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LT ABSTRACT L

TIME ANQ RESOURCE MANAGEMENT ‘FOR SMALL SCHOOLS

Edlted by‘Don and Barbara Miller . o

Effectlve tlme and résource management ls a necessity in.all

- schools, - partlcularly in small schools thCh make ‘S0 many klnds of
“demands on each’ staff member. o S : f_”f,

To. meet successfquy the challenge of provldlng a quallty educatlon

In a small school, every available resource should be used; .staff ‘dand

community surveyed to determine.special skills or- interests that can be .
shared with students, and comminication Tines developed and malntalned .
among staff, students, admlnlStratJOn and communnty. : . I

This publlcation is a collectaon of materlals by pnacEitloners on
managing time and résources, time management for admlnlstrators and
teacher-managers, team 'management, time management in the elementary

schéol, student schedulifg, independent study, peoplé management, commu-",

nity schools, group guide_counseling, -voluntéer aldes, facility devel-

‘opment pPlanning, curriculum review and change, the relationship of

the brain/mind and implications for education, lmplementlng publlc law °
94+142, career education, media skills for K—l2 mus;c, using the news-

paper as a resource, reading for slow learners, science fun,- social

.studies as one of the basics, and wrltlng (composntlon) |mprovement
technlques

N oL T

' However, it is lmpOSSlble to‘Eover every facet. of time and resource

' ~_management for small schools in one paper Most of the chapters con-.

tained in this paper are edited;from presentations made at the thir-"‘ |
teenth annual small .schools summer institute, "Time..and Respurce Manage-
ment for Smal)l Schools,'! sponsored by t egon Small Schools Associa-

tion, June 12-16, 19787 at Willamette Unlverslty |n Salem,-Oregon. A

. few addltlonal chapters have been |ncluded to make it more complete.'

Small schools can be good schools~ in fact, they can be the best

Hanywhere, provided. time and résources are mahaged well

. . N . .
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NAII artlcles except thosé mérked with\
' tapes and ‘summaries of sessLons and speeches at the 13th
| annual small schools’ summer institute, "Time and Resource
: Management for- Small Schoolsﬁ'held at
Salem, Oregon, June 12-16, 1978, spons:
Small Schools Assocration.

r.ed’ by the Oregon

o

|

a

institute

.

sterisks are edited

i 11 amette Unnversity,

**Articles with asterisks are’ eduted frpm personal lnterviews
~and materials Supplled subsequent to the smal] schools summer
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e FORGWORD

In a recent speech Dr. Madeline Hunter, Principal of .the University
Elementary School ath C.L.A.: said, /'Time. is the coin of teaching. .
That is what we hav? to spend to create léarning. Time Is the only way.

‘'we are created equal; everyone of us has the same number of minutes ln LN
an hour. How we spend these minutes in teaching makes the difference.’ ;?
. : ) N

B
. v Effective time and resource management is a necesslty in all sdhools,
- particularly in small schools whlchmakesso many different kinds of. '
demands on each staff member ‘ v . I
Oregon has been fortunate to have escaﬁéd Wwha't Jouathan Sher calls‘
”;he conventional wnsdom“llof legislation ordering consolidation of = . .
, ‘small school dlstrncts On May 26, 1978, the Oregon State Board of Edu-
KO ) cation approved a Small Schools Posltlon Paper" o
S e
The' State Board of Educatlon supports each community s rlght to
fulfill its obligation’to provide a quality éducatlon that operates
, ‘within the framework of»the minimum standards. Small school dis-
L ‘ . tricts are financially résponsible for their educatlonal -programs
and should have the opt| f:%apratlng the|r own schools lf they
choose : .

. iy
o

ﬁ>/ f . Two hundred five of Dregon s 329 operatnng school districts and

. : .. 12 high school attendance areas within,county unit systems aré.
small schools. --In its réport to the ‘Oregon Department of Educaq,
tion April 1, 1974, the Small Schools Task Force stated:

The small school is deflned as hav4ng 1,000 or fewer average
daily’ memberanp for 'the unified- d|str|ct or high school

. attendance center .and the’ elementary schools ‘that .feed into’

_it; the thlrty-one unified districts without operating ‘high -
- ~ , ) ’,schools, and small &lementary and union high dlStrICtS with

o~ . 350 ADM ‘or fewer. - . R o v *

The Department of Educa}nqn, through a full tlme Small Schools
Office, will provnde assnstance to the small schools in' developing
and malntalnlng a quality educatlon by Y o . ' o
R .f- " a sprokerlng assnstance of the Department of Educatlon li

: - ' and other appropriate agencnes to meet the needs of

-small schools,

o,

t

b. prOV|d|ng personalizedifield service to small schools,

. - c. |dent|fy|ng and: creating an awareness of promxsung : P
- v ‘practices of small schools from throughout the state
S ' * and the nation. a

vi

-3




“d.

-

'

~

serving“as lialson ahohg'the sihall s:hbols and between

~the small schools and the Department of Education,

‘60Qrdinatjng'activfties especially for small sghbols.* .

» *

To meet subcessfufly the ‘challenge of .providing a quallty educa-

“tion in a small school, every available resource must be mustered.-

Even very small communities have untapped resources which can be mar-

shalled to aid: their task of providing the best possible instructional

program.

Staff and community should be surveyed to determine special
skll1s or. interests that can be shared with students; be imaginative
in time arrangements; and, affove all, communicatlon 1ines should be

; develdped.among

staff, students, administratjon and community.

'

" Small schools can be good schools; in fact, they can be the best
anywhere, provided timegand resources are managed well.

4

/

d

v

B "
B : DON MILLER

T —

o

PR

IShers Jonatharf, Education in Rural America, Westview Press, Boulder, =

Colorado, 1977 : '

N . .
. .
3 . 5 v
. - .
. i

® .




O

ERIC”

Aruitoxt provided by Eic:

\ -
-, -
:l)
N ‘7
.
- -
’
'
-
¥
.
-
B
<N
N
°
.
.
.
»
'
“

*
C
L

2
’

Ay




ERIC

Aruitoxt provided by Eic:

. e
.
v 3
.
-
sl
13
o W ‘
;
£
w
.
.
.
-
N
.
»
-
.
‘.
.
N

. k3
“ag . . [}
M e e S r,\,
,. P . . " L ., f P .
L o A . . N .
o . Yy 9 ad ‘
. co . - . Lt -
. N ro \ X , ‘
. b .
. - . AP
» . . , . v
LI = ¥ .
. N ‘ i " . A
' . . . . -
’ ) . . 9
o ,
. - ! . L ! : - -
) - o N N .. /
‘ .- B .
[ FE " .- ‘
. ) ,}9 N ) v B
. PR : L . ‘ R ,
) ' ! v e
. . ‘. f
. L N . - ’ .
. .
. " 4 y
. . o ki .
: .
oy » Pl 4
: : . : v
’ ~ v . R
- e , - [ 4
.
. 2 ' y -
- 4 - 9 .
- . S N ’
. L
.
. B . , . ;
« . 1 .
, ' -, T o 3 .
. . .
. s B / .
[} . "
ya ! Y L
’ -
. \ . .
- . w .
- [
. .
f ;
. .. 4
s L k- b b
I
.
- o
et
: v ¥ .
. v
N - v
M s .
i ¢ -
N ~
) . \ h
<. @ < d . .
t ’
* e
L Al

- ==--Webster's dictionary defines 'manage’ .as '"judicjous use of means
to accomplish an end.')” Each person is alloted exactly the same amount..

of time. Time managefient, theh, is the judicious use of ‘time to accom-
plish a task or a goal and has been employed in this paper to cover.. - )
Time Management for Administrators and Teacher-Managers; Team Management';
Time Management in the Elementary’School; Student Scheduling, The Quarter
System, The Trimester Schedule; Independent: Study.->- . =«
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recognlze these facts.’

‘ cgffectlve people~plan and_control their time; lneffectlve people -
are controlled by events and constitu nts,_

]of tlme spent on the JOb

IThere is high correlatnon between effectiveness and the amount

Plannlng is essential in effect:vely managing responslblltles.

‘these are known, they should be discarded or delegated to

-r» TIME, MANAGEMENT FOR ADMINISTRATORS B
" AND TEACHER-MANAGERS : o S X

; K . Kenneth Er(ckson. : : ' / - . : ",
Fleld Tralnlng and .Service Bureau : - <!
UnIVerSIty of Oregon e f / e

\'l ) . v'

In ordef to improve output for time spent, it-Js imporfant to

B

t

There is llttle correlation between effectnveness and the amount .. %

/-

of tlme spent én high- prlorlty obJectlves._

s e gt e

Effect|Ve people keep tlme audlts pe lodlcally so they know

where their time goes. -They work systematically to manage o o
the little dlscretlonary time that can be brought under their '
control A : _ ‘ B g
Effective people bUlld on strengths-~thelr own and those of B
thelr superlors, colleagues, and students. '

e

Most people consnder plannlng to be lmportant, but their T e
actions reveal that’ impromptu demands on their. time are treated .

“as if they are ‘of greater importance than planning. Procras— : S

tination s .attractive, and it is easuer tquostpone plannlng |
to some future date. But, without. plannlng,~we are continually -
directed by the whams of others., ) _ A

1t is essentlal to ndentlfy thOSe few, crltlcal, hard- to-delegate,‘-
make-or-break tasks and always attend torthose first. -Important

tasks are sacrificed when pressures of the moment are allowed to

“deterniine“activities. .j S : Lo

PR .
. Syt . 1

It is equally essentlal to ldentlfy low—payoff tasks. = Once ' ~,/;/

' 'make time for objective plannlng R o 1_‘Jé’
,,nThe only real choice is to do first’ thlngs first. vofb majoring A-,' %
" in minors or you might reSemble the woodcultter who said, "'l . . ~

‘never. have time. to sharpen my ‘saw because l am too busy cutttng

r1 down the treesJ' o , ' : : -
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. N ., ' ' b . « o B vz "
in ‘managling T school dT%trict or the classroom.pdelegate slgnl-' I
flcant responsibilities to emplOYees volunteers or to pUpils for .7 N
all posslble operations. . . o T e
) . . . ; ) R )‘. w 'i . ) . ' '
\ : o .
~ Be a manager and make' employee or" student - responsibilitlesA7“~ S ‘-

thallenglng,-avold the super-mbm or super- dad ro1e that denies
others meanlngful dutles N A ;
X i J : ot N

Those who are challenged deve10p capacttles even they never T
knew they had. Surveys show that enthustastic workers who.’ _'7 R ¥
. achieve results are those whose abllities are challenged and
utilized. . _ B IR .

L --‘ . ' . ) ' "

Those who are perfcctnonxsts -and feelyinduspensable ‘tand to. e

<. ‘'make others"thks too small and jacking in-challenge. Remem- -
ber, ‘the cemeteries- are leed with- md»spensable »peeple P

Spend time On dutnes whlch draw the highest hourly rate of pay '
andavoid activities that someone who is pald less or nOt at
all{-students or voluntequ"mlght do. :
It has been found “that teachers kan transfer 21 percent of x" <.
" their timg, from. routine functions to the critical professional . L

functions when usling a volunteer, The amount of adult time

ith |ndnv1dual students more “than. triples when VOIUnteers are -
used. : oo L. : '

Cw - . . s

Can

“mean_ if they don't receive positive reinforcement.  Human nature js = ‘.-

. feel that. if their. employees or studants will know they are appre—-

The greatgst labor savnng ‘device in ‘the world: is use of ‘the R .
word, '"No:'" The majority‘of educators suffer from the gold - e
_heart, weak mind syndrome and acceptean excessive number of - ‘
responsub:lntues because of thelr nnabellty to say ''No,’* SR
One’ oF the deepest prnncnples of Human nature is the desire
to be apprecuated Good’ workers and students tend to regfess to the

inclined ‘to depreciate rather thah-appreciate others. Those who

ciated if they aren't criticized for their mistakes. fail”to under- Ty

stand that the. absence of crotucusm is ‘not equated w:th pralse._-'

Mllllons of people siffer from a peculnar malputrntaon--they re .
overfed with criticism and'starved for recognition and praise.’ Attend - o

pasitively to each pers'on s self concept. Destroy Self‘lmpovr_tanc_.e. and

you destroy the person. .. .. . S L

3
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| © TEAM MANAGEMENT

o I .

~ be used regardJess pF the size of the school district ‘and ‘number of
, o school administrators. 4 What jis required, is involvement of each of
St " . the team members, delggati Fof responsibi ity and authorlty to:

- " ..+ each, and regular meeggngs for discussion, analysls, planning, and’
fLo .j,feedback The team can be only as effectlve as ‘each-of the lndIVI-
© 000 dual team members.' : g

& ‘ » ‘ ’
o At the outset, the team should know whether its functlon be
B ‘ advnsory, declSlon-maklng, or a comblnatlon of the two.
Umatilla School Dlstrlct Umatilla, Oregon, has successfully

used this team approach since August 1974. The team consists of

.- the superlntendent high school principal, . elehentary school princi-

pal, and supervusor of maintenance .and transportation. - The team
meets every Tuesday morning, and each of the four members reports.
Decision-making Ys.shared with the supellntendent. All team
members attend school board meetings and report on. the ‘areas of
their responsibility to the board.

. : Responsibilities are divided in this manner:
Superintendent's Responsibilities:

Overall operatlon of the school dlstrlct
School district budget,

Conducting school board meetings,

Teacher contracts,

Supervision of food service and cafeterla,
Health services.

High School Principal's”Responsibilities:

Operation of high school,

Secondary curriculum,

Coordination of district activities,

Supervision and evaluation of secondary teachers,
High school budget,

ASB accounts. RN

Elementary School Principal's Responsibilities:
Operation of elementary school,
Elementary curriculum,
Coordination of district curriculum,
Supervision and evaluation of elementary teachers,
L Elementary school budget.

‘/“ i - The team. managemen% approach to school admnnlstratlon can L
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SUpervlsor of Malntenance -and Transportation 's ReSponslbllltnes-

,/. -

Care and upkeep ‘of - bulldlngs and grounds,/' N T

e

District transporta.tion,program, including students to and
from school and activities and athletics, .

‘Superyision and evaluatlon of malntenance and transportatlon .
personnel. Ly _ L - ‘

Umatilla is one of- those small towns that has been. and is growung
at a phenomenal rate, having more than doubled its ‘school enrollment

-|n_F|ve short years. The: managemeqt team has made it possible to cope
with this growth. ' R , ' '

. In a smaller district the team mlght consist of the superin- -
tendent-principal, vice-principal, deputy clerk, ‘and one.or two teachers.
A very small district might use the entire staff as a management team,

The superlntendent, of courSe, has the. ultlmate responsublllty
for operation of the district. Use of a management team can lighten
that load and give team members valuable admrnlstratlve experlenceL

- ) . D

Carlson, Carlson, Banner & Draeger; '"'How Team Management Can Be
Utilized . . . ," a paper prepared for Ed Ad 570, Human Resource

Management, Unuvcrsuty of Oregon, 1976.
. o _6_‘
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Care and upkeep of district’ vehicleg, - ' ‘ . :7"""'
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TIME MANAGEMENT IN THE ELEMENTARY SCHOOL'

o : ‘Richard Sheldahl’
"% Ash Valley School =
‘Ash Valley, Oregon

M .

Each of us .is’ g|ven just so many minutes a day, once they re

.gone, they cannot be recovered. Use of those minutes should be

carefully planned, allotlng them into. segments of work, play, and
servnce This type of planning gs t|me management.

Over the last few years. The ""do your own thnng“ philosophy
has produced fewer feaders, less productlve individuals,. and a mass
of educational cripples unable to perform on a level comparable to
their intellectual ab|I|ty This leaves. many individuals highly
unfulfllled and results in low productivity, job jumping, h|gh job

':absenteelsm and even broken families.

Inla‘land in which minutes mean money, time management is
essential. For many years the United States could boast of more
output per worker than most ceuntries of the world. At present, Amer-
ica has ‘dropped to folurteenth place. Despite vast technologlcal
advances and tremendous mechanization, people who labor in the system

- have not been suffncnently motivated. This loss of motivation and

production can be remédied wnth proper time management, and it should
begln in the classroom. . .

Over a span of the first enght grades, students will spend
approximately 8,500 hours in school. During this time they will
acquire and reflne the .basic tools for future vocations and avocatnons
They need to learn about themselves. reallstucally to develop an'

~understanding of their abilities and weaknesses in.order to plan their.

future. Without ‘the basic tools. of preparation, students may never
even discover, let alone reach, the|r potentlal
q

Teachers have an awesome FeSpOﬂSlblllty in planning-an ‘educa-
tional program that will most efficiently and pnofltably use the
8 500 hours’ students have invested.

SN

Students must learn to assume responsnbtlnty for their own
learning. Educational self- dlSClplIne must be carefully nurtured
through firmness and compassnon. Teachers provide the incentive.
Educational éxperientes. should be made as interesting as. possible
but not presented as eritertainment. Some things require a great
deal of work to achleve success. : ‘

Teachers must instill in students the desire to do the|r very
best. ' They should never accept shoddy or ‘incomplete work; this
short changes students because the attitude accompanies them into
the world of work.

v



N Visltors to a classroom may’ think a qulet ¢lass is a good o
learnjng sntuatfon and a noisy class |s not. Aﬁquuet class can

be nonproductlve, and a- noisy class can ‘be productuve, dependlng

upon thelearnnng activlty ) S 1', : o

Excesvae repetltlon beyond the degree necessary to master or
to reinforce a skpll is pdor tlme management. .1t tends' to dull
rather than refine a skill. 1t prevents students from exploring
or attempting more advanced endeavors ;

o ln readtng, communlcatlon and math there are generally
accepted skills that are requnred to read: competently, to write, "
--and :to .calculate. Generally, these skllls are |ntroduced at a
'partlcular level, then reinforced in successive: years so that by
the end of the elghth grade they aré mastéred. Teachers must Flnd
the most efficient method to,réach this goal. =

‘ Frequently, activities. are de5|gned to keep students busy,_
“long .enough to allow the teachér time to help the individuals. who
are having difficulties.. Merely keeping ‘students busy under the
pretense they arg learning when, the teacher is really buying tlme
ls a deceptnon and an erosion of the stddents 8,500 hours.:

[N i N

If there is a cholce of different ways for students. to'do an
exercise, the teacher should determine the most efflclent for each” '
student. -Part of the teacher's obligation is to help students
realize what objectives are to be mastered in-the shortest time
possible.’ For too long' teachers haveé felt compelled to follow a « -
textbook in a lock step method directed by some: publlsher. ‘For~ "
tunately, a number of districts are wr|t|ng thenr own. supplements
to publlshers materials.

4

"The students' time is as important as tﬁe teacher s. When
.students master, a skill they should go on to the next. Curtailing
quick students' progress is as devastating’ assexpecting slower
students’ to keep up with the rest of the class. Mental age is
not dependent on chronological age any more than height determines
mathematical potential. Materials must :be organized so students
can move ‘ahead as quickly as their achievement warrants. W|thout
this organization, there will be large blocks of wasted time and
innumerable dlSClpl|ne problems : :

Students are people wnth tremendous potential. The educational

- material should be viewed as a continuum to be climbed at rates which,

will differ in as many ways as there are students. There may not .be"
any two students on the same material ,at any one tlme
Reading, language, and arithmetic are arranged thuévnay in Ash
Valley School. To' cover reading 80 work sheets are used, 85 sheets
are employed for language facts, and over lOO sheets for arnthmetlc. :

8-
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—-—=With work sheets on a

", work for those havirg d:?ﬁ%k:'

¢

Studenté\are progra led for certain minimums eéach year, and,
from day to dayy they. have, scheduled materials ‘to complete. Gradlng
is done as qulck y as pesgible, u@ually as soon as students finish _
their work. They\are responsible for correctlng some of the materlal
from a broad syste of k ys. Errors are corrected at once; common
errors by many are tteated in a 'group situation. Studebts ' know

. exactly what is happe.l.g all the time. They are allowed to proceed
ompe tency basis. In. addition, class time is.
spent on new or old maferial and areas of difficulty. Then there

is a test--that is on g\the few times all students do the same l
titing .at. the same téﬁﬁl Jast results are the basis " for continded -

- i Lo

Quantity og/aork depeﬁdggon quality.  Solving addltioh problems -
wlll be l|m|ted just the fir 3t fow if they are 100% correct. Each
,3 ditional problem. Accuracy IS

. up to a hlgher leVel of dlfflculty
' . I % .
A language sheet using lie, lay,klaln and Tay, la|d laid’ Q"
includes 50 items. An elghth grader ma .be asked to do" the first 2% .
plus any/ ‘additional if proficiency isn "t hlgh enough. A fourth

-grade;/may be required to do only 15, and" s§cond grader 5 to 10.

Durin he year the same worksheet might reappear three times, the _ ..
secogd and third times for reinforcement. Y ’ ’

.. - ]
Students write a creative story once a week, starting as early
as. the first grade, with a minimum of teacher help Over the wyears
,they develop a wonderful writing skill with the ablllty to express
themselvesy The students read their stories to the class on Friday.
" While listening, the children proceed with other work:. They learn
to do two. thlngs at once. o ‘

Seven or eight different sets of spelling words arekglven
: simultaneously in the time it hormally takes one teacher to: glVe one
lesson. Each student knows ahead of tnme what is expected

" The Ash Valley p ogram is built around the first grade. The
goal each year is to train the first graders so thoroughly in the
mechanics of reading that if they were.never to reeeuve another
reading lesson again they could still function. ts far easier
to teach reading fundamentals to a first or secohd grader than an -
older student who has had time to develop necgative attitudes. No
matter how hard they try, older students are rarely able to over-
come a poor start. '

Spelling isn't taught as such; it is a direct outgrowth of
reading skills. Ash Valley students have the skills to attack 95%
- of the words, so words aren't taught anymore.



o L
e ‘ . A large collection of audlo v:sual materlals is not.essential . s
> to'a good program. ' Films should never be 'Used as a f:ller.‘ Too
many tools can become a crutch. and an eProneous replacement for
fundamental" teaching.\ In Ash Valley School three tape recorders,
a film projector and dood maps are used. “Educational tools are a.
, means, not an end. : ' - G 1
Ash Valley students memorize rules when they apply " ‘Memor iza~
tion has a bad name in education. ldeally, memorization. and under= - oA
standing should be simultaneous experiences,. but understanding, - O
more likely, will follow in bits and pieces at a different rate fer - o
each individual. Probably, ‘some oF the.rules ch|ldren have learned
Cwill be recalled 20 years from now.

PN

RN This program may appear rigid, but there is st|ll -time_to do
fun things within the academic area. That's where the teacher s
ability enters the scene. How teachers lead students to a particu-
lar goal lies within their own creative talents. They need have

'gﬁ_”'no special gift, just a zeal to provide.each student with basic . <
“¥*¥% tools for a successful Vife. It does require hard work and long .
' hours, but’ the rewards are many and lastnng ' oo : “<

"In the fourth week of school, Ash Valley's second graders,
five returning and: three new students, have just about mastetred
their addition fagts and are now learning their multiplication
tables. One boy is on his 8's; one girl on her 6's; two on their

> 5's; twa on their L4's; and one hasn't started yet. They have been
working on.such problems as 697 x 324. Their mastery level isn't
- high yet, but in another week the majority.will be able to solyve
., such problems with a high degree of mastery. Problems like
79685 x 5 have been mastered. They are also beginning to work‘on
division which is simply an inverse of multiplication. They ‘have
also mastered problems like 90080001 - 29783796. Should they then
o fool around with 9 - 3 = 67 A similar problem was solved to the e
last. penny by a third grader: A family bought a stove for $596, . r
J put $100 down and agreed .to pay the rest over-a 3-year ‘period at _
s 9% interest. What is the monthly. payment? Students- are encouraged -
) . to try new situations to see how far they can go, every year it
seems students are able to doxnore. '

Student growth is by no means confined to math. Second graders
are working on commas in direct address, after various parts of an
address or .date, ‘introductory words, appositives, introductory

. dependent clauses, words in‘a series, etc. Mastery immediately? Of
- course not, but by the tife they complete the eighth grade, those
present second graders will be doing very well. All of these activi-
ties aré followed up by practlce exercises to be certain what students
haveé actually learned.  After a concept is taught, it is returned to
on a regular basis to maintain proficiency.

-10- L : \
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.Ash Valley's system waSn t developed OVernlght but determlnatlon ‘
to present this kind of a comprehensnve program will help a“ teacher’
-or school district to make a start. 1t's" the easnest way, in the long ;
run. When students go through this kind of praogram for several years,
'they[acquire a.solid background which enables..them to continue _higher
education with conFidence and expectation.:\-f . , S

Certainly, some students achieve. at hlgher levels than others

but treating each one-as an individual "is the:goal. Students become ,
competitive, but more with themselves than agaffist others. There are
many variables which affect students' ultimate success, but ‘the only
ones teachers must'be-concerned ‘about are the ones related to.the
time the students are’ in the schools. : o n '

Frequently students and their -parents. ask "What good w;ll thlSw~~w
- ever do me?" It is .impossible. to develop a ratlonale for every
question, but I answer, "I'm not certain you'll-ever use_ this partir-
cular thing, but let's see if we can.follow the problém loglcally and
understand the process’ involved.! With few exceptions, there is no
~ isolated bit of information mandat ry for everyone, but when the
bits of information are put togethar, students have amassea\an educa-
.tion no one can take' away from them. : . -

g

s
L.
LI



- - ' 'STUDENT SCHEDULING. .-/ . a

LR .. - Mright Cowger . - .| o _){C'?

o " Willamette University S _ |

L . =4 Salem, Oregon - * |~ o 3
. ' - St ol s

N survey of Northwest Accrediting ‘Association's Fall Repbrt
schedules for: high and mldd?e schools in Oregon lindicates. that.

- . scheduling varuatnons from the standard 6 7,-8 by 5 _ .
o day matrix are rare; and ‘ . -/

.+, s - the innovations from traditional secondary schedulnng . ;\(f ’
which.do ex:st are almost always in small schools.

Ask kIdS what they thlnk about school, and their usual

answer is, "Boring!"" Scheduling options can provnde some varnety
with little effort if teachers and prlncupals are ‘willing to
. - consnder such things as: %, : :
N - one double period per week,
_— T *  adding a peruod-Jn a standard matrnx, K
. ' - rotatlng all or some perlods, -f o e

- varying some period ‘lengths,
using common periods or time blocks.
Nine-week scheduling can provide more options for meeting learner -
differences. The foWw-quarter schedule provides for short courses of
high interest to run concurrently with 18 or 36-week continuous céurses.
Or -the year can be divided into a trimester'with three segments |nstead
of two or fdfir, offering ¢ourses of 12, 24, or 36 weeks.

Take a good look at your school schedule--the paper |tSelf Ask
yburself these questlons ' ; L

Does it carry enough essential information for students, »
adV|sors parents and visitors? | : ‘

. Is it neat in appearance and easy to understand?

\" Does it help project an |mage of p|ofeSS:onaI|sm and effi-
’ ciently run schools? , . [ -

Has it been carefully duplicated?

, " The schedule is u5ed by many people, both .inside and outsade the
‘building. It should be done well.

] lStayton High School, Stayton Oregon, is in the 5th year of trimester
- scheduling. For more information contact Ernst Lau, curriculum director.

pay : o )




. THE QUARTER SYSTEM. . R
S .
Arnlm Freeman
/ <Condon High School
o . Condon, Oregon-

y o ’ . R Y . X o

3
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The quarter system of schedullng classes is snmply d|V|d|ngA
‘the school year into four nine-week blocks of time and allowing
students to register for classes much:like colleges do today. It
is not-a panacea in schedullng, but Condon feels the advantages for
students far outweigh the d|sadvantages

5 . i ‘ | e
This system of schedullng provudes more class offerlngs and -
! ., “more var|ed classes. It allows for more flexnblllty,'and teachers
" can more’ easnly focus on their teachlng strengths. Students also
have more opportunity to sélect appropriate study areas.. It is ~
easier to schedule ‘students according to their strengths and weak- ‘

nesses. .The teacher- studen%_lnteractlon in this system promotes
_more communication between faculty and students through small
- group sessijors. The greatest advantage is that’'it seems to |ncrease
motivation toward a higher level of a; hlevement :
There are some dls%dvantages. More time is needed for this
schedullng process. Teachers of elective classes may have low
enrollment or not even enough enrollment to offer the class,
resultlng in a problem(of teacher assignments. Teachers may be
~n§ﬁt in a position of competing {or students.' Considerably more
. v tlme is needed for record keepin "
) ‘ ; ;
dSchednllng'by-usnng ‘the quarter system seems to be considered
better than the traditional system by teachers, students and parents.
it may. ' not fit every school or community, but it appears to have
:been a positive change at Condon High School

i ThevTrimester Schedule

. (

The trimester schedule divides the school year into thirds and

lengthens the class periods during the day.. Culver School District),
Culver, Oregon, ' .wses a modified trimester schedule with four 65-

minute classes and two - h7-migute classes at the end of the day in S
their- 8:30 a.m. to 3:15 p.m. school day. o

As with any other type of scheduling, there are advantages:and - '
disadvantages. One advantage is a more efficient use of time for .
classes. Students can earn 8 units toward graduatlon in one‘year. coK
(1n 65-minute classes one-half unit of credit is earned in 12 weeks, ’
in ¥7-minute classes, one-third unit of credit in 12 weeks. )

t
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A great deal can be’ accomplushed in lab type sses wWith,
‘the longer class period, such as physlcal educatnon d shop.. ‘., =

-

THe longer class perlods allow more in- depth study, but. SOme
~ teachers feel they don't cover as ‘much material. as’ they would on
a traditional schedu]e.,_ -

_ Some problems arose w:th the music program, so the schedule
h was modified during 1978- 79 to provide shorter class perlods far
‘music and some of “the other electives.

» The trumester schedule has, 0pened up more options for students.

<o It requires teachers to plan well and to teach differently from the
way they are accustomed to teaching to avo:d wastlng Jthe last few

" minutes of each long class period-.-

»
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lInfo\"matlon provuded by Nels Thompson Culver ngh School Ass:stant E o
Prlncnpal in an interview
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CONDON HIGH. SCHOOL QUARTER SYSTEM AND CLASS SCHEDULE ‘
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CONDON HIGH SCHOOL QUARTER SYSTEM AND CLASS SCHEDULE .
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. solved this problem by inftiating an Independent Study Program.I It
,began as a way to help the advanced student achleve .at a hlgher level.

INDEPENDENT S‘[UDY - “

Because of the sIze, a small high school : ls usually limited ln L
what it can offer beyond the required .courses. Mapleton High School

#y

Here ls how it works. In art, for instance, a Junlor or Senlor ’
student may have already completed all the art courses offered. If

"the student Is genuinely Interested in art, it would be a shame. to .o
" prevent. further study The same holds true in any other SUbJeCt area
- offered. Perhaps two’ students show a strong Fnterest in electronics,
. It would not be feasible to offer electronics as a regular class for
" Just two students, so the students and science teacher get together .

and design a program that enables the two students to work independently.
They may be scheduled into the science room during another’ class, but -
they would work in the back of the room where they would be undlsturbed
and would not Interfere with the sclence class going on.

Independent Study is also used for students who can't f|t certaIn C
classes into their schedules. A student who is a Junior or senior ‘

- might want to take algebra, but hIstory-—a requirement--is offered only
during the same class périod. The student could take either tcourse

independently. The Independent Study Program permits Mapleton to Offer
any subjects the teachers are qual|f|ed to teach Sl ’

0regon requIres Planned Course Statements for each course taught in

‘grades 9-12 (sample on page 24): these Planned Course Statements are’

used for the teacher-student contract. A daily record sheet is kept by.

'the teacher on wh|ch the student records what was done or read every day.

It must be stressed that only the very purposeful students can handle

the responsIblllty Many students would like to take courses |ndependently, .
. but they lack the self discipline to complete them. ; .

Thevsame is true for the teacher. Independent Study requlres more
time, and, in many cases, adds.another preparation to an already busy
schedule. The biggest problem experienced is that teachers tend to over-

‘extend themselves, and before the term is half over, find themselves with

eight or nine preps. Teachers must know their own capab|l|t|es before
committing themselves to the program' they have to be able to say, 'No."

Another problem occurred when a student had a personal conflict with
a particular teacher and wanted.to take the course from another teacher
in lndependent s tudy. :

An unexpected problem cropped up in the phy51cel educatlon program.
Student athletes might find themselves taking independent track basketball

IMaterial from a letter frpm Dennis Sydow, Counselor, Mapleton H:gh
School, Mapleton, Oregon, December b, l978 .

- -17-
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-although that wasn t the Intent:on.

fln operation for five years.
giving them the best edpcatconvavallable.

)

.v;welght lifting, or any other sport in addition to the regular physical

education class.and team practices. - Thq{e are mixed emotlons as to .
whether or not thls is a problem; It str ngthened the athletlc program.

Mapleton is happy wlth the Independent Study Program that has been
More students' needs are being met by.

-18-
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* MAPLETON HIGH SCHOOL '
3 PLANNED COURSE STATEMENT

o DATE

. NAME: _ . C . ‘ ) L 1 ,

. COURSE TITLE:. - - S ‘ .
AREA 'OF STUDY: , » ‘ N :
SUB-AREA: ' ‘ ' - ' . You may use a second sheet
"CREDIT: - - S T . If necessary., =

!

_-DURAT | ON:

COURSE OVERVYEW:

“ COURSE GOALS: PERFORMANCE ™ IND!CATORS ¢
" MINIMUM GRADUATION COMPETENCIES , =~ . PERFORMANCE  LNDICATORS ;-
VERIFIED IN THIS COURSE: '~ . - ~ | :
*. LEARNING ACTIVITIES:
-ARNIR e ,
RESOURCES: i
PROCEDURES  FOR EVALUAT ION:
;
" STUDENT'S SIGNATURE \ - T TNSTRUCTOR'S SIGNATURE .
_19- ] : ' , - : ; 'v'
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RESOURCE MANAGEMENT

0



r

'~--Everyone is ”created eqUa]“ in the amount of avallable time, but
resources vary. consnderably from one school d'Strlct to another.

'resourCe

Webster's di ary states that
source of su or support " 1y a school district,
1

environment,
and so forth.

people, faci es, equnpment
public»and private agencies,

is 1y new or reserve
resources are
f'nances, local businesses,

The first. step in resource management is 'dentlfucatnon of available .
resources, then, the next step is- determinatlon of the best ways to
"capitalize on those resources to .mprove instruction and to enrich

the: community.

This definition covers a.broad spectrum of papers, -
" contained in Section |l, which were presented at the 13th "Annual ‘Schools

Summer Institute as well as closely related tOp.cs written subSeqUent

to the conference.~~-
»
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’if,L; Educators need more than teach|ng certificates, admlnlstrative

3
x
1“.

PEOPLE MANAGEME,ilT o B

Susan Sayers ‘ , S
Northﬁest Regional Educational Laboratory o .
,f r Portland Oregon ' : : v

\".
. ..

credentials or 'successful bonds and levies. to provide quality, equltable

-education. Education 401 is not generally preparing people to deal with

conflict In the classroom, hassles among the staff, or disagreement be-
tween citizen advisory groups and administratlve staff. 7

‘The Behavioral Matix is intended to heip people get beyond focusing

on disagreements and differences and to come to'a better understanding

of the positive power of diversity. -t does this by helping peo

. idquify their own basic behavioral style and to-understand how @L identify.
-the

' can move to a greater understanding of how to structyre positive, .pro~
ductiVve environments, how ‘to prednct and to manage confllct, and how to '
‘motivate people.r ‘ C

ic styles of others. .Having jnformation about basic’ style, one =¥

ce e , . ,'yx
‘ o

The Behavnoral Matrix is based on theSe assumptﬁpns.. o ’
. People behave accord|ng to speclflc behav:ora] 5tyles. This
- occurs: because people differ in how' they perceive a situation,
work at tasks, interact with others, and make dec|5|ons.

People behave dlfferently dependlng on the c.rcumstances, (;
behavior changes ‘ _

There is no single “right”ﬂway for péople to behave, but.most )
people have an operating style that is most common and comfortable
for them,

» " . . had .
What is comfortable and ”rnght” for one Person feels. uncomfortable
and ”wrong” to another. ; ,
. An organlzatlon functlons best when it Capltal|zes on the strengths
. of each |nd|v1dual, encouraging ‘the celebratuon of dlfferences.

The Behavnpral Matrlx:. A Brief DeSCFlption

4.

Psycholognsts describe behavnor as a funq;non of perCEPtlon.. The

‘feellngs, beliefs, conditions, attijtudes, and understandnngs of people
constitute. the d|rect|ng forces of their. behavnor.

Because people have complex and overlappnng values and’ beluefs, it

- is-impossible to describe a_ person as having’a specific, .unalterable - v

behavior style. However, some opposite behavior patterns: can be recog-
nized that operdte on a vertical continuum of informal and formal and on
S : o . . ¥ S

-22-
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AR a horlzontal dlmenslon of dOmlnant and easy going. The Intersection
R of these opposites forms four quadrants whleh\gan be sald to.represent
Cenye -four broad categories of bbhavlor style.. the promoter, supporter, . . -
o - controller, and analyzer. , ' ' k SRR

K
k)

| , . 1nformal B
R SN S : ., (People Oriented)- ' . ' y
e e DU o - . : . 1 . v v
o R N B T x
a . e N S . _
5o L Proﬁdter' L Supporter- . N. T )
. L . - ; : L . . W N [ .
. Dominantv — Easy Going = .
w oo (Extrovert)' - , (Introvett) A
" : " "
S Controller - " Analyzer - | - . L.
, : Formal : -
o o : {Task’ Otiented)
: ‘Here is a brlef descrlptlon of each style:
P ) Promotioﬁaf Style _ - o o e

Promoters get involved with people. in .active, rapidly changlng
sntuatlons. These people are seen as socialPly_ outgoing-and: frnendly,
imaginative and vigorous.  Because people react to:behaviors ‘as a -
result of their own value blases, soe “see the”promotlonal style as

~ dynamic and energetlc while others pefCélVe the ‘same. bahavuor as S
egotistical, . | A R R R
N C e ) _ .

'ngportlng Style '*": o o : .l

Supporters ‘value lnterperSOnal relatlons. TheSe piéple try to -
minimize conflict and to prdmote the happlness of everybody Some -

. people see the supportlng style as accommodatlng and frlendly, whlle

. .~others descrlbe it as W|sh washy and “nlce "

Controlllng Style

-

! ry -
N _ o

Controllers want results:! They lee to run thlngs “and. have the
job done. in-their own way. "1'll do it myself." is.a frequent motto of
" . the controller. These pgople can manage ‘their time ‘to- the minute. s¢mé g
see them as businesslike and efficient, while others ‘refer to them as '
threatenlng and unfeellng., B

o

Analyznng Style ‘ . ' ’” -_; L _' R o o

Analyzers are problem solvers.; They like to get all the data before -
making a decision. Some say they are thorg,gh but others complain- they re, '
slow. These people are frequently qunet and prefer to work alone. ' S

K .
e SNt . .t P »

S s : ] o -23_
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Comblnatlon o Styles .J“tf

“on the sltuat
- come from all

. ‘ness of ‘the options that exist, you can improve your leadership or . ."

‘more than 130. Thereare 31 other
, centers for young and old allke, daytlme, eVehlngs weekends, and summerﬁV

Aa.people build better schools ‘and stronger COmmunltles.

- for_the elderly, young marrieds, pre-schoolers, or whatqyer local needs
“and wants are determlned to be.

. nesses, service groups, school staff

Most peopte have. a varnety of response patterns, so depending

on,they may behave differently_y’Successful people
guadrants on the matrjx. Success 'i§ not dependent : -
on. the 'style,/ but.'on how well you ‘capltalize on the bshaviors® that L
«come “From the ‘other styles. Awareness of the Behavioral Matrix is =
intended to expand your response-ability. By increasing your aware-

particlpant behaviors. - . ) S L - i )
: - v _ r o . B |

S COMMUNITY schooLs -
L < ‘ : L
Rick Grimes ' v

e

NorthWest Community Education Development Center f:jj~-, c
: UnIVersIty of Omegon .,;?‘m. S N T

‘ :'}\ . " .
Schools have always been a commdnlty resdurce, and ln small rural
areas, they:are the’ center .of social 'Fife. Why not let local taxpayers

“make ‘greater-use of. ‘the facnlptles they provude? It is a waste to let

Jpublic schools stand id]e o , ' -
Oregon s communlty schoon project' Is an, attempt to . close the gap.

ates which also have federal. funds
schools proJects

“In 1970 two schools were recognlze%;(as Communlty schools; now there. are .

to provide a55|stance in community

) ProJect schools make use of all communlty resources; schools,
QOVernment "busineéss, ‘ahd ‘people: - "The buildings become opportunity
RN
1
Each building is assugned a person to work with the prlncupal and
staff to coordinate’ the use of school facilities. The coordinator works
to match needs and résources with the net result of" people’ helpung

-‘Programs vary in each community they might |nclude enrnchment of

‘curriculum for K-12; use of volunteer aides and speqkers, use of building .~ .

during out-of~school hours |ntegrat|on of other agengrds and other
resources into the school” program, adult educatuon‘ ggréatlon, services

BT

g o
. ” + i‘ o .
) l

LAn Oregon s project, each community schodl is advlsed by a councnl
rePresentlng all segments ‘of the communlty-—loca] organnzatlons, buSl-

v
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Schoof"dlstricts wanting to Initiate a community schools program==. S
~with or without outside funding-~should first.get school 'board. commit= . . .7
- ment. A program of this sort requires extended use of facllities and . - <. U
gadditional costs. A coordinator, either full or part-time, must be .
, 4‘.5slgnated-to work with the community and the school staff to schedule = .
oo Jactivities and use of facjlitlPes. “If their states have commynity-échoots—
L ~© _projects, they can probably recelve technical asslstanSt)Jn.#sSesslng‘.,_
-~ needs and avallable resources, inservice, 'and:progrém dgvelopment. -  + &

AR e t M
ool A uh gy
Lo MATRR B

i

) 'Increaslng.clflzehlinvd[Vgﬁéht,[hﬁp1aﬁhfﬁ§, cbordjnatioh; éndydell&f?b’z‘ :
ery .of educational programs, ‘as well - as broadening the kinds. of related: © . L
services'fqr. the community, ;allow for better use of resources and gives

more return for tax doflars spent.

L e S
GROUP' 'GUIDE COUNSELING R
St ds [mporﬁanﬁ’fgr<all students to have accessibility to an adult  .Juif .
figure .to help them, through high school and into adult choices. Probably
" the most practical way of getting guidance services directly to students -
7.+ 1s through the group guide system.: Its origins trace back to the NatTonal
' < Assdciation of Secondary Schools Principals' Model School€ Project, and 4, -
it made its appearance’ into Oregon at Hood River Valley High School in .
1968. It is workable for schools of all sizes.but_seems ideally suited,
- for small 'schools. ‘This kind of program virtually §ssures that no stu-
. _dents will.be overlocked in the guidance program. B

LA » ’ <ot ¢
. .

/ ’ " 3 CL ’
I f" schools in Oregon are using the system with variatjons,
 ‘Lap§;éaJJ such things as Advisor-Advisee, Guide-Guideg, or Guide
Sy Teaghér Program. Basically,. each teacher is assigned the responsibflity
for a small group of students' career and educational guidance. Th
schoot caunselor (or principal or :other person designated as part-time
" coupselor) becomes a resource person for the guiding teachers and contin-=
.-ues to do persgqﬁl and crises counseling with individual-students.

A number

[
-3,

1.
o

In some-programs Studgnts_maywchoose tHZ?r Qui\{ﬁngvteachers;-otheyw : Y
districts assign students-alphabetically or geofraphically. ﬁst,,.‘PrQ.‘ S

. grams require all._teachers to take part, but.some permit unwf ing T T e
teachers to opt out. Classified staff members may be ‘includeifas guides. ¥
Some programs assign regular time, daily or weekly, to guide tpachers and
~_-their groups; others..do it edch quarter or as needed. Some uscgggoup
i "meetings for counséling, while others.prefer the individual approach. “Most =
" have- a higgﬁpriority on parent}contact,vandfa‘fgy require. home visits by .

the teachers.. - ‘ . - S, S e A s

PR
@ -

. . s gl o R 5 . D
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‘ ,Usuqiiy gulde groups remaIn lntact for the four years of highwschool
but somet imes group asslgnménts are made differently. .. Students may be
. changed to otheP groups sif dhere 1s good reason for change. .
\ .
- Teacher guldes provlde dﬁrect group and indivldual giidance, make -
parent contacts, -and maintai student records.' Generally, they have
the followlng respons!blllti >s: i : : .

,fdhlliarlze themselves with all aoa!g of the cur?tdulum
them to describe- school courses t eir students,

. ¢ ) '5.

‘enable

. check to see If students are. registered in the rlght claSSes v
© and educatlonal goals,‘w‘_f ,Mm. .

AN .
0 T,
A

make sure all reglstratnon forms are properly cbmpleted

,be sure students.reg\
A educatlonal goals,

. asslst studenfs in setting and In reviewing tentative careér
*wmA ‘ !choices,~ ’ 7 SR T

counsel students about post hlgh schoo% planning,

counsel students who receIVe nagattve academnc progress reports,

‘,'. .

;\»ch student s progress t0war
ion of competencies,

-r

h
‘schedule“parent student- gu:de teacher conferences the first'of
each school year to plan. schedules,’ : N

o

\ make additional parent contacts to dnscuss student progress or,
problems,*m ' S %

-

-

encourage parents to contact them as the school's lna:son,

,hold group meetlngs for group counselnng, coflegjjor career
~|nformat|on, reglstratlon, etc . )

N N >
X s ] AR RN .
malnta1n~a-flje"for_each student, containing: .
transcript . \ ) S
“... = - -educational forecast - , o . ——
. © ¢ . career planning sheet ) T . e

. . - .attendance: records.,
. test scores‘”“ ULy -
“5.@“cred|ts and minimum compétencnes completed, -

2

o
o

2,

1 ° o ! ® - . . c. dawn TR




maintain-a contact sheet showing student and parent contacts made,'
~distribute report cards to students,

refer students who are having personal pProblems to school
counselor or other specialized person,

encourage all students to take part in school activities.

The school counselor, principal, or other designated person assumes
resp0n5|bi||ty for coordinating the guide teacher program.for the school.
That person is responsible for:

conducting inserVice to prepare teachers for guide duties at
the beginning of the year,

providing services to guide teachers and guide groups,. such as:

career information
educational/curricular information
scheduling information ' , ;
testing
+ college and scholarship tnformat:on
. ' = military information
technical/vocational program information
guade group activities
review of sepior progress toward "’ graduat.on

counseling individual students on personal and crisis matters,

referring scvere problems to specialists in Education Service
¢ , Districts or other agencics,

evaluating quide teachers,
continuously evalyasting the/ﬁbidance program and assesssing needs.
Outcomes from the group guide system are good for evéryone concerned.
The more emphasis that is placed on the program, the better the results.’
Satisfied users of the program list these pluses:

no student gets "1ost in the shuffle,"

students assume regpopsibiljty for their educational and career
planning,
3

ey

parents are brought into the life of the school,

teachers’ learn about the total school curriculum,

_2'/_
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counselors can devote more time to giving specialized assistance
to students, gunde groups and guude teachers,

communication is enhanced among students,‘school staff .parents,
. and the commun|ty

Special. needs for implementing a groupguide program are: . ’
extended contract time of one or two days (or more) for initial
Inservice training of staff on the total school curriculum, how
to make successful parent contacts, and counse}ing\techniques,

designatlon "of someone to coordlnate the program--counselor,
principal or other -responsible person,

a counselor or designated'person to serve as resource to guide
teachers,

J aVailablluty .of specnallzed personnel for referral .of special

problems,
adequate number of telephones for gdide teachers' use,

time schedule to perform guide duties--counseling, record keeping,
parent contacts. :

Most teachers, partlcularly in small schools, do a great deal of

counseling incidently; the group guide system capitalizes on this and
offers a systematic way of reaching each student and each student's
family. It is an outstanding communication toof within the school .and
between the school and the communnty

2

Materials for this article were drawn from these papers;

and

Condon High School, "Advisor-Advisee Program',
Corbett School DlStrlct ."Guide Teacher Program,"

Wallowa High School, "A Model Policy for a Small High School,"

a presentation, ”lmplncatlons of the Guide-Guidee System for Small
Schools,!' a session at the 1977 Oregon School Boards Association
Convcntlon November 18, 1977, by Amity, Condon and Corbett

School Districts. -

-28-
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VOLUNTEER AIDES

- s

James D, Stuckey -

" Sisters School District'

Sisters, Oregon .-

The use of volunteer aides can greatly expand the instructional

program Orientation is a must to fit voluntee
Sisters School Dist
program for their aides. Aides are given

Yot
2!

a professipnal manner. The
formal, three-hour training
a handout which tells them:

"Your contributions as a
can greatly enhance the

scho6l volunteer in our educational programs

2)

s into the school in
ict has implemented a

learning experiences of our students. . Be-
cause you become a positive example of -good citizenship, students, '
teachers, ‘parents:, and other members of the community at large '
wnll beneflt by your model of self- givnng service.

'when you become a member of our educational structure, you Will
bring to our program many qualities that are expected of those

who exert so much influence on. young lives.

he potential .for

becoming skilled enough to assume.responsibility for varied
instructional tasks, the sensitivity to work positively with
children who present a broad range-of needs and behaviors, and -
the commitment required to be at your assighed task as- regularly

and as faithfully as any other member of the team are all-necessary

for the school volunteer.

e .

You will work under the direct supervision and’ guldance of the
professional person to whom you are assigned,
way you do your job directly affects that person. You may not
always understand why a teacher goes about tasks in a certain
way, but it is the result"of professional training and proven
methods. Your willingness to accept tasks as directed will bring
‘instruction. Also, your 'pro-
fessional conduct'” will prevent negative and unfortlnate occurrences
that could adversely affect the entire, community. We will prize
your contribution highly, and we welcome you to our team.

about increased effectiv

eness in

realizing that the'

The school voluntcer should p65sess’the following characteristics:

Abllity to' maintain rapport with chnldren and a genulne llknng
for children as human beings,

Perceptiveness in personal relationships with adults,

tive, rather than pu

Commitment and sense of responsibility,

i

nitive,

measures,

A philosophy which is conduc1ve to pupil control through posi-




[

A vtvaclous, Sparkling personalnty, indicative of emotuonal
y stability and a zest for living, ‘

Patiepce,v o L o o o ‘ .

\PetSOnai integrity and -fréedom from prejudice,
~ Flexibility and adaptapgllty,
Creativity, '
v Correct and effective speech habits,

Self-assurance and high self-esteem, .- x
& o : ’ o
y . Interest in children's welfare,

(o

Social cohsciousness,

Interest in personal achievement and an eagerness to expand
B and to improve knowledge, :

Rleasing appearance,
Sense of humor,
'Maturlty.

: Aides are not |n|t\\¥ly expected to know all the technlques needed*
o for successful performance, so their. two-session |nserv1ce program
covers the following: .

I. General Orientation

1)

A. School Organization ~ the self-contained classroom

. . Grouping patterns
T . 2. Partial departmentalization

i

B. School Policies

. Responsibility and liability

Respecting confndcntlallty of information
~Dress .and appearance
‘Professional conduct

RN —

—
-
.

-,

) .
c C. Group Management and Pupil Motivation’

1 Positive reinforcement vs. negative control

2. ,Developing a love for learning )
_ ; ‘ 3 Competlnq aqalnst oneself

v R S H. Extrinsic and intrinsic rewards

nEP{B:‘i‘ ' : ";;‘ o ‘4;i
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Developing self-discipline and responsibility for learnlng
Developing posntIVe self lmage

- ) ‘
1. Instructional Materials and Techniques

o0 m>

“hg.

c

ocTMMmMooOoo>
. . [ . . .

IVeele, Mary, Thc School Volunteer's Handbook Learning* Publacatlons, Inc. ,

Holmes Beach, Fla.

Film Projectors
Overhead Projectors.
Film Strip Projectors
‘Mimeograph Machine
Duplicating Machine
. . Copy Machine
Cassette Recorder/Player

1977

5. Making chaldren aware of learnnng obJect.Ves
6. Developing techniques of self-evaluation
7
8

Open-Court Reading Program
MacMillan Reading Series R .
MacMillan Mathematics Series M
Writing on chalkboard

se of Educational Equipﬁeﬁt




PLAN.CAREFULLY FOR ‘FACILITY DEVELOPMENT

Joseph E. DeMarsh
Planning Consultant
Sandy, Oregon . o

« Urban sprawl, rural growth patterns, Title IX and Public ‘Law 94-142
are placing a burden on many small school dIStrICtS - These districts !
find themselves facing the tradltlonal needs of facnlity improvement,
sizeable additions or cﬁanges to their physncal plants and, in ‘some
instances, totally new facnlltles.- ' , S

-+

The compounding features of rising: construction costs and rapid

increases. in goods and services that are essential to new facilities take

their toll quickly. Building costs are currently rising at an annual

" rate of 15 to 18 percent, but bonding capacitieg generally.are rising at

less than one-half that factor, dlmlnlshlng the capablllty of supplylng
necessary educatlonal space.

To counteract' the erosion of options -available to a district, it is
prudent that a district. prepare any plan for expansion, replacement or
“renovation with diligent study. A portion of  that study should be ‘
devoted to an |nvest|gat|on of - alternatlve methods of housing students
and the|r programs.

. A sound-pollcy would seem to include an annual status report and a

. discussion of a district's physical necessities on the schodl board
agenda. |If there are serious problems or questions of adequacy, these-j
suggestlons may assust in organizing a workabfe approach

Involve the communlty by school board apponntment of a lay committee
to discuss the issues and make recommendations. Members of the
faculty, support staff, admxnlstratJoh\%pd a student body are
recommended as appointees to the committee (A lay committee is ,
a state requirement in Oregon for devéloplng the educatlonal speci-
flcatuons of a constructlon project.)

Secure the services of a professional person who has background

in the planning format. This type of assistance can aid the lay
committee and school board and can save considerable plannlng time.
The professional may be anarchitect familiar with educational com-:
plexities or a person speciallzing in the planning of instructional
plants.

§

“If.architects are involved in the preliminary discussion it is
suggested they be retained to assist only in the facility analysis
‘and the development of a preliminary plan, rather than contracted

for a total program. There will be ample time later to formalize

a contract for the architectural work on a building program, after

a determination is made on the ease of working relationships and

the ability to plan adequately for |nstruct|onal needs The analysis
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and. prellminary plan should be based on. community and staff nnput,
" board decisions, and professional Judgments.'

Throughout the dlSCUSSlon and plan development stages, keep the
public well informed by using the local media. Encourage the .commit-
tee to publicize dnscussnon topics and to recognlze the value of
diverse suggestlons :

Document and distribute a writften report. Data can be used to

. substantiate the need for specific courses of action. This data
should include fiscal, educational and spatial relatlonshlps. _
Above all, specifically note all the contemplated effects’ any course
of action will haVe on the educational environs of lndIV|dual
youngsters. ' :
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~ CURRICULUM: DO OR DIE

. William Georgiades‘.
NASSP Model Schools Project.:
. and University of Southern California

.~ All over America there is a renewal of concern with size and bigness.
People are leaving the metropolitan areas and moving into the smaillep,
rural communities, into a different stream of life. - The iflea that anyone g
can return to the world that was is a myth. All of us live in a world .of con-
tinuing future shock.  The traditions of yesterday are frequently being
abandoned, for the convenience of today. It is a world in whic atl.of
- yesterday's values seem to be .reexamined, reinterpreted andréghraSed.

y o L , L
The ‘last decade'and a half have been filled with criticisms of edu-
cation. Reality tells us that education in the Unjted States--whether it
be public, parochial, or private--faces very serious questions which relate
to its survival. The two remaining decades of this century will determine
the future of schooling 'in this society and in all. the nations thra.a?out‘
the world. Unless there is purposeful, planned, sequential change, ti-
mately the systems outside the framework of public; parochial and private
education will become the primary systems of schooling for the majority
of American youth. ' ' ' '

" The first evolution in education was a revolutijon of quantity. Not
many years ago the goal was to get all of the kids into school. There
are a few people now who want to '"cop out'' on the responsibility of
schooling  the young. and want to. challenge the issues of compulsory edu-
cation.. .Children should not be given the option of whether or not to
go to school. There should be options. in learning, but those options
should exist within. a framework of education which js. well defined.

In the Iﬁst'few years the question of the quality of education has
been plaguing America.. If education fails to prepare the young peoplée

- for the kind of world in which they'll be living as adults, it will have

failed in.its purpose, no matter how many millions of people happened to
get through school and cover the material. Many of the traditions and
myths in present-day educational practice will have to be substantially
altered by the year 2,000. These include such factors as the ''Seal -
Approach' to teaching in which the.student.is fed facts, and, upon
request, is supposed to repeat- them--regurgitation. ' Another is that _
outmoded aspect of the educational system which is called classes. There
is nothing in-either learning theory or actual experience‘qhat supports
the view that students of the same age should be herded together.

. Of increasing concern is the fragmentation of knowledge. It has
“‘been fragmented in so many different directions, breaking it down in the
use of time, of space, and disciplines. With the rapid compounding of
human knowledge, existing disciplines have spawned untijl there are
innumerable kinds of specializatiens. Fnstead of integrated, interdisci--
plinary curriculum, there are chasms of difference among related areas.

y \




Educational objectives have to’be clarifijed. During the next tep
to twenty years there will be expanded deTBEUE of the objectives of
‘American education for a}l of our children, youth, and adults. What
_is the purpose of schooling? An increasing nimber of teenagers are . |
asking, '"Why go to school?". As the American society's median age keeps
creeping upwards, there js another challgnge in the area of life*long
learning. - : ‘ . N

. In the past several years Danforth and Ford Foundation projects
have had very little success in making any kind of significant impact
‘on the curriculum itself, . School curficula are still basically what
they were 20, 30, or k0 years ago. There are more electivés, Some
career education,'more vocational education, gnd some early childhood
education which has been jntroduced, but, baSica1ly; curriculum js
unchanged. SecondaryVSChoo]S, in particu[ar, are:§till~C0ntr01]edibY’-
two. dominant departments--language arts and social sciences. 'Adding
nine-week elective courses in the junior and senior high‘schools has
reduced ‘the monotony of. the curriculum, but it Ras not significant]
altered it or: the teaching style of teachers, ‘Students are still being
talked at. The Flanders research efforts Many years ago]'indicated.
thati two-thirds of the timé Someone is talking in the C]assroon;] with
the teacher appropriating 66% Q{\that speaking time. This still hgo)ds

true.

The first priority in Changisb the curricyjum must be to examing -
carefully the minimal competencies the children should achieve, bot
affectively and cognitrve|yv Until SUCh'C'arification is made, the -
curriculum will be rejuggled and nothing new jntroduced. Determine
what is important for a six-year-old qh!ld or a twelve-year-old chilg
to know. A diagnostic process must be_LWStituted which will carefuly
apalyze where each child js. The American pubjic is asking 'schools o
" assume a tremendous responsibility in the whole domain of feelings. one
of the strengths of ‘the small school has always been that it gives a much
better opportunity for affective, emotional any feelings kinds of growth
" than is usually the case jn the large schools jn America. That is gtrye

in elementary, secondary, uynjversity, a"d”COIIege; .

One of the next steps is to identify accurately'the'learnjng styles
of children and the teaching styles of teacherg to see if‘a better fj¢
can be achieved. : . )

.

Establish a new kind of relqtionship with all facets of the
culture so there is an empfasis
ere is the emphasis today on listéhing skil]g? The majority of Aperi-
13 decide how they're going to check their ballots based on what they
haveNyeard--in television .network or radio broadcasts, at the local bub,
.someone ¢lse-~hot by reading documents ¢r the kinds of resumes:
tes send out at election time. DeCisions are made by the masges:
ericans based on listening, not reading, ‘ .

_the basic skills needed.  For éxample,
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The flndlngs reported in the NASSP bOOk How Good is Your School?2
-similar to the Ford Foundation report, AFbundat|onGoes To’School 3

The size of the pFOJect or the amount of money wh|ch the foundation
contributed did not have a significant.bearing op its. success.
~ Schools which regeived relatively small amounts of money frequently
showed more change than those which received large amounts. The-
~major reason was that the money was spent in ways which did not
assist teachers in more effectlvely reachlng klds :

The most successful efforts in working WIth Schools were those Lo
whoch tnvolved _schools wuth clearly defined goals. and ObJeCtheS. ’

The rate of change was much faster in small schools than large
ones because small schools can be much more flexnble, more
creative in meeting, their students needs.
. 1_'.-. K
Flnanc1al commltments from a varlety of. sources, espeCDally from
the parent school dlstr|cts, were key factors in the success of
~a project. |If all the money came from outside and there was ‘no
effort to make prov15|on for lnput from within, nothing: very much
seemed to happen. . ' ) '
The most sugn|f|cant snngle person in this whole process of. schoollng
,is the teacher. Any change in curriculum implies a change in people.
‘One can develop all kinds of eXCltlng designs for models and programs,
but, ultimately, the programs are no better, no stronger than the teachers.

Improving curriculum requires ImprOVIng teachlng and the quallty of
the ‘persons who call themselves teachers. How carn that be;done?: Every
.year-each teacher should estab115h two or three growth ochctives Some .
of . these will be rcpeatcd if thcy cannot be aChleVed in one year. Ask
yoursclf : '

What kind of school year did | hgve? . ‘

Where was | effective as a person in working with children, adolescents,

adults, teachers, or admunlstrators in my environment? -
What secemed to work well for me?

. Where was l'lncffeCtiVL? In what arecas must | grow to be more
effective for the coming school year? ' :

- This is. ossentldl in the curriéUlum.proccss and in .the entire process of-
edqutlon ) : : Vo . B i N

How is your school dlffctcnt From the Way |t was flve Ycars ago? How
do you teach differently from the ways in which you taught “three, four,
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.
five years agd? ‘Curriculum lmprovemenf depends on improvement of each

Y

A Educators have a dlfflCU]t task which is never completed Each
fall brings new children with unsullied ignorance and new needs in a
contlnually changing world. In meeting this challenge, small schools

in Amerlca haVe the potential for offering a superior kind of educatioh,

. lAmidbn é'Hoggh, Interaction Analysis: Theory, Research & Applicafion,vQ ;

Addison-Wésley,<Reéding, Mass"*1967'

' 2Georglades, How Good is Your School ﬂa{uonalAssocuatuonof Secondary'

"z School Principals, Reston, VA, ]978

3Ford Foundation,.A Foundation Goes To School, Ford Foundation, 0ffice

of\RéBbﬂii,7320 East 43rd Street, New Yark 10017
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‘midbrain, which is at the top end of the
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, THE STRESS AND. STRAIN OF FITTING A MULTIPLE BRAIN
' INTO A SINGLE CLASSROOM

i

\ Robert Swaester -
UnIversity of Oregon.
Eugene, Oregon

‘ Tﬁt human braln s’ certaInIy the most magnlfucant three pounds of
matter in the universe. “:Schools have traditionally focused on half of

it:  the rational left cerebral hemnsphere .seemingly unaware of how to

deal with the metaphoric rIght hemisphere and other |mportant structures‘
that constitute the brain.. Recent discoverjes. in the areas of braIn _
functloning and the relatlonshnp between th& brain's functioning and the o

‘onset of stress pose exciting curricular and cIassroom management chaIIenges
to educators_ . . .

. - From a teacher perspectlve, the reIatlonshIp betWeen the braln/mlnd*
is quite. djrect- If people can learn to use their minds and the mind's

A.tremendous ability to solve potentially destructive probIems, their bodles
will not suffer the debilitating effects of psycho]oglcal s%ress. *Such
stress occurs when the mind can discover no"- - : - :
'acceptable SOIuthn to a threatenlng situation,

"NEOCORTEX
Paul MaclLean. has developed a useful three-

part model of the cognitive parts of the human
brain. In his model, the brain processes. in-
formation that comes from within and without
the body through three chemically and struc-"
turally distinctive |ntorconnected mental

._-H“mé”ﬁ,.
T SNSTEM ¢ -

T

,Ibg_Bkgtiliéﬂ;Egmglgz;surrounds the \\

brainstem At's .the primal brain in human
beIngs for it regulates key. bodily house-
keeping chores (resplratlon circulation,
reflexes, etc.), gut recactions to external

‘Paul MacLean -,

_events (f.ght/Fluqht behavior, territorial

protéction), mating rltuals_and social hierarchies.

The Limbic System .is composed of a number of small but very important
structures that surround the Reptilian Complex. It's a central force in

'-dlrectIng those feclings that guide the behavnors associated with self and |

species identity and -preservation. It functions somewhat as a thermostat,
for it regulates the operation of various.organs in response to messages.
of need_and verload that aré rcéceived from all over the body, The
hypothalamus™and .pjtuitary gland.are key structures in the-Limbic System;
they help ma.ntaln/tho leIatuvon constant nnternal state. CGIILd

(3
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_homeostasls:and whenever, thls condntlon dlsapqears, also signal
the onset of stress. S . -

gL X *

>

The Cerebral Cortex is . the domlnant part of the human brain in both’
. .. size and significance. It comprises five-sixths of “the volume of’ the
+» brain, and it Is the source of much of our normal cognitive behavior.-
. The cerebral cortex is divided into left and right hem|Spheres that are
connected by a broad band of 200 mllllon communicative nerve fibers.

L-l’

The left hemlsphere Is frequently called the ratlonal mind - becaUse'
T o rational -and abstract thought processes :become centered here . for most
e v péople, In most’ situatldns. The left hemlsphere analyzes,data input . . -
sequentially. It then abstracts the relevant qitalls ‘and’‘'usually AT
associates verbal symbols with the detafls it h&ssdefined. Thus,
language''and time factors become key constructs. in understanding such
situations (as do computations_ in mathematical problems). Language
N deperids on time and sequence since letters, words, and sentences must
' follow.a logical sequence in order to make. sense. '

/

N

L The rlght hemlsphere is frequently called the metaphor«c mind -because’
’ L. it processes all the data it receives sumultaneously . 1t'views thlngs
. in terms  of complex wholes, with the focus-on the interrelationships
-among -the parts instead of on the parts'or details themselves. . Thi%
intuitive kind of thlnklng allows the" ‘right hemisphere to arrive at |
conclusions without goiny through the logical steps often demanded in
A school. Where the left hemisphere analyzes the data at hand, the right
) hemisphere seeks metaphors from elsewhere to understand and to explain
the present phenomenon Thus, the right hemisphere is the center of
S . greative thouqht new ways of -looking at things, new uses for existing
E ””obJectﬁ, etc. - Dréams” and fantasies come_out of.our rught hemisphere ]
because these are often creative explanatlons and expansions of our
experience Space relatuonshnps and patterns are processed in the right
hemisphere. Faces are one example of- spaces that are processed in the
right hemisphere. ' 1f you've ever recognized someone's face but couldn't .
remember the name, it's because the face is remembered in the right
—_— __hemisphere and the hanie in the left. - .- ' :

?
'

MacLean s model suggests thnt ther"ls a multnple braln. Each part
Is fully capable of directing human behavior, but only one part, the
- left .cerebral hemisphere, can speak. How should educators help students
understand thjs complex system? How should schools educate it so that.
all of it can function effectively? S

What happens when people do not use the powers of their mind to
solve the threatening problems that besct them? -
y : .

Y

The body has only one response in such situations. It prepares for
an all-out physical assault ‘on the body, whether the problem poses a

] : B ) v
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physlcal threat to the body or not~ in aur soclety, most problems to be
L

faced are emotlonal or psychologlcal in nature.

‘ The stress- reSponse that; follows sends powerful- electrlcal
- and hormonal messages through the body to alert all organs: of the immi=t

nent physical danger the stressor poses.

not. dangerous in ltself

Jafchelogical problems: ver

chem:cal

The stress response is generally

but-a pattern, of chronlc stress responses to the
normaI problems of life can lead to serlous cnrculatory, dngestlve, psy- -

tlme. '

Recent discoveries In brain functlonlng and. stress, only brlefly
described here, suggest that "a new period is benng entered in which the..

school can make giant’ strldes Forward in expanding the powers of the mind,

Educators must take the time to*lnvestlgate these d|scoveries, to- think

about the |mpl|cat|ons of the-brain as:a.mechanism for coping with stress,
-and fnnal]y, to translate smpllcatlons |nto |mag|nat|ve educatnonal action,

Sagan, Carl, The Dragons of Eden,

a

e

Ballentine, 1977.

The following books, available in paerback may provnde an lntroducﬁlon
these: §ie Ids. : :

to recent dnscov0110s in
) ;/\

Fawcett 1975.

Caa ¢

f

t

’ Ornstcin, Robert The Psycholog oF.Consciousness
Y gy

Saqan, Carl, Thv Dluqons of Eden, Ballcntlne, kﬂ77

Addlqon WL Tey, 1976,

5Samplcs, Bob, The Metaphoric Mind:

Selye, Hans, The Stress of Life,

]

Selye, Hans, Stress Without Distresss,

CTime~Life Human Bl4n1vior

N

Series

. ~ho-
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Stress,

McGraw-Hill,

Signet,

1976

1976

Pengurn

fybe A Behavior and Your Heart,

1975.

A

_‘wjdpratlonhpf“ggggtivé Conscliousness,

1975




MAKING RUBLIC LAW 94-142 WORK
. IN SMALL SCHOOLS
Shirley Beatyv e ' }
Aumsville 'Elementary Schoo! v
Aumsville, Oregon . ;
" .Public Law 94-142 has placed strenuous demands. 6H”educatidnal systems "
to provide special programs, and schools that do not have hese special
educational services have been hit,the Rhardest. : .

--What Does Public Law 94-142 Really Say?
(3 : . . . ~ ’ . . < .
Once one is oriented to teaching individual .1 arners, one needs to-
consider the specifics of the.new law and what the demands are for school.

diqﬁriét compliante. There are many guidelines that can be obtained;

however, heré are the specifics of which one must be aware:

4 Parents must be involved in all .aspects COnCanInQthe child. They
must be given lists of rights, and no evaluation, IEP (Individualized
Education Plan) or placement should be made without their consent. .

The child's educational needs must be determined by a full-scale
evaluation and the educational program planned before placement is
made. Specific attention to the ''most appropriate educational place-
ment'" is a must. : ‘ Co o :

Specific criteria have been written fop determining handicap eligibil-
ity. Special note should be made to the changes which have occurred
in the areas of Learning Disabilities and Emotional Handicaps. Each
staff memberof the school should have definate .knowledge of the law;
a general awareness is not enough.- ‘ ‘g
. o ’ o
Attention to the following six areas of concern should make compliance
with the law possible. - o

Teaching to Learning Styles

The law demands that attention to the individual learner be foremost
in the educational process. The procedure of teaching to group needs
must be changed to address the individual needs of each member within the
group, in order to find the best instructional methods which would assure
learners of success. This can be done by determining the learning styles
of each learner .and teaching to each one's strength. )

o Basically, there are auditory (hearing) and visual (seeing) channels
of,learning, although for some instruction it is possible to use the tac-~ -
tile-kinesthetic (motor or touch) channel. It is important to remember

- that some learn~rs use one channel for input and another channel for

-41-



"

output. The real dlfflculty In learning comes when chlldren are
instructed jn thelr weakest channels. They learn, but not as qulckly
and succesH ully as they would ledrn If Instrdtted In their stronger

, channel.

Some children can be instructed through the use of multlsensory

‘channels, but others cannot tolerate this approach and will meet

- fallure.' For these chlldren, Instructlon may be limited to one major o
.channel, '

In the primary grades some emphasls can be put-on the weaker channelsg

of learning or the deficit channels; however, primary instruction In

reading, math, spelling; and written language should be through the child's
learning strength whenever possible. - No matter what channel 'is used, the

- motto should be, !'to teach to the Iearnlng style that will help children

Iearn nn the quickest way."
I

Defining Learning V-Disabi‘lities

One of the most difficult areas to define is Learning Dnsablllties.
Learnlng Disabilities were not previously part of special education
services, and those children were mainstreamed. Educators are unsure who
they are. Teachers need help in identifying which children need to be
referred for evaluation and for possible special education services. They
also need help in distinguishing the difference between learnung disabili-
ties and educationally disadvantaged children. The February 15, 1978,
Federal Register carrled a specific definition and process to be followed.

Here are some/descrlptors for identifying Learning Dnsab1lnt|es:

Deficit in one of the basic processes needed for success in the
academic setting--perception, conceptualization, language, memory,
motor, attention,

Intelligence falls within average or above range and/or a severe
discrepancy exists between performance and verbal abilities
(Note that the latter half of this statement allows for chlldren
‘in the lower range of ability to be included.),

Child's learning style deviates from the average child so that a
special currlculum or instructional process is required in order
for that chlld to learn,

Chlld's achievement falls below expected educatlonai age (dependent
on intellectual ablllty) in ablllty to listen, to think, to speak,
to read, to write, to spell

Medical involvement may be present.

14
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bt ts important to.remember that some learning disabilities can be
resiediated by attention to learning styles, but some will. be extremely
difficult to remedlate and may cause the child problems 1n learning
-throughout the entire education.  Our goal must be ta-learn to recognize
these different learning problems and to see that children.reckive the -

‘special educational services fpf which they are ellgible.‘

The Referring Process, Testing, 1EP's
'Each school hgeds to-déve]op its own brdcedufé to fo]]owf The-stafé
guidelineS'are?helpfyl for the development of forms. Both informal and.
formal testing should be used. If a special education person is not . .
available, one staff member needs to gain some background in interpreting -

evaluation pné;gqUTES'and making recommendations.

.o

i 4 I o

The developmént of .the 1EP (individualized Education Plan) must use
. the committee process set forth in the federal guidelines and must adhere
to the requirements in that document. However, it is not necessary that
the 1EP be written in such formal objectives that the long-term and short~
term goals cannot be followed by anyone except specialists. The long-term -
goals should be stated simply so that the short-term goals can be realis-
_ tic to the actual teaching situation. As a school district becomes more
» . familiar with 1EP's and how to teach'by using them, it will naturally
‘follow that goals will become more refined. - ' : ' ey

The €ducation of the children is first and demands the most time .and
effort.” The goals must be written but worrying over -how they‘are stated
can take valuable time from th& implementation process. In other words,

. get the process going, then refine it as you go along. '

v . . . . v

o

Attitude and Organizational Changes Necessary : o
? for Teachers and Administrators . : '

Specific changes must be made if compliance with Public Law 94-142
is to be aqhieved,' The very nature of this act will change all of educa-
" tion. _The sooner the need for these’changes is accepted, the easier it v
/will be to comply. ' o e
ATFTITUDE '
Willingness to change.  This may include willingness to group, -
' ‘ to teach to learning styles, to use varied materials, to work the
s extra hours needed to get the program rolling, and to overcome
the fear of failure that may come as ore searches for the best
teaching methods for special education children. . .

Commi tments to learning: This includes the philosephy that
.- children should learn in the quickest way for them, not alway;

3-




the most cohvenient way for teachers. It means that grade IeveI .
cut-offs can be dangerous hindrances to helping children stabi-
“11ze their learning. The role of parents must be considered and
‘how they can. be helpful rather than threatening. FInaIIy, the .
Public. Law can be considered a tool for Improving all ‘of the
educatlonal process, not Just specIal education servlces

KNOWLEDGE

From learning styles and methodology to Identificatidn, referral

" and evaluation of children, educators all heed to be knowIedgeabIe.!
Knowledge of P.L. 94~142 is the" responsibilaty of aII teachers
and adminIstrators, special educational services are no longer.
the responsibi-lity of one Or two people. -

3

ORGANIZATION
Becau5e of the heavy demands in paper work, conferences, and =
coordination efforts, one needs to be highly organized. WIthout
' good organization,; the program will not work effectlvely.

ADMINISTRATIVE SUPPORT

" The admlnlstrator must know the law, how it affects the schooI
and must be able to epraln it to the school board and communlty.
Released time and inservice must be planned to help teachers
comply with the law. The administrator:must insist that the
program be carried out by everyone yet must be sensitive to the’
frustrations and problems of teachers as they struggle to change.

The success of the program Iles w:th~the abIIaty to organize and to
change’. :

'

-
- A
A

Good. Materials Don't Have to Cost a Mint T

‘Many materials have been tried which work well. Do not hesitate to
write to larger school districts or contact regional service centers which
have, resources. Any materials ordered from commercial sources should be
ordered on approval. Many cost under $100 and can be used in a non-
consumable manner in order to save the district money. . If the district _
cannot afford materials, it is possible to implement a good program by
. adapting basal texts already used in the district which pay Specnal
’ attentlon to Iearnlng styles of children.

It can-be:done, and you can do it.’ A

-4y
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ST CARgf R EDUCATION |y smapy SCHOOLS |
S '\\"c ~ The process of jnl1t1ating a cyreer education program {5 no different
' ~ 7 from Initiating any gthe™ eXCept tpat j¢ can and should fnvolve every

aspect of -the curricy lum In Some . after all, Preparing students for
‘ the future Is the edyRatOr'S reasq, for existence, C -
L& . . : - o .
‘ In designing the Pro9"a™ and j s opjectives, the administrator or the -
career coordinator gpQuld sYStemarically involve teachers, principals,’
- counselors, students, parents, the poard of edu?apion’ and members of the ' .
. community. Often 1, A small 5Ch°ol; a teacher ‘interested in career educa- -
" tion who knows the co™munity and h 5 a good raPPOrt with the entire staff

is designated to cogrdinate’ the program. ' T

Goals and objectiVes ShoUld be fully explained to a11 of the district
staff-administratorg, te2chers, ajges, secretaries, cooks, custodians,
bus drivers, and any Qthers: ‘Stugents must be well informed about changes:
In the program and haVVth?Y Will he affected. Esll~igformed staff members
and students can be the PIgd®st ascet in selling a new program; if they

are misinformed or yninformed, they can be the biggestTiabitity.

Teachers and admiNistrators inyplved directly in the program should.
have adequate inseryf<e ?"d Preparstion time- They should be given the =
opportunity to visig ﬁim'laf Programs in other schools, and specialists
should be brought i %o 35siSt thep, They should be epncouraged to give
input for revising, g7panding, ang amending Program objectives. If there
are people available with eXPerience in careef education program devel-
opment, UuSe them. oo ' L '

As in any other pfogfém, stary on a small, Sound basis and expand.,
Start with teachers yho afe Interegied and enthusiastic and let them
— serve as examples tg ©Othefs Who are not as easily conyipnced. )
Career educatiop Son¢eptS shoyjd be incorporated ijto all areas of
the curriculum, with AtteNtioOn to pe academiC, as wel] as the vocational.
'Regardless of the ap roach used tg do this, career edycation curriculum
~activities should be atydent centered, 1ively, varied, and should contrib-
ute . to career develgPment and dec;ion-making abilities of students. /

; ' CarBer Awareness ((iades K-6)

In"a career-focy,@d cUrflculun career awareness s not a separate
subject but is deve)gfPed N €ach ¢1assroom within the (raditional subject
~matter areas. The g Ope Of the Subject is changed sopmeyhat to incorporate
consideration of the Many OCCupatigns rejated O that tgpic. For instance,
on a regular science field tFip, g4d career dESCUSSiOn by discussing which
occupations would negd t0 knOw whyy * scientific facts, Also, the dignity.

—I'S\ o . N J
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of work Is stressed by examining contributions the varied occupations make:
to society. Children are encouraged to examine personal needs and pre- *
ferences iIn relation to various occupations and actively participate int

making decisions that felate to their own career deveIOpment,'

i

g : ,dlscoverlng theur occupatlonal aptntudes and interests

*Identifying the way(s) they Iearn best, ’
expressung their self—awareness as it relates to career developr
‘ment occupational interest and the role of the producer

Career Exploration (Grades 7-10)
Career exploration builds and provides an increasing depth of experi-
~.ences. A review of one's interests, . aptitudes, attitudes, and abilities
as they relate to the many careers available is aided by such instruments
as the Ohio Vocational Interest Survey (0VIS), the General Aptitude Test
‘Battery (GATB) with Interest Check List; and Kuder Interest: Tests. To
increase benefits from the career exploration phase, there ;hould be -
orientation and in-depth, on-site exploratory exper:enCes ln representa—
tive occupatlons : 5%
Guidance. and couriseling services are a myst throughouthhe career B
selection prﬁcess especially during the exploration phase’ Deve]opment
- of decision-making skills and sound career plannlng ‘can give definite. -
direction to the remaining years of formal schooling; even though plans
made at this stage are tentat|Ve

&

Career Preparation (Grades 11 and 12)

Career preparation focuses on learning skills for a chosen career
. area. Students are assisted to: - :

[
’

apply their'experience to solve daily problems, E T

develop leadershlp skills through part|C|pat|on in-a vocational
student organlzatlon (if applicable), » G

)

. develop acceptable_job_attitudes,
participate in a work experience program,

develop - skllls and knowledge necessary for entry level employment
- or ‘advanced career and .ocational tralnnng

-h46-

6




T'v!a”' : T o . B ' - e ‘ ‘
R - v ) » Summary ._' . o - Lo
et ... The lmpdrtantrelements of -a ‘career education program should' ' (

/ Include adequate ‘articulated instruction in career’ awareness,“ :
exploration, and speclflc preparation' o .- T
eflect the activuties, opinions, and demands of buslne59 and -
lndustry, . : o e
use the lnterdiscipljnary approach, . d 4 , .
. ' - 'meet the state m¥n imum standards for graduatlon requirements,
allow each student to develop career interests and abilltnes,

have written comm|tment by the board . o

have a long range plan, - - o o o N | - N
have strong admlnjstratpve‘support,

have representative, active advisory eemmittees;

provide an‘opportunity'for work exgsrience,

offer adequate guidance and counseling,

.(promote vocational student'organizations,, R : “

have a good safety policy program and lnclude safety instiuction
in the currlculum, L : . S

evaluate, assess, and revise-the program constantly;

j_%; ‘Career awareness, exploration, and preparatlon are vital in settlng
- and in reaching satisfying career goals. A mistake is made’if youth is
told to base their decisions on how much money ‘they will make. The -
"objective should be to help them find the kind of work they want to do.
Show students as many opportunities as possible for ‘career choices. No
matter how hard an educator tries, if students are not interested, they

will not accomplish much. Stretch the imagination!

} Whether it is planned or not, the students are, in essenze,\gezng

-givgn career education in the schools. |f there isn't-a positive program,

-th are being allowed to learn such poor study and work habits that they
33? never!Qe successful in thelr careers.

i

- 47-




. - e, I c P -’ Co - ! .
e it L A C T X . n ¥

”caﬁhfnere Career“EduEatlon'Project e

»
) -

An excellent source of career educatlonlnformation for smal) schools
is the Cashmere, Washington, Career Education Project. | Their approach ‘
focuses on the eight elements of caleer education developed by the Compre-
hensive Career Education Model, Center. for Vpcational Education, Ohio - ‘
" State Uanerslty.z The elen nts repreésent a framework thit can be used
. .to-Infuse career education concepts . Into existing curriculum in all dls-
' clpllnes and grade levels. Cashmere has developed curriculum guldes3
. and a how-tq-do-ut gunde for |mplementlng career educatnon in rural.
schools. ) :
- 4

’ Lo .
. i ’ .
A ’, ‘ - i, .
- ~ : '

. - lMlller, Barbara, edltor, Career and Vocatlonal Education for Smail Schools
v .7 . A Guide 'for Planning and Implementation, Small Schools Career Education
. ' - Development ProJect, Oregon Department of Educatlon, 1977

o

X

Cose 2Developmental Program Goals for the Comprehensuve Career Educatlon Model
(Preliminary Edition), Center for Vocational Education, Ohio State
University, 1960 Kenney Road, Columbus, Oth 43210: 1972

3Career Education Project, Cashmere School Dlstrnct Cashmere, WA 98815
Three Activity Guides, K-5, 6-8, 9~12 " . .
Advisory Committee for Career Education. L
Language Arts & Career Education, K-5, 6-8, 9-12

- Social Science & Career Education, K-5, 6-8, 9-12

' Math & Career Education, K-8, O- 12 ‘ o . .

' Science & Career Education, K-8,°9-12 " .
‘Vocational Education Courses and Career Educatlon, 8 12 T
Spanish & Career. Education, 9-12 - _ s
Music & Career Education, K-12 -

Art & Career Education, K-12
Health & Career Education, K-12
Physical Education & Career Educatlon, K-12

l'Grnf’f’lth Bernne, The Orlglnal American Early Morning Pn%merv Cashmere
Career Education Project, Cashmere School DlStrlCt, Cashmere,
Washlngton, n.d.

rl
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MEDIA SKILLS K- l2 ~

Patsy Jones}
Culver-School District: . . o
Culver, Oregon o . . . o ' h/'
* The media program for K-12 developed ln the Alsea School Dlstrict]
is based on the general theOrles that: .

the lnundatlon of media in stu ents lives Is a force to be accepted '
and studied rather than Ignored or devalued; - \ : i

\
i

the‘most‘effectlve defense agaj

st lack of crltfcallamareness of'thed
media barrage is educatlon' ) :

't
- the most effective method for teachlng critical awareness lS'experlen-
tlallearnung :

Thus, it is desngned to. provude creatlve experlences on various types of
media .at the earliest possible levels. Emphasis in each med|a experience
ls on: ' :

- \ : ..

logic -'putting'ideas and events inlorder, )

research - finding and asslmllatlng avallable materlals |nto or|g|nal
prOJeCtS,

creatovnty - accepting and rewardlng |mag|nat|on through the vehicle
of media, v ,

group effectlveness - worklng cooperatlvely to make| the most of
group member s sknlls, . _ . .

-prlde and’ enjoyment - sharnng an effectlve flnlshed project in.the
wreal world. . :

In a small med|a center such as Alsea s that serves K through 12 w1th

" an active program, time management or schedullng is essential. Al &jemen-
tary students have regularly scheduled time in the center each week, while
high school students are also there for class work, research, and study

. halls. This maximum usage can’ be accomplished by schedulnng groups ‘of
chlldren rather than bringing in an entire class at one time.

A self- operated system allows all but the klndergarten students to
check out books without help An individual book . pocket is made for each -
student. When books are che-!- i out, boys and girls sign the cards and
—put them in their own pockets. |If there is adequate wall space, pockets’
for each class can be placed on buldetinstards. If not, use flip charts
made of poster board with pockets for eagziilass on a different page. ‘

A




Every ‘student has formal tralning in llbrary skllls through an‘
individualized program. A.separate manilla folder contalns copies of
'study shéets ‘designed to' teach each skil).- Students take pre- tests,.
then progress at their own rate through the skill sheets. " When they
_ are ready, they take the post- test and go on to thelr medua projects.

Library skllls instruction is prepared on’ three levels whlch are'i
used from 'second ‘grade through high schdol.~ Second graders work -through
‘the Level 1 .skills with the teacher's help, but third graders can do
them alone. Fifth graders probably need teacher. help with Level 2,-but, -
sixth graders can work independently, - Level 3 is for" early high school
‘in the first two years of an: individualizéd program, -all ‘students: in the
: school would take the skills lnstruct%gn. ‘

‘Media projects vary consnderably Sharing bpoks and storles ls done
- in grades 2 through 8. Some of the many ways students share.are by:®

, copylng lllustratnons to use on an overhead projectbr,':
'maklng“posters to adVertlse favorltes,' ' R
' ﬁsking awards for characters in the stories, R " o
'maki;g'maps'to show where eyents took place,‘
having'treasure hunts . for hard -to- flnd places in the story,
maklngfcollages of emotlons found in the stories,
‘ Making shadow boxes , '

">making story rolls on paper and rolling them through facnal tissue
- boxes with sticks.

. Student -made medla productlons give elementary chlldren expernence'
so they realize it is a mechanized process and not magic. They learn it .
is something they can: really ‘do. A slide-tape is an excellent medium; .
it looks ptgfggslonal .even though it is the students' own work. Film
strips, video tape, photo reports and reader's theatre with story and
sound effects on tape (like old-time radio) are also good.

Puppet production is good for the‘efementary grades. Puppets'can.be B
. made using Styrofoam heads covered with glue type paper mache’. After

the heads dry, faces can be palnted, and .the puppets dressed with cloth-
ing made from scraps of fabric. Children like to act out the stories,
and puppet shows shouid be- given for an audnence. :

For kindergarten and first-grade, there should be lots of story'telling

and craft ideas. Collages are good. - Video tape can. be used to capture
dramatizations.-

T
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‘ Junlor hlgh and High school students study the commerqnal multi-

. media s (FV and magazines' ) effects on values.. Journalism skills can

S be practlced by produ¢ing a newspaper. - In hlgh chool the. Fox: Fire :
o - type magazlne provides excellent experience of L herlng and publlshing'.
o a. local Qral history of the community.

. t
v

-

"+ . lpatsy Jones déveloped the K-12 Media Prg§ram at Alsea School District.
| | e Te Tedh Jn o Rise

MUS L€

B L - . Delmer Aebischer . - - o
' _Oregon Department of Educatlon - . .
\ Salem Oregon '

‘ For music teachers, like everyorie else, goal setting is essential for
maximum achievement in all categories of a person's life--personal, famlly,
work, church or coqyunlty Set goals-in each of ‘these realms and see where
"cross overs occur Between them. Schedule activities .each week that will
help achieve, in‘part, the consumation of those goals:. Review goals fre-
quently; if you are not writing activities to hel reach all of your goals,
’elther rethink your goals or rethink your actlvitles

‘ Make a "to do' list. All busy people do'this when they're under
_pressure, but when the pressure is off, lists are usually forgotten. It ,
has been found that at least 20 percent more productivity can be achieved
by each person who consnstently uses "to do” Ilsts.

C. Prlorntlze your work plan. Be sure that if something is a priority
you devote time to it. You will need to schedule large jobs, Allot a
certain amount of ‘time regularly to move the large job forward a few
degrees. As the. prOJect nears completion, larger blocks of time will
need to be scheduled. Remember, emergencnes are going to,arise, so in
scheduling your day, it is important that some room be left for dealing
with them. Don't fill your time so completely that you leave no leeway

~or school board is SOPPADA. S is Subjecl; /0, Objective; P, Present .
situation; P, Proposal; A, Advantages; Wisadvantages; and A is Action.
In.preparing your presentation, look at each of the categories--SOPPADA.
Ildentify specifically what it is you want to do.. If the advantages out-
weigh the disadvantages, go ahead and present it. lf they do not, you

.probably wnll need to rethlnk 'your proposal. '

‘b

-A helpful method for presentlng mat;izzl to an administrator, staff,

..5'] -
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Lakeln Alan, How to Get Control of Your Tlme and Your Llfe Slgnet S
: New York, l973 : -

MacKenzle R. Alec, The Tlme Trap, Amacom New York, 1972

- -

) : - Vocal Music I
: — S : : .

. _ ~ Douglas Anderson .-

. 7 77" "McMinpville ‘High School .

C ' . McMinnville; ‘Oregon N ' '
SIS . _ »

-In many small schools the teacher assugned to teach’ choral musnc

' may have a background in lnstrum!ptal or elementary technlques only.
u

Because these teachers have a music background it is erroneously assumed
they are knowledgeable in choral techniques as well. ’ L

The key to good choral singing lies in. correct vowel placement.

" Accurate pitch is éssential; inaccurate pitch stems from poor vowel place-
" ment and lack of intense concern for interval accuracy. Warm-up exer~

cises can be used, such as the descending scale in.the rhythm of "Joy to
the World;" then, use the same exercise in a round; then,-in a round in
swing style using a dotted eighth and sixteenth note rhythmlc pattern ‘and -

- ""Sha-ba-da- ba'' syllables.

In organizing a choir, it is necessary to listen to all voices and
to place them in the proper section. You may want to use a seating order
based on h|ghness and lightness of voice and lowness and ruchness of voice.

In selectlng music, watch ranges very carefully, since there may be
only a small number in the group, .a larger percentage of the choir must. be

" able to sing it. Numbers of parts will be fewer. Small choirs have the

best results using-literature emphasizing diction and basic tone control.
Accompaniment is extremely important. It must be appropriate for the people
singing, and it cannot be too difficult. Look for music which allows stu-
dents to show musuclanshup Frequently small choirs sjing lotf/éf music )
ehe instructor ordinarily would not select, simply because of 'student inter-
est. There must be a -good balance so the students “learn the music of the

'masters, too. ' _ C :

The music teacher's hardest job is selection of proper music for the'
partlcular group. There is no known shortcut. It cannot all be done by
mail. All.successful music ‘teachers go to music stores for reading sessions

.and order things on approval from catalogs. Several days each year need.

to be set aside for readlng music.

i
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Th, General Music' LR o

, * Paula Winans 7’1" Lot | ﬁ7_ﬁ""»%: o
Schirle Elementary School ‘ '
. , . Salem Oregon

. ;[" ,l , . . . B .15:- I _ T, _ “ _r;\"r--.
v SOngﬁexperience gamesI comprised of singung, movement, ‘communicas

>tlon -and Ianguage arts. exploration are -teaching tools which facilltate

muslcal and nonmusical learning. Playing the games'<w‘- L
) " T '
fHelps to bulld children s self image, particularly name. games,
. Y o ):
Creates ‘an awareness of other group members and develops positive
50cial-comm0n|cation skills, . :

. Lets children use their bodies as muslcaP instruments by “singing and
moving; this combination of movement with song leads to free, re-

laxed, beautiful singing and the development of gross and flne motor
Skills, . ) e

Facilitates auditory percéption,

Facilitates visual perception,

L=

Facilitates music ‘reading skills,

Helps children learn to make decisions and choices,

B

Helps children explore concebts of speed, distance, time and space,

Makes learning fun. . o ,

A recommended activity ‘is mapping. A map is the unique symbolization
by each child of a song. Maps can be drawn in the air with body parts,
‘through space with the whole body, or on large sheets of paper with flow
pens. Children try to follow their own maps,.and they also uf one_ another's
symbols, thus reading other's interpretations of songs. Making and following
many maps develops their visual-aural-motor coordination, builds self-
confidence andmotivates children to sing. ' T

Two important aspects to, remember are to play the games with as llttle

.talking about what is going to be done as possible. Let children learn

by watching and experiencing. Modify the games in any manner _necessary to
meet individual needs of each child and each .group of children.

Rﬁchards,‘Mary Helen and staff, /Rlchards Institute of Music Educataon and
Research, 149 Corte Madera Road Portola Valley, California 9&025
The Music Language:. Part One, 1973 . ;
The Music Language: Part Two, 1974 ~ :
Aesthetic Foundations for Thinking: Part One, 1977 : .

-53-
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usmc\ms NEWSPAPER AS A TEACHING RESOURQ

'

T e e i eon
N - I Lane County EducatIOn Service Distrlct '
o g . Eugene, Oregon .

The newapaper is a readily avanlable resource that can help develop
reading, wrigdng, thinking, and computing skillE LIt Js usable at all
grade levels ¥and In most, if nof‘h!l, suBJect areas tdﬂpromote~skll}s
oA e ﬂ,Jin reaSOnlng and problem solving. . -, i : BN

o=

3

For example by comparing the content and format oF iseveral differ-
“ent articles in: one newspaper or of different newspapers, students can .
>. develop skill ln recognizing relationships. There are’a‘variety of activ-
ities that involve classifying, categorizing, and reorganizing newspaper
5 content. Primary students can use the newspaper to learn;from the Ietters,

eawzrds, numbers, pictures and paragraphs that COQ:aln todby S news.

\"
)

Rights and reSponSIbllntles of the free press can belexplalned and
evaluated through adtual examples from newspapers. Crltlcal reading skills
seem to improve as students gain experience In challenglng and questionlng
the motives of ne makers and hewswriters. ;

' A wealth of ma"erials are available at modest cost to assist teachers
of klndergarten th ough adult educatnon in most dnscnplines,"or teachers

. can design their own. . _ .
. , | C

r

\ _y 7 ; 4'_‘ ) .
'Blbllograp_y Newspaper in Education Publications, Amerncan Newspaper
Publishers Associgtion .Foundation, PO Box 17407, Dulles International .

Airport, Washington, BC 20041
Price list and order form1¥NlC Publ»catlons, PO Box 2222 Eugene, ‘OR

97402 S

i 3 : .
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" READING FOR SLOW LEARNERS ;

Paula Guiles.
Oregon State School for the Deaf
N Salem, Oregon

and
Joan LaChapelle

Salem School District : -
\ Salem, Oregon '

The 'slow learner and the languaqe disabled child often have the saiie
observable characteristics:
language development is obviously delayed, «
children work behind their peers in language and reading
acquisition; they work slowly and are unable to generalize
what they learn,
the vast majority arc boys,
these children often come from the low socio-economic strata of
socicty where lack of early Ianquadc or reading stimulation is

evident.

The only unnversal charactcrlstlc of the slow learner is the 5|gn|f-
icantly reduced performance in reading, spoken language, writing and

-mathematics skills. This deficit demands highly structured, individualized

lnstluctlon.

The teacher who inherits one of these "different students" should
determine whether or not the present level of educational service is
improving the functioning of the child. It is imperative that a regular
elementary teacher attempting to educate the slaw learner gain proficiency
in individualizing In‘(lULthn, behavior modification, adaptatlon of
materials, and .the efficient deployment of 5pecnhl|zod assistance from
the Educatipgebervice District, county health service, or any other avail-
able source which might provide a qpocunl educator, communications dnsorders
specialist, or p%y(holoql%t ’

Writing a task analysis is recommended for meeting each student's »
needs.  In writing the analysis, first determine the terminal objective.

Isolate a specific skill the student needs to know, then break down that
isolated skill into a number of "steps." Each step should bring the
student closer to nchivvinq the terminal objccrivc.

Prescriptive tcu(hlnq is an organized mnthod of teaching, deslqned
to increase a student's SKill development.  “'Prescribe’ means literally''to



SPRR i+ - write beforehand.' "Pre5criptlve" means to set down direction. The
o : _prescriptlve teaching method designs effective programs that meet the
prescrlbed” academic and social needs of a student. The teacher must

.. know exactly what the child knows or does not know. lnstruction is

- dependent on the assessment of what the student does not know. Teaching

-.in this way is highly efficient with a minimum amount .of time wasted on

g l_coyering skills when children do not need them or are not ready for them.

" The Distar Reading ProgramI is practical because it proyég%s an oppor-

S tunity to meet individual students' needs while they are bei taught iIn

i ’ a group setting. ' The teacher's prescriptive program is provided in a’

L neat package, allowing the teacher to spend the minirum time developing

e - a program and the maximum time teaching.

L%

Modification of the Distar program is sometimes netessary. A teacher’
‘ can modify it in the following ways: - :

1. 'Determine the objective of a lesson
Eliminate such ''trimmings' as excess or unnecessary language.
Concentrate on the specific task : ‘

or

2. Determine the objective
Write.a supplementary or additional stcp to clarify the
information for the student

. _ or o

3. Determince. the objectlvc
: : Write an intermediate Step that m)kes the step from one
objective to the next a smaller one .

A phonctic approach to reading is designed to teach or to improve
word deciphering skills. Advocates of the phonetic approach feel that
3 learning to associate the letters in the pllntLd word with speech sopnds
) - is the most consistent médns of Iumnlnq to read. :
N "\ .
' One program, the Back to Basics Program,2 requires 30 to h0 minutes
of daily drill in the deciphering of 2,500 words. The teaching goals should
begin with the teaching qﬁ the sound of single letters, then letter com-
binations, word endings, and common suffixes ‘

Behavior is controlted by its consequences. Behaviors that have plea-
sant consequences are more likely to be repeoted; those that hove un-
~pleasant consequences are less likely to be repeated. Behavior management
“Increases the number of pleasant consequences S|multancous|y. providing
opportunity for the corresponding appropriate bvhav10r».
The classroom should be scet up in such a way as: (1) to offer group-
ing of students with similar needs, (2) to provide for individualization
of instruction with cach group, (3) to provide for independent activity

!

s o , " ~“(;()N

Aruitoxt provided by Eic:
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or study, and (4) to regroup 35 needed. This can be accomplished by use
of' ; K >hed _

. - behavior assessments,
behévior programs,
reinforcement systems,
" Xﬁdata‘methods,
criterion of acceptsble'b;havior,

evaluation of student progress,

“terminal behavi.ral objectives.
P .

Materials needed are:
. 7. perscriptive programs for instruction,
behavioral program,

data collecting system--charts, graphs,

reinforcers available--tokens, stars, 4 )

.\" X N ) N . °
assessment tests,

. individual activity projects,
method of displaying programs or maklng programs ‘accessible. to
each child such as cllpbbarda, notcbooks ; v

A well organlzcd classroom encourages students to develop good work
and study habits. A classroom with ieach day's materials prepared and
ready for use will eliminate the hab:t of giving the studonts "busy wdrk”
while the tcacher prepares the lesson.

The work arca should be separated from the play or activity area.
An area for small group work should be set up so that a teacher can
watch everything that's hAppcnlnq in the classroom while working with
the small group.

Functional visual problems often affect. the poor or nonrcader. One's
“perception of the world is a function of the way one sees it, and behavior
is, In part, dependent on vision. Important vision requirements for a
reader are adequate cye muscle action, depth perception, focusing ability
and eye coordination. Any suspected vision problems .should be referred
to speclalists available to the school and discussed with parents.

}Distar, an"Instructional Systum<by Sieafried Ehgelmann and Douq Carnine,
Science Rescarch Associates Inc., Chicago: 1976
Bdck to Basics Publication, Box 958, Beaverton, OR 97005, Copytright
» 1977 by Novenir Forbes '
) W
9 . m57-
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SCJENCE FUN’
James Hyer
Cascade Junior High School
Eugene, Oregon

Lectures and reading are vital parts of the process of learning, but
another essential element is experiencing an event. Learning the. ideal
way--through a combination of lecture, reading, and experience-~is most
readily realizable in the sciences. Indeed, science has little meaning
unless the student makes first-hand contact with science'rea]ities.

It Isn't necessary to be an astronaut journeying to the moon to find
rocks from outer space, or to be Ali Baba prowling the caves of the forty
thieves to find beautiful gems: these marvelous things may be found
around the school or in a handful of sand.

_ The wonders of nature are hiding all around and can be discovered by
using the eyes, ears, nose, and the tips of the fingers. For ihstance,
there are specks of meteorites ‘in the gutters that drain the rain water
from the roof, and there are zircons and -garnets--very tiny, but. very
real--in the sand from a lake or ocean beach.

Give young chlldren\a taste of the joy of discovery by usnnq (wnth
a minimum of expense) ordinary, safe materials found around their school,
home and garden.~With empty cans and jars, piecesPof thread and rubber
bands, toy balloons and slices of bread, nuts and bolts, soap and water,
flies and spiders, they can make a thermometér'that uses water instead
of mercury; an empty coffee tin perform in mysterious ways; a toy boat'

that runs on a chunk of soap; transform small lengths of thread into -

tiny, charmed ''snakes;" and seefreal, live cannibals do their thing in
a jar. : ‘ '

Such activities can be of lasting value, since they help famjliarize
children with the processes and techniques of scicence, generate new
insights and positive feelings about the subject and develop confidence
in their ability to deal with raw data. Most importantly, it will expose
them to the experiences of direct, personal observation, the dimension
of learning that makes possible original, creative work--one of the
highest goals of education.

‘Hycr, James and Mildred, Science Fun, David McKay Company, New York;
1973 ’ ‘
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S0Clp, STUDIES: Onp OF THE BASICS .

Harvey 0. gennett
Eas Jer? Oregon geate college
La Grande’ oregon

c—

The difficulty of devVeloPing 5 qualjty social studjes program that
- articulates K througp 12 without (derlying concepts js clear. To .
-approach any curricyl® without Copcidering what effects will be retained.
" by students, after (p& d'scrﬁte"essons have faded, is 5 aste of
time. The push-pul] Af the "'back ., basjcs'’ MOVe can cause difficulty.
in social studies if Tho5® respOngiple for programs overlook the basic
role social studies f'1] in the eqycation of children,

The relationship OFf contept tqy contént to the.teaching/]earning'aCt
- is a large.one. Rigp@nd Suchman . cent)y stated in a publication of Basic
Education, - '

"If we are going Yo have an eqycation that IS rooted in basi-s,

then it must be (Poted 1N the Jture of man./ We can look at

basic education 5 that which supports the Matural human learning
processes, builgsg Ywpon them, and gives .them dded_strengthﬂ

Teachers who cap MkE edU;ation basjc in fhe bove sense must

know thcmSelves,'RhOW & _atUre of tearning, know their individual .
students, and kpg*' the SUbject matter they are teaching and be i.i'
able to help chijlren bUi1d Ahair own Bh?W'edQe-" ‘ ' ‘ ‘

. CL
That is a large tasy, HOwever SOCiaL*ﬂng&ss IS central to that task.
. o . . H A ;4¥$%%ﬁ%é » '

A major functio, Qf the Sgciay stidis 4% the promotion of language
development in the o] Smeta Qeres.fS_oCia] St?dies extend all other -
curricula as well, & Mey sinterg,ce with'm?”k'“d~ The true basic in
the curriculum, of cog»;c: IS ”mankind.“ |t IS‘with an understanding

- of mankjnd and commyp Jeation of th,¢ understanding that one enters
into society. Secopdf'ty Prodrams .inforce, reteach and extend such
-understandings. ' ’

&

. Concepts in the 49cial studieg sre zlways Understood at the level
of the learner. TNg Sonceplt ''10ven as held by an eight-year-old pupil
modifies by the tim Lhat chtld Feaches 15. Likewise, the understanding
of that concept confj W5 TS grogeh through/? lifetime: By age 60,
the concept "love "yt aken on Mypifold meanings. ' :

Oregon's suggcstg‘lﬁocia} stugies concepts are intended to permeate
the entire K througp [P Cufr'C“]Um’ being revisited as students mature:

multiple causatig”,
conflict resolugi“h,

cooperation, . . T
LN N #
Lo ¥
N A :
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soclal control,
morality, ' : '
change, 7
difference,
needs,
‘interdependence, v
power, -
scarcity, ' '
life style,
citizenship, : : -
\equality/inequality, '
- rights and responsibilities,
culture,
decision maklng and choice,
dignity of individuals,
industrialization/urbanization,
resources,
religion,
habitat/occupance,
technology,
environment.

.
L)

Skills in social studies have been ably stated in many publications.
., Important among those is the 1969 yearbook of the National Council for
" the Social Studies. That yearbook provides background readings and
llstnngs of- both shared and major responsibility skills.

Skills are developed through acts, as are concepts. Acts involve
the learner in a process that provides experience with .ideas and their

. manipulation, as well as with physical processes. For an act to produce

a skill or highlight a concept, it requires debriefing. This important
part of soclal studies teaching allows the students to communicate their
learning to others and provides a checkpoint for teacher evaluation.

One excellent way to structure such skill and concept lessons is listed
in the fifteen steps ‘below:

- WHEN YOU ARE TRYING TO CREATE, DO YOU?

1. Bring Ln object for the kids to:view; view and touch; viey,
touch and smell? Ka

2. Let the kids tell you something about the objcct? ¥

3. EnCOU|aqe them to ask questions about the ochct and wait at
least one minute while they think?

L. Write their rgsponses on the board, then have the students
compare and classify their respchises?

5. Maintain the intérest of kids by limiting the amount of jnforma-
tion gou provide by answering only their immediate questions®

1 .
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6. Teach through local connections and analogles that capltallze
on thelr world of experience?

7. Use the responses you have received as a basis for teachlng
the lesson? :

-
.

8. Encourage them to commUnicate at their own vocabulary level?

9. Have them rephrase thelr statements leadlng toward a concept
or idea? R , ’

10. Allow their questions to help develop the concepts of ytime,
lace, scale, and culture? \

vll.‘ Show a second,vlsual object that permits kids to see change?

“12. Direct them from specuflc events and obJects toward generallza-
‘tions and/or themes?

13. Allow for a variety of experiences and tntegrate thc materlals
of the social studies with other subjects?

14. Motivate kids. enough so they will continue to search and to seek’
" on their own? .
\

15. Debrief the class; do you have a discussion that helps students

to state those things that they have learned from a lesson or
lessons7 :

Finally, teachers of the social studies, whether elementary or
secondary, need to recognize that a concept-based, skill-developed pro-
gram has to.have its content learned through the common ideas which all"
cultures share. James Haptula, in a September, k975, article in the
Journal of Geography, cites 20 commonalities that teachers can use as

""'econtent organizers,' . "materials developers and ''concept/analogy

producers."t They are:

CULTURES SHARE:

1. A common geographic location? Climate? Topography? Soil?
Mineral resources? Fauna? Flora? : .

2. - A common population? Birth and death rates? Racial affinities?
Population policy? : :

3. Common modes of dress? Adornment?

L. A comon quest for food? Pattern of food consumption?

5. ‘A common life cycle of infancy? Childhood? Adolescence?
Adulthood? '01d age?



"

-

6. A common process of socialization? Education? g

7. Common ideas of law? 'Religion?:.Numbers‘anq measurements?
Exact knowledge? Nature and man? ‘

8. Common building techniques? Machines? Tolls ang appliances? . |
- Equipment? Devices for communication and transportation?
9. A common pattern of settlement? Ekploftive activities?
Ownership of property? h

] -~ .10. A common communify structure? Social stratification? Owner-
' ship of property? .
. ’ ' N . - ’ A ; . ' X
' : 11, Common territorial organization? Organization of the state®
"+ Government activities? Political behaviours?

12.  Common practices .in the administration-of justice? Protection
of minority rights? ldentification of offenses and sanctions?
Use of armed force? .

- - J13. Common. recreational activities? Fine arts? ~Entertainment?

14, Common bechavior processes and personality? Living standards
and routines? Indjviduation and mobility? Interpersonal
relations? 7 : :

(f'_\\‘ 15.. Common customs of mafFiagc? 0rgaﬁization'of the family? Kinship.
» systems? Kin groups? . ' :

16. Common behaviors toward sex? Reproduction? Death?

17. A common ecclesiastical organization? Religious practices?
Shrines and sacred places?

N

18. A common history? Language? ‘Record of the past?

19. Common problems of health? Sickness? Welfare? Social proBlems?
War? ' . :

'20. ‘A common ethnocentrism?
The student should not be expected to go ahecad of the tcachqr\
Teachers must ponder the suggested concepts of the social studies curric-

ula. They must ledrn to sce social studies as valuable links in concept,
skill, language and otherwise basic human understandings.

h~
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Suchman, Richard, Newsletter, Society for Basic Education, November 1976

Elementary and Secondary Guide for Oregon Schools, Part 2, Oregon
- Department of Education, Salem, Oregon, 1977

~ o :
3National Council for Social Studies, 1969 Yearbook, (Appendix) "Skill
' Development in Social Studies," Helen McCracken'Carpen;er, Editor

- hHantula, James, 'Use of Analogy as a Curriculum Tool," from the Geogra-
phy Teachers Forum, Journal of Geography; September 1975, pp 326-328

t .
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WORKING WITH WRITING .

Patty Stdne‘NEXOn,‘et'al
Oregon Writing Project
- Central Point, Oregon

LY

Writing helps students to clarify their thinking and to learn
bettsr. : . " :

- A new approach to improving student writing-at all grade levels
is being developed by the Oregon Writing Project, modeled after the
- successful Bay Area Writing Project, University of California at
, Berkeley. T : S '

The basic philosophy of “both projects is that (1) teachers of
writing must be familiar with the writing process; and (2) teachers
of writing can best teach other teachers what is most successful in
teaching-writing; this can best be- accomplished by.writing. Project
teachers are from all grade leve)s and several disciplines, not just
‘language arts. They work togetfier in writing workshops to improve -
their own writing and to share successful ways of teaching their students
to write. ‘ ' : :

Editing Gr‘*mp and Peer Evaluation

. The project believes making writing public improves writing. -
Students shouldn't write just for a teacher expecting the teacher to
be the editor and corrector. When students use editing groups to
discuss their writing aloud, they learn to edit and.to revise their
own work, a skill they can carry into all their classrooms and after
graduation when the teacher isn't there.

In editing groups, students write first drafts which are reviewed
by fellow students. Students read aloud papers to each other, make
comments; and help one another improve their papers. Final drafts are’
gioded by the teacher. ' ‘ ' ‘

The teacher tries to build in as many activitics as-possible to tecach-
critical judgment by reading two papers and asking students why one is
‘more effective than the other, for example. Trust building and good
‘classroom climate are essential in making this work. '

Peer evaluation helps students write better papers and builds
critical judgment skills. This process can be used at the sixth grade
level and above, and it is especially suited to creative and basic
writing courses in high school. : \
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.on the assignment using the SQE; words but comb?nlng them

AN < X .
V/ . \
. .

Sentence-Combining

Sentence-combunlng2 helps students. develop skill in wrntnng more
mature sentences by putting kernel sentences.together, then moving
from sentence forming to paragraph linking. Time spent on sentence- -
combining exercises pays off because, as research at Miami of Ohio
shows, sentence-combining transfers to student writing and is retained.

Sentence-combining uses speech, the primary language system, . to
hedp with writing. Students say the words aloud to each other heailng
word combinations as they work ip pairs or small groups. Thew’often
use transparencies or large sheets of ‘paper and flow pens to record
their comblnatlons.

A big benefit is that sg\ ents’ hear and ‘see all the otgers working

in different
ways. This points up that writyng is problem solving, maklng choices.
Along with choices, students see the most important thing is to try to
say most effectlvely what they want to say. ‘

, Although students are using someone else s words, they still produce
something they feel is thelrs, but don't feel as vulnerable as they would
have felt if they had been using their own words. Therefore, it is a
good way for the teacher to talk about paragraphs, the mechanics of
sentence construction, and spelling. ,
Sentence-combining is fun. Students enjoy-it, and they like to =~ .-

share their work. It can begin to show transfer to individual wrntlng Y
as early as the fourth grade. Sentence-combining is an adjunct to compo-
sition; .it should be used in addition to students prodUC|ng their own
words. -

s

- ¢
v

" Getting the Reluctant Reader -to Write

Think about something that is hateful to do. Being forced to do
it over and over again won't make it more likeable. Chances are, the

. reason people don' t like doing it is because thcy don't do |t well. -

s

Students often hate to write because they experience continual
failure. "Unwriting' assignments can develop student conf{jence in
writing. Onc is the dittoed. tee-shirt. A picture of a blink tee-
shirt is given to students with the assignment to cut out things from
magazines to put on the tee-shirts which describe therselves--their
interests, hobbies, favorite band or food. Or, they are asked to draw
a head above the tee-shirt silhouctte, then to write a one or two-word
description of any person in the room, add one or two more words of
description, and to ‘hand the paper to the teacher who will try to guess
who was described.
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Large posters or pictures can be used for stor telling. Students'
thoughts can be recorded on the blackboard as they develop the story.
Then students at their desks write their versions of how the story should
end. _ A - ‘

Positive rewards for writing prove to the reluctant reader and writer
that writing can be worthwhile. Certificates of accomplishment can téll
students in a catchy way that they .have done a good job. Or, instead
of grading papers, a stamp or script (in various denominations of l¢ to
50¢) can be used ‘to reward students for good work as if hey were paid
authors. Perjodically "sales'" of trinkets from the teacheF's closet .

give students an opportunity ''to spend" their accumulated script.
! Y -« - ’

f Creative Dramatics Exercises: Warm-ups Into Writing

Students can become aware of themselves and others by acting out
their/ feelings or how they think others might feel. One warm-up is
to have students stand in a circle'and play_"hot potato' with a bean
bag, then pretend they are a bean bag. How would they feel if someone

were throwing them about? How would they feel if theyxwere‘a‘snowball?

How does a trée'feel'stretching and bending? Sessions can be held in
which students critique each other's imitations. After exercises> like
these, it is easier for them to write down their thoughts.

» Students can also keep daily journals on how they feel about them-
selves, how their day is going. They shouldbe given time at the end of
each day (or each class period) to make entries, in their journals.

d i

Film Script Writing from Short Stories and Poetry

Short stories and .poetry are exceljent bases for students: to use
in developing scripts for film making. Students may also write haiku
and -use film to interpret it. Films for short stories or poems usually
run 3 to 5 minutes; haiku interpretations might run only 15 to 30 seconds.
These activities help students to think visually.
Film making doesn't have to be costly. A good way to get started
inexpensively is by using students' or teachers' cameras or a video
tape recorder. Video tape production isn't as smooth as Film production
because it isn't edited, but it is a good starter. Shopping for film
and processing bargains helps to keep the cost down. .

) P - . %
The Oregon Writing Project is funded by state Title IV Part C funds
and money from the Nationul«Endowment through the Humanities from the
writing project in Berketey. There are 43 primary writing project sites
throughout the nation; information about them can be obtained from the
Bay Area Writing Project at University of Ca?ifornia,“Benkeley, California.

. N

s

-66-



]Thns summary prepared from wrlttﬁn materlals from OWP Dt?éctor
"Patty Stone Eixon and intervidws with Vince Wixon, Dick Jaskowski,
Tom Tyler, Betty Hamilton, Joy. Schaefer, and Mike Markee.

25¢rong, William, Sentence Combining New York: Random House' 1973

3Moffftt, Interaction: A Studgnt-Centered Language Art and Readlng
Program Boston: Houghton leflnn 1973 Level 2 .

hCoynik, David, Movie Maknng, Chicago: Loyala University Press 1974.
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