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ABSTRACT

EVALAUTION OP PROJE P.A.V.E. , 1976-1977

Des 1 on C _P ogrsM

In order to improve th delivery of special education services et the
secondary school leve Texas Education Agency funded five three-year
ptojects, to begin during the 1975-76 school: year. Project P.A.V.E.,
focused,on four areas assumed to be crucial to the education of handi.-.
capped students: Parental involve-Sent, Academic achievement, Vocational
programming, and urricular opportunities,

During the 1975-76 school year, Project P.A.V.E. employed=a Project Co-
ordinator (who was also responsible for the academic activities), a
VotatIonOticcupational Coordinator, a Parent/Community Coordinator, and
an Administrative Secretary. The Assistant Principal of Travis High
'School served as Project Director. With a total bUdget of $97,278.00,
the P.A.V.E. otaff focused on specific schoolbased changes in (1) the
types of' services Offered, and (2) the coordination of'services. buring
the 1976-77 school year, an Academic Coordinator was hired (January, 1977)
and the Project Coordinator left (PebrUary,1977) and was not replaced:
Also, from the beginning of the,year, the Principal of Traits High School,
replaced the Assistant Principal as Project Director. Wit atotal budget
of $104,100.29" P.A.V.E.'s Primary goal for the 1976-77.sc ool year was to
test a model for coordinating services through a ayst4matic decisionmaking
process. Ttas process included activities for gathering information from
a variety of sources (e.g. vocational test', classroom teachers), end pro-
vtding this Information to decision-makers at key times. A secondary goal
was to study and improve direct services. Twenty-live 9thgraders.were
monitored throughout the year.- In January', 19 10th-graders And 14 Ilth-
graders were added to the list of special education students monitored by
P.A.V.EN

SJ

Evaluation Purposes

The focus of the evaluation Of Project for 1976-77 was=_ on the
viability and the effects of a model to systvmetlra decision -making about

rvices to identified special education students. These two areas, vi-
ability-and effects, addressed the key issue of d emination-- the
aspects of the model that wot4d be valuable and_implemintable for other
[schools. Additionellly, the model and the services themselves were avalu-,.
ated to dermine their ertacts on students.



*valuation was allocated
(valuetor fr ON August, 1976 to June
students WAS gathered at Local Support T
and Dismi***1 (LCD.) committee meet 4n

11P

allOWina,for a
formation about

Admission, RO,LOW,
fry spaetal education teachers,

and from P.A*V.E. staff members. School per* nal 'whose role overlapped
with P.A.VAr.ga roles., were .interviewed and asked to assess the viablility
of carrying On P.A.V.K.'s activities once the project was terminated. In
order tb,A0tareine the reloulte of the services, s udent achievement, attend
ance, and attitude data, and parental attitude data, were collected and ,

analysed.

P.A.V. ly completed twenty air tvaaty aerreti activity
objectives, 1976-77 year. The seat attc decision-makieg model vas
well - lapis ** twelve ilithgvadere arse djscoured at ranter-41mM high .

source roots teacher conferences, 41 vocational tests were divan; .59 stu-
dents ware Wan it red by P.a.V.E., planning conferences mare held for 13
9th-graderA and for. five, total, lOth and llth-gradars, during the five
six-week revi0v a total of 77 referrals were made for unsatisfactory progress,
and 32 refettals were made to the Local Support Team for in-depth review.
Tog great eAtent, therefore, tha implementation of this model tested the
limits of An infor ation-aharing, continual monitoring, and follem-up strut-
cure.

There levels to look at in evaluating this model! (1) cha
services br about for students by the systematic decision akin
and (2) the; off cta of thew 4ervice changes, on students.

Changes were, !bade for 21.71 more

last year ra,or 481 compared to I
ade COr.,etudenta, it wag mor

doioa well (61.51 of the
at year)a 4 gteater percentage

9th- gradere 'were helpful this year
(84.6Z comparN to 60%).

f rho 9th - graders this year than or.'

tha students). When no change,
an the ease this year they the mitt.--

this year compared to 501 of the time:
tedule and program changes made. eor

A compared 61 t1ea made last year

In relation t0 student outcomee, 48% s f the 9th- graders did well (de
by their Ulne five or more credits for each of three quarters) th
ccoParsd tip 16,8% last year, an increase of 11.21. Thus chaOaas made
21.7% more Of, the students r. Au1ted in 11,2; more doing moll.

Even with 01,10 decialon-making del slightly over ha
udenta dl, not earn more than five credits each qua

on change la the lack of sufficient programs. Thite
vocational p AM opportunities. Eleven Travis High Scho

_nod

year
for

for expended
special adU-

6ation squdelltO participated in a new program! Vocational Educetion
Handicapped ( rtli), and a td1 1 of 28 participated in *Ono sort of voc
program. rOr %out, thii auceedeful, students earned many m

4
ore voca-

tiQus.Cre4.414 WA plat au Limy c11.4 lima._ ;mbar wit at aoodamin

th

210



reedit
Itoctational Or

Out Local Suppo
Plecement.

2 Stud
in n
sibe

A second ltmPtation,.pl
teacher. the total,dr p-
two yearst the perCen
leeving in 197-416 Wee 20
Aot change :such for ei
centege of 1everm for one
402# while for, the other

* wide discrepancy hat*
Way he attributable to the
room apes hpra (dnne

fftweve

Vakini
large difipAtity

Jrre rn_

oho d d, ,tot p c

I-Mich a program.:.
nd a auitahle p

change is the iepaet of the resource roam
chnol leaver) rate hem not changed much in
al/number of special education atudents

end in 1976-17 it wee 28,12. it also did
the to resource room teachers.- The per-

t mtrce roosi teacher increased from 38.92 to
the rats decreased from16.12 to 13.32. The

n these twin teachers. Some of this difference
non-random eseigneent of student* to the resoUrcp

owhat on the hatit,of.h.mdicapping condition).
geets that in addition to /the decleion-

*cher. le a key elamint in 0 /student's)



ttrdkir contest, the decisiod quee tioni fors svaluation aria tfor u to
tht dicisiOn' kora lved, with technical. assistance the evalu-L

Atef during the design phase of the evaluation. Evaluation then
N the decis'i'on - creaking 'procalia by providing information.relevant to
q4eationa and assisting the epprokiste administrators to arrive at

a tcOOMendetion concerning the decision.. responsitillitY for
making the decieinds alwaye restfrwith the particular deciaton-meketa
ch004 with that reePonsibilitY.

Pot 00 effsluati ea. f PrOjact FffAsitells-thd dsidial.00 'inceptiona were mutated
!!..,nhof tvoluator apd the P.A.Y.E. staff. They were further refinedby'ep'-
00000te Administrators, including a Texas Education Agency iiei sde person,
tht Pitqctor of Special Education, and the Aasietant Superintendent for the
.001011100 of Inetructiodel Services. They were then exteneively reviewed by
all 0 the above pdople and additionally by the Director of Career DeVelbp-

,A 04 the ,Aar Director of Stiondary Education. The final 4141600'
A loirt then finally reviewed by the Director and the Coordinator of

P,A V 7he-final design included five decision questiond which a war
o ion vas gathered;

OfMOW 4f pea,ear:ch and Evaluation pr
admtchie attire in the district with
avaluarve findings. These administr
meictog q ommendationa which will be
ilia WI, occur during the November f

A. EVE-C

id Pr iJe.,rG D.A.V.E.- be . ro- unded?

ides
copy

the relevant decision- makers and
of the decision questions and
ill have the responeibilitY for
ded to the Board of Trustees.
ng the release of this report.--

VANT FlNDINGS :
1

thi 27 activitioe.in 4414 in Project P.A.V.E. objectives
1176-77- yea, 2 wer .wholWor_largely comploted

primary focus. of thole, activities wea,the implementation 0
tr.. emetic decisio :king model for special. education etadentse
There were somewhatmore:changes, primarily ached416:aocrOtogram
tithenges4 (for 481of- the 9th-grade studentsj: forith-gredestuden
this year then-laat.yeer (whenchanges'were madelor 26.3% of the
AtWents

ac"474,_sPqcial.
quently in vocations

MZEULPItild'IM4 -MO

this year -Oars they d.1 ,



Ninth -grade pecird, education students earned, on the vorage, 1
more vocational cr edits this year than' did last year 9 th-graders,
and they elrned 'thie 11113 C amount of nen vocat iornal creel ha t

acadezlic credits. bath yea'rs

This year. s 1Otl - gtadern earned abet four credics more
year , on the average, than d Ld laet 1 Oth-grad ere, They
also eanred mere voca tiona 1 mredics this yea x Chap they d id 1a t
vear as 9 tli-g rae-er but t he nutiberi`--of academic coed ito d topped
somewhat.

There were o o gn f carat diE fexeraceo bet`veei chic y ear's t
graders and Last year 's 11 th-- graders in creel earned.. lilt eax'

graders .ear ned 4 .8 mole vocaciord 1 ererld.tu fc,r the Erver age td-lam
they did at Loth - graders~ Last year, hey earned the aLaae mourat of
credits in ae idc nic classes both yea

mere was' o f nificant d dff erence 1_11 either drop o rate or
r ate of at tericlari cc in any grade be tween th is year a. 1Ast yea
spec a1 ed-Jca =tom students



. SYSTO 1-112._...&1-ALIETigilL

2. 1io Lad Project F.A..v. E. be dish m na ci?

' RE LEVNIT F =ND INC.;S :

t of the tzenz;_tor n_ act tiyi ties .g E p arena cnnf erences,
per fo ie revi ews s tud. en cs progxesa o f she syst ematic

ist_on7maktng model have he on defined i t he p.ast as. being
par t lie s -pee lad= educ nt on teacher' 9 role. Thus r. he members
c-f the L .S T. felt that the special educa tion teachers could assume
cos cf the= x-Qsp on ib li ty foT ar -Tying otit these activities when
P E. left rt-aVLS High School- Witb the P. A.V.Z staff , in
4dditten to the special education teci-_-..ern, ca.xr:-,Jing out these
a t vi ties this yea-r, ch.anges were made far 11 .7 Bare 9th -- grader's

.and spec Jai_ education gtuderits carried, on the
edt ts .. Tor a teacher who i5 committed and moti-

t han 1 as= y-ca
wryer ag e, 140 re

ilted to pr ov .1(1Q qu al_f_ty sp-ecial education services , ,
rtcodel provided one preeilas ea and strueture to the ?revision and
c oord .trio n of 3etvices .

S.3mc e i the p 's act iv it es U.-angen ti t to
raodl :Ire, by their nature, not on going cetiv-
L S. T. Amalyal.a. `I' e: e do not lend che_noelves tc d-

on-making
exarnple,

n'na

Siiouid Austin tndep ncienc ch of pis r t s .vnecat. innal offerings
b i_n ed7

FtFIEVAz-11 FIND/ NGO:

la ili,gh Stud ento enrolled in aix core the regular
vocational program -- two. courses wi thins the Co o per at ive Vo-
cotioral Aoddemic F.ducztion (CNA.E) prog.raru , and f our ect.irses within

lthe Nocat lanai educ4=atin class prograin. fley our.Q11,ed in fi
g Las new within the opecial edneacion vocat ions. rvio&raca n pre-
vt..cu Lion 1 class, co1.1 VOciltOrl/11 Education for the Kandicappe (VAI)
e Las z105., And ti4o On the Sob Tr aining (0...J. T.) cla.lses.

Pa_ iici_pa ring in one c_cational cores were
ICV (4074) th-t Thd er5
10 (55. 6Z) 10 th-- graders
8 (57. 2;) 11. th-- graders

Of thus iemts no t enr oll_ed vecati.ort.al ci as os , the f01lowing
we re ire need o v ecationol 5ki21 deve2opine th 1a ye a:

1 0 (o f _15) 9 th -Ara does
(o 8) 10Ch-Braden a

2 (o f 6) ii ch-sr aro

Po r 1_6 stude nt she L. S.T. had sufficient infoxin
demt, ,bilt in sii_eficielit vocational pro gran op ions
factoq service for the scud enc.

n about the Btu -
provide satis--



PEt0G -LEVEL, QU ESTIONS

4 s the y tenatd_c decision-

RELEVAFTL-MIDINGS:

king mode equine modifications?

Changes- were made this year for 24 of 57 special education dents.
Of the 6 schedule changes actually made, 5 were helpful. Of the
26 more s=ubs tantial program changes that were made, 20 were helpful.

Changes were made f or 21.7% more of the 9th - graders this year than
last sear and 11.21 more 9th-graders did well this year than did
wet' Last- yer (that is, earned five or more credits each of thr
quarters)

wag no often the case (for 11.5Z more students) that when no
changes w ere made this year , the student was doing Well.

Most of tale concerns that were- esolved were due to use of available
program: options rather than just due to sharing information.

the tio.jority (16 of 26) of the concerns that were unresolved were
due to the lick of available program options, rather than due to a

Lack o of imfot7-mation necessary to choose an option (two times) or
Lack 0 f implmontation of recommendations (eight times).

A11 of the ativit ies in the system -tic decision-making model,
eAcept for t1-7.13 behavioral objectives -- teacher group meeting
aCtivi ty, cot1d be done presently by school personnel.. In the
process of pr-eparing the 1977-78 P.A.V.E. grant, meetings were held
between the P,A.V. E. staff, special education teachers, and special
education supervisor . It was decides! that many .pf the activities
w--112 be done in part by the special education teachers. It is likely
that tlnis uil I continue when P.A.V.E. leaves.

The credits earned by students significantly increased this year.
9th.-gcnde rs, this was due to their earning more vocational
its tFan :did last year's 9th - graders. For 10th-graders, this

was due to, mining somewhat more vocational and academic, regular
and special education credits, yielding significant differences in
total aKeeLits Yearned. This year' s 11th - graders earned more cati.on
credits than did last year's 11th-graders.

There was no ..lunge in drop-out or attendance rate from last ear.

Does the p rovaion of direct services require modificationa

RELENIN-1 PTV:3GS:

Part ici pat ion in al ternative programming options developed by
P. A.N.E stibstantial. Twelve students participated in the
acaptiva physileal education class, twenty students participated in

7



the Pre- e_ l yment,lab:activities, and four students participatad id'
the an-campn cafeteria work station.

Regarding direct services, thereIr.is a great- need for d,ncr S'ed voca-
tional options. These options,fall into two date classes in
skill development, for instance, grounds maintenanc ded by 21
additional 9th and 10th and llth-grade'students),-and opportunities
to work and get credits for it (0.3;7.) needed by eight 9th.-grade
students and by four 11th grade students.

Counseling is also needed by-many-atuderts, and this does not appear
to be available to the extent that is needed on-the high school
campus.

nose students feel they will-he able :o get job when.
school, and for 33% of the students, they cite their ed
school as providing them with a skill leading to o-a job.

ey leave high
ation,in high.

Parents ere very wellinformed about whether their child was be ii
trained in a lerketable skill Of the 15 parents interviewed, seven

N,
felt hild.:was learning a marketable skill. These seven sty ents
are, 11 be next qdarter, in fact, enrolled in vocational training:
m Of,the eight students whose paretta did not know w-whether
th ild Wils receiving training for a marketable skill, or thong
she /he as riot, only two in fact were.

Testing data is being- used primarily informally, but has been a
asis for changes made for five students,

P.A.V.F. materials have been used by between 1/4 and 1/S of the facUlt
for both specitp and regular students.

18



III

PROJE 7 DESCRIPTION

0 DESCRIPTION

It. s, a goal of the Texas Education "Agency that each _student from three
-to 4 years' of age has available edu 1ionai programs to enable the
fdevelopment of independent life skill Within this goal has emerged Flan

A, to provide special and separated educational services only'in those areas
warranted by.a student's needs and meeting:otherneeds within the regular
classroom. The implementation of Plan Anhas been facilitated by an.over-

\in

all in-service and system -aside implementa-ion plan. =The complex-coordima-
tion efforts and organizational changes, d--anded Spedifically by Plan
and generally by special education needs, were subjects of concern for
special, education and school administrators Another source of concern
the qualit)rof the technology of providing services.

Ln 1975, a group of teachers at Travis High School in Austin, texas
loped a proposal to deal with these concerns. They ,focused on four areas
assumed to be crucial to the education of-handicapped students: Parental.
involvement-, Academic .achievement, Vocational programming, and Exra-
currieular opportunities. Thus, the overriding goal was to coordinate and
extend services in these areas for,identified special education students at
the high school le141.

P.A.V.E. is housed in a portable trailer equipped with desks and office
supplies for the staff members, on the tiavis High School campus. The staff

ss to the school building and Its equipment.

ing the 1975-76'school year P.A.V.E. employed four staff members: a
ct CArdinator, a Vocational/Occupational Coordinator, a Parent/Con-

Coordinator, and an Administrative Secretary. - A.I.S.D. provided
-kind support through he Project Director who was the Assistant Prim-
pal of Travis High School. The total project budget was $93,278.
ing the 1976-77 school yeaxan Academic Coordinator was appointed in

Ja nary, and the E:roject Coordinator position. WAS vacant from February on-
-a d. The total project budget was $104,100.

Dur ng the 1975-76 school, year, the P.A.V.E. =staff focused on specific
school -based changes in the types of service& offered and in the coordi-
nati-n of services.' The primary goal for the 1976-77 school year is to
test a model for coordinating services through a systematic decision-
maki g process. This model was tested only with 9th-graders until Janua
1977, when 10th and 11th- graders were added.

9 1'



The activit_ of-t e systenati decision- making process
for service delivery to special education studenZ The
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D RVICES

A major, but secondary, goal for the 1976-77' choOl year is to study and t't
improve the direct services to students through thp following staff activ-
ities:: teacher in-service, vocational. course offerings (pre-employment
labor4tory), physical education_ innovations (adaptive physical education)t
a study of appopriate quarter' system courses for speCial edtication students,
materials dissemination, and parent training in tutoring.

j
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ESCRIPTIO

.975 group of teachers at Travis High School developed the original
act P.A.V.E. proposal to deal with the concerns about secondary special
.ation services. Travis High School has an ethnically diverse pppula-
n of 1900 students, about 60 of whom are identified special-education
dents.

I many ways, P.A.V.E. exists outside the mainstream of Travis high School.
The Staff is located in a portable buildilg on the school grounds, not in
the main building. Fiscally, the project is on the district payroll funded
by the Texas Education Asen4y through the Bureau of Education fo'r the Handi-
oappid. -It is a. temporary project, not a permanent part of the Travis High
School educational system.

Relationhhips with key school 'personnel are'there ore crucial not only for
-the 'incorporation of P.A.:V.E:Is model into the cysts but also for the
implementation of any new ideas emanating from the project. During the
1975-76 school year, a key lira( from P.A.V.E. to,theschool was providedby
the Project Director who was the Assistant Principal. He also served as
head of the Local Support Team (L.S.T.), a committee whid was a key'target
of P.A.V.E.'s innovations. Heleft-jUst before the beginning of the 1976-
1977 school year. Shorti thereafter, the Principal 'assumed the position
as Director of Project,P._.V.E.., giving the project more clouc.with the
.faculty when needed. The new Assistant Principal assumed the position as
head of the L.S.T. While productive working relationships were established
hiptween these administrators and P.A.V.E., these major changes required
P.A.V.E. to expend a large amount Of time and energy.

In January, 1977, a new F.A.V.E. staff member was hired, with primary re-
sponsibilities in the academic areas. This freed the Project Coordinator
to perform° more administrative tasks within the project. In February the
Project Coordinator left. The Yarent/Community'Coordinator became ac ing
coordinator for administrative and liaison purposes. PossOly the st
crucial aspect of these changes was to re-emphasize, for 80126 fatuity mem-
bers, that P.A.V.E. was not a permanent part of Travis High School.

A large part of the P.A.V.E.'s staff's-time during,,1976-77 was spent moni-
spe Lai- education students as described in the SYs

i
ic. decision-

Mo el. Many of these activities are within the special education
's role description, or role possibilitie6. There was a ein0

n, the special edecatien teachers seeing thes'h activities as A help or
hreat. In terms of dissemination, this will not be an issue,-as out-

personnel will not be carrying but theseresponsibilities. But for
text of this project, the Working relationships with thespieciaredu-

teacherstms crucial to the implementation of,project activities.
e three spepial education teachers, only one consistently accepted a

as.e wxorking relationship with P.A.V.E. The,P.A.V.E. staff was forced
choo between a.total cboisitment tg,Cheir mode}- -to test the limits

model by working only with the receptive resource room teacher
MMitMeat to all, the special education'atodentpnto provide services to

udents and. implement as much of the model with -each-trpecial-edUcation
r as possible. They chose the latter: .



From the Central Administration of Austin Independent School District, on1

em

the special supervisoreducation supeisor was inla
e administratively P.A.V.E. Is

to directly affect the im
plentation of F.A.V.E.'s activities. Si

sunder the Assistant Superintendent of Instructional Services, rather than
the Director of Special Education:the special education supervisor need
not assume responsibility for .the projett. Irr March, 1977, an acting
special education supervisor replaced one who left. The new supervisor
provided an important link between P.A.V.E. and the Travis High School
special education teachers, structuring meetings between the two groups.
Information was shared and commitm
special education supervisor will
ever. The continuation of 'these act
teachers and P.A.V.E. staff is cruc
between these wo groups.

_re clarified and negotiated. This
resuming this role next year, howm,
between the special education

o the continuing working'relationolap



C. EVALUAT1 ESCRIPTION

In /975-76, evalvativn WAA not k budget 1i its, ingt d it
500 under OrrAtracted services:, For the 976-7;i year, the Pr

ordinator of P,A..E, sub-contracted with the Office of Re

UL

lotted

Evaluation (1.k.E.) of A.I.S.D. for an evaluation At a colt of $6.300.
one-half time tvaitiation Intern wmn hired At A cast of S5M0.

_ning flolt101 vere used for duplication .and office supplLen. Ln-district
travel, and -Mkta processing. Thn evaluator wan responsthl'e i it thn 1976-
1977 Project evaluation, including AIL formative an4..su=mativ
evaluation. nA waz4 renponsiblo for they development of tho eerluation

all inrstrusentt, and the analyst
reporting of the. data.

sign, the c
interpret t

The f

the viability arld the eftects of a mode
about AO
the first
data ( rom
sourc.en

of tb evaluation of P P.A.V. E. for the 1976-77 year
.s emattle decistOn-magg

'to identifted special eau ents.1 Sin'Ce this wan
.f a comprehensive nature for the project,

- 's first year) were only available for objyear)

::itch A5 student credit`_* and attendance.

`there .ire k; Q ca egori sou coe data reulti4 iron the pr '5

activities. tegory 19' decisions rhemselven: 'did the sv
docision-matt . in changing the decisions that were_ evade` i-
volving ntodencs; n ea ogory,,data on L.S.T. decisionn ood
docts i ins madt1 by s p -1 1 edo'-atloh teach were analv.-,ed.

;A

ca.topry Ot oetc =c - the °fleets on student Did,
,deJA,Oion-making pro( result. In improved atudent ourtomesk

thin t-.:Atehio,r1,', data on student.school achievement (meaNuTed h', credit.';

yarned) and AttMianov were collected.- Baseline data on ntudenc and rde&A
ottitude wor al',3v collected as indirect indicators of the modl's el-fec-

A key iSJUIC 0 4
collected 1rear. A

special du

la the Vie
pri:trco school per90

eachers. :earl L.S.T. memher9)

ty of 4.1ismem . Data
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Each, trident will receive information' to make pro
decis ions.
Met?: Yes.

Evidence: Fifteen students were given an orientation to the
school including: Phase I (tour of,sehool, facili-
ties, and classes) and PhAnse II. (orientation to
clubs, answers to "What to do if ." and coca -.
triTaliel. opportunities on campus and in A.I.S.D.).

A conference ill be held among the resource room teacher,
counselor, parents, and.student to make long and shortrange
student plane based on knowledge of student's strengths and
handicapping conditions.
Heti:

Evidence: Thirteen first conferences were held r9th-
graders And their families. For nine enteriug 9th-
graders, by corrference was held. However, for six
of these pone students, a F.A.V.E. staff memeber
contacted the parents in person at the parents'
home. A planning Conference form was developed.,

nesed on criteria established by ;'the, Local Support Te
P.A.V.E., functioning as 5n L.S.T Subcommittee, wiir re-
view the programs of each iden4ified student every six weeks.
Met?: Yes.

Five sLx-weeks reviews were done by F.A.V.E., .as
planned. They were done ip the middle of each of
three quarters (after the six-week grades were re-
leased) and at the end of the first and second
quarters. A Teacher Lnterliiew form wasdevelopeth

An in-depth review of studerit problems will be made by the
Local l';epport Team as Indicated by t six-week review.
Met?; Yes.

Evidence: Of the 77 referredIs who were found not to be making
satisfactory programs fromrhe six-week review pro-
cess, 32 in-depth reviews were made by the,L.S.T.

I on inf ormat iou prevented by the F.A.V.E.
atiff. A Student Information Summary form was de-
veloped.

re;,01 >rncuLla tiOn 0( 1

clanoroom teachers, the resource room 'hers, and P. A.V.E.
staff will hp assembled
ternati.ve atr- rr,igiea for each student.
Met7t i,trr ely unmet.

Evidet- t1= This procedure wan used in two instance_ both
times for the erne student. A Format for Teacher
Qroup lieeting form was developed.

al Support Team, the regular

o share information and discuss al-
e



1.9

2.1

A conferencewill be held
more appropriately schedule
year based on the student's
Met?: 'No
Evidence= This activity was

the spring of each year
each student for the upcoming
post high school aspirations.

only implemented for three
students, mostly based on the shared feel
that there was not a:dubetantial. need for
No forms were deVeloped.

A study will be'conducted by a group of A.I.CD. curric-
ulum and spatial education specialist* to deterMite Which
quarter system coursed currently offered meetthe needs of
handicapped students.
Met?: Yes. ,

Evidence; A study. was made anddocumented of-the courses
most successfully used by A.I.S.Q. teachers to
mainstream identified studenti. A dissemination
product was developed.

2 2 An in-service plan will,be developed and implemented for
teachers currently serving special education students.
Met ?: Yes.
Evidenc Waive teachers and four consultants (with one

supervising consultant additionally) participated
in an inservice,training program wherein claw
room instruction plans were-developeCto reach
more special.education students. Only the initial
one-half-day orientation sessions occurred during
class time. An agenda of the program, materials
developed by teachers, and evaluations of the in-'
service by.teaChers document this actiVity.

2.3

2.4

A resource bank of commercial and teacher-made materials
suitable for handicapped students will be developed. The
materials will be evaluated and,up-dated during the spring
of each year
Met ?: Yee.

Evidence:,Materiels were acquired and used in classrooms
for hoth special and regular education students.
A Resource Bank Presentation summary and materials
evaluation are on file.

An analysis of thi-Travis High School Local Support Team
will he-Made, and the current delivery system will be re-

: assigned.,

Met?: Yes.

Evidence: A two-day retreat provided the setting for,a self -
analysis and planning for L.S.T. activities, On
file are an L.S.T. Questionnaire, L.S.T. Evalua7-.
tion, and a summary of the outcome: of the retreat
activities.
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The Pre- employment. Lab currieulft W_11 be revised during
the rummer of 1976 and the revised eourse will be offered
to a minimum of eight :students r, each quarter of thi

.,i?1976-77 school year.
Met?: Yes.
Evidence' An average..of 11 etude each -quarter partici-

pated in pr vocational activities in-the re-
source room. P.A.V.E.'0'pre-employMent lab: was
a component of these Activities. Another part
of this activity wai,to include students in the

- developed 6A-;-campus-vocatioAil-trein-
ing opportunity-- the cafeteria work station.
'Three, students were enrolled in the cafeteria
work station for one quarter, and one student was
enrolled for two quarters. The.Ore-employmen

, lab curriculum and cafeteria work station des-
cription document this activity.

2.6 An adaptive physical edu tion course will be taught on the_
Travis high School campus. A summary of the curriculum for
this course will be made available to the TeXas Education
Asency, division of Special Education.
Met?: Yes.

Evidence: Each quarter, one section of adaptive physical
edUcation wag taught. Twelve students particiv
pated in this program for at'least one quarter.
A curriculum was, developed.

2.7 A survey.will be made of all special education students who
have dropped out during the 1975-76 school year or did, not
show up for school entry for the fall of 1976.
Met?: Partially met.

EVidence: A study was Wade of some recent drop -outs who
were identifiedspecial edtication students at
Travialligh Sdhool. ThisinformatiOn was
ordinated with that of other project's by a
consultant appointed by-the Texas Education
Agency.

An activity analysis.grid will be developed and used to,,
break .each project activity into areas:of concern and/or -

responsibility for project staff meMbers and school staff.
Met?: Yes.

Evidence: A description and photocopy of this grid is
available as documentation.

3.2 The staff will engage in internal management activities.
Met?: , Yes.

Evidence: Staff meeting*: were held and notes are on file.
All fiscal reporting and program development
were done as planned:
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A workshop for Travis High School personnel will be held
to create awareness of ob jectirea and activities.
Met?: Yes.

Evidence: To acquaint the faculty with the activities of
P.A.V,E. and the L.S.T, -several m11 sessions
were held with ihe departmental, chairpersons and-
their-faculty. L.S.T. flow-charts, description,
and referral. sheets Wire used-for this activity.

3.4 A meeting will be held between P.A.V.E. staff and central
offide tdminietration staff to inform,them
activities.

',Met?: tag.
Evidence: Although there -was not much central office ccin-

tact'during the 1976-77 project year,. this did
not impair the actual functioning of the project.
However, next year when some provisions, will be
made for district disseiinatien, the lack of

rang -central office-support may be costly in
institutionalizing the P.A.V.E. ideas in other

high schools.

3.5 A procedure for project diseem nation wi11 be developed.
Met?: Yes.
Evidenc The Texas Education Agency has given guide-

lines for dissemination and P.A.V.E. In working
towards completing those next year. The follow-
ing products have beendeveloped this year:
(a) -Pre-employment lab curriculum
(b) L.S.T. Analysis
(c) In-service Plan
(d) Quater System Analysis
(e)

(8)
(h)

Parent Training Plan
Vocational Tasting Procedures for¢Handicapped,
Students .

Student Program Planning Process
Adaptive'Physical Education Curriculum

3.6 Charts for monitoring the iducational arrangeient and en-
rollmentof identified special education students will be
designed. A review will_be made at the beginning and end
of each quarter.
Het?:

Evidences These charts have provided an easy.;overview to
the services providid to a student_ and are avail-
able at the P.A.V.E. office.

4.1 The parent organization will function to facilitate the
childt-a progress through the systematic planning process.

.Het?: Somewhat met.
Evidence Six meetings were held. Parente of 11 special

iduCation students attended these meetings. For

each meeting, an avirage of between five-and six



4.2 Parents of identified pecie education students wit
eurvayed regarding the needs of-,their children.
Met?: . Yes.
Evidence: ,For 16 of the 14 incoming 9th-grade Students

"parent survey was completed. After jandary, wh
staff began monitoring ,11th and 12th-

grade students, 17 mare-parent surveys. were Com
Plated with parents of these students.

4.3 The Parent Handbook will be diatzibuted to
special education students:.'
Met?: Yes.

Evidence: The parent handboo1cwg
parents of 39 special

Whet
year

pri ted and given
ueation students.-

to the

have the effects of Project P.A.V.E. been for 1976-77

.ANSWER: The systematic decisionTmaking model resulted in same-
what mare changes for 9tb-grade students than occurred
last year; students participated-in a greater Variety.of
programs, primarily vocational;. and the credits earned by
students this year, :again partidularly vocational credits
were greater than those earned last year.

SUPPORTIVE DATA:

L , S. T. :Ap E4ys s

A study was made of the changes made for special education students
deriving from the L.S.T. While these did not necessarily derive
only from the P.A.V.E. model, the9th-graders last year comprise a
comparison group. Last year, the systematic decisioh-making model
was not carried out. The changes consist of.schedule changes
(changes in-a student's teacher for a course, a course within a.
department, or from one course in one,department to a course in an-
other department), and prograM changes'(change into vocational -pw-
gram or a major change within vocational programs).

Of this year's 9th-graderC 12 (48%) received
gramMatic change. Last year only five (26.32)
received sdme schedule or ,programmatic change.
and llth-graders, 50% and 21.42, respectively,
or programmatic changes.

ome schedulle or prd-

students ih 9th-grade.
Of this year's 10th
received schedule



S- uent.8chddu D

udent participation in vocational, courses was greatly -
ceased this year, as presented in Figure IV-1:

Figure IV-I: VOCATIONAL PARTICIPATION
total number- of students in each grade
participating for. one or more quirters

'1975 7

1

1976-77

0 0 0 ,3 9
*Pre-vocational cou e 12 3 1 15 2

not offered 4 1
Vo.:_ional ad. class 0 3 4 4

Ca erialiork Sta. 0 1 1. 1
On he Job Training 3 2 4

TO_
pecial'education program ,options

Add onally, this year 12 students participated in ai adaptive Phy-
sic:_ education, program thia year at Travis High School. L'ast year
it s not offered. Many students took the course bore than one
qua e the enrollment for the course was eight, eight, and six

,

stud_ts for the-first, second, andthird quarters, respectively,

Spec Education Student Achievement Data:_ Credits

This
more
is at

cred
demic
tion
academ
are in
credit
this ye
credits

ear's 9th-grade students earned, on the average, 1.8 credits
r the year than did last year's 9th-graders. This differenc

ributable to the facts that: (1) they earned 1.8 vocational
more for the year (2) they earned the .same amount of ace-
edtis for, the yeai. Thus, the time commitment to the voca-
course (both personal and schedule)did sot detract from the

credits earned. Only to the extent that vocational credits
part special education credits and in part regular education
(depending on the nature of the vocational program), did
r's 9thgraders earn more regular and special education
than last year's 9th-graders.

This ye ,10th-graders earned-more vocational credits than they
,

di4 lAst yeat as'9th7graders,,on the average 3.4 credits more
Their to al credits for as 10th-lraders'was only -cred-

its high than the total credits when they were 9th-graders, so to
Some axt nt vocational credits are replacing academic credit
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Thore ward no sigaificant di
graders and last yeaei 11th:
Year llth-graders earned 4.
year on the average than the
Owned the ,same `amount of ere

rence een the

graders n credits.i

8 more 'vocational' Cl

did as Nth..grader
its on the average

These results are present Figure IV -2

ecial Education Student Att= ndance and

year' s

read. This
dits for the
last'year. They
n academic, c asses.

eta

There was no significant cliff
rop-out.rate between this ye

data are-presented in Figures

ience-ineither the -fids116

s Students and las year's.
111-3j and IV-4, respeitively.-

,

These
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9th -grad _ 0 7

9th -graders

.0th-gre Z5'77
, vs.

10th-graders,

llth-gradart, 75-76
vs.

11th-,.graders 76-77

9th- grader.',.., 75-76

Ara.

10-41-graders, 76-77

10th-graders, 75-76:
vs.

nth-grader 76.'77

29.4

1V-4: DRO

1975-76

'number Of .special

tion students

NUnber leaving school

PirCentage leaving
school

49

14

no shows Ile 1976-77

60

17

2

* "no stuck's" hate those students who `did not
given year, but did not officially withdraw

all in a
vious yefr.



At this point, whet
Personnel?

SWERz the activities of the systemittic decision-
ma modil-6ould be done presently 'by school
personnel. The special education teachers can and
probably wti3,1 &mouse the responsibility for the
following activities: (1.1) junior-0401ot hi h re7
eoutceroom Maher Conference, (1.2) ':votetione1 test-
ing, (1.J) student folder, (1.4) atudant,orientetion,
(1.5) /iret planning conference, (1.6) eix-wsek re-
view, (1.7) im,dePth review. (1.9) end-of is:et Confer-.
ence (When needed)'. (2.5) preemploymentlab.',. The
VoceLiohaI Adjustment Coordinator will also do some of
the vocational testing. The behavioral objectives or
teacher meeting (1.8). will de,dent by an L.S.T. member
The adaptive, physical education class,initiated and
supported by P.A.V4., will be taught by a faculty
!semi:4r in the physical education department.

The dlitribution of materiali in the resource bank (2.3)
is not.planned satisfactorily at this point.

Thera is no provision Cot the continUetion o ),

-quarter system study, (2.2) -in-service program, 4)
analysis, (2.7) drop-out study, (4.1) pa

advisory board, (4.2) P4Ant survey, (4.3), parent hand-
book distribution.' ExceOt for the activities with parents,
the activities Are not on-going by their nature.

SUPPORTIVE DATM

est wnnkare anti interview cnId i!w I ea 1ntenriew

In December, six L.S.T. members (1140intgrlt principal, counse
special Education supervisor, two special education teachera
the vocational adjustment coordinator) completed a questionnaire
designed in part to deterMine they feasibility of implementing a
,number of P.A.V.E.'s activities. At that time, the first confer-
ence, and student contact ( relsted to the conference), were
felt to be the most feasible to, be' implemented. .Vocational testing..
providing Materiels for use with students, and doing the periodic
(six-weeks and in-depth) review were seen to be the least probable
activities to continue.

In Hay and Jae, people (principal, assistant principa
special, educatien s pervisor, three special education teachers,
school psychologist, visiting teachers, and vacationer adjustment
coordinator) were interviewed to determine their .opinions about
the usefulness and probability of implementing some. of
activities. Figure titesents; (1) comments on. the schoOl



sonpel, efio aright be

set. P

ei)le
comMente. on usefOin and 'iseuee in the

0..LOW-1917--ttCli061 Ytfr

the preCess of dirt loping the.project grant for he
school year, meeting! Were held between the
the special educatifiefteacherS'ami.their supervisor.
whiehrwere made et!theme msetiege.eare.included in the
The' _special education teacher, have 'anted to secure trei
or asencee come ripponsibility for the jelleving.activi4ii
year; Veeetional'Asetingg sixweeit ana404441ipthjetv0v4i.-
emPloYment lab.'7''The Vocational Adjustmeet Odrdinator-
being trained in vocational tasting in additicifito-t14.tr
already has. The principal4nd physical education departm
committedtocontinuingtheedaptive physical education e

Am_ times coMmitment and personal commitment is rageired for ec)
personnel_to carry'out P.A.V..E. activities and hos.do'ihey perceive

-
its effectiveness?

e.

ANSWER: Most of the key setiv.itie e.of the system c decisiefi-
making model are iWthe scope of the role of the
special education teacher. To the extent that the special
education teacher feel44.personal commitment to the purpo
f', these activities, the tim; commitment will. be reasonable.

The most common perception of the systematicdaCision-
making model is that-,iti of derives from.the c--
ordination of activities and informati n. The pros
and the forms (e.g. gu_idelinee for the first planni

''

con-
(erence),-withtheir implicit goal*.
Accompany, are en is helpful.

process they-

._y the end of the scheaiit year, there was little questions

-.a the systematic decia4,on-making modal activities Ould Whel
ful f _filany students.- Eight of the nine peppleAftterviewed con
Orti red that all Of the activiitIs had alreadtbeen potential
fot being helpful to special education students. ea in
f _ctivenese and Implementation are renented for awe of the

activities in Figure. tV-5.

P.A.V.E. has documented they timis it took to complete many of the
activities the 1976 -71r school year This is presented below:

1) :Jun1Or-senior.high sthool resource room teacher cotferenc
three 'hours, fors two resource ,room teachers at Travis .Hi h
school - six hours'
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continued

j

eight hours for the resource room teachers from the
Junior high schools
Vocational testing:
Depending on the test (some are given individually and
some in small groups) this takes about one4lalf to one
hour per student.

(1.3) Student folder:

This is not-an activity in and of itself, it requires
organization of materials and information generated by
other activities.

(1.4) Student orientation
To orient 15 students, approximately_ five hours of staff
time was needed.

(1.5) First planning conference:
For 13 meetings:

Thirteen hours were required for each special education
teacher

Thirteen hours were required of the counselor
About five hours were spent by F.A.V.E. staff to set-up the
meetings.

(1.6) Six-week reviews:

Ten hours were required for classroom teachers to discuss
their few special education students for five minutes, for
each of the five six-week review.
Fifteen hours were required for each L.S.T. member to r
view the students brought up for six-week reviews (this
will not happen next year;the special education teachers
and P.A.V.E. staff will do the pre-screening)
Ten hours total,for each six-weeks,review, was required for
the P.A.V.E. staff to interview the classroom teachers.

(1.7) in-depth review:

Sixteen hours were required for each of the five L.S.T.,
members who were preseht (32 in-depth reviews at one-half
hour for cacti review)

(2.2) In- service plan:
Thirteen hours for 12 teachers 156 hours for the par-
ticipating teacher

2-3. What have the effects of P.A.V.E. been over the course of the project?

ANSWER: In addition to Evaluation Question 1-2, discussed on pages.27
- 33, information will be gathered after the 1976-77 school
year to answer this question.
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3-1.'- What vocational services are available?

ANSWER: Travis High School special education students par-
ticipated in the following vocational programs (not
all of which are located at that school's campus):

Re ular Vocational Programs:

Cooperative Vocational Academic Education (CVAE)
small engine repair
auto body repair

Votational Education Classes
food service

cosmetology
bricklaying
radio/tv

Special _Education programs:_
Pre-vocatienel class in the resource room
Vocational Education for the Handicapped (VEH)

office duplication procedures
general construction trades

On the Job Training (OJT)
cafeteria work station
.OJT under the supervision of the Vocational Adjustment
Coordinator

SUPPORTIVE DATA:

Student Schedule Data

Students at Travis High School were registered in the above classes
as evidenced by their schedules.

3-2. How many identified special education students find vocational skill
development with currently existing services?

tEWER: For 1976-77, the following number of special education
students participated in vocational courses:

10 of 25 (401) 9th-graders
10 of 18 (55.6%) 10th-graders
8 of 14 (57.2%) 11th - graders

SUPPORTIVE DATA:

Figure IV-1 presents the nutibers pf TraVis High School students in
grades 9, 10, and 11 enrolled in' the above classes for the last two
years. Some students participated in more than one option through-
out the year. The data indicate that 28 students enrolled in one
or more vocational courses in 1976-77.



Figure IV-1: VOCATIONAL PARTICIPATION
total number of students in each
grade participating for one or more
quarters

Grade
1975-76
9th 0th U th

1976-77
9th 10th llth

CVAE 0 0 0 3 1 0

Pre-vocational course* 12 1 15 3 2

VEH* was not offered 4. 6 1

Vocational education class 0 3 4 1 5 4

Cafeteria Work Station* 0 0 1 2

On the Job Training 0 3 2 1 1 4

special education program options

Based on the nature of the courses, it is probable that not all
these enrollees find,"vocational skill development" within theie'
courses. Only the VEH, CVAE, and vocational classes focus on the
development of new vocational skills, though skill development
many certainly accompany experiences in the other classes and
programs.

3 -3. How many more identified special education students could find
vocational skill development with additional services?

ANSWER: Of those special education students not enrolled in Vo-
cational classes, the following are in need of vocational
skill development:

10 of 15 9th-grade
7 of 8 10th-graders
2 of 6 11th - graders

SUPPORTIVE DATA:

r-- ecial Education Teacher and Pro ct P.A.V.E. staff interview

For each special education student, his or her assigned special
education teacher and the member of the P.A.V.E. staff who was
monitoring the student was asked"What program would have been the
best for this year?" The data above represent the
numbers of students, not receiving vocational training, for whom
the special education teacher or P.A.V.E. staff member felt that
Vocational courses or prograMs were needed-.

Of the ten 9th-graders who did not receive, but needed, vocational
courses, three were drop-ovs. It was felt that with immediate
O.J.T. in the 9th'grade, these students might not have diopped out
of school. The question of the importance, of academics as a
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(continued)

background to O.J.T. and as a necessary part of a meaningful high
school education is at the core of this issue-

.Ragarding the five students, for whom it was not felt that voca.
tional courses would be part of their,9th grade program, the People
interviewed felt that these students could take godd advantage of
the academic opportunities during'the early part of their high
school education and, if needed, take advantage of the vocational
opportunities later on.

In addition to the issue of early 0.J.T., increased opportunities
were needed for sheltered hops, vocational rehabilitation,
and vocational skills deve _t and.training.



4-1. t changes
from the L.S.T

ces to special education students derived

ANSWER: As a r suit of L.S.T. discussions, the following changes
were suggested and implemented for special education
students.

CI Imp.

use of P.A.V.E. materials
community referrals
on-campus support
schedule changes
program changes

Number Number
Suggested Implemented

1
9 9

6 3

12 6

27 26

This represents changes for 24 of 57 special education
students.

SUPPORTIVE DATA:

Analysis

L.S.T. discussion were analyzed-and changes for special education
students were ta ulated. Figure IV-6 presents this-data by grade
level.

4 2. To what extent are the concerns referred to the L.S.T. resolved by:
(a) sharing appropriate information:, (b) programming options?

ANSWER: Twenty-eight concerns were resolved by the L.S.T. at six-
week reviews. Twenty -two times these concerns were resolved
satisfactorily for the L.S.T. by placing a student in a
different program or course.

Six times these concerns were resolved just by sharing in-
formation and not making any changes; it was felt that no
changes were needed.

SUPPORTIVE DATA:

L.S.T. Anal-.

L.S.T. discussions were analyzed and changes for special education
students were tabulated. Concerns that were felt to be resolved
(when no follow-up was scheduled for the near future) were analyzed
to determine whether the resolution came from: (1) selection of a

e that was expected to be successful, (2) expectation that the
prob was just,tempopary and would be resolved by itself,. and <3)
frus _a on 'that there, was no available option that `wits needed by
this.stu _nt. Program changes did require information sharing, but
some othe concerns were resolved bY sharing information only.
Figure IV 7 presents this data.
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Figure IV-6:

25 9th - graders

CHANGES FOR SPECIAL EDUCATION
STUDENTS, DERIVED FROM L.S.T.

13: no changes made
9: changes not recommended by L.S.T.
4: changes recommended by L.S.T. but not implemented
Two teacher group meetings held; community referral

1: Community referral and schedule change
1: Schedule change
9: Program changes

18 lOth 2aders

9: no changes made
6: changes not recommended by,L.ST.
3: changes recommended by L.S.T. but not implementer
Program changes-

14 11th - graders

11: no changes made
11: changes not recommend by L.S.T.

'3 °: Program changes-

4-3. To what extent are the concerns referred to the L.S.T. unresolved
due to:

lack(a) lack- of

(b) lack of
(c) failure

appropiiate information
programming options
to implement recOamendations?

ANSWER: For the concerns referred to the L.S.T. by teachers or
through the six -week reviews, 26 times the L.S.T. was
not able to resolve these concerns.-

Two .tunes this was because the L.S:.T.adid not have enough
information about the needs of the students. Both times
this occurred for students relatively new to Travis High
School.

Sixteen times this was because the L.S.T. did not have
available pro ram options which, would have met the stu
dent's needs.

Eight dim L.S.T. recommendations were not implemented.
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4-3. (continued)

SUPPORTIVE DATA:

IzEL1121121E

L.S.T. discussions were analyzed and changes for special edu-
cation students were tabulated. Concerns that were felt to be
unresolved (when short-term follow-up was scheduled or when long
discussion generated a,great deal of information about a student's
unmet needs in school and when no alternatives were selected for
the student) were analyzed to determine whether this 'came from
(a)-a lack of appropriate information or (b) lack of programming
options. Concerns that were possibly resolved by L.S.T. decisions
were,followed7up to determine whether of not they were implemented.
If not, they were re-classified as unresolved concerns.

Figure IV-7 presents this dat

Figure IV-7: L.S.T. REFERRALS:
BASIS FOR RESOLUTION OR
NON-RESOLUTION

Resolved due to Unresolved due to lack of
sharing

, programming infor- implemenr- programming
information__ changes motion tation options

6 22 2 16

Apparently, unresolved concerns were rarely due to a lack of infor
suction. This indidates that through successful implementation of
the activities of the systematic ecision-making model,
has tested the limits of information sharing as a strategy for spe-'
cial education programming.

4-4. What differences are there it L.S.T. Services to 9th-grade special
education students as compared to 10th and llth-grade special,ed-
ucation students and last year's 9th-grade special educationistu-
dents.

ANSWER: When this question was designed, P.A.V.E. was not intending
to monitor 10th and llth-grade students. However, they did
monit©o them beginning in January, 1977 when A new staff
member was added. Therefore, only last year's .9tb7grade
students provide a reasonable control group to test the sys-
tematic decision-making model.

' During 1975-76,'special education students were discussed by
the L.S.T. seven times. During 1976-77, special edUcati6d:-
students.were discussed by the L.S.T. 126 times.

Figure IV -8 presents data: on comparisons of L.S.T. services.



Grade revel and year:

Figure IV- 13: YEARLY STATUS OF CHANCES

FOR SPECIAL EDUCATION STUDENTS

9th ICT-9717167161:7176-77 11th 76-77

Total-number in grade: -19 25

1 Total (%) doing well* 7 (36. % ) 12 (48%)

Total (%) for whom no

changes were made

Total, (%) for whom no

changes were made who

were not doing well

Schedule changes

Schedule changes helpful**

Program changes

14 (73.7%) '13 (52%)

7 (50%) 5 (38.9%)

1

1-

7 (38.9%) 5

9 (50%) 11

5 (55.6%) 7

13

Pro r m clan e 9

(27.81)

(78.6%)'

(.63 }0

"doing weir' was defined by a student's earning five or more credits for each of three Darters'

rohelpful" was defined by a student's earning credits in the new courae(Oi



What activities do L.S.:T. members. think they can and will carry
on withous P.A.V.E. persOnnel?

ANSWER: Most of the activities of the systematic decision- making
Model could be done presently by school personnel The
special education teachers.can, and probably will assume
responsibility for the following activities: .

(I. ) junior-senior high resource teacher conference
(1. vocational testing
(1. student folder
(1.4 student orientation
(1.5) first planning conference
(1.6) six-week (periodic) review
(1.7) in- depth' review

(1.9) end-of-Year conference (when needed)

The behavioral objectives, teacher group meeting activity
(1.8) was not, largely implemented this year, and no pro-
vision has been made yet for its adoption adOk systematic
alternative at in-depth reviews*

SUPPORTIVE DATA:

T. luestionnaire and I-terview and Prin- nte e

St; evaluation question 2-1, on page 34.

4-6. How do L.S.-T. participants' f eel about the six -Week rev

ANSWER: They felt that the periodic review is worthwhile but should,
-

be donp earlier and that pre-screening should be done-by
'special education teachers and the P.A.V.E., staff.

SUPPORTIVE DATA:

L.S.T. Intervie

In May and June, eight LS.T. members were asked how useful they
felt the six-week review was. They Were asked to suggest changes
in the process ,that would.make it more helpful. The answer above'A

summarizes-their responses.

All of the eight L.S.T. memberd
periodic review is worthwhile.

d feel a

Six of the eight ingibers interviewed felt that he
pre-screenin for' the in-depth review (the purpose.
of!theiin-d th reveiw) should be. done by the special
education teachers and P.A.V.Ei staff.

Your of the eight mentioned that,,changes could be made
earlier in the quarter ,if the review was done earlier

in 6, quarter.



4-7. What changes are there in services brought abOut by the
week review?

AhSWER: The changes brought about by the entirdosystematic
decision - making model are presented in evaluation
question 4-1.7 There was no separate analysis done to
determine from what specific function of the L.S.T.
these changes derived.

4-8. What' changes are there in student attitude toward school
achievement? .

drop-out rate and attendance?
use of on- campus time?

ANSWER: Of 18 students interviewed, eight reported liking school
better this year than last, six felt the Same aboqt-school,
amdfour disliked it more this year.

This yea
tional
than tho-
graders
year

9th7graderssand.11th7graders earned more voca-
dits, and 10th-gradera earned more total credits

n the same grades last year., Tenth and llth-
ed more vocational credits than theydid ltat
and 10th-graders, respectively.

There cas.no change in the drop-out rate this year om
what it was last yea 1

=

Attendance for all grOups.was nOt-aignificantly di fertn
this year from waht it was last year.

Ninth-grad rs were scheduled into the resource room for
more credits than they were last year, but the same number
of regular classes, They did about as well in 0741, resource
room this year as they did. last year, and did slightly
better'in their out classes.

SUPPORTIVE DATA:

Student Interview

Eighteen students were interVieWed, ten 9th - graders, seven 10h-
graders, and'ont llth-gridet. The following reasons were givOn for
liking school better this year: courses, social climate of this
school better than the school attended latt year, more friend's,
better teachers, more interesting. Eight students ,like school bet.-
ter this year, four 9th three 10th and one llth-grader.

Six students liked school the same this yiearsaa last, four 9th..and
two 10th-graderd.



Four students, two .9th and two 10th- graders,l kedSchoo -as this
year. Two felt that school was harder this -ar, and, tWo got along
better with the teachers last year.

Eight students said they had p sitive feelings toward, school last
'Year. Ten students said they had positive -f ings toward school
this year.

Ten students said they had negative feelings toward school net
yeari,- Six students said they had negative feelings toward school
this year.

Two students this year had neutral elings toward school.

There was no difference between 9th and 10th-- graders in their atti-
tude toward school.

Student Schedule and Report Card Data

Transcripts of Students who did not drop -out were used to base
achievement and attendance compariSOns on. Data werecollected

-for this year and last year on students': total credits earned,
subdivided into special education and regular credits vocational'
credits, and third quarter credits (assuming changes made through-
out to year might show up most during the last qUerter). These
data are presented in Figure IV-2.

omparisdns were made between this year's and last year s.9th,10th,
and llth-graders. Also, this year's achievement for .10 h and.11th-
'graders was compared against their achievement last year as 9th and
10th-graders.

This year's 9th-graders earned significantly more vocational credits
than did last year's 9th-graders. This accounted for a significant
difference in total credits as well, since the number of

academic credits earned was comparable'

This year's 10th-graders earned significantly more total,credits
than did last year's 10th-graders, accounted for by small increases
in both regular and special education 'cradits, vocational and aca-
demic credits.

This year's 11th - graders earned aigni,ficantly more vocational credits
than did last year's h-graders. They earned on the average of
5.4 more vocational credits this year, but earned .5 credits less.
for the year on the average. This means there was a significant de-
crease in academic credits earned. That is, overall credits remained
the same; vocational credits replaced academic tredtis.

This year's 10th-gradera earned morevocational credits th year
than they did last year.as 9th-graders. And to some ex they
earned fewer academic credits. JR\
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This year's Ilch faders rne,mori Vocational cries this year
than they did 1 t year as lOth-graders, while they earned a Com-
parable number of. academic credits, resulting in a significant in-
crease in the total credits earned.

CoMparisons of dance were made fem the same groups as was done
for credits. These data are presented Figure

.
3 as average

yearly absences. .There were no significant differences iii attend-
ance.

Comparisons were trade between the 'number Of drop -out;
1976-77'school ye
was nigligible.

th that of the preceding year. he

Comparisibris were ade between this yea and last ye f:

quarter schedules for 9th-graders to dete late if the students were
spending comparable amounts of time inspcial education and
regular classes --to determine if stUde41.eyere being mainstreamed
more or less. AIA4R the number of credi0'earned was used as an
indication of the success of these placements. Students were sched-
uled into regular classes as often this year as last, but they did
slightly b,dAter in them. Students were scheduled into the resource
room for'there ceedtis this year than last, and did as well this
year as last in then resource room classes. Thus, this year's 9th-
gratlers earned significantly more credits in the resource room and
jugt.slightly more credits in regular classes. These results are
presented in Figure 1V-9.

Figure IV-9 U
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number of student:

scheduled into the
resource room (total
credits)

scheduled into regular
classes (total credits

Credit carped in:,re-
source room (tetWeredits)

credits . earned

:gular classes (toy;
credtis

16

76-

16

51



What changes` are there in parent titude' toward sc
student progres and in parent visits to school?

toward

ANSWER: Parents are pleased with the-frequency and kind of; contact
they have had with school thin year-

OI 15 parents interviewed by phone, ten were satisfied with
their child's progress, three were dissatisfied, and two
did not .know enough about.what was going on at school for
their ehild.t6 evaluate his progre,

Parents infrequently ended parent meetings, but partici-
pated f equently in 'parent-teacher.'conferences. 4

SUPPORTIVE DATA:

e

teen parents, selected randomly from those 1-,:ting listed
numbers, were interviewed b phone; They,Were-asked to dascr
the had withlrsviellIgh ScHool this Year in relit
to ,child, and asked if'they were satisfied with this conta
if tee reported that they Were satisfied with the frequency and,4

.nature of the contact.- though one as displeased with the content
of one of the co tfer4n c:Os. This parent ;As displonAd when the
ideas she had p psecrin the meeting, and which everyone agreed to'

e did not t implemented.

Ten parents mentioned specific parts of their child's program at
school ttiey were-satisfied with and expressed overall satisfaction
with the Child's progress.

,

Two parents dissatisfied ith- the r.ogram OW child was
taking. These were the parents Of the t, drop -huts questioned
in this interview. They he.thfelt that the school could haws atone

to keep their child in school.

Three parents said they did not know what kind of progres
child was making. They did nOtAnow anything. more about their

,,-chi 4d'a program other than that it was A spedial cducatiOn program.,;:

ant meetings held.
ended altosether,,, FOr

five and'sWpittents

Parents of 11 spec
(inch oU these ewer
attended.

1 education stu-
gs as average

parent conferences were held thin y Though. o data
was kept last year, the special education teachers 'indit:ated that
this represents a large increase. over last year'a-nUmber of plan-

.

ring conferences with parents

5
,45



4-10. What changes are there
and attitudes with identi

4-11. Do teacher who attend L.S
reportipositive effects Ono
with regular education students?

SWER: Not avaijable, this data
reasons:

=ported claasravm practices
'education students?

r in-service training
oval or academic) for their work

was not collected for the following,

1. Teachers only attended meetings when:- hey re-
tfrred a student, and few teachers referred
f the L.S.T. all year.

P.A.V.E.'s request for the teachdrs-- that they bring
back and fill-out '-a one-page evaluation on materials--
was not Largely fulfilled by teachers. in: thet climate,
it waS felt that more demanda on teachers eimanating.from
a P.A.V.E.-related task would not be a good idea. The
P.A.V.E. staff ag4eed.



S-1. What le atudent - Potion in alt r ive programming optioms
developed by.P.A.V.E (adaptive phyeica2. education, pre employment
lab, on-cempua wont tin)?

ANSWER: Twelve students participated in,adeptive physical, *Eitel
cation, 20 student's in pre-employment lab, and four Is
cifeteriawork.statiTx.

SIIPPORTIV "DATM

Supportive datac mes from 6Udint schedule da

Twelve students participeted in adaptive physical educati _ .

participated more than once; the total enrollment for the three
quarters was 22 students.

Twenty students participated in pre-employment Lab et ivitioe.
Some participated mare than once; the total-enrollment for the,
'three quarters in pre-Vocitionel.courses taught in thi resource
oom (of which -the, pre-employment lab` s eta a component) was 32.

Pour students particiOated'in the on-campus, cafeteria work-station
one of whom participated.for two - quarters.

What additional services, if available, could be used by students?

ANSWER: There are a variety of vocational courses avialabLe and
special education students enroll in and complete the fre
quently. However, more vocational ,options are needed. The
Vocational Education for the Handicapped (VEHjumits were
used very successfully this year, but many more Limits
should he developed quickly. On-the-Job Training (O.J.T.)
is presentlY-reaft4tea to students over the age 61 16,
unless, they have found a job themselves. This restriction
cuts out many students who need this alternative before the
age of 16.

Additionally, couselin- services personal an family, ca-

tional rehabilitation, and drug and sex counseling, are
needed. for many students.

Special education` teachers and the staff. of Project P.A.V.E.,
asked to discuss the services needed for each particular stud
Figure IV-10 pre elms the number of students needing additional
services.



YtBurg 1V -lb ims saYI: I EDED

Vocsttonal taurle e i01 Additional
ad.; r kid Voc. sea pars. reading
deValopm .T. classes

ru wail
0 4

that they are being, ly pre a edlor a

4

16th and 1

/70 student
marketable'

adequa

ANSWER:, Of the l8 a tr dente inter i-14 (77 72) felt t -y wi!11
live a fterketabla skill upon leaving high echo() For Sir
(33Z) of `the stu4eitsi this marketable:04;1 wan developed
in vocational programs within Aa1.4.D.

OFFORTIVZ WA:

tighteen atude td, ten 9th-graders seven 10th and one
lIth_grader, were oterviewed. Seven' quastl°00 hair antis-
faction and expectations for high school and the near future:

bayou expect to graduate f mahigh school
ansVere: .lee: 15 Hope so 2 No; maybec 1

Inch you graduate from high schOol, which
IOU expect to do:
_ta)4)_ta_ajourryear_coline -- 3
(b) go to a twoyear, community or technical co le --4

(c) enter the military -- 3
(d) become a homemaker -- 1
(e) get a job 15

(if) 1 don't know -- 0

do

you tied with this
I don't .know : 1era 1 Yes: 17

you feel y&,u can get a job wheityou graduate fr
high schbol?,'
answer: 'Yes: ,14 1 don'

Ar you aati4fied with this
an wers:

4

Yes: - 14 1 don knew:

kind d of Jobe?



Who
tho urel
answers far. (6
school course:

is helpieg.yoU

and (7) ,related,

6 other:, 8

Do parents feel their children
a marketable kill?

ANSWER: Swift of 15 perentifinterviewed fe ,theke ahi10- was
receiving training in a marketable skill. Generally*
parents answer, to this question corral:et:011ie:1y with
whether or not their child was in a vocational class.

SUPPORTIVE DATA:

Parent Interview

Parents were asked, by phone, if they thought their
learning a skill to help h'in/her find a job.

Of 15 parents intarvJawed :

Seven felt their child was learning a "skill to help him /her
find a job ".

Four did not ,know,, two added that they hqPed she /he wee.
Four felt that choir-child was not learning a merki able skill.-

Of the .seven students whose parents felt they were being prepared
for a marketable skills all have participated, or will participate
starting with the first quarter of n t year'(which was what` the
parents specifically based their Ana on), in a vocational train-
ing course (CVAE or VES).

Of the eight students whose parents felt the
for a marketable skill, or whose parents did not
began vocational training during the third
other six have received no vocational training..

Is vocational testing data. being: used ?.

being trained
two students

1976-77, the

ANSWER: Yee, but only minimally .thus far to base decisions on.
It does, informally, give students more information about:
themselves.

SUPPORTIVE bilTiv

V.E. activ and_ ire cation doc

Forty-ono students receivd vocational tests, a
the .tests yielded 'usable Information.

57
49

students



1111glil EtIletiOnTeathar llt#7 46-

SpEciia education teachers felt that woe/it
ful to gain more information about a etuden
and'the student.

For five students, vocation information t as imp rtant 41-8 one
basis for a placement docisi fear Students, there wore
CVAE closes that corresponded to their eptituda end intereet, and
autistic-Pleat to the vocatiocal -testis% 0- tM' -wire placed th*
proptiate class. POr the other student,- vocational. aptitude-uld
interest pointed to a vgH class 1.0GO-which oh, was later placid.

How dor students, resource teacher and elasarocm teachers feel
about the proportion of e that'ideotified special education stu-r
dents spend in and not in the clasaroom2,

ANSWER: No data were llectid on this guest on. The level of
resources requited -to answer this questidn bacons-,in
appropriate competed to. the of the evaluation
question for r-the decision gyestiom.

What materials have' been provided?

ANSWER: Primarily,.materials for use with low level Students i41 a
variety of subject areas have been Provided.

SUPPORTIVE DATA;

Part of the Project P.A.V.E, a activities this year has been to
catalogue the Materials,belonging tothe project. The list is

_extensive and_la_avallphia_from,the_dp.paleo

bh. . What is the proportion of materials use by teachers participating
in L.S.T., teachers who attend in- service, and teachers who attend
neither?

ANSWER: Too few teachers; referred students
analysis of_this insubstantial.,

.,

Seven of the li teachers who actended
gram checked out matetiaAs.

making en

ervice pro-

Twenty-two teacherS, including the seien who attended the
1_4-service of a total faculty (including those in all subjec
eas and special education personnel) 99 checked out materials.



SLII7ORTTVE ,DkiAt

Mat

3ssedon.the checkout lists b .vhich most he fac4 y out

most. of the'time when.cheCking out mstari 1 supplied by Project
`fq 110wikrnumber of teachers checked out materials:

Social Studies: 5

2

Science: 4

In lish: 2

ding: 3

ach: 1
usiness:
pecial Ed/VAC 4

Total: 22

5-9. When materials are used, ho many
students are they: used for?

5-10 When materials are used how many
they used for?

ified special'educa

egular education students

ANSWER: Twenty-two licher checked out .a total of 130 piece

sets of Materials.

Thitteen of those pieces or acts were for cachet use
(study or lecture guides for example)

Twenty-three of those pieces or sets were or use with the
whole class (film.-strips, workbook sheeti or groups aes
for example).

Ninety-four of those piecetror sets ere for use by ,indi-,

vidual students (a book,'a study sheet, for examPle),

No other imfordation was gathered to determine what per-
centage:of this use was for special education or regular

.education ,students within the regular classroom.

and Materiels Exialust

,These data were Collected from the check-out forms, based on the
knowledge of the materials. #

out one-third of the 22 teachers who used materials retu
P#A-V.Ed's forms asking forevaluation Of the, materials Acc tding
to those results, the materials were used:

17 dines forAion eaders
28 times for slow learners
16 times for socially withdrawn-

, .



INGS
.,

Resoutce room teachers sppeir'ta,have a major it luentaon the
Success of special aducatiou.Studeuta in school. The over -all
special education studept schodl leavorrate for. 197677:was..
nearlyidenticalro tHat=ofJ975-76) (28,.32 and 2$462i-P4OPee-
tiVelY ). ...id, were the rates for each:of the two resource room

. teacherl:: However, the .difference between the school leaver
rats: of the' two resource room teechervweer siguificaCt.*. For

7cni tSacher. the rate increasid'fromAS.9% to 40.-AST,4hile
for the other one, the rate 'decreased, 16,7% to 13.5%..:. To
soma.axtemt, this differet40may be, attributable to the:'dif7
fetes t' assigned. to each _eacheirthe assignM0i..is made

)somewhaton the basis of.handicaP ihiCtOndition. 'However, the
consistency og'01,8 large disparity of-retail suggest.thArthe
reioUrce icom:teacher-isa.key factor in a studemjs:4Uteills.-

= .-,
. _,..I,,- ,

*There are
One Is an
he other
rooms who-

three special education teachers at Travis High School
itinerant teacher with the Project Reality program And
two have resource rooms. It if the two with resource
are compared in this analysis. ,


