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This study has examined the position of language and lan- !
guage training in the international corporate environment, |
Facusfng cn three aspects of corporate language policies, programs,
and perceived requirements:

(1) foreign languages for U.S. nationals sent abroad:

(2) translation and intefpreting;“and

(3) foreign languages (often English) for non-U.S.
nationals. ' '

Of particular interest were details of the training pro-
cess and the extent to which Languages for Special ﬁurpﬂses (LSP)
research and training are included in corparateispansared'prégramsg

Data were collected by means of a detailed twelve-page
quéstionnaire §ent to the U.S. headquarters of 267 American com-
ranies redorted to be doing business abroad. Twenty-eight dif-
ferent categories of company were répresented iﬁ-thé sample.

Questionnaires were returned by 184 companies, or 68.9 percent
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of those contacted.

Major findings 6F the study were the FoTTéwing:

(1) The éreatest amount of international businessﬂiﬁ which
U.S. carparatgcns are involved is currently being done jn Western
Furope, fo11owéd by Central and South America, Canada, the Middle
East, and the Far East. | | |

(2) Spanish is the language most studied by U.S. nationals
going abroad and also thevlanguage most invﬁ?ved in translation and
interpreting. ’ !

(3) 1.S. corporations doing business abroad rely primarily
on English as the business language and the means of communication.

(4) Languagegfraining is providéd to a majority of U.S.
national employees going overseas and outranks technical, cultural,
‘and manaéeria1 training in type of training provided.

(5) LSP training is only rarely included in U.S. national
employees' pre—assignﬁent language instruction.

(6) Trans1atioh and interpreting requirements are generally
hand?ed!by corporate. employees whose jobs are in a non-language
- area. .

(7)) English is genera11j the language in which technical

Atraining is given to non-U,S. national employees overseas.

(8) A far greater cpmmitmént exists to language training

for non-U.S. national employees than to U.S. national employees,

viii
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(9) Language training for non-U.S. national employees is
IOVErwhETming1y done in English and jis apt to incjude an LSP (i.e.,
a Job-oriented) ﬁoﬁpanent. | ,

(10) For most companies doing inte}natiana1 business,
language training has played no role in the?p]anning of their
overseas operations. 1
v . A foreign, language praficia;sy, therefore, for U.S.
nationals and non-U.S. nationals alike, is strictly anciTTary
to an employee's main job and essentially serves only to enhance
xhis other skills and?cababiiitiesi As a result, foreign language
educators at all levels have begun to advocate and introduce

non-traditional, interdisciplinary courses and curricula.

S ix
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Chapter 1 ‘f:

s, F

_STATEMENT OF THE PROBLEM

INTRODUCTION,

In this study the position nf.1anguage.énd Tanguégeztrain-'
ing in the international cerparate enV1ronment is exam1ned and -
"same suggestians for 1mpravements 1n carparate staffing, p1ann1ng, _

and ﬂpewatians are proposed, The study attempts to depict a com-
v p1ete and tharough view of Tanguage act1v1t1es in the business
war1d Some- data gathered have updated or ;onf1rmed those
,gathered in severaT ear11er stud1es wh11e other data natab1y ;
those concerning 1anguage and techpical tra1n1ng far nnﬁ -U.S.

g 'Qnat1cn31 employees haVe net 50 far as 15 kngwn “been caT]eated

xL‘ ,- \

in ather research

k‘ B

i P k4

BA(Z/KGROUND |

American business F1rm5 are 1n generaT nﬁ1y marg1na11y
;concerned w1th fer21gn Tanguage matters, even 1f a s1gn1ficant
amount of their bus1ness is 1nternat1onai in scope. They tend=
“to rely almost echus1ve]y on English for a11 cammunTCétian"?f_
(N1]k1ns and Arnett 1976 Emmans, Hawkins, and Nesfcby, IEfQ:TB;l
Mcrgenrath Parks and Margenroth 1975; GDuvernayre and Lau-

* vergecn,’ 1974:2; and Schwartz, Niikinsa and Bovée, 1932), and °




they make extensive use of féreign national agents or employees
- who control both local languages and English. Some companies have

also indieeted that they automatically expect Eng1ien 40 be used

as the common Tanguage when dealing.with people whose native lan-

guage is other than English (Arnold, Morgenroth, and Morgenroth,

11975:29). Demestieeily most language requirements (predominantly

- translating and interpreting) are handled by employees whose main

Job is in a non-language area; when requirements exceed in-house

capabilities, ad hoc solutions.-are scught: work is contracted out

or training is ﬁrevided,megeinaueeeiiy,by;centreet,'te’meet imme-

&

diate needs.

Foreign Tanguagejeepabiiiiiee emeng eﬁp16yEes are:net
genera11y highly regarded nor part1eu1ar1y eeught after (Kerda,
1975; Ke1de 1974) Fere1gn Tanguege preF1e1eney has V1rtu311y
no effeet on seIary increases: (Witkins and Arnett 1976), 1n one

etudy en1y 1D percent of the respendents 1nd1eated that preference

' end h1gher pay are g1ven to epp11cante w1th fereign 1enguege

skills: (Aiexander 1975:36). One respondent eetua11y noted thet

:“hEV1ng sk111e in a foreign language is. eens1dered *an aeeemp11eh-

s‘*’

men; o . In another survey of selected businesses 1nithe Neshingﬁ

~ton, D. C., area, 72 percent of the respondents indicated that

their customers. use fereign languages, while only 35 pereenfffe1t'

that app11cante with fereign language skills.are preferable (Ce1ey :

~.and Franke, 1974) Over half the reependente 1n Mergenreth Parks,

bt
NS

oo



use of modern foreign languages over the next four years, even
though nearly 85 peneent of. the firms surveyed engage in business
| abroad. In a et;dy'pf firms in‘ITTinoia (Anna1d;'Mprgenroth, and.
Margenrpth; 1975:29), 46 percent of the finma that conduct bueiness“
abroad and/pr'deaj with-nan%Eng1ishﬁspeaking people dqmestieaTTy"
do not employ people who use fareign language skills in the per-
fprmanee of their business reepon51b111t1es

Despite th1e apparent lack of 1ntereet in foneign 1anguage
proficiency, epne1derab1e eprpprate resources are deveted to 1an- 7
,'guage tra1n1ng The 1mpertanee pf adequate pre- aee1gnment tra1n-
1ng for 1nd1v1dua1e going overseas to wark has lpn§ been reepgn1aed
by bue1nesspepp1e and fpre1gn 1anguage profese1oﬁa1e a11ke (Ivana :‘[
cev1ah 1969 C1eve1anﬂ Mangane, and Adams, 1960; Abramson, 1974
ﬁAdams, 1968; and Ackenmann 1974) Language train1ng-1s pften ,

pnav1ded as a benefit to 1nternat1pna1 emp]eyeea, aTthpugh the

uneystema*1c manner in which 1t 15 planned and performed tende to

be11e companies' c1a1med ceneern fpr it. Internat1pna1 management
textbaoke and gu1des (Rab1nspn, 1973; Ko1de 1974, Phatak 1974;
MeGregor, 1967; and Chorafas, 1969 for exampTe)— empha51z1ng the

1mpprtanee of effective communication ek111e ampng managere, pannt -

out the need for a common Tanguage and for cu1tura1 empathy 1n;an '

internat1ena1 envirénment. . o o Lo

TR
r

Nat1ena1s of epuntr1es other thah the United States, in

=

- cpntraet appear to undergo-far mare r1gprous and: thprough prepara-'

¥

t1pnvFor aeelgnments of an international nature, jneIpdlng those



| in their own countries: Foreign languages are studied ser1ous1y
througheut the educational process so that true bi- or multilin-
gualism becomes a reality. In Japan, for example, some companies
pravidé‘a péfﬁod of intensive "remedial" English training along
with inﬁdepth'cultUra1 training for individuals daing international
. business. 1 Others contract with private 1nst1tut1ans, often
'1acated in the Un1ted States, tc offer this tra1n1ng C1ear1y a -
radicai1y d1fFerent pn1]osgphy pervades the ent1re socjety-~from
1ts educat1ana1 system to its bu51ness 1nst1tut1ansr

o u. S.. carpcrat1ons, too, are ccmm1tted to both language and

_techn1c31 training--for non-U.S. nationals--on -a 1arge scale around
&;helwcr1d; The presence of American praducts, traingrs, advisers{
gad'employersﬁabpth miiifary and civifién%sthfaughaut the world

Bas led to a significant éffbrt in Engiish teaching and technical

| tﬁaining The magn1tude of this 1anguage training effort cannot

be ignnred The 1anguagé component af these tra1n1ng prggrams is
‘conducted e1ther by the corporation 1tse1f or, mgre frequent]y,
under contract with a ‘language tra1n1ng organ1zat1on. These pros ‘
grams .range from being highly successfuT to dismal fa11ures, o

'depend1ng on the degree .of en11ghtenment and the amount of p1ann1ng

%“rundertaken by prcgram sponsors

‘*s

AN The role of language and cnmmun1cat1cn 1n 1nternaticnaﬂ
bus1ness cannot be overlooked, for in mgst cases at Jeast one
1nd1V1dua1 in every commun1cat1ve 1nterchange is Operating in a

~ language which is nat nat1ve fcr him. The 1mp11§at1ons of this



- 51tuatian on the Dperat1ng and p1ann1ng policies of the 1nter--
: natinna1 corpgratien are profound, even though the language 1ssue

;Eggise 15 all tob often 1gnored.

THE STUDY -

This research is a descriﬁtiVE study:of the FaFeign lan=
guage requ1rements, pa11c1es, and tra1n1ng prcgrams of a number of
U S. ;orparat1ans involved in international business. The purpose
of the study was essentially fourfold:
(1) to collect base11ne data on the current carparaté
i~a?1anguage plann1ng and tra1n1ng 51tuat1en updatiﬂg some Df the
F1nd1ngs Df several earlier- stud1es,= ‘
(2) tD prav1de 1nFormat1Qn ‘about prﬂgram gharaetEP1st1cs,
, conSTderat1uns, and resources to thaae corporate managers Egntacted
' hraugh the ccntent ‘and structure oF the quest1gns posed;

(3) to infer corporate ph11@5@ph1es concerning® TEnguage

and cultural train1ng fram details Df training prugrams and stated

1

- p311cies, and !
(4) to d1ssem1nate the results of the research through the
summary reporf sent to those f1rms and indiVTduaTs request1ng it.
| . The research ‘has fazused on three aspects ef carparate lan=
gﬁage pa]1c1e5; programs, and perce1ved requ1rements |
| (1) foreign 1anguages for U.S. nat1ona1s sent abrnad,ﬂ”

"(2) translation and interpreting; and

&£

&~




(?) foreign languages (often English) for non-U.S. .

i

nat1cna15.

Df-part1cu1ar interest were deta115 of the tr31ninq prncess
~nd the extent to which Languaqes for SpeciaT Purposés (LSP)
fresearch and tra1n1ng are 1nc1uded in ccrporatesspansared pragramsi_
s The FQTE of Tanguage and language tra1n1ng in the corporate p1an—
| . ning process has also been examined, Implications of the findings
for the inéfeasingiy common combination Qf,»broad1y speaking;
"career edﬁéatiﬁn“ and Fékgign language study have a1§é been dis-
'cussed. A]thcugﬁ no evaluation of individual ﬁrpg?ams~has been»;
attempted, streﬁgthsg(and weaknéggeé) Qfxthe'campasitéfcf programs
have been delineated and ana]yzed Major andings éf the study
have been d}ssem1nated to respondents thrcugh the summary report 5
" mailed to those request1ng it. i |
The study is of va1ue to bath the bu51ness cgmmun1ty and
the fore1gn language educau1an profess1an 1n that 1t pFGV1dES an _
gx;hange and dissemination of 1nf§rmataan and affers insight to
high schéo1gvcs11§ge, and un{versity foreign 1anguage’dgpértments |
into real-world cdnditiens ahd requirements. Study f1nd1ngs |
should enable FaFE1gn language educatars and trainers to design
Qr:mpd1fy course content and curricula so that thex;might reflect
empf@yment reajities‘that{éraduétés will have “to faée. .SEVEFET'

recommendations for the corporations ihemseives are aigbmprﬂpéseg_"7
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The research for the gtudy was conducted in the fall of
1977 by means of a getai1ed&twe1veepagé'queSti@nnaire mailed to
the Personnel Gfficer (or to tﬂat individuaT by name, where jt
was kﬁ@wn} of the U.S. headquértehé of 267 Ameriéan cnmpanies:n
réﬁbrtéd to be doing business abroad. Twenty-eight different
categories of company were represented in the sample, Quéstion- -
vnairé; were returned by 184 companies, or 68,9 pEfcént nf-thcse h
arigiha11y cﬁntacted A pilot study of 26 companies, or>10 per-
cent of the total sample, was conducted in arder te Jjudge- respcnse
rate and react1on to -the quest1anna1re. Nqneteen qugstwnnair‘ess 1
or 73 perﬁent of these mailed ﬂwere returned in the pilot study'
  Dn1y minor rev151ans were made in the quest1onna1re befgre begin-

n1ng the main study, and all other pracedures and respundent cam—

. munications rema1ned_the same.

SEDPE and | }e11m1tat1ﬁns =

The study was 11m1ted to a samp1e of U.S.- based corporas

2

tions actua11y operat1ng overseas. While a gyrvey of npnsU.Si
companies aperat1ng~1nternat;9na11y would be of grea% intéreét
and value so as to compare pa11c1es ph11ﬂsoph1es, and practices,
it shcu1d be the subject af a separate subsequent study 50 as to
be able to 1nvestigate Each domain (i. ei, U.S.~based and non-U.S.

- based:companies) in adequate deta11 \ &



. ASSUMPTIONS

Theoretical Assumptions

Three main assumptﬁgns cgncern1ng the actual tcpic of the

- study were implicit in the research ‘and the design of the quest1an-

naire. The validity of each hawever, was not known at the gutset

and had to be inferred from actual responses., The three assumpﬁ-

tiuns were: o
| E(I) that Tanguage matters and Tanguage training are
legitimate concerns of U. S“éoﬁpcrations doing business abroad;

(2) that corpcrat1cns recqgn1ze the probiem areas. in
in the study and rece1v1ng a repgrt ﬂf results highly benef1c1a1
to. the atta1nment of their goals; and | ‘
| (3) that Languagés for Spec1a1 Purpases (LSP) tra1n1ng
f1gures pram1nent1y in corparate uverseas languade programs and

is a major cancern af program. p]anners and .designers,

 Methodological Assumptions .

L

Thé study was based on sevérai additional assumptions
implicit in the methodology employed to :a?Tect the data Two -

of these assumptions were:

(1) that the quest1anna1re wou1d be &n adequate means’

. by wh1§h to gather data for the study, and -~

(2) that the respnnse rate on this quest1anna1re<wou1d

be adequate to pravide meaningfuT‘and 31gnifi¢ant information

na
iy



and to draw valid conclusions.

e f DEFINITIGON OF TERMS
o : hd - e ™ L
_ £§£5 Language(s) for Special Purposes, 1nc1udin§ Eﬂg1isﬁ |
. for- Spec1a1 Purpases (ESP), gften further refiﬁed ta EAP (Eng115h¢
~ for Academic Purposes), EDP (EngT1sh for D;cupaf;onaT Purpﬁses),‘n
or EST (English for Sc1enﬂe and Technn]ﬂgy) These are 311 sub-

-Ed1v1s1on5 of English as a Fare1gn Language (EFL) or Engl1sh as a-

=

,Setend Language (ESL). EFL genera11¥ refersxte courses and pra—
grams outside an Eng]1sh-speak1ng cauntry, while ESL is genera]]y

_taught to nan nat1ve speakers of Eng115h W1th1n an Eng?1sh= :

_ spear;ng m111eui The term LSP FEfEPS to the teaching or 1earn1ng s

of. language for a spec1a11zed gca] Courses des1gned far th1s "

"l!

purpose have.1$mited abject1ves and aften featU?e 11m1ted ski]Ts,:

- and are presented 1n comb1nat1nan1th or as preparat1on to v@ra- R
htTDHET prafess1ana1, or acaﬁem1c needs’ and/ar train1ng.‘ Obaec—
t1ves for LSP courses are frequentiy stated 1n terms QF PEFfDPﬁ a;.}
_mance cnmpetenc1es rather than 1n terms of Spec1f1c 11ngu1st1c

. ; ”

1tems to be mastered. N

g vl
cry
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NOTES |

Wy, Robert Butler, English teacher employed by the Hitachi
Company in Japan; private conversation, June 21, 1978..

EThe terms "U.5. national" and "non-U,S. national" refer
throughout the dissertation to "native speaker of English" and
"native speaker of a language other than English" respectively,
even though that is not, of course, always the case.

; Iﬂ%{g;;x
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Chapter 2
A REVIEW QF RELATED LITERATURE
*INTRODUCTION
In order to provide as complete a baekgraund as poss1b1e
for the study undertaken as part af this d1ssertat1on .one must
review several major. areas in which foreign languages and the

business cammun1ty are reiated These include corporate tr31n1ng

Effarts 1n 1anguage and cu]tura1 areas for U, S nat1qna1 enployees

in the international environment, ccrporate trans1atian and dnter-

« ﬁretiaé requirements, and corporate efFoFEs in providing technical.

and~i§nguage training to non-U.S. national employees. ‘Integrally

4

related to these top1cs and having significant impact an the educa-

t1cn and tra1n1ng of b@th techn1ca11yﬂ and bus1ness-cr1ented 1nd1—

viduals and foreign language students is the fact that, in the

“business world, foreign language capabi7ities are striétTy ancil-

IaryAski11sr Foreign 1anguage majors W1thout add1t1anal, "pFT-
mary," sk111s, therefare, are rarely emp]nyabTe in nonzteaching,-

non-academic profesg1cns. ThTS situation has 1ed to mad1F1cat1oHa

) and additians to trad1t1ana1 foreign language (and, to same extent,

business) courses and curricula at a1l Tevels, resu1t1ngg1n the

" combination of foreign language training and career edication and -

ih the development of courses in languages for special purposés.

H
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Five major topics are reviewed in this chapter: |
(1) Language and Cultural Training for Americans Working
Abkoads | !
(2) Thaﬁs1aticn'aﬁd,Interpreting;
(3) Foreign Languages as Ancillary Ski1is;
(#) Forelgn Larguages and Career Education; and.
.. (5) Languages for Special Pufposes.
LANGUAGE-AND CULTURAL TRAINING
FOR AMERICANS WORKING ABROAD
" Much has been writﬁen in international management pub1icéa
‘ifons and journals in the 1ast two déeadés concerning thE impor-
“tance of training, particularly in 1anguaqg, culture, and background
of the country (or_daunt%iesi of residenﬂé, forpkﬁérican managers
ﬁembéfking on overseis assigrments. Ivancevich (1969) found that
both 1nternat1ona1 personne 1- managers and the expatr1ates them- »
se?ves rated 1anguage tra1n1ng as the highest priority far an QVEP!

seas assignment. St111 DVEP 73 percent af the respondents in 5/

that study indicated that the time span between se1ect1un for- avera‘

seas ass1gnment and actual departure is ;hrgg,mog;hs,ar11es§; fﬁ

Eieariy no g}éat amount of training can be écenmb1ished in this

=

 time period, especially considering the many éther:demahds ancindi—!
vidua1_hés on his time--both business and perscﬁa]-iin the short
“time before relocating. rﬁiyiéwﬁgf-Dickenﬂan's reeamméndatian

("AlTow Two Years , i’_,"_1965) Qf at least a two-year Tead t1me

f'sﬁ

£
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for foreign businessmen coming to the United States, three months
seems hardly adequate.

The Carnegie study in 1957 indicated that "it is apparent

‘that many personnel officers [of U.S. corporations] aré not con-

vinced of the need for averseas'traiﬁihg at all" (Cleveland, Man-

- gone, and Adams, 1960:281); what training was provided was gener-

ally Be%iitzgtype language instruction or an orientation to company

policies and procedures (pp. 282-3). Seventeen years later,.

- another survey indicated that,

while 77 percent of these fivms [1.e., those that regu]arly
-assign employees to overseas positions] provide some kind of
special training or education for U.S, citizens who are to be
stationed overseas, few provide more than some rudimentary
opportunities to learn a Tittle of the language and the cul-
ture of the nation being visited :(Abramson, 1974 25).

This 77 percent further breaks down 1ntc 40 percent ‘which “reguIar-

1y provide Spec1a1 tra1n1ng or educatﬂon uf some . k1nd wh11e another

37 percant prov1de tra1n1ng sametiwms'" (Abramsan, 1974:25).

Adams (1968), in a study of American bus1ness Execut1ves

in Latin Amgr1ca, found that 18 percent of the total "top person- -

neT" surveyed had rece1ved no -training or preparat1on for their .

1\~

foreign 3551gnments, 16 ﬁercent had rec21ved techni cal tra1n1ng. fﬁ

34 percent ]anguage training aniy; and 23 percent language tha1n1ng

‘along with some type of soccial and cultural training. Adams.notes

that "thé TEngth and quality of this*ﬁraining var%eé considerably,

but . genera11y it 1acks thoroughness and 15 of tgo shurt duration

to be effective” (p. 196). Moreover, "most QF the firms which
. ] 7
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encourage tﬁis language ﬁreparaticn pe}mit the individual man to
choose his own language course, The séx—week Berlitz program is
most popular" (p. 196). |

Howard (1974), in his study of ccmpensaﬁicn giveﬁAQvefsgas
personnel, reports that "a majority of the responding mu1t1nati@ﬁai

companies had a language allowance for overseas personnel™; and

._only 8 péfcent of the companies surveyed in the Langgagz§aforithe

World of Work (LWOW) study did not givé a language training allow-
ance (Wilkins and Arnett, 1976:5-32). “Conspicuously absent,"

“however, . . . "is any allowance for intercultural communications

training" (p. 5-32). Wiikins:andAArneté:(1976) observe that "in
Tight_éf the many references to the desirability of complete com-
munication capability, this seems to indicate a significant dis-
crepancy betwéén whét is ‘considered ne¢essa§y and whatristastua11y'
prgvided“ (p. 5-32). The amount or quaTit& ef_Tanguagé training,

too, in the form of the "crash“ course or "total immersion” pro-

b111ty“ mentianed above.

Carporate fere1gn 1anguage tra1n1ng is, in fact, genera]iy

l

‘contracted with a commercial language training. firm 51nce the

demand within the company is 1ﬂsuFf1c1ent to warrant such a tra1ﬁ1ng
staf? in-house. . Among those firms spesia1131ng in 1anguage and to

some extent cultural tra1n1ng are the Bus1ness Caunc11 for Inter-

K nat1aﬁa1 Understand1ng Institute of ‘American Un1vers1ty, the

American Graduate School of Inteﬁnat1gna1‘Management (F@rmerIy the

RN

r

4
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Thunderbird school) in Phoenix, Berlitz, and Inlingua (Wines, 1973).
Two others are the Institute fo.” Modern Languages (formerly owned

by American Express and ncw devoted exc?usiveTy to the teaching BF
Eng115h) and the Su11ivan Language Schools (Marottoli,:1973), g

The Abramson survey, tco, found that language 1n%truct10ﬁ‘

nents, genera?1y reaching IDD to 120 haurs gf 1nstruct1un (Abram—

' son, 1974ﬁ26)7_ While in temms of numbers this may sound, 1mpre§§fve,
in terms af actual contact hours it 15 apprax1mate1y equ1va1ent to

one v vear of college Fore1gﬁ 1anguage study; anyene who has ever

undergone such an exper1encgishou1d ﬂnned1ate1y real ize the futility

"~ of attemptlng much be%gfﬂfa fair1y simple: conversation w1th such

limited preparat1an.,ﬁ 5 S

Ry
S W

By contrast, the DeFense Languagg Institute and the Faréign

i Serv1ce Institute, charged with pravid1ng Taﬁguage tra1n1ng to

-most American military and diplomatic personnel, hold: the majority

of their courses for 4 to 6 hours a day, & days a week, and from

24 to 47 weeks in duration. Even the shnrtést @Ffthese courses

- features approximately 500 contact hours. ' A set.of guidelines for

. the selection of En§1fsh language training saégest a minimum of

840 hour's (20 hours a week for 42 weeks) to prepare individuals to

- Vreceive univer31ty or occupatiana1 1nstructign in Eng]1sh.1

deed according to Carra]1 (1967), ma;t c§11ege graduates with

a ma;gr in a Foreign Iaﬁguaggiscére approximately an S-2 rating -

~_on the FSI scale, although a 3 rating is required for "Minimum

XN
Ry
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Professional - Proficiency” (Weinstein, 1975).% One hundred hours,
therefore, cannot be expected to qualify an ind{viduai forfeven a
1 (survival) level. Arnett (1975b:21) comments that "there is a
certa%n amnuﬁt\nf_na?vetg among some of the campang respendénts-

. who demnnstfaté belief in tha.iﬁétant two-week crash cagrse'fhat
all 1ahguage professipnals know is a fraudulent éﬁncegtiﬁ Instead
of planning ahead for 1aﬁ§uage needs, companieé all tao‘aften
 resort to the commercial school "qu1ck fix" or 1nstruct their

" employees to "p1ck it up" in the new assignment. | |
' A The Languages for the Morld cf:werk'(Lwa) study cancTuéed
that government %anguagé training is far sgpefio? to that prnvided‘

rri’
153 !
ie

“to private sectgr empTcyees. _
The attitudes of representat1ves,gf the campan1es in our
sample. toward language tra1n1ng lacKs the unanimity found
among government officials, in terms of criticality of
need, . . . Business firms rarely classify and.rate lan-
‘guage skills as part of their overall personnel assessment
as does the government (Arnett, 1975b:22).

Wilkins and Arnett (1976) point out the seeming irony

_that, despite the fact that mahy:écmpanies expressed a desire to

‘improve 1anguage training and also emphasized the need for economy

iand éff%cienéy in the training process, "no evidence Was found

that any companies even approach the sophistication in prof1c1ency
krat1ng, training, and relevancy of appraach that s EV1dent in
most cases in the U.S. gcverﬂment Fore1gn 1aﬁguage tra1n1ng pra!

'grams“ (pp. 4-3f). A strong point of guvernmeﬂt tra1n1ng programs

is their highly D;gan1zed, systematized mode of cperat1on rather '
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than any fntrinsica]Iy superior methods of training. As one

official of thé Defénse Language Institufe’rémarkedf “Wé at'ieast
have a system, and a system can carry a great number QF weaknesses
wh1ch might utterly destroy another type of program, w3 ‘Not being

subject to the constraints of time and money that dominate the

‘ business wcr1d is also a distinct. advantage. One dfsadvantaga of

highly 1n5t1tut1cn311zed programs, however, is that they tend to
be resistant (ar at 1east slow)- to change, and Gften persist in
using outmoded ‘or 1napprapriate methads, materia]s and techniques;
nonetheless, government language tra1n1ng pragnams appear overall
to turn out a reasonable product. |

American companies afe not unique?in their 13ngua§e*training

policies, F1tzauhn (1974 21), writing of English F1rms, notes that

‘ccmpan1es often fee1 that a EDa or«3ﬂ—hcur 1anguage course will make

- the students "fluent" and W111‘g1ve them a "th@raugh knowledge of

business and cémméfciﬁ1 usage.” He continues, "When we try to
point out that this aim is too amb1t10us, we get the rep1y, 'but
I thcught you had one of these 1anguage labs.'" Emmans, Hawk1ns,

and WEstaby (1974), 1n the1r survey of English. f1rms, found that

_less than half provided either 1nﬁhcuse or commerc1a11y rcntracted

A for21gn Tanguage tra1n1ng for their emp]ayees.

program cannot be Qveremphas1zed either. A11 ton aften ;he .

businessperson overseas assumes that the entire world operates

according to the values and principles of his own culture; anyone

Ca
bida
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who has lived or traveled overseas can recount innumerable examples
of this tyfe of individual, Ricks, Fu and Arpan (1974) cite a num-
ber af-sericus business "blunders" which cau1d'and shou?d have

been avoided with better planning and cultural sensitivity, empathy,
;and_astuteness Over gﬁd over, misunderstandings and misiﬂfera
pretations of the language and culture of others are followed te
‘théir'disastraus conclusions. Theyastate quite f%énkTy that “uni-
cultural managements making all the decisions . . . in different
environments seems a high-risk strategy” (p. 77). Unfortunately

the exampies in the Ricks et al, collection were all drawn from
Eﬁropean; Latin American, or Asiah environments--omitting the
."Middjé Fast. Had that area beén included, the book might well have
fuﬁ into volumes. | i‘ é

A 1972 report (Commerce Today, Feb. 21, 1972, cited by

-Ackermann, 1974:29) indicates that "a third of North American
: executives'hérking abroad return home before compleiing theiﬁ

assignments" and that "Fuur out of five foreign representatives.

in Japan don't complete their m1ss1ans" (Adams' and Kabayash1,
1969, 'cited by Ackermann, 1974:29). Resehke (1977) reported that
-_CccaiCD]a=Japan no longer will hire any American for a management
pasitioﬁ.v’Attendance at a cress—cu1tural'training institute, on
the ‘other hand, is claimed to reduce the overseas failure rate to
ten ta Fifteen percent (LTuyd 1972). | '

- Ackermann (1974:31) recsgnizes'the importance of study -in

the host country language but hastens to add that "learning language



without its accompanying cultural baggage is risky . . . ." A
recent attempt to offer some iﬁsight into ¢ross-cultural matters
is the article “Japénese Managers Tell How Their System Works"

(197!) In the preface the editors explained that "Fortune in-

'vited tth as individuals, as bus1nessmen who could speak English

and who had been abroad enough to be ablg to see the Japanese
business system in perspective" (p. 127). It is frank1y d1FF1-
cult to iﬁagine‘a graup»of American executives invited by a

Japanese publication to discuss "how their system works" in

Japanese! Several years ago a manuscript analyzing and comparing

Western versus Middle Eastern management models and styles (Inman

and LoBello, 1975) was submitted to the Harvard Business Review

for consideration; it was, however, rejected for including too

much "sociological analysis" and for not affering the kind of

' "ugeful information" which their readers damand! The concepts

contained in this manuscript, when discussed with one of the
Harvard Business School professors on Toan to the Iran Center o
for Management Studies in Tehran, were found to be of Qn1y m1nar

interest to those busy 1nst1111ng the case study method of manage—

ment training 1n their students

A few companies, such as 3M in Minnesnta (P1per n.d. and

Ra11and 1974) and PqTarD1d in Massachusetts, have attempted to

meet the1r language and cultural tra1n1ng needs by 1nst1tut1ng ;
'1n—house programs. 4 Unfertunate]y these types of prcgrams are

' not w1de1y pub11c1zed 1n academ1c c1rc1esg and deta11s as ta

"']
s
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employee participation and overall effectiveness éré virtually
unavai?aETeg Sémet1mes thesefﬁragrams have come about almost by
accident (McKay, 1977), Whiie in other cases prggramsuﬁave been
initiated and then canceled dﬂéyﬁa insufficient gtténdance and
1acklef interest. Wilkins and Arneét (1976:5-70) give the

example of the engineefing compény which de§ided to provide

Arabic training for enéineers and their Fami]ies;gaing to Saudi
Arébia; within several weeks the program was discontinued because
of lack of interest, Attenéance is frequently optional, indica-

ting that such training really does not figure signifigantTy'in

the corporation's priorities. A variety of techniques for

imparting cultural training is, of course, available to the course
designer; simulation and role p1aying)appear to be among the more
promising, MWines (1973) reports the use of trained actors as

- o A ] :
"adverszries" in negotiations training at the Business Council

‘for International Understanding, and Long (1976) strésses the need

to place adult language learners in problem-solving situations

a

- where the bridging of an "information gap"” will require the com-

municative use of the taréet language. _
Even the U.S. Department of Commerce, one of whose tasks

is to promote American business abroad, concerns itself only

- minimally with the.question of language in international marketing.

Its pamphiet "How to Get the Most From-Dvérseas Exhibitions" (one

of sevéraT'pahph]etg and brochures cémpﬁising the Department's

- “Exporter's Kit") retommends that the seller "leap the language



countries; "the Office [of International Marketing] is beginning

21

-Ebarrief"*

Project 11terature, catalogs, and promotional material are
most effective in the local language. If full translation
is not possible or tao expensive, translate a short synopsis
describing your company and its products, aspeciaT1y those
on display. If you already have a reprgsentative, this is
an area he is best qualified to handle. :

Severa] pages Further on, the same pamph]et emphasizes that

‘ registratian cards for visitors to an exhibit booth- be in the

local 1anguage. The Department's "A Basic Guide to Exporting"
suggeSts, in Section III, "Cnmmunifating Qverseas,“ that one

shou]d "answer overseas 1nqu1r1es prumpt]y and in the 13nguage

of the letter of inquiry, when requested" -(p. 8). The "Checklist
Tor Telephones" in the same section reéammends that "annoying
expressions"” be avoided. :"Remgmber, your party may not be familiar
with our slang or expressions" (p. 9).

wjikins and Arnett (1976:4-56) report that representatives
of the Bureau of International Commerce "feel that ab%Tity in a

jor_asset for companies wishing. to

Fareign,Tanguége represents a ma
deal in international trade," a]thgugh EngTish is generally felt to .

be the lingua franca of business. "Ccuntry market1ng managers,"

~ assisted by "cauntry marketing specialists" operate in 80 to 90

to insist that all Latin American specialists and all European

specia?1sts (exc1ud1ng Scandinavia) have language pruf1c1ency"

_(p. 4~S7) Except far the.positions requiring a 1anguage praf1—

‘. ciency, the Department's ph11@saphy, wh11e not overtly stated

,-/lv
38
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appearS‘nﬂt\éurprisingTy to be quite in accord with that of indi-

vidual companies: 1language skills or competencies are bought as

the need arises and otherwise are not a major corparéte concernﬁ:
These almost universal policies in thg business world are

undoubtedly dictated by the need for expediency and cost-effective-

ness. The desire to "get the job done" in the shortest time and.. .-~

. at the least cost leads to the hiring of those With ready skills,
such as the translator, the intefpreter, or the foreign employee
or agent who speaks English:

/ '« » » business and industry as a whole are not as acutely

j ~ aware of the need for intensive training; nor do they devote
their resources or similar attention to this problem. They

rely instead on the hiring of foreign nationals who speak

English, or simply declare that English 1s the lingua franca

of the business world (Arnett, 1976:15). o o

The Training survey cited above also produceﬁYthe following coni~
mént; "We send 6ur_pegp1e overseas to do a job. We are concerned
only that they have the téchnigéi sk511,,becauée the people théy
| Qil1;Ee working with overseas all speak English" (Abramson,
 1974:25). o -
.rw11kins'andArnett (1976:1-7f) .found that, in most
oy  instances, employees must have excellent technical training and
proven success in &Qmestic operations before management will con- _
sider sending them abroad. . They cite two sfudies_(susiness In%erQI
‘ national Cagpcrétiaﬁ, iQ?D; and Ganzé1ez and Negandhi, 1967) which
place fereign language ski]]s’weTT below attributes such as tech-

nical ability or knowledge of job, leadership ability, past

N
Lo e
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23 _
performance, experience, and adaptability of family (Wilkins and :
Arnett, 1975:5-~B~10}L;,Afmﬁi%ﬁéting factor here.is the high cost
of relocating an‘é;pTDyee and family overseas, 'Language abifit} |

is rarely a‘consideration for selection, although "in -most com-
»~rffﬁygcﬁéﬁ?égg?gr?gﬁ;ggg;EEH as an extremely significant factor in adapta-
| tion.. . ." (p. 1-8), Cﬁ]éuitt et al, (1974) also répért Ehe.usg
of language as a ariterigh'FGervérseas emp1eyhént selection as
faliing far below technical or professional ability and. the
EabiTityﬁtqbadaﬁt to a new environment. Yet respondents cnnsidéréd
language fluency an “important” (second on-a five-point scale)
hiring criterion for their international aparaf%ans d%yisicnsg
One resﬁdn&ent’tummented,-"ﬁa chan;e of a Ignguagé‘major;gbing  ' X
overseas in first & or 10 yéarsa Theréfaré 1angya§e Faefi%ty is .
| ~meaningless if not;usediimmediéte1y"i(Ca]quitt ét ai.;§1974{22).
Schwartz, Wilkins, and Bovée (1932:556f), negr1y fiftyj§éars ago,
 cite the persenné1 director of a large iﬁternatipnalﬁfirm:;
"A-belief that mastery of a foreign 1anguagé is the first
thing Tooked for in a man being considered for service
abroad is perhaps the commonest ervor made by those seeking

- to enter American business in forefign fields . . . .. The
language qualification is the least of those required in a

a3

foreign-service recruit.” - | ) o
" Robinson (1973:263) cites a study- by Hays (1970) in which
.S, expatriate managérs ranked Tanéuage_abiﬂity a poor féuéfh?(ans
) . last) choice as a detarminer of overseas success. In the first f'
* three positions’ware technical ability, "relation" abilities (getting

along with people), and an adaptive and supportive family. While

4]
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-(1974 155) cautinns against re]yﬂng taa heav11y on techn1ca1

5k111s.A He camments that ", dissatisfa;tion w1th an expat-

- The major saurce af failure is 1ntercu1tura1 snntrasts and atten—_
dant Tﬂtérpersana1 5k1115." ' . ' |
A agica] tests avai1ab1e to detemina ethnucentriﬁ1ty and attitudes

toward other cu1tures and peo;ﬂe " They cenc1ude however, that

nbv1nus1y, they are not being used in se1ect1ng averseas per—‘i
_sonnel” (p. 5~ 31). Robinson (1973) reports that.such testing has
%é ; i»r nnt praven very helpful, even though 11mfted data 1ndicate that
~ high ethnocentr1sm -appears. to be associated with averseas job
Fa11ure. Language apt1tude tests, top ., canrhe1p predﬁct succeﬁs
in fure1gn 1anguage study ("Nates fcr .'; vy 1971) 51n3e e
\' n51ther Tanguage ab111ty (31ther preseﬁt or pctent1a1, presum—x'
- ably) nor “cultural empa%hy is- virtuai1y ever used as a cPiteri@n
far selection for overseas empiqynﬁnt hawever re?iance Oﬂ these |
types qf assessments seems un11keiy to deve?op. ‘_ E ‘
Supporting ccmpanies tendency to rely un fareign ﬁatieﬁa1s '

ta so?ve Tanguage and cultural prab?ems Colquitt et al. (19?4) ’

faund that nearly 98Apercent cf‘their respﬂndents would prefer to

1»  hire foreign natzcnais with an MBA.degree from-a U.S. univers1ty
for' their foreign operations. Wilkins and Amett (1976) point
;1';aut ‘that many American companies conduct théﬁr'ﬁﬂterhatioﬂa1

a

SO

riate's perFormanee seldom comes fram lack of techn1ca1 expert1se. o

“WiTkins and- Arnett (1976) pmﬂt out that there are ps,y:hm- -




i?i“;business through a local agent, thereby hopirg to c1rcmmvent
:3f[crnss-cu1tural problens, Emmans, Hawkins, and WEstnhy (1974)*

- found that over 80 percent of their re;pﬂnd1ng fThﬂS used agents

._'for at TEast some of their sa]ég to nnn-EnQTﬁSh—SPéEk1n9 EDU“"
’ftries In ather cases, a respondent camnented,\“ﬂast of aur_

American’ technicians, we find, are not capab1e of éﬁf[_51>1an— | j a

guage ski115 at the present time, so we have to send them nut ‘

[to the averseas Iacat1en] and then use Tocal 1nterpreter5"
(Arnett, 1976:16). - S G |  '\;i? '
. Robinson (1973:255) repa?ts@that-thé reasons often c%téé
For'aperating overseas with fewer aqd‘?eyer u.s. ﬁationais and
more and more Toca naﬁiana1s‘ara;idwer éést and more. intimate
"environmental” knowledge, Of course it 1s true that Foreign
nationals in overseas operations are nat'aIwéys empToyed only to
solve the 1anguage problem, but rather to c@mpTy with legaT or

cﬁntrastua1 stipulations imposed by the hast gavernment (Wi1-

~kins and Arnett, 1976 5~ Zi, Rab1nsan, 1973:256). Wilkins and
Arnett (1976) cite the exampTe of a Danishafirm, the Eést Asia-.
tic Company, which in Nigeria employs approximately 2500 Nigerians
and only forty to fifty Danes (Oates, 1973:21). Stil7 the beard ' -
chairman ﬁadmits that having a-nucféus of Danes the company can
E‘rely'an in the top pcsts-'means we can sleep soundly at night
here in Dermark.'" ‘Nonetheless it 1s a company noted for.. s

Figid training and se?ect1on prasedures with emphasis on jua117

raFicienc in Tanguages. As its management aptly points out,\'

% «
%
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'"an emp]ayee speaking a Foreigner s 1anguage pnar1y may insu1t ar
a1ienate h1m rather than use the native Jlanguage as an advantage,

jbartieu]arly where the native is more proficient in the Ianguage

of the company's officers" (p. 5- 22).
Although the p951t19ﬁ of Eng115h as the most: w1de1y spaken

1anguage in the world (1F one 1nc1udes both its na§1ve and non-

native speakers) and 1ts intimate- 11ink w1th sc1enee and. techna]agy

"big business, and economic power cannot be denied, a monolithic

ins1stence on its exc1u51ve use in international trade and busi=

ness seems ignorant and 1mper1a]1stic. As Crispin (1974:50)

points out,

Even though English is the international business 1anguage,
those businessmen for whom it is not their native. -tongue
seem to put an extra effort and enthusiasm into :anducting
or concluding business vhere the conversation 15 in their

native language . . . .

One can but.speculatE'as'to the]éxtéht'ta_which é“tampany‘s

_business could be improved or its image (as well as that of the

United’States itsel f)- enhanced if local 1aﬁguagEs were used-and

i
{

_appreéiated more by Americans overseas, paftﬁchaFTy?naw that théf
United States has sizable and sign1ficant cumpetitian on the 1nter-
national scene. Crispin (1974) gives.an enthusiastic testimqgi§lg,

~ in this regard, as do a number of Wilkins and Arnett's’respon-

dents

- « o OUr Own study evoked commentaries, case studies, and
daia from a number of what might be considered highly .
enlightened officials who reported unusual success in profits,
-in ‘public relations, and in total operatians wh1ch they -

43
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Yet dsspite this enthus1asm; Arnett reparts that “the surpris1ng1y

‘ ‘Arnstt (1§76 15) also notes that ;' !

<+ attributed toAthe1r'attent1anlt kisﬁéuags and cuTtursT
training (Arnett 1976: 15) e I

large number of ron- responses, partial responses, or fesponses

‘Vdéﬂyiﬂg need for language dsmonstrates the~spathy“ Peflsctsd by x!:"
| qanather PESPDﬁd%"t employed in the trans1atinn sect1an QF his

Flvm: o | |

Moo T am aFraid thgugh that many of the bus1ness
people who reply w111 reflect the genera] apathy toward
Tanguage studies. Overseas jobs in industry are seldom
Tilled by people who are fluent in the’/overseas Tanguage
or intersstsd in Fare1gn cu1tures“‘}ﬂrnstt 1976 16%

/1

=

There is cens1dsrab1s evidence in;thssiitsrsture and in the
studies that have been performed by international busineéss
experts that this attitude [insisting on English as the i
operating language] is detrimental to the overall operating |
.potential of American businesses abroad and for firms in the

U.S. doing foreign busdiness.
A

A survey. of Indiana firms revsa1ed that only "half. of

them [the rsspgndsnts] are awars of patentia1 improvements [of

thsﬁr bus1ness] through more extensive use of foreign languages"

\“(Eouvernayrs and Lauvergeon, 1974). The authors furthsr point

‘out- that “the low demand for Arabic 1s one examp1s of the lin-

guistic barriers on the trade nppﬂrtunity“ and that “the Tack

oF peop]s fluent in Arab1c prsvsnts cnmp]ste markst penstratinn-“

'N1nter (1968 18) rscounts that a native of a M1dd1e Eastern

cauntry sxpresssd amazement that Amer1cans would attempt to
enter into the affajrs of that complex region wi thout a %nchsdge

Lo T

-

|
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of Arab{c_ Admitt1ng that it is ane of the mast d1FF1¢u1t lan- ~
A”guages ta learn (far native speakérs of Eng]ish presumabiy!) he
_added that "the Russians who are here spéak Arabic f]uent1y.“=

_ Th1s 1nsistence on TEé;ing the other party br1dge the lan-

, guage gap can be summed up’ éy what Galbraith (1978: 89) terms "uur
cangenita] inadequacy in 1anguages " Since non-English speakers
: have no greater inherent aptitude far Tanguages than EngTish
speakers do, the problem is clearly one of attitpae and m@t1vat1§n.

psychgﬂug1cal distance,

Schumann (1976) d1scusses social and-

1ne1ud1ng_t"‘f:ary nature DF'the asg;fnment, as Factars which are

i!détrimeﬁ§€1 to second Tanguage acquisition, = Aitken (1973:17) adds
that when the assignment 15 regarded as témparary, “there becomes
Tittle point in 1ea?n1ng the Tanguage, S0 cne seeks helpers ;ha |
.knuw jt--and beccmes dépendent on them. “; Kque (1974 150). states

| Ehat*“i v e 1ack of 11nguist1: fac111ty rema1ns a critica1 b11nd—
spot 1n Amer1can manageriaT preparedness for effective mu1ti—
national cammun1cat1ans i;i;i . Other people's knowledge of

, Eng]1sh is not a subst1tute ?ar our- own 1ingu15t1c ability."’
V’Phatak (1974) and Kolde (1974) speak of three levels nf corporate

| awa?eness of 11ngu15t1: and cultural sens1tjvity in 1nternationa1
businéss,; ethnocentrism (11ngu15tic and.cultural ehauyin1sm);

' poiy;entrism;vand;ggacentrism (“c@smgpaiitan_eﬂrpara;e structuref)Lf
Ke1de‘(1974:147a48).e]abarates on corporate eihnccent?ism in Fhe-\.

following lengthy passage:
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L

, ‘Nothing can be communicated [within the particular com- - .
.pany] that is not in.English. This subjects all transboundary
- communication of the firm to the tyranny or ignorance. - It~
isolates the-headquarters executives ‘from the realities of
affiliate companies, and retards the development.of company-
oriented constructive attitudes and personal loyalties among .
~the indigenous personnel. Most companies-exhibit agitated
sensitivity on the language problem, but we found none [em-
phasis.in original] that has taken decisivé action to correct
the deficiency i their managerial cadre.” - =~ .-
-~ A-few companies are actually trying'to correct the situa- -
- tion by subsidjzing language study for exegutives, The typi-
o cal arrangement(covers the tuition and\. fegs of an approved
e - .7 language program, and may alsd permit somé’company time to .
o be used for attending.the course. Both'the covérage and
- intensity are Teft to the individual, and there is no concrete .
. incentive for anyone to participate in the program. As a - -
© result, the more anbitious executives find more promising
alternatives for their self-improvement endeavors. o
: - Executives who do invest enough time in language study to
- become proficient find themselves rewarded with reassignment.
: to the autposts, mostly in sales or procurement, . h%ie direct
. -~ communication with Tocal nationals is-a critical/necessity.
! Too often these are dead-end jobs from which there’is no =
drs initially
n out to have

: - access for further advancement, ' Thus. what apy
o - _ . as a promotion may in a Tonger Perspective tu
: - been tantamount to reclassification from a redular executive
career path to that of a technician or limi ted-function
> specialist, All in all, progress. through these programs
o remains invisible to this observer, ' E
A . A somewhat larger minority of U.S, companies seeks to .
;o remedy the Tanguage problem by employing multjlingual foreign
o - nationals to serve in crucial buffer positions between the -~ °
B parent company and the affiliates. This is self-deception,
- - . The multilingual foreigners are rarély endowed with any real
R executive authority, but serve more. or less as errand boys *

' for the headquarters people. Their contribution is 1imited
mostly to routine :communication problems. There is reason to
suspect that at times they may even serve ag amplifiers of
the ethnocentric influences of the headquarters executives
upon whom they 'so completely depend. § ,

The large majority of U.S.-based muTtirational firms seems -

to believe that the problem will resolve itself. :Their man- .
agement, taking its cues from the traditional business schaol
curriculum, refrains from any move to face the problem. _

_ Finally, there is an indeterminable number of companies
where the managerial tadve puts a negative value on language
knowledge, Acquisition of language facility thus becomes an
impediment for an executive’s internatiomal career. This kind
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. , )

of cuTtura1 perversion seems to derive Fram thef}hauv1n1st1c
fear that language knowledge renders oné spscept1ble to
unwanted and potentially dangerous fcre1gq 1nf1uences, which -
may induce the executive to "go native," that is, to lose his
usefulness: completely to the company. Viewed through an
ethnocentric tunnel, it is better to remove: such potential
subversives from. the seats of corporate pawer. I

~ Korda (1975: 152f), d1scussirg the negative fee11ngs in the

: corporate war1d about Far31gn 1anguages and those wha “know or use :

them, admits. that he ane 1earned ta hide h1s knawTedge of Fareign

T

- languages, since every time he was caITEd upon to use them he wau]d

be subaected to rid1cu1e‘ He said he would be 1ntrudu:ed as "a gyy

-

who Speaks a 1ct of Tanguagesg" with the 1mp11cat1on that a- knaw1=

edge of 1anguages was "proof p551t1ve of my pnwer?essness, one of
‘thﬂse effete educational accnmp11shments that e%%her meant I was a
refugee or a failed professor." _Kertesz (1974 86) fee?s that scien=

tists, especially engineers, cons1der "foreign languages just a hur-

'='fd1e dEV1SEd by teachers to make school more difFicu1t and bor1ng."

Indeed, unfortunate exper1encas with high school ar_;911egg foreign
language courses are frequently éited as a source of the indifference

. . Y .
to or negative feelings about language training (cf. Troike, 1976). -

Summa ry

N The overall picture of Amer1gan corporate emp1cyees‘ FQrE1gn
Tanguage ability everseas is not a]ways Eanurag1ng, and 1t seems

un11k21y to change as long as ccmpan1e5 feel tha;Athe1r genetrat1gnri

| of foreign markets and their profits from qvérseés operations. are

adequate. No amount of exhortation as to the benéfits,vtahgiﬁTé or
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o A intangib1e, oF adequate language and cross cu1turaT train1ng is apt
to. cause campaniés to alter their course ef/gct1an as TQng as there
is suFf1c1ent demand for U S f1rms goods andYserv1ces Faced w1th

>f
_seriaus competitian, huwever, campanies may ﬁe fareed tQ change, as

exemp11f1ed by the case of th1s American executive in Eurape

. After 1iving seven -years in a- Frenchispéaking cammunity, he '
~ was unable to say or understand "bonjour," and his superior -

. -and indifferent attitude antagonized the distributors. The
-+ initial successes can be traced to the strength of the product
itself and the lack of competition. Once competition appeared,

AL immediately the U,S. manufacturer suffered; even though the

Jad new competitive product was not superior, the obliging and .

T -. positive business attitude of the competitor Titerally won .

" over the distributors and swept the market (Vogel, 1968: 59,

J “gited in R1Ek5 et -al., 1974:59).

:‘ig s ' i An aiternaté remedy may, thever, be emerging, thanks tc

| _the deve1gpment of non- trad1t1ena1 foreign language curri¢u1a and
their inclusion jﬁta 1nterd1s:1p11nary programs (see full discus-
sian»below). This change in focus meshes directly with the busi- -
ness perspective of a'%oré%gn language skill as a tb@TAta be used
in addition to the "hard" skills of thegbysiﬁess or technical world.
By prePériﬁg prospective managers to be_proficient in a Ianguaée

(or 1anguagés) othér than their nwn ard attuned ta differences.in
cultures and traditional bus1ness praat1ces bes1d=s, Fareign lan=-

,guage departments can provide a.real 5erv1ce to the business and
interﬁationETg:ommunitiesi_ GeneraT]y speaking, corporations view .
the Tanguage pﬁeparatipn of their employees presently praﬁided by

} " American schools and colleges as poor in terms of meeting the

requirements'cf the business world, and they would welcome a shift

. . . . ) =
) . . i - ¥/,
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?iﬁfémphasis Fremba‘predahinant1y literary orientation to one more
1mmédiaté1y applicable ta students’ professians and éareérs. The
‘appearance in 1ncreasing numbers of the dually tra1ned businessa
z persan may lead to a far more positive American presence aver§eas

‘ ;and to a 51gnif1cant mod1ficat1an of the .1ip service wh1%h most

firms appear ta be paying to the need fur language and cu1tura]

training.

TRANSLATION ANDV INTERPRETING

° L

The 1mpartan:e of Eng11sh in technica] Titerature gives. the
English- speak1ng sc1entist a, Feeling of superiority and even false :
security (Kertesz, 1974). A1thcugh one half of the literature of
mapy‘techn1c31 fields is pub11shed in Eng11sh the other ha1f
nbL;ausiy, appears in Gther 1anguages (Chan; 1976 Kertesz 1974),
Chan and Kertesz, mnregver, pred1ct that EngTish speak1ng scien— |
tists will prababTy read very 11tt1e nf the nansEng11sh materiai

. The area of trans]at1ng and 1nterpret1ng in the corparate;
envirnnmEﬁt, therefore, is one that deserves greater attention than
Aj§ ;upren§1y is écéaﬁded. Kertesz (}974;97), discussinééianguage
7£raihing——pér%ieu1ar1yAtransTatiQn:skiTTSe—fbr American scientists,
 suggests that - | | |
.« o .« @ scient1st or engineer with pract1ca1 research Qr plant
experienee who exhibits linguistic ability and interest would
probably be a safer choice for a technical translator than a

graduate of humanistic courses with d1p1nmas attesting to hTS
A mastery af several 1anguagesq

ﬁHé,feeig that it is frankly simpler "to give an engineer a language



“than aﬂ11nguf§t’engihee;iﬁg éempeteﬁce"e(p. a4), wh1eh 15 precise]y

‘the pesitien ef the U.S. government in maintaining 1ts severe1 1arge
E _1aﬂguage tre1ning 1nstitut1ens (weinstein, 1975) | Age1n, because of.

~sporadic need, Kertesz (1974:93) feels that one fu11—f1me technical

trens1ater in a large 1eberetery is sufficienf eupp1emented by | }

those [skills] of ether -employees whose 1ingu1stfe experience is
ut111zed in order to minimize the cesta“i He also advocates use’ ef
‘a re1ieb1e prefeesionaT transiet1en eerviﬁe for problems which can-
netﬁreed113 be handled in-house. Gingold (1966) suggests se1ving
the treneletien problem by a staff translator, a tfehs1aterlhired
on a per diem basis,. er a ‘translation bureay or free-lance indi-
v1dua1 » | .
Translation is a eignﬁfieent undertaking in many highly
eeﬁehtifie er(reSeereheeriented firms, QOne private firm in Newh
York in'1§73'hed revenues ef neariy $10 million ("The Cerperate
| Word . . .," 1974). The staff, numbering aver two hundred, mgst.
ef course be eqeipped with a professional smeciaTty-elew;1acceﬁﬁtihg, ’
argeheﬁistry,'fer exemp1eaﬁin edditien tn'1anguage sk%i1s. Bfewiey
(1959) a1eqlpeints out thet the technical translator in industry
;_- must be a fuTIy trained ee1ent1st or technician who hee a thoreugh
knowledge of the source Tanguage but whm‘sheuid always transiate
~ into his native language. | )
h Even though treﬁé1etienieki115 are berheps'the most emine%ﬁ]y;-(
hirable among required Fereigp ‘language Eapah11itfes, be1ng e1most
N quant1f1eb1e, as it weref(eeiet least more tangﬁb1e in that speeif1c

fﬁ
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"', tasks can ‘be defined—esee T1n51ey. 1973), . trans]atiﬂn requirements )

fst111 appear for. the mast part to be hand?ed on virtua11y an ad hoc |

l
CLoEl

_basis. Accurd1ng to several surveys of language requirements of

- American business and service Qrgan1zations (Arnan Morgenroth, and

Mcrgenroth 1975; Hecker, 1973 Margenrath Parks, and Margenroth, '

1975; Terras, 1975; and A1exander, 1975),’trans1atian of foreign
language texts or dﬁcuments appears tc‘ﬁé one of the ma1n Furéign

'G1anguagéﬁar1ented requirements of these firm; - '

‘The studies shaw that when companyaempl@yees (wh@ are -

. erally employed in a non- language area) themse1ves are nat ab?e
tj\h ndle the transTatjon, firms Took to out51de,trans1at1cn agen-
gies,\igétryctars at nearby schools, and co1ieges,.§ther=firms such:
as banks) residents of the loca) ‘community, or simply "friends"
(Margenratﬁ Parks, and Morgenrath 1975; Emmans, Hawkins, and -
Nestaby, 1974 Arne]d Morgenroth, and Mprgenrath 1975 A1exander,f
1975 and Enuvernayre and Lauvergeon, 1974). Very few retain full-
time trans1atnrs (Mnrgenr@th— Parks, and Morgenrotii, 1975*3)i -Only

.ane af the above: surveys attempted to assess the competence of '
trans1atcr5 or the qua11ty Df the translation: "Only one pas1tive
response was given. to the quest1cn,;'ﬂa you reTy on the American

( Translators Association Certif1cate as a measure of campetenee?'"‘
5;;1u/ .‘(ATExander,‘1975:36)_ A11 too often an abiTi;y to transTéte'éffeca
| tively is equated with a knchedéév@F a faréign language, when !
actually trans1ati@n;fequires a nuﬁber of highly specialized = -

skills (Tinsley, 1973). Alexander (1975:35) notes a decided
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i 1.'d1gadvantagé tc re1ying on outside trans?atars

?ffproximitv to taboo terms in certa1n languages. ;)

..« a those arrangements w1th persans who treat translation
for busines; as a secondary matter would not generally give
.the immediacy of response or the desired business insights
that employees of thé firm itseif would be able te give as .
~a matter of course. , _

-_B V th (1973 84) pnints out that a- cu1tura1 translater is

, needed-ﬁone who knows more than the Tanguages in quest1nn. ‘Kolde

) (1974 150) ubserves that the tendency to use 11tera1 trans1atian

has been a basir weakness in internat1on31 manager1a1 cammunfcas- '
tion. - He feels that 1ts;p§gb351e cause s the tradit1ona1_methnds
of 1an§uégg ih;tructian; t;géther-with'the f§1ative unsabﬁjsticatfqh

of American executives in Tanguage maéters} The emphasis, there-

. fore, is Qn'1anguage as a vehicle for transmitting accurate informa-
. tion rather than as an art of 1iterary expression. Indeed, Ricks,
Fu, and Arpaﬁ.(1974)*cite'innumerab13 examples of marketing disas~
ters Whgﬁ tfans]atipns have b;en’tdé-1itera1 and have béeqbdone
without regard for social, psychological, and ;u]tuFéT appropriate-
ness. Many American predugts"havg been Faiﬁu;es abroad because of
the aSsumpticﬁ that the American-cu1tura1 set péevai?s world-wide.
xProduct names have frequentTy had to be changed in var1eus p1a%i,

s )
arﬂund the wnrid because of phane1agic31 or semantic anamaiiésamﬁg -

‘I

Beeth (1973:92f) also rpﬁnmménds that Dne “get the bést
interpretereava1]a§l§.“ "In 1mpartant negctiat1ans_¥ggishou1d
hire the interpréter [if gnegis needed], rather tﬁan iet the other
party do it." He stresses the need farﬁdeQETQping é spirit of '

L

) &,
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: nat always attainable if the other party is.in cantrc1

obsolete by the time they are translated. For this reason, then, a

«®

- o . A prob]em, however, ex1sts w1th regard to the trans1at1on cf

.scientific or techn1ca] mater1a] Often new vocabuTary must be -

created or. more cammnn]y, barrawed fram the 1anguage 1n which it

originated Then too, whethér the vocabu1ary exists or nat s1mp1y
keep1ng up W1th the va]umes of materials steadiiy‘praduced is a virs
tua] impa55ibf11ty Textbenks and manuals are aften outdated or: -
warld language (now generally Eng11sh) is frequent]y estab?ished as
a mare or less official second 13nguage in’ cuuntr1es whDSE own

nat1onaT 1anguage (or 13nguages) is (arei used but spar1ng1v autside

their own citizenry (UNESCO 1953 Bull, 1964), H1gher education is

~ often presented through this second language (Sjﬁgé to maintain an .

educational support system of Tibraries, textbcoks,:and reference
wcrks-in the Qernaeuiar is a1sg unr%aiistic), and féﬁgignA;anéractars
or employers often conduct ce:upatiana1xtra1ning thraugh thét‘Tan—
guage. Extensive Ianguage tra1n1ng programs ‘are a]sa necessary in
sugh cases. Further where: indiv1dua1s of a"number of d1fférgnt
1anguage backgrounds must cammun1cate a "1anguage of w1der communi-
gatiun" (but not always necessar11y Eng11sh) is aimast a ne:essity |
~ As an American contractor warking in Saudi Arabia. rezentIy commented:
- "Eommunicating is one of our b1ggest problems--Saudis’ taTking
{0 Americans who -are talking to Koreans who work. alongside
Filipinos and Malaysians on a job designed by Germans with

British surveyors. Some of -these people dun't even like each
other. It's a n1ghtmare“ (Azzi, 1978:111).



. In another case, a technical training program conducted by a company
Ain Japan for indiv?dua1s f?nm many d1fFer5ﬂt Cnuntries conducts this |
training in English, 5 This argument 1n no way advocates the ex¢1us1ve

:use of EngTish just hecause it is the mcst widely spckén 1anguage in

“'the world taday, nor is it an excuse for U.5, natianals ta function -

1

) u tnta11y mang11ngua11y wh11e overseas. - Rather 1t would seem to

1=\strengthen the case for special purpﬁse Tanguage tra1n1ng as' a sk111
‘ta enhance an 1nd1vfdua1's other capab111ties withaut necessar11y

_ 1mp1y1ng the need to subs@ltute one Tanguage far another.

. :3, -« Stebinger (1975), while a strghg advacate of the use of

f'} ‘*._ ,_farE1gn Tanguages amcng Amer1sans averseas and h1mse1f 1nvo]ved

;w1th thg Master's Program in Internat1gna? Business Stud1es at the

5 : Univer31ty=of Snuth Car011na wh1ch features an overseas practicum,
R nenethe%ess recngn1xe5 the d1ff1cu1ty of becﬁming truly fluent in
anather language: "Prye b171ﬁgu311sm is, 1n my view,. needéd before

yau can hand1e, in .a language not your own, “the da11y chgres of tnp

management . . . usa y@ur own language or a veny, verx,gcod 1n%er-

5"

Vireter"-(pg 6). He feals that for "supervisary and adv1sury work

Fue ... the use of a foreign language is more necessary and more prac- .
tical® (p. 7). . | ,, | ?
' Robinson (1973:266f) also pointh out the difficulty. of an -
“adult's becaming b11ingua] and feels. that "prida shou1d not stand
in the way af empTaying & gaod 1nterpreter."f Me gnes on to say that
many expatr1ate managers have been eminently successfu1 by cambining

| the use 9f competent 1nterpreters with cgin:1dent31 study of the"
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\ language to the point of being able to keep the interpreter "on his
, , o 7 k)
| toes." The pitfall here, unfortunately, is .
L - .| the temptation to associate unduly with those speaking one's
a : own language. In many non-Western countries, the U.S. busi~
- nessman is surrounded by English-speaking “carpetbaggers,“ v
\ many of whom may not be ethnically or culturally pirt of the -
. major community. He should be wary of becom1ng too c]ese]y
\fi.,.invoived" (Robinson, 1973:267). . L
Likew1se, a top-ranking aff1cef of the UiS;”Infgrmatidn i
A'enéy (now reorganized as part of the_InternatiahaT Cemmunicatioﬁ
Agency) in Iran cammeﬁted‘ta this author that despite a six-month
course in Pefsian at the Foreign SeﬁV%ce‘Institute before moving
&
“to Tehran, for official and pa11tica11y sen51t1ve functions he was
V’sta?? nbiiged to re1y an an 1nterpreter since the canversatTcnaT
Tanguage he had been taught would hard]y be apprgpriate for com-

'municating with others at his 59c1a1 and prafessiana1 1eve] )

( , CTearly these examples have much to say about the amount
aﬁb types of 1angua§e'training which institutions provide, as well.
%as the attitudes, motivations, and pércéﬁtiens of learners; the
’;need For professionally- -oriented language tra1n1ng seems quite
_ abv1aus. f
L\‘ - Aitken (1973 127) w1se1y warns that
| the manager who knaws 11tt1e of the™ 1Qcal Tanguage and makes
Tittle effort to overcome the handicap puts himself under
artificial restraints. He must réach his work force through -

. TDca}*bilingua. spokesmen and hope that they are translating:
. his thoughts accurately and withaut subgective gnTarat1gn

He cunc]udes that "such a manager abd1cates one of the tﬁgls and

o &’
prerogatives of management effect1ve commun1cat1on" and that

®

¢n
Ci
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this type of manager "is merely sheltering under a managerial

weakness of arrogance."

Translating and interéfeting skills appear in many cases

in the :nkpérate envirnnmgnt-tq be ancillary skills--individuals
whose job is 4n a ncnﬁianggégefarea or who at least possess a com=
bination:@f language and technical skills are thgse called upon to
servenés translators and interpréteré. R1gernus standards are nnt
hawever, always app11ed to transiat1an work, the assumpticn presum-
ably being that anyone wha "knows" the taﬁget-ianguage can perf@rm
an acceptable translation job.

/“”;A1thaugh;interpreters can be-gsed effectively in inter-
nat%@nET operations and negotiations, ex;]usive reliance on them is
not recommendéd; fhé astute buéinessPersan should be sensitive_ta
the importance of Empafhetic communication and do his utmest %o

project an appropriate image overseas.

FOREIGN 'LANGUAGES AS ANCILLARY SKILLS'

h The overﬁhe?ming theme running throuéh all the studies of

| foreign languages and business is that, "in the‘bus%ness warid,aa-
foreign language capability is strictly an-anei11ary skill ‘and that
"there reéﬁ1y is not a demand for Fere1gn language majnrs un1ess
-*1nd1v1du§15 also possess another "primary" skill to serve as their

main job (w11k1n5 and Arnett, 1976; Emmans, Hawkins, and Westoby,

¥z
o)
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10745 Merklein, 1975; Hecker, 1973; Honig and Brod, 1974; Morgen-
rcth; Parks, and Morgenroth, 1975; Alexander, 1975; Térras, 1975; and
Schﬁa,_rtz,.,wi']k'inss and Envéé, 1932). Wilkins and Arnett. (1976),
authars of the Languages for the World of Work study, faund that
buSiness administration/management and marketing/sales were rated by
| responding businesses as those college majors which could best Ee
‘combined with Ténguage skills. In the University of York Study in
| Engianq? | | o
the general picture that emerged from the’g;aduates' survey
was of foreign language graduates playing only a modest role
as foreign language users in industry . . . . Foreign lan-
guages, for all except translators and interpreters, were
ancillary to the employees' main job and occupied comparatively
Tittle of their working week (Emmans, Hawkins, and Westoby,
1974:48). » 7 ,
“Faréigh languages were avusefu1, but not essential, ancillary -
skill . . ." (p. 65). Respondents indicated a definite lack of
.i;vcareer cppartunity,‘other than teachiﬁg, open to Fgrgfgn language '}~
majors. '. | ’

Mérk1eih (1975:28), discussing ﬁhe Colquitt et al. (1974)
study and another which surveyed Fareign,langﬁages_graduates:(Mérki
lein and Frénk; 1974), observes that " « . .'there is a greéé demand

‘ for 1inguistic skills, especially if coupled with a-solid business
| foundation." Further on in this same article, when des&r%bing the
‘International MBA at the University of Dallas, Merklein (1975:31)
explains that "our policy is to attract students . . . who already
P POSSESS'fTUEﬁcy iﬁ a commercial language." He continues,

// ‘_g It séemed obvious at the outset that the B.A. holder in foreign

. ‘m‘
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languages would be our prime candidate. However, it soon ,

" became apparent ,that most foreign language majors with a B.A.
degree are not fluent enough to'use their foreign language
as a working tool-(Merklein, 1975:31; cf. Weinstein, 1975 and
Carroll, 1967).. _ L

[ T
- To rectify this situation, foreign study arrangement

s have been
established whereby courses, not in the foreign Ténguage, but in
the actual content area (but of course taught through the target
language) are offered, ~Saville-Troike (1974:6f), although writing
of ESL training for adults, agrees;- "Students with Timifed“compei
tence in English ﬁged Ce instru;ticn in English which is direct?y
) related to and integrated with English content instructian.": She‘
further stresses "the need to teach a séccnd language not by tradi-
tional foreign language methods, but by using it to teach something
else.” McDonald and Sager (1975:19) Tikewise feel that "advanced
Tanguage Tearning-is inseparable from subject study in tﬁe foreign
Ténguage;nthe teaching of specific disciplines in the forefgn lan-
guage is the'cornerstané‘af all édvanced language wnrk.".

| " An informal letter survey of a sample of American businesses,
industries, aﬁd service organizations, spénssred in 1972 by thé
Modern Language Association, canfirméd ihe usé of foreign languages
in business only as an ancillary skill: "The most frequently
checked alternative . . . was one indicating that tho respondent's
organization 'makes occasional use of the foreign language skills
of regular staff membersvwha were not H%red for this purpose
'aiane'“ (Hecker, 1973:3). A businessman speaking to the Ohio

~ Modern Language Teachers Association annual conference pointed out
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that "to do one's job effeetiveiy in English and in another language

eﬁd culture makes one many times more valuable to a eorperetfon.“

He further etreeeed the need for teachers to inform their students

eF thezeppertunities which exist for the business and language trained

individual ("Increasing Need . . .," 1978). | |
‘Morgenroth, Perks, and Morgenroth (1975-4), reporting on a

study of South Cero11na industries as well as of secondary eehee]e

and junier and senior c011eges in that state, found that "en]y one

of the businesses gives preference in hiring to those . . . with a

H

modern foreign language skill," aTthough "mestibusineeees would Tike
to employ engineering graduates with modern foréign language skills."
Other degree areas mentioned for graduates with Fereigh language

skills included meﬁegement, merketing, and eeeeunting In a similar

study undertaken in I111n31; (Arnold, Morgenroth, and Morgenroth, i

1975:29), the most frequent means by which firms meet the need for
foreign language skills is Poeees1eﬁe1[uee of Fe?e1gn language skills
of staff members who have other normal dut1ee " Only 9 percent. eF

the f1rms employ people ‘who use foreign TEnguege sk111s however

The most frequent1y checked source of emp1eyeee fore1gn language

~ek111s was "epeak1ng a foreign language at home," not really sur-

pr1e1ng in view of the mu1t1p1e ethnicities represented in the

| Chicago area and the T1ke11hoed of Ch1eegn -based F1rms dominating

_the eamplei; -

" Terras' (1975:27) nationwide survey of 100 business estab-
Tishments and government agencies of the need for employees bilingual

e

n
L
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in German and English showed that "the survey makes itvobvicus that -
a German major without the écquisitién of additional skills has
Tittle occupational usefulness outside of teaéhing.“ Business,
engineering, and economics were thé three fields most preferred in
combination with German language §Ej115§ In th: words of one of

the respondents: ‘"Language is by itself insufficient . . .. A
language adds to, rather than substitutes for, a primary skill in

the business world."

Summary

| A1l these Findinés lead inescapab?y to the conclusion thatv
1anguage 1s "a skill which, when combined with ather skills, drama-
tically increases a person's de51rab111ty in the ij market" (Wal-
'ser, 1973:12, cited by Alexander, 1975_35)_ Eﬂdy (1975:43), too,
reviewing several of the aforementioned stud1es, cenc1udes that "one
~ has to know a foreign 1anguage in add1t19n tD hav1ng some subject
. area expertise." Indeed, "Subject area e§pert1sefl% more important

;

‘to the employer than foreign language knowigdge,f

FOREIGN LANGUAGES AND CAREER E;}DQCATIDN
L

The. 1mp11cat1ﬂns of the business ccmmun1ky s message ta the

i

vfﬂre1gn 1anguage education. prafess1an are 1ncreaS1n91y bE1ng trans-

offerings. ThTS shift has been spurred, perhaps; 1ess by the desire

to accommodate business and industrial concerns than by the absolute

6o
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necessity of self-preservation in the face of declining enrollments
brought about not only by the elimination of Fore{gn language
requirements in many colleges and universities, but also by the com-

plaint that traditional foreign language courses are not relevant to

the life goals of students.®

The inadequacy of, or at least a dissatisfaction with, the .
foreign language traininé pravided by schools and universities is
frequently ex;resséd by both foreign language gréduates and employers.
Arnett, discussing the LWOW study in which both the U.S. federal
government énd private business fiﬁms were surveyed to determine the -
types of jébs for which ]anguage skills are required and alse to
investigate the type of tfaining which each $e¢tér makes available
to its employees, reports that

a major finding of the study was that, on the whole, the
government is far more efficient in the training of its per-
sonnel in foreign languages than are commercial. language

- schools, public schools, junior and senior colleges, and

" universities .. Government training.is also generally more
efficient than the in-house training conducted by business
and industry (Arnett, 1976:15). ,

He goes on to comment that

. .. according to an official GAO [General Accounting Office]
report in 1971, the federal government.spent moré than $60
million on language training. Ironically, most of the person-
nel who were trained had had previous language training exper-
 »ience in  the public schools or universities, yet this training
-was insufficient to prepare them to perform their tasks. It
was not only insufficient but, for the most part, the prior
training had been directed toward social intercourse or 1itera-
ture and did not help individuals obtain the technical vocabu-
lary and dependent language skills that would permit mcre
immediate and effective performance of the government job
(Arnett, 1976:15, but cf. comment from Foreign Service Insti-
tute graduate above, fn. 7). o '
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Further, - o “ ‘
It*was . e s reparted by the Fare1gn Serv1ce Institute ., , .
that many college graduates with majors in languages do not
meet even the minimal rating level for proficiency in the lan-
gy ge_in which they have majored. This means, of course, that
oT the $60-million spent in 1971, and additional amounts
spent since, have been expended on what might be termed: “reme-

dial" rather than initial training (Arnett, 1976:15). S

In the_private sector, Qver 6,000 business firms were sur-

‘veyed in the LWOW study, although the response rate was only
~ approximately 23 percent. "As in the case of government, business
" and industry are more than a little.dissatisfied with the products

" of our schools and universities and the language training aFfordedv

the studénts“ (Arnett, 1976:15). Freudenstein (n.d.) in Germany |
a150 feels, that industrial foreign ?anguage training is far =uper1cr

to that prcv1ded by the schgo15, ‘
The study conducted by Emmans, Hawkins, and Ne taby (1974) .

4n tng1and revea1ed that among the foreign Tanguage graduates sur-

Veyed, d1ssat1sfact1cn with the language training they had received

in school was expressed. Respondents felt a need. for greater
Emﬁﬁasis on the spoken Tanguage, in particyiar; This emphasis on
oral/aural skills correlates closely with a survey conducted in

1972 by the Londoﬁ Chamber of Commerce of the use made of foreign

'iaﬁguages_by various typés of staff--exclusive of language special-

ists--in 'business firms (Lee, 1977/78). Respondents indicated that’
listening and speaking Qere the two skills required most Frquent]j
in their work, followed by reading and then writing.

‘Respondents to the study by Colquitt et al, (1974) also felt -
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that foreign-language departments give "poor preparation" (FD;Pth
on a five-point scale) to their students; Marklein and Frenk (1§74),
however, found that 44 peréeﬁt of undergraduate students inrfoyr ~
southern states felt that théir foreign language studies offered
"géad or very good" preparati@n_for a prpfeSsianaT career 6utside of
teaching. Senior college resbcndents in South Carolina generally
be1ieve_that the emphasis in their language courses "is balanced
betwéen developing a working competency and developing 1iterary
appreciation” (Morgenroth, Parks, and Morgenroth, 1975:12). The

- college departmeﬁis themselves, however, "indiéated that they would

place greater emphasis upon commercial ‘usage, iffﬁhgjbﬁéﬁﬁé%sﬂggm:

munity wants them to do so." While such a response. could easily.

_\ be merely an artifact of the questionnaire, the attitude seems

1:;*;Mpfcmisingi

firms, alsc found that respondents felt that "foreign language
learning should be ﬁractica? (less academicj, relevant, and thor-
ough." Heggaes on to cite Walser (1973:14): "Evidence . . . is
pointing to the . . . reality that»?anguagé training must become
more occupationally based, integrated fully with the emerging con-
" of career education.! - _

Tﬁé impTicatiéﬁs of such findings for Fareign=1én§uage cur-
ricula in schools and iﬁsfiﬁutians of higher learning seeﬁ obvious,
and indeed there has. been an encouraging trend in recent years to

combine career or professional education with foreign language

to

"' . Alexander (1975:36), in his study of Kansas manufacturing gfff"ﬁ |
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 skills, with a view both to international employment and to domestic
employment (such as within the United States) where ainumber of
" residents are handicapped by 1imited majori ty language skills,
Walser, one of the foremoet proponents of the career educa-
tion/FerE1gn Tanguege eeneept has discussed the need for curriculum
med1f1eatiene on several occasions (e.g., WE]SE%/ 1973 1974, 1978).
Keesee (1973), Steiner (1974}, Holschuh (1975), Jehﬂsen (1973), and
| Lippmann (1974) have eTT argued for and éivée cempe]?ing exampTes of
the need for fere1gn Tanguage sk1115ees anef11ery sk1115 eedecksen
(1971) Potter (1971), Rassias (1972), Bnmse (1973), end De Camp
(1973) likewise have stressed the need fer change in fere1gn language
courses and departments. Harrison (1973) andiﬂrne1dk(1973) have
emphesieee the importance of adequate career. counseling for foreign
language students. Hayden. (1§75), reporting on the International |
Educetien Project's Task Force on Language, lists e number ef their
reeemmendet1one to 1mpreve epee1e11st language train1ng of pr1me
‘coneern was not only meeeurement of proF1e1eney, but also specifica-
f% *tien of competencies. Spiegelberg (1976) has argued for making for-
| e1gn language courses more “meen1ngfu1, useful, interesting, and
va]uab]ei" | |
Brod (1974) feels that the collective efforts of the foreign
language -teaching profession should be ehenee?ed into the dimeneiene
of infermetfoﬁ, pdeie awareness, and eurrieuium (p. 17). He feels
that foreign language depertmente are well ab1e to compete w1th '

eemmere1a1 language schools, wh1eh have reeentTy been enjoying




~unprecedented popularity (cf. Marottoli, 1973; Wines, 1973; and
_‘N%1kiﬂs, 1976). . He adds that he feels that, for a foreign language

department, "there is no inherent conflict between its traditional

role as inheritor of a humanistic discipline and its eventual new

role in the servicé of a career%arieﬁﬁed market" (p. 17), a view
echoed and amply substantiated by McKay (1977).

A Brod further argues that foreign language departments,
through traditional and non-traditional courses aTike,rare far

better equipped than commercial schools to teach culture, the need

for which, he claims, the international business community is quite
‘aware. Often, however, there appears to be a great distance between

‘awareness" and actual practice. Potter (1977) and Fiske (1977)

have, through newspaper coverage, brought the situation to the

&

attention of a wider and more general audience, and Wilkins etﬁaT;

(1977) have prcvidéd a bibliogrsphical DV%TViEW‘Bf the situation

from the perspective of the LWOW study. An international banking :

officer in Chicago has spoken out recently about the lack of lan-

guage and cultural training of Amériean businessmen ("Increasing
o S o , , / ,

Need . . .," 1978). Twarog (1977) points out the need to make the
general public more aware of the role of foreign %énguageé in busi-

ness and society. Rivers (1973), although not describing career-

oriented language courses per se, nonetheless argues for meeting

students' expressed needs in theifaréign'languagé curriculum through
both skill specialization (i.e., not necessarily requiring students

to master all four skills) and content modification.

% pe=
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Walser (1973) too, on the basis of an HEN feasfbility-study,;
conc]udes that “the gna] of a b111ngua1/b1cu1tura1 component in a
career educatian program should be to develop foreign Tanguage capa-
'c1ty plus a saleable skill.” One of the outcomes of the LWOW study
was the development of "a model curriculum demonstratjon unit Fér
each situation, integrating language study with cultural awareness
and career abjectives“ (Arnett, 1976:16).

The Modern Language Association (MLA), the Association of
Departments of Foreign Languages (ADFL), and the American Council
on the Teaéhing of Foreign Languages (ACTFL) are 371'tak{ng an
active interest in this matter and frequent1y pub11sh articles
pertaining to the topic. The ‘MLA, in fact,zganducted in 1974-75
(under contract with the Uié. Office of Educaticﬁ) a survey of
C&FEEPHFETBtEd, comnunity-related, 1nterd1s¢1p11nary, and non-
traditional foreign language offerings 1n two~ and faurayear colleges®
and universities in the United States (Euek 1975). 9 Dver sixty
su;h courses were ﬁdentiFied SeveraT of thcse pr@grams have been

described in Foreign Languege Anna1s ("Descr1ption5 of . .s

197?), a1though more detailed versions of -three of these programs . 8
had appeared earlier (Gaeng, 1974; Trendota, 1974, énd Tamarkin,

1972). Resources in Education (RIE) is also an excellent source of

information about specific programs “and curricula. Newspaper

5

classified sections, too, have yielded some interesting data as to

the marketability of the "1an§uage-p1us . . "=trained person

(Emmans, Hawkins, and Westoby, 1974; Wilkins and Arnett, 1976;

"'R;’\
x &
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'Save11, 1978; Petrello and Petrello, 1973; and Kfry?ak 1973). Dil1,
Ladd and NaI]ett (1975) present an extensive 11:t of course goals, in
vparticu1ar values clarification, but also prﬂV1de sugges;ed TEarn1ng

“activities, a bfb11ggraphy, and a list of reseurces far tEECh1ﬁ§ or
employment infbrmat1ﬂr.

A number of descriptions of 1nterdisc1p11nary programs. which
feature foreign languages as an ancillary sk111 have appeared
Irecentiy. Merklein (1974) and Merklein and Cooley (1974 .discuss
several programs which ccmb1ne a foreign language withf1nternat1ana1
business, focusing on th21r own at the University of Da11as.

Primeau (1975) identifies thirteen MBA pragrams which requ1re one
or maré iangdages; Fryer (1975) and Jo1ner (1975) d1scuss the
M.S. in Internat1gna1 Bus1ness affered at the Un1vers1ty af South
Lara11na since 1974 which features some study in a fore1gn cauntry
LesTey (1975) Tooks at the cher side of the coin at an 1nter-
d1sc1p11nary program for fere1gn un1ver51ty graduates entering the
MBA proaram at the Un1;er51ty qf Southerq California.
| RaessTer (1974) d%scusses the‘business'ﬁourses in Germanﬁ
foered by the American Graduate Sghaai of fﬁternat1on31 Manatement N
(Fgrmer1y the Thunderb1rd schoo1), and po1nts out the critical need'
A for (and general 1aEk af) good materials for these courses.
--f .STESSEEE§:é3974) reviews the international Business apfion at. thé ,
Univers1ty of Cincinnati, which also 1nc1udes 1anguage and cuTturaT

stud1es ‘and a period of study abroad. Frautschi (1978), comment1ng‘

5> that "vocational pragmatism has seem1ngly infected. the liberal

3,
-~
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- arts" (p. 31), describes a recently instituted French/business under-

graduate major at Penmsylvania State University. Middlebury College

has organized a program of "extended majors" which -combines study ‘in

- "substantive field" with the study of foreign languages. Many of

the majar field courses are taught in a fnreign language rather then
in English (Scully, 1977). Halvorson, Moniz and Nathan {1978) dis-
éuss‘the Multinational Corporate Studies (MCS) Program at a college
in New Jersey. -This program includes. both afdgmesti;%and a F@re%gn

internship. Virginia Polytechnic Institute and State University

~ offers a course in intensive German for érchitects (Férrar%, 1973).-

~ Kowalski (1974) has designed a course in Russian in réspanse'

to the ever—1ncreas1ng bus1ness and trade agreemenbs between the

- United States and the U.S.S.R. Canment1ng on the lack of materiais-

for the course, she observes that "the SDVTEtS print much more per-
t1nent material for the training Qf their 5pec1a]1sts than has ccme
out of our publishing houses" (p. 43), . Davies (19?1) d'scusses the
increasing demand for specialized Tanguégé cobrsés in Sweden, and in

another art1a1e (Dav1es; 1975) describes a degree program in Intere

= AU

national Ecgncm1cs at several universities in Sweden. Coveney (1975)a
outlines the severa1 “language-plus"” engineering programs at the
Un1vers1ty QF Bath in England. ’

Champagne (1978:81) preseﬁts a syTTabus for a "multidisﬁ

ciplinary language course in which students investigatEuprab1ems‘

in their. 1nterest area using a foreign 1anguage as the tool." A

number of cnmmun1ty ca11eges have instituted courses such as

g
%

\m g
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.%SpaﬁTeh for Law Enfereement 0ff1eers" or "French Conmereie] Corres—‘ ,
‘3pondenee“"the efforts of one such college in this regard are out- | Q{;
;éin Iieed by Pi1kenten (1975) The development of a program ent1t1ed

:Heshingten; D. C.y is summarizad by Denahue (1976) A common theme |
T 1n a11 theee d1eeuss1ene, neteb]y, is a 1aek of apprdpr1ate meter1a13
and ef qualified instructors. While dieturbang te present pregname- |

b

' and pregram direetere, this deficiency is a1meet heartening to

R
]

;eﬁa preeent and Ffuture Fere1gn language graduates! ATthough they do not

deeeribe epeeif1e pregrams, Gould (1973) and Karr (1973) present

o

I
» jeurnaiiem and 1ibrarieneh1p, respectively, as add1t1ena1 areas

whieh can prefitabjy be combined with 1anguage etudy.- -

The 1ntent of these epee1a11zed eeurees is not uimp1y to

o

train etudente at the graduate, undergraduate or eent1nuing educa-
Ia*tien 1eve1, but also to serve the bue1nees wand iteeTf »beth in -

previding teans]ation end/er 1nterpret1n§ services and in effer1ng

g

;L language and=eu1tune1 tra1n1ng te eerperate empTeyees (Andereen, t

\\

1977, E]tun, 1974) No doubt a fa1r1y aggreee1ve advert1s1ng %nd

pub1ie re1atiene eampa1gn w111 need to be _undertaken 1n th1e regard;_

theugh tu aTter the great re11anee bue1neeeee have tnad1t1ene11y

pTaeedabn eenmereiaT .anguage schools for such trein1ng McKay. - .
§ : .

?:\(1977 :145) feels that "the’ impetus for change will not. cone from ’

business or’ even gevernment but on1y from the Fere1gn 1anguage
Afefessidn 1tee1f_“ and ef course nqt a11 of the Fene1gn 1enguage |

pnufeseien 15 itee]f eenv1nced of the need for change. Clearly not -




a]1 caurses sheuld reflect a specialized ﬁurpose since, as Anderson
._(1974 22) puints out, "we ... ..run the risk of becoming a service / ;
"disgipiinE-w1th little identity of our own,“ Schné1der (1976 21) -:
;faéﬁs that "we must pass on to students the aesthetic and human1stic x/‘

va]ues 1nherent in the léarning of any fareign 1anguage"; and cer- |
.tainly, courses in Titerature cr genera? purpﬁse 1anguage must nat

‘be eliminated, since they too meet some students needs exact?y /

At the high- s;hao? level, too, eareer educaticn CDHCEptS can
, be b1end2d with the fare1gn 1anguage curricu1um Beusch and E
E;%'- , DeLarenzc (1977) g1ve exampTes of some‘ﬁF the actfv%ties téking
place in the state nF Maryland in this regard B1ge1aw and Mar—£" /

rison (1975) a1so ﬁresent ideas far cnard1nat1ng the two areas ' /

\\\‘ The combiﬁafion of career'education and foreign Téﬁfuage
train1ng 15 of great value to bath the business cnmmun1ty apd to
the' fareign language education profess1en It F111s an urgent
need in bath d1sc1p11nes and may even lead-to a far more en1ighfened

=American bus%ness presence aruund the wer1d Corporations may ev7p-

tua11y acquire a cadre of émp1oyees far more sophisticated

N § B
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. - |
1inguistiaa11y and more aware. interculturally thénfherétafare thought
ﬁﬂssibie,'andlin déing so dramatically improve both their business

- and ‘their public image.
LANGUAGES FOR SPECIAL PURPQSES (LSP) )

A naturai outgrawth of the combination of fnreign languages
and career educat1on/agcupat1cn31 training has been the deve]apment
of courses in Languages for Special Purposes (LSP) These courses |
are now being taughp_a‘ many universities around the world as well
~as (and perﬁaﬁs in part%cuTar)kin:trafning programs of all types.
| PrababTy the most pgpu1ar variant'gf the LSP cauréé is the EngTish :
XF@r Speciaii-ér.Spécific-ﬁPurpn5ésé(ESP)Aeaurse, and within that
domain English for Science and Technology (EST). This should not
be surprising, given the preeminent position of the Engl1ish-speaking
wérid"ﬁn science and technuTcgy.v This in no way, of Eaﬁrse, implies i
anii?ﬁ%rinsic superiority of the English ianguége é% of its speakers
over any other language or group in the world, but the dominance of :
English and Eﬁg]fsh speakers in the ééienti?ie, technological, and
business world cannot be denied, Ta.keep.pace wfth the rapid scien--
fifii and technological advances and? to be sure, with the ethno--
" centrism afrmany British and American companies, many Empiayees of
- foreign companizs--or local national emp1nyees of Aherican‘cams

51J§aﬁiés§;have learned (and/or heen taught) English in“varyiﬂé'skiTTS,
~ functional areas, and preficiency levels to equip them to perform

their jobs.



Another 1mportant type of ESP program is the one geared to
’;En911sh for Academic Purpuses (EAP). Da51gned both for Fere1gn stu=
| 'dents caming tg un1ver51t1es in which instru¢t1on is 1n EngTish and
'as service“ caurses in universities abroad, much has been written |
concerning the ana1ysis of that segment of Tanguage and these

. specific skills with which the studentvwiil_haye to dea1 and about-
the most efficient means of teaching that ?anvsagelgnd those skills.
| Two of the biggest problems in LY .raining are.édéquafe
teachiny staf% and materials (Strevens, 1977). Since the great
majnr1ty cf LSP teachers are what Strevens terms “Avts trained,"
they often fear displaying 1gncrance or making a mistake 1n Front
of their scientifically super%ar students, The Eng?ish teacher

-‘_ does not, Hawever, genefaT]y need any particu1ar expertisé"in
'science or technology to teach EST (Drobnic, 1977). Tcdd-Tr1mbae
and Tr1mb1e (1977), moreover, pa1nt out that the Arts tra1néd
teacher's literary stud1es_have in fact developed skills 1in
aﬁa1ysisﬁ=§arti¢u13t1y at the discourse rather than the sentence
level--which ordinarily are highly transferable to the EST field.
Kapitancff (1962:41 ci?éd by Mckay, 1977:44) denies the need for
the teacher of tecﬁnicg] Russian, for example, to aétuéTTy be a
scientist, a1though'shé stresses that a ﬁbréad high?y accurate

" and contemporary knowledge of basic sciences ., . . is h1gh1y
dESTPabTE. Schmitz (1970) feels that the English teachér equipped
with some kncwiedge of technical subjects is superior to the tech-

nical specialist who would try to teach English. Ewer and Latorre
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(1967)'Péeﬂmmend ihe close cg11abaraticn of thosa in the specif%c

- d1s:1p11nes with 1anguage course deve1apers, and .Coveney (1974) has

'! pravided a teacher's supﬁTement to the student textbcok as a

| _ teaching aid Teacher tra1n1ng and retra1n1ng prugrams toe are

‘1ncreasing1y inc]uding components on LSP training.

A1thaugh the most obvious characteristi¢ of language used
in a h1gh1y spec1a11zed context is its vncabu]ary (Fries, 1945),
the most high1y technical vocabulary of a specialty F1e1d is gen=‘
erally left to the study pf the specialized discipline itself,
_either académicjar vocational. Then, too, crdinari1y!the technical
1exicnn does not present undue linguistic difficulty (Maﬁm§1féﬁ,‘!
1971), since each tefm has a precise referent and generaT!} a |
one-to-one ccrrespcndence w1th the terw in the student's nat1ve
language, if the term even ex1sts there. Furthanﬁoreg purely
E technicail term1nc1ogy comprises the smallest ca&p&neﬂt of lexical
items in a scientific text (Collins, 1977). 7

Supporting this finding'are the,reéuits of a 1exié31 study .
canduéted:at Tehran University =avgré1 yéars ago (chan, 1974;
Inman, 1978). In an analysis of ovefrlabgéﬂﬁ_running words (com-
prising 4,178 individual lexical items) of scientific and tech-
nical prose, technical vocabulary constituted an aVeﬁage’cf 21 per-
cent of the tptai sample, although the frequency of acsurraﬁce of
.techniéaiﬂvbcabuiary thﬁeugheut the sample 1ncreased as;thg fre-
quency of c;curreﬁ:e ﬁF individu;] lexical. items decreased. Tech-

nical vééabuTary inéiudESiWDrds which are characteristic of a

S I - .
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a

particuch discipline and which do not occur Frecucnf1y=—cr at 311;;
_in the gen2r31-ianQUagc: Among thc'1,079 lexical items cccurring
,with-grectest frequency, only 7 percent were technical words, 'wheréas

= in the 1, DBD TEast frequently accurr1ng jitems (one occurrence each,

e agtua11y) 37 5 percent were technical, . -
ff ~ That stratum of vocabulary incTuded in the LSP course,
.{ ;therefgrgs is thc one generally referred to as subtechnical-

i vccabuTary (chan, 1974), academTc vccabu]ary (Mart1n, 1975)

Fundamental Techn1ca1 English (Salager, 1977). This type of

~vocabulary occurs with high frequency across discipijncs and over-
laps with the "common core" of a language, although wich,a higher
frcqucnéy than that fcund in the common core (cf. Cowan‘s'[i974]
ccmparfscn of frequencies in a specialized sémp?c%véﬁsus that in
the Brown. corpus [Kufera and Francis, 1967]). Thiszlcxiccn is fur-
ther characterized by muTtipic meaﬁ%ngs; some of which become
spccia1ized in the context of the specialized prose. In the study
at Tehran University mentioned abcve, subtechnical &ccchTacy |
acccuntcd for approximately 70 percent of the total 5ccpie, and it
occurred at approximately the same frequency throughout the sample
”(Inman, 1978). There seems to be no dcubt then, as to the nced to
QFocus on this type of vccabuTary in LSP courses which will prepare
.studcnts to receive additional education or training. |

Communication among developers and practiticners'has been

a problem, too, resulting in a great dupifcaticn of effort and

activities around the world. The éppcarcnce in 1977 of the English

d‘}.




for Science and Technology Newsletter, sponsored by the AID/NAFSA
Liaison Cammittee, should contribute significantly to the informa-
tion exchange, pariicularly concerning details of spe;ific pro-
grams, so desgeraﬁer needed in the Fie1d.11 Also useful is the
LSP Newsletter pub]iéhed by the Ccéenhagén School -~ E:gnomicsiii
LSP a:cupies-an important role in corporate overseas

train%ng programs. While training of U.S.-national employees. for
wgrkseverseasvdaes;nat appear to,be a significant and substantive
effort of U.S. multinational corporations, training of naﬁ-U;S.
national employees at cverseaé locations is:often a major aspect
of international bus1néss ventures. In fact,

This 1nvg1vement [in 1nternat1ﬂna1 education] occurs some-

times at the behest of the host nations--which frequently’

request-training programs for their own nationals as a-

quid pro quo for permission to operate in their territor- .

ies--and, equally frequently, because the companies them- .

selves F1nd they get good returns on their investments 1n

advanced training (Fulbright, 1977:139).
Hhi?e this training is essentially technical in nature, language
training is almosﬁ\aTways involved as welly and 1t ‘is, in Féet,
crucial 'to the timely accomplishment of cDrpqrate'géaTS; Indeed,
some. business operations. have not been successfil or have been
severely held back precisely because of a failure to consider
adequately the language ccmpaﬁént of training during the plan--
ning phase 6F_the operation.

- Because carpnrate language policy is.sa impcrtﬁnt to the

~ success of a company's overseas operations, it shau]d 3gure sig-

nificantly in the planning and implementation phases of those

boy e
,
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eperatiene. Frequent1y, however, the feeues’of Tenguege ese and
1enguage trein1ng are emeng the last metters considered, even theugh:
: subsequent treining and standard bus1nees eperet1ons are predicated

‘upon a1l employees' or trainees' ability to understend and eemmunia :

‘ _eete with one another, Early on, therefere, thoreugh analysis ef

1enguege and 1enguage training requirements’ must be made to eveid
~ being forced haet11y to append an inadequate period efAienguege
vtraining to the firm'e other treining pregreme._ ‘
Both the technical and linguistic needs of the students or
' treinees!muet be eeeommodaeed in the devé]epment of employee trein—.
ing gregreme (Richterich, 1973; Moulin, 1975; Savard, 1977; and
Mareschal, 1977, fer exempie);'*Legistieei factors and policy and
procedural matters of theAtreining effort muet-be weighed. ' The
Tanguage in which to conduct training is central to planning the
overseas effort, since a11vether'eensideretiene hinge on that oﬁe
deeisien. Often pregrem p1enners assume thet “everyene must Tearn
Eng11sh " when in fact that may not be warranted at all. An analysis
of the register of language appropriate for each type of jeb'er task
along with a functional jeb_ehaiyéie or task analysis and an assess-
ment of requisite prof%cien;y;1eve1 must be accomplished at the
eer?ieet'stege of planning in order to predict the type and amount
ef.treiniﬁg required and the language or languages of instruetﬁen.13
~ Other factors which must be considered include the mesh of
language and technical training (i.e., whether they should be

eimu]teneeue,Vsequenfie1, or everiepping),:the extent to which LSP

&
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wf11 figure in the program, avai]aﬁi1ity of instructors and teéshing'
. mater%aTSE location of training, and whether to undertake it as- an
in-house or a contracted effort, Actual course content and
~scheduling are-aisc essential planning considerations for effective |
tfaiﬁihg, as -.training and job performance objectives must be
cacrdfnated-with studént/trainee entry levels and énticipated gfa-

gress. Evaluation measures for student training and @ﬁ%thééjob -

e ﬁérfarmance must be proposed. Each potential tra1n1ng canfigurat1anr

must then be assessed for overall feasibility, eff1ciency, aﬁcepta—
bility, propriety, cost-effectiveness, and intangible penefits'such
-_:as the "advantages to the host country of developing a work force
skilled in a second 1anguage.orfprafiéiént in certain other types
of skills. |

Even if tra1n1ng is contracted rather than cnnducted as an

appreciation of these:types of cnnsideratiﬁns so that there may be
effective and informed evaluation of proposals-and monitoring of
contractor perfcrmance.' The comment about a_1anguége training’con-
Vtréct that "the contract is . . . raager anVTanguage and we have
suffered as a result" is surely not uniﬁue.14 Ecntract adminis-
‘trators, in fact, referring to this same program, freely admitted
that the vagueness and generality of the Ianguége,thaining'seéticns
_of the ccnt}act were necessary because, "Frankly, no one knows any-
fhing about it." Clearly much time, effort, and money could ha;e

been better-directed had imﬁraved and more enlightened p]annihg



' been déné

These program p1ann1ng factors have been d1scussed by a

- AAngmhgr_af traini ining program designers and. Tanguage prcfes*iana]s.

Trim: (1975) surveys - prugram considerations spec1f1c tn adu1t 1t Tearn-

?E R 'ers, 1nc1uding methods and the specification of course ijectives
5 | Mackay (1975) addresses the sociolinguistic, 11ngu1stic, pEyotis | -
_qgicai,ﬁand éedagagic factors which must be taken into écnsidera—
tion in planning §nd design%ng‘ang LSP program. Bachman and B
Strick (1978) have abpiied'certain principles DF-ECDHQMEtPTCS to %
. _their program ?equ1rements, 1ead1n to the quantifiab111ty of needs
" and resources. In the gu1de]1nes for the se]ect1ﬂn DF En911sh Tan=-
guage training (see fn. 1, abave), cansideratians for estab1ish=
ing English 1anguage tra1n1ng programs are 5ystemat1ca1ﬁy dis=
cussed, Others who have offered detai1ed descr1ptians of LSP praa
gram development include Jones and Roe (1975 Jung (1978), Fred-
»er1cksan (1978) and Litwack (1978). -
James (1974:88) advocates criterion-referenced lanyuage
training and evaluation and pﬁopases}that "in effect there are only
"two relevant IEVETSs-adeéuate and-iﬁadequate_“ Beyond tﬁét, he
feels that "insistence on Tevels of praficienéyﬁ%n such cireuma»
sténces may be simply a sidéieffect of a desire Feri‘bi1ingua1i§m:
oF 'near native’ proficiency--goals as unnecessary as iheyvare,d
for most students, unattainable.” ‘Wilkins ané Arnett»(lé?S:S—El);
- too, acknowledge that "proficiency should be equivalent to comp-

etency in performing a set of tasks in the target language."

o5
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In earlier days of LSP training, lexicon and syntax fsssiVsd

the primary focus in analyzing the type of 1anguags to be fsught
(Cowan, 1974; White, 1974b; Chiu, 1972; Puangmali, 1976; and Lye,
| - 1975). Passages of spes1a1issd text were analyzed for frsquency
%%»{: - ':. ;nd range of gcsurrenss and materials were devs]spss.whish incor--
| V;paratsd the most ffsqusntiy ssssfring items (Cowan et al., 1974;.
Inman et al., 1974; Barnard, 1971; Ewer and Latorre, 1967; Ewer -
“and Hughes-Davies, 1971, ;9?2§ and Praninskas, 1972). More =
. recently, hewévsr, sﬁa1ys%s at ths discourse level has been viewed :
~with increasing importance and included in materials preparation
N _ in addition to individual high %rsqusncy items (Sinclair and
FQUtthard 1975; N1ddnwsen, 1978)

Emphasis on the ccmmun1cat1ve funst1cn of language has-led,
1tsc to the development of a numbsr af typss of sy1isbus bsysnd the
grammat1sa1 or structural or linguistic sy11abus which for so long

dictated what would be taught in foreign .Janguage courses (Shaw,
- 1977; ATsxsndsr, 1976). The situational syjiabus-wss favored by
some since it placed 1anguagé in context instead of in isolation, but
it has been criticized as not rsﬂd11y prﬁmsting transferability from
one s1tuat1cn to another (N1Tk1ns 1972). The notispalsfunsticna1
syliabus (Jchnsan, 1977; Morrow, 1977) was felt to promote greater
communicative competence, although Widdawsnnf{1978):ssigi;ﬁzss‘1t»uﬂ
by noting that it is still a list of forms, omitting discourse
'ansiysis. Still it appears a step in ths'right dirsstian_ Examples

"of courses.which have been develeped as a direct result of this
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work are desc bt oy Jolnson and Morrow (1477) at the University of

Reading; 2uc 1e@aﬁin;%LE§fher, and Bruton (1976) at the Uniwersity of

Laﬁéaster;rbath in England. Ind324¢£he dcctcr;patient re1a§ionship

and ability to communicate, discussed by Candlin et al. 1s o impor- B

tant ‘that, as Shuy (1974) has pointed out, the linguistic and socio-

Tinguistic aspects of thé’sifuatf@n shnquinDt be cansidered-as>-.

topics for EFL classes only. |
Currie (1975), Tooking at recent syllabus developments,.

feels that EFL tea;hing in Europe is more closely Tinked to the

-communication approach, with a rejection of the Tiﬁgufstfé selection

of teaching items, than it is in the Uni ted Statés; ﬁécént work in
the Council of Europe has led to the §eveiepment of the notional = -
sy11abus and the definition of a "thresh.d ieveiﬁ below which the -
Tearner cannot function successfully in the language (van Ek, 1975);

The threshold Tevel was originally «.* +i:ned for English, although

" Peck (1976) indicates that work is aisc proceeding on threshold

Tevels for French (e niveau—seuiii), Sﬁhniéﬁ, and German, The:
situational gy11gbus and the n@tiénai-funétianai syllabus, tég%ng
into account as they do aétuaﬂ language use (with attendant socio- ff
T%nguistfc and ps}chaTégica] éonsideratinps)imay ai} béicans%defeds
part of the broad specification of-the”“cnmﬂpni:aﬁivé sy1labus

(Cand1in, 1976; Stratton, 1977). Crucial to the development of

~this type of syllabus, clearly, is the analysis and speei%iegtién of

" language use situations (Freihoff and Takala, 1974), -

Numerous examples of specific programs in Gbcatioaaliy— or
’ <

S0
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occupationally-oriented LSP training could be cited. Dne Such

;’examp1e is the three-week course far airline tiﬁket personne] des—i

_'ﬂribed by Coutts (1974 Rocklyn (1967) has experimented with

self-instructional pragrams in. Russ1an and Mandar1n Ch1nese to -

'train combat soldiers to elicit certain information Fr@m captured

enemy troops. Perry (1976) has proposed a "systems appraach“ to
seccnd language 1ea?n1ng for Canad1an armed farces perscnne] which
appears.not unlike those pragramsxdeVEIDped by the-DeFense Language
Institute and the Fare1gn Service Institute in the Un1téd States. .
vohnson (1971) discusses Aramco s effurts in teach1ng Eng11§h in

Saudi Arabia, cnmment:ng that the ccmpany s philosophy 15_that

~ training must go beyénd simply giving an employee the skills-

required on his specific job;-it must attempt to impart new ways

of thinking.and reasoning and thus "develop the man ta:hi§-maxihumi

. potential” ‘(p. 57). Plastre (1977) presents,a/ﬁ1ann1ng modei'fgr

*introducing "functional bilingualism" into Canadian business.

GreséA(iQ?T) discusses -the various language courses offered to

| 'Gerfaiﬁ?empiqyees of the Eurpbeah Common Market. Bianchi (1973)
_th1iﬁes the selection of Tinguistic maﬁéria1gfér’a business ESP
- c@ﬁrée in Géfmany. Ffidéy and McLeed (1978) and Freder1ckson (1978)-.}
-have described in deta11 the-Telemedia pragram for emp]cyees of

. 'fBET] HeTirapter Internat1ana1 in Iran,

Anather 1mpﬁrtant aspect of ESP has appeared in vocational

t#aining'pfcgrams in the United States- Jacobson and Ball (1978)

present. guidelines for determining training objectiveé based on the

84
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SUFV1V51 and Tife coping sk111s delineated by Nnrthcutt (1976) in RS T*’

programs Far thase GF 11m1ted Eng]1sh SpEEkTﬁ* ability 1n,the United

States. Gragnét Rabsnn and Cranda]] (1978) and Wang, Savége, Faw,
~and. Young (1978) have also d15cussed and demonstratsd eiements nf
;adu1t vocat1onaT Eng]ish training. . Th1s type of train1ng is in- -

creasing]y being DFfered by vccat1ana?/techniﬂal schools, gz;wer‘ﬂ-n'*'g

ment—spansared JDb 1mpr9vement pragrams (under the Comprehens1ve_”'

Emp]oyment and Training Act, or CETA), and community ca11éges many

I

banks, gorparat1uns, and SEFV1CE companies are uffer1ng this type S5

af train1ng to the1r emp1nyees as we11.

4

Summary

S?ec{a? éuraase language training is‘a major cqmponent é?" 7
foreign and éeénnd Taﬁguagé'teaéhing-tadayi The work that is cur—=
rently bé1ng done -in this area around the world is sure *o have an
ever-1ncreas1ng effect on foreign 1anQUage ;urr1cu1a at all TEVETS,
.‘and as basic pr1nc1ples of course and prngram des1gn are expanded  §‘ f}
,and reF1ned and as conmun1tat1en among researchers and practi-. .
t1aners improves,, 1n¢reas1ng1y soph1sticated efficient, and mot1=
vating courses should emerge. R QJ.E;"
. The avera11 picture, then, of foreign languages and busi~ |
ness, career educagicn and Fareign'Tanguages, éné 1anguage5 for ‘ - 7
spectal puﬁpases ‘training pcints'ta a ecessar11y 1ncreased prag-;= ';
matism in FDPE1gn language educatjé:r;id conccm1tant 1ncreas1ng

effact1veness of training thanksjta he1ghtened motivation and
N ,

L3
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~desire to learn when the training is perceived to offer tangible

FéSU1ts‘and'rea?-wcr1q benefits. Foreign language training around

""’1thé world today, while admittedly of a different orientation than

has 5eé§ felt to be traditiomal, is nevertheless alive and well and

sure, from all indications, of an exciting future.

e
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NOTES | |

held at the Center for Applied Linguistics on February 24 and!25,
1978, which assembled a number of professional specialists in
English language teaching program design (see "Conference Wil
Discuss TESOL Program Standards," The Linguistic Reporter, Vei. 20,
no. 4, January, 1978). - R D

Lihese guidelines were . ublished following a canferenTe

7 2k (Foreign Service Institute) language rating scalés
range from 0 to 5, 0 indicating no proficiency at all and 5 indi-

- cating native or rear native proficiency. "S" and "R" prefixés
|

indicate a speaking or reading capability.
3Persana1 communication, November 24, 1976. 4 ;

4Cathy Almquist, Polaroid Language Coordinator, personal
communication, April 6, 1978. _ : P
5The "Exporter's Kit" is available from the U.S. Depdrtment
of Commerce, Domestic and International Business Administration,
Washington, D.- C. 20230. 1 L
] : .

6, e , ' ;
: .Mr. Robert Butler, speaking of the Hitachi Companyj
private conversation, June 21, 1978. :

_7Persana1 communicatic., Tehran, Iran, May, 19

8 recent study conducted by the Modern Langucye As..ocia~

-t1cn indicates that the nearly decade-long decline in foreign la

guage enrollments is Teveling off and that enrollments. in languagus
such as Spanish, Arabic, and Greek are on the inerease {Scully,

' 1978).

gfhe study wus a corollary to MLA's 1972 survey. See
Heckzr (1973). . . a /;

Wsubtechnical vocabulary has been defined by Cowan
(1574:391) as "context-independent words which occur with high
frequency across disciplines." Examples of subtechnical words .
are’ ‘system,' 'function,' ‘process,' ‘'resuit,’ etc. Martin and
Salager, although employing different terminology, are referring
tc this same segmenc of the language. '

a

11Kar1 Drobnic, editor. ©¢/o0 English Language Institute,

AdSA100, Oregon State University, Corvailis, Oregon 97331.

12 NESCO ALSED-LSP Network and Newsletter, Fagsprogligt

Center, Copenhagen School of Econumics, Fabrikvej 7, DK-2000,
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Copenhagen, Denmark.

13Register analysis is the analysis of variations of lsn-
guage according to use. These variations are determined by (1)
function or purpose (e.g., description, narration, reporting of
results); (z? mode (spoken or written language); (3) style (degree
of formality); and (4§ "province," or specialty according to sub-
Ject matter (e.g., medicine, technology, etc.) (White, 1974a,
1974b). Probably the most common means of performing an analysis
of register is by conducting frequency counts [both Texical and
syntactic) of authentic sample texts.

, Functional job analysis is the analysis of specific

vocational tasks, particularly with regard to 1:nguage, as to
competencies and abjlities which the performer must control.
The level of control is also specified here, since absolute mas-
tery of certain language skills in particular situations may not
be necessary (Fine and Wiley, 1971; Fine, 1973; Garcia-Zamor and
Krowitz, 1974).

14Representative of the Office of the Project Manager,
Iranian Aircraft Program, Aviation Systems Command, St. louis,
Missouri; personal communication, December 1, 1976.

o
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Chapter 3
METHODOLOGY AND PROCEDURES
OVERVIEW

The research in this study is descriptive; i.e., it has
sought to collect baseline data regarding corporate foreign lan-
guage policies and training programs and, in some cases, to¢ -offer
énaTytical‘crpevaTuative observations. Any manipulation of data
kzyond a de$cr€ption of the current situation must be left to
_ future studin., Data for the study were collected by means of a
questionnai%u sent to the U.S, headquarters of 267 American firmé

repcrted 1+ b 7L . ng pusiness abroad.
SELECTION GF RESPONDENIS -

Many U.S. corporations are involved, in one way or another,

in international business. The Directory of American Firms Opera-

ting in Foreign Countries (Angel, 1975) iists over 4,500 companies,

and the U.S. Department of Commerce reports mora than 30,000 U.S.
corporation affiliates abroad (1974, cited by Reschke, 1977). The
type and degree of involvement o% these cempanies;abraad obviously
variés a great deaT, from a franchise té a subsidiary to a:joint
venture to a full-scale manufacturing or service enterpr se. Like-
wise, these comparnies' concern for and %nterest and involvement in

Tanguage matters varies greatly as welly -In ordar to incresn: che

4
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1ikelihood of obtaining usable responses, therefore, the study was
limited to those companies, based on size and type of Qperaticn,
1ikely to have an established 1zanguage policy and ongoing training
programs.

Initial plans for the study called for a sample of approxi-
mateiy 250 . .~ 5 %o be selected ~t random 7rom a 1ist of
approximately 50O companies likely to be involved in language
training. This sampi. of 250 companies was felt to be one which

~could be accommodated with the resources (both ﬁhysicai and finan-
cial) and time avaiiable. Actual sample size, however, was 267,

obtained as detéi1ed below.

Potential companies were selected from the Directory of

American Firms Operating in Foreign Countries (Angel, 1§75),

Fortune 500 listings {"The Fortune . . .," 1977), Standard and

Poor's Register of Corporations (1977), and the Overseas Employ-

- ment Guides (Schultz, 1977). Additional firms were added on the
basis of parsonal knowledge and acquaintanges,-as well as refer-
ences from the Center for Applied Linguistics and the U.S. Depart-
ment of Comme: . ! This master 1list of approximately 500 firms
was then strz  “~  accorling to type of operation as “ndicated
in each sﬁurce 1ist or directory; 28 categories of company were
thus identified. Because these catgggries ranged in size from 2
to 37 comp~<ies, the fiﬁa1 s e would kave been biased in favor
of the more numercous catagories i? half of .ach category had been

randomly selected. In orde~ to equalize representation,
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therefore, a maximum of eleven companies per category was con-

tacted. In those categories having eleven or fewer companies, ali

_were included in the final sample. In those categories having more

than eleven companies, eleven were selected at random, A total of
267 companies was thus selected to receive the questionnaire. The
distribution of these companies across categories is shown in .

Table 1.
THE DATA GATHERING PACKAGE

Rationale and Con‘ents

Data were gathered by means of a questionnaire mailed to the
Personnal Officer at the U;Si headquarters ¢f sach selected corpora-
tion, or to that officer by name when it couid be ascertained. As
a prafessor of international business indicated, "If}a company is
inclined %u respond at all, that person‘wi11 see that the question~
naire is routed to the appropriate individua1."g Moo © 0 sded in
the package wera two cover letters (Appendix A ... stamped, self-
acdressed envelope for returning the quéétionﬂaire-

Both cever=1etters were duplicated onto letterhead sta-

tionery from The University of Texas at Austin Foreign Language

" Education Center,3 One letter was signed (each one personally) by

this author; and the other, a letter of endorsemert and request for
cooperation, was signed jointly ~d personally by Dr. John G. Bordie,
Director of the Foreicn Language Education Center and by Dr. David

DeCamp, Supervisihg Professor. Each Tetter stated specifically the

é&;



Table 1

Number of Companies Contacted Per Category

72

Category of Company

Number

Architecture, Engineering

Automotive

Aviation ;

Building Mater:.ls

Chemical

Communications

Computing

Financial

Foods, Agriculture

Glass, Abrasives

Heavy Construction

Heavy Machinery

Hotels, Restaurants

Machinery, Devices

Management Consultants,
Attorneys, Accountants

Mining

0il

0il1 Service

Operations

Paper, Packaging

Pharmaceutical

fotail

Rubber ,

Scientific, Precision Instruments

Steel

Transportation

Transportation - Airlines

Transportation - Auto Rentals

11
11
11
11
11

9
11
11
1

9
11
11
il
11

11
11
11
11
11
10
11
3
5
11
6
10
4
2
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pﬁrpases and potential advantages (to both the business w.~7¢ apd
the 7 .ademic community) of the study and did not entrzat respondents
to "help a struggling graduate student," a poor pry in the ¢. 'nicn
of many research guides. Confidentiality of responses was assured;
even though research indicates that it is not a significant factor
in increasing response rate (Isaac and Michael, 1971:93)., Although
respondent identity was indicated in all but seven cases, anonymity
of respondents has been strictly respected. An executive summary of
the study was also promised to those indicating a desire to receive
it. Each letter, moreover, was further personalized by individually
typing the date, the inside address, and the salutation. Avdress
labels were also typed, and commemorative stamps were used in order
to add & personalized touch and to avoid giving * . impression of a
mass-produced commercial mailing (several respondents, in fact,
axprecsed appreciation for having been selected!).

The quesfjonnaire itself, discussed in detail below és to
design and content, was typed and du§1icated on both sides of
8%" x 11" pasteﬁvgreén bond piper so as to stand out from the
p;edgmiﬁantTy white papérs with which a respondent is apt to be
inundated. While neat, well spaced, and orderly in appearance, it
was still obviously an individual student's gffért, implying a
need for cocperation and assistance and sincerity of purpose.c (A
study of :Drpékatiens!danE“by the Marketing Services [ ﬁfsion of
Dun and Bradstreet, interestingly, vielded only an 8 percent res-

ponse rate {“Vocational Education . . .," 1976].) A non-holiday

m‘
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and non-vacation time frame for all mailings was chosen so as further

to maximize response rate (Rummel, 1958).

The Pilot Study

A preliminary version of the questionnaire (Appendix B) was
sent to 10 percent, or 26, of the companies in the total sample. One

company was selected at random from each category after all three

Qtransporiatian sub-c¢7 . »gories had been combined.

The first mailing was September 19, 1977, with a follow-up
mailing three weeks later on October 11, Although two weeks is
usually the recommended time between injtial aﬁd follow-up mailings,
a Tengar lag time was allowed to compensate for postal deTays and
internal routing (or perﬁaps rerouting).

The fa11cw5up packége was essentially the same as that sent
in the original maiiing except for a different text for the two cover
Tattars (Appendix C). . Both were again personalized w%th‘individuaT]y
typ. date, inside address, and salutation and with arigiﬁgi'
signatures. Attached to the questionnaiy2 in the feTTQWaﬁp mailing
was an individually.typed note (Appendix D) again streé-sing the
importance of the study but offering several reasons for non-response
to be checked, -In thishway infafmaticn wds obtained about nongrespﬂn—“
dents as well, Where the identity of an initial resgcndent'cauid
readiTyAbe determined, follow-up maiiiﬁgé were of course nét sent.
Twenty-one 011 0w-up ﬁackagés were mailed. |

Nineteen of the 26 pilot qyesaiannaifes, or 73 parcent, were
%eturned; Only minor revisions sppeared necessary and are pointed .

LS
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out below in the full discussion of the design and development of

the questionnaire,

The Main Study

-~ The revised questionnaire (Appendix E) was prepared in tﬁe
same way and in the same format as that described above. The cover
letters were identical and were personalized in the same manner.
The first mailing was November 4, 1977, with a follow-up .- g
on December 1. This schedule also avoided major holiday -+ - -ation
periods (Thanksgiving is not generally a signifgcant disruption in‘
a work schedule). Since the Tast pilot quastionnaire was returned
forty-four days after the initial mailing, the seven and one half
weeks before the Christmas and New Year's holidays a]aneé for the
main study were felt to be adequate. A total of 241 revised ques-
tionnia‘res was mailed initially and 158 were sent in the follow-up
mafling. Because there were only minor revisfons between the pilot
and mainfquestiannaiﬁes, responses from the pilot study have been
included in the total sampie size. ’

An iﬁdjviduaTTy typed note was again attached to all
follow-up questiaﬁnaires, with only one changa: the third choice,
“not enough time," was changed to "questionnaire is too long"
(Appendix F;. While it was hoped that a tao—Tahg-questionnaire

would be inferrcd from a statement of ‘~sufficient time, not a

sincta respandenf checked it in the p’iot study:%%itzgguséseemed‘

preferable to state the intent of the item dirsctly. T



DESIGN OF THE QUESTIONNAIRE

The questionnzire designed for this study had as objectives
not only the collecting of information but also the'imparting of
information, or at ieast the transmitting of an awa 'eness, tLhrough
the structure, cc ' ' and ordering of the questions. In order to
encompass the three area: of (1) Foreign Langﬁagés for U.S. National
Emp]a}ees; (2, Foreign Languages for Nnn—UQS_ National Employees,
and (3) Translation and Interpreting, the questionnaire was neces-
sarily fairly lengthy (indeed it ran to twelve pages). Although
~ admittedly this length was a liability, to have shortened it would
ha§e rendered it virtually useless. -In_arder to gi.e & less lengthy
and bulky appearance (and to save on pestage costs), however, both
sidas of the page were used and numberiﬁg within each section started
from "1", Questions were yei] séaced on a page so as to avoid 4
crowded, cluttered appearaﬁce. Nhiie some space undoubtedly could
have 7en saved b irranging response choices horizontally, they
were v every case prisented vertically fgr'ﬁansistency:and ease
in reéaing;

Questions were written with corporate viewpoints and objec-
tives in mind and avoided as much as pgssibie strictly Tinguisfic
references and terminology. The assumption implicit in the ques-
tionnaire, namely that Tannuage training in the international busi-
ness énvirenment is important, may not, however, always héﬁe accorded
with those corporate viewpoints and objectives! |

Questions were mostly of the selection rather than the sappiy



~of the respondent's international business involvament, and three

type, althaveh in mahy cases the last choice 1isted was "other,”
allowing a respandent‘to supply an answer if none af the choices
was appropriate.. Many questions, too, were condensed to a tabular
arrangement to save space, The advantage of the selection fype of
quéstion is that responses are much easier to tabulate, even though
occasionally bias may be introduced by overly structuring the
respondent's thinking, S$till, including é supply aption with éﬁe
other choices reduces that potential bias significantly, '

The questionnaire consisted of four sections: a preliminary,
general section requesting information about the nature and size of
the respandent‘sibusiness in general and about the mature and extent
dealing with each of the major content aress., The Quésiions ih éhéy
pre1%miﬁéry section wera saful not only for some possible cross-
tabulations with subsejuent responses, but they also served to put
the respondent in a favoeohie frame of mind since these quastions
were nonthreatening, straf “iiorward, and eminently answerable by
anyong on the ﬁarﬁcrate staff. They offered the additional advéna‘
tage of having nothing whatever o do with the substantive content
of the questionnaire, in the everrt that the respondént regarded
language matters neéativgiy or would need sigﬁificant input from
other sources in order to respond appropriately. If initial ques-
tians pose no difficulty, the respondent is more inclined tv proceed
than if he encounters a stumbling block with the first 1tem,

Part 11, Foreign Language Training for U,S, Nationals Sent

g

&
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Abroad, attempted initially to determine tha importance of employees’
language proficiency to corporate policy (Questifons 1 to 4). Pro-
'ceedingvfram the general to the specific, a ngmber of detailed ques-
tions (5 through 11) were asked to elaborate on language training
which the Fi%m has ind%cétéd 15fhezessary or desirable. -Question 11
atiempted to detérmine'the extent to wﬁich Languages for Special
Purposes (LéP) training figures in corporate~pruvided language

instructien. This question, while substantively identical, was

ponses. The examples given in the pilot version were thought
perhaps to be too specific dnd thus to have biased responses, al-
though there was not a marked difference in the proportion of "Yes" |
and "No" responses in the main study. Question 10 assesses the
corporate commitment to language prafitiency_and Tanguége training
by determin}ng the actual amount of training provided.

Question 12 seeks a ranking of those languages cﬁrrent1y“
most studied-by the firms' U.S. national empiayées; with a pos-
sible cross-tabulation with éugstian 13p and Question I-4. Res-
ponses to this question can‘aisé provide a possihle pradiction 6Fv
academic course requirement5; Question 14 concerns the manner in

~which most of the Firmé’ international business affairs are han-
dled; the third and fourth options were included to ascurtain the
extent to which companies are aware of the importance of having

an interpreter,xwhere one is required, be a member éf "their" teéma

" and not someone provided by "the other side." Question 15 sought

.
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(and obtained) zame frank answers on language -roblens in inter-
national business. ,
Part 111 dealt with translation and interpreting and

attempted first ¢f all to detEﬁning pracise translation neéds by

type of materiai or. document. Questions 2 through 4 deal with

]
&

iﬁterpretersﬁswhérégand for what purposes they are required (or if
not required, why not). Question 5 combines translation and inter--

preting and ascertains how these requirements are met (i.e., by type -

of individual, employee, institution, or agency). Questinn‘é again

addresses the spec:fic languages involved in translation and inter-

. Preting, Finally, Questions 6 to 8 have to do with a corporate lan-

guage services staff; i.e., employees whose main job is dealing with

Fcreignrianguage matters. Responses to these questions are an indi-
cation of the employability in t;e business world of 1§§guage or
“Téngua§2ap1u5"'majers in a strictly languzge-related capacity.

Part 1V, Tanguage training for non-U.S. national corporate

employees, sought to explore virtually uncharted territery, No

‘survay of this type is known to this author. Although questiaﬁé

concerning 1anguage and techn1ca1/vcﬂat1ona1 train119;were separated
oh the ba§1s of pilot study responses, so as to allow for swtuat10ns
where they are tieated as d15t1nct entities, a 1ink between the two.
was im§1%edr One question, 1h fact (#10), scuéht to deﬁeﬁnine the
way in which the two mesh, if at all. Once.having.detéﬁﬂined whether .
vncat.onaiftechnzcal training is provided as part of a :ampany § -
overseas operations (Question 1), the 1anguage of Tnstructian‘by type

3
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{i.e., nationality) of instiuctor is determined, along with a suppiy
question seeking the reasons for the chnice.v These questions were
inciuded to check on- corporate awareness of pianning and conscious
decision-making as to languages appropriate for use in their ovefseas
cperaticnéi Queét%cns é and 4 attempt to determine the size and
‘extent of companies' language training efforts around the woridg
Questions 5 and 6 iogk at how many (in terms of percentages) and
-what type of non-U.S. national employees receive both technical/voca-
tional training and Tanguage training. Percentages rather than
-absolute numbers were chosen here so és to make comparisons more
meaningful, Question 7, asking by whom the cumpanyis trainees are
employed, ascertains the type of operating arrangement a company has
with or in the host nation.

| Questions 8 through 23 examine the Drggnizaticn of the
firm's language tréining programs and deivesxinta the details of
them. Questions 13 and 14 address contracted language training
and the extent to which 3pe¢ifics such as the émaunt ahé types of
training were stated in the contract (cf. fn. 14, Chapter 2),
Questicné 15 and 16 address LSP and the extent to which any
meaningful analysis of job requirements has been incorporated into
the language training prcgfam_ Questions 17 to 19 concern teachers,
teacher train{hg, and materials, while Questions 20 and 21 look at
both pre- and post-training student evaluation. Question 22
assesses the training commitment in fE?mS of actual amount of.

training provided. Question 23, dealing with teachersstudentvrafio

)
-
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in a typical class, is also an indicati. of *'« 'ipe of the training
since most ad hoc solutions are handled ' weer ‘ty) on a 1:1 basis,
whereas group classes are characteristic u* 1iy. 'y regularly
scheduled programs. Question 24 deals with .fia 122, nf restricting
the Texicai and syntactic input to which the sty i~ exposed, |
exemplified by such experiments as "Caterpillar "2glish" ard the PIMO
aircraft maintenance manua?s;4 Trans1at%an presimably would also be
facilitated (or eliminated, according to Caterp:ile+) by reliance on

2 1imited stock of lexical and syntactic items.

Question 25 offers a fairly extensive 7ist of ;hofces,_as
well as & supply slot, of problem areas'experienced‘with overseas
language training prograis. Question 26, modified on the basis;ﬁf
pilot study responses to include "none" as a choice, seeks ty deter-

| mine -the role that language training plays in planning corporate
overseas operations; in other words, the real signifigan:e (or lack
of it) accorded tc language at the highest coﬁﬁﬂrate level. The
final question, #27, sought to inform as much as to obtain infor- .
.mation. Ten associations, organizations, and institutions concerned
with language and language training matters were 1isted; and
reSpondents were asked simply to check those with which they had
been in contact. Responses hére again were an indication of how
knowledgeable corporations are about the matter and how much effort
they expend in seeking to provide qua]%ty training'er servfcesi
The questionnaire concluded with an opportunity for thg‘rgsﬁgndent

to indicate if he or she wished to receive an executive summary of

&
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| the results of the study and approximately a half page left blank

for additional comments.
DATA PROCESSING AND ANALYSIS

Responses were coded and punched by the author . d then
processed, using the Statistical Package Fdr the¥§ociai Sgiencéé
(SPSS), at the Computation Center at The University of Texas at
Austin. Five cards per case were required. Respondents were each
assigned an identifying code which was entered on all returned
questionnaires and punched cards but which is nowhere evident in
the results, In some cases categories of companies are singled
., out, but never individual firms}by name. Frequencies were run for
all 273 variables defined, and crossﬁtabulétiaﬁs run for selected
variabies; Since the vast majority of the resﬁcnses wefe of the
selection type, coding presented no prab1eﬁ, Supply type responses
| were tabulated ménua11y, before any coding was done; multiple
‘identical respensés were treated as additional variables and were
coded and punched accordingly. Isolated or unique responses were
noted and integrated manually idté the findings, as were narrétive
comments of respundeﬁts; Findings have been presented pbimariTy in
tabu?ai'Fcrﬁ, cansisiént with those tabTes generated by computer
processihg, although -narrative repartinglhas been appropriate iﬁ
many cases as well. Only minimal pre-coding editing was necessary
and it mainly involved collapsing similar or overlapping suppiied

~ responses into a single selection item. Editing, data‘def%nitiongé

-
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coding, punching, and programming were all done by the author with
consultation and advice from the Research and Computer Room xraffs
of the Southwest Educational Development Laboratory and the égmpu—
tation Center of The University of Texas at Austin.

In a few cases fairly lengthy letters discussing their
1angua§e requirements and policies were received from respondents
who felt the questionnaire format was perhaps too ccnstfaining or

not directly suited to their particular situation. While not

 suitable for coding and hence inclusion into the statistical

analysis, significant comments have been incorporated into the

narrative reporting of results.
METHODOLOGICAL ASSUMPTIONS

In addition to the two methodological assumptions presented

in Chapter 1, two other assumptions were implicit in the research

. design for this study:

(1) Stratification of the population of corporations
doing business ébroad according tpf%ype of operation was valid
and necessary in order to obtain“meanﬁngfui data on corﬁcfate
overseas language training programs. Complete random selection
from the total population of U.S. firms operating abroad (if that
population could even be determined) might very well have resulted
in a high proportion of patenfiaT respondents not involved at all
with 1%nguage training programs, and would have biased responses

a
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in favor of the largest company categories. Firms involved in,

for example, manufacturing, services, basic industry, construction,
mining, and petroleum are far more likely to be involved in foreign
language training than those engaged in marketing, retailing,
banking, insurance, or simple export-import. Great care needed to
be exercised in selecting potential respondents in order to reach
firms to which the questionnaire was applicable.

(2) The.80 percent response rate generally desired in
experimental educational research was not necessary in this descrip-
tive study. Earlier surveys cited in Chapter 2 reported response
rates ranging from just over 20.percent to over 100 percent,
depending on the persfsténée those researchers were able-to empTQy.
Factors aFfectiﬁg response rate include company apathy or indif-
ferénce, inapplicability Q?gthe tépic to corporate operations;
non-availability of requested information at corporate headquarters,
unreleasability of requestéd information at corpofaté héadquarters,
and lack or shortage of staff to complete the ques: ig-nairg. Data
as-c311ected have been analyzed and répérted as ref actrue of that

population responding.
LIMITATIONS

.Selection of respondents involved a great deal of subjec-
tivity due to the‘ﬁmpcssibi1ity of determining the precise size and

nature of the population universe (echoed by Wilkins and Arnett,

101
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1975:5—48). Despite extensive attempts to discover which corpora-
tions actually have language training programs, the selection of
companies from which the sample population was drawn rested as much
on intuition as anything else, except for a few cases known to the
author. Should it be possibTe-tD establish a totai .opulation,
sampling could be done more scientifically and generalizations could
more safely be drawn.

The length of the questionnaire (twelve pages) ras undoubt-
edly responsible for some failures to respond, and a few respondents
indicated that they had completed only those items which did not
require extensive research. Nonetheless many more relevant questions
could have been included; and a sfgnificant1y shorter questionnaire,
while more appealing to respondents, would have severely 1imited
the usefyﬁness of the instrument. | |

T%e use of a mailed questionnaire, while offering the advan-
tagés of efficiency and relative economy, still allows for potential
misinterpretation of questions and possible incoﬁsistencies in

responses. The ideal solution is a number of personal interviews

and an in-depth case study approachssas well as unlimited time and
resources.

Using respondents within the U.S. corporate headquarters of
a firm has the advantage of ready accessibf]ity and easily obtainable
information such as addrosses, names, and titles of principal com-

pany officers. The disadvantage; of course; is that information
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about field or overseas operations is often nét available at cor-
porate headquarters. To try, however, to determine names anﬁ
addresses of prospective overseas contacts would be an extremely
‘time;éunsuming and possibly futile task. Again this is a limita-
tion which can only be resolved totally with ample time, considerabie
sta¥f, aqd, most important of all, a s%zab1e;trave1 budget to make

possible personal visits and interviews.




87
NOTES

;Persena1 visits to the International Division and the

. Director's office of the Center for Applied Linguistics, July 12-16,
. .1977; personal visit with Donald Hirsh and Peter Ryan, Office of
Market Planning, U.S. Department of “ommerce, July 13, 1977.

7 VZConsuitation with Dr. Calvin P. Blair, Professor, The
University of Texas at Austin Graduate School of Business, April-28,
1977. : ;

3University sponsorship was considered particularly important
in view of the admitted shortcomings of the MLA informa] letter sur-
vey (Hecker, 1973:4): ‘

. « . the subject is one that deserves further investigation,
preferably by means of a scientifically constructed questionnaire
addressed to a carefully selected sample of respondents. It is
particularly important, moreover, that the questionnaire be dis-
tributed by an investigative agency using a name and letterhead
likely to be widely known in the business and non-academic profes-
sional world (e.g., an international corporatien, a federal agency,
a foundation, or a leading university).

4 apor Letter," The Wall Street Journal, March-13, 1973,
p; 1-: °
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Chapter'4
FINDINGS ’
RESPONSES

In the pilot study 19 questionnaires of the 26 sent were
returned, for a response rate of 73-pevcenti Of these 19, 14 had
been filled in either partially or completely, and the cther five
were returned net completed. 17 Reasons for not respond1ng by
these five were 1nd1¢ated, however, on the note which had been .
attached to the FQ110w%up questionnaire (see Appendix:D) In the
main study, 165 of the 241 questionna1res sent were returned, for
a response rate of 68.5 percent.  Of thesa, 115 (47.7 percent of
the total sample) were filled 1nf§ither partially or ccmp1éte?y:
Combining the two studies, 184 of the 267 questionnaires (68.9
percent) .were réturned. Of these, 129 were completed, either
fully or partially, for an overall ﬁéab]e response rate of
48.3 percent. | |

A11 55 returned non-responses provided Eeasans, as in
the follow-up -of the pilot study, for their deciining'te partici-

o , , @
pate in the study, These reasons can, because of the numbers =

_obta1ned be genera11zed fairly safely to the other non- respﬂndents.

A V2w companies declined to camp1ete the questionnaire but sent

lengthy, detailed letters describing and discussing their language

A
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polic¢ies and pf@gr§msi While comments, where appropriate, have
been included in the narrative report QFrTESUTtS; no qﬁantified
daté from these letters have beeﬁvextrapo1a§ed% since comments
generaT]yYQEFe ot consistent with the format of the questionnaire,
In terms of numbers, therefore, letters were classified with the
returned but noncompleted questicnnaires. The distribution éf ,

responses by category of company is shown in Table 2,
THE QUESTIONNAIRE

General Information

~Canada, Table 3 depicts the distribution of business done

}araund thé world.

-nature of their international operations, followed by

g
Most responding corporations had between one thousand and
fifty ?hcusand employees anéireparted annual revenues of between -
$100 million and $10 billion. Figures 1 and 2 depict company size
in graphic form. ! )
Most companies do the majogﬁty of their business dgﬁéstia
cally, i.e., within the United Stéies: 64.3 percent-of the com-

panies indicated that over 50 percent of their business is domes-

. tic.

The greatest amount of international business for this
sample of respondents is currentTy being done in Western Europe,

F9116wéd by the Midd1e§East, Central and South America, and

~ Most companies (7&) listed marketing as‘ the primary .

%_
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Table 2
____Distribution of Responses by Cateqory of fanpany

— _ To. Completed Wo. flon- Tﬁi;aﬁl'ﬂi_i;' T,
Questionnaires Responses Questionnaires Questionnaires

__Returned  Returned  Returmed  Sert

ﬁmitecture. Eﬁgineering 3 1 4 L
pmotive ] 3 0 9 11
Aviation 6 1 1 11
Building Materials 3 3 b )
Chemical , 5 2 7 |
Communi cations 5 2 ! )|
Computing B ] -9 11
Financ__ia? 2" 2 4 1
Foods, Agriculture 7 2 9 1
Glass, Abrasives 3 0 3 9
lleavy Construction ! 2 9 11
Heavy Machinery 6 2 8 11
Hotels, Restaurants 4 4 . B i
Machinery, Devices 6 3 9 1

~ Hanagement Consultants, ) 4
" Attorneys, Accountants 5 3 B R 1l
Hining § 2 1 11
0l 6 1 7 11
0i1 Service 7 2 9 1
Operations 8 2 10 1l
Paper, Packaging 1 0 7 10
Pharmaceuticals 3 1 | 11
Retal) 2 0 2 3
Rubbar - 4 0 4 5
scientific, Precision lnstruments 4 3 ) 1
Steel 1 1. 4 6
* Transportation 2 3 5 10
Transportation - Airlines - 3 1 4 4
Transportation - Auto Rentals 0 L0 0 2
Un{dent{ fied 1 6 1 0
Totals i) 55 T T

)
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manufacturing (58), service (53), extract1on/prace531ng of natura]

‘ resources (23), and advising/training a foreign company or gﬂvern—

ment (5) 2
Table 3
Locations of International Business
o Position S
Geographical , by Reported Rankings
Area . Average . , e g . a b
- " Rank 1 2 3 4 56 7 ! 8 9° 0
°  Western Europe. 1 54 21 11 6 - - - 1 7 29
Central, S L L |
South America 2 15 29 28 7 8 3 - .- 6 33
Canada 3 12 4117 19 100 9. 6 2 1 5 48
Middle East 4 727 13 5 14 13 10 2 3 6 36
Far East 5 7 16 19 23 9 1 3 - 6 45,
Africa 6 6.6 13 15 16 8 _1 5 58
Eastern Europe, 7 e S
Soviet Union 7 . 2 = 1 6 6 13 9 9 4 79
Indla = " 8 - 1 1 1 6 4 915 3 g9

Checked but not ranked,
Left blank. |

Farei;n Language Tra1n1ng
U.5. Nationals;

Language ability, as a ¢r1ter19n for se1ect1gn of persanne]
for averseas assignments, is scarce1y cens1dered by companies dg1ng

- bu51ness internationally. The primary cr1ter1cn is technical ability,

W
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.F511awed by the abi?ity to adapt to a new envirahment Previaus

Fburth of the four criteria Jisted. Distribution of respanses.iS'

shown in Table 4,

Table 4

Criteria far Se1ect1ng u. 5 Nat1ona1s

o Reported Rankings
Criterion e A R
K . 1 2.3 4 5 6 b
Technical ab111ty 1086 2 - -.2 11

2
Ab111ty to adapt to new env1ranment 4"58_ 26 15 - 3 25
.

Previous overseas experience. . -2 3239 24 1 30
Language ability 2 85304 9 1 34
PotentialC ' 3 -1 1 - -12
Experience® 3.2 2 1 1 -12

Checked but ngt ranked

bLeft biank - S o

:fCSupplied responses; hence small namber responding.

0f "the types Df training emp]ayees rece1ve before they-are
sent abroad, hawever 1anguage rece1ved the greatést number of
respgnses, 71 (55 percent) Following 1anguage tra1n1ng were :

technical tra1n1ng, 56 (43 percent), cu1tura1 tra1n1ng, 49 (38

115




. Training Parcent’.

9

"percent); and manageria1.training!s4§ (35 percent). Twenty-one

companies (16 perceﬁt) 1ndicated\that no training is prév%ded in
préparation for ‘an overseas assignment. There did not appear to

be any significant differences in these responses from one broad

service, extraction/processing of natural resources, or advising/

training a fareign:CEmpany or government) to another, Table 3;*3

- shows the comparison of total responses bgfﬁercentage to each of

the Fivelcategories of international operation,

. Table & . _ ‘
Tyée.cffpre§Assignmenﬁ Training Provided Employees
~ Going Overseas by Type of Overseas Operation .

- L /(=

¢ A . . _ L

“Natural ,Advise/
Resources’Traind

ﬁanufac—
turing

+ Type of Overall, marketing Service

Lénguagej 55 - n o o5 . 39. - 40
QCuiturail - 43 - 34 48 P2
" Technical PRI 40 7 171 20
Managerial B3B3 38 - 2 0

None B (5 St A B T2 '

o = i . 77 B — N V?,:
~3Hu1tipie responses account for totals greater thanZIDD, ..
Bpercentages are affected by smaller.numbers of respondents in these

two categories: 23 in Natural Resources and 5 in Advising/Training a
- Foreign Comgany or Government. .

Despite this apparéﬁt.commitment%%é language trainin-,

however, only a few ccmpanies indfcated_that their 1angﬁage poli--

" cies included a required foreign TEngugge,prafiéiencyi. The

i

'Qverseas\pperating Funcﬁiana1 area (i.e., marketing, manufacturing, .




_- majgrity staited that it was "desirable but optiol —’1' or that. there
| was no official po]1cy,§cr simply that it was not requ1red Table 6 '
'shaws the ‘distribution of respanses to the language policy questian.

0of those few cnmpan1es wh1ch required a fareign 1anguage prnfic1enéy

of their employees, 39 percent felt that = "wcrking knowledge" of

the 1anguage was the degree of proficiercy required across all
classifications of empTeyees. Thirty percent required tata1 flu-

'ency; and 31 percent, minimum ability. For key perédhneT hDWEVEP, .
44 percent stated that “tnta1 f1uency" was required. In evehy

case, speak1ng re;e1ved pr1ar1ty over read1ng and writ1ng as the

v

sk111 to be emphas1zed ‘ - S )
Table 6 )
. Company Language Policy T .
) 4,,F?r31g" Language Prﬂfigigﬂéy A 7
" Classificatfons Required | Not " De%g;zbie No Offictal
of Employees .  "; ] Bequired :DPPiéﬁgi Pﬂiigy””,
No. Pct, No. Pct..|No.” Pet,|No. Pct.
* * All"employees 0 7.8 | 2 1.3 87|32 2.8
Key personnel ~ i '
- (upper Tevel " . B 3 o
management ) 18 14 18 14|48 37.2{17 132
Middle hanagemént 13 10.1 | 14 10.91 48 37.2115 12.4
Technicians® | 4 3.1 | 17 13.2{37 28.7|%- .55 :
Instructors® 9 7 11 8.5f22 17.1)2 1855 et
Clerical, admini- ' ! "
strative , T N L
personnal® ] 3. 2.3 13 10.1121 16,3 |-19 14.7
| ] . A - ‘
/

aA number of resnandents :ommen%ed thét thase c1assif1catians-af




a

Details relating to a necessary or desirable foreign lan-

- guage praficien:y were ‘examined in Questions 5 through 11. In most

cases, Tanguage prcf1c1ency is obtained by train1ng which is pro-

vided by ‘the company (i.e., performed at company expense), and it

'=is almost always ﬁnntracted with a commercial language teach1ng

’arganizat1cn or.a school or un1ver51ty The sch§a1 mentioned most

. Frequent1j was Berlitz, although. InTingua was ment1ened often as

=i

well. Only 13 respcndents 1nd1cated that training was performed Jﬁ?}
in-house, taught by regu1ar Tanguage instructors who were a]sa‘
company employees... The tra1n1ng is generaT]y performed in’ the e

United States, a1thcugh some respondenisﬁccmmented that t?ain1ng

7m1ght begin. in “the Un1ted States and be cant1nued in the cnuntry

. of 3551gnment. Angther felt that attempting to sandw1§h Tanguage

=
=

tra1h1ﬂg in w1th all the other demands on emp1nyees time before

. departure was- Fuf11&, and that, 1n addit1an overseas train1ng was

. cheaper and better" than that ava1]ab1e 1n the Un1ted States:

?shown in- Tables 7 through 1L xﬂ

. Language tra1n1ng generally takes place at the premnses Df the

cantractnr, but samet1mes, too, 'at the DFfTCE erplant Tra1n1n9

_ genera]]y takes place dur1ng regu]ar wgrk1ng huurs rather than on

. the emp1oyees own time, Responses to Questicns 5 through 9 are

-

Respenses to Questian 10 cancernTng the average 1ength -
of training, varied w1de1y Several respanéents cammented that .
the amount of training depepds on the 1nd&v;dua1. the proficiency

he is expectéd'tc attain, thetjanguage’béjhg studied, and the
. :“57 :\‘\};‘.'

" 114 /

oy

e s /



| amount of time left before departure. 'ngeré1 responded “unkﬂéwn;"

One responded, "Whatever amount is nece;safyi up to 100

QvéraTi training appeared to be of about 100 hours’ duration and

spreéﬂ over 4 to 8 weeks, a]thougb séverai‘descr{bed the approxi-

- mately 200-hour, 4-week total immersion prégrams of the commercial
. \ ,

schools. A number, too, indicated that tra%ping was spread over

1§“?qadequate information-on which to base.a tregﬁ. Thellﬂoihouﬁé

' reported in eérjier studies, however, does not éppéar to have been .

.-\ significantly modified.

Table 7 -

_ -‘Méan5=by NhicﬁuEmPTdeesﬂDb%ain Lénguage Pro

;ﬁciency‘"

- Means R ' -+~ * Number

Company. provides %nsfru:ﬁidpf
Prior school or milifary traiﬁing '
Previous residgnce abrgad |
FamiTy assqciat%éns

Employee required to obtain
own instruction

- 74
38
37

35

rcent
7.4
9.5
3-7';
\ 1
\‘\'
\
7.0
\
\
,’\7 —




Table 8

99

" Methods by Which Companies Provide Language Training

Method Number & ', Percent

Contracted with private )
organization 77.

In=house: regular language . e
 instructor, company emplovee 413 ‘

Contracted with school B
-or .university o 1 .

~ In-house: non-language ,
teaching company_empjcyee . b

Private individual . '

Table 9
Location of Language Training

Location o " Number -

Percent Lo

' In the United States o 72
.In the foreign country j | " 45

in a third country | 3,

. 55.8

34.9
2.3
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Table 10

Actual Laéétfon of Instruction

Location -

Number : Percent

Contractor's premises - 75 ' 58.1

‘0ffice or plant

Employee's home

_UniVEfs%ty Dﬁ-schéal o 9?§: 1 B 7.0

29 225
15, 116

Table 11

~ When Training Takes Place .

CTime

Number - . Percent

' “Regular working hcﬁrs o 55.0

Employees' own time . " 36 e 27.9

C e

-
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- Question 11, concerning LSP-traiﬁing; received an over-
wheiming négative‘response: 73 (56.6 percent)‘“na“ to only 13
(10.1 percent) "yes" responses, and 43 (33.3 pércent) were left -

| blank One respondent stated that “generaT language is taught
“and they 'pick up' the specific.” Two respondents offered "cu1-
tural traiﬁing“ as an example of LSP. One can only speculate as

to the effects on motiyation, interest, and success which LSP might

have on 1anguage courses for businesspenpie (cf Strevens, 1971);

In terms of thosé Tanguages mast ‘§tudied by emp?oyees,
Span1sh was ranked,as the mo%t popu]ar, ,Others - ranking high on
| the 115t were French, Arab1e Partuguese, and Eerman ItaTTan;,.
ADutch and Indones1an were each spezified by severa1 firms as 5
"other" 1anguages stud1ed A ranking of 1aﬁguages studied (those
cheekeg at least five t1mes) is shown in Tab]e 12,
| Mast companies Fe1t that a Fareign Tanguage prafitiency

- for their U.S. natigna] emp?ayees is more- 1mpurtant in some-areas

of the world than Dthers. Not surpris1ng1y, these areas curre]ate

quite closely with the 1anguages currentTy mast studied. by empTayees,

but less so with the pr1mary 1ccat1ans of Qverseas business repartad'

i

in Tab1e No doubt the' high,ranking of Nestern Europe and Canada
" as 1acat1ons of overseas business atcgunts in large part’ Fer th1s
lack of cnrre?at]un The rank1ngs of areas cf the world where _

" companies perceive a foreign 1language proficiency to be parti;ular]y

g S

W,
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viﬁpértant are shown in Table 13.

TabIe 12

Languages Most Studied by U. 5.
Nationals Eaing Abroad

o ) e Pai;tian . Reported Rankings °

Language Merage 1 2 3 4 5 6 7 8 o

* Spanish 1 ¥ 2 4 1 1 - = - 18
French 2 2 18 11 2 2 - - - 12
Arabic 3 1.1 3 § 3 - .- - §
Portuguese 4 5 410 7 1t 1 1 - 7
German 5 8 1214 7 2 1 - - 8
Persian 6 L4 4 2 2 12 1 - o

© Japanese _ 7 . 2.1 3 5 4 2 1 - 3&

_ Greek 8 - -2 = 3 1 1 - 7
Russian 9 ---'3 1 2 - . 2 1

AChecked but not ranked.

The. magar1ty cf bu51ness déai1ngs, however, are canducted

in Engi1sh Only 17 p r{)-I:erﬂ: of the campanies responded that

- Americans speak fcreig 1anguages in the Un1ted States in an 1nter-

/

'nat1ena1 s1tuat1gn add an1y 35.7 percent dg 50 abraad Mast com-

panies (73.6 percent) repgrt that\the1r fare1gn contacts and repre=

’sentat1ves 5peak English 1n the Un1ted States bus1ness env1ranment,'f= ,

and 79 percent report that they use English abroad 'Companies

\
report m1n1ma] use éf Tnterpreters, a]thaugh the number of coripanies
respcnding to these 1tem5swas/1ew. 0f those réspgnding, however,

- 22 reparted that their camp%ny h1res the 1nterpreters both in the
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. &
i = -

Un1ted Stateg and abroad, as opposed to 10 who reported that the

%

fureign contact hirés the 1nterpreter5ﬁ1n the United States and

'16 who indicated that the foreign contact does ‘so abraad.

Table 13

Areas Where a Fareign Lanquage Prﬂfi:iency
Is PEI‘E‘E’WEd as Impurtant

; oS o ~ Reported Rankings
Eeegraﬁhiéaj Area A;g;zge 1 2 3 47”;”5 § { | 73' gi
Central, | -

+ South America 1 319 2 1 =« 1 = = §
. Middle East 2 B 2 9 4 o« e .
. Western Europe 3 13716 7 ¢ -~ 1 2 -.12
Far.East 4 5 3 3 3-3.2 1 '--2
Eastern Europe, i : o
Soviet Union . 5 3.1 621 2 -7« 2 .
‘Africa " g 35 21 2 3 1 1%
Canada 7 1 -4 3 =.1 2.6 =
India 7. 1 = 2 - 2 1 5 - .

Chacked bit 1ot ranked,
A majafity, 62.8 percent, felt that thé:internatisnéj

aspects of their ¢ampanies‘ business wéré ﬁot hfndéreﬁ'by 1anik

| guage prab1ems. Less ‘than one-third (27.9 percent) respended

that the1r 1nternat1ana1 busine=s did suffer frem 1anguage prgba

Tems; 2.3 percent felt they did not know (a supplied answer);

,;and“7 pe?cgnt did not respond. Many cammented however, that

";amﬁunicétiun is nctiprecise, that details and nuanges of meaning

are mfssed even though all parties ‘think they understand each




ather, and that ﬁheir bus1ness and daily nperat1nns could be
-:impraved with greater language capabilities. Several observed

" that the_Ianguage problem means that more t%me is requireéﬁfar
negotiations and business dealings, and that efficiency suffers
ds a result, Others mEﬁt1aned the d1ff1cu1ty in establishing
rapport and a “11m1ted opportunity to enterta1n and socialize."

| Several pa1nted out the difficulty of 1ucating a genera1 manager
candidate with a fare1gn 1anguagé prnf1c1ency, w3 well as the need
for emp?ayees with "more foreign technical 1anguage capabiTity "
, Dne.r25pcngent observed that "each year the‘prab]em:1s less and
E__Tesé; as mére Fore%gn;hatign&1s Eecame mcré capable in English."

&
%

Trans?at1on and_ Ir erpret1ng

' Companies involved in iﬁtéf;afidﬁai business reported a
fairly significant need for translation, the grea%est need being
1h trans?éting cqfreSﬁopdénce*frbm a foreign 1angﬁagé into English
| (56.6 percent). Promotional Titerature and advertising frém Eng% :

Tish‘%néa a Fereign 1anguage ranked second dvera11 (36.4. pereent),

© " not. surprising 1n view Df the dom1nance of markef1ng in campan1es

\repnrted overseas aperat1an: Fa113w1ng those two categories were
- correspondence from English into a Faré;gn language, Eﬁachures and
technica1 manua1s Fram Eng11sh into a foreign Tanguage, and instrucs
ticnal.mater1ais from Eng11sh into a fﬂreign language, each 32 6
percent, Table 14 shaws the trans]at1en requirements of the sur-

~ veyed firms. Just Dver 11 percent reported that they had no need

B

- 127



for translation at all. . L | e
‘Table 14
Transglation Requirements
[P st s ——— S —————————— S S
From a -Foreign L From English ~
Language into° Percent .into a ° Percent
, Eng11sh Foreign Language -
CSrréspcndence 56.6 |Promotional literature, L
e advertising- : 36.4
Financial Reports . 22,5 | A ) : o
’ ’ . _ Cor?espandence- » A '32_6
Brochures, technical = = - o
© manuals - 19.4 Brochures technicaT R
‘ . manuals , _ ) 32 6

ﬂ';InstructfcnaTrmateriaTS 17.1
: Instruct1ona1 mater1a1s - 32 S

Journal, prcF2551ona1

art1¢1gs ! 16.3 | F1nanc?a1%repcrts 'E ; 17.1 ST
N~ Promotional Titerature, = |Journal, professional .
L advertising 14.7 - art1c125 0 ©11.6
: L ,- ¢ . & . \ s )
‘Contracts. 9.3 Cantraﬁtsg ‘ S 9.3
. o : ] . ) ) . ) '7 7‘7 o *
Lo — -
N , , A Na B .

Mest raspardents Pepnrted that/they had no need fcr inter=
-+ preters (nearly 35 percent) 24 percent stated that 1nterpreters
were needed both overseas and in thE/Un1ted States 22.5 percent
overseas cn]y, and 7 percent, in the Un1ted States Dn]y. This "
| TECk of need was attributed by 52, 7 percent of the companies to :
_ a71 parties’ speaking En911sh (only 17 8 per:ent reported that none -

,\\

s
I’ nd
&G
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'weﬁe!needed because all spoke the Fareigh 1ahguage) Where inter-
' preters are needed thay are required pr1mariiy for matters involving
prafessiena1 and technica1 uses of Tanguage,(43 4 percent) and for |
top-level negotiations (27.9 percent) Only 16 3 percent repnrted a
need in daily operatﬁons and 11.6 percent for social and canversa—
tional needs. ‘ f . -

TransTatiﬁn and 1nterpreting needs are met, in genera1, by

cempany emp1nyeas whose main job is 1n a non-language area, illus- -
.itrating the employability of the "language-plus" trained“person. 
Table 15 shows in- deta11 how campanies hand]e their translation

and interpreting requ1rements.

i

i

Tabie 15

l o=l Means by Which Translation and IntEﬁJFEting
- Requi rements Are Hgt

&

~ Translation ‘ Percent Inﬁerprating Percant
Compan emp]qyees main ) Company efnp'luyees. main‘ B B
ufj“}glzn %ﬂﬁ-hnguage 0.5 ’ jnb non=1anguage ) 38.8
cnmrfiai agency 34.1 Pry vate professional o
. {interpreter . . 124
Camany employeses , main )
Job. ‘ianguage area -24.0 Company employees, main o
. . Job language area 11.6
Private profass{onal . . o
trans‘latar e, 18,5 Commarcial agency ' 11.6
~ Private individual 109 | Private indfvidal 11.6
* Provided by other party 5.4 Provided by other party = 7.0
School or university ”3.“1 : School or univarsity o 0.8°
ﬁ‘l
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. v?he Tanguages mcst'inva1ved in translation and interpreting

"\Eprrespand fairly closely with the languages most studied and with
\ . _

the ranking of countﬁies where companies felt a foreign language

, proficiency | to be 1mportant- Again there was no significant cor-

reiatioﬁ W1th thase countries where mcst of the internatiﬂna1 busi-

ness 15 daner be1e 16 shows those Tanguages which respondents

ranked from first to fifth p1ace, aTthough the number oF firms

respcnd1ng to this questﬁnn was small, The_majcrity, in.fact,
left {t blank, with several commenting that they had insufficient

infbrma%ﬁdn'tc rank, or that no statistics were kept since the

~ matter was not of suff151ent priority to their firm.

- Only seventéer firms (13 2 per;ent) reported that they-

employed persons within the Un1ted States whose primary ng is

dealing with Far21gn Tanguage matters; of these, 14 were reparted

as fureign 1anguage experts and only 3 were reported as experts

pr1mar11y in tezhn1ca1 fields and secondarily in Fo?e1gn languages.

" These peap1e s prnF1c1ency was attr1buted mainiy to thE1F having

11vad‘abroad or to their academ1c training. Personal or family
cantacts;ranked third. This should not be surprising;%gfpce an
qréaniz§t19n whikh wishes to hire persons séfTTed in foreign lan-
guages QiTi no rbubt seek 1an§uage éxperts for those pésitiahs

rather than somgone who is primarily skilled in other areas.

- What isvsﬁgnifirant is the small number of companies:reporting

such eﬁpTayeesi indicating the extrem21y=1imitéd;market for the
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foreign language major in private industry.

TabTe 16

s | 1) =

Languages Involved Most in Transiation :
and Interpreting —

- Translation ‘ ’ - Interpreting
- " Position b'b

__a i s ) Position byb
Language . Averige Rank

Language® - Average Rank’

Spani sh 1 Spanish | © 1

French o2 Persian 2

/

Persian

Arabic 3 -
- Arabic French

German Japanese

o ;s w

Portuguese German

~J 2] (L, ] L

Portuguese

N

Japanese

~J

Russian

Q.

Russian

) __ R _ _ _

dlanguages ranked by more than five companies.

BIncludes- rankings from first to fifth place.
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. Lan uage Tra1n1ng for Non=U.S.
tiona1 Emp]nyées

~ Responses to this section, after the initﬁai questions,
were considerably lower than throughout the rest of the‘ﬁuestign!
naire, Dne may hypqthesize several reasons fur this deareassd
response:
(1) Companies are involved in this aspect of foreign

1anguaées to a lesser extent that those aépeets covered in the

/ “previous sections of the questionnaire,

_ (E) The LDPPGFEﬁE headquarters is not as aware of company
operat1cns and policies oversess as it is dnmest1ca]1y. Several
. rgspandents 1nd1catad that they had had "d1fF1cu1ty“ with Part IV,
'or had left a good bit of it blank, because to have respanded
. properly would have required more research than they were willing
or able to undertake, !_
| t3) Companies are invalved in so many different %raining
programs around-the Qarid that to try to mold their chargcteristics
into a single questionnaire Format was not feasible. |
(4) Respondents maj have tired of completing the quéétian;
. naire and may haJe omi tted the 1ast'se;tien, particularly §f infor=
mation was not immediate1y or readily avaiTéb1e.' S
(5) Respnndents may have been veluctant to report details
Gf 1ESS than optima1 or marginally successful programs.

A good bit ef va1uable information was ,collected, but

averwhe1ming trends were not apparent Findings have been repeﬁtgd
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and must be interpreted with caution because of overall smaller
numbers. | | '
A majority of campanfes (59.7 percent) reported that they
: do in fact conduct vocat1ona1 or technical training pragrams for
non-U.S. national employees. as part of. their overseas operations.
Generally speak1ng, at TEast ha1f the responding gampan1es in
. each category reported that technical or vocational training is _
provided to their non-U.S. national empinyeés. Respondents in
only two caiegaries of ¢ompany=a§tee1 and Transpartatian-sréparted.’
no such training; in three cther5=-Athth1ve, Management Con-
sulting, and Mining--less than 50 perce%t of the companies pro-
vide tra1n1ng- The locations of these programs, which respondents
were asked to %upp1y; encompassed the wﬁu?é world. No one area
i aépeargd dcminént.g The primary language of instruction of tech-
nica1/ya;aticnai ﬁraining was repcrted'ta be Eng1ish for two cate-
gories of instructor (U.S. nat1ona1s and third cnuntry nationals),
aTthaugh lTocal nationals teacﬁ1ng techn1€a1/vgcatiana1 sub3e¢ts
in the native 1anguage of the students (and their own native ‘lan-
guage, too, of course) sutranked local nationals teaching in “
English, .Table 17 shows the language of instruction according to
-+ the nationality QF‘thE“iﬁstructar. )
The mcstrfrEquent1y'ciféd reason far éaﬁdus;ing trainiﬁg
in English was that since Eng115h is the :arpnrate 1anguage aT]

company bus1ness is done in Eng]1sh Other reasons reported were

a4
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that all technical and ‘training materials are in English and that .
often equivefent teehnieeilterﬁine]agy“doee ﬁet exist in other lan-
guages. Other justifications given were that the instructors do
. not know the Fere1gn 1anguege end thet instruction in Eng11sh is.
a fore1gn government or centraetueT requirement, since a knowledge
of English can serve to enhance an empTGyee'* career potential.
The predom1nant reason g1ven Fer conducting tre1n1ng in the stu-
'dents native Tenguege was that it 15, after all, the students'
native language and therefore the medium threugh which they can

most readily receive tra1n1ng

Table 17

Language of Instruction-of Technical/Vocational Training

B o : L Language ef Instrueﬁen ) Peﬁ:ent i
Type of Instructor ~ __  Native Language S
' | English __ .of Students Other La
U. S. Natiomals ~  f.. 42 5 0
Local Nationals - 35 <2
.- Third Country Hationals 23 : 9 ‘ 2

Companies were almost eveﬁiy-divided as to whether or not
they.previde Tangeege training to non-U.S. national employees or
1treﬁnees: 42 peecen% responded affirmatively and almost 46 peféent
xrespcnded negatively. Of‘the’eemEEnies‘Eepérting that they pfevide
. techn1ce1/veeat1ena1 tra1n1ng, 57 pereent a]se provide language

training, aTtheugh the Teﬂguege tre1n1ng is not necesser1Iy 3
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component of the technical training phase of employee development..
Fggr'categeriés of éampany reported no.language training: (1) Ar-
chitecture, Engineering; (2) Mining; (3) 011 Service; énd (4) Air-
1inés. In virtually aTT céées,‘Enéi%%h was the language épecified
in which training was provided; the only exsept10ns were French-in
Ee]gium, Spanish in South America, and* Hebrew in Israe] Tab1e 18
shows the distribution of technical/vocational and 1anguage tréining
provided to non-U.S. national émp1gyées“by category of company.
Reséenseé to the question c@ncerniﬁg‘the numbér'of 1anguagé
training prcgraﬁé operated around the world were too Féw‘tosieéd to
anyvmeaningfﬁl conclusions. A number of respondents indicated that
- such ihformation was unknown. Nor can the percentage o% employees
within c@mpanies recei&ing te;hnica]/ybcationa? traihiﬂg and/qrii
h'1anguage training be deté;mined precisely. A numberr of respondénts
indicated that no record is kept of the numbers of indfviduafs |
Etra1ned and the majority of respondents checked 0 as the number af
emp]oyees trained,- d25p1te ear11er aff1rmat1ve responses. Respani |
dents were nat, QBVjouSTy, adequate]y informed about training |
program detaiis Respunses to fhis question overall Were spntty,A
with the "1 to 25 pergent" increment reﬁe1v1ng‘the next h1ghest
number of responses. Tab]e 19 shews the percentages QF c1a551f1-
cations of employees receiving technical/vocational train1ng‘and/or

TEnguage téaining. Most of the pérsonnei'Being trained are



Table 18

Companies Offering Technical/Vocational T’éainiﬂg and/or Language
Training by Category of Company

+ Te;hiq‘lagi - Tech./Vec. atal No
. ) nF Prrmea: Training” - ____Training - e
Category of Company T —~ Tamg |+ Gong g Companies
: ' Tng. . Tng. Tng. Tng, esponding
Architacture,
~ Engineering 0 2 0 1 3
Automotive 1 1 0 4 é
. Aviation 1 2 0 . 3 6
*. Bullding Materials 2 1 0 0 3
Chemical ' 1 2 1 1 §
S Communications 2 1 1 1 5
- Computing 4 1 0 3 8
Financial 1 -0 1 0 2
Food, Agricultyre 6 0 0 1 7
Glass, Abrasives 1 1 ] 1 3
[Heavy Construction 1 3 0 3 7
- Heavy Machinery 1 3 ] 2 6
. ' - Hotels, Restaurants -2 0 0 2 4
Machinery, Davices ) 0 1 1 6
Management Consultants, ‘ -
Attorneys, : )
Accountant; 1 0 1 3 . 5
* Mining 0 2 0 3 5
- 011 3 1 2 0 6
011 Service 0 3 ] 4 o7
Operations 4 2 0 2 8
Paper, Packaging 1 3 0 3 7
Pharmaceutical k| 0 - 0 0 3
Retafl 1 0 0 1 2
Rubbey 3 1 a 0 . 4
Scientifie, '
~ Precision Instruments 1 1 1 1 4
Stael 0 0 1 0 1
Transportation ) 0 0 1 1 2.
Transportation - Airlines 0 2 ] 1 3
Transportation - -
Auto Rentals 0 -0 0 0 0
Unidentified 2 L 2 2 -
Totals 44 33 10 ¢ 42 129
R — - — = : I—
N » 3The "+v symbol indicates that a company provides training;
' the "-" symbel indicates that a company does not provide training.
r';, L3
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a host nation firm or by the host government.
-fabie 19

C1ass1Ficat1cns of Non-U. S. National Employees Receiving
. Tra1n1ng, by Percent

Employee Classification ‘ziggg}gﬁl{ %ig?g?gg
: Training e
Upper level management ' 20.2 - 20.2
Middle management , . . : ' 28.7 " 29.5
Technicians - | 35.7 14.7
Laborers B 10.1 3.9
Instructors o o 13.2 6.2
Clerical, administrative personnel A 17.8 12.4

In most cases an individual's Jdob determ1nes whether or

not he w111 be selected to receive language training, In most

cases, too, language training and va;at13na]/technica1 training

are cqnsidered as separate entities, .either conducted simuitanecus1y

or sequentially, with 1énguage traiﬁigg preceding technical/voca-

tional traininé_ fraining is most often conducted in tﬁe foreign
‘“cbuntry itself. . Language training is generally performed under .-

contract with a éammerciaT Téﬁguage teaching o?gaﬁizaticn, as it

is for U.§; nat{cnaT emp16§egs, a1tha§ghirespandents}suppiied the
'jnaﬁes of more dif%érent-cantraétars than thej did when asked about

.

131




Atrainiﬁg U.S. national empinyeesi The secnnﬁ most frequent means of
) providing language training was to conduct it in-house using.compény
language teaching gﬁp?ay&es as instructors.

More yes than no responses were received to the question
i cancerﬁiﬁg'contractua1 specification of the amount and types of

'.training to be provided, bdt those yeses constituted a response
srate of only 17 percent., Twenty-one perceﬁt responded to the ques=;
tion as to ‘whether more than one language traiﬁing contractor had
been involved in the same programs, and respenses were near]y evenly
d1v1ded with" 511ght1y more aff1rmat1ve than negative responses. “
Reasons. cited ranged from maintaining a competitive spirit among
contractors -to having .varying requiréments at different)timeé“tn
having too many students for a single contractor to handle..

The‘type of 1anguage taught in these company-sponsored-

percent of thefresppndents. "EeneraT QnIy" was chasen by 12.4 per-
cent, and specialized alone by 2.3 percent. Although Spe:iai pur-
pose 1anguage instruction éppears ta be more réVa]ent in these
~training prngrams than in those Fer Amer1cans ga1ng)gverseas,
1mpravement cou]d be made in an awareness Qf the value of LSP
 ‘tra1n1ng and then in its implementation in actua1 programs. This |
isameeiack of awareness is ev1dent in determ1n1ng the content of

Tanguage training: ranking h1ghest were the 1nd1V1dua1 sk111s

(i eﬂ, Fead1ng, speak1ng, understand1ng, and wr1t1ng\ requ1red by -

s _ ,_ N



:third (11 percent), and the functional area of a particular an

'speakers of English, with
:hiréd locally. The next mc
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a person's job and the feve] of praficienéy ascéptab]e or required

(17 percent each). Thﬁ’professionaT Tevel afﬂé'pérsnh" jab ranked.

!

ranked fourth with on?y 7 percent

Language teachgrs, and spec1fic311y Eng115h teachers, tend

to be in fact trained EngTish teachers, nn; nezessariiy native
o particular technical expertiseg.éﬁﬂ
st frequent typé of instructor is a
trained English teacher, a|native speaker of English with no par-

ticular technical expertise, hired in the United States and sent

'abraad. Most companies deicated that a teacher trair%ng program

is not & component of #h)ir or their contractors' largauge

program,
InStructfnnaT materials are most often chosen from readily"
availabie cummerc1a1 mater1aTs, although also common is to have

1nd1v1dua1 teachers assemble or develop materials as needed A

few companies 1nd1cated that the materiaTs had been custam tailored

for their pragrams by materials deve?opment experts,
- Respondents were almost evenly divided as to whether students

are tested to determine their entry level qualifications, with

‘STigHtTy more responding no than yes. The most common means of

evaluating Students attained proficTEncy is on- ~the-job perfarmance,
but 1Fterviews and test scores are also’ used to some extent.
Hard data concerning the average 1ength of language training

are, aga1n not Javailable. ‘In_general, though, the Tength of "training

s ) .

fz W : p ELQSQS



- 24 months are apparently not uncommon. Company policy appears,
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time indicated by téspoﬁdanta was considerably longer than that
reported for Americans going abroad. Periods of 6, 12, and even
then, to be one essentially af Tip service to a faraign 1angﬁa§a
capabiTity for American parsanna1 going overseas but to a genuine

commitment ta 1t for local nat1ana1 employees.,

axpectad, a farma] classroom artaqgamant: apprmaimata1y,anaath1rd
of those campaniaazresaandiﬁg checked 1:10 and 1:5 (aacﬁ), and
just under ore-third checked 1:1. -
? Very few tampaniaa (11 percent) indicated that‘they had
attempted to adapt the. language of technical matar1als which
nanfu.él nat1ana1 amp]ayaas must use by 1fmiting er simplifying
-’tha language of those materials, Of those who had ttiad it, most
felt that it had been successful, Those wha had ﬁat tried it felt
- that it would ba too costly, that there was no campany support. fot
it, or that they were nat 1ntaraatad in "¢reating the wheel tw1ca "
Maat raspondanta (34) aamp1ating Quast1an 25 felt that
thay had axparianaad no 51gn1f1cant prcb]ama wfth tta1r overseas ;
language training programs. Savara] (only 9) felt that there was
not anaughatimafavara11,?in tarma:af months or weeks, allocated |
.ta%Tangaagatra%ning. The athar-ahaitaa'hara a11 ranked in various
- positions, but so apattiiy'aa}ta make conelusions 1mpossib1a;

: interaating]y enough, 64 percent (35 percent of the total aampTa)t
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of the respondents to the question on the role which language train-

ing had played in planning their company's overseas Qperatians ‘

checked "None," with no significant d1fferences amang overseas

Functinna] are; groups, Perhaps if. 1anguage training had been

1nﬁ1uded in the pTanninQ stages QF the overseas venture, the insuf- \\\

ficient time allowed for training would not havé been a'prab1em '
A1l of the 1anguage-connectgd organizations or associations

1isted in the 1ast question had been cantacted by at least some of

the respundents Beriitz, the Thunderbird School, &nd Inlingua

ranked highest. Table 20 shows the total numﬁer of respondents.

who checked each organyzation.

- -
/ &

Non-Responses

The fifty—Five nan—respnnses returned were attributable

pr1mar'1y to the nonav11ab111ty of information at cgrporate head-
quartE's, followed by the Tength of the quest10nnaire, wh1ch per-
haps w@s a canven1ent excuse if a respondent simply 'did not feel
like énmp]et1ng it. Ranking third was the opinion that the sub-
Ject éf the survey was e7ther not important to or not applicable
to the contacted cnmpany, f@1Tawed by the statement that, since
oWetrseas businesses are managed by local nat1cnals. the U.S. Firm
need have nething te da with ]anguage tra1n1ng. Annther alterna-
*1ve, pure canaecture yet a def1n1te possibility, s the reluc-
tance of a company to pravide 1nfarmat1an on pragrams and p@11c1és

which have proved to be not part1saiar]y successful in actual
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, practice, The various reported reasons for non-response are

delineated in Table 21.

Table 20

Number of Companies Contacting Language Organizations, Associations

| Number of

Association, Organization _ Companies
Berlitz : 71
American Graduate Schoo1 QF .
International Management (Thunderb1rd) cooo 19
Inlingua ’ 18 -
" Business Council for International Understand1ng= . 10
Teachers of English to Speakers .
of Other Languages (TESOL) 7
Center for Applied Linguistics (CAL),: 6
National Association for,Fore1gn -
Student Affairs (NAFSA) 5
Modern Language Association (MLA) . 4 -
American Translators' Association (ATA) 4 .
American-Council on the Teaching ’ -
of Foreign Languages (ACTFL) g

The British Council

F B e =

Coments
- A comment frequently made Qﬁ returﬁed questiaﬁnaires was
that, because @F“tﬁe‘wiéé variations in ﬁrac%ice éérass divisions
" or-from one country to another, it Qas exﬁréméTy diffi¢u1£ to
respond in general téﬁﬁs for tﬁé company as a whole. One of the
‘main Just1f1cat1ans far the w1despread use of English, beswdes

. ;thg fact that it is the “eampany Tanguage,“ was the h19h1y

)

2
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15persed'nature af carparate aperat1on§ “therefore we re1y heavily ‘

,.fhe ability of our host cauntry nat1onais to speak Eng1ish .

IR utaf:iezzl R |
Reasons Cited Fgr‘NonsRésPansé ( :
R : g _ . :: ) _ - ;P{ . ) . 7 : . ’
7. Reason - o T A Percent?
- Information. not available - 34,5, i

_Questionnaire tdo Tong o a 25]4*‘
' Subject not fmportant to conpany. . N oy

: ;}; © - or-fhot app]isab1a ' , 24 6‘

ST Overseas businesses owned ,

e Tand managed by 1acaT nationals , - 18, 1
~Policy not to respand ta quest1onnaires ' | ~ !1 Sia

L " Information not releasable . : ,h o 7.3

jw:w*" Involvement abroad minimal | _ o o 7.3

'aTataiﬂis greater: than 100 because éF\Eome multiple responses.” - ;j;’x

% "\i
‘Many'companies reportad- the almost Ezc1usiveihse of TDcal N

: =; national staff 1n uverseas Tacations (gaverned prabab1y in. 1arge
‘:"'-l:part by 1nternat1gnal agreement and host cguntry\paiiﬁy rather than'
" purely. convenience ‘in cnmmun1cat19n), thus “abviatiﬁg" the need for
f.f_.u*American staff to deal ina f§r21gn 1anguage Accord1ng to some,
?ﬁ“: a hiring critericn is a EPﬂFiGiéﬂcy in 5"9115h’ e]im1nat1ng

training as an issua - Others indicated that their 1g;a1 national

a
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:::" stafF had studied %n the United States or simp1y were "b1 or
mu]ti]ingua} A few mentioned that b111ngua1 ar muTti]ingua] oy
' secretaries “handled ﬂgn—Eng11sh matters. ' Sti11 others dea1 with
manuFacturEPs representatives Qr ‘agents rafher ‘than "emp]oyees"
nvefseas, again “e]iminating" the need Far 1anguage trainfng. ‘
One respcndent stated ; | J
-~ Universities have not yet rece1ved the message that cum-
panies now hire -foreign (who know English) management per-
. ‘sonnel exclusively for its [sic] foreign operations, Fewer
and fewer, U.S. nationals are sent abroad on a permanent
‘basis, these days (Reason: natfonalistic trends and move-
ments)
I Many cnmments stressed the vg1untary and hence ad hgc
' natura of 1anguage tra1n1ng. Many ccmpan1e5 rep11ed ‘that |
tra1n1ng depended on "each person s individual 51tuat1en," and
e that empiﬂyees (and spouses) were "encauraged" to have "some
*knaw1edge of the 1anguage and country of assignment": most often,_
hawever, the training 15 Teft to the individual to arrange, with
the company pTQV1dTﬁg tu1t1gn reinbursement. The company w111
pay these expenses "untiT the desired praf1c1ency is réached "

usua11y accomplished with no more than 100 hﬁUFS af instruction."

- One company indicated that its management had discontinued the

tF

d1ssem1nat1an of an official pD]TEy statement on foreign Tanguage

training a110wances for employees on expatr1ate assignment This |
dec151cn Was based.on "an exper1ence pattern that indicates limited .
 benefit and usage from the allowance." ‘A number paTnted out that

1anguage tra1n1ng is governed by Tocal thian at various sites;

+=

12%
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‘v-one campany e]aborated that "such training at present 15Aextremely
imited," o | |
Language training was often referred to as a Fe1ecaj1on
:\}benefit for empToyees be1ng transferred abroad for a periad of
~from 1 to 3 years, ani;in some cases only 1n,excess ‘of z,yeagsi
 :dther fespgndents pointgd to the extreme mabilié} of theii |
'émpiayées; saying sﬁmp1y tﬁat "it is not practical to g%ve lan~
N guage training ﬁg all." One company jus;ified not testing
'émpiﬂyees for language aptitude éénée "thé_]anguage factor is.not
a condition of assignment." Anatheﬁ commented that,fﬁ.,. . gen-'
erally speaking, most employees would nat gccept the 1anguage

training or make any effort with it. ". Still anather=ngted_that

"language instruction in U.S.-pripf ;a departure is'iérge]y waste

of their time and campany's hnney. ”Tco'manx distrac%icnsv, . . and

- not sufficient motivation, " He_went on to observe that "language

" instruction abroad is usually ;héager_aﬁd betfe;?'(empﬁégjs in
original), | . - A ,
- Several respondents abserﬁad thét, ideally, "we would speak

the-igcaT Tanguagerﬁ' One pointed out, however, tﬁét “1f is a rare
, cccasicn when professional capability, Tanguage capab111ty, and a
“Job ass1gnment all come together at the same time." The over-
ridﬁng factor in determining overseas assxgnments, of caurse; as.
has been shown abave, is an individual®s technical cnmpetence and

_ngt language ab111ty.

The extensive and widespread use of Berlitz aéxa_trainﬁng >
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. fnstitutibn was in severa1 instances substantiated by the cbserva-v
~ tion that 1t allowed consistency of method and :antinuity for the
; »5tudent This :empany s marketing strategies and high product
1dent1ty no doubt also exert cons1derab1e influence in its frequent

se1gctian.

| Fareign Tanguage capabi11ty as a criterion far selecting
'1ndiv1dua1s for overseas assignment ranked f@urth cf four criter1a.
W1th techn1¢a1 ab111ty the overwhe1m1ng first :hgice Language
traﬁning, however, is the type of trainfng most frequentTy previded
to emp]oyees gaing abroad, Company pu1i;y tends, however, to regard
foreign 1anguage prcf1c1ency as "dESTPabTE but opt1cnai ' and to
“ 1eave the training to the individual hinself to arrange, although
" the company pays for it and permits schedu11ng during regular
working hours. In mﬂst cases 1anguage tra1n1ng is cantracted with
.a& conmercial Tanguage teaching organizatﬁon such as Ber11tz or
In1ingua, and 100 hours is the amount pravided in the majority
of cases. »

Spanﬁsh and French were the languagesiﬁanked as :urfentiy
most studied by employees, é]thoughﬂrabics PDrtuéuese,iGefman.
ahd:Persian wefé aisa ﬁapular. - These léngﬁages and their raﬂkiﬁgs
correlate quite closely W1th the 1anguages 1nv01ved most 1n trans—
-lation and 1nterpret1ng and also with those Tocations where comw. .

panies'Fé§1 a foreign language prcficien;y 15.particuiaﬁ1y.1mportant;




; | The majdr*ty of bus1ness .dealings, hdwever, are conducted
}Ve_in Eng1ish, bdth within the United States and dverseas as’ we11
'f-Twn-thirds of the :dmpan1es reported that th31r 1ntérnat1ona1 busi—
k,ness is not hindered by 1anduage prdbféms, a1thnugh many respdn—
i‘dents cdmmented that add1tidna1 time, misundevstandings, and Tack
df rappdrt were cansequenced of imperfect ]inguistic dnd.GQTturdi

" matches. | " | | |

'In-the area of translation and 1nterpﬁetiﬁg; dorrespdndende~ B

is the most Frequent?y OEEU?Fiﬁg requirement for translatidn from a .
'fdre1gn 1anguage into Eng1ish. "Promotional literature and adver- :
tisiﬁg ranked h1ghest‘1n transﬂatidg %de Enj%ish ihtd:a‘fdréign
'1angu39e Companies' translation and interpreting needs: are han—
d1ed mdst thén by emp]oyees whoée ‘main jdb 15 in a non-]anguage
area. Only seventeen cdmpanies 1nd1cated that they emp1oy per-
Vsens wgth1n the United States whose primary Jjob is ddaling W1th
foreign 1anguage mattérs.

] ction IV of the questddnna1re Foreign Languages fGF’
‘Non=U.S. Natidna1 Empioyees. aithdugh not :dmp1eted by as many
respdndents as had answered the other sectidns, ndnethEIEss
of fered some 1nsight and pointed to trends in th1s tra1n1ng con-~
figuratidni Near?y 60 percent of the companies surveyéd provide
dddupdtddna1 or techni cal tfaining to their non-U.S. national L
empioyéds. Most of that traihiﬁg>is'ddne in English, although e
a nudper‘dfecdmpanies did repdrt.cdnducting it in the students'
native language. Over 40 percent of the companies provide
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'1ahguége/train1ng, h1ch is. averwheTmingTy in English. Languagé v e
and technicaT training wera generaITy regarded as separate phases . |
| of training, and 1n most cases were ﬂcnducted;e1ther s1mu1taneaus1y}
»;'~§i or sequentiai1y, with 1§D$uage trafn1ng preceding technigaT

training. l

Language training is. usua11y performed by a cnntracting .

'agency or arganizat1un, and*buth general and specia1 purpase
aspects af the 1a;guage are incTuded in the prcgrams, unlike the -
language instruction nr@vided tc u. S nat1ana1 emp1nyees which
~vas repurted averwhe?m1ngiy to be "genara? " The Tanguage teachers
x?tend to b; 5pec1ai1sts in TEnguage tea:h1ng and not in technica1
areas. The length af tra1ning, wh11e not determ1nab1e in an
absolute sense, appears to be a good bit Tanger than that provided
to U.S. nat1ona1s going overseas. Most companies had not tried
text s1mp11F1cation as an, aid to- nnn- or 11mited EngT1sh—speak1ng
empioyees, and most. reparted thatﬂthey felt they had no s1gn1f1cant \
_prﬂb]éms w1th language training overseas Since the averwhe1m1ng |
‘majority of respondents, however, left that question blank, these | J\
FESpDﬁSES must be interpreted with cautfon. Most reépand%ng com-
-panies, too, ind1cated that Tanguage training had p1ayed no role
"fn the p13nn1ng nf the1r cnmpan1es overseas aperatians, although
| £near1y ha1F the respcndents did nut comp etg this questinn.
XYV NearTy twa—thirds of the respon'ents 1nd1ca;ed that they
wishéd to receive a copy of. the exgcut1ve sg%mary wh1ch was S

afFered both in the cover TEtter and at the end of the

. A/Cilégéni,
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;questiunnaire. Th1s encaurag1ng response ccu]d ind1cate a genuine‘

:interest 1n the subject of . the survey, a cur1nsity to see what
"fnther campanies are doing in this area, gr simp?y a desire to

.;rece1ve som ething for the1r effurts! In any event, it appeared to-

‘be a favorable sign.

Y3
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o o | NOTES

11n most cases, a]] four sections of the quest1ennaire were

campTeied although individual {tems threughaut the quest1annaire
‘were sametimes left blank.. _

2The tnta1 number of companies here is greater than 129
since t*ere were a, number of multiple responses.

P
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~ SUMMARY
SURVEY RESULTS

This study. 6f the foreign language requirements of U.S.

corporations doing business abroad has examined characteristics

of corporate Tanguage tra1n1ng programs and po11éies with regard

thh to U. S natianaT emp1ayees gﬁing outside the Unifed States

ta work and to non-U.S. national employees, genera]Ty working

1n their own countries. The role of trans?atian and intér- !

' preting in the cnrparate env1renmént both within the United

States and abroad .5 also stud1ed of particu]ar interest were’

the extent to which Tanguage requirements and 1anguage tra1n1ng

fare included in corporate planning and the extent to which

Qccupationa]?y-orjented special purpose language training is

“included in the Tanguage training provided to corporate employees.’

The data collected describe the situation as it currently .

exists.and prnvide a comparison to several earlier studies of Tan—

’guage and language tra1n1ng in the demestic corporate env1r9nment

These data can then be updated and expandéd upén in future

studies, permitting an assessment of change gVér time,

i

Major findings of the study are the following:

128 i
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-?(1) The greatést amount of iﬁfefnatignaT business in which
U S, corporations are invg1ved is .currently being done in Nestern_

Eurape F911awed by CentraT and Sﬂuth Amer1ca, Canada, the Middle

7 East5 and the Far East.’

(2) Sganish is the Tanguage most stud1ed by U S. natinna1s

" going ahraad and a1so fhe language most 1nva1veﬁ in trans1atian

| and interpreting.

(3) U.s. corporat1on5 doing business abrgad re1y primarily
on Eng]ish as the business 1anguage and the means of :3mmun1caﬁ .i

tion.

_ (4) Language tra1ning is providad’ta a majar1ty of U.S.
natinnaT employees going overseas and outranks technica1, cu]-
tura], and manager1a1 training in type of training provided. .

(5) Languages for Special Purposes (LSP) tra1n1ng is

an]y~fare1y/1n§1uded in U S. natTana] emp]gyees pre-assignment

Tanguagfx1nstruct1an

(6) Translation and interpreting requirements are

gener§,1y handTed by corporate emp1eyees whose JDbS are in a

non~1énguage area.
(7) English is generally the 1anguage in which tech-

nical training is given to nonsu S. national employees overseas.
{
.n£ (8) A far greater commitment exists to 1anguage training

_ for non=U, S national employees than Fuf U.S. nationa1 employees.

' (9) Language training for non-U.S. national employees is

| overwhelmingly done ‘in Eng1ish and is apt to include an LSP {i.e.,

flé@é~ : -g: ,. fi%: h;ﬁyg;,ﬁaw
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ol a jab—griented) component.
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i
H

(ID) Far most companies dcing internatiana1 bus1ness lan-

N " seas éperatians.

- Discussion

The greatest amuunt of 1nternat1nna1 bus1ness inva]v1ng
U.S. carparatiens is’ :urrent1y being done in Western Eurupe, fol-
Ta'ed by Central and South America, Canada, the MiddTe East the
Far East, AFrica, Eastern Eurnpe and the Soviet Un;an, and Ind1a.
Areas 0 the wand where companies perceive a 1angauge prcficiency
to; be parti;uTar1y 1mpertant are, in order of pr1er1ty, Central
and Scuth Ame Tca, the Middle East Western Europe, the Far East
Eastern Eurape and ‘the Soviet Union, Africa Canada, and India.
_; Spanish 1§\the 1anguage currently mgst studied by U.S.

I nationals going abroad £o11owed by French, Arabic, Portuguese,.
and German. Span1sh 15\315@ the 1anguage most involved in both
trans]ation and 1nterpret1ng, French, Persian, and Arabic also
‘ranked high in both catégar1es- There thus appearé to be a
'fairiy close corre1at1an between those. languages must 5$ud1ed
and used and geograph1ca1 areas where a language praF1c1ency is
perceived to be- particuTar1y 1mpurtant Spanish 15 also the
fareign. Tanguage W1th the highest enrni1ments in Amer1can schﬂa1s |
and un1§er51ties and the native Tanguage af ‘the. 1argest 11ngu1st1c

- minarity in the United States, which cnuid also account Fnr its

' .
a B
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'gnpu1arity among businesspeople.” ﬂ
g“f B - United States corporations daing business abraad however, f
| *reTy primariTy on Eng]1sh as the business Ianguage and the mean's of
cgmmunication The American businesspersnn communicates for the
most part in English and expects athers~~regard1&as of their
o natiana1 or ethnic background--to do likewise. "As a resultr
o American businesspeop1e being sent abroad are selected on the
basis cfsprgven techn1ca1 or professional expertise, and ngt on
gthe basis nf foreign TEnguage capab11?%y‘-
: Language training 15 provided, or ét ieast affered, tg

majority of U.S. national empToyees going overseas as a pre-assign-

[ e

g ' ment benefit Any foreign language prgfigiency the emp1gyee
attains hgwever, is typ1;a11y regarded by the emp1qy1ng egrperaﬁ
-tion as "desirable but nptiona1 " wyth the . emanyee h1mse1f charged
~ with arranging for the 1nstruct1gn and scheduTing it (aibe1t on ‘ N
company time) among h1s many other responsibilities in the twa : ‘ %;mgr
'gr three months prier to departure, A]thnugh respundents reparted : |
- that emp1ayees "receive" language training hefore going averseas,
!nne wonders how many are actua]fy able {or willing) to take maxinaj;;_."'
mum advantage of it sinie part1cipatign 15 vu1untary‘ The training;' g}‘g}%
{is usuaT]y perfnrmed under contract with a cgmmercfa1 1anghage» f i g
‘teaching erganizatign. A]thgugh cgmpanies frequentiy regurt that 1
~ each individual's situation is evaluated separateiygand that as 3
: éuch training is provided as_is necessary to attain the desired ; ‘{

- proficiency, most often this training is Timited to 100 to 120 ;




hgurs of instruction.
- _ LSP tra1ning 15 nn1y rare1y inc]ﬂded in U.5, nationai
emp]oyees pre-assignment Tanguage instruction. C1ear1y the aim
;'ﬁcf this- 1nstructian is-to provide ch1y tl e mast eiementary sur-
vivai ]eve1 capab111ty in thnse 1GD ar s0 haurs te ease the initiaT
shack of being transpianted to a fareign cu1ture, all substgntive :
" matters (i. E., thase re1ating to the JDb) will be hand1ed in |
English. ‘. R ;
There are enough indivrdua]s empTayed by U 8. earparat1ans,
however, wha possess suffic1ent far51gn Ianguage eapab?iity to |
hand1e most csmpan1es trans?atian/and interpreting requirenenté. |
Many of these employees are native speakers of Eng]fsh whase acae
demic tra1n1ng has equipped them with a fa?eign 1anguage capability. 1@
Because of the spcradiﬁ and usuvally shartgterm natqre-uf transla- o
tion énd interpréting requirementéglmngﬁﬁéampanies are abié to meet

these rqujrements with amﬁjﬁyeesxwhésé‘main job is in a non-lan-

guage area. Most of the*t%ansiatjan from affaréign language %nté
English fnva1ves ccrréspondence, ﬁhi?e promotional 1iterﬁture and ‘"';,!
:_advert151ng constitute the greatest amount of translation from -
Eng)ish into a foreign language. There is, hawever an1y a 1im1ted
requirement for inéerpreﬁers' servn:es, siﬁsermast oral Qammun1ca— ; ,j ok
tlons are transacted in English. Whebe interpretérs are needed, |
| fheyvare required primariiy for matters in?aTving pra%eséi@naT and
technical uses of Ianguage and far taﬁﬁ1eve1 negatiat#aﬁﬁ, réthe? ;
“than for social occasions or dayatolﬂaygaperatians. iwhere in~house |
: e : A . i




| capabi?1ty is not adequate ta meet requ1rements, ccmpanies genera]1y

turn tn commercial EQEHETES or private. 1nd1vidua]s outside the com-
‘7pany., Dn]y rare]y are 1ﬁﬂiv1dua]s emp]oyed by companies tc deal
7‘w1th foreign 1anguage matters as their primary jab ‘

: U.s. eorparatians are cammitted to a Far greater axtent ta
1anguage training Fnr non-U,S, rational eiployees than they are- fcr
U.S. nationals go1ng aEroad to work. Although this training is
-also, for tbe-mast pért, performed under contract with a commercial
1aﬁ§u§§eitea¢hing arganfzatién; the amount nf?t?ainiﬁg provided is
éansiderabiyshare (ﬁften reﬁuiring several months and nat!infre—'
quently in the v1c1n1ty of a year or mare) than the 100 or so haurs

" © generally allotted to the U.S.-national businesspersan. Tra1n1ng fgxi
is genera?]y more formal, organized into c1asses rather than per— e
furmad on an indiv1dua1 basis, it often inciudes a special purpose
component, and 1t is generaT]y integrated with technicaT .ar agsu—,
pational tra1n1ng. Language training is QVerwhelmingTy in En§11sh,

~and is Bverwhe1m1ng1y Jobsoriented A broader spectrum ﬂf emp1nyees ;

-

in generai U S.. nat1ana1s sent abraad are 11mfted ta middle and
upper | level managemept wh11e in the,hast cnuntry itser, teehni—
:1ans Taberers, and 31Er1caﬂ and adm1nﬁstr§t1ve persanne] are aTsa
" candidates for training. L L
. r  ﬁi Eng1ish is generai1y the. 1anguage in which techn1ca1 - |

tra1n1ng is given to non-U.S. nat1nna1 employees Qverseas, and

’-neariy §0.percent of responding campanies do conduct teehnfca] or °

S | 15¢ N




- occupational training. -Over half the companies which provide tech-
\-'nica1 training also pravide English Tanguage tra1ning Because
English is the Ianguage af the ‘parent - corperatien, because'ccmpany .
carrespnndence, mater1a1s, manuals, publications;, documentat1an,
and tra1n1ng appear origina11y in English, and because. in some
fields (aviation, for examp!eo English is the 1nternat1ona1~lan§
guage of communication, traiﬁing individuals to handle job-related
materia1s and cammunicatien direct1yain the sgurcé~1anguage is |
definite1y more efficient and cost-effective than attempting ta
‘translate mass1ve amcunts of printed matter or tn train sufficient :
numbers of host cguntry nat1onaTs and/gr U .S, natinna]s to prnv1de‘ )
technical train1ng in the hnst cnuntry 1anguage Not anTy 1; the
trans1ation/tra1n1ng effort itself a monumental ‘and aimast 1mpas-
sible task but in add1t1an it cften requires the creation or. bor-
rﬁwing of a new 1ex1can and totally new cnncepts 1n the trainees' .

5t

native language,
Perhaps most revea11ng of aTT in this study was the number
gf companies (nearly two-th1rds) which indicated that language
training had played no roTe in the planning of their overseas
nﬁeratianér Moreover, mbst companies feel that thE1r inter-
'nat19nai bus1ness is not h1ndered by 1anguage problems, nor do
they perceive any sign1f1cant problems 1n thE1r overseas ]anguagé.
training prngrams. Some respondents did,: however, acknowledge
cammunicatian difficulties in international business dea11ngs,

il
and insufficient time allotted for language trajning overseas.- '

l;.,‘;a

L,m
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They also frankly recognize that "ideally" their employees and"
representatives abroad would speak the local language and wau1d.
be euTtura11y sophisticated in the foreign environment. Many
‘therefore rely on local nationals wha know English or on native
speakers of the various Tanguages in question already 1ﬁrtheir
employ to solve their 1angua§e@and culture prprems- To train
Ameri:éns-adequéteTy to deal in a Foréign 1an9uage and a foréién
€q1ture would require more time, maney, aﬁd effort:than most
corporations or 1nd1v1dua15 are apparently w1111ng ta expend.

The corporate view of foreign language capab111ty and
train1ng seems essentially to be that they are commodities to be
purchased as needednbut that otherwise thay do not merit hav1ng
undue time or attention spent on them As a cammud1ty, though,
1anguage training shnu1d be subject ta the same' rigorous eva1ua—
tian standards and mgn1tor1ng criteria as are other. phases of
campanies contracted or subcnntracted aperations To assume

" that language training is anTysan*igcidentaT component of an
~overseas ﬁev%ure is very risky and can lead to the waste of untold

amounts of time and money.

Assumptions - : | : . . |
The va11d1ty of the five assumptians implicit in the study |
;and in- the des1gn of the quest1anna1re was in effect tested and

inferred fram the responses to the questionnaire, Thnse assumps

~ tions were:
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(1) That 1anguage matters and lahguage train1ng are
’ 1egit1mate concerns of U,S. carporat1ens doing business abroad,

(2) That cnrparatinns recagnize the problem areas in
canducting language training programs and cansider participation
in the study and receiving 2 repart of results highly beneficial
to the attainment of their gnals. :

(3) That LSP (Languages for Special Purposes) tra1n1ng
figures prominently in carparate overseas language programs and
is a major concern of program planners and designers.

" (4) That the quest1nnna%re would be an adequate means
by wh1ch to gather data for the study.

(5) That the response rate on this questionnaire would
be adequate ta;pravide meapingfuT andisignifi;aht infcrmatipn and
to draw valid conclusions. | | |

Assumptions (4) and (5)_praved to be vaiid, and assumpti@dé
(3), (2), and (1)!proved to be only partially valid.

Assumptiéns (4) and (5) were clearly valid, Corporate
cooperation was high, iﬁ terms of questienné%re response rate,
cempieteﬁess of responses to include cammeﬁts and observations,
candor of responses, and desire to reéeivethe summary of results.
The resﬁénse rate-cn the quest%cnnaire; 68.9 perceht overall (70
’-percent»nf which were completed sufficiently to be tabulated, -

- and the other 30 percent of which revealed reasons for campanies!
nonaparticipatién in the stuéy) was indeed sufficient to provide

' méaninngI and‘significant information and to draw valid conclusions.
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Companies' excellent cooperation, particuiar]y in view

of the basic underlying lack of concern for foreign language

~proficiency and training reflected in some of the respanses; may be

~accounted for by the following explanations, either individually

or in combination: _
(1) Corporations feel that their foreign language policies
and training programs are sound and effective, and they are not

sensitive about making them public. Most respéndents made no

‘attempt to remain anonymous, and many indicated that they would

be glad to pPDV1dE further information or d1scuss their respenses
in detail at any time.

| (2) Companies féei an obligation to support écademic
resegrch-gnd'they'céaperate with requeétsifcr infarmation when=
ever possibTe. Such cooperation is, after all, a s1gn1f1cant
and pQSitive public relations effort. |

-(3) Corporations are genuinely curious about What‘cther

Firﬁs are doing in,the area of 1anguage training. Thej may be
doubtful as to the saundness of their present pa11c1es or they
may be seeking information (or corroboration!) befare entering

new and uncharted terr1tary.1 One respondent dea11ned to complete

the questianna1re, say1ng that 51n;e his company was Just entering ’

the internat1ana1 market h1s responses might skew the results

QF the study. He did, however, request a copy of the summary, B

. commenting that his firm knew it would soon need to become

involved in language training programs, and that he wished to

15
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;'proceéd from as enlightened and informed a ﬁerspective as possible,

Assumption (3)g-th§;3L5P training figures prominently in

: carparateiaVErseas ianguagé prggrams‘and 55 a maj@r concern of

program planners and designers, has proved to be only partially

va]id in prﬂgrams for nan U S. nationals and essentially invalid

in programs ‘for U.S. nationals going abroad. Corporations, as

evidenced by the low priority which language training and 1anguage

matters in general receive, do not seem to be awére of the poten-

tial benefits of LSP traiﬁing to the effectiveness of their

prégramsi Appreciétinn for the various registers and styles of

1angua§e and the ﬁossibj]ity of trainihg tc-speé%Fied'prnfi:%ency

~ levels within spéciFic FunctionaT areas could significantly enhance

corporate 1anguage_fraining programs.. The Amerfcan carp@raté

- presence abroad,.mgrecver, appears to have much higheg;standards

for those learning English than far_ﬁhase U.S, nationals 1ea§hing

a foreign language: non-native speakers of English ére expected 4

to control a far greater range GF English than native speakers

of Eng]ish are of a foreign language. English is sgmehaw regarded

- as the “uTtimate" Tanguage, represent1ng as it does much of the

sc1ent1fic, tgchng]cg1231, and economic power of the world; and its

native speakers seem to expect ncth}ng short of total fluency of

1ts students. | B |
Assumption (2) was, for the most part, valid; a]thaugh

corporations cannot be said generally to "recognize prob1em areas

in conducting language training programs." The overwhelming:
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reliance on contractors %q'prﬂvide training as well as the lack of

concern at corporate headquarters in many instances for Tanguage |
. matters indicates a preference'Fcr simply not getting involved with

the issue. That cnrparatigns(“wi]T consider participation in the

study and receiving a report of results highly beneficial to the

attainment of their goals” éan be assumed fromAthe intere;t shown

in the study by the number and quality of responses.

Assumptian (1) was ngt valid for all ccmpanies contacted,

as a number of the non- respgndents 1nd1cated, nor was it necessar1]y

va11d for aT1 respond1ng cnmpan1es, as some indicated explicitly

and as ethers expressedgthrough the nature of. their responses.

Campaniés' exposure to the questionnaire and to the summary sent

to them, however, have at Igést provided an awareness of these .

areas énd:a few suggestions for ways to cope with them.
SUGGESTED SOLUTIONS

The solution to the language problem in the corporate world
is neither simple nor readiikifcrfhcaming, yet the%é:éﬁefsamg )
encouraging movements and trends beginning ta'émergé' For Ameri-
cans gg1ng abroad to work, the 1nterd1scip11nary pragrams now
being adopted in many schaals, cn]leges, and un1vers1t1es in which

-a foreign language is combined with another field of study, often

F

management;*business, or engineering, appears most encouraging.
Ey-treating_a fénguage capability as an ancillary skill, some
foreign language departments are preparing students much more

[ 2o
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d rea]istica]1y for the world of wcrk which they will encounter after
graduation. This view is far from universa11y accepted, however,
and it will have to becgme much more widespread than it is now in .
drder to have significant impact.

The importance of language and cu1tura] training to the

in genera1,ialthdugh cited:frequentiy in the Titerature of the
discip1ineé:df both foreign languages and business, seems to suffade
“1n only a cursory fashion in the present-day U.S. multinational )
business environment, Md§eover, since the value of this training
is difficult to demonstrate em;piﬂcaﬂy9 companies are not likely
td-radicaily alter their presenf policies as long as theyvrggard
their cu;rent revenues as acceptable. Pleas to the business com-
- munity from the 1anguage profession to devote more time and
rescurces to 1anguage training are apt largely to. be igndred
: unTEss companies are convinced that add1tidna1 fdre1gn language
'tra1n1ng will 51gn1fjcant1yfenhance their marketing pdtentiaI.

Yet the emergence of dually trained bgsinesspegp1e,Frdm thé new
non-traditional academic curricula may hgip to improve the image,
. the prdfffs,-and the effectiveness of day—tdédéy operations of
_Aderican businesses dperating abroad. Companies appear to be
receptive .to the idea‘of hiring “Tanguage-pius“ tréined people, -
~ since they ackndwledge that they are not without communication

prob?ems in the 1ntprnat1ona? arena while at the same time they

require technical/professional expertise as the primary driteridn'
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for an averseas assignment -Perhaps over time the new curricular

offerings w111 qe1p produce a more astute, aware, and émpathetic '

American businesspersun

This approach will not, however, apply in all cases because

of the high mabi11ty of many international businesspeople. A per-

S0 may spend a year or two in a number DF countries and tnta11y

dasparate Tanguage areas throughout his career9 making 1an§uagé

mastery Far each location an 1mpessib111ty, except for the rarest

Jindividua1 The addition of high Tevel 1anguage and area special-
:1sts tu ‘the international staff wcu1d seem to be a viable alterna- -
g‘ftive in cases where 1anguage, cultural, and technical expartise
" cannot’ bepcamb1ned in a single individual. Such individuals should

; "be equal fn stature and,respansibi]ity to the technical specialist

member of the team and not just a staff 1nterpreter/trans1atar
This specia]ist should be more than an advisor or sgmeune to be

consul ted occasionally; rather he should occupy a centrai role -

in planning and then in operating the overseas venture., The

additional cost.of such individuals should be more than compen-

sated by the more positive image the company presents, by addi-

tional business revenues, and by a reduction of delays, conflicts,

- and misguided operations. Robinson (1972) suggests teams cnmposed

of two capable eiécutiVES -one American and one ferE1gn but the
presence of an Amer1can who has made the effort to learn the
fnreign language and who truly understands the host culture would

seem more impressive and more effective than the all tdo frequent '
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case of‘the American being dependent on an English-speaking host
country ﬁatioﬁa1i An additioga1 advantage to having an Amer%can
cultural specialist is that he is truly part of the company teém
from the earliest stages of the venture. Inman and LoBello (1975)
propose task grﬁups composed of an organizatianai devequment g
specialist; a Western host country cu?tura] specialist, f1uent 1nv
the host country Tanguége; and host country counterparts to the
fu11rrange of foreign advisers brought in to start up an operation,
Language and cultural training specialists can be of great
value, too, in pianﬁing, designing, and implementing Tahguagé
training programs for local national empioyees in thefr own coun-
7 tries. These individuals need to be educated and experienced 1in
_ Tanguage training, 1nc1ud1ng LSP cgns1derat1ans, and must be fully
capab]e of directing/cosrdinating the training programs or of
monitéring and evaluating ccﬁtractnr performance, if training is
éontraﬁted with an outside drgaﬁization.. The excuse given by
guage training) is unacceptable and high1y,d§;riménta1 to the
tfmé]y‘accnhn1ishment of corporate goals and missiaésil Some
companies, aps Tlearning from the experiences of g%hers, have
included developers and caardinatars of Faif?y extensive and
'saph1sticated Tanguage training pragrams in even the 1n1t1a1
phases of their overseas operat1ons Others have plunged in
headlong only still to be redeveloping basic progréﬁs years |
later. The importance QF'adequafé and eniighteneé.pianniﬁg .

%
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cannot be stfessed;enough, along with a thorough assessment of
employee jbﬁsreiétéd language and technical training needs. To
issue the blanket edict that "all cﬁr employees must»speak

English" s naive and irresporsible: 'spécific needs can be

; determined}and narrowed and then taught much more efficiently than
hy subjecting everyone to a general purpose language course which :
min1m§1 value on the JDb.! Begause English Tanguage skills are

- the ﬁéuﬁdafian on which s&bsequent training is based, their
vjﬁﬁaréénce to the success of an overseas training commitment

- cannot be overemphasized.
- /f_f :

/ RECOMMENDATIONS, FOR FURTHER RESEARCH

y The present study has established a baseline.which future
studiés can update and expand upon. Df great value to follow |
this study would be in- depth case studies of a number of 1nd1-
v1dua1 pragrams, not only in the corporate sphere but among

government agenc1es, non-profit institutions and arganizat1ans,

organizations as well. Since overall program effectiveness
cannot: be assessed in detail adequately thraugh mailed queés '
tfannaire surveys, program and language policy evaluation

should be a central feature of subsequent research. Such stud1es

would require on-site visits and extensive analysis of training

1 e
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dateg eﬁd would idee11y=eneempeee training programs for U.S.
-'netiena1s and non-U.S. nat1one15, both within the United States
) . and ebreed ,

Another type of study of value and of high 1nterest would
be one similar to the present one but focused on foreign-head-
quartered international corporations, Sueh;e study would make
possible contrasts and comparisons in philosophies, practices,
end program requirements which would: be eni%ghtening indeed, The
eemp1e of companies selected for study should ineTQde a eeeee-
section of company cetegqriee as well as heedquerters Teeetiens;
so as to offer as complete a picture as peeeie1ei» Perhaps seeerete
etudiee by country of headquarters weu1e&e1iew for more fhereugﬁ
zt?eeementr | _

| Ancther study related to the matter of- cerperate 1enguege

tre1n1ng but eneempeseing other areas of management, politics,

and intercultural communications studies as well would be a study
of business fei?uree in various eountrieef Such businesses wau1d
of course, be limited to those w1th 1nternet1ena? sponsorship or
at least 1nve1vement Research of this type would have to be done
by the case study approach since uneerth1ng details of past com-
pany policies and operations is eure to be pdinstaking, demend1ng,
and t1me censuming As an example ofithe types of situations
_mer1t1ng investigation, an Iranian business EDneultent once
observed that productivity in plants started up with the assist-

ance of foreign (not only U.S.) advisers drops significantly as
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soon as the advisers leave. This sttuation surely is nqt unique
to Iran and bears examinat1an for trends 1n 1ntercu1tura1 rgmmun1-

cat1ans problems, p]anning shortcomings, and traanﬁng 1nadequacigs_
CONCL.USION

In this study charaﬁté}istics af the language training
programs and policies of U.S. corperatiaﬁs doihg business abroad
have been described. Company attitudes and philosophies con-
cerning ianguage and language training for different nationalities
and c]assifications of émp?ayees have also been %nferred from the
reportediéata. GveraTT, a foreign language proficiency seems to
he much more important for non-U.S. national employees than for
U.S.énatianal employees. |

This study is of value to language majars, 1anguage
teaching professionals, and te the 1nternat1ana1 bus1ness com- .
“munity. Employment apportunit1gs in the bus1ness world for a
peﬁsan praf1t1ent in one or more foreign languages are avai]ab1e,
1n _general, onTy if that persan 3159 posse;ses a capab111ty in

annther field which is more directly business< r technically-

/

|
\

oriented. Foreign Tanguage educators, knowing this to be the
Qase and cagn1zant too, of the fairly level (or only modestly

'ihcreasing) need for foreign language teachers (accnrding to

,11ment stat1st1c5 reported by Scu11y [1978]), haVe an obliga-"
tinn to point out to their students the rea11ties of the wurk1ng

war1d and career choices and to attempt to mad1fy course nfferings
\.“ - yv o

=, ) I
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and curricula atéprding]y, .The benefits of -"language~plus"

trained employees to internationally-oriented business and industry

' shau]d bé obvious. ‘Ey accommodating itself to. real-world reQuire-,,(

ments, the language teaching profession may be able to play a role y

in expanding corporate concern for the linguistic and cultural

aspects of doing business abroad.

-
'r,
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p NOTES

=

L 1Cemment by the contracting officer about a U.S, corporate
effort in Iran; November, 1976.

EPrivatevccnversatiDn; Tehran, dran, April, 1975,

e
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- APPENDIX A

. COYER LETTERS ACCOMPANYING QUESTIONNAIRE,

S ‘ PILOT AND MAIN STUDIES

THE UNIVERSITY OF TEXAS AT AUSTIN
FORBIGN LANGUAGH EDUCATION CENTER
AUSTIN, TEXAS 78713

%

Bducation Building 563
4214078
Téx-a 8214078

. - The survey of forelgn language needs of U.S. corporations doing
buainaess abroad, outlined in the anclosad cover letter and questionnaire,
bas ths full endorsement of the Foreign Language Education Center at The
University of Texas at Austin, The consequences of this study will be of
significance to all those involved with the training programs and various -
language needs of the privats sector and of the acadamic community as well.

* The researcher conducting this study, Marisnne E. Inman, is a Ph.D.

- candidate in this department. She i1s a mature, responsible scholar who .
e has lived and worked in both Europe and the Middle Fast. She has had
' axternsive experience in the teaching, supervision, and hatarlals dsvelop-
ment aspacts of uage training progrums for governmant and corporats

employees both in the United States and abroad.

Your contributions are vital to the success of this study, and your
roply will bé held in absolute confldence. Your assistance in completing
and r¢turming the enclossd questiomnaive is zrastly appreclated.

*L- : o _ Sincerely yours,

" L David DeCamp -~ . . ‘John G. Bordia
, Supsrviaing Professor ) Director

lfln'gigg’u:a;

gk

O
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Aruitoxt provided by Eic:
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THE UNIVERSITY OF TEXAS AT AUSTIN

FORBIGN LANGUAGE BDUCATION CEMTER
AUSTIN, TEXAS 78712

13

Education Building 362~ . o .
- ATI-dTR - : i ‘ ‘ )
Tax-an 1214078

Hy ddctoral dlasertation for the Foreign Language Education Center -
-at The University of Texas at Austin will investigate the forsign lac-
guage needs and training programa of 4 number of U.3. corporations doing
businesgs abroad. The corporations included in the study have been
selected for thelr Intermational reputations and for their ability to
mekr a aignificant contribution to a suxvey, of this typse. Will you please
take a few minutes to complete the enclosed questiomnaire and return it -
in the self-addrassed, postage-pald envelopa. -

The inforpation obtained from the completed questionnaires will be
valuable to both the bualness and language teaching professioms. Yot
only will the study describe the current corporats language use and lan-
guages tralning sitvation, but it will also provide an. indication of the
dirsctiona which acadsmlc language.prograns should taks in order to be

- of maximum benefit to corporate students and amployers aliks.

Thank you very much for your kind cooparaticn. All replies will ba
held in strictest confidence, although I willl hs glad to send & SURMATY
of research resulta to all who wlsh to recelve 1t, I look forward to
recelving your completed questionnalre in the naxt several days.

- Sincerely voura,

Marianne E. Inman

- ) " 1605 Pecan Strest
Georgetown, Texas 70426°
(512)° 863-3685

Enclosure

O
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APPENDIX B - .

PILOT VERSION OF THE QUESTIONNAIRE

THE FOREIGN LANGUAGE NEEDS OF U.S. CORPORATIONS
DOING BUSINESS ABROAD :

==Please note that this questlonnaire conslsts of four parta:

3

4,

Part I General Information .
Part IT Foreign language Training for U.3. Nationais ' B

Part ITT Translation and Interpreting
Part IV Language Training for Non-U.3. Nationals

Flease provide the Standard Industrial Classification coda which
corresponda to your company's primary area of business: _ -

What is the approximate size of your company in terms of
employees and annual revenues?

0100 . $1-10 miilion
101-1,000 o $10-100 miildon
1,001-10,000 . - . $100~500 millton
10,001-50,000 ) $500 million = §1 blllien
50,001-100,000 e $1-10 billden
More than 100,000 s, MoT® than $10 bil1lion

Aprroximately what parcentage of your company's total business is

- domestic, and what percentage forsign? o

In what areas of the world 1s yorr compdny now dolng the greatast
amount of international tusiners? (Please rank ths following arsas
1 through 8, 1 being the arsa uitn the largest dollar volume and 8
being the amallest. If no significant business is buing done 1n an
area, pleass do not rank 1t.)
Canada .
Ceantral agd South America
Westirn Ruropas :
Easteri Zuropa and the Soviet Union
' Middle East
Africa
Far East
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What criteria does
-abroad? (Please rank i order of
- and 5 ths leaat important.)

e Training for U.3. Nationsls

Languags ability

1

- Technlcal ability
Abllity to adapt to new snvironmant
Pravious overseas experiesnce
Othar (specify) _ —

your company use to salect U.S5. nationals to work
] importance, i being the most important

What type(a) of training do your company's U,S. employess recalva

before they are sent abroad to wozk? (Check as many as apply.)

' language
—— Cultural

— Nena

Other (apecify) —

What” ia the 1;’5@3.;@ poliey of your company for U.S. natlonals sent

. abroad? (Pleasge check ths appropriets boxss in the chart below.)

__Forelgn Language Proficiency

: Raqub;sg

Not ’ Desizable
Required but
: 4 Optional |

e official
policy

ALL smployses _ _ ——
Key peraonnel only

(upper level management)| ) o i
¥iddle management only - ) ) T
Technicians only ] N
Instructors only ) -

Clsrical, administrative -
arsormsl only B -

chart valow.)

If a foreign language proficiency 1s requized

does your company demand?

uired, what degree of proficisncy
~ (Please check the -.,yropriate

boxes in the

_Lovel of Forelgn Language Proficiency

Total fluency,
to include

technical or
professional
. Jmowlodge

Working

conversational
ability

Koy pgﬁééﬂggl

Middle management - ] 7 — _
Clerical, admin~ -
Astratlive personnal — I _ -
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, g for U.S. nationals semt ;b' "I these qugatim "d0 Dot ;pply
'a your company, plsass turn directly teo Quutic._ 12 on page 3.

5. If a foreign language proficiency for your company's U.S. national
smploysss sent abroad 1s considered desirable or necessary, how is it
ﬁﬁtmﬂ? -

Employse proflolent 'bu;a.usa of family asmociaticns with thn
langusge

Employes proficient becsuse of prior school or military tm;
Company provlides instruction on company tiss or smployes tims
Company requires employes to obtaln necessaxry instruction cn

hia own time

Employee has learnad language while uﬁgg abroad previously

6. If your company provides the instruction, h:;tr ia tha training dona?

In-house: . language instructors are hired by the company
In-houss: instructors are company eimployses whoss main Jjob
is 1n a non-language teaching ares.

Contracted with = unilversity or other public aduea:tiungl
institution (pleass apecify by name)
Contracted with a private, coumsrcial lmguga tmhing
organization (plesase specify b'; nane)
Nther (specify) __

. . 27, Where 1s thg_tmgin; sensra_‘llr'psffazngé?

In the United States
In the forsim country
I a third ecouniry

" at the office or plant .
. i at the premides of the contractor or other tsacher
J2 . . at employses' homes
at a unlveralty or pﬂBli\‘; achool
cther (spacify) __ e

9, When does the training take pls.ea"

- During ragular working hours

n employsea’ time; 1.a., lunch hﬂu;.z, avanjgga waek ands

.10, What is the average length of gmglayag languags training? (Flease

fill in the appropriate blanks with numbers.) :
hours par day
hoiira per week
weaka

8. Actual instruction takea place

,,,,,,, months

. 11. Do tlm .S » national enplaygag of your company recelve any instruction
in language for apecial purposes? (For axampls, Arablc for the business-
man, German for the chenist, Portuguese for tha electrical E.ESL:IEEE)

Yas
No

170
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12. Which langusges are cusrrently most studied by your company's U.S.
matioral employees? (Please rank in order with 1 being the langusge
- the most studied. Leave languages not studisd blank,) T
- Arabic
Chinaeae
French
Greek
Japansse '
Parsian : '
Portugusse
Ruasian
Spanish
Other (specify) __ -

LT

5
‘%
¥
EI
&
§
i
=
5
E
|
Py
E
£
]

If Yes, please rank the follo (ing areas; with 1 being the moat important
and § the least important. f,,f

Contral and Sowth imarica

Vestarn Buro

Eastern Europe and the Seviat Union

Middls East

Africa

14, How are the language aspects of most of your company's inmtermational
‘businesa nagotiations and dealings handled? (Check the appropriate boxes.)
In the |Abroad :

UIS!

U.3. nationals speak the fgreié}_ £ e,,_;,,
Fa:a;@ c;@gtaﬁ:sﬂéiﬂé igpfgsgﬁtat;veg speak English
| Interpreters are hired by your company
Iﬂtargfata:sa:g hi.;gd b:;rt.h- faraigx contact

15. Do you faeel that the international aspects of your company's business
are hindered in any way by language problems? : ] '
. Tos

. No

If Yes, pleass describes —

" (1f nors space 1s required, please contimue on the 1St Page.)

,
;
W,
2
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 Pazt ITI, Translation and Interpreting (“Translation” refars to written
language; "interpreting” to spoken language.) :

Which of the following types of documents does your company & lar]
(L.e., at least Gne requirement per month) have transls ted? (Ples
check all appropriate boxes in the chart balow.)

Language into | into 'a Forsigm

- Cozrespond Snce .
Financial reports —
B - Promotional literaturs, sdvertising
Journal or professional articles
. i _ _ | Brochures, technical manuals
_ ] ___|znstructional paterials s
’ lother (speciry)
_ , ____ {Other (specify) .
| ) Have no raq!ﬂ.ﬂm

2., In what buainess locations does your organization :egv,ﬂ.ﬁ the services

3-

of interpretara? )

Overszess ’ » _
. 1o the United Statea ’

—__ Doth overseas and in the United States

i No interpreters required

If no interpreters are required, is it because

all parties involved apeak English?

. all parties involved speak the forsign languaga? ‘

For what purposes are interpreters nesded? (Check as many as apply.)
___ Soclal, conversational needs = .

- Frofessional, techaical language (e.g., meetings or conferences)
Tov-leval negotiations o

Daily operations

Full-tims employees whose primary job is handling
forelgn languagzs mattars ‘.

Company employess whoae main job is in a nen-language
Commercial tranalation/interpreting agency

Private professional translator/interprater

- Private individual who knows the languages in question
School or umiversity ’
Provided by other party in ths matter

Other (specify) _____

i1
| ’l
[ -
I

[N
"

From a Forsign | From English

155
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6. Which foreign languages are involved most in translation and inter-
preting for your company? (Pleass rank the languages involved in
each category begimming with 1 as that most used. Do not rank
languagss which are not used.)

 Trana- Inter-

" lation rut]

Arabic

Chiness

French .
Grask - .

Japaness

Parsian

Sﬁaﬁiah ,
Other (specify)

1]
o
B
2
B

7. Does your company employ persons in the United States whose primary
" Job 1z dealing with forelgn language matters?

Yas

_ Yo

If Yes, are these individuals :

- experts primarily in ome or more foreiga Jlesnguages?
" = experts primarily inm technlcal flelds and begondarily

in forelgn languagas? :

8. How have the employees in Question 7 attained their Forsign language
proficlsncy? .

Perzonal or family sontacts ‘
Academic (i.e., school or university) tra
Military school or institiute
Living abroad .
Commercial language teaching organiza
Training provided. by your company

ng tz HendJ.S.

a

1. Does ysur company include voeational or technical training programs
for non-U.S. semployees as part of its ovsrmeas operationa? :
., Yes ) :

No
5 I1f Yes, plesse specify the countries whers this tralning is provideds

~  If Ne, pléasé tu::;ts: page 12.

ERIC
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: 2. In what languagé 1s technical or vocatlonal training cenducted?
i English g
. Native lgnsugge,is,) of the studenta
Other language (specify) ___
Why d4id your company choese the language it did aa the language in
. which to conduet technical training?

b, _ o _ .
;p i i S — —— e e s

3. Is language tralning for ncn-U.S. nationals a component of any of
- your company's vocational or techniecal training programs?
___ Yes ’
—_ No )
If Yes, please specify in tha chart below the countrles and the
- languages which are taught.

L. How many language training programs for nom-U.S. smployses does
your company cperate (either in-house or by contragt) around
the world? __________ TIn how many differsnt countries?

5+ How many non-U.S. amployees languaze fzainine py 8 around
- the world does your company currently have? How does this compazs
with five years ago (1972) and with projections for three years
from ﬂi;lﬁ‘ (19€0)7 (Please chsck the appropriate boxes in the chart
below. . ' . -

e _Curremt | 1972 | 1980
1-100 ) i ] )
. [ 101=300 T ——
SR e - —
’ 1001-2000 ] T - -
2001-5000 ) -
More than 5000 - ——

LY
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==For Questlons 6 through 231 If your company operates language training
prograns at a numbsr of different sites, and if thess programs differ : s
significantly from esch other, it would be most helpful if you could :
provide information on additionsl sheets of paper (or provide desoriptive
Literature) about each of them. . If this is not possible, pluase select
one language trainlng program and describe it.

. 6+ The information provided in the questions bslow applies to

ene prograa (please specify by locatien) __ _

7. By whom are the non-U.3. personnel being trained by your company
employed? » : . o -
: By your company directly
By the host governmant :
By a host nation fimm . , : .
Other (specify) _____ e : N

8. Is language itraining provided by your company to all mon-.8.
amploywees? ! :

—  Yes . . » . .
o Nﬂ " ) ‘?‘ N
1f No, on what basis are iadividuals selected to recelve training?

. Thelr particular job
Lunguage aptitude teat score
] Provicus English tralning
Lack of previous English tralning
Other (apecify) __ -~ -

9. How does language training mesh with the technical training which
your company provides? ‘ _ :
Language training is conducted prior to technical training . .
Language tvaining is not separate from tachnical tralnime; | i .
- the technical subjects are taught in the language in question . .
langage training and technical training are conducted
aimultanequsly, but as separate courses :

ig the language training performsd?

In the forelgn ceuntry

In the United States .

In a third country (please specify by nama)

0.

g [

11. How iz the training conductad?

Ia~zanse by langusge teaching employees of your company
Is-fibuse, informally by other amployees whose mailn work
is 1n i nen-language teaching area -
By contract with a 'private, commercial languags teaching
organization (pledss specify b¥ name) )

By & university or other schonl (please speciiy by nams) . 1

87 2 military or government la.ag-uagg school or institute
Other (specizy) N —_—

kAl

< . l Foa em ’ ’ w
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‘an outslde organization, were the amount and types of tralolng to be

14‘

15.

16. 1

17,

- the cofttent of lan

. _f!

159

-

If the language training provided by your company is contracted wiih
Provided specifisd very slearly in the comtract?
’ Yes

——n . R

No

. Has your company deslt with more than ore language training contractor
- 4n the zame program? : '

—. l8s
. HNe

.

If Yon, why? _____ S

What variety of larguage is té.ught in your
programs?
Gerneral only, .
Speclalized in some vay
Both general and speclalizasd

company's langusge training

A ————

Which of the factors bslow have heen used by your company to determins -
guige tralning? (Check as many as apply.) '
%‘hé specific usea of language required by each person's Job ' , -
e.8., peading technical manuals, ansysring the telephons,
listening to job-related lectures, writing business reports, etc.)
. The level of langusge proficlency required (9r acceptable)
- for aach person’s. job ?ﬁm; ainimal through full nvfessional
proficiancy) : : ‘ 1
The fvactional avea into which a partieniar Jor §.°':
alectrigal sngineering, aviatlon maipteunance, wrv.<
The professional lsval of & gi:’:j’;m's Job {@.g, e €

T —

to ';iminigifgt;va to managerial

1sh language training is provided by your company for nom-U.S,
yees, which of the followlng best describes tha instructors?
ae o Trtiped languase {eschers, native spsakers of English,
~ hized fn the Ubited States and sant abroad; have ho pavti- r
cular tectmical expertisza A : .
Trained English teachers, not Recessarily native. speakers
of English, hired locally: no particular tschnical expertise

e N0 noceasarily trained English teachers, but native apaakers

T of Englidh, hirved locally (e.g., dependents, students, travelers)

Technical experta, native speakars of English, but not s

, trainad Bnglish teachers '

e. . Teclmical experts, natives of the loesl country,; proficiant
in English but not trained English teschers ’

o Other (specify) _____ S

What category of Snglish instructors (from Question 16) would your _

gammy)caﬂg’idar ldeal? ____ (Flease indicate tho lat%ar of your

choice. :

Ty

17¢
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. Doss your company (or iis language tfad.ning contractor) condugct a.
vtngaha: tr!iﬂiﬂg progren? -
How are mgtmtianﬂ matarials aﬁﬁg;\.nad" (Chack as many as apply.)

19.

20.

2L.

23.

. 24!

Hli.dily snlihbl- commercial materials

Developed by a team of matarials development s:peflsa
specifically for your company's programs . :
Fut together as needed by individual teschsrs
Translations of zlready devalapad &z mer-'ial matorials
Other, (spﬂaify) N 7

Are students tested to determine entry level qualifications?

Yan
No

If Yos, uhat test isused? .

How azre students evaivatad to determine their attained profied Lency?

On the job pg;fn:mgnca :
Intexview ‘
Test scors (give name of taat) ]
Other (specify) - : . —

. What 1s the average length of time requirsd to attain proficlency?

(Flease f111 esch blank with the appropriate number.)

hoursz per day
lwura. par week
waeks
nonths

what 15 tha tsacher-atudent ratio in a typlcal clasa? (Chack ‘he
one_ nemst the averags.) :

111
1:5
1110
1:25
1:50

Has your company ever attempted to adapt the language of techpical

materials which non-U.3. employses must use by limiting or aimplifying

vooabulary, sentance length, sentance type, ete.?

777777777 Yen
Ne

If Yes, has it been successful?

“No

If No, whymot? ____ . e

160
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25, What prablenr a:e:.a has your eampany e::ge:iancgd with hugulgé tra.min.g .

PR

programs overseas? (Check as many as apply and then rank those checiced, L
with 1 be;b;g the uﬁat significant, and the highest nunbar the least :

=

significant.) i - e

21
£

4

Na ai@:l.ﬂr:ant problanms E
Net anaugh time .overall, in tgm af mant.ha ﬁ;‘ . L.
waeks, for languags training :
Not enqugh tima per day devoted ta language t:a.b:mg

Difficulty hiring and retaining instructors
Overall tudgetu not enough menay .
Facilitles and squipment inadequate .
Discipline problems among trainees '
Foor student attendancs

.Inability to eliminate poor Puﬁam@g or unaulted
tralnees from the program

Iaadgquate language garfnmneg at complation of
training

Saleef;gg.a guita’blg language trainiug :agtmtnr
Toczl paliticalX situation ~

Other (specify) ___ - e _

26, H}ut%le did language training play in leg the overseas
apgfatian; of your canrganf

o . Considered ﬁgaeanary ffmn ‘incepticn of verture; adequa.taly
- - planned for in'terms of time and persomnel required

= - Considersd necessary fron Lﬂcapfiﬂn of vanture; ;mnmt of
tralning needsd underestimated -

£ ] 1] || BN
l i i l ~ fl' .! | l l. l l { g_ mg

|
o

Added when communlcatien problems da\ralﬁpid. sﬁgr other
aspacts af ﬁsntm in progress . . )

. .. 27. Please iniic;te if your company -haa been in contact Hith ;ﬂy of the' . .
fullowing assoclations.or. organizations regarding 1!115\,1:,;3 or h@:ga S
training matters. -(Check as many as apply.) o : _

_ American Council on the Teadhing of Forsign La.ngua.ge; (Em) Lo -
___ American Graduate Sclicol of Intsrmutional Management (Thunderbird) - ot
: ' American Translators’ Asseciation (ATA) - ~
. Association o7 Tsachsrg of Pnglish a3 a Eaeami Ianguaga (m)
- Berlitz , N L
; — The British Council S
3 «____ Buainess Couneil for I.tf‘:mtiami Uniarat-gnmg -
— Center for Applied Linguistics. (CAL)
\ w— Modern Languags Association (MLA) : ’
—— National Assoccidtion for Forelgn Student Aﬁei:-a (WAFSA) A _
. Tgl:‘fm:g of, qumh to Spaakers of Other L-ne:u:sag (T-DI.) T >
* - s .

Qo SO
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g’l 26,

{ Plss check __ _ _  if you wish £o recelve an é;:’gi:l;ti"?g SUNEATY OF
) the results of this study And f111 in the information requested below,

nae R, £ £ ) I : "

iy I'Lm e "T‘:f’.‘! .
) e — e T e . o
Mdresss N e -

O e e _._State ____ 7y

WK YOU VERY MUCH FOR YOUR COOPERUTION, IF YOU WISH TO MAKE .iy
‘ JMITIORAL COMMENTS RRGARDING YOUR FLRM'S LANGUAGE TRAINING PROGRANS
“  (RREQUTEHEMENTS, PLEASE USE THE SPACE BEROW, ™

E

RO
Rlank .

foms,

ERI!
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APPENDIX C

COVER LETTERS ACCOMPANYING PILOT AND MAIN
STUDIES, FOLLOW-UP MAILINGS

THE UNIVERSITY OF TEXAS AT AUSTIN
FOREIGN LANGUAGE EDUCATION GCENTER
AUITIN, TEXAY 7B7iz

Ldmcarion Builiimg 362
Tr=io7s ' /' .
Tomc-im §21-4078 " .

Recently a questionnalre desizned tc surve, *he furelgn language
needs of selected U.S. corporatlions doinc Susinc. s abroad was sent to
your company. d<cause of the importance sf thiz study to all those

. involred with the training programs and lai,. igs needs of both the -
| private gs~tor and the academlc community, your response is particulariy
slanifican. - Will you please take a few minutes to complete this ques-
tlonfiaire and return it in the stamped, self-addrassed eavalope providad.
A second copy of the questiomnalze is anclosed for your convenisnce.

This study, outlined in the enclised cover letter and questionnaire,
has the full endorsenent of the Tors.gn Language Fducatien Centar at Tia

' University of Teins =t Austln. The researcher conductiig the study, -
Hazianne E. Inpan, iy a Ph.D. camdidate in this departmert. .

- Youz ec.iiibutions are vital to the sugéaag of this- study, and your .
reply will be held in absoluta confidenca. Your asaistancein completing .

and returni=g the questlonpaire 13 greatly appreciated.
! ) Sinaarsly yours,

Joht! G. 3ordle

David DeCamp
Dirsctor

Supervlialzn; Frofessor

Enclosurms

O

ERIC
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THE UNIVERSITY OF TEXAS AT AUSTIN
FORBIGN LANGUAGE EDUCATION CENTAR
AUSTIN, TEXAS 787121

Blr riex Budding 582
JExg BN F
Fovvil i-4078

Several weeks ago a questionnaiwes seeking information regarding the
forelgn language needs and tradring progzame of a number of U.3. corpora-
tlons doing business abroad was sent to your company. Because the corvora-
tlony included in this study have 3l)"Heen selscted for thelr intermaticnal
reputations and for thelr ability to make a significant coutribution te a
suxvey of this type, your Tesponse l. garticularly important.

The iﬂfaﬁ;:gtinr; abtained from the completed questiomnaires will be tha
tasls for ny doctoral dlsssrtation for the Forsign Lenguage Education Canter
at The University of Texas a* Austin. This atudy will not only describs tha
current corporits language ... and languags training situstlon, but it will
alzo provide an ipdication c¢f the dirsctions whdch acaderic language prograns
should taks in order to os of maximum bemeflt te serporats studemts aad
amployers aliks. :

A second questlonnalre and stamped, self<addresssd envelops are
enclesed for your convenience in responding. All replles will ba held in
stristest confldenca, although I will -be glad to send a sumpary of research

- remults to all who wish to recsive 1t. I look forward to recelving your
completed questlonnalre in the naxt several days. v

Sincerely yours,

Mariznne E. Inman
1605 Pecan Strast
Georgetown, Texas 78626
(512) 833-36¢€% '

Znclosurs

ERIC
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APPENDIX D

NOTE ATTACHED TO QUESTIONNAIRE IN
FOLLOW-UP MAILING, PILOT STUDY

10/11/77

Information about your company's
languags programs and policies is wital
+ 1o the #wzess of this study. If for
sone reason, héﬁEVET, you are unable to
respord. would you cimply check one of
the ek ¢ welow and return the ques-
tionnatie in the envelope pruvided.

Lhank you,

--Ws have not respmnd.d to the question- .
naire because

_ the informatlon requested is not
available at corporate head-
quarters
the information requested may nat
be released
there was no time to resPand
Other B

e e i
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APPENDIX E

REVISED VERSION OF THE QUESTIONMAIRE
USED IN THE MAIN STUDY

THE FOREY .. . .. s .2 NEEDS OF U,S. CORPORATONS
; HU'EIN’EES ABROAD

b o ol

=-Pleaze note that this ;uﬁat;annam conslsts of four parts:

Part I Geneval Information

Part II Forelgn Language Training for U.S. Natianals
Part III  Translation and Interpreting

Part IV language Training for Non-U.3. Nationals

Part I. Genezal Informstion

1. Flease indicate your company's primarr ares of business (ar glve
the Standard Industrial Classiflication coda): — .

2. What is the approximate sizu of your company in terus of

smplovres ind annual revenues?
0-100 — $1-10 mi1ldon
101-1,000 $10-100 millien

1,001~10,000 $100-500 million

IIIII

10,001-50,000 ____ %500 ml1lion - $1 billion
50,004-100,000 T $1-10 billien
More than 100,060 7" More than $10 b4llion

2. Approzimately what percentage of your company's total business is
domestls, and what percentage foreign?

Domestic N 1 .
Foraigm —— -
—y
k. In what arsas of = '~ _i is you: company now doing the grestest:
amount of interma. ... business?. (Please rank the following avess

1 through 8, 1 belng the area witl, the largest dollar volume and B
being the snallest. If no significant businegss is heing dome in an
arsa, please do not rank it.)

Canada

Central and South America

‘iggtm Eu:ag«e
: Soviat

Mddl- aa.st
Africa
India

vare lLast

LG

166



O

ERIC

Aruitoxt provided by Eic:

167

-5

5. What 1s the primary nature of your cumpany's lnternational operations?
Marketing

Service

Eftmtigg/ﬁrgeesamg of natural resourcss

Advising/training a foreign company or government

1. What criteria does your company use to salect-Un3.matlonals to work
abroad? (Pleass rank in order of importance, 1 belng tha most impor- _
tant and 5 the least ’mp- ~tant.) )

Language abilitr

Tachnleal ability

Abllity to adapt *u dew environment

Previoua overseas expsrience

Other (specify) ____

2. What type(s) of tralning do your company's U.3. amployess racsive
befors thar ars sent abroad %o work? (Check as many as apply.)

_ [anguage

Cultural

Technical

Managerial

Otker ! pscisy) , _
None o

1]

3. What 1y the laiguage policy of your company for U.S.'nationals sent
abroad? (Pleasa check the approprlate boxes in the shart below.)

—Forelan Language Proficlnc: o

Requized | Not Desira®ie | No ~f..cial
Required but pollicy
Optional :

ALl éﬁf,laﬁé{ 7 7 7 - 7 o

72/ personnel
(upper level management)| - o

Hid:ﬁs }a;lggaf;n%

Clerical, administrative|
personnsl

184
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k. Ifa forsign language proficlsncy is reguired, what degres of profislency
does your company demand? (Please check the ippropriats boxes in the
chart below. § = Speaking; R = Reading; W = Writing) o
‘Total flusncy, Vorking | Minimum
to include technieal or ) ability
verhnical areas | professionmal
e i @ﬁsl_gg@ . —
S| r| WV S|R W alr |

Koy ;ﬁf{éﬁml 77 )
Middle management

Techmicians B - |

Clerical, admin. | |1
ist?j’;l?g personnel

—Queriions 5 through 11 deal with necessary 'ar,,dggis fora

tralning for U.S. nationals sent abroad. I1f thesa questions Ao not. anply
to your cowpany, please turn direetly to Questien 12 on pags 4.

5. If a foreign langurge proficlesey for your company's U.S. natic sl
amployass sent abroad is considered desirable or necessary, how 1a
1t obtained? .
Employas proficient because of family associations with ths
language
Huployse proficient hacause of prior school or pilitary training
Company provides instruction on company time oz employes time
Company requires employes te obtain nscessary inatruction en
his own time
Employee has leirned language while living abroad proviously
6. If your company provides :he instruction, how is the training dona?
In-house: lanyutge instructors are hired by the company
In-house: instructors ave company amployses whose main job
1s in a non-language teaching area :
Contracted with.a university or other public educationsl
institution (plesse specify by nama) _ e
Contracted with a private, commsrcial language teaching
organization (please specify by name) —
Other (specify) ____ _ ~ ~ ) B

In the Unlted States
In the foreign country

7. VWhers is the training generally performed?
Ia a third zountzry

8. Actual instructlon takes place

at the office or plant :

at the premises of the contractor ox .cher teacher
at employees' homea

at a unlveraity or public school

‘other (specify) ____ =~
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Yhan doas the training take plazae?

During regular working hours
Cn employsss' tlme; i.e., lunch hours, ovenings, week ends

r—

What is the average length of employes language training? (Please
fill Zin the appropriate blanks with numbers.) .

nou- L er day

hours par week

waaks

months

Ia tha language instructisn which your cempany's U.3. natlonal
smployses Tecelve geared to any specific aspects of their jeobs?
(For exespis, courses designed for specific functional applica-
tlons auch cs business nanagement, anginesring, aviation, et ]
Yea
No

“deh languages are currently most studiasd by your eompany’'s U.S.
national employses? (Please rank in order with 1 being the language
the most studied. Leave languages not studled blank,)

Arable ’

Chinase

French

Garmen

Gregk

Jaranesa

Peralan

P.rtugusse

Russlan

Spanizh . \

Other (specify) _ e & ;

Are there some arsas of the world where your company feels that a
foreign language proficlency for its U.3. natiensl amployass 1s
rors lmportant than in other aress?

Yes

= NQ #

If Yos, please yank the following aress, with 1 baing the most impor-

tant and 8 the lceat important,

Central and South Amei_ca

Western Burope

Eastera Burcps and tha dovist Union -
_ Middle Zaat

l__ Afvieca

____ India

Far East

1€2
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14. How are the language aspects of most of your compan,'s international
t.iiness negotiations and dealings handled? (Check the appropriste boxes.)

I. *ha | Abroad
_ U.S 5

VU G ngtinmla =pa1l: tha farai@ la.ngrgga
,,,F@réign e::nt.agta and repnamtativaa speik Engli.ah
Intﬂz?ratera B hi;ed by your company

”Iatuprgtarg Atu lﬂ.:ed by‘ thg foreign eart&et

15. Do you fesl that the intamational aspaects of your :ampgny'a tusineas
are hindered in any way by languags problans?

Tas
_ o

If Yos, plosns desoylle: __ =~ . —

Papzt III. Tranglation and Interoret ("Translation” refers to written .
language: "interprating™ to S?ﬂksﬁ langnags.) _
1. Uhich of the followlng types of documents does your company ra

(L.a., 7" lrast one rsquiresent per month) have translated? (P
chee't vl Appropriste boxes in the chart below.)”

7E‘:am -.,? ;u T From &gl{.;h
Langusgr .:70 | luto 4 Foreign |- :
Ensl_s; - language B o ——
i B ' ' Ga:ragpnndenqs o
_ - j E;Mcig.l reports - o -
Promotional literaturs, ;d?artisigg
B Jﬂu::ml or p:ﬂfassicﬂal articles
) - ~ Brochures,, téelmieal ‘manuals —17777
o | Instructional materials
frm——— — - o B s = e ———— —— - = —
_ _ Dther (agszify)
Ha.ve ao raqu:.fﬂgrta faf trn.ﬂalatian

) 2. In what :uginazs locations doss your organizaticn reauize tha cervices
o ' of intervretsrs? :
— Oversecas
. . i In the Unlted Ststes
Both overmess amd in the United Statves
No lrterprsters yaquirsd

ERIC ~ °
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If no interpretars are vequired, is it bacause
all parties involved speak Engliah?
all parties involved speak the forsign languaga?

For what purposes ars interpreters needed? (Check as many as apply.)

i Social, conversational needs

Professional, technical language {e.g., meetings or confersnces)
Top-leval negotiations '

Daily operations

1]

How does your compaay msst 1ts requirements for translating and
interpreting? (Please check all that apply for each category.)
Trans- Inter- :

lating preting . :
_ Full-time employses whose primary job is handling
foreign language matters . )
Company employees whose main job 1s in a non=la:Jiage
area v
Commercial tranglation/interprsting agency
" Private professional translator/interpreter
Private individual who knows the languages in gquestion
Sehool or university '
Provided by other party in the matter
Other (specify) _ ,

Which forelgn isnguages are involved most in translatlen and inter—
preting for yo'v company? (Please rank the languages involved in -
each category teginning with 1 as that most used. Do not renk
languages which are not wgaed.)

Trans- Inter-

lation pretinz -

Arabie -
Chiness
Freanch
German

Greak
Japanesa
Par=ian
Portuguese
Rusasian |
Spanish :
Other (specify) ___

If Yes, are thess individuals
cemmee. @XPeltc prizarily in one or move forelgn larguag:.s?
e 2Xperia primarily ln technical fields and secondarily

in foreign languages?

g
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How have the employees in Ques?’:: 7 attalned thelr foreign languags

proficlency?

Personal or family cv ...

Academic (1.s., schou . or salveraity) t;ainiﬂg
Military achool or instituta

fdving abroad

Commercisl languscoe tesching orgalzation
Tz!ining provided by your company

H!Hl

Does your company include vocational or technical tralning prograns
for non-U.3. smployees as part of its overseas oparations?

Yaa
No

1f fes, please specify the countries whare this training is provided:

In what lang'uags. and by what type of ig.stmstar, 1z technical ar

vocational training conducted? (Please chack ths appropriate boxes in -

the chart halow.)

' Eaa;guage of Ingt::uctian 7
_ T | Native |  Othar |
Trpe of Tastretor | Dbish | 1a Sruest | (omeisy)
U.8. n.a.tiaz‘a,‘ o _ R 7,,
Tocal natdor g I R
Third eaunt:’y‘ tivals I N

Why did your cowpany choose the language it did as ths language in
which to conduct tgghnir:al trsdjmg'?

a, , i e
B R i e e e o N

Daga your company provide languags training (sithgr in<house or by
contract) for any of its nag—u S. pnational employess or trainees?

Tun

e, B
Ii’ If Yes, pleass specify in tha chart balow thgfsauntriaa and tbe
languages which are taught. -

it

§ ) ) Ia.nguggas 77777

oty | " English | Other (spectty)

172
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k. How many language training pr- rrams for non-1.8, peraonnel does
your company operate (either in-house or by cantwwet) aTound the
world? _ In how many different coustyies?
What percentige of your company's non-U.S. employwes (or trainees)
recelve technical/vocational tralning snd/or language training?
(Please =heck the appropriate boxes in the chash Yelow.)
 Technical/ | lLavgusae
vocational training
~ training o

5‘

— D . _
12k
2-50% |

51-7%6

76-99%
100%

6. What types of your company's non-U.S. employass (or trminees) receive
technical/voentional training and/or language bymining? (Please check
the appropriata boxes in the chart below., -

1 Technival/

1 vesational

, S RO ... S _

Upper lavel management Y W T

Middle management - ) - i '

Techmlctans =~ ':-

Tastructony : I

Cisvleal, dministrative persomel |

By whom are the non-1.S. persomel being trained by your company
employed? ’

By your compsny divectly

By tha host governmant

By a host nation fizm

Other (specify) ___

training

T e

-
-

==Questions 8 threugh 23 apply to lemgw: + training proframs for non-U.S.
sationals, If your company operatrs languag tfalning prograns ot a
Ausber of differuat sites, and Lf thesa orogyaas differ significantly
from eas’: athay, It would be most helpful if you svuld provide Lnforma-
flon oy .Jdltlopal shoets of paper about oach of them. If this iz not
possibl., please select one languags “rainlng progras and descride it.

The Information provided in the questlons balos applles to

all prograns
one progran (please specify by location) .. 7 o

P 15
LJ;E

ERIC
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9+ On what basis are individusls selected to recelww language training?
Thair particular job
language aptituds test score
' e FPrevicus English training
. Lick of previcus Evglish training
. Other (specify) __ —

—

10. How does language training mesh with the technical tralning which
your company provides? 3
Language training 1s conducted prier to technlcal tralning
Langmage tralning is not separats from technical tmaining:
the technlcal subjects ars taught 1a tha lsnguage in questlon
_ Languags training and technical tralning wre eonducted
simltaneously, but as separats courses

11. here is the language training performed?
In the foreign country RS

In the United Statea
In a third country (please specify by name)

]

12, How i3 the training condustaed? -

In-house by language tpaching employees of your company
In-house, informally by other smployass uwhosw maln work
1a in a non=language teaching arwes

By contzact with a private, zoamercial languige teaching
organization (please apseify by name)
By a university or other zchool (plesse spavify by nDame)

§y 2 military ov governmant Tazguage school or institute

T Other (specify)

13. If the lanmguage training provided by Jour company la comtracted with
‘an outside organization, wars the ameunt and types-af-traloing to be

provided specifled very clearly in the contrmet? e

% Yas

1k, Has your company dealt with more than one languags training ceatractor
in tha same program?
Yoz
. Mo
If les, why? e N— , A
15. What varlety of language 1s taught in your company's langusge t*fsi,ﬂm;
©  programs? :
General only
Speclalized in soms way
. Beth general and specialized

s
«
b v

O
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16, Vhich of the factors belcw have been used B}- your cmps.uy to daterpine
the content of language training? (Check as many as apply.)

_ Tha specific uses of language required by each person's Jjob
(@ug., reading technical manusls, answering the telaphons,

listening 15 job-related lectures, wrlting business reponts, ste. h)

The lavel of language proflclency roquired (or acceptahle) for
sach person’s job (L.e., plnimal through full profssaional
proficlancy)

Ths functiongl arsa inmte which a particular Job falls (e.d.,
slectrical anzineering, aviation maj;;tm&ﬂcm sgricultura, ste.)
The profeaslonal lavel of a person's job (e.g., from clerical
to administrative to mamagerial) -

h language tyaining is provided by your company fa: non-U.5,
em;playeaa, Hhieh of the fal.lasring baat deseribes tba Instructors?

Trained language %sachers, native speakers of English,

hMred j- tha United States and sagt abroad; hn.va o partl-
¢ular - .sholeal axpertise

Trained English teachers, not nﬂasaaril}’ natlive speaksrs |

of English, hized 1@:5..11\‘; no particular teehnical expartilie
Not necasssrdily traiﬂevi |ish tsachers, tut native speakers
of English, lred Icz2 ‘8:g+, depandeta, siudsnts,, travelers)
Technlcal axperts, na.bj.ve 5peakgf§ of English, but not trained
Engkish teachers

Tazhnica) exparts, natives of tha local "auntry, praficieat
in Eagllsin but not trained English teachers :
Ocher (speelfy) ___ . e e

17.

18. Doms your company (ar its languwge tralning conbtractor) conduct & teacher
taachaf training program?

Yas .. .
N’G < S B .

19- How ara instructionsl saterlals obtained? (Check as many as apply.)
Headily available commercial materials
Davalopsd by a tsam of naterlals development e::perts
specifiecally for your company's programs

we—y - Put togother am nesded by individual teachers

~ Translations of a.lrgad:r d-avalﬁpeﬂ camamial materials

I | ]‘
|
| |

Other (spesify) ___ - - )
20. Am students testad to é.gt-em;nﬁ entxy level q_&s.l.ifiea,tiaﬂs’ ST

. Yen 2

Ne

———

Lf Yas. what teat’ iauasd'? e e mpr s ot ee e mtne

21. How aze students svaluatod to determine their attained pﬁ:ﬂﬂ"‘iency-

On ths job paﬁarma.nss
Taterview

Tent score (Eive name af negt)
Other (spscify)

I l | I |

w
el
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22. What 1s the average length of time requived to attaln proficiency?
(Pleasa f1l11 each blank with the appropriats number.)

hours per day
hours per week
waaka
montha

23. Yhat is the teacher-studenmt reti. in a typlcal clasa? (Check the
cne nearest the avaraga.)

111
o 115
1:10
1:25
1:50

24, Has your company ever attempted to adapt the language of technical
materiala which non-U.5. employees must use by limiting or simplifying
vocabulary, sentsnce length, sentence type, ete.?

Yas
Vo
If Yes, has 1t beem succossful?
Yas
- No ,
If No, why not? e i . . —e

25, What problem areas has your company experiencsd with langinge training
programs overseas? (Please rank thess which apply, with L baing the
moat sigalficant.)

No asignificant problems

Not enouzh time overall, 1n terms of monthe or weeks, for
language training

Not edough time per day davn-tad to language training
Diffleulty hiring and rataining instructers

Overall budget: not snough monasy

Facilitles and equipment inadequata

Diztipline problens among tfaiggaa

Poor student attendance

Inability to sliminats poor performing or unauited tﬁigaéa
from the program

Inadequate languags performance 4t completion of training
Selecting a sultable language tralning contractor

local politieal situation

Other (specify) ___ —

‘2. What role did language training piay in planning the mre:aea.a
oparations of your company?

Considersd necessary from inceptien of vantura; adequatsly
planned for 1n terms of tlme and personnel required
Considered necessary from lnception of ventira; amount of
tralning needed underestimated

Added when communication problems developed, after other
aspects of venture in progress

Hone

4
e
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27. Please Indicate 1f ~ tam - ‘as been in contact with any of the
followlng sasuvciat’- 1

training matters. /© . s - as apply.)

American Cowrcil or iha Tusching of Forelagn Languages (ACIFL)
Apsrican Gradi:’ . " .un.. * Tnternational Management (Thunderbird)

American Transleters’ A... *12eion (ATA)

Berlitz

Tha British Councii

Business Couneil ;v . .anmticomsl Understanding

Center for Appliec. Lisguis‘igs . AL)

Modemn langumge Assic.ation (MLA) ] )
National Association fur Forelgn S.ident Affairs (NAFSA)
Teachers of English ‘> Cpeakers of "l.ur Languages (TESOL)

[T

Please check _______ if you wi~) 1o s-celve an axecu:ive summary of
the results of this study and £111 ir :he information riquested balow.

Name _ o R 3 U

‘= \nations regarding language or languags

Firm ] o 7 e . e

Address __ _ — e

ety ___ State __ . . Zlp

OR REQUIREMENTS, PLEASE USE THE SPACE BELOW.

177
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APPENDIX F

NOTE ATTACHED TO QUESTIONNAIRE IN
FOLLOW-UP MAILING MAIN STUDY

12/1/77

Information about your company's
language programs and policies is vital
to the success of this study. If for
some reason, however, you are unable to
respond, would you simply check one of
the choices below and return the ques-
tionnaire in the envelope provided.

--We have not responded to the question-
nalre because '

the information requested is not
avallable at corporate head-
quarters .

the information requested may not
be released

the questionnalre is too long
Other

| S
r=
-
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