three inner city hi schools to participate in a five-week Voca-
tional Exploration Program. The program was fundffby the National Alliance of Businessmen,

Washington, D.C.

For the first two weeks of the program the students received tickets for public transportation

to their home schools. Then they used their first paycheck. On 'some of the days the students met

in the classroom merely for attendance checking; on other days the entire programming occurred

there.

Classroom activities included presentations by EP coordinators, private sector volunteers,

and Youth Opportunities Unlimited. Materials from pre-employment training program for under-
privileged youth developed at Purdue University we used in the class sessions. Additional pro-
gramming was provided at the exploration sites. Tht *nstruction consisted of films, lectures, dis-

cussions, demonstrations, and hands-on experiences.

. ,

The students were given the Armed Services Vocational de Battery. They also com-
pleted vocational interest inventories. After each vocational ex on, they...kept a VEP log which

aided in identifying areas of interest. Interpretation of the aptitu' andntd interest assessment and the

VEP log entries directed students in thinking about realistic career decisions.

A local Burger Chef restaurant donated lunch for the students the first and final days of the
program. For the rest of the time, the students obtained hot lunches at a nearby elementary school

under the National School Lunch Summer Program. One occasion the students were served steak
in the executive dining room at one vocational exploration site and served in the cafeteria at

another.

Thkstudents visited over thirty businesses and institutions where employment potential exists.
Of special\interest was L. H. Smith Oil Company, fifty-ninth largest black owned business in the
United States. Other major vocational sites visited included American Fletcher National Bank,
International Harvester, and RCA. Employee reactions to the students at the exploration sites were
generally positive. Some stated that it was an excellent idea to get youth into places of employment
so that they can begin to make informed career plans and decisions.

Problems

1. Lectures in classroom setting did not hold the students' attention.

2. Student dress was not always acceptable to employees.

3. The scheduling of students at the businesses in groups of twenty required a great deal

of planning.
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Evaluation
,.

. .

1 1. Al'students were assessed accordind to their interests and aptitudes. All students Were
, ,

and
vocational interest inventories. The results were sent to their home high schools;,.

4. 4 .'

'2. Students answered questionnairei about their impressions frorntheir experiences ob-
tained in visiting the businesses-50 percent were positive.

3. Within a short time after a visit, titb students wee to bring further questions about
the jobs they hail obserked the butine-sksite. More than 50, percent made requests
for more extensive informatiOn. 1

CAREER.
EMPHASIS

T

LINIKAGES, '
ti!" .

SE RVICES
! 'PROVIDED "

FIELD
EXPERIENCES

CARE Eli DEYE LOP-
MENT FACTORS PLACEMENT

Agriculture &
Natural

Business &
Industry

Advisory &
Consulting

Work Experience
Exploration

Attitudes & .,

Values
Resburces Labor Career Guidance/ cereer Planning

Business & Office Government Counseling . pecision Making
Communications Agencies Curriculum 'Edonomic

Media , Postsecondary Enrichment ,' Understanding
Consumer & .Education Employment ! Self Concept

Homemaking
onstruct ion

Parents & Other
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TELELECTURE UNIT USED FOR CAREER EXPLORATION

Absarokee High School
Absarokee, Montana

Circumstances

10-12

Because rural schools suffer from limited programs and remoteness, the Absarokee, Montana,
English teacher, the County Extension Agent, and a counselor serving four small school districts
set out to develop a procedure for improving opportunities for career exploration in the Absarokee
area. Review of available vocational materials indicated little direction for providing career explora-
tion experiences, yet it was evident that there was a need for career education and curriculum rele-
vancy.
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Career exploration at Absarokee High School was facilitated through the introduction of, a

4

telelecture unit. When plugged into a special jack, the deYice allowitgroup of students to discuss
a topic with, amWe calling into the schbal on the telephone. Each callers pays.for_his own calls.
The unit has given stbdenit-work'experiences in writing application letteu, interviewing, writing
follow-up letters as-well as interaction 'and conversation with employers. ,

.. .

Objectives

1. To ihtdgratd work-related experiences with the English curriculum.

2. 'To allow students to become familiar with potential employers in an informal situa-
tion.

3. To test thd students with the General Aptitude Test Battery (GATB).-

4. To assist the student in exploration of potential careers.

5. To acquire communi,c, tion skills for such activities as job interYieWing and application
writing.

Linkages/Participants

Absarokee County

Process

(
xtension Unit Still-water County Co-op, Columbus, Montana

The telelecture project began with a meeting between project staff and the junior class. Ex-
planations of course content and materials were given. The interest survey was then administered,
and the General Aptitude Test Battery record cards were distributed to the students.

Work for the project was divided according to the skill areas of the staff. The English teacher
agreed to teach job interviewing and the writing of applications and follow-up letters. This seemed
consistent with the.goals of the English class, while also allowing the students to learn techniques
of career exploration.

The County Extension Agent provided the school with a new device called a telelecture unit.
Installed at a nominal fee, this machine allowed students to talk to anyone who might call on the
phone. A consultant from the Employment Security Commission rrovided expertise lacking in the
project personnel. The counselor was responsible for aptitude and interest taking.

After the tests were given, each student was given an opportunity to compare his aptitude
ranges on the GATB with the one or more occupational choices made on completion of the interest
survey. Students who did not score well in -their areas of interest were encouraged to examine
their stronger areas more closely. After coMparing their interests and aptitudes, the students were

. directed to write research papers for which they were allowed several days to do research and
writing.
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1.--

All students wroter i'letter of application, followed by an interview with a prospective em-
ployer. A follow-up letterwas written, thanking the employer for the interview. With this back-
ground students were ready to qu stion experts on job situations in the Ab-sarokeearea.

si, . '

To-concludethe project, pa cipating.students were given artopportunit ;0 evaluate go
. ),

unit. Each student was asked tb write a short evaluation and make any recommendations he b
she felt would improve the project. I. - :,',

A.
roblems

The first stetp in implementing this rojerm is find g a teacher o ,,Ii 4nterestedin ca404
c e4clucation as well as in communication skills. Typ classes re god for Fetter writing-0

and tireparation of,the research papersipowever, the actual research and completion of
the interest survey-are more appropriate for English classes and a guidance counselor. .

If a counselor is not available to administer the GATE, the nearest Employment Security

,

Commissircoulolgilefp. The services should be. requested early so that the scores will be
. '.) , v-

-J availab1.foi-n tine for therioject.
, s

2. , Although the telelecture unit was provided to the Absarokee ,High School by the
#Absarokee Extension Agent at no cost to the school, it is possible there'will be a cost if

--- provided-by Bell Telephone Office. The special jack was installed for ten dollars. ., : ,

t'' ,,\I : 0

t 3. Prospective telelecture callers should be contacted and scheduled long before calls are\ : made. Some companies feel that it is good advertising and will pay for the call. Occa-
ionally, it is possible to'arrabge for Conference calls which allow more'than one expert
o Speak to the class. If the fee o the telelecture is too high, coordination of the Unit `,
with other teachers or nearby sc olstielps to lower the cost of each school.

, r-ab.
4. ,;,' Students should have some training and practice in the phrasing of clear qqestions which

elicit useful responses, Questions should be carefully prepared and considef-ed ahead of
time to avoid irrelevant digressions. ,

Evaluation

Students will evaluatith projec Student evaluation is positive; most state that the unit1.

4s a valuable expeilence. Althou students are not always in agreement with the
interest survey, they agree that the survey causes them to examine their interests and
abilities more crosely.

2. Students will identify an interesting occupation. Prior to the beginning of the career
projeci, each student was asked t6 write down an occupation in which he was most in-

reste,7 At the conclusion of the project, the student was asked to do the same to
ine any changes made as a result of the project: At leacgt 50 15ercent had retained

th initial occupation. ,

3. Students will acquire experiences in communication skills. All students wrote letters of
applications and research papers.

4. Students will participate in informal discussions on job-related topiCs with potential em-
ployers. All students participated in the telelecture unit.
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CHILD DEVELOPMENTCENTER EX-PAOS
OPPORTUNITIES FOR D ISADVANTAOD

Harnilibn .Urtion High School
HamiltonCity, California

Circumstances

10-12

Fifty percent of the population in HatimIton City, California, are Mexican-American migrant
kers. There is a high dropout rate among the high' school students from these groups. Some are

needed at hoine to care for younger brothers and sisters whileparents work; others leave school
because they fall behindacademically in the lower grades, are unable to catch up, and thus lose

interest in school.

Educators recognized the eeds 45f several different gro.ups-Thigh school students needed salable
skills; potential dropouts ne'ede: I .tron to remain in sc I; the community needed day care;
pre-schoolers neethed language and s.cial experiences before en ring kindergarten to increase their
readiness 'for sc4rol. A pre-schcp1 or, as the plans call it, a Child evelopccient Center seemed the

answer to many various needs. W

tstives

, ''v, \. .
ii .

ig- \
, - ,.----

1,: To integrate study and on-the-job training for hi4h schooirstudents,

2. . To provide a p hool for children ages three,to fire:



.

. To provide maotwation'for potential dropouts.
;

To offek high School studentt experience in bilingual situations.

To assist the' migrant families w'hq. need d 'care for their families'while they worked./

Linkages/Participants.

.r
Hamilton City,California
President's Employment Progr'am

Process

Program developers Who worked' out a tentative plan for the Child Development Center at
iiton Union High 5chool presented it first to the community for idea;'and support, and then to

the Nord of,Editcation Or approval or diSapproval. Realizing that the money required to finance
the project would be beVond the grasp of a small school, the program developers presented an
autere budget to the Board of Education. The project was approved with a minimal budget and
assigned a room which had served as a student lounge. High school students under the direction
ofjhe coordinator and Home Economics teacher spent many hours making furniture, toys,
puzzles, cabinets, games, blocks, and other equipment usually purchased with project funds. The
community:Supported the project with its numerous and generous donations.

Just before opening the Child Development Center, word was received from the President's
E loymeta; Program that a full time pre-school teacher could be.hired. Additional support was
received from Vocational Home Economics funds and from the California State Compensatory
Edmcation funds. Plans are currently being made to move the prograrri into a rented portable build-
ing

`
The Vocational Child ,laevelopmen

4,
Program ofthe Child Development Center is operated as

part of the Home Economics Department. Two teachers, an aide, and a bilingual coordinator staff
the Center. After one year of operation, the majority of students in Child Development I are ninth
graders; the other students, who have already had the preliminary courses, are enrolled in Child
DeveloPment IL Time spent in the pre-schpal is separate from the classroom and involves an extra
elective hour for the student.

The pre=school program focuses on four a as 14 language development, which includes
7,

oral, auditory, rsual, and mental skills; t2-notordeveloPment; (3) exploration and experimenta-
tion (science ski Is); and (4) positive self-image, constructive social interaction, and community
understanding. A and music activities are introddced in the areas of language and motor develop-
ment. The daily ogram includes both active and restful activities. Free play time is given each_ k
period, so that the high school students may interact with the child; students bring in activities
and talk, walk, read, play games, and sing songs with the children.

State of California

In the course for the high school students, a textbook and additional references are supple-
mented by 5lassroom discussion, field trips, guest speakers, home and in-class projects, and movies.
All students are on a graded scale of difficulty based on the four years of coi-se work.
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At the beginning of the program, the staff was hopeful that /Jae entire community codld bene-
fit. If as believed that enrollment orio first come, first served birs would allow opportunitie
tot segments of the community to participate. A contract was mode with the elementary sc ool
to rovide hot lunches on a paying basis, because the Center had no cafeteria.. The aide picks up
the lunches daily; in addition two snacks 'are served.

Problems

Materials for this type of project are quite expensive. With the help of the community
and a $600 budget, the program was operated on a minimal basis during the firsi>year.
Schools interested in implementing a similar program should try to obtain state or
federal funding.

2. Many of the' arents of the enrolled children do not speak English. Thus, all materials
had to he translated.

Evaluation r
1. Children who attend the pre-school would benefit from the early instruction in language

development, motor skills, positive self-image, and social interaction. According to the
Hamilton kindergarten teachers, the children who attended the pre-school last year seem
!letter able to handle'school, both linguistically and socially.

2. High school students will be interested in the available salable skills. Interest in the
Child Development Program remains high among the high school students. Approxi-
mately 50 percent of the high school students enrolled in the program are Mexican-
American, who found summer employment in other pre-school programs in the area.
Several graduates enrolled in pre-school education programs in college.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP,
MENT FACTORS

PLACEMENT

Consumer & Government Curriculum Work Experience Attitudes &
Homemaking Agencies Enrichment 0 Values

Parents & Other Work Study Career Planning
Individuals Equipment Decision Making

Provision Interpersonal
Hands-on Relations
Experiences

EDUCATIONAL COOPERATIVE SERVES NINE
SPARSELY POLATED COUNTIES

Northwest Kansas Educational Cooperative
Colby, Kansas
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Circurvstances 9
Northwestern Kansas is characterized by sparse population, small communities, and an agri-

cultura114/ based economy. Towns in the nine county areas of the northwestern part of the state
range in population from 58 to 3,627 people. Five towns report a population decline of 10 per-
cent over the last 'ten years.

Many of the young people who graduate from the local school systems leave the area; some
pursue additional education and others leave to seek employment. The school districts in this
area of the state recognize that these young people have limited experience in the world of work;
therefore, one of the educational goals is to make all education more meaningful through a career,
education emphasis.

Objectives

1. To identify ways in which smaWschools can enhance their vocational offerings at the
secondary level.

2. To assist teachers in identifying and locating materials related to careers and vocations.

3. To identify resourcepeople.in the communities.

4. To develop informatron about a cluster of available jobs in northwestern Kansas.

5. To test students' job interests and attitudes.

6. To purchase and use materials in a cooperative fashion, thus reducing the cost of career
education in each school district.

7. To disseminate a newsletter to keep all cooperative participants informed of what is
evadable.

Linkages /Participants r

The Northwest Kansas Educational Cooperative includes USD 318,*twood; USD 103, Bird
City; USD 314, Brewster; USD 315, Colby; USD 352, Goodland; D 292, Grainfield;
USD 291, Grinnell /USD 317, Herndon; USD 281, Hill City; USD 41 , Hoxie; USD 280,
Morland; USD 274, Oakley; USD 293, Quinter; USD 294, Oberlin; U 316, Rexford;
USD 241, Sharon Springs; USD 297, St. Francis;.USD 208, Wakeeney;\NJSD 242, Weskan;
USD 275, Winona.

Kansas Department of Education, Topeka, Kansas

Process

This career education project was the major componentof Aooperative effort of eighteen
unified school districts in northAitern Kansas. The project assisted approximately six hundred
kindergarten- through eighth graclitteachers with the implementation of career education. The
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teachers were located in thirty-seven different attendance centers. Two three-quarter-ton vans were
-used by project staff to reach the schools on a scheduled basis. Group and individual in-service
training was provided and the cooperative use of career education media and Materials was pro-.
mbted.

The initial cooperative purpose was to identify ways in whidh shall districts could coopera-
tively enhance their vocatiohal offerings at the secondary level. Early activities included the formu-
lation of a constitution for a cooperative and the designation of ont district to serve as the coopera-
tive's headquarters. That district also served as the local education agency and custodian of all
funds.

When discretionary funds for 'career education became available for Kansas, the cooperative
had already developed the framework for providing a useful site. Administrators attended a
meeting to discuss a career education model developed by the U.S. Office of Education. In-service
was provided for administrators and,teachers by Kansas State University to assist in learning the
principles of career education. A career education conference was held to northwestern Kansas as
a final session of the inservice classes. Later a coordinator was hired to devote full time to career
education activities, and two people were hired as career education assistants.

i-The career education staff worked on a daily basis with teachers in the various schools. Vans
ere provided for their transportation. The assistant,: served as resource people serving the schools

on a regular schedule. An important function of thei lob is that of acting as courier of needs and
activities from one teacher to another.

Materials available for teacher use include films, books, tapes, records, and brochures which
are checked out to teachers while the vans are at the schools. Also available were a handbook of
activitis and careerpacs, which are similar to lesson plans and were developed by teachers during
their in- service training. Teachers were encouraged to visit other schools within the project area.

All project activities were governed locally by a board of directors. The central office issued
a monthly newsletter containing a description of general activities and related information that was
distributed to all teachers in the cooperating districts.

When a cooperative is formed, the districts must assess their own ability to share the cost of
operations; and superintendents, boards, or other decision-making bodies must decide whether the
benefits are worth the price. If federal or state grant monies were expected, it was critical that
planning make possible the absorption of additional costs which will be incurred.

Funds could have been wasted if a critical analyst's of all purchased material was not made.
Teachers were encouraged to develop their own materials whenever possible and were urged to
critically analyze their own instructional programs. They had to be willing to change some teach
ing methods and to work the extra hours that a successful career education program requires.

Problems

1. Innovation requires a sense of patience on the part of those advocating change as well as
a real concern for the feelings of all affected. Staff experiences indicated that their coin
rnunication and cooperation were of extreme importance. When a cooperative of schools
was asked to work together in one area and compete in others, some problems were
found to arise. The makeup of the Board of Directors was crucial.
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2. It was essential that a mutual trust and respect existed between the prloject director and
the districts' superintendents. The superintendents served as an advisory council to the
director, and each superintendent had ,a locial advisory council to help in his efforts.
The advisory council was composed of, teachers, students, and community members.

A strong public relations program was also important.

Evaluation

1. Attitudinal changes of students, parents, teachers, and business commu ity members will
indicate approval of the cooperative effort in career education. lndivi ual evaluation
designs have not been completed.

2. Teachers will develop a positive attitude about career education. Teachers' written re-
sponse indicated that most believed that career education is part of the answer to stu-
dents' needs.

I
CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CAREER DEVELOP
MENT FACTORS PLACEMENT

Agricultural &
Business & Advisory & Exploration Attitudes &Natural Industry Consulting ValuesResources
Government Career Guidance/ Career PlanningBusiness & Office
' Agencies Counseling Decision MakingCommunications
Postsecondary Curriculum EconomicMedia

Consumer & Education
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Enrichment
Employment ( Understanding

InterpersonalHomemaking
Individuals Information RelationsConstruction

Environmental Program Planning Self Concept
Control
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Health
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COMMUNITY RESOURCES TEACH JOB SKILLS

Ralph J. Moens, Vocational Director
Atkinson. High School
109 S. State
Atkinson, Illinois 6123b
(309) 936 7813
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Circumstances.'

The training Man developed by Artkinson High, School was precipitated by a desire to serve
non-college bound students (who comprise half the enrollment) and by a need on the part of stu
dents tobbtain skills needed for jobs in the community.

Atkinson serves an agricultural area where the total school district enrollment,is only 451.
With an enrollment of only 181 in grades g-12, the high school offers a vocational program that
teaches skills in agriculture, welding, electricity, mechanics, home economicsand business. .

Objectives

The. objectives of the program fostered by the training plan are

1. To teach students the skills needed for employment.

2. To utilize community resources in t he educition program.

3. To involve the community educating youth.

4. To make the educational program comprehensive.

Linkages/Participants

Chicago Atkinson Market
De Geeter Electric
Port A-Frame, Ltd, Mfg.
Atkinson Motor Shop
Ford Garage

Process

DeDecker Hardware
DeMay Service and Repair
News Publishing Company
Hillcrest Nursing Home

In the 1977 78 school year, 19 students spend two three class hours per day as student
learners at the cooperating training agencies. The same agreernent.(see sample following) is used
for all training stations, whether it he for a welding placement or a clothing store, but separate
training plans are written for each student.

Employers from the work training stations also serve as speakers in the CO op classes.

Outcomes

Students mature and develop good work lialuts while they learn saleable s ills. Community
awareness of the needs of the school also II1CHISVS as a I OS1.111 Of

Problems

F riding enough training stations to meet student interest is sometimes; difficult
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Samples of 'forms used by this school to implement program follow.

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CAREER DEVELOP.
MENT FACTORS PLACEMENT

Agricultural & Business & Advisory & Work Experience Attitudes &
Natural Industry Consulting Coop. Education Values
Resources Community Curriculum Exploration Career Planning

Business & Office Groups Enrichment Decision Making
Communications Parents & Other Employment Economic

Media Individuals Information Understanding
Consumer & Program Planning Interpersonal

Homemaking Work Study Relations
Health Role Models
Manufacturing ,

Sample 1

FAIR PRACTICEEMPLOYMENT STATEMENT
Atkinson High School Work-Training Program

Atkinson, Illinois

is an equal Employment

Opportunity Employer. Our personnel poli7 is aimed at assuring equal treatment to all

individuals in regard to employment, rates of pay, and all other conditions of employment

regardless of race, religion, color, national origin, sex, physical and mental handicaps, and age.

Signature

p
g Sample 2

MEMORANDUM OF TRAINING PLAN
Atkinson High School

1. The will permit

Date

(Training Agency) (Student-Learner)
to enter their establishment for the purpose of gaining knowledge and experience as

(Occupation) upon completion of a nine
weeks probationary period.
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Sample 2 (Continued)

2. The course of training is designed to run for a one-year period with a minimum of
hours per week required for the work experiences and at least one period in each school

day required for the supervised and directed study of technical and related subjects.

3. The coordinators shell, with the assistance of the employer or someone delegated by him,

prepare a schedule or processes to be learned on the job and an outline of related subjects

to be taught in school. These items to be made a part of this memorandum.

4. The schedule of compensation to be paid the trainee shall be fixed by the training agency
and the coordinator and shall become part of this memorandum, and a record noted on
the back of-this sheet. Such wages shall be comparable to wages paid apprentices and other
employees in the occupation in which the student-learner is engaged. They shall conform

to the Fair Labor Standards Act of 1938, if applicable. .

5. The student-learner will not be permitted, in the process of gaining occupational experi-
epce, to remain in any one operation, job/ or phase of the occupation beyond the period
of time that is necessary for him to becothe proficient.

6. The student, while in the'process of training, will have the status of student-learner and
will not displace a regular worker now employed.

7. All complaints shall be made to and adjusted by the coordinator.

8. The parent or guardian shall be responsible for the personal conduct of the student-
,

learner while in training.

9.' The employment of the student-learner shall conform to all federal, state, local laws
and regulations.

10. The coordinator shall have the authority to transfer or withdraw the student at any

time.

Coordinator Student

. Employer Parent or Guardian

Sample 3

PARENT APPROVAL

-Home Economics Related Occupations (H.E.R.O.) Office Occupations (0.0.) Cooperative
Work Training (C.W.T.)

TO:
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Sample 3 (Continued)

has indicated a desire to enroll in the above
course. Successful completion wilfdepend to a large degree on the support which you as parents
are willing to give.

In order that you become better acquainted with the course, please note the following infor-
mation: (The term "student-learner" refers to your child.)

1. The student-learner will carry two regular high school subjects, physical education and
the Cooperative Education program.

One period daily will be spent in the Cooperated Related Class.

3. A 'minimum of fifteen hours per week will/bel'pent training on the job, for which a
minimum wage is paid.

4. There will be a try-out period to see whether the student-learner is suited for the job.
If it becomes necessary, a change in occupations will be arranged, or other school sub-
jects will be assigned.

5. If successfully completed, this course gives two high school credits each year toward
graduation.

6. Some Cooperative Education Courses will require two years for completion.

I assure you that I will constantly assist in guiding your child in matters of personal conduct
in school and on the job and in matters pertaining to the training program.

Coordinator's Signature Date

I understand the purpose of the Cooperative Education Program and I approve of my child
participating in the above program for the school year 19 19

Parent's Signature Date

Sample 4

1977-1978 CO-OP STUDENTS & STATIONS

Fall Semester

Name Station Trainer Occupation Time Leaving School

Bowers, Tammy Farmers Table Mr. Keeler Waitress 1:56-7:00
Collier, Kelly Port-A-Frame, Inc. Sandy Clapp Secretary 8:20-10:44 &

2:47-4:00
Crockett, Curtis 'Chicago-Atkinson, Mkt. Jim Sorenson L.S. Marketing 11:30-after school

De Decker, Darren De Decker Hardware Dare II De Decker Plumber 12:00-4:00
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Sample 4 (Continued)

Name Station Trainer Occupation Time Leaving School

De May, Connie Hillcrest Home Mrs. Herbon Nursing 1:56-after school

DeReu, Nick Brauers Pork, Inc. Mr. Patton Hog Conf. Mgt. 12:00-4:00

Dwyer, Dennis Dwyer Farms John Dwyer Farmer 11:00-5:00

Ericson, Cathy Hillcrest Home Mrs. Herbon Nurse 1:56-after school

Evans, Barb A-A News Publishing Al Evans Graphing Arts 12:00-5:00

Evans, Donna A-A News Publishing Al Evans Printer 9:08-12:25

Gentry, Ken Landfill Bernie Oldfield Sanitary Worker 1:56-5:00

Heller, John HI Quality Ford Rick Anderson Mechanic 1:08-after school

Heller, Wendy Atkinson High School Lorrie Skrinski Secretary 11:30-4:00
except 7th hour

Gentry, Mitch Chicago-Atkinson Mkt. Jim Sorenson L.S. Marketing 8:00.12:25

Jaquet, Diane Stuckeys Mr. Beckwith Grill Cook 1:56-7:00

Lawrence, John... Atkinson Landfill Bernie Oldfield Sanitary Worker 1:56-5:00

Little, Leah Hillcrest Home Mrs. Herbon Nurse 1:56-after school

Longeville, Jahno Good Samaritan Mrs. Klundt Nurse 1:08-after school

Nelson, Lisa Rays Service Ray DeMay Secretary 11:30-after school

Parks, Joe Brauers Pork, Inc. Mr. Patton Hog Conf. Mgt. 12:00-4:00

Poff, Kelly Henry Hospital Marilyn Inskeep Dieter ian 1:56-after school

Roesner, Wayne Roesners Midwest Mkt. G. Roesner Wholesale Mkt. 1:09-5:00

Roman, Teri Parsons Clinic Wendy Minnaert Med. Secretary 1:56-5:00

Sims, Ray St uckeys Mr. Beckwith Station Att. 11:30-4:00

Shrinski, Kevin DeGeeter Elec. Joe DeGeeter Electrician 12:00-5:00

Troutwine, Bill Atkinson Motor Shop Al Klundt Mechanic 1:08-5:00

VanOpdorp, Bill Port-A-Frame Ed Taylor Welder 11:30-4:00

VerStraete, Lisa Henry County Vet. Al Ward Secretary 11:30-after school

Vincent, Mike Ray DeMays Service Ray DeMay Mechanic 11:30-4:00

Rahn, Russell Brauer Pork, Inc Mr. Patton Hog Conf. Mkt. 1:08-after school

VanVooren, Todd A-A News Publishing Al Evans Printer 1:08-after school

Sample 5

RELATED INSTRUCTION

General related instruction will be covered in the following areas:

1. tional Education and the Coop. Program

2. Safety Factors and Your Job

3. Social Security

4. Income Taxes

5. Taxes

6. Federal Laws and Employment

7. Steps to Success

8, Character and Personality
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Sample 5 (Continued)

9. Money Management,and Installment Buying
10. Insurance

11. Your Progress in School

12. The Letter of Application and Job Interview
13. Effective Study Habits
14. Roberts Rules of Order

15. Labor Unions
16. EmployeesEmployer Relations
17. Choosing a Career

Sample 6

STUDENT INTERVIEW
The Cooperative Education Program

Name Date
Age Sex Year in School
What would yOu like to do after graduation?

What kind of work would you like to do in Coop.?

Have you discussed this with your parents?

Have you discussed going on Coop. with your counselor?
How did you become interested in Coop.?

Have you had any work experience?

What did you like about this work experience?

What did you dislike about this work experience?
What do you feel is your greatest asset?

How much did you earn per hour?

Do you have any physical weakness or handicap?

Subjects you like best? Least?

Are you active in any school clubs?

Are you planning to participate in ny school activities like band, sports, drama, or debate?

Will this interfere with your working hours? (1:30-5:00 p.m.)

Do you have ,a good record of attendance and discipline?

Would you agree to save 10% of your total earnings for the duration of the time you are on
Coop.?

There are certain expenses involved in Coop. This may ettiligh as $20.00 per year. (banquet,
(etc.) Are you willing to pay this amount in dues?

Why do you feel you should be on Coop.?

Disposition recommended by coordinator:

209

223



Sample 7

STUDENT AGREEMENT

Home Economics Related Occupations
Office Occupations
Cooperative Work Training

The Cooperative Education program is planned to develop a student academically, economi-
cally, and socially. In doing this, there are definite things that must be done. There are responsi-

bilities the student must, realize and lie mat agree to cooperate in carrying them out to the
fullest extent. Following are responsibilities to be considered:

1. To be regular in attendance in school and on the job. (This includes days on the job when
school is not in session such as: teachers meeting, Christmas vacation, etc.)

IF

2. To be on time at school and an the job.

3. To notify my employer as soon as I know that I will be absent from work.

4. To notify the coordinator as early in the day as possible on days that I am absent from
school.

5. If I am absent from school, I must also be absent from work on that day.

6. To carry out my training on the job in such a manner that I will reflect credit upon my-
self and upon the Cooperative Education Program.

7. To perform all my duties in a commendable manner and perform related study assign-
ments with earnestness and sincerity.

8. To conduct mysqlf in a satisfactory manner, both on the job and in the classroom, or my
training may be discontinued and I may be removed from the program.

9. To know that if I am removed from the program due to failure either in the class instruc-
tion or work experience that I will receive a failing grade for the program and will lose

both credits.

10. To attend any function the Cooperative Education class wishes to sponsor.

11. To pay all normal fees and charges necessary to pay for class activities, i.e., banquet, con-
ferences, field trips.

12. To work toward the group and individual achievement goals.

13. To make a concerted effort to abide by all school rules and regulations and thereby avoid

detentions.

14. That while I am at work I am in a school program and the appropriate school rules
apply, i.e., no smoking on the job, etc.
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Sample 7 (Continued)
0.

15. To know that the coordinator is the recognized authority for making adjustments or
changes in the training on the job.

c

16. To participate in a student savings program which is 'mandatory to receive credit for the
course. To save a minimum of three dollars ($3.00) per week.

147. To realize that I am under' the jurisdiction of the school throughout the school day.

18. If I am reqtiired to leave school-because of any disciplinary reasons, I understand that
I cannot report to my training station, s this is the same as any other classroom subject
in which I am enrolled.

19. If you own a car and use it as transportation to and from your work, we ask that you
observe all traffic regulltions and school policies with extreme care. Register your car
and identification with the principal. Any infraction of the traffic laws may be sufficient
cause to terminate the use of your car in con*ction with Cooperative Education Program.

20. To know that it is my responsibility throughout the year to be well dressed and groomed
both in school and on the job.

2i1. Not to quit or change jobs without first talking the situation over with my parents and,
coordinator.

N.*
I fp

illy
understand the above statements, and I agree to cooperate in carrying them out to

th4fullest extent.

Date

Student's Signature

Parentis Signature

(Make out in duplicate)

School Year 19 19

Sample 8

TIMING PLAN FOR COOPERATIVE VOCATIONAL EDUCATION

The will permit ATKINSON
(business) (school)

High School to enter their establishment as an employee under the supervision of
(

and experience in the occupational area

for the purpose of gaining knowledge

so that the student may prepare for a career as a(n)
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Sample 8 (Continued)

Approximate
Time

Learning
Activities OJT s.

In
School Evaluation

Ind. Study
ler r

Assignments

,

Sample 9

COOPERATIVE EDUCATION OCCUPATIONAL OUTLINE
AND TRAINING PLAN fOR THE SCHOOL YEAR

Name
Date

Coordinator Initials

Title of your, occupation (see Dictionary of Occupational Titles)

. D.O.T. Number

. Name and address of training station

D. Name of'Owner

E. Name of Supervisor

F. Name of Trainer

G. Individual study references available at Training Station and classroom

1 5.

2. 6.

3. 7.

4. 8.

H. Areas of experience "on-the-job" and training for the school year

1. 4

2. 5.

3. 6.
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SaM;(e 9 (Continued)

Detail or outline of "on-the-job experiences

,1.
A.

B.

,t! C.

D.

Sample 10

STUDENT'S JOB TRAINING SCHEDULE

Student's Name
ti

Company

Address

Trainer-Supervisor

IN

OUT

Phone

Phone

Mon. Tues. Wed. Thurs. Fri.

Total Hours per week on the job

Starting Date
/ /

Yes, we agree to employ

Hourly Rate

according to the above schedule.

Employer's signature

Sample 11

ATTENDANCE, DISCIPLINE, AND HEALTH RECORD

Cooperative Work Training
Home Economics Related Occupations
Office Occupations
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Sample 11 (Continued)

Student's Name Date

Last First

Freshman
Year

Sophomore
Year

Junior
Year

Senior
Year

Absences

Tardinesses

Detentions

Special comments on student's discipline and/or conduct:

Date

HEALTH RECORD:

Dean

Is the above mentioned student in good health?
List any physical defects or limitations which would have any effect on his or her placement

in the Cooperative Education Program of C.W.T. H. E. R .0. , 0.0.-

Date

Return this form to:

School Nurse

Coordinator
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10-12

BIOLOGY PROJECT EXEMPLIFIES CAREER EXPLORATION GOALS

Defiance, Ohio

Objectives

Biology teacher Paul F lathman employs educational techniques designed to prepare students
for actual working problems.

Proms

In Flathman's honors biology 11 class, seven students received experience with two industry-
used methods for detecting pollution. They collected water samples from Defiance rivers, ponds
and wells and then performed bacteriological testing to determine the level of sanitation indicator
organisms known as coliforms.

These same methods are used to check chicken soup for food poisoning, and at dairy factories
and other food industries for sanita' ion control.

One former student of Flathman's class got a job at Campbell's Soup through her classwork.

Flathman said he stresses laboratory skills and problem solving rather than subject matter.
He teaches "things that would be useful later on," he said. He feels this helps prepare students to
be intelligent voters and more involved citizens.

Flathman constantly updates his experiments to keep pace with the growing science field.
The class completed an experiment where they learned how bacteria's traits, such as being resistant
to the antibiotic,streptomycin, are passed on through DNA, the gene-carrier in living things. He
said, however, that he'll "probably replace the DNA experiment with more immediate things in
the environment" beca the experiment just gives the students experience with techniques rather
than providing experien directly related to actual work. "I scrap things that aren't useful," he
said. (By Karen Christy, C cent News Staff Writer)

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Agriculture &
Natural
Resources

Environmental
Control

Health

Curriculum
Enrichment

Hands-on
Experiences

Field Trips
Exploration

Attitudes &
Values

Decision Making
Environment
Self Concept
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10-12

CAREER DAYS HELP STUDENTS E)cFrI":5RE OCCUPATIONS

Nancy Luckhurst, Counselor
Dillingham High School
Dillingham, Alaska 99576
(907) 842-5221

Circumstances

Dillingham is an isolated community of 1200 people located 350 air miles southwest of
Anchorage. Salmon fishing, which has been the mainstay of the community, is now being depleted
and young people must consider other kinds of work. Representatives of business, labor and the
professions participate\

in Career Days to point out jobs that are currently available in the com-
munity.

Objectives

The objective is to increase the students' knowledge of various job possibilities at the local
level, as well as their training or educational requirements, their salaries and jotdescriptions.

Process

Beyond addressing students on Career Days, business people, professigpals.ancl,,skilled people
also invite students to their places of work to see.and talk about their occubKrons.

(Dillingham High School has one agreement with the Department of Vocational Rehabilita-
tion which provides 2-3 hours per week of released time for eight students.) ,

Outcome'

Students gain firsthand' knowledge of the occupations and life styles of various workers.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS

PLACEMENT

Agriculture &
Natural .

Business &
Industry

Advisory &
'Consulting

Exploration Attitudes &
Values ---,

Resources Labor Career Guidance/ Career Planning
,Business & Office Community Counseling Decision Making
Communications Groups Employment

Media Government Information
Consumer & ....- Agencies Program Planning

Homemaking Speakers
Construction Career Day
Environmental Role Models
Control

Fine Arts &
Humanities

Health
Hospitality &

Recreation
Manufacturing
Marine Sciences
Marketing &

Distribution
Personal Services
Public Service
Transportation

a
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DAIRY INDUSTRY ENRICHES
HIGH SCHOOL CURRICULUM

Seaman High School
Shawnee County, Kansas t

Circumstances

1,,12

MP

The vocational agriculture teacher, Seaman High School, Topeka, Kansas, wrote letters to the
industries relating to agriculture in Shawnee County, the county in w ich Topeka is located. He
asked the industries to cooperate in offering opportunities to junior a d senior high school students
in observing and participating in any function of their businesses.

One industry that responded was the John Hiller Daity of Topeka. This small.industry pro-
duced milk and delivered milk to large institutions, such as nursing homes, childcare centers,
hospitals, and private homes. The dairy was comprised of four vocations: dairy workers, truck
drivers, secretary/bookkeeper, and manager.

The manager/owne4 r of the dairy had operated the dairy farm for many years in the county.
He entered into agreement with Seaman High School vocational agriculture class to visit the agri-
culture classes and to discuss milk production; in turn the students were to participate in the dairy
farm work on a regular work schedule.

Objectives

1. To observe the development of milk from a natural state to a processed dairy
product:

2. To understand the concepts of "producer," "consumer," and "supply and demand" for
goods; and to relate them to the dairy operation.

3. To be exposed to the scientific procedure ised in producing nutritious foods.

4. To know the jobs affiliated with each vocation on the dairy farm.

5. To present dairy-i ustry information and to demonstrate the various'skills to the pre-
school and elementary school children whti tour the dairy.

el

Linkages/Participants

Hiller Dairy, Topeka, Shawnee County, Kansas
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Process

The Seaman High School Vocational Agriculture teacher developed a unit of study on the
dairy industry. Students gave reports in class on the history of dairy cows, the feed nutrients re-
quired for the cows, the costs of dairy equipment, and the food and nutrition experiments with the
various processes for raw milk.

After the reports by class members, the class invited Mr. Hiller to present the growth of his
dairy industry and the problems and answers he has encountered in his business. He described the
drudgery of the dairy work in that the same work must be done every day-of the year. For example,
the herd of 160 cows must be milked every morning starting at 4 a.m. and again every evening start-
ing at 4 p.m. The cows must be fed every day and the barns are to be scrubbed every day. The
equipment is to be kept in running order in accordance With health regulations.

In addition to-the repetitious work, a good dairyman must be aware of such things as the
needed nutrients in cow feed that produces milk within a desirable cost budget, the milk market
that depends on supply and demand, and the field markets where he can sell homogenized milk,
skim milk, and cream. Mr. Hiller acknowledged to the students that they could learn'the dairy busi
ness through experience, but "agricultural know-how" from schools and colleges was helpful in
the production or selection of feed for cows, in planning how to breed and raise young calves, and

in business management.

After completing his presentation, Hiller made an agreement with the class to have one stu-
dent at a time observe and participate in the dairy work for three hours per day, three days a week,
for a three-week span of time. This allowed students to come from 4 a.m. tb a.m. and from 1 p.m.

to 4 p.m.

Through the agreement nine students participated each semester. The student received experi-

ence and class credit, but no wages. the s dent worked right alongside the dairy worker in feeding
the cows, washing the cows' udders, appl ring the milking machines, cleaning the barns, bottling the
milk, and washing the equipment. Due to class schedules the student did little with delivering the
milk.

Part of the work at the dairy involved the student worker being in charge of the children's
tours. The preschools and kindergarten and first grade classes of Topeka malireji-eld trips to the
dairy to see cows, barns, hay, feed bunks, and milk processing machines. The student worker led
the groups through the entire dairy farm and answered their questions. The children were allowed
to play in the hay, to feel the protein supplement, and to help fill the water tanks in order to
demonstrate that these ingredients were changed internally by the cows into raw milk. The student
worker had to understand the concept of man's dependence on plants and animals in order to ex-
plainlhe process to the children.

After the three-week assignment at the dairy, the vocational agriculture students wrote job
descriptions of the dairy worker, delivery truck driver, manager, and the secretary/bookkeeper.
Class discussion was held with each student worker to share his or her feelings and reactions.

Problems

1. Some students were lax about helping in the areas of washing the machinery and in clean-
ing the barns. Hard labor is involved in these jobs.
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2. Some students who were interested in the farming aspects ofthe job objected to the
phase of the job in charge of the children's tours. It was too much like "babysitting."

Evaluation

1. The students will be able to describe the four occupations of the dairy. All the students
could write job descriptions of these occupations. All participated in conducting tours,
which required full explanation of the dairy process.

2. The students will be able to do the various jobs concerned with r\U's-nning a dairy. All
students participated in all jobs related to the dairy worker.

3. The students will understand the development of milk from a natural state to a processed
product. Most students could verbally or on paper describe the process of changing raw
milk to homogenized bottled milk delivered to customers for their consumption.

CAREER
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EXPERIMENTAL TUTORING PROGRAM
HELPS UNDERPRIVILEGED YOUTH

Chevron Research Corporation
Richmond, California

Circumstances

A group of engineers in Richmond, California, were very concerned about the educational
opportunities being offered in that area. They questioned whether the youth, who were Black,
were making the most of their potential and whether they were aware of possible applications of
schools to vocations. School absenteeism was evident by the large number of youth loitering in
the shopping centers during the day. The foreseeable problem of "unemployment" or "job drift-
ing" was a major worry to these engineers.
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Objectives

1. To launch an experimental tutoring program for underprivileged youth.

2. To improve school attendance through increased interest in school.

3. To develop within underprivileged youth an awareness of the relationship between
wfiat they were learning in school and the world of work.

4. To experience the work of a research engineer.

5. To develop a closer relationship between school and community.

Linkages/Participants

Richmond High School, Richmond, California
Richmond Junior High School, Richmond, California

Process

To help find a solution to the serious problems of disinterest in school, poor school attend-
ance, and lack of vocational goals held by economically deprived youth who were enrolled at
Richmond High School, a group of engineers from Chevron Research Corporation initiated a tutor-
ing project. The high school was located near the research laboratories and offices where these
engineers worked. Because of the proxiMity of the two, the engineers could view the students avoid-
ing the school during the day and thus sensed the accompanying feelings of disillusionment with
school and a defeatist attitude on life in general. Through their successful positions the engineers
felt they could meet a need in the lives of these young economically deprived'students. They felt
a sense of urgency in helping these students experience an awareness of school's importance in de-
veloping employable skills before they fell into the routine of "job drifting" or possible unemploy-
ment:

After consulting the high school administration and faculty, the engineers started out on an
experimental program in tutoring the disadvantaged youth. They invited the students to the labora-
tories, refinery, etc., to illustrate their work. They wanted the students' interest, so they could see
some relationship between what they were to study in school and the world of work. They even
offered to tutor the seniors on a one-to-one basis for an hour or longer after school. The entire pro-
gram was a failure, because the students did not like school to begin with and studying an hour
after school was even more repugnant.

The group of engineers did not give up; they refused to relinquish their belief that they could
help students find a meaning in future employment. They shifted their plans and efforts to the
junior high level rather than the high school level. The tutoring hase of the project was changed
from after school to the lunch hour. The junior high school alloTed the students to visit the labora-
tories and plant for two hours of class work. There was immediate interest from these junior high
students.

The most dramatic event had to do with the success a research engineer had with a student
in the laboratory. The student was attracted to drawing lines and appeared to have little interest
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in the complex laboratory equipment. The engineer explained that to make the equipment, one had
to draw lines; in other words, one had to make a blueprint. The student asked what one line meant,
the what a second line meant. When he learned that the lines were described in a box on the blue-
print, he saw a relationship between drawing lines and reading. Progressing, the student inquired
how a working factory was made out of small blueprints. When the engineer pointed out that a
person had to multiply the numbers by various factors, the student saw the relationship between
his interest in drawing lines and basic arithmetic. As a result of this exposure, this student who had
been failing about every subject raised his grades from failing to straight A's.

The program continued to grow and spread into other areas of business. More than 300 stu-
dents from the junior high schools have visited the laboratories and plants at least once a week.
Encouraging to the engineers is the fact that, at first, the students did not want to visit the plants,
but now they ask to visit even if it is after school.

Problems

1. If the disadvantaged youth have been turned off by school, it takes more than success-
ful engineers and visiting research laboratories to teach them the importance of school
in developing salable skills.

2. The students did not want to participate on a one-to-one basis unless it was on schbol
time. The students firmly believed that they were to be concerned with learning only
between the times of 8 to 3. They enjoyed the relationship with the engineers but not in
a learning situation and that was only acceptable during school hours.

3. Some of the faculty felt the engineers were wasting their time on these students. The
faculty had to be shown the same as the students.

4. The engineers had to take the initiative in the project. The educators felt the project
would not work if it appeared they were pushing their problems off on industry.

Evaluation

1. The school and community will develop a closer relationship. Businessmen and women
gave their time to work with these students.

2. The students will improve their attendance at school. Across the boards, the average
student not only cut down on his absences, he/she also raised his/her subjects better
than one grade point.

3. The tutoring program for economically deprived students will be established. The Oo-
gram is part of the curriculum for junior high students.,Some of the tutors have de-
veloped big and little brother or sister relationships with the students. In some cases the
tutors have been the only work-successful male or female in the students' lives.

4. The students will be exposed to the positive attributes of the world of work. The partici-
pating students interacted with people who enjoyed the work they were doing. The stu-
dents observed people at work where success of a project often depended on the coopera-
tion of those who were involved.
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CHASE MANHATTAN PROVIDES PROGRAM FOR DROPOUTS

Chase Manhattan Bank
New York, New York

Circumstances b

10-12

JOB program of ,Chase Manhattan Bank was formed to train workers who normally would not
qualify for employment. Most of the JOB trainees were young, black high school dropouts who
read at the fifth grade level. The program was open to any man or woman who could meet the
bank's bonding requirements which exclude felons and narcotics addicts, but not purse snatchers

or former addicts.

Objectives

1. To prepare trainees for the world of work, especially banking.

2. To develop salable skills, so the trainee could fit in at any bank.

3. To assist schools in solving the dropout problem.

4. To participate in counseling and advising trainees, so they do not drop out of the 30B
program for the same reason they dropped out of school.

5. To`improve academic skills, such as the basics, so the trainees can function outside of
the job.

6. To improve the trainees' outlook on life through positive motives and attitudes on the
part of fellow bank workers.

7. To make a contribution in alleviating some of the social ills of the big city.
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Linkages/Participants

Dropouts of New York's ghetto high schools

Process

Many companies have become affiliated with urban schools in the big cities. A type of partner-
ship which involved an exchange of commitment between the school and company was established
in an ail out effort to alleviate some of the problems of urban education. One of these companies
was Chase Manhattan Bank which developed a training program for the hardcore unemployed
youth.

The training program, JOB, emphasized jobs over academic content in its training. Bank offi-
cials said the effort to make the trainees into reliable employees worked. At the same time they
concede there were many problems before the bank hit upon a workable prbgram. JOB trainees
got four weeks of full-time study and then spent five months working and studying on alternate
weeks. During the programfor which trainees were paid by the hourlessons covered mathe-
matics, business fundamentals, reading, and other language skills. Trainees completing the six-
month program automatically became full-time Chase employees; at the end of last year, JOB had
graduated 255 workers, 128 of whom were still with the bank.

Despite JO B's seeming success, Chase has to revise the program because "we found we just
weren't doing it right," said Art Humphrey, Jr., JOB's white director. Until it changed, JOB was
force-feeding its trainees heavy doses of black and Spanish culture and other highly abstract offer-
ings. In fact, trainees frequently found themselves sent to museums, Afro-American exhibits, and
to acquire a little white middle class cultureplays. A central idea of the effort was to prepare
trainees for the high school equivalency test. "This turned out to be impossible," said Humphrey,
noting that only about 20 percent of JOB graduates were found sufficiently prepared to take the
test. Also, many trainees became bored and dropped out.

Then Chase surveyed the trainees themselves. "They told us all this cultural stuff was a waste
of time," the bank official said. Instead the trainees wanted to know about the bank. Chase
shortened the overal program from a year to six months, eliminated many of the culture awareness
projects, and even did away with such academic stand-bys as algebra and English grammar. The
program emphasized material needed for success inside the bank rather than for passage of a high
school equivalency test.

While the trainees grappled with academic material, they did so in a way that was constantly
related to a prospective job inside the bank. For example, trainees learned world geography for
use in the bank's international department. Geography was taught with maps; it was taught by hav-
ing students think of the world in terms of zones where the bank does business. Thus, they learn
that Cairo is in the Middle East. Also, trainees still had to learn communication skills, although they
did not have to struggle with conjugations and other technicalities of grammar. Instead they learned
bank terminology; for instance, they learned that a platform is not a raised area, but simply a desig-
nated space for certain bank officials.

Chase Bank noted that the program made little progress in reshaping curricula or developing
education innovations that worked with these trainees. Chase Bank, like many other companies
which have attempted to share responsibility for educating urban youth, found it was most success-
ful when it worked in its own areas of expertisebanking.
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Some critics contended that the program's orientation made trainees useful only for Chase
Manhattan Bank, thereby limiting their job mobility. JOB spokesman, noted that the dropout rate
declined from 35 percent to 20 percent as a result of the change from academic to simple bank
training. A person's position is not improved in the job market by giving him or her six months
of book learning. What made him or her mobile was the experience he acquired. The person was
helped by giving him or her what was immediately needed for success.

Problems

1. Critics of big business denounced big companies' efforts as public relations gambits.

2. Trainees drop out of the program. Regardless of what is done, those who have dropped
out of high school still take the easy way out of a problem.

3. The motives and attitudes that go with charity must be avoided.

4. Some trainees expected higher pay. Unemployment paid better than the incentive offered
in JOB.

5. Executives of the program frequently lapsed into a mechanistic view of social change
and thought that developing a good educational program was like manufacturing some-
thing automatically on an assembly line.

Evaluation_

1. The JOB program will relate to the hard-core ur) employed. The JOB program is a widely
respected training program and has been the model for several companies in large cities
throughout the United States.

2. The JOB program will develop employable skills in the trainees. Chase Bank hired and re:
tained 128 trainees of the JOB program.

3. The JOB program will develop a curriculum that relates to the needs of the trainees.
When the cultural and academic aspects of the program met with resistance, the JOB
curriculum was adjusted to meet the needs as identified by the trainees, thus eliminating
the cultural awareness portion of the program.
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YOUTHPOWER EMPHASIZES FOOD-RELATED CAREERS

Kansas Youthpower Food and Careers Program

Circumstances

Youthpower Project is a non-commercial nationwide educational program on food and food
related careers sponsored by food industry companies and organizations who produce, market,
process, and distribuxe American's food supply. Every state has its own Youthpower Project. In
Kansas, the Youthpower Food and reers Program is sponsored and directed at the state level
by representatives 'of agencies, 1nstitu ions, and organizations interested in youth, the food in-
dustry, and education. On the coun a Youthpower Committee offers guidance in the
preparation of individual Youthpb er projects and in the planning of food industry tours, Better
Breakfast Programs, and Kansas trition Week activities.

10-12

4

Objectives

1. To encourage career exploration in food related fields.

2. To, rake teenagers aware of the effect of nutrition on health and fitness.

3. To provide opportunities thr youth to study technology.

4. To help,future consumers develop an ,understanding of consumer economics in the
supermarket.

5. To ttlp teenagers develop' initiative and to become leaders in their school and com-
munities.-

Linkages/Participants

Kansas .' 't
Associated Milk Producers Incorporated .

Jayhawk Food Dealers Assciciation of Topeka, Kansas
Dairy Council Incorporated
Kansas CowBelles, Kansas Auxiliary of the Kansas Livestock Association
Kansas Dietetics Association ,

rketing. Division, Kansas Department of Agriculture
()44aVocational Education, Kansas Department of Education

Kansas Extension Service
Kansas Farm Bureau

, Kansas Farmer Magazine
Kansas Grange ,

Colleges of Agriculture and Home Economics, Departments of Dairy and Poultry Science
and Foods and Nutrition, Kansas State University
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Kansas Porkettes, Auxiliary to the Kansas Pork Producers Council
WIBW Radio and Television, Topeka, Kansas
High Schools of Kansas

'rocess

The Youthpower program as an independent study program complimented high school class-'
Nork, 4-H project activities and many of the activities of other youth programs. A Youthpower
project was often coordinated with an interest in social sciences, home economics, or vocational
agriculture and with economics, journalism, health, chemistry, and biology classes. The program
ivas designed for the benefit for all of America's twenty-four million teenagers, whether they live
in cities, suburban, or rural homes.

Originally the program develo4d as a result of the White House Conference on Food. The
Kansas representatives to that conference returned to Kansas and held a statewide conference in
Hutchinson for adults. The next year leaders from the White House Conference, food industry
people, and educators met and decided that if the nutrition of the country was to be improved,
the teenagers must be involved.

Kansas Food Conference selected three Kansas counties to pilot-a Youthpower program. A
boy and girl delegate were selected from recommendations from schools in Pawnee, Sedgwick, and
Douglas counties. These six young people attended the National Youthpower Conference'in
Chicago and returned to their counties to give talks for school groups, civic clubs, and clubs in
their own county.

Kansas adopted the plan that youth wishing to pursue the purposes of their Youthpower pro-
gram and wanting to attend the National Meeting of Youths should pursue a project in the areas of
food, research, or nutrition. Projects were submitted to a state selection committee, and twelve
youth were selected to participate in the national meeting. These delegates were then asked to share
their experiences as Youthpower participants and to tell others what they learned, to promote
Youthpower, and to give programs for school, 4-H, civic, and other interested groups.

For example, the 1975 Kansas delegate to the National Youthpower Conference was from
Wabaunsee County. She was a seventeen-year-old high school junior. Her idea for a Youthpower
project came about when she was home alone one day. She was hungry, yet felt the effort of fixing
a warm meal was not worth the effort for eating alone. If a cold snack was all she wanted to pre-
pare, she wondered how well nourished were the aged persons who lived alone in her community.
She conducted a survey to find out. After interviewing eight-five persons who lived alone, she in-
vestigated the possibility of having warm meals delivered to the homes of aging persons in the com-
munity. As a result of her project, a Meals-on-Wheels program was developed and is now serving the
elderly in her community. Youthpower funded her project, and the community took it over to
serve the elderly.

The YouthpoWer projects were to be developed on the following major projects:

Career StudiesStudy various careers in the food industry. Know job descriptions, educa-
tional requirements, salary ranges and advancement opportunities. Participate in your high school
cooperative work-study program. Interview people employed in the industry. Teach a group of
young children about foods. Study their change in eating habits.

226

2 ,;



Nutrition and HealthCompare food requirements for an active teenager and that of an over-
weight or inactive teenager. Consider the effects of fad diets. Organize a teenage weight-control
club.

Constrast social and cultural factors which affect the nutritional level of a community and a
nation. Show the relationship between a person's level of nutrition and his social, economic, and
educational advancement. Suggest foods that enhance the aesthetic and nutritive values of Aals.

few,

Food Science and TechnologyTrace the steps of a s cific food from the farm to the table.
Consider people, machinery and transportation. Show effects f insecticides, fertilizers, herbicides,
and other chemidil preparations on the production and prese vation of foods. Relate both ad-
vantages and hazards of chemicals used with our foods.

Study a particular phase of the food industry: production, research, processing, retailing,
quality control, education of the public.

;.1 .4

Dollars and one About FoodsTake charge of family food shopping for two weeks. Develop
menus for the per,oct. Calculate weekly costs for all foods purchased. Calculate cost per person per
day. Evaluate a selected list of foods used in terms of cost for nutritive value and cost for con-
venience.

The World Food Situation- -Study food standards and regulations concerning production,
processing, and selling of foods. Study proposed, as well as existing legislation affecting our food
products. Discuss pros and cons of an existing or proposed law which affects our food.

E valm at ion

Kansas Youthpower will contribute to the objectives of encouraging career explorations in
food related fields, making teenagers aware of the effect of nutrition on health and fitness, provid-
ing opportuni_,ties for youth to study technology, helping future consumers develop an understand-

,

ing of consunjer economics in the supermarket, and helping teenagers develop initiative and become
leaders in the school and communities. The total honor roll of Kansas Youthpower teens attend-
ing the Natioltal Conference is 193 with 31 adults attending as chaperones. Many of these former
delegates are college graduates who pursued careers in agriculture or a related curriculum or home
economics, j urnalisrn, or other careers.

CAREER
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EXPERIENCES
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LOCAL BUSINESSES PROVIDE TRAINING STATIONS
FOR RURAL HIGH SCHOOL

Meeker High'School
ospeker, Colorado

Circumstances

10-12

Meeker High School, a small rural high school, was limited in the amount and diversity of
career education it could offer. Vocational training had involved the dual problems of costly facili-
ties and instructors and the possibility of low enrollment. Yet rural youth who move to metro-
politan areas upon graduation have significant need for such education. Before the vocational
exploration program began, half of Meeker's students were going on to college, and only half of
these were completing a four-year program. In spite of this, the curriculum was primarily of a
college preparatory nature. At the same time, the value and importance of work seemed to be
downgraded.

An opinion survey of graduates from Meeker High School indicated that most of the students
were ending up in jobs within five years after graduation. Most of them wished they had better
training for such work while in high school, a more complete picture of what jobs were available,
and a better basis for choosing a job or career.

Objectives

1. TO/utilize the local business community as a valuable resource for education.

2. To offer students the opportunity to obtain vocational skills and experience while in high
school.

3. To develop the general work qualities, such as honesty, punctuality, reliability, safety,
and good human relationships.

4. 0-o expose the students to all aspects of the buSiness world.

5. To allow students to "try out" jobs before having to make career choices.

6. To make school more relevant for students in terms of life and work after graduation
in order to reduce the drop-out rate.

LinI ages/Participants

Local Meeker, Colorado, businesses
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Process

Meeker was a member of the Western States Small School Projecta small school improvement
effort. This project was active in identifying the shortcomings and the potentials of small rural
schools and in designing viable innovations. Local merchants and the County Superintendent of
Schools suggested that local businesses be utilized as training stations. Meeker was chosen to run
the pilot program. A survey of the town revealed that there were over seventy businesses, offices,
or gover?imental agencies willing to offer their help. Meeker High School's agricultural teacher
coordinated the program, which recruited six students for the first cycle. Enrollment now ranges
from thirty to forty students each year.

The juniors and seniors of Meeker High School enrolled in Vocational Exploration during fall
registration. The Counselor gave enrolled students the General Aptitude Test Batteries, so that
students were better prepared to select appropriate jobs. Each student applied directly to the busi-
ness or agency of his or her choice; the principal and school coordinator had to approve each appli-
cation. Once the student was accepted for a job, he worked out a schedule with the principal,
based on the most favorable learning times at the work station! Most students spent all year at one
work station, but this was flexible; and individual arrangements were made in the best interest of
the student.

The school coordinator encouraged employers to give the students a broad exposure to the
nature of the job or business, its problems, and satisfactions. He also visited each employer at least
once every two weeks to check on the students' progress, to determine if any problems had de-
veloped, and to confer with the employer on grade assignment.

A seminar in which students share ideas and experiences that resulted from their jobs was
held. The counselor also was provided time to visit employers and work stations to promote the
coordination of the counselor's efforts with student job experiences. These two situations en-
couraged student input and anothiperson's reaction in addition to the coordinator's in evaluating
the jobs and the treatment of the students.

One of the positive aspects of this program was that it used both the human and material re-
sources of the community, and therefore the cost was very low.,The only cost was the $600 per
year paid to the coordinator because his work on the project was done in addition to his full
teaching assignment. The high school is considering using supplementary materials in the future
which will be pre packaged units or cassette tapes dealing with work habits, skills, expectancies,
etc.

Problems

1. The high school was not able to free a teacher from regujar full-time duties to supervise
and coordinate the program. It is planned that 40 to 50 percent of a teacher's time
will he devoted to the project next year. This would enable him or her to visit each stil
dent on the job at least once a week, confer weekly with the employers, and coordinate
the job experience with the student's other studies and teachers.

Meeker Iligh School felt the program grew too rapidly. The high school staff who partici
pater! in the program encouraged other schools to begin with a few students and a little
promotion and to allow the program to grow Iliit (11
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aim worcAstaIionsproyed unsuitable because of the quality of supervision, the amount
"frearninglzrovided, or safety practices. These work stations were removed from the list.,

to b-conlidered ne)tt year.

Some additional criticisms of the program are as follows:
velqped between *student and employer; (2) some e
limited or boring experiences; (3) some absenteeism bc
dents were overburdened with classroom work.

(1) a personality conflict de-
- Ive the students only

V 6A lem; and (4) some StU-
V

5. The rule "studefits should not be paid" should have been made from the initial effort of
the program. Some students were paid and some were nota definite problem.

Evaluation

1. Students will perform on the jo or will be removed from the work station. It is im-

portant to note that some stude is who performed very poorly in the classroom were
excellent on the job.

The students will gain on-the-job experience and training. All students who participated
in the program held a job with employer supervision.

3. The students will be tested to determine their interests and aptitudes. The counselor gave
the General Aptitude Test Batteries to all students and various other tests at the stu-
dents' request.

4. A better relationship between school and business will be developed. The businesses in
the Meeker area were very hesitant about the program at first, but the students' atti-
tude and interest won other businesses to request participation in the program. There
were discussions and presentations about the program at the local civic clubs that many
of the businessmen and faculty of the high school belong to.
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SIMULATION PROVIDES OFFICE PRACTICA
I

Wrangell High School
Wrangell, Alaska

Circumstances

Wrangell, Alaska, is a small, isolated town which has little access to outside resources. Stu-
dents at Wrangell High School had no opportunities for students to acquire business and office
skills beyond those considered basic. It was felt that experience with the realities of the business
world was essential to those students who were interested. Therefore, the Wrangell High School
business instructor wrote a proposal for a simulated office class. The proposal was funded by the
state; $10,000 from the state was matched by $8,000 from local school district funds.

The proposal funded the Zimovia Enterprisea simulated office practice class. Students named
the class and established it as a mail order sales operation. They simulated the purchase of busi-
ness education textbooks from two major sources, and the sale of these textbooks to nearly every
high school in Alaska. The thirteen student employees received non-negotiable checks as salaries.
The objectives of the class were to teach office skills and to give students realistic office experi-
ences.

Objectives

1. To make business skills available to high school students.

2. To supplement the course work of the high school curriculum.

3. To instill the dignity of work through a cooperative student venture.

4. To gi e students opportunities to exercise initiative and to assume responsibility.

5. To give Students realistic, as possibleoffice experiences.

Process

After receiving the proposal, the Wrangell business instructor, with the help of some students,
spent the summer preparing purchase orders and forms for the class. At the same time a class
room and adjacent book storage room were remodeled into the office known as Zimovia Enter
prises. Several types of office machines were purchased and installed.

Every effort was made to create the atmosphere of a real office. Each student had his or her
own office desk. The classroom was equipped with a telephone system and seven extension phones;
also on hand were business cards, stationary, and forms with the Zimovia name.
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The instructor met with the student managers, who then instructed the students under their
supervision. The flow of documents was similar to that of a business office, beginning with request
letters written by'the instructor. Copies of orders were kept and filed as appropriate. For example,
the sales order goes to Accounting from the Sales Clerk for recording of the inventory depletion
and typing of the shipping invoice. The office system thereby provided for both inventory tracking.
replenishing and sales reordering/shipping/billing. A number of office staft interact with school
personnel rn providing clerical and copy services.

The Office Manager kept the entire operation running, established policy with the other
managers, assigned replacemetlts for absent students, and planned student transfers from one job
to another. The Office Manager also evaluated each student, as did- the various other managers
and supervisors. A payroll was issued every two weeks according to a pay scale established by the

students.

To add realism to this type of class, business classes in other area schools sent in order. Stu
dents processed the Orders, sent out invoices, and received non negotiable checks from the other
classes. Also, duplicating work done-for local businesses paid for such office ex.ras as taped music
and coffee.

\
) Problems

A wide variety of of fice .equipment should he available for student use.'Initial purchases
for 7imovia included electric typewriters and calculators, adding Machines, dictaphones,
telephone equipment, three copying machines, filing equipment, and office desks.

2 Although simulated office class offers advantages over a regular businessclass, this type
of class is not the real business world. The development of work attitudes and responsi
bilities is more difficult than in a cooperative work program where the student is placed

d real situation involvnry blISIMeSS practices.

Evaluation

Students will be prepared for jobs in the business occupations. Those who have Oartici
Dated 111 the simulated class appear to operate het ter in the first year of their jobs than
do students who have graduated before the simulated class was implemented, This oh
servation Is hosed On comments of the employers.

In addition, numerous inquiries have been received from 'gearless educators in other re
mote locations who are interested in implementing similar programs. Sortie of these iii
quir u s ildve resulted in on site visits by teams from other schools.

will able to) oiemonstodte business skills that will he salable to employers.
I he class was small enough that the progress ()lithe students could he tracked through
obser yarrow; ;Ind written work.
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10-12

"OPERATION BOOTSTRAP" PROVIDES CONSTRUCTION SKILLS
IN ISOLATED AREA

Paisley High School
Paisley, Oregon

Circumstances

Paisley, Oregon, is an isolated small town with a high school population of fifty-nine students.
There is no access to guest speakers or vocational exhibits, and the community offers little in the
way of craftsman like buildings. To alleviate this problem of providing vocational-oriented oppor-
tunities to high school students, educators in Paisley developed a project entitled "Operatio-1
Bootstrap." The educators hoped to give students experience in the proper methods of construct-
ing buildings. This would provide future citizens with sound vocational skills, which might ulti-
mately be evidenced in the town. It was also felt that some of the skills once taught by older
generations were disappearing from the area and that the project would reintroduce them.

Over half of the Paisley High School's students participated in the project of constructing a

buildinga 40-foot by 32-foot block-wall building. The building process was a personalized hands-
on experience with the textbook used only as a source of information rather than the primary
tool of learning. Some of the students were designated foremen and, through job rotation, all stu-
dents who participated in the project were exposed to a variety of construction work experiences
in such fields as carpentry, trowel trades, roofing, cement work, iron work, painting, and plumbing.
The finished building now serves as a vocational training classroom.

Objectives

1. To make vocational skills available to high school students.

2. To supplement the course work of the high school curriculum.

3. To make the students aware of occupational clusters.

4. To instill the dignity of work through a cooperative building venture.

'5. "To give students opportunities to exercise initiative and to assume responsibilities.

6. To make every student feel accepted in the total life of the school.

7. To develop desirable attitudes, ideals, and appreciation essential for today's world.

8. To provide opportgnities to coordinate some activities of the home, school, and com-
munity.
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Linkages/Participants

District 11 C School Board
Local businesses of Paisley, Oregon

Process

The idea for Operation Bootstrap was conceived by the school administration; in the spring
District 11 C School Board approved of the project concept. School officials, a local citizens' com-
mittee, and the school board worked closely in drawing building plans, conducting analyses of soil
and bearing strata, and beginning preliminary footing excavation. Students raised and roofed the
block-wall building. The next year students began the finishing process by pouring cement, doing
the electrical and plumbing work, building inside storage rooms and toilet facilities, and painting
and decorating the inside of the building.

Every attempt was made to follow sound construction practice. Students were exposed to
and were expected to demonstrate an awareness of basic safety rules, first aid, computation skills/
measurement, simple record keeping, strength and stress factors of material used, and the health
and sanitation code of Lake County. Hands-on vocational experience coupled with supplementary
classroom instruction was the basic operating procedure. Each student rotated through every phase
of the building project hull) digging trenches to pounding nails.

TheClear of doing things wrong was dispelled by getting students involved. Each activity was
subject to instantaneous correction and instruction. Students were taught that learning to drive a
nail properN was just as important As developing the ability to handle any of the more technical
aspects of the job. By the second year, the new building was ready. It now hpuses shop classes in
small motor repair, introductory shop techniques, and Arts and crafts.

The cost of the 40-foot by 32-foot student-built shop building was estimated to be $5,000,
which was budgeted by the Paisley School Board. A cost analysis showed a total of $3,604 spent
for building the shell, leaving $1,395 for completion of the building (finished inside, pouring
floor, etc.). In addition, the builders utilized gravel from the Chewaucan River and borrowed tools,
cement mixers, tractors, saws, drills, and other material as needed. Community members with pick-
up trucks were enlisted for help in hauling cement, wood, and supplies from town to the school
site. Also utilized were the personal building, electrical, plumbing, and surveying skills of the
Rancher Lay Committee.

This type of project required an instructor who was enthusiastic about starting from scratch
and had experience in working with discipline cases. The instructor also must be able to recognize
that for some students the construction project is a way to use excessive energy and provides them
with a chance to win recognition away from the athletic and academic programs.

Problems

1. Methods employed in Operation Bootstrap required that the instructor be aware of the
constraint of distance and the slower pace of country life which suggests a flexible
"jack-of-all-trades" role for him or her.
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2. Instruction to classes concerning new facets of the job had to be simple, precise, and re-
peated until everyone seemed to understand. A clear statement of purpose had to follow
instruction, since there was no carryover to-the next day.

Evaluation

1. The project will be valuable to the school and the community. The community church
has enlisted the students to help build a new social hall. The condition of the school
property has improved: crumbling cement has been refurbished; student-built bleachers
and benches have been built for the football stadium; the school board has given per-
mission for the students to start building a metal shop and auto shop.

2. The project will make vocational skills available to students. Of the students who partici-
pated, 75 percent were not planning to obtain postsecondary education. Verbal reports
from parents indicate that student response to home maintenance and repair has in-
creased with the new skill awareness.
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ALMOND FARMING PROVES PROP1TABLE

Sutter Union High School
Sutter, California

Circumstances

10-12

Many of Sutter, California, Union High's students are from families who are on welfare. The
agriculture department wOted to increase its available teaching equipment and provide work ex-
perience training for they students; however, the school budget was not large enough to allow for
the purchase of the necessary equipment. It was decided that in order to solve this problem, a
money-making project would be needed. To begin the project, the school district loaned $5,000
to the Future Farmers of America Club and agriculture classes to allow school farming of a 25-acre
almond orchard owned by the school district.
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Objectives

1. To raise funds for the purchase of shop tools.

2. To offer students the opportunity to gain basic skills in pruning, planting, .cultiiiation,
irrigation, harvesting, and general management.

3. To pay wages to welfare students who work in the orchard.

4. To provide additional classroom learning aids.

5. To expand agriculture curriculum.

6. To make future farmers aware of progressive methods in orchard farming.

Linkages/Participants

Ford Motor Company, Sutter, California

Process

The school district owned 25 acres of almonds adjacent to the Sutter Union High Sc ool
building. School personnel felt that the orchard might provide both needed funds and skill t ining
for students. Once use of the orchard was approved, the school's Future Farmers of Amer offi-
cers and agriculture department teachers began building community and school board support.
The Board, the students, and the teachers agreed to allow school farming of the orchard; and the
district borrowed $5,000 to start operations.

Basic equipment needed to operate the farm was leased through the Ford Motor Company
School Lease Program. The school also purchased a number of 'yew welders, cutting equipment,
and grinders to supplement its shop classes. The new equipme71 and plans augmented the expand-

ing agriculture curriculum.

The orchard was operated as a paying operation; therefore, every attempt was made to ob-
tain the bes3 prices for replacement trees, spray, fertilizer, herbicides, sales agreements, etc. The
classes provided students with opportunities to figure both simple and complex agricultural
problems, such as fertilizer percentages, irrigation costs, decisions on types of sprays and formula,
general maintenance and operation of tractors, and the building and repairing of equipment. Wages
were paid for general orchard work and harvest work.

Leased equipment was often used in other projects, usually by F FA student members, in ways
that create new experiences, such as the use of a tractor to build a greenhouse.

Problems

1. Management of the program is time-consuming for the teachers -tudents do the work,
but they need supervision and advice.
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2. Prior experience in farming is an obvious advantage for the teacher in any such project.
The teacher must like farm work and enjoy working with young people in self-
development.

3. Cost of a similar project elsewhere would vary according to its type, size, and location.

Evaluation

1. The student will be paid for their work. Approximately $10,000 in wages has been
paid to students who work in the orchard. Wages were $1.75 per hour for general
orchard work, and $3.00 per hour for harvest work.

2. Progressive methods in orchard farming will be disseminated. Many farmers have adopted
farming methods displayed in the program, even some who did.not have children partici-
pating in the program.

3. The students will obtain skills in agriculture production. Area farmers and..agriculture-
related employers have displayed immense satisfaction with the program graduates who
go on to work for them.

4. The agricultural curriculum in the high school will be expanded. More students are
taking agricultural related courses than before the implementation of the program. .

The expansion in the agricultural curriculum to satisfy the increased number reflects a
growing interest on the part of the students and a parallel support by the Board and
parents.
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COMMUNITY COLLEGE PROVIDES INSTRUCTIONAL SERVICES
TO SECONDARY STUDENTS

Dr. William H. Fedderse19, President
The Williamsport Area Comm Unity College
1005 West Third Street
Williamsport, Pennsylvania 17701
(717) 326-3761
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Evaluation

The programs are approved by the Department of Education and Middle States, as such all
schools are eligible to participate in state and federal reimbursement for Vocational Education.
This pi-6gram hap been in effect since the establishment of the Community College in 1965 and
during its 'forerunner, The Williamsport Technical Institute, which was operated under the
Williamsport School District and provided similar services to certain surrounding high schools.

The program is popular among the students as well as the administration and staff of the
various school sponsor districts. Acceptance or assignment from the home school is based upon
the student's interest, aptitudes, and ultimate benefits to be received by the student. The number
of students to be assigned/sent to the College is determined by the sending school on a contract
basis with the College.
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MARINE INDUSTRIES PUT STUDENTS ON BOARD

Palacios Independent School District
Leon Bullock, Vocational Director
100 Shark Drive
Palacios, Texas 77465
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Circumstance

In the 1968-69 school year, a group of persons associated with the Marine I ndu ries requested

the school to pursue the possibility of establishing training in the marine occupations reas. This re-
quest was accepted and an advisory council was established. A.,survey was made of s ool dropouts,
student achievement,jobs available, skills needed for entry, pleOblems employers ha e with holding
employees and the opportunities available in the local marine industries.

Information gained from these sources indicated the industry was in need of persons with low
job entry skills, or semi-skills. In studying the vocational programs available for public schools, the
advisory council recommended the school pursue the Cooperative Vocational Academic Education
Program and the development of two clusters of skills to meet the marine industries needs.

Objectives

In 1970-71 school year a pre-employLent Laboratory Training Program in marine related
occupations was initiated. The program was designed to prepare students with special learning
needs for payroll jobs. The program included six (6) marine occupational crafts grouped into two
(2) clusters. Cluster I included internal combustion engines, small boat construction and repair, and
marine electricity. Cluster II included marine welding, construction and repair of marine harvesting
equipment and seamanship.

Linkages/Participants

Palacios Independent School District
Leon Bullock, Vocational Director
100 Shark Drive
Palacios, Texas 77465

Collins Crab Packing Company
Dumas Shrimp Processing
Palacios Machine Shop
Matagorda Bay Shrimpers Association
Matagorda County Commercial Fisherman's Association
Texas A&M Sea Grant Program
Matagorda County Extension Agent
Texas Parks and Wildlife Research Station

Process

During the 1975 school year contacts were made by the Palacios Independent School District
with the Texas Education Agency about the possibility of a pilot project that would allow actual
training aboard a fishing vessel. After considerable study of all the facets involved in developing
such a program, a contract was issued for lease of a vessel with a supply budget to help insure the
success of the program.

It is I.ieved that this cooperative agreement with the seafood industry which includes
Collins Packing Company, Dumas Shrimp Processing, Palacios Machine Shop, and the Matagorda-
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Bay Shrimpers Association has proved advantageous to the school as an important training device
for the students enrolled in the program.

A studentvho enrolls in the program and who completes the course outlined is expected to
acquire skills in'radio operation, navigation of a shrimping vessel, use of the fahometer and r -

pass, operational Ilse of a try net, rigging, and adjustment of doors. Each student is expected
learn the basic information required of a, shrimp boat captain which includes duty watch assign-
ment, fire drill procedure, man overboard procedure, abandon ship procedure, weather read outs,
stop and render aid, handling fuel and oil aboard the vessel, and dangers from exposure and shock.

A follow-up of graduates and school leavers indicates that participants in this program ac-
quired and retained 'jobs in this field which classifies it as successful.

The pre-employment laboratory marine related occupations course has received the backing
and aide of the local marine industry, the Matagorda County Commercial Fisherman's Association,
the Texas A&M 5,0 Grant Program, The Matagorda County Extension Agent, and Texas Parks
and Wildlife Resefkch Station in Palacios.

The advisory council, consisting of members from some of the above organizations, has
recommended expanding the program to include on boat training and has presented a list of de-
sired skills needed for various jobs. The need of a fishing vessel (boat) to be used in this phase of
the program is the next step to a well rounded marine training program.

The program was considered one of the more successful to be started in recent years by the
Marine Advisory Council. The council as a measuring stick, used student interest, follow-up place-
ment statistics, acceptance by the fishing industry and other related businesses to determine the
success of the program.

This funding for a shrimping vessel was continued during the 1976-77 school year. The pro-
gram was again evaluated by the School Board, Marine Advisory Council, and the leasor (Palacios
Machine Shop). Mr. Barrett, owner of the Palacios Machine Shop, through the years has developed
a sincere interest in the program and has indicated that only a token lease would be required for
the continued operation of the shrimping vessel. He is approaching retirement and has indicated
the possibility of an outright donation of this shrimping vessel to the school, fttir use by the stu-
dents of the Palacios Independent School District.

Outcomes

In an effort to conserve local funds and funds offered by the Texas Education Agency,
efforts are being made to obtain the services of this shrimping vessel without cost to either of the
above agencies toward rent on the vessel. To insure the continued success of this expanded CVAE
Marine Program, continued funding in the area of instructional supplies (fuel, oil, ice) maintenance
(dry docking) would be required.

Problems

The only problem noted at the program was a lack of time in a two-hour teachilimg schedule
to complete the objectives of the course. At the end of the first year of the program a request
was made to the Texas Education Agency to allow the school a three-hour class period. This
request was allowed and the students received approximately two hours and ten minutes of actual
aboard ship training each day.
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YOUTH IN INDUSTRY HELPS FILL AREA NEEDS

William S. Leonhardt, Occupational Counselor
Gaston County Schools
Box 775
Bessemer City, N. C. 28016
(704) 629-3136

Circumstances

- The counselors in Bessemer City are cnembers of the International Management Council, the
local chapter of which-organized a Youth in Industry Committee through which the local industries
host the teachers and acquaint them with their work and their products. It-has been very successful
in fostering good relationships between the teachers and businesses.

Objectives

Along With providing students with occupational skills, a primary objective of the cooperative
program is to provide skilled workers for-the school district. Program projects render services to
the community in the form of walks, walls, recreation facilities, etc. These projects also promote
a great deal of good public relations within the community. Students enjoy the benefit of earning
money while refining their skills.

Process

Tenth graders receive an introductory course in vocational education. About 40 percent of
11th and 12th graders participate in the vocational program. Eleventh and 12th graders in Industrial
Cooperative Training and 12th graders in Cooperative Office Education attend school in the morn-
ing and work in the afternoon. They are paid for their work.
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Bessemer City is the largest employer of bricklaying and cabinet making students. The county
and private citizen.Jso employ them. Most Cooperative Office Education students work in the
business offices of local textile manufacturers.

Outcomes

Students are learning salable skills through on-the-job training and are benefiting from contact
with potential employers. There have been no serious problems in implementing the programs,
which are regarded as welcome and respected additions to the community.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
I MENT FACTORS PLACEMENT

Business & business & Advisory & Work Experience . Career Planning Part time
Off ice Industry Consulting Coop. Education Decision Making

Construction Government Career Guidance/ Economic
Manufacturing Agencies Counseling Understanding
Marketing & Parents & Other Curriculum
Distr ihut ion Individuals Enrichment

Work Study
..... .

10-12

STUDENTS PLAN THEIR FUTURES ON FIRST-HAND INFORMATION

Toledo, Ohio

Circumstance

The Toledo Public Schools have a well-infused and very active and extensive K-12 Career
Development Program. The examples of cooperation between business, industry and labor and
Woodward High School that follow are taken from three 1977 issues of "Career Development
News," Toledo's career education newsletter, and represent only highlights of the Program at one
high school.

Objectivei,..

The work exposure and field trip activities are designed to provide information aboutotarious
careers that students can relate to their own abilities and interests.

Linkages/Participants

Sharon Manufacturing, Lambertville, Michigan
Owens-Corning Fiberglass
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Crane Creek Wildlife Refuge
Owens-Illinois
The Scientific Research Society of North America (local chapter)
St. Vincent Hospital and Medical Center
Toledo F ire Department
United Airlines
Margaret O'Brien's School of Modeling and Fashion Design
Douthat State Park
Johnson's Furniture
Academy Art and Sign

Process

Woodward High School

Industry, large and small, plays a key role in our nation's economy. The labor force is very
much a part of the total economic picture as well. Sharon Manufacturing of Lambertville,
Michigan, a small industrial plant, introduced seven Woodward students to its important role in
the world of manufacturing. Although employing fewer workers than large corporations, the
company still has a need for machinists, clerks, computer programmers, electricians, switchboard
Verators, and others. The Woodward students appreciated this exposure to the many facets of
the industry.

Five sophomore girls gained valuable work exposure while spending the morning with Owens-
Corning Fiberglass secretaries where they typed, filed, and answered phone The future
secretaries learned about the general office routine and the varied responsibili Ahe dedicated
clerical staff. At the same time three other students took a close look at t ns-Corning
Fiberglass photography laboratory. These sophomores quickly learned abou adlines, busy
schedules, and the need for creativity as well as the mandatory photographic training and experi-
ence. As they returned to Woodward, the studelts reported that they had gained information
that would help them plan their futures.

Fourteen determined students spent a very cold January morning learning about the tasks of
naturalists and conservation officers at Crane Creek Wildlife Refuge. Employees of the Ohio
Department of Natural Resources work in all types of weather conditions and share many different
work responsibilities. Sara Jean Peters, a naturalist, explained the purpose of the refuge, its habitat,
and the functions and goals of the staff. She pointed out highlights of the refuge and what makes
it so unique to northwestern Ohio. A trip through the museum displays was followed by a slide
presentation and an exchange of career information among the group. Ms. Peters discussed posi-
tions from general laborer to game warden and the requirements and specific training programs for
each position. Students discovered they could gain more exposure in this area through summer
employment in the Youth Conservation Corps where 15-18 year olds can work on conservation
projects within Ohio.

Paul Wergert and Donald M. Shetterly, boths Owens-Illinois engineers, worked through the
local chapter of The Scientific Research Society of North America to once again sponsor a SEED
(Science and Engineering Educational Development) program for Woodward stuknts. Starting
first with an orientation to Owens-Illinois, its divisions and many products, the eight students were
then given a tour of the technical center by Patricia Snyder. Here they received a glimpse of some

244

258



of the ongoing research projects that were being conducted by Owens Illinois' engineers and
scientists and the impact it might some day have on future markets. The students were then taken
to the 0 I Development Center where they received an inside look at their Solar Energy Project.
The students could easily relate the project to the physics and science theory they had studied as
well as our country's energy problems. Each student was then assigned to a SEED advisor so that t
he could find out how an engineer or scientist spends his w ay. The program was copcluded
with a question and answer session. The students evaluated the p ogram as very beneficihl and help
ful especially in terms of finding out specifically what engineers actually do and the requirements
ft); entry into the profession. ,.

Once again St. Vincent Hospital and Medical Center is actively participating in Woodward's
_,areer Exploration program by offering a series of mini-visitations to the hospital and school of
nursing. In the past few months small groups of students have visited the following departments:
therapy, pathology, the School of Nursing (for the R.N. program), and will he visiting nuclear
medicine and radiology at a later date. Diane Shemak, director of volunteer services, has provided

4the students with this opportunity for a closer look at the various departments that a ) the life-
line of the hospital. After investigating the various hospital departments and gettin, a taste of how
important and challenging this work can be, several of the students have decided to participate in
the teen volunteer program there.

Captain Robert Schwanz of the Toledo Fire Department provided five sophomores with an
entire day of-learning about the different aspects of the Toledo firefighters training program and
job. Students had a chance to get a close look at equipment, ask questions of the men, and learn
many of the basics of fire protection and safety, The students talked with paramedics and rescue
squad members, saw films, and visited the training sites used by the Toledo Fire Department. It
was a busy day with a tight schedule that was enthusiastically received by the students.

Former United Airlines stewardess, Pam Homrighaus, recently talked with sophomore girls
about her career as a stewardess and the qualifications and requirements of a flight attendant. She
also pointed out the excellent fringe benefits, but cautioned the girls that a stewardess' job is not
a life time career and that they should also prepare themselves for some other line of work.

Becoming a fashion model involves much more than a pretty face and a nice figure. It requires
self c rie., hard work and a never-ending battle of good posture and flawless okeup. It takes
the at it 'D smile and always look radiant even when one does not feel this way. These were
the , t, .itions stressed by Margaret O'Brien, director of Margaret O'Brien's SchOol of Modeling
and Fashion Design, as she talked with 12 sophomores about career opportunities. The session
was devoted to learning self-improvement techniques and establishing self-confidence. The girls
soon realized that a combination of hair style, fashion in clothing and good grooming plus a dedica-
tion far beyond the demands of the average profession are needed to make fashion modeling a
successful career.

Fifteen field studies students, and two biology teachers, Jack Bolduan and Ray Attie, and
career coordinator, Mike Keazierski, participated in the class' last major field assignment for the
year .. . a 10-day excursion to Douthat State Park in the Blue Ridge Mountains near Clifton Forge,
Virginia. After a 14-hour bus ride the group arrived a the camp, pitched their tents, cooked dinner
in the dark, and were greeted by one of Virginia's spring showers. During the four days that the
students were in base camp, Mr. Bolduan and Mr. Attie directed many scientific and outdoor
activities which were all designed to better prepare them to work and play outdoors. The students
set up tents and constructed shelters; cooked; learned how to identify, catch, and clean fish; partici-
pated in entomology and ornithology activities; explored the careers of a park ranger and game
warden; arid visited a fish cultural station. The 24 hour mountain solo, the three-day backpacking
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hike along the Appalachian. Trail in the George Washington National Forest and the opportunity
to do some trout fishing were among the trip highlights. Impromptu activities included singing
around the campfire, catching snapping turtles, swimming in mountainlstreams, and skinning and
dissecting snakes. All the participants were extremely pleased with what they learned, experienced,
and saw as part of a trip that was truly a once in a lifetime experience.

Johnson's Furniture and Academy Art and Sign helped nine art students relate their basic
art skills to career opportunities in interior design and commercial art. Martha Sullivan, of
Johnson's, spent the morning with the students discussing specific career preparation indecorating
and design. Ms. Sullivan explained color, fabric, style, and coordination as she showed the students
around the store. In the afternoon, Arnie Remer showed the students a commercial art studio
where the artists were busy working on various stages of production. Mr. Remer explained what
each artist was doing, why the various artists were employed there, and what he looks for in a
new employee. Discussion centered around portfolios and the importance of presenting one that
expresses a person's talents, creativity and discipline. Students also saw the production depart
ment where the basic ideas that had been developed can be mass produced.

Taken from "Career Development News," published by:

Career Development Program
Toledo Public Schools
Manhatten Blvd. and Elm Street
Toledo, Ohio 43608
Frank Dick, Superintendent
Mrs. Jama Roman, Career Development Superviso
Career Coordinators: Ellin Caldwell

Charles Helburn
Mike Kedzierski
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CAREER SEARCH CLASSES IN TOWNSHIP HIGH SCHOOL

Washington Township High School
452 Alcyon Avenue
Pitman, New Jersey 08071
David DeGroodt, Principal
Willard Downham, Assistant Principal and EBCE Project Director
Ted Williams, Community Placement Coordinator

. (609) 589-5899
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Circumstances

Washington Township High School was notified in the fall of 1974 that it was one of four
East Coast high schools approved by the U.S. Department of Health, Education and Welfare as a
pilot school for Experienced-Based Career Education (EBCE). Following the approval came
federal and state funds in February, 1976 to get the program started. The funding assists with
transportation and career information materials.

The businesses, professions and agencies listed below were all actively involved in the prc ram
during the first four months of its operation. During that time nearly 100 students participat- and
approximately 200 students in grades 10, 11 and 12 expressed an interest in the program for -he
following year (1976-77).

Objectives

Each week students explore occupations-by using designated community resources for several
hours and by spending 3 or 4 class periods in related study, according to the proposal written by
David DeGroodt, high school principal, and his assistant, Willard Down ham.

. . . Our aim.is.to emphasize all life-time career skills . All kinds of businesses are
cooNrating with us. Our program covers the "professions" as well as the "trades."
It's early yet. We're just getting started, but we see this program rapidly expanding
over the next two or three years.

Participants/Linkages

Area businesses, professionals and government agencies: a local newspaper, a record company,
travel agency (Far Horizons Travel), dental office (Drs. Lipkin, Schwartz, Altaker), optometrist's
office, realtors and restaurants (McDonalds). Also Gloucester County College, Gloucester County
Association for Retarded Children, attorney's office (Higgins, Trimble and Master), service station
(Rick Zimmer's Amoco), pharmacy (Thrift'Drugs), heating and air conditioning (South Jersey
Heating and Air Conditioning), bank (Washington Bank), new car dealer (Turney Ford), Washington
Memorial Hospital, Washington Township Parks and Recreation Department, and the Washington e"',
Township Police Department.

Process

In a district of social and economic diversity, the program is designed to permit students to
explore various occupations, on location, within the community. Students become aware of career
categories, the prerequisities for employment, and the role

r.#
of the school in preparation for life.

Students volunteer for the program by selecting Engli Mathematics, Reading, and Social
Studies courses of which the community visitation is pa he school's goal is to get community
representation from the 15 occupational categOries identified by he U.S. Office of Education.

Throi., jut the weeks that students are in the business,com unity, they receive guidance in
the form of group counseling sessions one period per week in ord to develop decision-making
skills to further their self-realization, and help them identify wi overall and specific career
expectations and responsibilities.
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Says DeGroodt, "We simply want students to look at the community as an extension of the
classroom. We're not encouraging them to make career decisions by the time they graduate. But
hopefully, they will identify for themselves those occupational clusters that they would like to
know more about," as well as the "academic skills that are necessary for career entry, survival,
and advancement."

"The students' class project actually begins before they visit participating business sites,"
Ted Williams, placement coordingt51-, -says. "It begins when a student submits a 'projection.'
We want to know what the student expects to see and learn at a particular site; what the student
believes to be necessary qualifications for that business or profession; the actual tasks the stu-
dent expects to see; and the type of rapport the student expects to see between employer-
employee, and producer and consumer."

The second phase of the class project is to visit the site and identify communications and
mathematics skills being used. Phase three is the "pupil evaluation." Students must submit albreport comparing expectations with actual experiences, explaining why there were simi s

and differences and a survey of "academic" skills being applied. They must also project th Ives

into the work at the site and explain why they would or would not choose such a job.

"Then," Williams says, "we want the students to view themselves as the employer. They
should explain what his job is like, his goals, reasons for success, type of employee he looks for,
duties and some frAtrations as an employer.

"Our ultimate goal is to prepare these young people for life upon graduation . ... With the
cooperation Of our business community, teachers and staff, and with funds from the federal and
state governments, we feel we are well on our way toward achieving that goal."

Outcomes

While at a site such as Washington Memorial Hospital (WMH) students are given a general
introduction to the hospital and to the hospital's philosophy. They become acquainted with the
variety of careers, both medical and nonmedical, within the hospital. At WMH the students visit
five departments on a rotating basis: nursing, radiology, nuclearmedicine, clinical laboratory and
business office. Says the director of the volunteer program at V$MH, "By the time they are finished,
we'd like the students to know exactly what happens both clerically and physically from the time
a patient cheeks into our hospital until the patient checks out."

"Upon completion of the five days spent at the hospital over five weeks, each student will
be expected to
Williams notes.
their questions,
ton Williams con

lete oral and written reports on what was learned during the program,"
udent is expected to make an oral presentation to classmates and to answer
coordinate the follow-up discussion of the student's projeCt, an expecte-

s possibly "the toughest part" of the program.

The extensive oral and written reports can be a compilation of the progress reports the stu-
dents make during clasSes while theyare participating in the program, according to Williams. ,"We
particularly want the students to communicate their experiences, so that they and other students
can get a feel for what is really happening out in the work-a-day world, and why their education
is so necessary."
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Challenges

The biggest challenge is transportation. The school uses district school buses on existing routes
whenever possible, and also uses the township shuttle bus before, during, and after regular school
runs.

.(Taken fromImaterials printed by Washington Township Public Schools, Sewell, N.J. 08080; John
V. McIntyre, Superintendent; Larry Litwin, Editor)
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COMMUNITY RESOURCES PROVIDE EXPLORATION SITES

WorOester Area Career Education Consortium, Inc.
Suite 350, Mechanic Tower
Worcester, MA 01608

The Worcester Area Career Education Consortium, Inc. is a private organization with a board
of directors representing education, government, 11 occupational clusters, social service agencies
and labor. It's prime purpose is to provide support and assistance to the career education effort
in the City of Worcester and the surrounding towns.

An executive director, a staff of six, the board of directors and various members work to-
gether to improve the educational opportunities for students and young adults so that the transi-
tion from the world-of-education to the world-of-work is more meaningful.

Major objectives include: providing a forum for discussion of major education and employ-
ment issues that affect all segments of the community; increasing the communities' awareness,
understanding and acceptance of career education in general; staff development for educational
personnel and non-educators involved in career education; developing community resources for
use by students and educational personnel; and securing funding for career education implementa-
tion.

One example of the programs the WACEC, Inc. supports is Project Competence, and Experi-
enc Based Carte& Education Program for approximately 225 students in the Worcester Public
Scffools.
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Circumstances

Project Competence is a program created by the Office of Career Education in the Worcester
Public Schools, and funded jointly by the National Institute of Education and the Massachusetts
Department of Education.

Objectives

After becoming familiar with the wide variety of occupations, students select an occupational
cluster to explore for a four-week period.

Linkages/Participants

111

All community resources in the work world, categorized occupational clusters.

Process

In addition to classroom work and guidance activities, students familiarize themselves with
community resources available in the employment sector. During the late autumn, pupils explore
the world of work according to specialized components or clusters. Following an "overview,"
students then decide which cluster they will participate in during four weeks.

The first area studied last year was/the Public Service sector, and, within that cluster, the
Worcester Police Department proved the most exciting, probably because it offered "hands-on"
experience. Pupils, during their on-site explorations, became involved with fingerprinting processes,
and even learned the procedures for answering emergency calls. In routine cases, they were even
allowed to "ride-on" (3 students to a cruiser) to the scene of the problem.

The group enjoyed this sector so much that it awarded a special plaque to Lt. Robert Conroy,
head of the Crime Prevention Unit, for his assistance end cooperation.

One young man has now decided on a career in police work and received special permission
to pursue his intereston his owntwo afternoons each week, from 2-6 p.m.

During January and February, the classes started explorations in the Health and Communica-
tions clusters, with visits to Memorial Hospital, the Red Cross office, Belmont Home, and Central
Massachusetts Rehabilitation Center. For exposure to the field of veterinary medicine, students
also visited Dr. Golden's Animal Hospital.

Communications sites included the Telegram & Gazette newspaper offices, radio stations
WTAG, WICN, WNCR, and New England Telephone Company.

During the spring, classes were exposed to the manufacturing, business, and office clusters.
Companies involved were, as usual, contacted (in person and by mailL.Wthe Project Coffipetence
-coordinator.

(Take from "Occupational Competence Newsletter," Worcester Career Education Consortium,
Worcester, MA 01608, February, 1977.)
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7-9

CARLISLE STUDENTS CAST LONG "SHADOWS"

Carlisle Local Schools
Career Development Program
724 Fairview Drive
Carlisle, Ohio 45005

Circumstances

During the 1976-77 school year, Carlisle Junior High and Senior High students have partici-
pated in over 700 career "shadowing" experiences. A "shadowing" experience occurs when a stu-
dent indicates an interest in a particular occupation, researchs that occupation and "shadows"
a worker in that field for.,a.day. These experiences become valuable to students who are trying
to make career decisions. M-Sky times childhood aspirations do not reflect the true interests of a
young person. "Shadowing" experiences allow students to reality test their career aims and leads
to more realistic programs of study while still in school.

Process

Seventh grade students in Carlisle learn about the world of work in the "Sharing With A
Parent" Program. They gain new insight into the problems and rewards encountered by their
parents when they spend a day on the job with them. In the 1976-77 school year, over 120 seventh
graders were able to participate and a huge majority of those who placed themselves felt that this
day helped provide them with an understanding of the work-world.

"Workers For A Day" provides Carlisle high school students with the opportunity to share
the day-long experiences of workers in many fields. For example, seven students went to the

N

251

2 °

ef



--,f,
Fisher-Body. Division of .General 'Motors- rpOration:;in'H..-niltort as 'Workersfor ,b"'Day:," One
junior took part in die Department o FVAnnel Labor Relatjpot; a sophomore joined two juniors
in studying tried ngineeririga so cittpre learned more bout cost accountjng and another
sophomore nd a ju ri t\eir at Design Drafting. u h nwe than just a field trip, these
students ass ec egul Geeta4; ernprOyees in the re lar rdgiftine of their respective jobs.
In this way,-they received a m ch-rnore realistic view oftheir.wo,rk:"

Over 300 high school students have participated in' the")korkerhar a Day" program.

(Excerpted from "Intertwine," career development news(etter of the Carlisle Local Schools,
Carlisle, Ohio 45005.)
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Teacher

WOWEE BLENDS CAREER AND ECONOMIC EDUCATION

Dr. Lewis M. Abernathy, Director
National Center for World-of-Work Economic Education (WOWEE)
North Texas State University
Denton, Texas

Circumstances

Dr. Abernathy and Mr. William A. Luker developed a complete multi-media instructional
package called 1(t) Work(s) for the National Center for World-of-Work Economic Education
(WOWEE). The package consists of synchronized audio-visual slides and tapes, topic monographs,
programmed material, and classroom implementation plans which are built around certain ele-
ments, Dr. Abernathy said.
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Objectives

"The goal of our instructional package is to bridge the gap between school and the world of
work," Dr. Abernathy said. "To do this, students who graduate from high school will have a func-
tional knowledge of the American market economy and a realistic picture of job opportunities
and skill requirements of those jobs in the world of work through such a system as 1(t) Work(s),"
he said.

Another objective of this system is to help students acquire a positive attitude toward work
in order to become productive citizens, consumers, and workers, Dr. Abernathy said.

Linkages/Participants

National Science Foundation
Dr. Michael Mac Dowell

Director of the Illinois Council on Economic Education
Northern Illinois University
De Kalb, Illinois

Twenty -one school districts in Illinois

Process

The 1(t) Work(s) system consists of audio-visual components such as slides; tape cassettes,
transparencies, and scripts. They were designed to appeal to students through the use of colorful
graphics, student actors, worker job discussion, and the two main characters, Ms. Market and
Super "E"(ntrepreneur), who explain thiT basic organization of the free enterprise market system.

The multi-media system also consists of topic monographs (a series of student-oriented topic
booklets that deal with basic economic and world of work concepts). These booklets are: The
Nutshell: An Introduction to Economics, Instability: The Ups and Downs of a Market Economy,
Change: Social and Economic Dimensions, and Marketability: Life and Career Planning.

Also available in the multi-media system are programmed materials that are "valuable in self-
paced, indkiidualized instruction programs and in meeting the needs of the student with special
learning problems," according to Dr. Abernathy. He said that a teacher guide and lesson plans with
a 10-hour teacher training packaged called the Staff Development W9rkshop are available.

Outcomes

Dc. Michael MacDowell, of Northern Illinois University in Dekalb, and Director of the Illinois
Council on Economic Education, said that Illinois is a key state in using WOWEE in blending career
education with economic educAtion.

"We began in Illinois three years ago," Dr. MacDowell said.

He noted that in the spring of 1974, the National Science Foundation funded the program.
Lesson plans were developed first in social studies and later in home economics, distributive educa-
tion, and business education, he said.
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We trained 20 key teachers who Conducted in-service programs to teach other teachers,'"

he added.

In the third year of the program, 21 separate school districts in Illinois were involved. Accord-
ing to Dr. Mac Dowell, one objective of the program was to measure attitude and to understand why
others selected a vocation.

The results from WOWEE program were "outstanding," he said, adding that students' cognitive
scores were raised by 20 percent.

He noted that WOWEE orientation and training sessions have been designed for teachers,
school administrators, State Department of Educatjon personnel, professional association repre-
sentatives, and other interested state and community leaders.

(Reprinted from "Session 204, WOWEE: An Experience-Based Career Education Program," Career
Education: A Collaborative Effort, report on Commissioner's National Conference on Career Edu-
cation, 1976, USOE, N I E, Washington, D.C., p. 38.)
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PROGRAM OFFERS EXPERIENCES IN ARCHITECTURE, PERFORMING ARTS

Akron Public Schools_
65 Steiner Avenue
Akron, Ohio 44301
Nicholas J. Topougis, Director of Career Education
(216) 434 3404
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Circumstances

Career education and art were merged in a pilot program in which students explored occupa-
tions in architecture and the performing arts. The project was developed with the financial support
of the Ohio Arts Council.

Objectives

Approximately 250 secondary students from Central-Hower High School and West Junior High
participated in a semester program bringing them into contact with professionals from the Chamber
Ballet, Kent State School of Architecture, the Akron Planning Department and other area archi-
tects, artists and dancers.

Participants/Linkages

Ohio Arts Council Ohio Ballet Company
Kent State University Akron, Ohio Planning Department

Process

Both Central-Hower and West students worked on a project in which they developed dining,
entertainment and retail facilities in the Quaker Square area.

In addition to instructional programs to familiarize them with such areas as planning, zoning,
design, landscape and model building, the students went on related field trips and conducted their
own independent research projects to develop the background needed to complete the project.
After completing the design sketches, each student team built a scale model of their design.

The "World of Dance" portion of the program involved students in lectures, demonstrations,
and actual experiences with the Ohio Ballet Company.

Outcomes

The program provided s appreciation of architecture and the world of dance
while exploring caV4er possibilkes areas. Area architects, artists, teachers, and university
students combined their efforts in a varies program includingilectures, demonstrations, films, field
trips, and actual experiences in the two fie s.

Taken from "Chalkboard," newsletter of th Akron Public Schools, Feb. 7, 1977, Vol. 15, No.
20.)
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10-12

"CAREER DAYS" FIELD EXPERIENCE AND
SOPHOMORE CAREER MINI-TRIP INTRODUCED IN MAINE

Philip A. Watkins, Director of Counseling
S'.A.D. No. 16 Hall.Dale High School
Hallowell, Maine 04447

Circumstances

The sophomore mini-trips were one of four parts of a state funded career education project
at Hall-Dale High School.

Objectives

The original objectives of the total project were to provide:

a three day "career days" program for juniors

2. 36 mini-trips for sophomores

3. orientation of faculty to the development of a career edubation system

4. release time for three faculty members to study delivery systems and make a final report

Linkages/Participants

Butler Twins' Floral Center
Rollins Furniture Store
Capitol Area Regional Technical and Vocational School
Maine Forest Service Field Headquarters, Jefferson
Reid State Park
Togus Rehabilitation Center
Cerebal Palsy Center, Augusta
Superior Co 'urt and Law Library
Augusta Mental Health Institute
Capitol Vocational School, Augusta
Ray's Auto Body Shop, Manchester
The Cricket Shop, Damariscotta
Augusta General Hospital

Process

1. The "Career Days" program gave each of 71 juniors at Hall Dale a hands-on experience at
a choice of three different jobs for one day at each job.
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2. Instead of the proposed 36 mini-trips, only eight were actually conducted, "due to lack
of faculty initiative and enthusiasm." However, the eight were well planned and managed
and.descriptions of them follow under "Samples."

3. The Hall-Dale faculty attended a program conducted by consultants from the Career
Education Office at South Portland High School.

The three selected faculty members studies career education programs and curriculum de-
velopment in other schools.

Outcomes

The three faculty members and the director of counseling recommended:

ninth grade acquaintance with work-world and career clusters, and use of interest in
ventory tests

2. 10th gr e mini trips

3. 11tI de "Career Days," a three-day work experience program in appropriate fields

4. 12th grade placement in colleges, vocational schools, or jobs
.1?

Their recommendations regarding the curriculum were:

to survey all teachers regarding current infusion of career education

2. to aid teachers in planning for,field trips and speakers and by introducing them to career
education materials

3. to encourage: teachers to contact area businessmen in order to become familiar with
occupations relevant to their courses

to estdhlish a resource room for guidance and career information

h. to hire a full time guidance secretary whose duties would include stocking and replenish-
ing the resource room

G. to designate the cooperative education director as also the junior high guidance counselor
and the career education coordinator

to coordinate career education through elementary, junior high and high school.

It was proposed that these renovations he completed during the summer 1915.

Evaluation

Follow up by the teachers revealed that several students discovered the career they were think
ng shout was not as they had envisioned it and will consider a different career. Other students
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found they may seek the career that they had considered but on a more challenging (higher) level.

One student found that he may apply for a summer job in the career area he is considering. One stu-

dent is considering changing future subjects to ones more in line with her career Objectives.

Problems

All recommendations were rejected by the Superintendent due to financial and other factors.

It is therefore concluded that all of the above programs be implemented and expanded as financial

and other political factors permit."

Samples of forms used by this school follow.
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SOPHOMORE CAREER MINI-TRIPS

Sample 1

Florist, Greenhouse, and Interior Design Careers

Ten girls visited Butler Twins' Floral Center, RollinA Furniture Store, and-the Capitol

Area Regional Technical and Vocational School on Mar0 7.

At Butler Twins', Mr. Richard Butler explained jot) requirements of a florist. He said
that some schooling is involved and that one must he willing to work long hours, especially
during holiday seasons.

Mrs. Beverly Rollins Hail gave the group much information concerning the skills re

(wired in interior decorating. Using brochures, samples, and the furniture at Rollins I- unature
Store, she gave students examples of the types of things they might do as an Interior decorator.

At the Capitol Area Regional 'Technical and Vocational School, the students learned
about greenhouse operation and ti course t hat is offered at the school for students interested

in working in a greenhouse. {

The field trip was extremely interesting. All of the students had very positive reactions.
Some of them definitely plan careers as florists, greenhouse workers, or interior decorator;.
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Sample 2

Forestry andParks and Recreation Centers

C- On May 15, about 20 students visited the Maine Forest Service field headquarters in
)efferson. There, both a forest ranger and a forester explained the jobs they perform.

The main difference between a forest ranger and a forester is the forester must have a
Bachelor of Science degree, while the ranger does not need a degree. Another different is that
the ranger spends much of this time with fire control. The forester is not directly involved with
fire control.

)(

The.fo est ranger is responsible for other jobs in addition to fire co*. He must main
tain equ ment and he spends a lot of time trying to educate the public about fire control.
Haire/es also as a law officer in cases where neglect has caused fires to burn out of control.

The service forester serves as an advisor to private land owners on matter concerning
forest management. His services are available to the public at no charge.

Also on May 15, this group visited Reid State Park in an attempt to learn about careers
in Parks and Recreation. The person who had planned to speak with us was unable to meet
on that day; so one of the maintenance workers gave us a tour of the Park and explained what
a maintenance worker does. He explained that most jobs in state parks are summer jobs only.

The trip to the forest service was appealing to many of the students There have been no
:),,ments about whether it affected career choices.

The trip to Reid State,Park did not really fulfill the objective of learning about careers in
Parks and Recreation. Probably, this trip should not be repeated.

Sample 3

Physical Therapy Field Trip

Twelve students visited Toqus Rehabilitation Center and observed therapy for burn
patients, stroke patients, partially [waived individuals, and surgical recovery patients. We
talked with the doctor in charge of Physical TIlmapy, plus the head supervisor of Physical
Therapy

We went through the physical therapy area and watched physical therapy in action.-

After our visit to Togus, we proceeded to the Cerebral Palsy Center in. Augusta. Here
the students observed a physical therapist working with C.P. children. Filch child had difIferent
problems and specific exercises were discussed fur these childen.

At the Center, some of the students took part in helping the physical therapist do the
exercises with the cerebral palsied child.

The trip as a whole was informative, I feel he students benefited must of all horn the
Cerehr d Palsy Center.
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Sample 3 (Continued)

For future trips I would recornmenti more piihicipation by the , tiidents. het them have a

learn-by-doing experience. The students get more t of the outing and feel as though they are
part of the program.

NN.

Sample 4

Law Day Field Trip

1 He trip consisted of

A talk and questioniansvver mood by Judge Naiman of the Superior Court

2. A visit to the local jail

A visit to the LOW Library and State House

1,1

The trip, for vocational purposes, was not completely successful. The students did not
learn about the types of law careers available. The program probably would have been better
if we had had a chance to talk informally with people involved in law jobs.

Psychiatric Aide Field Trip

liple 5

The trip was scheduled for the Augusta Merit& Health Institul out ti Veterans
Administration at Togus. We were riot able to go to Toqus, howey an`,. of an curer riency
bus reshuffling.

At Augusta we were briefed on the set up and then proceec I to tow veral of the
wards and special facilities for patients. We were able to see firstst aid the .y different occu
pations available at the hospital.

1 he ti I) wi t) Id have 114'1 bet ti'l it we had gone to I ()(11 1';

Sample 6

Auto Rudy Field I rp

This trip involved the touring of the Capitol Vocational School in Augusta, arid
Auto Shop Manchester

I lit ", II it' VV ' I II) le find out what type of (1.111111111W.1', .1V,111,111111.11 111(1 (:(1n11'1

111(1 .11V) 1N11,11 1111' tr (plaint led them to (I() afterwards
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Sample 6 (Continued) 4

The students were more' impressed with Ray's because they were able to see ar.1 actual
job operation and also because bf the motorcycles he sold and repaired.

I feel ,thatthis tripwas greatly beneficial to the participants.

Sample 7

Career Education Trip to Cricket Shop
Damaris.cotta, Maine ... .

.... . .

Our group of sexeRstudents, plus Betty Mccaslin, arrived at the Cricket Shop at 1000
.. a.m. We waited till abbid 10:30 when one of the owners of the shop arrived to explain the

history of the SantonslFtenih clay figureslittle Saints); theyare manufactured, distributod
and imported to the U.S..Thetricket- Shoft.is the sole reffliler in the U.S. ,.-

i. . . ,4, . ,,
Welearned that the French are.not interested in making a living from the manufacture

of SantonS; with them the work is an avocation. When asked by the Cricket Shop for a
,5200.00 Order,.they refused sa-yillg it was too much work. ..

, , . /-F.he Santons are relatively inexpensive. it is the import and duty fees which make- ,
,

them rather costly.
..

.
The students vtiere greatly interested in theinformation given tO them and asked numerous

qyestiOns: Afto r. buying some Santons for their own collections', they were conduc,ted on a
tour of the storerooms to see how Santons are packed and shipped..

We left the Cricket Shop at about 12:30 p.m.; after stopping for lunch at a nearby
restaurant, we returned to school at 2:00 p.m,

, -.

As a follow up, on 12/10/74, my French IV students brought their Santons to school
and discussed what they. had learned with the French land French II classes-. The group
would enjoy visiting,Provence in the south of France to gain firsthand knowledge and ex-
perience on the making of Santons! .

_
A

714 Sample 8

.
Career Education Trip to the Augusta General Hospital

Our group of 11 students arrived at the Augusta Hospital in Augusta, Maine, at 9:30 a.m.

Upon arrival we weretaken to the private d,inikg room and were greeted biarl%nt1 s"

Jones, public relations director, who welcomed the group and explained the day's activities.

Mt..,,Iones then 'Conducted the group on a tour of the hospital. Areas visited were as
follo4s: maternity ward, maintenance facilities, pural'asing and storage area, emergency room,

261,



Saint)
-qtle8

(Continued)
4

cobalt and other radioactive treatment and lab areas, testing lab area, and operating room/
intensive care areas. The group then returned to the private dining room. 01

Students participateid in a question and answer period wit
associate directorof the;Thospital, head nurse, and director of so

composed of the
es.

Students wtrdihen plac$d with hospital personnel in their job areas. Students individually
visited thaloilc4iing occupation. s Dietary, SwitchboiNursing, Administration,
Stores, -Psycholo Therapy; arial.

The group, at lUnch in
t.-

cafeteria -following job area. placement.

Lunch.vvas,folloWed by.a film presentation covering the importance of hospital careers.

The pipgram. Odic' at 1:40 p.m.

'VOCATIONAL TRAINING FOR FORESTRY OCCUPATIONS

Warner C. Deiti.Cons'ervationInstructor
Adirondack Eduta0Onal Center
Saranac 1..:ake,'Ne* York '12983

Circumstances

10-12

Educators have a primary goal in the preparation of young people to provide the capacity
for ernployrnentin a career of the stuctent's choice. Adirondack Educational Center is located in
a forested region with principal land iise devoted to timber production and outdoor recreation.

Objectives

To provide'a new student orientation.

2. To develop and improve a curriculum based on the educational principle that students
shall learn to do by doing, and that every student shall be involved.

3
, I

To provide specific forestry -training.

4. To influence the personal development of students.
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Linkages/Participants

Cooperation of local village officers, State Department of Environmental Conservation and
Department of Health personnel have been most helpful in aiding instruction in forestry training.

Process

Junior and senior students attend a Boatd of Cooperative Education Services Center for one-
half of each school day overa period of two years. The rernbining one-half school day is spent in
their home Schools in pursuit of academic subjects.

Upon ehttrilig the class, new students are ,given a clear explanation of what the schoOl pro-
gram involves and what careers they m'by be.qualified to enter following graduation. It is the belief
of the organizers that facts will prevent later disillusion ent. Ar, effort is wade to determine those
studentS who have plans for going on to college. To th se students, the importance of an academic
study program to provide required college entrance su jects is emphasized.

The forestry training program is based on the belief that the nrer the training can resemble
the real world of work, -the greater benefit it will be to the students. To accomplish this a class
is divided into work`crews with 2 to 5 individuals per crew. Crew size depends upon the job at
hand. A specific duty or work area is assigned to each crew and a crew is responsible for satisfactory
completion of the assignment. When assignments vary between crew% there is a rotation of crew

*assignments. Care is taken to insure that each crew member is participating.
r

4,Ess&itial components of the forestry training program are: (1) Safety Orientation; (2) Equip-
ment Operation; (3) Surveying; (4) Tree Identification of Local Trees; (5) Timber Cruising; \ -

(6) Timber Harvesting; (7) Tree Planting; (8) Outdoottilecreation; and (9),Vild life Management.

Day -to -day work situationsttringpressure of fellow crew members upon each student to`tarry
a fair share of thp work load. Thiikilthe crew assignments become an effective tool in developing
%kirk habits. A weekly dut r is posted for chores,such as getting out and returning all tools

{ for a day's, project, shop I. and attendance report.

Formation of a student club is an important element in training. Election,of officers, conduct
of meetings and each student's participation in determining club policy is considered an important
exercise in involvement. Efforts are also made to use the club for furthering education beyond the
classroom.

A reference liLvry is available for student use. Although limited in*nature, it does include
forestry and conservation magazines, college catalogs, government pamphlet' industrial brochures,
and a few reference textbooks.

Problems; Cautions and Special Provisions

An emphatic point is made with the students concerning the fact that the class work is
hazardoUs1/4and that each individual is responsible for his/her own and fellow classmates' well-
being: Specified safety equipment to protect feet, head, eyes and hearing is shown. As each new
subject of instruction is started, safe working practices ale demonstrated and ;he point is made
that careless disregard for safety rules,is primary cause for disciplinary action.

.1c=7 4
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OutcoMes

'Sfudents maintain a loose-leaf notebook of all classroom handouts. These are graded before
the final exam and returned to the students. The main objective in doing this is to insure that they
will have their handouts for futOre reference when needed.

efore graduation, students are aided iNpreparing a resume of their qualifications for use in
job a cations. The students demonstrate pleasure in seeing a formal statement of their qualifica-
tions. resume has provers to be a good confidence boost to the fearsome task of students pre
senting themselves to the employment market for'the first time.

Evaluation

Crew work simplifies the instructor's evaluation of progress. A student observed displaying
some undesirable trait such as laziness or disregard for tool care is called aside by the instructor
and talked with privately to try to correct the problem. it has been found that honestly telling
them when they are doing a good job should not be neglected.

The program of training has been reported as having had a reasonable degree of ,spee&s.
is recognized that there will be deletions and additions to this program as 2ircumstancs dic te.

1/4

It has been noted that there is the need for greater emphasis upon the actilaiVaceme of
graduates into productive employment. Young people need the opportunity to work in a ,jo

e
their training as a natural follow-through of the educational process.

J
(Material taken from "Vocational Training for Forestry Occupations," by Warner

ti
Agricultural Education, Vol. 50, No. 4, October 1977, pp. 75, 82-83.) ,
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STUDENTS EXPLORE CAREERS IN THE HEALTH CARE INDUSTRY

William Studyvin
Shawnee Mission Public Schools
Division of Vocational Education
Kansas State Education Building
12(YEAtt 10th Street
Topetea,iKansas'-66612
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Circumstances

Health Careers I and'Health Careers II is a'sequential program for iiiiiii,rs and sen ors-designed
to assist them by providing:

information regarding the variety of careers which exist in the health care ihdu ry.
. ,

.0
health care professionals as guest speakers.

introductory instruction in medical terminology, human anatomy and human physiology.

instruction in the Basic Rescue procedures for cardiopulmonary resuscitation (CPR).

student self-awareness activities in such areas as values clarification, communication,
cooperation and trust.

Objectives

Tie objective of the:Health Careers courses is to providea very realistic explOration of all
. health career opportunities, culminating with real-life shadowing experiences; to assist the student
;.in assessing his personal strengths and limitations so that he might compare them to the demands
of specific careers; to select a range of tentative career choices; or to direct his career exploration
into areas other than health care, when appropriate, through the Career Development Center.

The Health Careers Program seeks to develop career-oriented students. Such individuals possess
the -skill to identify and compare those aspects of liacific careers which are personally desirable and
undesirable. The long range goal of the Health Car is, therefore, to increase the Rrobability that
its students will select and participate in personally rewarding careers.

1

articipants

professionals including:

theist
yfician °

FKGTec
ycl-61

Vet
ptom

sicah

.
10--

Health Careers I

Podiatrist
Respiratory Therapist
Prosthetist-Orthotist
Medical Techno4ist
Dental Assistant
Dental Lab Technician

rs

This one-semester, 1/2 credit elegge jcourse is limited to juniors (or seniors having recommenda-
tion of instructor). General bits taigy is ,a prerequisite, however juniors may be concurrently enrolled
in general biology.

265

29
or,



t
This course provides opportunity for the student to explor ,the entire scope of Health Career

..
pportunities, comparing demands of specific careers to the indi'vidual's personality and strengths.

Class time is taken for visitation by health care professionals, field trips, instruction to medical
terminology and human ,,anatomy., and group activities/discussions designed to increase self-
awareness. Such self-awareness activitiesdeal with interpersonal relationships such as cooperation,
communications, trust, rumors and values clarification, and their relevance to the desirable
aptitudes of health care workers.

Health careers II

4 This course is limited to students completing Health Careers I, and requires a three-hour per
day time block. Students may participate the entire school year, earning 3 credits, or a single
semester (11/2 credits).

The most important aspect of the course involves student "shadowing" of health care pro- .

fessionals as they perform their duties in hospitals, veterinarian offices, dental offices, etc. Students
supply their own transportation (or arrange car pools) to the cooperating health agencies, and
receive no pay. Such shadowing experiences allow students to see careers of interest firsthand and
provide valuable assistance in The realistic selection of career goals. ShadoWing experiences may
range from 6 to 10 hourLiry'given week.

Class4ime is regularly taken for group discussion of shadowing experiences. Special study
and lecture is directed toward such areas as specific disease& health care procedures, background
knoWledge in physiology, and usage of common medical terminology, as needed during the school
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COMMUNITY M M TEACH VOCATIONAL SKILLS

Lavern C4ilcote, Principal
Frankfort High School
534 11th Street
Frankfort, Michigan 4961
(616) 352-4781
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Circumstances

The holding power of the community (population 1665) served by Frankfort High School
is very low. Agriculture and to ism are the predominate economic bases. Students there must
generally leave the area to gainAployment. When they do this they must compete with students
who have had /gaining in the vocational areas. Local adninistrators and teachers decided that they
must offer courses that would help the students meet their competition.

Objectives a

Vocational programs were instituted in Office Practices, Home Construction, and Distributive
Education to provide studeiltswithentry level skills in these areas. Community members from busi-
ness, industry and labor were recruited to participate as instructors and advisors to the students.

Linkages/Participants

Local construction trade workers, office managers and retailers.

Chilcote, principal, appraises the program as follows: "We have just finished our
d fourth home in the home construction class. Qur. S`tUdekits have gained much practi-

o ng from the ground up on the homes'. We haveused, very extensively, the local
the dirTrent phases of the construction to complement the expertise of the instructors.

ece n placing these youngsters in the construction trade."

,.,In the askOfficePractices and Distributive Education, people the community such as
office manag rs anerrkailers have acted as instructors. The activities of the students between the
jobs and the si hool a g'CefOrdinated by the schooreo-op instructor, who alsci serks as the contact
person with the communiteays,Mr Chilcote, "Our relationship with all these people has been
positive and he ed the school in rn han just the vocational area."

0 utcomes,

Some students have been placed directky in the construction business. Others, as a result of the
training, have gone on to vocational s hook. Some who would have-been left unemployed have
found jobs as a direct result of the skills they attained in the vocational programs.

Problems

Initially, employerp willing to accept students o a cooperative basis were few in number, but
recognition of the success of the program continuous increases the numbgr of co-op stations.
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SOPHOMORE'S WWTE VOCATIONALAOGRAPHIES

William Stone, Counselor
Carrabec High School
North Anson; Maine .04958
(207) 635-2297

kir irctimstanbe'S -

Reading scores have been low in the high school. Recognizing that career education activities
an improve- reading by making-the work seem more relevant, thg English and Guidance Depart-

ments soud'ht some means of relating English skills to local job activities. The4taff developed the
activities described here to develop students' writing and reading skills, as well as make them aware
of job actiy.ities?in the community.

Objectives
4

By taking Photographs and VVriting narratives for vocational biographie in the sophomore
English classes, 'the students Wiltbe able to analyze, formulate and present job requirements and
descriptions for loc I jobs, as well as develop their vvritini-ikill..ihrough the':guidance department,
studen ill contac local edWio;ters and workers, asking for interview time. St dents will begin
with thikparents a subjects for their vocational bi0gra

. '*It',

Linkages /Participants

Local employers and workers
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Outcomes

It is hoped that this program will deyeJop better student-parent relationships, as well as
school-community relationships. Also, these vocational biographies will be published locally and
will be made available to all students.

Problems

Some difficulty is anticipated in scheduling releasesamffor students to conduct the inter:
views at times convenient to the workers and employers. The burden of this will' fall on the guid-
ance department.
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CHARLESTON PLANS FOR EXPANSION TO 19111!

Thomas L. Hallman, Executive Director
Charleston Trident Work/Education Council
P.O. Box 1201
Charleston, South Carolina 29402
(803) 722-3014

Circumstance's

Teapher '

The Charleston Trident Work/Education Council was established in 1976 under leadership
from the College of Charleston in cooperation with the Charleston Development Board. Projecting
population growth based ort an expanding economy, the Council is working to meet community
needs projected to 1985.
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Objectives

The 30 Council members meet monthly to plan for and assess the progress of their four major
objectives:

1. To make an accurate assessment of employers' future needs.

2. To obtain the cooperation of major employers in hiring school counselors for summer
work-experience jobs.

3. To assist in the coordination and evaluation of prOgrams designed to introduce student%
to the world of work.

4. To contribute to the needs of the community for career preparation and occupational
information.

Linkages/Participants

Hugh Burheigh, Chairman of Charleston' ,tident Work/Education Council, Vice Presider&
anti Director of Manufacturing, Original Equipment Division, Robert Bostp,Coroctration

Dr. John M. BeVan, Vice President for Academic Affairs, College of Charleston' ;

Tape Citadel
I. duPont deNemours & Co.

Berkeley County Public Schools
Sears, Roebuck and Co.
Charleston Naval 1-tipyard
Charleston Countlef'ublic Schools 1,,

Youth Community Coordination Project
Trident United Way
Southern Bell Telephone Co.
Charleston Trident Chamber of Commerce
General Electric
Charleston Development Byrd
Trident Technical College
Medical University of South Carolina

Process

-Council officers and members volunteer their time and "the College of Charleston 4vill con-
tinue,to donate office Space and supplies. In 1977-78 funds from the Department of Labor will
be available for secretarial expenses and for dissemination of the survey results, as well _as for some
personnel salaries and program expenses.

(Taken from The Work-Education Consortium: Summaries of Community Initiates, draft, Nationalp
Manpower Institute.)
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"HIP" PUTS SENIORS ON THE JOB

Northrop Aircraft Division
Charles G. Denova, Manager, Training Department
390114Vest'B roadway
Hawthorne, California 90250

P
Circumstances

I 10.12

Northrop's High School Involvement Program (HIP, established in 1971, provides students
with a special opportunity to develop employable skills and experience real work training at
Northrop's main facility in Hawthorne. Students attend careevraining areas two hours a day, five
days a week for 16 weeks. dmphasizing "hands-on" training, 60 career opportunities are offered
to the student, extending-into many different departments of the company, including Finance,
Facilities, Engineering, Mail Services, Data Processing, Fire Department, Industrial Relations, Con-
tracts and Pricing, Manufacturing/Material, Research and Development, Occupational Safety and
Health, Security/Plant Protection Services, Quality Assurance, and Graphic Arts /Photo /Repruc-
tion Services.

Objectives

The HIP progr4g is intended to supplementv classroom and work experience programs for
senior high school students.

Linkages/Participants

Fifteen high schools from, four school districts: Los Angeles
and Centinela Valley.

Process

, Compton, I rkglewood,

Participating students are Missed to N arming 1:30 p.m. and leaving at a:30
p.m. They receive instruction and "hands-6 trainowl om Northrop craftsmen and professionals.,
They use and become familiar with industry's most up-to-date equipment, supplies and procedures.

Participating employees receive no extra pay, but they do receive special recognition.

Students receive high school credjt for two classes, but are not paid a wage. Their transporta-
tion ii'provided by the participating schools. They are prescreened at school by their career coun-
selors. Northrop theil completes a secondary interview and selects students based on the following
criteria:

must be a senior at one of the participating high schools
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2. interest

3. deportment

4. related subject matter background (not grldes)

5. good attendance, record .

(Northrop retaiwtoelight to dropoStuattrtti who db, not meet the above standards.)

ft= -. 7-
In addition to lffif Vvork experience, each istbdeAt receives training in how to Itiok for, secure,

and hold a career-type job. A 46 Desielopment Workshop is part of the HIPprogram. Each two-
hour. session of the workshop k conducted by a representative of the Northrop Employment
Department: ir students are required to atten two of the workshops during the 16 weeks of

the program. he workshop sessions enhance th tuderaffs ability to apply for employment. They
include interviewing techniques, completion pf ap lications, purpose and design of a resume, and
videotaping of student interviews.

Outcomes

A total of 155 students were enrolled in the program in the 1975-76 school year. At that
time, HIP had already graduated nearly 600 students, all with entry'llseVvl marketable skills.

There are four major plus factors in HIP contributing to its success:

1. A large industrial-orphization has:Created an atmosphere of learning and leadership for
many studentstthd Might not find such an opportunity otherwise.

2. Four public school districts are enthusiastic in their support of this new approach to
education.

3. Onployees have been willing to devole talent, time, anch energy to young people.

4. Many high school students have begun to recognize the value of this kind of experience
for ad u It/Iffe.

Tking New Paths to A hood, University of Indiana,
(Ma ritten by Charles C. Denova, Manager, Training D tment, Northrop Aircraft,
Ca d taken from WalkabouLExpi
Blo , Indiana., May, 1976, Vol. 1, No. 3, and a Northrop raft Division brochure.)
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"THE RAM'S HORN" PUTS STUDENTS IN BUSINESS

-Shepherd Regional High School
Dudley, M-assachusetts

10-12

Circumstances

At the Shepherd High Riipnal High School in Dudley, Massachusetts, all students are part ci
of a unique Occupational Conlintency Program which is aimed at helping students make the transi-
tion from high school to the world of work.

Objectives

The goal of the Ram's° Horn is not to provide training in any particular job area. Rather the
intent is to allow students to explore as many different occupational areas as feasible in an aca-
demic year. In addition, the program is an attempt to help students develop good work habits,
positive self images, a clear-sense of responsibility, and a sense of mutual goal-setting. In short,
the Shepherd Hill Occupational Competency Program, and its shop, the Ram's Horn, is a new and
innovative approach to oareereducation.

:'Process

The program combines basic academic codqe work with practical occupational work experi-
. '.ence. Students in the program are "employed" in rotating job stations in a school run business

called the Ram's-Horn. The Ram's Horn is a storefront located in a buty public shopping center
where participating students are treated aT full-time employees.. They are exposed to over 22 differ-
ent occupational positions at, the shop, which is involved in custom design silk screen Printlityr-3--
lam inating, design silk screen printing, binding, offset printing, and the sate of a wide variety ok-
clothing and paper goods.

Student employees work an average of three full periods per day at the shop. They are "paid"
credits based on the hours they work. Each employee is also required to fulfill all academic rellluire-
ments at the high schoollavel and to take a minimum of threelcademic courses.

(Excerpted from "Communicating Successful Career Education Practices to Rural Schools," Career
Education Project, Cashmere, WA 98815, No..7September 1971°.
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J

Toledo, Ohio

4.

ROTARY SPONSORS "YOUTH IN BUSINESS" DAY

Circumstances
.

,
.

On Monday, March 14, 72 Woodward sophomores participated in the-first "Youth in Busi:
ness" Day sponsored by the Downtown Rotary Club. Clint Mauk, vice president of First National
B k headed the Youth Committeelffirst student visitation program.

,.' ,i,

Link . -- ,..i.. .ages/Participants

Brennan Industrial Truth
Bay Scouts-bf 44,merick
Dr. H. G. Behner
DeVilbiss Company 4. 6'
Enterprise Roofing
Seaway Forwarding
Kistler Ford
Romaneff Electric
Toledo Auto Electrt
Toldeo printing,
France Stone Company
Computer Results
First National BapK
D iocese uftrikedo
Atlas Tours'
WSPD
Palmer and'Associates
Thos. D. Geracioti, M.D.
-P&It E lectric
Schramm Florists
Hunter Supply

Process

John 0. Davis; Inc.
Gardner Sign
Picton-Cavanaugh
U.S. Post Office
CommOdore Perry Hotel
Ohio Bell Telephone
Brown Motors
Toledo Stamping
Aetna Life Insurance
Continental Peat Company
Dunbar Mechanical
Salvation Army
Foster Brothers
The Andersons
Toledo.Hospital
Columbia 4a&Company,
Camp Storer
YMCA
A. Mindel and Son
A. S. Langenderfer

Forty-two businessmen volunteered to pick up the students and take them to their place of
work so they might get a better idea-of Toledo's economic structure and some firsttiand experi-
ence in the world of work. After the morning of career explgration;the students had the oppor-
tunity to attend the weekly Rotary luncheon at the Commodore Perryincluding a Frank Venner
newscast, announcements, recognition, and a presentation about decision-making and career oppor-

tunities and options, by Tony Riccio of Ohio State University.

Highlighting the Rotary "Youth In Business "program was a special career exploration week-

end at YMCA Camp Storer for Woodward sophomores. The students showed an interest in
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careers in recreation and natural resources. They received a firsthand look at the many aspects of
directing a camp. Even a rainy Sunday couldn't dampen the spirits ofthe fiiie future camp directors
and Jess Stollberg, their moderator'for the weekend activities.

(Material taken from "Career Development News," Toledo's career education newsletter, 1977.)
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Teacher

SOUTH SIDE CHICAGO STRENGTHENS WORK-EDUCATION TIES

Work-Education Council of South Suburbs
202 S., Halsted St./Bldg. C
Chicago Heights, Illinois 60411
Carl A. Fazzini, Executive Director
(312) 755-2850

Circumstances

The Work-Education Council was formed by local community leaders and organizations in
1976 and in 1977 was formally established as a regional service organization meeting needs of not
just one or tes) local communities, but a total of 35 cities and villages in the South Suburbs, six
with a populatTort of more than half a million people.

In July, 1977, the Board of Homew9od-Flossmoor Community High School, District No.
233, unanimously approved an expenditure of $1,000 for a needs assessment survey to be done
in conjunction with the Work-Education Council. The Council sponsored-an information session
with south suburban area mayors and managers in August to introduce the Council and its goals
to the city officials, and to receive input from those who have the difficult task of governing local
municipalities.
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Believing that getting on with performance-based education must begin with the development
of occupkional criteria on which performance-based curricula could be built, the council, asked
that the State of Illinois join the Vocational-Technidal Education Consortium of States. Their re-
quest was granted in September.

Objectives

1. To set up a number of workshops for educators to learn about business and industries
in the communities.

To develop more on..the -job training programs with our south suburban employers.

3. To get business and industry to provide specific data to educational people to help them
with their curriculum. ,

4. To serve local government, particularly with regard to human resources.

5. To bring educators into bu-siness industry for in-service training.

6. To make the high school dijiloma dependent on the abiliity to read, write and do basic
math.

7. To Orient young people to work situation earlier through exploration on part-time jobs.

8. To develdp means to rriotivate young people to succeed in school and work.

.Linkages/Participants

Russ Alaimo, District Executive of the Boy Scouts of America, who works fa match identified
---.student interest to community resource people set up Explorer Posts vvhich are organized to exposé

the students to specific career po§sibilities. ,c,
4 "

..,

Dick Jensen, Vice-Presidedt of Prairie. State 'Coliege, which is cooperating with the Council
helped develop a computerizecifresource list of business, iridustryi government, education and labor
people In the south suburban communities. c'-

\,,
Council members:

The Honorable Saul 1-1: Beck
Mayor of East Chicago Heights
1327 Ellis Avenue
East Chicago Heights, IL 60411

Ms. Erica Buncis
Grants Coordinator
Village -of Park Forest
Park Forest, IL 60466

Dr. Richard C. Creel
President `A.

Prairie,State College
202 South Halisted Street
Chicago Heights, IL 60411.

Dr. Thomas E. Deem
Articulation Coordinator
Community College Relations
Governors State University
Park Forest South, I L 60466
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Mr. William J. Gordon
President
Heritage/Glenwood Bank
18301 Halsted Street ?

Glenwood; IL 0425

Mr. Tom Halbleib
Operations Manger
Vacudyne Inc.:
8'75 East Joe Or Road
Chicago Heightt,41E: 02111,

Mrs.rShArtn Ha.miltbn
Principal, Taft SC40
163rd Street and,, n Avenue

. ,

Harvey, 1 L 60428

MsRuth Hartisoo
Pretident, Local 6939
United Steel Workers;of America
Allied Tube and Conduit Urfa.
18100 Lathrop Street j.
Harvey, IL 60426 ,

Dr. Nathan A. Ivey
. President

.Thor ton Community College.
15800 South State Street
South HOliand, IL 60473

Mr. Lance Keller'
Director of Education and

Community Services.
United Steel WorkerIof America
District 31
First National,Bank Building
720 West Chicago Avenue
Room 211
East Chicago, IN 46312

Mr. Wellington Kendall
EmOlbyment Manager
Wyman-Grodon Company
14600 Wood Street,
Harvey, IL 60426

4

c

(

Mr. Jerry A. McLean
Executive Vice President
Oh'icagiv Heights Chamber of COmmerde'
100 First N,ational Plaza-
Post Office Box 667
Chicago Heights, IL 60411 .

Coordinator

JOseph P. Monaghen
Coordinator ,

Cook County Office
,Services

us. North Clark Stre
Room 500
Chitago, I L 60602

Mr. Norman'A. Polaskey
Direct&
State:and Federal Programs
Bremen Community High School
Distritt No. 228
Midlothian,, I L. 60445

Dr'. Norma G. Rooney
Dean of Career;Education
Thornton Com.n-iu 'ty College
15800SoytthSta Street ,
Harveyi 11; 604
,o'
Mr,: RObert Stuke

,President,. LL q77
'Intetrititional-Aiioc.-of,Machinists

aid f Aerospace Viorkers
H:-/$,/er.Manufa6turing dompany

20) 5 HalSted,Street
Chicago Heights,, IL 60411

RetertSutter ,

Chief InduetrblEnpineer
Calumet Steel dornpny

.390 East Jp0Orr Road
Chicago Heights, iL 60411

Mr. Lester J:Wolf
Vice-President
South Suburban. Federal SaVings

and Loan Association
154th Street and Broadway Ave.
Harvey, IL 60426 .
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CAREER EXPLORATION PROGRAMSPEO4ALIZED CAREER DAYS

Donna Groh
Occupational Specialist for Student Seryices
The School B4Oard-of Sarasota County, Florida
2418 Hattori Street
Sarasota, Florida 33577

Circumitances

A spgific career area will. allow grou
busiriesses during the normal working day.

Objectives

1. To allou ents tow'st

id

.1b-12

of students to visit end explore, in depth, carious

plo.re the real world ofowork.

2. To &low ssudent to see therelencY44,-school work to the work of work.
tl

I

3. To alloystudents the oppOrtunity to make more/realistic career Choices.

4. To provide stiNentswith the most comp 'ianSive types of,career dvelopin
-/-6cperiences.



5. 'To allow participating businesses the.opportinity to Work closely with the school pro-
gram, in providing needed career educational%xperiences:

'6. To allow participating businesses the opportunity to show their organiiation to prospec-
tive employees. . ,

Linkages

Sarasota Memorial Hospital
health carers.

Process,

d 186 secondary students who have a serious-interest in various

ThiS activity is stilt in th planning stages and will take place during the first part of May.
The participating students will be well screened by the occupational specialist as only students
who are seriousN interested in the health career field will be allowed to attend this activity. Health
Careers' Day will ,begin with.a general orientation to health careers and then each student will
chOose three speCific are 4s of the hospital and will attend an in .depth visitation of of his
or her choice..

Outcomes i-

Better career deCisions jade by.students.

-Evaluation

See attached sample form.

.13
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Sample I
IL

EVALUATION SURVEY SHE!T-FOR HEALTH CAREERS CONFERENCES
L

Please complete the following form and
I

eturn it to the assembly area at the end of the tlay.

,G,Lade Level: 10th-

Have you been accepted My a college?

s,

1 1 th

Yes

2(79

n' 'No \\



Sample 1 (Continued)

Name of College

/Area of Study
...

How woWdyou rate today's program?/
X. Organizational: Excellent \ Good 1 -I

, Fair Poor LI
f

B. Informational: Excellent , LI:1 r Good L I
Fair:: .,

Ls
Poor

Comments: c

How would y u improve health careers day?

Thank you. This'information will be used in order to improve the-. ealth careers conference
in the future..

CAREER EXPLORATION PRO

Donna Groh
Occupational pecialist for Student Services-
The School Bard of Sarasota @purity, Plorieia
2418 Hatton Street
Safasota. Florida 33577 4-

AMINDIVTDUAL,SHADOWIN,..,

Q/

10-12

Circumstatices i
, I 1. ,-

. .

, These activities alloW students to see the relevancy of school to the world 5f work and
,

to
a..

(
have the opportunity to 'make more realistic career decision5r,

*.--I'
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dbjectives

1. To allow students to explqre the real world of work.

2. To allow students t6 see the relevancy of school work to the world otwork.

3.° To allow students.the opportunity to make more realistic career choices.

4, To provide students with the most comprehensive types career/development experi-
ences. ,

44k.:.
5. To dllow,partcipating businesses the opportunity to work closely with the school pro-

gram in providing needed career educational .pxperiences. /(
6. To allow participating businesses the opportunityho s tl att.ilailon to prospec-

tive ernployees.

Linkages,

Partici ting bininessCotst Federal Savings and Lo .m.
. .

St-kido ing-StudentSue Lazar,
,

Riveviqw Hig, SCFibbl senior ,. 4 z
.

taCbunty we have a diredtory'of 240 businesses that have agreed to partici-
,

(

%Ipte In S
`pate thispro m.

grocess; s..
#40

This activity' is initiated by individual students thribugh t e occupational 'specialist in their
Schools-. A vocational counseling session betweert the st ntl the occupational specialist is the
first step. The stullent is then required to reseirch the career the student wishes to shadow by using
a.varig,ty of career materials whiChare avajlable in the office of the occupational specialist. After
'this:, -depth stud the student prepares a list of questions to be asked at the time of the visitation.
Allp-rap,gements. or the visitation are then made by the occupational specialist.

A--... ,
utcomes ,...

. ,. :-.---,

rt-4,-., ElftitrieareerdecNions made by students. In this particular situation the student wrote an
(7_ arficle_for he5.schoo1 newspaper. See attached sheet.

/
.

I,

s..

4

,Saniples

' (Including Evaluation forms)See following pages.
CJI
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Sample 1

. STUDENT REPORT FOR SCHOOL PAPER

CAREEIAS

One Vote for Pub lit Relations

By Sue Lazar

Public relations is vastly becoming the "job" of the future.

Mrs, Margaret Deeb, assistant vice-president of public relations and advertising at Coast
Federal Savings and Loan, definet a public relations representative as "a person wtio is trying
to convey thegbodwill and understanding of a particular company, and favorably present it
to the public."

Thaw engaged in the yocation now exceed 70,000: The rate of growth is high bpcause
the need for communication between corporations is greater.

"Salary in this field depends strictly on how much education the trainee has. A broad
college background is deSirable," says Mrs. Deeb.

.

A trainee may begin at $7,500 and work his way to $15,000 or more a year. An
"account representative" of a consulting firm can earn up to $20,000. A director for a small
to medium-size company nqay earn $15,000 to $20,000, while the range for the larger corpora-
tion would be $20,000 to $40,000. Salaries from $25,000 to $50,000 are earned by seasoned
executives, who carry the vice-president titles and enjoy a great many fringe benefits.

Mrs. Deeb believes tlit.personal qualifications and academic preparation are two of the
most necessary assets for people pursuing this vocation.

"The one thing you must do as a public relations representative itcreate a favorable
image of your company to the public," says Mrs. Deeb.

"To do this the person must have such personal qualifications including ability to meet and
converse with_people, an outgoing personality and be a neat, sharp dresser. The representative
must also possess aptitudes such as a sharp, quick mind, common sense, a knowledge of the
community, and goals set towards this prbfession," adds Mrs. Deeb.

Because a public relations person is paid according to the individual's qualifications,
experience and responsibilities, Mrs. Deeb suggests that the representatives should attend
college. Attendance of four years of college and earning a Bachelor of Science Degree in
joumalisni, advertising, or broadcasting is advisable. Students may major in public relations
in any of the 300 colleges and universities that offer it. Other preparatory courses include,
English, journalism, sociology, creative writing, and marketing.

"The reason-why public'relations is becoming the job of the future is because it is
branching off into many related fields such as marketing research," says, Winifred Armstrong,
marketing and research department head at Coast Federal Savings and Loan. "Colleges, such
as University of Florida in Gainseville, offer marketing in their Business Administration cur-
riculum," adds Mrs. Armstrong.'
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Sample 1 (Continued)

Communication, whether it is in the form of public relations, marketing research, ad-
vertising or radio d dblusediiitelevson, is use constantly by millions daily.

.

, 1
.

Public relations; is just one of the careers today that helping "close up" the
TOmmunicaton hap between producer, consumer, and management.

Sample 2 .
ii

STUJDENT EVALUATION OF CAREER EXPLORATION PROGRAM

Name of Student =o School , Grade,

'Name of Participating Sponsor

Date of Visit Contact Person.

* * ****** * * * * * *********

Please circle the nurrt)er following each phrase which best represents yqur feelings.
1Most Favorable 2Good 3Average 4Fair 5Unfavorable

(Circle one)

The manner in which you were received
1 2 3 4 5

The value of the visit to you
4 1 2 3 '4 5

As a result of your visit, did you learn: (Circle one)

What type of work is involved yes no

What abilities are required yes no

What skills and training are necessary yes no

What the career potential is in this field yes no

Please write a brief paragraph in the space provided below or on the reverse side of this
evaluation form giving your reaction to the day's experience.
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Sample 3

PARTICIPATING SPONSOR'S EVALUATION OF STUD-ENT VISIT.
CAREER EXPLORATION PROGRAM

Name of Student

Name of Participating Sponsor

Date of Visit

,School' Grade

Contact Person

************* 4 * * * * * * *

Please circle the number following each phrase which best represents yourleelings.
1--Most Favorable 2Good 3AVerage 4Fair 5Unfavorable

jCircle one)

Punctuality of student-4', B 1 2 3 4 5

Student's appearance 1 2 3 4 5

Interest and enthusiatm displayed by student

,
1 2 3 4' 5

Behavior of student 3 4 5

Theva/ue.of the visit to the student 1 2 3 4 5

The value of the visit to you 1 2.3 4 5

Would you like to know the student's reactiorr to the visit? yes no

Please feel free to make any additional comments or suggestions to improve this program in
the space provided belowtor on the reverse side of this form.

1

284 238



Sample 4
. .%

)

CAREER EXPLORATION PROGRAM MONTHLY LOG i
School

Evaluation Returned

Student Name Participating Sponsor No. Date Student Sponsor

N
,

. '--Attach evaluations,to monthly report.
FOrward monthly report to the Career Education office for county reporting purpose.

A copy will be sent back to each school

COUNTY-WIDE JOB FAIR

Donna Groh
Occupational Specialist for Student Services
The School Board of Sarasota County, Florida
2418 Hatton Street
Sarasota, Florida 33577

ea,

Circumstances

10-12

This activitc, is now in the preliminary stages of planning. A county-wide job fair will be 41
during the second or third week of May for graduating seniors who are seeking pertnanent emp
ment upon,high school graduation. We will be asking business/industry representatives from
Sarasota County with job openings to meet and interview students interested in permanent full-time
eareers.

Objectives

To find permanent employment for graduating seniors who are not furthering their education
at a college or university.

285
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Process

Graduating seniors in every high school in Sarasota County who are seeking permanent full
time employhient will contact the occupational specialist. In each school, the participating stu
dents will attend mini classes preparing them for a job interview, preparing a resume, and proper
grooming. The day of the fair:students will have several copies of their resumes.

All businesses throughout Sarasota County with Oh openings will be encouraged to attend
the-fair.

The Sarasota Hyatt House has offered to host this event. Each company representative will
be provided a room. This situation will allow a private interview session for each student,

Outcomes

The ideal outcome would be to provide permanent employment for all of our students.
Of course we realize this is an impossible goal. However, we feel the knowledge and application of
employability skills and the experience of an actual job interview will be a most valuable'experi-

-ence for all of the participating students.

Evaluation

If the evaluations of all concerned are positive, and we strongly believe they will be, we
hope to make this a permanent annual event.
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Radio Station WISTJ
Farmington, Maine

SCHOOL PRESENTS DAILY RADIO BROADCAST
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1 Circumstances

Mr.'Shute, owner of WKTJ, was eager tck interest students in using his radio station. He nego-... . tiated an informal agreemenewith the speech `Oass at Mt. Blue High School in 1973.

Linkages/Participants

Mrs. Knox, Speech Teacher
Mt, Blue High School
Farmington, Maine 04938

Process

During the first year, students made a weekly presentation'OVer WKTJ. Their program was
called "Voice of Mt. Blue." Subject material for the broadcasts covered a wide range, including
folk-rock student performances as well as analyses of school and community. issues.

The following year Mr. Shute helped the speech class set up broadcasting facilities at theschool which allowed the students to 1:,oadcast daily as a feeder station to WKTJ.

Outcomes

Students enjoy operating and maintaining their own radio station, which enables many stu-
dents to be actively involved in the various aspects' of radio broadcasting.

The station is located in the electricity classroom and is used as part of the electricity curricu-lum as well as that of speech and drama.

CAREER
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Mt. Blue High School
Farmington, Maine

JOURNALISM WITHOUT A SCHOOL NEINSPA-OER
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Circumstances

Because Mt. Blue High School has'no schobl newspaper, the instructor of the journalism class

asked The,Frabklin Journal, a local newspaper, to provide for the weekly publication of school

news.

Objectives

The major objectives of the agreement with the newspaper are:

1. To familiarize students with the dynamics of real-world publication.

2. To motivate students by giving them the opportunity to present their work to the com-

munity.

Linkages/Participants

The Franklin Journal
University of MaineFarmington

Process

Students first visit the editor and are shown the mechanics of the press and the newspaper

business. The weekly section delloted to school news is called "Mt. Blue Journalists." The entire

class works enthusiastically to provide the best material for this section. Local newspaper people

serve as classroom resources, critiquing students'work and helping them improve their techniques.

Several students in the class have taken a photography course at the University of Maine-

Farmington in order to provide high quality photographs to expand their coverage of school news.

Weekly deadlines are met and the entire class is invited to see the press in action.

Outcomes

Most students call journalism the best English class they have taken. Their visits to the nev4p-

paper enable them to learn the intracacies of the business and the variety of occupations involved

in it, e.g., editor, writer, proofreader, advertising, salesperson, layout artist, typist, printer, reporter,

photographer, etc.
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MASONRY TRADES SUP

Venice High School .

Los Angeles; California

Circumstances

I

RT HIGH SCHOOL PROGRAM.'

10-12

The Los Angeles Unified SchOol District and the masonry industry combined resources to
initiate,masonry classes in secondary schools in the district and surrounding areas. The arrange-
ment between education and labor is beneficial to both groups. Work °sk ills and potential employ-
ment opportunities are provided for students, which helps to reduce the 35 percent drop-out rate
prevalent in some sectors and provides the masonry industry with apprenticed bricklayers who
will earn and hold their jobs,'

Objectives

The union, is able to develop a superior pool of applicants. Students can explore their interest
in masonry and the construction trade in this class without committing themselves to' the three-
year program leading to journeyman status. Students who complete the masonry class and want
to continue are given preferential status for entry into the Preapprenticeship Training Program from
which contractors draw apprentices. Those students that complete the high school program and go
on to.the Preapprenticeship Training Program will probably stay in the profession.

Linkages/Participants

Masons Union
Masonry Industry

Piocess

TheVrogram documented here is the masonry class at urban Venice High School in Los
Angeles. A masonry industry initiated the concept for the high school classes. Representatives of
the industry visit the campuses, bring an audiovisual presentation with brochures and a lecture on
the benefits of the construction industry as well as on the negative aspects. The industry also pro-
vides classroom materials on the specific topics of bricklaying, tool identification, construction
methods, and safety.

At the high school, the masonry class activities are centered around a regular school bungalow
which serves as the classroom for instruction, demonstrations, and display of materials. Because
the school is located in an area subject to vandalism, all equipment is stored in the tool shed, wheels
are removed from the cement mixer so it cannot be easily removed, and a former student works
half-time to maintain and protect the tools.
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An outside activity area withi the large fenced area provides the space for building and tearing

down practice walls. The students g nerate their own projects and receive guidance from the teach-
er, a former mason. The first prOjec s the students undertake help them to get the "feel" of the
dquipment and materials. Elentuall , they work on more complex projects involving the integra-

tion of various types of millenry un ts.

They also learn the art of piaci g mortar on vertical surfaces.. The mortar they use is made of

sand and lime but contains no cem t. This mortar has the same consistency as mortar that con-
tains cement, but it never "sets-up' and it can be reused many times. When 44+e projects are taken

down, the morter is collected; silte , and put back into the mixer along with more water, and
"new" mortar iS'produ9ed. /-

Those students who finish the course and decide to become masons are sent to the Mason
Industry Training Center in the City of Commerce, which is one branch of the Central City Occu-,
pational Center (a large vocational education facility in downtown Los Angeles). There, students
learn brick, block, and stone masonry, marble setting, pointing, caulking, and safety measure, all
skills required for journeyman status in the btick layers union. Classroom training is combined with
"hands-on" experience, using the tools, and materials of the masonry trade.

History of Facilities Development

In October 1974, thd Brickmasons Apprenticeship Trust submitted a Title I propOsal to Los

Angeles County to have the Los Angeles Unified School Distilct provide funds for a program of
brickmasonry on the secondary level. The pr was designed as a partnership With costs divided
between the school district and the masonr try. The masonry industry felt school vocational
programs and industrial training programs we o often incompatible; that is, students trained
in school programs were not adequately trained for industry jobs. The industry and the Los Angeles
County district personnel'pgreed it would be more effective to have the industry work with the
school in developing a program that would provide the training that would allow them to be placed
in jobs upon graduation.

The program was developed to give industry a role in selecting the equipment and tools and
helping set up the activity, as well as working with instructors in developing the curriculum. The
facility had to be one that allowed, outside work with hand tools and equipment, with a lab area,
adjacent classrooms, and sufficient space for the construction of long walls. In addition, it was a
goal to establish the pilot program in a multiracial school so that all ethnic groups could be in-
cluded. Venice High School wqs thus established as the pilot school because of its mix of Blacks,
Chicanos, Anglos, and other races.

The Director of Apprenticeship at the local Mason Industry Training Center (supported by
local unions and industry) worked with the school personnel in establishing the program. He recom-
mended that a fence be constructed around the area to act as a barricade so that materials could
be locked at night. A hose bib and power plug were installed. The cost of the pilot program was
$3,000, including equipment, tools, materials, and maintenance.

The industry provided tool and equipment information, recommended purchases, placed
equipment orders, and followed up On delivery and quality inspection. In addition, the industry
provided all curriculum materials, including lesson plans, manuals, audiovisual materials, and all
materials for hands-on experience. These materials included the various forms of brick and stone
and the mortar. The industry maintains the stock of materials, and the school provides the space

and the instructors.
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Subsequent programs established at other schools, without Purchase ofigoipment, have, cost
$1,500 to the masonry industry.

'(Reprinted from Facilities Handbook for Career Education, NIE Papers i Education anq Work:
Na. 2, by B. Gil-I and Ann W. Luke, Sy/em Develbpment CO poration, Santa Monica,
California, October, 1976. Published: nashington, D.C. 20208: US, Department of H.E.W.)/
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TRUST FUND PROVIDES POSTSECONDARY TRAINING

Brillion digh School Scholarship Trust
Gayloid K. Unbehaun, Superintendent of Schools
315 South Main Street
Brillion, Wisconsin 54110
(414) 756-2166

10-12

Circumstances

A recently established trust fund is expected to provide money adequate to pay the costs
of postsecondary training programs for all graduates of Brillion High School.

Objectives

The intent of the trust fund is to provide financial opportunities for students to attend post-
secondary educational institutions.

Linkages/Participants

Mr. & Mrs. R. D. Peters. Mr. Peters is the former president of the Brillion Iron Works. He and
Mrs. Peters donated 1,000 shares of Beatrice Food stock to be sold for first year awards, and a plan
has been drawn up to fund this trust on an annual basis.
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J

P ro ceks ., ti

, ar`c"^
Assistande to students will be in the following terms:., . .

1-.
_.,.-

0d% of tuition for up to four years of postsecondlry education
0

25% of room and board,foe'the first two, yeas of school-
50%,,9f roors,and board 'for the third year otschoc4 .
25% of room andboard for the fourth 'year of school Q

Students assisted.may_receive no failing grades ..

Students assisteil mutt maintain a minimum grade point average of 2.0 for the first two
years of,school
Students assisted mutt maintain a minimum grade point-average of 2.5 for the third year of
school ', o

,

Students assisted must maintain a minimum grade point average of 3.0 for the fourth year
of school

ti

Outcomes 0.3

It is hope that the extensive financial assistance provided by the trust fund will motivate stu-
dents to earn better grades in secondary school and give thee incentive to remain in postsecondary
school until they reach their goals.

Evaluation

The first' payments from the trust fund will be made in February, 1979. There has been no
opportunity for forMal evaluatiOn, but some ttudtnts, who had previously indicated that funding
prevented them from considenina further education, are now expressing interest in postsecondary'
schools.
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A-,

A.T.&T. OFFERS "A 04REER IS CIINLILING410

"A Career .is Calling" is a Multimedia exploration of the world of workl4r upper level stu-,

dents; To obteRn the book and-the filrV, contact your Bell Telephone Company EducationalIlepre-
sentative &your, local Bell Telephonetompany office. ,

l.,-\_ - Ps
..,

._\

,--(e" ,-","--
44 i 'Circumstances '4 <-, .,,/

i)
#

..--/
--,i"A Career is Calling" consists of two components: a film and a series of eight printed a.ctivit?
masters. The film, which, concentrates t n the specifics Of several jobs in the Bell System, offers stU-
0 thechancetp'see young people a little older than themselves performing valueble tas Sin the
t ommPnicatiornslfiduStry. The printed section of the prograin delves into the self-evalu n and

.
41f4oiowledge students must acquire before they can be .happy and effective in a job in e Bell
System or indeet w.job anyWhere/ #

. .,-,

The teacher's guide book contains 8 spirit duplicating masters and 7 pages_of background in
formation and teaching su estions. The spirit duplicating masters will prod4ct a minimum of 2(j10
copies. '''

Objectives

This career education program is designed to give students an early awareness of the world of
work and work values so they can begin to assess their individual capabilities and preferences. The
program can help students gain abetter understanding of the follqwing:

The occupational structur of the economy
The range of career choice
The.int011igent determination of personal capabilities and aspiratio
The rMui?fiestr-ii variety of occupations
Opportunities to prepare for economic independence,ipersonal fulfillment, and afraParecia-
tion for the dignity of work

Process

Each component (the film and the eighty activity masters) can stand alone, but takertkion
each provides only half the story of a reer choice. The priced matter provides a'generil back-
grOundthe story of any career/sear which begins with the searcher, the searcher's aptitudes;
interests and abilities. It then Makes t e student aware of the multitude of careers that are open..
After atching the film to see how seve al Bell System employees have matched person9I character-
istics o several career areas, the student t es to do the same thing as he turns back to the print

*Copyright 1975; American Telephone and Telegraph Company.
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ks7\prograin, The student discoverst e jobs that will'need the most people to filtthern
`f he pi0gram conclu&s with a Consideratidli of:the communication skills needed

although witI particular lication to Bell System jobS.

Fore'yvelljb'alancedunit Oil career education the au
the activity masters be used. Tests have Shown that the
students have cOmpleteld ActiyitylVlastei

PROGRAM OUTLINE:, / . ,/ - ..o
Activity Master 1: rake Your Measure

^ N, .'
This uni helps students honeStly evaluate their.Persorialt
By taki g a personal inventory, they'-haVe a concretere
selves.

the future.
or any job,

4

rs recortnend that bo ti the film and .

ott effective if it is shown after

Actlyity.,M ster 2: 24,b00 Careeq

Makes students:aware of the vat n
classifying specific occupations wit,
be shown following this acrwity.
several young people have ma'tched thetr-per
System.

Zoe

Which Jobs Are for Ypu?

uflitie 'an activity references.
of th e'Own pert .pt,ons of them-

7

. 4

Activity Master 3:'

Encourages s dents to match their oWn alitiet
fications dn attributes of he jobstheylie interest

Activity Ma 4: The 8* of All ePssible Jobs

Shows that peop are fortunately different in their estimati Of the ideal job. This activity
Ag gives students th chance to do some of their wilefest imagining bout the perfect job for them.

iyes them some prace in
is recommended that the film

motion Picture shows how
ralataes to specific jobs within the Bell

<ills, and activity preference
in.

the quali-

Activity Master 5: . Where. Will Yob Be In 2000 A.D.?

Provides specific information about what occupations will be in most 'demand in the future.
Shows students What the hard facts of the job market will be in 1985.

Activity Master 6:* Changing Roles-e-fWomen

Makes stude ts more-aware of society's ,ganging attitude toward women's career choices.
Helps them explore the resulting charfges.irysopial Values as well.1.

Activity Master 7: People Probles Wr P\Nblem People
N,\

so:

Giveistudents some practice in managing othetical situations involving people whose be-
havior and work' habits are not ideal., .



Activity Mater 8: The Spotlight-/s On You

Helps students become aware o!..the communications skills required anyone whose career
puts him in contact with the public.

'Evaluation

This prograrras ca ully tested in high schools throughout the country. The Suggestions and
commentsof teachers on tkrts.were taken into consideration in the final preparation of "A
Cateer is Calling."

,.
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EDUCATION-WORK COUNCIL ORGANIZING IN RURAL MAINE

Donald Bean, Executive Director
Bethel Area Community Education-Work Council
C/o School Administrative District No. 44
Bethel, Maine 04217
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Circumstances

Initial funds for personnel, communications, travel, service, and office ex uses are being pro-
vided by the Department of Labor: Community members will.serve on the,Council without pay.
Office space and bookkeeping services will be provided by Vie school system.

Objectives

14:

The Council will be an independent body, separate from the public schools. In its first year
the Council Flans to complete the organization and staff selection, explore the possibility of involv-
ing additional'organizations in collaborative efforts, assess the imbalance between employment op-
portunities and needs in the area, and assess self-defined education to work transition service needs
of area youth.

Linkages/Participants

thethe 25-mile radius of this rural school district, the four largest employers are Ecko
Wood Products (180), School District No. 44 (120), P.H. Chadbourne (120), and Stowell Wood
Products (120). An Executive Ad Hoc Planning Committee representing industry, education,
government agencies and civic groups was instrumental in organizing the Bethel Area Community
Education-Work Council.
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BOP, INC. REFINESBUSINESS SKILLS

Bingham County Office Program
Bingham County, Idaho

Circumstances

The Bingham County Office Program (BOP) is housed in a one-room mobile office unit
measuring 12' x 46', .The unit contains a 15kw electric furnace and a three-ton refrigerated air con-
ditioner,. \Standard kitchen cabinets are used for ov rhead st rage; counters are attached to wall studs
arid supported* legs as needed. Desks and office equip are free-standing. The range of office
equipment includes electric typewriters, adding machines, postage meters, telephones, file cabinets,
rolodex, name platesin short, all of the standard office furniture. A used mobile home tractor
pulls the office unit from one school to another. It is stored behind the administrative offices.

The program was designed by a committee consisting of a representative from each of the five
districts served. They wanted to create a "capstone" for"the office practical curriculum. They had
seen prepackaged office simulation materials that were used in'traditional classroom settings and
had felt that the experience %vs not "real" enough Even though new desks and office equipment
had been moved into the classroom, it still remained a classroom. They also realized that they did
not need to locate a specialized facility on each of the five campuses, since- it'would not be re-
quired fot- constant use all year round.

All of these considerations prompted the idea of using a mobile unit that could be designed
and equipped like an office and would move from school to school, spending one-fifth of the time

. at each lichool:

SiNple plans were submitted to three mob home builderOor bids. Manorwood Mobile
Home Builders in CaJdwell, Idaho, submitted a bid' .f $8,500 for,4he unit; the bid was accepted by

- the committee. This cost and $8,000 for office equis .1-11-wai-financed with a USOE grant Onder
the Vocatidn'al Education Amendments Act, Part D, of'1968.

Objectives

BOP, Inc. `\5- a mobile unit that simulates a mortgage and loan office, serving high school stu-
dents in Bingham, County, Idaho, as part of the Bingham County Career Education project. BOP is
designed to assist-students in learning how to work in a business office. It allows students to deter-
mine whether die are interested in office work as a career and gives them a better idea of which
specific office j 'are compatible with their own skills and interests.

4
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Process

BOP is modeletterthe Utah Mortgage Loan Corporation in Logan, Utah. It travels to five
high schools in the county and serves students in grades 10-12. The simulated organization makes
loans,. wives payments, collects fire,and hazard insurance paymentS, and conducts other business
typical of,a mortgage compagy. Students try out different 'positions in the company and do the
work as off ice employees; some students play the, role pf outside customers, calling the company
an presenting problems or-complaints that the students in tl4. offiqe have to solve.

.

Students "apply" for whatever position they are interested in. They work for a chosen time
in this position, and then progress through other positions. Jobs available include receptionist;
cashier, insurance clerk, posting and tax clerk, vice president, executive secretary, and administra-
tive assistant

The simulation is constructed in four phases:

1. A preproblem briefing that acquaints students with the facility and lays the ground rules
for the exercise.

2. Positional instructionsa general orientation phase that describes the mortgage company
and each position that is available and allows one day's rotation at each position.

3. A simulation warm-up that adds work which will help students understand the concepts
and procedures, and allows two days at each position.

4. Full-scale simulation involving three days at each position.

The business functions are outlined: they include financing and purchase of a home, the cycle
of the coupon, the flow of funds including tax assessments and insurance premiums, and related
activities.

Outcomes

In addition to specific skills, students are taught about work attitudes, and learn the meaning
of such terms as "breaks," "tardies," "chain of command," and "dress."

Students are evaluated through the use of a special BOP Appraisal Form, which records the
quality of their work, their ability to follow directions, and other measures. Copies of simulated
business transactions are also made and put in the students' folders.

Evaluation

A third party evaluation has been made each year for the past two years by the College of
Education at Idaho State University in Pocatello, Idaho. Their reports indicate that the program is
quite successful in its present form and that it should continue with little or no modification.

(Excerpted from ,Facilities Handbook for Career Education, NIE Papers in Education and Work:
No. 2, by William B. Gill and Ann W. Luke, System Development Corporation, Santa Monica,
California. Washington, D.C., 20208: Education and Work Group, National Institute of Education,
1976, pp. 54-56.)
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CENTRAL LOCATION MAKES WORK WORLD ACCESSIBLE

Far West Laboratory for Educational Research and Development
Oakland, California

Circumstances

The Far Net Laboratory for Educational Research and Development is sponsoring a
community based career education center that is centrally located to real-world activities, where
students can develdp projects and work in the community in different occupations. The focus of
the program is on grades 10-12.

Objectifies

The concept that animater's the school is that basic knowledge and skills, if they are to become
relevant to students, must be used in everyday life rather than in artificial classroom situations.
Career preparation must, it is believed by the staff, become an integral part of a person's education;
thus, the school encourages students to see life itself as a learning process.

The Far West School is an exemplary high school thk enables 100 students to utilise the entire
community as a learning resource and helps them to choose and find satisfaction in an adult life.

Process

The students work in the community individually or in small groups, choosing their projects
from possibilities suggested by learning coordinators. During the 1974 75 school year, a cancer
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research prourdin at the University of California accommodated_ several students. An advertising
.executive for the Chevron Oil Corporation worked extensively With a group of five students who

learned about varid-u-s.aspects of the advertising,world and then organized themselves Into an adver

using agency. This group presented a portfolio tope owner of a restaurant in the building which
houses the school's office, pointing out how his hrisiness might be unproved and offering to help

him. Under the guidance of thi Chevron executive and their learning coordinator, the.students pro-.
ceeded to analyze and .advertise the business as though they were a professional advertising agenCy.

Each of the students involved used this activity for different credit purposes, some fOr English,
some for businesS, and some for combinations otthese.

The staff of Far West School consists of the Director Of Operations, tour learning coordinators.
a skills specialist a workshop leader, and secretarial sunpor

The students get free bust and BART tokens to make trios to community resources ihat have
agreed to help them develop their projects.

Each learning coordinator hers approximately 25 students to plan their own learning pro
grams. Smaller office spaces are used for individual tutorial sessions, and can be used by small groups
working together on a project. One room serves as a resource center with carrels for individual study
and tables and chairs for group activities. One room serves as a lounge/inee.ting area for the school.
It has direct access to the patio on the roof. The students receive messages at a center located near
the entrance to the office of the learning coordinator. Far West School occupies the (rented) top
floor of a dqwntown office building with 22 rooms and a large patio. Each learning coordinator
has a small office adjacent to a student activity room. There are four conference rooms, each of
which can accommodate the learning coordinator and his 25 students. A set of open files helps stu
dents to locate resources. The skills specialist's office is par t 1 loom th8talsd'contains study
carrels for use with programmed instructional materials and equipment.

(Excerpted from Facilities Handbook for Career Education, N IE Papers in Education and Work:
No. 2 by William .1. Gill and Ann W. Luke, System Development Corporation, Santa Monica,
California, Washington, D.C., 20208: Education and Work Group, National Institute of Educption,
1976, pp. 88 89.)
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10-12

ANYTHING YOU WANT TO BE

Information on obtaining the Bell System Aids to Education is available through your local
Bell Telephone Company.

Circumstances

The multi-media curriculum package employs values clarification techniques to promote indi-
vidual evaluation of preferences in terms of social and vocational options and to encourage the
consideration of non-traditional careers.

Objectives

Open-ended and informative, it covers a variety of topics, from the development of an aware-
ness oLhow roles are formed to the presentation of information on changes in the job market which
affect individual options.

Process

Designed for use at the secondary level in curricula ranging from Social Studies to Home
Economics and also for use by guidance counselors and teacher trainers, the program is divided
into six sections which can be used in various combinations depending upon the interest of the
group6r class. The Socialization Process and Its Consequences; Stereotypes; The Job World (Job
Opportunities and Societal Organization, Inside the Professional World); Combining Marriage and
Family with a Career; Social Change; and Future Implications.

The program consists of a 28-minute color film which presents a variety of men and women
in non-traditional jobs; nine student activity masters include a Pre/Post Test; a Leader Discussion
guide containing material and discussion questions for the film, suggested lesson plan and presenta-
tion techniques, relevant background data, activities and a resource list.

(Reprinted from Bell System Aids to Education materials.)
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-

7-9.

. A WORLD FOR WOMEN IN ENGINEERING

Information on obtaining the Bell System Aids to Education is available through your local
Bell Telephone Company.

Circumstimces

The current shortage of engineers leaves 5,000 jobs vacant each year, yet only one percent of
the engineers in the United States are women.

Objectives

To acquaint young women with this exciting and rewarding career, the Bell System has de-
.

yeloped a comprehensive program.

Process

The program includes:

A 20-minute color sound film which presents five women engineers as role models,show-
ing them both in their professional capacities and at home;

A Leader's Guide' which supplies information, scheduling suggestions and student activities
including role plays and quizzes;

Student Books which provide background information on engineering and activity oriented
materials to stimulate thought on various issues including the role of women in today's
worldBook I for junior high students, Book II for high school and junior college students.

The program is aimed at young women who are interestecd in math and science. However,
it has been designed to include young men, since their support and acceptance of women
in non-traditional careers will be vital.

(Reprinted from Bell System Aids to Education materials.).
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TELEPHONE BUILDING TOURS\8

10-12

7-9

Information on obtaining the Bell System Aids'to Education is available through your local
Bell Telephone Company.

Objectives

A tour of a telephone buildingsan provide students in grades 7-12 with an insight into the
complex and fascinating worldMf modern communications and offers them a chance to see how
classroom learning relates to r4al-life situations.

,>

Process

Equipment that handles local calls and links the community with the world-wide distance net-
work is explained and demonstrated.

Students also have the opportunity to talk with telephone people and learn about the training
and skills required to furnish the variety of communications services available in today's world.

(Reprinted from Bell System Aids to Education materials.)
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"THANK YOU. PLEASE CALL AGAIN"

Teletraining for Business Studies

10-12

Information on obtaining the Bell System Aids to Education is available through your local
Bell Telephone Company.
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Objectives

This specially developed program is designed for classroom use in teaching basic concepts of

correct business telephone techniquesto prepare students for the world of business, where proper

telephone usage is essential.

Process

Using a values clarification approach, information and role-playing situations are designed to
familiarize students with general office practices and to help them to think clearly and quickly
while participating in a telephone conversation.

Material on directory usage and information on various types of telephone services found in
office situations are also covered.

gram materials include a filmstrip with accompanying audio cassettes, a Teacher's Guide,

a w chart and a book of spirit duplicating masters which provide role playing and student activity
materials. Materials are designed to accompany the Business Phone Trainer.

The Business Phone Trainer is designed to stimulate an office arrangement; it consists of four
six button phones connected to a central unit with loudspeaker and recording capabilities.

Films on good business telephone usage can be borrowed to supplement the program.

(Reprinted from Bell System ,,Aids to Education materials.)
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STATEWIDE COMPETITION PROVIDES EXPERIENCE
IN CONSERVATION AND ORNAMENTAL HORTICULTURE

Bureau of Agricultural Education
State Education Department
Albany, New York 12230



CircuMstances

Conservation and horticulture contests have grown, with the help of local teachers, state
staff and industry representatives, into an organized competitive program of significant propor--
tions.

A rapidly increasing number of students have enrolled in conservation and ornamental horti-
culture, two specialized areas of agricultural education in New York state. The growing interest
has generated new programs and related contests.

Conservation Contests

Participation in the conservation contests is so great that elimination contests'are held at the
district level. The variety of contents are listed in Table 1, which reflects the wide scope of con-
servation in New York.

TABLE 1
Conservation Contests

Contest Number of Students Per Team
Tree Felling 2
Tree Bucking 2

Back hoe Digging and Backfilling 2

Bulldozer Trenching and Backfilling. 2

Bulldozer Log Rolling 1

Surveying 2
Land Judging 4
Timber Cruising 4
Tree Identification 4
Wildlife Identification 4

Process

Students interested in forestry demonstrate their skills in tree felling, tree bucking, log rolling
and timber cruising. Tree felling involves-felling a tree or pole in the proper direction using a chain
saw. Students are judged on the accuracy of the fell, safety and proper techniques. Tree bucking is
a timed contest where students must cut and stack four fobtpulp logs. Students are judged on
accuracy of cuts, proper filing and safety. Students use a bulldozer in the log rolling contest to
move a log a specified distance in a specified amount of time. Students are scored on safety and
the damages to the turf. The timber cruising contest consists of examining ten selected trees to
determine the species and estimated usab timber.

4
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Two of the more competitive contests are in equipment operation. In the digging and back-
filling contests, students show their proficiency with a back hoe and a bulldozer. Students must dig

a predetermined hole or trench to exact dimensions and properly backfill leaving the area level.

The surveying contest involves a differential leveling problem and mapping out a survey site. Land
judging is similar to most contests of this type except with the aspect of making recommendations
for conservation improvements as opposed to production agriculture recommendations.

Wildlife and tree identification contests are similar to most identification type contests. Stu-
dents must not only identify samples of various species but also answer questions about habitat

or characteristics.

Awards are presented in the contests on both an individual and team basis. In addition, an
overall outstanding school is selected based on results in all contests.

Horticulture Contests

The horticulture contests are in their fourth year and rapidly growing. With approximately
1700 students specializing in horticulture, the potential is great. Contests in these areas are similar
to conservation in that there are individual contests in specific aspects of the field. The different
sections of the horticulture contests are in Table 2.

Category I

Category II

Category I I I

Category IV

Category V

TABLE 2
Horticulture Contests

Identification of Plant Material

Section A Woody Plants

Section B Herbaceous Plants

Section C Tropical Plants

Floral Design

Section A Floral Arrangement

Section B Corsage

Landscape Escape Establishment and Maintenance

Section A Planting

Section B Pruning

Landscape Design

Comprehensive Test

Contests are open to any student enrolled in ornamental horticulture and students may enter
as many of the contests as they wish. However, each school is limited to four students in each con-

test.

The horticulture contests in New York have similar aspects to the National F FA Contests,
however, they go into additional areas, especially where students demonstrate physical skills.
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The identification contests are similar to the national contest. From an establi hed list, stu-
dents must identify the Latin and common name of 25 specimens in each of the cat ries, woody,
herbaceous, and tropical plants. Another section of the contest is a comPrelinsive tot that includes
multiple-choice questions on all phases of horticulture.

One area where the- contest enters the practical aspects of horticulture is in floral design. Stu-
dents put into practice the skills they have learned by constructing one floral arrangement and a
corsage. Floral arrangements must be designed in the shape of a general design selected g_,t the time
of the contest. They are judged on balance, scale, harmony, color and design. Corsages are judged
on design and quality of construction.

Students proficient in the landscape phase of horticulture have the opportunity to demon-
strate planting; pruning and design skills. Students work in teams of two as they plant three differ-
ent types of trees or shrubs. Students also must properly prune different ornamental plantings. In
the design aspect, students are given several designs and asked to identify improperly placed items.
Such things as placement of plantings, focal point, scale and use of color are evaluations the student
must make.

Outcomes

These contests in conservation and horticulture have grown rapidly in New York. The in-
ventiveness of New York teachers has developed and improved these contests and given students an
opportunity to demonstrate their skills in as realistic a manner as possible. The logistics of the con -'
tests are demanding. It is an exhaustive responsibility to arrange for land, equipment, specimens and
different types of plantings. However, the rewards in student interest have been worth the effort.

More information about these contests can be obtained from the Bureau of Agricultural Edu-
cation, State Education Department, Albany, New York 12230.

(Reprinted from "Contests in Conservation and Horticulture," Richard D. Jones, Agricultural
Education, Vol. 50, No. 3, September, 1977.)
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YOUTH WORK WITH MANAGEMENT IN EXECUTIVE INTERNSHIPS

Dr. charlene Hirsch, National Director
Executive High School Internships of America
NeW York,New York
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Circumstances

The internships began in 1971 in New ork City, when Dr. Charlene Hirsch, then head of the
city's Human Resources AdOinistration's fice of Educational Development, placed 25 students in
positions with the city's publi6 and private workers. Dr. Hirsch now serves'as National Director of
Executive High School Internships of America (EHSIA), which oversees most of the nation's execu-
tive internship projects.

For a membership fee of $2,000, EHSIA conducts a week-long National. Coordinator,s' Train-
ing Academy, and provides evaluation materials and advice to the member school systems.

Additional costs for the programs average $645 per student. An average of 30 to 40 students
serve internships in each school district.

Objectives
kki

The executive internship program seeks to clarify the importance of education for its panic.-
parfts.

Linkages/Participants

Almost 3000 executives in 20 states.

Process

Almost 3,000 talented high school juniors and seniors in 20 states are learning leadership sills
from community experts by serving as executive high school interns to businessmen, government
officials, television producers, museum curators, newspaper editors, judges, and directors of civic
programs.

For a semester, on sabbatical from class, students receive full academic credit as they fo)low
and assist local civic and business leaders with correspondence and research, attend meetin t with
their sponsor, witness decision-makers inaction, and follow up on professional-level assig ents.-'
They work with the executives four days a week; the fifth set is set aside for evaluative semina
all local interns.

The interns receive no salary, as they do not enter the business as fully-trained productive em--
ployees. Instead, the program coordinators claim the students gain a realistic picture of the role of
an executive in an organization, and solidify their career goals. Communications and analytic skills
are also strengthened by practical use, as is sensitivity to interpersonal relations.

ti
Successful students may subsequently be hired by their sponsors, or receive recommendations

for college or employment.

Interns are selected on the basis of maturity, resourcefulness, initiative, perserverance, self-
confidence, dependability, and flexibility. Emphasis is placed on choosing juniors or first-semester
seniors, since they can return to the school and relay their knowledge and discoveries to faculty,
parents, and student groups. Special aptitudes in science, mathematics, journalism, or art may also
be required for certain internships.
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.Mr. Lawrence Marshall, Associate Superintendent of the Alternative Educational Program for
. the Houston Independent School District, said he is very pleased with community reaction.

"The bufiness community is overwhelmingly in favor of the ;" he reported. "In
Houston, we're close to having the Chamber of Commerce as an ad mmittee. We've got
sponsors ready to go for the second quarter in businesses we've ever efore, like investment
banking and international law firms."

Outcomes

The national office has received support from major foundations, including Ford -and
Rockefeller, the National Institute of ucation, participating school systems, and corporatiOns
such as the Ellxon Corporation.

(Excerpted from "Session 145, The Executive High'School Internship Program," Career Education:
A Collaborative Effort, report on Commissioner's National Conference on Career Education, 1976,
USOE,, N 1E, Washington, D.C., p. 36.)
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GIRL SCOUTS TO'EXPLORE CAREERS

Nancy Garfield, Program Department
Girl Scouts of the U.S.A.
830 Third Av,enu&
New York, New York 10022
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Circumstances

The Office of Career Education has provided a grant for the development of the project, to be
knowdas "From Dreams to Reality."

Objectives
4-

The project will show female role models in a wide variety of careers, provide occupational ex-
ploration and "hands-on" experiences, and promote creative, non-stereotypic approaches to careers.

Five career education packages, training materials for leaders, and a booklet of guidelines to help

the leader utilize community resources will be developed.

Linkages/Participants

Cadette and Senior Girl Scouts will participate.in a career awareness exploration project to be
developed by the Girl Scoots of the U.S.A.

(Taken fro% The Work-Education Exchanges, The National Manpower Institute, Vol. 1, No. 3,
1977.)
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EXPERIENCED BASED CAREER. EXPLORATION AS AN ALTERNATIVE
EDUCATIONAL EXPERIENCE FOR TENTH GRADE STUDENTS

Circumstances

This program is funded by NIE (Part D Exemplary) from October 1, 1976 to June 30, 1977,
1977-78, 1978-79. It involves four high schools in Cabell County, West Virginia: Braboursville,
Huntington, Huntington East, and Milton High Schools.
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Objectives

Participation in the Experience Based Career Exploration program (EBCE) should enable 10th
grade students, who have made at least tentative career plansvto choose educatiorial programs in
succeeding years to implement these plans. This project is to demonstrate the National Institute of
Education's Experience-Based Career Education program as developed by the Appalachian Educa-
tional Laboratory (AE L). The AEL program was developed and field tested with mostly 11th and
12th graders. This project differs slightly in that the first year of the project will be conducted
solely for selected 10th graders. The AEL program goals are appropriate, except that more em-
phasis will be placed on educational planning and less on specific occupational performance skills
and actual full-time job placement for 10th graders. The following goals will be stressed in the sub-
sequent two years of the student's educational program:

Student goals. Students will:

a. Become knowledgeable about careers, jobs and the job market
b. Develop general and specific skills for career entry, career advancement and career

mobility and adaptation
c. Develop the basic skills and knowledge that are necessary to prepare for functioning

in chosen careers, social and personal activities
d. Develop the life skills or necessary behaviors and attitudes which help individuals

to relate to the economic sector and other life roles in a self-fulfilling manner
e. Develop the ability to make appropriate career decisions
f. Develop the ability to identify the psychological and financial rewards of careers
g. Develop a self-concept of individual characteristics, goals, values and interests
h. Develop general and specific skills necessary for self-management, initiative, re-

sourcefulness and other coping skills

2. Secondary product goals:

a. Parents, students, employers, labor unions, the schools and other involved communi-
ty members will demonstrate a positive attitude toward, and continued support of,
the EBCE program

b. Students will be less inclined to drop out of school
c. Parents will be more positive to their sons or daughters
d. Students will be more positive to their parents
e. Students will be more positive to their community
f. Students will be more positive to their country
g. Students will be more positive to their work ethic

3. Structural goals:

a. All students are offered an integrated, interdisciplinary curriculum
b. All students who satisfactorily complete the program will be awarded the academic

credit necessary for graduation from the home high school
c. Each student will have his total program coordinated and primarily guided by a

single staff member
d. Each student will have access to a professional guidance and counseling staff mem-

tier
-a& ""::,$,

e. Each student has a sequence of learning activities, irra variety of modes, tailored 14,1V,

to his individual goals, needs, abilities and interests
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f. Each student will have access o a variety of employer sites commensurate with his
career, academic'and persona needs and interests

g. All learning procedures, goa and resources are integrated into a single, coordinated
instructional system

h. Effective learning will occur during a student's employer'site activities through such
mechanisms as preplanning, Bite analysis, pre-preparation, clear specification of ob-

jectives, supervision,ttc.
i. Employers are substantively used as instructional agents as well as planners and

evaluators
j. Staff-external resources (parents, employers, etc.) are major participants in evalua-

tion, student assessment, instructional planning, etc.
k. . All prototype processes (procedures, forms, standards, etc.) are operationally clear,

simple and replicable

Process

Eighty students (20 from each of the county's four high schools) were recommended by the
junior high counselor and principal to participate in the EBCE program, for which 45 business and
industrial firms have made tentative commitments to provide work experience sites. From these,

at least 150 sites will be analyzed and otherwise prepared for use by students whe will spend
approximately 70% of their regular program time participating in learning activities at these sites.
Each student will plan activities which provide for participation in at least four different work sites
during the school Near, participating in each chosen work site a minimum of one week and a maxi-
mum of 13 weeks. Learning coordinators will perform s4ervigorly'visits to students at each work
site and will visit each student at the site at least once, or once each month, depending on the length
of placement. Students will not be paid for work and only have a training relationship with the em-
ployer. In addition to the learning centers and work sites; school and public libraries, counselor's
materials and other community resources will be accessible. Every effort will be made to eliminate
,sex bias by: (1) identifying at leAt 12 Work experience sites with women and men in non-
traditional work roles for their sex and making these sites available for student use; (2) placing
students in work experience sites which are commensurate with their needs, abilities and interests
regardless of sex; and (3) promoting sex-fair guidance through student interaction with material
and personnel resources. In addition to project personnel, an advisory council, responsible for
giving advice and assistance in the development of learning resources for students and in coordinat-
ing cooperative efforts between the school and community, will consist of: employers or personnel
managers, employees or labor representatives, a member of industrial development organization, a
representative of the Department of Employment Security, parents of participating students, the
Director of Cabell County Career Center, the Assistant Superintendent of Curriculum, a high school
principal, 10th grade counselors.

Ev libation

In addition to the 20 selected students, a control grbup will be selected. This random sample
of 22 10th graders from each of the four high schools (so that at least 20 students will be available
for both pre and post-testing) and the experimental group will be administered the Iowa Test of
Basic Skills, Career Maturity Inventory and Survey of Job Seeking Skills (a non-standardized instru-
ment) which will be used to compare groups. The analysis will be done by performing t-tests on the

mean gain scores of EBCE students compared to the control group in each of the high schools.
Review of "Student Activity Sheets" and records of student evaluation by the work site resource
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persons will be used to evaluate the student's acquisition of basic occupational skills. Students'
attitudes toward the EBCE program, /heir parents, community and nation will be evaluated by
student interview and survey questionnaire. The dropout and attendance rates of EBCE students
will be compared with the rates for non-EBCE 10th graders. During the first year, the rates will
necessarily need to be figured during the time the students are participating in the program. The
community outcome objectives will be evaluated by administering an interview schedule and/or
Survey Rating Instrument to a sample of involved parents, employers, business and jridustrial
employees, manpower agency personnel and school administrators to determine their attitude
toward and support for the program. A third party elluator will determine whether process ob
jectives have been accomplished and make recommendations for project improvement.

(Excerpted from Overview of Career Education, A Preliminary Report...for the Development of
a West Virginia State Plan for career Education, by Associated Educational Consultants, Inc.,
9800 McKnight Road, Pittsburgh, Pennsylvania 15237, January, 1977, pp. 70 -71.)
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MUSIC CAREER DAY FOR 250 STUDENTS

John Meighan, Program Director
Tri-County Career/Development Program
Route 1State Route 691
Nelsonville, Ohio 45764
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(.5 Circumstances

More than 250 high school students and their instructors from six districts in the Athens
Hocking-Perry County region participated in a Music Career Day December 13 sponsored by the
Logan City Schools and the Tri-County Career Development Program.

Cindy Hartman, Logan City's career development coordinator, said the idea for the Music
Career Day originated with David Sellers, assistant high school band director and elementary band
instructor at Logan. She thanked Al Horsky, instructor of instrumental music at Logan High
School, fdr his assistance with the career day and Dr. Jacoby of Kent State who suggested that the
event be open to the entire tti-county region.

Funds to support the Music Career Day were provided by the Tri County Career Development
Program. Logan's Music Career Day was held at the Army National Guard Armory in Logan.

Objectives

Students heard presentations on the variety of occupations involving music, information on
the job market potential for music-related occupations, necessary education and training require-
ments, available postsecondary music programs, and job demands.

Participants/Linkages

Dr. Clyde Thompson, Director of the Ohio University School of Music
Sister Paula Mary Russel, Director of Music Education at the College of Mt. St. Joseph near

Cincinnati
John Grashel, Administrative Assistant to the Director of The Ohio State University School

of Music
Dr. Richard Jacoby, Associate Professor of brass and coordinator of admissions and scholar-

ships at Kent State University School of Music
Liz Schilling, instructor of voice with the Otterbein College Music Department
Dr. Terry Gates, Chairman of the Muskingum College Music Department
Tom Coffman, owner of McClurg's Store in Lancaster
Evan Whallon, Director, and Doug Patti, Business Manager, of the Columbus Symphony

Orchestra

Process

In addition to the individual presentations by the representatives, students had opportunities
to ask questions of the representatives during a panel discussion, to obtain literature and talk with
the representatives individually.

The six school districts involved were Logan City, Athens City, Federal Hocking Local,
Nelsonville-York City, New Lexington City-,-and Trimble Local.

The panel urged students to obtain realistic, objective assessments of their talents and to be
prepared to spend considerable amounts of time in practice.



Outcomes

Panel participants were impressed with the large turnout and pleased with the enthusiasm and
behavior of the students.

Program Director John Meighan said the success of this Music Career Day would hopefully
lead to other such efforts focusing on other specific career fields. Meighan has appointed Ms.
Hartman and Jackie Osborne, Nelsonville-York's career development coordinator, as a committee
to plan future multi-district career days.

(Reprinted from "Schoolife," official publication of the Tri-County Career Development Program,
Nelsonville, Ohio, 45764, Vol. 1, No. 1, 1977.)
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CAREERS IN RADIO BROADCASTING

Wayne County, West Virginia

Objectives

10-12

The underlying objective of this project was to give high school students in a rural, low socio-
economic area career exploration experiences through the operation of a radio station. Specific
objectives of the project were:

1. Exploration of careers in the radio broadcasting industry

2. To create positive student attitudes toward radio broadcasting

3. To acquaint students with problems of management of a radio station and the social,
economic and legal responsibilities of a broadcasting operation

4. To give students basic knowledge of electronics to enable them to pass the FCC test for
licensing

5. To acquaint students with FCC rules and regulations
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40.

6. To develop in students journalistic writing skills

7. Tb develop in students radio reporting skills

8. To develop in students competencies in directing and planning program in radio broad-

casting

9. To develop in students skills and knowledge in sales and promotion for understanding of
how these factors increase radio listening audiences

10. Staff organization so that each student has a specific duty and responsibility

11. Exposure to practical live air production under instructor's supervision

Process

The radio station, WFGH 90.7, was completly staffed by high school students involved in the
project. The station was sanctioned by the Federal Communication Commission (FCC) and main-
tained by the Wayne County Board of Education. Because students were considered employees,

a payroll of grades was established. Many local agencies and groups, such as the city council,
chamber of ,commerce, police and fire departments_ public library, and local churces, have en-
couraged and cooperated with students in doing stories on t eir activities.

, Beyond classroom activities, current ongoing activitie include daily radio programming
(music, news, public affairs, etc.) and those outlined in the proposal such as:

spot writing and production
field trips

visiting professionals
expanded news reporting (interviewi, documentaries, etc.)

radio drama
simple equipment repair and maintenance

observing rules and regulations of FCC .
equipment operation
promotion skills

broadcast economics discussion and workshops
play-by-play sportscast

Outcomes N
Project personnel expected initial enthusiasm, followed by lessening interestthe reverse

happened. Students are becoming more deeply interested and involved in the operation of the
radio station, and many are now doing individual work. Initially, only a few-students exhibited
a "go-ahead" attitude by doing live on-the-air stories, etc. The majority of the students appeared .

to lack self-confidence, seemed afraid of offending the public or breaking a broadcasting rule, but
now all are greatly improved.

The students are aware of and developing a respect for various groups in the community
where, before, they seemed interested in relating only to peers. They are practicing oral reading
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and, if nothing else comes of the project, the director believes the students will have better speech
. and reading skills than would be the case otherwise and a better attitude toward others; i.e., listen-

ing to problems, concerning one's self, etc.

Project personnel have been contacted by several instate school districts and some from
Kentucky, Ohio and Kansas about implementing a similar program in their districts. Some schools
have sent students and advisors to view the project firsthand. -

A 12-minute slide-tape presentation was developed on the project, as wall as a number of
folders and ciamphlets, and a 30-minute television show for a Huntington TV sfation.

(Excerpted from Overview of Career Education, a Preliminary Report for the Development of a
West Virginia State Plan for Career Education, by Associated Educational Consultants, Inc., 9800
McKnight Road, Pittsburgh, Pennsylvania 15237, January, 1977, pp. 66,67.)

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CARER DEVELOP-
MENT FACTORS PLACEMENT

Communications Business & Advisory & Work Experience Attitudes &
Media Industry Consulting Exploration Values

Community Career Guidance/ Career Planning .

Groups Counseling Decision Making
Government Curriculum Economic
Agencies Enrichment Understanding

Postsecondary Employment Interpersonal
Education Information Relations

Parents & Other Program Planning Self Concept
Individuals Student

Evaluation
Equipment
Provision

Hands-on it
, Experiences

KENTUCKY STUDENTS REPORT THE COUNTY VOTE

Circumstances

10-12

The students in Senior American Government Classes at Lee County High School, Lee County,
Kentucky, were selected by News Election Servi to report the presidential and congressional
races in the precincts of Lee County.

Objectives

The News Election Service provided the objective, to obtain the Lee County voting results as
quickly as possible, for this specific cooperative agreement. After a contract was drawn up by NES,
the seniors refiPtkle provisions, signed the contracts, returned one copy to NES and kept one copy
for therpselves. Each of the county's 10 precincts was to be served by a committee of students.
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Process

The students arrived at the various polling places at 5:45 a.m. on election day, and presented
their credentials. Upon receipt of the needed figures, each committee made a collect call to the NES
office in New York City to report the voting results in _Lee County.

The Lee County seniors were proud that Kentucky was the first state to have its votes re--

corded on the major television networks. Naturally, they were very proud of the part they played
in making that early report possible. They were paid $2.50 for each precinct they reported and
since they reported 100% of the county's precincts, they received a 10% bonus.

9

Outcome

In additioneto this experience in the democratic process, they enjoyed the process of deciding
how they would spend their check for $27.50.

(Taken from "The Communicator," Vol. 2, No. 3, Jan.-Feb.', 1977, The Kentucky Valley Educa-
tional Cooperative, Hazard, Kentucky. 41701.)
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FLEXIBLESCHEDULING PUTS STUDENTS ON THE JOB

Occupational Competency Through Inquiry
Shrewsbury High School
Shewsbury, Massachusetts 01545

Circumstances

"Occupational Competency Through Inquiry," was begun in 1974. The program originally
served grades 9-10, but was changed last year to emphasize placement for juniors and seniors and
an introductory format for sophomores. (Freshman career education is now directed under another
program, "Shape.")
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Objectives

The "Inquiry" program gives students an csp .inity to earn money while practicing their
occupational skills in theirareas of interest.

Linkages/Participants

Area businesses and industries; counselors.

Process

Approximately 200 students participate in the program each year. Sophomores are involved
with in-class decision-making, while juniors and seniors work in outside placements. The largest
numbers of last year's participants were in the areas of Hotel/Motel Management, Dentistry, Manu-
facturing, and Retailing.

In addition to the flexible tiaytime scheduling of classes, counseling, and work experience,
there is now an evening program in Occupational Competency which meets on-,Monday and

kt,,

(Taken from "Occupational Competence Newsletter," Worcester Career Education_ Consortium,
Worcester, MA 01608, Feb., 1977.

Tuesday nights during the school year.
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EXPLORATION DIRECTS STUDENTS TO VOCATIONAL EDUCATION

Wood County Junior and Senior High Schools
Wood County, West Virginia
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Objectives

1. To increase student awareness of vocational education programs in Wood County
secondary schools.

2. To increase student awareness and knowledge of occupations of their cho, and provide
them with an opportunity for "hands-on" experiences.

Process

Activities were planned so that each student would have the opportunity to explore a mini-
mum of three work roles, learn basic skills essential to their careers and personal goals, be exposed
to the rewards and shortcomings of-the world of work, and have the opportunity of actual partici-
pation on some job situations with "hands-on" experiences in many occupations. In addition, the
students would be aware of how many different occupations are available to them and how to
apply for them.

The need for more career guidance in educational planning was surveyed by the Wood County
Career Education Task Force with 9th and 12th grade students: 65 percent of the 9th graders and

55 percent of the 12th /graders indicated the need for more assistance in making career plans.

Sixty seniors were selected by counselors at the high schools on the basis of interest. They
were assigned to a minimum of three job exposures, from the list of 60 jobs at 50 available locations
in Wood County which had been arranged with the local businesses and industries, for a minimum
of one hour for five days per week during the second semester, no assignment lasting more than
6 weeks. Students, graded as pass-fail, received 1/2 credit toward high school graduation and per-
formed their work assignments without pay. Participating businesses were asked to supervise and

train students in work requirements and responsibilities with the following purposes: to permit
students to learn basic skills in communications that are essential and relevant far the accomplish-
ment of their career and personal goals; to gairxa broad understanding of the world of work, its,
rewards and its problems, by learning what they can expect from it and what it will require of them;
to give opportunities for learning by doing actual work; and to provide "hands-on" experience in
various occupational fields offered at various work locations in Wood County. The Project Coordi-
nator met every six weeks with the students and with job site supervisors to discuss the student and
his progress in the program.

In addition to the 64 senior high students who participated in the Wood County Technical
and Career Center's mini:course, junior high students took field trips to job locations and to voca-
tional education classes.

Outcomes

1. Thirty-one junior high students d'id not consider vocational education before the field
trips but did so after trips were taken, although five people considered taking vocational
education before the field trips but did not after the trips.

2. While only 6.4 percent of the junior high students felt field trips would be important in

career education in the pre-survey, 61.5 percent felt they wage important after the trips.
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Before field trips, 44.6 percent of junior high students surveyed considered taking a voca-
tional course in high school, while 63.1 percent we're.considering vocational education
after the trips.

Approximately 80 percent of the 9th grade class of Washington Junior High took study
hall time to take the field trips and 72.9% of the students surveyed in the post survey felt
the program assisted them in educational or career planning.

Of the 60 seniors who participated (7 dropped the program in April because of senior
activities and track), there was little criticism other than they would have liked this
course at the beginning of the school year so it could be worked into their schedules.

6. Of the 54 seniors who took the pre and post tests, 20 percent changed their minds about
carders frdm the pre to the post. Most of these were "highly motivated" students and it
was felt that this explained the lack of significant change in career goals.

7. PartiiOating "employers" exhibited a "good attitude" toward the project, and most felt
that-early afternoon was the best time for them to work with the students.

Participating "employers" felt a four-week job experience, instead of six weeks, would be
more beneficial as some jobs do not require six weeks to learn.

Evaluation

More time is needed tOrplAn and implement the program particularly concerning com-
munication with and inforrnation about employers.

2. The program should be offered in subsequent years.

(Excerpted from Overview of Career Education, a Preliminary Report for the Development of a
West Virginia State Plan for Career Education, by Associated Educational Consultants, Inc., 9800
McKnight R6ad, Pittsburgh, Pennsylvania 15237, January, 1977, pp. 68 -69.)
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FIELD EXPERIENCE IN THE INTRODUCTION OF VOCATIONS

Pocahontas County High School
Pocahontas County, West Virginia

Circumstances

Because recent graduates from rural Pocahontas County High School who had left the vicinity
for employment were unable to cope in more urban situations and working conditions, vocational
teachers found their former students were returning home to possible unemployment or under-
employment. It was felt that students needed a more realistic view of the situations they would face
when they accepted employment outside of their rural environment, and also that potential drop-
outs need a realistic view of the world of work which they face prematurely.

Objective

The following goals were developed to help alleviate the student occupational awareness void
through providiQg field trip experiences for vocational students enrolled in the Introduction to
Vocational Classes:

I
1. Assist in helping vocationally oriented students in decision-making processes involving

educatipnal and career plans.

2. Increase stude t understanding of different job roles.

3. Give students the opportunity to see, hear, feel, and smell the environment in which
they may work if they choose the occupations observed.

4. Provide students with the opportunity to interview workers on the job.

5. Provide students with an awareness of policies and practices of various employers.

In addition, the project was to act as an operation model for providing data in the following
areas:

1. Promote interaction for working together for career development of students through
active participation of business/industrial employers, teachers, school administrators,
community-civic organizations, parents and the students themselves. Collected data will
provide evidence of the degree of involvement and awareness of student needs for career
education.

2. Promote a rmeans for reducing costs through utilization of volunteer people.

3. Promote personal growth of students involved and provide a means for compensating
for the culturally deprived student's lack of exposure to opportunities for expanding
his potential in career development.

Linkages/Participants

Area businesses and industries
The Greenbriar Hotel
National Radio. Astronomy Observatory

West Virginia Career College
Fairmont State College
West Virginia University
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Process

Students planned field trips and provided testimonials of their project experiences.

Two trips to local industries, one all-day trip to a neighboring county, and two overnight
trips to larger urban areas were provided for 59 students, grades 9-12. At the National Radio
Astronomy Observatory in Green Bank, students observed and talked with workers in plumbing,
electrical, sheet metal, machine, painting, carpentry and welding shops and in drafting, data process-
ing, and photography labs, as well as secretaries, bookkeepers, receptionists and switchboard opera-

0 tors. Several different businesses were visited in Marlinton, including the clothing industry and a
trucking company. Semi-skilled jobs were investigated at a fence company, a shoe manufacturer-.,
and a bottling plant. On a trip to The Greenbriar,'White Sulphur Springs, students observed the

:variety of occupations in the hotel-rtestaurant fields. On two overnight trips to Charleston and
Morgantown, the students were exposed to a variety of careers, such as car dealership, police and
fire departments, the office of the West Virginia Secretary of State, and they visited two large

,, corporations where they spoke with a personnel manager and other management personnel in addi-)t- n to touring a pharmaceutical house. At these locations the students observed assembly line
o erations and other jobs associated with the business or industry. Also on the tour were West

,v rginia Career College, at Fairmont State College, and West Virginia University to give the stu:
dents a better concept of postsecondary institutions available in the state.

41

Outcomes

1. Students have a better understanding 0 many more jobsthe kind of work performed,
machines and tools used, training req6ired, working conditions and physical demands of
each job.

2. Students have some knowledge of company policies and practices and what employers
are looking for when they hire new employees.

3. Students are more aware of training programs available and the place a high school drop-
out might find with a company if he is hired.

(Excerpted from Overview of Career Education, a preliminary report for the development of a West
Virginia State Plan for Career Education, by Associated Educational Consultants, Inc., 9800,
McKnight Road, Pittsburgh, Pennsylvania 15237, January, 1977, pp. 49-5Q.)
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A NATURAL RESOURCES MANAGEMENT FOR HIGH SCHOOL STUDENTS

George B. Lancaster, Instructor
Louisa County Occupational Center

/Mineral, Virginia 23117

Circumstances

Louisa County is entirely rural except for a couple of small towns and villages. Approximately
70 percent of the land is woodland (nearly 233,000 acres). Six percent of all sales in the county
are from forest products.

Objectives

Through surveys and observations over a number of years, the need for a class in forestry was
established. There was a desire to explore the possibility of promoting outdoor recreation. A pro-
cedure for assisting students to find jobs was a priority.

Linkages

Virginia Employment Commission

Process

The Natural Resources Management Program at Louisa County High School began as a forestry
class in 1971. Within three years the program was broadened to include Forestry, Soils, Water, Air,
Wildlife and Recreation. With the help of the federal and state governments, a half dozen flood con-
trol lakes and watersheds have been constructed or are in the process of being developed to control
water and soil erosion. More than 725 smaller, privately owned farm ponds have been constructed
and are in use. Outdoor recreation is becoming a big thing.

There are approximately 30 acres of outdoor classroom on the school grounds and within a
five to ten minute walk of the school building. These facilities first started being developed by
Vocational Agriculture classes long before Forestry or Natural Resources Mangement became
option coucses. Several of these forestry plots were planted as early as 1952; however, most of the
facilities have been developed within the past six years.

Outcomes

At the present time the school is working closely with the Job Bank in conjunction with the
Virginia Employment Commission.The Job Bank lists special categories of jobs .available in

Forestry, Farming, Recreation, etc. Job Bank gives a description of the job, location, salaries, where

to apply, and other pertinent information. Assistance for students desiring employment or even
part-time jobs should be facilitated.
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(Material from "A Natural Resources Management Program,- by George B. Lancaster, Agricultural
Education, Vol. 50, No. 4, October 1977, pp. 80-81.)
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PET INDUSTRY INVOLVEMENT IN OCCUPATIONAL EDUCATION

Frederick H. Miller
Board of Coop. Educational Services of Nassau County
Westbury, New York 11590

Circumstances('

10-12

In 1969, the Nassau Board of Cooperative Educational SerVices (BOCES) initiated plans for a
small animal care program, one of 60 occupational education programs offered to high school youth
at five BOCES centers.

Objectives

1. Form an advisory committee to determine the need for a small animal care program.

2. Involve industry in reviewing plans and making recommendations.

Linkages/Participants

American Pet Products ManufactUring Association (APPMA)
Pet Ndustries Joint Advisory Council (Plrei
Advi4ory Councils in Nassau County
Advisory Council for the Animal ScienctITeachers of the Association of Teachers of Agri

culture of New York
BOCES County Center in Westbury, New York
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,Proceps

- lAn advisory committee was formed to help determine the need for the program, the design of
the facilities, and the development of the program in time for the first class to start in September,
1970. The progr=am was started with 49 students and one instructor. It was designed t6 give the stu-

dents an ertOy into laboratory animal and veteri nt fields. The following year the
program doubled in size and moved to new faci14-...., instructors. The facilities included
12 animal rooms, an operating room, laboratory r II p and an area for classroom instruction. The
program continued to grow in number of students and expanded to include a dog grooming
and kennel' area. The pet shop started in an area 90 feet by 40 feet which had about 12 20-gallon
fish tanks and some small mammals and birds from the laboratory section.

In 1973, plans were made for acquiring a full line pet shop. The Advisory Committee made
arrangements for the instructor of the pet shop area to speak to the executive board of the
American Pet Products Manufacturing Association (APPMA) at one of their regular meetings. At
this meeting, which was held in the early part of 1973, the instructor described the small animal
care program and the general plans for developing the pet shop area. The APPMA executive board
turned the information over to its educational committee and the Pet Industries Joint Advisory
Council (PIJAC) for review and recommendations.

The instructor was contacted by the APPMA board to meet with them in the early spring of
1975. At this meeting they planned to set up complete pet shop facilities at the BOCES County
Center in Westbury. The various manufacturers were given a list of the supplies needed and the
material was donated and shipped to the center. The students at this BOCES center were given the
task of setting up the shop. The pet shop students were to set up cinder-blocks and boards to hold
the acquarium tanks along the walls for the tropical fish and reptile areas. The carpentry students
built shelves for the mammals and bird cages, while the electrical and plumbing students ran the
pipes for the air pump and electrical outlets for the aquarium lights and heaters. As the various
supplies came in, they were set up and the pet shop developed rapidly.

Outcomes

It is not the aim of the industry to donate a full line pet shop to every school which hopes to
offer a course in pet shop management. The program, as designed by BOCES and aided by the
industry, is intended as a model for other programs to follow. Since Nassau BOCES had been offer
ing the small animal care course with protams in veterinary assistance, laboratory animal and dog
grooming, the extension of the course,to include pet shop operation was a natural extension of the
curriculum.

When the pet shop was set up completely,,the APPMA board of directors held its business
meeting in the classroom section-of the pet shop so that the members could see and discuss first
hand the progress of the program. During this meeting, the instructor of the program and the
principal of tt-escliool-were asked to discuss the program and current needs.

Since the success of any occupational program is measured by the employment of its gradu
ates, the industry was informed of this need. As a result, the APPMA planned ways to help BOCES
find employment for its graduates. The plans called for the manufacturers to spread the word. to
the rest of the industry and invite others in the field to tour the facilities with them. Arrangements
were made for the four pet industry trade journals to carry placement advertisements for one year
to help place the graduates of the program at no charge to the BOCES.
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The pet industry recognizes the need for educational programs in vocational high schools
and is doing something about it. In addition to working with the Nassau BOCES, many of the
APPMA and PIJAC members serve on advisory councils in Nassau County and in other programs
including the advisory council for the Animal Science teache'rs of the Association of Teachers of
Agriculture of New York, and educational committees within their organizations.

Evaluation
tr

Today, there are approximately 200 students enrolled in the program and facilities now in-
clude a full-line pet shop operation, along with four full-time instructors.

The pet industry is currently in the process of planning a course in Small Animal Science
for the occupational teachers of New York State to update their skills in the field.

It is the aim of the pet industry to have a model which will be emulated by others in occupa-
tional education. By keeping involved in educational programs, the industry is protecting its future.

(Excerpted from "Pet Industry Involvement ire Occupational Education, by Frederick H. Miller,
Agricultural Education, Vol. 50, No. 5, November 1977, pp. 108-109.)
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STUDENTS LEARN LATEST LOGGING TECHNIQUES

John W. Parsons
Foster Vocational Center
Farmington, Maine 04938

Circumstances

10-12

7-9

Logging operations are a principal endeavor in Franklin County, Maine, most of the year.
Over 90 percent of the county is forested, providing the raw materials for the local wood using
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industries. Today's techniques require men with numerous skills unknown to loggers of as little

as 30 years of age. To develop the necessary skills, a program in forestry has been developed at the

Foster Vocational Center.

Objectives,

To train junior and high school students in Franklin County, Maine, with the latest techniques

in logging operations. To develop a curriculum that devotes,a major portion,of time to_ practical

application while making use of the winter months to train students in related essential business
knowledges and techniques. To place a high priority on emphasizing safety.

Linkages

Maine State Forest Service
Bankers, equipment dealers, insurance men and others as speakers

Process

Students froM Franklin County, Maine, as well as some of the towns adjacent to the county,
attend the Center. Even though many students ride extra miles on school buses and have an ex
tended school day, it is no deterrent and each year it is necessary to turn some applicants away.
Class enrollment has been increased from 16 to 22 students in the junior and senior high school

classes.

The forestry program is a two-year course. Schools operate on a seven period day schedule

with the forestry class using three of these daily periods. Juniors meet in the morning session and

seniors in the afternoon session. This type of scheduling allows specialized training in a chosen field,

without disrupting the student's normal social and scholastic environment.

After a maximum of a week's preparation in the classroom, the junior class moves right into

the woods. Their work is basically timber stand improvement revolving around pruning and thin-

ning. The proper use and maintenance of chain saws is an integral part of their training. Students

are carefully evaluated and the more capable individuals are used as crew bosses and instructors.

This technique has worked effectively and is carried on throughout the two year course. In addition

to aiding the teacher, the students gain insights and experience in dealing with each other. During

_the winter period (January to April) much of the class activity returns to the classroom. The stu
dents take notes, have tests and quizzes, and view audio visual training aids. Material covered in
cludes tree psychology; selected insects avid diseases; forest products; interpretation and [Kenitra

tion of maps; forest measurements; and harvesting methods. Also during thiS period the State
Forest Service provides personnel who train the class in forest fire control work. The training in
volves both classroom sessions and, later in the spring, an outdoor session. In mid April the class

returns to the woods to begin the harvesting operation.

Harvesting operations comprise the major portion of the senior clNs efforts. In order to have
ample practice both clear cutting and selective cutting are practiced on selected sites. The students
harvest large, mature treefof both the coniferous and deciduous typi,s. They are taught to utilise

each tree to its grehtest potential value. Students are taught to Utifr harvesting equipment carefully

to avoid damaging the forest floor and the remaining trees. During the winter period (January to
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April) the class spends one class period weekly in the classroom. At this time they consider the
financial and business aspects of logging including: payroll deductions; income tax preparation;
equipment financing; simple business records; and title and deeds.

Outcomes

As a result of emphasizing safety precautions the safety record has been excellent. Most of the
field work is done on privately owned lots for the school has little wood land. Money earned is
used to purchase new saws, supplies, and to slightly subsidize the boots purchased by the stu-
dents. Classroom activities are supplemented with presentations by bankers, equipment dealers,
insurance men and other business representatives interested in the program.

Evaluation

After eight years of operating, the program can be considered successful. At any one time, a
survey of graduates shows between 30-40 percent active in the forestry or logging field. Public rela-
tions are good. In the state of Maine this type of program is increasing and is now being offered
in about a dozen different schools. With the current national trend toward ecology and conserva-
tion, this program might well fit into many schools across the nation.

(Excerpted from "Let's Get the Wood Out!" by John W. Parsons, Agricultural Education, Volume
50, No. 4, October 1977, pp. 77-83.)
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WISCONSIN SCHOOLS AND THE JOB SERVICE TEAM UP
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Paul L. Speight
Wisconsin Department of Public Instruction
126 Langdon Street
Madison, Wisconsin 53702
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Circumstances

For over a year, about a third of Wisconsin's high schools have been participating in an unusual

team effort to better prepare students for their roles as employeesand in many cases place them in
jobs.

Objectives

1. To develop an In-School Placement Project.

2. To promote the cooperation of the Vocational Studies Center of the University of
Wisconsin, the state's department of public instruction, and the Wisconsin Job Service.

3. To bring counseling, career planning and job placement services to approximately
25,000 studerils in 140 schools.

4. To staff each school with a team of specialists including a guidance counselor, a voca-
tional education coordinator, a Job Service placement specialist, and sometimes another

teacher.

Link ages /Participants

VocationalStudies Center of the University of Wisconsin
The Wisconsin Department of Public Instruction
The Wisconsin Job Service
155 Wisconsin schools

Process

Funds for the project come from the federal government, including vocationSeducation, U.S.
Employment Service, Comprehensive Employment and Training Act Title III money, and from
state and local educational funds.

The placement project is designed primarily to aid potential dropouts and the 53 percent of
high school graduates who don't go on to college or vocational school. Phase one concentrates

on job search preparation and helps students learn how to prepare resumes, complete job appli-
cation forms and do well in a job interview. Career education is a second component, helping stu-
dents learn how to be successful on the job and providing opportunities for part-time work experi;
ence. Students also get counseling, which includes labor market information geared to their own
interests and abilities. Finallyefforts are made to place graduating seniors into full-time jobs.
Openings are compiled from computerized Job Service listings and directly from employers. The
media, employer contacts and mass mailings are used to publicize goals of the program and search

out more job opportunities.

Outcomes

One advantage of the program is its flexibility. In larger schools, for example, the guidance/
placement team is there all the time, whereas smaller schools often share a team. Each team works
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closely with a local advsiory committee made up of community groups, parents, students and
school administrators. The committee offers advice on job placement, gaining community support
and suiting school curriculums to local labor market needs.

Evaluation

A follow p Senior Survey was re-adm' inistered to all seniors in participating schools. The sur-
vey indicated a 50 percent increase in the number of students who perceived school counselors as
being helpful in making plans for the next year while the number of students perceiving Job Service
as being valuable in finding a job more than doubled.

With the evident success of the project, the number of schools wishing to participate during
the 1976-77 school year was greater than the resources available to accommodate them. However,
during 1976-1977:

V

155 high schools participated
5 postsecondary vocational schools participated

19 out of 20 Job Service Districts participated
37 separate consortia of schools were formed to cooperate with Job Service

offers
40 Jog Service Specialists were assigned to provide year-round regularly

scheduled services to high schools and vocational schools
225 school and Job Service personnel participated in in-service training

30,000 employability packets were distributed
35,000 students received career development and job seeking skill development

assistance .

20,000 placements were completed of which 25 percent were into CETA slots,
35 percent into part time jobs, and 40 percent into full-time employment
in the private sector.

(Taken from "Wisconsin Schools and The Job Service Team Up to Prepare Youths for Work,"
Manpower and Vocational Education Weekly, September 22, 1977, p. 9.)
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COMMUNITY RESOURCES AND JOB PLACEMENT

James R. Preston, Director
Department of Placement and Follow-up
Sarasota County Schools
2418 Hatton Street
Sarasota, Florida 33577

Circumstances

The Sarasota County School System is committed to offering quality placement services to
students who are completing their high school work. The philosophy of the system is that the
educational program has a responsibility to the students to ease the transition from full-time stu-
dent to full-time worker without spoon-feeding them.

Objectives

To develop responsible,. self-directed individuals who have acquired the needed employability
skills and who know how to make career decisions.

To identify about 25 to 30 percent of the students in each graduating class who need,stme
kind of placement assistance.

To improve and expand the strategy of job development.

Linkages

Sarasota County and Venice Area Chambers of Commerce
Various businesses, associations, and agencies in the community including the newspaper and

radio and television stations

Process

Placement and follow-up personnel conduct a Pre-Graduate Data Survey each March. At this
Time, the district placement and follow-up officer, along with each school's occupational specialist,
conducts a pregraduation placement needs assessment. After a brief presentation, all students fill
out a short survey form that gives them the opportunity to request placement assistance. One
copy of the form is kept at the school; a duplicate is filed at a central district office for use in client
evaluation at a later date.

The data gathered on the placement needs assessment is late in the school year when prospec-
tive jobs are available. Their primary use is to identify those needing job placement assistance. A
follow-up needs assessment is conducted six months after graduation.
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The first formal strategy is to arrange an initial career interest interview. It focuses on the stu-
dent's interest and the amount of career information the student has.

At the same time school-based placement activities are taking place, a district-level coordina-
tor and a full-time secretary are operating a system called job development for soon-to-be graduated
high school seniors. Job development involves utilizing all available community resources. Servirgi
as its foundation is the commitment of local business and industry to the principle of keeping one
of its most important resourcesrecent high school graduatesin the community that provided
them with their educatiOnal training and saleable skills.

The most successful centralized job development strategy is a referral system that operates
during May and June of eaclaryear in cooperation with the Sarasota County and Venice Area
Chambers ofiCommerce. Around April 15, the chamber newsletter carries an article, "Placement
Program Begins," detailing the previous year's success, the ratings employers have given recent
graduates concerning their performance on the job, and various reasons for hiring high school
graduates. In the May issue of the chamber newsletter, a second article announces "Chamber to
Participate in School-Based Job Placement Program." A flier printed on chamber stationery and
signed by the chamber president and the placement and follow-up coordinator follows the May 1
newsletter and is delivered to 1800 members. A prepaid, preaddressed postcard is enclosed to be
sent to chamber headquarters if the member's business has job openings. As these prospective
job opening cards come into the chamber offices, they are forwarded to the centralized school
board placement and follow-up office. The central district placement and follow-up ff ice, staffed
by a coordinator, a secretary, and a CETA job development specialist, help to co nate the place-
ment effort so that most employers receive only two initial calls per opening.

After receivin he necessary specific's from the employer, the occupational specialists begin
matching clients wipr job openings. Students are interviewed a second time. If they are qualified
and interested, they are given the opportunity to interview for employment openings. The occupa-
tional specilaists give the students information about making the most of a jolipterview and about
getting and keeping the right job.

Following the job interview, the student reports to the school's occupational specialist for a
status report and additional interviews or other, assistance that may be needed. The placement
staff also asks the employers to evaluate the applicant's interview. A continuous contact between
the school-based occupational specialist and employers is maintained during May and June.

The referral program, a kind of cooperative activity between the chamber of commerce and
the placement program, comes to a close near the end of June. Letters are sent to all chamber of
commerce members who responded with the postcards, regardless of whether they actually had
job openings or not, thanking them for their particigiation.

Radio, television, and newspapers are also used to support the job development and place-
ment program. The various radio activities supporting student job placement include public ser-
vice announcements, radio station editorials regarding students' employment needs, and com-
mentary/dialogue programs regarding the school system's placement and follow-up program. Six
different radio stations feature a "Student of the Day" for 45 consecutive days. Each day a differ-
ent studentone who has a special need, ability, or interestis highlighted.

Six to eight months after graduation, a graduate follow-up survey is used to identify students
who are still unemployed. For them an in-depth program of personal assistance is provided.
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Outcomes

Research has shown that the school-based placement and followup program has kept unern
ployment rates for recent high school graduates at a respectable 4-7 percent level. Ihas alio proven
to be cost-effective from the standpoint of utilizing community resources, products and services,,
that are free or of nominal cost to the local education agency.

In some cases, adult basic education is needed to help students gain the basic competencies
needed for employment. Whatever the case, the client should nth be left in limbo unable to progress
towards a goal of dignity, self-respect, and self-sufficiency.

Evaluation

Performance evaluations through local errfptyer folloW-up stUdies have been positive. One
recent study on Sarasota County School District high school stUdids shRws that not only:do recent
graduates make good eMployees, bat 97 percent of the responding bbsinesses stated they would
return to the school syitem,to find additional employees. ;.

(Excerpted from utornmimity Resources'and Job Placement': by,lim Preston, Florida Vocational
Jourha4 October 19/7, p6. 19-12.).
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Circumstances

The vocational agriculture department in Pleasanton, California, is teaching young men and
women to climb, prune, and care for landscape trees, as part of a class in arboriculture, or tree care
service. Graduates with a "B" grade or better are almost sure of a well-paying job. The course in
arboriculture started in 1972.

Objectives

To train a class of 12-15 students in one semester of instruction how to climb, prune, and
care for landscape trees.

Linkages

Davey Tree Expert, Inc., a nationwide tree service company
East Bay Regional Park System
City Governments of Livermore and Pleasanton
Livermore and Amador Valley High School

Process

The period of instruction covers 160 hours in 16 weeks. Class meetings are scheduled2-3
afternoons each week, lasting 4-5 hours each session. Seventy-five percent of the time is given to
laboratory experiences completed in the field. The remaining 25% is spent on related instruction.
An abbreviated course outline follows:

Unit of Instruction % Time Allotted

1. Introduction; occupational guidance and placement;
administration 5

2. Ropework 5
3. Safety; principles and practices (included as part of

other units) 15
4. Climbing Techniques 5
5. Pruning; principles, and practices 30
6. Power equipment; principles, practices and field

maintenance (chainsaws, aerial baskets, chipper, and
hydraulic loopers) 20

7. Advanced techniques; large limb removal; felling;
topping 10

8. Tree identification; disease identification and principles
of control 7

9. Field trips; guest speakers 3

Problems-Cautions

Safety hazards are always cause for concern. The instructors of this program state there has
not been a serious accident in four years of operation. The reason for this successful record is due
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to the instructors' and students' constant awareness of the potential for serious accidents. Safety
is a part of each lesson and practice session.

The following three questions should be considered before offering an arboriculture course.

Are there established tree service companies in your community to train you (the
instructor), supplement your instruction with loans of personnel and expensive equira-
ment, and hire your graduates?

2. Can your school district afford to support this program? Insurance is expensive and the
approximate initial coSt for minimum operation is $250 per student?

3. Can you devote time per week foi5two or three 4-5 hour class sessions? This class re-
quires large blocks of time for travel, instruction, and practice.

Outcomes

Students receiving "A" or "B" grades are recommended for job placement. All students com-
pleting the course with a "C" or above receive a Certificate of Completion, including a list of in-
structional units and hours.

So far, every successful graduate seeking a job has been placed. Several graduates have gone into
business for themselves, although this is discouraged. It is felt that graduates with entry-level compe-
tency need to work with experienced climbers a while to gain experience.

Evaluation

The partnership between business, public service agencies, and the local school districts was
crucial in making this program work.

For those students that con plete the course, the job market is good. Trained tree care workers
shortare in sho supply at the morne t. The profession is high-paying, challenging and advancement

is fairly rapid.

The best endorsement of this unique program has been given by graduates themselves. Many
stated that the course was the first class (that they could remember) that emphasized immediate
application of knowledge and skills,to solve real-world problems.

(Excerpted from "Tree Care ServiceBranching Out in Vocational Agriculture," by Ray Morton,
Agricultural Eduction, Vol. 50, No. 4, October 1977, pp. 84-85.)
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Chapter VIII

COMPREHENSIVE PROGRAMS

K-12

630 VOLUNTEERS SERVE MID-MICHIGAN
WORK - EDUCATION COUNCIL

Mary A. Agria, Executive Director
Mid-Michigan Community Action Council Inc.
P. O. Box 102
Alma, Michigan 48801
(517) 463-6404

Circumstances

The Community Work-Education Council was formed.to respond to the state mandate to im-
plementcareer education for area youth, to structure and expand fragmented community-school
interaction, and to support local economic growth.

Initially organizgcl as the "Alma Community Action Council" in 1973, it was expanded in
1975 to include all sik Gratiot County school districts and its name was changed to "Mid-Michigan
Community Action Council" (MMCAC). It is a non-profit educational corporation made up of
representatives from agriculture, business, education, government, industry and labor-working to-
gether to promote career education and economic growth in the Gratiot community.

Gratiot is a rural county with a population of 40,000 (students K-12, 10,875), and manufac-
turing, retail trades and education sectors comprise 80% of all jobs. In January 1976, the unemploy-
ment rate was 22.9%, median family income $8,891.00. Organized labor is growing in the area
about 50% of Ideal plants are unionized.

Objectives

The overall objective of the program is to organize and deliver community volunteers as a re-
source for school use in career, economic, and other education programs. Activities designed to im-
plement this objective are to increase the size and use of its volunteer network, assist in 'implementing
infusion of career education concepts in the schools, develop Materials and strategies to offset urban
biases in career materials, explore possibilities of working with unemployed out-of-school youth and

1
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adults, to explore establishment of a comprehensive K-adult work-education program in cooperation
with other community educational organizations, and to develop a prototype collaborative organizing
and delivery mechanism that responds to certain rural conditions.

Process

The MMCAC organization consists of 2 permanent staff members and a volunte4 network of
over 630 adults from a wide range of occupations and places of employment all over the county.

The MMCAC offers programs for all grade levels (K-12). Programs include:

Human Resource Pool Service to help teachers and counselors find speakers for in class
and assembly programs to arrange tours of area businesses, plants and offices. Sample
topics:

World of Work
Careers (what specific jobs are like, educational requirements)
Specific Business Issues: Economics
Employability Skills (employer tips on jot) applications, interviews, hunting for work)
Consumer Issues (home-buying and other how-to-purchase tips; advertising; shoplifting)
Local Government, Law Enforcement, Courts
Unions
Skills-in-Use (e.g., Why Study Math?)

Career Exploration Programs. On a group and on a one-to-one basis on site in the community.

Employability Skills Workshops. Tips from employers on filling out applications, writing
resumes, looking for work; individual practice job interviews.

Business-Stusient-Educator Dialogue Programs. Programs promoting unctsfanding of busi-
ness issues, particularly local problems.

In-School Industry Program. Help from local volunteers in establishing student manufac-
turing firms and businesses in the classroom.

Bicentennial Job Fair Program. A traveling careers bus dealing with the Gratiot economy,
slide-sound shows on the world of work in Gratiot County and games and activities.
Grades K-8.

To avail themselves of These services, teachers simply telephone the Council, specify the kind of pro-
gram needed, when, the number of students involved and the grade level. Arrangements to meet re-
quests are made in 7-10 days, depending on the type of program.

This broadly representative body, serving the entire county, has greatly expanded its program-
matiwitivities in the last year and a half and these now include:

production of a variety of media and other materials geared to the special needs of the
county's rural youth.

stimulating/planning for economic growth in the county.
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sponsoring Community Forumstin career education, and unemployment/employment.

sponsoring experience exchange programs between students and workers, and educators
and workers.

Funding Sources

Past support has been received in the form of CETA monies for salaries;.a small Michigan Office
of Education grant-for special program expenses, including media development; HUD monies; and
an experimental U.S. Department of Labor grant.

A permanent local budget formula was developed to be shared equally between (1) the schools;
(2) community, industry and other donations; and (3) the county government. Funds are obtained
from cooperating school districts on a per capita basis. School and community contributions have
been raised and the county has pledged its financial support. Department of Labor funding will be
applied toward increased secretarial and staffing costs and toward expanded program development.

Problems

Ms. Agria sees some difficulty in only two areas: funding and the breaking down of traditional
rivalries, hostilities and suspicions between schools and communities.

Samplessee following pages.
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1 Sample-1

r
1977-1978

PROGRAM DESCRIPTIONS
MID- MICHIGAN COMMUNITY ACTION COUNCIL

H IGH SCHOOL AGE STUDENTS

Grades 9-12 Career Interest Survey, pinpointing first three job interest areas of all high school students.
Computerized breakdowns available to counselors for planning.

9th Grade JOB INFORMATION DAY, April, annually. Group tours to sites in various career cluster areas,
such as agriculture, health & food, technical-industrial, business-retail, creative arts, social services,
government, transportation.

10-11th CAREER EXCHANGE DAY, Fall, annually. Half-day, one-on-one on-the-job career exploration
Grade program.

12th Grade I WANT TO WORK employability skills workshops: mock interviews & discussions with employ-
ers about job hunting techniques, resume critiques, application writing, text, videotapes, other
materials, volunteer placement.

12th Grade BUSINESS STUDENT DIALOGUE program. November, annually. One-day workshop for over
100 county students. Foster understanding of national economic system & the local economy.

ELEMENTARY & MIDDLE SCHOOL STUDENTS

Grades K-8 Volunteers to aid in in-school industry programs, WORLD OF WORK courses.

Traveling BICENTENNIAL JOB FAIR with 2 classr
Work in the county; accompanying self-guiding job
economy of county (see attached outline), games.

and -slide programs on the World of
fay in converted school bus; text on

IN-SCHOOL INDUSTRY program. 10-hour curriculum in which students form company, make
and sell product. Meets English, math, and/or science objectives depending on product manufac-
tured. Suitable for upper elementary and middle school students.

ALL GRADE LEVELS

Human Resource Placement Service to supply in-classroom volunteers for career related programs, assem-
blies, tours, etc.

Media lending service including: EMPLOYABILITY SKILLS VIDEOTAPE (job hunting tips by local em-
ployers, good & bad interviewing), 60 minute total (30 on tips, 30 on interviews). ENTERPRISE, sound-
filmstrip on 4 topics related to nderstanding economy (profits, economics of pollution, etc.). WORLD OF
WORK IN GRATIOT COUNTY: one 15 minute and one 23 minute slide-sound show.

EDUCATOR-COMMUNITY PROGRAMS

Emphasis in 1977-1978 on revising SHARE-A-WORK-DAY teacher-volunteer exchanges to reach larger
numbers of educators.
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Sample 2

TYPE OF MATERIAL

GRATIOT COUNTY BICENTENNIAL JOB FAIR

PROGRAM CONTENT

INTENDED USE LOGISTICS

JOB FAIR SLIDE
SHOW, PART 1

15 minute program. Conveys kinds of
business, industry and other work in
the county. Shots of actual workers
on site in plants, etc. Grades K-8.
Includes interviews with local workers:
why people work; why they chose
their job, etc.

Kodak 140 slide carrousel & sound
track on cassette tape (w, inaudible
"beeps" to automatically advance
slides). School needs carousel projec-
tor & tape machine (cassette) with
"beeper" on loan from Gratiot-
Isabella Inter. Schciol Dist.

JOB FAIR SLIDE
SHOW, PART 2

23 minute program. Conveys how jobs
interrelate (e.g., how many different
county workers are needed to make a
loaf of bread); interviews with adults
and students comparing attitudes to-
ward school & work. Grades 3-8.

See above.

JOB FAIR BUS
DISPLAYS

Shows products made in county, in-
cluding various stages of construction.
Also Auto-related industry, Oil-related,
transportation, Service jobs, utilities,
finance, business/retail, agriculture.
Objects, pictures, texts on displays.
Grades K-8.

Available for viewing iq 66 passenger
bus. Displays can be removed
EASILY in 15-30 minutes for setting
up in classroom. (Attached via cot-
ter pins.)

4

JOB FAIR CENTRAL
DISPLAY

Conveys history of work in county.
Large product map of county with
actual objects. Exhibits on tools &
uniforms.
Orient student to FAIR before
viewing bus displays.

MUST be set up in classroom itself.
Is not permanently mounted in bus.
6x3 ft. to fit standard table.

CLASSROOM
TEACHERS' GUIDE
& STUDENT MANUAL

To orient teachers to economy of
Gratiot County. 15 page student
text presents similar materials in
simplified form (illustration).
Grades K-8.

Sample guide & manual available
through every elementary and middle
school principal in the county. Teach-
ers can get extra stencil copy of stu-
dent manual on cost basis from
MMCAC or can do their own.

CLASSROOM "PENCIL"
GAMES & SUGGESTED
ACTIVITIES*

Puzzles and other materials to
reinforce student manual & overall
FAIR content. Grades K-8.

Available through principals along
with teachers' guide & student
manual.

r
'Kits containing these materials have been donated to al! schools, K-8.

341

35i;



Sam 2 Zontinued

INSCHOOL INDUSTRY
CURRICULUM OUT
LINE & SUPPORT
MATERIALS PACKET

Includes 10 hour lesson plan to help
set up inschool industry in elementary
or middle school. Teaches how indus
try works: communications & organ

. izational skills, simple math.

Available on request from MMCAC.

JOB PYRAMID
GAME

Grades K-8. Stand-up wooden framed
game to teach how jobs interrelate.

On loan from MMCAC

CAREERS
CAREERS GAME

Board/card game played like Concen
traii9n or Old Maid to teach associa
tion of common jobs With tools. K .8.

On loan from MMCAC.

PINBALL JOB
SORTING GAME

Teaches how to sort job into PEOPLE,
DATA, THING, or MIXED jobs using
cartooned discs & wooden pinball
machine.

On loan from MMCAC.

G RATIOT ECONOMY
BOARD GAME .

Marker/Dice game with penalties &
bonuses to teach (1) various main
stays of county economy; (2) pitfalls
& possible advantages in various jobs;
(3) how general disasters or good things
affect all areas of the economy.

On loan from MMCAC.

Sample 3

MMCAC HUMAN RESOURCE POOL

The following kinds of employees or employers have participated in MMCAC programs to date, but the
Council continues to bring still other occupations into the volunteer Network as the need arises. These volun-
teers (currently numbering approximately 6301 are available for programs in all six Gratiot school districts.

AGRICULTURE

Farming: cattle feeding, grain crops, beans, swine
Producer of seed corn & other certified seeds
Agricultural agent
Grain & Bean elevapr
Banks: farm loanst Mortgages
Production Credit
Farm equipment sales & repair
Mfg. seed Cleaning equipment

BUSINESS & RETAIL

Drycleaning
Catalog retail
Retail &-wholesale Florist
Electrical sales
Jewelry retail
Farm equipment, truck sales and service
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BUSINESS & RETAIL (Cont.)

Commercial printing, graphics
Advertising sales & design
Photographic studios & sales
Tire sales & service
Automobile retail & service
Beauty shop owner
Selling & decorating homes
Fashion design
Retail: hardware, clothing & shoes, cards &

gifts, supermarkets, plumbing supplies,
appliances, furniture, interior decor.

Restaurant: chain fast food; family, catering,
institutional foods.

Golf Course management



Sample 3 Continued

FINANCE

Insurance
Investments
Banking: collection & new accts., farm loans &

mortgages, cashier, lending, administrative
officers

Corporations (large): accounting department,
credit department, billing department,
accounts payable, general accounting

Corporations (smaller); CPA, bookkeeper,
credit manager, consumer loans

GENERAL OFFICE

Secretarial & clerical
`Switchboard, receptionist
Policy & customer contact
Key punch & data entry
Data processing, computers
Personnel directors
Various general managers
Court stenographer
Public relations

HEALTH & MEDICAL

Medical doctors
Chiropractor
Podiatry (foot doctor)
Osteopath
Orthodontist
Optician
Dental hygenist
Dentistry
Hospital management, maintenance
Dietitian
Public health
Nursing, Nurses aides; Registered & Practical Nurses
Emergency Patient Care
LPN supervisor
Medical technologist
,Arnbulance, paramedic
4b Technician; Pharmacist
Retail pharmacist
Respiratory therapy
Occupational & Physical therapy
Teacher of mentally handicapped
Veterinarians

CLERGY & LAW

General law, commercial law
Prosecuting Attorney
Corporate law
Clergymost denominations

SOCIAL SERVICE, GOVERNMENT, LAW
ENFORCEMENT

Social Services Department
Social Workers (county, hospital, mental health,

school )
Religious social worker
Mental health, substance abuse
Child abuse
Children's home
Probation officer
District & circuit cot (judge, probation, other

personnel)
City managers
Water Treatment Plant employees
Public Works (garage, park maintenance, streets)
Sewage Treatment
Housing Project director
County & City Industrial development
City Engineer
Community Services
Police & Fire
State Police
County Sheriff, clerk, reg. of deeds
County Road Commission
County Parks & Recreation
State Employment Security Comm.
Morticians
Postmaster
Commission on Aging
Private Security Guards (Retail & Industrial)
Home Economist

EDUCATION

Pre-school through college
Community Education & Recreation
Special Education

TECHNICAL, INDUSTRIAL

Areglitecture
Lascafie Architecture
Bi gy, physics
Chemists, geologists

33.
Engineers: civil, mechanical, chemical, electrical
Computer research
Utility & Telephone company personnel
Scrap Metal companies
Highway construction
Oil & Gas Exploration
Oil Refining
Automotive services (mechanics, fleet maintenance)
Corporation, institutional maintenance depart'ts
Plastics manufacturing
Machine tool & Die, machinist
Drafting
Welding
Commercial, home contruction & contracting
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Sample 3 Continued

TECHNICAL, INDUSTRIAL (Cont.)

Plumbing, electrical, carpentry
Forestry, conservation
Pre-fab homes
Shoe manufacturing

TRANSPORTATION & COMMUNICATIONS

Advertising bulletin publisher
Daily, weekly newspapers
Print Shops

TRANSPORTATION & COM. (Cont.)

Trucking Firms
Rail & Air transportati
Travel Bureaus
Bus lines
Radio & TV

OTHER

Animal shelter
Executive Housekeeping

Volunteers from these variousfields haveparticipated in workshops giving students individual job inter-
view experience, insights into why people are hired. Tkey have given classroom talk on their specific job and

the general field of which that job is a part: includingVilaries, opportunities, training, advvantages & drawbacks.
They have talked about cdnsumer issues relating to their fields, as well as econo 'c issues. They have taken stu-
dents out on their jobs.

Some teachers survey their class interests: then regularly ask us to place speakers in the classroomeither
talking about careers or how skills such as English, math are actually used in certain jobs. Others use volunteers
for special "topical" panels (e.g., a lawyer, police officer & social worker talking about issues involving the law).

Sample 4

ktiO

Available from:

LOAN MATERIALS FOR TEACHERS

MID-MICHIGANOMMUNITY ACTION COUNCIL
608 Wright Avenue (Box 102)
Alma, Michigan 48801

On loan at no charge either by writing MMCAC or phoning 463-6404.

ECONOMICS FOR YOUNG AMERICANO. U.S. Chamber of Commerce. Four 12-minute
Filmstrip/cassette programs: (1) Business means Business (about Ecology); (2) Money
Matters (inflation, Federal Reserve System); (3) The Promise of Productivity (produc-
tivity research & job creation); (4) Profits at Work (stockholding system, profits as
stimulation to new business growth, profits and prices). Includes worksheets to help in
teaching various units. Grades 9-12.

NTE RP R ISE. National Federation of Independent Businesses. Boy starts own business
in order to buy bike. Model of how economic system Works. Filmstrip/ e pro-
gram. Grades 7-9. area

ARE YOU A POTENTIAL CANDIDATE? League Women Voters of U.S. Slide/cassette
program (80-slide standard Kodak carousel needed). Profile of women in politics today
(married, over 40, college degree, children grown), with reasons some wotnen got into
politics. Makes case for membership to help make pop. aware of issues. Could
show students what LWV does as well as interviews with prominent national women
politicians.
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Sample 4 Continued

EMPLOYABILITY SKI LLS UNIT. 40 minute locally produced videotape on job hunting.
Also workshop program to teach job hunting skills through contact with actual ern-
ployer volunteers from MMCAC (including individual mock interviews): suggested
lesson plans.

VIDEOTAPE: Coproduced by MMCAC & Intermediate District. Filmed in color at
WCMU-TV. Includes: (1) 20 min. of panel THE JOB HUNT: what
employers look for when hiring. (personnel managers from TOTAL,
Gittlemans, Whitman Industries, Gratiot Community Hospital).
(2) 20 min. of mock job interviewsTHE JOB INTERVIEW: Conver-
sations on Your Futurewith Bill Potter, personnel director, Alma
Products. 2 good interviews (1 guy, 1 girl) 2 bad ones and 1 stress
interview with abusive interviewer. Potter criticizes interview tech--
niques.

(AVAILABLE BOTH THROUGH MMCAC & INTERMEDIATE
SCHOOL DISTRICT.)

SAMPLE COUNTY JOB APPLICATIONS. Notebook of job application forms from local
area employers.

IN CELEBRATION OF WORK: The World of Work in Gratiot County.

Job Fair Slide Show Part 1: 15 min. program. Conveys kinds of business, industry
and other work in the county. Shots of actual workers on site in plants, etc.
Grades K-8. Includes interviews with local workers: why people work; why
they chose their job, etc. Kodak 140 slide carousel & sound track on cassette
tape (with "beeper" to automatically advance slides).

Job Fair Slide Show Part 2: 23 min. prograni. Conveys how jobs interrelate (e.g.,
how many different county workers are needed to make a loaf of bread);
interviews with adults and students comparing attitudes toward school &
work. Grades 3-8.
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7-10

JUNIOR HIGH STUDENTS EXPLORE COMMUNITY ACTIVITY

Note: The following material was taken from an abstract of the Parma Public Schools Career Devel-
opment Program, which might serve as a model to districts initiating such programs. For a complete
copy of the abstract, contact:

James S. Black, Director of Career Program
Parma City Schools
Royal Ridge Elementary School
7335 Ridge Road
.Parma, Ohio 44129
(216) 842-8735

Circumstances

The Parma K-10 Career Development Program is an experience-based program integrated into

the regular curriculum. Methodology includes on-site worker observations, work simulations, com-
munity resource persons and varied career oriented classroom activities. (The program is currently
being initiated in the new attendance district of Parma Senior High School and services are being
maintained at Valley Forge High School.)

Linkages/Participants

Approximately 500 resource people have made career education presentations at the school.

More than eighty area businesses and industries were hosts to more than 300 field experiences,

chaperoned by over 870 persons.

A Career Education Advisory Board is made up of members of the community, civic groups,
service clubs, and many individual parents, business leaders, ministers, members of organized labor

and school administrators.

Objectives

Orientation, Grades 7-8

1. Students will "try out" real work tasks on a day-to-day basis and be given "hands-on" ac-
tivities for implementing career instruction in an interdisciplinary curriculum setting.

2. Students will take field trips and will see, listen, discuss, and observe and will be able to
talk with workers in real life situations assisted by resource persons.

3. Students will be exposed to a wide variety of occupational opportunities and careers
through a planned guidance program which will include the use of instructional materials
such as films, pamphlets, career kits, and tests, i.e., OVIS, as supportive materials. This
program will deal with the students on an individual basis as well as various sized groups.

44,
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Exploration, Grades 9 -10

1. Students will choose at least three career experiences for in-depth study chosen from the
15 USOE occupational clusters. The study will include the workerp'ait group and vocational
taxonomy as viewed by the individual physical and mental preference.

2. Students will, through curriculum exposure, be able to state an occupational objective,
listing the education and training required for attaining it.

11.
3. Students will, after having participated in a planned guidance program (a minimum of 10

hours of direct field experience related to three or more occupational clusters of his choice),
be able to choose course that will develop job entry level skills based upon his/her unique
individual traits.

Process

In-school experiences have included student involvement with various types of instructional
materials including books, filmstrips, tapes, and televised programs, as well as games and manipula-
tives. Hands-on experiences using equipment such as sewing machines, moto-shop, and looms have
given students concrete experiences in completing tasks in sewing, weaving, woodworking, cooking,
and assembly-line productions. Various grouping patterns for tie various activities have given child-
ren a better understanding of the importance of working together Ind of the varVing degrees of
dependence, independence, and interdependence in personal relationships.

Students have expanded their knowledge of occupations and workers in the various clusters
through a minimum of two career on-site field experiences into the community. The classroom and
community became as one through the use of on-site color video tapes supplementing existing field
experiences. Community resoWepeople have continued to be involved in sharing hobbies, crafts,
and career experiences with students in the classroom through closely integrating classroom and com-
munity experiences.

Field trips, resource persons, career audio-visual materials, and varied classroom activities as-
sisted students in understanding themselves in terms of their values, interests, abilities, and accom-
plishments. Students from the career schools shared these interests, abilities, and accomplishments
with the community during demonstration activities at the Parmatown Mall during Education on
Parade Week in February.

Parent surveys4ere sent out along with the student surveys to each seventh and eighth grade
student. More than half of the surveys were returned and utilized by the career education program
to provide students with the opportunity to interact with workers in numerous careers, to expose
them to role models, and to provide locally relevant career information. An additional benefit from
this survey was an active list of parents interested in and supportive of the career program.

Outcomes

The Career Development Program successfully combines the efforts of students, teachers, ad- Apt
ministrators, parents, and community members to prepare students for living and working in society::

Samplessee following pages.
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Sample 1

15 USOE OCCUPATIONAL CLUSTERS

The following schedule shows the 15 USOE Occupational Clusters now used in progres-

sive sequence for student participation in grades 7-8. Departmentalization of the curriculum
occurs at this grade level with occupational clusters appropriately listed in each instructional

area and-the typical careers.

1 Agri-Business & Art & Science Floral Designer Farmer

Natural Resources Realtor
English Advertisement Public Relations

Writer
Secretary

Home Ec. Tailor Pressor
Power Machine Dress Designer

Operator Food Processor
Ind. Ed. Equipment

Repair
Math Soil Analyst Accountant

Engineer
Science Soil Analyst Chemist

Biologist Conservationist
Farmer Nurseryman
Forester Veterinarian

2. Business & Office English Secretary Receptionist

Education Ind. Ed. Office Machines Technician
Repair
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Sample 1 Continued

Math Comptroller Statistician
Computer Bank Clerk

Programmer
Music. Merchandiser Supplier
Science Research Asst. Technician
Typing Secreatry Office Mgr.

Clerk Typist

3. Communications & Art Commercial Sign Painter
Media Artist Package

Photographer Designer
English Copywriter Sales

Commercials Telephone
Writer Operator

Announcers
Home Ec. Fashion Artist Columnist

Public Relations Fashion Coordinator
Ind. Ed. Printer Photographer

Radio & TV
Technician

Math Engineer Repairman
Designer Broadcasting

Technician
Science Physicist Technical

Laboratory Secretary
Worker

4. Consumer & Home- English Consumer Writer
Making Related Consultant
Occupations Home Ec. Dietician Food Service

Science Research Worker Product Designer
Preserved Foods
Quality Control

5. Construction Ind. Ed. Draftsman Architect
Electrician Plumber
Bricklayer Structural Worker
Heavy Machine Cement Contractor
Operator

Math Payroll Clerk Surveyor
Architect

Science Engineer Research New
Geologist Materials

6. Environment Ind. Ed. Air Conditioning
Math Ranger

Forester
Meteorologist
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Sample 1 Continued

Science Soil
Conservationist

Ecologist
Nurseryman

7. Fine Arts & Art Portraits
Humanities Pottery

English Drama
Producer
Translator

, Ind. Ed. Metal Spinner
Potterymaker
Engraver

8. Health Occupations English Technical Writer

9. Hospitality &
Recreation

10. Manufacturing

Ind. Ed. Crafts Instructor
Math Sanitary

Serviceman
Practical Nurse

Science Physician
Pharmacist
Optometrist
Veterinarian

English Travel Agent
Hotel-Motel
Manager

Cook
Ind. Ed. Maintenance Man

Science

Art
Home Ec.

Ind. Ed.

Math

Science

Residence
Counselor

Industrial Designer
Power Machine

Operator
Consultant
Inspector
Machine Operator
Model Builder
Machinist'
Payroll Clerk
Electroplater
Methods Engineer
Consultant
Instrument Maker

350

Hydrologist
Inspector
Forest Ranger

Sculpture
Stage Designer, etc.
Writer
Actor
Lawyer
Jeweler
Etching

Stenogrpher
Nurse
Therapy
Doctors Asst.
Medical Technologist
Optometrist
Nurse
Medical Technician
Physical Therapist

Recreation Director
Knitting Instructor
Flight Attendant

Crafts Instructor
Electrician
Photographer
Forest Ranger
Pool Manager

Pattern Layout
Cloth Designer
Textile Stylist

Maintenance Man
Inspector
Tool & Die Maker
Stock Clerk
Tool Designer

Research Lab.
Worker



Sample 1 Continued

11. Marine Science
Occupations

12. Marketing &
Distributor
Occupations

13. Personal
Services

14. Public Services

15. Tra
0

Ind. Ed.

Math

Science

Art
English

Home Ec.

Math

Home Ec.

Ind. Ed.

English

Home Ec.
Ind. Ed.

Math

Engtrsti-
-N

Home Ec.
Ind. Ed,

Math

Science

Welder
Mechanic
Marine Engineer
Navigator
Aquatic Biologist
Zoologist

Package Designer
Mail Clerk
Secretaries, etc.
Restaurant
Management

Stock Clerk
Shipper

Barber
Teacher
Maid
Dry Cleaner
Hospital Aide
Home Serviceman
Electrician

Telephone Operator
Librarian
Diplomat

Social Worker
Lineman
Civil Service
Postal Clerk
Social Worker
Teacher

Radio Telephone
Operator

Hostess
Mechanic
Sailor
Dispatcher
Merchant Marine
Aeronautical

Engineer
Navigator

Equipment Designer
Marine Engineer
Ship Officer
Biologist
Fish Culturalist
Ecologist

Advertising
Department Stores
Cook
Buyer
Clerk Accountant
Computer Programmer

Cosmetologist
temonstrator Model
Flight Attendant
Laundry
Hotel-Motel Service
Plumber

Public Relations
Telephone Solicitor
Newspaper Reporter
Switchboard Operators
Family Service
Sanitation Erigineer
Mechnic
Gas Station Attendant
Library Assistant
FBI Agent

Dispatcher

Food Service Dispatcher
Truck Driver
Engineer
Computer Programmer

Pilot
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Sample 2
4

ARTICULATION OF ACTIVITIES & EXPERIENCES THROUGH 7 & 8

CAREER AREA CAREER ORIENTATION

Agriculture Business &
Horticulture

Business & Office
Education

Communication
Media

Consumer &
Homemaking Related
Occupations

Construction

Environment

Fine Arts &
Humanities

Health Occupations

Hospitality &
Recreation

Maraufacturing

Marine Science
Occupations

Marketing &
Distribution
Occupations

Personal Sec vice

Pupils take part in Ecology Day and Career Day: they view films, such as "Careers
irt Agriculture" and visit a nursery, grow flowers and vegetables in indoor classroom.

Students take typing, one minute timed-writing from "Timed Writings about
Caree4." Students try hands-on experiences on business machines, typewriters,

adding machines, cash registers, duplicators.

The students develop an advertising skit which may be recorded on the portable TV
in the English class. The student designs and makes a package for advertiSing in art

class.

The students attend several field trips to food industries, department stores,hand a
hospital. Classroom consultants from the clothing and various other industies will
be used. Students engage in practical projects involving food preparation, sewing,
health, and social services.

The student makes plans and constructs a model of a home including landscaping.
The student, as a member of the class, engages in the development and construction
of a tool shed with a gable roof to get the "feel" of hands-on activities.

Students will participate in two Ecology Days. The students will make a survey of

the community concerning points ollilbollution and will make a written report show-
ing how farming has altered the environment.

Students will complete at least one project in silk screening, Batik process, and clay

modeling. Each student will sort and organize a group of objectives according to con-
constant categoriesgain experience in organizing; which is applicable to a file clerk.
Each student will participate in a unit "Mini Theatrical Production" in relation to
various skills required of the craft.

The students will visit the Veterans Hospital where they will observe the various skills
necessary to operate a hospital. As a part of their class work, they will have the op-
portunity to talk with ilibipersons as psychiatrists, floor sweepers, technicians, nurses
aides, specialists, and medical librarians.

The students will select at least one or more representative occupations at Career Day

time and pursue these in greater depth.

The students will participate in two production projects in their industrial education
class and will visit local companies manufacturing various products and be concerned

with the design of such.

Students will view films in science class on oceanography, meteorology, and others.

They will study an undersea exploration for petroleum. They will also study careers
in oceanography using a salt water aquarium as the focal point, including visits to
manufacturers of specialized underwater equipment.

The students will design and produce a package for sale. They will design a poster
advertising one of the noon movies. They will take a field trip to a warehousing
operation and discuss with workers their contribution to the total operation.

The students will be able to talk with a person engaged in the Personal Service area

and wry insight into this area of work, and be able to make an in-depth study of

this arek
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Sample 3

orientation

USE OF EXISTING FACILITIES

Each junio4 high uses the laboratory facilties, as shown in the chart below, to provide
experiences for seventh and eighth graders.

INDUSTRIAL ED.

Transportation
Basic Electricity
General Metals
Woods
Graphic Arts
Photography
Drafting
Crafts

HOME EC.

Clothing Con-
struction Lab.

SCIENCE

Chemistry Lab. (2)
Earth Science

Lab. (2)
Biology Lab.
Planetarium

-*'

OTHER

Art Lab.
Music Lab.
Phys. Ed. Lab.
Math Rooms
English Rooms
Social St. Rooms

FACILITIES AVAILABLE IN COMPREHENSIVE HIGH SCH.

Sample 4

USE OF COMMUNITY FACILITIES

A comprehensive file has been compiled in the career centers that includes information
on classroom consultants, field trips sites, and other community related resources for scheduling
student career experiences. This data has been verified through student and teacher evaluation.

The community has responded well to the need of the Career Program exemplified by the
use of forty-five to eighty resource people during Career Days. This Day gives each student the
opportunity to visit with five different practitioners in a classroom setting.

Sample 5

GUIDANCE ACTIVITIES

The guidance activities for grades seven, eight, and nine have been compiled in an exten-
sive syllabus. The activities are designed to be used as working models that cover orientation,
comprehensive testing, values, and decision-making, world of work, education and leisure ac
tivities.

The activities in the syllabus are implemented by having each of the major subject areas
give up three days each of their classroom time. This allows the-guidce counselors to

(
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Sample 5 Continued A

participate in twelve hours of planned guidance activities. Special provisions are made when
more time is needed.

Many hours of planning have gone into developing a Behavior Modification Program and
Survey which will be shared with all junior high schools in the Parma School District.

Sample 6

TIME SCHEDULES

Using the existing facilities, the career team within each school will use a schedule similar
to the example shown below to incorpkate at least 270 hours per student for career orienta-
tion.

Monday
through
Friday

Monday
through
Friday

7-8 GRADE REPF\ESENTATIVE JUNIOR HIGH SCHOOL SCHEDULE

7TH GRADE

11) 12) (31 (4) (5) (6) (1)
English Math Social Science Industrial Arts Art Music

Studies Home Economics

8TH GRADE

( 1)

English
(2)

Math
(3)

Social",//N

Studit?s

(4)

Science
(5)
Industrial Arts
Home Economics

(6)

Art
(1)

Music
(8)

Typing

Boys and girls together..

Sample 7

EXPLORATION

Community Involvement

Parent surveys vvi.te. sent (HO .Hong with student ..oivPys to rae 11 moth qtatle...totletet I 111...111Ver. wt 1e
1/1111/(!li by the (lleel 0.1111 tlill)Il 1)1()1111111 to PIOVill1",1111114111S with 1/1/1/1tiiiiIty to toweacl with vvotloqs ut
noweeous cateees, to expose! hest to ode models, and to plovitle locally televatit totreee infot Illation An ad
(101011,11 Itenetit how the sot \ivy was activr Ie,I ol ttatent., oiteiested m and .,oppot live of the atptt

I tit. t:aret I clti ahem AtIvi.,ory lioaol 1/11')ISil.(1 ul 1111.1111)1.1`, 111,111 1/11,11)(...S, toller.liy, and the 11,loomoity
i,)111( inset arid f)1,1111111411)11/(11,1111111.VCIMPITIt'lli it ..11tItl.1111., 11 111111,r,t. till' 1.111. livt,nrs, ill till' 111.01
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Sample 7 Continued

education program. Parent and community involvement will be expanded to even a greater degree with the
formation of a total career committee for research, development, dissemination, and planning.

The PRIDE evaluation committee for each component also included members of the community, busi-
ness and labor.

Other community involvement includes a Work A -Teen Progr am and cooperation with the Ohio Bureau
of Employment Services, that provides job opportunities for tenth grade students

Program Description

Each student participates in at least three occupational areas for individual or small group exblorat on
from the following.

Letters are mailed from the career off ice to each hte requesting permission for the student to
visit the work site of a parent, relation, or friend.

Students interview workers'arw can elect to visit a worker for one-half day or better.

3 Students, upon recommendation of the guidance counselor, may-visit vocational laboratories:

INDUSTRIAL ED. HOME EC SCIENCE OTHER

Transportation Clothing Con- Chemistry Lab 171 Art Lab.
Basic Electricity stiruction Lab. Earth Science Music Lab.
General Metals Lab. (2) Phys. Ed. Lab.
Woods Biol'ogy Lab. Math Roomq
Graphic Arts Planetarium English Rooms
Photography Social St. Rooms
Drafting
Crafts

4 Teachers andot students inmate visitations based upon recognized interest demonstrated by the
student to himself or the teachers

Community Experiences

Student's can be involved in a variety of community expel iences related to then interests including, but
1101 limited to, the following Work A Teen Program, Candy Stripers, the Golden Age Cento!r, tlw Cancer
Home, lino.' Achievement, and the Boy Scout Explorers Pr orp

Below ,rie example,, of coMmunity experience activities

CAH1- 1 it Alit A I YPICA1 ( ;ARF 1 H 1 XPLURA I ION CUMMUNI I Y AC I I VI I Y

A(111 13krotit"0.
Natural Resouir

(K Oft( 1.
I (1111:M11111

C(Humikinic,iti()11 7L
M1.111,1

A student will visit .1 greenhouse to gain info' mdtion tbal will enable
Ice glow plants 110111 11 111'11111j 11S11111 1:01I111111, 1,11 1111'11101k

A student w i l l volunteer to wor k i n the off we of I be E(1111:.111)1" (retired
11?11:1101 11V1111)(:(11111.111!X) 11/1 twenty horns He will visii loc., apesses and

tually get hands on experiences

A student will study to kiss his novice iddio license using school equipment
IIe will visit 111111111'110(11a (Millets at the central office and visit television and
Iii oadcasting studios at Nournandy High tichunl and WUAB and MUM

r(111.,111i1 nun A student will be a 111111111/1.1 of .1 class that tnistr tit n..1 utility %lied ut shop
kiss He will viol, lo( -on site,- home, cuninerci.11, 01111 1111111.111d1

3 !I !)



Semple 7 Continued

Environment

Fine Arts &
Humanities

Health
Occupations

Hospitality &
Recreation

Manufacturing

Marine Science
Occupations

Marketing & Distri-
bution Occupations

Personal Services

Public Service

Transportation

Guidance Services

A student will operate the school weather station for a three week period; testing
air for pollution. He will visit a local water plant and park system.

A stud* will deiign and apply a pattern to cloth using the Batik method. This
material will be used to make scarves and dresses. He will visit local artists at work,
commercial artists, and the Museum of Art.

A student will -volunteer his services to a home for the aged. He will visit nursing
homes, hospitals, and day care centers.

A student will volunteer his services to YMCA, YWCA, ana visit parks. recreation
centers, and retired teacher's centers.

A student will be a member of a team that manufactures award rsibbons for the in-
tramural program at school. He will visit production work center, local small and
large diversified manufacturing plants.

A student will develop a project that involves distillation of sea water for irrigation.
He will visit marine suppliers and the local aquarium.

A student will take part in a Junior Achievement program. (Same 45 programs are
available for hands-on experience.) He will hear a speaker from Marketing Research
firm.

A student will become a salesman for various local char ity projects. He will visit
private local enterprises.

student will be a part of a project to help beautify the school.'

A st.dent will study local transportation problems He will plan a crosstown bus-
sin( ine and schedule, visit a local RTA barn, visit local trucking firms, and talk
t, drivers and workers in each area.

The goal of guidance is to assist students to participaic iice ngfully in their own career development anti
to assume responsibility for their personal choice of direc-on. Eighteen sessions and procedures for achievement
have been organized. Each session includes recommended, as well d. alternative, activities and original copies of
teacher references, student unipacs, and other student -later lats.

This Career Exploration Course is divided into lc- units f he ,itroduction, Self Assessment, Decision
Making, Career Investigation, and Educational .annin, the sequenrial arrangement of the Introduction, Sell
Assessment, and Decision-Making lends itself to, rge gr')up presentation, whereas, the Career frivestigation and
EduCational Planning are designed for individual or smo I group ai i,ities

Documentation

Exploration experienc ate documented by month te., her wool' ts. teacher request for ins, teat hei evalu
iittori forms, and media specialists reports I ife Planning Niel,. have brier+ designed to lie used at the 'town high
level in conjunction with guidance

Time Schedules

According to established policy, the largest single block of time will he dish Muted aiming the vai eels
04idisciplines its developed 111 planning and VW I Se%SIMIS.

A minimum of 10 hours will be scheduled for regular and special testing mow dins including the
OVIS, GAT B, and others.

A %Mallet block Of 1111111 will be set aside lie or ientatinii and 'es/11.w plogialie, with .dielents,
Summary of Hours. (;lass related holes 210, Regular and special testing 10, and ( imitation and
review 10, Total flours 290.
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SUMMER WORK OBSERVAtIONPROETtIAM
HELPS JUNIOR...HIGH STUDENTS

, Judy Rae Kuhlman
Career Education Project
State Fair Community College

Circumstances

7-9

State Fair Community College is cooperating with the ten school districts listed below in a
career education project. As part of the original federally funded project, a Summer Work Observe,
tionl'iiigram was developed to .provide exploration and observation opportunities to junior high
schootttudents. This comprehensive program attempts to make the students aware of careers of
all types.fgr&iped in_the fifteen clusters iiiefined by the U.S := Office of Education) through three
major activities: field tripi, guest speakers, and the Summer Work QbservationProgram.

Objectives

The program is designed to allow students to experience work con¢fitions three occu-
pational areas whith they select themselves. The work, observation and the exploration are all
guidance activities directed 'at providing'students with the ability to make informed career choices,
to-develop positive attitudes toward work and fellow workers, and to understand the relatioOship

, between education and work.

Linkages/Participants

Ten junior high schools from the followingAistrictsi

lSaline County: Marshall Public Schools (deleted in 1977)

In Pettis County: _Sedalia School District No.200
LaMonte R-I V
Smithton R-V I
Green Ridge R-VIII
Hughesville R-V
Sacred Heart (a parochial sctibol system)

In Benton COunty:- Cale Camp/R-I
Lincoln R-I I
Warsaw R-I X

in Cooper County: Otterville School District (added in 1 77).

The following bpsiness s ancicindividuals:
a.
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Sedatia;Area

B & Oi 1m Shop
Sedalia,Police Department
Sedalia Drug
Bothwell Hospital
Sohdbl of Beauty
Air Ponce Recruiter

q Army Recruiter'
:47,pavy Rec +i

Marine'R'
& G,Ve

Flehiner, Da
Ford-Tractor
.604 Couts Running Quarter. Horses
Arts Amoco Service Station
1.14rn7's Garden Center
tdal,ja Fire Department
%ward Construction "t
Sedakia Post Office
139401 Bros" Clothing
54**0 RiOin6 Academy
.Apco
149 rtt's Pharmacy fi

Seligia'Computer Service
Yer's Cycle Sales & Service
Bill Greer Motors
The Sedalia Democrat
Homakers Furniture Co.
,dons Dive Shop
Harm), Barnett, Crawford,

Barnes & Fritz Law Firm
Beverly's House of Fine Foods
KMOS TV
Third National Bank .

no-

oe

Marshall Area

McGinnis-Fieth Interior Design
,Hansen Art Studio

ult's Skelly
tinges

Lee Photography
Courts Lawn & Garden
Essers Jeselry
Gables
Harris & Reid
Home Lumber
House of Flowers
KMMO-KMFL
Kings Cou-rt

,

Don's Weldin
Qual Body
T ouse

Marina.
Cordry, Jockey

B Regional Library
Sammons & Buller Architects
girchias Green House
assic Studio

''KSIS Radio Station
J & D Quarter Horses
Sho-Me Stables .

Bob Johnson TV & Appliances
The Craft Shop
Consumers Market East
Farmet's Insurance
Meliia Day Care Center

outszong Aviation

Sedalia
RadioStation

Sedalia School of Hairdressing
( Bear Industries

'Carpenters Local No. 1792
Sedalia Divers I ncoreorated
McDonald's
Quality Body Shop
Shirley Wagner Accounting Co.
Temille-Cal lison
Medallion Electric
Callis Stables
Sedalia Academy of Gymnastics and Dance
Town & Country Shoes .

Fashion Designs
Virginia Flower Child Development Center

Marshall Chamber of Commerce
Marshall Police Department
Marshall Floral Company
McClure. Law Office
Rose & Buckner
Russell Bros.
Vogue Styles
Western Auto ,

Yost Chevrolet
Keeharts .

Clay Mead Furniture
Marshall City Offices
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Hughesville Area

Martin Lumber
HU'ghesville Locker

& 0 Phosphate

Knob Noster Area

Missouri Conservation Dept., Charles isordon
Whiteman AFB, 351 SMU

Warsqw Area

Behton Co. She'hff's Dept.
Stan's TV
WarsaW Vet Clinic
Reinhart Fajen

Cole Camp Area

Viebrock's Welding
Cash U.S. Super
Luetjen Body Shop
MFA Elevator
DeLive Cafe
Williams Press
Citizens & Farmers Bank

Lincoln Area

MFA Ir 'lenient
iRedio & TV

Kansa ity Area

Richards-Gebaur AFB, 442 TAW
Chiefs Football Stadium
Patricia Stevens Model Agency
American Truckers, LTD.

Educational Institutions

Marshall Public Schools, Marshall
Central Missouri,State University,

Warrensburg
Missouri Valley College, Marshall
Sedalia No. 200 School District

LaMonte Area

Binghams Super Saver

Arrow Rock Area

Lyceum Theatre

Brady Law Firm
ylarsaw Sewing Center
11111attton County Enterprise

Otten Truck Line
Eckhoff Clothing

-Stelling Law Firm
Phylis's Beauty Shop
C-B Shop
W-K Garage
Dr. O.U. Riemenschnitter.

4t.,1

MFA Grocery
Farmers Bank

Royals Baseball Stadium
TWA Breech Academy, OaklandPark, KS
Elite Gymnastic Club
Jay Truck Driving School

Smithton High School, Smithton
State Fair Community College, Sedalia
Unitersity of MissouriColumbia

Archaeology Research Center, Miami
School of Veterinary Medicine
College of Education



41.

Process

Four groups surveyed area businesses and filed information cards to obtain observation sites:

1. the students in a graduate class, "Topics in Career Education," taught by Dr. James Navara
at Site Fair Community College through the University of Missouri at Columbia.

2. staff from the participating junior high schools who attended career education workshops.

3. tree full-time Summer Work Observation Program coordinators.

4. and members of local-civic and business organizations including the Kiwanis, Lions, and
Optimist Clubs and the American Business Women's Association, who were contacted and
informed of the program by the Career Education Staff.

The program purchased liability insurance through State Fair Community College,for all partici-
_

pating businesses and students.

Outcomes

In the summer of 1974 more than 125 ninth grade students fro eigh
1/4schools observed cateer areas in which they had expressed interest.

In the summer of 1975, more than 2,00D eighth and ninth grade-students ekroVide
opportunity to select three areas of care interest and to view an average 91 2.25 woi-Vsitej.

Through state and local support the program was provided fgr stb egits.in Ne summer
Otterville School bistrict was added in 1977 More than 550 pinth grade seidents were prov
opportunity to select three areas of career i ter and given the chanceib participate,in an-av
of 2.6 observations. There were over 330 ctuat servations in 1974

. Air

were over 550 actuaf observations in 1975.

Samplessee following pages.
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Sample 1
1.

COMMUNITY RESOURCE S

,
During_the spring months of 1975, several area organizationsfyotecontacted and arrange-

ments were mew for the Exploration/Observation Specialist tO ihtOnd one of their meetings ,

and present a program on the Summer Work Observation Program. 'The objectives here we e*
to promote continued community support for the project throughinVorniation and to contact
further community resource persons. Each individual that attended received a brochure explain-
ing the program and received contact information for later replies. Numerous additions to the
resource file were gained through these programs. The organizations attended included local
American Business Women's Associations, Optimist Clubs, Lions Clubs and Kiwanis.

The following questions were asked of community resource individuals and filed according
to the USOE fifteen cluster arrangement.

Business

Address

Contact

COMMUNITY RESOURCE SURVEY

Telephone

Guest Speaker? Yes

Field Trip? Yes

Observation Station?

Career Cluster(s)

o

Yes No

Title

Grades

Grades Group *ize

Sury ye1by Date

Office of Education Fifteen Cluster Afbingement:

tipns
nd Distribution Occupations

hsumer acid FiOrnetnaking Occupations
Mbrine StlenoSCcupations
Ttanspatit le ccupations
i!gri-lBusiness and Natural Resources Occupations
Construction Occuations
Manufacturing Occupations

When a followNeir s made and a student is placed, a lett
role in t program. See Sample 2.

Public Service Occupations
Health Occupations
Fine Arts and Humanities Occupations
Environmental Occupations
Communication and Media Occupati ns
Hospitality and Recreation Occupa ions
Personal Service Occupations

sent to the resource individual explaining their

4

sv.
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Sarje 2

SUGGESTED GUIDELINES FOR RESOURCEERSONS

The State Fair Career Education Project appreciates your cooperation and interest in the youth of this'
community. Only with the help,of community businesses will this project be a worthwhile experience for
students. We would remind you that the State Fair Community College has purchased liability insurance to
cover these students while they are on the job.

If at any time, you have questions or problems concerning one of our participants, feel free to call SFCC
at 826-7100, extension 48: We are ready to assist you.

We request that before the work observation period is over, you answer the following questions for the
student. This need not be a lecture; often conversation is more lasting.

1. The job description fcif this occupation.

2. For a person to be better prepared for entry in this job, what could or should he Or she study in

school? Is any special training required?

3. Aptitudes and abilities needed for employment.

4,-1 The physical requirements that are necessary for job entry.

Desirable personality characteristics.

The beginning pay in this occupation.

7. The employee's benefits in this occupation.

8. Opportunities for advancement.

9. The employment outlook for this occupation.

10. Geographical distribution-for this occupation.

11. ''The number of different kindsdpfsjobs in this business or industry. Von are the related Y.

occupatibns?

12. How application is made for this occupation.

While working in a bueiness environment, it is necessary thatall federalregulations concerning Fair Labor
Standards Act be complied with.. Thil following article clarifies 'role of the student as a participant in the

to Summer Work Observation Proaaarrf, °
sr.

EXEMPTIVO.ROM THE FEDERAL FAIR L BOR STANDARDS ACT

The following isicppied from a bulletin published by the .S. Department of Labor, Wage and Hour

Division, Washingtori, IX, concerning the Federal Fair LabOr Standards Act.

TRAINEES'
The Supreme Cdurt h eld that the words "suffer or permit to work," as used in the Act to
define "employ," dmake all persons employees who, without any express or implied com-
pensation agreement, may work for their own advantage on the premises of another. Whether
trainees or students are employees of an employer under the Act will depend upon all drthe
circumstances surrounding their activities on the premises of the employer. If aH six of the
following criteria apply, the traineesor students are not employees within the meaning of the

Act

362
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Sample 2 Continued

(1) the training, even though it includes actual operation of the facilities of the employer, is
similar to that which would be given in a votational school;

(2) tin training is for the benefit of the grainees or students;
v ,

(3) the trainees.or students do not
observation;

(4) the employer that provides the
of the trainees or students, and

displace regular employees, but work under their close

training derives no immediate advantage from the activities
on occasion his operations may.actually be impeded; °

(5) the trainees or students are not necessarily entitled to a job at the conclusion of the training
period; and

(6) the employer and the trainees or students understand that the trainees or student, are not
entitled to wages for the time spent in training.

The State Fair Community College Work Observation Program appears to comply fully with the above
provisions.

Explorationtbservation Specialist
State Fair Community College

Sample 3

CONTACT PROCEDURE

In making contact with prospective observation site persons, the Summer Work Observation Coordinator
should:

1. Introduce the concept of CareerEducation.

Introduce the Summerpork Observation Program to, thetilpployer, indicating the purpose of the
{program.

3. Explaki hk responsibilities of the supervisor.

4.

5.

6.

Explain the responsibilities of the students.

Evaluate the facilities availdie-in terms of appropriate exploration opportunities.

Discover whether all appropriate aspects of the job will be sampled rather than merely those
activities which are routine.

7. Explain the liability insurance coverage.

A list of student and resoibe person responsibilities folloWs.

(
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Sample 4

STUDENT'S RESPONSIBILITIES

1. Students are required to provide their own transportation to and from the site.

2. Students are to arrive on time and follow the regular hours of that occupation.

3. Students are expected to return all correspondence concerning their participation in

the project.

Sample 5

SUPERVISING RESOURCE PERSON'S RESPONSIBILITIES

1. Resource persons are expected to give suldents a broad introduction/orientation to
their occugatibn.

2. Resource penens are expected to report any problems with students during their

observation..,``

Sample 6

COORDINATING CONTACTS,

1. Group the visitations by geographical areas to Save time when possible.

Keep a record of coordination visits, sTs, participa; nts, and persons instrumental in the

student's observation.

Observe the students at the exploration site.

.

Let the employer feel that he is making a significant contribution td the education

of thesthltudents.

I'

d

CtiOR1411411tfORS r."" _

Due to the fact that the project covers such a latte4eCitcraPhical area and that the explora-

tion/observation.opportunities ar'a.offered to-eighth and ninth glade students (a dotal of 2,176

a.
is



Sample 7 Continued

students) from ten school districts, three full-time summer coordinators were hired. The area
was divided according to location and population into the following areas.

One full-time summer coordinator from Warsaw to coordinate:

A. Warsaw
B. Lincoln,
C. Cole Cai-;-ip
D. Green Ridge

181
85

7106
81

435 students ( approkimatelY)

One full-time summer coordinator from Marshall to coordinate:

A. Marshall
B. Hughesville
C. La Monte

426
75
65

*566 students (approximately)

One full-time coordinator hired in Sedalia to help coordinate: (This person would work
with full-time Exploration/Observation Specialist, Judy Kuhlman.) fir.

A. Sedalia No. 200' 936
B. Sacred Heart \ 61

Smithton 99

1096 students (approximately)

In addition to this
,t a part-time secretary to help with mailing information and student

..

tabulation that is necessary was hired.

Qualifications and considerations for Summer Work Observation Coordinators that were
hired included:

1. Educational training
2. Educational experience
3. Community resource contacts

Each coordinator will keep a visitation log as seen on the fotowirj page. This will aid
the coordinators in keeping records and information dUring the summer.

365 .
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Staff Member

Sample 8

VISITATION SCHEDULE

DATE
BUSINESS OR

INDUSTRY
MILEAGE

CONTACT

PERSON

INFORMATION GATHOED AND/
OR STUDENTS VISIT VD $

.

.

,

4 s'

.

.

.

J''

t

,

.

,

t

.

i

e

I

t.
1

.

.

. .

.

0
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te:



Sample 9

PROCEDURES

Student Sunie

Contacts were made with all ten area schools to arrange for time to surey all eighth and
ninth grade students. Scheduling was completed in March to survey the stu ents during the
first three weeks of April. The eight smaller schools were handled by surve ng each class
separately, working for a-class size of not over 50 and preferably 30 students er session. The
two larger schools were surveyed through a regular class that met all day and in ded all.
students in that grade.

The students were given a fifty minute orientation to the project including exampl
how field trips, group observation, and individual site observations are handled.

A film on career education entitled "The World of Work" that provides information on
various occupational clusters and their divisions was viewed and an explanation of the students'
responsibilitiers-Concerning transportation and returning information cards was given. At this
time, each student received a brochure explaining the Summer Work Obirvation Program and
their responsibilities. They were asked to relay this information to their parents. While being
briefed on the program, the students were asked to fill out Student Interest Survey cards.
These covered basic information about the student for contact purposes during the summer

1
arld-a ranked listing of the student's exploration career choices. (See Sample 10.)

o

Sample 10

SUMMER WORK OEISERVAT INTEREST FORM

SUMMER WORIOBSERV TION INTEREST FORM

Name School
ast.(First)

Home Address
treet or Box) (City)

Name of Parent or Guardian

Telephone Number Principal

Rp Code)

Do you plan on having a summer job this year? Yes No

If you know the place, please list the name and address.

11111'0L, 367
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Semple 10 Continued

In order of preference, list below those jobs you would..tionno visit.

2.
4 -

Air thilse cards, alphabetized and separated by wade level, were placed in portable files

according to the three ge raphic areas. Therefore, a coordinator has constant information

available on the students i the sc*ols they are working with.

Along with the portable files, a notebook was used to develop a MSS section of each

geographical area. A composite was made to show the area of interest according to the USOE

fifteen cluster arrangement. The first, second, and third choices were color-coded under each

student's name and phone number. These give each coordinator a quick idea of strong areas of

interest where numerous sites will be needed.

They are also utilized as a log where the coordinators keep track of which students have

been given an opportunity to attend observations.

e..

Sample 11

STUDENT PLACEMENT

As an observation site is developed, the coordinator instructs the secretary to pull the

card or cards of the students interested in that career exploration. The secretary then sends

a form letter to the student with the blank filled in appropriately for that observation.

Mailing is done at least one week prior to a bservation.

If this is a group observation on the sit , at the college, or a fie0 trip where more than

one person foom a particular school will be attending, a list of the iithgr students being.,

notified is added afthe bottom of the form.

Sample 12 is a copy of the form let. sent.
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Sample 12

FORM LETTER TO PARENTS
AND STUDENTS REGARDING OBSERVATION

State Fair Community College
Sedalia, Missouri 65301

Dear Parents and Student"

At thAllbse of the school year, you were given information concerning the work obser- .

vation component of the Career Education Project at State Fair Community College. As part
of the junior high component, we will be using job observations and field trips to involve
students in expefjen6es with their tentative career choices.

Summer 1975

On your stedent intent form, you indicated an interest in"being a/an
We have a program ready for you. On , wehve an observation for..
you at 4. You will be expected to provide your own
transportation .to this site and follow the hours as indicated by your supervisor. The number
of days Involved is inditated above. As you were informed during the orientation, you will not
receive any form of payment for your participation.

We have purchased liability,insuranc#40 cover participalts while they are on the site
observing.

Enclosed you will find a card for your convenience. Please verify whether you will be
able to participate in this area and return it to us as soon as possible:

We are working tov4rd involving as many students as possible in three hands-on expe-
riences. Your cooperatiob in this project is genuinely appreciated.

Feel free to call us if you have any questions at 826-7100, extension 48:4'":'

Sincerely,

ma
Enclosure

Judy Rae Kuhlman
Exploration/Observation
Specialist

ab

Enclosed in each letter is a card for the students to return indicating whether they plan, to
attend the observation. This information is used to reach a total number for bus arrangementt,;
room size, eating faCIlities, ete. ,

369

44



Sample 12 Continued 4'

A sample of the card follows. You will note it is self addressed on the front and postage
is paid.

Back .of,

Card

"NO

4

Front of

Card

1. Yes, I will be Wein attend the ollkervation.

2. No, I will not be able to attend the observation.

3, I will not be able to attend this observation but would like to
be rescriedtiled.

\4.
Other comments

Name Observation

First Class 2/,'
Permit No. 289
Sedalia, MO. 65301

BUSINESS REPLY MAIL
No Postage Stamp Necessary If Mailed in the United States

Postage Will Be Paid By

State Fair Community College
1900 aarendon ROad
Sedalia, MO 65301

Attention: Judy Kuhlman
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.1,11 Sample 13

FOLLOW -UP /PROCEDURES STUDENT EVALUATION

As the coordinators visit/each site to check on the students' progress, the participant is given a follow-
up card. The card is self-addressed and postage paid so a student may mail in the reply if there is not time
available to fill it out while the coordinator is visiting. A record will be kept by each coordinator of their
placements and returned follow-up cards. If the initial card is not returned, a, second card will be sent ex-
plaining the need for receiving this information. If a response is not received, a,telephone call will be made
to complete the card. This procedure eliminates a follow-up in each school in September to compile data.
From this information, a chart is compiled indicating how many*udents were contracted, participated, and
changed some type of further plans after this experience.

A sample card used for an in- school survey of the eight school's ninth graders that were involved in
the project last year follows.

Back
of
Card

Front
of
Card

NAME SCHOOL

GRADE OBSERVATION SITE

OCCUPATION YOU OBSERVED

How many days did you attend?

1 2' 3 4 5

Did you learn anything new from this experience? Yes No

Did youoxperience with this occupation change your opinion of whether you would
like to do this work? Yes No

Was this your 1st 2nd or 3rd choice for exploration?

First Class
Permit No. 289
Sedalia, MO 65301

BUSINESS REPLY MAIL
No Postage Stamp Necessary if Mailed in the United States

Postage Will Be Paid By

State Fair Community College
1900 Clarendon Road
Sedalia, MO 65301

Attention: Judy Kuhlman
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AREA VOCATI
STUDENTS I,

. Indian Valley Vocational" enter
Lions Road
Sandwich, Illinois 60548
(8i 786-3761

Circumstances

41
AL CENTER SERVES

RURAL ILLINOIS

Indian Valley Vocational Center is a fairly typical area facility that serves twelve local sichool
districts. The districts themselves also typify many rural situations. For example, one of the
twelve districts is Somonauk, which is theracterized try the following represerhativestatistics:

1. no cities of 15,000 populationor more located in county,

2. 25 mileslo the nearest city of 25,000 or more,

3.' community population of 1,200,

10 -12

4. agriculture is the predominant industry of the region, and

5. emplOyment opporturiities foc.high school graduates within 'community distance are

locally assessed as "good." gs

Somonauk, along with eleven other adjacent school districts , realitt that more vocational'
programs were needed by the students than any one of the twelve could ffer gone. Together they

were able to establish a vocational center that offers a full prooram of vocational cpurses.

Objectives

The Center provides courses of study designed to prepare stude is for specifi entry level

occupations in chosen career fields. The Center administration and s aff assist stilde ts in reaching
decisions concerning their vocational goals.

Linkages/Participants

The twelve participating school distriCts are:

Paw Paw
Earlville
Shabbona
Yorkville
Waterman
Hinckley-Big Rock

Plano
Leland
Newark
Screna
Sandwich
Somonauk
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Process

.
ADMJ 0 N H OW TO APPLY-

1. Contact your guidance counselor\ .

He/She: ,
0 i

A. Can supply yowl With additional information about available care

B. Will help you inter. ret your qualifications:

Co, Will furnish- youith an application.
.9.,,,. '-

Complete the appliCation,, :

3. RetUrri th'e application to yobr -guidanc'e counselor.

ATTENDANCE

r
opportuni

.6

'Each student must be enrolled ihitheir hoMe high schoolapfibr to beingadmitted to the
Yocational Center. .

...

DAILY'SCI-tEDULE
.

Students speRd part of each school dat at theilocationalialitr pursuing their chosen
vocational program. The remainder of the day will be spent at theirhome high.scliool, pursuing
their academic subjects.

CREDITCERTIFICATEbIPLQMA

.The,student's local high school will award the Credits .fOr cOurses,successlly completed at the
Vocational Center. Two credits will be given for each year:obacCessfully,completed course work

\a1 the Center.. A vocational certificate,will be awarded to students successfUlly completing a voca-
tional,program. The student's hoine high school will giant a clfpliarna When theatutlent has con
Pleted his home high school's graduation requirements. r. '

TRANSPORTATION
/ . (

4i e ,1 '

All high school students Will, be transported to and,from.the Vocational Center by schOol bus. A

The 'use'of private automobile will be restricted to certain exceptional cases as agreed upon by the
director/ef the Vocational Center and principal of the home high school.

cosi)

.there is no direct cost .to the student except fodake-home projects and tool deposits.

JOB PLACEMENT
4 T

.

Upon complet of the program, with the recommendation of the instructor, and an expressed
des, re to enter the world of work, the Vocational Center staff will assist the student in job placement.

373



POST, HIGH SCHOOL OUCATION

Vaeidus technical schools and colleges are available to students that tyish to purgue advanced
training after ctinipletion, of the Propiram4at the Center and graduation from high school. .

COURSES.40
, .

f.
Auto Body Repair

This course provides training in refinishing motor vehicle bodies, inalud g realignment of the

chassis, reconstruction f components and r pinting torestore vehicieS to t eir original condition.
Training in the use of special alignment mac ines is also included. Gradua s usual,ly start as helpers,

byt OithadditiOnal experience can qualify body repairmen.
1 .,

01
e

,,Power and Transportation
.?p . 8. #

s This ,is a onelyear introductory course thatpreceeds the second year study in Automotive
Mechanic, Aerospace/Aviation, and Agriculture Machine Oc'dupetiOns. Classroom And "hands on"
training will be conducted on automobile, light aircraft and diesel engines. This, course is only open

to juniors..

fi

Automotive Mechanics

.. -
The leer-1041g experiences are concerned with the components of the'vehicle, *eluding engine,

power transmission, steering, brakes, and electrical systems. Includgd is training in the useiof diag-
nostic and testing equipment and tools-used in the repair process of automobiles. This course is
open to seniors only.

AtrospaceAviation

The classroom and shop experienfies are concerned .with the inspection, repair, servicing, and
overhauling of airplane parts includingingines, instruments, airframes, fuel and oil tanks, control
cables,, and hydraulic 'units. Learning the use of technical manuals and various kinds of testing
equipment is also emphasized. This course is open to seniors

Agriculture Machine Occupations

This.catIrse is a combination of subject matter and experiences designed to develop in pupils
the abilities to (1) recognize and identify tj fundamentarprinciples of selection, operation, service
maintenance, repair, and safety in agricultural powereligines,.electricity, and hydraulics and (2)
plan, service, assemble, adjust, operate; and repair farfn machinery. Special emphgis will be placed
on hydraulics and diesel. This jourse is open to Seniors'only.

0

Building Trades

The building trades course is designed to teach marketable co
aspects of training are accwplished by constructing a hone and r
The Student receives instfuction and experience in house:layout, c
framing', roofing, finish carpentry, drywall application, parritciAgifloor covering and o0er re1

1 areas. 'Emphasized, in instructiori'arc the care and use offhlfid and power tools, equic,nt, an
materials; and drafting, blueprint readir,i0pplied mathematics,and material estimating.

I

truction skills. 'The practical
odeling existing StuructUres.

ncrexe work, Masonry, house
ted
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Machine Trades

Specialized classroom and shop experiences are concerned with all aspects of shalt metal
parts: Inktruction involves making computations relating to work dimensions, tooling, feeds, and
speeds of machining. Also emphasized are: work On the bench and on lathes, shapers, milling
machines, grinders. and drills.

Welding .

Specialized classroom and shop ex riences are concerned with all types of metal welding:
brazing, and frame cutting. I st on emphasizes Properties of metals, blueprint reading, electrical
prin4les, Welding syrQbols, d mechanical drawing.

Printing (Graphic Arts)

This count'e involves class and laboratory work in printing with emphasis on offset, photography,
platemaking, press work and binding operations.

Residential artd Industrial Wiring

Classroom and shop experiences are concerned with the layout, assembly, installation,
andmaintenance of electrical fixtures, apparatus, and wiring used in electrical systems. Instr on
is providedin the reading, interpretation, and industrial wiring based on controlling electrical codes.

1 . ( (
, -i

Electronics r .7')

,The course teaches the student the functions of how electricity performs in a circuits how to
trouble shoot and repair electronic circuits and how to build their own electronic deviceand use
electronic test equipment. Students also repair and ,build thirr own electronic projects. ,cwn

)Drafting x -,-
r .

%., i 0 -. w ii)r
- , e

r
The drafting program is designed to,proVide preparation for entry into drafing or a relat

acupation. !_ T

in theBath engineering and architectural drafting will be offered with the 'Student $ecializi
area of his choice.

Helth Occupat'ons

I, . This cilurse will emphasize pre-nursing and related occupation skills through classroom and
practical e4prience. Basic hospital skills are learned as well as body structure and function, nutri-
tion, basic microbiology, etc. Six weeks of Vinical experience will be givehrn the various depart-

..
ments of a hospital. f t

4

4-

Food Service and Preparation- '

it.
This, course will provide experiences in a wide variety of occupations available in the commercial

foods ana hospitality industry. This may be either a one or two year program with the first year
stressing the techniques of preparheig and serving food, and health and sanitation. For thoSe students
interested in working as hosts and hostesses, cooking assistants, cashiers, or waiters and waitresses,

. 375
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one year may be sufficient. The second year program at the Center will itnclude advanced food
preparation and manager skilltand techniques.

Production Sewing and Textile Fabrication

The classroom and laboratory experiences are concerned with all aspects of the fabrication of
teXtites and kindred mtierialS1 Instruction emphasizes the f4brication and repair of garments con-
structMlof cottbn1,400l, synth6tic fibers, or fur; white goods, such 6 sheets and pillowcases; and
furnishi gs, such, s slipcovers, drapes, and curtains.

4 Business Education 1
A

This course is,designed for practical application of previously learned skills and knowledge while
acquiring new skills and knowledge in a simulitedoffice environrent. Students will gain expefience
in the areas of: reCeptiOnist, clerical, duplicating, private secretary, transcribing, addressing and
mailing, business machines, data processing, stenography, and a4bunting.

Marketing and ManageMent

The course will include the study of advertising, sales sOls, business procedures, projects and
activities related to expeOnces'expected and realized 9n the job: These experiences should prefpare
the studint for job entry level positions in the field of business, marketing and rnangement occup,a-
tiOrls.

1

Child rCare Attendant

1This course includespreparation through classroom work and actual training at the Center with
preschool children, for various kinds of employment related to the child Ore nters and young '

-i children, ,e.g., assisting directors of child care day centeriOr nursery schools, a sistindwith activities ,
L.-- on playgrounds and in recreation centers, and caring for children in homes and in such public places
v as stores, playgrounds, recreation centers, and transportation terminals. > a .

Ornamental Horticulture and Landscaping .' Al'
4 . i\i, :

.

Thestudent will study organized subject matter hick is concerned with Rrinciples
,
and pnactces

involved in field or greenhouse production of flowers a the arrangemot of s4ch flavvers-fo orna-
mental purposes. Also studied will be subject matter which isaconcecned w1-4 the principles and
practices involved in locating, planting; and maintaining turf,.0ents,,hh,rtt s,.or'devices for the bek-
tification of grounds. N.... `t

le. t
.

Human ResourcesIndividualized Development .. \.,' , . i .
A work sample test will be administered at theCentei tolll incoming Nandicappedstudents

and laborbtory Work will be given at varidus work tatiotis inAhe !lumen: Resource shop: After their \
talents and needs are.asseSsed, a determination will be made for placement in one at the Center's°.-1, '

from the training, he will turn to the Human ResourcesIndividualized 'Development laboratory
programs. If, after reasOn;ble Aposure to an; occupational pre

zogremi.the

student is unable to br,enefi

for further skill, educational and social reinforcement before assignn*rkto a,clifferentoccupational °
program, cooperative training or-ThcOpen Door,Sheltered Workshop for training in a4heltered
work environment. ,.

1;



OPPORTUNITIES
(

(
' . . -

The successful completion of most of these recommended curriculum may prepare the student
for any or all of the following avenues of entry into the adult world of work 1,

(`` 1. Admission to most colleges and universities

2. Very high eligibility toward a trade apprenticeship in industry

3. Very higti eligibility toward a techniciA's rating in tniArmed Services

.

4. Successful job entry level employment in a skilled in busiprs or inci4.1,troy
.., 4

Admission to most junior colleges ,in the State of Illinois '
o

,

2.--
.1'ttf,'?

ii,
6. Admission to a private business, trade OF technical school.,

',. 7. Admission to a sheltered wort environment,
t

Is"

h
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'`JOB FAIR".DRAWS STATEWIDE REPRESENTATIVES

DekVis Thomsen, GuidanCtCouriwlor
Sumner High School
Sumner, Iowa 50674

( (515) 224-3341

CirctiMstances

9-12

Each year t1:4 Student CounCil has helped coordinate a special "Issue Day" or "Mini Course
Day." This year to council was slow in establishing aprogram so the guidance counselor suggested

t'e

V
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-N___,

.

the school host a Job Fair which would involve employers from the local area, as well as school and

co)lege representatives. . .

Objectives

The purpose of "JOb Fair" was to help acquaint the student body (grades 9-212), with some of
the many career opportunities ancLoptions avatlable to.them, by giving them a chance to visit' directly

'with employers and school/college representativei The "Job Fair" was conducted in much the same
mantle') as a College Day or College Night except that many potential employers from the surrounding
area were also qn hand. Businesses and colleges sent representatives io participate. The only cost to
the school was postage for mailing invitations.

Lipkages/Participants /

.Thirty businesses and schools from around the state (see Sample 3).

Outcomes

Student reaction to the Job Fair was enthusiastic. Survey reqults shoaled they would like to be

scheduled on a yearly basis with more occupations represented. Businesses and colleges indicated
more programs like this should be held-atother schools. See letter of invitation, rationale ("Career
Planning"), list of participants, and program schedule on the following pages.

Peoblems

The only problem posed by Our .rob Fair was a complaint from some faculty members that the
'event was too unstructured and students had too much freedom, although students did not mis-
behave and there were no incidents. Also, a small percentage of students vieged, the "Job Fair"'as
an opportunity to skip school.

Samplessee following pages.

CAREER
EMPHASIS LINKAGES

...
SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS

.

PLACEMENT

Agriculturlrehlatural Business & Advisory & Career Planning

Resources Industry Consulting
Business & Office Labor Employment
Construction Government Information
Environmental Agencies Speakers ...
Cohtrol Postsecondary Career Day

Health Education
Manufacturing
Marketing &
Distribution

.

Public Service
. ,

4
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Sample 1

kETTER 04) INVITATION TO PARTICIPATE IN JOB FAIR

*ft Dear

The Sumner High School Student Council is planning a "Job Fair" for the afternoon of
March 30, 1'977, and Would appreciate it if you would help make it possible for your

to be represented.
, .
.

)We are hoping to have represgntatives of 25-30 northeast Iowa businesses, companies, the
armed forces, vocational-technical schools, cSolleges and universities available from 12;.30-
3:30 to talk to interested students.

The purpose of our "Job Fair" is to help acquaint our student body with the career oppor-
tunities and options available to them. By becoming npre knowledgeable of the career educa-
tional programs and employment possibilities, we hope to expand our student's career aware-
ness. The site of this "Job Fair" will be the Sumner High School gymnasium and student
center. .The various representatives will be assigned areas in the gym, student center and some
classr6oms where they may display information and visit with students. Our entire students
body will participate.

We are looking forward to hearing your response to our invitation and are hoping you will be
able to reserve the afternoon of March 30 fOr a public service visit to Sumner High School.
We need your help for a successful "Job Fair." If you have questions'about this request,
please call me at (515) 224-3341.

V

To: Dennis Thomsen
Guidance Counselor
Sumner High School
Sumner, Iowa 50674,

Sincerely yours,

Dennis Thomsen
Guidance Counselor/Council Advisor
Sumner High School
Sumner, Iowa 50674

We will be able to participate in your Job Fair. Our repcesentative will be available
from 12:30-3:30. t
Sorry, but we won't be able to participate.

Signed

Organization

0
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Sample 2

GUIDELINES FOR REPRESENTATIVES

GUIDANCE @FFICE
SUMNER HIGH SCHOOL

CAREER PLANNING

One of the most important decisions a person has to make in his life is his choice of a life's work. Basic-
allyp we all must have a job in order to earn money that will provide the necessities of life for us and our families.
Also important is the personal satisfaction that one can gain from' having a career that is enjoyable and suited to
his abilities and interests. Careful planqing and preparation are necessary as one prepares to take his place in

the world of work.

Students Planning to Attend College, Vocational/Technical School, Community College

No one would think of purchasing a car sight unseen, or of'taking a gamble of selecting their spouse (wife
or husband) via a blind date. So why gamble when it comes to selecting a college. There are more than 2,000
Colleges and universities in the United States today, each of them Onique and each with what seems a different
personality. Choosing a college and be difficult and your selection.of a college will depend largely on the num-
ber of criteria you employ in narrowing down your choice of schools. It is hoped4the following list will aid you
in making a somewhat systematic evaluation of the schools and colleges you are considering. Remember, before
ever making a choice of schools, it would be wise to personally visit the campus.

Questions for school representatives ancedmissions counselors

1. Is your school a private or state supported institution?
2. What is the student body like?
3. What sort of reputation does your school have?
4. Where is the school located? (HoKv far do 1 want to go from home?) ,.

5. What is the community like? (Size-of town, etc.)
6. Does the college offer an adequate program in the specific field ihwhich you are interested?
7. Is the program in which I'm interested in recognized by various accrediting agencies?
8. What are the gradultion requirements?
Q. What is the yearly tuition at the school?

10. How much will room and board cost?
11. What are the dormitories like and how old are they?
12. What are the entrance requirements?
13. Do I need any admissions tests to be accepted?
14. What is the application procedure? Are there deadlines? When should I apply?
15. What is the total estimated cost to attend your school, including room and board?
16. What kind of financial aid and schorships are available at your school and how does one qualify for them?

17. Are there any part-time employment opportunities available? .

18. What percent of your students receive financial aid?
19. Are students permitted to have automobiles?
20. What are the dining facilities like?
21. How many students are housed in each room in the dorms?
22. Does the school permit students to pay tuition in installments and are loan services provided?

23. Is there a gultlance center with qualified personnel to aid students with problems?
24. Where do students study? Are areas provided?
25. Does the school operate a job placement center?
26. What percent of the graduates are placed each year?
27. What is thesocial life at the school?
Is. What type of recreational facilities are available?
29. What kind of fraternaties and sororities are available?
30. Is the school's social life expensive?
31. What are the schools physic education requirements, Englishequirements, science and math require-

ments?

C-
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Semple 2 7,Contiffued

32. What high school subjects should I be taking if I'm planning tb go into field or area ?f
33. What is the studentteacher ratio? ty

34. In what intercollegiate athletics does the college participate?
'35. How extensive A itgraiiiural program is there?

Questions for eepresentatives of businesses, companies, the military services

1. Do you or would you hire people with less than a high school education?
2. What different types of jobs are available in your business?
3. What chance does a high school graduate have of getting a position with your company?
4. Do most of the positions within your company require' special training?
5. Does your company provide on the job training or special schooling for employees?
6. Where would you recommend a person get necessary training for a position with your corfipany or a

..similar company?
7. What kind .of fringe benefits can employees expect? (hospital-dental, vacation, sick leave, overtime, etc.)
8. When is thethest time to apply?
9. What is the average wage of employees?

10. What are the opportunities for advancement?
11. Are there any opportunities in your organization for people with a college degree?
12. What high school subjects would be helpful for someone hoping to get employment with this type of

organization?
13. What opportunities are there for women?
14. Are women and men on the same salary schedule?
15. What are some of the advantages of this particular occupation? Some of the disadvantages?
16. What do people in this occupation dolwhat is the daily routine like)?

S
Sample 3

JOB FAIR PARTICIPATING SCHOOLS & BUSINESSES

Businesses & Companies

1. Butler County Rural Electric Cooperative, Allison, Iowa
2. Farmers Butter & Dairy Cooperative, Fredericksburg, Iowa
3., Koehring Bantam Division, Waverly, Iowa
4. Iowa Conservation Commission, Waverly Office
5. People Natural Gas, Sumner, Iowa
6. John Deere Tractor Works, Waterloo, Iowa
7. Larry & Lavern Lampe Masonry Contractors, Inc., Sumner, Iowa
8. Iowa Highway Patrol,,Hampton, Iowa
9. U.S. Navy Recruiter, Waterloo, Iowa

10. U.S. Army Recruiter, Waterloo, Iowa
11. 4S. Marines Recruiter, Waterloo, Iowa
12. U.S. Air Force Recruiter, Waterloo, Iowa
13. U.S. Army Reserve, 404th Signal Co., Waterloo, Iowa
14. First National Bank, Sumner, Iowa
15. Sumner Hospital /Hillcrest Nursing Home, Sumner, Iowa
16. DeHaven & Kroeger Implement Inc., Sumner, Iowa

Colleges and Universities (4-years)

1. University of Northern Iowa, Cedar Falls, Iowa
2. Wartburg College, Waverly, Iowa
3. University of Dubuque, Dubuque, Iowa

4. Upper low'a University, Fayette, Iowa
5. Luther College, Decorah, Iowa
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. Sample 3 Continued

Community Colleges and Vocational /Technical Schools (2 years or less)

1. Area Vocational-Technical School, Calmar, Iowa
2. Hawkey() Institute of Technology
3. North Iowa Area Community College, Mason City, Iowa
4. Ellsworth Community College, Iowa F,alls, Iowa
5. Waldorf College, Forest City, Iowa
6. Hamilton Business College, Mason City, Iowa
7. Spencer School of Business, Spencer, Iowa
S. Allen Memorial Hospital Lutheran School of Nursing, Waterloo, 'Iowa

9. Young School of Beauty (Cosmetology), Waterloo, Iowa,

Sample 4

1977 JOB FAIR PROGRAM

In the Past you've had Mini-Course Day, Issues Day, and World of Work Day. This year the Sumner High
School Student Council is bringing yov% littletifferent day"JOB FAIR 77."

What is this JOB FAIR? Chances are you won't get a job just by participating in this afternoon program,
but you may come away with some new ideas about the opportunities available to -you. If you are like most
people, you are concerned aboutyour.future, Today you *II have the chance to do something about planning
for your future. Representatives p 4 some 30 Northeast Iowa busfri ses and schools have made themselves avail-

able to answer your questions,an rovide you with information. .
o -`,

The Student Council Challenges YOU to make this afternoon worthwhil and profitable! Unlike other
issues days you have no schedule to follow' After an opening address in the a itorium, you will be free to talk
to the representatives of your choice. Now is your chance to plan ahead. Find out what the admistions require-
me.n.tt are for a pkticular college or see if a particular training program leads to a real job. Find out what the
chances are of working for Deere's, if the military has a need for mechanics, or what kind of opportunities await

you in the banking world.

12:41-1:00 in Auditorium Jack Fistler, Wartburg College . .. What Next?

1:00-3:15 min Student Center Job Fair, See Listing of Representatives and Questions on Attached
and Gymnasium Page

1:00-3:15 in Rooms 122 and
124

in Auditorium

"The Film Schedule

Room 122

1:10 Jobs and InterviewsGetting Started
1:30 Careers in Agri-Business
1:45 Mechanical CareersInsights on what

makes a mechanic tick.
2:00 Careers in the Building Trades .

2:35 Is-a Career in Business for You?

3:15-3:41

Th

Films on Careers and Opportunities"

Sumner Hip School award winning Jazz Band
eta

Room 124

1:10 Women's Prejudice Film
1:35 The JON/ of Achievement -
1:55 Your Job - Applying for It
2:20 Is a Career in ftadio or TV for You?
2:40 Is a Career in the Professions for You?
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HUSKY OIL SUMMER SCHOOL AND WORK PROGRAM

Husky.Oil Company
C. R. Rice, Manager, Employee Relations
P. 0. Box 380
Cody, Wyoming 82414
(307) 587-4711

Objectives

10 -12

13-14

-gs

The major objective of the dual program is to' give the participating students a broad view of
the free enterprise system by providing them with a good over-all picture of the business world, its
ramifications, the part it plays in the community and the country as a whole, and a realization of
the influence government agencies have on the way business conducts its affairs.

Additional objectives of the program are to:

1.. Provide the high school or beginning college student with a broad orientation and exposure
to the career opportunities in the business world, through the classroom presentations.

2. Bridge the gap between the theory received in the educational institutions and its prac-
tical application in the business world.

3. Provide participating educatipnal institutions an opportunity to evaluate the needs of
business.

4. Aid the student in resisting/some of the negative national youth attitudes concerning the
free enterprise systeni which has made our country so great.

5. Train the students in good working habits through the Diversified Occupation training, or
actual work experience, and instill in them the desire to give an employer an honest day's
effort. This portion of the program gives the student an opportunity to see what is actually
being accomplished' in the area where assigned, and coupled with the classroom exposure,
provides a basis for the interdepartmental relationsFes found in business and industry.

The major objective of "Introduction to Business" is to provide junior and senior high school
students with an overall orientation in America's free-enterprise system as seen through the eyes of
the oil industry.

The number of students selected to participate in both phases of the program has been governed
by Husky's requirements for seasonal and vacation relief. In the first year they had eight students;
in 1972, they had nine; and in 1973, twenty. In 1974, five local business firms each sponsored one
student employee and more jobs were made available in the Husky organization. They had nine
girls and eleven boys. The 1975 class was made up of six boys and fourteentirls, the 1976 class of
six boys and fifteen girls, and in 1977, they had eight boys and twelve girls. The number has re-
mained rather constant because of the limitation of available jobs.

383

39.7



At Husky, the Program Coordinator determines the number of students that can be gainfully
employed. There are no "make work" jobsas they would defeat the purpose of the program:

Rather than selecting students by high academic grade averages, he looks for students who are
regarded as thought leaders,_ inclined toward a business career, and who are planning to go on to
college. He receives a list of prospective employees from the high school and interviews them to
determine that they meet Husky's qualifications are seriously interested, would be satisfied with
the available work and wages, and would be able to participate during the entire eleven-week pro-

gram.

Linkages/Participants

Cody Public School District.
Northwest Community College, Powell, Wyoming.

Process

Husky Oil Company has a Summer School and Work Program at its Cody, Wyoming office
which provides high school students with summer employment and, at the same time, gives them
the opportunity to leaim of business from those who are responsible for all of the functions of a
major corporation.

Husky has developed a special course called "Introduction to Business" in which thirty-one
company and other business volunteers give the students a practical introduction to all of the career
opportunities available4the oil industry.

Because of the cooperation of the local communitysollege and high school, each participating
student receives college and high school credits for successful completion of the course.

Having seen the success of its Cody effort, Husky has started this program in five other company
locations and is trying to increase the size of its classes by having other businesses participate.

In the summer of 1971, Husky Oil Company established a Summer School and Work Program
for high-school-age summer employees at its Cody, Wyoming offices. While Husky has some 2,600
employees located in various offices throughout the United States and Canada, there are 246 full-
time employees at the Cody corporate office. The company, with the cooperation of Northwest
Community College of Powell, Wyoming, and Cody High School, created a two-phase, on-the-job
training program providing students with summer employment and exposing them to the career op-
portunities in the oil industry through a special course entitled "Introduction to Business."

At the general offices in Cody, Wyoming, approximately 400 employees work at a variety of
.

occupations. Paramount at this location are the centralized accounting, confuter, and credit depart-
ments. Operations of the diversified company require many different talents for refining, explora-
tion, production, marketing, finance, accounting, planning and economics, puchasing, credit, employee
relations, computer systems, legal matters, and other technical and administrative needs.

During the 1971-72 school year, Cody Junior High School organized a Career Orientation and
Exploration Program which allowed ninth grade students to observe occupations and careers of
interest to them. One hundred and fifty local citizens, representing 105 different occupations,
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volunteered their services as "resource faculty members," presenting an orientation on economic
and occupational preparation. All ninth grade students leatiled about the economic and industrial
system by which goods and services are produced and distributed. A major objective was to give the
student exposure to the full range of occupational choicisi,which would be available at a later point
and knowledge of the relative advantages and the requi ements of each.

A Husky Vice President, who has been involvedin program efforts with the community college,
was charged with development and implementatiof the program. He quickly arranged a meeting
between the President and Distributive Education Direct& of the Community College, the Cody High
School Principal and Guidance Counselor, and the Husky Office Manager for Cody.

Through subsequent meetings with the educators, it was agreed that Husky would develop a
two-phase program to give students a broad orientation and exposure to career opportunities in the
business world and that this program would bridge the gap between the theory received in,the educa-
tional institutions and its practical application in the business world.

Husky became responsible for offering suitable employment and on-the-job training for the
Distributive Education part of the program. For the classroom portion, it provided the program
direction, meeting facilities, the course outline, a company coordinator,'and the instructors.

The schools agreed to establish guidelines and to specify the academic and Distributive Educa-
tion requirements for college and high school credits to be earned by participating students. Each
school also offered the services of an individual from its professional staff to work directly with the
coordinator; to help him with instructional training suggestions; audit classes; review Distributive
Education work training; and to conduct the final examination which would qualify students for
academic credit.

The Husky Office Manager became the over-all Program Coordinator, responsible for develop-
ing the course the class schedule, recruiting instructors and organizing the student work program.

Outcomes

On-the-job training, with pay, is provided in the following departments: Control Accounting,
Cashier Section, Machine Accounting, Production, and Office Services. For the first summer, the
students were rotated through the various work sections to allow maximum exposure to various jobs
and work experience. During the final program evaluation, however, it was decided that it would
be better for Husky and the students to have each student remain at a certain job for the full time.
This has been the practice since.

The school-work program is a cooperative effort of business and industry, local high schools,
and institutions of higher education such as universities, colleges and junior colleges. Each plays an
important part in the program.

Business and industry is the sponsoring organization, and a firm or group of firms in consort
provides the direction, meeting facilities, class outline, a coordinator, and instructors for the academic
or classroom, ortion of the program. The business firms also provide suitable employment and on-
the-job training for the Diversified Occupational (D.O.) part of the program.

The institutions of higher learning establish guidelines and aid in specifying the academic and
D.O. requirements for college credits to be earned by participating students. Each institution should
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provide an individual, generally the Director of Occurrationdl Education, to work directly With the
coordinator, helping him through instructional training suggestions, auditing of classes, reviewing
D.O. work training, and conducting filial examinations.

This year the program consists of a schedule of.classes held from 7:00 a.m. to 8:00 a.m., Monday
through Friday of each week, for approximately an eleven week period. This poFtion of the program
is separate and distinct from the work program, and students receive no pay for class time.

The work program provides business and industry with needed seasonal personnel and students
with gainful summer employment. A normal (46hour) work week is expected of each student.

Three college credit hours are allowed for the academic course, entilled "Introduction to
Business," consisting of approximately sixty class and tour hours. Two credit hours are also gam"
for the D.O. work program. Regular written examinations are conducted by the sponsoring educa-
tional institution, to qualify the students 'for academic credits.

The various lectures and instructors in the program hold a wide variety of scholastic credentials;
i.e., B.S., M.S., C.P.A., B.S. in chemical engineering, M.B.A. in marketing, M.S. in geology, LL.B. and
Juris Doctorate in law, B.S. in mechanical and petroleum engineering, and B.S. and M.B.S. in econom-
ics. Subject matter covered: oil and gas geology; oil well drilling, logging, and stimulation; oil refinery
operation, management, and quality control; fundamentals of marketing, supply and distribution;
modern personnel practices and employment procedures; general credit procedures and policies;
accounting's role in business; computer management and operations; operational research and long-
range planning; antitrust problems in business; philosophy Of management and organization concepts;
and role of the chairman of The board in multi-co corporation. Diversified instructors were
also brought from the Company's Denver and Cal fices. Outside instructors from the high
school, American Telephone and Telegraph, Mount .ell, and Nielson Enterprises also participate
in-providing a well-rounded program.

Millions of dollars in facilities plus the valuable human resources afforded by Husky Oil Company
became accessible to the students in the program. These excellent, modern facilities and resources
were beyond the budgets of the schools, especially considering the expertise of the resource faculty.
Creative, innovative thinking in this direction on the part of the administration and faculty of industry
and the educational institution helped develop and implement an educational program for the students
that will lead to a better community for all.

Mr. C. R. Rice, Manager, Employee Relations, of the Husky Oil Co., states that since 1974, "We
have made adjustments each year as suggested by our experience and comments of the students. We
have added several subjects and instructors and reduced the emphasis on the technicalities of the oil
business. Our only real disappointment is that we are not able to handle as large a number of students
as we would like."

SamplesSample outlines from "Introduction to Business" follow.

(The preceding material is taken from a booklet printed by the Husky Oil Company, which includes
the reprint of an article by M. Dale Ensign, "Industry-Education Cooperation," Business Education
Forum, October 1972, and'a brochure prepared by the Chamber of Commerce of the U.S., The
Urban Strategy Center, "Urban Strategy Center Case Study 4," 1974.)
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* Groups
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Study ..
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Environment
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Relations
i
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. Part Time

.

Sample 1

MANAGEMENT OF A REFINERY

W. T. War

June 2, 1976

I. Refinery Management

A. 04rall objective in refining
B. tiepartments- involved in achieving objective

*11. Relation of Studies and Courses to the Refiffery Organization

III. Methods JJsed in Effective Manageme4

IV. Manage for a Profit

A. The free enterprise
B. Supply and demand
C. Government

V. Refinery Balances

A. Material
B. Economics

VI. Questions and Discussions
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Sample 2
v

THE FUNCTION OF PURCHASING
Cain

,June 7, 1976
9

L Explanation of what purChasing's function is in corporate business in ttie past and today,

jl . Filrih"Purchasing As a Career'

III. Chart No. 1.1:)rchasingThis chart lists some of the activities involved in purchasing.

IV. Chart No. 2-8.0.0. (Ecdnomic Order Quantity) ,

V. Ch'art No. 3Quantity AnalysisDiscussion of quantity of one of the items on the hart&
out for analysis of savings based on larger quantity at less price.

V I Explanation,of Value Analysis

V.II. Chart No:4NegotiationSurnmary'of what negotiation As and is now. With the help
of the chart will show buyer and seller position in negotiations.

Chart No. 5Autom6bile (part of negotiation)

VIII. The Price is flight or C.A.P: (Cost Awareness Program)

Sample 3

INTER-CITY COMMUNICATIONSPRESENT AND FUTURE
"THE HUSKY STORY"

R. E. Gier

June 18, 1976

A. Introduction,to the Bell System

1. Organization of the Bell System

a. Associated companies
b. Long Lines Department of AT&T
c. Brief discussion of the other subsidiary companies of the Bell System, i.e., Bell

Laboratories, Wetern Electric Co., Teletype Corporation and Sandia Corporation.

B. Movie"The Far Sound"

1. The movie covers communications from past to present time and discusses

channeling and switching concepts.
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''Sample 3 Continued

C. Inter-city Comirications

.1;

P

1.:

2:

Ggneral disCussion of bandwidth and multiplexing

Various types of private line services

a. PrivatAe line telephone'service
b. PriVate line teletypewriter service'
c.-PriVate line data services
d. Private line video services
e. Private line foreign exchange service

D. WATS

E. 44-Phone

F. PhonePoWerTime permitting

G. Husky elide Case

A

it1. A roximately 20 minutes-35m slide and tape'presentation on tow the Husky
1,Company used inter-city communications to solve a time problem

Future Communications

1. Brief discussion on:

a. Picturephone
b. Data-Phone 50
c. Digital. Network

Sample 4

PRINCIPLES OF MARKETING_

History of Marketing

1.* Early Trade

B. Definition of Marketing

1. Profit
2. Marketing Concept

Walter G. Brantz

'C. Marketing Functions

1. Buying
\\2. Selling
3. Transportation
4. Storage .

5. Packing (Packaging)
6. Standardizing and

Grading

8.
9.

10/
11.

Dividing
Financing
Risk Bearing
Recording
Gathering
Market
Information:
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STEP: A

B.'

F.

H.

EVE LQPM

A New. Computer
Application System
Is 'Suggested

A,Systems Study
Is Conducted

System Studies
Determine
Requirements

Prelimlnary
System -Is Seledted

Detail System
Is Designed

System
Development'
Phase

I mplem nt ion
Of Syst

System
Evaluation

T.& A COMMUTER APPLICATION
June..23, 1976.

.

..",
an'ager of systems has initial contact with manager

x
with request. They agree/he suggested application

. ,is wort% a thorough study. , .0.-,

If there is a current manual syste
,

/ different idiosyncraiies. this al
lem area. , ' ..

.e area
merit and

.
it is,docUrtiitted for all its
for a fre4 k at the prob-

A project team is formed. T
two or. three designs wh
mentt.

The field of syste
looked into

The ,sy§
sc.hedul

4111

The pro9tartis4te ^y vvriften and tested. Forms are designed
rand sent to the additional hardware (coMputer equip-

meet) odld be installed at this point.' User training
of ould be urider Alt,,lajo now

i,
The systertei 101,
iris aim* 'A the ne
puter vete elves approval

The prOfect tam has been disbande Any fulher changes to the
.:systertt*.11 be considered maintenance. wever, if proper design
was given to the problerrethe maintenanc will be minimal. This
step is never completed.

one, This system is,then

n are iinaWed. The timing

of testing. If there is a manual. syltam,
ompUter system. After the new atim-

room the user, it is considered open-

("` ll

mple 6

ACCOUNTING'S WE IN BUSINESS
E. W. Brrn

A Description of accounting.

B. Types of and the 4Arpose for, various
transactions to be recorded., -

Records of charg s, payments, pbrchases,
sales, inventorie , manufactured qbantities,
costs, expense payrolls, tax dollectect tax
paid, fre' t, insurance.

a.
Reports ovule operating results to thoie-;
responsible for directing the operation.

E.

°

.. Regulatory reports to City, County, State and Federal
Agentiesl . .-.

1. Inter4l
'
Revianue Service (IRS)

,'2. S§cu Exchange Commission (SEC)
3. Federal_ P er Commission (FPC) .

o. '4. Stireat o Land Management (BLM)
5. Federal Erierp Board (FEB')

Cost of Liying Council (CLC)
Envirdnniental Protection Agency (EPA)
Federal AviationAgency (FAA)

-4
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Sa4le,e
a.

F. 'iegul'ar and periodic reporting to management, shareholders, banks and investor's.

G. 'Management of cash for efficient utiliza ion and to assure ready availability as needed,

It ; Expanding nedi for professional cco ntants.

'Sample 7

THE PURPOSE AN-3-FUNCTION OF ADVERTISING
G. J. Nordmark

( July 2, 1976
dm*

I. introd ion

Jf. "We Create Smiles" dissolving slide presentation used in Hu.sky's 1976 Trade rairs for dealers

III. What is this business of advertising

A. Persuasive educational comrihunication aid

1. ''Productsnew and old
2. Ideas

B. Lowers consumer prices

1, Makes mass production profitable
2. LOWers unit cyst by encouraging mass merchandising

C. Encourages competi

Improves Standard of Living

IV. What advertising means to youa student, a young person and a citizen of the United.States of
America

A/ i
A. Helps maintain your freedor;) becauses*Without economic freedom other freedoms are easily

Nr diminished \ .

Helps afford jobs by enlarging the markeVlace

Permits a more comfortable life ,

V. Summary

A. Tire and service advertisements

B. Free Enterprise advertisements

C. Trade paper advertisements

- D. Radio commercials"When you're travelin' down the highway...."
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Table 7 Continued

VI. Communications

The two-way flow of information about work problems, d4artment planyod the need of
the employee to know "How am I doing?" See "Employee Bill of Rights.

VII. Labor Relations

Employee-employer relationship of people represented by a union.

Negotiation of labor contracts, grievance systems, arbitration arid other labor relations
functions.

VIII. Morale and Attitude Surveys

Determining employee viewpoints about the company, their jobs, their pay and other morale
factors having a bearing upon their work.

Reports and analysis to management as guide to action.

I X. Performance Reviews

A tool for two-way communications so an employee and his supervisor can reach a "meeting
of the minds" as to how the employee is doing his work and what the company expects of
hinor her.

X. Employee CoLinseling

Encouragement of management to recognize that employees have personal problems and to
offer assistance where appropriate.

XI. Employee Relations Policy

The preparation of Employee Relations policy on such matters as employee benefits, manage-
ment development, transfers, etc. Policy administration.

Sample 8

WHAT AND WHY OF EMPLOYEE BENEFITS
C. R. Rice

A company's employee benefit program is designed to provide its employees and their fa with
a broad base of coverage a inst conditions that may prevent, or interrupt, their regularIllWing
schedule, or cause a sudde and complete loss of earning ability during working years and to provide
a means or source of inco e at retirement.

A. What value would you place on the basic idea of employee benefits?

B. These were called "Fringe Benefits." Why?

A. What are these benefits" dir

Medical, hospital and surgical Sick leave
Group life insurance -Vacation



. Sample 8 Continued

Holidays
Long term disability

Retirement or Pension plan
Summer military camp pay
Workmen's Compensation
Unemployment corfipensation
Funeral leave

Jury and Witness duty
Tuition Aid
Savings plan
Temporary (short term) disability
Key man physicals
Severance pay
Moving expenses_

What do you believe are the most desirable to employees?

III. Discuss relative costs of benefits to companies, participation by employees, desirability of practice
from'employer and. employee view.

Competitive effect of employee benefits.

Should employees contribute to retirement plans?

What is- sting in retirement and savings plans?

What is ortability of vested rights?

What is public or government interest in funding of retirement plan?

Sample 9

THE BANKER'S ROLE IN BUSINESS
Hal Winterholler and Moe Ellis

July 12 and 13, 1976

Gertival statements of importance of banking to business. Explain broad general functions.

As Dfpository for Funds:i
1. Collection of checks deposited
2. Collection of other items, sight drafts, etc.
3. Payment of checks drawn
4. Transfer of funds from bank to bank
5. Payrnent of taxesfederal
6. Cash fpr payrolls
7. Saving's short and long term (savings accounts and time certificates of deposit).

C. As Source of ,F4inds:

1. Loans from bank, short term and long term
2. Loans from governmental agencies, Federal Housing Administration, Veterans Administration,

Small B siness Administration
3. Loans ihother sourNes7insurance companies

4

D. Objective of a bank is to make money for stockholders, provide services and funds to customers, and
to increase capital funds for safety of depositors and as a basis for growth of bank. This objective is
largely met through the investments of the bank.



Sample 10

THE BUSINESSMANMEDICAL PROFESSION
Dry-G. A. Riddell

' July 15, 1976

The Profession

Training

1. Time
2. Difficulty

-3. Investment

B. Responsibility

1. Peer
2. Patient
3. Community

II. The Business

A. Investment

1. __Equipment
2. Personnel
3. Supplies
4. Office Space

0

ti

I I The Business (Continued)

B. Working Co

1. Hours
2. Vacation
3 Income
4. Overhear;
5. Personnel
6. Retirement

III. The Future Outlook

A. Governmental Influence

B. InsuranceInfluence

C. Legal Influence

IV. Questions and Answers

Sample 11

FREE ENTERPRISE AND THE PROFIT SYSTEM

George S. Dibble, Jr.

In a recent editorial for the Wall Street Journal, Peter F. Drucker, one of America's most respected
authorities on business, explains what profit is. Businessmen, he states, owe it to themselves and society to
hammer home that there is no such thing as "profit." There are only "costs." The conclusions he draws
are reprinted below.

(1) "Profit" is not peculiar to capitalism. It is a prerequisite for any economic system. Indeed, the Com-
munist eConbmies require a much higher rate of profit. Their costs of capital are higher. And central plan-
ning adds an additional and major economic uncertainty. In fact, the Communist economies do operate at
a substantially higher rate of profit than any market economy, no matter that for ideological reasons it is
called "turnover tax" rather than "profit." And the only economies that can be considered as being based
on "profit planning" are precisely Communist economies in which the producer (state planner) imposes the
needed profitability in advance rather than let market forces determine it.

(2) The costs which are paid for out of the difference between current revenues and current expenses of
production and distribution are fully as much "economic reality" as wages or payments for supplies. Since
a company's accounts are supposed to reflect "economic reality," these costs should be shown. They are,
to be sure, not as precisely known or knowable as the accountants' "costs of doing business" supposedly
are. But they are known and knowable within limits that are probably no wider or furriei than those of
most cost accounting or depreciation figures and they may be more important both fur managing a business
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Sample 11 Continued

or for analyzing its performance. Indeed, it Might not be a bad idea to tie executive bonuses and incentives
to a company's performance in earning adequately these genuine costs rather than to profit figures that
often reflect financial "leverage" as much as actual economic performance.

(3) Finally,pusinessmen owe it to themselves and owe it to society to hammer home that the is no such
thing as "profit." There are only "costs'': costs of doing business and costs of staying in business; costs
of labor and raw materials, and cysts of capital; costs.of today's jobs and costs of tomorrow's jobs and
tomorrow's pensions

There is no conflict between "profit" and "social responsibility." To earn enough to cover the
genuine costs whic.4 only the so-called "profit" can cover, is economic and social responsibilityindeed
it is the specific social and economic responsibility of business. It is not the business that earns a profit
adequate to its genuine costs of capital, to the risks of tomorrow and to the needs of tomorrow's worker
and pensioner, that "rips off" society. It is the business that tails to do so.

Sample 12

A SMALL ARMY OF. FEDERAL REGULATORS

Number of employeit with regulatory functions:

Agriculture'Departmentanimal, plant health inspection knackers and stockyards arinunistriihon 14,054
Environmental Protection Agency 9,203Food and Drug Administration 6,405
Labor Department employment standards, oumpational safety 4,715
Treasury DepartmentBureau of Alcohol, Tobacco and Firearms 3.760Federal Energy Administration 3,125
Interior Departrnentmirie safety 2,851
National Labor Relations Board 2,454
Equal Employment Opportunity Commission 2,189
Securities and Exchange Commission 2,086
Transportation Departmenthighway, rail safety 2,079
Interstate Commerce Commission 2,061
Federal Communications Commission 1,971
Federal Trade Commission 1,569
Federal Power COMMISSI011 1,320
Other agencies 3,602

fOTAL FEDERAL REGULATORS. 63,444

§a mple 13

LEGAL PROBLEMS FROM LEASE TO GASOLINE PUMP
D. L. Jensen

Lxploration Agreements

1. Oil and Gas Lease 4 Pooling Agreement
2 f at min !) Operating Atli ot.mt.Itt
Si Dry flole Agreement li 111111mg Contra( t
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Sena' 13 Continued

B. Production, Agreements Marketing Agreements

1. tight Agreement 1. Station Lease
2. Unit Operating Agreement 2.

4pervice
Credit Agreements

3. Crude Sale and Transportation Agreements 3. Excharige Agreements°
4. Federal Power Commission

C. Refining Agreements

1. Processing Agreements
La) Patents

2. Environmental Affairs

Antitrust

1. Robinson -Patman Act
2 Sherman Act
3. Clayton Act

Sample 14

INTERNAL AUDITING
R. D. Pe lo

A. Definition of Internal Auditing and development of the role of the Internal Auditor.

B. Objectives of Internal Auditing.

C. The External Auditorwhat is his function, to whom does he report how does his work tie in
with that of the Internal Auditor?

D. The place of the Internal Auditor in the company organization.

E. Education and Training.

F. Relation of Internal Auditing to the Company's operations.

G. What Management expects from its Internal Auditing Department,

H. Fraud,and theft7preventive measures and detection.

Case studies:

I. Financial
2. Operations

J. Now the Internal Auditor can cOntrihute towards greater for his company.

Sample 15

FINAL EXAMINATION INTRODUCTION TO BUSINESS
July 27, 1976

NAME
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Sample 15 Continued

1. One of the primary reasons for surface casing is for the protection of fresh
water.

2. In our economy, supply and demand economics are allowed to operate
with no restraints.

3. Accounting suppties data on actual performance and measures the accuracy
of the budget.

The United States is suffering from a manpowei shortage in the health field.

5: A corporate legal department is primarily engaged in the practice of
preventive law.

Two competing dealers can agree between themselves to sell the sarne product
at the same price.

7. A manufacturer can agree to sell the same product at different prices to
customers that compete with each other.

8. One way an Internal Auditor helps to contribute toward greater profits for
his company is by making sure operating reports give management a true
picture of the company's operations, so th'at unprofitable operations can
be detected and either improved or eliminated.

9. Porosity is the percentage of open space or interstice in a rock or other earth
material.

10. Approximately 200 earthquakes occur every 24 hours.

11. Cat cracking, alkylation and reforming are refinery processes used to produce
gasoline components.

12. All gasoline is the same.

13., The post office feels "junk mail" should be discontinued.

14. Communication is the exchange of information with understanding by an
effective means.

15. Wide Area Telephone Service (WATS) enables the customer to make calls one
at a time,to any telephone within the areas he has contracted for, at a flat
monthly rate.

16. Merchants are obligated to extend credit to anyone at least once.

17 Personal solicitation and advertising are two methods of creating demand
for a product.

18. Believability and credibility are the most important parts of advertising to the
public, the consumer and the voter.

19. Communicating effectively to employees the okfforts of the company to pay
competitively acid to pay each individual according to his or her contribution
is the biggest problem in salary administration.
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Sample 15 Continued
TRUE FALSE

20. All benefits provided by employers are required by law to be negotiated in
union contracts.

21. One financial advantage of operating as a corporation is the savings on taxes.

22. Name the two major components of crude oil.

23. The mechanical, magnetic, electronic and electrical components of a computer are:

Software Hardware

24. List six benefits included in a company's payroll burden costs.

25. What is a citizen's responsibility in the legislative process?

26. What is the usual royalty paid by an oil company to the landowner upon an oil and gas lease?

one-half one-fourth one-eighth

27. How does a buyer know he is paying too little or too much for a product?

Quality Analysis

Invoice @hecking

Value Analysis

Quality Control

28. Tell whether the following are cash inflows or outflows:

Expenditures Sales Revenue

Wages Taxes

29. Define credit.

30. Name two different kinds of taxes which businesses must collect, accumulate and pay to governmental

authorities.

31. What is the most profitable Ito a company?

Selling a Product Marketing a Product

32. In which of the following is most advertising money spent?

Radio Television
b.

33. Which pays a higher rate of interest:

Passbook Savings C.D.'s

34. The stockholders of a corporation do not have the power to:

Newspaper

Elect the Board of Directors Approve a merger

Declare dividends

35. For a "rainy day," it is best to have which of the following set aside?

One week's pay Two weeks' pay

One month's total living expenses
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10-12

OCCUPATIONAL LEARNING FOR DISADVANTAGED YOUTH

Jurgen M. Wolff
Occupational Learning Center
Syracuse City School District
Syracuse, New York

Circumstances

The Occupational Learning Center (OLC) program began in Syracuse in September 1970, when
thirty-six extremely disadvantaged students, thirty of whom had been given help with basic academic
skills and vocational guidance during the summer, elected to pioneer the program. This initial group
was directed by a staff of two interdisciplinary teachers and one vocational counselor. The original
Learning Center was conducted in a building across the street from Central Technical High School.

Since 1970 the program has grown from one center to five and they are now located apart from
the regular city schools. The program is dependent upon the committment and flexibility of its staff
and their willingness to design individual programs for each student based on his/her personal needs.
It continues to encourage dropouts and disadvantaged students to participate.

Objectives

The Occupational Learning Center Program is designed to provide disadvantaged students with
an alterriative to the regular high school program. Its goals are:

1. To provide each student with at least one specific skill.

2. To provide each student with specified competencies in basic academic skills.

3. To make each student aware of the world in which he lives and his relationship to it.

4. To develop in each student the ability to make decisions based upon awareness.

Specific requirements for graduation from the program follow under "Samples."

Linkages/Participants

General Electric
Carrier Corporation
Upstate Medical Center (State
University of New York)

New York Manpower Services
Jewish Home of Central New York
Onondaga County Youth

Probationary Department

Johnson Upholstery
Human Rights Commission of Syracuse and
Onondaga County

Chappell's Department Store
Home Aides
Onondaga Neighborhood Legal Services
New York Telephone Company
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Process

There is a great deal of guidance needed nd provided in this program. Self-awareness through

individual and group counseling, personality nd interest inventories and a sixteen chapter world of

work curriculum that covers information on topics that will affect the student in his/her occupational

role (e.g., social security and labor unions) are the basis of helping students recognize the importance

of career choices.

Students explore occupational clusters and are made aware of local job markets and training
opportunities. They participate in field trips and group discussions regarding a variety of occupations.

Movies and speakers expand their knowledge of the work world.

Students are placed in jobs and required to consider and discuss the negative and positive as-

pects of various jobs as well as the pros and cons of working and earning money now versus further

education now. They are guided in handling job situations, in making adjustments, and in assessing

their own abilities and aspirations.

Outcomes

Daily attendance of students in this program went from below 30% to 86%. Math and reading

test scores went up 2 grade levels in one year. Behavior and attitude changes were significant. The

number of thMe involved in criminal court actions before enrolling in the program dropped by more

than 90% for a single year.

Job supervisors rated student job performance as follows:

ExcelLA 36
Satisfactory 24
Needs Improvement 20

Problems

Some companies who agree to cooperate with the program are not really willing to provide the

support and training required. Others who would like to participate are not always in a financial

position to do so.

As the program has grown, some of the original staff members are concerned about sustaining

the degree of enthusiasm and dedication that has made the program a success.

lire is also concern that the large percentage of blacks in the Occupational Learning Center

constitutes a threat to racial desegregation.

There are complaints that some principals use OLC as a dumping ground for unruly students.

The OLC staff *embers do not work in luxurious facilities. They try to keep the cost of this

individualized program down, aware that cost per student at OLC exceeds the cost per student in

the regular schools.

Samplessee following pages.
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Work Study
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I

Sample 1

MINIMUM GRADUATION REQUIREMENTS

All students are involved throughout the program in career planning and preparation which includes
vocational-technical training, on-the-job training, intensive work experience in a specialized skill area and/
or preparation for higher education. More specifically, minimum graduation requirements eiset forth in
Bulletin 100 of the Syracuse City School District include the following:

1. Ninth-grade reading level (as defined by a standardized test).

2. Ability to communicate effectively (as.measured by performance proficiency test).

3. Mastery of these areas of mathematics (as defined by performance proficiency).

a. add whole numbers s. find a percent of a whole number
b. add fractions t. find a percent of a decimal
c. add mixed numbers u. use instruments to measure common English
d. add decimals units of:..,

e. subtract whole numbers
f. subtract fractions (1) length
g. subtract Mixed numbers (2) area
h. subtract decimals (3) volume
i. multiply whole numbers (4) weight
j. multiply fractions (5) time
k. multiply mixed numbers
I. multiply decimals v. convert common English units of:
m. divide whole numbers
n. divide fractions (1) length
o. divide mixed numbers (2) area
p. divide decimals (3) volume
q. find averages (4) weight
r. intertranslate fractions, (5) time

decimals and percents
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Semple 1 Continued

4. Satisfactory completion of study in the following areas: (as measured by performance proficiency
tests). .

a. Social studies skills

(1) general reading and vocabulary
(2) critical thinking and analysis
(3) the ability to distinguish between fact, opinion and propaganda
(4) general map, graph and chart reading
(5) the ability to seek out and use public and private agencies and institutions
(6) the ability to exercise one's civil rights and responsibilities
(7) the ability to seek out information
(8) personal and family consumer skills

b. Science skills

(1) general reading and vocabulary
(2) personal and family health skills
(3) skills in home maintenance
(4) general graph, chart and diagram reading

5. Career awareness as measured by performance proficiency

6. Must qualify in one or more of the following areas:

a. Vocational Technical School Training

(1) Certification by teacher of the completion-of the vocational course

(a) Receiving a passing grade
(b) Completion of the-sequence

(2) Satisfactory attendance pattern

(a) Regular attendance in school at least 90% of the time
(b) Promptness pattern at least 90% of the time
(c) Informing teacher of necessary absence

0

(3) Maintaining satisfactory working relationships with employer/trainer and fellow workers
lability to,work out problems).

(4) If student completes training before graduation, he would either seek job in this field or
enter another training program.

b. TrainingOn the Job or in Training Center

(1) Certification of at least entry level skill by employer or trainer

(2) Satisfactory attendance pattern

(a) Regular attendance at training or job at least 90% of time
(b) Promptness pattern at least 90% of the time
(c) Informing employer/trainer of necessary absences, preferably in advance

(3) Maintaining satisfactory working relationships with employer/trainer and fellow workers
lability to work out problems).

40.

(4) If student completes training before graduation, he would either seek job in this field or
enter another training program.
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Sample 1 Cohipped

c. Competitive Employment

If a student eaters the program with a specific vocational skill and wants to utilize that
skill on a job, he would be placed directli/ in the competitive labor market.

fr
(1) Certification of skill by employer or trainer

(2) Demonstration of skill on a job for a period of six (6) months or more

(3) Satisfactory attendance pattern 'ev

(a)' Regular work attendance at least 90% of the time
(b) Promptness pattern at least 90% of the time
(c) Informing employer of nEttessary absences

(4) Abi it to maintain satisfactory working relationships with employer and
fellow ployees (ability to work out problems).

Postsecondary Education

(1) Accepted in an institution on postsecondary level

(2) Adequate academic skills to predict success in career areas of study

Student objectives geared to these requirements are currently under development and are being linked
with specific curriculum materials believed to be likely to help the student achieve each objective.

Sample 2

STUDENT ACTIVITIES

Students who are experiencing extreme difficulty in the regular high school program are given the
opportunity to participate in the OLC program by their school principal or the central office staff.
Although thestudent has the option of declining to participate, no student who is referred to the pro-
gram and who chooses to join it is excluded.

The principal who refers the student to the program provides information on his: achievement
test scores for the last two years; interest test results; attendance record, behavior record; special interests
and abilities; current teachers, class, grades, and alternative programs that have been offered to him; and
family background. The young person's parents are also contacted when the student enters the program,
to provide further information on the student and to open a channel of communication that the staff will
continue to use as long as the student is in the program. An in--depth interview with the OLC counselor
elicits information on the student's attitudes, aspiritions, and personal problems. As necessary, other
proCedures and instruments (such as Holland's Self-Directed Search) are employed to assess the career
guidance, counseling, and placement needs of students. From the beginning, teachers and counselors
discuss as a group the needs of each student so that they may act in concert to attempt to meet those
needs.

The entry level capabilities of students are assessed through a battery of academic examinations
in reading, mats; language arts, social studies, science, and the world of work.

Aid individual program is then prepared for each student, outlining for-him the specific objectives
that he must master before he qualifies for graduation. After reviewing these requirements, the student

s
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Table 2 Continued

signs ap agreement. In this agreement, the student commits himself-to a program of arminimum of seven
and only half hours a week of general education study at the Center, and at least 15 hours a week of par-
ticipation at work station or technicalitraining program. He is told that the OLC staff 'will be available
to assist him at the Center at an appointed time each day and that the counselor will help him in obtaining
a job or entering a training program*. The rules for participation in the OLC program and the penalties fo,r
violating them are detailed in the agreement.. An interdisciplinary teacher describes how the program pro.
'ceeds: I

The enrollment into the program becomes official with the signing of the agreement. Short-
term academic and vocational goals are set. Each student is provided with a prescribed
curriculum that will enable him to meet the graduation requirements. This prescription
involves daily accountability which encourages students to take responsibility for. their own
progress.

Each student consults his assignment folder4daily. Recorded in it are the results of his previous
day's wo4c, and the specific assignments he must complete for the current day. Assignments are planned
to take two hours to complete, and each student's assignments are unique. In the course of a year, a
student will use a large variety of curriculum materials. The interdisciplinary teacher or counselor directs
a student to those materials that, according to the teacher's or counselor's knowledge of the student and
of the materials, are most likely to assist that student in achieving his objectives.

The interdisciplinary teacher continues:

The student works by himself and at his own rate of 'speed. They' receive constant and
immediate feedback and reinforcement from the staff. Each exercise a student covers must
be complete to a proficiency level of 9096tor higherAefore he progresses to the next exercise
in any particular series. This insures that a student will not make false progress in.any academic
area. Every student is encouraged to complete as many assignments as he is able to handle
every day. Yet the responsibility for his progress rests on him.

Periodic evaluation of the ituderit and the program is a part of each Center's routine. A
report on attendance, academic progress, personal evaluation and vocational experiences is
sent to the parents. Copies are also made available to the students. Individual sessions are
held each quarter between student and staff to evaluate the progress of each. Goals are
reviewed and re-established. Although student-staff feedback is a continuous thing at each
Center these quarterly sessions ensure each student has the opportunity to meet privately
with the staff.

Our curriculum is divided into two phases to meet the general needs of every student.
Phase one covers an intensive development of the basic skills. Phase two is career content
oriented providing core information and development in Language Arts, Social Studies,
General Science and Math. During this phase the staff devotes a great deal of time devel-
oping each student's particular needs and interests as set by his work experimpe, occupa-
tional training and own personal goals. Each student pursues an in-depth stOy of the
world of work in both practical and theoretical terms. Any student who is interested in
taking courses or training in a specialized area is encouraged to do so by using the resources
of the school system and the community.

Both the academic and vocational progress of students are monitored by the OLC staff. Staff mem-
bers also confer weekly with, the student's work supervisor, and at least once every two weeks they send a
report card to the student's parents. The student receives a weekly activity feedback sheet summarizing
his attendance and achievement. This, combined with the constant personal availability of the teachers and
counselors, allows the student to be constantly aware of.how he is doing, and able to seek help when neces-
sary. Each student knows what he must do to meet requirements for graduation. When he fulfills these
requirements, he graduates immediately regardless of the day or month.

The effect of the program is perhaps best exemplified by a brief essay on "The Requirements and
Opportunities of the OLC" written by a former student of OLC.
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Sample 2 Continued

The requirements of the OLC (Occupational Learning Center) are not as easy t many
people think.

Most people in the regular high schdol programs such as Nottingham or trigl Higlihink,that
people in the OLC are dumb or stupid. What they don't know is the high equirements we have
to meet and the great advantages we have over them.

Before you call us dumb or stupid dig on this. For a regular student to pass theyican score any-
where from 75% and up on a paper and from 65% and up on a test. Well you don't get away that
easily at the OLC. Anything below a 90% is failing; it's just that simple. You do that same paper
over and over until you get 90% or better. Some, student's work is easier than others' but it is not
easy for that person. There are different lev hen you first get into the program you take a
test to find what level you are working on. at determines what level your work will begin.

Now that bringius to skipping, a thing that every student does at some time or another. Well at
Nottingham or any other high school you get 2 skips but if the teacher doesn't see you, you can
skip 13 or 14 times and offer any excuse and you don't have anything to worry about. Well try
that at OLC if you want to. For every day you miss you have to do double work the next day,
work from the day you missed and that day's work.

Our great advantages and opportunities are that when we get out of school we won't be another
addition to the increasing rolls (*unemployed. To get out of the OLC you must learn a skill or
trade. You must have a job or be enrolled in college or trade school. You can go through a
regular high school and not know any more than you did when you started. You may know a
little more English or history but what will you know about the world itself, the business world?
Think about it and the next time you call someone from the OLC dumb or stupid, think about
his or her opportunities and requirements and great advantages.

Adult

OKLAHOMA EDUCATION CONTRACTS WITH
MORE THAN 200 COMPANIES

Francis Tuttle, Director
Oklahoma State Department of Vocational

and Technical Education

Olen D. Jpyner, Coordinator of Special
Schools for Industry Training

1515 W. 6th Ave.
Stillwater, O, klahoma 74074
(405) 377-2000

Circumstances

Oklahoma agressively initiated a "plant start program" to provide specially trained employees
to new and expanding industries.
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Objectives

The primary objectives fostered by the ag&ements are (1) to provide entry level skills for hourly
wage employees, Ond (2) to provide a work force for newt industries.

4

tinkages/Participants

More than 200 companies in Oklahoma have made cooperative agreements with the Oklahoma
State Department of Vocational and Technical Education.

Process

"Lots of hard work," according to Coordinator Joyner, is the mainingredient in this large-scale
cooperative enterprise. The companies screen the applicants for referral and hire from successful
applicants (trainees). To the greatest possible extent, instructors are provided by the companies.
The State Department of Vocational and Technical Education and the companies provide equipmerlt
and consumables to operate the training laboratories. Individualized special materials (e.g., audio
visuals) are developed for particular programs.,

Samplesee the following pages.

CAREER
EMPHASIS

LINKAGES
SERVIC S
PROVID D

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT F CTORS

PLACEMENT

Agriculture & Natural Business & Advisory & Career Planning Full Time
Resources Industry Consulting Decision Making

Business & Office Labor Employment
Construction Government Information
Health Agencies Program
Manufacturing Planning
Marketing & Equipment
Distribution Provision. J

Hands-on
Experiences

Sample 1

COOPERATIVE AGREEMENT STATEMENT OF UNDERSTANDING

Oklahoma State Dept. of Vocational and
Technical Education

Francis Tuttle, Director
1515 West Sixth Ave.
Stillwater, Oklahoma 74074
(405) 377-2000

(February 5, 1973)

(COMPANY) is locatinga casting manufacturing plant in (LOCATION) . The
building is presently under construction and the Company has had permanent staff members in Pryor for
several months. This is a new type industry to the immediate area and there is not a supply of trained
people. The Company desires to hire local people to the greatest extent possible and in order to do so, a
comprehensive training program must be undertaken.
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Semple 1 Continued

The general areas of training are in the broad categories of melting, molding, core making, cleaning
and facilities' services. Present projections show over (NO.) people in thetabove categories when the plant
is in full production.

Through conferences and correspondence certain general commitments have been made regarding
this training proposal. (COMPANY) and Special Schools Division assigned staff several months ago to
define inputs and parkieters of the training operation. This Statement of Understanding is a confirma-
tion of their findings and the previous commitments.

The State Department of Vocational and Technical Education, through the Special Schools for
Industry Training Division, agrees to provide the training services described herein. In order to accom-
plish the training, (COMPANY) and Special Schools Division agree to the following:

I. Special Schools Division agrees to provide the laboratory equipment based on the training
program being developed by Special Schools and (COMPANY) personnel. Special Schools Division
agrees to provide video tape equipment for production and showing of video tape film and will also
provide 16mm projector, film slide projector and overhead projector as needed in the training center.
(See Exhibit A, copy attached.) All equipment will remain the property of Special Schools Division.
The total amount of equipment purchased is $29,629.25

II. Special Schools Division agrees to provide necessary consumable supplies to fill job slots. The
materials are estimated as follows:

16 tons aluminum $ 3,200.00
1 ton brass 1,000.00
32 tons iron 1,920.00
Molding sand and other related materials 2,000.00
Patterns 600.00

TOTAL $ 8,720.00

III. Special Schools Division agrees to develop video tapes, film and slides on equipment and pro-
cesses to be used in training. A head-time schedule is to be developed for these items.

IV. Special Schools Division agrees to ptoduce manuals in the areas of orientation and technical
production as needed anaPwill assign a technical writer'and staff to produce these materials. These areas
are to be defined by Special Schools Division and (COMPANY). Manual materials originating with the
Company must be in Special Schools office eight (8) weeks prior to date of first usage. This is the lead
time necessary to do art work, drawings, typing on MT/ST machines, and printing. The Company will
provide logo and assist in cover design. An orientation manual and technical manual will be provided
to each trainee, with approval of the Company.

V. Special Schools Division agrees to rent a training facility and provide utilities for operation of
program.

The lease for facilities will be negotiated by the State Board of Affairs in behalf of the State Depart-
ment of Vocational and Technical Education. The building proposed for this training has 10,000 sq. ft.
of floor space and is to be rented at the cost of $1.50 per sq. ft. per year.

Rental, fiscal 1973-74 $ 15,000.00
Renewal option, fiscal 1974-75 15,000.00

Sub-total $ 30,000.00

Utilities for 24 months of facility operation $ 14,400.00 (estimate)

GRAND TOTAL $ 44,400.00

VI. Special Schools Division will provide a program director for the training center at the time it
becomes functional.
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Sample 1 Continued

VII. The Company agrees to make its own arcangements with the Employment Security Commission
to select trainees. Special Schools re ves the right to monitor this process for conformity to vocational-
technical education criteria.

It is expected that prospective employees will attend the pre-employment orientation and skill training
classes. The O.J.T. classes will be restricted to those successfully completing pre-employment trains and
securing employment with the Company. Trainees in pre-employment will sign a copy of th
Schools Agreements.

VIII. Instruction

A. Special SchoolsDivision will provide up to 10,000 instructor hours at a tate of up to $5.00
per hour. Instructors will be supplied from the (COMPANY) staff an the Company will be
reimbursed directly for their time. Reimbursement shall not exceed amounts actually paid
to the instructor. The trainee-instructor ratio is 16-1 for both the.pre-employment and O.J.T.

B. Pre-employment Each trainee will receive 60 hours of pre-employment. Instructors will
be paid on a class contact hour basis at a rate of up to $5.00 per hour.

C. O.J.T. Instructor time is to be calculated as follows:

Each trainee will remain on the O.J.T. attendance roll for 240 hours.

2. A daily total of all trainee hours in all departments will be kept and a monthly total
will be calculated. Trainee time is not to exceed 8 hours per day and 40 hours per
week-. This includes all shifts.

3. Instructor hours are derived by dividing total hours in the month by 16.
3

IX. The (AVTS) Oklahoma AVTS agrees to provide general supervision and administration. The
extent of this supervision and administration is to be defined as the program develops.

X. (COMPANY) agrees to make personnel availablkto work with Special Schools in general program
development, production of manuals and audiovisual materials, and program implementation.

XI. (COMPANY) agrees to keep records and reports ps follows:

NOTE: Please use black ink for all records and reports.

Form SS-1 An Occupational Objective and Enrollnient Form. Signatures and social security
numbers of trainees and signature of the instructor are required. This form is to be sent to the
Division of Special Schools, State Department of Vocational and Technical Education, within
5 days after the training program begins. All trainees should sign this form when entering the
program. After the initial SS-1 is submitted, this report is due monthly on new enrollees only.

B. Form SS-2 Monthly Training Report. This report shows the area of instruction, name of the
instructor, hours of instruction, rate of pay, and trainees in the program during the month;
due by the fifth of each month throughout the training period in the office of the Division of
Special Schools.

C. Form SS-3 Monthly Attendance Record. An attendance record due in the office of the
Division of Special Schools by the fifth of each month throughout the training period. This
report should include the student's name and his daily attendance or absence. Any student
enrolled for any portion of the class should be listed. This form should be signed by the in-
structor teaching the class. Each trainee is to be carried on the attendance record for 60 hours.
in pre-employment and 240 hours in O.J.T. A trainee may recycle into a different pre-employ-
ment training area, should the Company decide this to be advisable. However, they should be
carried in only one area of O.J.T. All trainee attendance hours are to be totaled at the end of
each day and individually at the end of the month. Separate records are to be kept for each
area of training.
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Semple 1 Continued

D. Form SS-4 Class Attendance Summary. This form is due in the office of the Division of
Special Schools when the class is completed. A separate summary is to be submitted for each
area of training.

E. Trainee Agreement This agreement is read and explained to trainees at start of program.
Form is signed by trainee during first class session.

The Company will be reimbursed monthly for training on the basis of the above records and reports.

XI I. This Statement of Understanding is meant to be flexible enough toaccVnmodate changes that
might occur in the Company's developmental plans and may be changed by consent of all parties concerned.
Also expenditures of funds beyond fiscal year 1972-73 is ptojected pursuant to the availability of funds at
that time. The State Department of Vocational and Technical Educatiob is funded annually and Special
Schools Division'operating funds are allocated in the same manner.

BUDGET

Instruction:
Up to 10,000 instructor hours (based on the ratio of 16-1) at a rate not to exceed
$6.00 per hour, pre-employment and O.U.11 inclusive $ 50,000.00

Consumable supplies 8,720.00

Facility rental, 24 months 30,090.00

Utilities for 24 months 14,400.00

Laboratory and audiovisual equipment 29,629.25

Manuals:
Orientation, 500 copies @$2.00
Technical, 500 copies @$2.00

FOR THE STATE DEPARTMENT OF
VOCATIONAL AND TECHNICAL EDUCATION
DIVISION OF SPECIAL SCHOOLS 0

SIGNED

TITLE

DATE

ODJ/qb

GRAND TOTAL

1,000.00
1,000.00

$ 134,749.25

FOR (NAME OF COMPANY) COMPANY OF
PRYOR, OKLAHOMA

SIGNED

TITLE

DATE

FOR (AVTS) OKLAHOMA AREA
VOCATIONAL-TECHNICAL SCHOOL
OF ,OKLAHOMA

SIGNED

TITLE

DATE
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STUDENTS IN CAL: GOVERNMENT

. Larry Norris, President
Lawrence Kiwanis Club
1109 W. 20th Street
Lawrence, Kansas 66044

John Forbes, Principal
Lawrence High School
19th & Louisiana
Lawrence, Kansas 66044
(913) 842-6222

Circumstances

10 12

The "Youth in Local Government" program, which is now successfully established, originated
from an editorial by Kansas State Senator Arden Booth over the KLWN Radio Station, December
1971. Senator Booth's idea was prompted by community awareness of problems among local youth
in the late 60's and early 70's.

Mr. Wayne Osness, Kiwanis Club President in 1971, heard the editorial, liked the idea and set
up a committee to study the proposal and implement the program. Each Kiwanis Club president
since has been enthusiastic abut the program and worked to keep it going and growing. Mr. Bill
Easton and Mr. Max Stalcup, past presidents of Kiwanis, wrote up the program at the request of
the Kansas Governor of Kiwanis, Mr. Ward Kiester, so other clubs that mightbe interested in the
program would have guidelines for starting their own Students in Government Program. The follow-
ing is quoted from Senator Booth's editorial:

Here's one idea. It might just work, and the side benefits have tremendous potential.
Let's start with the young peoplehigh school students. How about one of our service
clubs taking this as a youth project, working out a plan where a high school junior be
appointed to non-voting position on every board and commission in Douglas County.
This appoint to serve for the second semester of his junior year, and the first semester
of his senior y ar. These boards would certainly include the county and city commis-
sions, and all t eir advisory boards, zoning, hospital, human relations, library, etc.

How many young people would be involved? 20? 50? A hundredand over a ten
year period how many young people would we have trained for community.service.
We're not talking about a governmental day for students. We're talking about a year.
A year of exposure, of participation, of involvement.

How the organization makes use of the potential input of this youngster is its business.
How the school makes use of this program is its business. We can see the possibilities
of school credit to be given for a properly devel9ped program. But mostof all, we can
see an entire new concept by our next generation. An appreciation of the fact that
decisions are difficult to come by. That politics, especially on the local level, often
our decision makers come up with the solution that may not be ideal, but it is the
best under the circumstances.
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And do you know, our decision makers might just try a little harder if someone who
had longest to live with their decisions were looking over their shoulder. Worth a try?
It just might be. We hope we have a chance to find out.

Linkages/Participants

Lawrence, Kansas: Board of Mental Health
Board of Zoning Appeals
Building Code Appeals
City Commission
Community Art Council
County Commission
Electrical Examiners Board
Health Board
Hospital Board
Human Relations
Lawrence-Douglas County Planning Commission
Library Board
Local Housing Authority
Parks and Recreation
Plumbing Board
School Board
Traffic Safety
Red Cross Board

Process

Through year-long membership and participation on a local board or commission (student
votes, but vote is not counted), the student becomes aware of and involved in community needs
and the mechanics of meeting them.

In developing this successful program, a committee of Kiwanis members contacted the superin-
tendent of schools, the high school principal, and a teacher of social studies, who agreed to be
Sponsors of the "Stu ents in Local Government" project. This group then enlisted and obtained
the cooperation o e Mayor, City Manager and Chairman of County Commission, who agreed to
let a student be appointed to serve as a student member of all commissions and boards in the city.
The City Manager explained the program to each chairman of the city boards and commissions.

The Teacher Sponsor explained the program to all juror students and invited them to apply
for membership on a board or commission. Each student candidate was required to obtain the
signed endorsement of fifteen other students on his/her application form (see samples following)
and five written sealed recommendations from teachers. Final selection was made by a five member
board: President of the Junior Class, Vice President of the Junior Class, President of the Student
Council, and Principal of the High School and Teacher Sponsor. The selected students were notified
of the board or commission to which they had been appointed and provided with the information
(responsibility of board or commission, names of members, description of expected participation,
and meeting schedule) necessary to their participation.
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Outcomes

Student interest in and knowledge of local government is tremendously increased by this pro-
gram. The student is required to vote at each meeting and to report the business of the meeting to
his/her class and to explain the basis for his/her vote.

Students find that not all boards and commissions have much business to conduct at each
meeting date. They have the opportunity to earn extra credit. For example, a student might write
a paper showing the legal authority for his commission. Or a paper outlining the duties of a bdard
might be used in seeking a scholarship or a trip to Washington, D.C., awarded by the Kiwanis Club,
which sends one or two students each year to the "Presidential Classroom for Young Americans."

All students in the local government program attend at least one session of the state legislature
and join the local legislature for luncheon or dinner. The involvement of these students correspond-
ingly involves the entire student body; the involvement of the community officials correspondingly
involves many other adults in the community; taken together the interaction of these groups must
necessarily raise the quality of citizenship.

For help in ad sting this program to satisfy your local needs, write or call:

John ForbesDivision Principal
Lawrence High School .*
19th & Louisiana
Lawrence, Kansas 66044
Phone: (913) 842-6222

Max Sta lcup, Past President
Lawrence Kiwanis Club
Lawrence, Kansas 66044

Samplesee the following pages.

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

_

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS PLACEMENT

Construction
Environmental
Control

Fine Arts &
Humanities

Health
Hospitality &
Recreation

Public Service

Business &
Industry

Community
Groups

Government
Agencies

Curriculum
Enrichment

Employment
Information

Program
Planning

Hands-on
Experiences

Role Models

Work
Experience

Attitudes &
Values

Career Planning
Decision Making
Economic Under-
standing

Environment
Interpersonal

Relations
Leisure
Self Concept
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Sample 1

STUDENTS IN LOCAL GOVERNMENT
APPLICATION FOR APPOINTMENT TO OFFICE

I hereby submit my application for appointment as an ex officio member to one of the following
Boards and Commissions of City and County Government.

As a member of Students in Local Government, you have the responsibility to regularly attend
the meetings of your Board or Commission, and report your observations back to your fellow students.
This can be done through your American History Classes and through the Youth in Government Club
of which you will automatically become a member. The club is designed to provide a forum for the
students interested in government the opportunity to further their knowledge of the proceedings of
local, state, and federal government. If you are not able to regularly attend Board/Commission meetings,
do not apply for an appointment to office.

Please check the Boards or Commissions that you want to serve on. Mark no more than three
you may still be chosen for a position you did not select.

1. Park and Recreation Advisory Board 10. Lawrence-Douglas County Planning Corn.

2. Human Relations Commission 11. Board of Zoning Appeals

3. Local Housing Authority 12. Hospital Board

4. Library Board 13. Community Arts Council

5. Health Board 14. City Commission..

6. Electrical Examiners Board 15. County Commission

7. School Board 16. Board of Mental Health

8. Building Code Board of Appeals 17. Plumbing Board

9. Traffic Safety Commission 18. Red Cross Board

This application must have the endorsement of fifteen (15) Juniors and must have three (3)
written sealed recommendations from teachers, and a written self recommendation. It is understood
that the final selection will be made by a six (6) member board: President of the Junior Class, Vice
President of the Junior Class, President of the Student Council, Principal of LHS, the Faculty Sponsor,
and the present student ex officio member of the Board or Commission being considered.

ENDORSEMENTS SHOULD BE PLACED ON THE BACK OF THIS FORM

Signed: Date:
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Sample 2

LETTER OF NOTIFICATION OF APPOINTMENT

Lawrence Kiwanis Club
Lawrence, Kansas 66044

February 6, 1975

Miss Nancy Van Meter
2824 Missouri
Lawrence, Kansai 66044

Dear Nancy:

Congratulations on being chosen as a gtudent member of the Health Board. Your Board meets the 3rd
Wednesday of each month, at 8:00 p.m., Health Office.

Mr. Wesley Wulfkuhle, 808 Massachusetts Street, phone 843-0220, is the chairrnan of your board. I

believe you will be contacted by letter or phone in the near future. If you have any questions, please
feel free to call your chairman. I told him to put you to work.

The Kiwanis Club will be in contact with you from time to time. Plepse ask your Social Studies teacher
for time to make a report on your committee meetings. I am certain it willte granted.

If I can help you in any way, please let me know.

Sincerely,

Max Stalcup, Chairman
Students in Local Government Committee
Lawrence Kiwanis Club

P.S. My office is in the Lawrence High School buildingThe Continuing Education Office.
Come and see me.

Sample 3

LETTER OF NOTIFICATION OF STUDENT ASSIGNED

Dear

Thanks for your cooperation in our Students in Local Government Program. The following student has
been chosen to serve as a member of your Board.

Name: John Doe

Address:

Telephone:

John has an interest in your Board and was chosen to serve beginning January 19, 1975 and ending
approximately the same date, 1976. (End of Semester)

414

4?



Semple 3 Continued

Will you please invite him to your meetings.

Thanks again. Please call me if I can help in any way.

Sincfrely,

Max Stalcup, Chairman
Students in Local Government

Sample 4

LETTER ANNOUNCING BANQUET

T 0: All Kiwanians

FROM: Student in Local Government Committee

DATE: April 17, 1975

SUBJECT: Students in Local Government Banquet

Again, this gear, we are going to have a banquet honoring our students in Local Government.

In addition to the students, we are inviting the chairmen of each Board and Commission in Lawrence
and the City and County Commission members.

This project is going great. We have made a "Slide Show" and sent it to Kiwanis International. We
plan to do more to advertise in our own District and throughout Kansas. Lawrence Noon Kiwanis is
getting a lot of advertising and credit for this program.

The banquet will be at the:

Holiday Inn, Skyline Room
Friday, May 9, 1975
6:00 to 8:00 p.m.

Again, this year, we will need some Kiwanians to act as Hosts. President Bill will give you the particulars.

Host or not, please plan to attend the banquet and show an interest in our students and this project.

The banquet will be the regular meeting for the week; however, there will be a Round Table at the
regular meeting time on Thursday, May 8.

In order to keep our meal count straight, please sign the sheet so the house committee will know how
many to prepare for.

We need every Kiwanian's support.

415
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Sample 6

INVITATION TO BANQUET

TO:

FROM: Max Stalcup, Chairman for Students in Local Government

DATE:

SUBJECT: Students in Local Government Banquet

This is.the fourth year of operation of STUDENTS IN LOCAL GOVERNMENT. First, we want to
thank you for your cooperation. We are certain that is gaining valuable information

as your student member.

This letter is an invitation to a banquet to be held May 9, 1975. The banquet is in honor of the Board
and Commission Chairmen, and their student members.

Please plan to be at the:

HOLIDAY INN, SKYLINE ROOM, LAWRENCE, KANSAS
FRIDAY, MAY 9, 1975
6:00 talr.O0

We plan an exceptional program that we should all enjoy.

We hope you can attend as our guest. We will expect you but if you cannot attend please call me

at 842-6222, Ext. 81.

Sample 7

LETTER TO KIWANIAN BANQUET HOST

TO: Kiwanian Host for Students in Local Government Banquet

FROM: Max Staley!), Chairman for Students in Local Government

DATE:

SUBJECT: Students in Local Government Banquet

You are designated HOST at the Annual Kiwanis Students in Local Government Banquet for our students
and City/County Officials to be held:

Place: Holiday Inn, Skyline Room
Time: 6:00 8:00 p.m.
Date: Friday, May 9, 1975

Your STUDENT is on the
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Sample 6 - '.Continued

Name:

Address:

Telephone:

Will you pleise contact your student at once and make arrangements for transportation to and from
the banquet ?: Your student is expecting to hear from you soon.

This is your opportunity to meet and become better acquiiiinted with your student.

We are looking forward to seeing'you Friday evening, May 9.

Sample 7

TO:

FROM:

DATE:

LETTER TO PARTICIPATING STUDENT

Max Stalcup, Chairman for Students in Local Government

. SUBJECT: Students in Local. Government Banquet

You are cordially invited,'as our guest, to attend the annual Students in Local Government BanqUet to
held:

Place: ' Holiday, Inn, Skyline Room
Time: 6:00 to 8:00 p.m.
Date: Friday, May 9, 1975

Your Kiwanis Host will be:

Name:, ,
Addrets:
Telephone (Residence)

(Office)

He will soon contact you to make arrangements to transport you to and from the banquet.

This is a great opportunity for you to become better acquainted with the chairman of your board or
commission and the Kiwanis Club members.

.:We are looking forward to seeing you Friday night. If you cannot attend will you please telephone me
.at 842-6222, Ext. 81 or 843-6608.
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Sample 8

STUDENTS FOR LOCAL GOVERNMENT
QUESTIONNAIRE

Name

Name of Board or Commission

1. How often did they meet?

2. Did they meet regularly?

3. Were you notified of the meetings?

4. How many did you attend?

5. How many did you miss?

6. Did you feel that they allowed you to participate in a meaningful way?

7. Would you recommend that a student be selected to be on this board in 1975? Why or Why not?

8. What do you feer9ou have learned from being on this board?

9. What do you think would improve the Students in Local Government program?

ACT: INDUSTRY'S LARGEST EDUCATIONAL PROGRAM

ACT
Rockwell International
1700 East Imperial Highway
El Segundo, California 90245

Circumstances

10-12

Rockwell International's. Advanced Career Training Program (ACT), from a humble beginning
at the opening of the 1970 school year, has become the nation's largest industry-sponsored educa-
tional programa dramatic example of what industry and the school systems can accomplish over
a short span with a cooperative venture. The ACT Program, which started as a one-division under-
taking with 90 students, has grown to a current enrollment of more than 1,000 students from 50
high schools. Nine school districts of Los Angeles and Orange Commies are involved in ACT classes
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conducted by Southern California divisions of Rockwell International. More than 7,000 students
have already participated in the ACT Program.

Objectives

Recognizing that industry is faced with a great opportunity, as well as a social obligation, to
partiticipate in the educational process, Rockwell's Space Division set out to resolve a program which
would fl the existing educational voids and bridge the gap between the academic classroom and
gainful employment in industry. ACT is the result--:a program which provides the participating stu-
dent with a competitive edge in the employment market.

LinkagO/Participants

Sot rn California divisions of Rockwell International.
Nine school districts in Los Angeles and Orange Counties.

Process

'Wow to Start an ACT Program

During the past several months, ACT administrators at the various divisions of Rockwell Inter-
national have received numerous inquiries from other industrial firmslarge and smallregarding
the possibility of instituting similar programs. The process of implementing an ACT Program is
simple and we encourage other firms to seikt their own program.

First, determine what your firm is prepared to offer in the way of facilities, equipment and
time. Instructors can be volunteers or paid. Next, write brief course descriptions and establish time
and frequency of classes. Rockwell classes are held from 5 to 7 p.m. on Tuesdays and Thursdays.

Then meet with the superintendent of schools in your area. You will find that the school dis-
tricts will be enthusiastic and most cooperative. Often the districts assign personnel to assist in the
illementation and administration of programs.

The school districts should provide transportation to and from the plant and it is their respon-
sibility to select the students who will participate in the program.

For additional information contact:

ACT
Rockwell International
1700 East Imperial Highway
El Segundo, California 90245

Rockwell International has made every effort to provide the best facilities, environment, and
instructional specialists available for participating in the ACT Program.

Classes have been scheduled after regular working hours so that the student may be provided
with hands-on training, utilizing the same equipment that is operated by professional workmen in
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accomplishing their daily tasks. These professionals have joined in the ACT Program as a cooperative
effort and have donated their time and knowledge to help make the program a success.

The ACT concept offers industry a dynamic, yet simple, method of enhancing the educational
process and building a stronger community. If the ACT concept were adopted by just 2 percent
of our U.S. business firms the impact would. be tremendous. The Rockwell- program has increased
the level of high school training and has helped to decrease the dropout rate. The students have
benefited through exposure to the real world environment and many have fouild new career interests.

Through ACT, the company has enjoyed an improved relationship with the's'sfirrounding community.

Outcomes

The students are better prepared, upon graduation from high school:to-follow their chosen
careereither through gainful employment in industry or through continued education at the college
level.ti

The school district is given the opportunity to increase its curriculum, expose students to a
"real world" environment, provide its students with instructors of unique qualifications, and to gain
the use of facilities and equipment virtually impossible to achieve under current budgetary constraints.

Industry, meanwhile, is receiving many benefits. It is providing itself with a pool of trained
potential employees. It is fulfilling a basic social obligation and is exceeding the government at-

for a constructive Affirmative Action program. More than 80 percent of ACT students
are from racial minority families.

The most revealing testimonials to the ACT Program come from former studentsmany who
have found rewarding jobs in industry and others who have received college scholarships as a result

of the program.

-1". One of the principal things the program has provided is job opportunities. Hundreds of former
ACT students have been hired as regular employees by Rockwell International. Others have been
assisted in obtaining employment with other major industrial concerns.

Rockwell's ACT college scholarship program provides the opportunity for outstanding high
school seniors to pursue their educations at the college level and to compete for high skill jobs when
they enter the business world. Ten four-year college scholarships are offered annually for outstanding
ACT graduates.

William J. Johnston, Superintendent, Los Angeles City Schools: "For the past 7 years, I have
watched ACT evolve into a full-scale human development program. The program represents industry-
education cooperation at its highest level and serves as a national model. We are indeed grateful to
Rockwell International for making this program possible."

Valarie K. Smith, Rickwell International Production Typist: "I started my first ACT class as

a junior. By the time I finished high school, I had completed three ACT classes; one of them led to
my present job. The ACT program gave me a chance to meet many interesting people, learn a lot of
fascinating things, but most of,all, it gave me the chance to be independent. In two years, I plan to
return to college and pursue a career in medicine."
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Courses of Instruction Offered in the ACT Program

Automated Wire Data Systems
Blueprint Reading
Building Maintenance
Business Applications
Business Computing-COBAL
Calibration
Camera Techniques
Clerical Functions
Commercial Art
Computer ProgrammingFORTRAN
Construction and Maintenance
Closed-Circuit Television
Data Processing
Drafting Techniques
Electronics Manufacturing
Electrical/Electronic Technology
Engineering Design and Drafting
Industrial Engineering
Industrial Graphics
Industrial Mechanics
Industrial Occupations
Industrial Security
Inspection and Testing

Rockwell International Divisions involved:

Autonetics Group
Atomics International Division
B-1 Division
Microelectronics Group
Rocketdyne Division
Space Division

Samplessee following pages.

Keypunch Operations
Machine Shop
Manufacturing Careers
Mechanical Technology
Metal Plating and Painting
Microfilm Techniques
Model Making
Nondestructive Testing
Office Operations
Personal Finances
Photographic Laboratory
Printing
Publication Typing
Sheet Metal
Space Mathematics
Technical Illustration
Television Electronics
Topl Design
Tq'ol Fabrication
Turning on to Life
Welding
Writing and Editing

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP
MENT FACTORS PLACEMENT

Business & Office Business & Advisory & Exploration Attitudes & Values Full Time
Communications Media Industry Consulting Career Planning
Manufacturing Career Decision Making
Marketing &
Distribution

Guidance/
Counseling

Economic Under-
standing\

t

Curriculum
Enrichment

d ...7.,
4
1

Self Concept
.

Employment
Information La.

Program
Planning

.......,..._

74,
/

Work Study
Equipment
Provision

Hands-on
Experiences

C.\ Role Models
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Sample 1

ADVANCED CAREER TRAINING
COURSE DESCRIPTION AND ENROL

TECHNICAL ILLUSTRATION

Two semesters, two evenings weekly, two hours each
Prerequisite: Minimum of two semesters of drafting or art;

student should be interested in a career in industrial art

STORY

An introduction to technical illustrating in industry. In the first semester, you will learn how to change
tho-dimensional (orthographic) engineering drawings into perspectives and isometric projections. In the
second semester, you will make final inked drawings from blueprints, photographs, or your., own sketches.
Some of your assignments will include drawing, pasting up callouts, ordering photographic prints, and
making final inked or camera-ready art. This class is an important step toward qualifying as a beginning
illustrator.

Name:

(PLEASE TYPE OR PRINT)

(First)

A ctdre-s-sT"

(Middle) (Last)

Phone:
(City) (Zip Code)

Age: Birthdate: Birthplace:

(Name of Father/Guardian) (Name of Mother/Guardian)

Name of School:

School District: Grade:

Have you had courses in the following? (Indicate number of semesters.)

Typing Art General Science Photography

Office Practices Drafting Chemistry Photo Laboratory

Writing Algebra I Physics Wood Shop

English Composition Algebra II Electricity Metal Shop

Journalism Geometry Electronics Machine Shop

Speech Trigonometry Printing

Date:

I have read the course description and discussed it with my counselor.

(Signed) (Signed)
(Student) (Counselor)
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Sample 2

/WRITING AND EDITING FOR INDUSTRY

Two semesters, two evenings weekly, two hours eich
Prerequisite: High schoel English composition and/or journalism

A course for students with writing talents. This class will introduce you to a relatively new career
possibilitywriting and editing for business and industry. During the first semester there will be workshops
where you will be trained in techniques and skills of writing, editing, and publishing business letters, reports,
brochures and briefing presentations. You will get to write and have your work reviewed each week.

During the second semester you will be shown the publishing operations of a modern corporation and will
learn about the role of the writer-editor in industrial publishing. You will be assigned special writing and
editing projects, culminating in preparation of the annual ACT brochuee. Second semester requires
.approval of instructor or completion of first semester.

Sample 3

TECHNICAL PUBLICATION TYPING

One semester, two evenings weekly, two hours each
Prerequisite: Typing speed of 30 wpm; student should be proficient

in operating manual or electric standard typewriters

A course in the operation of the IBM Selectric typewriter and the IBM Executive proportional spacing
typewriter. During the semester, you will learn how to type text for technic& reports, proposals, briefings,
and specifications; ho4 to type caliouts for illustrations; and how to set up and type tables. You also will
learn proofreading marks, scientific and engineering terms, mathematical symbols, revision and correction
techniques, and how to "make up" a page and assemble a document.

Sample 4

SE\v1I-AUTOMATED TYPING

One semester, two evenings weekly, two hours each
Prerequisite: Technical Publication Typing or two

semesters of typing with "A" grade

rl

A course in operating the IBM Magnetic Tape Selectric Typewriter (MTST). In this class, you learn to
use a typewriter quit records on magnetic tape. You correct typing errors on the tape, so that when
you play the tape back it automatically retypes "perfect" copy. You also learn to produce the same
material in various type faces and formats without retyping. This is an excellent course, especially if
you are interested in a career involving advanced text producing methods.
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Sample 5

PRACTICAL,TELEVISION ELECTRONICS

Two semesters, two evenings,weekly, two hours each
Prerequisite: Previous or concurrent high school electronics

A course to provide "hands-on" experience with television equipment used in industry. From this class,
you will get a basic understanding of equipment composition and television systems concepts.. You will
work, on primary units, such as cameras, monitors, scopes, receivers, and video tape recorders. You also
will have an opportunity to operate and repair various television equipment units.

Sample 6

PHOTOGRAPHIC LABORATORY TECHNIQUES

One semester, two evenings weekly, two hours each
Prerequisite: Previous or concurrent high school photography or

recommendation of school vocational coordinator

An introduction to photographic laboratory techniques at the industrial level this class, you will
learn how to prepare and control chemicals used in photographic paper pro, ssir how to use
variable contrast papers and filters in contact printing and enlarging, and ht., . .ise the enlarger for
specific needs. You will be shown finishing room techniques and will become familiar with production
control systems. By the end of the semester, you will have received sufficiciii lstruction and "hands-
on" training to produce photographic prints of industrial

Sample 7'

PRINTING
it

Two semesters, two evenings weekly, two hours each
Prerequisite: An interest in offset printing or a cafeer in graphic arts

An introduction to offset printing. In this class, you will yet a chance to ()Innate offset presses. You
will learn about the feeding mechanism and the inking and dampening systems, you will learn how
to make plates, what types of plates are 11111 (111 an offset press, and what kinds of papers are used fur
printing. When you have completed both semester's, you will know the basic ()pending techniques
necessary to qualify as a beginning press operator.
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Sample 8

CAMERA TECHNIQUES

Two semesters, two evenings weekly, two hours each
Prerequisite: One semester of photography or equivalent experience

A course in applying camera techniques to industrial photography. In this class you will learn about
lighting, camera techniques, subject arrangement, and current trends in photography. In the first
semester, you will get a chance to use professional equipment to photograph other students while they
work, small parts, and illart ations. You also will learn how to make color slides. By the second semester,
you will be ready for the more advanced techniques used in industrial photography. Since this class is
camera oriented, the only laboratory work you will be doing is black and white negative processing using
automatic equipment.

Sample 9

INTRODUCTION TO COMPUTER PROGRAMMING
FOR INDUSTRYFORTRAN IV

One semester, two evenings weekly, two hours each
Prerequisite: High school algebra or geometry

An introduction to digital computers, data processing systems, and FORTRAN IV programming language.
During the semester, you will have an opportunity to program, in FORTRAN IV language, simplified prob-
lems for solution on the IBM 370 computer and then analyze the outputs from these programs. From class
instruction and "hands-on" training, you will learn the basic principles of digital computers and computer
programming for industry.

Sample 10

ENGINEERING DESIGN AND DRAFTING

Two semesters, two evenings weekly, two hours each
Prerequisite: Two semesters of drafting plus algebra, geometry

& trigonometry

An introduction to manufacturing engineering, industrial engineering, tool engineering, packaging
engineering, structural design, numerical design, mechanical systems, model design, propulsion systems,
pyrotechnic systems, and many other types of engineering. In this class you will be required to calculate
and draw various engineering design exercises based on examples that are presented in the technical
lecture. This is an excellent class for those interested in a career in drafting or engineering design.
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Sample 11

MATH REFRESHER

One semester, two evenings weekly, two hours each
Prerequisite: None

A review of elementary algebra, geometry, and trigonometry. In this refresher and tutoring course, a
math "pro" will work with you as an individual to help you develop the skills for passing (and hopefully
for excelling in) high school mathematics.

Sample 12

OFFICE OPERATIONS

One semester, two evenings weekly, two hours each
Prerequisite: Business mathematics, typing, and a general business course

An introduction to office operations in an aerospace company. In this class, you will learn about office
correspondence, mailing procedures, telephone etiquette, business forms, accounting calendars, and
organizational work charts. You will get a chance to brush up on your typing and use office machines
for copying and calculating.

Sample 13

ELECTRICITY AND ITS APPLICATION IN INDUSTRY

One Semester, r, two evenings weekly, two hours each
Prerequisite: Algebra I and previous or concurrent general science,

physics, or electronics

A course in the basic theorN of electricity, analogous mechanical or hydraulic counterparts, applications,
and circuit analysis. In this course you will deal primarily in dc circuit analysis; however, ac circuits and
basic electronics will also be covered. Each class will begin with a discussion of theory by the instructor,
then you will conduct laboratory experiments that demonstrate the theory. You also will build a tran-
sistor radio (or similar kit). This course is conducted to help you understand the basic prinoiples of
electricity and electronics and to encourage further studies in these fields.

Sample 14

CALIBRATION OF MEASURING AND TEST EQUIPMENT

One semester, two evenings weekly, two hotErs each
Prerequisite: High school algebra and general science

An introduction to measuring and test equipment used in industry and to techniques employed in calibrat-
ing them in order to assure validity and accuracy of values measured. Each class will begin with a presenta-
tion of measurement theory and a demonstration of calibration methods. Then you will get a chance to
operate and calibrate the instruments, collect the calibration data, and calculate or computerize reduction
of the data. You will deal with the calibration of mass, force, pressure, flow instrumentation, inspection
hand tools, temperature, optical, torque, and linear measuring equipment.
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Sample 15

AUTOMATED DRAFTING

One semester, Tuesday only, two hours weekly
Prerequisite: Minimum of one semester of draftinjand

geometry or algebra

A course designed to teach fundamental operating techniques to students with no prior experience in
operating a Gerber Model 2075 Graphical Display System. In thiscourse you will cover general operating,
operational capabilities, definition of controls, Ore-operating procedures, system turn-on operating pro-
cedures, and diagnostic routines. You will have an opportunity to apply the'concepts you have learned
using the automatic drafting machine in the Numerical Design Group. This class is limited to ten students.
A sample of the work performed by an automatic drafting machine is shown on the reverse side.

Sample 16

PROCUREMENT CLERICAL OPERATIONS

One semester, two evenings weekly, two hours each
Prerequisite: Two semesters of typing

An introduction to clerical Operations in materials management and purchasing. In this class you will be
itrained in clerical,skills such",as filing systems, procurement requisition processing, proofreading, screening,

logging, and maintaining a supplier library. In the classroom, your work will deal with forms, reporti,
and documents coThmonly found in most offices. You will have a chance to operate duplication machines,
electronic data processing terminals, and key-punching machines.

Sample 17

WOODWORKING (MOCKUP AND MODEL BUILDING)

Two semesters, two nights weekly, two hours each
Prerequisite: two semesters of high school woodshop and one semester

blueprint reading or mechanical drawing

In this class you will learn aircraft terminology and will be instructed in the use of shop equipment and
hand tools as they relate to wood mockup and model building. During the semester you will get an
opportunity to use the shop equipment to fabricate scale wood models.
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Sample 18

PRODUCTION ART TECHNIQUES

Two semesters, two evenings weekly, two hours each
Prerequisite: Two semesters of high school art (journalism recommended)

In this class you will learn the format and layout techniques used for technical documents, magazines,
and brochures. You will learn how to crop and size art work, how to choose type sizes, and how to
paste up pages. The class will be limited to 10 students so that you can receive individual instruction
if needed.

COOPERATIVE EDUCATION PROGRAMS

Edwin. J. Taibl, Asst. District Director
Dr. William L. Ramsey, District Director
Milwaukee Area Technical College (MATC)
1015 North Sixth Street
Milwaukee, Wisconsin 52303
278-6600

Circumstances

10-12

Adult

Milwaukee Area Technical College currently has cooperative programs with business, industry
or other schools in the areas of Environmental Health, School Service, Metallurgy, Welding, Chemistry,
Marketing and Accounting, Community Service, and Funeral Service. Sample 1 defines the agree-
ment for Cooperative Education in these Associate Degree Programs. The same form (Sample 1)
is used for the Vocational Cooperative Education Programs in the areas of Welding, Combustion
Engines, and Foundry, but the form is entitled "Vocational Cooperative Education Training Agree-
ment."

ti

Cooperative Education is a combination of vocational-technical instruction and related employ-
ment. Employment in this context is considered to be an extension of the on-campus instruction, that
is, a way to provide relevant experiences in actual work situations. Each Co-op Education program is
arranged to fulfil specific educational objectives, and students participate in the program to acquire
skills for a specific area of employment.
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Process

Cooperative educational experiences are offered in a number of vocational and technical pro-
grams. When a student enrolls in one of these programs, MATC's Co-op Education coordinator _j
arranges an interview with an employer who can provide on-the-job training related to the student's

-chosen career field.

After the student is accepted, the employer arranges work assignments that are most beneficiAl
to the student. A supervisor regularly reports the student's performance and progress to the instruc-
tor.

The amount of time students spend on the job varies with the program. Under one form of
Co-op Education, the student alternates full-time work with full-time attendance at MATC, a semester
at a time, or the student may work mornings or afternoons, then attend classes the other half day.
Another possibility is a flexible schedule of daytime or evening courses that dovetails with full-time
employment. .

Samplessee following pages.

CAREER
EMPHASIS LINKAGES SERVICES

PROVIDED
FIELD
EXPERIENCES

CARE§A DEVELOP-
MENT FACTORS PLACEMENT

Business & Office Business & Advisory & Work Experience Attitudes & Values Part Time
Construction Industry Consulting Coop. Education Career Planning
Health Community Curriculum Exploration Decision Making
Marketing & Groups Enrichment Economic Under-

Distribution Government Employment standing
Personal Services Agencies Information Environment
Public Service Program Interpersonal

Planning Relations
Student .

Evaluation
Work Study

all-

Sample 1

COOPERATIVE'EDUCATION TRAINING AGREEMENT
FOR ASSOCIATE DEGREE PROGRAMS

This training agreement is (1) to define clearly the conditions and schedule of training whereby
the student, . is to receive training in
and (2) to serve as a guide to the cooperating parties: the (company or agency) and Milwaukee Area
Technical College, in providing the student with opportunities for education and 'training in the basic
skills of the occupation and the technical information related to it. In order that a systematic plan which
provides for well-rounded training can be followed, a schedule of work experiences (training plan) and a
course of study paralleling it have been worked out and agreed upon by the employer and representative
of the school.

The student agrees to perform the work experiences assigned by the employer according to the
same company policies and regulations as applied to regular employees. The student also agrees to pursue
the prescribed course of study and to take advantage of every opportunity to improve his/her efficiency,
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Semple 1 Continued

knowledge, and personal traits so that he/she may enter his/her chosen occupation as a desirable employee
at the termination of the training period.

In addition to providing practical instruction, as outlined in Addendum "A," the employer:agrees
to aid in an evaluation of the student's progress of learning on the job, and to pay the studeht for the
work done while undergoing training.

(a) The beginning wage will be $ per

(b) The training period begins the day of
and extends through day of

STUDENT

DATE

INSTRUCTOR - COORDINATOR

6

Sa

NAME', OF CDMPANY OR AGENCY

EMPLOYER/SUPERVISOR

"PERSON

le 2

EL DIRECTORii:

.

. , 9EPORINcialCE
,,,, (,

,.4); , , . ,,,
.

Thete for %.shiuld be developed in tripA, onelt he' Student, Employerind the departgnt Teacher
Cpdrdina or. '* 71_

NotAg t /Repor d, ooperative Education Employer:

Are stheduled to report toYou;
(Name cif Student)

Location of Einplovei)

AM/PM
(140'

at

(Name &

(Month & Date)

for a full training period which run through _

iDaylf
6 ,

o . . : Any event th4t may prevent yoou from keeping
. (Month & Date) ' 'C,

_

.,.

thieschedule must be reptirted.t your dephrtment teacher coordinator,

acher)
--,,i4nierrediajeli by telephone

liNarne 01

Telephone Number) \\
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Sample 3

STUDENT:

TRAINING PLAN FOR
VOCATIONAL COOPERATIVE EDUCATION PARTICIPANT

MILWAUKEE ARE TECHNICAL COLLEGE

PROGRAM OF STUDY:

JOB TITLE:

SOCIAL SECURITY NO.:

TRAINING STATION:

ADDRESS:

TRAINING SUPERVISOR:

PHONE NO.:

WORK SCHEDULE

MONDAY:

TUESDAY:

WEDNESDAY:

THURSDAY:

FRIDAY:

SATURDAY:

SUNDAY:

Rate of Pay: $ per .

foo
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Milwaukee Area Technical College

Sample 4

ADDENDUM "A"

or"'
Composite Student Reporting Form Evaluation of Cooperative Field Placement Performance

This evaluation will be a rating of the students' objectives by the Agency/Company coordinating
personnel and MATC supervisory staff.

Name of Student

flitikTC Supervisor

Agency/Company

Agency/Company Coordinating Personnel

Dates inclusive in evaluation from to

Each semester that a student is eAlottell in_Gperative Education, it is necessary to identify new learning
objectives. They should be specific, measurable, and within his/her ability to accomplish. The objectives
must be formulated by the instructors, reviewd and approved by both the employer and coordinator at
the beginning of the semester.

At semester's end, the employer and student will discuss the progress made in attainingAre objectives and
independently rate the progress (below). From this rating, plus seminar discussions, individual conf&ences,
term assignments and on-the-job evaluation, the instructor/coordinator will determine whether or not the
student has performed his/her work experience objectives.

A.

B.

C.

OBJECTIVES

j
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B.

C.

RATING
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Is 4 Continued(.1C111)

F.

OBJECTIVES RATING

"",

Rating Scale: A Superior
B Above Avbrage
C Average
D Below Average
U Unsatisfactory

D.

F.
,t,

Rated BY

41
Title

Date

Sample 5

SCHOOL SERVICE ASSOCIATE
COOPERATIVE EDUCATION PROGRAM

FIRST YEAR

Semester 1 Course Ciedit

SocSv 12B School Service Employment Practicum 1 5
SocSv 147 School Service Employment Skills 2
SocSv 131 Introduction to School Service 3

10
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Sample 5 Continued

Semester 2

SocSv 129
SocSv 141
SocSv 151

Summer Semester

Soc$ci 151
SocSv 136

SECOND YEAR

Semester 1

SocSv 130
SocSv 142
Math 190

Semester 2

SocSv 132
SocSv 143
SocSv 133

School Service Employment Practicum 2
Learning and Development
Communication Skills 1

6 weeks

Summer Semester

Eng 152
ViCom 137

THIRD YEAR

Semester 1

SocSv
SocSv
SocSv
NatSci

Psychology of Human Relations
Introduction to Exceptional Learners

School Service Employment Practicum 3
Language Art Activities
Mathematics Workshop

School Service Employment Practicum 4
Concept Development Activities
Childrens Literature

6 weeks

Communication Skills 2
Instructional Media

134 School Service Employment Practicum 5
145 Classroom Management
151 Art Activities for Children or
131 PhysicarScience Survey

Seriester 2

SocSci 153
SocSci 110

American Institutions
Basic Economics

5
3
3

11

3
3

5
3
3

11

5
3
3

11

3
2

5

5
2
2
3

9-10

3
3

6

TOTAL: 68-69
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Sample 6

Dept. Course No.

FIRST QUARTER

CbnESv 301
CbnESv 303
(CbnESv 307)
CbnES% 309
CbnESv 331
Weld 305

SECOND QUARTER.

CbnESv 312
(CbnESv 319)
CbnESv 320
CbnESv 332
CbnESv 345
Weld 305

THIRD QUARTER

(CbnESv
CbnESv

nESv
bnESv

CbnESv
Weld

COMBUSTION ENGINES SERVICING

(4-12 CbnESv)

One-Year Diploma Program
Combustion Engines Servicing (31)4-12:3

Course Title Hours per week

Fuel Systems Shop
Fuel Systems Principles
Electrical and Tune-Up Shop
Electrical Principles and Tune-Up
Shop Practices 1
Fundamentals of Oxyacetylene Welding

Mobile Hydraulics
Power Components Shop
Power Components Principles
Shop Practices 2
Preventive Maintenance Service
Fundamentals of Oxyacetylene Welding

306) Engine Overhaul and Installation
315 Engine Operation and Construction
335 Applied,Science
338 Emission Control Shop
339 Emission Control Principles
300 Fundamentals of Arc Welding

FOURTH GUAR

CbnESv 333

CbnESv
CbnESv
(Cbn ESv
CbnESv
Weld

334
336
341)
342
300

" "Credit for the first

Refrigeration & Air Conditioning
Principles ,

Refrigeration & Air Conditioning Shop
Specifications and Data Analysis
Front-End and Brake Shop
Front-End and Brake Principles
Fundamentals of Arc Welding

4 Shop
2 Related

16 Shop
4 Related
2 Related
2 Shop"

30

2 (1 Rel.; 1 Shop)
16 Shop
4 Related
2 Related
4 Shop
2 Shop**

quarter's work is contingent upon the comAtion

30

16 Shop
4 Related
2 Related
4 Related
2 Related
2 Shop**

30

2 Related

4 Shop
2 Related

16 Shop
4 Related
2 Shop"

Voc. Cr.

1

4

1/2

4
1

1/2

1

(1)

4
1

1/2

1

1/2

1

V2

4
1

(1)

30
of the second quarter of this course.

The Course numbers above that are shown in parenthesis are the courses used for Voc. Ed. Co-op Credit.
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Sample 7
0

COOPERATIVE EDUCATION TRAINING AGREEMENT
FOR PRESENTLY EMPLOYED CO-OP STUDENTS

This training agreement is (1) to define clearly the conditions and schedule of training whereby
the student, is to receive training in
and (2) to serve as a guide to the cooperating parties: the (company and agency) and Milwaukee Area
Technical College in providing the student with opportunities for education and training in the basic
skills of the occupation and the technical information related to it. In order that a systematic plan
which provides for well-rounded training can be followed, a schedule of work experiences (training
plan) and a course of study paralleling it have been worked out and agreed upon by the employer and
representative of the school.

The student agrees to pursue the prescribed course of study and to take advantage of eVery o
opportunity to improve his/her efficiency, mobility, knowledge, and personal traits so that he/she
may enhance his/her opportunities in a chosen occupation as an employee at the termination of the
training period.

In addition to providing practical instruction, as outlined in Addendum "A," the employer
agrees to aid in an evaluation of the student's progress of learning on the job.

The training period begins the day of
and extends through the day of

STUDENT

DATE

INSTRUCTOR-COORDINATOR

NAME OF EMPLOY

NAME OF COMPAN AGENCY

BUSINESS/INDUS Y TOURS FOR TEACHERS

DonnaGroh
Occupational Specialist for Student Services
The School Board of Sarasota County, Florida
2418 Hatton Street
Sarasota, Florida 33577

Circumstances

Teacher

The purpose of the tours is to eate an interface between parents, educators, students and
businessmen. Of major concerns ar (1) exposing the classroom teacher to the world of work and
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the implications it provides for the classroom environment, (2) extending the awareness of student
career potential in the Sarasota County area, (3) providing business/industry the opportunity to
identify their needs in reference to school programs, and (4) permitting business/ industry to explain
the services they can provide to the classroom teacher.

Objectives

1. To give the teacher an overview of the functions of a specific industry or business.

2. To acquaint the teacher with the specific occupations associated with that industry or
business.

3. To identify for the teacher the duties and responsibilities of workers in those occupations.

4. To expose the teacher to the kind of school experiences that a student must acquire before
engaging in the actual work activity.

5. To give local business/industry an opportunity to inform.teachers how the schools can
help meet their needs and ways in which local business/industry can serve the schools and
the students of Sarasota.

Linkages

The Sarasota Hyatt House, host business. Ten secondary teachers from varied disciplines, one
school administrator, one school board member, and an occupational specialist for student services
were the tour participants.

Process

The following was written by Carol! Manak, executive housekeepeopf the Sarasota Hyatt House
d coordinator of the business/industry tour.

Business Point of View
Career Education Tour

Why did the Sarasota Hyatt House wish to participate in a Career Education tour? Too often
our personnel department is informing the young people of Sarasota of the job opportunities the
educators who come in contact with our young people of Sarasotathe teachers and school board
members. They can return to their classrooms with the information of job opportunities and careers
in the hospitality industry.

The hospitality industry is continually expanding and forever seeking future employees and
management trainees for their ideas. Hyatt has a management trainee program where the Director
of Public Affairs seeks college students to take part in the program, but the best place to start is-our
own back yard, meaning the Sarasota community.

The Hyatt House as an employer is seeking those students who want a rewarding career with
excellent benefits.
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Prior to the Tour

It was announced at,,the hotel's weekly staff meeting that the Sarasota Hyatt House would be
participating in a Career Education tour. The initial response was not very enthusiastic. Once a
discussion began on what the tour would accomplish and how the hotel staffwould participate, it
was then realized that this was an excellent opportunity for our hotel to get information into the

,community of Sarasota regarding the opportunities and benefits Hyatt House has to offer. It was
decided to have a trial run of the tour the day before, involving only the staff members. This would
allow time to offer suggestions and confirm that the staff would be providing the information re-
quested by the occupational specialist.

After the Tour

The response from the hotel staff, teachers and school board members was fantastic! All parties
involved felt a great deal had been accomplished. The hotel staff members were able to inform the
tour participants of the requirements of the community while they in turn were able to inform the
hotel of the community's requirementi.

The tour was also very thought-provoking. Discussion; lead to the idea of the Sarasota Hyatt
House giving a similar tour to students.

Because of the tour, a better understanding between the tour participants and the Hyatt staff
was established and a new line of communication was opened.

Outcomes

The following are some direct quotes of the teach rs in response to the two questions listed:

1. If another business/industry tour weft to be held, what changes, or recommendations,
would you make to planners?

12. What additional types of information would)%44, have liked to have received?

Samplessee following pages.

CAREER
EMPHAS4 LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS . PLACEMENT

Hospitality & Business & Advisory & Field Trips Attitudes & Values Full Time
Recreation Industry Const4ting

Exploration Career Planning - Part Time
Employment

.

Information Economic Under-
standing

Program
Planning Environment

Interpersonal
Relations
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Sample 1

AGENDA

BUSINESS/INDUSTRYCAREER EDUCATION TOUR

Host: Sarasota Hyatt House
1000 Blyd. of the Arts
Sarasota, Florida 33577

October 4, :1977

General Session , 8:30 a.m. (General Manager) Orientation into Hotel Industry

Orientation Food and Beverage Department (Food and Beverage Executive)
Kitchen (Chef)
Restaurant (Hugo's Manager)
Beverage (BeVerage Manager)
Stewards (Executive Steward)
Catering (Catering Director and Banquet Manager)
Purchasing (Director of Purchasing)

Orientation Rooms Division (Rooms Executive)
Front Office (Receptionist)
Reservations (Reservations Manager)
Bellstaff (Bell Captain)
Housekeeping (Executive Housekeeper)
Laundry (Manager)

Orientation

Orientation

Engineering (Chief Engineer)

AccoUnting (Controller)

Orientation Executive Offices Secretaries (Executive Secretary)

Orientation Sales Departm (Director of Sales)
Sales (Sales Ma ger)

1

Orientation Personnel Department ( anager),

°
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Sample 2

BUSINESS/INDUSTRY TOUR EVALUATION

HYATT HOUSE TOUR

1. The orientation gave me an overview of the tour and prepared me
for the visit.

2. The tour was interesting enough to hold my attention.

Enough time for questions was provided.

4. The tour provided me with enough information about
the business/industry visited.,

5. The tour made me aware of the processes, procedures, and
requirements related to employment with this company.

6. bfficient opportunity for contact with employees
PISs provided.

7. There was enough discussion related to attitude development.

8. Company representatives sufficiently emphasized potential
occupational opportunities and related advantages, e.g.,
fringe benefits, advancement.

9. My knowledge of current employment trends increased.

10. I gained new insights into careers and career opportunities.

11. Company representatives identified career opportunities for
college graduates,-high school graduates, and others.

12. This experience increased my knowledge of local trAning
opportunities and programs for college-bound and non-
college bound students.

13. This experience increased the potential for a regular flow of
communication between school administrators, teachers,

idance personnel, and business/industry personnel in the
to County area.

5 1

5 1

5 1

5 1

3 3

I

V I

g$

4 2

5 1

5 1

5 1

5 1

5 1

5 1

ad

If another business/industry tour were to be held, what changes, or recommendations, wo
make to planners?

(1) If all tours could be this great, you would have nothing to improve.

(2) None really, it was excellent. .

(3) This was my first such trip and I was very impressed with everything. It was really handled
beautifully.
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Sample 2 Continued

(4) Allow at least a few minutes of free time.

(5) A list of names and schools who participated. Speak at teachers' meetings about this tour
so that more teachers would participate in it.

2. What additional types of information would you have like to have received?

(1), None

(2) I would have liked a copy of a personnel application form to share with students.

(3) Samples of types of forms used at hotel. I did ask for an application form and received it.

Sample 3

SCHOOL/COMMUNITY CAREER PROGRAMS

The School Board of Sarasota County, Florida
2418 Hatton Street
Sarasota, Florida 33577

The following are programs that involve the business/industry community and the Sarasota County
schools. All these programs are being coordinated through the Student Services Office. For additional
information, please contact: Donna Groh, Occupational Specialist, Student Services, 2418 Hatton Street,
Sarasota, Florida, 33577; (813) 958-8831, Ext. 225.

Business/Industry Tours for Teachers: The purpose of the tours is to create an interface betwei
parents, educators, students and businessmen. Of major concerns are (1) exposing the classroom teacher to
the world of work and the implications it provides for the classroom environment, (2) extending theaware-
ness of student career potential in the Sarasota County area, (3) providing business/industry the opportunity
to identify their needs in reference to school programs, and (4) permitting business/industry to explain the
services they can provide to the classroom teacher.

MiniLectures for Teachers: Because of limited funds, as an alternative to business/industry tours,
we are proposing that various businesses come into individual schools and present a program about their
business to teachers. This would be done during a professional day or after school hours. Teachers could
be given in-service credit for this activity. (Proposed)

Career Exploration Program: These activities allow students to see the relevancy of school to the
world of work and to have the opportunity to make more realistic career decisions.

A. Individual ShadowingThis type of career exploration allows an individual high school student
the opportunity to visit and explore a specific work location in the community. This activity
is initiated by the individual student through their school guidance department.

B. Specialized Career DaysA specific career area will allow groups of students to visit and explore,
in depth, various businesses during the normal working day. These activities are initiated by
local businesses and organizations and coordinated by the Student Services occupational specialist.

Field Trips and Resource People for Students: Pariticipating businesses are able to work closely with
the school programs in providing needed career educational experiences in the form of field trips and

441



Sample 3 Continued

providing classroom speakers. The participating businesses will also be included in the Sarasota County
Schools Community Resource Directory.

County-Wide Job Fair: Student Services is planning a County-Wide Job Fair to be held in the spring
for graduating serniors who are seeking permanent employment upon high school graduation. We will be
asking business/ industry representatives from Sarasota County with job openings to meet and interview
students interested in permanent full-time careers`. SARASOTA GRADUATES MAKE FINE EMPLOYEES!! ,

Community Job Development Program: Each spring the Chamber of Commerce and the Area Manu-
factures Association survey their membership for job openings to which students and recent graduates can
apply. Upon identifying an opening, participating businesses are asked to return a pre-paid postcard to the
School Board Office of Placement and FollowUp. Watch for an announcement this spring.

Sample 4

CAREER EDUCATION WORK EXPERIEN
BUSINESS/INDUSTRY TOURS FOR SECONDARY TEACHERS

The objectives of the in-service program will be:

1. To give the teacher an overview of the functions of a specific industry or business.
0

2. To acquaint the teacher with the specific occupations associated with that industry or business.

3. To identify for the teacher the duties and responsibilities of workers in those occupations.

4. To expose the teacher to the kind of school experiences that a student must acquire before
engaging in the actual work activity.

To give local business/industry an opportunity to inform teachers how the schools can help
meet their needs and ways in which local business/industry can serve the schools and the
students of Sarasota.

Upon completing the in-service program, the teacher:

1. Will be able to relate concepts and skills taught in the classroom to their use in specific
occupations.

2. Will have identified the values, interests, abilities, needs, and other self-characteristics as they
relate to occupational roles.

3. Will be able to describe opportunities, potential satisfactions, required roles of workers and
other related dimensions.

4. Will be able basically to describe modern work sturucture, work environments, and
organizational characteristics.

C. The in-service program will be conducted as follows:

1. The Career Education Office will identify a field trip site, a business or industry in the community.

2. The Career Education Office will meet with personnel at the site to arrange details of the visit
including date and time required to completb the visit. At that time company representatives
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Semple 4 Continued

will be given the Business/Industry Tour Information Guide suggesting the types,of information
teachers might expect from the company.

'3. The Career Education Office will notify the principal and the occupational specialist in each
secondary school that a trip has been arranged and request selection of a specific number of
staff to participate.

4. The pri I and/or the occupational specialist will explain the in-service program to the
school *including what to expect on the tour and the requirements for in-service credit.
Selection of participants should be made only after the faculty understands the program.

5. The occupational specialist will submit to the Career Education Office the names of the par-
ticipants and will be the contact person for questions and completing necessary forms. If
needed, participants will be required to arrange for their own substitutes. Funds to pay for
substitutes will be provided through the in-service program.

6. Participants will be notified of time and place to meet. Business-industry rep?esentatives will
conduct the tour.

7. Participants will be responsible for making a presentation, either written or oral, to their
respective departments as the last requirement of the in-service program. The Career
Education Office will provide each participant with an outline to assist them with the
presentation. One copy of the presentation will be submitted to the Career Education
Office and one to the respective school principal.

8. Before the tour, the participant will receive from the occupational specialist (a) an evaluation
sheet to critique the experience, (b) a School/Work Relationship form to describe in one or
more paragraphs how the concepts and skills taught in his/her classroom are used in the specific
occupations viewed during the tour, (c) an outline to assist them with their presentation, (d) a
tour agenda, and (e) a special "GREEN" substitute form.

D. The participant will receive up to 10 hours exploratory in-service credit for each experience provided
that he/she:

1. attends the full session;

2. completes the evaluation and submits it to the Career Education Office;

3. submits the School/Work Relationship form to the Career Education Office for approval;

4. makes a presentation to his/her department;

5. submits a copy of the presentation to the Career Education Office and to the respective
principal.

Additional in-service hours up to a total of 60 can be earned through future participation in the
program.
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$SANDOSTRY TOOR R PARTICIPANT

Following are several statments relating to your tour..' Olease indicate your degree of agreement or
disagreement by circling the appropriate aiternti ChooSi "Not Applicable" only if the statement
has no application to the tour and to its object' es.

1. The orientation gave me an overview o the tour and'prepared me for thevisit.

strongly agree agree undecided disagree strongly disagree not applicable

2. The tour was interesting enough to hold my attention

strongly agree agree undecided disagree strongly diS-agree not applicable

3. Enough time for questions was provided.

strongly agree agree' undecided disagree strongly disagree not applicable

4. The tour provided me with enough information about the business/industry visited.

strongly agree agree undecided disagree strongly disagree not applicaige

5. The tour made me aware of the processes, procedures, and requirements related to employment
with this company.

strongly agree agree undecided disagree strongly disagree not applicable

6. Sufficient opportunity for contact with employees was provided.

strongly agree agree undecided disagree strongly disagree not applicable

7. There was enough discussion related to attitude development.

strongly agree agree undecided disagree strongly disagree not applicable

8. Company representatives sufficiently emphasized potential occupational opportunities and
related advantages, e.g., fringe benefits, advancement.

strongly agree agree undecided disagree strongly disagree not applicable

9. My knowledge of current employment trends increased.

strongly agree agree decided disagree strongly disagree not applicable

10.

11.

I gained new insights in careers and career opportunities.

strongly agree agree undecided disagree strongly disagree not applicable

Company representatives identified career opportunities for college graduates, high school

graduates, and others.

strongly agree agree undecided disagree strongly disagree not applicable

12. This experience increased my knowledge of local training opportunities and programs for
college-bound and non-college-bound students.

strongly agree agree undecided disagree strongly disagree not applicable

rr
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Sample 5 Continued

13. This experience increased the potential for a regular flow of communication between school
administrators, teachers, guidance personnel, and business/industry personnel in the Sarasota
County area.

strongly agree agree undecided disagree strongly disagree not applicable

H. To help us improve these tours for future participants, please answer the following in as much detail
as possible.

1. If Another business/industry tour were to be held, what changes, or recommendations, would
you make to planners?

2. What additional types of information would you have liked to have received?

Sample 6

NAME

SCHOOL

DATE

SCHOOL/WORK RELATIONSHIP FORM

1. Which of the skills/concepts that you teach were identified as needs by the employer?

2. Explain how each of the above is used. Be specific.

3. What specific new knowledge did you gain from the tour?

4. Explain how you will apply the new knowledge listed above to improve your instruction and
your curriculum. Be specific.

Sample 7

4 GROUP PRESENTATION
OUTLINE OF POINTS TO COVER

S'

1. Describe purpose of company or organization.

2. Describe your tour (Where you started, areas or departments visited, and functions of each).

3. Careers identified.

445

4



Sample 7 Continued

4. Employment opportunities.

5. Orientation, inhouse training, incentives.

6. Educational needs of potential employees.

7. Implications for education.

ti-
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Chapter IX

COOPERATIVE AGREEMENTS,
POSTSEdONDARY, ADULT, TEACHERS

MANUFACTURER ESTABLISHES CAREER
EXPLORATION PROGRAM FOR TEACHERS

Mr. Tim Frisby
Frisby Manufacturing Co.
Elk Grove, Illinois

Circumstances

MISC.
K-12

TEACHERS

L

Mr. Tim Frisby of Frisby Manufacturing Company was interested in the implementation of
career education in his community. His initial efforts were thwarted by an expressed lack of in-
terest on the part of school officials. This did not stop Frisby. He eventually helped to establish
Project Elementary Vocational Education (EVE)a hands-on career exploration program for
teachers.

Objectives

1.x To identify communit career education resource persons

2. To prepare career educati n materials for use in the classroom

3. To increase teacher knowle f the business/industry fields

11111
4. To create positive feelings about career education in the teachers and administrators

5. To provide staff development materials and activities for educators designed to increase
their knowledge and appreciation Of the world of work

6. To provide work experience opportunities (paid and/or unpaid) for staff persons in edu-
cation within the business/labor/industry community r
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7. To familiarize teachers with economies

Linkages/Participants

Elk Grove, Illinois, School System.
Twenty firms of Elk Grove, Illinois.

Process 4

Mr. Tim Frisby operated the Frisby Manufacturing Company. with about one hundred and fifty
employees. He helped to implement Project EVE to help teachers in the Elk Grove School System
understpnd career education. This project operated as a graduate-level course in after-school hours
and allowed teachers, with the aid of twenty local firms, to visit plants, observe workers on the job,
and then share their experiences in the classroom.

Project EVE had various activities to implement career education in the schools with the twenty
local firms' assistance. Within Project EVE was another projectan Economics Teacher Projectin
which teachers are taught a twenty-week course in economics. The course was taught by persons
from the local business/industry community. It was a helpful way of increasing the teachers' knowl-
edge of their own b ness /industry community. Later, teachers used some of the same resource
persons in their class&oms.

Another activity within Project EVE was the use of industrillresource persons to speak at local
PTA meetings. The activity informed parents and teachers of the community about the opportunities
for youth in careers.

Still another activity of Project EVE was the "Popcorn Factory" i n one elementary school. I n

one day elementary school students were made aware of forty different occupations. Many were
able to experience hands-on situations with most of the occupations.

In arranging for the use of business/labor/industry personnel within the classroom, a system was
developed to have the business person meet with the teacher two weeks prior to the actual visit to
make plans. An evaluation sheet for the educators to assess the business/labor/industry persdnnel's
presentation in the class was designed to improve career education resource people.

Field trips to the assisting twenty firms were offered to the teachers of Elk Grove. During the
field trips students are assigned to employees on a one-to-one basis with the employee actually con-
ductifig a tour for tbe.,51-actent. This procedure helped many students establish contacts with adult
employed workers who can be used as resources for help in various kinds of decisionsincluding
career decisionsfaefriby the student. This procedure has helped both students and employees to
recognize and appreciate their own worth and the value of work.

Problems

1. It is a big job to convince the community to really support career education. Many edu
cators and non-educators feel career education is another educational fad rather than.a
lasting reform movement.
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The school administrators have to be convinced of the value of career education.
Convincing only the teachers is not as effective as convincing the administrators and
teachers.

3. Career education has to operate as a concept to be infused into all existing programs, not
as a new program to be added to all others. People get the impression that career educa-
tion is another program to compete with other educational programs for funds and a place
in the school curricula.

EVALUATION

1. Elk Grove teachers will participate in the EVE Project. At least half of the teachers took
part in the EVE Project or the Economics Teacher Course.

2. Community resource persons will be identified. A list of key persons from the business/
labor/industry community who could go into the schools and interact with students was
compiled.

3. A positive attitude about career education will be initiated and developed. Mr. Frisby
found resistance to the career education concept at first, but with the success of the
various activities and his perseverance with the community he implemented a procedure
for makingthe teachers, administrators, students, and public at large aware of careers.

CAREER,
EMPHASISEMPHASIS

SERVICES
- PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP
MENT FACTORS ,

PLACEMENT

Agriculture & Natural Business & Advisory & Exploration Attitudes & Values
Resources . Industry Consulting Career Planning

Business & Office Labor Career Decision Making
Communication- Government Guidance/ Economic Under-

Media Agencies Counseling standing
Consumer & Curriculum Environment

Homemaking Enrichment Interpersonal
Construction Employment Relations
Environmental Information Self Concept
.Control Program'
F ine Arts & Planning

Humanities Speakers
Health Work Study
Hospitality & Equipment
- Recreation
Manufrx 'tiring

Provision
i ii111(iS-on

Marine Sc le rice% E )(pot ienrec
Marketing & Hole Models

Drstribu bon
Personal Services
Public Servtc e
Transom tiition
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BUSINESS AND INDUSTRY SPONSOR
CURRICULUM THROUGH "SPICE",

Unified School District 290
Ottawa, Kansas

Circumstances
-(`

Unified School District 290, Ottawa, Kansas, sponsored Sequential Planning of Instruction for
Career Education. (SPIC.E), a kindergarten through twelfth grade Career Education Exemplary pro-
gram based upon the Kansas Model for Career Education. The project is in its third year. The first
year involved the development of community and staff awareness, the establishment of a Career
Education Council, the hiring of personnel, the planning and writing of materials, and the testing
of the materials in pilot classrooms. The second year was concerned with district-wide implementa-
tion of the project. During the third year an adaption/adoption model for use in other districts was
developed and disseminated and a spring Drive-In Conference was held.

MISC.'.
K-12

LCounselor

Teacher

The Project SPICE gained support from the business and industry community. Many facets of
career education were carried on in the.district onall three levels of instruction. Teachers, parent&
students, and the business community demonstrated enthusiasm for career-oriented programs, such
as Career Day, Trade and Industry class, and'other occupational study units. Counselors committed
themselves to the assisting of students in any w4S/ possible in making better adjustments to life. Ad-
ministrators and the Board of Education were qdricerned with meeting the needs of all students.
What SPICE provided was the coordination ofAdividual efforts and concerns into a purposeful
whole, adding to what had been done in the past.

Objectives

1. To use career information for selection of a vocation

2. To enable high school seniors to work at a selected vocation for one school year

3.
)
To use on-the-job experience for supplemonting high school courses

4. To offer high school seniors the opportunity to learn vocational skills

5. To allow high school seniors the responsibilities required by business and industry in the
work world

6. To provide careers

Linkages/Participants

. Kings Radio. Haven Steel Company. Sky Hook Company.
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Process

SPICE Project extended career education from the classroom into the community. Today's
curriculUm should be, and was in the SPICE Project, an experience curriculum where hands-on con-
tacts and actual rather than simulated activities occur. The local environment offered many oppor-
tunities for direct observation or participation by students.

One of the responsibilities of the school was to develop Kansas citizens who could function ef-
fectively in a changing state. If this responsibility was to be fulfilled, then it was important that
during the course of a student's education, he or she developed a thorough understanding of the
organization, function, problems, opportunities, heritage, aesthe 'butes, and offerings that
were inherent in the community in which he or she lived and worlAf. The use of Ottawa as a teach-
ing and learning laboratory was a means to an end.

1V-4.

The following summaries are examples of ways the community of Ottawa assisted the educa-
tion of its young people.

1. Advisory Council Local business people served on the Council since the inception of
SPICE Project, assisting in everything from planning stages to recommendations to the local Board
of Education. Various occupations were represented, including bankers, beauticians, and farm sup-
pliers as well as college professors and news reporters., Their interest was significant for building
bridges of communication.

2. Speakers .Classrooms in the local schools utilized over 250 persons each year. The
topics ranged from bee keeping to truck driving, from compost making to computer science, from
cake decorating to square dancing. One group of retired teachers toured the elementary schools
demonstrating the arts of soap making and weaving in costumes reflecting by-gone days.

-3. Study Tours Each year students were taken to local and area businesses. The local
Chamber of Commerce compiled a list of sites willing to share their experitse with students. ,A
wide variety of situations was available,so that the teachers chose appropriate activities related to
their classroom study. Study guides for a designated master tour for each grade level were available.'

4. Industrial and Educational Intern To familiarize business persons and teachers with each
others' jobs, they spent a minimum of one-half day in someone else's occupation. Teachers were
provided with substitutes, so they could. pot plants at a greenhouse, ride with a police officer on duty
in a police car, and set type for a newspaper advertisement. In turn, business people shelved books,
in th rary, coached basketball, and read stories to children. In many cases, the so-called intern 1'
in bo groups returned gratefully to their own jobs, but they gained a broader understanding of
what was involved in the other person's job.

5. Work Study Over 75 percent of the students were placed in an actual work experience.
The juniors in Career Exploration were unpaid and rotated through various jobs which they chose.
Girls tried auto mechanics and boys tried helping with the Headstart Program. The business ed
tion students learned firsthand the application of their skills. Learning what is undesirable about a
given job was as important as learning of the desirable outcomes: Paid employment was available
thrbugh the trade and industry program. At least twenty businesses agreed to work with students
from the special education classes.

6. Shadowing From time to tine students spent half days with a relative or other adult as
or she went about his regular occupational task.
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7. Action In their senior year students attended high school in-the morning and worked
at a selected job in the afternoon. The guidive counselors cor ;Lilted with the seniors in using the
career study information to select a vocatiorr The students were to stay with their selected voca
tion for a year.

For example, vocationa1 I wctronics was offered as an ext.ended study by Kings Radio of Ottawa.
The seniors who selected eictronics enrolled in a correspondence course which was paid for by Kings
Radio. Upon completion of the internship and course, the students were offered jobs with Kings
Radio.

Problems

Students did not.always appear at their afternoon jobs.

2. Visible outcomes of everyone's effort should not be expected for two years or longer.

Evaluation

Attendance at school will improve. With the initiation of the job study program attendance
at high school improved over what it had been.

2. Stud is will obtain ,1-the-job --xperience. At least 75 percent of the students were
plac in on-the-job ;ttuations

3. Students will be employed atter completion of high school. In some businesses 100 per-
cent of those who worked part time during the senior year were hired for full time work.
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PACIFIC SOUTHWEST AIRLINES TEACHES STUDENTS

Mr. Glenn Eliott
Director of Educational Services
Pacific Southwest'Airlines
3223 North Harbor Drive
P. 0. Box 81185
San Diego, California 92138

Circumstances

Pacific Southwest Airlines (PSA) is an example of how one company can influence education.

PSA's original school programs started in 1969 at the elementary and junior high school levels.
The program now incluctes high school and adult programs, too.

MISC.
K-12

Process

ELEMENTARY PROGRAM

Basically this unit covers'all- areas of the curriculum. It gives the student broad opportunities,,,
for studies in human relations, mass communications, the basic workings of a business in our eco-
nornic systerni writing skills, and art. The program also provides basic career exposure to air trans-

,
'portation.

Students are enthusiastic About creating theirown advertising programs, planning Veining pro-
grams, and establishing realistic budgets for their air operation. One finance director of a sixth grade
airline issued the following order: all estimated salary sdhedules are to be submitted to me by
Wednesday, and remember don't come up with any wild figures because we only have 10 million,
dollars to operate this airline."

. The unit is designed for classroom use over approximately a nine week period. After an organi-
zational weekthe class works on the unit once-or twice a week. The nine week period gives the stu-
dents an opportunity to receive answers to their inquiries and to'prepare fora culminating activity
which is usually a simulated flight on the airline for "passengers" from other classes in the school.
The simulation includes ticket sales, passenger service, baggage check-in, and related activities.

HIGH SCHOOL PROGRAM

The original PSA Air Transportation Careers high school program was established cooperatively
Oith Ow San Diego City, and County school-districts. The course was developed by Glenn Elliott,
Qirector.,of Educational Services at PSA, and teacherDick (Viedenwald. The original elementary
School airline simulation is an integral part of the course. Subject matter cp.i.Exes are included, too:
oral and written communications, public relatibns, airline routes and geogAphy, FAA and other
regulatory agencies, flight familiarization, general aircraft servicing, fixed-basedbperations, major
U.S. airports, meterology, general counter procedures, operation*air freight billihg, IATA ticketing,
ramp procedures, and general airline operation .The course runs 360 hours. Class meets two hours

. per day, five days per week, for one semester. In addition to the classroom work, students receive
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k:qwork`experience at San. Diegp International Airport on ticketing, reservations, ramp service, customer
'relations, and operatiRns. Students also receive work experience at fixed base operations, air freight
facilities, rent-a-car services, various FAA facilities, and the weather PSA, Delta and
American Airlines paiticipate.

,,Outcomes,;`

A high percentage of the students in the high school prograni have either been employed in the
training. Fifteen pel nt of the graduates have been employed
rcent have been placed in general aviation fixed base operations,
t in .directly related gelds such as air freight and rent-a-car ser-
igher education to upgrade their skills and find employment in

industry4i0egone on tft),:.c
with commercial ,air carr a

20 percent have ,'found tt
vices, 35 per-Cent-Nye en1444.
air trartsportation,in the futdre:

(ReprIPted frOrrf4.!fieport, Action Programs," Industry Education Council of California, 555 South
Flower, P;:, 0: Vox-71498, Los Angeles, CA 90071.)
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Anthony G. DeLorenzo
Vice President
General Motors Corporation
(Public Relations Staff)
Detroit, Michigan 48202

:bicernstances":

GENERAL MOTORSISQPPORTS
CAREER EDUCATION

MISC.
K-12

Career Education was initiated by Con ress with the enact ent of a law in 1968 and received
further emphasis in 1974 by establishing the Office of Commis r for Career Education in the
USOE. Career Education is a response to a ational demand that the educational system change in
ways that will enable students, when they leave the educatiOnal system,-to be more successful in
finding and engaging in satisfying, worthwhile work. It ivnot a separate subiect., It requires only
minor redirection of existing education programs, facilities and staff and so should not involve
greatly increased costs for public education.

Objectives . .

." if0 To Oro4ide students of all ages necessary information and developmental experienced to prepare
them for tiving.and working. \ .

Linkages

Plant City ttee to coordinate GM's involvement with plant city area school.
Each G u. nager. should have a person, such as the supervisor of education and training,

directing t nit's career education activities.
The manager of Educational Relations, GM Public Relations Staff, will coordinate GM's involve-

ment with state and national career education organizations.
Education Relations, Public Relations Staff, will serve as the clearinghouse for dissemination

of information and other forms of guidance and assistance to and from GM Public Relations
o.1 Regional Managers, Plant City Committees and Field Relations Committees.

Edu9sional Relations will monitor GM's involvement intareer Education programs and report
findings to GM managefnent

Process

General Motors will encourage and support Career Education in all educational institutions.

4\
It is the responsibility of each appropriate GM manager to become acquainted with leaders of Career
Education in his areas' of jurisdiction and (1) inform them of GM's existing educational relations
policies that support*Career Education objectives; (2) determinine how GM can best interact to
support Career,Education as defined,,and impitmented by the local,schOols; and (3) offer appropriate
assistance consistent-with other GM locations to aid programs of Career Education: Such assistance
may inclOde, but nbt rest 'tad to, elements such as those listed on the next age.
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. 1. Provide qualified, effective classroom speakers and panelists on specific careers and career

areas from time to time

2. Provide periodic plant arid facility visits that emphasize people skills and work environ-

ment as well awproducts so educational people may relate classroom subjects to such work

3. Provide individual career ex$eriences such as having students work for a day with an em-
ployee, if reasonable and safe, or participate in a cooperative education program

4. Cooperate ikith local school authorities in designing realistic curricula for various careers
and the development of career teaching aids

5. Cooperate with local school authorities in career orientation programs for teachers, es-

pecially counselors, technical and vocational teachers and Career Education Coordinators

6. Provide films and displays on careers and processes

7. Help develop support for Carper EdUcation, such as by serving orLindustry-etjucdtion

'advisory councils

Outcomes
.

4 e%

it
..

Ncl 41All GM organizations involved in. Career Education program services areto,und staqreer,
Education as i't is interpreted and implemented in tbeistate and community artil,kno,w what mason-

ably be expected from GM in their areas of jurisdidtion. To facilitate this orientation, the follovvIng : 1

resources are suggested: 4* -' Y:, ,, -AI

.,,.
cm«

A. Invite the State-Career Education Director an /or the local Schoc,l Co. rdinitor of Career
Education to present the orientation progr -A 1

,0°

.

B. Invite State or Local.Chamber of Commer r Education Dire' tor to prl:2iir
orientation programs

Evaluation ,

Determine after a period of years if Career Education is contributing signific
cess of General Motors by developing potential employees with bettef,entry level ski

attitudes, better academic skills, greater appreciation of their contribution to society ap
_understanding and appreciatiOn of .roIe of the free-market system in our society.

(A paraphrase from General Moto s'Corporation executive speeches before Career Educaticin

groups.)

.4`
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INDUSTRY AND CE WORK TOGETHE

Geneva, Ohio

o

umstances

MISC.
K7-12

41... Geneva's Care ucation Program has developed an approach in scheduling large group field
trips in 'Shbrt perib time thanks to the efforts of Ibcal industry, the §Uperintendent-of schooli

Yfd visual glirector;
c?'

" Because of the irWrgacticality of touring 300 children within 30 minutes, it was decided that
some pre-tour data for c- rassroom usage was vitally needed to minimize tour time at the plant," ex-
plained' Wilribir Porter, superintendent of the GenevaDistrict.

oar

Process

A meetingiwith G'eorge Manning from True Temper, Bruce Gresham of Geneva Rubber and
John Haesler of ebc la, Foods Division, was arranged with school officials, resulting in Phil BRIden,
head of the audi ual program, developing special materials for each tour.

Li
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These materials consisted of a narrated set of film strips, and a co-orilinated written tour de-
scription. With this each pupil, can see, hear, and read about each of the ten key areas in each plant
visited prior to the actual,visiit.

This enableftre large group of children to take a "walk through", tour without the typical
guide presentation that lengthens the time in touring a plant. Children see the posted numbers at
each station and can refer to their written description for specific data regarding the work or work-
ers in that zone. .

A production kit was also developed kom each plant so that the products made could be
viewed by the children prior to the time olthe tour.

All 345 fourth graders visited the Geneva Rubber and the Coca-Cola Foods Division plants in
an effort to show them industry in its roll in the community.

The complete eighth grade class of 290 visited the True Temper in Geneva as part of Seeing,

hearing, and experiencing firsthand what jobs and occupations are like within the manufacturing
area.

Outcomes 4'

The prograrmdirector indicated that they hope to further develop this approach in the coming
year by including more plants in the program.

(Taken from "Career Education," publication of Geneva Area City Schools, Geneva, Ohio, 1976.)

CAREER
EMPHASIS LINKAGES

SERVICES
PROVIDED

. FIELD
EXPERIENCES

CAREER DEVELOP-
MENT FACTORS

PLACEMENT
-

Agriculture &'14atural
Resources .,,511,"

Business & Office
/ Communications

Media
Consumer &
Homemaking

Construct,,pn
nvironarntal 4

4. Contcol ,

tine Arts &40
,, Humanities
Health .\
Hospitality &

ReEreatiOn
Manufacttring
Marine Sciences ,
Marketing &

Distribution
Persohal Services

/Public Service
' Transportation

,
Businest&

. Industry
Community .

Groups '
Government

Agencies
, Parents & Other

Individuals

1.;IA

I
T,5

....i.f J
Curriculum '

Enrichment,
Employment
information

, Program
i . Planning

Speakers
,' ..* ''i

I

Field Trips
Exploration'

,

,

. -

'Career Planninc
Economic Under-
standing

Environment

---

--'

456.
ft; )



4

MISC.
K-12

THREE DISTRICTS FOCUS ON CAREERS

Oran* County Consorti mCareer Education Project
Orange Unified School istrict
370 North Glassell
Orange, California 92666

\-

Circumstances

A state-sponsored Regibnal Occupational Program was already operating at the high sehool
level. Using that program as a.basis, the Orange-Santa Ana Consortium Career Education Project
obtained a grant under Part D of the Vocational Education Act. With the addition of state and
local funds; the grant provided a $750,000 budget for a three-year period.

The participating communities have little in common. Orange isa relatively wealthy city,
predominately white. Santa Ana has a 50 percent minority population, mostly Spanish-speaking
and blacks, and is a low income, working class community.

4 .
ectives

acigapriington, project director, says, "Ike try to give our students a grounding in basic
ademic subjectsbut with a purpose so they'll have some idea of careers available in the world

fOvoi±k and some skills they can use in putting their foot on the first rung of the ladder."
A

?jN.Sayokingtoncited the task of changing the attitudes of parents and teachers as one of the
initial MajorOrdtes in implementing the program.

,

Linkages/Participants

Fifteen schools from three school districts in Orange and Sarin Ana joined in developing a
itr king model in career\education from kindergarten through community college.

.1
Process

A 'needs assessment indicated that curriculum revision to emphasize the learning of skills along
with educational °fundamentals was onelbf the first changes to be addressed. The following three-
year timetable was used to establish this successful working model.

Year One.

Assessment of needs.
Development of curriculums for five of the Office of Education's career clusters (Fine*
Arts and Humanities, Health, Cornmunigetions and Media, Consumer and Homemaking
Education, and Business and Office). .
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Curriculum guidance by secondary counselors.
Development of media project's.
In-service training of teachers and counselors.

Year Two

Development of curriculums for five additional OE occupational clusters (Public Service,
Construction, Hospitality and Recreation, Marketing and Distribution, and Transportation).
Field test Year One curriculums.
Develop guidance components for elementary schools.
Establish facilitators at all schools.
Continue in-service training of teachers and counselors.

Year Three

Development of curriculums for five final OE occupational dusters (Agribusiness and
Natural Resources, Environment, Manufacturing, Marine Science, and Personal Services).
Field test-and evaluate Year Two and Year 'Three curriculums.
Redesign staff positions for continuity of project
Document major Qroject activities. A
Continue in-service traiving of teachers arjelcaunselors.
Expand work experielaCe for younger students.
Expand programs foitcschools outsiddlhe original consortium.
Relate to other special projects in the district such as consumer education, early child-
hood education, career planning centers.

Mr.-Sappington and an assistant director hired two teachers, one elementary and one high

schgai, as full-time specialists to supe the ptogram, ittihidi was.graduallyixtended to all age
levgl classes.

Money incentives were provided to encourage individual teachers to develop, test and refine

career education units., .,A teacher or counselor fromeach of ifiel&Participatihg schools was desig-
,

naed as a facilitator, and paid an additiOnal $800}a Year: Beyond providing coordination with the
central staff, the facilitators assisted teachers in selectinter developihg, field testing and evaluating

career - oriented curriculum materials. They also established resource. centers at each school.

Sappington recruited the counselors at the high school and community collegejeyeis.jOey
atteNicouraged to divide their- responsibilities and became specialists in different areas. Tagittier;1:
tbejfVerneadously increased the infusion of career education's erriphasis on technics and human

relati'ans skills

Outcomes

-Owing the three-year period approxiMate Aatio urriculum units were de-

veloped.by Orange-Santa Ana teachersta9r,heele n oolk have guestsdescribe their jobs in

the classroom every Monday morning. Puppetsare being Iii4elY used ttfiakkierrientafy level be-
cause they have adapted so successfully in communicaii6g tfre manY-pi -iff 'programs

One junior high school has a career lab staffed by seven voluntegraarents and available to stu-
during their free time. 'Mini courses, speaals and career "learning stations" that re yte o

regular courses are all contributing to career education at the junior high level.
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Santa Ana Community College teachers have written 33 career education units. In conjunction
with the Regional Occupation Program, the Orange-Santa Ana Career Education PrOlgram now offers
65 courses. A craft store in a shopping center and a tractor-trailer diesel rig are just two of the many
resources that equip the program.

All types of community resources now pervade this program and Mr. Sappington expects the
involvement of business, industry, and labor to increase. He says, "What we've tried to do is drive
career education so deep into the curriculum that will never come out. In another five years, it
won't tIttible as a program al all, but.an integral part of every teacher's basic approach to educa-
tion."

(Taken from American Education, U.S. Office of Education, December 1975.)
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NEUROLOGICALLY HANDICAPPED
DEVELOP VOCATIONAL SKILLS

Kansas Neurological Institute
Topeka, Kansas

<

Circumstances

Handicapped

To deyelop marketable vocational skills for the profoundly and severely retarded, the Kansas
Neurological Institute needed a program that involved training simultaneously with actual production.
Such a progrdm was to help train the residents in attention span and motor skills while creating oppor-
tunity for individual progress, for completion of a job,, for earning mqney from work, and for advance-
ment to future jobs in community life.
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Many research studies have ben completed at KNI to develop methods of instruction for
teaching motor skills and attention span to the retarded. Using this research as a base, KNI con-

tacted an industry to provide supplies for producing a marketable product combined withSimple-

menting a learning procedure.

Objectives

The following objectives were met in the program:
44,

1. To produce assembled medical kits for the Munns Medical Supply who sell to hospitals

throughout the country -1

2. To increase attention span and motor skills of the profoundly and severely retarded resi-

dents

3. To develop vocational skills in industry

' 4. To enable residents to realize satisfaction from work accomplishments

$
5. To enable residents to experience payment for production work by receiving a paycheck

6. To allow residents to use money in the way they choose.

Linkages/Participints r.

Munns Medical Supply, Topeka, Kansas4

Process

The Kansas Neurological Institute is a multi-service facility providing residential care and treat-

ment and habilitation programs for over *pp of the State's retarded citizens currently ranging in age

from 2 to 30 wars. KNI strives to develop all residents to their maximum potential. For some, the
goal may be limited jo responding in some small way to other people; for many the goal may be
limited to achieving the most basic daily livirig skills, and for others, the goal me be to realize mar-

ketable vocational skills.

To provide basic training in vocational skills along with actual prodUctibn, KNI entered into a
contract with a local medical supply company, Munns Medical Supply. As a result, the KNI's Work

Production Center was developed. Here, residents were employees; abiding by the same rUletind
regulations they could expect it employed in the community.

,Y ,11
The staff at KNI worked out a method to determine the bid for'the production of medical

kits. The task or kit to be assembled was completed by a'normal individual, whose time taken.to
produce the kit, was multiplied by the minimuniAnage ($2.30 an hour). This determined the bid
which KNI Olaitted to Munns Medical Suppl)tcon a specific kit.

KNI entered int a coltiasiLvith Munns Medical Supply. KNI was to supply the labor and

Munns was to prow e the various types of kits, per specified prices. Both parties
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entered into the contract with the understanding that deadlines for completed kits must be issued
well in advance of production.

The Munns Medical Supply Company brought the raw materials to the KNI and pickedup the
finished medical kits, thus eliminating these two phases of production. The company was allowed
to enter the Work Production Center of KNI anytime for inspection, of working conditions.

'41.1
. The undertaking of training and production simultaneously at the KNI required many detailed

plans for identifying procedures, scheduling the residents and recording time-per-work accomplished.
There were 107 tasks identified in the production work, and the work procedures were blocked into
One hour work periods. At Level I the resident sat in a seat and assembled a thermometer kit. A ,

major emphasis of Level I was on attention span. The resident continued at Level I until he/she
could work a four-hour block of time.

At Level I I the'resident worked on an assembly line where the work is done in a standing posi-
tion. Again work was introduced at one-hour intervals until the resident could work under less
supervision for one hdur. The resident learned to undertake more responsibility to complete an
assigned task in the assembly line. At Level I I I the assigned work was a more complex task. Since
the most complex of the medical kits contained 19 items, there were a variety of experiences offerech
in the production work. ,

The resident established a pace until the progress was at a level adequate to introduce a graded,
system of work rates. The graded system had three work rateslow, middle, and high. As a resident
progressed through the production scheduling, the resident experienced requirements of the three
work rates dernplidecIFfor work production.'

To determine the pay for work done by the resident/production worker, qn,pssigned "piece-rate"
was based on the contract-bid-price-per-kit. The "piece-rate" correlated to a time study for each ask
which tiadbeen compiled by the staff: Therefore, the, residents were taking the role of employees,
abiding by rules and regulations, and receiving real pay.

At an assessment meeting every six months, the work pro n and the progress in training
for each resident werfevaluned by the combined effort of t staff. The record on each resident's
work in the Work Production Center were the the focus of t e evaluation. The staff found this sys-
tem of joint evaluation in going over the records of yvork to be vital to the expectant level per resi-
dent and to the hated outflow of medical kits.

Problems

.20

4th

1. Ninety -five percent of the KNI residents are profoundly and severely retarded; therefore,
much time is required to accomplish a precise segment within a vocational skill.

2. Step-by.-step procedures to follow in teaching vocational skills simultaneously with actual
production work required much expertise from professionals in special education, psy-
chology, and production management.

3. Thesystem was complex. There were 107 tasks interlaced with scheduling production
and the recording procedure. One big reference chart emcompassed this information.



4. The relationship of payCheck to work production took a long time to be understood by
the profoundly and severely retarded individual. For example, some residents threw their
paychecks away because they cpuld not comprehend the relationship between money and
'checks.

5. T,he"goal for a residqnt to worl$ in the real community has not thus far been accomplished
by the Oroijram.'11-istecii,o,urf6tioal,,.i.'r
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CAREER EDUCATION ON AN ISLAND IN MAINE

'North Haven ProjeC0for Career Deyelopment
North Haven, Maine

Circumstances

\\
,

The North Haven Project for Career Development is an excellent illotration of how one rural
community structured a career education program to meet their unique needs. North Haven, an
island community of about 300 year-round residents, is located 13'miles offshore Rockland, Maine.
Its economy is tied to a summer vacation community a d to the marketing of fish and shellfish.
The business and occupations on the island, therefore, lect a limited range of job opportunities.

ere are two boatyards, a general store, two building ractors, an electrician, two plumbers, a
t officevthree garages, and a seasonal pulp-cutting o ation. Most of the year-round residents

4

ork in one of these areas, fish, or work as a caretaker for a summer resident. ... .

./

.

The situation inAlorth+leveoxis interesting because it exemplifies several typital rural Constraints
relevant to the implementation of a career educationeogram; geographic isolation, a small population,
limited career and educational references, and limited school resources.

Objectives

The school faculty at North Haven felt 'that despite these problems, the students on the island
would benefit from a career education program. So they organized the North Haven Project for
Career Development. Some of the many activities supervised --)y the project are described on the

,following page.
.504
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Process

411

The North Haven School has a "Looking at Careers" center where students can review
both cornWrai-cially and homemade multi-media profiles of variety of careers . .. every-
thing from long haul truck driver to a veterinarian's assistant. ,

Students in North Haven enjoy Thursday "sp cials" where off island visitors come to de-
o

tape their careers. Visitors Iwe included an ex-secret service agent to two Presidents
Mkribing poice and security %rork and a psychologist talking about his career as a family
counselor.

Aplay-jobs twe, is a permanent feature of one room of the North Haven school. It is
open for freelniy to al /elementary children and furnished with basic kitchen equipment,
dress-up clothevrepresnting different career. roles, a puppet theatre with police persons,
construction workers, and nurses as puppets, and a store front. Children explore many
roles there.

lO

A "Career Seminar organized for high schocitstudents in North Haven is,designed to help
them clarify their vilues, explore a.variety of career areas'of high appeal, develop job sur-
vival skills, and actively pursue career and educational interests. The methods used to
achieve,these goakInclude video tape, simulations, career exploration materials, and field
trips.

(Reprinted from "Communicating Successful, Career Education Practices 1/20 Rural Schools," Career
Education Project, Cashmere, Washington 98815, No-;.71 September 19711
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La Guardia CoMmunity College
Long Island City, New York

4.

WORK-STUDY PROGRAMS
PREDOMINATE AT COMMUNITY COLLEGE

Circumstaies

La Guardia Community College was establi*thed in bong Island City, a white-ethnic blue-collar
coifimunity located just ecOes the Eas; River in Queens from midtown ma nhattan, New York. is

I eed

as one of New York eleVest poGert areas, with lower Median indOrne and highei unemplIF
r*Itthzjo th1 entire c A heavily indutialized center district of factories and warehouses is en-
circlecl,by'residentia,41.1121,population is 80 perceritwhite, composed largely of second and

13-14

third generation Eu
Black and Puerto
ad u I ts.irt Lpng isItd
average. !

. -

Italian, Trish, German, and Greek descent. Increasing numbers of
es are coming to the neighborhood. The 1970 census indicated that

eraged between nine and ten years of schooling, below the citywide

The newly e&president for La Guardia recognized the strong work orientatio of the
residents' value g Island City. Young people surpassed their parents' schoolin ust by corn-
pleting high se fix: Guardia Community College would attract students only with a strongly
walk-related p Furthermore, by providing such a program, the college would not only ex-
press basic re t for.the cultural background of its students, but simultaneously provide a new
academic experience.

. ?

Before La Guardia planned a specific academic program, the president of the college and the
initial core of administrators held meetings. ith the Rotary'Club, PTA, community action agencies,
and locbl unions. People were told that a community college was being developed and asked what
they wanted from the college. ,The following objectives were specified by the college's administra-

tion: (1) extensive work-study programs; (2) close aligicvlation with local feeder high schools;
(3) experimentation in instructional methods and organization;,(4) development of curricula in
theliberal arts, business, and human and.public servi?es.

,
Given such a clear mandate from area residentsthe need to attract students from this environ-.

ment and the commitment,of the La Guardia administration to *work-study focus for the new
schoolthe objective of providing extensive work-study programs was to be the point around-which
the community &liege revolved. La Guardia was consciously planned, from the outset, as a coop-
erative ducationtinstitution.

..

-(1

The community college establi ed its identity as a cooperative institution. The catalog devoted
pages and pages to cooperative education. The student counseling center published a student orien-
tation handbook fOr new students through the college paper which included a full page of quesstions
and answers about cooperative education at La quardia. Although/a number of students whb were
enrolling for the first time, including both students directly, out of high_school and adults, Were not
aware of the cooperative program, most students were. On student surveys the cooperative prograln
consistently ranked among the top reasons for choosing La Guardia. Additionally, the community
college is beginning to achieve national prominence for pioneerirj, cooperative education.-

466
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Objectives

1. To mesh learning in academic and work settings

2. To practice or apply career-oriented skills learned in the classroom to the non-classroom
situatjon

3. To explore various career possibilities or to confirm the realities of pre-selected careers 4

4. To develop personal and vocational growth and maturity

.5. To develop experientially generated increased knowledge of one's major field or other
area of academic interest

Linkages/Participants

Two hundred business, industry, and labor groups of Long Island City, New York.

Process

All full-time students at La Guardia were required to take three internships. Each internship
lasted for a full quarter, and students normally worked a forty-hour week on thajob. A total of
nine credits was given for the internships. Students were expected to attend eight consecutive quar-
ters to graduate; there was no summer vacation. They earned sixty-six credits, including nine credits
in cooperative education, eight quarters at the college. The co-op experience was a requirement of
all students. Ninety percent of the students were paid by their employers for their internships;
payment normally ranged between $80-$120 a week.

$

La Guardia co-op coordinators were hired on-faculty budget lines; they were considered faculty
by the college, and there was no evidence of a diminished status within the college. The coordinatcirs
were responsible for finding placement openings for students in a wide array of job settings. A list
of oVer 600 intern placements had been developed from which students were free to select. Descrip-
tive information regarding responsibilities, duties, and needed skills was provided for each listing.
The placements ranged from filing and office clerk to computer technology assistant. The list of
employers has grown impressively since La Guardia opened; now more than two hundred empfloyers
participate representing more than twenty career areas.

Prior to their first internship, students were required to take a Co-op Prep course which met _

officially once a week and was taught by a coordinator. The Co-op Prep course was used to test
and evaluate the kinds of performance which would be expected of students orrthe job. They ran
through simulations of their job interviews.

The second requirement of the students on internships was the co-OP seminar, which met once
a week, normally at night. The seminar provided an opportunity for students and coordinators to
examipe and evaluate the intern experience. The purpose of the seminar was to use the internship
as a learning laboratory. Students were required to make observations about themselves in the work
setting, both before the group and in writing.

A sequence of three seminars was designed to match the development which occurs within
students as they complete their three internships. The first of these, "Work/Values and Job
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Satisfiers," introduced stud,ants t15 work settings and the expectations made of students-on the'job.
The seminar was desigOed to clrify wprk valued through examination of 'work 6xperierlIce. The _
second seminar was developed with two optionsone for students who were clear about their career
choice and one for students whdwere still unsure about a career.' The third seminar was an inde-

pendent research project which allowed -students to examine an aspect of their intern experiences
as'it related to their academic studies.

Students then took their first internship.-:Students gained a field eXierience which provided
them with new information about the world. Thus, the co-op curriculum achieved a continuity
which guided the student through intellectual c,onstructs, and placed the student in an internship
where those constructs Were reality-tested.

Problems

1. Students who scored lOw on basic skills tests are required to take compensatory courses
for little credit. They often dropped out of school in frustration over unfulfilled expec-
tations.

2. There was disagreement amorig faculty on the value of the' jobs Basic Skills normally held,
For example, some felt there was no substance-to working at McDonald's and the students
cannot learn responsibility in .a part-time job.

3. It was difficult to plebe data processing students on the job.

Evaluation

Students will be prepared for jobs uponcompletion of the course', . Many students were hired .
by their'emp,loyers upon graduation; if not, they hact made contacts on their internships which
proved useful to them.. ,"
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JUNIOR COLLEGE OFFERSUNIQUE TYPE

1

dr VOCAtIONAL.EOWATION
, . :

:, '' 1 1 a

Labette County Community 'junior College
Parsons, Kansas, , .1

.. A,

CirCumstances .,
. ,I A.

. Congress hag. cit coOpeative education as a priority area in legi w MOO of social

fe,sponsribilitc exists In the bUsiness and industrial community. Large numbers of, youth are unpre-
pared for satisfying e pyment of continuing education and la& an appreciation of the value and
dignity of work. Tbd#yoUth are interested in more relevant educational opportuniliesnd the
taxpayer is demanding more accountability..

,

Representing a new and unique t yp e of vocationit education for community junior colleges
in Kansas, the Cooperative IiidUstrial Training Program was developed as a joint effort between the
jUniarcollege and the SiateDepartment of Education in an attempt to meet the vocational, educa-
tion needs of Labette CounW and surrounding commuoitiev, The program originated as a cooperative
vocational education curriofilum involving the junior college,'business,JindUstr Y, and the community
at large. It might,be thought of as an adaptation of the apprentIoeship System to modern
Cooperative Industrial Training isdesir lced'for learners who seeeduOation and experienCeslcniaatnY.

occupational field or vocation of their choice. This program, hetps a student become more emplojt-
able or lay further educational plans in oc4ier chOsertlifgby prbvicling occupatiOnsally related
classwqk and related job experience.° , i J.,.

.,

CI I
#

q'

4

Objective;

1. To the student

A. To give college credit for work ex*.pnc9,
B. To offer vocational exploration
C. To offer,vocational training
D. To interest the potential dropoUt
E. To help offset the college expenses

2. To business and industry

A. To obtain trained employees'
B. To offer employers a voipe in the vocational education
C. To improve employees' iritude toward work

3. To the community

of today's youth

. To alleviate welfare and unemployment problemsfitl
7- To strengthen cooperative attitude betWeen School and community

To provide more productive taxpayers
. To reduce tax dollars needed forfacilities and equipment to train students

41,
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Linkages/Partici ants

Kansas-Department tof Edycation, Topeka, Kansas.

,`N
EmploTers

C-Energy, Welch, Ciklehoma
C & H Electric', POsons, Kansas
Cablevision,'Parsons, Kansas
Central Financial'Services,

Fort Scott, Kansas ,

Charles Smith Construction,
Parsons, Ka,fisas

City of Erie, Kansas .

City of St. Paul; Kansas#
Crockett Farms, Parsons, Kansas
D & M Plumbing, McCune, Kansas ,

Day and, Zimmerman, Parsons, Kansas
DeMerit Construction, Chanuie, Kansas
Elixir Industries, Oswego, Kansas
Emerson-Electric, Independehee, Kansas
Evans Body Shop, Chetopa, Kansas
Frakar's Farms, Parsons, Kansas %

Funk Manufacturing, Coffeyville, Kansas
Galesburg Grain, Galesburg, Kansas
Good Samaritan Nursing Home,

Parsons, Kansas .c
Greaves Nuway, Parsons, Kansas
Greenbush Seed and Supply Company,
Giraid, Kansas

Hines Farms, Erie,Kansas
Hizey Constructioh'', Parsons, Kansas
Howard Johnson Furniture, Parsons,
,Kansas

Huntsman, Incorporated, ChetOp ,

Kansas
J & H Grain Elevator, Parson, i.4ansas'
Johnson Farms, Parsons, Kansas
KAAP, Parsons, Kansas?
K G & E, Parsons, Kansas
Kansas De rtment of Transportation,
Altarnort Kansas

Kansas Ci South n Railroad,fittSburg,
Kansas

Kansas Friesel roducts, Parsons, Kansas

lt

470

-1.
Kephart Farms, Thayer, Kansas
Labette County Engineers, Parsons,,Kansas
Labette ) C unty Highway Department,)

Oswego Kansas
Labette ounty Medical Center, Parsont,

Kan '1'
'LiFor & Bunts Construction, Parsons,

Kansas
MKT Railroad, Parsons, Kansas,
Mitchell Oil Company, Parsons, Kansas
Ornaii Construction, Parsons, Kansas
Paper's Farms;4arsons, Kansas
Parsons. Fire Department, Parsons, Kansas
Parsons-State Hospital and Training Center,,

Parsons, Kansas
Police Department, Parsons, Kansas
Post Office, Parsons, Kansas
Pow& Flame D%ision, inc., Parsons,
Pita's Farms, Parsons, Kansas
Ruskins Manufacturing, Parsons, Kansas
Scaletty 'Heating and Cooling, Parsons,

Kansas
Searles' Construction Company, Parsons,

Kansas - ,

Southwestern Ball, Parsons, Kansas
Sportsmansmr SSupply Sjore,Parsons,

Kansas
St. Paul, Manor, St. Paul, Kansas
Superior Concrete, Parsons; Kansas
Superior Research and Developknent,

Parsons, Kansas
Taylor Products, Parsons, Kansas
;TecTank, Parsons, Kansas°
Valley Distributors, Parsons,: Kansas
W. W. Farms, Parions, Kansas
Westhoff Constructi n, Parsorii, Kansas
Work Incentive Pro am, PatSons, Kansas"-
York Farms, parrs, Kansas

Kansas

/

4



Process

A student enrolling in the Cooperative Industrial Training Program at Labette County Commu-
nity Junior College may graduate after one year (nine months), receiving a vocational training cer-

lificate in the occupation in,which he.reCeived his training. A high school diploma is not required
if the pro am is taken for a vocational certificate only. College credit is earned at the rate of twerve
credit ours per semester for a total of twenty -four credit hours. Six semester hours credit for class-
room '

struction and six hours of credit for the on-the-jcib training is received each semester. ,The
classes are taught by the C.I.T. coordinator and other instructors participating in the occupational
college courses.

For the indivi 1ial who knows fairly well the occupation he or she wants to enter, the C.I.T.
program prdvides an excellent opportunity for vocational training., Fo2xample, a student who
wants to be

a
carpenter might attend school in the morning; and in the afternoon he or she would

be on'the job working with an experienced carpenter. ,#n reality, his or her employer is a teacher
wit6'the school. The student is learning the trade under real life conditions. In the related study
class, he or she studies carpentry as it applies to the work he or she,is actually doing on'the job.
Upon graduation from the program, this student is better:prepared to earn a living. In addition to
receiving training and school' credit, the student is paid an amount comparable to other beginning
workers by the employer.

Three things are involved in the learning of a trade or occupation. They are technical and
...elated information, (2 development of personal-social traits which are actually.needed'in getting
along with others, arid (3 manipulatAie skills which are actual*, needed to perform the job.

r
, In the C.I.T. progra0 the technical informiationccanbe taught by the employer or the school.

In mostinstances it can be taught more effectively by the school In the DirectgRelateel study class.
The actual development of perSonal-social traits along with other traits vitallpneeded by every.
worker are stressed in the General Related class. The: purpose of the General Related class is to pre-
sent information which is of general interest )c) the eV class, such as SoCialiSecurity, labor laws,

, -_taxes, saving and investing, and bfrd eting.
t i . - I till ..,(

The C.I.T. prow9M is under the direct* of a cdordirfator, whoupettvises th rac cal work
experiences and corOelates the school work of the student. He is.alsci resporisibl f r geeing the
ninety-one employers to participate in the program. r

The progiam is established so that each student is allowed to 5elect the tyaol training he or
she desiresprovided of course that it is possible to locate a suitable training agency,. The student-
.sh Id h. e a fairly good idea of the type of training he or she is interested, in before he asks ad-
miss' to the program. The training can be ir4 any trade, industry, or service occupation. The job
sho be such that the training required amounts to aeleast one year of organized instruction and

rk experience on the job. Some of the occupations in which individuals have. obtained training.
Labette County Community ..ttmior College are auto mecharriti, carpentry, dental assistant, elec-

trice' appliance repair, florist, meat Cttting, printing, service station management, welding, accounting,
bdokkeeping, teacher aide, insuraike secretary, medical secretary, business management, shop super-/
vision and trade foreman. . )
Problems

sel
.(

1. Selling the program to all employers. Initially this is difficult; after the program has been
in operation and other employers redprnmend it, getting additiOnal and new employers to
participate becomes easier.
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2 The coordinator makes the program'a success or failure. 4

3. It takes at leap two years to get a C.I,T. program into full production. Students also have

tb be sold thnrogram as well as employers.

Evaluation /--- ..// ..

1. Business and industry will participate in the CoopeNtive Industrial Training Programap-
proximately 91 butinesses and industries have empldyed the students.

,

2. Students will earn college credit.. Last semester 588 college credit hours were awarded to

C.I.T. students.

dtudents who would not otherwise attend school will participate in vocational pr grams.
Over 1450 students have experienced the prograrn.
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UNIVERSITY &PERS INTERNSklp IN MEAT PROCESSING

Kanas State University
Manhattan; Kanias

a.

Circumstandes

Part of the difficulty iii. adapting to the world of work k is translating techrical.knowlecige into
'practical skilrs'. This is true whether the Occupation be engirering, medicine, di animal sciences.

')?

-1
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Many schools maintain shops, factories, or whatever the occupation demands to simulate the real
business and/or industrial world. Ultimately it is impossible, impractical,-and expensive for univer-,
sities to imitate industriakand business conditions andtto keep up with technical Advancements.
Also, if by chance a college shop or factory were to be successful, it would then come into direct'
competition with commercial organizations.

To link education and industry and/or business by coordin-a g classroom theory with real-
world exi5erience, the Animal Science Department of Kansas Sta e Univeirsity devised an internship
tor the students interested in meat Processing and/or meat production areas,af animal science. In
turn, the advanced technology and information obti6ned at the agriculture experiment colleges can
be turned into profit by meat proceising and meat prodUction companies.

Objectives

1. To experience all phasesof meat processing ,

. l ,

N 4 ' .- .

2. To observe the use of research incorporatetiA-ihe r4ot processing business'
)

.

--.1
3. 4 to' allow the student to apply fendarnrial principles of meat processing to practicalz7 11 Proibms i

sy

° 4: TdEontribute to the advandementof kno. ge- in th field of
9

',"

meat procpssing through
. ,

4' a rOpired written report on an assigned,
. .

A,-

1

-5: Two allow the meat processing compotes to pla 'for their manpower needs in advance

ik
LinkageS/Partivipants

k
h

lr
lowa BeetProcessors, .Emporia, Kansas

,..missou -Beef Packers, Wichita, Kansas
,

Rodeo eat,: Inc., Ark s city, Kansas
,...., ' Theis AO at,' Inc', Great B d., Kansas

Fer d Foods, Inc', arden City, Kansas1' 'Xritfau r Co any, Phoenix, Arizona
Natipnal Livestock and Meat Board

'Process

The animal science faculty in the College of Agricultupe, Kansas State University, in coopera-
tion with meat processing companiesc6nducted seminars on various facets of meat production.
The duration oftir seminars varied from one to three days,1depending on the topics covered. In
the seminars the most recent research information was presented. The meat processing companies
outlined their most recent developments for efficient methods of operating the meat processing
plants, new prockicts that had been created from meat by-Products, skills in management, and the
cost of production.

After attending. the seminar e 'students were ready to receive on-the-job training at the
meat processing plants. The students enrolled in a required meat packing course which- entailed

$4_
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from one to five weeks with one or more meat processing companies ttiat have joint agreements with
the College of Agriculture.

The stiudents became invoked with a variety of jobs related to meat processing:' the bookkeep-
ing of the Asiness; the cattle buying activities; butchering_of the animals; judging prime, choice, or
grade of meat carcasses; the packaging, labeling, anc(ship.ping of meat cuts; and machine maintenance
within the plant. The students were visited during the work assignments for an evaluation of the
student's assigned activities with the meat processing company.

Students were also evaluated by the employer, who received a type of employer appraisal sheet

to be filled out by the student's supervisor in the Meat processing cornpiny. The supervisor was
asked to evaluate the development, work, attitudes, and skills used and acquired on the assignment.
Its primary purpose was to serve as a developmental tool for students. Supervisors were encouraged
to discuss their appraisals with the students and to suggest ways their performance might be improved
or which skills should be developed.

When the student returned to the Kansas State University campus, the field professor also re-
viewed the alppraisal with the student along with the student's appraisal of the job experience in the
meat processing company. The purpose of.this procedure was to help the student place his or her
total work experience in a proper perspective andto encourage continued improvement. It also
helped the field professor to audit student development.

This system of education was mutually beneficial to all particpants. The students had work,
experience in their chosen-career; many were hired upon graduation by the cooperative employer.
The meat processing employers got a good look at the student and hired those who best fit the man-
power needs of the company. The company then could plan for its manpower needs in advance,
and there was less time and risk involved in recruitment., Through the program.a loop was developed
between KSU and the meat processing industry.

Problems

1. The cost of living in another city while participating in the meat proce'ssing Work expe-
riences was a financial, hardship to the student. There were no monetary returns for the
experiences.

Evaluation

1. The students will be assessed according to their accomplishments and failures during their
participation in the meat processing work experiences. All students have an evaluation
report on file for reference to future employment.

2. The students will assess their experiences during their participation in the meat processing
company. All students have a written report of their experiences on permanent file in the
College of Agriculture, Kansas State University, Manhattan, Kansas.

3. The students will be able to apply the fundamental principles acquired in undergradute
courses to practical problems of meat processing.' All students had to adapt and produce
during their meat processing work experiences or else they failed the course.

474



N.

4. The 'students 011 deal with a research problem in some area of meat processing. All stu-
dents wrote a report on a topic involved with meat processing.;
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COLLEGE MAINTAINS TASK-ORIENTED
WORK PROGRAM

Warren Wilson College
Swannanoa,,North Carolina
Ashville, North Carolina

Circumstances

13-14

Adult

Warren Wilson College was started.as an elementary and secondary school in 1894 by a mis-
sionary of the Presbyterian Church, to serve the poor white Appalachian-population. Then called
the Ashville Farm School for Boys, the students worked and operated the farm in exchange for
their education. In 1942 the farm school was merged with another local school and a junior college
program was incorporated into the curriculum, including vocational and liberal arts programs.
During the 1950's the high school program was dr9pped. In 1965 Warren Wilson College became a
fotr -year liberal arts college discontinuing its vocational education programs.

Thrbugh these changes, the Work Program remained, with all students working on the farm
and maintaining the college community in rurn for room and board and some tuition. Dr. Henry
Jensen, having an interest in work and academics, began a reorganization of the work program.
Utilizing the philosophy of-rotating the workers and scholars from the factory and fields to the
university, Jensen designed the work program where students and faculty members work together
to run the farm and maintain the college facilities.
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Objectives

1. To offer organizational skills and techniques through a cooperative work program

2. To allow the students to develop and explore their own 'capabilities

3. To give the students a sense of building and maintaining their own community

4. To provide the students a liberal education through discovery, learning, and applying
those arts that use resources economically for the benefit of the-community

5. To provide students wages for their endeavots

6. To prepare graduates for gainful employment

Process

The Warren Wilson Farrfi has 100 acres under cultivation, 200 acres in improved pasture, and
500 acres of timber land. There ware 100 brood cows and 50 sows. The work program began out

of necessity to operate the farm. The work program had always been assumed to hold value for the
students' education. Additionally, work performed by the students was also a source of financial
assistance for those students who would not otherwise be able to attend college.

The Ashville community ,used to be isolated from the college until the 1970's when the Ashville
residents were encouraged to use the campus facilities and to get acquainted with the college. Com-
munity residents came to the college and were impressed with the facilities the students had built
and maintained.

The student body of Warren Wilson College numbered over 450 students. Over 35 percent of
the students come from the Appalachian Region, 20 percent from 25-30 overseas countries, and the
remainder from all regions of the United States.

In addition to their classes, all resident students worked 15 hours a week at the rate of $2 an
hour which is applied to their room and board. The school hired no blue-collar workers and eiccept
for professors and administrators few of the white-collar variety. Students tended livestock and
operated a slaughterhouse to provide beef and pork for the college dining hall. They cooked and
served the food. They did the laundry, operated the heating plant, made electrical and plumbing
repairs,and managed an auto shop.

Students worked as secretaries, receptionists, nd photographers. They wrote news releases,

ran a snack bar, and kept the grounds. They work d as nurses' aids or as technicians in chemistry,
biology, and physics laboratories. A third of the buildings on the campus were built by the students
and faculty members.

All students were also required to plan and complete a service project before the start of their
senior year. Some recent projects included working witt(children in an orthopedic hospital, tutor-
ing high school' tudents, counseling in a church cap, organizing a small town library, and prepar-
ing a scale model of the buildings on campus.
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Evaluation-

1. The students will cfeyelop alternative careers or avocations. Some graduates have worked
as Oarfo tuners, plumbers, carpenters; and furniture makers, while majoring-in education,
science, etc.

The students will develop a sense of themselves and confidence in their ability to change
and cope with their changing environment. With a background of skills, many students
are provided with alternative careers, if they should lose the job they are currently holding.

.x.

3. The school will have a 100 percent work participation. Every student in the college
works to make.the.school go.

4. The curriculum will be task-oriented. Evaluation of job performance is as important in
the school as is the passing of tests.
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RETAIL STORES PROVIDE INTERNSHIPS PROGRAM

Northwest Missouri State University
Marysville,Missouri

Circumstances

Retail sales of clothing or home furnishings is hard worka fact that is difficult to affirm to
students in-the home economics classroom and/or bus
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Northwest Missouri State University'realized ttot the students in the merchandising field needed
to experience the actual hard work that was involved in all the nicely displayed goods in the retail
stores. Theprofessor felt-that students needed the opportunitytto relate the theory of the class
with the practical aspects of the job. Therefore, she initiated and developed, an internship program

for her students with retail stores in the area.

Objectives II
1. To experience on-the-job work in the merchandising field

2. To view the total process involved in retail store from unit buying to customer assistance

3. To apply'theory' learned from books in a classroom to real problems that exist in buying

and selling goods

4. To associate wash the successful buSinessmen and women in the merchandising field

5. To experience the responsibility of meeting deadlines for displays or handling customer

problems

Linkages/Participants

Jones Store, Ka as City, Missouri .
Macy DepartmeIct Stores, Kansas City, MissourL
Wolf Brothers Store, Kansas City, Missouri
Brandeis Store, Omaha, Nebraska
Yonher-Kirkpatrick Store, Omaha, Nebraska

Process-.

Through shared interests and efforts of the business department and the hoine economics de-
partment, anew te of Beehelop's degree was offered at Northwest Missouri State University. The
degree, named "MFrypchandisingpf Textiles, Home Furnishing, and Apparel," had equal coursework
and training in both home economics and busihess. Thirty hours credit from each 'field along with

-sixty hours of basic college cottKes comprised the program. A home economics professor who had
her degree in merchandising urged the faculties of both home economics and business to acknowledge
the working relationship needed between the two fields in order for the student who studied merchan-
dising to be completely prepared when he or she graduated from the college or terminated his or her
education. To complete the training, the student needed a period when he or she could apply the
theory of both fields to the real world of work.

There were numerous businesses for the professor to contact for participation in an experimen-
tal work program. She preferred that the large department stores participate because a store had to

be a certain size before it needed a full-time merchandiser, which is what the students were studying
to be. At first the large exclusive retail stores in Kansas City and Omaha were hesitant about hiring
students on a learn-and-earn basis, but they agreed with the hopes that better trained personnel
would be available for employment.
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The internship of the student in Merchandising of Textiles, Home Furnishings, and Apparel we/
a minimum of eight weeks in the Summer months between the junior and senior

titi
years Qf college.

The stuclents.in their junior year attended seminars presented jointly the business department and
the home economics department to prepare them for their summer internship. '

During the summer internship the students worked in every phase of the storeselection of
merchandise, unit buying, shipping and receiving orderspromotiori of sales, displiying inventory,
stocking the counters and racks, and keeping inventory books. Each week the retail store held a two-
hour seminar to explain the operations of the store and the expectations of the employees in the
various areas of the store. The minimum wage was paid to the student,, and perchance the student
had previous experience in a retail store he or she was paid accocdingly.' The stores rationalized that
salary was a part of work and they wanted the students to enter whole-heartedly into the work Of
the storq.'

The students were required to tabulate their learnings while attending the work experience. The
home economics and business concepts that students were required to know were noted in a practice
notebook when and if they were applied in the work experience. In addition, a weekly diary was
kept to record the work experiences.

During the internship a professor from the home economics department or the business depart-
ment visited the store to assess the progress or problems of the student. After the internship expe-
rience, the student evaluated his or,er own progress in merchandising. Each student gave an oral
report on his or her retail work experiences to a committee comprised of both the business and
home economics faculty. The notebooks and diary reports were graded by the home economics
representative. Finally, the student's performance was evaluated by the store management on the
instrument that the store evaluated all its personnel.

From all these evaluation reports, grades, etc., the student could make his or her decisionwas
his or her experiencejn the store and the impression he or she made on his or her employer accep-
table for him or herto decide if merchandising was to be his or her vocation? If the student was
not satisfied, he or She had the senior year to do something about it.

The retail stores who hesitated about participating in the program the first time gave their full
support to it the second summer. The Northwest Missouri State University ch anged the status of
the program from "probationary" to "approved." Above all, student follow-up indicated that the
students in merchandising singled Out the work experience as the most beneficial in their education.

/ Problems

Many students had 'difficulties in resisting their own sales promotion and the 10-15 per-
cent reduction in store prices for employees. At the end of the summer they often had
used their paychecks to purchase merchandise.

2. Since the university is small, there are more requests from stores for interns than there
are students who are ready to take their internships.

Evaluation

1
1. The students will develop employable skills. In 1976 all the graduating seniors in Mer-

chandising of Textitles, Home Furnishings, and Apparel were employed full time by the
stores that had participated in the internship program.
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2. The students will evaluate the internship program. The notebook on theory and practice,
diary of experiences, oral report on merchandising to the faculty committee, and a per-
sonal decision on pursuing the vocation were evidence of what'the students thought of
the program. Since all students who participated in the program were employed upon
graduation, the students approved of the internship.

3. The stores will evaluate the student employees. Written employer's evaluation reports
and conferences between college representatives.and store employers indicate every
student was evaluated.
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TRW, Inc.
HoUston, Texas

Circumstances

MANUFACTURER ESTABLISHES
CHILD DEVELOPMENT CENTER

Ages
2-6

Adult

TRW, Incorporated, corporation that builds everything from auto and tele-
vision

a Cleveland-based cor
vision parts to spacecraft, employs over 80,000 people throughout the world. The Houston Opera-
tion of the TRW systems took an uhprecedented step of combining industrial capability, government
funds, and educational expertise to develop a possible solution to one of the critical problems in the
United. Stateslack of quality child care.

4

To better prepare disadvantaged preschool children, ages two through six years, for public
school attendance, the Houston, Texas, branch of TRW, Inc., established a daycare facility entitled
Urban Affiars Child Development Center. lacooperation with the New Careers Program, which
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trains disadvantaged people in social welfare types of programs, the Center was inten.ded to provide
instruction and experience for each child which wieuld increase his/her mental abilities, physical
skills, social adequacies, and emotional'maturitYall positive attributes that TRW, Inc., feels a good
employee should develop in school before he ox,she is ready for a successful role in the world of
work.

Objectives

1 To equip each child enrolled in the program with coping powers and skill bank

2. To develop concept building and communication skills

3." To offer educational and health benefits for young children and their families indirectly
in many positive ways

4. To hire staff directly from the neighborhood, thus providing employment for the dis-
advantaged

5. To give industry an opportunity to reverse the task of re-educating adults and to start
participating in a more sound course of quality education in the beginning.

Linkages /Participants

Trinity University, San Antonio, Texas
Southwest Texas University, San Marcos, Texas
Local industries, Houston, Texas
U.S. Department of Labor

Process

The Urban Affairs Child Development Center in the heart of Houston's Fifth Ward poverty
area was a daycare facility with a capacity for seventy-five children, ages two through six years.
The doors were opened weekdays from 6:30 a.m. to 6:00 p.m. Breakfast, hot lunch, and two snacks
were served. Children of one-parent families or potential welfare recipients were enrolled. Four
degreed teachers were employed (two with Master'of Science degrees, one of whom served as Center
director), in addition to five assistant teachers, a full-time social worker, a cook, a housekeeper, and
a secretary/bookkeeper.

Several unique features characterized the Center. It was one of the first industry-sponsored
daycare centers in the country using employee and corporate contributions to operate a non-
commercial Center as a community service and not for serving employees. Using 70 percent funding
from the U.S. Department of Health, Education, and Welfare, TRW, Inc., as the sponsor, donated
the 30 percent necessary to claim the federal matching monies through the State Department of
Public Welfare after being certified as eeonomically disadvantaged. The care provided enabled the
parents to seek employment.

Other novel features were as follows: Through the U.S. Department of Agriculture programs,
the Center was reimbursed 65 cents per child per day to help offset food costs, plus receiving surplus
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commodrties as available. This practice reduced the budget by approximately $7,000 per-year.
Another budget reduction was the use of the New Careers Program, which trains disadvantaged
people in social welfare typeS of work. Under this program the Department of Labor paid the
trainee's salary for the first year while the Center provided them with on-the-job. training. They
worked thirty hours a week and went to college the remaining ten hours taking job-related courses.
At the end of the training, the Center hired them as full-time eMployeds.

Also unique was the teaming of industry with education voluntarily, frorr3 idea-stage onward,
to develop adequate facilities, select pet;sonnel and assure a quality progAtrin rather than supply a
babysitting service. Early childhood specialists from regional universities contributed their assis-

tance.

Used as a part of the curriculum was the Fort Worth Central Cities Educational Development
Center program, a curriculum developed in Fort Worth under a three-year HEW grant and specifically
designed to serve preschool minority-group children from economically deprived homes. A battery
of evaluation instruments were selected to measure gains in mental abilities, physical skills, social
adequacies, and emotional maturity. The instruments were administered pre- and post-test at school-

term intervals.

Major contributions from local industries and individuals in the Houston area made possible the
$40,000 renovation of the facility, together with its equipment and furnishjngs,.except educational
equipment. The first year's budget was estimated at approximately $85,000. Parents paid on a
sliding scale, with fees averaging 50 cents per child per week.

Industry has both the capability an resources to be able to conceive and operate a project
such as this. Educators, well aware of c e needs in local communities, could tell indsutry the
way and the how of becoming involved in jects similar to the Urban Affairs Child Development
Center. The total society benefits. hen children are exposed to quality care in early years.

Problems

1, Getting both the state and the federal government, as well as people already involved in
daycare, to understand that TRW, Inc., was not going into the daycare business as a pro-
duct line or money-making venture, but rather trying to serve a need was the major prob-

lem of the program.

2. The center was not at capacity level the first year of operation. It takes a while to get
established with the economically deprived homes.

Evaluation

1. To build each child's coping powers and skill bank so that he/she can compete in all life
tasks on a more equal footing with children from enriched environments. A battery of
evaluation instruments were given, but first-year data are still in, process of analysis. 4t
appears that findings will be modified by family mobility factors.

2. To make preschool education financially available to children from economically deprived
families. The fees of the school were on a sliding scale. The fees averaged 50 cents a week.
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3 To-employ the disadvantaged in the,Center. The hiring of all staff was directly from the
neighborhood, which was located in the heart of Houston's Fifth Ward po1erty area.

4. Tclbffer health benefits to the children of the Center. All children had two mealt a day
which met the nutritionalorequirements as specified by U.S.D.A. Any health problems .

received medical attentiori throsigh Title IV-A of the Social Security Act.
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MANCHESTER COMMUNITY COLLEGE/PRATT, & WHITNEY
AIRCRAFT APPRENTICE ASSOCIATE DEGREE PROGRAM

Thomas N. Davier
Coordinator of. Contract and Grant Program
Manchester Community College
P. O. Box 1046
Manchester, Connecticut 06040
(203) 646-2137

Circtimstances

Pratt & Whitney Aircraft Group in East Hartford, Connecticut, is located about four miles from
Manchester Community College. It is the largest employer in Connecticut providing jobs for over
30,000 men and w . en. Among its many training and education programs are apprenticeship pro-
grams for Machine operators, Jet Engine Metalsmiths, and Electronics Technicians. Each of these
programs contains over 5,000 hours of training combining classroom instruction and on the job
training. At the request of Pratt & Whitney, Manchester Community College evaluated each appren-
tice program for the purpose of awarding college credit and incorporating such training into an asSo-
ciate degree.

Objectives

The objectives of the agreement between Pratt & Whitney Aircraft and Manchester Co
College are:

Community
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1.. evaluate three apprenticeship programs for the purpose of awarding cone cred. for .

areas of training which were comparable to existing college courses and dthe area iof
Veining considered to be college level

---:..,_,_ . , 4

tl
To supplement the apprenticeship training with additional college courses of red at the

*' ,plant Wpch would fulfill the requirements of an associate degree and igepa .graduate
apprentices for supervisory pciiitions . /c,

3. To adapt college' courses to be offered at the plant to the special intere $'s and needs of
.

Pratt, and Whitney Aircraft , 0

Linkages/Participants
1 , 4(

The program is administered cooperatively through the Community Servicet' idn of the
College and the Education Assistance Office of Pratt & Whitney Aircraft,

Process

1. Manchester Community College faculty tOgeth& with apprentice instructors prepared
course syllabi from the course outlines and instructional materials for each apprenticeship'
program. Each new course was then approved for crecqi by the College Curriculum Coni-
mittee arid Faculty Senate.

/

2. Both the College and P&WA selected additionaltc.our,ses to supplement credits awarded for
apprentice training'and completeassaciate degree requirementsr 1

r

P&WA preparedtfariScripts which listed courses arid provided for recording grades for
apprentice training

4. Acontractual agreement was written up and signed by both parties describing the terms
of a cooperative apprentice associate degree prOgram

Outcomes

Thirty college credits were awarded to each of three apprentice programs. Ten additional
courses were selected to complete degree requirements. A three-year schedulepf courses to be-

offered at the plant was established. Each semester over 200 apprentices register for on-site courses
held before the second shift and after the first shift.

Subsequently, the College awarded credit for two other training program has begun the
evaluation of another program.

Pratt and Whitney has been so pleased with results of courses offered at the plant that plans
are underway to expand the number and types of course offerings.
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Evaluation

After a mar and a half in operation, the program hase
number of pcipating employees and the number of cour

,. .sion-is scheduled for 1978 and plans'to extendfrhis progra
are Underway...

panded considerably in terms of the
%offered at the plant. Posummer ses-

to other' bran& plapts in Connecticut)

A
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"GETTING IT TOGETHER"
OUR KIDS, OUR SCHOOLS,- OUR BUSINESS

Adult

Informatibn on obtainiig the-Bell System Aids to Education is available through your local
4 Bell Telephone Company.

Objectives
I

This film is targeted at business, professional, labor and community groups to inform them of
the purposes oVcareer education--what it is and why they should get involved.

Process

The film asks, "Should the education of our children be our business,. or left exclusiVely to
the schools?" It then takes the viewer into actual classrooms to see how students learn basic sub-
jects through the world of work.

Unstaged sequences provide a definition and demonstration of career education at Work in
different communities, fromjirst grade through high school.

A Leader's Guide is available.
4.0

(Reprinted from Bell System Aids to Education materials.)
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IDANC PABI L IT I ES

General Electric o ndation
Corporate Ediicati al Relations Operation
Educators-In-Industry 3rograms

Circumstances

St

ICounselor I

Believing that'high school counselors were devoting an undue amount of time in assisting
college bound students while neglecting widesPread inadequate job preparation, General Electric

set out to upgeocle the vocational know1940 and career guidance skills of educators.
o'

The General ectric FoUndation's,suilliort.of career education and guidance and the General
1"

Electric cdmpany's local and corporate,progrards provide a valuable backlog of experience. This
company cteveloped a means for communicating thiexperience by creating a partnership with other
businesses and educations) entities thaftin be productive for students. This Means is entitled

"Educators in Industry",ancroffers teachers and ounselors a procedure for teachers and counselors
to experience the Worl Work° in theircornmu,_ ities, so they will be better prepared to build oc-
cupational awareness and oriomic,Unlerstadding- ierto their day-to-day teaching curricula.
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ObjeCtive7

There are many General Electric plant communities throughout the nation and GE instituted
ram to upgradescareer guidance in junio( and senior high schools,
group members and females. The program,A4poses counselors to

d informs them about the current career opportunities in industry.

the Educators-In-Industr; Pro
particularly for young Minor,
the industrial environment

Specific\

1.

ti

ectives are designed to:
ABE

Provide.ducators with realistic job and work-related experiencesand information

Assure an adequate flow of potential employees prepared intellectually and emotionally
for existing careers in business and industry

Provid6 a coordinating and catalytic mechanism for use by business and industrNP in helping
to enhance the career education expertise df teachers and counselors

4. Make available'the people and facilities needed for exposing educators to the work environ-
ment of business and industry

5. Provide opportunities for continuing relationships between business/industry people and
educators

Linkage's/Participants

School systems in Cincinnati, Ohio; Portsmouth, Virginia; San Jose, California; Louisville,
Kentucky; Lynn, Massachusetts; Erie, Pennsylvania; Irmo, South Carolina; and Bloomington,
Indiana, Approximately 2,000 educators have received training in the Educators-In-Industry
Programs.

Mr. Vincent McManus
Community Relations
General Electric Co.
1100 Western Avfnue
Lynn, Massachuleds01905
617-263-4322

Mr. William A. 'Lewis
Communications & Comrhunity Relations
General Electric Co.. -

Louisville, Kentucky
502-334-4531

Mr. Joseph M. Bertotti
General Electric Co.
Corporate Educational Relations
Fairfield, Connecticut 06431
203-229-2413
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Mr. E. James Clark
Manager
Corporate Education Communications
General Electric Co.
Fairfield, Connecticut 06431
203-373-2409

Mr. Louis Staum
Employee & Community Relations
General Electric Co.
301 North Currly Pike
Bloomington, Indiana
812-336-2215



Process

Each location which utilized the General Electric resources for improving the knowledge and
experienqe of occupations outside their own world of education followed the same procedure.

1. Determined the local needs and resources. It is important to determine the community
needs and resources before establishing a program. A preliminary assessment was made

to determine the following:

A. What are the present and future jOb trends of interested companies?

Do other industrial experience programs exist in the community?

C. ,Are career education activities being conducted in the area schools?

D. Is there a university or college with a graduate school of education or a department
of continuing education in the community?

E. Would businesses in the ommunity participate?

F. Will there be community support for the program?

2. Established an advisory committee. Because the program design varied according to the
resources of each location, it was helpful to establish an advisory committee made up of
individuals from the following areas:

A. Representatives from interested businesses

B. Representatives from the local university's Department of Education

C. Representative from the area school boart

D. Teachers and counselors from the immediate school district

3. Appointed a program coordinator. It was helpful to appoint a program coordinator to
assure effective carry-through of the program. In some cases a university or school
system representative asked to coordinate the program, but General Electric personnel
did provide primary leadership for the industrial experiences. The GE coordinator gen-
erally assumed a major role to assure the program's initial success and to oversee the
necessary follow-up activities.

4. Scheduled program activities. In an effort to sustain the interes and enthusiasm of the
participants, the Educators-In-Industry programs include a variety of activities. Propor-
tionate amounts of time were given to the following:

A. Formal presentations, such as lectures, films, and plant tours.

B. Shadow VOIOns which were more than a traditional plant visit. Participants were
assigned Wemployees during released time periods. The educators worked with
or filled in for the employee. Both the educator and employee were briefed in ad-
vance of shaieowing to ease the introductory period and to encourage open dialogue.
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Follow-up group discussions a1nomthe educators were important to shadowing.
Shadowing was a way for educators to gain firsthand industrial experiefice and an
understanding of the industrial worker. This concept was unanimously endorsed
by program participants and employees alike.

C. Informal and small groUp discussions. The availability of facilities, time or personnel
usually determined program planning. The coordinator ensured that allotment of time
did not become weighted in one area. For example, speakers, films, and plant tours
may, require less coordination than shadowing or on-the-job experiences. It is the
responsibility of the advisory committee to coordinate the participation of each
representative group.

Because the programs were offered for academic credit in guidance and counseling, a university
counselor-educator was needed to coordinate activities that require university evaluation and approyal.

5. Established a basic format. The Educators-In-Industry programs followed one of these
two formats fairly closely.

The seminar included ten to fifteen weekly sessions of three hours duration that
were conducted in the late afternoon, evening, or on Saturdays at the plant location
and at the college, plus released time periodg for field trips and shadow sessions.
Seminar participants included five or six teams of teachers, counselors, and adminis-
trators from local schools. Each team included three to five individuals representing
one school. If possible, teams were balanced according to age, sex, and race. Group
size, however, usually depended on the availability of personnel and facilities.

B. The institute was one to two weeks of full time sessions during the summer months
with follow-up meetings during the year. Since the seminar was more feasible, prac-
tical, and attractive to teachers, the Educators-In-Industry was oriented to that format.
In some locations, the seminar was preferred.

6. Determined budget c siderations. The GE C7,/ pa,ny helped to underwrite the major
expenses for the firs ear of the program. Other participating businesses and the
Chamber of Commer e also were willing to contribute. In some locations, tuition costs

-1 were absorbed in pa , or in total, by the participants seeking university credits. Budget
,. considerations included the following:

A. Opening and closing dinners

B. Awards of recognition to be presented to the participants upon the successful com-
pletion of their projects

C. Refreshments

D: Materials, film rentals, and instructional supplies

7. Fanned local publicity. Local publicity was an important motivational device and was
4irrptial to the program's success. It was important to call public attention to the pro-

'before it started. A luncheon to explain the program to local school superintendents
- Orovided an appropriate event for press coverage. Upon completion of the program, local
press coverage was given to the participants when they received their awards of recognition.
Then their projects were publicizied in follow-up community service press releases.
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8. Planned a program evaluation. A program evaluation drawn dp by the Advisory Committee
was a helpful way to determine the successes and failures of the program. The participants
suggested ways to improve future programs.

9. Planned a follow-up program. Upon completion of the Educators-In-Industry program, the
coordinator followed the projects closely. Follow-up activities were planned to reinforce
the relationship between educators and industry. Some of the activities included group
discussions, reunion, luncheons, and workshops and newsletters.

Outcomes

The program has received the enthusiastic praise of GE personnel and educator participants,
who gain valuable understanding of the education and training required for various industrial careers.
"The programs have heightened the participants capacity to relate to, and counsel more effectively
with (a) vocational or technically oriented students, (b) students without defined career objectives,
(c) minorities and women, and (d) those with other career guidance concerns."

Samples

The attached samples include course description, invitation letter, program formats, and evalu-

ation form.
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Samplli 1

COURSE TITLE:

COURSE DESCRIPTION

CREDITS: Semester Hours, Graduate Level, University

LOCATION: (Name of town), using the facilities of the Geheral Electric Company and (other cooperating
businesses)

OBJECTIVES: To provide d field-based, team-taught graduate level course in career education that:

1. *vides the teacher or counselor with firsthand industrial experience and a knowledge of the world,
of industrial work

2, Provides an opportunity for the participants to develop and enhance counseling skills in both
individual and group settings.

METHOD

Provides educators with an awareness of the education, training, skills and sources of motivation
required for a variety of industrial jobs.

Provides an awareness of the need for improved career education I n an era of high youth unemploy-
ment and rapid technological change.

All schools nominating teams agree to provide released ti,ine so that participants may attend the
program sessions and take part in the "shadow" assignments at varying work locations during a
regular working week.

2. Formal presentations and informal workshops will cover the education and skills required to perform
various types of work in an industrial enterprise. Other sessions will address employment hiring and
development practices, inhouse educational development opportunities, supervisory problems and
procedures, the nature and functions of unions, employment opportunities and employment projec-
tions.

,
3. Participants will be expected to develop a project based on course content and 'experiences, which

they will su mit to t1,0.pe faculty team and their sponsoring school system for approval and implemen-
tation. The oject should be designed to improve the quality of career education services to studeits
with whom the'yNark. Credit hours will be given upon completion of the seminars and additional
credits will be given upon the successful implementation of a career education project by each par-
ticipating team.

Sample 2

INVITATION LEtTER

The following letter, or announcement form, accompanied by a course description (See Sample 1) may be sent
to the school superintendents in the area. Once each superintendent has selected a Willi) fur the program, the
Advisory Committee screens the candidates.

Dear
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Sample 2 Continued

We are pleased to announce that the General Electric Company, in cooperation with
University, is offering to you and other selected school systems, a program in indUstrial career awareness for
teachers, counselor and schoOl administrators to be held

It is the purpose Of the Educators-in-Industry program to provide educators the opportunities to expand
their career education resources to the business community, with the ultimate goal of improving occupational

awness among students.

In recent years, the Educators-in-Industry concept has been implemented successfully in several General
Electric plant communities including Louisville, KY, Lynn, MA, and Erie. Pk A booklet showing how
Educators-in-Industry programs relate to career education is enclosed

You are invited to nominate three to five teachers, counselors or administrators from one x' oil in your
district to participate in the Educators-In-Industry program You will be informed of the final selection of

participants.

Thank you for your interest in career education

Sincerely,

Sample 3

TYPICAL PROGRAM FORtviATS

The following formats are taken from General Electric's experience with Educators-in-Industry pr ants_

The Louisville format Is comprehensive: the others show content outlines that can he adapted to local needs.

THE LOUISVILLE, KENTUCKY FORMAT

COOPERATING INSTITUTIONS University of Louisville, Western Kentucky University, Three 131 credit
hours upon completion of term project

PROGRAM FORMAT Twelve (12) three hour class sessions 13 00 p m 6.00 p IT1 Total 36 hours

LOCATION General Elect'nc plant site, Opening and closing sessions at cooperating institutions

PROGRAM OUTLINE

Employment Pr dctices Recruiting techniques, dV,, it'de 101)s, Ie(101fed (111,111f1Cd1101e, Il<1111111(1 techniques,

growth potential, 1)1./Y, opportunities end employment projections

Industrial Design 1.-tole of industrial design in industry, job requirements and pay ranges

Medical Services FfIVIf 011(11011ttil health and safety measures

Hourly F inployee Interviews F our 1/M11(111011P, explore limning, education, 1)1011 lobs, poy. potential,
personal goals and union management relations

PH/41MA Server lechnir inns descrilte then lobs nr 1110(1111 t service and installation Dna kiss need

f t ) r ter him iirre,
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Sample 3 Continued

Education and Training: Training programs in manufacturing, engineering, relations and finance. Includes
programs for college graduates, high school graduates and high school drop-outs.

Trainee Panel: Discussion group includes an apprentice tool and die maker, a relations trainee, manufac-
turing trainee, engineering trainee and financial trainee.

Relations Session: Panelists includes managers of Employee Relations, Communications, Community
Relations, Plant Facilities and Union Relations. Panel discusses careers available in

.relations and facilities work, training and experience, growth potential and salary
- ranges.

Non-Exempt Employee Interviews: Representatives might include a secretary, key punch operator,
draftsman, technician, printer, industrial nurse.

Manufacturing: Managers of manufacturing and their staffs describe their jobs and the interrelationship
with other components, A tour of the manufacturing facility is (Alen helpful.

Engineering'. Engineers with different work experience, length of service, training and level of responsibility
discuss careers in engineering.

Minority Relations: Minority recruiting, affirmative action programs and career potential for minorities.

Union Relations: Representative discusses nature and function of unions in industry.

CONTACT: Mr. William Lewis, Dial Comm 8-334-4531

THE ERIE, PENNSYLVANIA FORMAT

COOPERATING INSTITUTIONS: Cannon College, Edinboro State College, Three (3) credit hours upon
completion of term project.

PROGRAM FORMAT: Eleven (11) three-hour class sessions (6:00 p.m. 9:00 p.m.), Two (2) seven-hour
released time shadow sessions, Total 47 hours.

LOCATION: General Electric plant site, Opening and closing sessions at cooperating institutions.

.PROGRAM OUTLINE:

Orientation/plant tours
Recruiting/employment strategies
Minority programs
Upion/Management relations
frsdnnel practices

Manufacturing operations
Quality Control Program

. Manufacturing Engineering shop operations
Time Standard and Study
Pre-shadowing briefing

THE PORTSMOUTH, VIRGINIA FORMAT

COOPERATING INSTITUTION: Old Dominion University, Three (3) credit hours upon completion of
prOject assignment.

PROGRAM FORMAT: One (1) three-hour introductory session; Six (6) five-hour sessions (9:00 a.m.
2:00 p.m.) that include: One hour pre-shadow briefing, Three hours shadowing,
One hour experience processing; One (1) three-hour evaluation and review session;
Total 36 hours.
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Sample 3 Continued

LOCATION: General Electric plant site, Opening and closing sessions at cooperating institution.

PROGRAM OUTLINE: Panel discussions include representatives from: Employee & Community Relations,
Engineering, Manufacturing, Finance, Marketing; Topics include: Description of
work elements, Salaries, Education and experience, Career ladder, Recruiting practices,

Employment projections.

CONTACT: Mr. Joseph Wallin or Mr. Bruce Campbell, Dial Comm 8-276-5634.

THE LYNN, MASSACHUSETTS FORMAT

COOPERATING INSTITUTION: Boston University, Two(2) credit hours upon completion of class sessions,
Two (2) credit hours upon implementation of class project.

PROGRAM FOR MAT: Ten (10) three-hour class sessions (3:30 p.m. - 6:30 p.m.), Four (4) seven-hour
released time days for shadowing, Total 58 hours.

LOCATION: General Electric plant site, Opening and closing sessions at cooperating institution.

PROGRAM OUTLINE:

Plant tour/orientation
Sessions include shadowing two people from the following areas:

Shop manufacturing
Maintenance
Apprentice program
Personnel

Discussion groups include:
New employees
Supervisory employees
Exempt and non-exempt employees

Topics include:
Employment hiring and development practices
In:house educational development opportunities_
Supervisory problems and procedures
Nature and function of unions
Employment opportunities and projections.

CONTACT: Mr. Vincent McManus, Dial Comm 8-263-4322

THE SAN JOSE, CALIFORNIA FORMAT

COOPERATING INSTITUTION: San Jose State College, Three (3) credit hours upOn completion of term
project.

COOPERATING BUSINESSES: Lockheed, Sears.

PROGRAM FORMAT: Eleven (11) three-hour class sessions, Two of the eleven se,sions are devoted to
shadowing (Teachers unable to schedule shadow sessionsiduring the day arrange

to interview employees on own time), Total 33 hours.

LOCATION: Local high school career center for orientation session, Lockheed, Sears, General Electric,
Opening and closing sessions at cooperating institution.

PROGRAM OUTLINE: Orientation, Guidelines for shadowing, Career and life planning, Education/Training,
Recruiting practices, Job analyses, Panel discussions include employees on various

job assignments at participating businesses.

CONTACT: Mr. Carl Coleman, Dial Comm 8-423 -3633
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Sample 4

EDUCATORS-IN-INDUSTRY PROGRAM SAMPLE EVALUATION FORM

Please rate the following elements of the workshop. Do not sign your name.
11

1. The review of department functions by the program coordinator was beneficial.

Very much so
5 4

Not at all
3 2 1

2. The overview section of the workshop was:

Too long Too short Just about right

3. The format (lecture with opportunity for questions and comments) of the overview section was appropriate

Very much so Not at all
5 4 3 2 1

4. The use of overhead projections and printed material for the overview section was helpful.

Very much so
5 4

Not at all
3 2 1

5. The shadow sessions were beneficial.

Very much so
5 4

Not at all
3 2 1

6. The method of shadowing both hourly and salaried employees was beneficial.

Very much so
5 4

Not at all
3 2 1

7. The briefings for shadow sessions were helpful.

Very much so
5 4

Not at all
3 2 1

8. The shadow experience has given me an appreciation of occupational functions in GE.

Very much so
5 4

Not at all
3 2 1

9. The length of the informal group discussions were:

Too long Too short Just about right

10. The presence of a GE representative in group discussions was helpful.

Very much so
5 4

Not at all
3 2 1

11. The (half-hour) group sharing of ideas and activities at the end of each session was useful.

Very much so.
5 4

Not at all
3 2 1
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Sample 4 Continued

12 The "midterm" evaluation session was useful.

Very much so
5 4 3 2

13. The size of the group was appropriate.

Very much so
5 4

Not at all
1

Not at all
3 2 1

14. The makeup of the workshop group (males, females, minorites, whites) was.good.

Very much so
5 4

Not at all
3 2 1

15. The accommodations for the workshop were good.

Very much so
5 4

Not at all
3 2 1

Or

16. The workshop experience will help in career guidance.

Very much so Not at all
5 4 3 2 1

17. Please list briefly three ways in which you already have or definitely plan to use the knowledge gained in
this program:

1.

2.

3.

(Allow space for additional comments)
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EXECUTIVES BECOME TEACHERS

Louis S. Cicek, Jr.
Career Education Director
301 East 293rd Street
Willowick, Ohio

Circumstances

Adult

ICounselor I

Teacher

The academic community has long been aware that many students could not correlate the sub-

jects they were studying with their futures in the world of work.

Objectives

Realizing that educators would like their knowledge of the business world increased, the
Willoughby-Eastlake Career Education Program implemented an intense in-service effort to raise
educators' economic consciousness in which business executives could become teachers of teachers.

Linkages/Participants

Eighty-five educators primarily from Willoughby-Eastlake Schools and representatives from
seven other districts participated in Carew. Education economics course sponsored by Willoughby-
Eastlake economic education program and accredited by Garfield Senior College. Prominent busi-
ness leaders and educators shared their expertise with teachers. Among the participants were:
Dr. Wm. Deighan, Director of Secondary Education, W. E. School system; Dr. Michael Pap, Direc-
tor of Institute for Soviet Studies, John Carroll University; B. Charles Ames, President, Chief
Operating Officer, Reliance Electric; Robert Files, Partner, Files, Crystal and McFarland; Joel Reed,
Vice President Public Relations and Public Affairs, Ohio Bell; George Willis, President, Lincoln
Electric Co.; Noel Mc Bridge, Vice President, Cleveland Trust Company; Raymond Kudukis, Director,
Cleveland Public Utilities; James Zampini, President, Lake County Nursery Exchange; Alex Machaskee,
Assistant to the Pubfther, Cleveland Plain Dealer. From the Eaton Corporation: Richard Sabo, Jr.,
Public Relations; Mel Arnold, Executive Vice President; W. W. Breninghouse, Executive Speech
Writer; Gerald L. Gherlein, Corporate Council; and Marshall Wright, Vice President of Government
Affairs.

Process

The course was introduced by Dr. Deighan, who reported on the current work values and eco-
nomic attitudes of young people today.

In his own unique style, Dr. Michael Pap, shared his firsthand experiences relating to alternative
economies. As director of John Carroll's Institute of Soviet Studies, he discussed the comparative
aspecti of the Eastern and Western worlds.
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Eaton Corporation hosted the class at the r new Willoughby Hills Conference Center. Mel
Arnold with a team of executives and videotap materials presented facts about the operation of
corporate multi-nationals and international ec nomics.

The need for profit in a free enterprise sy tem was stressed by many presenters, particularly ''

Charles Ames, whose presentation at Reliance lectric stressed the need for profit sharing, employee
growth opportunities, and humanistic manageMent and employee relations.

I

As an insurance man and investor in com ercial real estate, Mr. Robert Files presented the
medium sized businessman's dilemma in capita, izing a company and maintaining adequate cash flow.

George Willis and Richard Sabo from the Lincoln Electric Company gave the participants an
inside look at a company which is known internationally for its highly successful use of an employee
profit sharing system.

I

Ohio Bell's representative, Joel Reed, introduced participants to the intricacies of a national
communication network. Equal time was dev ted to questions and answers on the need for legalt
monopolies and their current status in our nat on.

The small businessman's viewpoint was developed by Jim Zampini, Lake County Nursery
Exchange, who related the means by which a Small businessperSon expands an operation in a de-
pressed economy.

Noel McBride, senior economist for Cleveland Trust, explained current monetary and fiscal
trends prevalent in the United States today. e related current national monetary policies and indi-
cated their effect upon individual consumers particularly within the Greater Cleveland area. ,

The day to day operation of the mammth Cleveland water system and water disposal system
was described by Raymond Kudukis, Director, Public Utilities. The complexities of maintaining
sufficient potable water and disposing of waste water in aig envionmentally aware society was de-
scribed in detail by Kudukis.

The closing class session brought together many of-the previous class presentors with the par-
ticipants to hear Alex Machaskee, Assistant tb the publishers, The Cleveland Plain Dealer.
Mr. Machaskee related the responsibilities of a large metropolitan newspaper in informing readers
about current economic issues as well as contributing to the development of the Greater Cleveland
area. During the question and answer period Which followed Mr. Machaskee's presentation, num-
erous inquiries were posed concerning inflation, advertising policies, news reporting practices, and
other currently relevant issues.

Outcomes

The participants convened to review instructional practices which they developed as a result
of the seminar experience. Each participantincorporated career education and economic education
in the instruction. The innovations were doeumented and evaluated by a tiiird party team of edu-
cators who will include the results in a Career Education Economic compendium.

(Reprinted from "Career Education News," The Willoughby- Eastlake City School District, Vol. 4,
No. 2, 1976.)
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THE NIAGARA FRONTIER INDUSTRY
EDUCATION COUNCIL, INC'

Dorothea Sterne, Executive Director
Niagara Frontier Industry-Education Council, Inc.
2 Pleasant Ave., West
Lancaster, New York 14086
(716) 686-2032

Henry H. Coords, President of
Fisher Price Toys, Council Chairman

Circumstances

[Teacher

[Counselor

The Buffalo Area Chamber of Commerce and the Board of Cooperative Educational Services

for Erie County's first Supervisory District organized the Council in March, 1973. The economy,
which is declining, is predominately based on mahufacturing, trade, government and port activities.

, ,,Organized labor is strong in area. The rate of unemployment is high (9.9 percent) and median family

'income is low ($8,794)..
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Objectives
r

1

0

The NF IEC works to orient secondary school teachers, counselors, and students to the world
of work. It is now expanding its collaboration with local postsecondary institutions, of which there
are many in the area with miler 55,000 students in the 12 largest. The Council also initiates and en-
COU rages cooperation between the work-world and educators/students.

Linkages/Participants

The Niagara Frontier Industry-Education Council,
of representatives from the following:

Fisher-Price Toys
New York Telephone Co.
Marine Midland BanksWestern
Kenmore Schools
Hamburg Central Schools
Lake-Shore Central Schools
United Auto Workers
WBEN, Inc.
Building & Construction Trade
Council of Buffalo

Process

Inc. and its Board of Directors is composed

Chevrolet Motor Division of General*ptors 4,7

Lockport Schools
Buffalo Area Chamber of Commerce r.
Bethlehem Steel Corporation t."%

Cornell University
Buffalo Public' Schools
Niagara-Wheatfield Central Schools
Orchard Park Central Schools
Buffalo AFL-CIO Council
N.Y. State Department of Labor

The following activities to meet the Council's goals are in operation or being developed: .*:r

special workshops for teachers on occupational awareness

resource bank /directory of community resource persons for classroom presentationrof
occupational information ,

ten-week training program for educators in job placement of students

teacher exchange day programs in which teachers have tt)e opportunity to work in actua
situations

student scholarship program for two-week management internships at community sites

career awareness media (TV and radio) campaign

workshops on economic training for teachers

development of a center for career information

student shadow program

energy symposium
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STAFF IN-SERVICE FOCUSES ON ECONOMICS

Randall Redington
Career Development Director
Defiance Public Schools
Defiance, Ohio

41.

Teacher

Circumstances

Thirty Defiance area teachers participated.in all or part of the year-long teacher inlepri6e)mo-
gram known as Adventure: Economics. The program was offered for either 2, 4 or 6 graduate credit
hours through Bowling Green State University.

The course, coordinated by. Randall Redington, was organized through the cooperative efforts
'.of the Defiance Chamber of Commerce, The Career Development Advisory Board, Bowling Green
State University, and the Career Development Program.

Objectives

The program had two specific objectives:

1. To examine the basic tenets of the private enterprise economic system

2. To generate learning activities to teach these tenets to students in all grade levelskinder-
garten through twelve.

Linkages/Participants

Educational TV
Local business, industrial, labor and professional representatives
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Process

The course was composed of two separate, but related segments. In the first segment, worth
2 graduate credit hours, teachers viewed 12 episodes of the Education TV economics series titled,
Adventure: Economics. After viewing each episode, teachers developed plans and activities to
either utilize the episodes or the concepts in their classroom. During the second segment of the
course, worth 4 credit hours, teachers visited local business, professional, labor and industrial sites
where top level management discussed the practical side of important economic issues. Teachers
made eight separate community visits during this segment of the course.

The Federal Reserve System was the topic covered during the class hosted by State Bank and
Trust Company executives. The Director of Career Development for the Warren City Schools
conducted two workshops for the teachers, acquianting them with techniques that could be used
to bolster student self-concepts. The Defiance Publishing Company hosted a two-day seminar, de-
monstrating effective utilization of the newspaper as a classroom teaching tool. A workshop on
Decision Making gave teachers a chance to experience numerous excellent activities that can be
utilized to help students learn a sound decision-making procedure.

ti

Outcomes

The Career Development Program is offering this course again during the 1977-78 school year.
Through a grant from the Martha Holden Jennings Foundation, the first 30 teachers in the four-county
area to register for all or part of the course will receive grants amounting to 70 percent of the tuition
Cost.

(Excerpted from "Career Develop "Cent Review," Defiance City Schools, Defiance, Ohio, May 1977.)
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ICounselor I
LABOR ORGANIZATION§ ASSIST

TEACHERS OF INDUSTRIAL ARTS

State University College
Oswego, New York

Circumstances

Teacher

One of the main goals of industrial arts education is to teach students about the American
industrial complex. The study of industry is included in most industrial arts education curricula.
The problem confronting the institution of higher learning which prepares future teachers is how
do we prepare students to teach about the world of industry?

Objectives

1. To provide future industrial arts teachers with a broad understanding of the function and
organization of major common elements of industry for interpretation in their classes.

2. To develop a fundamental understanding of the history and development of industry and
labor and of the relationship of labor and management in our industrial society.

3. To develop an understanding of the principles of industrial sociology, industrial psychol-
ogy, industrial economics, and industrial location for future industrial arts teachers.

To give future industrial arts teachers an opportunity to identify the important concepts
about American industry which need to be taught and to prepare curriculum resources
for developing these concepts wit1 students

Linkages/Participants

Local industries in the Oswego, New York, area
Local labor organizations in the Oswego, New York,area

Process

The Directed Field Study at State University College was part of undergraduate student teach-
ing 'experience. The first quarter of student teaching was conducted in conjunction with a public
school industrial arts teacher, following the familiar guidelines of a student teaching experience. Inthe second quarter the program was different for those students who chose and were selectecito
participate in the Directed Field Study in Industry Program.

VP' 'A ...1&ttr
,The program was divided into three sections:

(1) One Week of Orientation. This week of orientation was spent in familiarizing students
with some important areas of concern to industry and education. Guest speakers from the college



community were invited to lead discussions n such topics as industrial sociology, industrial psychol-

ogy, the American labor movement, the his ry of American industry, and industrial organization

and management. Library resources, movi tapes, and other media were used to supplement the
major topics discussed. At the end of the week, a student's responsibilities with his assigned industry

and to the program were explained.

(2) Six Weeks in Local Industry. The second phase of the program involved in-depth study of
industry as it exists today. This was accomplished by going into the industrial complexes and meet
ing with selected persons who were involved in the various sectors of the industry's operation. By
the end of the first week, students were prepared to assemble at the college to discuss their experiences
and to begin developing a matrix, which was used to find commonalities among the assigned industries.
At this point in the program, the class worked on the assumption thtt within industries, there exist
basic concepts that are universal. For future educators who will teach industry, an understanding of
these concepts was significant.

The commonalities which were ultimately revealed included: (A) personnel, (B) financing,
(C) engineering, (D) marketing, and (E) production. Specific functions within each area differed
according to the unique needs of each industry, but the roles of each were crucial to the development
and maintenance of an industry; all were interrelated. Personnel must know the number and kinds
of workers necessary for each of the areas. Engineering must respond to production needs. Produc-
tion must react to market flow. Each of these departments must be awareof limits in financing,
while financing must be aware of the needs. Common to all industries was the overriding factor of
profit and loss. Without a profit margin, industry cannotjungtion.

As an example of implementing this Directed Field Study in Industry Program, one unit started

with the weekly topic, "Personnel Administration and Industrial Relations." One day was spent with
the personnel administrator of a local paper company. After a plant tour, the role that a personnel
administration plays in a large industry was discussed. To present industrial relations from labor's
point of view, another morning was spent with a representative of one of the local labor organizations.
The students spent two days in their assigned industries asking questions and talking with industrial
employees in the area of personnel administration. A broad concept that the class felt represents the

area of industrial personnel administration is then developed along with subconcepts. Subconcepts
within the area of personnel might include training, wages, and maintenance of morale. The final
phase of the week's work involved assigning students to develop classroom activities that they felt
could be used in the schools.

Each week a different area of commonality was studied, with two weeks allowed for learning
about production. The logical order as presented earlier was desirable; however, flexibility to allow
for cooperating with the availability of industrial personnel took precedence.

For the following five weeks of the second phase, a weekly format was established. Monday
was scheduled with a host industry introducing the weekly topic. Tuesday through Thursday the
students were involved with their assigned induitries. The students met at the college to share their
knowledge from the week's activities on Friday. Each of the host industries sponsored a discussion
by a qualified industrial person and a plant tour. The students saw many kinds of industries and
talked to many different industrial personnel. By being individually assigned to a particular industry,
students also developed an intensive study of a single industry. Based on the firsthand exposure,
each of the individual areas studied fell into place as it applied to the total picture of industrial or-
ganization.

(3) Two Weeks on Campus Developing Curriculum Materials. The final phase of the program

took place on campus. The students developed their curriculum materials by working on different
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assignments. For example, one involved collecting resource materials and developing classroom ac
tivitibs for the five basic areas of industry. Responsibility for the areas was divided according to
individual interests. Each group researched and compiled a list of resources available in its area.
Then activities were devised for each of the subconcepts which the class as a whole had developed.

Thus, the Directed Field Study in Industrial Programs utilized the industrial and labor com
munity as a valuable resource for educating teachers of industrial arts.

Problems

1. The length of time for the program could have been longer. It had been developed within
the confinement of college scheduling.

2. Shadowing or on-the-job training was not. included in the program. This would have been
extremely beneficial to the future industrial arts teachers. Actually experiencing the duties
as performed by the president of the industry or the person in the laboratory is essential to
understanding the job.

Evaluation

1. The student will understand the principles of industrial sociology, industrial psychology,
and industrial economics. Most of the students were ble to relate the theory of these
topics tathe actual experiences they observed or par cipated in during their six weeks in
the local industry. Pencil tests and vokal discussio indicated the understanding of
theory and practice in sociology, psychology, and conomics.

2. The student will experience the relationship between labor and industry. The program was
set up so that students observed and discussed this relationship with both labor and indus-
try.

3. The student will prepare curriculum resources for developing the concepts of American
industry. All students were required to develop or identify materials in such things as
(a) planning the layout of the industrial arts laboratory so it reflects the industry and
technology laboratbry layout, (b) borrowing tools, materials, and equipment from indus-
tries, (c) using new project ideas that more closely reflect techniques and methods of
manufacturing industrial products.

I
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ONE-TO-ONE AWARENESS WORKSHOP
FOR TEACHERS

Ms. Jame Roman
Career Development Supervisor
Toledo Public Schools
Manhattan Blvd. & Elm St.
Toledo, Ohio 43608

Circumstances

Adult

Counselor

Teacher

At the end of the 1976-1977 school year, 26 businesses and 26 educators participated in the

third annual Career Awareness Workshop. The Workshop is conducted annually by the Career De-

velopnient Program and the Toledo Area Chamber of Commerce in cooperation with the University

of Toledo. The program has grown out of the realization that educators are not adequately aware

of the day-to-day life in the business world and that they are not therefore readily able to commu-

nicate this information to their students.

Objectives

The workshop acquaints educators with the job attitudes and the skills needed for employment;

provides firsthand knowledge of the occupations available in. the Toledo area; furnishes insights into

the workings of area companies and how students might prepare for employment; familiarizes edu-

cators with local companies and their operations in the day-to-day business world; allows edutators

to experience the non-teaching work world; informs educators of educational and training oppor-

tunities for employees; facilitates open communication lines between the education and business

worlds.

Linkages/Participants

The Andersons
The Toledo Blade
Bostwick-Braun Co.
Columbia Gas of Ohio
Commodore Perry Motor Inn
Dana Corporation
DeVilbiss Co.
J. L. Hudson Co.
Medical College of Ohio
St. Vincent Hospital and Medical Center
Sears Roebuck and Co.
Standard Oil Co.
Toledo Area Regional Transit Authority
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Chevrolet Motor Division
Seaway Food Town, Inc.
Toledo Trust Co.
Ohio Bell Telephone Co.
Doehler-Jarvis Division
Sheller-Globe Corp.
Holiday Inn-Perrysburg
Toledo Hospital
Sun Oil Co.
Chrysller Corp.
Owens-Corning Fiberglas
Ohio Citizqns Trust Co.
Toledo Edison Co.



Process

The educators represent public and parochial elementary, junior and senior high schools. They
are teachers, counselors and administrators with teaching experience of one or more years. Their
outside work experiences range from none to several years of employment.

In addition to observing and performing a minimum of 10 different jobs during the three week
period of time, ,each educator is required to complete a written description of each job experienced
and write a paper synthesizing the entire work experience, including a procedure for integrating
career education concepts into each curriculum.

Each sponsoring company hosts one educator for the duration of the workshop. During the
131/2 work days "employed" at the company, the educator holds at least 10 different jobs. These
jobs reflect all levels of employment within the company and the educator is treated as a beginning
worker in each situation. The educator observes, discusses and performs tasks along with the' person
usually responsible.for the job and does not replace the actual worker.

Outcomes

The educator is not expected to master these jobs, but learn about the variety of employment
opportunities at a given company, the day-to-day routine in the business world, and the role the
company plays in our American economic system.

(Reprinted from "Career Development News," newsletter published by Career Development Program,
,Toledo Public Schools, Toledo, Ohio, May-June, 1977.)
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WESTERN COMPUTER ASSISTED PLACEMENT SERVICES

Constance Brown
Western Vo-Tech Center
110 Kenwood Ave.,
Baltimore, Md. 21228

Circumstances

13-14

Adult

The Bureau of Occupational and Adult Education (BOAE) through the Western Vo-Tech Center

sought evidence of the effectiveness of using a computer in student placement.

Objectivk

A To serve as a job locating service to students for:

1. career exploiation through volunteer and paid limited' duration positions

2. permanent placement for graduates and those terminating before completion of a

program

B. To provide employers with a single source of initial contact with potential employees in
the Southwestern Area of the county to facilitate:

1. controlling the number of students sent to a specific job

2. making all area employers aware of school-sponsored work programs

3. centralizing the operation and administration of placement activities

4. improving relationships with potential employers

C. To gather and maintain, current information on area job needs for:

1. future career planning by students

2. future vocational-technical planning

D. To relieve job coordinators of job seeking functions so that they may:

1. provide students with closer job supervision

2. handle larger loads of students

3. facilitate the maintenance of records on student experiences and employer

cooperation
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4. work with employers to improve the quality of on-the-job learning

E. To improve placement of students by:

1. making students aware of local employment demands

F.

2. better matching student potential and job requirements

3. emphasizing the exploratory nature of part-time placement

4. completely canvassing all opportunities for placement

Determine effective methods of evaluating placement efforts by:

1. conducting employer and employee follow-ups

2. tabulating the frequency of usage of paraprofessional personnel by students and
employers

3. itemizing the cost per placement

Linkages/Participants

George Washington University, Washington, D.C.
Bureau of Occupational and Adult Education (BOAE)
Contacts in business and industry

c Process

Western Computer Assisted Placement Services (WCAPS) provided services to five cooperatingschools and their students.

Outcomes

Objective A Career exploration through volunteer and paid limited duration positions wasachieved to a reasonable degree. Qver one hundred locations were identified for students to choose
volunteer work, also a number of students were known by the evaluators to have been placed inpart-time work.

Objective B The placement system with its built-in measures have controlled the number ofI students reporting to employers for jobs.

Objective C Placement information wed from the center in the form of newsletters, bul-letins, posters, and announcements by sch staff of the available services from the computer center4,Over 200 students were interviewed and the r job interests, age, sex, ability to travel, etc. were recorded.

Objective D There was little evidence that other teacher-coordinators were enabled to handlelarger loads of students. Teacher-coordinators did not fully participate and were not relieved of their
job-seeking ranctions as proposed in the contract.
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Objective E An effective process of matching students and available jobs was followed and

considered effective, but it was time consuming and more in the traditional way of placing students.

The computer services were minimal. It provided summaries of transactions and a relatively good

directory for employer information.

\ Objective F The follow-up procedures were practiced and improved. Many useful devices,

forms, etc. will enable replication by others. No cost per placement formula had been developed

at the time of reporting.

Evaluation

In June of 1976, the placement of students into summer jobs with potential for permanent

positions was up to 40 percent of the 200 students seeking placement.

Records were kept and feedback data was collected in terms of employee, employer satisfaction

and other relationships which were useful for program improvement.

(Excerpted from Federal Project Findings of PROJECT ID NO.: OEG-0-74-1647 and SRG ID NO.:

25067 provided by The George Washington University.)
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FARGO AREA SCHOOL WORK EXPERIENCE PROGRAM

)
David C. T'ehle
'Fargo Public School
Fargo, N.D. 58102

Circumstances

10-12

13-14

Adult

The Fargo Area Schools Work Experience program evolved from a "work experience" based
project into a "career awareness" program having implications for secondary, postsecondary, and
adult education.

Objectives

To develop a non-paid, "hands-on" work experience program that incorporate workmen's
compensation coverage for students.

Linkages/Participants

George Washington University, Washington, D.C.
Bureau of Occupational and Adult Education (BOAE)
Community Participants

Press

)4-three-phase program was designed to help students explore and obtain career related activities
and information. These are:

1. SSI, "Students Seeking Insight," is the observation-visitation-interview approach which
enables a student to be matched with a community participant in a particular career area
for the purpose of gaining specific career information-. The length of time a student spends
with a participant is open and flexible.

2. PACE, "Participate in A Career Experience,'( is a non-paid practical work experience througl
a formal agreement with a community participant which enables a student to gain "hands-or
experience in a particular career area.

3. JIS, "Job Information Search," is designed to provide a student with career information
and materials if he is unable to participate in either of the other two phases. As much
information as possible for any particular career area is gathered and channeled back to
the student via the counselor.
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Outcomes

The special education department found PACE to be a great asset for its students. PACE allowed
them an opportunity to gain valuable work experience which probably was not available to them on

a paid basis.

Evaluation

As a result of the project it was possible to develop a non-paid, "hands-on" work experience
program that incorporated workmen's compensation coverage for students.

(Excerpted from Federal Project Findings of PROJECT ID NO.: OEG-0-74-1714 and SRG ID NO.:
25096 provided by The George Washington University.)
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EVALUATION OF VOCATIONAL
TRAINING FOR RURAL PEOPLE

D. W. Brown and Sam Cooper
Agricultural Economics/Rural Sociology
University of Tennessee
Knoxville, Tennessee 37916

Circumstances

13-14

Adult

The staff of the Social Research Group of the George Washington University, Washington, D.C.
made this summary of this landgrant university study of vocational training effects on rural men and
women. The research was conducted as an agricultural experiment station project, funded in part by
the U.S. Department of Agriculture and in part by the State of Tennessee.
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Objettivits

To analyze the data from a follow-up survey of graduates of an experimental industrial skills
training program at Oak Ridge in order to learn how persons of rural origin had fared relative to
thc4ewith urban backgrounds.

Linkages/PRrticipants

Conduct of the Training and Technology (TAT) manpower development program itself and
the follow-upsurvey of 1966-71 TAT graduates

.

Oak Ridge Associated Universities (ORAU) and the Nuclear Division of the Union Carbide
Corporation, in cooperation with the U.S. Department of Labor.

Conduct of the further analysis of the follow-up survey to identify rural-urban similarities and
differences .

Department of Agricultural Economics/Rural Sociology, Tennessee Agricultural Experiment
Station, Knoxville, in cooperation with Oak Ridge Associated Universities.

Process

The sample survey was based on information for 472 persons who had been in the Oak Ridge
Training and TechnOlow (TAT) Program during the 1966-71 period. Of these, 173 had origins in
rural areas and' small towns of -Tennessee and elsewhere in Appalachia; 299 had come from cities
and,suburbs, mostly in the South but some from Chicago. Nearly three-fourths were from disad-
vantaged backgrounds. About half of the urban group were non-white. Fifty*percent of the rural
persons were trained in machining; the remainder specialized in welding, machine operation, physical
testing, drafting,,br elettronids while at TAT.

Outcomes

1. Nine out of 10 had regular jobs when interviewed by TAT in 1972. Three-fifths still held
the pame job they had taken after graduating from the training program. Two thirds were
in jobs that related at least partly to their training specialty. More than 7 out of 10 had
gone from TAT into jobs that did not entail moves to new locations.

2. Subsequent relocation, either to take better jobs or to be nearer the jobs they already had,
was more common among the rural graduates; 55 percent of The rural graduates in the
sample had relocated at least once, by mid 1972, compared to 40 percent of the urban
graduates. Job terminations or layoffs were less frequent in the rural group than in the
urban group. In the initial jobs taken, the graduates more often utilized their training
specialties.

3. The average wage per hour in 1972 was $3.49 for the persons from rural areas, and $3.29
for those from urban areas.

4. Relatively few of the rural graduates-36 percent against 51 percent of the urban graduates
reported having serious problems related to their new work after completing TAT training.
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Their most common adjustment problem was getting used to shift work chedules. In
most instances, these initial problems had been resolved after a few weekt:-

5. Most from rural areas who had relocated had not encountered serious difficulties related to
their moves. Some did mention problems of finding suitable housing. Herickness was
not a dominant problem. However, desire to be near friends and relatives. id seem to be
an important consideration for many who had chosen not to relocate or who were hesitant
to move in the future.

6. Most respondents said they would be willing to make future moves if they found themselves
out of work or if they could obtain jobs that better utilized their skills. The rural group
was somewhat more reluctant than the urban group in this regard. A number had plans to
move within the same vicinity to better houses or neighborhoods.

7. The special help provided by the TAT program in personal counseling and job placement
probably reduced the problems encountered after training. But, overall, this analysis does
suggest that persons from rural areas were able to adapt well to industrial work settings
involving use of technical skills.

Evaluation

1. Feelings were reinforced that rural people can "make it" in urban and industrial settings.

2. Counselors need to provide rural young people with information on how to adjust to shift
work, commuting, etc.

(Excerpted from Federal Project Findings of PROJECT ID NO.: TEN00365 and SRG ID NO.:
24264 provided by The George Washington University, Washington, D.C.
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WOOD HARVESTING TRAINING AT
THE POSTSECONDARY LEVEL

Joseph S: Krug, pept. Chairman
Washington Co. Voe. Tech. Institute
River Road
Calais, Maine 04619

Circumstances

13-14

Washington County Vocational Technical Institute's Wood Harvesting Training Program was
developed out of the need for well-qualified woods workers. It has been reported that there has
been a steady increase in the demand for wood products over the past two decades, and at the same
time a steady decline in the number of people entering the field. This decline was due to lack of
experience for new employees, changes in harvesting methods, and lack of available training. No

;other training facility was available at the postsecondary level within 1500 miles to perform this
service. As a result, a training program for woods workers was initiated at the Washington County
Vocational Technical Institute.

Objectives

To train safe, competent, productive wood harvesters or woods workers in 22 weeks. A wood
harvester or woods.worker is defined as one who is capable of harvesting standing timber with a
chainsavil and rubber tired skidder, with the degree of efficiency to make a comfortable living.

Linkages/Participants

Georgia-Pacific Corporation, Woodland, ME
Moosehorn National Wildlife Refuge, Calais, ME

Process

During the 22-week training program the curriculum is divided into three major sections as
follows:

1. Chainsaw and skidder operation (Wood Harvesting) 65 percent
2. Chainsaw and skidder maintenance 25 percent
3,. Subjects related to wood harvesting 10 percent

The last phase of harvesting is the production of mature tree length wood out of one of Georgia-
Pacific's regular cutting or logging camps.

The school property adjoins the Moosehorn National Wildlife Refuge which contains approxi-
mately 18,000 acres. Stumpage is presently being purchased from the Refuge.
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There are six wood harvesting trairying programs offered per year with the starting dates stag:
gered by approximately two months. This is accomplished with the aid of five instructors, one
mechanic and one department chairman.

Outcomes

To date, approximately 70 percent of all graduates are working in the woods or woods related
occupations. According to the department chairman the keys to a successful, program are good
instructors, strict discipline and early removal of incapable or unproductive students.

Through curriculum design and staff leadership, the program attempts to impart the following
benefits to each student:

1. Inform,and show the student whai is expected of him in woods work.

2. Develop in the student the methods to maintain high daily production standards.

3. Develop the student into a productive wage earner.

4. Show the student how to work safely and develop an awareness of safety procedures.

5. Inform and show the student what goes on around him in woods work.

6. Teach the student how to reduce lost time on the job.

7. Provide the student with means to be a more valuable employee.

8. Develop in the student the benefits of proper maintenance.

9. Develop in the student the correct operating methods.

10. Develop in the student a better job attitude by being better informed and prepared.

(Excerped from "Wood Harvesting Training at the Postsecondary Level," by Joseph S. Krug, The
Agricultural Education Magazine, Vol. 50, No. 4, October 1977, pp. 78-79.)
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COLLEGE/LABOR UNION COOPERATION

William L. Abbott
One Dupont Circle, N.W.
Suite 410
Washington, D.C. 20036

Circumstances

I13'14

Adult

Community colleges are creating new and exciting delivery systems for training which work well
with all segments of society in building a bbtter America. In a survey, conducted by the Service Center
for Community College-Labor Union Cooperation, over 1200 apprenticeship programs on community
college campuses were identified.

Objectives

1. To determine how much cooperation exists between unions and community colleges

2. To promote the expansion of community education/work councils

Linkages/Partifrpants

American Association of Community and Junior Colleges
Technical and Community Colleges Offering Apprenticeship Training

Process

The American Association of Community and Junior Colleges' Service Center for Community
College-Labor Union Cooperation conducted a survey to determine how much cooperation exists
between unions and community colleges.

Outcomes

1. While joint undertakings exist, there could be many more cooperative efforts if unions
would ask for them. `

2. bf 1,014 institutions surveyed, 52tresponded. Forty-one percent of the respondents
said they had developed programs at_tte request of unions, about half of the 84.7 percent
figure of colleges which are conducting'programs at the request of employers.

3. The fact that many unionists sit on college advisory committees tends to contribute to
cooperation, it would appear. Nearly 65 percent of the respondents said union members
sit on such committees, and 21.4 percent of the colleges have a union leader as a trustee.
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The survey indicated that much of the cooperation takes place in the field of apprentice-
ship training, a percentage of 38.6. These programs are conducted jointly by labor and
management according to their contractual arrangements. The programs include both
-formal classes and on-the-job practice.,

it
Y

5. Apprenticeship training differs from onal education in that an apprentice first has to
have a job before the training begins. Fur more, 2000 hours of training takes place

A on the job, with 144 hours in the classroom.

6. Cooperation with apprenticeship training committee ranges from having only one program
on campus to situations of many programs.

7. One of the problems in training and retraining is that some workers do not have basic
language or mathematical skills, which deters them from efficiently performing their jobs.
Education and skill training do seem to have an interrelationship.

8. Joint apprenticeship committees testify to labor-management cooperation.

9. Community education/work councils are advocated through which school officials, em-
ployers, members of labor unions, and members of the public engage collaboratively in
developing or administering education-work programs.

10. There seems to be no uniform method of dealing with the conceptual framework of work.
Sixty-we percent treat the world of work in their vocational curricula; 39 percent treat
it in general studies programs.

11. Community colleges are steadily serving more groups. At Wisconsin's Indianhead Technical
Institute they report 98 committees with a total of 750 people providing input into the
development of new and continuing programs.

12. The major impression one gains from the survey is that in many cases, labor and community
colleges are waiting for the other party to make the first move.

13. Cooperation requires college commitment in the form of a full time labor coordinator to
attend union meetings, discuss problems with union members, gain their trust and con-
fidence, and work diligently with them. And unions can well afford greater commitment
to community colleges.

14. The study shows that the majority of community college students are sons and daughters
of skilled or semi-skilled workers.

15. Community colleges are the closest thing we have to workers' colleges in the United States.
The recommendation based on this study is that college funding sources should recognize
that workers feel community colleges best understand their needs (often bec'ause the
workers are consulted about their needs, and that a well-planned program directed at
meeting more needs of more workers is sound and beneficial public policy geared toward
improving state and local economies and toward enriching the lives of this citizen majority.

518



Evaluation

More workers than ever before are going to community colleges and this is made possible, to
some extent, by the tuition aid programs negotiated by a number of unions.

The advisory committee structure takes care of identifying needs very well. As a result, one
center now has a well-defined "Job Placement Center" which collborates with labor unions, employers,
the general public and students.

(Taken from "College/Labor Union Cooperation," by William Abbott, brochure, Service Center for
Community College-Labor Union Cooperation, April 1977.)
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FORESTRY TECH SUMMER WORK EXPERIENCE

Bob M. Brown, Job Placement Director
North Idaho Junior College
1000 W. Garden Ave.
Coeur d'Alene, Idaho
(208) 667 7422 ,

Circumstances Q.

13-14

It was felt that the two year Forestry Tech program needed actual work experience along with
the classraor4411truction. As North Idaho is a heavy timber producing area with both private indus
try and U.S. Ftir6st Service operations, it seemed reasonable that there would be suf f iciest employ
ment.
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Objectives

To place every student in the freshman Forestry Tech program in a summer work experience
of up to six months duration.

Linkages/Participants

U.S. Forest Service, Bureau of Land Management, Idaho Department of Lands, and various
private industries including. Potlatch Corporation, Idaho Forest Industries, Louisiana Pacific, and

Diamond International Corporation.

Process

Classes are dismissed the end of April and start up again on November 1st. This enables students

to work up to six months in the woods. They are assisted in placement by the Placement Office and
that office mails a written evaluation to each employer toward the end of the period asking them to
rate the student. The Forestry instructors and the Placement Officer together assign a grade and
college credit of 18 hours is given for the six months.

Outcomes

"The outcome has been better than we could have possibly imagined inasmuch as we have a

reputation for ,xcellence that apparently, is nationwide, as we receive hundreds of applications every

year from nearly every area of the country. We have less than a 7 percent drop-out rate, and our
placement is always above 90 percent."

Evaluation

"It is our belief that the summer work experience has added immeasurably to the quality of

our Forestry Tech program. Evaluation by employers, students who have graduated, and our own
instructional staff, all rate it very highly."
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HOW ADULTS LEARN

Bruce Kingery
Education Dept. UAW
8000 E. Jefferson
Detroit, MI 48214

Circumstances

Adult

Educating adults is not "schooling." Educationally speaking, the UAW local leader wants help
in being a more effective discussion leader.

Objectives

To investigate how adults learn.

Linkages/Participants

UAW Education Department
Local Union Discussion Leaders

Process

The UAW Education Department recognizes that adults learn in many ways and that adults
learn differently. Some characteristics of the adult learner are:

1. Adults are independent. If they do not find their interests or needs being met, they will
turn to other activities.

2. Adults resist the "learner" role. They prefer to learn by total participation.

3. Adults have a background of life experience. They will use this background in the learning
situation.

4. Adults come to learning situations with a variety of motivations.

A key to adult learning is discu on. The job of the discussion leader is to help each person to
participate, to learn and to grow. d ocratic leader provides an opportunity for individual mem-
bers to participate in discussion, but d es not allow any one person to monopolize the proceedings.
In other words, the leader guides the discussion by tactfully controlling the give-and-take between
members, drawing out those who are slow to participate and seeing that everyone's ideas are con-
sidered by the group.

The discussion leader must be aware of the rules for group learning in order to direct the dis-
cussion toward a goal. Following are some of the rules followed by the UAW for group learning:
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1. ENCOURAGE PEbPLE. All are assembled-together for the same purposethat of learning.
Therefore, each member of the group has the responsibility of being warm and friendly to-
ward their neighbors and responsive to the views of all other members of the group.

2. MEDIATE IF NECESSARY. The group leader must help all members of the group feel

they are a part of the group-b\uilding process.

3. SET STANDARDS. Set up rules which the entire group can respect and which will struc-

ture the discussion toward a goal. e

4. LISTEN. The art of listening is as important as the art of speaking. Listening is the way
to learn and the way to remain sensitive to the needs of the group.

5. RELIEVE TENSIONS. Divert attention or interject a joke if the group appears to be at a
hostile impisse. Drain off that negative feeling by offering some new positive approaches

to the problem.

The discussion leader, in carrying out the responsibilities of leadership, does the following:

1. USES INITIATIVE: Provokes thought by injecting new., even jarring ideas.

2. SEEK INFORMATION: Pins the discussion down by asking a member of the group or an
outside resource for specific information in order to get the discussion into more fertile

3. GIVES IA FORMATION: Keeps the group honest by giving factual information.

4. GIVES PERSONAL OPINION: The group.has a eight, at times, to rook to the discussion
leader for some opinion.

5. CLARIFIES THE 'QUESTION UNDER DISCUSSION: At times too many opinions mud-
dle the issue and the discussion leaders must step in and clarify it or redefine it for the
group.

6. ELABORATES: A good idea may die for want of a-Proper explanation.

7. COORDINATES: The discussion must be pulled together, directed and resolved in some

way.

8. _EVALUATES: Checks the group to see f it really believes the conclusion it appears to
have reached, and examines the value of he conclusion.

9. ORIENTS: A labor group usually does not have the same orientation or frame of reference
that a business group has. Every group must operate within a context or framework.

Outcomes

What is retained depends on how adults learn. Adults retain:

1. 10 percent of what they read
2. 20 percent of what they hear



3. 30 percent of what they see
4. 50 percent of what they see and hear
5. 70 percent of what they say as they talk
6. 90 percent of what they say as they do

Evaluation

The best discussion leader gets frank and open discussion of opinions, and uses facts wherever
possible to help resolve the differences between individuals.

Note: Even though this lesson was prepared for union members, this type of training is very
/appropriate at the secondary and postsecondary levels. It is especially valuable for all

t-I.-idents preparing for work.

(Taken from UAW Local Union Discussion Leader Training Session One Booklet entitled Introduction
to Learning Group Discussion and Discussion Leadership, November 1976, 16 pages.)
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DEALING WITH ATTITUDES & BEHAVIOR

Bruce Kingery
Education Dept. UAW
800 E. Jefferson
Detroit, MI 48214

Circumstances

Adult

13-14

10-12

Workers spend most of their waking hours within the doors of the workplace, therefore:
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A. Workers' happiness depends to a large extent on their experience in the workplace. It is
through the union that they seek it.

B. There, in the workplace, they seek solutions to most of their problems.

C. It is there that they find the easiest outlet for their emotional expressions.

Objectives

To recognize that every human being is different; different in attitudes, personalities and actions.

Linkages/Participants

UAW Education Department
Local Union Discussion Leaders

6

Process

It is important to recognize that in mass production industries, few people are in a position to
see beyond their own limited job. A key to understanding and helping these people is to recognize
that workers are different in their:

A. Characteristics J. Social beliefs
B. Races K. Customs and habits
C. Religions L. Attitudes on many things
D. Sex M. Concepts of many different things
E. Nationalities N. Moral viewpoints
F. Age groups 0. Folkways and mores
G. Education P. Associations
H. Political beliefs Q. Group loyalties
I. Ethnic beliefs R. Ideas ... on almost any subject

In working to fill different people's needs, the union attempts to train its discussion leaders to:

1. Have a sense of humordon't be too serious.

2. Become interested in peoplepeople are interested in themselves, not interested in you!

3. Smile. A smile says, "I like you, I'm glad to see yoU."

4. Say something nice wherever you go. A nice seed planted bears nice fruit.

5. Greet the workers each day. Call them by name.

6. Talk in terms of the other man's interests.

7. Make the other person feel important. Build up their ego. A person craves importance.
Feed this hunger.
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8. Respect the other's point of view, though you may disagree.

9. Don't dictate.

10. Get people to understand you.

A. Lack of understanding breeds suspicion.

B. Understanding is one of the essentials for the maintenance of good relations.

11. Create an atmosphere of sincere friendliness and trust.

12. For people td like you, you must like people.

Outcomes

You, yourself, are a daily advertisement of what you are. Things you do, things you say, are
your ads. Make inventory of your conduct occasionally. To know workers, you must know your-
self.self.

Evaluation

Workers will respond favorably to:

1. Attention 7. Positive Leadership
2. Praise 8. Sympathy
3. Respect 9. Service
4. Consideration 10. Understanding
5. Hones* 11. Results
6. Kindness

41,

Note: Even though this lesson was prepared for union members, this type of training is very
appropriate at the secondary and poitsecondary levels. It is especially valuable for all
students preparing for work.

(Taken from UAW Local Union Discussion Leader Training Session Four Booklet entitled Dealing
with Attitudes and Behavior, November 1976, 20 pages.)
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SPEAKING IN PUBLIC

Bruce Kingery
Education Dept. UAW
800 E. Jefferson
Detroit, MI 48214

Circumstances

Adult

13-14

10 -12

Ferried
-

Good public speaking is Fesimply the art of gbod conversation a step or twO-beyond the
usual. It is largely-thrpugh the spoken word that.we communicate Wiih each other; develop under-
standing, exchange kooWledge and find mutually acceptableffloals: Through effective public speak-
ing we can encourage, teeth, entertain and inspire oth4rs; Public speaking, irrthe UAW, most often
'means speaking before, witk or among. n informal adult, laborfbr civic group. -

N '

ObOctives

:. To earn hoW to convey; an, idea. , ,r\.;
..4' lishare the principles of effective :public speakinq.

f3'
\%

1 4
S ''' ,%. - l..i.- i , -.- ° . ,,,,

i
, .

gtO/Participants
44 1 .,

..UA -Education Deparfrnent
, iscussibil Leaders,

0
-.,

-
The five' part§ of a sp eti

. A °4 Iv

1.. OPENt Yci hake the'audie ce's attention when
,

,appear before it How long and
_

to what exten .you maintain its i crest depends up n your opening statement. You must
haye thii Well repared becabse the inning is the most difficult Part. A good beginning
is necessary or a gobd ending. °'....,. -

1

2. RRIDGEO is ,necessary to make your audience feel that they haye something personal to
gain from:yot*talk-that they are a par of your present n.. They listen for a purpose
and they El'd 'Ousted in personal gain. Tie your sub their interest,

-
POI T. This tie assertion that brings out the thing or things you are going to explain

. .

or p ck e in.y. ur talk: If it is a controversial subject, state your point in a manner so that
the audiene will know your position or feelings on the matter.

>0*
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4. PROOF. This consists of what you have experienced, seen, or read that will prove your
point. Never offer proof nor attempt to discuss a subject that you have not personally
checked. You should have made your own conclusions in advance. Pick your point of
attack, mass your arguments, and go ahead.

5. CONCLUSION. What thought did you intend to get into the minds of your audience?
There are four things you attempt to do in a talk. They are to make the audience feel,
believe, think and do something. The major parts of most speeches are forgotten. The
conclusion of your talk is never forgotten, because in a successful talk you havelodged
your thoughts or ideas in the minds of your listeners, and the conclusion is your way of
getting action or acceptance.

a. Summarize
b. Appeal for action
c. Pay audience a compliment

Some principles of public speaking are:

d. Humorous close
e. Quotation

1. Make sure that those in the back row can hear what you are saying.

2. Never begin with an apology such as "I'm not much of a public speaker," or "I don't
know why I was called upon."

3. The audience should feel that you are talking to them. Look at N,)bur audience.

4. Vary the pitch of your voice to avoid monotony. A low, grave quality expresses serious-
ness or sadness, a middle range for ordinary conversation, and a higher pitch that expresses
happiness, excitement or indignation. The medium range will be used for most of your
speech, of course, but the other two should be used where appropriate in order to add
interest.

5. Enunciate clearly. Listeners soon tire of a speaker if they cannot understand every word.

6. Watch your posture. Stand in a relaxed and comfortable position, but avoid any appear-
ance of listlessness.

7. End on a strong note. Make the last statement of your speech sound as strong and positive
as it seemed when you wrote it. Remember that it is not logical to say "thank you" unless
you have asked for permission to speak.

Outcomes

Effective speaking is persuasive conversation developed and adapted to fit the occasion, to fur-
ther a special purpose, and to suit the people who listen.

Evaluation

The main thing to remember when making a speech is to have something to say, and say it as
though you meant it.
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Note: Even though this lesson was prepared for union members, this type of training is very
appropriate at the secondary and postsecondary levels. It is especially valuable for all
students preparing for work.

(Taken from UAW Local Union Discussion Leader Training Session Three Booklet entitled, Speking,
Listening and Participation, November 1976, 36 pages.)
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PROJECT ACTAWARENESS, CAREER, AND TRANSITION

Dr. J. Erie Love
Dexter Regional Vo-Tech Center
Dexter, Maine 04930

Circumstances

Counselor

Comprehensive guidance, counseling, placement, and follow-up are not likely to be implemented
by small school districts acting alone, but through districts combining their resources with those with
whom theydshare a common interest or responsibility. The Dexter Regional Vo-Tech Center assumed
leadership for initiating this concept in their district.

J
Objectives

To facilitate career awareness and education through leadership, knowledge, and skills, in each
of the districts served by the Regional Center.

Linkages/Participants

OE /Bureau of Occupational and Adult Education (BOAE)
Districts served by the Dexter Regional Vo-Tech Center
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Process

The following four recommendations were developed from ACT (Awareness, Careers, and
Transition, as they apply to the Regional Vocational Center:

1. Establish a coordinator of student services at the Regional Voclinal Center. Respon-
sibilities would include:

a. Coordination of admissions activities fo'r the Center with sending-school guldan'ce
counselors.

b. Identify and spotlight innovative and effective practices in the sending schools.

c. Provide intensive guidance and counseling to Center students in preparation for
employment and/or further education.,

d. Coordinate vocational career information services in the region for counselors and
teachers.

e. Direct resource center activities.

f. Conduct follow-up activities to maintain continuous follow-through of all drop-
outs and graduates to provide information for improved program revisions.

g. Coordinate a regional advisory guidance council, meeting regularly to develop compre-
hensive guidance, placement, and follow-up services in the area served by the Regional
Center.

2. The position of Career Education Coordinator should be established to implement a com-
prehensive program of awareness, careers, and transition throughout the district. The
identified functions would be:

a. Serve as a resource person for career education to classroom teachers.

b. Provide orientation to all new staff members on career education.

c. Contact community resources for field trips, human resources, work experience, and
classroom visits.

d. Obtain, develqp and coordinate career awareness information for all disciplines within
the curriculur

e. Organize and develop local in-service workshops for all staff.

3. Organize a functioning career resource center to serve all districts. The center should be
portable in nature and be fully equipped with career education materials, evaluated and
developed by teachers, administration and guidance personnel to insure their usefulness
for information, and as a supplement to all classroom disciplines.

4. A component of career awareness should be developed for grades K-6. This would em-
phasize both student and faculty awareness. Workshops should be conducted by

529
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professionals within districts. Instructional and resource material should be identified and
provided to teachers for inclusion within their existing curriculum. Awarene of self and
the world of work should be the theme.

(Excerpted from Federal Project Findings of PROJECT ID NO.: OEG-0-74-1728 and SRG ID NO.:
25063 provided by the George Washington University.)
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RURAL YOUTH AND THEIR PATTERNS OF MOBILITY

C. R. Sol lie
Mississippi State University
State College, Miss. 39762

Adult

10-12

Circumstances

The'staff of the Social Research Group of the George Washington University, Washington, D.C.
made this summary of a Federal research grant between 1966 and 1972. The sponsoring agency was
the U.S. Department of Agriculture (USDA).

Objectives

To make a survey of occupational aspirations of a regional sample of rural youth.

Linkages/Participants

George Washington University, Washington, D.C.
U.S. Department of Agriculture
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Process

Analyzing a regional sample of respondents to a research study to determine the differences
between aspirations in 1966 and attainments in 1972.

Outcomes

1. Respondents scored significantly higher on knowledge about occupational roles than labor
force knowledge.

2. Whites scored significantly higher than blacks on general occupational knowledge.

3. White femlaes with rural farm background achieved the highest occupational knowledge
scores.

4. Occupational expectations, but not aspirations, were significantly related to occupational
knowledge.

5. Responents perceived Structural and Personal Occupational Goal Blocks as significantly
stronger than Enabling Blocks.

6. Oc&upational aspirations of respondents increased slightly from 1966 to 1972, but expec-
tations decreased by a greater degree.

7. Respondents who experienced the least occupational goal deflection (difference between
aspirations in 1966 and attainment in 1972) were white females. Those experiencing the
most goal deflection were black males.

Evaluation

Project recommendations are for a more concerted effort in job information activities in high
schools to include:

1. Educational requirements of specific occupations

2. Employment opportunities

3. Geographic distributions of occupational types

(Excerpted from Federal Project Findings of PROJECT ID NO.: MIS-4006 and SRG ID NO.: 24205
provided by The George Washington University.)
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CAREER
EMPHASIS LINKAGES
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PLACEMENT

Agriculture & Natural Government Advisory & Attitudes &
Resources Agencies Consulting Values

Business & Office Postsecondary Employment Career Planning
Communications Education Information Decision Making
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Consumer & Planning standing

Homemaking Student Self Concept
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Environmental
Control

Fine Arts &
Humanities

Health
Hospitality &
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Manufacturing
Marine ,Sciences '

Marketing &
Distribution

Personal Services .
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UNIVERSITY SPONSORS WOR P$
FOR VOCATIONAL EDUCATION TE CHERS

Prof. Eugene Trotter
Project Director
121 Agriculture Hall
Michigan State University
East Lansing, Michigan

Circumstances

Adult

10-12

A student who bombs on a make-believe job interview in front of fellow students probably,
won't be flustered going through the real thing. That's a theory Michigan State University is testing
on high school vocational students.

Objectives

To sponsor workshops for vocational educ on teachers, to help them help their students
land jobs.
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Linkages/Participants

Calhoun Area Vocational School
Genessee Intermediate School
Waverly High School
Kellogg Community College

Process

The methods vocational education teachers learn to get ideas across include the simulated job
interview, skits and role-playing.

Eleven skills are taught to increase students' employability. Among the skills are interviewing,
resume writing, and cornering personnel managers for an interview.

"There is a 180 -degree difference between the amount of responsibility, aggressiveness and
dependability demanded of people in school, and the amounts demanded in the job market," says
Clifford Jump, director of the Michigan State University Institute of Agriculture Technology, which
is sponsoring workshops for Voc Ed teachers, to help them help their students land jobs. "The
schools have been doing a good job of providing students with technical training," he says, "but
haven't been teaching students what potential employers expect of them, nor what the job market
and the business world are like."

(Taken from "Simulated Job Interviews Help Voc Ed Students Prepare for Working World," by Prof.
Eugene Trotter, Manpower and Vocational Education Weekly, September 29, 1977, Page 10.)
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PLANNING A WEEKEND MEETING

Bruce Kingery
Education Department UAW
800 East Jefferson
Detroit, MI 48214

Circumstances

Adult

A 12page guide was prepared by the UAW Education Department for organizing meetings,
conferences, and weekend seminars to promote interest and enrollment in a Labor Studies Program.
The Leadership Conference Organization Checklist for Conference Organizers consisted of 31 items
that appeared adaptable in planning meetings by any group.

Objectives

1. To identify areas of responsibility that are keys to good program planning.

2. To show the user that details are important in effective planning.

Linkages /Participants

UAW Education Department
Representatives of Business, Industry, and Education

Process

Effective planning is vital to successful outcomes of group interaction. The attached samples
provide a means for careful planning.

Outcomes

Good planning results from attention to details.

Evaluation

The checklist has been tested and can be used with confidence.

Samplessee following pages.
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Sample 1

ITEM

LEADERSHIP CONFERENCE ORGANIZATION
CHECKLIST FOR CONFERENCE ORGANIZERS

FOR A LABOR STUDIES CONFERENCE OR SEMINAR

WHO WILL DO IT TIMETABLE
Start Complete

1. Check meeting times

2. Check times for busses, trains and
airplaines

3. Look after pre-conference radio
and newspaper publicity

4. Arrange' delegate hotel accommo-
dationsassign delegates

5. Prepare map outline (mimeo for
kits) Conference City

6. Responsibility for delegate kit
material

7. Responsibility for delegate kit
. assembly

-1- ----..,
8. Prepare badges for delegates and

conference staff -

9. Assistance at conference
registration desk

10. Pre-conference registration
AO

11. Arrange for discussion group
meeting room assignments

f

r

.

_.

12..' Conference newspaper publicity
,
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Sample 1 Continued

ITEM WHO WI LL DO IT TIMETABLE
Start Complete

13. Prepare attendance recordsDelegate
evaluation questionnaire

14. Displays:
(a) Courses Available 'Brochures
(b) Campus facilities
(c) Course descriptions/Outlines
(d) Recruiting posters
(e) Book displays
(f) Enrollment Application Forms
(g) Information on Student Grants

and other Tuition Aids

15. Provide and look after sound
equipment

16. General Sessions:
Speakers table

Platform seating

Water & Glasses

Backdrop for platform

17. Banquet:
Look after tape recordings
Background music

prepare headtable list

Letters headtable guests

Headtable place cards
Serviettes
Table Decorations t

18. Buffet Luncheon

19. Arrange for conference photography

20( Welcome delegates to Opening
Session

...
.i'

21. Arrange welcome signs from locals
in the area

..

22. Arrange *legates direction signs
for registration, etc,

v.,

'.,

23. Posters for main assembly hall
,

24. Who will put them up
.
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Semple 1 Continued_

I TEM WHO WILL DO IT TIMETABLE
Start Complete

25. Posters for discussion rooms

26. Who will put them up

27. Going away leaflet
Notify delegates of travel schedules

2B. Blackboards for discussion groups

29. Rooms or tables for individual or
group consultations about Labor
Studies (answering questions)

30. Meeting the Faculty
Labor Studies instructors meet
interested, potential students

31. General Discussion Session and
Summary of Seminar or Conference

Sample 2

PROJECT PLANNING TABLE FOR
A WEEK-END SEMINAR IN LABOR STUDIES

THE NEED TO BE M.5T:
(What is the problem?)

THE OBJECTIVE:
(What do we want to accomplish?)

WHO WILL BE REACHED? HOW WILL THEY BE REACHED?

MECHANICS OF THE PROJECT:

What date are we setting?
What time of day?
Where will we be operating?
How long will the projeq,last?
What will be the role of the Labor Advisory Committee?
What role will the Labor Studies faculty members

WHAT RESOURCES WILL WE NEED?

Printed Materials'

play?

Films

Personnel:

WHAT TECHNIQUES ANY SPECIAL OBSTACLES ...
WILL BE USED? AND SOLUTIONS? --,
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Appendix A

GLOSSARY OF TERMS

AGENCY: A governmental organization devoted to serving or enforcing a specific function of
government (as differentiated from institution).

COOPERATING AGENCY: One of the governmental units above which is or may become involved
in the Cooperative Rural Career Guidance System in such a manner as to facilitate achieving
the system goals.

CAREER DEVELOPMENT FACTORS: Those conce Welated to the overall career guidance of the
individual, the totality of which enable the client to become "self actualized" (A. Maslow) in
relation to his/her total career. These factors include:

Environment
Interpersonal Relations
Leisure
Self Concept

Attitudes & Values
Career Planning
Decision Making
Economic Understanding

FORMAL COOPERATIVE AGREEMENT GENERIC: Continues 4om year to year. Goals sought
are clearly understood by personnel involved. It is reinforced by personal relationships between
the parties and by student benefits. Recorded in written form.

INFORMAL/COOPERATIVE AGREEMENT GENERIC: Not a permanent feature of the school's
relationship with external agencies or institutions. The result of short-term planning. Goals
sought are imprecise. Continuation may or may not be part of the agreement.

COOPERATIVE AGREEMENT OPERATIONAL: Cooperative agreements should be designed to
promote improved career development and/or preparation of clients. They may be either
formal or informal and cover any or all of the following functions:

visits by educational personnel and/or students to business, industry, labor sites

visits by business, industry, labor to-educational sites for purposes of expanding educa-
tional and career development opportunities for participants, including youth and adults

consultation and/or advice for planning, analysis and/or evaluation relative to:

school plant
curriculum s,"
in-service education of school
staff or cooperating agency

guidance activities
placement of clients full or part time
vocational education
development and/or purchase of learning

materials
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community/school service through donations, loans, and/or sharing of funds, facilities,

personnel

alternative schooling

occupational experience paid or unpaid:

w rk experience
vntk study
cooperative vocational education

occupational exploration/orientation/guidance

serve educational needs of:

students (youth K-14) community members
school personnel specialized populations, e.g., handicapped,

business, industry, labor personnel rural disadvantaged, women, minorities,
other

foster mutual assistance among educational institutions, moth secondary and post-
secondary, and business, industry and labor

Such cooperative agreements should also:

be subject to legal review

conform to federal, state, local regulations

conform to local contractual obligations

promote health and safety of all participants

criteria will also reflect concern for such exemplary features as:

multi agency funding
multi agency implementation
student transportation to cooperative sites
recruitment and screening procedures for clients
other exemplary or unusual features

FEEDBACK: A means of receiving evaluative information regarding the system used for improvement

or modification.

INSTITUTION: An established organization in society, related to business, industry, labor or edu-

cation.

*LINKAGE: A negotiated, authoritative arrangement between two or more organizations which
allows for exchange among the parties of ideas, information, procedures, facilities and personnel

in order to achieve mutual goals and objectives.

"Based on definition by Far West Laboratory for Educational Research and Development.
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NATIONAL ADyi
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existiQg co
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IN brganizatibns, Orimaray:national in 'eope, who have informed know ge

Kive agreements,:t epotential Tor or .t.tinazards of instituting cooperativ
arious edkational le` »o for a variety of iueposes.

. \ 4t %. .

See Institution!-

RURALYOUTH: Students in"sOhools wi an enrollment of 500 or fewer in grades K-12 who live
primarily in isolated locations 25 es or more from the corporate limits of cities with popu-
lations of 25,000 or more and w May attend consolidated schools with a student population
of no more than 2,500.
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Appendix B

RESPONSIBILITIES AND QUALIFICATIONS OF COORDINATOR

Responsibilities of Cooperative Agreements Coordinator

1. Works closely with school staff and administration to determine needs of students and
community for'various cooperative agreements to enhance tie career development of
youth.

2. Works closely with schobl staff and administration to plan and implement cooperative
relationships between schools and business, industry, labor, and governmental agencies,
including other schools for the purpose of meeting career development needs of youth.

3. Arranges with representatives of the external agencies listed above for cooperative relation-
ships with these agencies for the purpose of enhancing the career development of yoilth.
Such cooperative relationships are based upon the needs discovered.

This includes holding both small and large group meetings of state, regional and local
business, industry, labor, and governmental groups to interpret schooi policies,
school programs, student needs and problems relative to career guidance.

This also includes negotiating, writing and implementing cooperative agreements
with specific groups and individuals from the above populations. Particular attention
is given to promoting the learning, career development, and safety of participants.

4. Interprets for school people the educational and skill needs of business, industry, and
labor manpciwer and assists educators at all levels in translating these needs into school
program offerings.

5. Points out to labor leaders, businessmen and industrialists possible tax deductions, credits
and other benofits which they should investigate when providing volunteered services,
money and equipment to schools.

6. Is familiar with public affairs/relations and marketing techniques in dealing with individuals,
companies, non-profit organizations, and the general public.

7. Serves as general liaison between the school and community relative to career guidance
needs of students and the need for community involvement.

8. Arranges for and assists in at least annual program review and evaluation to be carried out
by a disinterested third party or parties.

9. Discharges other duties as assigned by the school administration.
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Desired Background of Coordinator

The individual should have experience in resources management as a leader or staff member of

an educational institution or as a management person in business, industry, labor, or government.
This person should demonstrate leadership qualities, and have a working knowledge of career develop-

ment theory. This person should be comfortable in dealing with executives, understand industry,
business and labor organizations and trade and professional associations and know what motivates
these executives to become involved in public service.. The individual should have had some experi-

ence in organizing such involvement and in writing news releases in appropriate form for publication.
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Appendix C

RESOURCE CATALOG AND SURVEY SHEETS

RESOURCE CATALOG SHEET

Target Population: K 3 4-6 7-9 10-12 13-14 Adults Staff 0 A
Type of Reiource:

Material

Self & Interpersonal Relations
Career Planning & Decision Making
Life Roles
Unassigned

Human

Contact Person
Title
Address

Phone Number
Birth Date (students only)

SPECIFICATIONS:

Space
Student Group Size
Staff Member Time Limits
Parent Costs
Community Member Equipment Needed

Organizational Times Available

Social & Service
Educational
Religious
Governmental
Business &dustry

Facilitativ

0
0

Finan
Supplies

Description:

S

Resource Available Only in
School

Amount of Time to Obtain Resource:

Immediate
One Week
One Month
Varies
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RESOURCE SURVEY SHEET

Name of Source

Name and Title of Contact Person

Address

Phone

Title of Resource/Name of Resource Person

Description (in 20 or 30 words)

Check appropriate grade levels: K-3 4-6 7-9 10-12 13-14

Adults Staff All It

Equipment or Space Required

When Available

Group Size

Instructions for Obtaining Resource

Cost

Time Limits
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Appendix D

CURRENT LEGISLATION AFFECTING COOPERATIVE AGREEMENTS

(Excerpted from "Solving ;he Guidance Legislative Puzzle," Working Draft, American Vocational Association-American Personnel and Guidance
Association Legislative Committee on Guidance and Counseling, 1977.)

Education Amendments of 1976
Pl. 94.482

_
1977

Career Ed Bills ESEA
CETA,
1973

VEDA,
1977

.
EAHCA,
1975

TERMS Title I Title II Title III
_

Pl. 93.380 PL 93.203 PL 95-93
.

PL 94-142
Business, industry, labor, school Part A Sec. 202
cooperation Sec. 101 "Sec. 132" i"Sec. 133" p. 2192;

,
P. 2089;

Sec.202
Part D

Sec. 128
"Sec. 121"

p.2188;
"Sec. 801"
p. 2145

Sec. 202

"Sec. 122"
p. 2189.2190

Cooperation with community agencies Sec 202 *Part C Sec. 7 Sec. 7
"Sec. 122" Sec. 334 p. 8

_Sec.

p.9
p. 2190; p. 2223

7

p.8
Sec. 7

p.10Sec.202
"Sec. 132"
p. 2192

Community resource people 'Sec. 202 'Part D "Sec. 7 "Sec. 7
"Sec. 134" Sec. 334 p, 8 p. 9
p, 2194 p. 2225

2226
Sec..7
p.8

Sec, 7

p.10
Resource sharing Part A

Sec. 101

"Sec. 102"
p. 2084

Community councils
Sec. 7

P. 9

Lifelong learning activities Part A

See. 101

"Sec. 112"
p. 2087;

Part A

Sec. 101

"Sec. 133"
P. 2088;

'Part A
Sec. 101

"Sec. 133"
p. 2088

Working with correctional institutions 'Sec. 202
p. 2198

Code: ESEA Elementary and Secondary Etdomtion Act
CETA Comprehensive Education Training Act

YEDA Youth Employment Demonstration Act
EAHCA Education for Nkiicapped Children Act
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Appendix E

REPRESENTATIVE SAMPLE OF AGENCIES THAT
CAN COOPERATIVELY ASSIST IN ACHIEVING

EDUCATION-BUSINESS-INDUSTRY-LABORkOBJECTIVES
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U.S. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

National Institute of Education
1200 19th Street, SW
Washington, DC 20208

ERIC Clearinghouse on Career Education
The Ohio State University
The National Center for Research

in Vocational Education
1960 Kenny Road
Columbus, OH 43210

ERIC Clearinghouse on Counseling and
Personnel Services

University of Michigan
School of Education Building, Room 2108
Ann Arbor, MI 48109

U.S. Office of Education

Administrative Office and Bureau of
School Systems

400 Maryland Avenue, SW
Washington,: DC 20202

Bureau of Education for the Handicapped
Bureau of Elementary and Secondary Education
Bureau of Occupational and Adult Education
Bureau of Postsecondary Education
Division of Research and Demonstration
Office of Bilingual Education
Office of Career Education
7th & D Streets, SW
Washington, DC 20202

Regional Office of the Office of Education

Region I (Connecticut, Maine, Massachusetts,
New Hampshire, Rhode Island, Vermont)

John F. Kennedy Federal Building
Room 2303
Boston, MA 02203

Region II (New Jersey, New York, Puerto Rico,
Virgin Islands)

26 Federal Plaza
New York, NY 10017

550

Region III (Delaware, Maryland, Pennsylvania,
Virginia, Washington, DC, West Virginia)

Gateway Building
3535 Market Street
Philadelphia, PA 19104

R .tin IV (Alabama, rThrida,..Georgia,
tucky, Mississippi, North Carolina,

uth Carolina, Tennessee)
50 Seventh Street, NE
Atlanta, GA 30323

Region V (Illinois, Indiana, Michigan,
Minnesota, Ohio, Wisconsin)

300,South Wacker Drive
32nd Floor
Chicago, I L 60606

Region VI (Arkansas, Louisiana, New
Mexico, Oklahoma, Texas)

1114Commerce Street
Dallas, TX 75202

4
Region VII (Iowa, Kansas, Missouri, Nebraska)
601 East 12th Street
Kansas City, MO 64106

Region VIII (Colorado, Montana, North
Dakota, South Dakota, Utah, Wyoming)

Federal Building
1961 Stout Street
Denver, CO 80202

Region IX (Arizona, California, Hawaii,
Nevada)

50 Fulton Street
San Francisco, CA 94102

Region X (Alaska, Idaho, Oregon,
Washington)

Arcade Plaza Building
1321 Second Avenue
Seattle, WA 98101



NATIONAL ADVISORY COUNCILS

National Advisory Council for Career Education
Room 3100, ROB No. 3
7th & D Streets, SW
Washington, DC 20202

National Advisory Council on Adult Education
425 13th Street, NW
Washington, DC 20004

National Advisory Council on Extension and
Continuing Education

425 13th Street, NW
Washington, DC 20004

Bureau of Labor St ,ncs
441 G Street, NW
Washington, DC 20212

National Advisory Council on the Education
of Disadvantaged Children

425 13th Street, NW
Washington, DC 20004

National Advisory Council on Vocational
Education

425 13th Street, NW
Washington, DC 20004

National Advisory Council on Women's
Educational Programs

425 13th Street, NW
Washington, DC 20004

DEPARTMENT OF LABOR

Department of Labor
Employment and Training Administration
6th & D Streets, NW
Washington, DC 29213

Department of Labor
Employment and Training Administration
Office of Comprehensive Employment

Development Programs
6th & D Streets, NW
Washington, DC 20213

bepartment of Labor
Women's Bureau
3rd Street and Constitution Avenue, NW
Washington, DC 20210

STATE DEPARTMENTS OF EDUCATION

A

The addresses identified flow will be useful in cc.,7-resporiding with state departments, state level
guidance and counseling supervisors, state director:, career education and state directors of voca-
tional education.

Alabama

State Department of Fdticat ion
State Office Building
Montgomery, AL 36130

Alaska

Stliblagpartment of Education
Alaska Office Building
Pouch F
Juneau, AK 99811
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Arizona

State Department of Education
1535 W. Jefferson
Phoenix, AZ 85007

Arkansas

State Department of Education
State Education Building
Little Rock; AR 72201

California

State 14epartment of Education
721 Ci_fitol Mall
Sacramento, ( 95814

. Colorado

State Department of Edutation
State Services Building
1525 Sherman Street
Denver, 'CO 80203::

Connecticut
,4

State Department of. Education
State Office Building.
165 Capitol Avenue
Hartford, CT 06115

Delaware

Department of Public Instruction"
J'..''GTownsend Building
Dover, DE 19991

Florida

State Department of Education
Collins ,

Tallahassee, FL 32304 ,

Georgia

State Department of Education
State OffiCe Building
Atlanta, GA 30334
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Hawaii

Departmentpf Education
P. 0. Box 2360
Honolulu, HI 96804

Idaho

State Department of E*Cation
Len B. Jordan Offide Building
Boise, ID 83720 r .

Illinois

Illinois Office of Education
100 North First Street
Springfield, IL 62777

Indiana

Department of Public Instruction
120 W. Market Street
Indianapolis, IN 46204

Iowa

Iowa Department of Public I nstructia
Grimes State Office Building
Des Moines, IA 50319

Kansas

Sfate DepartMent pi Educatio'n
State Office Building
120 East Tenth Street
Topeka, KS 66612

Kentucky

State Department of Education
*capitol Plaza Tower
Frankfort, KY 40601

Louisiana

Vocation Education
State DaVAlbent of Education
Capitol Station Box 44064

_,Baton Rouge, LA 70804



4

Departrient of Education and
Culit.01 Services

Education Building
Augusta, ME 04330

.;;

Maryland

State Departme9t of Education
P. a sor,11 .

-4W1 Afro.°

M*sachusetts

ass chusetts State Department of Education
4$2,Trernont Street
BOstap, MA 02111

- 4
*a#$ Department of Education
P; '0.,Box 30009
Lansing Vi 48909

Minnesota
d

State Department of Education
Capitol Square Building °

658 Cedar Street.
St. Payil, MN 55101

Mississippi

State Department of Education
P. 0. Box 771
JaCkson, MS 39205

Missouri

>diluto Department of Education
0:" Box 480

Jefferson City, MO 651-e1

Montana

Office of the Superintendent of Public
Instruction

State Department of Education
State Capitol
Helena, MT 59601

Nebraska

State Department of Education
2A1Vouth Tenth Street
Li In, NE 68508

Nevada

State Department of Education
400 West King Street
Carson City, NV 89701

New Hampshire

State DOpartment of Education
105 Loudon Road
Concord, NH 03301

New Jersey

State" Department of -Education
225 West State Street
Trenton, NJ 08625

Directorpf Career Education
Department of Education
Job Corps Center, Bldg. 871
Plainfield Avenue
Edison, NJ 08817

New Mexico

State Department of Education
Education Building
Santa, Fe, NM 87503

New, York

State Department of Education
99 Washington Avenue
Albany, NY 12230

North Carolina

State Department of Education-
544 Education Building
Raleigh, NC 27611

North Dakota
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Department of Public Instruction.
State Capitol
Bismarck, ND 58605



State Board of Vocational Education
State Office Building
900 East Boulevard Avenue
Bismarck, ND 58505

Ohio

Department of. Education
65 South Front Street
Columbus, OH 43215

Oklahoma

State Department of education
Oliver Hodge Education Building
2500 N. Lincoln ,

Oklahoma City, OK 73105

Vocational Education
1515 West Sixth AVenue
Stillwater, OK 74074

Oregon

State Department of Education
4)42 (treater Drive, NE
Salem, 'OR 97310

Pennsylvania

State Departure of Education
. P. 0. Box 911

Harris r. it' ' 17126
/

Rhode Islan

State Department of Education
Roger Williams Building
22 Hayes Street
Providence, RI 02908

South Carolina

State Depftment of Education
Rutledge Office Builditig
1429 Senate Street
Columbia, SC 29201

South Dakota

State Department of E ucatIon
%trice Betilditig No.
fferre, SD 57501

554-

Tennessee

State Department of Education
Cordell Hull Building
Nashville, TN 37219

Texas

Texas Education Agency
201 East 11th Street
Austin, TX 78701

Utah

State Department of Education
WO East 5th Street, South
Sit4ake City, UT e4111

Vermont

State Department of Education
State Office Building
Montpelier, VT 05602

Virginia

State Department of Edudatiort-
Eighth Street Office BiJilcllng
iltichmond, VA 2,73219

Washington

Office of Public Instruction
Old Capitol Building
Olympia, WA 98504

State Director
Commission for Vocational Educ-ation
Building No. 17
Airdustrial Park
Sepia, WA 98504

West Virginia

State Department of Education
190d Washington Street East
Charlpston, WV 25305

Wisconsin,

Deartment of Public Instruction
126 Langdon Street
Madison, WI V702
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State Director
Vocational Education
Board for Vocational, Technical

and Adult Education
4802 Sheboygan Avenue
Madison, WP 53702

Agriculture

National F FA Center
Box 15160
Alexandria, VA 22309
Phone: (703) 360-3600
Contact: Coleman Harris

Business

Wyoming

State Department of Education
Hathaway Building
Cheyenne, WY 82002

Director of Career Education
Department of Education
State Office Building West
Cheyewe, WY 80220

VOCATIONAL YOUTH GROUPS

Associate Executive Secretary

Riture Business Leaders of America
P. 0. Box 17417 Dulles
Washington, DC 20041
Phone: (703) 860-3334
Contact: Edward D. Miller

EXecutive Director

Office Education Association
'`1120 Morse Road
Columbus, OH 43229
Phone: (614) 888-5776
Contact: ,Charles,King

Executive Director

Distributive Education

Distributive Education Clubs of America
1908 AssoCiation Drive
Reston, VA 22901
Phone (703) 860-5000
Contact:. H. A. Applegate

Executive Direct&

A

555

Home Economics

Future Homemakers of America
2010 MassachuseltS A
Washington, DC
Phone: (202-) 83
Contact: Mi Id

Ex

Industrial Arts j
The AmericarlIngustrt91(Ar4 Stud

1201 16th Net, NVIit':
Associar

Washington, DG029036
Phone: (202)4833-4211
Corftact: Ronald W.Applegate

Director-Otudent

Trade and lifd IAEducatio

.cf AVocational In
105 North Vir
F.alls Church, V
Phone: (703) 533- 9
Contact: StepheriDen,

Associate Exet tare



SELECTED EDUCATION-BUSINESS-INDUSTRY-LABOR
ORGANIZATIONS AGENCIES AND ASSOCIAtI0NS

Advertising Council,.Inc:
825 Third Avenue
New York, NY 1004
Phone: (212) 758-0400
Contact: Robert Keim, President

Allis-Chalmers Manufacturing Company
P. O. Box 512
Milwaukee,ANI 53201
Contact: Ronald J. Burns

Vice President and General Manager

Alma Community Action Council
P. 0. Box 102
Alma, MI 48801
Phone: '(517) 463-6404
Contact: Mary Agria

Executive Director

American Association of Community,
and Junior Colleges

One Dupont Circle, Suite 410
Washington, DC 20036
Phone: (202) 293-7050
Contact: Roger Yarringtordi

Vice President

American Association of, School AdministratOrs
1801°N orth -Moore Street
Arlington, VA 22209
Phone: (202) 528 -0700.

,11111Contact: Paul B. Salmon
ESC i. Clue Director

.cah Ben ers Association
n cut Avenue, NW

p,%20036
467.-4153

r. R, ph,Srheda
Ez curt Director
Education Policy and Developmentm
Group

41,1.

American Federation at/Labor-Congress
of Industrial Orlianhations (AFL-CIO)

815 16th Stiree, NW c)
Washington, D 20036
Phone: (202) 7-5141
Contact: ter G. Davis

rector of Education

556

..
AO) ounci l AFL-CIO
2109 on'Street, East
Charleston, 016311. .

Contact: Choi* A. Spurlock
,

Regional Education Coordinat
,

..
California AFL-40
Suite 310
995 Market Street
San Francisco, CA 94103
Phone: (415).986-3585'
Contact: Albin Gruhn, President

Georgia AFL-CIO
Suite 1422.
40 MariettaStreet, NW
Atlantp, GA 30312
Phone: (404) 525-8549
Contact: Al Kehrer, Director

Southern Civil Rights

Mississippi AFL-CIO
P. 0. Box 2010
Jackson, S 39205
Phone:4 1) 948-0517
Conta ude Fibmsay

esident

North Carolina AFL-CIO
P. 0. Box 10805
Raleigh,.NC 27605
Phone: (919) 833-6678
Contact: Wilbur Hobby, President,

Texas AFL-CIO
P. O. Box 12727
Austin, TX 78711
Phone: (512) 477-6195
Contact: Rosa Walker, Assistant to

President

Washington State Lat)or Council
,2700 First Avenue
8eattle, WA 98121
Phone: (206) MU2-6002
Contact: Louis 0. Stewart\

Education Director

A



West Virginia AFL-CIO
1624 Kanawha Boulevard
Charleston,WV 25311
Phone: (304)'344-3557
Contact:" Josieph W. Powell

President

Appalachian Council, AFL -CIO
2109 Washington Street, East
Charleston, WV 25311
Phone: (304) 3424138
Contact: Charles A. Spurlock

Regional Education Coordinator

Atlanta Labor Council, VL-C10
Suite 531
501 Pulliam Street, SW
Atlanta, GA 30312
Phone: (404) 525-3559
Contact.: John E. WrWht

President

Das Labor Council, AFL -CIO
2Q11 Cedar Springs
Dallas, TX 75201
Contact: Gene C. Freeland

Secretary-Treasurer

Metro Detroit AFL -CIO Council
2310 Cass Avenue
Detroit, MI 48201
Phone: (313) W03-4233

;Contatt;: Thomas Turner
1 President

4Ts

Venango County LaboriCouncil, AFL7CIO
204 Kresge Building*
Oil City, PA 16301 , g

Phone: (814) 676-8550.
!1.4i Contact Albert E41er, President

1

American Federation of Government Employees
1325 Massachusetts Avenue, NW
Washington, DC 20605
Phone: (202) 7378700
Contact: Louise §m-01110s, Director

Department of Women's Affairs

AMerican Forest Institute
1649 Massachusetts Avenue,4NW
Washington, DC 20036
Phone: (202) 667-7807
Contaqt: June McSwain

Director; Education.

American Gas Association
1515 Wilson Boulevard
Arlington, VA 22209
Phone: (703) 524-2000 Ext. 250
Contact: Wilfred C. Burton

Manager, Educational Services

American Institute for Certified Public
Accountants y.

666 Fifth Avenue
New York, NY 10019
Phone: (212) 581-8440
Contact: Guy Trump, Vice President

Education & Regulation

American Federation of Teacheri
1012 114th Street, NW
Washington, DC 20005
Phone: (202) 737-6141
Contact:' Carl J. Megel, Legal Director

557

D.C. Office
1620 I Street, NW
Washington, DC 20036
Phone: (202) 872-8190
Contact: Rosemary Baker

Office Manager

American Institutes for Research
Metric Studies Center
P. O. Box 1113
Palo Alto, IVA 94302
Phone: (415) 493-3550
Contact: Albert B. Chalupsky

Director

American Iron and Steel!' Institute
000 16th Street, NW

Washington, DC 20036
Phone: (202) 452-7112
Contact: Bertis E. Capehart -

Director of Education

American Management Association Inc.
Box 88
Hamilton, NY 13346,
Phone: (315) 824-2000
Co t: Franklyn S. Barry

Director
Center for Planning and

Development

is
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Amoditan Marketing Association
222 South Riverside Plaza
Chicago, IL 60606
Phone: (312) 648-0536
Contact: Wayne A. Lemburg

Exeoittive Vice President

American Motors Corporation
3880 North Richards Street
Milwaukee, WI 532Q1
Phone: (414) 962-1800
Contact: Jude M. Werra, Manager

Salaried Personnel

American Newspaper Publishers Association
11600 Sunrise Valley Drive
Reston, VA
Phbne: (703) 620-9500
Contact: Judith Hines, Education

Services Representative

American Personnel and Guidance Association
1607 New Hampshire Avenue, NW
Washington, DC 20009
Phone: (202) 464633
Contact: Charles L. Lewis

Executive Vice President

/3moerican Petroleum Institute
1 1 K Street, NW.
Washington,, DC 20006

i4202) 833-5600
ContaCt:7--,eflptiert H. Breunig

Coordin qr, Education and
Youth 'Orr .,am

American Sheep Producers Council, Inc.
200 Clayton Street
Denver, CO 80206
Phone: (303) 399-8130, \
Contact: 'John C. Morrison

Managing Director

American Society for Cybernetics
Suite 530, Ccal Bui ,lding '110

1130 17th Street, NW
Washington, DC
Phone:. (202) 338-4958
Contact: Roy Hermann

c
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Ath6rican Society of Hospital Phartmacists
4630 Montgomery Avenue
Washington, DC 20014
Phone: (301) 657-3000
Contact: Jaxon A. White, Jr.

Staff Attorney -

American Society for Training and
Development

P. 0. Box 5307
Madison, WI 53705
Phone: (608) 274-3. 440
Contact: Kevin O'SulLivan

Executive Vice President

American Society of Association Executives
1101 16th Street, NW
Washington, DC 20 6
Phone: (202) 659-3313
Contact: James Low, Executive

Vice Preiident

American Technical Society
5608 Stony Island Avenue
Chicago, IL 60637
Phone: (312) 643-4700
Contact: Michael S. Walsh, Coordinator

Sales and Publishing

American Telephone and Telegraph
195 Broadway
Nevxt,Vi-k, NY 10007
Phone12:12) 393-3881
Contact: William Bowden, Director

.Urban Education R & D

American Vocational Association
1510 H Street, NW
Washington, DC 20005
Phone:. (202) 737-3722
Contact: James E. Bottoms

Executive Director

Amway Corporation
7575 aim Fulton Road
Ada, MI 49301
Phone: (616) 676-6633
Contact: Peter Meyers

Education Coordinator

5°
4



Arizona Business- Industry- Education
Council

26 East University Drive
Tempe, AZ 852'81
Phone: (602) 966-2331
Contact: Barney W. Jung

Association of American Publishers
1826 Jefferson place, NW
Washington, DC 20036
Phone: (202) 293-2585
Contact: ;Robert Frase

Vice President

a

Audiotronics Corporation
P. O. Box 151
North Hollywood, CA 91603
Contact: Charles A. Musson

Vice President, Marketing

Bell Laboratories
Crawford Corner Med
Holmdel, NJ 0767:,33
Phone: (201) 90,6211
Contact: Carl Wjschmeyer

Director, Education Center

Board of Cooperative Educational Services'
BOCES Education Ce
Upper Glenwood appow
P. O. Box 1450
Binghamton, NY 13902
Phone: S-607) 729-9301
Contact: -Earle S. Spear, Director

Career Education Project

BOy Scouts of America
National Head9uarters
North Brunswick:NJ 08902

tv Phone: (201) 20-6000
Contact: Mtchaet Shyne,,Director

SChooi Relations

D.C..:Bureau
1010 VersnOnt Avenue, NW,
Washington, DC 20005
Phohe: (202) 783-24441r
Contact: George C.freeman, Diretidr.

Washington Bureau

Boys' Clubs of America
771 First Avenue
New York, NY 10017
Phone: (212) MU4-4400
Contact: Alex A. Maleski, Director

National Special Service

Brick Institute of America
1750 Old Meadow Road
McLean, VA 22101
Phone: (703) 893-4010
Contact: William F. Roark, Director

Manpower Development Division

Building and Construction Trades CIO
815 16th Street, NW, Suite 603
Washington, DC 20006
Phone: (202) 147-1461"
Contact: Victor Kamber

Assistant to the president

Building Construction Employers'
Asullition of Chicago, Inc.

228 NM LaSalle Street
Chicago, IL Q0601
Phone: (31?) 782-6152
Contact:- Hugh J. McRae

Executive Vice President

Building Industry Association of
California, Inc.

1571 Beverly Boulevard
Los Angeles, CA 90026
Phone: (805) 485-8387
Contact: (Northern Area)

Victor G. Conley, Director
Government& AfIliO'

.

Busihess-Edui-eligrceobidinaifig Council
444 Church Sfreet
Flint, MI 48502
Phone: (313) 232-5422 111

Contact: Gerald J. Nagy
Council Director

559

usiness, Industry, Education Council,
The; Arizona ,

404.1niversity Drive
lei: iZ 85281

(602) 966;2331
Contact: Barney W. Jung

Ct,



business, Industry, Education Council, The
122 West Court Street

Ithaca, NY 14850
Phone: (607) 473-7082
Contact: David J. Martin

Coordinating director

CaWecommunications Resource Center
L Street, NW, Suite 206

/itgton, DC 20036
Plione: (202) 296-5810
Contact: Juan Moreno, Market Analyst

California Association of Work Experience

c/o Redlands Senior High School
Redlands, QA 92373
Contact: William W. Cook

President

Educators

Campfire Girls, Inc.
1740 Broadway
New York, NY 10017
Phone: (212) 581-0500
Contact: He Turner, Director

Caterpillar Corporation
Industrial Division
Peoria, IL
Phone: (309) 578 -6470
Contact: Robert Hubert

Central Jersey Industry Education Council
71 Main Street
Woodbridge, r4.1 07095
Phone: (201) 636-0348
.Contact: Kenneth Hampton

President

/ Chamber of Commerce, United States
1615 H Street, NW
Washington, DC 20005
Phone: (202) 659-6107
Contact: Thomas Walsh, Director

Manpower & Poverty Programs

Northeastern Division
711 Third Avenue
New York, NY 10017
Phone: (212) 557-9871
Contact: Harrison W.,Moore, Jr., Mgr.

Human Resources Affairs

Buffalo Area Chamber of Commerce
238 Main Street
Buffalo, NY 14202
Phone: (716) 852-5400
Contact: Charles F. Light

President

Dallas Chamber of Commerce
1507 Pacific Avenue
Dallas, TX 75201
Phonq: (214) 651-1020
Contact: Al Stillman, Director

Urban Affairs

D.C. Citrnber of Commerce
1420 N Street NW, Suite 103
Washington, DC 20005
phone: (202) 232-7075
Contact: W. Ronald Evans

President.

560

Empire State Chamber of Commerce
150 State Street..
Alklany, NY 12207
Pho (518) 472-916%.
Coney Peter J. O'Brien

Director of Mere bership

'R OA Chamber of Commerce 1.i4

44 Church Street
Flint, MI 48503
Contact: Allan Chrenka, Director

Business and Education
Coordinating Council

waii Chamber of Commerce
Dillingham Tisnsportation Building
Frovolulu,411 961B13
Phone: (808) 53,3-7491
Contact: Robert F. Ellis, President

Los Angeles Chamber of Cchmerce
1010 Wilshire Boulevard, Room 331
Los Angeles,-CA 90017
Phone: (213) 621-7560
Contact: Roger V. Langner

Michigan State Charnber of Commerc
501 South Capitol Avenue
Lansing, MI 48933
Phone: (517) 371-21D0
Contact: Lewis C.Easterling, Mgr.

Economic Research & Analysis



Portland Chamber of. Commerce
824 SW Fifth Avinue
Portland, OR 97204
Contact: Oliver C. Larson

Executive Vice President

Citizens Conference on State Legislatures
4722 Broadway, Suite 225
Kansas City, MO 64112
*hone:- (816) 531-8104
Contact: Larry Margolis

Executive Director

City Pub lid Service Board
P. O. Box 1771
San Antonio, TX 7829541
Phone: (512) 227-3211' Olk
Contact: Leroy Deande

. Conference Leader

Compulaarn
4 Gateway Center
Pittsburgh, PA 15222
Phone: (412) 566-2360
Con Oct: Julius Oleihick

President

Conference Board, The
845 Third Avenue
New York, NY 10022
Phone: (2 755 -0900
Contact: SiF/Mour Lusterman

Senior Specialist
Public Affairs Rerch

Construction Advancement Program
1319 North Pennsylvania Stree+
Indianapolis, IN 46202
Phone: (317) 632-6550
Contact: Thomas E. Gajda

Director of Training

Council of Chief State School Officers
1201 16th Strbet, NW

Yi Washington, DC 20036
Phone: (202) 833-4191

tact: Byron W. Hansford
Executive Secretary

561

Council of Educational Development and
Research, Inc.

1518 K Street, NW, Suite 206
Washington, DC 20005
Phone: (202) 638-3193
Contact: Joseph M. Tallakson

Senior Associate

Corning Glass Wo
Corning, NY
Contact: Johnj_. Sheldon

Researich Manager
Televiiion Products Division

Dun-Donnelley Publishing Corporation
66 Fifth Avenue
New York, NY 10019
Phone:- (212) 489-3450
Con --tartIr. Vittriak,f . President

DuPont Company
DuPont Building
Wilmington, DE 19898
Contact: Jack McDonald

Earth.Satelllea Corporation
1747 Pennsylvania Avenue, NW
Washington, DC 20006
Phone: (202) 223-8t00
Contact: E. Reed Needles

Staff Scientist

Eastern Milk Producers Cooperative
Association, Inc.

Kinne Rold
Sy racuseitlY.:4-
Phone: (60) 433-2714
Contact Robert.Baldwin, Secretary

,

EConZiinic & Manpower Corporation
677 Fifth Avenue

4
New Yok, NY 1002211/
Phone: (212) 371-22t1
Contact: Samuel Ganz, President

Edison Electric Institute
90 Park Avenue
New York, NY 10016
Contact: Richard B. Scheetz

E ucational Services



Education Commission of the States
Suite 822, Lincoln Tower Building
1880 Lincoln Street
Denver, CO 80203
Phone: (303) 893-5200
Contact: Rekoert B. McCall

Deputy Director

Education Film Library Association
17 West 60th Street
New York, NY 10023
Phone: (212) 246 -4533
Contact: Nadine Covert.

Administration Director

Education Research and Development
Council of Delaware

140 East Delaware Avenue
Newark, DE 19711
Contact: John F. Corrozi

Executive Director

Education Systems Resources
2900 M Street, NW
Washirto pc 20007
PhCqie!', (202) 965-3477
Contact: Charles W. Consolvo

General Manager

Fairfax County Vocational Education
Foundatm, Inc.

c/o Farms ad Acreage, Inc.
P. O. Box 215'
Oakton, VA 22124

on (703) 591-7020.
Contact. Verlin W. Smith

Farm Journal, I
230 Washington are -.-0!"
Philadelphia, PA 19105
Contact: Richard Joseph Babcock

President

Fashion Institute of Technology
227 West 27th Street)
New York, NY
Phone: (212) 237-7660
Contact: Marvin Feldman

Presiaillat
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Federation of TelephoneWoikers of
Pennsylvania

1410 Chestnut Street
Philadelphia, PA 19102
Contact: I. C. Glendenning

President

First National Bank of Arizona
First National Bank Plaza
Phoenix, AZ
Phone: (602) 271-6632
Contact: Robert R. Leary

Vice President

Fisher-Price Toys
606 Girard
East Aurora, NY 14052
Phone: (716) 652-7000
Contact: Henry Coords

President

Freightliner Corporation
Marquam Plaza
2525 Third Avenue
Portlara, OR
Phone: (503) 224-6350
Contact: G. Wm. Schenck, Mvager

Traini,ing and DeveloOrient

General ,Dynamics Corporation
P ona Division
P. 0. Box 2507
Pomona, CA '91766
Phone: (714) 629-5111
Contact: Charles Horne, Consultant

General Motors Corporation
General Motors Building, Room 8-151
Detroit, Ml 48202
Phpne: (313) 556-2294
Contact: John R. Wyatt, Jr., Manager

Field Service Training
and
Paul E. McDonald
National Manager
G. M. Tr'aining Centers

4c,

General Motors Training Center
10355 Lee Higliiwaii

,Fairfax, VA 22030
Phone: ,(703) 273-210
Contact: Thomas C. Samuels, Manager
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Girl -&o41 of Anierica
1616 Connecticut Avenue, NW
Washington, DC 20036
Phone: (202) 462-5252
Contact: Kathleen B. Ross

. . tt.Nationals presen lye

Illle:1159irlf Clubs of Ad erica,
4,I33 East 62nd Street

New yor*, NY. 10021
Phone: V12) 832-7756
Contact: Elinor B. olz

Administrative ssistart

Goodyear Tire and Rubber Company
1144 E. Market Street
Akron, OH 44316
Contact: John P. Kelly

Director of Advertisement

Hampden County Industry-Education
Council

170 Wilbraham Road
Springfiettl, MA 0110
Phone:' (413) 733-2132
Contact: Theodore R. Byrne

Co-Executive Director

Home and School Institute
Box 4847, Cleveland Park Station
Washington, DC 20008
Phone: (202) 362-6772
Contact: Dorothy Rich

Hotel Employees Union
j..ocal 255, Greater Miami
211 23rd Street
Vliamel3eachl L 30-39
Contact: P. Schiffman,

Hotel, Motel Cafeteria & Restaurant
Employees, Local Unio'327

400 North Jefferson
Peoria, IL
Phone: (309) 676-7635
Cbntact: John Martin, Business 'Agent

Human Reso?irtes Development Institute
225% Mitchell-Street, SW
Atlanta, GA 30303
Contact: Walter Rucker, Area Manpower

Representative

2

it+

Idaho Retailers Association
817 West Franklin
Boise, ID 83702
Phone: (208) 344-7051
Cent-act: J. Tim Brennan

Executive Director

Industrial MEinagement Council, Inc.
17#lortimer Street
Rochester, NY 14604

"` Phone: (716) 325-5133
Contact: Michael Divito

a
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Industrial Research Institute, Inc.
100 Park Avenue
New York., NY 10017
Phone: (212) 683-7626
Contact: Gordon McBride

Executive Director

Industry-Education Council of America
235 Montgomery Street
San Francisco, CA 94104
Phone: (415) 781-3282
Contact: Charles F. Horne

President

Industry-Education Council of California
555 South Flower
P. 041:ox 71498
Los Angeles, CA 90071
Phone: (213) 628-1014
'Contact: Henry D. Weiss

Executive Vice President

Institute fiLEducationfil Development
52 yarider Avenue
New Yorletlicit9017 ,

Phone: (212)13 6-8910
Contact: Donald E. BelPhes

Vice President

International Brotherhood of
25 Louisiana Avenue, NW
Washington, DC 20001
Phone: (202) 624-6888
Contact: Walter J. She

Executive Assistaht

eamsters

Central Conference of Teamsters
8550 West Bryn MaWr Avenue,
Chicago, IL 60631
Phone: (312) 693- 00
Contact: Ra ssling, Internal Direct(



Eastern Conference of Teamsters
4841 Montgomery Avenue
Bethel; la, MD 20014
Phone (301) 656-6006
Contact: Joseph Trerotola

International Director

Anhem Contrence of Teamslars
6162 East Mockingbird Lane
Dallas, TX 75207
Phone: (21 7-8331 ill'

covnact: J Morgan
Int tional Director

Western Conference of Teamsters
1870 Ogden Drivel
Burlingame, CA 94010
Phone: (415) 697-0500
Contact: M. C. Anderson

International Director

Teamster Local 210
345 West 44th Street
New York, NY
Contact: Frank Cannizzaro

Business Agent

Teamster Local 372
Newspaper Drivers *Id Handlers'
2741 Trumbull Avehue
Detroit, MI 48216
Phone: (313) W05-6388
Contact: Al Schade

Secretary-Treasurer

International Brotherhood of Electrical
Workers

1125.15th.Street, NW
New York, AlY 10007
Contact: H. Darwin Haines

Executive Director,

International Business Machines Corp.
1801 K Street, NW, Suite 1200
Washington, DC 20006
Phone: (20$2743-6363
Contact: F nk E. Wall, Jr.

Manager
Community Relations

International Correspondence Schools
P. 0. Box 4342
Takoma Park, MD 20012
Phone; (301) 434-0841
Contact: Travis E. Wells

District Manager

International Longshoremen's and
Warehousemen's Union, Local 142

451 Atkinson Drive
Honolulu, HI p6814
Phone: (808) 949-4161 .,
Contact: David E. Thompson

Education Director

International Management Council
291 Broadway Ito

New York, NY 10007
Contact: H. Darwin Haines

Executive Director

International Molders & Allied Workers
Union

1225 Mcffillan Street
Cincinnati, OH 45206
Phone: (213) 221-1525
Contact: James,,E. Wolfe

Director, Research and Education

International Paper Company ,

220 East 42nd Street
New York, NY 10017
Phone: (212) 68245(110'.'''
Contact: G. W. Ffeng 'rector

Managemen evelopment

International Telephont and Telegraph
Corporation

7821 Onion Avenue
Van Win CA 491406 .

Contact: Arnold Milton Levine
Vice President, Communications

International Union of Operating Engineers,
Local 57

141 Gano Street.
Providence, RI 02906
Phone: (401) 421-7298
Contact: Richard Zorabedian

Administrator of A enticeship ;
and Skill Improveit Prigfprn

h.;
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Joyce**, Dallas
P. 0. Box 35001
Mail Station A124
Dallas, TX 75235
Contact: Glyn Strother

President

Jaycess, Philadelphia
5 South 16th Street
hiladelphia, PA 19102

Contact: Stephen A. Levine
Prot* Manager .

Jdihni-M Corporation
Ken-Ca ....,.

Denver,
Contact.

VO:rZ.

Joint
121
N

. Dienstback
resident
-Affairs

_o4,Economic Education
9,f the Americas

.10036
Pho 212) 582-5150
Corit'act: Stowell Symmes

Director of Curriculum

Klemtner Advertising, Inc.
1185 Avenue of the Americas
New York, NY 10036
Phone: (212) 869-8200
Contact: John A. Broomhebd

Treasurer

Latin American Manufacturers.
Association

1728 East 14th Street
San Leandro, CA 94577
Phone: x(415) 352-2782
Contadt±; Joseph Acevo

Executive DirNor

League of Women Voters
Madison B'ank Building
1730 M Street, NW
Washington, DC 20036
Phone: (202) 296-1770
Contact: Martha T. Mills

Staff ,Director
Education Fund

Learning Institute of firth Carolina
1006 Lamond Avenue

-Durham, NC 27701
Contact: Richard Ray

.. Executive Director

Lloyds.Bank California
548 SoUth Spring Street
Los Angeles, CA .90013
Phone: (213) 629-4381
Contact: Bait L. Ludeman

Assistan, Vice Pnetient

Los-4ngeles County Alliance for Career
Education and Industry-Education
Mumils

621 South Virgil Avenue, 305
Los Angeles, CA 90005
Phone: (213) 386-7271
Contact: Kaare Jacobsen, Chairperson

Manufacturers' Association of Delaware
Valley -

Valley Forge Industrial Park
Norristown, PA 19401
Phone: (215) 6667330
Contact: Kenneth B. Miley

Executive Director

565

Manufacturers and Traders Trust Company
One M & T Plaza
Buffalo, NY 14240 '
Phone: (716) 842-5390
Contact: Lewis G. Harriman, Jr

Vice President-

Manufacturing Chemists Atsociation
1825 Connecticut Avenge, NW
Washington, DC 20009
Phone: (202) 483-6126
Contact: Robert E. Varerin

Manager of Education

McDonnell Douglas Automation Compny
Box 516
at. Louis, MO 63166 A

Phone: (314) 232-7057
tact: John T. Snyder,..664:1

Internal Consultant
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