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ABSTRACT
An inventory of teaching styles and strategies

developed by foreign lanquage teachers is rresented as a method to
&id in self-analysis, the identificaticn of teachers® fteliefs on
lanquage teaching, and the discovery of the assumptions that teachers
make on how students learn. Teaching styles are defined as habitual,
consistent patterns of preferred strategies used by teachers in
promoting learning. The inventcry covers strategies used in teaching
pronunciation, grammar, vocabulary, reading, writing, culture and
speaking. The frequency of teaching behaviors and strategies, based
on a five-point scale, is assessed by the respcndent. The inventory
contains 13 items covering pronunciation, 16 items ccverirg grammar,
13 items covering vocabulary, 21 items ccvering reading, 29 itens
covering speaking, 39 items covering writing, and 18 items covering
culture. (SH%) : '
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Anthony Papalia, SUNY at Buffalo |
“I went something that's really me!” blurted the young person as she sat in front of the mirror at her beauty '
salon, ““Give me a hairstyle that's ‘IN’ but at the same time one that I can manage without too much fuss, I eant
it to make me look terrific!”
Christine Pifer
Is it possible for teachers to order teaching styles for t1 usclves as easy as Lairstyles and bie in the classroon:
someonc’s carbon copy?
QO Edwin J. Swineford, in a swudy of “artistic ivachers,” sugyest. d that an individual’s predominant teaching style
0O usually has evolved by the fourth or fifth year of teachivg '+ ind’:ated that first year tsachers rely heavily upon
O~ their studentteaching experience. They seem to model their worperative teachers and even those teachers they
o) had in hi;li echool and college. Inthe ithird year of fie'] .~rerience teachers adopted new technigues and
O strateies employing them to meet the needs of students. 77 7 = ~reonalities seemed to come to life.
—
[
Ll

rs o ! #vgrrirnee were interested in identifving their teach-

Eighteen language teachers with more than three
ing belaviors wnat they consistently used in their classrooms, T b 4\ partmpﬂlcd in a study altrmptm!f to find an
Lgxts that I EDI‘IE]SILHU_}’ use in my fDreufﬁ=

answer 1o this queshun “]l.lt are m) pnfuT:d n.stﬁlumml ELmk

strati:éms w}uch is l;y NG meas ExhaustnL hut a bLgmmng for (1) pmﬁmtmg self ana]}gls (2) ldcntu)mg
teachers’ beliefs on language teaching and (3) discovering the assamptions they make on how students lcarn.
Teaching styles were defined as habitual, consistent patterns of preferred strategies uaed by teachers in promoting
learmng What strategies do you tend to use in teaching pronunciation, grammar, vocabulary, reading, writing,
culture and speaking? Assess the fréquency of your teaching behaviors and strategies by circling the number
which best describes it.

PRONUNCIATION

1 . ) re casionally Oftan Vary Often
1. 1 present a visual stimulus with stndents :’Igvm Raﬂ? Gﬁﬁ'ggaw . v N
s . - 1 L 1]
repeating the correspouding word after the 1 N N J i

teacher.
~ 2, luse choral repetition of sounds. 11 2 . 3 41 5
_ 2 3. T have stuﬁents repeai after me the Jines of 1 g 3 4 6
Q a conversation, 1 — e

b 3

) 1 2 3 4 §
El. 4. Iteach the alphabet. (I S S 3 S |
' 5. I have students listen to recordings and repeat . 2 3 4 .
after them. : IR i I, N— 1
6. I diagram the formation of sounds on the 5 y 3 4 .
blackboard, (0 T 3 4 1
7. Tuse minimal pairs to contrast sounds, 3 .3 3 4 &
9
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T use tongue twisters.
I have students repeat certain rounds individu.
ally,

['use backward buildup,

. [ use drawings to show where and how sounds

ar¢ produced.

. I 'have students record items and compare the

pronunciation with that of a native,
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GRAMMAR

. T'use programs of instruction to teach certain

. [ use large group explanation of grammatical

rules.

. I use peer teaching with students practicing

grammatical rules.

. I use small group explanation of grammar

rules,

. I teach grammar through readings by discuss-

ing and discovering grammatical principles
uged in the selection,

. T use scrambled sentences.
. Tuse a scrambled paragraph.
. T'hgve students fill in dialogue lines,

. ‘T use pattern drills.
10.

I use visuals (i.c. person, number correspon-
dence).

. I use color coding to identity grammatical

affixca and parts of speech,

. Tassign exercises and written drills and correct

them on the board.

. I have students combine sentences by giving

cach student a joiner and asking them to make
appropriate changes,

. I have students gencralize after the presenta-

tion of mechanical and meaningful drills.

. 1 present rules and have students give ex-

amples from what they already know,
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16. I lave students from upper levels explain Nover  Rarly  Occasionally  Often  Vary Often
certain grammatical concepts they  have 1 'T' _ 31 ] 41 7 ,,E
alrcady mastered to beginners,

VOCABULARY
1. Tuse ditto sheets with lists of words. 1 2 3 4 5
] . 1 2 3 4 5
2. Lhave students listen to tapes to repeat words, — L 1 — —1
3. I pair students to practice words with their 3 2 3 s 5
peers and to help cach other to learn them, I L 1 —1 1
4. I use small group work for students to prac- . ) 3 s 5
ticc vocahulary in a meaningful way. L — 1 — 1
5. I use flashcards and students repeat the 1 2 a s 5
corresponding word after me, L S E— 1 — —
6. Tuze word eearch and crossword puzzles. 1 1 3 4 5
7. I have students make vocabulary flashcards . , s . .
and work with a partner to learn them, eI y 1 1
8. Iuse spelling bees. 1 7 3 4 5
9, I bring actual items to class and students 7
learn their words. | . 3 4 _

10. I play games which involve the use of vocabu-

" lary learned (i.e. oral association games), 1 2 3 4 _ 8

11. I present unfamiliar vocabulary items in con- ‘
text and ask students to “guess” the meanings 3| 2 3 4 5
of the words using “context clues.” EEE— - —= —

12. During an in-class discussion, I have students
try to define or explain the vocabulary items
and explain their rcasoning by indicating the 1 2 3 4 5
context clues which hc‘lped them, : — — —

. S 1 2 a 4 5

13. Tuse transparencies of vocabulary items, L =l L~ -1 1

READING .
1. I'have students read cognates. H i , 3 4 _5

2. I have studﬁentrs rc:;d “around” words, trying i 2 3 4 5
to guess and filling in meanings. L —1 L -t ——

3. I.do true, false and multlp]g-chmcv questions 1 2 3 4 5
based on readings. L 1 - L L -1

4. T'use a Cloze technique and students attempt 1 2 3 4 5
to give the word which is missing, - o 1 1 —l

5. I have students translate a familiar story. 1 2 3 4 _ &

6.1 have students identify main points of a
cction, | 2 3 4 3

11
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1 use comic books.

. L.give the students a list ot quistions to be

read before reading the text to fucus their
attention on the main ideas in the text.
Students read the text and then formulate the
answers to the previously read questions.

. Iselect reading selections from newspapors.

. I teach students to rcad whole phrases rather

than individual words,

I have students read a series of questions or
provocalive statements on a major public
event, a common experience, or a subject of
interest and controversy. Discussion follows

the reading.

. 1 have students look for specific information

in reference books, such as a person’s name
and address in a foreign telephone book.

I have students rearrange a series of sentences
into a logica! paragraph.

. After reading a short des::ripti\;fe ~aragraph

about something or someone, in whirh the
name of the person or object is not revealed,
I have students try to guess who or what is
being talked about, ’

I have students read a story without the
ending. They then try orally to make up an
ending consistent with the story.

. I have students read a passage and try to

supply a suitable title.

I have students read a passage and then list
three important facts, ideas, or events con-
tained in it.

. I have students read sentences printed on

flashcards and answer questiona,

I have students read a passage projected in a
transparency. Each line is discussed for
meaning.

21. I have students paraphrase a reading passage.
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SPEAKING

1. T have students repeating words or dialogue

Mavar

Harely

Oceazionally

Oftan

Veary Often

5
1

lines after me. L i 1
2. I have students describe pictures, 1 2 3 4 5

3. Students recite dialogue lines,

with a pictorial or oral stimulus,

November 1978
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4. Students reply to questions, T _ 2 1
5. I have students ask questions of each other. | . 1 3 s &8
6. Students interview a sclected classmate and
report information to the class, 1 2 3 4 5
7. Students sing carols and/or popular songs. | 1 __ 3 R
8. Student show an object and tell something 1 2 3 4 S
about it . L 1 I o
o . s 1 2 3 4 §
9. Students listen to a siory then they retell it. L — I I 1
. i X . 1 3 . _
10. Students act oul various role-play situations. [ . %, — j’ 4 _ 51
11. Stude%itsl dlci;c:lribe an object and classmales 1 2 3 4 5
gress its identity. L— L —1 e 1
12. I have students play games which require oral 1 2 3 4 s
communication. . — ~1 —l ———— L,
13. I ask personalized questions related to stu- 1 P a 4 5
. dents daily activities and routines. — 1 L 1
14. I use small group work for conversational 1 2 3 a &
purposcs. — i — — —1
15. T pair students to work on excercises requiring 1 2 3 4 5
oral ecommunication. —l e 1 1
* 16. I place students in reallife simulations and 1 2 3 4 5
they play different roles, - -~ A l 1
17. T have students react spontancously to a 1 2 ; a 5
situation. L - - L el
18. Sfudi:nts complete open cnded sentences and 1 4 3 4 5
dialogues. - L - L L —! -1
19. Students name their likes and dislikes. i 1 3 4 =
20. Students tcll how they feel about certain ] 2 3 ]
topics, situations or beliefs, 1 1 —— 4 . &
“21. Students rank order-and express their values, | 3 3 4 8
22, Students name a word or words they associate )
' 1 2 3 4 5
L i N i 1
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27,

28

29,

2.

4,

14

[ have students produce and act out original
dialogucs, ‘

[ ask students to indicate their reactions to
some controversial stutements,

5. 1 have students compose advertisementls.

I have students in simulated situations in
which they:

- greet people

- seck information

* express regret

- give thanks

- express joy

1. - express curiosity

- get someane’s atlention

. - are positive or negative about something or

gomeone

. - are concerned about something or somcone
. - pay a compliment

. - ask a favor

' - express their physical needs

. - express anger

9. - express agreement or disagreement

I have students copy dialogues as well as
sentences.

I have students fill in blanks by copying

) '*mﬁdefksgntem:as—iﬁ the book.

have students put dialogue lines in order.

I

I have students write part of a dialogue re-
lating to a magazine picture, and then pazss the
picture and dialogue to other students to add
sentences.
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5. I correct 'sentences on the overhcad or on the
blackhoard.

G. I have students complete a sentence with the
appropriate word,

7. T have students look at the wall chart and fill
in the worde?s I read the sentence.

8. I vave students cooperate in small groups to
write dialogues.

9. 1 have students rewrite a paragraph to change
the tense or number of persons.

10. T have students write letters to request foreign
materials and sample products.

11. Thave students writc letters to pen pals,

12. T have students write captions for picturss and
cartoons.

13. I have students describe pictures in a photo
album,

14, 1have students summarize short stories,

15. 1 have students write answers to the written
exercises which accompany each lesson.

16. T have students write answers to oral ques-
tions,

17. Thave students write answers to directed ques-
tions and put them in paragraph form.

18. 1 have students put a series of words into a
grammatically correct sentence e.g., Héléne/
étre/fille/ainé.

19. T have students completing words or sen-
tences.

20. Ihave students translate passages.

21, Ihave students unscramble sentences.

22. T have students do crossword puzzles,

alogue.

8o
o

I have students develop a directed composi-
tion, in which students answer questions
which are presented in the target language.
By writing the answers, a “composition” is
created.

I have students summarize storics that have
been listened to or read.

25

26. I have students rewrite storics in dialogue
form using different tenses, different persons,
etc, ;

Novembor 1978
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27.

28,

30.

1.

10.

11.

T 12,

16

I have students make up stories by using
provided word lists.

I have students write an ending to a story.
Make up a story in clas together; cach stu-
dent composes his own ending; then compare
the different possible endings.

- Dhave students write a foreign languase news-

paper (letters to the editor, sports’ stories,
horoscope, poctry, interviews, “Dear Abby,”
editorials, short stories, puzzles, jokes,
weather repnrts).

I have students write skits,

+ Tuse films as introduction tn certain concepts

followed by comparison/contiast with our
own ways.

I have students visit ethnic sections of citics.

. I have students make a collage on a cultural

topic, e.g., family, fcod. Ask for description
from the students and have them summarize
the ideas that the pictures convey.

As each holiday occurs, I give information as
to how that holiday is cclebrated in the
foreign country and in ethnic sections of cer-

tain American cities.

. When_introducing new vocabulary, I add

cultural notes op thera,

- I use foreign newspapers printed abroad and

in the United States in that foreign langnage.

I bring popular foreign magzines to class,
Students are asked to look for similarities,
and differences which will then be discussed.

. I give students a dialogue presenting a certain

coltural situation. With appropriate props
or realia, I show similarities and differences.

. Using a cookbook of the foreign Eultu;e,

students select some recipes._I help them
prepare a meal,

I discuss and c(émpa:e proverbs and humorous
akits.

Students may select one particular area of the
country or state on which they will do re-
search throughout the year.

I use cultural differences surveys,

CULTURE
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13. T have students interview guesi speakers or
foreign students, .

14. I use exnibita,

15,

I have students compare and discuss menus
from different regions and relate certain foods
to the geographical sctting,

I have students participﬂie in writing cultural
“essay, cooking and poster” contesta,

16.

. Tuse cultural fairs,
. I use appropriate cultural activities at Christ-

mas time or during other holidays.
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Often Very Often
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behaviors and strategics you tend to use pery often

drczpeﬁn:d; on it.

Map out your teaching styles and strategies by drawing a line connceting all your answers. Identify which
and never and ask yourself why. Your professional growth

Reep in mind that no one style or strategy is best suited for all students. No drug can cure all illnesses. ,
Effective teaching styles accommodate students’ learning styles so that students can comfortably “plug into™ -
the style best suited to their individual ways of learning. The focus of the teaching act is the student within’

whom learning occurs. Therefore, teachers, students, materials must interact dynamically and teachers must

usc a varicty of teaching styles and strategies in the classroom. /

1. Christine Pifer, “Teaching Styles,” unpublished paper. SUNY at Buffalo.

i

[ . : A

3

2. Edwin J. Swineford in Ronald T. Hyman, ed., Teaching: Vantage Points for Study. New York: fj:

J.B. Lippincott Company, 1968, p. 382,

/

Survey of FL Teaching Funded

On 1 July 1978 ACTFL began work on a “*Nation-
al Burvey of Foreign Language Teaching in Secondary
Schools™ with support from the U.S. Office of Educa-
tion, The project will continue through December
1979. The specific objectives of the survey are:

(1) To describe the supply and demand in the
current and future market for foreign language
teachers in sccondary schools and lo suggest what it
‘implies for enrollment in teacher training programs,

= (2) To describe the present patierns of preservice
preparation and inservice retraining for foreign lan-
guage teachers and to judge their suitability for the
current needs of secondary schocls.

(3) To deseribé professional load and related
matters which affect foreign language tcachiers as they
are now performing in secondary schools and to esti-
mate what they imply for the future of the profes-
sion,

(4) To offer suggestions to individual forcign
language teachers as to how they can best accommo-
date to currént and anticipated trends; to derive
policy advice for colleges and universities as to pre-
‘paration programs; to derive policy advice for local

November 1978
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school districts as to inservice training prégrams and R
improvement in.professional load requirements and
related matters; to derive policy ),g:d/ﬁce for state
education departments with respect to certification
and related matters; and to derive’ policy advice for
the U.S. Office of Education as to desirable Federal
policy with respect to training and related matters,

Data will be collected from eight selected school

* districts in cach of ten states and from approximately

twenty teacher training institutions, Small, medjum-
size, and large school districts will be chosen in ecach
state, and statcs included in the survey will be select-
ed to insure inclusion of all regions of the country, -
Teacher training institutions will be chosen on the
basis of the number of sraduates in foreign language
education, with representation of small, medium-size,
and _irge numbers of graduates included.

‘Advising the project staff is a six-member Advisory’
Board representing local district foreign language
supervisors, state foreign language supervisors, and
teacher trainers. The results of the survey will be dis-
seininated through a publication, and a national
confcrence of progessional leaders will be held to
discuss the findings,

17



