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1 , &

Dgggrigégaﬂwafrﬁragﬁ@ﬂ

In order to improve thp delivery of special education mervices at the
aecondary achool Lgveff'fexss'Educstian Agency funded five three-year
pfojects tv berin during the 1975~76 school_ year, Project P.AV.E.,
facused. on four areas assumed to be crucial to the education of handi=

- capped studenta: Parental {nvolvement, Academic achievement, Vocational

- programming, andiEﬁE?hg:friculnr opportunities.

During the 1975-76 school year, Project P.A.Y.E. employed a Project Co=
ordinator (who was also reasponsible for the academic activities), a
Voeational/Occupational Coordinator, a Parent/Community Coordinator, and
an Administrative Secretary. The Aggistant Principal of Travis High :
*school served as Project Director. With a total budget of $93,278,00,

: the P.A,V,E. ataff focused on specific achool-based changes in: (1) the

' types of services offered, and (2) the coordination of sarvices. During
the 1976-77 achool year, an Academic Coordinator was hired (January, 1977)
and the Project Coordinator left (February,1977) and was not replaced.
Also, from the beginning of the year, the Principal of Travis High School,
replaced the Assistant Principal as Project Director. Higﬁfﬁ;tatnl budgat
of $104,100.29,, P.A,V.E.'s primary goal for the 1976-77 school year was to

. test a model for coordinating services through a asystématic decdstion-making
process, Thls process included activities Por gathering information from

- a varfety of sources (e.g. vocational tests, classroom teachers), and pro~ . -

viding this Information to decision-makers at key times. A secondary goal
wag to atudy and improve direct services. Twenty-five 9th=graders weare
moriitored throughout the year.. In January, 19 10th-graders ‘and 14 llth~
graders were added to the list of special education students monitored by
P.AV.E. .

" : : v 1y

2

Evaluation Purposes

The fdcus of che evaluation of Project P.A.V.E. for 1976=77 waa on the
viability and the effects of a modei to systemarize decision-making about
services to identified special education students. These two areas, vi-
abiliry- and affects, addressdd the key lssue of dissemination~ the
aspects- of the model that would be valuable and impleméntable for other
schools. Additionallly, the model and the wervices themselves wera evalu=
ated to dermine their efflects on atudenta, : : .
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Tﬁe ?;Aqv K+ wvaluation was nllgggtad,$6 300, nlleﬁiﬂg for & aﬁa*hglf tise
evaluator fyow August, 1976 to June,” 1 Information about services to
students Wi¥ gathered at Local Support Tely (L:8:7:) and Admission, Reviaw,
and Dismismml (A.R.D.) committae :ie:;ngn,'frcn !plﬁf?l education teachers,
and from P ALV.E. staff members. School personnel, whose role avetlaPpid
vith P.A. WK, 'a roles, wete intervievad and asked to assess the viablility
of carrying b P,AV.E.'s activities once the project vas tetsinated. In
ofder to déthrmine the rewults of the smarvices, student achievement, sttend=
ance, and atkitude data, and parental gttitude data, vere collected and -
analyzed, : . .

EVﬂluEﬁj;' F&ndlﬁ U

P.A. V.! sunewgaful ly completed tﬂQntYéfivi af :ﬁa;r ‘tvedty-deven activiey
objectivas for the 1976-77 year. The syatematic decision-making model vae
well-implebwiibed: twelve Sthegraders wers discussed st junior=sentor high.
resource rovww teacher conferencea, 41 vocational teasts were given, .59 stu-
dents wera Wonitored by P.A.V.E., planning conferencss wars held fer 13
th-graderAd And for. five, total, 10th and 1llth-graders, during the five

K

aix~-vaek roviav a total of 77 referrals were made for unsatisfactory prograess,

and 12 refnrtals vere made to the Local Suppﬂrt Team for in-depth reviews.
To a great matent, therefore, tha iipliﬁlnkltinn of thie madel tedted the
1imits of An Informat{on-aharing, continual monitoring, and fﬂllﬂﬂ*up struc-
ture, :

There are twd levels to look at in eualunting thl: modal: (1} thnge; in
garvices hydmght about for students by the systematic dgcigian*naking model,
and (2) thw argﬁgts of thesa servics ;haagaa en students.

Changes war® mada for 21,71 more of the Sth-gtidét: this year Ehan fnt ihnun
. last_year {foxr 4BX compared to 26.3X of the studants), When no changep
voyf made KoY, Atudents, it was more often the case thia year that the stu-

dedt way ﬂﬁiaﬁ wall (61.5% of the time this year compared ta 30 of the tiﬂa:_

last year), WA gteater parcentage of schedule and program changes made fga
ch*ﬂfadﬂfﬁ whre helpful chis ygsr as compared to tﬂBgs nade last year
(84.6% comparwd to 60X). o -

In réiatlgﬁ L0 Atudent outcomes, 48X of the 9th-graders did well (dafined
by thelr eafning five or more credits for each of three quarters) this year
compared té Jh.A% last year, an increase of 11.2%. Thus changes made for
21.7% more f the atudents ramulted in 11.2X moras doing well.

Even with thiw ﬂéciﬂian*ﬁakiﬂg model, slightly over half of the th-grade
students dld not earn wore than five credits each quatfer. One limitation

on change |4 the lack of sufficlent programs. Théta (s & need for exfanded

vocatlonal prugram opportunities. Eleven Travis High School speclal edu- -

dation studwnte participated in a new program: Vocational Education {or thg.

Handicappad (YEM), and a total of 28 participated in some sort of vocational
program, Fov womt, this yas successful, students earned many more voca—

tional, credits thia year thao they did last yaar without s loss of scadamic

gzlu
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cradita, Howevar, af the 29 ituﬂe,ts ﬂha d1d. ﬂnt partieipgze in : o
Yocational pgrogramy, 19 were in neeq of -such a progeam.. FPof 16 s:udeﬁgs, ) o
th Local Support Tegg vas unnlbg to find a gultaﬁl: program. 6ptidﬂ for ’ o
ptnrelint. : o . R ,

A smcond ILS}Estinn placﬁd an changa 15 the meaet qE the ra:nutce room

. Rwachar, The total .drop-~out (school leaver) rate has not changed such Ln
 Ewn yearst - the percentage of total number of special education atudents
Avaving In 1973476 wan 28,K%, and in 1976-17 1t wae 28,32, . It also did
not change wuch for either of the two fa:aurge room teachets, . The per-
ravitage of leavars for ohe resource raﬂi teacher increased Ergi 38.91 to
M4, while for the other ane, the rate decreased from 16.7% to. 13.5%, There
e & wide disrtepanc? batwasr thelde fwd teachers. Some of ‘this difference

Ay he attributabl# ta the non-random ﬂ;&lgmént of students to the f!:nufq; _
room teachsre (dﬂnn samawhat oni the ‘basts, af-handlcapping condition), L
Howavar, thias larga digspatity quggenn; gha& th addition to tha decliafon~
%aki«g‘g proceas, tha reavurce room taarhar !.s aé hay glmam in a student’ 3
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.1 " DECISION 'QUESTIONS ADDAESSED

= ¥ #

-+ In proper context, the decieion gqueéstions for an evaluation are formulated
__5~by the decleion makers involved, with technical assistance from the evalu-.
" atfun mbaff during the destgn phase of the evaluation. Evaluation then .
t,. 8ervag the decislon-making process by providing information.relevant to
o Mthose vywetlons and aselsting the appropriste administrators to arrive at
& recomhendat ion concerning the decision. . Ultimate responsibdlicy for

. -maklpy the decisions alweyd tests with the particular decisfon-makers
Voo chaled with that responsibility, 1 R ‘ :

=,

e

o Fo¥ b wvaluation of Project P.A.V.E.: the decisien questions vere formulaced
by Rbw wwaluator apd the P,ALV.E, staff. They were further refined by ap~ ° o

L PR AALe administrators, including a Texas Education Ageticy Liaison person,

I <the Dltwmetor .of Speectal Education, and the Assistant Superintendent for. the

s Diviglan of Instructional Services, They were then extensively reviewed by

¢ all of the dbove péople and additionally by the Director of Career Develop-

ment,), AN the AssLlstant Director of Secondary Bducation. The final quee~- . ...

’ggggn whre theén finally reviewed by the Director and the.Coordinator of .
P.A/WyBy  'The=final design included five daciasion questions on which a varfety .

’ , .

“of dnfokmation vas gathered. .
- Offirw wf Research and Evaluatfon provideas the relevant de¢ision-makers and
o adpiniwtrators in the district wvich d copy of the decision questions and
©avaluatin findinga. These administrators will have the responaibilicy for

sakhng rheommendations which will be forwarded to the Board of Ttuasteas, _

LHThiis wil) ©ccur durlng the November following the releasa of this report, = - -

. Cogt
i

A BENER-LEVEL QUESTIONS

: l;i“ﬁﬁ@uld Progect PLA.V.E. be re-funded? - o » : }‘( I

* R¥LEVANT t?mm;:s: {

Y - '_'%ﬁ'chi 27;aé5£vi§ias_inalédéﬂ in;PtajeEt,P;AﬁﬁsE;'n ﬁbjeﬂéivgilfgf';‘"
T ‘Kw 1976-77 year, 25 ware wholly.or largely completed. o

The primary focus of these activities wad the implementatioa of
Wyetematic déciwion-making model for special educatidn students,

fhera ware somewhat mora changes, primarily schedule and program
thanges; (for 48Y of the 9th-grade students) for -9th-grade studentd

: Whis year than. Last year (when changes were made for 26,3% of the "
f" Whudents). . - ca oL S

o R genégé;;;EpéeﬁgL,gigziiééifégg;gnﬁihga:;;sigggééfngéhfné;f f
quently {n vocational course offerings this year:than they dix

Py . @;L

Q 7‘ < ) e L L e T . R . 2 ’ N RE SRR o ) ¢
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Ninth-grade special educaclon students earned, on t}ae Average, 1. §
wmore vocatiorzal credits this year than did lass yesr's Sr;hegrade::a,

and they eqrrzed “the same amount of non~vocst foxul creddts, shat BN
is, academic credics boch years. . ) -
- g‘- 7 ' .‘ e i‘

This yeir's lﬁtbsgfad ors earmed alpost fa‘ur credizs woxe for toe

year, on the werage, than did lagt —wear's l0th=gzadera, Truey
also eatmed more vocatianal credics chis vear chan thev did last
vear as Jth-gracers, buc the nu:nber\éf acadenic cxzed ita 4 ropped
somewhat,

There were no signifi cant dif ferences between chis year's 11 th-

graders and l.ast year 's 11 th*—g:aders in creddts earned., This wear's -
llth-graders <arned 4 .8 moxe vocarionyl creddits for the a=erage thao
they did at 19th-graders last year, [hey eazned the same amourmt of
creddts In academic classes both yea

There was\ 0o Eignific:mt; d:iff erence Ln eithes drur:mn,()a*e or 1\
r's

rate of attendance {n any grade between th 15 year 8 and last yea
s'pac:,al educazion students .

—
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B, SYSTEM~LEVEL QUESTIONS

+ 2. Should Project PAAV.E be dLsseninated)
* RELEVAWNT FIND INGS:

Mos t of the monitoring a_cl;évi ties (e.g. parent canferences,
periocle reviws of students'-progressy of che systematic
decdston-naking mocdel have bhe en defined in che past ‘a= being
part of Ne sPec lal educatZon teacher's role. Trus, =he members
of the L.S.T. felt that the special education teachers could assume
wost cf the responsibility fox carrydng out these activities when
PLAKE. left Travis High School. Witk the P.AV.E, ataff, in
- cadddtLon to the speclal educazion teackers, carrwing out these
adtdvities thds year, changes vere made for 11.7Z more 9th~graders
than lasz yeax, and speclal education studerts carned, on the
averag ¢, ncre cradits. For a teacher who 1= comit ted and mDEi-—
vatad to provide qualfty specdal education services, P.A.V.E.'s
madel provides some processes and structure to the orovision and
coordinacion of Hervices.

Some of che project's azzixficies tangential-to the decision-making
madel are, by their natuze, mot on=going activities, for example,
L.5.T. Mzalysfs. These do not lend themselves to ddssemination.

3, Showld Austin Iﬂdupg,nd. eng Sc.h@nl Distrizt’s vocational affarings
be Lnczegted?
{
RELEVArY FINDINGS:

Travis High Studenta enrolled. In six courses within the regular \
' vocational progran —. two courses wi thdn™ the Cooperptdve Vo- -
cational Acadenic Education (CVAE) progzem, and f our coyrses within |
(the Vocatdoral educatian class program, ’ﬂej encalled In fige
€lasses within the gpecial educacion vocat lorul program --
vocational class, two Vocatdonal EducatLon for tha Handlcappell (VEH»

cLasdes, and two On the Job Tralning (0.J.7.) classes.
Partdeipating in e oz more vocational courses were! !
157 (40%) 9th-gthders
16 (355, 6%Z) 10th~graders
8 (57.2%) 1Lth~graders
Y] ,

0f thos e gtudents not enrolled i vocational clasges, the followdng
were in need of vocational skill developnent thils yearsz
L0 (of 15) 9th~graders !

7 (of 8) 10&6h~zraders . :

2 (of &) lleh-graders: v i
For 1§ studenta, zhe L,S5.T. had suf ficlent information about the sty- E
dent, but insufficient vocat lorul program r::ipi:ioﬂs to provide satis-

faatatg ssrvicg for the scud enc,
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PROG RAM-LEVEL QU ESTIONS
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Toas zhe 'ays tmat1c decision-making mcdel raquire madificétiens?

RELEVAST FINDINGS:  ~ - | _ I

Changes were made this vear for 2'5; of 57 special ‘education students. .
Of the 6 sch elule changes actually made, 5 were helpful. Of the ‘
26 nmore subs tantial program changes that were made, 20 were hélpfl;l-
Chaﬂg;s wiere nade for 21.7Z more of the Qtl‘r’grsdei‘s this year t:han
last year and 11.2% more 9th-graders did well this year than did

‘well Zast year (that is, earned five or more credits each of three

quarzgfs; .

It vas mo re often the case (for 11.5Z more students) that when no
changes were mde this year, the student was doing well.

Most of the concerns that weére-resolved were due to use of available
progran optiom rather than just due to sharing information.

The majordty (16 of 26) of the concerns that were unresolved wetre
due to the lack of available program optionsg, rather than due to a
lack of ioformtion necessary to choose an option (two times) or
lack of ioplenntation of resommendatianE (eight times).

All of the activit 1es in the systematic déai'siaﬂémaking model ,

except fox thze behavioral objectives -~ teacher group meeting
actdvity, cowzld be done presently by school persomnel. In the
process of preparing the 1977-78 P.A.V.E. grant, meetings were held
between the PPAV. E. staff, special education teachers, and special
educitdon mupavisor. It was decided that many of the activities
willbedomne fnpart by the special education teachers. It is likely
thaz this wlllcontinue when P, AJ,E leaves. :

The tredics eamed by sﬁudents significantly increased this year.
For Ithrgrade 19, this vas due to their earning more vocational
eTedits tham Jid last year's 9th~graders. For 10Oth—-graders, this
was due to caming somewhat more vocational and academic, regular
and spectlzl edication credits, yieldiug significant differences in.

. total eredits .arned. Thia year's llth-graders earned more vocational

credits them did last year's 1llth-graders. . ‘
There wis 10 <hange 4in dfép*—’gut or attendance racte from last® ear.

= \‘ B
Does the provdslon of direct services require modifications?d

RELEVAN'T FINDZNGS :

" Part dei pnf;:Lon ihalcernative programming aptinns develuped by

P.AVE; L substanedal, Twelve students pﬂftic:ipated in the

5 adapti\re pEysitl education class, cwenty studerlts psftizipated :Ln ,



- ’ ) ., .

the pfe*‘&g}éy@enc lab’ activities, and four studen;s partialpatad io
the on-campuk, cafeteria work station.

Regarding direit services, ;here is a great need for inﬂreased voca=
_ tional options. These options, fall into two Catégﬁﬁieﬂa classes in
skill development, for instance, grounds maincénaﬂge (needed by 21
additional 9th and 10th and 1lth-grade’ students), and opportunities
to work and get credits for it (0.J,T.) needed by elght 9th-grade
students and by four llth—grade students. - .

Cnunseling is also needed by-many studeqts, and this does tot appear
. to be available to the extent that is needed on- the high 5;hﬂéL
cCampus.

Most students feel they will be able go get a job when they 12&#& high
school, and for 337 of the students, they cite their education, in ‘high-
school as prcviding them with a skill leading to a jéb

Parents wvere very wellsinfaﬁned about whezhe: ‘their child was beir g
traioed in a f\arketable skill. ,Of the 15 parents interviewed, seven T
felt their child-was learning a marketable skill, These seven students
are, or will be next quarter, in fact, enrolled in vocational traiging

pPrograms. Df .the eight students whose parentd did not know whether
th&i\child was recelving training for a marketable skill, -or th@uggt
she/he 'was not, only two in fact were, o

Testing data is being used’ pfimafily informally, but has beeg a pa:t ef
the basis for changes made for five students. ~ :

P.A.V.E, materials have bEEn;USEd by between 1/4 and 1/5 of the fagulh'
for both Sp&ci%l and regular students.
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"It 33 a ggal of the Texas Educatian\egEQcy that each student from three o
“to 21 years of age has available edu tional programs to enable the ‘
develapmept of independent life skills.  Within this goal has emergéd Plan

f A, to pfgvidg special and separated educational services only- 'in those areas

. warranted by .a student's needs, and meeting other needs within the regular
classroom. The Iimplementation of Plan A\has been facilitated by an.over-
all in-service and system-wide implementa iorr plan. _The complex coordina-
tion efforts and organizational ahanges demanded dpecifically by Plan A
.and generally by special education needs, wﬁfe ‘subjects of concern for
special education and school administrators. Another source of concern Was
the quality ﬂf the Eechﬂalggy of pfﬁviding sérvices '

N

In 1375 a group of tga;hers at Travis High School in Austin, Texas devel=-
" oped a proposal to deal. with ‘these concerns. Ihey focused on four areas
assumed to be crucial to the education of -handicapped students: Parental.
involvement, Academic achievement, Vocational programming, and Extia&
currigular opportunities. Thus, the cverri@ing goal was to coordinate and
extend services in these ar eas for ideaﬁified spacial education students at

the high schacl levél.\

P.A;V.E- is haused in a ﬁértable trailer equippe& with desks and office
supplies for the staff meémbers, on the Travis High School gampus The staff
hag ecvess to the school building and its equipment.

uring the 1975i75'schmal year P.A.V.E. emplcyed‘féuf staff members: a
roject Cdbrdinator, a Vocational/Occupational Coordinator, a Parent/Com~
imindty Coordinator, and an Administrative Secretary. - A.I.5.D. provided
n-kind support through the Project Director who was the Assistant Prin-
d\pal of Travis High Schoel. 'The total project budget was $93,278. iv
ring the l976—77 school year,.an Academic Coordinator was appointed in
ANUAEY » and the Froject Coordinator position was vacant from February an-

ard. The total prﬂject budget was $104, lQD

During the 1975s76 schaal,year, the P_A.ViEaastaff focused om specific
school-~based changes_in the types of services offered and in the coordi-
nation of services, The primary goal for the 1976-77 school year is to
test|a model for coordinating services through a systematic decision-
making process. This model was tested only with 9th-graders until January,
1977, when 10th and 1li€h— graders were added,
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ExStematiﬂ\gecisidn—making,Erncess-

Nt { ‘
The activitles of -the gystematic decisianamaking pracess prgvides a madal
~ for sarvice delivery to special edueatian studenfs.™ Tha faligwing acelvi-

ties comprisd this model:
F - . .

© 1. JuﬁicrsSe,igr é;gp School Resaurce Room -Teacher. QanerencE . o

' Activity- Prior to the begiﬁniqg of the school year, the seniar .
high school resource room téachers meet with the resource ~
room teachers from the Junior high feeder. gehaals to get
iufatmatian helpful ta’ developing an indiwiduslized edueah ,
tion program for their incaming stUdents.. .

Forms: esource Tegchgr Conference Form , '

A

2. Student Orientation: ) - a " ’
Activity; Td smooth the transition fram junior high to high school,

th-grade studengs are given an orientation to the sshagl

the personnel with whol they are most Likely to .inter-

3. Vacatiﬂnal Testir . .. i
Activity: Sinck manpy- idéﬁﬁifiéd special education.students can bepefit
5 froff \ocational programs, -vocational tegts are administered
to deterwine aptitude and, interest. Programming decisions
canr' bg based on thds information. ,
Materials: An outiine entitled: "Process tn Develop a Vocational Assess-

4, First Planning Canf[re&;ei : E [N - »
Activity: 1In order to.provide for the g:&hange of goals and strategies

for the Yndividualized educafional program of an incoming
.8tudent ,\during the first quakter a meeting is held with the”

i

. Parents, Btudents, speedal edycation teaches, counselor, and,
. when nace‘sary, other support ‘personnel.

Formb i Planning onference Form i % : : L : o
\- 3 i i3 sy
/
! ﬁ

5. Periodic Review:
Activitcy: In order to prnvide continual mgnitgring of” special edueaﬁian
= students, téachers are contacte %perLﬂdically to identify
# - students whq are not performing $at15fagtarily regarding
* academics or\behavior, ﬁ :
- Forms: Teacher Interview Form for Periodic Review |
S \
6. In-depth Review:. | ¢ I
Activiﬁya For those “students who, academical ¥ or behaviorally, are
4 not perfarmiﬂ,\satisfae:arily, a m}re thorough analysis 1is -
: made of thelr grades in all classed, observational comments

from teaahers,,aﬁd dfscipline referfals, These students are
~ then discussed gt the L. S.T. meetiﬂgi
Forms : Student Informagkion Sumdary Form §

1

i
,ﬁgntinued on next page)
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End*@E—yg;; Conference:
Activity:

S

Vo
The parents, student, sgecial Edugatian téacher, gnunselgr,
qx:d when neeessary, other support persanﬁel, will meet to
develdp the student's iﬂdividualized educatiaﬁal program for
the Egllawing ye&' .
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FIGURE III- 1 : THE siszmnc DECISION-MAKING MODEL e
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7 PROJECT P.AV.E. )
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PROGKAM PLANNING PROCESS

Tiw Program Plauning Process provides ahgys;emagié methed for Invelviapg parents,
studencs, and educators in' making decisions about a Speeial Education

’ students ' *high school prpgtam.”

Jz and S¢ High
£o share informationy. .
agggﬂ pL;nﬂ‘ﬁ*

{

Student data folder indeluding
= achlevemangt test scores
‘ = parent survey
' - gtudent eclassg scheduLe
' = b-week student review form
— = voeational aptifude and

s - h - interest test daca
‘Szuigzc E‘;ss sabed&le csmpl;ced = planning confercnce form
) T = glassiffcacion, instructiomal
T [ ———— __Arrangoment and grade leval
‘zudant srzeacacion 1S§udan: vocationall )
£o sshoal and i tescing T -
speaial sotvicas { - ——————— -
l e - e - ,i— SN
— ] 7,'!"? 77 - j
Homa viaic complatad, .
un3alor and £egource teacher = —— — ——
bri;;cé in preparation for
L {\ [_[‘a’lg o o .
_ - ! \!’
/* Erggca Difween cauusalaf, p;fcn; \\\ - N
sTufeat and resoured Zeachar to discuss - ———
long and shQEE ranga pragfqﬂ plans
N - i P I S AR
A,
Is e
schedula [é:hédula adjugted’

ad justment
{ddicaced? .

—— by counseclor and "— —

- Jresourca taachar

~ :! fa scudent

Local 3Supoor: égaﬁ

Eﬂd af yegr taﬂiéreaeg
o3 ¢dch student with
parens, counsalor, student,
vocz:iional caunsalof, rasgures Cescher
‘zad vegarisnal adjustmont coordiantor

ERIC [ - 20

Aruitoxt provided by Eic:

progressing
satisfactorily?

ao
- # s
Indepth review
by L.5.T. regarding
problems evidenc in
six-vack review

) RN .

T théf Group Meotings
€o discuss altarnatives
and to detarmina

e

conglstant stracegies
for working wich atudent




DIRECT_SERVICES

A major, but secondary, ggal for the 1976~77" SEhGﬂl year is to study and R

improve the direct services to studénts through the following staff activ-

o

ities: teacher inﬂéfviﬁe vocational course affe:iﬂgs (pre—gmplnyment
Laborf@tory), physical gduﬁatiﬂn innovations (adaptive physical education),

a stidy of apgropriate quarter system courses for special education students,
materials dissemination, and parent training in tutoring.

13 131_;1 o “ffsf



By GONTEXT DEschPTIDB“

In 1975, a group Qf teachers at Travis High Szhenl dEVElGPEd the arigiﬂal
Project P.A.V.E. proposal to deal with the concerns about secondary special
education services. Travis High School has an ethnically ddverse popula-
tion of 1900 students, abaut 60 of whow are identified sgecial educatian
students. C. . LY
In many ways, P;A;V.E; exists ougside the mainstream of Travis High School.
The staff 1s located in a paftable buildiWg on the school grounds, not in’
the main building. Fiscally, the project is on the district payroll funded

by the Texas Education Agen y through the Bureau of Education for the Handi-

cappfd. It is a.temporary project, not a permanent’ part of the Travis High
School educational system ,

Relatimnéhips with key school pgfﬁannel are-therefore crucial not aﬂly for
-the Incorporation of P,A.V.E.'s nodel into the systeg but also for the
implementation of amy new ideas emanating from the pfnjeat. During the

1975~76 school year, a key link from P.A.V.E. to the school was. provided-by |

the Project Director who was the Assistant Erintipal He also served as
head of the La;a} Support Team (L.5.T.), a committee whicf”was a key’ target
of P.&,V.E."s innovations./ He’left "just before the beginning of the 1976-
197V school year. Shartlg(g
as Divector of Project.-P.A.V.E., giving the project more clout with the
-faculty when needed. The new Assistant Principal assumeéd the position as

head of the L.S.T. While productive working relaticnships were established -

bgtween these administrictors and P.A.V.E., these major changes required .
P.AV.E, to expend a large amount of time and energy.
In January, 1977, a new P.A.V.E. staff member wasg hired, vith pfimary re—
spﬂnsibilizies in the academic areas, This freed the P:cject Coordinator
to parfcrm more administrative tasks within the project. In February ‘the
Project Coordinator left. The Parant/ﬂammunity Coordinator became acting
coordinator for admiristrat{ve and liaison purposes. Poastbly. the gﬁF
crucial aspect of these changes was to re-emphasize, for some faculty mem=
bers, that P.A.V.E. was not a permanent part of Trayis High Szhgql-
A large part of the P.A.V.E.'s staff's time during 1976*77 vas spent moni-
toring speglal education students as described in Ehe systenatic decision-
g model. Many of these activities are within the. specgal gduﬁaﬁinn ,
teheher's role description. or role possibilities, There was a fin Tine
betyween the special education teachers seeing theskt activities as a ‘help or
"ag/ a thréat In terms of dissemination, this will not be an issle, "as out-
~dide personnel will not be carrying out these responsibilities. But for
the context of this project, the working relationships with the speclal’edy~
cation teaéhersﬁuas crucial to the implementation of project activities.
Of the three special educatlon teachers, only one cnnsiatently accepted a
elose working relationship with P,A.V.E. The P. A.V.E. staff was forcpd to
chood¢ between a-total commitment tg their modélw-to test tha limits df
their model by working only with the receptive resource room teacher —nqr
—f commitment to all the special education’ atudentsnhta provide services to
all students and. implement as much of the model with‘eath*ﬁpéti&i‘EdﬁcﬂtiQﬂ
reacher as possible, They chose the latter.. _

N
1&25

thereafter, the Principal ‘assumed the position -
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From the Central Administration of Austin Independent School Districe, only
the special education supervisor was in%a role to directly affect the lm~
plementation of P.A.V.E.'s activities. Sinke administratively P,A.V,E. i&
;gnder‘the Assigtant Superintendent of Ipstructional Services, rather than
the Director of Special Education, the special education supervisor need
not assume responsgibility for .the projeft. 1In March, 1977, an acting
spectal education supervisor replaced ome who left., The new supervisor
provided an important link between P.A.V.E. and the Travis High School
speclal education teachers, sﬁructurgng meetings between the two groups.
Information was shared and ccmmitme:;? were clarified and negotiated. This

speclal educatlon supervisor will nof/be resuming this role next year, howe

- ever. The contfvation of rthese acttvities between the special education
teachers and P.A.V.E. staff 1is crucial to the continuing working 'relationship
between these two groups. :

K
;
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Aruitoxt provided by Eic:

Ia 1975-76, wvialuation wvas not i‘budgct line {tem, inatead

For this category, data gn student.school achlevement (mieanuyed by c;edit'

C. EVALUATEON DESCRIPTION , .
fv vay allotted
$500 undér contracted services. For the 1976=77 vear, the Project Co- _
ordinator of PA,Y.E, sub-contracted with the 0ffice of Radsarch and s
Evaluation (D.R.E.) of A. 1.5.D. for an avaluation At a coat of 56, 100.
A cne~haif time £valuation Intern was hired At a cost of Q§ 500. The
redaining fwds were used for duplication .and affice suppli 5, Lln-digtrict
travel, and AMta processing. The evaluator was reaponathle for the 1976-
1977 Project RiAV.E. evaluation, including all formative and .aummat{ve
evaluation. MM was responaible for the development of the evﬂluqtiﬂn de-
sign, the comstruction of all inutruments, and the collecttyn, analvails,

lntarprgtaﬁi@h, and reporting of the data.

FeAT Wah Qn

""4

The focus of the evaluation of Project P.A. V.E. for the 1976-27
the viabllfcy and the effects of a model tw syastematize dec {5 {on- ~making
about gervicon to ldentified special edusntlon studentss Since this was
the first evaluactfon of a comprehens{ve nature for the pIGJECE, base
data (frem thn pf&jéit'% tirar vear) were only avallable for oblective
sourgea of (pformatton such as student credits and attendance. )

lian

There are two basfe categories of outcome data resultd nh {rem the ﬂrujggt

activicies. Oan ecutegory {3 the declsiona themaselves: 9Did the ﬁ}nﬁé@atic
dize st ﬁn‘ﬂdﬁinﬁ Brocess fLiUlE {n changing the decisfons that were made {n-
volving 5cudmﬂﬂﬂ‘ For thia category,. data oen L.S.T. declslons and schedule
deetstony madn by the spectal educatlon teachers were analvied.

i

i3

The JLtund catngory of vutcome data (g the effects on studenta: DU the
k]

dystematle deghndon-making PFU(F%Q result. dn improved satudent outeomes? .

and attevdance were collected. . Raseline data on studenc and parent

earned)
attitude were also collected an Lodirect (ndicators of the nmodel's offec-
- o e

Clveawss.

A Rey fasue wAbh Project P.A.V.E. la th& vlabilitv of ﬂlgﬂtmihﬂtiﬁﬁ. "Data

collected from nppropriake achool personnel (pliutipll afsgiatant principal,

speclal edueatlon veachers, and L.5.T, mvmhgrﬂ) addresaed thin {unue, e
. o (:‘\‘

O.R,E. did nog dntaln evaluative inluum[lnn on Project PLAVLEL ' objec=
tivesn. However, 10 did monitor PLALVLE. "s documentattion ol thelr vbiectiven,
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EVALUATIDN FINDINGS

g\TUJ)‘; :‘n ESTIONS

Hava Prolect PLAVLIE, "8 oblectivens for 1976~77 bheen cer?
) : :

Answer: Yen. ~ ,
SUPPORTIVE DATA:

i r o i e i a7 v . ) - . - - owl
PoAVLES 9 objeatdves for the 1976=77 vear was to complete 27 e
netivitien, Twenty=five of these wane wvhoily or largely completeds) .

Listed belovw {n each activity accompahied by comments aliout the .= .
Jc'fcﬁ of Lﬁﬁltmcninignn ot the activicy. Throughout tha yeay, ‘the
CALVLEL staff has engaded (n extensive dacumentation, pragﬁdﬁ%eéi

A notebook 15 on itile at the P.A.V.E. of fice which ﬁDﬂﬁaiﬂﬂ far
cach activity: a (1) description of each activicy, (2) purpose,
(N prnﬂiﬂ;f:d %uh*uLtivi tea, (4) propoaed time-lines for ‘dach sub-
activity, and (5) a flnal reviéw contalning (.1) how t"u; MHotual {m-
plementation df Eft‘f(‘d [zenm the propdned ﬁ\:.)*ﬂgtigizit-l +{n procesa
and tias~line, (b) & narrvative on the relative wase ar' dLiffichley
of fmplesentation, and Lta effe cctivenesas, (¢) &lv},,\itt:_?%ilﬁii.\'gsi and (d)
Yesourees seeded to cardy our the nft‘i\'{t}- R
Actlivitieq:
C ey

Il A contfersnes wiil be held with Jundo't aud Senfor High

Scheol resourée room teachers tw, exchange satudent tnfor-

mation .- '

Mot 7 Yuu.

Eetdencer Infosation vwas shared on 12 9th-grade 3Zudents

' who came to Travia H{gh School. A Resource Teacher
Conflerence futm wad devaloped.

s

1.7 Vocatlonal apt lewde fmd Interest tenting will verur,
' “Met ! Yon, A -
Evidenca: Forty-vne students were given vocattonal apticude
i\'ﬂcE/QE‘fi’n;;-rrﬂt teats; Y1 of these provided u=n-
able¢ tnformation. An outline entitled “"Process
to Devaelop a Voo s\tlmml Anaeasment System' wan

‘ dﬁveinprd
1.} A 'ft‘ud-"nt T der will be complled on ;n-u‘immk planning to-
Egmmrimh . .
Meths Yt‘d; .

Evidonda: Student folders were complled on all spoclal
nduentinn ntudvntﬂ.‘ Fach atudent wan monitored
by n P.AV.E, dtalf member. A satudent folder
checklist form was developed.




1.4 Each atudent will receive iﬁfcfmatién 2] makg pragram
degiJion5 :

Meel: Tes.

Evidence: Fifteen students were given an orilentation to the
achool including! Phase I (tour of .achool, facili-
ties, and classesd)and Phanse IT (Qrientatien to

11}

clubs, answers to "What to do i1f . , ," and Voca-.
e (ol opportunities on campus and i{n A.1.S.D.).

IS A conference will be held among the resource room teacher,
counselor, parents, and-student to make long and short .range
student plane based on knowledge of student's strengths and
handicapping conditions. - .
Met?: Yes. o ‘

Evidence: *hi:tezn Eirst CQEfErQﬁEES were held for ch—
graders and their families. For nine enterirg 9th-
graders, ho conférence was held. However, for six
of these pone students, a P.A.V.E. staff memebaf
contacted the parents in person at the parents’
home, A plaﬂning CGEEEfEﬂCE form vas devézéped;‘

. b fased on criteria Establiahcd by* thc LQCaL Support Team,
o P.A,V,E,, functioning as tn L.S.T. subcommittee, will re-
view the programs. of each idmnqificd atudent every six weeks.

. Met?: Yes.,
" Evldances Flve six—weeks revievs vere done by P.A.V.E., as
TN planned. They were done in the middIe of each of
o three quarters (after the six-week grades were re-
leased) and at the end of the first and second N

quartersa. A Teuacher Interview form vaBgdéVélﬂpEd}

Avl " An in=depth review of student problems will be made by the
local Support Team ad Indicated by EhL gix-week review,
Het?: Yes.

Evidence: 0f the 77 referreils who were found not to be making
' asatisfacrory programs from the six-week review pro-=
cesa, 32 In~depth reviews were made by the,L.S.T.
. based on Information presented by the P.A.V.E.
" staff, A Student Information Summary form was de-
valoped. A . '

1.8 O regommendation of ‘the Local Support Team, the regular
clasdroom teachers, the resource room teachers, and PLA.V.E.
atatf will bp Iﬂﬂﬂmhlﬂd to share information and discuss al-
tBIhﬂElVﬂ qcr1rngiu4 for each student.’. =
Met? Lorgely unmet.

EvldUULn. Thia procedure wan %qu In two Inatances, both &
times tor the same student. A Format for Teachar
Group Mpoting form was developed. -




-;_Q

2.1

2.2

2i3,' .

2"4 .

A

.

A canflranga will ba’ hgld in thé apring of each year td

more appropriately schedule each student ‘for the upcamiﬂg
yaar based on the student' ixpOEE high :chaai aspirations.
Mat?:  "No

: Evidan;s: This activity was Qﬂly implemented for three

students, mostly based on the shared feeling
that there was not a. nubstantial nlid for
No forms were developed. _

A ;tudy will be ' conducted by a group of A.I,8.D, eufrie- _

‘ulum and spacial edication 8pacialists to determine which -

quartar system courses currettly affated maa: th- rneeds af '
handicapped atudents. _ .
Mgt?- YEE- i =
Evidence: A study was made and dacumaﬂtad of the courses
: " most guccessfully used by A.I1.5.D. teachaers to
-~ mainstream identified students, A dissemination-
product vas ‘developed, o

An in‘SEfViGE plgg will bg daveiopgd and implementad Ear

 teachers currently serving special education s:udents;
b Het?' YEE-

Evidenca: Twalve tagchg:i and four consultants (with one
’ supervising consultant additionally) participated
- in an in-service trdining program wherein classr~
room instruction plana were ‘developed . to reach
morae special education students. Only the initial
one-half-day orientation sessions occurred during
class time. An agenda of the program, materials
developed by teachers, ard evaluations of the in-
service by. :gaﬂhars dacumaﬂt this activicy.

A resdource bank of camme:cial and teacher-wade matarials
suitable for handicapped students will be developed. The
materials will be evaluated and. up—dated dufing the spring
of each year. - ‘
Mat?: Yed. o -
Evidenca. Materigls were gzquirgd and umed 1in glasaraamz
for both apecial and regular education students,
A Resource Bank Presentation summary ﬂnd materials
evaluaciana ‘are on file. ‘ : :

- An analysis of the Travis High Schaﬂl Lngal ‘Support Team

will be made and the current dalivery gystem will be re~-

“"designed.

Met?: Yes.

\Evidenca. A two-day retreat provided the setting fgt a self-

gnaiysis and planning for L‘S.T activities. On

cion, and a aummary Df the outcome af the tetreaﬁ
‘ activities. :
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2.8

m!

The Prg-lmplnymant Lab eurrie&lﬁm will ba r:visad dutiﬂg

* the summdr of 1976 and the faviied doursa will be offered

to a minimum of eight students Epf aach quazzgr of the
n1976—77 gchool year.-’
HEE?! . Yé!i :

Evidence! An average. ﬁf ll ;tudants eaeh qugrter partici! -

pated in. pre-vocational activities in-the re~
source room. P.A,V.E.'s pre-employment lab was
a component of these Activities. Another part

. of this activity vaé to include students in the

'P.AVE, - ‘developed dn~campus vocational ‘train- [““';

ing appcrtunity-- the cafataeria work astation.
Three students were enrolled in the cafeteria _
work station for one quaftar and one student was
anrolled for two quarters. The- pre~employment
:. lab curriculum and cafaeteria work statian das=
3 Efipticn document this activity, L

An adaptivg physical educatiﬁn coursa Hill bé taugh: on the"
Travis High School campus. A summary of the curriculum for
this course will be made available to the Texas Education
Agency division of Special Educatian. : gz
Met?: = Yes.

© Evidence: Each quarter, oge section pfygdaptive physicalf

education was taught, Twelve students particir

s " pated in this fagfgm fgf at 1eagt one quartsfa' -

have drgpped out duriﬂg the 1975-76 schgc; year or did not
show up for school entry for ‘the fall of 1976._

" Met?: Partially met,.

Evidance: A study was made of some regent'drcp—auts who
' were identified special education students at.
Travis High School. This- information was co-
‘ordinated with that of other projéct's by a
consultant appainted by the Texas Education
Agangy.

~ An actdivity aﬁnlysis grid will be. .developed and used to.

break each project activity into areas of concern and/or .
responsibility for project ataff members and school staff.

© Met?: = Yesn. .
vaideuce* A descriptian and phacﬂcapy of thia grid is

gv;ilable as documentation.

Tha staff will engage 1n intefﬂal msnagement accivities.

- Mec?: . Yes,

Evidenca' Staff ﬁeeﬁinga were held and notes are on file,
All fiscal fapﬁrting and prngrgm devalnpment '
‘Ware dana as planned.;

20
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3.3 A workshap fat Travis High Séhﬂal pataanﬂal will be held )
| 'to create awareness of P, AQV.E. abjaetives and activitiai. ‘
Mat?: " Yes’ '

Evidence: To aequaint tha faﬂnlty with Ehe activities of
’ ‘ P.A.V.E. and the L.8,T, ‘several suMll sessions :
were held with the departmental chairpersons and -
- their -faculty. . L.S.T. €low-charts, description,
and referral Hhaets were used: faf this activity-

3.4 A maating will be hald batwaan P.A.V.E. atnff and eantral ,
e offida ndmini!tratiaﬂ staff to infgfm theﬁ of P, AsV E-“i e
activitiaes. - . 1 v :
" Mat?:  Yam,

Evidence: Although there . w&s not’ much cgnttsl affiﬁe con=
tact ‘during the 1976-77 project year, this did
not impair the actual functionding of the project.
However, next year when some provisions will be

-made for district dissemination, the lack.of
" strong central office support may be costly in’
institutionalizing the P.A.V. E; ideas 1in. ather
A.I1.S.D, hish schools._ : :

3,5 A pracgdure for prcject disaemination will be dave;npedi Lo
: : ‘Mat?: Yes, ) R
Evidence: The Texas Education Agency has given guidEﬂ
L 1ines for dissemination and P,A.V.E. in working .
towards completing those next’ year. The fallcw—
"ing products have been-developed this year:
(a) . Pre-employment lab curriculum :
(b)  L.S.T. Analysis
(c) 1In-service Plan
(d) Quater Syatem Analysis
(e) Parent Training Plan -’ : -
(£) Vocational Testing Procedures far Handiﬁapped,
.. "Students : DT
(g) Student Program Plaﬂning Praeess
(h) Adaptive Physical Educatign Curriculum

3.6 "Charts fcr maﬁitaring the educatiaﬁal arrangement and en- .
‘rollment of identified special education students will be
designed. A feview will be made at the baginning and end

"of each quarter. - o
Met?: . ‘Yes. - . ' : Sy
Evidence: These. charts have p:cvideﬂ an @asy. cverview to
- the services provided to a.student and are. availﬁ
able at the P.A, V E office.

4,1 The parent Q:ganizatian will Eunctian to facilitate Ehé
child's progress through 'the systematic planming process.
.Met?: - Somewhat met. ‘

’EvidEﬂEE.‘Eii meetings were held. Parents'af'll'specislﬁ'
edycation students attended these meetings. For '
aaéh\meeting, an average of bEtween five: and six

\\z,i < 8



. ‘4 - .
kS . . o

4,2 Paranta ui idnntifiad spaeigl eduga;ian students will ba o
' ' surveyad regarding the needs aE ﬁheir childran., T
- Met?: . = Yes. g .
’Evidenca For 16 of tha 9 incﬂming ch—grade students, a
© . parent survey was completed. After January, when
, - P.AJV,E; staff began mﬂnitaring 1lth and 12th- -
: ;g_ . grade scudeﬁta, 17 more -parent surveys werae com=".
‘pletad with parents of these studen:s. - '

"

_>¢.3 i 'gTha Parene Handbaak will be digﬁ;ibutad ta pa:ents af all-:t -

special education students.'
" Met?: - Yes. ‘ ' E
Evidence: The parent handbnak‘iaﬂ priﬁtéd and givgn ta thg’ )
parents of 39 apaqigiggﬂucatien students. - P

iWhgt havg the affaats Df Prnject P A V. E. been for the 1975—77 .
year? . . , . . ( R,

;ANSWER. ‘The ays;ematic dacisimn—making madel resul;ed in some-
: what more changes for 9th-grade students thaﬂ agcurred :

" last year; students participated.in a greater variety of - o
programg, primarily vocational; and ‘the credits earned by -
students this year, .again particularly vocational cfedits,.
were greater chan thcse aarnad last year.- : : : '

SEF

;SUPPQRTIVE DATA:

L.S. T Analysis

A study was made af the ghangés mada for special educaticn students’
- deriving from the L. 5.T. While these did not necessarily derive

" bnly from the P.A,V.E. model, the: 9th-graders last year comprise a
?cgmpariaan group. Last year, the Eystematit décisiﬂn=makiﬂg madel _
was not carried out, : The changes consist of schedule changes”
- (changes in-a student's teacher for a course, a course within a
depa:tment, or from one course in sneidepartment to a cpurde in sn~
- other department),- and program changes’ (change into vaaatiunal pggﬁ.
.gram or a majar change withdn vacatianal pragrsms) , -

of thia year's chﬁgradars. 12 (&BI) réceivgd gome schedu;e or pta— )
grammatic change. Last year only five (26.32) students in chegraae
 recelved some’ schedule or programmatic change. Of this year's 10th

..and llth-graders, 50% and 21.42, respegcively, receivgd schedule -

'ar pragrammacic changes. :

P
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:?‘Studant parcieipgtign in vacatianal courses was gfeatly igf
bcfeasad ;hia Yyear, as prasantad in Figure Iv-1:

" Figure I_V_ﬁl : VQGAT;QHAL, PARTI GIPAT::ON, , - ‘
S " total number of students in each. gtadé ‘
pgrgicipgting for. one or. more quartats'

;awuarhiwqxn'agg' - o e e

gi“ S o U1975-76 . - 1976E77 ST '}
e _Egi%* Ith ... 10th NL,Q Smu_;!L:h
CVAE o 0 0 3 1
*Pre-vocational course 12 3 1..15 3
WEI : was not offered . - 4 6
Voclational ed.class .0 3 41 S
Cafjpterdia Work Sta. é;; 0 11 2
- On’ the Job Trgining»’c 3 2 1 -1

R .
‘EPEEiEl educatigﬁ prngfam cptians

Ztianally, this year 12 studan;s participated in aﬂ adaptive phy— :
41 Educatign _program this year at Travis High Schﬂﬂl., Last year
was not dffered . Manystudents took the course more. than one . -
_ quarfter; the enrallment for the course was eight; eight, and six
" ‘studgnts for the first,: sezonﬂ snd “third quartars, faspagtivaly.»,"

1,1 Educatiﬂn Student AchievemEﬁt D, Gfédits i T 'f

.

3ar the year thaﬁ did last yeat ] chsgradegs. This difference
-fributable ‘to the .facts that: (1) they earned 1.8 vocational -

: s more for the year (2) they earned the same amount of aca~ - f
‘demi; ;Eedﬁis far the year. Thus, the time cammigment tn the voca- L

' did lggﬁ'year as chngradérs, on the average 3.4 :redits mare..‘

‘»Tﬁeif tual cfedizs fn’f 'th‘ }"ééf as lothﬂgfaders was anl}f 1,2 r:fed-
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-1, At this puinﬁ, what P A V E.—l-rvicaa édhiﬂ ba dnﬂé by schaal .
K parsann:i? . ‘ 4, -
. , " _ , L ;
AHSHEE:&QG!& B the aztivi:iea of the iy;temh;i: deciqiun-
making model ‘tould be done presantly by school

;Yﬁ ¢ personnel. The special education teachers can, and

L ‘prabably will, assume the rgspannibllity for the . .. -~

'y . Enllauing activities: (1.1) junigtﬂiéﬂigt high re=

S sauteé,raﬂm teachar conference, (1.2) vocational taest- e

. ing, i; student folder, (l.4) student orientation,
" - (1, 9) First planning confererce, (1.6) six~weak re-
R  view, (1.7) in~depth review, (1.9) iﬁﬂ‘§£$YQi§ confek~ - -

T ' . ence (vhen needed), (2.5) pre-employment: lab, The 7
S - Vocational Adjustment Coordinator will also do some of
the vocational testing. Tha behavioral objectives or
teacher meeting (1.8) will de.done by an L.S.T. mémber
‘The adaptive physical education class,initiated and
supported by P.A.V.R., will be taught by a facult?
membay iﬂ the phy:icgl edu;atign departiaent,

},. e _ The didtribution of ma;gtial: in the résourca bgnk (2.3)
o » is not. planned satilafactorily. at this pain:.

Thgtg-is no provision for the zan;inugtiﬂﬂ gf‘ (Z.1)
‘quarter system study, %2 2) An-service program, /(2. 4)
L.5.T. anaiyeis, (2.7) drap-ﬁut atudy, (4.1) patent _
advigary hoard, (4.2) papent survey, (4,3) parent’ hand~
book distribution. Excevc for the activities with parents,
chesu sctivities ara et on-golng by thelr nadture.

SUPPORTIVE DATA: : R

! ’ o : ’ .
,L,ngL‘Qpeszianhg;;g,gnd Intérviéw and Principal Interyiaew

B3 .
t .

In December, gix L,S.T. ‘membars (aseistant pﬁincipal, counsalor
special education supervisdr, two special education teachers, and -
tha vocational sdjustment coordinator) completed a ques:ionnaifg
designed in part to determine thd feasibility of Implementing a '
,number of P.A,V.E.'s activitias. At that time, the first confer-
ence,. and student contact (related to the first confarenca), were :
felt to be. the nost foasible to be implemented. Vocational testing,
'prcviding Haterials for use with students, and’ daing the periodic :
{mix-weeks and in-depth) review ‘uere gean te be tha lenat prababla 4,

:nccivicies to continue. - B _ :

»* In May and 3:32' nine peaple (pfinzipal. assiﬁtant principal
i spgaial education supervisor, three special education teachars,
" .achool’ psychologist, visiting teachers, and vocationaf adjuntment
" coordinator) were intervieved to determine their .opinfons about
- the dsefulness and prﬂbﬂbility of implementing some of P.A.V.E."s
_ a;tivi:iesi FLgure IV~5 pxesenca (1) cgmmanca on-the achoal

A fl

\Fl.‘ _ " o | o - '1E§ES~.




‘ﬂﬁa'fiqt" B

“ptt-anﬂal wﬁa nigh: be rnspanaibla fct the iﬂplemgg:dtianz iﬂd
{2) guumcntg on unifﬁinuiu ind 1gnu¢a iﬂ ehc 1mp1zm¢ﬁtitiﬁn. .

- o ",In tﬁq process of davélapin; th- rojuc: grgn: for thg 1?77*78 W
SR "»nﬂhaol year, meetings were held between the P, ANV.E, staff and o
5. ‘the special eduegtiﬁﬂsEanhnrt and ‘their supervisor, Eﬁnﬂitﬂhﬂ:a?'; :
JiUE . whichrwere made at these ii:tingi vere included in the grant. " = =~ 7
The special educatfon teachars Have 'agreed to secure ;rniﬁing,in.*%":_
or assume some Fasponsibility for the following.activitiss next . '
year? vn:;:ianglfccncig;g six=vaek and  fy-depth :ﬁvicvs;-and gtagfu‘*"
employment lab.’ Tha Vocational Adjuntmgﬂ: Codrdinator. s :1-9
S being trained 1n vocational ﬁl!tiﬂg in sddlﬁinﬂ fo . :ha :zainiﬂg hﬂ
“L; alregdy has, The principal and physical eﬂucatiﬁﬂ dapa:ﬁman; sta
;”*'cnmmitcgd ta continuing thelsdaptiva physical nducgting_ggurli, SR
: ' o oy e ‘ L ’=

a0 e,
x\' -,[ : . =

&

;}3%22“ What tiﬂg-EmEIiEMGnt and pur:angl commitment is rgquirgd !uf school
el parsonnel to carry out P.A.V.E, activitién And ha&_dﬂ thay plfctive
ita gffeceivena:ﬂ? B . 1 . ‘

ANSHER* Most of the: ka? a;:ivitie;-af ‘the ayatematic d:ciaiaﬁ*
making meﬂel ate within’' the scope of the role of the
special education teacher. To the extent that tha spacial
educatian tagcher feeld a. pé:sanal comaitment to the purpa:a ;

} ‘of these activities, ‘tha tima commitment will be reasonabla. a
The mosat common perception of the ‘systematic décision- '
making madtl ia that 7ts effectiveness derives from: tha co~
ordination of actiyities and . Information. The prac iea
and the forms (e.g. guidelines for . the first planning cone
Eergncg), withi' ‘their implicit goals.. fat the pfuceg! thay -
accompany, are Eéﬂn as hglpful

Yot
.

bUFPﬂRTIVE DATA

L. 5 T. QpegliannALra nﬂd L S T. Tntefvieﬁ" o jd”.gl S

f?ﬂy :he gnd af the schqal yeaar, thgfe wam little question that maﬂt ‘
“of the systematic decistén*making model activitles could be halp~ v
ful for many students.”’ Eight of the nine pacple- intgfviﬂwad cotrr
gurred that all of the aetiviitla had alrendy been or-had potential
(, ~ for beirig helpful to Special education studerits. The L&Wues in “
3 S effectiveness and implementatian are presented for some of the
{ activlties in Figure. LV-;, : .

| E— R - - . . \

zzb— . PLUALVLE. Aztivities ﬁaéa gnd“?éfifizétiaﬁ Documents
PLA.V.E. has dacumenced zhe timg it took to ﬂampleta many of the S
. activitins of tha 1976~77 'school year.  This is presented balow.. =~
> (1 1) o Junldr=seniot high sch@al ‘tasource room teacher. cenEetencupr
: -'three. hours for two tesaufee rooth teachers at. Ttsvis High
schaal - gix hQUES’ _

@




“ﬁjsﬂwmlW$ mnmmnnmormnuum; . :
ISR G PERQ_NNEL AND I&EUBS B -

32

* Parsonnel nm-rl PP finvlng o : L : . '
" Tutwrs fnimﬂhl!lt; fof o | S L o
Acthlt} ettty ) ) l!zpjamd L
;Vﬁrﬂlnﬂll Tutlnq The mclnl ol Teatharh, 1. oan be dons on T8, 'I'. teloreal o
‘ - voeatianal ad)usisent eoor- L hoth aptitida apd Lnterest data mgujed
dinator, and voeatonal 3, tests Arg lnvalid often . .
s coinaalor vare mentianed - K, ahould be findd for counmaling gnrl :
;ﬁ;;;ﬂ;;;;“@;g@uﬁugggéw;;ﬁgﬂ;ﬂ,_syﬂmjgbkmhég;;_gﬁg;qﬁ o
Flest confaroncear  © The special edueation teachers 'f, purpoie nhmild b fﬂf plmmlnﬂ nnt
Parsats e aeen A bedng in thargs of Junt Jntorsation gathering
" theah meetings, thongh the L halp’ Phtent. Look at ponls
vln!tlhg testher might proyide 3, 1t's wot good for all parents R s
Y 3 1 ¥ < he AU doos provide cnﬂtitt vl’th | many pmntu coc e ’
Fleat ﬁwrmnm , Thﬂ ,!p!clﬁl rlucat {on tmhigri L add Ltiongl studwnt: Lamty (a g lEH _
"ihwhnn i A, ARAImA th wijor role ”jx. concept) would halp estabilink reﬂ!lntle ‘
- | | o ponl for the weudent ) !
1 ‘ e j‘iffl'.ll_s It can glve he Htui!!nt more gnngrﬂl
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(1.1) continued

(1.2)

(1.3)

(1.4)

(1.5)

(1.6)

(1.7)

S (2.2)

\ . s

eight hours for the resource réom teachers from the
junior high schools

Vocational tsssing;

Depending on the test (some are given individually and
some in small groups) this takes about one=half to one
hour per student.
Student folder:
This is not an activity in and of itself, it requires

. organization of materials snd infsrmstisﬁ gsnsrsted by

other activities.

Student ofisnts;isn‘

To orient 15 students, approximately fivs hours of staff
time was needed. S

First planning conference:

For 13 meetings:

Thirteen hours were required for each special education
teacher

Thirteen hours were required of the counselor

About five hours were spent by P.A.V.E. staff to set up the
meetings.

Six-week reviews: R

Ten hours were required for classroom teachers to discuss
their few special education students for five minutss for
each of the five six~week review.

Fifteen hours were required for each L.S.T, msmbsr to re-
view the students _brought up for six-week reviews (this
will not happen next year;the spscisl education teachers
and P,A.V.E. staff will do the prs-ssrssning) .

Ten hours total, for each six-weeks-review, was required for
the P.A.V.E. staff to interview ths .classroom teachers.
In-depth review:

Sixteen hours-were required for each of the five L,S.T.
members who were present (32 in-depth reviews at one-half
hour for each review) .
In-service plan:

Thirteen hours for 12 teachers * 156 hours for the par=
ticipating cEschsrs,

What have the effects of P.A,V.E. been over the course of the project?

ANSWER: In addition to Evaluation Qusstisn 1-2, discussed on pages 27

- 33, information will be gathered sftsr the 1976~77 achool
yssr to answer this question.

i1,



3-1." “+ What vocational servicea are available?

ANSWER: Travis High School special education students par=
ticipated in the following vocational programs (not !grgi
all of which are locatéd at that school's campus):

Regular chstianal Programs:
Cooperative Va:acional Academic Education (CVAE)
- small engine répair :
auto body repair
Vocational Education Classes
fooed service
cosnmetology
* , bricklaying
- radio/tv
- Special Education Programs:
Pre-vocational class in the resource room
Vocational Education for. the Handicapped (VEH)
office duplication procedures
general construction trades
On the Job Training (0JT)
cafeteria work station
OJT under the supervision of the Vocational Adjustment
Coordinator

SUPPORTIVE DATA:

Scudgnt Schedule Data

Students at Travis High Schagl were registered in the above classes
as evidenced by their schedules.

3-2. How many identified special education students find vocational skill
development with curfently exlsting services?

ISWER: For 1976-77, the following number of special education
students participated in vocational courses:

‘lD of 25 (éOi) 9th-graders
. 10 of 18 (55.6%1) l0th-graders
- 8 of 14 (57.2%) llth-graders

SU?PORIIVE D:‘\'l‘}’t—i

Figure IV-1 presents Lha numbers GE Travis High School Etudents in
grades 9, 10, and 11 enrolled im Ehe above classes for the last two
years. Some students participated in more than one option through-
out the year. The data indicate that 28 students enrolled in one
or more vocational courses in 1976-77. :

4‘3




Figure IV-1: VOCATIONAL PARTICIPATION
total number of students in each
grade participating for one or more

quarters
. . -
1975-76 _ 1976=77
Grade  9th . 10th 11th  9th  10th _ 1llth
CVAE 0 o 0 3 1 0
Pre-vocational course* 12 3 1 15 3 2
VEH* ) was not offered 4 6 1
Vocational education class 0 3 & 1 5 4
- Cafeteria Work Station* .0 0 1 1 2 1
On the Job Training (0.J.T.)* 0 3 2 1 1 4

N

* special eduaation pragram apticns —

Based on the nature of the courses, it 1is probable that not all
these enrollees find "vocational skill development' within these’
courses. Only the VEH. CVAE, and vocational classes focus on the
development of new vocational skills, though skill develupment
many certainly accompany experiences in the Gther clasaes and

programs. .
. ’ L 3

How many more identified special education students could find

vocational skill develogpment with additional services? '

ANSWER: Of those special education students not enrolled in vo-
cational classes, the following are in need of vocational
skill development: .

e

3-3

-+

10 of 15 9th~graders: :
7 of 8 l0th~graders
2 of & llth-graders

N\

T Special EducﬁtiqnﬂIeaghgrigndjgqug;;;PJA.VKE.,gggff interview
For each special education student, his or her assigned special
education teacher and the member of the P.A,V.E. staff who was
monitoring the student was asked"What progrim would have been the
best for ____this year?" The data abova represent the '
numbers of students, not receiving vocational training, for whom
the special education teacher or P.A.V.E. staff member felt that

. Vocational courses or programs were needed. :

SUPPORTIVE DATA:

0f the ten Echﬁg:adgfs who did not feeeiva,-but needed, vocational
courses, three were drop-oyfs. . It was felt that with immediate
0.J.T. in the 9th grade, these studgnts might not have dropped out
of school. The question of the importance of academics as a

31543
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3=3. (

continued)

background to 0.J.T. and as a neeessary part of a meaningful high

- school education is at the core of this issue..-

.Regarding the five students for whom it was not felt that voca-

i

tional courses would be part of their 9th grade pragtmﬁ the people
interviewed felt that these students could take good advantage of
the academic. opportunities during’ the early part of their high
school education and, if needed, take advantage of the vocational -
appartunities 1ater on.

In addition to the 1ssue of early 0.J.T., increasedgcppartunitiés
were needed for sheltered workshops, vocational rehabilitation,
and vocational skills develéfment and -training.

% v ' | gﬁ;s_ ;\
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What changes in services to special education students derived
from the L.S.T,?

ANSW?R As ar sult of L.5.T. diEﬁuSSiEﬂE, the following changes
were suggested and implemented for special education
- gstudents,

Number - Number
Change Suggested Imjlemented _
use of P.A.V.E. materials 1 0
community referrals 9 9
on-campus support 6 3
schedule changes 12 6
pragram changes 27 26

" This rEPIESEntS changes for 24 of 57 special educatian
studénts ) :

SUPPORTIVE DATA: )

L.5.T. Analysis

L.5.T. discussion were analyzed-and changes for special education
students were Eahglatedg Figure IV-6 presents this data by grade
level,

i

Ta what extent are the concerns referred to the L. S T. resolved by:
(a) sharing appropriate infarmaticn, (b) programming options?

ANSWER: Twenty-eight concerns were resolved by the L. 5.T. at six-
week reviews. Twenty-two times these concerns were resolved
satisfactorily for the L.S.T. by placing a student in a
different program or course,

Six times these concerns were resolved just by sharing in-
formation and not making any changes; it was felt that no
., changes were needed. 1 : . o

SUPPORTIVE DATA:

:Lis_.I. @a,lysis

L.5.T. discussians were analyzed and changes for special educatiqn
students were tabulated, - Concerns that were felt to be resolved
(when no follow-up was scheduled for the near future) were analyged

-.to determine whether the resolution came from: (1) selection of a

e that was expected to be succeasful, (2) expectation that the:
?m was just temporary and would be resolved by itself, and (3)
frustration 'that there was no available option that was needed by
this 8tu ent. Program changes did require information sharing, but
* concerns were resolved by sharing infarmatian only.
Figure iV—7 presents this data, Rt S T




7 ' Figure IV-6: CHANGES FOR SPECIAL . EDUCATION _

\ STUDENTS. DERTVED FROM L.S.T.

5 = .’ii
25 9th-graders
13: no changes made

9: changes not recommended by L.S.T.

A: changes re;ammendéd by L.S, T but not 1mplemented

i

Cammunity referfal and schedule ﬁhange
Schedule change . =
Program changes : .

o ]

k:
|
\

18 10th-graders

9: no changes made
6: changes not recommended by L. S%
3: changes recommended by L.S.T. but not implemented

9: Program changes - —— - " S—
\ | »

14 llth?g:aders

11: no changes made -
11: changes not fEcomman§Ld by L.S.T.

32  Program changes e - TR

4-3. To what extent are the copcerns referred to the L.S.T. unresolved
due to: & ‘ ’ ' ’
(a) lack of appropriate information
(b) lack of programming options
(¢) failure to implement recoﬁmeadatinns?

ANSWER: For the concerns féférféd to the L,S5.T. by teachers or
through the six-week reviews, 26 times the L.S.T. was
not able to resolve these cancerns.: :

Two -times thls was because the L. S'T.gdid not have -enough
information about the needs of the students. Both times
this occurred for students relatively new to Travis High
School. -

Sixteen times this was because the L.S5.T. did not have
avallable program options which, would have met the stus=
dent's needs; v

Eight times, L.S.T. recommendations were not implemented.

4¢
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4-3

(cantinued)

SUPPDEIIVE DAIA

L. S.T. Analysis C .

L.5.T. discussions were analyzed and changes for spegial edu-
catioi students were tabulated. Concerns that were felt to be
unresolved (when shortterm follow-up was scheduled or when long
discussion generated .a great deal of information about a student's
unmet needs in school and when no alternatives were selected for .
the student) were analyzed to determine whether: this came froms
(a)-a lack of appropriate information or (b) lack of pragrammiﬁg .
options. Concerns that were possibly rasolyed by L.5.T. decisions
weré followed-up to determine whether of not they were implameateﬂ.
If not, they were re-classified as Qﬂresalved concerns.

. Figure Iv-7 prSEﬁZS this data.

Figure IV=7: L.§.T. _REFERRALS:

) BASIS FOR RESOLUTION OR OR
NDN—RESDLUTIDN
“Resolved due to:  Unresolved due to lack of: _
sharing programming infor- - implemen~ programming .,
infgrmazian . changes =~ mation ___ tation - options
6 | 22 . 2 e 16

Apparently, unresolved concerns were rarely due to a lack of infor-

mation. This indicates that through successful implementation of
the activities of the systematic decision-making model, P.A.V. E.
has tested the limits of informati
clial education programming.

¥

What differences are there in L.S.T. services to 95 ~grade special

education students as compared to 10th and 1llth-grade special ed-:

ucation students and last year's 9th-grade special educatiaﬂ stu-

R

dents. . '(.

ANSWER: When this question was designed, P.A.V.E. was not intending
to mopitor 10th and llth-grade students. However, they did_-

monitor hem beginning in January, 1977 when a new ataff-
member was added. Therefore, only last yeai's QEh—grade :
students provide a reasonable cgntfal grcup ta tast the sys=
tematic &Ecisicﬂﬁmaking medel . . K

- During 1975—76, special educatian students WEIE diagussed by

on sharing as a sttategy fﬁf Spé*‘

e

A
S

the L.S.T. seven times. During 1976—77, special education, -

students were discussed by the L.S5.T. 126 times.

Figure IV&B PfEEEﬂtg da&a on Campsrisnns af L.S.T. Eefvices.'°ﬂs

S ¥ A



o Figure V-8 YEARLY STATUS OF CHANGES
L - TOR SPECIAL EDUCATION STUDENTS A
a 9th 15-16 St 76-17 ‘*ﬁéioth 76-71 1eh 7617

",'-"';-

Grade level and year:
Total number in grade: 19 25 18 14

L Total (1) dofng wellt 7 (36.80), 12 (48t) 7 (38.9%) 5 (27.8%)

2 fatal (%) for whom no P - o N o
" changés vere made 14.(73.77)  '13 (52%) . 9 (507) 11 (78!6115¥

3. Total (%) for ﬁhﬂm o - e L .

- were not doing well L

b, :Szheéule changgs. ? o A 0

5, Schédﬁle changes helpfult 2 é B | 2 L 0

6. Program changes 1 | g 13 Il 4 12‘;‘.
7;_ Program ehangés helpful _”;__i l 8 7‘J“-§Aﬁi',_ 3 : -

*"dcing well" was defined by a student's earning five or more credita for Each of three qaarters
'*"hElpful" was defined by a student's earning credits in the new course(g), ' |

“E'i N
3
* . ok o 4
§
14
#
L o
i ¢ R
¥ .f
A .
f Es i ‘
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46, What activities do L.5.T. members think they can agd will carry
on without P,A.V.E. PETSDHREI?

AHSWER; Host of the activities of the systematic decision-making
model could be done presently by school personnel. The
special education teachers can, and probably will assume

. *- responsibility for the following activities: . -

(1) junior-senior high xzesource teachér canfefénce
(1.3) vocational testing
(1.: student folder

& (1.4) student orientation

: (1.5) first planning conference

(1.6) six-week (periodic) review
(1.7) 1in-depth review
(1.9) end-of-year conference (whén needed)

The behavioral objectives, teacher group meeting activity
(1.8) was not.largely implementad this year, and no pro-

vision has been made yet for its adopticn ase systematic
alternative at in—dapth reviews. ., ‘

SUPPORTIVE DATA:

L.S.T. Questionnaire and Interview and Principal lgtétv;gy

S¥e evaluation question Zﬁl,'on page 34. - o
f : C

4=6.  How do L.S ST participants feel about the six—week févieﬁ? | R

! ANSWER: They felt that the periodic review is worthwhile but should -
be done earlier and that pre-screening should be done by
‘specilal education teachers and the P.A.V.E. staff. s

SUPPORTIVE DATA:

“ o

L;SiT- Intezvieé I . , &

" In Hay and June, eight L.S.T. membéfs were asked how uSeful they '
felt the six-week review was. They Wwere asked to suggest changes
in the procéss that would make it more helpful. The answer above -
summarizes their rgsgonses. 2 y ; ’ C

periadic review is wnrthwhile. . ] : o - ;3{

w0 S Six of the eight embers in;erviewed felc that Ehg
I pra—sereaniﬂ -for the in-depth review (the purpose .
~ of' the/in~depth reveiw) should be done by Ehé speciiL ’
educstian taachers and P.A. V E. staff. SR
, Fuur cf the eighﬁ mentiaﬂad that changea ‘Gould be made’
R ;1 earlier in tha quarter if the raview was dune earlier

A 1:1 th% quarger_ ‘A D




: é e a. ’ .
" 4-7.  What changes are there in QEfViCES brsught abéut by the sips - ,%f

week review? . , ol
e

decisiOﬂémaking mgdél are presentéd 1n evaluatian
question 4=17 There was no separate analysis done to
determine from what" specific Eunctién oi the L.S.T.
these 2hauges derived. :

4-8, What' changes are there in student attitude toward schaol?
achievement? 7 ‘
drop-out rate and attendance?

use of on~campus time? _

ANSWER of lS students interviewed, eight reported liking schaal
beﬁter this year than last, six felt the dame abagt achool,
and. four disliked it more this year.

This yea 's 9th-graders and . llth-graders earned more voca-
tional credits, and 10th-graders earned more total credits
than .thos§ in the same gtades last year. Tenth and 1lth-

graders earned more vocational credits than they -did last

year as 9th and 10th-graders, respectively. :

Therazgés no change in thg drop=out rate this year ﬁram
what it was. last year\. _ S b . :
ok :
Attendance for all groups was not Signifieantly different
this year from waht it was last year. . :
\ i .
Ninth?gradfis weré scheduled into thg resource room for
~-more credits than they were last year, but the same number
of regular classes. Ihéy did about as well in the resource
- room this year as they did last year, and did slightly
better in their out classes., - n
_ SUPPORTIVE DATA: LI :
Student Interview : ‘ o

Eighteen students were 1 tertieﬁedaftén chégraders, seven 1Dth— ’ g%
gradera, and ong llthfgr der. - The fallawing ‘reasons were givén for-
liking school better this year: courses,.soclal climate of this
school better than the school attended ladt year, more frian&ﬁ,
better teachers, more interesting. Eight atudents Jike sghool bet= -
ter this year, fauf ch; three lOth and one llth-gradar.

C8iw sgudents liked school the same this ypar as last, four ch and ,\

© two lﬂth—g:adéts. . *




P

u

-, Four studenta, two 9th and two 1@&hagraders.liked schnal less this
year. Two felt that school was harder this Year, and Ewc got along
better with the teachers last year.

‘Eight students said they had pgsitive fealings tewgrd;schaal ‘last
*year. Ten students said they had pogitive feelings toward school
this year. . :

.- Ten students sald they had negative feelings toward school Mt
" year:s Six students Said they had negative feelings toward school
this year. .

Two sctudents :his year had neutfai feelings caward'échcal;,

There was no difference between 9th and 1Dth~gradera in their atti-
:tude toward school.

;’Studeng S;hedule,and,Repa;t,Garﬂ,Da;é

~Transcripts of students who did not drop-out were used to base
. achievement and attendance comparisons on, Data were:collected
Tt “for this year and last year on students': total credits earned,
subdivided into ‘special education and regular credits, vocational
credits, and third quarter credits (assuming changes made chroughQ '
out the year might show up most during the laat quaﬁter) These
data are presented in Figure IV~2 : :

L

Comparisdns were made between this year B8 and last year*s Bth 10th;
and llth-graders. Also, this year's achlevement for 10th,- and ‘11th-
graders was compared against their achiaveméntlas: year as 9th and
thh—grade:s. :

This year's 9ch-gfadara earned significantly more vacgtinnal gredits
than did last year's 9th~graders. This accounted for a significant
difference in total credits as well, since the number cf ‘non~voca=

., tional, academic credits earned was comparable.’ :

"'This year's thh—grade:s earned siguificantly more total credits
than did last year's 10th~graders, accounted foxr by small increases
in both regular and special education: crEditsg vcﬂaticnal and aca-
demic credits, v

Thig year's 11th§gradars earned significantly more vncatianal cradits
‘than did last year's llth-graders. They earned on the averaga of

5.4 more vocational credits this year, but earned .5 credits less.

for the year on the average. This means there was a signifieant ‘da=
crease in academic credits earned. That is, overall éredigs remainad
the samej vccaciansl credits replaged acudamie tredtis.

This year's 10;h!graders earned more vacatianal credits th s yeaf :
than they did last year ‘aa 9th-graders. And to some axtgn ‘ thgy '
"earned fewer academic credita, gﬁ\ : . :

LI

. LI '
A .,
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Tﬁis yaaf a llch«gfade:s earned ‘more vaﬂgtigngl eredias zhis year
than they did 19t year as lOth-graders, while they earned a com-
parable number of academic credita, resultiug in a significanc in=-
crease in the total credits bﬂrned. : . : Ll

Cgmparisans of attundance were made Fér the game groups as way dong
for credits. These data are presented in Figure IV-3 as average
yearly abgsences. * There were no significant differences li attend-

ance. A

u

Comparisons were made betweaﬁ the number of drnp-cuts for the 7
'1976-77 school year with that of the preceding year. The iffgregéé
vas nigligibLe. , , _ : ‘ =

Campafisians were made between this year's and last year's Eirst
quarter schedules for 9th-graders to detet@iﬂe 1f the students vere
spending comparable amounts of time in Sppeial education and
regular classes --to determine if atudeneg were belng mainstreamed
more or less. Alsg, the number of crediry’ esrned was uged as an
indication of the success of these pla:ementg Students wera sched-
uled into regular classes as often this year. na last, but they did
slightly bsxter in them. Students were Sthéﬂuléd intc the resource
room for more cyedtis this year than last, and did as well thin
year as last iy the resource room classes. THus, this year's 9th~
graders earned gignificantly more credits in ‘the resource room and
Just .slightly more credits in regular classes. * These resgults are

presented in E;gute V-9, ) . e

¥

Figurg 1v=- 9 USE OF DN*CAHPUS TIME EDR
9TH_GRADERS’ DURING THE FIRST

QUARIER . )

_ . 1975-76 , 26-17
number of students 16 . N\ 1 :
scheduled into the : 2

resource room (total : . : : ///

credits) : 26 N 36
scheduled into regular -ff_‘ :

clasges (total evedips) 62 ' o 59

. ' - ;‘ .

¢redits earned in te- . . N

source room (total crLdiCS) 24 o 34

TE 4

credits earned iﬂ Tow
‘gular Qlasses (catal , o

Lredtis ' ! :' 47 51



What changes ave there in parent

areitude’ tauafd sehaal and toward -

student p:agresa,‘and in pafnnt visics to scheol?

ANSWER: Parcnts are pleased wiEh

they have hng wi;h school ch;a YEAT.. v

O0f 15 parents interviewed by pﬁgne, ten were satiafied with

the frequency and kind of ' contact

L1

their child's progress, three were disgatisfied, and two

did not know enough abou!

t .what was going on at schcal for

their child to evdluate his pragrgss.

Parents infrequently atcaﬂded pafeng me&tings, but particiw
. pated frgquenciy in parent~teacher “conferences. : g

SUFE‘@RTIVE nxm

Pafeat Interview

Fifteen parents, selectud randam
numbers, were Interviewed by pho

%l?;EhE tuatacc they had with: Trsvis
'.ta Phelr . child, and asked 1f they were satisfied with this cpntsgt;_,

ly from thase having lis:ed phane

ne; They were askgd to describe’.
'High School this year in relatian

FiEEgnn reported that they were satisfied with the frequency and. -

n&ture of the contact, though on
Gf one of the con fe:gnﬁesi .This
{dens she had propsed “in the mee
there, did not get implemenﬁ;d{

. Ten parents meationed. specific p
school thay ware. satiafied with
wlth the child"s progress.. '

Two pafantu were dissatisfied Wi
taking. These were the parents

An this interviey. Thuay both fe
more to keep chai: chlld Ln scha

Three paranta‘snid they did not.
child was making. They did nat:

,Lchild a pragrnm other chnn Ehﬂt

4 - b =

: hix pafent maecings ware held.
“ dontsd attended altqga§h¢r$> For

gf batuﬂeﬁ five and’ slxspuignts

way képt' last year, the special

é yas .displeased with the content
_pardéht vha displeaﬁtd when the y
cing, and which everyone agreed to"
. . i
L

a:ts of their child's pragram ac
and expressed overall sagisfactiﬂn

th- the prégrﬂm thiir child was
‘of the ;wa dtgp—auts questioned
1t that the school could ha?gwdang
Dl- i%‘ : AR

.
¥ .
[ ' L]

knaw what kind of progress thair

‘kriow anything mora about theif a

it was 4 specinl education pragrum.

Parenta -of 11 special education stu~

each of these tmeetings as avarage
attended. -

."" / o s )
wﬁQghqgan-pafent conferences were held fhis yesr, ' Though'ho data

educntian tea:hurs indiguted ‘that

this reprasents a large incfense over . last year 'g number of plan~- B

nlng conferences with parantsp

=

P %
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What chmg_és are there in teychers' reported classroom ‘pract;i;es.‘{?"
and attitudes with identified special ‘education students?

Do teachers who attend L.S.%. mfetlrgys or in-service training
reparcfpasitive effects (motlvAtional or academic) fcr their work
with regular educacipn students? : -

=AHSUER Not availablc, this data was not collected for the fallcwing.

reasons!

1." Teachers only attended L.S.T. meetings when they re-
;gfred a student, and few teachers referred:’ students o
Eﬁiﬂ'the L.5.T. all year. Gl ‘

]

P.A.V.E.'s request far the teachérs-- that thgy bring
back and fill-out ‘4, one-page evaluation on materials--
was not Lgrgely fulfilled by teachers. In that climate,
it was felt that more demanda on teachers Emanatiﬂg from

~ a P.A.V.E.-related task wauld not be a good idea. The o

P.A.V.E. staff agreed.
Y




- 3a1, What is atudent pliticipgciai‘iu alternative piagr;ﬁming options
' daveloped by P.AV.E. (adaptive phyaicnl gdueatian. ﬁre-mplayﬂ-ng
l.ab gn—csmpua wati: atatian)? : ,

' ANSWER. TH:iv: students pnttieipatgd in adnpciva Phy:icul gduﬁi;_
. cation, 20 stadents in pre-employment iab, and Eaur An .
::;Egtaria work. Et:aeicm. . '

SUPPDRTIVE DAIA!
""Suppgrtivsd'a‘m 'Eomas f,‘z’am" l:!‘léiélt:fﬁ&é’ﬂt schedule dazynf;”;:’w'ﬂ "

' Twelva atu.dints per:t;:lci.plted in adaptiﬁra physical adunatian. Sone
participated more than once; the :Dtal anrullmant Ea: tha Ehf!g :
‘ quattera was 22 students,. :

I Twenty s:udents paftisipstsd im pre-amployment. Lab s:tivi:igsg
T Soma patticipated ‘more than once; the total enrollment for the .

_‘three quarters. in pre-vocitional ‘courses taught in the resource -
ram (t:f wi’:ich “the. pre—-emplpymant lab’ ﬁas a eamponenﬁ) vaas 32, y
Fﬂur atude:nﬁa participated in the nnﬂcsmpus. ;‘afet;a:La wﬁkégt‘atiﬁn,
one of whrm pa:ticipaceé for two qpatte:a. : : »

G&L - Wbat additicmal séﬂices 1f nvailable,‘ ccmld be used by Etudems?

AHSWER. Thafe are a variety of vocational ;aurses av:Lalahle gmd _
‘special education students enroll in and cﬂple;g the fre~
quently. However, more vocational options are needed. The
Vocational Educatdon for the Handicapped (VEH). unita ware
used very successfully thia year, but many marg units
shéuld bg devaiuped quicklyi n—tha—Jcb Training (D J T. )

o unless thejr ha\re faund & j@b Ehanselvés. This :eat:rir:tim
: \;uts eut; ‘many aﬁucients wha need this alternstiv’e baEnfe thg o

Additiﬁnally, cﬂuseling gervices, parscmal and famiLy, vqesa
‘ . tional fehabilit:atien, ard drug and sex caumﬁling, ara
I~ - " needed for many students.. . . »

SUPPORTIVE DATA: S , —— 4
: T N '

: Etudem: g:an Ngeeis Inter‘vigw \ﬁ '
L spe;:ial eduestiv:n teachers and the staff of Praject P.AV, E.,- e
. asked to discuss the services needed for each particular stude

" - Figure IVs,LO p:esentss the numb&r of atudents needing additianal

se:vit:es. L N

¢ s o T : T s




!’igut‘g Iv-slm DDLTLON ERVIGES NEE | ‘;‘-'7 .
Cvoeastowat | Gunettsg Addirtons1’
edi; akild - © ° Voo, - sex  pars, reading
o developmant - 0.J.T. Rehab. “. or cl““’,
" 10th snd 1lth 0 43 g
B IR ’7 o T ’*! .* -

5~3. B ‘Do Btudﬁi‘ltﬂ fael that they are being adequgtely psepared fm- a
mazketahlﬁ ekd1l? : : ;

!

ANSWER. Of the 18. atude::ts intgfvigwadi 14 (77 71) falti_h ey ﬁiﬂ.l -
have a marketable skill upon leaving high schoo For #ix '’
(33%) of the students, this marketable skill was devclapnd
in vqcstiansl pragrama within A.I 9. D.

’ SUPPDRIIVE DA’IA.

'Eighteen studénts ten 9th-graders, save:l lﬂth-ﬂgi:gd-:n ' and one '
~1lth-grader, vere ipterviewed, Saven:questions address-their satis- -
Eactian and e::pe::t:aﬂ_am Ea: high school an:] the near. futufe

_(l:)( Do. you expect to. graduate framhigh sehaal ? _ :
'answars- Yeﬂ- 15 Hope so: 2° No; maybet 'l - v

(2) . When you graduate from high s:;hagl . which one(s) da
: - wou expact to do:
it (A). §@t0. 4 fOur-year college == 3

(b) go to a two-year, community or tashnical callege -—4
(¢) enter the military -3 S .

" (d) become a homemaker -~ 1 %
(e) get a job -~ 15 S

v (f) I don't koow -~ 0 4

- (3) © Are you. BﬂEiSfiEd with this?
. angwers: Yes: 17 " 1 don't know: 1'

“(h) Do you feel yéu can get a job vhed: you grad‘uste fram-_' g
~ high school? e e
apgwer: - Yes* 14 I don't. km:w 4

: (5); Are you sariafied with this? .
dnsvers: Yes = 14 I drm t know: 4 -

6 ‘;-Wha,t kind ot k.iﬂds of ja’bs?

-

g

vE




S=by

5i5 v :

Do 1 pﬂréntl feal their ehild:aﬁ are bging adequataly prepngdd £ar

o

f

) W‘hgt 4n. iehaal is hﬂlpiﬂg you with ysur plann for
the futura? .
angwéra for (6) and (7) filatad tot B
school course: 6 athar: 8 I dan t know: &4

¥

a mnrk:tghie 5kill?

- ANEHEE: Seven af 15 pgr:nt:[ineafvi-und fgls thtir ehilg vas

_ receiving training in a marketable skill. Generally,
[ . parents angwer. to this question correlated highly with
o whethet or not thedr child wad 1n a vasa:iunal cls-a.

¥

' SU?EQEIIV’E DATA:

~other aix hsva received no Vchtianal training. : '

- ANSWERz Yes, but only miﬂimally thus far to base decisions om.

Y

Parént Interview

~ parents specifically based their answ

1s vceacicnal tes;iﬂg dataibeiﬂg.uaed?

: SUPPDRIIVE DA‘IA' T e T o

Parengs were asked by phone, if they thought. their child wgs
learning a skill to help hin/har find a job.

Of 15 parents intarviawed;A
Seven falt their :hild was learning a “skill to help him/har o

find a jgb"

. Four did mot know, two added that Ehey hoped she/he wad, .-
Fouf felt thgt Eheit child was not- learning -a marka:g&is Ekill.a

1

- Of ;he Bseven s:udents whosa parénts felt they were being prepared

for a marketable skillg all have participatqd ar will participata ¢

starting with the firat quarter of negt year (which was whiit’ the }
c an), 4n @ vocational train-

ing course (CVAE or VEH).

0f the eight ssudents uhose parents felt :hey ware ﬂbt beihg trgiﬂed
for a marketable skill, or whose parents did not know, two atudents -
began vocational training during the third: ﬁuartet of 1976*77. tha B

=

1t does, informally, give students more Lnfﬂrmaticn abaut b

thamﬂelVea.

P A v, E.‘ gctivitiég dsta and verific:atiun dnﬂuﬂ!énts

v

Eafty—sne SEudentB received vocational tests, and fdr 31 atudents
the tests yielded 'usable infarmatian.-



5=67

5-7.

’Epicial educatiaﬁ tilﬁhﬂrﬂ falt that Vﬂﬂatiﬁﬂﬂl taat; wira hglp- -
. ful to gain more 1ﬂ£6fmati@n abaut a scudgnt. buth far the tguchgr
lﬂd the -ﬁuﬂ-ﬁt- :

For £;va ;;udant:, vecaziaual ‘test Lnformation was ﬁmpartant zs one -
_basis for a placement decision, For four students, thera was: .

CVAE class that corresponded to their aptitude and interest, and-

-subsequent to the vocationsl vesting, ‘thay were placed in the- ‘ap=

propriate class. For the afhgt :tudtnt, vocational aptitude and -

_intnrn:t painted to a VEH clss: into whiah sha was later pl;caﬂ;;'

How do. EtUdanEE, resaurca room teachers and elaagrnom tegghafs fagl _
about the proportion of tima that ddentified spe;ial aduca;inn.stu—'

- dents spend in and not in the ﬂlassrﬂumT‘_;'

_AHSWER. No data were cellaztad on this qugstian. Tia level af

regsources required to answer this question became in- .
appropriate compared to the relevance of the gvaluatian
quastian far tha dacisinn qyeatiﬂn- , S,

What mstarials have’ been pravided? ) ( ' - ! "

i
L

'ANSWER Primsrily. .materials for use wiﬁh low level Eﬁudants in a

\;3' vgriety of Subjéét areas have been provided.

i

N SUPPORTIVE DATA:

Part of the Project P, A.V E.'s’ activities fnr this year bas baan to
catalogue the materials +belonging to the project. Ihe list is

ha_“Jd___gxtgnsiya&andmia,availablegframxibguprﬁﬂgc$~gtgif. R

5"8;-

[
R
)

What is the pfapéftian of materials use by .EEEE}lé‘fE parl:ic:ipatingk
in L.S.T., teachers who Etteﬂd iﬂ—aewic:a. and tegchérs who al:tend
neither? _

- ANSWER: Too faw teachers fefefred students to L S-T;, makiﬂg an

analysis of thia iﬂaubatﬁntiﬂ..

Seven of the 1!. teachers who astgnded tha’ in*sgwiee PE‘Q"' ' L
gram checkgd out _materials. HW{E;?_:,,Hglﬁgﬂwfq,:”;d;. b

Twenty-two teacherﬂ. including the seven who attended the R

" gd-gervice of a total Eaculﬁy (including those in all subject
areas and special education personmel) 99 checked out materials.

B e e T



_ B;sed { On tha chéeksnut Lists, vhigh maat of the Eazulty filled out
moat of the time when checking out materialg supplied by Project -
-~ P, Aiv E;. Eha f?llbwiﬁg numbar of tiaehgrs chécked out materisls;37

1

Social SLudiea: 5
Hﬂthi : ; : 2 CA ¥ *
' Belencey’ b
v, . knglish: 2 ;
Y. Raadins*'k -3 J

+; Speech! N .

. “husiness: . 1 C
e !‘ : Speci&l Ed/VAC b S0
Tatal_, .22 0

s ' L : -
5-9. .When matarials are used hnw many identified spacial gducacian
‘ students are they used Ear? A :
'+ 5=10, . . When materials are used, haw many regular educgtien studenta are
they uaed faf? o
ANSWER‘ Twentyhtwa gea;hers cheeked auz a tatal af lBD pie;es ox.
aeta cf matarials. T AT R el

: Thiztean of those piaces or secs were for’ teachar use g%
(s;udy or: 1eetura guidea, for - example)._

C Twentyﬁthree of thase pigceg or sets vere for use wizh';he
.V " whole.class (filmhstrips, Hatkbﬁﬁk sheats, or group gamas,.: :
. ~ for example), ; : : ~

=

i'-Ningtyagaur*af those pieces‘or sets were for uge by indi~.
= vidual studentg (a baak Y atudy‘sheet, for exsmﬁla)r :

o . No otheq Lﬁfgrma;inn was gathared tn determine what per—
v centage of this use was for special education or regular
‘ ' ‘edugatinﬂ students within the regular class:anm.

SUPEGRIIVE DAEA#

P A V E Hatarials Chetkagut list and Materials Ev;luatien Farms

These data were ealﬁkéted from the - ChEGk?Quf fﬂrms based an the-ii
knawledge DE the materials, 4_" ' : R

"
F

o Ahnut QEEﬁthird “of the 22 teachers who used ma;erials returned .
- P.A.V.E.'s forms asking for evaluation pf the.materials- According -
to those results, the materials vere used: . S
- 17 times for non-readers. !
. -~ 28 times for slow. learners ' BT
16 tinasﬂfar spcially withdrawn Etudents

o TE e 59




_ Raseurea roam taachgzg appd&r to hava a majar influanea on tha
.. 6uccess of special education s;udants in achool, Tha aV§r¥all -
special education student school leaver rate for. 1976=77 was - »
_naarly 1dentical to tHat of 1975=76: (28, 32 and. 28,6%, . respec— . .
tdvely ) .were the rates for each of tha two rasource room
. teachers, Hawevnr, the difference between the school leaver
- rate of che two resource room teachers was' aignificant,* For
""6ne teacher, the "rate increased from 38.9% to 40.0%, whiia .
- for the other ona, the rate“decreased from 16.7% to 13.5%.
"sone. extent, this diffateﬂgeﬁnay be. attributable to the; dif—
ferent' students assigned to aauzisaacher. the aaaignméut 18 made °

somewvhat’ on the basis of handicapping!condition. Hawevar, the AR
consilatency of this ‘large disparfty of rates suggesﬁ that the ;;;

. Tesource rnam‘tegchar 18 "a key- fagtaf in a student 8. auccésa.
AN . s B ,

S g
Frie

q

o *There are three special- education teaghers at Travis High Schaal._u-i'

One is an itinerant teacher with the Project Reality prcgram and’
' Ehe cther two have resource rooms. It if the two with resaurae
" rooms whg ara compared in thia analysis. ;o :

Ly



