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: 'Fonglvono S

Students leaving school need to possess a flexibility of attltL)!es work abilities and asplratlon
which will enable them to cope with a constantly chanbmg work‘and living environment.* This
flexnbrllty is difficult to foster in the relatively stable atmosphepé of the school. Indeed it may be
pounter to some of the goals of the school. : R S -

. i . L . »

Even assumlng tHat adequate career guldance and counsehhg are available students need to
develop flexibility through workf observation, job seeking, job holding, and work experiences.

Provision of such opportunities for rural youth, either through firsthand experiences or.by ihter-

actnng,wnth community’ persons in the sqhool settlng, is a‘primary-focus.of the cooperative agree-

\ments’ descrlbed in this book. This book alsoprovides guidelines for c)ﬂatlng cooperative agree-
ments between career guidance personnel and business, industry, labor personnel, and others in

the cemmunity to benefit students in rural/small school enviroriments. , .
. oy - S
! i

e believe that by systematlzmg communlty éssistance to students parents and educators,
formalizirg such workinj agreement§ educators will be helped’ marshal such aid more
quiékly, thoroughly, and effectlvely w'I'hus educators will have addltlonagtoolmto;nfluence the -
reer development of students,. accordrng to their needs at any given time. We believe that per-
"sens in the community constitute a rich resource for the career development of youth‘and.deserve -
the oppartunity to make increased tontributions to. such development. We believe that students
in rural/small school settings who have the: opportumt? to interact with the weork-world will learn,
* grow, and mature in ways that apply not only to their occupatlons but also to home leisure,
_ school, civic and interpersonal relationships. We believe that such experiences may be a superior
* ‘mode of learning for many s}udents regardiess’of their selected career goq]s « Finally, we strongly
1 . believe that at all developmental levels, work: experlences and/or interactions with representatives
of the work-world will help students form more real}tic careér aspirations, expectations, and fe-
lated cholces and will prepare them more effectlvew for their future roles in a changlng soc:ety
: \ ’. . We commend Dr. Charles Weaver, PAect Director, Northern Mlchlgan Unlverslty %nd Walter .
S .Steln the National Center for Research {n Vocational Education for their leadership work in re-
¢ search, design, and the overalt development of this book. We also gratefully acknowledge the assis-
. : tance of many persons.in this effort, and give special thanks to the seven members of the National.
- \AdVISOfY Committee and the 50 members of the ‘National Advisory Pane] who provided much mpgt
\&o our research matgrials. These persons are’ acknowledged elsewhere in this document We are\tn
ebted to educatorgall over the nation who took their time 10 provide the data on \g;lch this pfo
am is byilt. Thehelp, advice, and consultatjon of such persons as Harry : Drier, Senior Re;ea;ﬁ:h
ecnalrst the Mational Center for Resegrchiin Yocational Education, . Thy Oh|o State Unvler‘srﬁ?
and-other staff rigembers at the Natlonal Centér-were invaluable. . David Pritchard, prolect monitor
at The United States Office of Educatioh, Bureau of Oc upatronal agd Adult Education; Melvin
. McCutchan of/SS‘hdla ‘Laboratories,. Albuquerque New exico; and Everett Edington, Director of
" the ‘ERIC/CR ESS Center, Las -Cruces, New Mexico dld much’ to aid us in reachi z%roject ob ectlves
- Appreciation is also-extended to members of theffﬁlo and Michigan State/%epa nt of E cation
for the} asslstance and cbnsulta;tlon in developlng the project. »
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Aruitoxt provided by Eic:

The authors have incorporated a wealth of ipformation and ideas into a workable set of coop-
erative agreements and a process for their implemer\tation to cover a wide variety of contingencies
related to the effective career guidance of rural/smafl school youth. This set of agreements and the | .
process comprise one of the first documents of its kind to be published in the field. |t shows great QT
promise for providing students at all levels with increased and realistic interaction with people @nd
settings of the world of work'and the community. These materials will also be adaptable to a num-
ber of ngn-rural educational settings: It is ou¥ hope that the user, in whatever setting, will find the
guide vdluable in providing additional learning opportunities for youth through active involvement

.

of many community members and agencies. . .
1
Robert E. Taylor - ~ Wilbert A, Berg .
Executive Director - . Dean . .
. " The National Center for Research . . School of Education
in Vocational Education P Northern Michigan University
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T~ ’ //// INTRODUCTION

" One of the miost noticeable trends in American education is the growing cooperation between
schools and their commumtles in order to enhance the education of youth and adults. Numerous
interchanges are taking pIace between traditional educational settings—elementary schools, junior
highs, high schools, and co,leges—and businesses, industries, organized labor, and other community
organizations. In fact, cooperative reIatlonshlps with the broader community are not.peculiar to
the United States. Examples can be found in Canada, the USSR, Israel, Japan, and other locations
(Vaselyen, 1970; Cleveland, 1970).

- The planners of comﬁ?éhensive guidance programs are seeking cooperative relationships with
the extended communjty as a viable-guidance strategy in both rural and urban settmgs and this
trend is likely to continue (Hicks, 1977).

Counselors and guidance workers will be greatly involved in both the school and .
community and not afraid to work as interveners—change agents in the interest ’
of those they assist . . . Their efforts will be for both the remedial and develop

mental purposes over the life span. .

Accordmg to Hicks, business, industry, and labor will increasingly join the team effort to pro-
vide young people, teachers, counselors, and guidance workers a chance to learn about opportunmes
available in their community settings and elsewhere. 3

Hicks further addresses the concept of community cooperation in work experience.

Work experience programs of many kinds (as a preparation for meaningful place-
ment) will be sponsored by schools, industry, business, labor, and other community
and national programs as well as programs which result from combinations of all
of these. The goals-and models for the programs will vary from that of increasing

- motivation to work and developmg awareness of the world of work, to the acqui-
sition of adaptive decnsnon makmg and other specific skills to perform a particular
job. The youth unemployment population may be the most noticeable common
factor of this smorgasbord of programs.

There are several characteristics of the rural setting wh ich promote community involvement.
The school is central to the community, a source of pride, and a recipient of financial and moral
support. Individual citizens and community groups willingly channel their efforts toward support-
ing school programs. The guidance component is no exception. The National Center for Research
in Vocational Education (Stein, Axelrod and Drier, 1977) has found that employers and citizens:

1. - are positive about devotingA time to community-school improvement,
. N
2. favor the school’s use of on-the-job training experiences,

<

¢
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3. erI through civic and professional organizations, devote time and effort to the school.
The evndence indicates the r| ness of human resources in the rural commumty Rural educa-
tors should cultlvate strong worky{g relationships with community members and groups. This ex-
pan5|on of commumty resources is both realistic and timely. . '

-
2

.

Cooperative Agreements / . ' .

) -

The term cooperatwe agreement” sounds rather formal. In the minds of.many; the terminol-
ogy represents a formab«,ontr tual arrangement. In some cases such formal agreements may be
necessary, partlcularly’ where-hazards to some party described ithe agreement may be present or
where someg kind o?payment is irivolved. For the most part, however, cooperative agreements are
really cooperatlve"relatlonshlps and, in fact, take the form of informal agreements based on a hand-’
shake or a conversatlon / . r w
. . VA ) -

The chief purpose of a cooperative agreement is to help students benefit from the work and
life experiences of community members, primarily representatives of business, industry, and labor.
Through cooperative relationships.the career guidance of students is enhanced by such diverse in-
puts as firsthand work experiences, employment information, expert advice, vicarious experiences,
and interaction with those presently in occupations of interest. Such relationships

1. Promote collaboration with.business, industry, and labor in a systematic manner’
2 .

2. Provide experiences for studentgi#paxplore various career options and to assist them in
the decision-making process, t PP moting their career development;

3. Allow students to igteract with representatives of the broader community both in the
school setting and the work setting relative to students’ own career needs;
. <~ § .
4. . Form new partnerships in career guudance in order to serve ongoing student and commu-
; , nity needs; '

5. Take advantage of that vast pool of career gundance resources which exists in the broader
community;

6. Strengthen the role of organized labor in providing a full spectrum of career guidance:
experiences to all potential members of the labor force;

7. Give organized labor an opportunity to provide work experuences both on -the-job and
within Iabor organizations; and

8. Develop a variety of cooperative activities and reIatuonshlps with busmess/mdustry, and
labor to assure that today’s students, who are tomorrow’s leaders, will be equal to the
tasks they will undertake in a variety of life roles.

In addition to the benefits received by the students, there are numerous benefits which can
accrue to the local school, whether its level is elementary, secondary, or post-secondary. Some of
these benefits are: ’

1. The improvement and upgrading of |nstruct|on and/or career guudance will be assisted by
more systematic use of personnel materials, and facilities provided by business, industry,
- and labor. . _

ERIC
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2. The many and varied services of the broa 'commum'ty can vastly enrich curricula and
relate the school settung to the world of w Thes&servuces can also provide knowledge
skufls and guidance experiences not usuaIIy avallable wu;hnn the school With this kind of
cooperation, cost effectiveness has been shown to be great from the schogls, point of vnew.

u'@ 4 A

3. Cooperation with the broader community can help the school meet student needs'in mdu
vidual and group settings through a variety of means (e.g., tutorial serylces additional ad-
vice and counsel to students, provision of in-service education to school staff, equipment
provision) by organlzmg and mobilizing the key resources of the greater COmmumty for
guidance pu rposes\ . ‘ L ’

. y N - . h

4, The broader communlty can be a source of innovative thmkers for program and faculmes

planning through partucupathn in advisory and consultung aCtlvmes in cooperation with

the school(s). . S

5..  The broader community can also help to implement innovations, simply by providing

. volunteer services otherwise unavailable to the school partlcularlv in the_rural/small

» i district. . ;,

6. " Through the systematic use of cooperative agreements, the broader communuty can as-

\ sist in |mp|ement|ng such career guidance components/and reIated functions as:

e  career guidanc® related curriculum development \

®  career guidance relatéd.occupational information for teachers, parents, counselgrs,
and students . ' ‘
.'/v «”l . ‘

®  career awareness at the elementary school level

A ° career planning and decision- makung based upon factual mformatuon provuded by
knowledgeable persons in the COmmunlty

L career development at the secondary and post-secondary Ie;/els
®  self, economic, and work-world understanding by students

® _consumer education

® in-service education of school staff .

/e teacher/guidance personnel internships with a variety of community organizations

At the same fime, communities benefit in many ways from cooperative relationships with
schools. Individuals and organizations are able to:

° help guide the traini.ng of future workers and give more realistic perceptions of the world
of work and its demands prior to employment; \

o have an opportunity, as taxpayers and school supporters, to give input to the policies,
operation and future direction of the entire educational enterprise;




- e " help 1b'reso|ve mutual prdblems through systeratic interaction between school/and é
vt commUnlty, ’ 5 . . i
1 . * ,{ t:u s P \/ ‘ .
0\ promoxe better relatlons wnth youth, pargnts and school offncnals, ‘

JE , . «

® . dlscharge commu mty serwce responslblllttes by contrlbutnng to the career gundance

© function; 2 ‘o . , .

\», n e . f,; v . g s
° |mprove the publrc rmage of their organlzatlons R :
.. i 3 .

o. teII thelr story to students and teachers T . .

, @ deve>lop opportumtles for worthwhlle use of Ie|sure tlme for many mdrvnduals in the
commumty through servnce to the school(s);

® ' gain personal satrsfactlon from helplng students develop their |nterests abnlmes,zand
attltudes \ ~ .
Y ® show their genuine concern for yOUth aneLdo what they can to heIp students realuze
their fullest potential. . -
. ‘ r
In summary, systematic use of/the resources of the br'&ader commumty, coordinated with the
needs of the school and its studénts will result in benefits to students,-teachers, the overall educa-
tional effort, and to the community through an improved program of career guidance in the school.
. ) . - . . )

Definitions . _ o ’
. "

Broader . Commumty isa term intended ‘to mean a// persons, |nst|tut|ons and agencres in the
local geographlcal area othehthan the particular schools and school personnel of the local educa- -
tional agency.” The broader community includes businesses, industries, fabor, civic and social ‘organ-
izations, churches, private individuals, professional persons, and government agenc;es at any IeveI

% .

Rura//sma// schools, for the purpose of this guide, enroll no more than 1,500 students in
grades K-12 and no more than 500 of these students are enrolled in the senior high school accord-
ing to the district’s definition of the senior high school, i.e., grades 9-12 or 10-12. In addition, the
community in which the student resides has a population of 2,500 or less and is 25 miles or more
from a major metropolltan area of 25,000 residents.

¥

Cooperat/ve agreements, as defined in this gunde can be eitgér formal (wﬂ;ten) or informal
(verbal). ‘They consist of the cooperative reIatrgnshlps activitie d programs' ‘that exist between
schools and their communities. Cooperative agreements can range from a one-time visit to a cIass~
room by an employee of-a local business arranged through a conversation and a shake to a
comprehensive cooperative educational program that involves ongoing exchang@nahzed by
written agreements. '

Assumptions

riding assumptions made by the authors. Some of these assumptions are:

15

JR The developmeht of this guide and the recommendations presented are based on a number of
r
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-» *  Rural/small school districts can profitably supplement thdif.instructional or guidance «
programs through formal or informal agreements with agénkies or |nst|tut|ons externa|

v

to the schoel.
S Y . f - . - ,
. 2. _' Ru‘small school dustrlcts can enterAntb agreem n} wnth external agencnes or institu-
" ‘_t|ons for the _express: purpose of facﬂvtatmg theu

T
i,

dc\rstandmg of’ thelr students about

‘i e partlcrpatlng in the world ofwork', oA X L
. x oo . }

f. g
. %
-~ ® increasing educatiogal opportunities, o R .
. h . é i . - . S -
N » N . .
"."®  enrjthing Ieisul;e\activities )/’ RN
. //\ . i
,® con r|but|ng toward community goals, ' S
. . C e s
s . e developlng other Ilfe roles.

..

3. School districts wh|ch enter Into formal or informal cooperatlve a,greement%lth external
" - -agencies for the.above’ purposes perceive these agreements as successfulty accomphshmg '
o the purposes for which they were negotlated . ) ) B

N .

St

4. Interact:on with the: work worId and its people through cooperative reIat|onsh|ps wi h
) - . ‘business, industry, labor, and other groups of the broader com}ﬁunlty prowdes reall%
T -~ career gundance experiences for students at all levels.
o ; X .
: 5. COOperatlve reIatlonshlps and the experiences they provide contrrbute to parents’ rrh\
"~ proved understandlng of the career development of youth and adults. » -

. s ) ’ 3
"About the Guide , . & - ; '
‘ This guide is one of a series of handbooks deslgned for rural school personnel mterested in de-
veloping comprehensive career guidance programs. The purpose of this volume is to enable a school,
schoonlstrlct or a group of districts to plan and implement cooperative agreements wnth business,
industry, hbor other c0mmun|ty organizations, and mduvnduals :
The nature \gf the actlvrty to be undertaken will dictate the degree of formallty of the specific .
'cooperatlve agreem¢nt to be negotiated, written, and implemented. Whether one desires an informal -
"one-shot’’ agreemenk or a more formal long-term agreement, it is advantageous to thlnk through the
.purposes of such an agreement before initiating it and to be prepared for its |mplemehtat|on An
effort has.been made to present an effective set of guidelines and a large set of useful- cooperative
agreements. These examples have been selected to increase preparedness for |mplementat|on of co-
operative agreements, to suggest mutualty satisfactory relationships W|th commun;ty representatuves
“and to improve guudance delivery in ruraI/smaII schools \
This document should de vnewed prlmarlly asa practlcal guide to develaping, negotiating, and
implementing cooperative agreements in local settings. The authors focused on the development of
a practical approach to establishing both new school-community reIat|onsh|ps and a simple fog}mat" _
for increasing the|r utility.. . .

{ IR
v .
. N
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‘ The background and phJoSophlcat consuderatuons underlymg cooperatlve agreements are pre-
sented followed bv a. nuts and bolts’"‘approach to pfanriing, negotlatmg, writing, installing, and
j:' evaluatmg cooperatrve reements%etween educational rnstrtutlons and business; industry, and
Iabor in the rural comm nity= "Later chapters:present examples of agreements that have been suc-
cessfully |mplemented at all grade leve's These may(/);} onsldered for possrble adaptatlonm the

“

SpeCJflcvsutuatlon in which the user trles to apply to ratuye agreements

- Lt -

For thosé desurm aSsls ce'in some specuflc pHase ofarmplement(ng C_ooperative agreements, -
. several resources are p sent in the appendlces : R oo :

g

Goals

Th'e goals of this guide are:
v \‘; } ‘]
,“glatj,p!;‘orgamzatuo &rd{ther commumty

1. To |nd|cate the types of business, md S
o yerate with l6cal'school districts;

L] o ’
2. Toassist local g dance persgnpe
rural/small schools ami)f. e .

e ,e"lopin‘g cooperative agreem ts between
'enting e>'<'amp|es of such agre€ments;

3. To provide suggestuoné’#éi"a 'g iws’ £ cooperat|ve agreements through reference
“toa natlonally based com Hath/ﬁ fe)zerripiary cooperative career guidance agreements;

- o,

4. To provm’e suggested means of‘plannmg, implementing, and evaluatmg cooperatlve career
y guudance agreement% in rural/small schools and-rural communities;
: 5‘ To provide cautions concefé’f\g re?p’h@subrlutues hazards, and I|ab1I|t|es w%ch fay be in-
. curred wh‘erymstalllng su a'greements\\, ' v
f : \
’ In summary, school &mmunlty relationships are a viable m ethod of enhancing the guudance
programs of rural/sgnall schools. This_guitle has been designed 2§ a comprehensive, practical tool for
those mterested in Tmplementmg such reIatuonshlpsf _ i

N
Chapter Ilbresents the reader with.some background information about rural communltles
cooperative relatronsmps and the research leading to the deveIoprhent of this guide.
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I ‘ Chapter Il - -
BACKGROUND INFORMATION - - =~ .
. v ¢ . r'ad : N
The guidelines in this hangb()'ok are based upon two broad sources of information: research
litérature related to cooperative relationships between schools and communities and information
gathered‘from individuals and organizations currently involved in cooperative actjvities.. Follow-
ing are the highlights of the literature review, a,description of the research and development meth-
odology used in this project, and several conclusions that can be applied to rural school-community\‘,
' projects. . ‘ |

Literature Review - S f‘

. Couey et al. (1976) prowide some interesting and challenging facts about rural populations and
population trends. They cite Grgissman (1969) and Tyner (1971) in stating, “We should not take
lightly the existence of rural America.” Some 55.3 million people are considered to be gural on the
rural-urban continuum. This fi9ure is roughly twice the total population of-Canada and tanstitutes
what could be considered the ninth largest country in the world. It is generally agreed that of this
total as many as 11.1 million can be classified as poor. This constitutes one-third of our country’s
economically disadvantaged (Tyner, 1971).

Couey et al. refer to Greissman'’s statements about rural population, trends. The rural popu- )
lation pyramid shows a large block of persons under nineteen years old and another large block /™ ‘
representing the sixty to sixty-nine year old gr@up. The younger adult working population is signif-
icantly smaller. The most logical interpretation.of this trend is that there must be a heavy out-

‘migration of these younger adults to find work in other areas.

One of the strongest argUments.for rural/small schools establishing.ecoperative relationships
with the broader community derjyes from these facts. Couey et al. make the'point that, ""Since
these youth will move to other areas to earn a living, this education should equip them for this.”

One realistic way to provide education to equip rural youth for working in a new environment
is to implement cooperative agreements and relationships. These can provide information, experiences
and skills, as well as promote attitudes and values, needed in other areas b | youth before they
are faced with the need to adjust to a hew setting. Those experiences a ills can be provided
jeither by bringing a group of persons who are,knowledgeable about other environments into the
rural school, or by taking rural youth into the broader community. Through community interaction,
students can learn about or experience conditions similar to those they will find in the settings to
which they may migrate. i

N

»

For a fuller description of the rural home, school, and community, the reader is referred to
State of tWArt Ravmw America Series (1977). The facts and figures presented in this volume
contribute to a clear erstanding of the problems of rurality as well as its adva es. It also pro-
vides additional rationale for preparing rural youth for out-migration which in many cases is inevitable.
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The disadvantaging characteristics of rural school$ are emphasized in most of the literature.
Bottoms (1970) has described shortcomings of rural education which are’constraints to the effective
and systematic use of coopérative agreements in the rural community. - .

1. Due to limited Yesources, rural schools have inadequate facilities and equipment.

2. For many rural youth the 'opportunities‘ for occupati®nal education are limited to course
offerings in agricultufe or homemaking education.

. . - - . -
3. Rural sghools today are more traditiohal and sesist chamge more than urban schools.
N . \ ‘ .
4. The cooperative concept is not widely used in rural areas because of the scarcity of indus-
tries and businesses that could appropriately enter into such a copperatlve reIatlonshnp
with the schools.

v

5. Because of geographical setting, rural youth are not exposed.to'major industrial compleXés, -

, ~
i 1
. 6. Effective career orientation programs must be a coordinated effort involving the students,
parents, school personnel, community service personnel, service clubs, trade and profes-
‘sional groups, and unions. s
v o . «
7. Geographical distances in the rural community are a constraint in such a coordinated effort.

Robinson and Schmidt (197 1) add another significant weakness of rural schools,when they point
~out that there remains a reluctance on the part of school administrators to jointly engage industry and
various community agencies in school planning and developing of employability programs for rural
disadvantaged youth. \P\/

While these constraints-dre very real in many rural settings, they do not totally preclude coop-
erative relationships for rufal areas. Sturges (1974) has outlined several strategies for improving in-
struction in small schools. Among them are close school-community relations, use of small schools
as community learning centers, and maximum utilization of (all) resources.

Many of tr:“e kinds of activities described in the literature are applicable to guidance in either
rural or utban areas. Many of these cooperative activities with the broader community are designed
to\serve youth directly, such as work experience programs or career days in the schools. Cooperative
agreements may also foster staff development by expanding awareness of potential cooperative rela-
tlons'fups with business, industry, labor, and private individuals. A listing of fully described agree-
ments covermg a broad spectrum of areas of cooperation possible for rural/small schools is presented
in Chapters V-1 X.

~
Businass and Industry
oo 7
One gmdance activity in connection with business and mdustry3 available nationwide.and not
specifically limited to either rural or urban populations, is the Career Guidance Institute designed by
the National Alliance of Businessmen (NAB). The institute has as its goal in-service education of
school staﬂ Yo serve the dlsadvantaged Primary objectives of the Career Guidance Institute are:
N R
1. To increase the awareness of educators and employers of the requirements of career
preparation for disadvantaged students, :

-3



/‘\\,\
2. To improve the career guidance provided these students by increasing&ducator knowledge
of private sector job conditions, and o

3.  To increase the number and intensity of contacts between educators and businessmen.

‘The typical institute is sponsored by }%ﬂal college-or university and directed by a faculty mem~ ~

ber of that institution. L _ L S
. ~ . ’ . . . .

tnstitutes provide several benefits: SR ) ‘ ‘

1. Where Career Guidange Institytes have been conducied, the high schoal dropout rate is
beginning to decline.

According to NAB, Career Guidance

2. In these areas the flow of untrained and unskilled youth into the job market is leveling off.

3 Tpe improved skill level and motivation of disadvantaged high school graduates is making
them competitive with non-disadvantaged graduate job seekers.

4. Institutes that involve educators and industrial personnel in intensive; personal inferaction
produce significant attitudinal changes among both groups. Both educators and;business-
men come away from institute sessions with a greater appreciation for the need Yo improve
career guidance programs in high schools and to open additional job opportunities in the
private sector for disadvantaged youth. N

5. Students having direct contact with | nstitute participapts are making better career choices,
showing greater interest in related high school trainin courses, and improving their com-
munication skills.

Independent business persons, educators, community leaders or corporate executives who want
to participate in any of the Youth Programs of the National Alliance of Businessmeh, should call.the
local metro director of the National Alliance of Businessmen to obtain additional information. The
telephone number of the local office of the National Alliance of Businessmen can be found in most
telephone directories, or contact: \
Vice President, Youth Programs
National Alliance of Businessmen
1730 K Street, N.W.

Washington, D.C. 20006
202/343-7205

Labor

Organized labor was initially skeptical of the career education movement on the basis that it
was simply job training with a new name and designed to fill the nation’s manpower needs without
regard for fostering the full development of individual students.

The AFL-CIO blames the high yofjth unemployment rate (20 percent overall, nearly 40 percent
for black youth) on the economy and not on the schools’ failure to provide students with saleable
skills. It opposed the “employer-based model’’ for career education conceived by the U.S. Office of
Education. This program was to combine classroom teaching with on the-job experience for students
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from 13 to 20 years old and was to be created, developed, and operated by a consortium of employ
‘ers. Four "‘employer-based model*- programs were begun, but were not‘!‘lontinued. As tfie program
now exists, it is called the “"experience-based career education model’* due to labor’s opposition to
the original concept and title. ‘ :
' The late Dr. John A. Sessions, Assistant Director of.the AFL-CIO Education Dgpartment, de-
scribed two exd@mples of labor’s invélvement with education in“a paper delivered in Memphis,
Tennessee, February 24, 1976: . — o -
The City of Chesapeake, Virginia, obtained fedeyal grants to establish an Educational
Media Center in the city jail and to develop a cpunseling and orientation program for
inmates, but the most important phase of the project came with.a federal grant to

. establish a work release program which allows itnpates freedom to work at steady
jobs on weekends while serving out jail terms or firtes.

\

The Chesapeake program is a model of total community involvement in the planning
of the program. Too often “involving the community’’ means coming to the various
elements in the community after the project design has hardened and then trying to
win community sanction for that which the community had no part in shaping. The
Chesapeake program began with a broadly based commufiity group including both
employers and organized labor. The program was accepted by the community be-
cause the community had helped to plan it.

Dr. Sessions also described an effort that failed because of misunderstanding by a union official
caused by after-the-fact involvement of the union. Dr. Sessions explained that the time to involve
labor is the morning of the first day that one decides it might be a good idea to begin a career de-
velopment program. The local field representative of the Human Resources Development Institute
can be immensely helpful if he or she is involved in plans from the very beginning. That represen-
tative can cause serious obstacles to the program if he or she is involved only at the last minute.

Dr. Sessions emphasized that once contact is made with organized labor, it becomes clear that
its spokespersons are by no means passive participants. They are likely to be skeptical and full of -
the difficult questions that particularly concern them but will vigorously support well planned ef
forts.

The AF L-CIO has long supported two year institutions in training skitled workers. |t supports
all levels of public education and has taken some steps to cooperate with educators in implementing
career education. F\owever, many original career education concepts may need considerable tailor
ing to fit labor policy. The AFL CIO restated its basical ly firm position in a paper prepared for or
ganized labor participants in the Commissioner’s Conference on Career Education, Houston, Novern
her 7-10, 1976, by the AFL CIO Department of Education.

4/ According te Carroll M. Hutton, Director of the UAW Education Department, the AW issued

its first policy st‘é}iemenx supporting career education in January 1976. The statement came as a
result of the unioh’s involvement with career education since 1973, during which time umon philos
“ophies were blended with career education definitions.

Hutton highlighted the fact that the UAW Constitution mandates local unions to establish
education committees and reaffirmed the union’s dedication to the “total person’ concept. “We
believe viable alternatives could be developed to achieve the abjectives of career education and stll
not violate child labor laws and minimum wage standards.””

10
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The UAW is now calling for the reconstruction of the National Career Education Ad visory
Committee “in such a way as to guarantee adequate representation of organized labor'. . .”
R . _ .
Y . .
In general, organized labor is eager to cooperate with educators. Peter Bommarito, addressing
- the Ndtjonal Conference on Cageer Education in 1976, stated that : :

Wein labor strongly endorse the c()ncepkof career awareness coupled with expanded
_career choices and a sound-académic background far all children in America. We'have
no problem with the congept, but we-da have problems with sorhe of the ways in
.+ " ‘yhich.this.coneept bas tiden interpreted ™ We hdpe fhat recen {invitatipns' to parwc.-
' - ipate’in planning and implementing tareer education programs are indeed that, and
not merely an effort to secure our seal of approval. . .. There is, or should be, a
natural alliance between organized labor and public edUcation. ....—{t was orgaized.
labor that fought so hard in the last century to make first clags, free public education
.axailable to all as a matter of right. . .. For too long labor hat been made to stand
“outside the doors while critical decisions atfecting our children were made inside. . . .
For too long “‘community resources” has meant every resource except labor. . . .
{Italics by authors) Y

P e

b

Labor leaders often differ with statements such as the comment by Edward Zigler of Yale that
skilled and semi-skitfed labor must be viewed as “deeply satisfying.”” Labor leaders generally feel
that a worker’s primary satisfaction is not in conforming to a “"work ethic’ or in the dignity of
labor, but in "’putting the bread on the table."”

Other School-Community Agreements

The Illinois Office of Education, encouraged by U.S. Office of Education priorities, has a com-
prehensive vocational program for three groups with special needs: One is the Work Experience and
Career Exploration Pragram (WECEP) for academically disadvantaged fourteen and fifteen year old
students. The lllinois Department of Adult, Vocational and Technical Education began the program
in cooperation with the U.S. Department of Labor. The Department wajved the employment age
restriction, in order:to increase the students’ self-esteem while providing them with an opportunity
to explore career options; develop positive attitudes toward work, gain entry level skills, and con-
tinue their education beyond the ‘age of 16.

" Another program is the Early School Leaver (ESL) program for high school dropouts with
unsatisfac tory employment prospects. Most of this program is provided by community colleges
due to the belief that the early school leavers are more comfortable among community college
students than among high school students. Along with the work experience program, career infor
mation, remedial basic education and employment survival skills are made available to students.

A third program is for handicapped persons to receive assistance and encouragement in enter
ing the job market as a part of their cooperative education program. Where the number of handi
capped students in a particular school is too small to support a separate program, several schools
sponsor a single program. Transportation is provided where necessary, including transportation to
places of work.

For more information contact: Department of Adult, Vocational and Technical Education,
Illinois Otfice of Education, 100 North First Street, Springfield, Illinois 62777, Phone (217) 782
4870.
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Dr. James F. Shill, Director of Research and Curriculum Unit, Mississippi State University
{Drawer DX, Mississippi State, MS 39762; phone 601/325-2510), directed a project designed to
yield vocational prediction tests for use with the educable mentally retarded in rural school systems,
where expensive testing systems are out of reach. ‘“The primary purpose of the project,’”” accarding
to Shill, “was to develop identification and selection criteria for use in enrolling students in ‘special’
vocational programs or, in some cases, allowing students in ‘special’ programs to be mainstreamed
into ‘regular’ vocational programs.” The project also proposed to establish official identification
and selection criteria for mentally handicapped students for the State of Mississippi. The project
was completed December 31, 1977.

Summers (1976) points out that vocational guidance counselors in rural areas need to be es-
pecially aware of the unpreceden ted options now available to females. Equal rights legislation in-
creasingly pervades our society with new opportunities for women. Traditional sexist roles (father
goes to work, mother stays home) are likely to fade more rapidly in urban areas where,the variety '
of fields that include women are more apparent to the high school girl. S o

~ .

"Present high school girls can expect a tot’ally different job market than that faced by their
mothers—or even their older si sters—upon graduation from high school or college or vocational
school,”’ says Summers. She also suggests that school counselors can and should be instrumental in
changing the attitudes of male and female students and that they encourage students to participate
in classes, clubs, and sports without regard to sex. Summers also cites the necessity of having accu-
rate and recent job and educational information, of providing field trips, resource persons, and other
firsthand information regarding various occupations. "‘This is especially important for the young
woman whose access to occupational models is limited due to finances or whose parents discourage
her from entering previously male occupations.”

Warren and Way (1973) report a cooperative agreement between The Pamlico School System
(Alliance, N.C.) and Pamlico Technical Institute. This agreement provides formally for interaction
between the two instituti ons. The overall goal is *’ to provide integration and continuity of learning
experiences designed to meet the needs of the student and the environment [community] in which
he must function.” While the agreement has had some problems of coordination, funding, person-
nel, and high school/college credit, it is réported as functioning satisfactorily.

Loustaunau {1975) describes a close teacher-student-parent-commun ity cooperative relation-
ship. Meeker, Colorado, implemented ~ successful program of community participation in vocational
needs and training. This program invc ved both human and facilities resources of the entire commu-
nity. Local businesses provided short- term job and vocational exploration experiences for students
without pay. She also notes that the community may contain a good deal of untapped talent and
skill that 6dultd be used to provid e supportive services to local schools, another potent argument for
schools entering into cooperative relationships. She also quotes a National Education Association
report on Improvement of Rural Life: '

Every good community school will have a curriculum which is based on the needs-of
boys and girls growing up in the community and will use the community as a labora-
tory for learning. '

Frankel (1974) suggests that cooperation between postsecondary institutions and business

- and industry may be almost a by-product of the rural community college. That is, community

college occupational programs attract business and industry to ru ral areas by supplying a trained
pool of workers, thus helping to alleviate rural poverty. A recognized cooperative relationship be-
tween the college and the firms moving into the community is an inherent part of the attraction of
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business and industry to the community. This attraction is heightened as the community college
implements the appropriate occupational programs.

Friedman (1973) describes the settlement schools of Southern Appalachia, such as Berea Col-
‘lege, which are cooperative enterprises. Her thesis is that if tHeSettlement school attempts to be-
“come an integral part of the community through participation in local activities and by inviting -
meaningful community cooperation with the school, a great deal can be accomplished. The settle-
ment school model may offer additional areas of school-community cooperation peculiarly appli-
cable to rural areas. ‘ \

One of the most common motives for inter-school cooperation at all levels is the financial
economy inherent in several districts sharing services (Mallas et al., 1973; Uxer, 1974). Through
shared services school officials can economically provide additional educative or supportive services
to student: despite shrinking budget allocations and the effect of inflation on their budgets. Other
motives revolve around development, testing, and revision of.localized instructional materials
through school-community cooperation.

Significant numbers of cooperative programs in the rural community have as their purpose
some career guidance functions. These generally revolve around field trips, short-term work expe-
rience, and provision of speakers in rural community. Some others described by Couey et al. (1976)
which seem promising for sparsely settled areas are mob jle career exploration units (Utah), video- -
taped career exploration programs (Alabama), simufation models in specific subject areas (Virginia).

' The appropriate conclusion seems to be that school-community cooperative agreements are a
highly viable strategy in~ural career guidance and they usually operate best as a part of a systematic
career guidance effort which includes a vari ety of strategies.

The foregoing literature review is intended only to give the reader the highlights of the litera-
ture, some knowledgevthat the authors are cognizant of constraints in the rural environment, and a
sampler of some viablé strategies for career guidance based on firsthand inputs from the broader
community. ; e Y
Research Methodology

A national survey of cooperative agreements was undertaken as a part of this project. The
primary methods of data collection were a questionnaire survey, telephone interviews with selected
participants, and follow-up letters and questionnaires to gain further information where needed.

The original questionnaire, with appropriate modifications to suit the populations surveyed,
was mailed to the following:

® 184 representatives of business, ind ustry, and labor; v

® 2750 rural/small schools at the elementary and secondary level (this is 1/3 of the national
total);

® 300 postsecondary schools;
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® 6 state depaftment of education officials in each of the 50 states™® (this included state
directors of vocational education, state directors of occupational research coordinating
units (O RCU), state guidance supervisors and state coordinators of career education); and

g

L 7 nationaLadvisors of vocational youth clubs.

In many cases the researchers were referred to other contacts within an agency or in a related
agency. To the exte ossible, these additional contacts were also surveyed by gquestionnaires and
telephone interviews. Survey returns were tabulated for analysis on two large matrix boards which
plot people along one axis and agreement features along the other. One matrix was used for record-
ing returns from business, industry, and labor; the other was used for recording returns from educa-
tional institutions. )

The matrices consisted of 62 columns and 25 rows, producing 1,550 cells for entering data con-
cerning existing and suggested agreements. By noting the voids in the existing entries and the filled
cells in the suggested entries, the authors were able to determine the priorities for selecting agree-
ments to be included in the guide.

Survey results were extremely disagpointing in terms of usable agreements. Many potential
respondents to the project survey may be involved in effective cooperative relationships with local
businesses, industry and labor organizations, but may not regard these #élationships as formal enough
and/or extensive enough to be classified and described as ’cooperative agreements.” Another pos- -
sible reason for the limited response is that existing cooperative agreements may relate to area voca-
tional schools and were perceived as outside the jufisdiction of the high school counselor or principal.

Follow'ing the survey, other means of datd gathering were employed. These included:

®  Personal contacts with 43 directors of funded programs of career education;

3

L4 Use of library at the National Center for Research in Vocational Education;
e Recanvassing of 50 selected secondary schools and 20 postsecondary educational centers;

® Telephoning representatives of 33 state department of education personnel and 12 local
education agency; e

®  Use of other published materials, e.g., newsletters, brochures, pamphlets;

L Referrals to specific programs by state department of education personnel and inter-
mediate school district personnel; and '

e Planned contacts at approximately 20 national, state, regional and local meetings, confer-
ences, etc. :

"In addition to the data gathered from the survey, an ERIC search provided 307 document cita-
tions and abstracts. On the basis of these abstracts, 72 documents were chosen for examination.
Little information having a direct bearing on the concept of cooperative agreements in rural/small
schools was found, although some interesting concepts were brought out in some articles.

‘

*These were surveyed for their special knowledge of rural/small school districts which did not receive the
original questionnaire but which might have cooperative agreements in operatian. This also served as a general
follow-up to the 2,760 primary sources in school districts.
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A prolect library of some 300 documents was organized and examined for existing agreements
and for ideas related to school-community cooperation. Asude from survey data, sofne of the most
useful infarmation, e.g., sample agreements and sample forms have been gathered from the library.
Primary sources of library materials were many of the presenters at the 1976 Commissioner’s Con-
ference on Career Education held in Houston, Texas. These included representatives of schools from

d repres tatives of business, industry, and labor. "Copies of those presentations which cen-
ter n busmess industry or labor cooperation were requested from the presenters. Answers to
those requests yielded many interesting and innovative materials and ideas, which have been inte-
grated into the materials that follow. <

Typical School and Community in Survey . ' .

Demographic information provided by the 123 survey respondents indicated that, on the basis
of means calculated from all of the returns, the typical responding rural school district serves a com-
munity of about 7,180 population in the northern midwest. It is predominantly agricultural but
offers some manufacturmg, mining, business, and tourism occupations. Employment opportunities

in commutmg distance of the community are a little less than fajr (4.7 on a scalegf 0-10). The
community is located about 60 miles from 'the nearest city gf 25,000 or more and has no city of that
size or larger within the borders of the county in which-tis located. Figure 1 shows the distribution
of responses to the survey by state and thus, the location in the northern midwest of our typical rural
school district. This is indicated by the shaded portion of the map. Numerals show the number of
responses from each state.

The typical rural school district has 1,364 students in the total district. Grade populatlon dis-
tribution is as follows:

K-6 731
7-8 222
7-12 411

¢ district has just over one counselor for all its students and it offers 4.5 vocational courses.
It ha¥some access to shared-time vocational courses located in an area vocational school which is
administered by some authority other than the local district to serve several similar-sized rural school
districts. Last year’s graduating seniors indicated post-graduation activities as follows:

Employed 37.0%

Seeking Jobs 8.4% ‘

Entered Military SekE 12.8%

Going for Further Edtication 37.0%

Remaining at Home 4%

Undergoing Special Services 1%

Homemaker and/or Married 2.0% £
Unemployed, Not Sekking Jobs 1%

Unspecified, Unknowy...oved Away 2.3%

It should be noted th population figures for the district ahd the community are probably some-
what inflated due to the f {t that some districts and communities were reported as being very large.
Since they apparently fit the parameters of the survey, it is assumed that they must be consolidated
districts. Whatever the reason, they probably inflate the mean to some degree. Thus, actual typical
rural schools and communities are somewhat smaller than indicated here.
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in addition, It was dispovered that many rural school districts in the United States have no vo- -
cational programs Whatsoever. Approximately 8 percent of respondents to the survey questionnaire
reported none. |t cah be assumed that a much higher percentage of those who did not respond have
no vocational progfam_ - : ' ,

E Approximately 8 nercant of responding high schools are setved by an Area Vocational Teghnical
Center, typically 20 mijlgg away, where students attend half-day sessions. In addition to special cur-
ricular offerings t0 Meet demand in specific geographic areas, these centers usually offer programs in
building trades, home economics, business (secretarial), agriculture, metals, and auto mechanics.

In most rural thools where the total school district population is less than 500, a staff member
devotes 50 perceNt time to counseling. Where the total population is more than 500, there is generally
one full-time counselor, and in districts of near 2,000 there may be as many as two full-time counselors.
' —~— o . ' _'

The great Majonty of educators appraised local job prospects as “fair,” but well below 10 per-
cent of this year’s draduates were classified as unemployed. Equal percentages (37 percent) were
classified as “pursuing furthdr education.” About 2 percent of this year’s graduates are occupationally
‘classified as “married,”” anq another .4 percent as “‘working on parents’ farm.”

Some admi"!ﬂfator; stated a need for placing students in post high school trade and industrial.
cooperative vocational edycation programs. They cited shortages of qualified plumbers, carpenters,
mechanics, and Other sk)|ed laborers due to better wages for similar jobs in urban areas. Some also
mentioned the high cost per pupil of vocational education at _the bigh school level; others wanted vo-
cational educatipn at the secondary level because of the high cost of postsecondary vocational train-
ing, which puts it beyond the reach of some high school/graduates. An additional group indicated

_they are under préssure from their state departm education to institute or expand vocational
programs. !

Thé study revealed that some administrators in rural/small schools have a negative attitude to-
ward vocational education. Most urban areas have or hope to have vocational and work experience
programs, but ruf§| areas may be less receptive. One rural superintendent considers vocational edu-
cation ’inapproPriate”’ through grade 12. Several respondents expressed a preference for "basic”’
over vocational education through high school. It should be noted, however, that most rural/small
school administrators are eager to provide their students with the oppotunity to be graduated from
high school equiPPed with competitive job skills. :

Conclusions : K

Conclusions 10 be drawn from the research, including the literature review, the project survey,
and interviews are as fol|ows:

e While there seem to be numerous cooperative agreements between education and business,
industry, and |abor in urban areas, guidance-related cooperative agreements are much less
commON N rura|/small school areas. In some cases, however, effective and complex pro-
grams are providing excellent services to students; business, industry, labor, and the com-
munity. .

@ * Probably the yagt majority of the agreements which do exist in rural/small school career
Lo guidance are informal in nature.
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®  The relatively small number of guidance and counseling personnel to be found in rural/s
small schools tegether with a probable overscheduling of their time may have precluded -
them from entering into such agreements in the past. : -

L Many existingjagreements are made between the individual classroom teacher and an indi-
vidual in the community. They are not a matter of record, thus cannot be reported here
althaugh they may be very effective in the situation in which thgy are used. -

° Possibly the isolation of many rural schools, from the perspective of the rural counselor,
administrator, and-/@‘teac.her, precludes the use of cooperative agreements$ with business,
industry, and laboyr.™— !

AN

L The relatively narrow scope of business, industry, and labor to&be found in many rural
districts often limits all but the most informal kinds of cooperative agreements. .
[

‘e The relatively less frequent provision of broad vocational education programs in ma iy
rural areas may tend to cause many rural/small school guidance and counseling persdhnelj
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to overlook the value of cooperative agreements with business, industry, and labor asa ™
career guidancfe tool. : 1)
§ ’ o
The following chapter, Leadership and Community Support, describes the roles of those plgn-
ning and implementing cooperative agreements and suggests some ways for gaining support for these
activities in the school and community. ) .
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Leadership Responsibility )

~4 N

Chapter 11l (
! LEADERSHIP AND COMMUNITY SUPPORT »

)

. -~

AY
There are a number of gate s to effective school-community collaboration in career guid-
ance. These individuals stand at th@Wlerface between the school and community and, as the meta-
phor imglies, control the access of one to the other. They consist mainly of educational adminis-

__trators (particularly superintendents), employers, and community and educational leaders.

In any school organization the ultimate legitimate authority rests with the chief school officer—
the college president, superintendent or principal, and with the board of education or board of trustees.
In most cases it is helpful if these authorities appoint a qualified individual with coordination respon-
sibilities whose job it will be to provide day-to-day leadership in negotiating, writing, and implementing
cooperative agreements between the broader community and their schools (see F igure 2).

Figure 2. Relationship of Coordinator to Schoo! and Community

4

Governing Board

Chief School Officer

Instructional Leader "
Dean, Principal, etc.

Instructiona Coordinator o Business, Industry,
and Cooperatjve . Labor, Community
Guidance Staff Do _& Agreements Agencies, & |Individuals
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T\he coordinator ought to be familiar with bdth the career guidance needs of students and the )
.opportunities for school-community collaboration in ¢areer guidance for the broad spectrum of
students served in the specific setting. v

Responsibility for coordination must rest on one individual if a total career guidance system,
including the use of cooperative agreements with the breader community, is to become a reality.
This requirements is supported by the Public Policy Report of the National Association of Manuféc
turers (NAM, 1969) which says: "The Association advocates that a qualified person of appropriate
rank be designated . . . to coordinate and encourage business-industry-education cooperation. . . R
It is evident that business and industry perceive the use of a coordinator as the most appropriate
means of forgmg a permanent, identifiable communication link between education and the broadq
community. The NAM further states: . -

A communications focal point in each school system is required if industry-education \
cooperation is to achieve its full potential. This communications center also can be the
coordinating mechanism wi the school system to promote and encourage the utili-

zation of education resouroe”\willable from industry [and the broader community] . 4

The appointment of an industry-education coordinator should be of vital concern and

intéfest to both businessmen and-educators in all states for it has many mutual benefits.

InYine with the above statefents, the coordinator will normally be the.primary person to con-
tact community organizations and members in the design and implementation of cooperative agree- "
ments. This individual will also expedite the use of cooperative agreements with the community by
school personnel.

The role of the coordinator should be made clear by the school aythorities to both the commu-
nity and to the school staff in ordgr to minimize time spent by the coordinator in establishing credi-
bility for the role that person is to play in the educational enterprise. Particularly when interacting
with the community the coordinator needs to be recognized as a legitimate representative of the
school. The coordinator’s ability to make contacts with school staff will also be enhanced through
clarification of his or her role by the school authorities.

In the vast majority of rural schools, the kinds of coordination responsibilities envisioned here
will probably be assigned to anjindividual in addition to other duties. Because of the probability
that this assignment will be an{’add-on,” it is necessary to choose someone who can conveniently
dovetail coordination of cooperative agreements with other responsibilities. Systematic, school/
district-wide coordination depends on this ability. Some profesuonals who might already be found
in the rural school and who would probably be able to coordmate cooperative agreements success-
fully include the following:

®  school principal, ~

o uschool guidance and counseling personnel,

° coordinator/director of cooperative vocational education,

e distributive education, office education or industrial arts teachers/coordinators,

®  job or work placement coordinator,
__—
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o career education coordinator, and

®  retired businessperson/paraprofessional.

The important consideration for the rural guidance program in general, and for successfully
setting up @ system of cooperative agreements, is coordination of school-community cooperative
relationships. The coordinator’s expertise, interest, time, and authority to carry out his or her re-
sponsibilities is of greater importance than the occupational status of the individual assigned to the
task. ~

School-community cooperation is best described as a collaborative effort involving the broader
community and the entire educational system. ‘’Collaborative’’ meahs that the inputs of both en-
tities are considered to be of equal value. Inherent in this idea is the necessity for commitment to
internalized change by persons representing various disciplines within the formal educational system.
It is very doubtful that broad-based, school-community collaboration can work without such com-
mitment.

Increased school-community cooperation has strong implications for another part of the coor-
dinator’s assignment, namely, in-service education of school staff members to assist them in the iden-
tification and assessment of community resources. To some degree, it will also call for the coordina-
tor to bring about changes in attitudes and values 6f the broader community as agreements are
considered, negotiated, and implemented. Stra¥egies for working with community representatives
are best decided upon in terms of the individual situation. They should be directed at a cross section
of leaders within the community. In summary, the coordinator needs to give thought, in the planning
phase of the efforts, to the methods which might be used to convince the gatekeepers of the utility
of cooperative relationships and the mutual benefits to students, their organizations, and the com-
munity as a whole.

The coordinator has three categories of responsibilities necessary to maintain a successful and
ongoing program of cooperative agreements w hich will link the school with business, industry, and
, labor to enhance the career guidance of the students served by the school. These responsibilities
are: making contacts—both in the school and in the cofmmunity; covering hazards and liabilities to
students, school, and cooperating persons and agencies; and coordination and communication of
activities within the school, between schools, and in the community.

A more detailed description of the coordinator’s responsibilities and qualifications is included
in Appendix B.

Staff

In rural communities the coordinator will probably be the only personA officially assigned to
.cooperative agreements. In fact, a single coordinator may organize activities and programs in several
schools or districts. However, all members of the school faculty and support staff should be en-
couraged to assist with cooperative projects on a voluntary basis.

Where possible, a support staff of an assistant coordinator, paraprofessional, and necessary

clerical staff are useful to ensure a well coordinated effort. ‘ }3:
RN
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Céunterparts in Business, industry, and Labor

_ Since the school coordinator may need to have ongoing contacts with certain businesses, indus-
tries, labor organizations, and other community groups in ongoing cooperative activities, these or-
ganizations may want to assign individuals to act as liaisons or in-house coordinators of the coopera-
tive relationships.

The r?&f\criterw selecting community counterparﬁ as well as school staff members are:
1. their desire to participate; \

2. how closely the cooperative activities relate to their regular work assignment; and
' - ~
3. their special skills.and knowledge, schedules, professional commitments, and contacts
with the schools and community. -

.

Planning Committee

The coordinator should consider forming one or more planning committees to help rally sup-
port and to-guide the planninmﬁ\mplementation of cooperative agreements. The committee can
include persons from the school and from business, industry, labor, and other community sectors.
The reader is referred to Planning and Implementation: A Coordinator’s Guide to Career Guidance
Program Development, part of the Rural America Serieh ftor,‘de,tails on utilizing a committee.

Initiating Contacts.and Rallying Support

1

The coordinator will have as a major assignment the responsibility of making contacts among
school staff and among community members to determine the needs and opportunities for imple-
menting cooperative agreements and to rally support for these activities.

- H

Before program planning begins, it is important to generate interest among persons who support
school-community cooperative activities as an important part of student learning. These people can
form a nucleus of interested persons who will assist in all phases of the planning and implementation
process. |f the coordinator chooses to use a school-community planning committee, many of these

" enthusiastic individuals may be willing to serve on the committee. :

The types of. school-community cooperative agreements that may be devised can be as varied
as the numbers of existing school and community members. The limit is determined only by the
imagination of the participants, their knowledge of resources, their willingness to participate, and
their initiative and flexibility. Its result, cooperative agreements between education, business, indus-
try, labor, and community groups, can be seen as a two-way street (Figure 3). It would be impossible
to detail all of the agreements that might be implemented between these groups, but many of thode
available in most rural communities are identified in the following list:

1. Exploratory and "’hands-on’’ learning opportupities for students.

2. Work experience for teachers, counselors and other school personnel in businesses and
industries.

22



Figfm 3. Cooperative Agreements: A ng-Way Street

School into Community
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Community into School
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3. Visits to business otfices and industrial ptants by teachers and staff.

4. Field trips to businesses, industries, labor offices, and other community settings by
students.

5. Development of curricula relevant to the world of work.

6. PrO\)ision of career speakers and demonstrations for school groups or classes.

7. Career guid‘;ar:\‘ce and counsel,ing of appropriate students and groups.

8. One-to-one tutorial assistance.

9. Seminars on various top;cs tor teachers and staft or for community members.
10.  Provision of equipment and raw materials to schools for use in instruction.

11.  Furnishing instructional aids (e.g., books, equipment, sample kits of raw materials,
finished products, exhibits, training aids, etc.) for use in classroom and shop instruction.

i
12.  Furnishing schools with directoriesrf business and industry resource persons.
13.  Career days, usually in the school.

14. Financial supbbrt for student reCOQni,tion programs (scholarships, camperships, and
other awards). ‘.

15.  Public relations support for the schools and their programs.
16. Interviewing, testing, and placement assistance.

17.  Furnishing school teachers and counselors with information op educational requirements
for various jobs and manpower needs. A »

18.  Special services to spegjal populations {e.g., women, minorities, disadvantaged).
19. Feedback on perfor'h;ance of graduates and information on continuing education needs.
20. Particip;atic;i;ri by community members on advisory and consultation committees for:
L in-service education for staff;
®  stude® evaluation;
® facilities, curriculum, and program planning;
L equipment purchase; ~ .
® guidance program planning and implementation;

o employment information; and

] extra d'; co-curricular activities.
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While the foregoing list probably indicates the majority of types of cooperatlve ‘agreements
which might be concluded for guidance purposes, it is by no means exhaustive. The coordinator
should constantly be aware of additional opportunities for school-community cooperation and
recognize that schools and students are able to provide many services to the community as well as
benefit by services from the community.

Figure 4, "Methods of Making Contacts for Cooperative Agreements,’’ suggests several methods
that can be used to contact potential participants.

As the figure suggests, the goals of these contacts are:

to obtain the broadest possible input regarding needed kinds of cooperative agreements
from all parties;

to establish credibility and rapport for cooperative agreements among school staff, stu-
dents, and community members;

to establish the numerous possible opportunities in the community for implementing
cooperative agreements; and

to outline a logical process in developing workable cooperative agreements to improve
the career guidance of students.

In making community contacts, the coordinator should be well-organized, have a logical pre-
sentation, and be prepared to spell out the types of agreements advocated. Some helpful hlnts to
coordinators in making community contacts are:

1.
2.

Always have a specuflc appointment to speak to a specific person.

If the contact is with an organization, always attempt to speak first with the top person.
Later on the coordinator may need to meet and negotiate agreements with others in the
organization.

Attempt to get this down in writing.

Always have at least a menta/ agenda of the toplcs to be covered when meeting with
representatives of orgamzatlons Some agenda topics might be:

L purpose and philosophy of cooperative agreements;
¢
®  whether attempting to negotiate . .. mal or informal agreements:

®  whatkinds of students are to be served (i.e., age, grade, course, special populations);
- Y !

L where cooperative activities are to'take place;

L benefits expected for schobléudents commumty representatives;

L responsibility of all parties (i.e., coordinator, school, school staff, students, commu-
nity member, or organization); and

®  further action to be taken.

25
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Figure 4. Methods of Making Contacts for Cooperative Agreements

> A

School Staff & Students

1.

Students and staff administer questionnaire
surveys to community members to discover
community interest/ability to participate
in cooperative agreements/relationships

Use personal contacts with staff members
as leads for making contacts with
community representatives

Use feedback from student surveys,
follow-up studies and guidance program
evaluation as bases for identifying needed
community contacts ’

Staff members make contacts as a part”

. of in-service education programs and

teaching duties

Staff and students cog’tact appropriate
community organizations on the basis, .
of curricuium needs :

Students and staff respond to requests
from individuals and groups for services
by school, staff, students

B
Community Organizations*

1. Information brochures and newspapet
articles on benefits of cooperative .

~ agreements with return coupon for
those interested in participation.— ~

2. Presentations at service clubs, etc.,
outlining possible scope of agree-
ments/relationships

3. Personal contacts with agency leaders
to initiate agreements and gain access -
to organization members

4. Contacts with personnel directors and
others to discuss mutually acceptable
agreements

5. Personal contacts with individuals who
will work with students

Bring interacting persons together
to review, modify, and accept cooperative
relationship prior to implementation -

*business, industry, labor, service clubs, churches, government agencies, and private citizens
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5.  Have some descriptive materials available to show or leave with the community represen-
tative (e.g., brochures, planning documents, copies of possible agreements). After the
program is in operation for some time a loose-leaf notebook presentation, complete with
the suggested materials, photographs, news clippings, and the like can be developed to
enable the coordinator to demonstrate the kinds of activities already underway. This is

also an effective accountability strategy. i

6. Attempt to gain closure at the end of the meeting (i.e., further steps needed or commit-
ment to proceed and under what conditions).

This chapter has presented some of the major considerations to keep in mind in choosing
leaders and rallying support for school-community cooperative agreements. The following chapter,
Planning and Implementing a Cooperative Agreement, outlines in more detail the steps to be taken

in actually establishing a cooperative relationship.
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Chapter IV

PLANNING AND IMPLEMENTINE
COOPERATIVE AGREEMENTS

As with any other program effort, the outcoimes of any attempt to set up a series of coopera-
+ tive agreements designed for the mutual bgnefit of the school and community, as shown in Figure
5, will probably be no better than the advance planning that goes into the effort. The purpose of
this section is to assist the interested persons in the techniques of planning and implementing com-
munity based cooperative agreements. This phase of the work can best be thought of as a cycle
which keeps itself renewed by change based upon evaluation of the outcomes of ongoing commu-

Qo

nity cooperative relationships. -

~This cycle (see Figure 5, taken from the Rura/ America Series, Planning and Imp!ementation
Handbook) consists of six interrelated activities covering problem identification and problem reso-
lution revolving around the student’s interaction with business, industry, and labor in an educational
-and guidance context within the rural community. By following the stages of this cycle, the coor-
dinator can develop either a single activity or an entire program to serve the guidance needs of rural
youth. - . ’

The cycle will be.discussed step by step to provide clarifications, suggestions, and cautions
where applicable.

»

Step 1 — Assessing Needs

The method to be used in determining student or program needs is a simple but effective one:

The desired situation (what is desired)
: minus The current situation (what is)
contrasted with What is needed

The need for any specific agreement should be determined.on three bases:

17 the results of a formal or informal district needs assessment,*
2. whether or not students presently in the school will benefit from the specj‘fic agreement
being considered, and

* For detailed guidelines on conducting a needs assessment, see Career Development Needs Assessment: A
Procedural Guide for Assessing Career Development Needs of Individuals and Groups of Individuals in a School
and Community Setting, The Rura! America Series.




b Figure 5. Cooperative Agreements Planning-Implementation Cycle
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3. the need to maintain commitment to the program of cooperative agreements by the
broader community. "

These considerations will allow the coordinator to identify the circumstances under which the
cooperative agreement will operate. With needs and circumstances identified, the coordinator can
set general goals for the agreement and concentrate on problems to be solved. Objectives designed
to solve these problems and to produce the desired outcomes can then be written.

| Step 2 — Developing Objectives:

Once the needs assessment has been completed and general goals established, it is time to be
more specific; to more clearly and-precisely spell out each goal. These more specific statements
are called objectives and are the basis for all further planning activities. ’

Before starting to negotiate cooperative agreements with business, industry, and labor organ-
izations, it is imperative to have a set of objectives clearly set forth.- This should be done even if
one is only anticipating an informal, verbal agreement. This form of preparedness will forearm the
coordinator with clear answers to the hard question of, “Why should I/we participate in the coop-
erative relationship?” Honest answers to that question should come directly out of the hoped-for
accomplishments or objectives of the cooperative agreement. While the above have been mentioned
in connection with organizations, there is no less reason to be equally well prepared when dealing
with private individuals. That is, most people recognize that corporate representatives are busy
people who must have a rationale for their actions in order to convince superiors of the worth of a
gh’ieﬁ‘undertakjng. It is equally indefensible to go to a retired person, a homemaker, or an individual
store owner and make demands on that person’s time without the same preparedness. In addition,
a written set of objectives will help the coordinator know in advance what is neeled from the rela-
tionship and specifically what the,community representative is expected to do.

The content of the objectives will differ with the purpose of the agreement. A cooperative
agreement providing work experience to high school juniors must have vastly different objectives
from an agreement providing in-service education to staff members. However, there are a few basic
rules of thumb for developing any objectives. :

1. The objectives should be written in behavioral terms so that outcomes can be measured
against expectations. This can also serve as a basis for updating and improving agreements
as well as for evaluation purposes.

2. The objectives should be spegific to the agreement under consideration and not just a
blanket form for all agreements of a certain type, i.e., they should cover specific activities
to be undertaken between the school and the cooperating person.

3. The objectives should, in a sense, predict outcomes. |If an agreement’s objectives indicate
that the student will learn five safety precautions used in the mining industry through a
classroom presentation by a mine manager, then the mine manager should be encouraged
to cover the topic in sufficient depth to meet the parameters of the objectives.

4.  Specific language of the objectives and target behaviors probably will vary with the grade

level for which the agreement is written, the organization with which it is negotiated, the
curriculum area it is designed to serve, or the service to be provided.

31



N 'h\ . { '4
- h. O
Sfep 3 — Assassing Resources

Before@bjectives can pe implemented, consideration must be given'to the resources necessary
. for implementation. This phase of planning is useful in identifying the resources within the school
and goemmunity thatwould e of value to the cooperative agreements.

, Resources needed to sypport school-community cooperative activities include human, material,
organizatjonal, and facilitative resources. N

-

~  Human resoUrces include a wide variety of people. Staff members in the school have a vast
knowledge on which to dray,. Besides the area they are presently working in, they may have training
'in other areas that they woyid be willing to share. Also, they could contribute information on their
-avocational interests.. Parents and other community members can provide information and out of
" classroom experiences for stydents. In addition, students can provide each other with valuable infor-
~ 'mation. The following list of community, state, and national contacts includes a variety of persons

and organizations With expertise to share in a cooperative agreement.

Civic Groups

Kiwenis, Lions, 1odges, fraternal
organizations, seryice clubs

: ﬁé@fe-ig?i‘?’?al‘ Groups @y\

. )

‘American Medica| Association

'American Vocatjgnal Association
_Retailers’ Associations

&

- S‘pecla/ }ntgrest GI‘oUps

Chamber of Commerce
. - American Civil [ jperties Union
. " .. Alumni Groupg
"' Common Cause
League of Women Voters

Alcoholics Anonymous
. _'Red Cross *
A Planned Parenthgod

_ Society for the prevention of
Cruelty to Apimals

* Disabled American Veterans
Art Clubs
Flower and Garden Clubs

_ Historical Societies

. Gem and Minera| Clubs

./ Grange

- State Agencies

Agricultural Extension Service
Bureau of Emp|oyment Services

ERIC
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State Agencies (Cont.)

Community Education Training Act
(CETA)
Department of Education

nv-\) .
Federal Agencies
Environmental Protection Agency
Defense Department
Social Security Administration

Local Government Agencies

City Cpuncil
Courts p
Mayor’s Office
Fire Department
Community Health
Youth Groups ,

4-H
Church-related

School Groups -

S

. Board of Education  Students
Administration Vocational Youth
Teachers Groups
Counselors Postsecondary
Librarians schools {pub-
Aides lic & private)
Parents Parent-Teacher

Association (PTA

N
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The coordinator should be aware of new agencies and organizations &ﬁch may be established
in the community. Frequently, these organizations will have a desire to p ﬂcupate in a cooperative
_relationship with the school. It would be wise for the coordinator to capi italize on this opportunity
by soliciting the potential contributions of these new organizations. A wdrd of caution here is that
such capitalization is desirable as long as the resulting relationship is c0n5|s nt with the educatnonal
objectives of the cooperative activities. ) 4 .

Material resources convey their information through the printed word, audiovisual means, and
manipulative objects. Printed materials include curriculum guides, textbooks, and periodicals.
Audiovisual materials include films, filmstrips, cassettes, videotapes, slides, records, transparencies,
and other pictures. Manipulative materials can be kits, puzzles, puppets, tools, and games.

Finances, equipmep"f:;upplies, and space have been organized into a category identified as fac//-

- /tative resources. These are resources which may be necessary in program development. Funds for

school-community cooperative activities are available through federal, state, and local tax revenues.
For example, three federal laws, the Vocational Education Amendments (VEA) of 1976 (Public-
Law 94-482), the Comprehensive Employment and Training Act (CETA) of 1973 (Public Law 93-
203), and the Youth Employment and Demonstration Projects Act of 1977 (Public Law 95-93)
authorize and provide funds for several types of school-community cooperative activities.
s

The activities must be included in offitﬁl annual plans and budgets submitted to the federal
government in order to receive funds, or they can be financed through grants advertised and awarded
by the federal government at various times during the year.

For information on VEA, contact the local or state director of vocational education (sée Ap-
pendix E). For information on CETA, contact the locdl mavyor’s office. A Legislative Handbook
describing the steps and strategies necessary to obtain federal funding for guidance projects is avail-
able through the American Vocational Association or the American Personnel and Guidance Asso-
ciation (see Appendix D).

State and Iocal funds are also available for school -community cooperative agreements. Check
with state Iggislators, mayors’ offices, city and town councils, and local school administrators.

TN

Even though education is financed through federal\,\state and local taxes, other sources for
financial assistance on the local level might be found in individual donors, business and industrial
support, or service agencies or groups. Space might include schools, churches, grange halls, lodge

halls, and area parks.
yd

)

Organizational resources would probably be more correctly termed ‘‘organizational sources
of resources.” Church groups; service and civic organizations and groups; professmna,l and business
organizations; and the various agencies of local, state, and natlonal governments can provide various
types of assistance.

It is beneficial to develop a central resource file which can be used to locate identified resources.

ource identification can occur at the same time as the needs assessment.
3

‘\‘\;See Appendix C for Samples of Resource Survey Sheet and Resource Catalog Sheet.) Initial re-

\‘ It should be noted that this discussion of resources in no way presumes to be comprehensive
or exhaustive. The attempt in this section is to provide some idea of the wide array of resources
available at local, county, state, and national levels. For more detail about locating and using re-
sources, the reader is referred to Resource Assessment: A Procedural Guide for the Ildentification

wz
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and Use of Community Resources in Career Gurdance Programs, 1977, part of the Rural America
Series.
4a

/Stﬁp 4 — Developing Strategies and Programming

This phase of planning involves selecting an alternative for implementation, designing a method
to gain its acceptance, and outlining proceelres for its implementation. Figure 6 provides a check-
list to help with planning a cooperative activity or program.

Specifically, genefating alternatives involves suggesting possible strategies aimed at achieving
objectives. Alternatives provide the map for reaching a chosen destmatlon by various paths. The
problem is to choose the "'best’’ one.

The criteria used during the analysis of alternatives should reflect local constraints. In examin-
ing the alternatives the following questions may be asked:

® Have they been successful in the past?

® Can they be conducted individually or in groups?

f Do they take advantage of expertise of local Staff?

® Can they be implemented with minimal cost?

® Can they be easily and readily implemented?

®  Can they be introduced witl_1 minimum disruption in the school’s program?

The selection of a particular alternative is only half the challenge. It is still necessary to win
broad acceptance for new approaches introduced for cooperative agreements in the community.

Followmg selection of the “best’’ alternative for implementation and consideration of a strat-
egy to win its acceptance, it is necessary to identify those elements which will influence its suecess.
Tasks that must be accomplished before the alternative is implemented should be identified and the
order in which these tasks must be-completed should be determined. In addition; the use of time
and resources (e.g., staff and budget) for task accomplishment must be estimated. These aspects
of providing structure for task accomplishment are called programming.

Financial Provisions

It is necessary to make financial provisions for such items as purchase/rental of equipment and/
or facilities, pay to students and/or consultants, reimbursement of participants for out-of-pocket
expenses, or special additional insurance to protect participants. Arrangements should be made to
handle finances through the normal business channels of the school or school dlstrlct By using

is hanism, financial accountability is assured for the coordinator.

.

ere financial provisions must be made to implement a cooperative agreement, it is strongly
recommended that a formal written agreement be negotiated. Financial provisions can then be
written in detail so no subsequent misunderstandings can occur.
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10.

11.

12.

Figure 6. Coordinator’s Checklist for
Community Cooperative Agreement Program Planning

Collect and organize materials related to career guidance designed to increase understanding
of the program.

" Identify methods for obtaining support for program development and implementation.

Publicity contests Town meeting

Identify and implement a method of assessing student and/or adult career development needs.

Person responsible Estimated cost
Time allowed for completion

Develop career guidance program behavioral objectives.

Person responsible , Estimated cost
Time allowed for completion ‘

Identify available materials for implementing a comprehensive career guidance and counseling
program.

Person responsible : Estimated cost
Time allowed for completion

Identify possible barriers to program planning and delivery and consider methods of overcom-
ing resistance.

Informative strategies Coercive strategies
Persuasive strategies

Outline management techniques to be used in implementing career guidance objectives.

Planning forms and checklists
Budget controls

Assign responsibility for coordinating various program development procedures.

Assessing needs Assessing resources
Developing objectives Evaluating outcomes

Identify consultants required for assisting in program development and the length of time for
which their assistance would be required.

Prepare budget for total program development and implementation.

Develop and implement evaluation procedures.

Person(s) responsible Estimated cost
Time allowed for completion

Prepare year-end report summarizing accomplishments and developing recommendations for
future program development.
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Making Agreements Official

Informal agreements are usually not a permanent element in the school’s relationship with ex-
ternal organizations. In most instances, the only written record of their purpose and existence wili
be a letter in someone’s files. This section will deal with making informal agreements official by
suggesting the following cautions:

1. They should follow the suggested planning and implementation cycle through at least
one complete cycle.

2. Where hazards exist, all participants should be adequately covered hy insurance.

3. Proper authorization from parents and sponsoring/participating organizatiofis should be
obtained before implementing informal agreements.

4. Some record of informal agreements.and their outcomes should be kept by the coordina-
tor.

5. Informal agreements should be evaluated carefully. This may lead to a formal ongoing
agreepent, or there may be good reasons for discontinuation.

This brief treatment in no way implies that informal agreements are unimportant or need not
be properly planned. Although they usually operate over a short period of time, these agreements
need careful planning to insure that their initial implementation produces good results. By cont
a formal agreement may be modified and improved over time. Another reason for careful planni :
of informal agreements is that an effective informal relationship with community agencies or indi- v
viduals can become the basis of an ongoing, fofmal agreement. Thus, the base for improved school-
community/tz‘ooperation will be expanded as an integral part of the cooperative agreements effort.

»

Making formal agreements official requires record keeping. *This inevitably means a recorded
document of some sort against which participants may be held accountable. Because of account-
ability the document ought to specify the following factors:

1. Participants’ names and addresses: school, school personnel, community organization
representative, students by group and/or name. .

2. Objectives: student, program.
3. Activities.

Site(s), locations.
5. Special provisions (as appropriate): contractual arrangements involving students, person-
nel exchanges, facilities or equipment, other financial provisions, insurance, transportation,
student/staff scheduling, etc. )

>

6. Dates: beginning, completion. N

7. Authorized signatures and date of agreement: school representative, community repre-
sentative, student, parent.

36
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8.  Provisions for evaluation.

9.+ ;Supporting information if appropriate: student evaluation and/or commitment, permis-
sion/authorization forms, Social Security, financial or budgetary information.

[nsummary, making agreements official ' Id Jagcome a matter of record. A means of evalu-
ation and improvement should be built in wijggthe ement is made.
| Y‘\Vﬁ:‘\

Cautions A

Prior to attempting to negotiate cooperative agreements the coordinator should be aware of
possible hazards and liabilities involved in the implementation of some cooperative agreements. The
coordinator should also take steps early in negotiating the agreements to neutralize these hazards
and liabilities. .

Common personal hazards are primarily those concerning the safety of students. A little fore-
thought and planning when arranging for students to participate in guidance activities off the premises
of the school will prevent most accidents. However, even the most careful planner of cooperative
agreements is still in a position where a possible accident to students could result in a lawsuit in-
volving the coordinator, other participating staff members, and the school administration. Problems
may also arise in conjunction with employee contracts and statutes such as the Occupational Safety
and Health Administration (QHSA) Law.

In order to gain the commitment of a number of community organizations to a broad ranging
set of formal cooperative agreements, the coordinator must be prepared for all potential hazards to
students and the liabilities to himself/herself, the school, the employer, and to individuals in the
community when sdch agreements are implemented.

In addition to personal hazards and liabilities, the coordinator should be aware of what might
be called program hazards. Such hazards can stem from inattention to preliminary and follow-up
procedures. Preliminary procedures include:

1. proper notification of the cooperating person and/or agency as to where, what time and

» date, what services will be rendered, and how many persons both from the school and
from the community will be involved in the cooperative relationship;

2. description of the circumstances, individuals and/or group(s) involved;

3. length of time the activity will take;

4.  length of time the cooperative agreement will be in etfect;

5. anticipated responsibilities of the parties;

6. anticipated outcomes of the cooperative relationship; and

7. any special arrangements needed or agreed upon.

Without attention to these preliminary procedures and others, depending on the (:ircurnstunces{
the cooperative relationship will undoubtedly be less successful than expected. Sample forms for
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implementing cogperative agreements and preventing problems will be found in the chapters de-
tailing cooperative agreements.

~

Follow-up procedures include:

1. letters of thanks from the coordinator and the school group participating and/or its repre-
sentative (perhaps the teacher or a selected representative of the group);

2. feedback of some kind on the success of the cooperative agreement/relationship;
»
3. possible suggestions for future arrangements;

.
4. recognition of the contribution(s) made to the guidance program of the rural school by
the cooperating individual or organization {perhaps an award certificate or special lun-
cheon/dinner meeting given by the school to recognize appropriate persons); and

5. evaluation of the effectiveness of the cooperative agreement/relationship.

Several form letters and other tools to communicate follow-up information wilt be found in
the chapters describing cooperative agreements. These may be used as they appear or they may be
altered to fit a given situation. These points are mentioned here simply to make note that one haz-
ard to program credibitity consists ot insufficient attention to such procedures.

Figure 7 is a handy checklist which outlines these common personal hazards and suggests means
of neutralizing them. Three primary strategies underlie tactics for neutrailization. These are:

L4 seeking legal advice as a pre/iminary step to implementation,

L] providing school staff and community members with knowledge of special conditions
and an understanding of the purpose of the cooperative agreement, and

3

® securing an adequate insurance program for a// part/cipa?‘ns.

Figure 7 may be duplicated and used as a checklist for each agreement considered. Since no
list of hazards and liabilities could be comprehensive for all situations, the gategory ““Additional”’
and space for appropriate action is provided. {

This checklist will serve as a reminder .to the coordinator that serious attempts must be made
to neutralize all possible hazards. |f properly used {i.e., boxes checked, signed and dated by both
the coordinator and the cooperating person in the community, only upon completion of the action
indicated), this form could be used as documentation of attention to the safety and rights of par
ticipants in case of legal action or other need. Persons in the community will be greatly reassured
to know that proper safety provisions have been made to protect them in their participation in
school community cooperation, and they will probably be mugh more willing to participate in co
operative agreements. )

Step 5 - Implementing
After the objectives of the cooperative agreement are carefully S[)(,‘(II“(/'.U, resources are denti

fied, and strategies are planned, it is time to put the plan into action. Purtic‘munts must be selected
and coordination of activities must begin.
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Figure 7. Checklist for Recognizing
and Neutralizing Hazards and Liabilities

For:

Hazard/Liability

Injury on site to individual
students

Injury in travel to individual /
groups

d

Violation of employee/
union contracts

Occupational Safety & Health

Administration (OSHA) Law

Health hazards in some
occupations

General

Additional (Specify)

P

Title of Agreement

Means of Neutralizing

Require individual school insurance for student participants

Provide group liability insurance for school staff both on and off
‘school premises .

Provide protective equipment, e.g., safety glasses, hard hat
Be certain that community agency has proper insurance for visitors
Require use of official school vehicles

Try to prevent use of parent car pools for transportation and require
proof of proper insurance held by parents

Require parental permission for travel and site visitation and/or
work experience

Be certain that unions, etc., are aware of nature of cooperation and
that contracts are not violated %

Initiate personal contact with shop steward or other representative
Provide or arrange for appropriate safety precautions/equipment
Understand applicable provisions of OSHA Law

Use speakers, movies and othe"v. presentations rather than direct
experience

Use safety precautions pr6vidod for workers in field

Avoid direct contact

Obtain legal view of agreements to be sure students, staff, commu
nity agencies and individuals are protected from hazards and/or
liability

Action Taken:

Coordinator’s Signature

Nemae of Coordinator TTypad or printed)

Commumity Rapresentative’s Smnnnﬁu

Neme of Community Hepresentativa (T yped or printed]

[Date)

T2 B
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Selecting Participants

Integral to the success of the program is appropriate means of participant selection among stu-
dents, staff and community representatives. The participants should see their role as of importance
to themselves, to the activity, and to the other groups participating.

Students &

The coordinator should feel reasonably well assured that the.experience of participating will
contribute positively to the career guidance of the student. While this provides wide latitude in
student selection, no other criterion seems fair to apply. In addition to that criterion, the partici-
pative experience should:

1. be relevant to students’ programs of education,

-

, 2. provide experience not easily gained by some other method,
3. give students an exposure to a new field or fields of work,
4. 'have staff and parental approval, and

5. contribute to students’ improved understanding or acquisition of skills needed, attitudes
toward school or work, and understanding and acceptance of responsibility.

Criteria for selection of community representatives are primarily the value of the individual’s
or organization’s contribution to the educational program and the ease with which they can make
that contribution.

Coordination

One of the truly vital concerns of the coordinator of cooperative agreements concerns coordina-
tion of the program in three respects: (1) within the school, {2) between schools, and (3) between
schools and the community. Effective proactive coordination can greatly enhance the image both
of the school and of the cooperative agreements program. .

The following example of a poorly coordinated situation underscores the need for effective
proactive coordination: One community representative was invited to interact with the school,
did so, and then shortly thereafter received the same request from another person in the school.
Such a situation can only lead to frustration on the part of the community representative, perhaps
a less enthusiastic performance, and a less valuable experience for students. It also makes the school
appear as though "its right hand doesn’t know what its left hand is doing.”” With one person coor-
dinating.such efforts, this situation and its negative effects would be prevented.

To ensure coordination within the school, the coordinator should:
1. Maintain an annotated list, as specifically as possible, of the opportunities for school-

community cooperation which exist in the broader community. This list should be
updated systematically and frequently (probably at least annually).

a

40

T
Q.’



Q

ERIC

Aruitoxt provided by Eic:

Circulate, distribute or otherwise make known to the school staff the contents of the list
so the staff will be informed of opportunities for cooperation. Sharing the information
gathered will greatly reduce the amount of work needed to enable the coordinator to
satisfy staff requests.

Publicize scheduled cooperative activities to staff and students in order to broaden the
opportunities for many students to benefit. .

Know and keep staff informed of the possibilities, requirements, and problems involved
in specific cooperative arrangements. '

‘ |
Provide for staff inputs to coordination and planning, thus enhancing the acceptance by\
the staff of cooperative agreements.

In coordination between schools or districts, the coordinator should, in addition to the five
foregoing points:

1.

2.

Be aware of the needs for school-community cooperation by the several staffs involved.

Be aware of the school schedules as well as the order of the curriculum, both of which
may vary among the several staffs, thus providing an additional consideration in inter-
school coordination.

Attemt to involve the several staffs in inter-school planning for the use of cooperative
ayreements and in helping to coordinate them.

Make eac~ staff and the students of each school aware of the plans and opportunities for
school-community cooperation to enable as many students as possible to benefit from
these experiences. R

Having made :ommunity contacts in the manner previously outlined (see Chapter 111}, and
naving agreed upcn the services to be provided, the immediate job is coordinating these services.

Try to maximize the impact of each instance of cooperation without overloading the
cooperative community representative.

Schedule the cooperative activity when as many students as possible can benefit, but do
not overload or overwhelm the community representative. ‘

By being in charge of all cooperative agreements, the coordinator has an excellent oppor-
tunity to act as a filter to make sure that the same person/organization is not imposed
upon by too frequent requests to appear during the school year to make the same or
similar presentations ar to provide other services. These uncoordinated efforts appear

to be a major stumblihg block to better cooperation between schools and business,
industry, and labor.

Determine what the community representative considers a realistic group size for the
activity planned and stay within these limits.

Be sure that the cooperating person/agency has written notification of the Who, What,
When, Where, and How of the cooperative activity. A personal letter covering all of
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these points in sufficient detail is highly recommended. A map, school floor plan, and
any necessary specific directions can be produced in quantity and sent out with the
personal letter.

6. | possible, the coordinator should be present for all first attempts at cooperation with a
specific person or organization. This will be particularly true when people from the com-
munity visit the school. ’

7. Assure community participants that the school and coordinator have prepared for potential

_hazards.

8. To insure courteous treatment of visitors, school officials, staff, monitors, and students
should be apprised of planned visits to the schoo! by community representatives.

9. Ascertain that all parties to the agreement know their responsibilities relative to the ac-
tivity and are prepared to carry them out. As a general rule, if problems arise in this area,
it is better to postpone or cancel the activity with appropriate apologies to all concerned
than to expose students or community representatives to a badly mishandled cooperative
activity. In this case, ""the show must go on”’ is not an appropriate concept. -

10. Try to gain as brad a mix of community representatives in the coqpérative agreements
program as possible, consistent with -the program objectives.

11. Keep immind that most of the people desired for such cooperative agreements are busy
people. Schedule activities to conform as much as possible to the community represen-
‘tative’s sshedule, e.g., college. nights, advisory and consulting group meetings in the
evening; field trips and work experience programs during the day.

1~2.‘ Finally, follow up a// contacts and activities to be sure that as many'problems as possible

are solved.
7\
Appropriate Follow-up Procedures '
Situation ' Follow-up with Community Representatives
(1) Contact made Personal letter thanking for meeting and outline of further
- activities leading to arrangements (formal or informal) if
appropriate
(2) Contactand Personal letter-confirming arrangements, times, dates, etc.

arrangements made
Copy of forfnal agreement (if applicable) signed by and
filed with al\parties

(3} Cancellation or Personal lettef of apology for inconvenience, explanation
postponement of of need to cafcel or postpone’
arrangements

Statement of proposed or renegotiated new arrangements,
if appropriate '

Notification of other plans or actions taken

42 '

Q

ERIC

Aruitoxt provided by Eic:



Situation

(4) Activity concluded

(5) Program follow-up
and/or program
evaluation

(6) Program expansion

Fol/ow-up with Community Representatives

Personal letters of thanks from coordinator and if possible
student or class representative

Statement of value of activity to student(s)

Results of evaluatioh of_ activity, if appropriate

Persona! Iefter explaining nature of follow-up/evaluation
Questionnaire relative tc¥ ‘e.v'aluation, or

Arrangements for bersonal ihtérviéw, or others, or

Invitation to participate in follow -up activity, e.qg., dinner,
meeting, further planning

Personal letter explaining nature of proposed program ex-
pansion and need for guch expansion

Brochure(s) on program if évailéble i3
Testimbnials to program effeé;iveness

Request for meeting to arr"a‘hge agreement(s)/relationships
Personal telephone comaci vfor arranging meeting, confirm-

ing meeting arrangements, approprlate thanks, and other
points .

The preceding points show the need for appropriate planning, not only before and-during the
cooperative activity but also-in follow-yp procedures after the activity has taken place. The coordi-

nator ought to have in mind exactly
Follow-up procedures devised in the-in

whiiat follow-up action is appropriate in any given Sltuatlon
itial planning of cooperative agreements can make a great

contribution to their long-term success by:

1. making evaluation of the program easier and more efficient because complete records will

be available;

2. communicating to community representatives the value of their contributions, thus build-
ing good public relations for the cooperative agreements program;

3. making future planning easier by recording the facts surrounding the cooperative activities;

and

4. saving the time and energy of the coordinator by having preplanned the follow-up activ-

ities to be used.

ERIC
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Public Relations

Since the concept behind cooperative agreements and/or relationships is community involve-
ment and parucupatlon it is important that cordial relationships with the community are maintained.
Communication is important. For this program to have wide support, its progress, problems, and
successes must be communicated to participants and potential partlcupants Some ways of domg
this are:

1. Bulletin board displays in the school.
2.  Community recognition activities using the school as a base, e.g., awards luncheons and
dinners for participants, articles in school newspapers and newsletters, letters and certifi-

cates of appreciation.

3. Recognition of the community’s contribution through coverage in the media, e.g., radio,
television, newspapers and newsletters.

4. Handbills and posters
5. Use of community bulletin boards.

6. Personal communication with participants and potential participants to show the need
for and contributions of such cooperative agreements.

7. Dissemination of data on the program which might serve to demonstrate its value to
various publics:

® percentage of students involved;
° agg:}egate and/or average time spent; . R
®  description of benefits gained, e.g., total wages earned, total hours of work performed,
list of activities engaged in, listing of groups benefited;
o number of visits to school by community and hours spent; and
R R -
° number of visits to community by students and hours spent,
8. Inputs and suggestions from all publics (e.g., community representatives, staff, students
" and parents) should be sought in order to improve the cooperat:ve agreements program.
Suggested strategies are:
o questionnaires,
® interviews,

®  suggestion boxes, and

® informal personal contacts (sincere listening in an informal setting may be more
fruitful than all of the rather formal mechanisms listed above).
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9. Participation in planning the program by all groups is another major. factorm ga|n|ng B )
support and in maintaining good relationships with community orgamzatlons ; '

The'vast majority of problems with dissonant or d|s|nterested partles wnll come from Iack of
inclusion of a person or organization in the early planning. This will be patticularly tryé if these
parties are gatekeepers as described previously. Thus, one of the most vital conSuderatlons for thé
coordinator is to include a wide variety of persons and orgamzatnons |n» the early plannmg to mlm-
mize hostility and develop mt’rest (see Chapter 111). oy - . ,

~4

Despite the most comprehensive planning and commumcatlon it is possible still to have dis:
sonant or disinterested persons or groups-in a given community. Some Suggested me of neutral-
izing their opposition and gaining their support mclude the followmg o~

" 1. Keep such persons informed of program Successes ‘ ‘ S
2. Maintain opportunities for such persOns t('rpartlctpate in. futu re c00perat|ve agreements
and the|r planning. - N e S

B
l

-3. Make an effort to keep su pportersw:ell mformed of successes of the program
P P ~ 4

4. - Attempt to fifid supporters who interact wuth dlssgnant or dlsrnterested groups so that
favorable reports have the opportunlty of fllterlng hack tQ{Q)poslng groups.

v B ,Mamtam mformal socia professlonal contacts wuth 5uch persons or:groups relative to

.~ +4 »  other areas of métual ikterest. k - s
B : ‘\ v
’?"{06 " Attempt to, show d|ssonanqﬁ>r dJslnterested groups howﬁ’rey w&ll (benefit from a coop-
' erative relatnopshap wntiﬂié school. o , ,
Invute dlssonant or d|sm erested. persons to. funct‘ions designed to show. the operatlon of
' eratlve relgltlonshlps e , - ’, v
we .

™ Ask advuce -of d|ssonant or dmnterest?groups relquve to program improvement

o ' '\ "") €
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L P A0 PR S y
= EVaIuating Ouﬁorﬁes. SIS ; ; N
- Evaluatlon of the ongomg cooperative agreemenﬂé effort, desugned to mcrease guldance effec-
tlveness must’p raIIeI_the entire.progn That is, evaiuatlon should ‘be an ongoing function, and
mds’ of mforma 'on T
. N T b ’
*." 1" 'Dataon’w ith to make jodgments’about the effectweness of varuous aCtIVItIeS and how

?E‘»_ i they may |mproved or m&dnfled thus Ieadfﬁg to program |mprovement
2. Data a‘a‘» géc to.m ke judgments*abOut the effectlvehess of the entire program and
L. whethé?-to, @ntinlie, discontinue, or modify and nder%&hat condmons
t g . * ;" S ’/s > L\W é/
/‘ To make. such judginents, it is necessary to provide feedback from all participants: staff, stu-

dents parenta, and cofnrnumty These groups, if given the opportunity, can provide insights to the
coordmator relative to needed change, strengths,’and weaknesses of the cooperative agreements
*, program.- F“gu re 8 |nd|cates a matrix of sources of evaluation mformatnon plotted against the nature

o
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Evaluation of:

Figure 8. Sources and Kinds of Information

for Evaluating Cooperative Agresments

-

Name of Specific Activity

Suggested Means of

Sources of : . Use of Information from All
A Kind of A . . .
Information Information Sources in Decision Making Evaluation by Sources
o2 3: ||
8 1291 z(s¥ | 2
B
w¥ (6% o _§3 -
Personal reactions to | e Questionnaires-Evaluation Form |’
. activity relative to e (Class Discussion
I. Students present carear goals e Spotcheck interview by
Suggestions for Coordinator—Unstructured
Improvement e Student Comments—Informal
Judgements of value . e Questionnaires-Evalution Forms
activity relative to ’ e |n-service Program Discussion
curricular area e Structured Interview of each
M. Staff Judgments relative staff person
to Guidance Function e Personal Interaction
Suggestions for e Records of subsequent use of
Improvement cooperative agreements
Personal Reaction e ' Informal follow-up
to activity relative . e Personal interaction
Il. Parents to Needs of Child e Spot check phone interviews
Suggestions for e PTA discussion
Improvement
. Personal Reaction e Questionnaires-Evaluation Form

—Administration
—Board of education
—General public

lation on the basis of the
above inputs

IV. Commun- to activity e Structured Interview of each
ity Repre- Organization Reaction . participant
sentatives Judgement of Value e Personal Interaction
and Organ- of activity to: e Records of subsequent partici-
izations —Organization/and its pation in program
' Participant(s) e Evidence of shifts in Emphasis/
—Students Participation
—School
Suggestions for
Improvement
Administer, Analyze, and] Make recommendations e Record Information suggested
interpret evaluation to: relative to program main- above and use as many strategies
V. Coordinator —Participants . tenance, change, cahcel- suggested as feasible

Record reactions, comments &
suggestions from Sources |, 11,
11, IV to make recommenda-
tions concerning retention,
change or cancellation of pro-
gram and/or activities

Use results to analyze, interpret
& make recommendations rela-
tive to programs and/or activitie
Use of multiple means of evalua-
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of the information yhich can be elicited. How this information is to be used and means of collecting
needed or desirable data from the four p\opula‘tions affected by the cooperative agreements effort are ™

also suggested by the form.

9 -
There are many benefits of objective, conscuentlous evaldation. One benefit is that students,
staff, parents, and community participants wnII ng)wde the coordinator with a means of:

1. fm.dmg and remedying weaknesses in present efforts,

identifying additional needs of students and the program in general,

p
modifying and improving the program based on the needs of tHe people served,

& N

recruiting additional participants as needed,

5. assuring that all segments of the student population are served, and

-

6. providing for program accountability.

As suggested in the planning and implementation cycle, Figure 5, evaluation of outcomes of
the cooperative relationship is an integral part of the planning and implementation process. Realis-
tic and objective program revision and improvement are dependent upon the insights gathered by the
coordinator from the evaluation data. Evaluations of outcomes will thus become an important duty
of the coordinator. It will enable that person to be accountable for thessuccess or failure of activities
resulting from cooperative agreements wuth the community. Since the coordinator is primarily and
directly affected by evaluation results, it is suggested that in the absence of third-party evaluation
(i.e., evaluation by a person or group independent of the school), the coordinator can best perform
evaluation in a manner most beneficial to students. The nature of the evaluation provision will de-
pend upon the nature of the agreement (i.e., what the agreement covers). Specific provision for
evaluation should be made.

Some sample statements of evaluation provisions to cover a range of types of cooperative agree-
ments follow.

Formative {for an ongoing type of agreement during its operation):

° The coordinator/school representative will conduct telephone interviews with the (com-
munity organization) representative on at least a bi-weekly basis to determine student
progress, employer satisfaction, or some other factor(s) of importance to the cooperative
agreement relationship.

®  The coordinator/school representative will conduct site visits on a monthly basis to
monitor the progress of the cooperative relationships.

Formative or Summative:

®  Students will engage in informal discussion of progress, problems and suggested revisions
of the cooperative relationships following their experience(s).

Summative:

4/




] A comprehensive checklist designed to appraise as many factors of importance to the
cooperative relationship as possible will be admini?t;red to students, staff, community
representatives. A sample form for evaluating cooperative agreements is provided in
Figure 8.

Chapters |-1V have laid the groundwork to enable the coordinator t‘/elop, implement and
evaluate cooperative agreements/relationships with the broader community:=Chapters V-|X give
specific examples of existing cooperative agreements. The coordinator may adopt or adapt those
which seem applicable to the local situation. Chapter V deals with cooperative agreements K-6;
Chapter VI with cooperative agreements 7-9; Chapter V|| with cooperative agreements 10-12.
Chapter VIII contains comprehensive programs which include extenswe reproducible samples.
Chapter | X deals with cooperative agreements at the postsecondary levels: 13-14, Adults, and
Teachers.

.
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Chapter V
COOPERATIVE AGREEMENTS K-6

K-3

BAKER AND CHILDREN MAKE
GINGERBREAD MEN

rd

Dover Elementary Schobl
Topeka, Kansas
J

Circumstances

Students can learn basic economic concepts as early as kindergarten. Almost every major idea
in economics can be related to the everyday life of a child at every educatiohal level. The enjoyable
task of making gingerbread men can teach the concept of division of labor.

Objectives
The following obfectives were met in the project:
'1.‘ To deamonstrate the skill of,_a person employed in the community.
2. Towork individually and then in an assembl.y linein mixing and molding gingerbread men.
3. Todemonstrate how much a cup, teaspoon, and tablespoongwould hold of liquid, flour,
sugar, etc. :
Linkages/Participants

Falleys Bakery, Topeka, Kansas

Process

A kindergarten teacher in a small community and a baker from a nearby city agreed to develop
a project of baking gingerbread men for the eighteen children in her afternoon class. The teacher
purchased the necessary ingredients and borrowed a combination broiler-oven unit that could be
carried into the kindergarten room. The preceding day the children were told about the project
with full explanation of how to mix ingredients, identify cup and measuring spoons, share utensils,
A
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7"" and listen to instructions. The children were very impressed with the fact that Dave’s uncle, who
was the baker, would visit their class. There also were those who were impressed with the fact that
the class would get to eat,the finished product

With the arrival of the baker, all other activities in the kindergarten classroom stok&(il.0 As he
set up the ingredients, he explained what he was going to do and what the children woul in
small groups or individually. His directions and procedures were somewhat complex and confusing
for the five-year olds. Each group or individual needed assistance from the baker or the teacher.
After everyone had made a gingerbread man from a mold and put raisins, nuts, and frosting on it,
the baker baked them in the small oven. (A bigger oven was needed, for baking eighteen ginger-
bread men took longer than had been anticipated.)

The baker was excelient about showing how directions had to be followed and how to do things:
over if they were not done correctly. The class was fortunate in having an individual who was proud
of his occupation. He explained that he had to work in an apprentice role before he was paid for
doing the job. A lot of the interaction between the baker and the children took place while the
gingerbread men were being baked and consumed. o

Problems
The facilities for mixing and baking gingerbread men were limited irf the classroom. A visit to
the bakery where the large oven and vats are used would have facilitated the procedure. It was im-
possible for the bakéry to set aside an area for the children to participate; only an area for observa-
tion was available in{the bakery. The eventual visit to the bakery came too late in the year, although
it reinforced the earlier classroom experience of baking gingerbread men.
Outcomes
1. The children appeared to grasp the concept of working in an assembly line. |t carried over
into play activities and through voiced opinion: | can build a tinker toy tower faster with Jimmy’s
help than by myself.”
2. The children could tell what kind of work a baker did in his job.
3. The children were fully aware that the baker was proud of what he did in his work.
4. The children could explain what measurement is in terms of cup and measuring spoons.
Evaluation
#‘
Each child was asked to do the following:

1. Explain to the teacher what a baker did . . . 100 percent could do this.

Explain to the teacher what a cup, téaspoon, and tablespoon were used for . . . 80 percent
could do this. b
by

Discuss with the teacher why people working together, each one having an assigned duty,
got more done than one person doing it alone . . . 65 percent could explain it.
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CAREER SERVICES FIELD CAREER DEVELOP- ACEMENT
EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PL
: .

Consumer & Business & Curriculum Field Trips Attitudes &

Homemaking Industry Enrichment Values

Parents & Other Hands-on Interpgrsonal
Indwiduals . Experiences R_elauons
Role Models Leisure
K-3

Objectives

To increase children’s knowledge of the operations a
of the variety of occupational roles, the kindergarteners S/

Process

The kindergarteners at Riverside ~chool created a villa
to the school. They painted the boxes and with the hel
and windows in each building. They inade a drive-
house, a grocery store and Riverside School.
acting out the roles of different workers. Th
bank teller, storekeeper, grocery store mana
prices for their store. Some items on sale d
spaghetti at $47.00 a can; bread at .06¢ a |

KINDERGARTENERS BUSY OPERATING
THEIR OWN COMMUNITY

Toledo, Ohio

PR munity and to make them aware
Y simulated community of their own.

ge out of large cartons that were delivered
p of their teacher, Sally Duncan, made doors
in bank, a department store, a city house, a farm
Any day during free time, the children can be found .
ey have taken turns playing a policeman, a homemaker,
ger, and their principal, Mr. Kaser. The children set the
uring a given week were: hamburger at $2.75 a pound;
oaf; and bananas.at $7.75 each.

CAREER
EMPHASIS

LINKAGES

SERVICES
PROVIDED

FIELD
EXPERIENCES

CAREER DEVELOP—
MENT FACTORS

PLACEMENT

Consumer &
Homemak:ng

Marketing &
Distribution

Public Service

Curriculum
Enrichment

Program
Planning

Economic
Understanding

Interpersonal
Relations

Self Concept ~

e

51

M
J



KINDERGARTNERS MEET SCHOOL WORKERS

Nampa, idaho

Circumstances

Educators in Nampa, |daho, are providing career education activities through their “World of
Work"’ program,’called WOW for short.

k
Objectives

Eleanore Stoffer, a kindergarten teacher, developed a WOW unit devoted to introducing her
students to school workers. She hoped the unit would help her students learn that ‘. . . schools
have many workers who help children; each worker has special and important work to do which

makes our school run smoothly and helps us learn.”’
Linkages/Participants .

School personnel

Process

Students explored various occupations: janitor, school nurse, secretary, bus driver, principal,
and cook. They learned about these jobs by touring the building, talking with the people involved,
and exploring the tools they use. Supplemental activities included the use of visual materials such

‘as pictures, puzzles, posters, and bulletin boards to help students learn to identify school workers.

(Excerpted from '"Communicating Successful Career Education Practices to Rural Schools,” Career
Education Project, 210 S. Division, Cashmere, WA 98815, No. bSeptember 1977.)

CAREER . SERVICES FIELD CAREER DEVELOP-
EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PLACEMENT
Business & Office Parents & Curriculum Attitudes &
Other Indi- Enrichment R Values
Consumer & viduals
Homemaking Roie Models Interpersonal
i} Relations
Health
Personal Services
Transportation
-
¥ »
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) KINDERGARTENERS RAISE CHICKENS

Farmington, Maine

Objectives
This unit was developed to provide kindergarten children with experiences in animal science,
and introdupe them to scientific methods of observing and recording data.

Linkm/Participgnts

Lamkin’s Hatchery

N
| , )

Children made preparations for raising their own chicks: they constructed a brooder; they
purchased food for their chicks; they made a chart of what eggs need. Their field trip to Lamkin’s
Hatchery gave the children an opportunity to observe workers in their work environment.

Process

Children were able to role play some of the various occupations they saw at the hatchery.
They obse.rved and recorded the temperature of the incubator. They recorded the number of days
required for hatching. The children also turned the eggs.

Additional subjects such as language arts, social studies, art, and mathematics were correlated
with thisunit: children matched words to felt figures of roosters, hens, chicks, and eggs; they put
together, in puzzle form, parts of a felt hen; they found that 12 eggs make a dozen; they used dyed
egg shells to make mosaics. '

CAREER SERVICES FIELD CAREER DEVELOP.
EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PLACEMENT
Agriculture & Business & Curriculum Field Trips Attitudes &
Naturat Resources Industry Enrichment Vaiues
Hands-on Environment
Experiences v
Rote Modeis
v‘}
r‘ ]
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CHLDREN EXPLORE JAPANESE CULTURE

‘Stow, Ohio

Obijectives ) ‘

Margaret Romito developed a unit on Japanese culture for her kinderga~ten classes in order to
expand their awareness of geography and the cultural diversity of nationalit 5.
Process

Studying the Japanese way of life involved kiridergarteners in many activities.

Besides learning the location of the country by using maps and other visual aids, the students
compared various aspects of the Japanese culture (such as the practice of eating meals while sitting
on the floor) with those that exist in the United States.

Mrs. Romito encouraged the students to investigate Japanese art, religious observances and other
aspects of their culture, such as diet and food preparation. “The class read stories about the Japanese

people and used pictures and other aids to learn more about the Japanese culture.

- The children participated in Japanese games and sports to compare them with those that child-
ren play in America.

The students also compared the environment of various sections of Japan with that of various
sections of the United States.

CAREER . SERVICES FIELD CAREER DEVELOP-
EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PLACEMENT
Fine Arts' & L. Attitudes & Values
Humanities . L Environment
. Interpersonal
L Relations
2] Leisure
@ Self Concept
X
\.. 1
K-3
9
PLANT LIFE AND NUTRITION IN KINDERGARTEN
#Defiance, Ohio
Objectives

By studying the parts and development gf plants, kindergarten children became aware that
living4hings are important sources of both food and aesthetic pleasure. Activities were designed
to provide children with a basic underst'qnding of the care required to produce nutritious foods
and environmental ornaments. .. 4's ' )

.
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Process

Kindergarteners related their study of plant life to the individual and to the environment. They
discussed the different parts of the plant and the important role each part plays in living and growing
together. Students noted the effect of too much or too little water and sunlight on plants. Also,
they observed the differences in the leaves and the growth patterns of many different plants.

This lesson was related to a unit on nutrition, as students became aware of how the different
parts of the plant—roots, stem, leaves, flowers, and seeds—were vital ingredients in their daily diets.

The lessons were enhanced by a visit to Kircher’s Flowers to see the lighting, potting and water-
ing procedures used in growing plants. As a culminating activity, each student planted his own flower
to watch and care for in the classroom. (Activity developed by Helen Marsey.)

'

CAREER SERVICES FIELD C DEVELOP-
EMPHASIS LINKAGES PROVIDED EXPERIENCES | ME CTORS PLACEMENT
Agriculture & Business & Curriculum tield Trips Attitudes & Values

Natural Resources Industry Enrichment Environment
Fine Arts & Hands-on Leisure

Humanities Experiences

e
K-3

%

ASTRONOMY PUTS STARS IN THEIR EYES

Defiance, Ohio

Objectives

The unit was designed to help studgnts become more aware of the world around them and
emphasized jobs connected with the study of astronomy.
gipkages/Participants

An astronomer
St. Francis College .

Process [ ' v

Using a TV science program as a stérting point, the first grade students learned about day and
night, the moon, the sun and other stars, and the planets in the solar system. They read many books .
and saw many.pictures of space. -

i
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" Objectives

A resource person with a rich knowledge of astronomy showed and discussed pictures of the

planets. The highlight of his visit to the children was seeing and holding a rock believed to be from

the moon. The study ended with a trip to the planetarium at St. Francis College in Fort Wayne.
There children saw the night sky and learned how to identify stars in constellations. (Activity de-
veloped by Sandy Ohlrich and Margaret Sattler.)

" CAREER . SERVICES FIELO CAREER DEVELOP-
"EMPHASIS LINKAGES PROVIOEO EXPERIENCES | MENT FACTORS PLACEMENT
Agriculture & .. Postsecondary Curriculum Field Trips Environment
Natural Resources Education Enrichment
Parents &
Other
Individuals
K-3
CHILDREN OBSERVE JOBS INSIDE SCHOOL
Farmington, Maine

&

The purpose of this unit was to acquaint the children with the workers found in their school
surroundings.

Process

Children visited their school cafeteria. They observed the workers who were responsible for
cooking and packing theirlunches. The school principal visited their room and explained her job
to the children. The custodian took the children to the furnace room, explained his various work
tools, and explained the different types of jobs that are necessary to maintain a building.

Their visit to the secretary’s office offered the children firsthand views of her job. Following
each visit/visitor, the children drew the tools associated with each employee. These pictures were
collected to make a scrapbook.

CAREER . SERVICES FIELD CAREER OEVELOP-
EMPHASIS LINKAGES PROVIOEO EXPERIENCES | MENT FACTORS PLACEMENT
Business & Office v Exploration Attitudes &
Consumer & Values
Homemaking Economic
Personal Services Understanding
Interpersanal
Relations
s N
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WORKERS IN THE SHOE INDUSTRY AND AT HOME

T

Farmington, Maine

Circumstances

The project was incorporated into a "'Family and Home"”’ unit. During one three- ‘ g:period,
first graders discussed the occupations of their parents. Since many of the parents wer piviployed’
. . . . . . . Lo
in the shoe industry, the class studied the jobs, tools, and materials used in making shoes. '

Process

The children made shoes, first from paper, and later from leather. One of the room mothers
assisted the students in cutting leather. Slides taken by a small group of sixth grade boys at the

Bass Shoe C ny were also viewed by the class.

Later, t ildren studied jobs in the home. After coming up with a list of about 30 jobs done
by various family members at home, the children discussed and listed many of the tools needed for
these jobs.

Activities included:

1. Painting pictures of work being done in the home and telling the class about the job
portrayed. .

2.  Pantomiming jobs for the class to guess.

3. Using tools, lumber, and other materials to build furniture for rooms partitioned off
within the classroom.

4. Role-playing jobs connected with running a home: reading recipes, shopping, sorting

clothes, using tools, etc.
¥
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\

)

CAREER SERVICES FIELD CAREER DEVELOP:
’ EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PLACEMENT
Consumer & Parents & * Curriculum Attitudes &
Homemaking Other Enrichment Values '
Individuals . T
Manufacturing Hands-on Economic /
Experiences Understanding /_./
Role Models Interpersonal /
Relations
Seif Concept .
s
. 2
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WORK AND PLAY CONTRIBUTE TO SELF-CONCEPT
' Farmington, Maine »
/O\bj’ectives '
This unit waggesigned to provide each child with an opportunity to form positive values about
himself/herself and to introduce him/her to the “‘world of work.” '
Linkagés/Participants

A radiologist and his staff.

Process

Children were asked to bring so‘rTfEfﬁing from home to play with that made them happy. Pic-
tures were taken of each child as he participated in activities. These pictures were mounted and
displayed, and the teacher utilized them for introducing a discussion about personal feelings.

Introduction to the world of work was first demonstrated by having the chjldren draw and
label jobs they do at home. Parents’ occupations were then discussed. The class visited a radiology
department and observed the work of the radiologist, his secretary, and a laboratory technician.

Encouraging children to express themselves through writing is an objective that begins on this
level. Children designed and wrote their own letters to the doctor with assistance from the class-
room teacher limited to spelling only.

CAREER SERVICES FIELD CAREER DEVELOP-
EMPHASIS LINKAGES PROVIDED EXPERIENCES | MENT FACTORS PLACEMENT
Health Business & Curriculum Field Trips Attitudes & Values
Industry Enrichment Interpersonal
Role Models . Relations
Self Concept

K3

A TRIP TO THE DENTIST

Farmington, Maine

Objectives _
L4
In the first grade, children are introduced early to the need for proper care of the body. This
unit was designed to introduce children to proper care of the teeth and-also to help them overcome
any fear they may have had concerning the dentist.
¥
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This first grade class observed a entist, a degntal hygienist, and a receptionist on their visit to
the Rural Health Association Centey. All of the'children had an opportunity to ask the workers
questions relating-to their jobs; to sit in a denti§t chair; to discuss dental care with the hygienist.

Prior-to this trip, a dental hygienist visited the classroom to demonstrate the proper method of
brushing. To follow up this visit, the classroom teacher supervised daily brushing of teeth after

noon lunch. )
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TELETRAINER PHONES TEACH FIRST GRADERS
Defiance, Ohio
Objectives

In preparation for a visit to the phone company, activities were designed to give first graders
an opportunity to practice communicating different messages and to provide them with an aware-
ness of the importance of commu nication and the workers needed to operate the system.

Linkages/Participants

The telephone company.

Procgss

) A first grade class borrowed teletrainer telephones from the telephone company, which allowed
them to learn how to use the telephone. They practiced using their own telephone numbers and
looked at the telephone directory. They learned that different types of conversations communicate
different messages.
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Outcomes

This activity developed the areas of self, education and training, and the individual and his/her
environment for these first graders. (Activity designed by Chris Wahl.)
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FIRST GRADERS OPERATE POPCORN BA .!. FACTORY

Geneva, Ohio

Objectives .

Introduction of school and community helpers to first graders teaches them to see work as a
means of attaining wants. A unit on family jobs is designed to create the desire to work and respect
for work. .

.

Linkages/Participants

School personnel
Parents

Process

At the beginning of the school year, first graders are introduced to school helpers--the prin-
cipal, teachers, custodians, cafeteria workers,/nurse,ﬂsecretary and library aides. They also develop
concepts of acceptable and unacceptable school behavior and the consequences through films, pup-
pets, circle discussions and books.

The advantages and disadvantages of parental jobs are discussed and jobs are classified according
to their products—goods or services. The children enjoy role-playing various jobs.

The most exciting project to evolve from this study was the creation of a popcorn ball factory.
The children chose the products, borrowed capital from a bank, bought supplies and sold the pro-
duct for a profit.
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An advertisement campaign was also launched in which each class was contacted and given a
poster telling of the opening of the popcorn retail store. The store was sold out by the end of the
first lunch hour. After repayment of the loan to the bank, the class made a profit of 28 cents per
person, plus an ice cream bar bonus.
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FIRE STATION VISIT HIGHLIGHTS
STUDY OF COMMUNITY ROLES

Defiance, Ohio

Objectives
A first grade unit on community helpers is designed to make children aware of the roles played /«/
by familiar members of the.community, e.g., firemen, policemen, grocers. /
Linkages/Participants /
Police and fire stations. . /‘

Process

First graders began the year with a mini unit on different community helpers. The un?@; »/_
sisted of discussions, filmstrips, stories on firemen, policemen, and other such community helpers—— "

They completed the unit with a field trip to the police and fire stations.
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The class followed through with the primary duplicated sheets provided by Career Development.
These included: My World, Make Me Work For You, What Will | Bg, If | Were A (various occupations
were usedf.—‘l'his enabled children to become aware of the world 6t work, to make decisions, to
learn behavior expected in a specific line of work.

They put on a program for the PTA entitled, “'Free to Be You and Me.”" This program was
based on different careers that the children thought they might like. The program included several
songs, poems, and skits.

A small pretend store in the classroom provided the children with many opportunities to
strengthen the skills of decision-making and economics. The class collected empty containers which
had prices printed on them and set them up in the store. They took turns being clerks and used toy
money to practice making change, an activity which helped to reinforce the monetary value of each
piece of currency. ‘

Throughout the entire year, the first graders used the DUSO kit, a series of taped stories, songs
and lessons centered around mental health, self discipline, self respect, respect for others, and respon-
sibility. (Activity designed by Ellen Schmuck.)
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, ™™ SPEAKER DISCUSSES AIR POLLUTION
0

T

-~ Stow, Ohio

Circumstances i
The second graders a{ Riverview Elementary School heard a speaker on air poliution through
the Stow Career Education Program.

ObjOCtiVeS . ‘ ’ Tu
The unit on air pollution is designed to increase awareness of the environment and its effects
on every individual. g ‘

Ny
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Process

The students heard many new points about pollution from Lynn Malcolm of the Akron Pollu-
tion Control Center. : ‘

Malcolm sho any slides of. Akron and the surrounding areas on clear and polluted days.
He then explained auses of pollution, such as cars, factories and open burning. He also showed
that, if a factory isn’t cooperating with pollution control laws, the Center can make it change its
production methods.

Malcolm also shgwed devices that cleaned the air. One device works on the principle of a giant
vacuum cleaner. It sucks in the polluted air, cleans it-and then lets the clean air go.

The students completed a science unit which included studying how air is polluted. The stu-
dents made air pollution posters and discussed how smoking polluted the air.

They also learned about pilots, astronauts, scientists, environmentalists and air control experts,
and other jobs related to the air.

Outcomes . (

The second graders do a follow-up unit in economics. They visit facforles which produce goods
and services and also find out about the atmospherﬁ)t these factories.
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ASSEMBLY LINE PRODUCES ABACUSES

Stow, Ohio

- N
Circumstances T

~,

~
\\ . .
Second graders at Echo Hills Elementary School have recently been studying a unit on mass
production as a career &ducation project. As part of this unit, the students have been learning about

work on an assembly line. 4
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Obijectives

" A trip to Kent State University was arranged to enable the}hildren to produce a useful item
by means of an assembly line and to demonstrate to them the efficiency of this procedure.

Linkages/Participants \\

Dr. Lowell Zurbuck, Kent State University
Kaase's Bakery

Process

Three second grade classes took a field trip, organized by Dr. Lowell Zurbuck, a Kent State -
professor, to the KSU School of Technology. In preparation for this trip, the children saw a film

in school dealing with working on an assembly line and also took a trip to Kaase’s Bakery to ob-
/serve the procedure involved in working on an assembly line.

~ At Kent State the students were divided into groups to make abacuses by assembly line. Each
student had an assigned job. Some students measured and cut wood while otheys drilled holes,
pounded nails, counted and strung beads or sanded down the finished product.

~ After the abacus was finished, it was taken to a student inspector who stamped each abacus
with an “O.K.” A red circle was placed on each “okayed’’ abacus, and the inspector’s initials were
put on each one. |f a mistake was found on any abacus, it was sent back to be corrected by the
youngsters. After a period of time, the students changed positions to work at other jobs.
The pupils weré assisted in constructing their projects by students from Kent State, their

teachers and room mothers. The class produced enough abacuses for each student to take one to
use.

N
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HOSPITAL IDENTIFIED AS COMMUNITY HELPER

f:ar[nington, Maine

Objectives

The social studies unit on community helpers offers many forms of experiences to make child-
ren aware of the ways in which community members are interrelated. In this instance, the teacher
focused on the hospital as the “"children’s helper.”

Linkages/Participants

A nurse.
A hospital. . N

‘Process

A registered nurse visited the classroom, and while she answered questions relating to her work,
she also emphasized the need for cleanliness.

A tour of the local hospital gave the children an opportunity to meet, watch, and talk with
many people who care fpr the sick and who help make the hospital function. it also helped dimin-
ish predetermined fears that many children possess. When leaving the hospital, the children left a
scrapbook they had desugned and constructed

P e N ‘, i
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SECOND GRADERS APPLY FOR LOAN
1 Y

Mrs. Alice Evans, second grade teacher
Bainbridge Elementary School
Bainbridge, Ohio

Objectives

Second graders were encouraged to form their own company in order to develop a better
understanding of economics.
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Linkages/Participants

Rockhold, Brown and Company Bank

Process

The second graders at Bainbridge Elementary School, under the direction of their teacher,
Mrs. Alice Evans, decided to make and setl bars of soap and agreed among themselves to form a
company. The class, as a company, applied for a loan to finance their production from the
Rockhold, Brown & Company Bank. Mr. Robert McCoy, bank vice president, reviewed their ap-
plication and granted the loan.

\

Every student in the class rotated to participate in each step of the production line process.

Students wrapped and sealed each bar of soap. When the product was complete, they sold the soap.

Outcome

The students repaid the loan they had received from the bank and presented their profit to
the school to be used for beatification. They learned an early lesson in capitalism’and public ser-
vice (the donation of their profits) and the efficiency of a production line and the rales of prod
and consumers.

\
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INSTRUCTIONAL MATERIALS MADE
AT SECOND GRADE WORKBENCH

Stow, Ohio

Circumstances

Second grade students at Highland Elementary School are participating in a Career Education
project by making instructional materials for the classroom, using tools and a workbench.
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The s&dents take turns using a variety of tools to-convert wood into useful classroom items
that will assiet the children’s learning in several subjects. - '

Before beginning work on‘eir projects, the students learned all the proper names for the tools
they would use and studied how to use them correctly. They also learned several safety procedures,
such as wearing goggles while working. '

Objectives
v Children are expected to become familiar with tools, develop a variety of skills and experience
the personal satisfaction of achievement by making their own instructional materials.

Process

Their first projects were wooden math counters made from rectangular blocks of wood, which
they cut and filed themselves. The students inserted three dowels into holes in the blocks that they
drilled. Small wooden squares with holes in them fit on the dowels for use in counting.

The math counters were stained instead of painted so that students could see the way natural
wood looks. ‘

Their next project will Le to make an electric question board that will be wired to a battery.
It will have the questions on one side and the answers on the other. When the student connects a
question with the right answer a buzzer will sound.

Projects may also e done for other subjects, such as constructing a model of a foot to show
its movements.

From the léft—over scraps of wood, students hay ¢ attached sandpaper to blocks and made their
own sanding tools. They have also used the scraps « make things that they may keep, such as
painted tables or free-style sculptures. They may jlue the pieces together and paint or varnish them.-

Students made a table marker for the Highiand cafeteri.. complete with flag and decgrations.

A
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* ELEMENTARY STUDENTS ORGANIZE -~

' AS.CONSTRUCTION CREW. |

+Ms. Windsor Chacey ~ . T - o

: Athens_Cjty Schools = ° ' ) 5 .
Chauncey Elementary School v S I

* Chauncey, Ohio - : ' ‘ . :?;‘ o

- | Lo

Ci ' | N SR '
Circumstances - < D

_Students in Windsor Chacey'’s class constructed a plywood and 2-by-2 house that grew out of
a clﬁsﬁmm unit on shelter. Future plans for the one-floor dwelling call for electrical wiring, tele-
phorig:fiookup, exterior paint, a flower box and a doorbell. : ;

E \
EO *
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' ;o . N . . PN 2

=Funds for the housing materials were provided.by the Tri-County Caréer Development Program. *
. . . - . iy . - . “7.” .

. . Objectives - , - ‘

. - : . >r

Some of the queStion's students hope to answer through this projecy/include: ,

P

e  What is shelter and why do we need it? :

N

®  What are the parts of a building and whai materials are used in constructing thegﬁ" :
e ° What warkers and tools are used in building shelters? RN -
. ® Whatis the importance of the construction industry?

. B - o o . . . el
+~ . In addition, academic skills to be emphasized include<language and concept development, "é,:«
‘measurement and counting, time, reading and vocabulary development, visual-motor skills, com- -’

- munication, self-discipline in a social-work interaction situation, and application of learning to--
" lifé situations. ' ) S =

/. T . N .
i N .

-Linkages/Participants

. .”Atheniéi;y's Career Development Coordinator » . "
Associate-Professor of Education at Ohio Univaysity
_ Tri-County Career-Development Program

Athens Kiwanis Club =~ V a
Process . . o I \
In this unit the Class of primary students is learaing more about themselves and their environ- - -

v ment. In addition to the house itself,Chacey's class developed a. comprehensive learning center
relating to-the shelter unit. Lo&ated in.Career Coordinator David Lott’s office, the learning center

AN
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mcludes a “time c,lock" for student employees dusplays of tools and-building materials, and bulletm

boards’ relatmg to shelter. A

¢
/' i3

Lott-said the class s construction project is ‘‘a qnod exMe of infusing life-related activities

_into the school cufriculum and of making the Ieeur ~¥ basic academic skills such as Iangua* and
math mqre meaningful.” =~ ~
butcomes i . ,

AN

¥

yal, Clyde Jarvis, said the students were “‘vety excited about the project. It was
N em and they received a lot of reinforcement from their teachers. It helped
A

j . .
,Dr‘ John Melghan Director of the Tri- -County Career Development Program said the project

Qo tat Ghauncey is an example of career education at its best—providing life-related activities and giving
t” mcl;gaséd meamng to basic academic skills.

~

1

flﬂebneted from "Schoolufe ' official publucatuon of the Tr| Cotmty Career Development Program
‘Nelsorﬁulle Oth 45764 Vol. 1, No. 1, 1977.) . .
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“"MIRRORS” REFLECT SELF-CONCEPT .
é o Defiance, Ohio
— '

Objectives

The ablluty to understand one’s self is very complex but second graders at Spencer School try

to do just that by Iookmg at themselves in three “mirrors.”” - . )
: . @
Linkages/Participants ‘ : _ . ) .
.+ Aminister. . A dentist. ~ Defiance College Art Center. . A
\ ) 69"
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Process - e o W
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The first mirror reflects the concept of self, including our emotions about life and death. The
Rev. Mr. C. Edwin Pellett, Trinity Methodist Church, was invited to share his experiences concerning
death with the class. Many questions wer{.ésked and answered:

The second mirror helps students analyze physical makeup and the specific physiological func-
tions of body systems. The State Department of Health helped in this area. They sent a dentist to
examine teeth. Many of them now, because of this enjoyable experience with the dentist,/l'?ave hap-
pier and brighter smiles. BERGEN : )

. The third mirror shows how people are affected by their environment. It reflects the child’s it
i respdﬁs’i‘bility to the world, such as the care required by pets. Based on class interest in pet care,
this séction of thesurfit was expanded to include the special care professional people render to
animals in 200s. ﬁ :

/

Outcdmes -

-
.

* The children decided to be ”unlitter;f"t';@xgs. They developedc's,trohg feelings about polluting
“their bodies and their atmosphere. Viewing art displays at the Defiance College Art Center increased
their awareness of beauty in the environment. The class hopes to travel to the Toledo Museum of
Art to see the display of animals in the art world. :

&

Vo _(bg;*tibvig designed by Delores Williamson and Peg Davis.)
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* COMMUNITY HELPERS NEEQgNE ANOTHER -
- oy v . Farmington, Maine
Objectives ' i

Two second grade teachers enriched their units on ‘‘community helpers’ to emphasize the
interdependence of different workers to meet basic needs.

s
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Linkages/Partcipants

School nurse.

. Carpenters working in school building.
Representative of State Highway Department.

Eight

Sixth grade boys who helped build a classroom post office.

Proge’

'

grade girls who talked about and showed slides of hospital workers.

In addition to multi- subject tie-in with Ianguage arts, matﬁ reading and art, the students rofe-
played many occupations.

Field trips were taken to the followmg local places: town Ilb