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.~ This catalog is one of the publlcatlons that has been produced y staff members of the
Optimizing Planning Techniques (OPT) for Comprehensive Syste of Guidance, Counseling,
Placement and FO“OW‘TthUQh Project. The OPT Project was a jgint effort conducted by the

‘Department of Vocationa! Education, University of Illinois, and he Natlonal Center for Research

in Vocational Education, The Ohic State Unlvefslty N v

v

Thns catalog was developed at the National Center for Research in Vocatlonal Educa'tnon to
improve career guidance programs th rdugh the use of better, plannlng techmques and resources.
Successfal comprehensive career guidance frodrams require systerpatic. planning by school personnel

. and community members. A variety. of resources for planning have been developed during the last

five years. Those individuals who are sea(chlng for better ways to plan career guudance programs
’t o

The catalog development portlon of‘the OPT Pro;ect was directed by Dr. Marla Peterson
Ida Halasz-Salster authored and deslgned the catalog, assisted by’ Anne Gllmore who typed the

fmanuscrrpt Dr. Marlowe Slater, OPT Project Director at the University &f lilinois; and Dr. Janet
Treichel, University of lllinois Principal Investigator, were extr‘emely heIpfuI in maklng suggestrons

for format and content of the catalog. ,
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- models or portiohs of models should bg based upén local u

PURPQSE OF PUBLICATI?N

; o ‘.

Planning Comprehensive Guidance Programs: A, Catalog of
Alternatives was compiled and published to give educators a source
of specific information about models for planning comprehensive
career guidance programs. Few educators have time to review all

catalog describes five
models for planning .

. ‘career guidance pro-

e

grams -

materials available for planning guidance prodrams. This.catalog pro-

wvides concise, yet thorpugh, descriptions of five models found useful
for planning career guidance programs for schoals, school districts,

educational agencies, .or state departments.

s h

The five p'lanning models reviewed in this catalog were devel-
oped through research, field testing, and practical application of
educ3tional planining methods. They contain a variety of materials

models contaln guides,
"handbooks, A-V _mate-
rials, etc. for plannlng

such as'training guides, handbooks, manuals, planning boards, film-
strips, tapes and camera-ready handouts. The materials were de-
signed for use by educators and others designated to systematically
plan comprehensive career guidance pregrams.

) . PN

Educators responsible for selecting materials for planning will
find this catalog useful in several ways. The descriptions of the five |
models are accompanied by photographs of the materials included

information about” |
development and uses .
of planning models

in each model. The models are described individually in "Brief Facts”
pages followed by more extensive information about the developers,

field tests, use of materfals, etc. Further information is provided in
several matrices, which provide a quick comparison of key purpgses . «
and materials ingluded in each model. Thege matrices speed selection
time and selection of materials rfiost 'app/bpriate to users’ needs.

|

The five planning models descgibed are currently Jvéilable fZ)r
purchase from their developers/publishers. Selections of.appropriate

models in cajalog
available for purchase

eeds
criteria. Please note that while all five:models are useful for planning
comprehensive career guidance programs, all differ in organization,
perspective, scope, time-involvement, and resource commitments.
The models described in this catalog are intended for use’in planning
compre,bensnve career guudance programs, but they can also be used
for planwng adﬁdmons to existing programs.

o

.

In addition, this catalog briefly discusses educational planning
and comprehensive career guidance programs. Educators selecting
planning materials need an understanding of the planning process and
the necessary components of a comprehensive career guidance pro-
gram. A brief synthesis of literature relevant to understanding these
|mportant concepts is presented.

.
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CONTENTS OF THE CATALOG N

This catalog, then, contains information about planning, career
guidance programs, and five selected planning models. General infor-
mation about planning and educational change is discusséd in the

tion on Planning, along with specific guidelines for planners of
career guldance programs. Two worksheets, ‘’Planning Considerations’
and "“Selection Guide,’’ are intended to help the catatog reader make
decisions aboui/usmg the models or components for planning career
gundance programs. g

The Career Guidance Pragrams section bnefly describes current
career guidance practices and foresees what the future holds for guid-
ance programs. It describes components of career guidance necessary
for comprehensive programs that meet the current and future needs
of students . -

-Five ‘models were selected according to criteria listed on page
29 of the Planning ‘Models section. Each of these is summarized in'a
Brief Facts” page which includes its objective, target user(s) and
s2tting(s), developer, sponsor, publication date and ordering informa-
tion. Subsequent pages describe the mddel’s contents and contain
photographs, an abstract, history of d@velopment, field test and re-
search data, bibliography and necessary additional information.

lntegrat/ng models is a section about mixing and matching
components from several models. It describes the hypothetical
Baxter School System’s selection of several components from various
models to create a planning model best suited to its needs. This * ‘mix-
n’-match’’ approach is often more appropriate than using a sipgle !
model for planning a career guidance program.

- The matrices compére the models along a number of dimensiofis.
Matrix | provides an dverview of the models’ purposes and format
along with catalog page numbers of important information. Matrix |1
matches the specific tasks necessary in systematic planning with those
addressed by the models. Matrix 111 describes the types of materials
in the models as well as time and personnel required for use.

The remaining sections are seif explanatoi'y. Resources includes
materials recommended for planning and implementing programs,
but is not an éxhaustive or comprehensive list of all available mate-
rials. References cites sources for the footnotes and lists selected
references useful for educators planning career guidance programs.

HOW TO USE THE CATALOG

Read through the catalog quickly to develop an understanding
of its contents. The explanations and references about career guidance
programs and the need for planning can be incorporated into rationales
for proposals to purchase plannirig materials, conduct planning meet-
ings, and infuse career guidance practices into school programs.

4

‘ — - ..
educational pIa_K :
in general is disctssed-

selection criteria .
were used for models

hints for mixing
and matching models
are given

)

additional resources
and references are
provided

o

read catalog quickly,
review and make
selections




4
Prior to making decisions about selection of planning materials,

g jview the matrices and ‘Brief Facts'’ pages. Use the “*Planning Con-

ning tasks addressed by the components |n the models.

« Remember to note the intended user(s) and settlng(s) of the
_ models, as well as the quantity of matepials necessary for a planning
-+ _committee and for school personnel.

Orders for materials should be submitted on school stationery

or purchase orders unless prepaid by check or money order. Remem-
ber to include the developer’s order numbers, quantity desired, and -

titles of all matenals ordered. Check with the developers for further
. information about the materals or about consultation services they
. may offer. R

-

RV

S ] ératuons page 25, and ‘‘Selection. Gunde ‘" page 73 as worksheets

-submit orders on

school stationery,
purchase orders or
send checks/money

J
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CHALLENGES TO GUIDANCE PROGRAMS
’ ‘ .

Guidance programs in today’s schools are not only different
from those of the last decade, they are continuing to change from
auxiliary services to dynamic programs. There is greater diversity and
complexity in guidance programs which are challenged to prepare stu-
dents for an increasingly complicated, changing society and job
market. A .

Ouring the 1960s the emphasis.in guidance programs was on
counseling for personal adjustment. Counselors were committed to
helping students desl with personal problems involving their hostility
towards authority figures, interpersonal relationships, unfortunate
family situations and financial exigencies. Individual counseling
was the primary technique used with students who expressed or
displayed the need to deal with problems. If career concerns were
discussed, they were peripheral to personal problems rather than
.the focus of counseling. _ .

_ Calls for reform in the American way of life during the 1960s
included a tall for change in the purposes of guidance in the schools.
Advocates for change towards a career guidance orientation came
from a nurhber of sources. Among.théese were writers who stressed
.the need for career guidance based upon evolving career development
theory. and who expressed concern for the effectiveness of current.
guidance programs (Gysbers 1973). Another impetus for change
came from the growing movement for accountability in educatian.
The public began to demand that its investment in educatien be spent

efficiently for programs with measurable results.

. The age of‘wccountability has continued through the 1970s.
Guidance programs are pressed for evidence that they enhance stu- - -
dents’ career development and'skills necessary for coping and succeed-
ing in the American world of work. A 1973 review of guidance prac-

-+ tices (Hansen and Borow) concluded that most are inadequate in*
meeting the career guidance needs of students. The review cited defi-
ciencies such as ‘‘overemphasis on the single-job-for-life assumption:
inadequate linkages among counseling, education, placement, job ¢
adjustment and follow-up; few students reporting that counselors -
have an important influence upon their career planning; and too .
much stress on job intent at the sacrifice of occupational life style”

(Campbell 1974, p. 293). '

National surveys indicate that many individuals are not sati§-
fied with their work life roles and do not earn a sufficient income.

personal adjustment
emphasized in the

1960s

guidance programs
asked for evidence
that they serve career

in the 1970s -

development needs. -
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Other surveys point to specmc changes necessary to change gu |dance h

_ services to viable career guidance programs (Purdue.Opinion Poll
1972, Bowisbey 1975, American College Testing Frogram Assess— _
ment 1975) The following were recommended by professionals and

citizens pql!ed in the§urveys (

1.

ir 1977)

/ Conduct guidance program planning, |mplementat|on and

evaluation techhiques in terms of cost and achlevement
effectlveness

Carefully analyze current methods and develop new ones

for providing information to students, parents, “community
mémbers, and guidance staff. ’Utnllze current technology—
T.V., computer, video tape, etc. and incorporate effective
curriculum gu‘idance infusio_n techniques. '

Py

‘

Develop specific career guidance materials for special
groups such as women, midfife career persons, minorities,
handicapped and disadvantaged in rural, inner city, and
suburban settings. Study the effects of stereotyped atti-
tudes of staff on stlﬂents

Develop expanded. techmques and resources for mcreased
participation of parents and citizens in student career
development and for increased community-school -coopera-
tion.

Continue research activities for early childhood and adult
career development and decision making. Develop life-role
centered guidance and instructional materials for all ages.

Improve counselor training and retraining programs, and

" provide guidance training for teachers and other support

personnel. _
Study various vocational exploratory technigues and pro-
vide increased exploratory opportunities. Implement in-
creased job, education, and special-needs-based placement
activities. »

Guidance programs are further challenged to change their focus_
by the career education movement of the 1970s. Career education is
defined {Goldhammer and Taylor 1972, p. 6) as: .

A systematic attempt to increase the career options
available to individuals and to facilitate more rational*
‘and valid career planning and preparation. The educa-
tional program should be sequenced and postured to
optimize career development and should provide as

broad a base of understanding of self and of the world 3
of work as possible. It should be designed so youngsters
will, in fact, have two options at several levels: contnnu-
ing education or employment.

10

13

L

the career education
movement further

“emphasized need for

career planning
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- Guidance personnel are recognizing the.need to cooperate in guidance programs
the career.education movement to answer the public’s demand ¥or have a major role in
effective education. In some states career education and career guid- career development

. ance have merged in organizing career counseling, career oriented

5 curricula, career resource centers, career information systems and job
placement progranis. It is clear that-guidance has a major role in .

. career education by providing a comprehensive career developmerit,
decision maklng, career pIann|ng, and caceer |nformat|on program.

)
7

Gurdance programs must also assume reSponS|b|I|ty for encom- _ by 1980s on'ly 15 per-
passing all facets of postsecondary career concerns suth as further . cent of jobs will re-
education and training, job finding skills,-and work adjustments skills. quire college degrees

Along with facilitating postsecondary education, guidance programs \
‘must encourage exploration of careers that do not require four-year '
college degrees. U.S. Department of Laber. s't'ajofé (1977) indicate
that by the 1980s only 15 percent of all jobs ill require college -
degrees, while an increasing number wull redunre skilled training
beyond high schoo]. :

Another challenge facing guudance programs is the increasing . increasing demand to

demand to meet the needs and interests of: special subpopulations meet needs of special
such as the handicapped, disadvantaged, minorities, and women. * populations

Recent legislation (Vocational Education Amendmant 1976) is P

placing strong emphasis upon equairzrngeducatlonal opportunities "

for all citizens, especially by eliminating sex role stereotyping and
segregatlon of the handicapped.

-

" CURRENT TRENDS IN oUnoANcEfROGRAms

A number of current trends have developed in guidance pro-. '
grams in answer to the challenges prompted by the American way of
life. As with any societal changes some trends are becoming firmly
established while others require the test of time. In 1974 Robert E.
Campbell described several growing trends in career-oriented guidance,
-including group career counseling, computer-assisted guidance, school-
to-work transition ‘guidance, career resource: centers, systems method- , -

ology, transferable skills and the role of significant others. “
s - .
Group career guidance has become increasingly popular. A num- .| group guidance has
ber of effective techniques have evolved from the group guidance . advantages over
'movement of the 1960s. In contrast to traditional individual counsel- ' individual counseling

ing; group guidance affords students opportunities for interaction,

peer support, and developing communication skills. Perhaps most im-
portant in thris era of reduced school budgets is the economic advantage
of group guidance for career development and planning. Not only can
counselors directly meet with larger numbers of students, they have
more time to develop career resources and organize career oriented
activities in the school and communlty . 3
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The use of computers in guidance began ar, /L,md 1965 and is
rapidly expanding to provide information abouft job opportunities, .
postsecondary institutions, and job requiremgh‘ts and labor market
trends. Computer technology has become vqf‘y sophisticated, with '
some computer models teaching career deyglopment skills and pro-
viding personalized printouts and forecagif. Computers are used to
analyze datd from needs and resource-agsessments, to develop sched-
ules and to plan‘allocation of school apd community resources for

career development,activities.
¥

Facilitating the school-to-work transition is also becoming an-
other responsibility of career guidance personnel. Helping students

make career decisions is only the first step to successful transitions to
postsecondary or job entry. Céreer idance’programs are’emphasizing

_ job placement to deal with work-entry ahd job adjustment problems.

A set of materials, Coping,j'h the\World of Work: Practice’in Problem
Solving, (see Resources, p. 87) provides techniques to help students
acquire coping skills for the school-to-work transition. - ’

I

i

Career resource centers are increasingly popular for providing
career-related information services and guidance assistance. They
supply up-to-dateinformation through various media and computer
services, and prguvide a central focus for career related activities for
students and school personnel. Career centers vary greatly,in size,
scope, and in,the range of services and materials they supply. Some
are organized on a state-wide basis, disseminating up-to-date igforma-
tion and rg’éources to schools. Some are school district labpratories in
central lgcations, others are mobile vans moving from school to school,
while others are single rooms housing the school’s career rel‘a‘?e"d mate-
rials. Career Resources Centers (see Resources) helps plan, develop,
implement and evaluate such centers.

The systems methodology is being utilized in the design of many
career guidance programs. The systems models for guidance are a
result of growing public pressure to upgrade guidance programs, im-
prove the efficiency of services, and demonstrate accountability. Sys-
tems methodology involves assessing needs and resources, specifying
program goals and student behavioral objectives, and evaluating both
the ongoing process and the outcome of the program. Systematic plan-
ning models are discussed in the "“Planning’’ section of this catalog,

"- and five are described in the ’Planning Models’’ section.

Recent career guidance emphasis is upon equipping students
with transferable vocational skills. These areskills such as occupational
decision making, job hunting, job interviewing, and on-the-job adjust-
ment which can be applied throughout one’s career whenever needed.
Since it’s estimated that people change jobs approximately six times
during their careers, transferable skills are essential for their transi-
tions and for work adjustment. ) .

p J”
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It is important that career guidance programs recogmze and in-
corporate the roles of “‘significant others’ in students’ career decisioris.
Although virtually ignored in traditional guidance programs, many
persons besides counselors influence students’ career behawqr Slgmfl-
cant others include parents, peers, teachers, relatives, celebrities and
job incumbents. Their contributions to student career deve'opment

" can.be maximized through effective career guidance strategies slich |,

as making both significant others and students aware of the vafue of -
their interactive influence. A recent publieation, /nvolxing S/gnlf/cant

. Others in Gareer Planning: A nselor’s Handbook {see Resources)

discusses strategies for incorpo tmg significant others in career led-
ance programs. ~ , 5

- 0
FUTURE OF GUIDANCE PROGRAMS

The phenomenal rate of change in all aspeats of dur’culture has
been discussed by futurist writers. In his often~quot3d Future Shock,
Alvin Toffler (1970) writes that education’s major goal must be to
increase the individual’s “‘cope-ability’’ in order to adapt to contineed
change. Toffler envisions a future American society Where individuals .
continually change job§, residences, and social ties. He stresses the im-.
portance of learning to anticipate change in the kinds of jobs needed
in the future, types of relationships that will exist, kinds of problems
that will arise and the multitude of techno advances that will
be made. ‘ )

" As a public institution, education bears the responsibility to
meet the challenges of adequately preparing the natiorf’s youth for

work, leisure, further training or education, family life and community °

participation. Young people need to kriow how to make initial career
decisions as well as how to plan for changes tTwroughout their lives, in
order to cope with continual change*in.a complex society. Meeting
these challenges requires a substantial reorientation in most current
guidance programs. Career-foeused guidance is foreseen as a major
force in educational change because it can add relevance, human-
ness, equality, and unity to American education.

Current trends indicate the future guidance programs must
actively promote the career development, the ‘‘cope-ability’’ (Toffler,
1970), and the work-related skills of a wide range of clients. Although
some guidance programs have reoriented their practices to meet these
challenges, others need to plan for the necessary changes. Systematic
planning is essential for accountable programs that fulfill varied needs.
Programs must fall within tightening budgets while encompassing a
wide range of activities designed to promote the career development
and life coping skills of a diverse population of clients in a *'future-
shocked’’ (Toffler 1970) society.

13

.

L
"significant others’’
influence career
development -,

rapid changes in

society. increase need | °

for "'copé-ability’’ -

career guidance

-anticipates change

and adds relevance
to education

systematlc plaqmng

is a necessny




SO \ o ' !
. A ( 7 -3
’ =4 COMPREHENSIVE CA EER GUIDANCE PROGRAMS .
, ~ Accountable planning of career guidance programs requnres a. | systematic planning
" - §ystematlc approach coupled with fecognition ‘of components neces: - and esséntial com-
sary for a comprehensive program: Systqmatlc planning is necessary - - ponents necessary for
- in a complex era-when student career development needs are diverse .  "| CCGP #
‘and varied, enroliments are declining, budgets are cut, and the public d
. demands that school$ prepa@udents for the real world of work . )

A number of components are necessary for comprehensive ’ . -
career guidance programs (CCGP) that help stydents plan, prepare :
for and progress through their careers. Vetter and Ransom (1977) and.

a panel of experts identified eleven gssential cognponents, along with
three areas of concern: definitions, educational levels and provisions
for special populations. They agreed that any CCGP should have com-
mon definitions and should be based upon a theoretical framework
of career development. A CCGP should include all the educational
levels for which it is responsible, grades K-adult, and should meet the
needs of culturally diverse and special groups. Culturally diverse
groups include native Americans (Indians), blacks, Hispanics, and
* Asian or Pacific Islanders. Special groups include women, disadvantaged,
gifted, handicapped, migrants, ex- -offenders, student dropouts veterans
» urban populations and rural populgtions.

The following were designated as the eleven essentlal componen}s/ eleven components
ot‘an ideal CCGP: . of CCGP.

\ s 1. Needs assesqment—systematic collecting and interpreting
of data regarding student (or client) populatiorf’ :

2.  Resource assessment—systematic identifying of resources
(materials, personnel, space, funds, techniques, etc.) avail-
able for use in the program.

¢3. Goals and objectives—systematic procgss for deriving and
- ranking program goals and specifying behavioral objec-
' tives from them.

4.  Personnel utilization and development—provisions for utiliz-
ing staff competencies and continuing staff development.

5. Acquisition/development of materials and techniques—
prévisions for acqffiring and/or developing new materials,
methods, procedures, techniques, etc. appropriate for meet-
ing program goals. ‘

6. Placement—developing placement services for employmént

volunteer positions, tralnlng, education or exploratory work
experiences.

14
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RO RS NING FQL CHAN(EE A
LR \ 5 . -
NEAT Aocording t0 Roben Campbell "thuechnol' for plan-

', 7. -requiresovercoming traditional administrative obsta
' o= ' straintg in order to be implemented’” (1978). Planning ,
P ‘includes an array of.programs and model-s whlch umte car

RN ~ment and éducation. . o
FRR I . '4 T ’ \
T Plannmg efforts for change in‘guudance progr' £
s wndespread Overall, char?ge in educatiag is can

"+ “ichange in other societal institutions. Planning¥ay

_ resistance in education, but the'neéd fg
o " programs increases as our yoclety be
: argue that planmng imposes values .

Thoughtful future—onented edncators
planmng for change and seek w,ays to

jOrtance of
err schools

M Educators plannmg 4 career

R *change in their schools.. Whether p
@ - - and reorgamze the gurdqnceg)

_+ 1. [ a'tareer centérora job’ pfaéement

" change the current program

T _"I;h _. "Plannmg presuppoges change S Alex Ducan‘ig\_g 5, p 4)
P lgm discussing the' pohtlcsvf edugatlonalnlanmng Change itself ¢an be
'« .~ very threatening as it elicits concern. about going.from the known to
L the unknown. Plansers gre agents of change and thereby can generate
BN undue concern and resistance. A clear understandmg of the steps
- . necessary for changé will’ gulde the planner S e.fforts The basic steps
o to achieve ChaT |n'gmdance programs mclude (ShertZe/ and Stone

1976)_. by | _ o AL ..
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7.» anoavmg the staff ih change ‘ ¥

‘e v 3
.

8. lnvols)mg the community; acquainting them with the

i reasons arz?‘need or-change ‘ "
L _

9 Planmng for ev uatmg the change . R

RN Educators plapning changesto reorient guadance programs for
life career development must be committed to the changes. They will ”

dften meet with. n!snstan@g,from within their school or system as well

as from the community. Knowing the needs and rationale for changds..
s imperative, as is includingxepresentatives of all those affected by
_the changes in the planning process.

e ! ¢
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o SYSTEMS APPROACH  ~

The term pla'nnin)g models is used in two different ways in this

" catalog. One use refers to the specific models useful to educators

for planning career guidance programs. These are discussed in another

' section of this catalog. The other use is generic, referring to the systems

approach to pIannlng . .

The systems approach is axational process of reducing complex
problems to a simple model which is used to make decisions. It is a
series of carefully planned and executed steps with continuous feed-
back or evaluation. The continuous evaluat'B'n dnfluence subsequent
activities and determines the success of the outt:omes according to
the goals of the planning. :

&

The systen pproach jj
or planning involving exte ommitment of resources. It is also
effective in distinguishing s} nt problems from symptoms, clearly
defining problems, focusing gnificant problems, making consistent
decisions based on r(m overall view, and improving the efficiency of

decision making arfd p nnmg)eneral

A number-of pﬁanm mo&.are used by military, business, in-
dustry, government, seducatjon pldnners anganagers. These models
have essentially the same eléments of assessing needs, ranking goals,
determining objectives, devélopmg strategles, implementing strategies,
and evaluating outcomes.

Planning models are blueprints or guides for systematic planning.
They originated from the need to solve complex problsms and to plan
in an organized, logical, step-by-step way. There was a great |mpetus for
developing planning models during World War || for strategic warfare
planning. Afterwards, the business-industry community adopted the
systematic planning methodology for its use in a greatly expanding
economy. ‘

systems approach
reduces complex prob-
Iems to a simple

* model

ost beneficial whep) applied to problems -

®lanning models are
blueprints for
planning
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Somewhat later, educators recognized the usefulness of the sys- educators recognize
tems approach and developed various mddels to guide planning of , usefulness of systems
educational facilities and programs. Recommendations for systematic ? approach

_planning of guidance programs emerged during the 1960s and 1970s
*+ with the demand for more efficient and effective guidance procedures.

According to Robert E: Campbell (1971), the advantages of a
systems approach to comprehensive career guidance and counseling .
programs are:

I

1. A systems approach increases the probabtllty that a given advantages of a
goal will be achieved. The entire approach is mission or systems approach to
target oriented, and all efforts give priority to the achleve« planning career guid-
ment Bf the missign. ‘ ance programs

2. A systems apprqaCh enables one to see the ’big picture’’; .
o it shows all the relatlonshlps of the comnonents and the|r o \ .
flow from start'to finish.

»
S

3. A systems approach facilitates the management and monitor-
ing of a program. Problems and impediments to achieving
the goal can be spotted, and time deadlines can be adjusted.

4. Alternative methods for achieving goals are identified. Since
systems thinking creates a searching attitude, staff are
challenged-to look for better ways to get the job done.
Identifying alternative methods also insures "back-up”’
plans if the first plan breaks down;

5.  Program evaluation is built into the system. Through moni-

toring and feedback a program is contlnually checked to
' see if its intended goals arebeing met.

ACCOUNTABILITY

The systems approach is a V\;ay to meet the Reeds for accounta- accountability
bility in guidance. Accountability is a systems concept, best described through a systems
as an integrated process through which a system succeeds in delivering | approach

on its promises for resources provided (Lessinger 1973).

The current age of accountability in education started in 1969 accountability holds
when proposals funded through the Elementary and Secondary Act of contract recipients
1965 were required to contain accountability provisions. This made responsible

recipients of the U.S. Office of Education contracts responsible for
stipulated results and answerable for performing according to agreed-
upon terms within a certain time period and with stipulated use of

resources (Lessinger 197”

I
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According to Lessinger (1973), accountability is pecessary at a
time when all education programs are undergoing rlgorous scrutiny
because only high priority needs can be funded from among an over-
whelming array of genuine needs. Under these conditions guidance
practitioners must be able to articulate their objectives and demon-
strate the effectiveness of their practices in order to compete success-
fully for federal and state monies. ’

Public policy is increasingly moving to establish’ three basic
rights:
3 J ’ '.' ’ ~
. 1. Each child has a right to be taught what he/she needs to
know in order to take a productive and rewarding part in
our sosiety. ;
““ . . R b}
2.  The taxpayers and their elected representatives have a
right to know what educational results are produced by
~given expendltures

3. The schools have a right to be able to draw on the talent,
enterprises, and technology from all sectors of society in-
stead of being limited to their own resources.

BEHAVIORAL OBJECTIVES

The systems approach forces specification of outcomes and pro-
vides feedback about their accomplishment. Qutcomes should be in
terms of behavioral objectives, answering the question, "'As a result of
participating in the proposed guidance program, what observable and
potentially measurable behaviors should the client be able to perform?”
(Hasford and Ryan 1970). /

{
Behavioral objectives are used to improve planning in education,

dfsplte some criticisms that they are mechanistic or dehumanizing.
M6St resistance to using behavioral objectives is due to misinterpreta-

.’Although they emphasize a systematic approach to learning, they
are stqdent centered rather than methods centered (Campbell et al.
1971?

T%‘é‘advantages of using behavioral objectives are:

1.  Communications— Behavnoral objectives clearly state program
«linténtions, leaving no doubt about expectations.
'\‘

- "‘\. ’ . . . . L. o .
\% ’ Program efficiency—Behavioral objectives designate priorities
aand establish reasonablg, attainable objectives in light of

» ilable personnel, facilities, finances, and time.

A s ’;

. - 3. Specifying vocational guidance methods—Behavioral objec-

! . tives can specify procedures and techniques such as group
counseling, testing, etc.
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Ammcnt of studcnt performance—Behavioral objectives
provide targets to chart students’ vocational development
_ progress as a result of career guidance programs.

5." Program monitoring—Behavioral objectives determine
effectiveness of career guidance programs through students’
achievement of objectives. Behavioral objectives help spot

. Obstacles and weaknesses in the program.

Achievement qf behavioral objectives indicates that students e
acqmred the knowledge,:skills, or attitudes for heaith, efféctive p

pation in a variety of future roles such as worker, family members, cm- _'

zen, and consumer. The ultimate goal of career guidance efforts is to
help students grow te their full potentials and bécome competent,
confndent and committed citizens {Ryan and Zeran 1972).

\

SCHEDULING PLANNING SESSIONS

Wise scheduling for use of the planning model or components is
aivémportant factor in the ultimate success of the entire planning
effarp. fby the very nature of their work, teachers, oeunselors, and
admipistrators do not have flexible school-time schedules allowing
~fov’p|ann|ng conferences. A realistic selection of planning materials -
must consider staff time available for using the planning materials.

Release time from regular duties for planning during the school
day is one optional arrangement. In some school systems a group of
planners can meet for several hours every week or whenever neces-
sary. However, there are more disadvantages than advantages in the |,
release time option. Most apparent, perhaps, is that few staff mem-
bers can be released at the same time on a regular basis. Another dis-
advantage is that no matter how well organized, the planning meet-
ings can be easnly disrupted or pre-empted by unexpected occurrences
or emergenciés during the school day.

Perhaps the most severe disadvantage is that in most school set-
tings, release time does not include release from responsibility. Teach-
ers must still plan and prepare materials for their absence; counselors

* must.still squeeze in necessary student conferences; and administrators

must still attend to the decisions and paperwork at a later time. Often
release time becomes a negative experience because of rushed, inter-
rupted schedules and undiminished resporsibilities. School staff can
quickly lose interest and commitment in a future-oriented zlanning
effort that infringes upon “‘here and now’’ concerns and du'ties.

If at all possible, time outside of regular school hours, whether
volunteered or purchased, is recommended for planning new programs.
Among the advantages is the greater importance lent to the planni
project by its being scheduled outside of regular school hours. Int
ruptions to the planning project schedule will pe less likely, and larger

23
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blocks of time can be scheduled. The meetings will be more relaxed,

- more conducive to creative and cooperative planning if held outside )

of regular schd®l hours. .
An atlvantage of evening meetings is thét persons outside of the
school system are mote likely to attend. As discussed previously, the -
current trend in education is to include parents and other community
members in educational planning and decision making. The forecast
is for more public involvement at the local level because of mounting
citizen demand for accountability and input in educational policy.
School districts are encouraged to base their planning upon local priori-
ties, needs and goals. This movement to return control of educational
planning to those directly affected promotes inclusion of local citizer
in planning groups. !
Obviously the time factgr is important when considering and
selecting planning models/components. The Matrix |11 on page 70 pro-

vides estimates of time needed for various components of the rﬁanning

models. Be cautious, however, when scheduling planning time based
upon these estimates. All planners will be unique in their needs for time
to use the materials. Remember that the given times are estimates of
the number of hours required.

time factor important
to encourage citizen
involvement

time available for
planning important in
selection of models
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WORKSHEET 1
PLANNING CONSIDERATIONS
Before deciding which model or components-to Ol’(.‘iel;, consider the following relative to your
school or school system. Use these payges as a worksheet for initial decisions about the pla ing

models in this catalog. [t is important to be aware of your situation in order to select appropriate
, ‘planning resources.

« Consider the following iri.terms of your school or school system:

CONSIDERATIONS: YOUR SITUATION:

1.  HOW MUCH OF THE CAR_EER.GUIDANCE_ PROGRAM WILL BE PLANNED?

Organizing a totally new career
guidance program

. Infusing career guidance into
_ existing guidance program

| Expanding career guidance
into other areas of the school
curriculum

Adding md¥e career guidance
functions such as'job place- .
ment or career resource center

2. WHOWILLBE INVOLVED IN PLANNING (AND THEREBY SUPPORTING)
THE PROGRAM?/ : y

School personnel: teachers,
counselors, support staff,
supervisors, administrators

Parents, parent teacher organi-
zation representatives

Current students and recent
alumni

Community members: business,

industry, civic groups, state )
education organizations,

federal agencies

25
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Horklhnt 1 (Continued) .

_ CONSIDERATIONS  YOUR SITUATION:

WHAT RESOURCES, IF NECESSARY, WILL BE AVAILABLE FOR PLANNING?

Money
Time
Consultants

Facilities

. Schoo! Staff

Supphes

Volu nteers

IS THERE SUPPORT FOR PLANNING FROM THOSE IN KEY AUTHORITY
AND POWER POSITIONS?

Board of EdUcation

- School Administrators

IS THERE SOMEONE RESPONSIBLE FOR COORDINATING THE PLANNING
EFFORT? ,
Does this person have sufficient
influence?
'(I‘;

s it an ““add-on’’ respansibility?

ADDI'I'IONAL-CONSIDERATI,ONS UNIQUE TO YOUR SITUATION:

26
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CRITERIA FOR MODELS IN CATALOG

! The five planning models described in depth in this section are useful for planning career guid
ance programs. Ttpy were selected for inclusion in this catalog-because they meet the following

“w
¥

criteria:
1. Contain resources {handbooks, materials, etc.) for planning career guidance programs.
plete sets or in pari. Components of four of the models

v

2. Available for purchase; as com
can be purchased individually.

3. Inexpensive; all are under $100 for a complete set of materials,
planning committees or for teach.er/counselor/

4.  Designed for school staff and citizens on

administrator in-service or pre-service.
gh some developers provide consultatidn services upon

‘Usable without consultants (althou

/

f

"B,
request).
6. Based upon up-to-date theories and ressarch of career development,-planning, and
céreer guidance programs. ! o
;"fqram planners.

1. Field tested in school settings and recommended by career guidanée pro
depth, éohtents, types of materials, "":nd usefulness in

The five models differ greatly in scope,
schools and educational agencies. This catalog does not evaluate or rank them b
make selections according to the planning needs and resources of the intended atting.

¢
;
f
i
§

Additional questions should be addressed to the developers. Other resourc
listed in the Resources section of this catalog. S
| i

fause the user must

]
gs for planning are
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MATRIX! . /3,
_Planning Models . . , |
- 1 PAGES IN CATALOG
. . - . h ) ) A ’ T .
" PLANNING MAN o ;5
“MODELS PURPOSE DEVELOPER | FORMAT | g g§ HEEY
‘ B!'R.PLANNING‘ - | A uide for systematic plan- The Center for Vocational ConmmZ Iobu-loaf c&rdinr 32,132 33,1 33] 32] 3
TSYSTEM - | ning, implementation and Education- | tor's guides, 8 ipdividyally 34, 3% | 34,
I management of comprehensive | The Ohlo State Univmitv | bound handboeks {varied 36 3%
‘mnrmkhmpromm 1980 Kenny Road . % | smounts; total 34),4 filmstrip/ | |, '
,Columlm, OH 43210 audio tape sets with script guide,
. hem) 1.58t camera-ready masters, and
Lo 1 decision guide.
, Atulnlno ouidl for develop- Amorican Institutes fo» 3 Contains 4 handbooks, 3 hole- a7, | 31 38,1 39,] 38| 37
' of comprahensive carser Research punched metal clasped, end 40 39 | 40
JIDA auidlnco programs, including Publicatiom Office 4 mdividually bound coordi-
, counseling, placement, and P.C, Box 1113 - nator’s guides, ¢
- AIR) follow-up. Palo Alto, CA 94302 : '
| o _ (1975) e '
— .
PROGRAMMATIC - An inservice or preservice train- | Eastern lllinols Univmftv Package in sturdy cardboard ' .
APPROACH TO ing guide for program planning, |  (First Edition 1876) | box contains loose-leaf Facili- 44 :g' :;' 2] 4
GUIDANCE curriculum-based guidance and | University of Iilinois mor s Handbook, camera- ' y
EXCELLENCE job pheomom. College of Education masters, 28 planning -
805 West Pennsyivania Ave. ,bonrdu markers, goal cards,
(PAGE 2) ‘Urbena, IL 61801 other supplies and one Tech- ; '
(Revised Edition 1978) nical Report,
‘RURAL AMEHICA : Aguldn for comprdmuivu The Conter for Vocationul Contains 16 handbooksindi- | 4c | 45 | 48 4] 4| 48
SERIES carser guidance, counseling, Education vidually bound and grouped in a8 | a8 | 47 .
‘ placement'and follow-throuuh The Ohip State Univmity 4 subsets, Each subset has a 3- 49’
{RURAL) programs (K-14), 1960 Kenhy Road ring binder and contains 3 to §
: Columbus, OH 43210 related handbooks, :
- (1877) N
. : o i ’
AsvaAnc A competency-based inservice | Mesa Public Schools Contains 8 handbooks indi- ‘ |
APPROACH TO training guide for systematic | Guidance Department vidually bound with plstic 61,1 & | 62,| 83,] 62| 61
GUIDANCE { plenning of carser guidance, | 140 South Center comb binders; b4 8| 64
o counseling, placement, and Mua AZ 85202
.. (MESA) follow-up. 1 (1974) , :
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KX CAREER PLANNING-
- | (e

OBJECTIVE

To guide systematic planning, im-
plementation, management and
evaluation of comprehensive career
‘guidance programs. To provide step-
‘by-step procedures for upgrading
and managing ongoing career guid-
ance programs with increased ,

- staff/student/community involve-
ment.

'"TARGET USER(S)

Educator assigned as 50 percent
time CPSS coordinator along with
schoal personnel/students/com-

* munity members. Useful for plan-
ners in state departments and post-
secondary institutions; for students
in college courses.

TARGET SETTING(S)

Medium to large high schools;
also useful for elementary and
junior high schools, postsecondary
institutions, state departmegts,
and in college counselor trifing
courses. '

4

DEVELOPER

Brief Facts

2

SUPPORT SYSTEM.
SS) ‘

 CAREER
PLANNING
SUPPORT

'SYSTEM

RESEARCH § DEVELOPMENT SERIES NO. nu\

The National Cgp:ter'for Research in Vocational Education, The tho State University, Columbus,

Ohio.

SPONSOR

National Institute of Education, U.S. Department of Health, Education, and ngfare.

e
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DATE RUBLISHED : -
PATER |
0717 ¢ | }

ORDERING INFORMATJON

National Center Publications B PRICES: Entire set, with multiple copies (5 or

The Ohio State University 10) of four components ... RD 119 $80.00
1960 Kenny Road . _ ' : .
Columbus, OH 43210 Prices of individual components on page 34-35.

NOTE: Priceg include postage and handling. Purchase orders éccepted for orders under, $10. Over
$10: checks/mioney orders, payable to above address. Discounts for quantity of 5 or more items:
$50-100-5%, $101=200—10%, $201-300—15%, $301-400--20%, $400—25%, above $2000-—-35%.

ABSTRACT

Designed as a guide for planning new or upgrading existing carger guidance programs. CPSSisa

management system for improved, cost-effective career guidance services that utilize the resources
of the school and communi®y to meet student career development needs. Based on a systems ap-

- proach, it provides step-by-step procedures for planning, implementing and evaluating career guid-
ance programs. CPSS focuses upon student career development skills and knowledge in self aware-
ness, decision-making, career exploration, job acquisition and adjustment. CPSS overcomes exclusive -
dependency upon guidance counselors to provide all career guidance by involving students, parents,
community members and.other school personnel.

DEVELOPMENT -

N | |

Developed under the direction of Robert E. Campbell by personnel at the National Center for
Research in Vocational Education. Based upon extensive research conducted to assess career guid-
ance needs of youth and to develop systematic approaches for career guidance services.

FIELD TESTS

Field tested in almost fifty high schools located throughout fifteen states. The.schc;s were in rural
to urban communities, with enroliments of 180 to over 2,000 students. The schoofs generated
hundreds of career development units (CDUs) and reported improved career.guidance services.

[}

BIBLIOGRAPHY

T

Campbell, R.; Rodebaugh, H. D.; and Shaltry, P.E. Building Comprehensive Career Guidance
Programs for Secondary Schools: A Handbook of Programs, Practices, and Models. Columbus,
OH: The National Center for Research in Vocational Educatio (in press, 1978).

Kester, R. J. and Howard, J., Jr. The A&option of Systems Innovations in Educational Organizatiohs:
A Case Study of Operation Guidance. Columbus, OH: The Center for Vocational Education, 1975.

32

2



: ‘A complete set (RD 119) has a total of 44 reusable items. A Decision Guide, which provides infor-

mation about CPSS to potential users, is included with each set. Pages in the two handbooks are

o three-hole punched with heavy duty three-ring vinyl binders. The manuals and guides are printed
in black ink on standard white stock with heavier colored stock covers. The four filmstrip/audio

~ cassette tapes each run about 12 minutes and are accompanied by a written script guide.

The-Coordinator’s Training Guide explains the role and responsibilities of the person selected to
coordinate use of the CPSS materials. This Guide describes the contents and uses of all CPSS mate-
rials, and aids the coordinator in organizing CPSS planning, implementation and evaluation efforts.
’O The Céo}dinatcr’s Handbook guides the coordinator. (chairperson of the steering committee which’
* directs CPSS activities). Procedures for using all CPSS materials, including the camera-ready masters,
are explained in the Coordinator’s Handbook.
i . K
'l}ie prm?dural manuals guide members of advisory committees and task forces in conducting CPSS

activities, The manuals focus upon specific tasks and provide step-by-step procedures, along with

2

, ‘negessary Information to meet clearly defined objectives. The A-V materials clarify the purposes
¢ and bfbcedu,tres of the CPSS system. A

-
R co .
B T T
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No.

Quantity

C;rﬁpénorit‘:and Description N

Order No.

10

1

10

10

Coordinator’s Trammg Guide (3-ring, 9-3/4"

* 11-1/2* vinyl binder). A self- instructional g |de

which- defines purpose and content of the C SS|

‘1 s?stem Explains role of coordinator in using .
. CPSS to systematically plan, implement and. ¢

evaluate a career guidance program. (57 pages)

Coordinator’s Handbook (3-ring, 9-3/4°" x
11-1/2" vinyl binder). Serves as a project man-
agement guide to organize and coordinate CPSS
activities. Provides-step-by-step procedures for
planning, implementation and evaluation. (78
pages)

Envelope of Camera-Ready Masters. Used to
make copies of questionnaires, ®tc. necessary
for CPSS effort. (115 pages)

Advisory Committee Handbook. Defines
responsibilities and duties of Advisory Com-
mittee members. Provides overview of CPSS. °
(9 pages) | -

; .
Assessing Resourees, A Procedural Guide for
the Resource Leader. Directs task force efforts
to collect information about school and com-
munity resources. (57 pages)

Assessing Needs: Surveying, A Procedural
Guide for Team Leaders. Directs task force
efforts to organize surveys to assess needs of
students, graduates, parents, and faculty/staff. -
(14 pages)

Assessing Needs: Tabulation, A Procedural
Guide for Supervisors. Instructs task force in
directing manual tabulation of survey data.
(56 pages)

Ana/yzmg Methods, A Procedura/ Guide for
the Methods Specialist. Provides procedures for
analyzing career guidance methods. (7 pages)

Manual for Writing Behavioral ObjectivellBelf-
instructional guide which explains behavioral
objectives. (37 pages)

Writing Behavioral Objectives, A Procedural
Guide for the Behavioral Objective Specialist.
Provides procedures for writing behavior objec-
tives. (8 pages) 3

l Producing Career Development Units (CDUs),

A Procedural Guide for DCU Instructors.

~

RD119B

4

RD119C

RD 119D

RD 119 E

RD 119 F

¥ Ro 1196
RD 119 H

RD 1191

RD 119J

RD119A

RD 119BM *

1.90



g

%

| No Quantity

Component and Description

Set of filmstrips, audio tapes and one sudio-
visual scripts guide: -
l.£rs/

® “An Orientation to CPSS."” Orients
potential users to CPSS. (Filmstrip/audio
cassette)

® "Shaping Program Goals.”’ Explains hqw
needs and resource assessments lead to
career guidance program goals. (Filmstrip/
audio ¢ ‘

® ""Behaviora ectives." Provides training /> AV-3

about using and writing behavioral objec-
tives. {(Filmstrip/audio cassette)

® "Producing CDUs.” Explains career develop-
ment unit process. (Filmstrip/audio cassette)

Order No. Price

RD 119 K $15.00

-AV-1

AvV-2

AvV-4

Filmstrips and audio
cassette tapes explain
CPSS. Handbooks con-
tain charts and provide
step-by-step procedures
to plan, implement, and
evéluate career guidance
programs. Text is
ptinted in 11 point
type:in an easy-to-
follow format.

e
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[ Brief Facts _
DEVELOPING COMPREHENSIVE CAREER GUIDANCE PROGRAMS
% o (AIR) e
OBJECTIVE

To train educators and other planners to system-
> atically develop career guidance programs which
include counseling, placement and follow-up.
The comprehensive approach has four phases:
planning, structuring, implementing, and evalu-
ative decision-making. » '

ORIENTATION

O wn
2 £

. TARGET USER(S)

Directors of guidance and other planners,
counselors, teachers, administrators, and *
preservice counseling students.

Comprehens

Coordinater's Guides

o
)
o
O
fan
a
v
v
=
]
O
3
O

22
£
Q

TARGET SETTING(S)

. <
Junior high, high schools and entire school " ,
districts. Useful in college counselor and AFT‘gICanH hstltutl es

teacher education courses.

Develo
Career

DEVELOPER

Americap Institutes for Research
Palo Alto, California

SPONSOR

U.S. Office of Education, Department of Health, Education, and Welfare, Part “‘C"’ of Vocational
Education Act of 1963, and Title |11 of the Elementary and Secondary Act of 1965.

DATE PUBLISHED .
1975

ORDERING INFORMATION g

American Institutes for Research
Publications Office

P.O. Box 1113

Palo Alto, CA 94302 Prices of individual manuals on page 40.

NOTE: Total cost includes shipping charges. Only prepaid orders are shipped without charges for
order processing. California residents add 6% sales tax. -

tor's Guides (1-12) . . . $44.50

37
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PRICE: Entire set, Modules (1-12) and Coordina-
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7

_and double-spaced.

ABSTRACT =«

Designed for inservice and preservice education regardingi program development. Uséful as a model .
for planning new career guidance programs. Incorporates a systematic and comprehensive approach

to planning and developing an ideal career guidance program. Each phase (of four phases) of this
training or planning process provides feedback to preceding ones or input into subsequent activities.
The four phases, planning, structuring, implementing, and evaluative decision making, are interrelated.
The measurable objectives of these phases focus on the career development needs of youth. As a
comprehensive approach its objectives are to alleviate existing problems and to prevent potential

ones.

DEVE LOPMENT

Developed by the Youth Development Research Program personnel at the AmericanInstitutes for
Research in the Behavioral Sciences. {The developers: G. Brian Jones, Charles Dayton, and others
report that they are currently revising and updating this model, although it is still available and use-
ful.) - ' ‘

«

FIELD TESTS
The modules have been pilot tested by practitioners in California §cﬁopls and have been used as un-
dergraduate college course curriculum. Field test information is available from developer.

BIBLIOGRAPHY

Jones, G. Brian and others. The Logics of Planning Career Guidance, Counseling, Placement and
Follow-Up Programs. American Institutes for Research, Palo Ajto, CA 94302. 1974 (ED 087 970).
EDRS Price: MF—$0.83 HC—$2.03 plus postage.

Dayton, C. A Validated Program Development Model and Staff Development Prototype for Compre-.
hensive Career Guidance Counseling, Placement and Follow-Up. Final Report. American Institutes
for Research, Palo Alto, CA 94302. 1976. /

Handbooks are illus-
trated with line drawings
and cartoons. Text is
typewritten in 10 point

Notes in margin add
emphasis to important
points. Worksheets and
checklists are reusable
if removed and photo-
copied.

38
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A complete set contains 10 reusable handbooks which are standard 8%’ x 11'%size, two-hole punched
and metal-clasped. The handbooks are printed in black ink on standard white and colored stock, with
heavier covers. ~

Five of the handbooks are training guides and the qther five are accompanying coordinator’s guides.
“Each training handbook contains two or three units called modules. The first handbook, Orientation,
includes modules 1 and 2. The second, called Phase 1, has three modules, Phase 2 has two, Phase 3
has three, and Phase 4 has two. T

8

\
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*

Each,of the 12 modules contains a comprehensive table of contents, clearly defined objectives and
- outcomes in terms of skills and knowledge, text with activities, discussion questions, charts, and help-

ful appendices. Each includes a post-assessment useful for college courses and inservice training.

. Handbook

Modules and Description

‘Price

All five hand-
books

Contain twelve modules {see below) along with Coordinator’s Guides .
1

o

$39.60

Coordinator’s
Guides

Coordinate use of twelve modules below.

5.00

Orientation

Module 1. Career Development Theory. Bases a program on consistent philosophy
and assumptions; examines eight leading theories of career development, and

- analyzes one’s own program and thinking in light of these. (96 pages)

Module 2: Program Development Model. Develops an overview of the approach, its
rationale, assumptions, advantages and disadvantages, and explains some details
about the skills to be developed in subsequent models. (46 pages)

¥.00

Phase |

Module 3: Assessing Desired Outcomes. Employs a systematic data-gathering
process to determine the outcomes students and adults desire for career guidance
programs. (89 pages)

Module 4: Assessing Current Status. Summarizes program resources, gauging cur-
rent allocation of resources, and measuring how students are doing currently.
(80 pages)

Module 5: Establishing Program Goals. Uses inYormation gathered in desired out-
comes assessment and current status assessment to define a comprehensive prac-
tical set of goals for a career guidance program. (58 Ppages)

Phase 11

Module 6: Specifying Student Performance Objectives. Defines the specific '
behaviors students are expected to perform if a goal has been achieved. (44 pages)

Module 7: Selecting Alternative Program Strategies. Moves from statements of
ends to consideration of means; explores how you can best halp students reach
these objectives. (44 pages) ! :

Phase 111

Module 8: Specifying Process Objectiveg. Forms a plan of action which defines all
the things the program must do to help students in the ways that have been decided
are important; defines who is responsible for each task and date by which it should
be accomplished. (83 pages)

Module 9: Developing Program Staff. Continues to develop the talents of staff
members to make their role even more valuable. {54 pages)

. Mogule 10: T}ying Out Activities and Monitoring. Employs feedback mechanisms

as the program is implemented to detect and predict problemé and help make on-
going decisions that will allow the program to operate as effectively as possible,

{58 pages) P

Phase IV

Moduile 11: Conducting Summative Evaluation. Collects informatiorydn the im-
pact and cost of entire programs. {70 pages)

Module Communicating Evaluation Results. Disseminates and uses evaluation
results ugh tailoring communication methods to decisions to be made, data
available, audience characteristics, and resources available for producing the report.
{71 pages) )

Phases |-
1V sold
together
$33.50

.
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| PROGRAMMATIC APPROACH TO GUIDANCE EXCE LLENCE
' : (PAGE 2)

OBJECTIVE ’ ‘

To guide the planning of comprehensive
K-12 career guidance programs including

curriculum-based guidance, counseling, ’ =
placement, and follow-up. To provide

inservice/preservice training materials/

resources. To assess needs, determine '

goals, select implementation activities,

and evaluate outcomes. Prograemmatic Approach
TARGET USER(S) ‘

to Guidance Excellence
Local, regional and state educational
agencies personnel and planning com- N
mittees which include community
members and parents. Useful for pre- - g

service education, for administration
and counseling programs.

Career Gudonce Intruchional Resource Pockage

TARGET SETTING(S)

Education agenciés (K-adult) and college
counseling, administration, and teacher
education courses. ‘

—

DEVELOPER

Develope& at Easte;'n Illinois, University, 1976. (Revised Edition, 1978, developed at the University ‘
of Hlinois.) ) :

SPONSOR | .

U.S. Office of Education, Bureau of Occupational and Adult Education, Department of Health,
Education, and Welfare, Part "’'C,” Vocational Education Act of 1963.

DATE PUBLISHED
1976 (Revised Edition, 1978)

ORDERING INFORMATION

Materials available from: PRICE : $79.50 plus charges for postage and

Curriculum Publications Clearinghouse handling.

Western illinois University ‘ :

76 B Horrabin Hall '
- Macomb, IL 61455 a4 : '

40




ABSTRACT

) Designed as inservice and preservice training materials for planning a comprehensive career guidance
‘program. Enables users to assess individual and institutional needs, determine goals, state objectives,
select objectives, select appropriate implementation activities, and devise evaluation procedures,
Based upon career development principles and intended to make best use of school and community
resources. -Focus is upon three aspects of a total career guidance program: program planning,
A curriculurg-based guidance, and job placement. Planning procedures {using the planning boards,
& - markersghd goal statements to determine.priorities) can be used by communities to plan other
‘programs.

DEVELOPMENT/

Developed by projeét staff at the Center for Educational Studies at Eastern Illinois University under
the direction of Dr. Marla Peterson and Dr. Janet Treichel. Revised edition was developed at the
University of Illinois under the direction of Dr. Treichel.

FIELD TESTS

- PAGE 2 materials were field tested in three five-day inservice programs in three Illinois school districts
during 1976. (See bibliography for report.) Planning materials have been used to develop state plans

_ in other program areas in Alaska and have been used by a number of committees and school systems
to plan educational programs.

o
7

BIBLIOGRAPHY

Peterson, M. P.; Treichel, J. M.; Felstehausen, J. T.; and Wiessmann, S..B. Programmatic Approach
to Guidance Exce//ence (PAGE 2} Final Report. Eastern Illinois Unuversuy, Charleston, IL. 1977.

Planning boards, goal
statement cards and mark-
ers are provided for use

in ranking goals for career
guidance programs. Hand-
outs explain how to use
planning boards and

help summarize the
ranking of goals.




8 6 7 . b . 9

The package consists of the items identified on the following page.

The Facilitator’s Handbook is aguide and resource for the planning committee leader, inservice
training leader, or course instructor. Tabs in the three-ring heavy-duty vinyl-covered binder divide
the six sections explained below.

The first three sections, Modules |, 11, 111, include two or more self-contained lessons which incor-
porate a variety of activities. The activities include a missing square puzzle group activity and
individual/group use of planning boards, goal statements, and markers. The lessons each have a
basic format, including goals, time required, materials used (such as handouts, transparencies), pro-
cedures. Selected lessons include lecturettes which provide information about planning for career
guidance, needs assesment curriculum-based career guidance programs and job placement.

43
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’

The complete package consists of the following items packed in (1) a study cardboard box:

No.

Quantity

item and Description

2

3
4
5
6
7
8
9

1

28
28
28
28

Facmtator s Handbook (10-3/4"" x 11-1/3" 3-ring heavy-duty binder)
contains:

® Introduction. Provides an overview and contents inventory of PAGE 2,
explanations of lesson format, coding of materials, recommended time
schedule, pre-workshop strategies, news release, and workshop reglstra-
tion forms. (31 pages):

® Evaluation. Contains evaluation techniques to assess overall instructional
effectiveness and attainment of lesson goals in PAGE 2. (16 pages)

® Module 1: Planning a Career Guidance Program. Provides information and’
activities for understanding trends in career guidance, importance of plan-
ning, goals of a comprehensive career guidance system, relationship of
goals and needs, needs assessment, designing a career guidance program
and evaluation of career guidance programs. (79 pages)

® Module 2: Implementation Approaches for a Curriculum-Based Career
Guidance Program. Provides information and activities for understanding
basic approaches of implementation and their application to a school
setting. (22 pages)

. ® Module 3: Establishing Objectives for a Comprehenszve Job Placement

Program Provides information and activities for understanding compre-
hensive job placement programs, objectives, scope of services, organizational
patterns, and trends. Helps participants determine a plan of action to .
establish priorities and implement a job placement program. (38 pages)

® Masters. Contains a camera-ready master copy of each evaluation instru-
ment, each handout, and each transparency included in Modules 1-3.
(61 pages) :

Technical Report. Cites procedures-and results of PAGE 2 field testing.

Planning Boards. Sturdy paper.

Sets of Markers (45) for planning boards. ’

Sets of Career Guidance Goal Statements (18).

Sets of Career Guidance Goal Card Sort Decks.

Sets of Missing Sqdare Puzzle Mqteria/s'; '

Sets of Job Placement Program Objectives (18).

The package also includes an envelope of extra supplies, such as markers and blank cards.

"y
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L Brief Facts
: ' RURAL AMERICA SERIES
: {RURAL)
OBJECTIVE ‘ F
To assist in the systematic planning, de- 3
velopment, implementation, and evalua- N
tion of comprehensive career guidance gy
and counseling programs. To provide X
resource materials for establishing and SR
maintaining comprehensive programs, N
- includes. handbooks, references, charts, INC ]
. etc. adaptable fof focal use. "

TARGET USER(S)

Local education agency personnel,
especially counselors, as well as state
department and regional planners of
inservice leadership training. *

TARGET SETTING(S) )
Rural or small school districts and

_individual schools within them. Use-

ful for state departments and in college.

.counselor education courses.

DEVELOPER

A consortium of the National Center
for Research in Vocational Education .

*(The Ohio State University, Columbus,

Ohio), Wisconsin Vocational Studies

Center (University of Wisconsin, Madison,

Wisconsin), and The School of Education
(Northern Michigan University, Marquette,
Michigan). :

SPONSOR

U.S. Office of Education, Bureau of Occupational and Adult Education, Department of Health,

o

/77
A
SAITEA A

a R
% ﬂl:"./////nm

Career Guid C. 1 P1

t, and

g. P
Follow-Through Program for Rural Sl

hools

A\

Education, and Welfare, Part "'C,"” Vocational Education Act of 1963.

DATE PUBLISHED
1977
ORDERING INFORMATION

National Center Publications
The Ohio State University
1960 Kenny Road
Columbus, OH 43210

PRICES: Entire series of 16 handbooks with
with 4 binders. .. RD 118. .. $85.00

Prices of individual handbooks on pages 48 and 49.

45
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NOTE: Prices include postage and handling. Purchase orders accepted for orders over $£0. Under
$10: checks/money orders. Discounts for quan‘fwrders of 5 or more items: $50-100-5%, $101-
200—10%, $201-300—15%, $301-400—20%, $40%2,000—25%, above $2,000—35%.

ABSTRACT

- . 1 4
Designed as a guide for planning, developing, implementing, maintaining, and evaluating comprehen-
sive career guidance and counseling programs for schools in rural (or small) communities. The program
planning procedures are based on a systematic problem-solving approach which includes needs assess-
ment, objective development, resource assessment, strategy development and programming, imple-
mentation, and evaluation. Materials suggest practices through which schools can organize programs
to meet the career development, planning, decision-making, and placement needs of youth in rural
communities. The 16 handbooks can be used separately or as part of subsets with related materials.
The entire set is useful as a reference/resource for personnel in career centers, guidance/counseling
programs, teachers, and school administrators.
{

DEVELOPMENT

Developed by a consortium of the National Center for Research in Vocational Education (The Ohio
State University), the Wisconsin Vocational Studies Center (University of Wiscarisin), and the School
of Education {Northern Michigan University) under the direction of Harry Driég> dohn Hartz and
Walter Stein. Y L

FIELD TESTS | . S

Field tested over a fifteen-month period in secondary and postsecondary schools located in nine
states. Field sites have reported demonstrated effectiveness of materials and increased cooperation
with community members. A case study report of national field tests will be available September
1978 from the National Center for Research in Vocational Education.

Handbooks contain
charts, planning guides
and instruments that
can be adopted or
adapted for local use.
Text is printed in 11
point type. Format of
pages is varied and easy
to read.
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Aruitoxt provided by Eic:

{
BIBLIOGRAPHY

S

Drier, H. N. and Axelrod, V. ‘’Career Guidance in Rural Sch%SIs," Vocational Guidance Association
Journal, Summer, 1978. g

Altschuld, J. W.; Kimmel, K. S.; Axelrod, V.; and others. From /dea to Action: Career Guidance
Plans of Rural and Small Schools, Columbus, OH: The National Center for Research in
Vocational Education, 1978.

Y

The complete series (RD 118) consists of 16 reusable handbooks which are either saddle-stitched or
perfect bound. The handbooks contain 8%" x 11" pages which are perforated for easy removal. The
handbooks are printed in black ink on standard white stock, with heavier colored stock covers.

The handbooks can be used individually as planning guides or resource materials. Each ‘handbook is
self-contained, with necessary procedures, information and resources as well as camera-ready masters
of handouts, data collection instruments, etc.

The four subsets contain three to five related handbooks. Altogether the series can be used as a set

of comprehensive resource handbooks for initial planning and continuing improvement of career
guidance programs,

47

(vdNy) S3143S VIIH3IWVY vHNY



e

: ‘Subsct B

Description

"Order No.

Price

© SUBSET 1: "
Career Gyidance -
Prograni-Support

Information Document,

. - Documgents ..

§ e

%

. '

1

Contains the following handbooks:

State of the Art Review. Reviews the characteristics
of rural homes, schools and communities in. terms of
their influences on rural youth’s personal and educa-
tional development. Describes the aspects of a com-

‘ -.prehensive career guidance and counseling program.
(182 pages) . J

Lite Role Development Model. Provides a model of a
systematic approach for developing comprehensive
career guidance, counseling, placement, and follow-
through program for rural schools. Describes career

17 development domains. (57 pages)

Career Guidance Resources. Contains over 500 ab-
stracts of career development materials for grades

- K-14. Describes over 50 rural career development

programs. Has easy to use indexes and a listing of

- publishers. (339 pages).

RD 118 A
RD 118 A1

RD 118 A2

RD 118 A3

$26.00
11.00

4.50

16.60

> SUBSET2:

-~ ... Career Guidance".
' Program Process
Handbooks. -

ELN

" Contains the following handbooks:

Planning and Implementation. Provides coordinator

with a guide to organizing and implementing a sys- (}

tematic program planning process and tb selecting/

. orienting a planning committee. (45 pages)

Career Development Needs Assessment. Provides a
guide for assessing career development needs of youth
in a'rural school and community. (143 pages)

Behav‘jora) Objectives. Provides guidelines for writing
behavioral objectives. (51 pages)

Resource Assessment. Describes procedures for con-
ducting a school/community resource assessment. *
(56 page's).v

Deciding Via Evaluation. Describes procedures for
using evaluation to improve program management

.and performance. {100 pages)

-

RD 118 B

RD 118 B1-

RD 118 B2

RD 11883

RD 118 B4

RD 118 B5

21.00
3.25

8.26

3.80

4.50

7.25

'SUBSET 3:
Career Guidance and

N ' " Counseling for 'Grdups |

" and Individuals

- 5

. Contains the following handbooks:

Career Counseling in the Rural School. Describes con-
tent and process of individual career counseling.

- (262 pages)

Desk Reference: Facilitating Career Counseling and
Placement. Provides career and placement informa-
tion, a bibliography on counseling, and career
planning/placement materials. (157 pages)

An Individualized Approach to Career Counseling
and Placement. Desaribes career counseling as a com-
bination of the systems approach and one-to-one
counseling. Presents a mode! to help students make
the transition from schools to their next career role.
(34 pages)
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RD 118 C
RD 118 C1

RD 118 C2

RD 118 C3

40.00

14.00

9.76

3.25
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Subset Description . Order No. Price
SUBSET 3 Transitional Career Placement in the Rural Schools. RD 118 C4 $7.75
(Continued) Describes school based career placement activities.

(34 pages) :
Career Guidance Practices. Provides examples of RD 118 C5 14.00
career guidance activities in the school and com-
munity. (269 pages) >
SUBSET 4: Contains the following handbooks: RD 118D 12.78
Caree; Guidance
Program Support Staff Development. Describes procedures and RD 118 D1 5.10
Functions activities for conducting a staff development
workshop. (71 pages)
Commuhity Relations and Involvement. Describes RD 118 D2 5.50
strategies for involving the community in the
career guidance program. (71 pages)
Rural Community Perspectives Toward Career RD 118 D3 6.7

Development. Describes procedures for assessing
and changing community attitudes toward
career guidance programs. (97 pages)
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" DEVELOPER _ ———————
" Mesa Public Schools (Guidance Services

L.__Brief Facts | ' S

A SYSTEMATIC APPROACH TO GUIDANCE
(MESA) -
, . |

0 train school staff to systematically de-
jelop a competency-based, comprehensive
reer guidance, counseling, placement and
lfow-up program. To provide in-depth

nding of the competencies necessary

K a program based on a comprehensive

mreer counseling approach.

! GET USER(S)’ o | APP aeh Po

ool staff including counselors and ad- ,
inistrators. Useful for preservice coun-
llng students and education-related

agency personnel

Current. Guidance
Program Assessment !

TARGET SETTING(S)

mool districts: elementary, junior high
high schools. Useful-in college coun-
nlor and teacher education courses, as

well as education- related agencies. _ )

n} « maea susiie -an —vs,

Center, Mesa, Arizona) in cooperation with
the Amenean Institutes for Research
{Palo Alto, California)

. SPONSOR

U S. Office of Education, Department of Health, Education, and Welfare, Part *‘C’’ of the Vocational
Act of 1963 and Title |1 of the Elementary and Secondary Education Act of 1965.

&ATE PUBLISHED

1974

ORDERING INFORMATION

Mesa Public Schools PRICES: Entire set, 8 modules . . . $24.80
Guidance Department

140 South Center Prices of individual modules on page 54.
Mess, AZ 85202 .

NOTE: Purchaser.pays cost of packaging and postage. Indicate whether to ship library rate, 4th class
special handling, first class, or air mail.
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ABSTRACT

Designed for inservice training of Mesa Public Schools staff in planning and developlng a systematic,
comprehensive career guidancs, counseling, and placement program. Useful in other school systems
and college preservice courses for program planning and development. The eight medules are
sequential and interrelated but can be used separately to plan or better understand specific com-
ponents of career guidance programs. The modules focus upon developmg staff competencies in the
four phases of a comprehensnve approach: planning competencies, structuring competencies,
decision-making competencies, and implemgnting competencies.

DEVELOPMENT

Developed by Mesa Public Schools staff under the direction of Byron E. McKinnon and Duane
Richins, with assistance from G. Brian Jones and other American Institutes for Research (Palo Alto)
personnel. Title 111 participants were directed by Fred J. Sughrue. (Additional modules are being
developed at this time.)

FIELD TESTS

The 8 modules have been used for planning Mesa Public Schools career guidance programs, and have
been field tested in other sites: Houston (Texas) Independent School District, Roseville Area Schools,
St. Paul (Minnesota), Cortez (Colorado) Public Schools, Flowing Wells School District, Tucson
{Arizona), Scottsdale High School, Scottsdale (Arizona), Apache Junction High School, Apache
Junction (Arizona), and Shadow Mountam Righ School, Paradise Valley School, Dlstnct Phoenix
{Arizona). )

4

BIBLIOGRAPHY

Richins, Duane. '“The Counselor’s Role in
Career Education,” Career Education, The
Third Yearbook of the American
Vocational Association, Joel Magisos (Ed.),
AVA, Washington, D.C. 1973.

McKinnon, Byron E., Jones, G. B., "’Field
. Testing a Comprehensive Career Guidance
Program, K-12,"" The Personnel and
Guidance Journal, May 1975.

Handbooks are illustrated with cartoons
and line drawings. Text is typewritten
in 10 point and double-spaced. Notes in
margins emphasize important points.
Pre and post tests, along with progress
checks, assess user’s understanding of
materials.

iﬂMﬂilmmuw“ E
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ERIC

Aruitoxt provided by Eic:

The entire set conéists of 8 reusable handbooks which are plastic comb bound. The handbooks are
printed in black ink on gold colored stock, with heavier covers in varied colors.

The handbooks, or modules, are designed 4s competency-based, individualized learning and planning

modules. Individuals work at their own pace, but should not take over 15 hours to complete any one
of the eight modules. Self-administered progress checks help determine how well the material is being
understood and applied to program planning. ‘

Each moduie has a table of contents, module goal, objectives, explanatory text, pre- and post-

assessments, group activities, application procedures, and references. Cartoons, line illustrations,
worksheets, and charts emphasize important points.

The modules are interrelated but can be used separately to plan any part of the guidance program.
A flowchart defines four major phases of the comprehensive approach to guidance, counseling, and
placement and how they relate to each other, Darkened segments indicate where each module fits
into the overall scheme on the flowchart.
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D.cn’ption Order No. Price
MODULE t Provides an overview of the oomprohensuvo approach | TP-P1 3.10
Ocjentagion - to guidance, counseling, gog.placaognt; its ad- 2
ool vantages; how compe tenfygiNisecMeNing is related ’
to this approach. (124
. | ] \
MODULE 2 Presents various methody of planning and conduct- TP-P2 3.60
Assélying Desired ing needs assessments to determine desired career .
Outcomes development outeomes for the program’s students;
explains summarizing, analyzing, and reporting needs
assessment data. (140 pages)
MODULE 3 Provides an overview of the process necessary to TP-P3 2.40
Computer Assisted develop a computer information system; enables
Reporting selection of best methods for gathering and analyz-
ing data for program'’s needs. (105 pages)
MODULE 4 Provides an understanding of why current guidance TP-P4 2.50
Current Guidance program assessment of status is necessary, how
Program Assessment assessment is conducted and how data can be used.
(97 pages)
MODULE 5 Uses the current status assessment and desired out- TP-P5 2.70
Determining Program comes reports to produce program goals and student
Goals and performance objectives. (104 pages)
Objectives - .
MODULE 6 Examines various methods, approaches, and tech- TP-S-1 3.50
Alternative niques of implementing a career guidance system;
Strategies develops skills for developing alternative counselmg
strategies. (85 pages)
MODULE 7 Presents an overview of ways to lead task counseling TP-11 3.50
Groups and Group and other groups to implement a career guidance
Leadership Skills system; develops basic communication skills to
facilitate interpersonal interaction in groups. (114
pages)
MODULE 8 Explains the development and major issues involved TP-1-2 3.50
Planning in using paraprofessionals; provides a structure to
Paraprofessional implement and evaluate a paraprofessional career
Programs guidance program. (98 pages)
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CONTENTS:
INTEGRATING MODELS
SELECTING PLANNING COMPONENTS

BAXTER SCHOOL'S
“MIX ‘N MATCH” SELECTIONS

SUGGESTED ADDITIONAL SELECTIONS
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INTEGRA'I:ING MODELS

The five madels in this catalog offer a range of alternative pro-
cedures and outcomes of planning. Although each can be used alone,
another approach is to use components from two or more models.

Components are either subsets or individual handbooks, manuals, components can be
quides, or audiovisual materials. Components of each model {except “mix n’ matched’’
PAGE 2, which is sold as a single unit) are availablé individually from to suit needs

.their publishers. Components can be “mix n" matched” to build an
optimal planning model for the specific needs of your school or
school system. '

Consider the specific and unique needs of your school or school “mix n’ match’’ may

~ system in the selection process. Schools which have a well established be a better fit than
guidance program may require-a career guidance re-orientation rather one model

than total reorganization. Others may plan a completely new program,
based upon needs and goals assessed by the school/school system per-
sonnel and community. (See ‘’Planning Considerations,” page 25 and . ¥
“Selection Guide,"’ page 73.) ' '
In any case, you have the option to choose components best
suited for your school’s needs. Although simply’choosing one model
may be tempting, “‘mix n’ match’’ selection may afford a better fit ’
\P%rn your school or school system. Components from several models .
cab be selected and used effectively for planning a career guidance
program. The following describes a hypothetical case of selecting
+ components to suit.a particular school system’s planning needs.

SELECTING PLANNING COMPONENTS _ .

b J

The Baxter School System administration’s objective is to reor- a district decides
« ganize the 7-12 guidance program to promote students’ career develop- to plan

ment, career planning, and career placement. There is no current
policy to guide the reorganization although there seems to be a
strong community press to graduate students with career goats and
skills.- Located in the urban city of Baxter, in a midwest state, the
school system employs about 150 professional personnel for its en-
roliment of almost 3,000 students.

Ann Livingston, Coordinator of Guidance Services, has been ' parents, community
assigned to reorganize the current guidance program to emphasize members, and school
career development for all the students. She is authorized to mobilize personnel become
a planning committee, utilize available resources, purchase necessary involved

materials, and coordinate the planning and implementing of a new

O
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program. Ms. Livingston knOWs that, despite time limitations, a suc-
cessful program depends upon attainable goals and careful planning.
She understands the importance of involving parents, community

v members, teachers and administrators along with guidance staff in
.- the reorganization. .
Career guudance and comprehensrve guidance systems are rela- help for planning
tively recent trends in education. Since Ms. Livingston has little, if is needed

any, personal staff development time, she needs an expedient way to
re-orient her own guidance philosophy and guide the program plan-
ning process. She decides to order and use materials developed espe-
cially for planning and implementing comprehensive career guidance
' programs systematically. She bases her selections upon her need for

information and a realistic appraisal of how much staff time and
other resources can be invested. Since the available planning mode

‘ contains a wide tange of information and planning aids, she must

. assess what she and the planning committee can reasonably use.

Rather than use one model, Ms. Livingston selects cor'nponents selection of materials
from these models that are best suited for the Baxter schools and begins

community. She uses the CPSS “’Coordinator’s Training Guide” to
understand her role as a change agent and how to organize the plan-
ning process. She supplements this with the “Planning Implementa-
tion’’ handbook from the Rural America Series which includes check-
lists and planning aids useful in coordinating the planning process.

She plans to use the planning board and instructions in “Module .
I’ (not available separately) from the PAGE 2 model because it im- Lk
mediately involves the planning committee in deciding priorities for : ‘
the program. Although the other models include goals identification,
PAGE 2 describes goals that will orient the planning committee to
thinking abqut their objectives for Baxter’s career guidance program.

In addition, she will use the CPSS filmstrip-audio‘tape, “An components from
Orientation to CPSS’ tg introduce career guidance concépts and pro- several planning
vide additional motivation. This filmstrip explains the planning process models are selected

and describes outcomes of a well-planned systematic program. Ms.
Livingston will augment the filmstrip with PAGE 2 lecturettes which
discuss the life career orientation of a career guidance program and how
. itcan be rmplemented th rough the curriculum, career gurdance centers
e . and placement services.

* For additional inservice, she provides her staff members with
A/R’s “Orientation” module which examines leading career develop-
ment theories in terms of a comprehensive career guidance program. During
this time, Ms. Livingston plans to have her guidance staff use Mesa's
*Current Guidance Program Assessment’’ to identify their current pro-
L‘ gram'’s 6bjectives and practices.

She will follow PAGE 2 guidelines for needs and resource assess-
ments with supplementary CPSS camera-ready masters to elicit specific
resource information and survey student, parent, and alumni opinions ¢
of career guidance needs.
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: t planning will depend upon the priorities determined
JBhing committee and results of the needs and resource
nants. The planning committee will use the PAGE 2 program

% sheets to outline necessary steps to achieve these specific

, Looking ahead, Ms. Livingston realizes she will need a number
of aids to implement the program. She plans to use the CPSS manuals
for “Writing Behavioral Objectives’ and “’Producing Career Develop-
ment Units" along with PAGE 2's *'Implementation Approaches for
a Curriculum-Based Career Guidance Program.” For additional ideas,
she will refer to Mesa’s **Alternative Strategies” and provide her staff
with several copies of Rural America Series handbooks, ‘'Desk Refer-
ence: Facilitating Career Counseling and Placement” and ‘’Career
Guidance Resources.” Ved

Using this approach,-Ms. Livingston secu&-’only those com-
ponents most appropriate to the Baxter Schools’ planning needs.
Knowing time and resources limitations, she opts for expedient plan-
ning materials without sacrificing necessary steps in the planning and
implementation process. Once planning and implementation are un-
derway, Ms. Livingston will order additional materials for specific
needs such as establishing a placement service and evaluating the pro-
gram.

BAXTER SCHOOL'S “MIX N’ MATCH" SELECTJQNS
" The folowing lists Ms. Livingston’s selec:tions of plaw't;ning model
components for the Baxter School System’s guidance program reor-

ganjzation. _

Her selections are listed according to the “Specific Tasks of
Planning,” Matrix |1, page 66. '

P4

&

Planning Tasks Model & Component Order No.

Price

CPSS "'Coordinator’s Training
Guide”

Overview, orientation, organiza- RD 119 A
tion and planning goals B
RURAL "Planning Imple-

Overview, orient'ation, organiza-
mentation”’

RD 118 B1
tion and planning goals :

Overview, organization and ﬁs( PAGE 2 “Module 1” {none)

program goals

CPSS ''An Orientation to'
CPSS”

‘Overview and orientation of RD 119 K

program goals

59

$4.40
3.25

(not available
separately—

| *$79.50 for entire

package)

sold in sets of

4 filmstrips-
audio cassettes—
$15



Resources’’

»

Planning Tasks Model & Component Order No. Price
Overview and career develop- AlR “Orientation” and (none) $6.00
mentltheories Coordinator’s Guide” (none) 1.00
Needs assessment MESA '"Current Guidance TP-P-3 $2.50 each

Program Assessment’’ " (order enough
for guidance
s_taff)

Needs ana resource assessment PAGE 2 ""Needs’’ and (none) | ————

"Resource Assessment’’

Needs and resource assessment, CPSS '‘Camera Ready "RD119BM | $7.40
methods and implementation Masters’’ .
Developing objectives PAGE 2 '"Program Planning (none) | ————
' ‘ Sheets”’
Writing objectives CPSS “Writing Behavioral RD1191 | $1.75each
2 -7 “ Objectives” (order enough
Q : for committee)
' Déveloping methods CPSS “Producing Career RD 119J | $1 .90 each
R Development Units"’ (order_eno:gl
for committee)
Implementation PAGE 2 "Implementation {none) ——
Lo Approaches for a Curriculum-
Based Program’’
Developing methods and " MESA ''Alternative TP-5-1 $3.50
implementation Strategies’’
~ Implementation and evaluation | RURAL *'Desk Reference: RD 118 C2 | $9.75
. . Facilitating Career Counseling

and Placement’’ ] ‘

Developing methods RURAL ‘'Career Guidance RD 118 A3 | $16.60

SUGGESTED ADDITIONAL SELECTIONS

The following lists selections useful in establishing Baxter’s high

school placement service and career center, and for evaluating the
‘career guidance program. More supplementary materials are listed

in Resources, pages 77-98.

W



Planning Tasks

Model & Component

Order No.

Price
Placement PAGE 2 '"Planning a Job . (none) | —————
. - Placement Program”’
Placement RURAL "An Individualized |  RD 118 C3.| $3.26
Approach to Career Counsel- -
ing and Placement”’
Evaluation " RURAL "Deciding via RD118B5 | $7.25
Evaluation”
Evaluation | .CPSS “Coordinator's Hand- - RD1198B $6.75 -
book,’”” Chapters 7 and 8 ;
i 3
’
¢
61
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may place more importance upon initial organization while another -
emphasizes needs assessments. Of course, the em

SPECIFIC TASKS OF PLANNING

Planning models are orderly procadures with specific steps’ for§
accomphshmg tasks necessary for systematic planmng The planmn
models in this catalog deal with these tasks in various ways. One mode|

by the models’ target users and settings.

Tt

The matrix on pag 66 and 67 lists the mdlvgdual compqnents bf
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Before ordering planning models or components, assess your
needs for planning according to the '‘Selection Guide’* on page 73.

The components of each planning model are listed with their develop-

ers’ order numbers. Ordering information for each is specified on the
"Brief Facts’’ page for each model.

The compﬁts have been reviewed for content in terms of
the planning tasks in each column. These are somewhat generalized,
of course, as each model treats the tasks differently.

The matrix can be used either to assess which planning tasks are
addressed by a specific component or to identify components that
address local needs for planning. Keep the overall objectives of the
models in mind when deciding which components are best for your
school/school district’s needs.

refer to Selection
Guide to plan your
program ~




MATRIXI - |

0 | - Spocific Tasks of Planning o v
. | } | k4 . t ]l
IB ' b
R U
‘ ' '! )
i
, ‘ #5
Order No, : ‘ Other Information -~
CAREER PLANNING SUPPORT SYSTEM (CPSS) | ' C
1, Coordinetor's Training Guie A0A |0 joje | A carwr development theories © -
. Coordiowtor's Hendbook e A8 Jo [ Je fofe TeTe ] [ Informetion fie |
3 Comerafondy Forms ol 1198M o 10 fo fo [o [ To T demographicden Il
4, Advisory Committes b -, HEC [0 |0 |0 ’ ' i
5. Asossing Resources , 118D ' ’
8. Aswening Noods: Surying - 119E ’ ’ )
1. Asssiing Newds: Tobulation 19F ’ ’ )
8, Analyzing Mathods ¥ 146 0 o [o e ;
8. Monual for Writing Behevioral Objecties 1194 : 0 | sppendix of objectives ]
10, Writog Bahavial Objsctive 119l ] N é
‘ 11, Procucing Cereer Deveicpment Units 18 HORE: r
8 12. Filmatrip/Audio Tape Presstations: L :
"An Orientation to CM8" . (AVI) K |0 [0 |o | .
"Shaping Program Gosh” (AV2) R BELE ’ ' a8 "
"Bohaviorsl Obiective”  (AV3) 16K 0 .
“Producing COU's" (AV4) 118K q0 (0 |0
13 Dacision Guide (brochure) : none |0 , oxplaing CPSS system/ ;
. abjectives
DEVELOPING COMPREHENSIVE CAREER Gﬁ&NCE
PROGRAMS (AlR) s ‘
Orientation: 1, Carser Development Theory nona . | @ ’ ‘ currant practices/theories
2, Program Development Modsl o (0 |0 : O | raff development spproach
Pl 3 Asessing Dbired Outcomes nom L L 0 * ¢
4,  AmwingCurent Statys none ' | f
: 5. Establishing Program Goals none - IKRL , e
Phanll: 6 Spoclfyinnswbntmm'mﬂtmlm none | ’
’ 1. Salecting Alterngtive Pmcr’unStﬂg | none 0 o |0
- Phasslll; 8, Spacifying Prodew Objectives hone ' ' 0. [0 | staff skl
9. Developing Program Staff none ' O A | staff development
10 Trying Out and Monltoring nong ' o [o [0 ‘
Phase IV: 11, Conducting Product Evelustions nom '
12, Communicating Evaluation Results none (3 ) '

Coordinator's Guldels) correspond to the abovs componans,

& 63




"HATRIX I (Continus

— k- -]

evaluation
;

Order No, Other information
MIIAWMTIC APPROACH O GUIDANCE EXCELLENCE :
{PAGE 2} (Avellabla only as complete package) nons placement program goals
RURAL AMERICA SIRIES (RURAL) B
1, Stmeof the Art Review RD118A1
2. Life Role Development Moda! RD118A2 career development planning
3, Coror Guidance Resources RD118A3 ‘ ebsts. of materials & programs
4, Planning and Implementation RD11881 planning checklists
- B 'Careor Developmiant Neads Assesament RD11882
8,  Behavioral Objactives RD11883
1. Resource Assessmant RD11884
8. Deciding Via Evaluation RD11886
9, Career Counling in the Rural School RD118C1 individual counseling
10, Desk Reforance: Fuillmlng Carsar Counseling in - ' - ’ ‘
~the Rural Sghool RD118C2 career information & biblgs,
1, .Annd lm:ud Approach to Career Counmling —
12, Transitional Career Placament in the Rural School RD118C4
13, Coroar Guidance Practices | RD118CE
14, S Dewlopmant RD118D1
16, Community Relations and Involvement RD118D2
18, Rural Community Perspactive Toward Career Development | AD118D3 attitudes/value changes
ASYSTEMATIC APPROACH TO GUIDANCE (MESA) | -
1. Orientation PP
2. Aumsing Desired Outcomes P92
3, Computer Assisted Reporting P3 use of computers
4, Currant Guidance Program Assessment P4
5. Determining Program Goals and Objectives TPPS
"6, Altemativ Stravegis X
7. Groups and Group Leadership Skills TP-141 staff development activities
8. Planning Parsprofessional Programs TP1-2

paraprofessional tasks/activities

)



USING THE MODELS

e

The matrix on the following pages provides additional information about the five planning
models. i

Thefirst column gives the estimated time required to use the component according to the
developers. Those components intended for use as reference materials have REF. rather than the
number of hours listed. The second column specifies the intended users or persons responsible for
the component. The third column suggests how many copies of each component are either included
in a complete set-or needed for a typical planning effort. s -

The next columns further describe the components in terms of “‘types of materials.” Some
components are checked in several columns to indicate the various types of materials they contain.
The “explanatory’ column refers to those materials which provide information or explanations
about career guidance and planning but not specific procedures as do those checked under “pro-
cedural guide.’’ . .

Blmable or nonconsumable since all

There is no column to indicate whether materipls-ére
, etc., is provided in the Planning

are techpically reusable. Additional information regarding fig
Models section. : .



MATRIX i ;
Using the Modals
( 'b
, 18
User )/ ' . .!
Time Person(s) Quantity |, 1 :
Roquied  Rwponsibe  Required ] 8 Othar
CAREER PLANNING SUPPORT SYSTEM (CPSS) ' o
s+ 1. Coordinator's Training Guide Tweek  [coordinator - et . abstragts of CPSS materials
2. Coordinator's Handbook ~ Jongolng [ coordinetor 1 [ ] ' S
3. Comera-Roady Form & | ongoing | coordingtor 1 ' ¢
4, Advisory Committes Hndbook Thour  [commitws | 10(Inset) e
‘ ' mambers ,
- B Assessing Resourem ongoing | resource laader 1 ]
"6, Aseuing Needs: Surveying Tweeks | task force 5 (in set) L
. . mémbers *
1. Assasting Needs: Tabulation Bweeks | task force b ¢ ,
members
8, Analyzing Methods ongoing | methods 1| U . method enalysis checklist
i 4 spacialist
8. Menual for Writing Behavioral Objectom © 33hours [behobj, 1 ' ' :
. : | pacislint I
o 10 Wrting Behaviorel Objective 2Jhours | beh, ob. 1 ' . \
o ! piinlt ) |
11, Producing Carser Devalopment Units . ongoing | teachers, 10finget) | ® | [ sample c.aer develop- 4
- counselors ment units
12 Filmstrip/Audio Tape Prasantations: . ,
“An Orientation to CPSS” {AV1) 18min.  |allinvolvsdor - |1 per plan- 0|0
‘ interested ning effort
“Shaping Program Goals” AV 18min, | task force 1 each v o [
' ‘ members
“Behavioral Objectives” (A-V3) 18 min, | beh, obj, 1 ] 0|0
, ipecisliat '
“Producing COU's" (A-VA) J8min. |teachers, | fexch ¢ oo
counselors
) 13, Decision Guide (brochure) 30min.  {anyone inter- 1 each ’ oxplains uses of CPSS
osted in using
CPSS
DEVELOPING COMPREHENSIVE CAREER GUIDANCE f \
PROGRAMS (AIR)
Orientation: 1. Carear Davelopment Theary 18hours | educator or Teach @ [0 ‘ ’
planner
2. Program Development Model 45hours | educator or Tech | @ |0 ' explaing plannjng model
Blanner o




' =~
MATRIX Il (Continusd) . L Y
il s “ ‘
. | R
. Hlaeld |14
- . ¥ Mh” = B * [ ¢
~ ‘ © Time Parson(s) Quantity i ¢t 28] %
, - Roguid  Rwponsible  Requind [REIARIRAR Other
AIR (Continued) ﬂ |
Phasel: 3. Assessing Desired Outcomes Qhours | aducator or 1 each ’ L
' ‘ : planner
T4 Aswssing Current Stas - |Ghoun | educator or 1 8ach ' o |
> ) L plenner
' "B, Establishing Program Goals 646 hours | educator or 1exch ' ¢
planner ‘
. i .
Phase Il: 6.  Spacifying Student Performance Objectives | 56 hours | educater or 18ach ' L L
' . planner :
7.+ Selecting Altemative Program Strategies 4hours | educator or Teh | . |0 ¢ 0 "y ’
. e ‘ , planner . . g
Phaselll: 8. Specifying Process Objectives 6-Thours | educator or 1 each ' LI L -
‘ X plannar ‘ , .t
9. DevelopingProgram Staff = - \'  |Ghours | sducator or 1 each ' o |
' - Wi planner
' 10, Trying Out and Monitoring §hours | educator or 1 6gch ' 'l
, . planner
j Phase [V: 11, Conductin§ Product Evaluations 89hours | educator or 1 each ' L
‘ : planner e
12, Communicating,Evaluatrion Results 18 hours | educator or 1each ' U i
, ‘ , planner
Coordinator's Guides (5} correspond 10 the above components. -— coordinatorfs) of | 1 sat per , " e
planning effort | coordinator
PROGRAMMATIC,APPROACH TO GUIDANCE EXCELLENCE |18-20 planning comm. | 1perplan- | @ U I planning boards, goal state-
(PAGE 2) {Available only as complete packege) iours leader < |ningeffort ment cards, puzzlg, tech, -
-, ~ : v report
" RURAL AMERICA SERIES (RURAL) ,, ,
1. State of the Art Review - : ongoing | educators and legch | 0 '
planners '
2. Lifs Role Development Model ongoing | educators and leach | 0 ’
; ' planners '
3. Carser Guidance Resources REF* | coordinators fosch |0 publishers refarence
4. Planning end Implementation - |ongoing | planning 1 each ' [ checklists +planning
: ' ' coordinators guides
5. Career Development Needs Assessment ' ongoing | planning 1 sach L sample questionnaires
o : [‘coordinators -
6. Bohavioral Objectives : ongoing .| counselors end .| 1 sach Vo] .
. k. |educators it }
+ 7. Resource Assessment : goinﬁ" counseldrs and i1 oxch | 0 el | rasources reference
. ) - ) - | edministratoly @2 !
. t
*Reference o B o il
o {

Qo 69 : : o : \ ' ‘ .




MATRIX 1!l {Continued)
/ : | §
¢ ] A i
1
‘ ‘ h 5 1% |4
v Userls)/ HE 55 Eg El3
Time Person(s) Quantity .'.3 e | E8 52 g T
. Requied  Responsitle  Requind | B8 | § [ € (&3 F Other
RURAL (Continued) ' .
8, Deciding Via Evnluatnon ‘ ongoing | counselors and leach | 0 LN B
ddministrators
9." Career Counseling in the Rural School REF* legh | 0 " |
10,  Desk Raference: Facilitating Career Counseling in REF* counsalors snd 1 gach " |0
the Rural School sdministrators ¢
1. An Individualized Approach to Career Counsaling and 2:3 hours counsslors Clexch |0 LS
Placsinent .
12 Transitional Career Placament in the Rural School ongoing | counsalors Aexh |0 oo |
13, Career Guidance Practices '| ongoing | coordinators legch [ 0 o |
14, Staff Development ongoing | counselors legch | 0
16, Community Relations and Involvement , ongoing | coungalors and leach | @ LA L
. ! administrators
16, Rural Community Perspactive Toward Career Development ongoing | educators and legh | ¢ 0 ’ sample questionnaires
planners
N A SYSTEMATIC APPROACH TO GUIDANCE (MESA) _
N QOrientation 11hours | educators and 1 6ach 0 U
planners
2. Assessing Desired Outcomes 11 hours | educators and 1 8ach 0 '
' planners
3, Computer Assisted Reporting 9hoars | educators and 1‘leac‘h . ¢ computer terms glossary
| planngrs '
4. Current Guidance Program Assessment 13 hours educatorsand - 1 oach ¢ ' semple questionnaire
‘ planners .
5. Determining Program Goals and Objectives | 12hours | educators and 1 each , 0 U
planners N .
6. Alternative Strategies 11 hours | educators and Foach ’ " |
- planners :
1. Groupsand Group LesBership Skills  * 12hours | educators and 1 each ’ o |
" | plenners L !
8. Planning Paraprofessional Programs 12hours |educatorsand | 1 each Y ¢ |
planners

* Reference




SELECTION GUIDE
_ After analyzing your school or district situation on Worksheet I, use the f‘owing pages as a
worksheet to make selections for ordering planning models or components.

Check for your planning needs in the first column. Determine who will use the materials in
column 2. Esti the available or necessary time in column 3 and how many copies will be needed
incolumn 4. D which components are most suitable to meet your needs in column 5 and indi-
cate the ordering information and priggs in the last column.

Use these to facilitate your selections:

1. MATRIX |, “’Planning Models"’—Provides an overview of purpose, format, information
about models. -

2. MATRIX Il, “Tasks of Planning’’—Designates which specific tasks recommended for sys-
tematic planning are addressed by which components of models. -

3.  MATRIX Ill, **Using Planning Models’'—Cites time requirements, persons responsible, and
types of materials in models. -

4. Integrating Models Section—Describes how to use components from varioys models to
construct a planning resource best suited to unique needs of users. ’

5.  Planning Models Section—Describes five planning models in depth, lists all content, prices,
and ordering information. .

Consult the Resources section for additional materials you may wish to order at this time.
¢

SUGGESTIdN: Use photocopies of the following worksheet to reduce flipping back and forth
when checking the matrices and suggested sections of this catalog.
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ORGANIZE planning
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Assess NEEDS

Assess RESOURCES

Develop OBJECTIVES

Develop METHODS
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Decide IMPLEMENTATION
procedures

Develop EVALUATION
“procedures
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Organize PLACEMENT
ervice information

—

Select ADDITIONAL plan--
ning/resource needs
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RESOURCE I:

RESOURCE II:

RESOURCE IlI:
RESOURCE 1V:

RESOURCE V:

RESOURCE VI:

CONTENTS:
AN ADDITIONAL PLANNING MODEL
RESUMES OF RESOURCES
RESOURCES CITED IN SECTION 2

RESOURCES AVAILABLE FROM
THE NATIONAL CENTER

AUDIO-VISUAL RESOURCES
PERIODICALS? -

-S30dNOS3Y
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RESOURCE |
o An Additional Planning Model

The foIIowmg is not included i in the Planning Models section smce it was recently published ‘
“and was not available in time for, review.

A Planning Model for Developing a Career Guidance Curriculum

Developer: | '_._”4;"California State Department of Education
“*+ 7. Pupil Personnel Services

Date

"Published: 1978

q Abstract: PART |, “’Developing a Career Guidance Curriculum’’: Describes 13 . -7

major concepts important in career development of {K-Adult) individuals.
- These concepts are in three cIusﬁers: Career Planning and Decision Making;

r Life Styles and Personal Satisfadtion; Education, Work and Leisure i

Alternatives.

PART Il, “A Leader's Guide': Guides leaders staff planning of career
guidance programs. Provides skills to take the 13 concepts from a theoreti-
cal stage through seven planning steps to a student-oriented career guidance
program.

~ _

Format: . \ The 99-page monograph is printed in black ink on standard 8%’ x 11" !
white stock, saddle-stitched, with an orange colored heavier stock cover.

- The format is easy-to-use, with bold headings, margin notations, worksheets,

and charts.

Ordering :

Information: California Personnel "Guidance Association Publications'’
654 East Commonwealth Avenue
Fullerton, CA 92631

Send check, money order, Master Charge or Bank Americard number, or

institutional purchase order. Prices include postage and handling. -

Member's price: $5.88 Non-member’s price: $6.89
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/ RESOURCE L -

Resumes of Resources

The following are ERIC (Educational Resources Information Center) resumes of documents
useful for understanding various aspects of career guidance program planning. . )
idiy
Copies of most of these documents are available for purchase from the ERIC Dpcument
Reproduction Service (EDRS).in either microfiche (MF) or paper copy (HC) form. These documents
are also accessible in microfiche form at postsecondary institutions’ libraries angd state libraries which
have ERIC collections and provide microfiche readers. Some libraries have equipment to make paper
copies for their patrons for a small fee.

Order these (or other references followed by an ED number in this catalog) from:

ERIC Document Reproduction Service

P.0. Box 190
Arlington, VA 22210 .
(703) 841-1212 “
Orden'sng Instructions
1. Order by ED number
2. Specify elther microfiche (MF) or paper copy (HC)
3. Lnst the prige
4, j . ‘
v N ‘+/\J:;LASS POSTAGE o
i : FOR
1-3 4-7 )
Microfiche | Microfiche
Only Only
15 .28
4 SS POSTAGE FOR TOTAL MF OR HC PAGES INDICATED
{Allow 3-4 weeks delivery time from date of order)
. A L8. 218s. | S8 Lss 418S. 5 LBS. 6 LBS. 7 LBS. 8 LBS.
~ 175 or fewer | 76-150 151-225 226-300 301-375 | 376-450 451-525 Each
MF or HC | MF or HC MF or HC MF or HC MF or HC | MF or HC MF or HC | Additional
Pages Pages Pages Pages Pages Pages Pages 75 MF or HC
48 66 . .84 1.02 1.20 1.38 1.56 Pages
\ } . A1
\J 7
\
5. Enclose check, money order, or purchase order. . .
78
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»
ERIC

Aruitoxt provided by Eic:

9.

SAMPLE

ERIC accession number—
use when requesting in a
library or ordering from

EDRS \

Title of document

e

Author(s) X '
Where presgpted or /
developed

ERIC Document /

Reproduction Service
prices

Brief abstract of /

document

L J

i

ERIC DOCUMENT RESUME
-

3

, Number of pages
£ '

ED 064 479

Perspectives on Career Education

Tavior, Robert E.

(Presentation at the meeting of the Oregon Association &f School
Administrators, Corvallis, Oregon)
P

March 30, 1978 ' 46 pages
EDRS Prices: WO,83 - HC~-$2.06 plus postage

-The primary motive for developing career education is the large
number of students graduating or leaving schools who are unable or °
ill-equipped to enter the labor force. This situation is compounded
by a fragmented, disjointed, and uncoordinated educational system.
The concept of career education is not a new or revolutionary idea;
rather, it has evolved as a result of redireced educational goals, edu-
cational legislation, and research in human development. Career edu-
cation has been conceptualized as a systematic attempt to increase
the career options open to students and to facilitate more rationat
and valid career planning and preparation. Career education is viewed
as a developmental process beginning in kindergarten and extending
throughout a student'’s schooling. The student progresses from aware-
ness and orientation to exploration and skill development in a con-
tinuous advancement toward a career. Each of four alternative ways
of facilitating career education goals is described, and several factors
to be considered in undertaking this major redirection of the American
school system are presented and discussed.
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¢ ED117534
""" career Guidance Handbook

(Alabama State DéBartment of Education, Montgomery. Division of Vocational Education and
Community Colleges.)

1973 S 26 pages
EDRS Price; MF—$0.83 HC—$2.06 plus pgitage

The first section of the career guidance handbabk provides a brief introduction to the need
for career guidance, explains the eight elements and outcomes of career education in the Alabama
Career Education Curriculum Model (self-awareness—self-identity, educational awareness—educational
identity, career awareness—career identity, economic awareness—economic understanding, decisicn
making—career decisions, beghning competency—employment skills, employability skills—career
placement, and attitudes and appreciations—self/social fulfillment), and discusses the four major
constituents of the career guidance process: developing self-awareness, acquiring decision-making
skills, developing environmental understanding and awareness, and relating to the world of work.
Section two discusses the components of the career guidance program (curriculum base, pupil data
system, information system, work observation and experience, group and individual counseling, edu-
cational and occupational placement, and research and evaluation), identifies the responsibilities of
guidance specialists, teachers, principals, parents, students, employers, and other community mem-
bers in career guidance, and outlines procedures for evaluating career guidance_programs. A three-
page annotated bibliography is included. ‘

ED 118 888 .

Educator’s Handbook for Secondary Career Guidance Programs: New Hampshire Guidelines
Gustafson, Richard A.; and others

(New Hampshire Research Coordinating Unit for Vocational Educétion, Concord)

1975 288 pages .

EDRS Prices: MF—$0.83 HC—Auvailable from Richard A. Gustafson, Keene State College, Keene,
NH 03431 ($10.00) .

The handbook is designed to aid the-educator-counselor in formulating and implementing a
workable secondary school career guidance program. A brief introduction presents Qefinitions, the
philosophy of career development on which' the program is based, and a glossary of terms. Informa-
tion is organized into 10 sections. Needs assessment, the first section, explains the planning cycle,

“ describes activities in the process, and contains a pool of items for constructing a needs assessment
questionnaire. The second section, program organization and management, addresses the sequence
of activities needed in organizing a career guidance effort. An extensive collection of student learning
activities and other materials for use by teachers and counselors are contgined in the third section.
The tested activities were developed around the three major componemZ;f the New Hampshire con-
ceptual model of career education: attitudes and values, decision making, and world of work. The
remaining seven sections of the handbook detail the processes involved in incorporating career
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information resource centers, community resources, counseling services, placement services,

program evaluation, and follow-up services into the progfam. Planning steps and models, sample ™

materials, and reference lists and sources and inclyded throughout these sections.

t

ED 110 836

The Adoption of Systems Innovations in Educational Organizations: A Case Study of Operation
Guidance ~

Kester, Ralph S Howard, John, Jr.

{The Ohio State University, Columbus, Ohio. The National Center for Research in Vocational ,
Education) _ . /
\}‘ .

1975 ° 306 pages

X

EDRS Price: MF—$0.83 HC—$16.73 plus postage

To identify factors which affect the acceptance of innovation in school organizations, a career
development product entitled Operation Guidance (OG) was the object of a case study. Five basic
organizational characteristics were used to roughly quantify attributes of the organization of the
six schools studied. Forty-six hypothesized generalizations are presented concerning how and what
influences facilitate the adoption of system-type innovations. Appended materials include comments
on instrument development, sample data collection devices, and data tables. - N

)
"

ED 114 504

o

Life Career Development: Referencegéook: Concepts, Goals, Objectives and Activities

i

, R
(Missouri University, Columbia, MO. Career Guidance Counseling Placement Project)
1973 67 pages = »

EDRS Price: MF—$0.83 HC=$3.50 plus postage

The publication was developed for use in the career education workshops for professional develop-

ment sponsored by the Missouri State Department of Education. It serves as a resource guide for
establishing career development goals and objectives at both the elementary and secondary levels,
with emphasis on the junior high school level. The reference volume is divided into eight sections:

(1) the process from concepts activities; (2) numbering systems; (3) definition of terms; (4) conceptyy
goals,’and developmentaj goals; (5) qbjectives; (6) activities; (7) program strategies for care&educa-
tion a1d career guidance; and (8) reference materials. # p

- -~ !

ED 115 740

Structure and Technology for Facilitating Human Development Through Carﬁer Education (with a
List of Innovative Programs and a Bibliography of Relevant ERIC Literature)

¢
3




Harris-Bowlsbey, JoAnn; and others '

(Northern |llinois University, Dequb, llinois. ERIC Clearinghouse on Career Education) ,

1975 ' o 104 pages
EDRS Prices: MF—$0.83 HC—$6.01 plus postage i

The monograph orders career education program components and assigns responsibility for the
their delivery, stating major differentiation areas and ’career development and the coun-

selor’s facilitating role at the center. The first three c review the modern history of voca-

" tional choice, career development, and career education cepts; draw implications for present
career education programs; and discuss counselors’ and computers’ roles in some detail. Currently
at a stalemate due to the counselor’s poorly defined role and resultant consumer dissatisfaction,
guidance clings to a remedial model rendered inadequate by contemporary vocational maturity and
career development constructs. Future career guidance needs to be a sequential, planned, develop-
mental support system promoting increasing self-direction and self-support; four exemplary career
guidance programs are cited. The status of the five presently operational computer-based career
guidance systems is reviewed. Studies reveal guidance tasks which computers perform extremel
well; high student appeal and low cost indicate that those should become computer functions
counselor time for functions computers cannot perform. The final chapter presents a unified ™
for(career education delivery and guidance, with role implications for teacher and community.
tensjve appendixes include an annotated list of innovative programs and an annotated bibliography
of refevant ERIC literature.

ED 106 667

The Life Career Developmént Program: Guidelines for Organization

(Helena Public Schools, Helena, Montana; University of Missouri, Columbia, A;Iissouri) '

1974 ' ) : ' 1U9 pages
EDRS Price: MF—$0.83 HC—$6.01 plus postage ‘ ¢

" The publication was prepared to assist Montana school personnel in initiating, developing, and
implementing effective K-12 guidance and life career development programs. It contains a rationale,
selected theories of career development and occupational choice, domains, concepts, goals, objectives,
and implementation procedures for establishing a guidance counseling and placement center. Guide-
lines are provided for exploring four domains: self, world of work and leisure, career planning, and
basic studies. Each of the four sections specifies development goals and activities for primary, ele-
mentary, intermediate, and secondary levels. Each activity outline presents goals, an overview, and
suggestions for implementation, and specifies the role of others. Topics include career xldels, sex
role stereotypes, business and industry visits, community resources, decision making skills, life style,
éducstional needs, and placement procedures. Program implementation procedures discussed are: per-
sonnel involvement, guidance delivery systems, steps in implementation; the use of committees and
inservice workshops and a program implementation system. Appended are: (1) a 30-page outline of
program concepts, goals, and objectives; (2) plans for'a careér gujdance counseling and placement
center; (3) followup survey forms.and questionnaires; and (4) an annotated list of resources and
references.
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ED 124 868
- Systerms Change Strategies for the Helping Professional -
Arends, Richard |.; Arends, Jape Ky

(ERIC Clearinghouse on Counseling and Personnel Services, Ann Arbor, Michigan)
. ) -

1976 / . 109 pages
EDRS Price: MF—$0.83 plus postage HC—available from Human Sciences Press, 72 Fifth Avenue,
New York "

This monograph concentrates on thé%rocesses of change in a specific social system, the school,
and presents specific strategies for promoting system change. It is addressed to school psychologists,
counselors, social workers, and pupil personnel workers. The monograph describes both the theoret-
ical’and practical aspects of producing system change. The authors describe why schools need to
change, and suggest the part that those who provide guidance and pupil personne! services can play.
The second chapter explains schools as social systems and describes some group processes through
which work is accomplished in schools. Examples and tools appear in the third chapter, while the
fourth chapter presents guidelines for facilitating change.

ED 120611
Guidance Management Mnr./e/ . Planning and.Prograrm Development, Needs Assessment, Monitoring
and Evaluation, Budgeting and Control

Peat, lJlarwick, Mitchell and Co., Philadelphia, Pa. -

(Presented at the Annual Conventida of the North Atlantic Regional Association for Counselor
Educators and Supervisors. Kaimésha, NY)

)

October 7-9, 1975 161 pages
EDRS Price: MF-$0.83 HC-$8.69 plus postage

This manual describes *idance management system which utilizes techniques necessary }o
identify, plan, implement, cOntrol, and assess guidance program activities and services in relation to
the school district’s changing needs and guidance policy formulation. To be responsive to existing
constraints and potentialities within the public school system the management system undertook to
(1) plan and organize to collect and analyze information on the existing guidance delivery system
and organization; (2) determine general parameters of the planning, control and evaluation functions
of the management design; and (3) specify organizational structure to accommodate the assigaghent
of responsibilities and decision-making. The manual discusses the components of the guidance
management system as they relate to policy formulation and management, and describes how these
components (needs assessment, program development and budgeting, program operations and
monitoring, and program evaluation) are operationalized through the techniques of developing a
guidance pragram structure, formulating goals and objectives, conduct program analysis, and col-
lecting and reporting guidance program information. ’

83 ~
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ED.118 986 . : Uy
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Survey and Anglysis.of Career Placement Activities: Volume.11 o( a Research Project to Develop a
~ Codrdinate _,Cgmprehéns’ive Placement System

RN

A (Wiséon:‘;in Uni\}ersity,'_ Madison, Wisconsin. Center for Studies in Vocational and Teéﬁ;bical o . 5\

. - Education) . .~ ' i ; : R T . Lo,

9750 . T 225 pages
. . . v !_‘} : l;-" v

s ! .

" EDRS Price: MF~$0.83  HC—$11.37 plus postage AN

“. « woliitne 2 of the Wisconsin placement project has intensively analyzﬁu‘n}’ey"data. Users and
providers of placement services in select'counties were surveyed regarding barriers and facilitations
inf$eeuring educational/occupational placement.’Results showed that areas receiving emphasis at the

“hi y;ﬁ‘schoql level were: increased.opportunities for career planning/counseling, specific occupational
- preparatian, more information_on.locaéljob openings and occupational pi"bjections,,_ar:d greateruse ~. ,
ofthe referral service. Fraining, counseling, and information also were desired by the vocational- ‘' #

* technical respondents. Providers suggested virtually no‘placement assistance was available from -~ °

. school personnel for out-of-school youth. A detailed analysis is included of the variable effects of © .
. sex, academic;standiﬁg, race, age, class size, postsecondary activitiés,and marital status. Appendixes &
. contdin supplementary information’and copies of the five questionnaires. 7 A
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ED137713 C S

i)’\}éeds Assessment: Who Né~e8$ 1e? - o o B ) S ‘
; Hays Donald G.; Linll'\;,ng"an_K. . o R C - . , J B
‘ o .-wé_(El:'(IC Clgaringhoﬁée ‘oﬁl.:()ou;\seiirbg and ‘Pe,rSc.)niﬁgl_v Services, Ann A‘r%i',‘v‘)Michigag)_%, ”; ' » ’ } ;
. 1977 S - ‘ ’_‘ e B o R 77pages@‘ ”¥ "
' e - ot ,,

EDHS Price: MF—$0.83 plus ostége‘ - HC—available from Ms. (}afoLReynoIds, P.O. Box 394'43','@,;” oA

S

I

o Penver, Colorado 80239 $3.00- J : ’ T g

.

-

. . . . .® ’ L . [N .
' This monograph addresses the issue of needs assessment in the educational process and haw it~ 5
. applies to the school counselor’s role. The authors provide information on the pracess of heeds'asse;s-:' S
Z " 'ment, from the initial step of obtaining commitment to the final outcome of improvement program . S
" planning and development. Using an example common to many situations and settings, the authors '
, _spell out t?fgjét‘,epgby-step procedures necessary for successful implementation of needs assessmeht. el
S, ~'ﬂge‘bibliography and aﬁgendikes provide various materials that the readers can adopt or adapt for e
® . ug in their own work settings. There is also d list of schools-and agencies already epgaged in the - IR
» .+ process who will pfovide reactions and opinions. " L ' '
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m_ 2 {Enstitte tor B'e'spoh“sive Education, Boston, Mass.) ' - -
o T .. TN T ) ] i \ . s

l’b‘"

. EDRS Prfrde‘:'_ff’MF-'-‘_$O:83 plus postage HC—availajlg
R (1 .CgmmbgWéélgn Avenuk, Boston, Mass. 0221§

. R o “1 . ' i N . .
,Thiﬁ;_l!‘&ok is intended to aid school officials’ ing efféctive community surveys for the
«pyrpose qf improving citizen involvement and infNNIEM educational decision-making. It is organized
-dngthiree major chapters. Chapter 1 presents a detailed discussion,of how to conduct an effective sur-

v ;ja’r_ld how to analyze.and use the results. Chapter 2 briefly outlinés how to train izens to con- -
déctmood intervig pter 3 consists of six brief case studies of actual community surveys con-
' ' pal groups and includes.sample questionnaires and interview forms developed
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freer Gaidance: Administrator’s Role ;:bhvp/ementing Change ' S /\
- ) . . ' | |
%é’"-‘:g"ef'%tt.ov: and others i : o
i ;‘({:-’Ju";.* h T . \ :

Y]

ir)a'fégqt the 1978 AASA Workshop for Caree:E)iucation in Small Schools) -

.. A

. ‘ : g 89 pages
.o 7 . . : . - ’
b ) Price: MF-$0.83 . HC—$4.67 plus postage - ‘ .
Yot Ru;a] adm‘inistrafo_rs play a key role in encouraging'cha_nge within schools and in integrating
3 p,ga__geer,‘-’educationTJrOgram into t existing curriculugn. The guide covers innovation and its relation-
ship, t8 education’s goal and objecfiv
th

S e; factoys affecting educational change within the school, com-
e comrjunity’s role in the edugational change process. The imple-

maity, and administgation; and
*ﬁ’;g‘fr‘itation‘af an'integ{f:ted career educatjon program is described in terms of the administrative plan;
; cﬂftlgulum development, instructional development teams, pupil personnel services, school organiza-
.. tions and activities program, placement services, staff development, community involvement, advisory
~ .committees, and evaluation. Three levels, of career education programg are discussed: the elementary
- 'school program which should be developmental; the junior high school program which is basically
‘explorative; and the senior high school program which provides ogpbrtunities for investigating
careers In depth. Key cpnsiderations inymaking a cooperative vocati9na_‘l education’program opera-
tional are suggested. Pour types of commimity~based experiences in career education are also
described: intefviews, shadowing (when a student spends a day with a worker at work), field trips,
and resource speakers. For the most part, these activities involve the teacher, a single'§tudent, a group
qf_ ts, or the entire class, parents, and the community. . o - N
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Counselor’s /nfod,;rfation Service: Volume 32, Number 3; September, 1977 . .

_+ . (B’nai B’rith, Washington; D.C., Caregér and Counseling Services) ) "
: TN ' ' e o * Co T
1977 . _ T ' . , 25 pages . -
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EDRS Price: MF-$0.83 HHC—~$1:67 plus ptistage | - . | _ s

This annotated bibliography of cgr‘re_ntgounselin'g and educational literature provides informa-
tion about the following areas: (1) occugiftons; (2) educational, vocational, and personal procedures;
(3) guidance administration and procedures; (4) student aids; (5) free gr inexpensive guidance mate-
rials; (6) teacher aids; (7) adult education.and the aging; (8) handicapped and rehabilitation coun-
seling; and (9) books and periodicals ih giﬁidance and related fields. Price information and addresses
for ordering the material are included. " /j %
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) RESOURCE il : T {
B Resources Cited in Section 2 o 20
The following resources, discussed on pages 12-13,'are available from: - / a : ’

Natlonal Center Publications .

The Ohio State University o s
1960 Kenny Road !
Columbus, Ohio 43210

I

-~ All pnces include postage and handllng Use order number and t|tIes wh’t ot'denng Pu
orders accepted for orders over $10; otherwise send cash, check or money order w

ORDER - : , ° R AN AT I e
NUMBER ' . (‘_ F o ZPRRCE .
4 SN 15 Carser Resource Centers. Describes cha‘:tenstu':sand needs ‘Eor (ar ‘&r s;;»s.?.s; - NS
) ~  resource centers; steps to plan for a center; vyow to set upag te ‘ »,;'. ;-
various staffing and managerneht options; ways to select qnd orgamze R Al
informat:on Discusses |m|55rtance of pyblic relations;’ poten ial pro- ~ ' AN K
gams, services and activities; and procedures for evaluat \_nd)s’s‘;-»
r plans, layouts, ideas, sample publlcnty |tems ques_ naires;f :
l fiography, etc. 1977, 131 pp. P DL 'c,,',. :“‘»}'
, . j‘g . © .
RD 120 . *  Copingin the World of Work {Praétice in Problem Sa/wng lnstructjonal .
: " Unit include components lisfed below which are avallabie mdlvi Hy.
’ Un|t include 30 Student Guifes:. e e e -
~ S ' =

RD*120 A /nstructor’s Handbook
RD 120 B, Student Guide

RD 120 C - Handout/’rransparem,y Masters ‘ . R
RD 120 D  Filmstrip/Cassette Programs: (Problems on the Job . Work En r O

_Jab vAd]uSt@Gnt Problems)

.;t/,?argeted to those students and workers who plan to work full or pag‘ ‘
-time. Teaches a-broad problem solvmg meéthod useful in dealing wit
. all Iqinds of Ilfe adjustment and work-related problems )

RD 128 Involwng S;gmflcant Others in CareerPlanﬂmg A Counse/ors - -' ‘
: /. Handbook. Alerts counselors and other professionals to the pote tla’F
’ _ ,apphcatton of significant others, those who have an important mﬂuence
on the career plans of young persons in the hngh schoolw’ guudance
’ program. 1977, 35 pp.-

5 | . l' qr,.
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Resourevmrlablo fromtthatronal -_thef , o

The foIIowuhg resources are available on a cost recovery basus from

N .Natlo_nal-vCenter Publications
ahe .The Ohio State University ' : T .
' S 1960 Kenny Road PR
L Columbus, Ohlo 43210 o S -
. Al prlcés mclude postage ahd handllng Use order number and titles when ordering. Purchase
- ord’ers accepted for orders over $10; otherwuse send cash, check or money onller when placing order

14

. ORDER _ . | .
' NUMBER , . o } PRICE
. o Caner Development .
IN.80 o Apphcatlon of Vocatrpnal Dovelopment Theory to Career Education, ' $ 2.50
: by Marla Peterson. Explores how vocatvhal development theory: (trait- —:«

.. and-factor, decision model|, sociological, psyc,hologlcal and develop-
. : mentail appr es) can be applled to career catlon programs 1973,
, . 32pp.

S L e

. Q- . T »
Career Development of Women Proceed/n he, r
Program Editors: Anna M. Gorman and Louise Vetter. Cohtains frve 1
‘presentations made at The Center's Tenth Anmversarv on topjcsthat ™" ¢ -
influence the lives of women in their career chonces and development . 'j‘% . ' . ‘

1975 57 pp. "_‘_\, : . o LI .

Comprehensive Model of Career Development in Early Adulthood, by
- John O. Crites. Represents one of the first conceptualization efforts
- to; systematlcally combirie’ the gnajor facets of job entry adjustment .
- Focuses upon mechanisms foMculrtatmg tM transition from school to "
2 fwork 1975, 48 pp. p . .

@ T %“&a'fwaareness., Rbc:al Soc:oeconomfc Sex Stereotypes Limit Career 8.50
L e \Potentlal Helps to increase the expectations of teachers toward the career
D ‘,’ I potentials of aff‘students segardless of their race, sex, ethnlc background \
T e or the socloéoormmlc statqs of the family. 1&75 , e

» /
- . _ L " Career Et(ucatlon ' N ' ‘

‘ / S04 " An Orientation to Caredr Educatron-Grodp Approach intended to pro— 25.00/
"vide a gerieral orientation to career education for teachers, administrators, = set
counselors and professronal Ieygl support staff in four general areas

-

88 ~
v ] » K




o

v

(a) hlstoncal contenit and factors that have stimulfed the need for career
d educatipn (b} foundations of career educétlpn arff means for its opera-

. tnonalizatlon (c) cooperative efforts necessary between educational staff
and community persq@pel; and (d) implementation strategies. There are
six individual modulf tained wuthln this program which rhay be
purch‘ased separately. 1975. ‘

SO41 Module I_ — Why Career Education

- SO411 - Module Il — Focusing on Supportive Interests and Logal Needs
SO4III * ~Module Il ’ Career Educhtion, Theory, Goals, and Planning ,.
: % : Considerations
SO4IV ‘odule v — Career Education Models and lmplementatlon ;}
' Strategies
S04V Module V. . — Role Identification in Career Educatlon
SO VI Module VI . — Resources in Career Educat:on '

IN 83.4.. . Career Education: Curriculum Materials for the Drsadvantaged by David
t.’} K. Maxwell et al. Analyzes curriculum needs of the disadvantaged in
IR E R career awareness, career exploration, and career preparation and offers sug-

o . gestlons for |nstruct|onal materlals 1973, 53 Pp.

IN 82 Career Educatlon Dlsadvantaged Students, by George Leonard. Identifies
- career education needs of the disadvantaged, and summarizes current career
educatlon programs for the handicapped. 1973, 20pp. - ¥

IN9O . : Career Education: Guidance in the Elementary School, by George Hill:-

Discusses the significance of guidance in the efementary school, outlines
stafflng alternatives, and stiggests resources 1973 21 pp.

_ Ty h s /I ) 4
IN’§{1 =Y - Career Educgion: lnvo/vmg the Community and Its Resoutces, by Samuel
k - M. Buyrt. !Identlfles strategles for community involvement, outlines an
0o, orgamzatlonakstructure and sdggests several actlvmes 1973 19 pp.
IN9G = . Career Education fLeadership Ro bya-L el! Burkett. Offers suggestlons
k. . for Ieadershlmn edmlnfstratlon in tructlo urriculum development
&*' © g #*. media, g €, work experience, ﬁersonnel trammg, advisory committeés,
and aptult e ucaflon 1973, 24 pp,,_. .
»s IN94 Career Educatlon Local Admlmstratlon of Programs, by George Smith.~—
( Explore} educational change processes and problems, personnel and -
stafflgg, communuty concerns, and program quality control. 1973, 31 pp.
SN5 Career E btlon 1975: A Cantemporary Sampler. Editors: Barbara

Bednarz, Norman Singer, Arthur Terry, and Robert Wise. A collection of

' , descrlptqons and strategic notes by the developers of fifteen tareer educa-
- tion programs represernted at the Career Education/National, Forum (1st,

- & Columbus, Ohio, March 19-21, 1935). 1875, 135 pp.
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PRICE

$ 4.50
4,50
4.50

450

4.50

4.5}0

3.50

2.50

2.50

-2.50
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Career Education: Retrospect, Prospect, by Sidney P. Marland Presents . $ 2.00

- & aspeech given as paft-of the Distinguished Lecture s at The Center

2

. '0C4

SN 6

SN 8

SN2

'Expehence gbsed Career

, National Forum (1st, rpbus Ohr_o Matrch 19-21, 1975). 19_75 53 pp.

for Vocational Edu‘catron 1974-1975, 23 pp.

Cbmer Educatlon e USOE, Parspeetva by Terrel H Bell and Kenneth 1.50
H._Hoyt. Presents the Office of Educallfon’s first comprehensive con- +
.ceptual statement on career edugation reflecting the extensive support

" and insight regarding career edultion possessed by U.S. Commissioner

Bell and Associate Commissioner Hoyt, and staff, 1974, 23 pp. - o

! .

sCareer EcMation, Vocational Education, and Occupatigpal Eduatlon 1.25

An Approach to Defining Differences; bwKenneth B. Moyt. Presents . : .
"4 speech given as part of the Distinguished Lecwre Series at The Center \\

for Vocational Education. 1973-1974, 14@p ) .

Education & Work: A Congressional Perspective, by the HonO{aable . 1.00
Albert H. Quie. Keynote address presented at the. Career Education - .
National Forum (2nd, Washmgton D.C, February 8-11 1976). 1976,

16 pp. - _ o

A

piled by Anne E. Stakelon.and.Jeel-H. Magisos. Contains 75 sel reports Cow
and journal articles ntrfied*th?ough &computer assrsteq segrch of )
Abstracts of lnstructional and Research Materials in Voiigtional and

Technical Education, Resources llafducatlon and CurreRt Index of

Journals in Educatlon 1975 46 pp ~

e P

Extendﬁy Ca er Edqoatlon Beyond ‘the Sc olhouse Walls, by Keith 200 ‘
‘ Goldhammer cribes some of the chatacte rsnes of the emerging - , 5

‘ erience-based career educatron programs and suggests some factors
Eh \should be considered.in mterfacmg experience and 5chool based
career -education. 1974 -24 pp.* .

Fuyaing the Career Educatlon 'Concept into the Fiber of the State = _: - 1‘60
Educstion System, by Gene Bottoms. Paper presented at the Care‘ﬁk

Educatign National Forum (2nd, Washington, D. C February 8-11

1976).'1976, 16 pp. - i o k (

4

Llfelon} Educ,atlon——lnto the Nation’s T » Centurﬁ by WillianF. Pierce. 1.00
Keynote address presented at the Career ion National Forum {2nd,

Washington,. 5c February 8-11, 1976}~ 19 5 pp. _ .

Models quareer Educatlo grbms Work Experience, Career Gu:dance S 3&6;‘4 ._ ’
Placement and Curriculum.¥apers deliuied by David H. Hampson, :JoAnn ) *@*
Harris-Bowlsbey, Gxgnt Venn and Decker F. Walker at the. Career Education

N
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~ ORDER . | . '
. NUMBER R , - PRICE
’ ¢, ‘ . - .
S12+ ¢ . Orientation to Career Education—An Individual Approach. Piogrammed $ 6.00

for lndiwdualachool personnel who wish to get an overview @f career
‘ducatlon 1975.

5 Edueation R&D, by Robert C. Scanlon. Discusses the implications of

oc;z!o . Public Sehools for the 1980's: Implications for Vz;arional and Career . 150
de. 1976, 13 pp.

. social needs and trends for schools for the next d
SN 10 ¢ Settmg the Record Straight: A Reply to Grubb and Lazerson, by Kenneth 1.00 -
. B. Hoyt. Keyfiote address, a Yeply to Grubb and Lazerson critique of S
: Q , career education. Presented at the Career Education National Forum (2nd,
i Washington, D.C., February e1 1 1976). 1976, 24 pp. .

S06 Staff Development in Career Education for the Elementary School. 15.00/
. Focuses on aspects of career. odlr.;é'atnon that are impgrtant to all teachers - set
. as well as on tapics believed to b of special. importance to elementary °
teachers. There are seven indijjdual modules contéined within this pro-
grafn ich may be purt%aséd separately. Thé modules can be used . &
sepal;ayly %Jn ﬁquenoe to meet specific teacher-§ fied needs. 1975. - .

4

S06! Moduié“& .- Cami“Educatron An lntegratmg Process o 3.50-
. . Soe6ll Modute |1 — Essehtials of Career Development Theary o ~ 160
“'GpG[!_I Module®ltl - — Self COncept Developmen.t S ’@? . - 200

) ompmhenerCaker Educatron n In-Service - .00 .
m for the Teacher. Designed to create aide, teacher, and ‘ .

rr 4 _ tor-awateness of the potential contrlbutlon of community -
- * helpers to the implementation of car educatror& Sgparate programs ~ .

N .. have been establlshed for mstructlp 5, teachers; and administrators.

Tal ) 1975 : ’

* " . ‘\’hp- -
Program | — An Ingervice Trarnmg ng for the Teacher Aide  18.50

‘ (wrth ree slide/tape presemtations). - oo
Program |1 — An In-Service Zraining th_gram for the Teecbem{@ +13.00
v three slrde/tape presentanqnsl o : =L

Proﬁum Il — An In'Seryice Trarniny Program for the Adﬁi tﬁtratgr N - 9.00

"v

. {with two de/tape ‘presentations). ‘ -
ss M)

trarnpoprograms with ;hgnr correspondmg sllde/tape
‘presentatnon bt

Ce 5054 ‘- 'ﬁAdmrmstratlgn of 8

N vrc*::Deslmed for usein a graduate’ 25.00/
course on a Uﬂﬁersttgy of

B fit an in-service: program. The pro- set #

gram’s main, purpose is 0 pfesen‘ F admm,.i_ MOF an oppoftunity to- -
| .. seriously examine career Qd ifn and its rmp - gfor the educational
o progras, There are elght indi dual modut " ed within th is pro-
L ) gram whrch may be purchased separately 1975+ .
-, , S
e w , . ’ e u
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ORDER
NUMBER

SOl - Module |

SO5!
SOSl ||
SO5IV

15 SO5V

RD 128

INF45

R0 97

.-
U

INO4

'

8B 41

RD 14

\

UN 12 (

£
3
I}
.

A

— An Orientation to Careen€ducation . $ 583
Module || — Change Strategies and Techniques 5. o0
Module |11 — Career Education Needs Assessment S 5
Module IV —~ Identification of Resources ‘ .
Module V > — Program Development Components of Career Eglucation

L ra <

] ’ 3
Career Glidance | \, :
X . 5 Al 5 -
Involving Significant Others in Career Planning: A Counselor’s Handbook, 3.2
by Carblyn Burkhardt et dl. Alerts counselors mher professionals to
the potential applicatiqn of significant others, t who have an important -
influence on the cereer plans 8 young pessons, in the high sgheol career s
_ guidance program. A discussion of how significant others influence. students’
" cgreer plans and stramianrpo_rate,significant others into the career
gjidance program are d. 1977, 35 pp. . i

oy

Career Guidance: An Overview of Alternative Approaches, by Robert E. 1.
Campbell and Louise Vetter. Designed to serve state-levat planners inter-

ested in reviewing the key concepts relative to career dev,'ment an*

planning. 1971,20 pp.. * g - hd \

Career Guidance Matesxials: Implications 1. en’s Career Development: 6

by Louise Vptter, David Stockburger, and Christine Brose. Repgsts.the. . g%
findings o iu assessment of career guidance materials for-the ?«%re@nm

¥ & * 25

tion ofscareers for womign. 1974, 92 ppw 4% ~

-~

' e o ' .
" Comprehensive Systems of Guidance, Counseling, Placement and #5/iew 3.

Through: An Annotated Bibliography of Articles, Reports, and Projects.
Compiled biEAllen B. Moore and Kathleen A. Jezierski. Provides resumes
- of relevant documents; citations of jouigl artitles, and descriptions of
projects in process. 1976, 38 pp. | “ AT e '
. -

" Vocational Guidance in Secondary Educ#ion, Resu’@f 4 National - ,&éo . v

e

Survey, by Robert E. Campbell et al. Deséribes guidapce programs and ,
techniques in public secondary schools on a-'vza_riety ussues. ’1963;?- 185 pp. N

&

. Planning . e .

B ’ Vi g \
Career Education: Local Administratiori of Programs, by George Smith. 2.5 ( )
Explores eduocational change processes.and problems, personnel-and g S B :
staffing, community concerns, and program guality control. 1973, 31 pp. ©

- S o~ o .
Needs Assessment and Career Education: An Approach for States, by 5'5_ L
N. L. McCaslin and Janice Lave. Provides a definition of needs assessment,

~ who should be included, variables to cansider, how to conduct the assess-

ment, examples, areas for futufe work, and a bibliofamphy of materials.
- Assists educa*t all levels to become more kn Igeable about needs
assessment. 1975, 78 pp. - - - R \ g
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- NuMBER ¥ T . ; PRICE
Caree Edu . perspect; '

SN ang ; plementind 8" Educatiqy, o, rams ves,
1 Papers dgy; /mfl’)y AIoﬂzoA Cnm Lois-g;, D‘zfﬂ Corl""e Reud

n .

. rum “st |umbU5' March , .
L 1921 1975) Jo75, 54 P . . Q
9 The Proq, ofa Sme for U, Sdl
RD 103 _ Plannlng Pct ) neermﬂ ” re. by au’,’gE"d" "’:;i” [C d P ree,. 2.25
. (Co8tng Qrams . Dy Sha nd reSUIts of

. P f laﬂ‘.’~ s AR, 'uatiQn ures for edu )
tion Pmctitg\mo p"’wve',a.#?s‘, 35 pp. Dmced ,,}‘é Lo Ca

= TP Svstep,  uieach: AN x'-"”"Wym Be for Vocatjg
RD 48 gwdanoe " Ao port, by Rgbe r’tme raI MOd;:'/et SUmma’:a’ 225
*>a proced“' al -':-‘-I. Whmh Outlines g VStCamP -
gul anc Drgm revle‘”'ng lnnovatw gmdaems ' ) © ‘ S
meﬂding eagsr § fu arther reséarch, 1971 ppnce B VPR .

.. R 4 .
cher : :

Traln he" o :.’
e 2 SR St e 20

Togra
WIth s). F
pO'”“ GIU\:;; he fun cthﬂ‘n d res n b‘,ﬁtﬁt'o?h + cou

o ' "
COO ation d
%75 to the m ice rdmator Wlth.n career eduC Pro ogr ams. ’

.

' t’aﬂa / Sample of Wo Louise Vetter o o
RD g5 vid W_ tstte’" aff;eN A revnSuon of a 1974';’90 bZ,th?\e s0Ci0eCOry dic - ,6,-'.‘()0 L
R - |mp||cat|0ns ck”| fe m'lestones ('Sav'ng Schg (ljymarnage chl'dbe I g) . 1 .)C, a )
for Caregr Dattferw?f women 9rouped by 8ge oy et hni¢ or.gln 197 .. S S

Reso, by Valija Axelrog n Ki B
SN15s - gnd Judlth U Ceni?’: ndbook of gu'd;hn' Harry Drie% J( the:plar, Mmeg|, o7

es ||n hf) n n ' “
T e e S S
| for tio nners in 0ols, Dost da NS, anqg =~ o i
other comm‘za!plase +tings interested in- exp Sec ,r;aﬁl? .areer 9“'dan d _ : ,
pp

ugation delivery SVstems. 1977, n

. ’ - W‘?fk Counc:ls by tz. Ad Cates _
0C 17 ening tire v Ed”‘”"a il education to I:J '|"°'d|wc';| industry and?d”
‘ eS¢’-'f'ts Stimulating cory de ?s on the rote of
ork edllcatnon resea,.chm nd deve|°pm nt.. ]976
0

coping in the Wo h d of wark Pract:ce in P"Ob len SO/VI”g' ‘by Rob nE.
rtm

' r dey '
' .G A. Wyn?: eer Cevelgp
- ﬁm: le::r.;?tew edk.en md'v'd“alilﬁodeve'Ppmlgemzp;n Q’.'emr“
A R o) with WO' adltlstmeﬂt P' ob 977
‘ REEY » ' ’r : ¥
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ORDER
-~ NUMBER

RD 120 A
RD 120 B
RD 120 C

RD 120D

RD 46

RD'129

SN 12°

3

s
Copmg in the World of Work: Pract/(;e in Problem Solvmg—
Inftructor’s Handbook
Coping in the World of Work: Pract/(:c m Problem Solving—
Student Guide

CopWZ Worid 8Work : Practice in Problem Solving—

[

Han ansparency Masters
Coping in World of Work: Practice in Problem Solwng—

Fllmstrlp/Sound Cassette Programs (g
. Ny

‘-"""*Imphca‘;s of Womeri’s Work Patterns for Vocational and Technical .
Education: An Annotated Bibliography, by Sylvia L. Lee et al. |dentifies

references related to the needs of girls and wolhen for vocationg| and

p tecﬁnlcalgducatlon and the labor force participation of women.
1967 33.pp.

Planning Ahead for the World of Work: Curriculum Materials, by Louise
Vetter and Barbara J. Sethney. Provides a set of curriculgfh materials
designed to aid girls in considering future alternatives in terms of labor
force participation and adult female roles. Set includes Teacher Manual
Student Materials, and Transparency Master. 1975.

c® ¢

... Teacher Manual il
. Student Materials '

Public Schools for. the 1980°s: ¥mplications for Vecat/onal and Cdreer
Education'R & D, by Robert C. Scanlon. Discusses the implications of
social needs and trends far schools for the next decade. 1976 13 pp

Sugar & Spicg Is Not the Answer, by ‘Fouise Vetter, Cheryl Meredith

" Lowry, and"®Rrolyn Burkhardt, 1977. Agtilde"for\parepts which

exposes:the myths of sex stereotypigg and encou rages'iricreased aware-
ness of career optlor\g whlchare free of traditional sex’as

Sys\tems Issugg in Sc/;ool to Work Transit/ons by Harry F. Silberman.

- ‘ t

Yy

. PRICE
$12.00
3.80

© 5.50
12.00

+2,25 .

".' ‘.«; .

4.50/

| A' 11.00

Paper_presented: .the Career Education National Forum (2nd, Wiwmgto
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sar Wf the auduovisual matorials availablé to m“duce and explam
' ¥d strategies: , ,
. _ il 18 mnveolbr film/gound
3 . & - FUEE ' = ¥
.. B2minutes” . @ $97.00
e ‘ ‘_". : . . v ¥
Olympus Media - So . \
- Olympus Pulgiighing Company , "
= 1670 E. 13th : ‘
Salt Lake City, Utah 84105
-(801) 583-3666 <
Introduces the concept of career education to the pu blic and to educational decision makers. Dis-
. cusses the need for career education and showﬁlementatuon of the conc#pts in the classroom.
' P Career E ;canon What It Is and filmstrip/pulsed audio cassette
" HowtoDo¥ : & :
i L -~ sarilb e
20 minutes y kS _ | . L : :
. Olympus Media (addras above) )
. Presants basic  concepts of career edycation. Desugneﬂora!rl‘or preservice teacher tranmng =

> Careir Educat;on Steps to Implementat/on slides/pulsed audio cassette

20 minutes B @ $47.50"
. Olympus Medla (address above) | |

il Illustraus need for career educatlomand suggests strategles for wmnmg su"“

LT

t
rt of community

groups and educatipnal deeision makers Eie o
Junior High School Career Centar ‘ fllmstnp/audlo casseti"e f '
“ gui = By o 53 W o - . .
28 minules . o ' $26.00 !
! _ ,
‘ Semor ngh School Career Center fl%g-nstnp/audlo cassette
+,. -« {Both sets above available for $40. 00) ' -
. Thomas Jacobson - 3 : oo
5845 te&nter ) " G
* la Mna, luforma 92041 . "
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