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Matsha Conedbis the Talented and Gifled (TAG) Specialist for the
Bewverion, Oregon, schools where she serves as a resource fer TAG
teadhers, administinions, TAG students, and their parents in i pro-
pram {pr 300 studenis in grades through 9,

Previously she served as program director in developing a model
program for gifted andalented elementiny studentsat Glenfuir School
in Poriland. The project was funded by the U.S, Office of Gifted and
Talented andd Tocused on community=hased learning experiences for
stndents using volunteers as mentor “tutors for individualized siu-
dent activiiies,

During 1976-77, Correll served an internship at Northwest Re-
giun{ﬂ Educational Laboratory as a part of her doctoral work in edu-
cation of the gifted through an external degree program with The
Fielding Institate of Santa Barbara, California.

Other professional experiences include: four years as a specialist
in extreme learing problems, two years as a teacher of emotionally
disturbed children, and a HEW Fellow on a joint-campus program at
Portland State University and the University of Oregon Medical
School. '
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Why Have Special Educational Programs
for the Gifted and Talented?

A universal system of education is ultimately tested at its margins,
It functions fairly well in educating most students in the middle or
narmal vinge of abilitics, but has a tendency w be less elfective with

exceprional groups with either high or low abilities. Beginning in the

themselves 10 the smprovement of instruction for millions.of previ-
ously neglected students through. legislation aimed at the disadvan-
taged and handicapped. Less emphasis has been placed on improving
instruction for those who possess exceptional ability os islent. These
are the “extraordinary few" whose life work will improse their disci-
plines, their socicties, and perhaps humankind.

The problem with i{ns:imting special programs [or the gilied and
talented in a public education system reflects demacracy's perennial
diletima over championing excellence and equality simultaneously.
If the emphasis leans (oo far wward excellence, there is the danger of
creating a special k.nd of elitism; il it leans too heavily towerd equal-
ity, theee is a loss of outstanding potential, a leveling down 10 medio-
crity. , 7 .

""There has previcusly been national concern with education of the
gilted and talented, In 1957 the Soviet Union launched Spumik, which -

resulted in an emphasis on improving instruction in the sciences, © -

- mathematics, and foreign. lsnguaggﬁall. of which are curriculu




areds that have been iaditionally attractive to the intellectaally gified,
Howeser, in the 1960 the national cancem shifted o the civil vighis
moveinent and edudation of the disadvantaged. Moie recently the
handicappaal (youngstens with impaired learning facilides, deaf,
blind, emotionally and mentally disturbed, learuing disablel, ete)
tave become an educitional priority, The steadily improving edueas
tonal opporaities for the disadvantaged and handicapped need o
continue, but at the same time it s ne ewWilly W Fecoghize the CRIC)e
tomal nevds of the gilted as well,
Numerous stichies have established cemain faos
*tiesl amad tabenied younh aie a inigue popmlaiion dibfering markedly
fronm thear prees aalihines, wlents, imterests, and paye hebogioal matur-
. .
Thes are the it versattle amd comples of all the grougs we serve inous
schimibs, set e the mowt negleciad gioup when i comes W special

viud ativnnal nesds .
P e sepspiviny i the esistingg sc hossl envitomment, which is for psed oy
the average student, ks thom cgaoally vilnetable, with the esalt
that thes i kel 1 conireal therr gifiedness,

A 1971 eport (o Conpgtess shtes:

Lhe retanivels fow ;‘!ﬁﬁl students who buse had the advmtige of special
programs have show i remarkaly’ - impronements i self-undentanding
st i ahihiy v elate o otheds, as well as improsed academie and creps
tive performance. The programs have not prodioced areigant, selfish
sneding o the comr iy, stindies show that spescial poograms lve exeendid
A sense of peality, wholesome huility, setlrespeat, and respreat for
usihers.
Ihe gified and tadenmied tepically can master the standard curriews
> {um in one-thisd of the time other children take, The normal school
ctriclum calls for a ritio of 70 30 in tme devoted to waching basic
skills and time devoted 1o higher cognitive learning (reasoning, drinw-
ing inferetices, and reaching conclusions), The gifted child seems o
nevdd the reverse of this ratio, The regular school program is under-
standubly grared 1o the notm of average; however, pupils who are
advanced four o more vears on the average beyonad their contempo-s
ruries need to work with subject materand ideas that are far-beyond
the capaciiy of their peers, ) ' ;
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wental growih and Tearning neesds of gifiesh wl alented stndents in
avademie, pavahological, physical, amd s il terms. Avademically
gilted sindents manne st i intellesnal aieas amd consistently '
aveumntate more academic shitly and knowlelge than average siu-
denits. Tlons, they differ more and mme mathedly from their pretsas
they progiess i school, They featt with considerable independence
andd vistialhy haase spavial abilities el o vich diversity and breadth o,
intetests, They requently satisfy theit cutiosity by avid puatsuiit of
jterests thromeh which they acgquie a wide repettoire ol skilts anud
knowledge in other fields,

The advaneed phasical growth pattemisol the gilted hawe been con-
tirnied by the longitudinal studies begon by Lewis Terman in the
19208, Wihite his sescarc tended so disodii the genetal sereotype of
the “hright but little kid, 4 major problem forsome gifwed childsen s
the diq:n\m hetween thein mental and physical growth, Hthe siudents
have been A elerated, they may be the voungest in their grade and can
be a2 pomdpetitive disadvaniage inosome arcas v anse of o hink ol

Numetony teseanch stadies e delineatest the untgue develogr

phyaical desylopment,

I pavehblogisal gowth thefe are vt individual dillerenees
AMOIR gihn{ stuilenits, but generally they are advanced for their age.
‘Those who huise worked sxtensively with the gilted describe them in
these tetins; ini‘,\lﬂn'mli‘m i1t thought antd work habits, pereeptive, con-
ceined about the truth, peesient, cony ientions, devoted to distant
goals, inquisili%r‘ interested in the unusual, critical thinkers, inven-
tive, endowetd with intense powers of voncentration and a long atten-
tieshy span, s{tmiﬂw. empathic, idealistic, sell-reliant, and veraatile,
The gilted are mhej“y popular in socal groups, and studies have
shown that they ate better adjusted than the aterage student. Often
they are chusen s Is:;h!rn and assume reaponsible roles in groupaciivis
ties, ‘The gilted may demonstrate carly and intense concern with sncial
problems and cthical issties and move from sell-concern toconcern for.
others at an early age.

A 1971 report on gified and talented made by the U.S. Office of
Education reviewed the rescant i retated 1o education of the gifted and

_talented. Itdocumented the special needs of this groupand made a con-

H
;
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LA estmate that there ae 1.8 10 2% million gifteed aml iadened
childten ot o @ 1nal clewentary aml soondary popilation of 31.6
withon Fewer tdhan 1% of thewr giltad spulenis wete beweliting from
then s sstent s hond i s, Specral programs tor the gified had o fow
POty sintally all lesels of the edi ational s steinva=lederal, vate,
ated biw ol “Eaen instates wihiere there were legal or administraiive dife -
et providing special s iees, hinde wity dvoomplished becaise of
other Tuneding prionties e thaeatening cnves, and the Lk of ade.
ity il preivnnel, '

Other vepmried difualiges in Wling special programs lor the
sl e hided o Lk of sititable measures for ienvilying gilied siag-
denty and apathy o even hostility on the part of sehool sealf. OFf the
schonols sunveved during the 964: 70 s bl yeat by the U5, OMfice ol
FEducation, 47 5% trponied thit thes el no gilus) pupils, Heostility
toward the gifted mas siem from thine whe are impatient with the
“unmsal” chihl or whio asome tha the gilted are o binored ehite who
deverve even fes than nornmal vimvideratinn,

s em yvean. howener, theie s bevi renewed imeres in devel.
opig educational programs lor kiltedd and talesied studemis, The
lise oo Giltad and Talenial OGT) was extabilished in the U5, Office
of Falucation, and s 1971 the Fdi ation Amendments Section 1M
Public Law 93380 (pant of (he Special Projecis Act was passail. This
i the smtial legisbative ainhoriny for o program of categotical suppont
ton the population of gifted students ated anthotizes an annval appro-
Pranon of 3256 million cach veat lof three years, The program iy des
signed o stimubite saie programming for gifted and talented children
and youmh,

The gifted and talenied are 4 tatural resource that has been largely
neglece] and undeseloped. Contrary o widespred beliel, these sty-
dents ardinarily cannot reach their foll potential without assistance.
Intelleomal and creative talent rannnt survive educational neglect and
apathy, It is in the national interest 1o assure the development of indi-
viduals who hase the potential 1o make extrantdinary contributions.
The intelles tyal attmosphere in some high s hools actually creawes
pressiite on the gifted not o achiove, bt taconlorm and underachiove,
Some gilted sudents avoid taking special classes because teachers ol

919




therr e Lavwrs bave & temdenaoy 1o demanid wisieasisinable (vesimenis of
it ot writing Tengihy rewearch papwes. Gonad graskes nsay e more
sl Erenbe e eobains i e bl e hasses than 0 segobar «Lasses, amd colleges
berind srindents mnst et the bese geades they can i ontes s rank high
i their dlase

- B8 Pas Beenn ctianged that 1 & vees considerable extent, those indivic
durls who comntnte that “cieative minorny” in obt sciely have

“achieved thewr eoineme insgate of, tarher than besause of, onr school

Watem \mong the walied arnd talented are thousands who are ruprable
of oatstainding sontributions, b whether they abilities deselop fully
depends o a greal extent on their educational oppesninies,
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Who Are the Gifted and Talented
and What Are They Like?

Aa 4 gronp, the gilied constitaie 2 largely unidentificd minority that
cus acrons Al exonomin, wwial, racial, culural, age, sex, and ottupa-
tiomal sexments of society. Betore meaningial programs can ba pro-
“vided for gifud snd alented studenn, they must e identified How can
giliednew be defined? The definition extablished by the U ‘i Gﬁkrﬂ
Edwatinn, provides some general guidelines )
Grilerd annd alenited childien are the identified by ;msm"quﬁf
fiest prtarwre wh, by sartie of onistanding abilities, are capable of high
pribnmante. Thes are the children who tequite dilferentisted eduta:
tienal progrann amd or wrsices beyond thine normally provided by the
regular whaoid juogiam in okdet 1o fealise thelr iobiilastion o a@?l’agd_
, Wiy,

rhf target popalation can be defined as the upper Y10 3% of schoolage

children and youth who show cutstanding proamise in gﬁrﬁal iniel-

lectual ability, speeilic academic aplitude, creative o isqﬂlsdve o

thinking, psychomotar ability, leadenhip, and ﬁhiswﬂmu in.the

visual and performing arts. This definftion reflects the trend away

from the historical idea of giftedness as simp he ability to achieve
high scores on an intelligence teat, __\5

Intensive studies of eharacteristics have been made o¥e

20 yeans, beginning with Terman's monumental longiidinal s

+ - summary of his lindings follows.




U Lt avevagr svmbny of vust ghisaps s a shighily oo phasis ab sjws -
e vigheany ler aervage « hikd

"

Fhe vigwrnsetirs of ilbesdsris o v by ol o Bndobirss w as I i vl
g Linguiaes vsagr  abitloie el 5 sudiig wwiny. bt abiay | sind
e aiis '

-

s spmivsenad galind e hiblivns siv sy ardv el aemd Ywmisiwinm oy s
Toadrs s vl canibe il seml msews wived Boote e Jawihs thar e 4y, ARF
thihl Vb e G, g ke sivistm e ol Y, vithivae
i kil o Bustbue

b Ve oompared suh ona bl s laklien this ETT TN T [TTVCN FITY M
oeiadaty therr Riwen Bralgr vhes atv tivre inarsonihy when by
termgsation to chrat, thear sharsiy favlermes and v ial atiombes
A ey wholeastn  sod ey sy Bighoy i 2 dest of Friu il
stabsling

. 3 b siesvarms oo thy gl suhpre vy e e sehrim ok il dlivis idowy o
aearh ol pravie Phrve 1s ims Law o st it slwichs thre il
b bsral conprevirinn ool by gabivel vevmbs von b ooffer bin wilrvi it ies along
reauatios Bhog tisad Tasnen
“Nwent every aesears Ber o the field sinee Ferman s developmd a ling
oof bk that srsve as 35 eoongeasate pereebile o the malied sl atroeed fwa

i

auie 1y ists Josllism

Some Learning Characieristios of Giteed Children
Mas V. Sweapw

¥

{ hararrernitae Coitre immatant Prohlems

L Kevets poowet of obneisation: pane reeeps | Posible mullibility
iy sotvee of the vgmlivanm, willing

o s oy rvaming the unusoal

2. Powers o abntraction. concepiualioa: 2. Ovvavional resistanee
tionn, avnthosis, interest s induntive tor directions:  rejees
iarming and problem swhing: pleasute tioh of remision of
ity intelleyrual aviviny detail

3. Intorest in cavirellent selavionis amd 8. Diltieuly in arvepe:
A ability 10 s relationdhgn; inter $ i ing the illogiaal
applying concepay; bone of 1ruth

e
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5. Di’shke for ’miiimé
and dnll neeﬂ fuf‘,

“dation skllls

456: Vtrbal pi*:‘»i'u:uent:’}ri large vncabulary. E Need l‘m spe:nahze
i ¢ srést in read- readmg

early. ;

S Gnm:al attitu
mward mhers. dis

_suivuy. lmumven'”s. em pmh)f fm
ot ers; need fm- emnunnal su pmt and
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i 15. Versatility and virtuosity; diversity of 15, Lack of hurridgehé

érence for indi

16. Friendliness and outgoingness 16. Need for peer group

1. View the world with extra wgnder_;md see magic init. ‘
. Learn by Expﬂrimfhiiﬁg. manipulating objects in many wdys, and .
=USing stories to exercise lhl‘:lr imaginations at preschnnl age.

.-Are able to be t:fmfurmmg or ngncnnfﬂrmmg as the. suhauan{ =
‘demands . I L

"4, 'Try> to find answers l{;théif queslian’s in their way

\ ‘ 14. Parent. - , 1
idualized work; self-, = group pressures:
rellam‘:e, need for freedom of movement and nonconformity;
- and action, - problems of rejec- -
- tion and rebellion .

interests and abilities; many hobbies; ity in group work;
proficiency in art lorms such as music need for flexibility
and dmwmg LR and mdxvxduahza- i
‘ o tion; needfm'helpm’ _
. : exploring and devel- - L

oping mleresls. need
to build basic com-
petencies in - major
interests )

relations in many.
types: of groups;:
' problems in devel-

oping social leader- -
ship

Characteristics of Creative Children =~
. Cnmplled by L. Lucito )
frnm aummar;eg by E. P TEI'!HI’H:E and ]. Gallagher

*

5. Have' exlremely long ;memmn spans am:l the ability 10 pursue an

acuuly in whlth they are mleresled for txlra-long penads nf time

ERIC
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6 Can tolerate disorder and amblguuy

J “Are able (o organize themselves ;md ideas.

"8, Tend 10 see familiar things and situations in unusual waysand in-

greater depth.
9, Ofen preler to l::\}n by creative ways rather than being 1old by an
i authority.

.~ Seem to learn cé_nsidembly from fantasy as it aids in solving their -,
problems of development.

11, Display-a positive self-image.

‘ 12" Have an attraction*toward the unconventional and toward com- ‘
plexity. '
lS Seem to rely more on their own evaluations lhan on others’.

i4, Come from family b'ackgmu,nds characterized by a lack of D\’Ei‘i .

" dependénce on parents and a lack of stress on conformity by par- .
_efits; strong [eelings are expres.f.ed in the family; both falhers :md
mothers relate strongly and positively o the chifdeventhou :
mother is ambivalent in her mothering feehngs more nflen than

_ not, lhE mn:s& cft-ame fhlld is the nldt:r snhlmg, fmhers are usually

S pehdents L } .
15 Build a répulauan far h.wmg wild ar sllly ideas, parucularly'lhe
_boys. :

S8 Disﬁlay humﬁr, playfulneés. andrelaxalmﬁmlhél
~ s, -

7. Wlsh 10 \mrk alone at-times. i B ,’,“

18 Are high academic achievers*provided lhey have a lmmmum IQ
—~score of around 120.- :

g 19. C.an mlegrauﬁ t)ppﬂsmg impulses sufh as deslrutuveness and can-
_ slrucm(nﬁs

fcs.sur) mld sclu:l more umml\';mmml nm:s (e g‘ advenlurer. _'
uwenmr. wnler)

.',g
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.."we find the gifted and talented students regardlessof their envnmnmem

f;,l’mlelln:mai giftedness. Prior to lhe 1950s, instruments to- measme
j ‘intelligenee ended td be slandarﬂnzcﬂ group or mdlvxdual 1Q le;u
f.:"thle high 1Q scores grnerall Y correlate _positively with af:adi[n
 success- in school,” some rcsv;archers began 1o ‘question- whether
existing 1Q tests could mgs:ure more than a narrow ‘range ‘of
mtellrctual Eunctmns

:"srhml subj:cls cnr cv:n }‘ngh IQ scores. In pamcular. lhe Slruclurg o
-~—Imelln:l Model® develuped by ].-P.. Gmlfurd prrsemedia fres
. mncrpmahzalmyuf mlclleﬂual functions. His regesrfh focused

' C.an We Idenufy th;- Glfted ami Talented?

f’

Idenuhtauan of gll‘led and lalemed sludems cnmmue; to be one o
j the major challenge: in setting up spécial | mgrams for lhem Howdo

or heredity, and how do we qaluale lhenr abilities and talfm.s, S
. A shift has taken place in the past 25 years n:gardmg the cnncepl nf

Thenr :esesrch shnwed lhsl inlelie:: al

. the quality of and kinds of thmkmg nperauans used in mlelle:: a
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The research of Gmlkml and others mm the structure ol intel-

ectiral functions should alert us to the need to consider much more
“than 1Q scores in identifying the intellectually gifted, It is essential
that we use ultiple criteria for identilication if we are attempting to.

accommodate the variety of giftis and talents manifested in a
multicultural society such as ours, Of course, procedures used 1o

and the proposed program. N
Whatever methods of identification are utilized, it is of great

impnrmnce lhax giﬁﬁ! ;md ialfmﬁi émdenls be id "’iiﬁed eaﬂy Ai [hé :

ntmmphshmem ‘For the glhed chlld lhls aclually is n:gfessmn lf m:n
discovered early and reinforced, gifis and talents could become lost or
children may not develop the attitudes and motivation needed 1o makt
full use of their abilities. Discovery of talent is a continual process that
must -begin early and continue throughout a child's cduf;j@iiznal

career,

“Instruments of Identification

A successful screening and identification progratn has the -
Inlluhmg (h.lmuensucs early identification, C(mlmumg search, *

““involvement of -various - ~professionals, .use 'of  multiple; rcsaurv::_;,

materials, and complete information on" the abilities of the glftedv

student. Belore a screening and selection system can br lmple-

_ mented, decisions should be made concerning the number of stu- .
dents to be involved in the program, the area or areas upon which the -
. program will focus, and grade levels from which students will be:
.. selected. . .

. The b‘;slr idea of srteenmg is to use quick, Slmp]E procedures on”’
. large nuWers of students tosort oyt those potentially quahf!gd fora

" groups seemed 1o demonstrate a general personality style: one group -
“represented intellectual acquisitiveness and conformity (high 1Q),and :
~the other group represented intellectual inventiveness and innovation
{high creativity).

" _identify the gifted will vary according to the definition of gifiedness \
“adopted, the size and location of the school district, the available slaﬁ
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" special program from those who are not. The following steps in -

- Students.? Sample items from Ihls scale app:ar m the Appendlxi :
' 7 .

screening  are  suggested:  intelligence  and aéhiﬂemem testing;
nominations by lcachers. parents, peers, and r.elf creativity testing; ‘
and identification by experts in speciul areas:

Group Intelligence and Achievement. "Tests: Group tests of

intelligence and achievement are useful as general screening in-

struments, particularly if both are used. They fail 10 identify some
gifted students, and they occasionally idemify some who are not gifted,
but they provide useful information and are relatively inexpensive 1o
administer, When used in combination with other procedures, they are
effective Slﬂ’fl’llﬁg devices. The younger the child, the less acceptable -

- group tests are for identification of the gifted and talented. They may e
_also  penalize  poor readers, sunderachievers,” and cuhurally”

disadvantaged students (more nnllhls later).
Teacher Nominations: Nom nations by teachers is one of the most

" widely used- and remmmfndf‘d means ol identification: however,

research Tindings indicawe llm u*arhv:rs idemtify less than half of the
gifted. There is a tendency ,iar teachers to choose attractive,” well-’,
behaved, high-achieving, ambitious, and mnfmmmg children. They

‘may . overlook highly creative children who may be unkempt,

oultspoken, or not :lmblmms or academically inclined, The judgmeni
of teachers is an nnponam part of the screening process, but referrals
must be reinforced by oiher more objective, measures. Teacher

‘ participation in study and observation of fh,.;mﬂrmm:s of the gilted

can be a valuable inservice training experience. When combined with

" other scieening methbds, +acher judgment increases the likelihood .-
* that certain students will i-- 4 be overlooked. Nnmlnalmﬂaﬂdse]lttmn-
- of candidates for gmrd programs should increase teacher interet in
"";md awareness of; their r:durmmnal needs, Teacher identification is—
- often "made wuh the aid of fhﬁ“kllsls or rating seales in order ma*:‘?f ;
.~ sysiematize the/ process. Rating scales should be used with full = °

awareness of .their limitations and should not require -unuspal
demands on tem:hers time, A widely used scale for nominating and

. rating pup!ls is one developed by Joseph S, Renzulli and Robert K.,

Hartman: YScale for Rating Behavioral:Characteristics of Superior
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Nominations—Parents, Peers, Self. and Others: Parents, stu- 7
dents, and others who have contact with i student frequently have an™
~ accurate assessment of that student’s high capabilities, and their input
*shoahd be solicited in the selection pre
prov ide information that is not always apparent 1o schodl personr el

Parents may be able o

Revagniee, however, thit parents can both undrrpl.;ggnd overestimate
theirown child's abilityi A variery ol parent nomination forms exist.

The \th.um R.mnk ‘na](‘ for teachers or parents appears in the

_hnu!um may ‘I\,n Im asked to nomimite themselves, but re-
membaer that many steedents tend o concail their abilities very
effectively. Also, the judgment of former teachers, principals,

‘librarians. and other school resource personnel as well as peoplein the

community canbe utilized in the idemtification process.
Creativity Tﬂn Cousiderable controversy surrounds the use of

tests iniended w mt’.ﬁurr the creative abilities of children, because -

crvtivity is difficult o define and still more difficalt to measure

objectively, Creativity tests generally purport 10 measure divergent
“thinking—the development of new ideas, theories, and possibilities.

Creativily measures indude atention tosuch characteristics as fluency
{number of responses produced), tlexibility (shifts in thinking from
one” category of thought 1o another), originality, and elaboration
{adding of details to a basic idea).

- Judgment of Students’ Waork by Exoerts: Experts in music, art,

dramatics, scicnce, mathematics, creative writing, and other fields can

X *\id ixi the identificition process by offering evaluations of the work or

its. These experts \mdrﬁmnd the qualities of
mmp]exu) ;md nngmaln; inherent in the fl’ﬁ!lﬂt‘ act, Involvement

with and recognition by experts ma) also have xlrnng motivational

mpact on the student, - - L
Individual Intelligence Tests: Itis generally arreplﬁl that if lQlesls

~are 10 be used ot all, individually administered tests such as the
Stanford-Binet or WechslerIntelligence Scale are the best. Limitations
~ include the time and cogfof administtation, lack of trained personnel
wadminister the tests, and some test items that penalize students with'
" language ot environmental haadicaps. In any case, it is essential to

L
i
i
i
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' ‘have a broader sampling of abilitics than simply IQ scorek in ordét 10
. make an assessment of u student's qualifications for a special program

Tinerease the awareness level of educators and parentsto help eliminate -

- - talent potential just as in other culturally disadvantaged groups, -

for the gified. "
Culturally Different Gifted: A population that has l‘rtquemly been

overlooked and excluded from gifted programs is one that*has been

variously wimed “cultmally  dilferent,” “disadvantaged.” or

“rminonin group.” Culturally different gified studenis are 1those who
fall otiside the mainstream of society’s dominant culture and may

include Native American. black, Chicano, female, rural, urban, or
handicapped stiddenis. An invaluable naniral resource is hﬂngwa;lrdi t
i the gified in these special pnpul.nmns remain unidentified and

‘understimulated. Many times failure to_provide for these bright- -

students leads 10 frustration and uncooperative behaviors. Separate
checklists may facilitate identilication strategies for this population. A
rule of thunth commonly used in programs for the gilted and talented
is 1o give the culturally different child a break by adding a Iﬂ-pmm
mirgin of possible test error onto his or hertest seare, This shﬂuld help
the muie able 10 qualify for the program, : v‘"'-
Gifted and Talented Girls: Special attention is being p{m.l to the
thanging role of women in soc iety at this time, thereby highlighting
the distindtive nature of giled girls. Available information seems to
suggest ihat gifted girls are inore dlﬂldﬂll and less intellectually -
aggressive in educational situations than gifted boys. Girls appear (o
lose interest in science and mathematics in particular as they getolder,
and patents seem to encourage boys in these ingerest areas more than
Iht‘} dogirls. Such kick of encouragement in scientific areas may bethe - -

Feason girls chouse more artistic and social service wpﬁ of .

orcupiations, ’ . B
It is posssible o ulﬂmly gilted and tilented gisls with the cmfmlly
nuslmg measures. However, there !l(‘i‘di to be i concentrared clforrio

the “discrimination” resulting from sex-role stereotyping in the
educational and occupational _arenas. Early identification and
intervention programs for gifusd girls will help to reduce the loss of

hl;-nnfmmun of the giled is a prn-r:'“ involving a 5rm*s nf sltp; '

20



‘ ;u!;ﬂimling inacaw 'srludy whereby all information fﬁnmniﬂg a
s student’s unique abilities, wleits, traits, and special educational needs.
}m‘ ml lenni Thr case smdy zml:l hf mmulauve and as mmple(e as

: ihuuld hr uuhgnl im lhi-! al srlrnmn nl p;minp;mls to htenmllrd
it the gifted and Gilented ngmm Finil sclection should be made by a
cnﬂ;mus:t immﬁnﬂ! of lhf building principal, resource petsonned
who will direct the glhrﬂ program, teachers, experts in specific ficlds,

Cand parents. ;
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Educational Approaches for
Gifted and Talented Students

- of program is best for all gilted students or all lrhmls. Each m‘ '
system must plan and implement the program best suited 10 its own’
> mualmn ahﬂ n.mﬂdﬂfng lhE needs of its gifted and ulemcd Ehildrm”
. is selected, we must offer ;iﬁed rhildrm more llt:ihilhy with increas-
- ing amounis of independent work and greater Imdam and responsi-
" -bility in a less-structured environment than the a e classroom: To
prepare the giﬁﬁl for responsible and productive roles'in adrmlic
- society, consider’the following broad goals:
Superior Achicvement—Gifted and wlented youngaters lhbuld-
have ample oppartunities to realize their potential (o mefullaléxn‘_m i
. possible,
s Sel[aﬂlifﬂfdnes-‘l’he l'l’uikvm ‘responsibility, and :apabmly o
manage one's time is an important m;red:m: ol sﬂi—l‘nllﬂlm& and'
B - [T 117 | o
Acceplance of -Responsibility=The lead p capabi ol
gilied and talented pupils impliﬂ mmud mpnmxbililiﬂ to lEl .
home, and m:ieiy. ‘
... Creative Thinking and @:ﬁrrmn—‘rhu o) seeks lhe dﬁ'ﬂﬂﬁ-‘,}
. ment of creativity in a rich variety of constructive ways, e
s desthetic Awareness—This goal focuses upon the dﬂ:lapmem of
pmlme I;-eling: mwﬁd lhln;: c! bnuly and mnqm:t S




i '»Jmsphnfr of Dmﬁ;ml I'ﬁ-ma-’rhn goal views lﬂkl’anﬂ' fﬂl‘» i
divergent thBught as an aid 1o Jeaming.

Pursuit of Alternative Solutions—This focus ison dﬂelupmrm of -
pauerns of thinking which seek aliernate solutions to problems prior
o :u:mm, Il :Eeks ﬂ‘ll' dﬂflnpmrm of a capacity for lﬂmmg and el-

(“mﬂmnmmt o [gqmi’v—'['hﬁ deselopment of a patiern of think-

".ing is stressed which continually questions, probes, tests, and mwstir
Rairs.

Preparation [or Satislying Life-Style and Career—The need lor a
gilied and alenied person to enter into a career that is commensurate
with his abilities, interests, and spiritual satisfaction is undersiood,

i Effective programming {or the gified should take into account their -
emational and social development along with their intellectual needs.
Oppotunities need to be provided for them to acquire basic skills and -
" explore ideas and issues earlier and a1 a Easter rate than their age-mates.
“In addition. they need 10 satisfy their unusually high desire for sell- s
~fulfillment: w find productive ways of expressing their unusual mul-
tiple talents and vensatility: go receive special guidance in making
chnjoes and plans appropriate (o their acceleraied rates of personal
grofth and development; and o be expowd 10 a wide variety of lﬁm
ing fxperiences in and out of u formal school setting. .
- distinction needs 10 be made between “provisions™ xnd *pro-
gla .t Provisions are offered by numerous schools through enrich-
‘ment or acceleration within the regular classtoom. These may be
sporadic, uncoordinated, short-range effori, and a big problem is lack
of continuity. Programs, on the other hand, are directed toward the -
“Eystemalic dﬂelﬂgmwm nf kmg!mngr goals thai arecoordinardd ode-
velop the alnlme; and gnmmma of gifted pupils from the lime nl'
their identilication through (heir graduation.

- Etbonts at schooling intellectually superior sindents aver the last 50
yean Iall into folir major types: enrichment, giouping. pccelerntion,
and guuhmr. ‘These provisions are not mutually exclusive bt wr re-
“quently interrelated as visualized in the chan below from the publi.
_cation, Providing Programs for the Gifted and Talented by 8. Kﬂplan
"ol the Ventura County, California, schools. t
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ENRICHMENT
ENRICHMENT is any expenence that replaes, supplements, or
extends imiruciion normally vifesed by the school.

GROUPING
Pron sssons thay taalk-
ttate the student’s
seeess o special
leatning opportuni:
ity
Chuster grouping

within the iegulbar

thane
Spevial regular
tlasu~

=

ACCELERATION
Artvinies that pro-
mnde learning be-
soid tegulaily e
sctibed curriculum

Early entratwe of
pres hool ¢ lasses

Double grade pio-
s iog

Advanced placement

GUIDANCE
Expeviences that pro-
mote undervanding
of the welf and others
and explore oppor-

aitities for careers
Individual confer-
iR
Group meetings
Carerr andd vixa-
tional counseling

Patt-time granips bes « bt - Educational counsel-
fore, during, alter | Ungrasded classes ing ,
swhaol or on Sare | Multiage clawes Community pio-
undays Tutloring krams and spon-

Seminan Cotrespondence sinship

Minicourses CoRiwe Scholarship

Team waching Extra classes for ex- societies

Ahirmnative s hooly tra crefin Snudy groups

Restiinge posonn of Credin by examina- | Special education
demonstration tion . clavics
classronm Independent “undy ‘Tworing

hiinerant of 1esource | Continuous progress “
teacher curriculum

Field trip and cul- Year-tound shool

;. tural events Flexible scheduling

Special summer Block or back-1o0-
programs back classes

" - uhy .

—




Vo ST S 'i-
Y For'y many yean the standard answer 0 programming needs Iﬁ o
gilied children has been “enrichment.” which may involve the useof
. extra and o different maternals, asignnisa, and pupil projects. In
somie cases all weachers are expexted 1o provide enrichment for gifted
chikiten in heterogencously grovfied classes, For this w be a reality
tither than an illusion. certain requirrments must be met:
1. Eachi¢Lassioom teacher must identify and list the students who
are gilunl.
2. Each clavwroom ieacber must make specific cunicular modiliea-
*trong for each bright soungsier,
3. Someone must have supervisory responsibility for the entire
# program, helping clawoom teachen in the identification proc-
ess and prosiding motivation ladtm, and materials as the pro-
RYAN PrOgrewes,

.. Individualuzation of invruction for all students is ane 1ype of en-
richient thit has iesalied in 3 variety of formalined programs geared
to the educational needs of each child rather thanoan “average clase.”
* Lews formal programs alws exist, but all require a variety of materials

= iny and nevessary divection, gitied and walenied students will usually be
- tapable of individuatizing their own iwmrmm and independent

B qmlv;

‘ r of the basic problems in planning enrichment programs {or

0 the gi.ﬁﬁi in the regular classioom is the practical Emitations of the
. sencher who attempts 10 work with sdents of diverse tabents and

PR

" to pronide a simulating learning envitonment, If given the opporiun-

“imerests. Ome solution is the e of outside resnuree people with the

. expentive 10 present material at a greater depth, Such programs are
- panticulasly valuable lor creatively gified younguers and lor gifted
. students from eulturally disadvantaged backgrounds. Persons without

" formal education who have outsanding walents and the ability 0~ *
. invpire gifted chikdren from theis own culiural background shouldbe -

> beought inte the school pm:tam Alsa, successful citirens, such as

g _ scientists, busingss men and women, and artists can add 1o thf limmﬂ o

- experience ol the gilied students.




Aniﬁmﬁwmfﬁmﬂmdfmld:mm&nﬁm
uves the tevources of the Califomia Academy of Sciences, the Sieinhart
, Aqualum., and the Mortison Planewrium. Gilid tilth-graders are:
" trainegd by the mbseums’ statfs to be “docents” or volunterns whoguide
visitogy through exhjbits. The docents study the nruseum exhibits with
* purpine and enthusiasn, vinae they will lasery serve s guides los their
prens. N .
‘the Frrutine tigh Schoat trcernstips Piogiasm upesated by the
Academy (o Edugational Development in New '\’ﬂi City offeis ave-
nues for exprligatfon of posvible career optioms and Community service.
The program is in operation in 30 school districts in 18 stanes. Approx-
imairly 2,500 soudents patticipate each year, Executive High School
- Interns are junions and wnions who ke a seiievier’s sabbaticd! from
all their regulas siudies gnd serve as special awistants 1o senior officialy
in govewment, privaie o pdu ageneies, civic organizations, educa-
tional and culidral instivutions, maw communications, and the pei-
vate sector. Tnierns attend palicy meetings and conlferences with their . .
sponsars. follow up on speyial asignageiis, prepare memoranda and
b aepoats, and occasionslly even usvel with their spomors. : o
~ Interns are with heir isvlividual sponsors lour days a week during
tegular businew hours. On Fridays all of the intetos meet as a grovp
ﬁﬁ’ﬂ'ﬂ!ﬁm@rﬂiﬂ mwaﬁumm;mmm
whkh they disuws re 2, theet with ﬁlﬁrﬂh. make tiie vi:in 1o
programs in operaii: ofire mabetir own preses 3
T arerequitedsobas - Yvtical daily logs of thei the
el progcis @ ihe. b ghﬁﬁﬂ&ewﬂd&mh

e

what his been learned in the program. Exrcutive Interns .
mnﬁl mﬂ.hmtﬁﬂ Ihq;hiﬁﬁﬂ'im“ mesieyof academic credit
for their participation.

 Dilfeventiating cunviculum for the gilied and talented uquim

" wptcial enrichment me:uinww&tunﬁnuwimﬂlmn
methods of learning and knowing rather than in gequiring packages

- of tacts, Thew programs include \rarning mﬁhniqua of-resenich

(libeary and field), critical ithinking and snalysis, and mesns for shar-

ing lindings with asaciaws, Cusvicula designed for the gified should -

. bam;nmﬁmmmmmmmm




important ideas, ‘The primary goal for educating the gifted and tl-
ented-is 1o help them become independent learners.

Grouping :

Ability grpuping continues to be a controversial subject among
educators and the lay public. Questions have been raised concern-
ing the possible negative social effects of segregating either the
slow or the bright students. Opponents of ability grouping for the
gifted argue that we may be creating an intellectual elite. Proponents
of grouping suggest that such an arrangement permits gifted children
10 work among peers who will serve to stimulate and challenge each
other intellectually, The debawe will not be resolved in this fasthack,
(Fof a fuller discussion of the issfie, sce Phi Dell:rl{app.n f;lstb‘l(‘k #686, .
The Pros and Cons of Ability Grouping.)

_In a number of schonl districts special classes or special schools
have been established fof gified and 1alented students. Some of these
take the form of partial segregation with special classes for gifted stu-
dents once or several times a week, A common practice is o “main-

. slrmm * the student [uur m‘u:; of lht‘ thine in the rtgular class with

is puse.lhk‘,
1..-Gluster gfouping within the heterogencous classroom (involves
the establishmeni of work groups within a regular class thar™
;puls (’hlldl’l?n of 51mliar ability together)

2. Part-time groups that meet before, during, or after school or ot
Saturdays (out-of-school activities based on mleres:s or abilities
z.ptmsurt'd by the school or by interested parties [mm ﬁulSldE the
school) : -

. Part-day special grouping of gifted students in homogeneous
classes for certain subjects or activities while in other subjects
they attend hclerngencnus classes (may include resource room or

. demonstration centers) :

4; Special homogeneous'classes (glf[Eﬂ mix with regular students
only for nonacademic lasks school-within-a-school concept):
5. Sf»fcial ‘school for_ the glhe:d (ablﬂigraupmg carried 1o its
“ﬂ:ueme) = B
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_~Some special programs for the gifted are described below,

Talcott Mountain Science Center is a private, nonprofit fmpcm-
tion that conducts science education programs for various school dis-
tricts throughout Connecticut. The center conducts Saturday pro-
gmnn fur mwllulu.nlh mflul sm(lmls with hlgh interest and ablllly
mumlmg puhlu .md pnv.m: c:lvmcnmry and secundary sc‘hm:ls.
Through individual study the students develop projects in the areas of
astronomy. ecology, chironobiology, meteorology, radio electronics,
and seismology. Scientisis within the community help, using educa-
tional facilities in nearby university science departments, The pro-
gram also allows older g][lc-d students (o serve 2. oides o the younger
students, for which they receive free tiirion and use of the facilities.
The program cost is $200 per student per semester, of which two- thirds
is n-imhurwd to the local school district by the state,

Each summer 400 high school juniors and seniors from Gmrgm are
chosen 10 spend eight weeks on the Wesleyan College campus. All
participate at state expense in an exemplary instructional program,
Selection for the experience is based on a teacher’s nomination and the
-ml?mmmn uf n-mrds and rrrmmm-nd.umns. Fm.ﬂ sel::-cm:m is made
lhr areas of Euglle.h modern f(ll't‘lgn l.mguagﬂ lll.llh!,‘mdllfs, na;ural
sciences, social sciences, visual arts, drama, and music. Course content

_ i3 idea-centered and stresses the mugnumn of knowledge. Cgurscs _

offered Yary according to studenr interest, student need, and current
affairs: No grades are given and no eredits are awarded,

Educational Service District 114 in the state of Wiashington has
scheduled "Experiences in Greativity,” a series of five-day workshops
for gified hlgh school and junior high students fromn throughout the
state, Topics mrlude poetry/fiction, visual aris, futures, drama, and
dance, !nslmcucm is by professional artists, ,‘

Resource rooms or demonstration centers are another way of sched-

- uling students into a learning environment specifically tailored to the

needs of the gifted and 1alented, Thé Cupertino (California) Exiended
Learning Center, begun in 1972, has a staff-of four resource teachers
and two aides who teich approximately 700 students a week. The sty-
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dents are trmsported to the center by their parents from schools
throughout the district, The four teichers not only manage, plan for,
and guide the children while they are in the center it afso spend half
their time working with the students’ teachets in their home schools,
The students work in fonr basic engricnium interpst centers: language
arts, social studies, mithenuntics, and science, Primary students rotate

through eight arcas during a four-week period, Intermediate students

select two areas in which to work for six-week periods. Parents and

. other members of the comnnmity are used as resonrces in the interest

centers,

District 20 Gifted Center is a program located on the campus of
Chicago State University and serves 125 students per week in grades'd
tor B, ‘The program uses ithiee teachers.as well as nuany college profes-
sors, who volunteer their time to teach specific subjects, The students
attend the program one day per week and must provide their own
transportation. The college provides advanced research facilities such
as the library, which students may use [reely. This program for the
gifted is basically research- and independent study-oriented, butw o
includes group activities that vary from day to day depending on stu-
dent ability and interests.

Special schools for gifted students are less common than special
classes, New York City has for many years maintained separate high
schools for students with high ability in finearts, performing arts, and
science. The six schools are: Stuyvesant, Bronx School of Science,
Brooklyn Technical High School, Hunter College High School, the
High School of Music and Art, and the High School of Performing
Arts. Hunter College Elementary School for gifted children is alse
in New York City.

Acceleration :
Gifted children tend to develop more rapidly than their age-mates,

‘them, offering work at a level compatible with their stage of develop-

ment rather than their chronological age. Subject matter acceleration
or grade acceleration is “'vertical."” It allows students more [reedom to
progress at their own rate and, hopefully, avoid boredom and unneces-

- sary repetition of materials already learned.
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Educators do not recommend simply rushing students through the
regular curriculum ata faster rate, butsuggest that acceleration be used
in conjunction with an enriched curticutuim, A two-year limit to accel-
cration is generally aceepted, although the Study of Mathematically
Precocious Youth (SMPY) at Johns Hopkins University has reported
aceeleration of up to four years, SMPY reports that all who have
skipped grades had good personal adjustment and noappreciable aca-
demic difficulties, Acceleration can and has been practiced at all
levels—{rom kindergarten to the university, It can be a valuable ad-
junet (o enrichment and grouping,

Another aspect of accelertion is early admission. Early admission
programs recognize that readiness for learning ‘(lqc:‘ not aceur for all
children ar the same age, Despite many studies suggesting its advis-
ability, most school systems still adhere to rigid admissions policies

“that fix the point of school entry atan arbitrarily determined chrono- .

lngirgll ;lgE Fur m:my years (‘dlli‘i"ﬂf‘i and lhv puhli(‘ have (-qu;ued

und st huul aldmlmslmmrs CX[ITUSS SUTONE uppusmnn to ac‘:("{‘leﬁlﬂﬁn Df
the gifted in the belief that the gifted are better off with children of the
same age. The assumption may be erroneous in that, on the average,

(hv gll‘ml -d mlnmz d are better maiched ﬁm:mlly and emotionally -

M;my wrmul:lry isfhﬂul'i p;rmnpme in advanced placement pro-

grams thatallow academically talented; r&llcgt‘ bound students to take

college-level conrses during their last year of high school. (‘cmpermmg
colleges may grant credit and/or advanced standing to students who
suceessfully i’nmplrw suchcourses. Research conducied at Johns Hop-
kins University in the SMPY indicates that acceleration in mathe-
matics may be vastly preferable for highly precocious youngsters o
most types of enrichment. Some of the students skipped one or more

school grades, some entered college early, many took college courses

for credit on a part-time basis, and many swudied in special courses,

Julian Stanley, director.of SMPY, describes some of his students:
‘Two boys skipped from sixih 1o eighth 10 tenih grades. At age 14, the
older of these entered Johns Hopkins as a full-time student at the end of

the tenth grade, He had already 1aken six college courses; compuier sci-
" - ICBE courses; computerscl-




eniee in the Johns Hopkins diy school atage B, emiing an A; set ihmry,

eronomics, and political wience an a local state college; and two seines-

ters of chemisiry. Also, he had earned lour semester-hour aedinin caleu-
hovand 10 in physics by soring well on Advinded Plicement Program
! Examinations,

Acceleration may not he the best course for every gilted child and
should not be applied automaticatly. There must be consideration for
umsatisfactory home situations, problems of motivation, and general
emotional adjustment, e .

Any special progrimmming efforts for gilted and talented studemts
must always overcome the egalitavian view thatequality means giving

_the identical program to all children, regardless of their background
of level of development. Differentiated curriculum and individualized

. educatonal plans may sometimes be consirited as “special privileges
for special people.” .o ;
' ' -
] 4 .
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The Role of Parents and Community Resources in
Education of the Gifted

"P arents can and do contribute much 1o the education of the gified
and talented in both [ormal and informal ways, The attributes of outs
standing intellectual and creative talents may be nurtured and stimu-
lated or stifled and repressed, depending upon the atmosphere in
which the child is reared. Parents are a primary [orce in their child ]
education. ‘Their participation is impovant in lhi} areas of motivation,
reinforcoment, and enrichineit. :
Research on adults with outstanding an:umphshmcnls has re-
vealed similar parental influences: Their abilities were noted when
they were quite young: their talents were nourished and encouraged.
Family expectancy and example also influence children's achievement
both'in and out of school. Important features in the atmosphere of the
home assaciated with high achicvement are; the provision'of a warm
and accepting relationship with others; social contact With other
faml]nes to provide opportunities for interaction with children of =
varied ages and abilities; stimulation of curiosity lhrﬁuglﬁncamngful
contacts with cultutal, nawral, and social aspects of the wnrld :arly B
opporturiities to develop responsibility for fulzemhlp. provision for -+
time alone for quiet reflection; encouragement of independence and ‘
interest in solving problems by challenging the child 1o think; ti‘ain-* -
. mg fm' respnn;nbnh:y in declsmn makmg wnh famllv ;uuauans, and
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_rained and 1espeated, but there temiain lirge ateas for cooperative en:

Honmes aned sebbobs each Bave unigue funcions that must be maine

“deavor, Toeguip patents 1o fune tion as facilitaions in the edueation of
their gilted chfldien, workshops coulit be planned on principles of

studenits, local community tesnurces can play i vital role. Matching
giftedd seadents with material and huiin iesources in the commumity
i% it means to increise e involvenentand support of the community
i focal schiood prograoms. Some suggested resontees inchulde;
Indisny: enginecrs, architects, chemisis
Ll colleges and aniversities: Luwoalty offered enpichment chasses
spectal imerest groupst Audubon Sodiety, League of Women
Vortets, i ghilds
City, county, and state olficals and instiiations
Protessiomds: doctors, Liwvers, bankers, professors, hottontoure-
ITYEY
Talented patents o faculty .
Stncdents
Lol service cliths
Foreign student exchinge
Museams and libraries

i vocational and technical schools

Newspaper, radio, and television stations
Using commiinity resources for a gifted program can compensate

¥

equipment. 1t has been lamented that community personnel resotirces
are not more widely used 1o augment and supplement an educational
program that they support with their tax dollars. People involved in
a community have an interest in sharing their knowledge, skills, and i
vision of the future with young people.

The gifted and talented frequently need special help with career
decisions. This help can best be obtained by direct contact with people
in a career. Il the school is willing to allow time for this experience,.




careet resoutoe persons afe sty accessible even in simall coonmunis
ties, Fou girhy particularly, speetal attempts need 1o be made o tooate
professional women who can interact from the viewpoint and experis
etice of a woman m g cateer field, Fifedive aareer development pro-
grass for giltediind taleinted youths must extend beyond the four walls
of the schonl i order to provide one-to-one contadts between them and
gilted indivadials in satious occupations, This s porticalarly helplul
when dealing swith Lifesseyle guestions asked by witted and alented
students,
i
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What Teacher Preparation Is Ntedﬂj?

Thi‘ tesu her §s undoubtedly the key 10 F""fli\‘t‘ prngm:m tor gifted
and talented students, Suicenlul programs have demonstrated that
special preparation for teachers is mandatory, Teachers who have such
preparation tend 10 be sympathetic toward these students and s pro-
vide them with appropriate learning opportunities,

Rescarch indicates that wwachers with no special background are
uninterested in and even hastile towatrd the gifted. Studies have shown
that direct expetience with students in programs for the gifted and
participation in inservice programs produce more lavorable attitudes
in teachers toward both gifted children and their special programs. A
change in teacher attitude has been reported alter just one introductory
course on the gifted child that included historical background, empir-
ical lindings, identification techniques, and intervention programs,
Even when teachers of the gilied were carefully selected to represent the

highest level of prolessional competency, their teaching performance’
* could be significamly improved through inservice study. Desirable
" changes in the quality of learning, communication, subject matter e

_content, and diversity of classroom experiences resulted, Other benelits

teported by teachers after inservice study have included improved -

teaching skills, knowledge of s yﬁ"l matter, and appreciation’of the ‘

needs of the gifted.

Probably the most widely mmgnized training programs !m' ﬂ‘iu:m-
ing the mﬁed are those npnnmn;ﬂ by the Nilmnal/Stﬂle L:idtﬂhip.
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Prasmngg Tnstnante tF, D8 Uhe T s bunded by ohe U5, Oflice of Edus
cattom unider connat G the oftioe of the supersmtendent of schools in
Vestra Conmny, Cabifotnia. Much of the effors of L'TT had fod aseil on
stimmet and vegiomal leadeishap indining instituies. The goals for 1T
i the Dist ihier veats (197275 were developing leadeship within
e hostane 1o L b pograms. The curient einphiosis s support and
ternbote vine it of feaders tamed 1o continae elfons for gifted hildien,
Phe tpreand scopre of setvices ing hude planning of coaponsored cone
fevenivs, shoraenm winhalings: handbouks: a monthly publication
(NS DHERULEE VIS comtia il senvices for losgterm workshops
fwo vearsy conering ctirricuhin deselopment, planning, inserviee
waping. watetials development, and parent ivobement; lollow-up
worhshops: (vl program planning: anid work with parents, teschers, |
adinnriators, counselors, pavchologisas, she el governmental
agenaes, business and sndustos, proloninogg a1ty 51 osagis, Akl aihet
Cpiodessional onganizations,

&




~ What Do Effective Programs
for the Gified and Talented Coni?

I, he intrdicnion amd masnienance ol any sproial program fordwe 7

gifted amld talented will entail sime extia covts, These costs have been
magnilind by persons antagonistic to such programs, while thow sup-
pottive of the idea maintain that costs ate not high when compared
with the conts of mber special programs. A survey completed in 1970

indicated that special programis for the gilied chijdoost less than 3100 ‘

pet chilid over the average per-pupil rxpenditure,
The special linancing required for programs for gified and alenied
students will depend on the educational resources that currently exist

and on the kind of program thaths anticipated, School sysiems that -

alivady’ include a comprehensive pupil testing  program, m“:';'l
cqquipped libwary facilities ‘and abundam supplementary learning

materials, an vifective guidance and counseling program, and 1eachs

require less exiéa funding. 1f the anticipated program calls for gifted
students to be placed in separate classes or even buildings, costswould
be considerably gredter. The costs for individual asessment of chil- -
dren to determine cligibility is a legitimate charge in establishinga

. program for the gifted. 1{ a consultant works with teachers in the inter-

et of the gilted, often there is a *apillover” effect to other sudents from

 the improved attitudes and procedures of the teachers who have partic-

ipated in special training programs. Six cost areas need to be con«
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sidderesd when binlgeting Lo the extra comts iiwutred in ediating the
giliead amd talenied an the hwal disvirisr level These i Tutde mdininisira:
tiewty, supwPaieion; consaliandies, tea hing: insirm vonal lacilitation;
puptl idenulicatton, assessment, evaluaton, and counseling: and pro-
gram evaluanon’ Uhe cnis within thew categavies can range from
thowe necde? for a minimal progeam w thse appropiate 1 a tull
Jograin

SAdmmtration. Admininative vonds 1o e considered are the time

- of the supenntemlent amd building principals amd their involvement

i prosgram planming, implementation. and continuing maintenance,

o be W% 1o 108 ai the platining and implemeniation siage amd no

“vete vhan 2% 10 3% theteatter. The conts of a principal’s involvement

1t the bhuthding o which the program operates may range from 10% 1o
20% with the higher fngoer b plansning anl implemenianon apl the
lower figure therealier. Whete o qualitiol consultant for the program
moimaluad, the prinopal’s percentage of time would e decreased,

Nuprrvivion. Supevivory contoare ditfioalun separate liom adimin
IEMIRE Cnts, sinee persons designated as sUpEIvists 0 ivany s hool
svstens Have ol superssory amnd adinimisaratise tesposisibilities, No
miere than 1% aid 5% tesprainely shouild be chargeable 1o the gified
RO

Conalypnt M the cont of the consuliane, intluding salary and
district |ﬂ€4 is chargrable 1o the program, but this expenditure
should matenially reduee the smis of adminisrsive and swapervisory
peramnel, ) '

Fearhing. Cants o be considered may include: coni of special in-
setviee instintes aml connes pand for by the disiricog; expenditums tor
tnition il v holarships for teacher preparation; and reimbursement
1o progg am teadhiets Lor tavel o demonstration centers, special conlet
enees, winkshops, o1, »

Instrug nonal fav ditation. Provisions to this category mustconifib.
utr direvily 10 the enhancement of the learning experiences of the
gilted and talented in the dasstoom, Examples might include teacher
aides, specialisty and outside coniltants to provide supportive ot
elaborative learning opportunities, special coutses for students, wrans-

’ 39
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r
prrtation, atsd spred sl learningg materiale These imaterials may be ind:
srally grute hasesd For ahe gileed, bt Lares may be uwd by other shidents,
Therrfene ity will s reavingly be ina lodedd i tegular invinia tional
i
Pupl wdentifratiem, avessmend, sialuation, and counseling. Ihe
exirs conts fiw thes wnvioes wall depend o the gifted program to be
snavgurared and the basie esonatem program aliemly provided inihe
distewt. For example, grougp ieving cnts will vary from high when
initiating amd maintaining & gilved program in & districs that has o
roup testing 1o Jow i a divinee that alresdy hav a relevant amt oon:
tnibutons group esting promeans Fach caradidate needs te be averssed
tor deieritie Diie o bier siengths Al weaknesses, frarhtialy ko
Yearinnig, and Fevehs o o e Cment. Assssine it IR o JHoNess.
Carss bt conimwrliing wivioes somld pessd o be determined in terms of
the progration of tie ajees Hecatly devored w the gifted amd talemed
Fhiie wal) v ats Dcsn the aljuaiment sonpw ling a1 the clememary invel
we an emplasih on o ppational counsehing aml gastanee an the
yuptes seprind Brigh lesed
Frisgrasm maluanon Pducsiional sooountabiliy and daie v
apsrernents lor spegally Tunded presgtanin fmake this category anes
sty Tis cont shouhl be abont V5 of the iotal eotiimated gt of Ve o

€ram.

|
j
i




Appendix .

The twir swales thar Tollow were deugned o inurunsents o asis
i ithe wennbicaviens of gifind amd 1alemied,

11
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ing Behavioral Gharm:lensu:s :
v uperior Students - ,
T @by Jm-eph 5 Renzulli and Robert K.-Hartman
(Slmpk‘ items from’this scale are reprinted below
‘with the pﬂmmmn -of the authors. )

Yean - Months

irections. Thcs: scalcs are de;lgﬂ:d to nbmm lcathrr Esllmales ofa smde
:hﬂmlﬁmnﬂ in the areas of learning, manvauan. creativity, and leadership.
. Thefitems are derived [mm the research literature dealing with characteristics of
- gifted and creative ptrsnns Itshould be pmmcﬂ out thata considerable amount
N-) individual difference can be lound within this pnpulalmﬁ and therefore, t!
i ¢ are likely 16 vary a great deal. Each item in the scales should be con

sidered gparale!y and should reflect the degree to which you have observed the.
. presence or absence of each characteristic; Since the four dimensions of the
mg:umem represent relatively different sets of behaviors, the scores obtained
_Jrom the separate scales should not be summed loyield a total score Please read
he titements carefully arid place an X in the appropriate place acn:rdmg o
hg fpllawmg scale of valges N . .

L H you hiye seldom or never abse;v:d this characteristic,
L2 BT you have observed !.hl! chamrl:n;uc accasionally.
5 If.fou hiﬂ“f ub;rrvcd this characlensnc 10 a considerable deg‘r:e

%

4+ H yuu have cib&erved this characteristic almost all ﬂf theftine S

Sp;mi- has h:v:n prm;d:d Igllﬂwmg each item fur ygur t?i‘nmﬁ'lls v

Add lhc !mal numb:r of X'sin E‘al’h column to obtain the “Calumn Tmal "

Mulnply the Cnlﬁmn Total by the "Weight' [ﬂr eath column to ﬁblam the -
*Weighted, Galumn Tmal " . 0

’ Sum the ‘Weighted C:giumn Totals across 1o nblam lhe “Smrc fi;f Eat:h,
" dimension of the scale. : i

mer lhl‘ ‘iq“nrrs brlmv
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-acierized by *
~ fluency. = Y

_EART I:‘LEAﬁH!ﬁGSGHAﬁAGTEEISTI@ ’

syt

.- Has unusually advanced vmgbulary for age or grade l:vel -

uses terms in a meaningful way; has'verbal behavior char-
‘richness” of gxpres;lnn elaboration, and .

¥

. Has qmck ma;ltry and recall of (aclual ml’mmallnn

d:srmér the how and why of Lhmgs a;lr.; many pmvixauv:
questions (as distina from information or factual ques-

- tions); wants to know what makes lhmg; (or penple)

uck

. Hasa it‘ady gmipu( undrrlymg principles and can quickly
7 make valid generalizaii
- looks for similarities and dilferences in everits, people, and

-, things.
. Reads a great deal on his own; usually prefers aduli-level
- books;

ns aboul evenis, people, or things; |

does not aveid difficult material; may show a preler-
ence for bmgﬁnphy. auwobiography, encyclopedias, and

7 atlases. -

B

Column Tatal

* Weight
Weighted Column Total
TOTAL




VATIONAL'CHARACTERISTICS 3
. Becomes absorbed and uuly involved in certain opits or
problems; is persistent in seeking task completion. (It is .

- sometimes difficult to get him i move on toahother topie.) -

'PART II: MOTI

2, Sirives toward pe'rfeﬂién; is self-critical; is not easily sat-
isfied with his own speed of producis.

% 3. Is interesied in many “adult” problems such ag religion,
politics. sex, race—more than usual for age level, ’

4. Often is self-assertive {somelimes even.aggressive); stub-,
: " born in his beliels. '

5 Is quite concerned with right and wrong, good and bad;
often evaluates and passes judgimentonevents, people,and -
things.

Column Touwl 4

Weight 1

Weighted Column Toual
TOTAL _

-]
Koo
i
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' _PART II: CREATIVITY CHARACTERISTICS

g

: . Y
" L. ‘Displays a great deal of curiosity about many things: is
. constantly asking questions about anything and every-
- . thing. ) .
* 2. Is a high-risk taker; is adventurous and speculative.

3. Displays a keen sense of humor and sees hamor in situa-
tions that may not appear to be humorous to others.

4. Is sensitive 10 beauty; aushds to aesthetic characteristics

' of things, - :

5. Criticizes constructively: is unwilling 1o accept authori-
tarian pronouncements without critical examination.

) ’ e Column Total

Weight

Weighied Column Total

TOTAL




}, LEADERSQIECHABAﬁEmSﬁC:S* L e

v ,' EY

he has pmmua:i and u;uilly d(xﬂ it we“

2, Is sell-corifident with children his own age as well as
_ adults; seems comioriable when asked 10 show his work
1o the class,

- 3. Can express hxms:ﬂ well; has good verbal (anlny .md is
’ usually well undﬁsun:d

1. Tt‘mh (1] dumméu- others when they are around; genera )
ally directs the activity in which he is involved.

5. Participates in maost social activities connected with the
‘school; can be mumed on to be there if anyone is.

Column Total

: ) Weight

TR Weighted Column Toul

TOTAL

-
-]
‘“‘ '
™

ERIC

Aruitoxt provided by Eic:



© by Frank Wllham;. - o
Reprinted by permission of the author, BRI
A-tearher-parent observational sale for rating thinking and feeling
characteristics of potentially gifted and talented siydents (children)®

Name — —___'Daie y(ﬁ;:f;dt,,,_,”

School e AR e
g — - FE Years  Momps 7

" Teacher or person completing this scale —___ — —
How long have you known this student? —

-

Directions Jor Use of the Scale. There are eight (B) ubgrvaln:n:l fmlnn upon
which this scale is based. Under each you will lind six (6) characteristics for
observing a student’s behavior within the factor, These are;pr;nl tWways to look
at students who may be gifted and creative, Consider all six chiracteristicsand °
_check as many.as apply to your abservations of the student. C hﬁ;k the :ha:a:-
- teristics in this way:

Double check (/4 thoseiiems under each of the eight factors ifthe cjl [
teristic is observed most of lhr time 1o a considerable degree, s~

) S"mgls check { 4those items under each of the eight factors if ;hechnﬂclgnaa R
- tic is observed only occasionally, N

Do not check (leave blank) any item under each of the eight factors il the
characteristic is seldom or never observed,

" 1. The student is a FLUENT thinker: S :
The student who thinks of a number gf answers whEﬁ a queston it°
asked. )

—The student who draws several pictures when asked 1o 'nnly draw a'ﬁe :

——=The student who usually has several ideas about something inslead :;f :
unly one,

"l'h: sludrm whu uses a large numher al words when rxprﬂsmg him-
+ self or hemsell. :

__The student who is the fastest worker in the class, whn pmdur:c; more "~ '
than others dn ; L

i

*This sale has been rescarched .md designed using lhe right factors of the Wilh:mi
" Cognitive-Affective Interaction Model of stident behaviors taken, [rom his TOTAL
I‘REA TIVITY PROGRAM kit, Eﬂuﬁlmnﬁl Technology Fublu‘:unm lnc HO Sylﬂn
¢ Ave.,; Englmmxi Clitfs, Nj 07632, 4 6 .
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o2 The student is a FLEXIBLE thinker;
—The student who lhmks of various ways o use an object other
COMMOn use.

.The student who has dl"ﬂ'ﬂ‘ll interpretations of a picture, nury, pa:m. .
or pﬂ!hlﬂ'ﬂ

—_The student who can apply a principle or concept in subjectsother than
the one in which it was introduced. 5

*  ——The student who shilts and can take unmhﬂ point of view or cnﬂnders L
situations dillerently from others, . i
e T B2 student who will have a variety nf ideas \ulhuul sticking to unly s
ane, .

——The studem who thinksofa number. of different possibilities for solving
a problem. )

3. The student is an ORIGINAL thinker:

The student who likes ub]ecls ina room placed ofi-side or pﬁfeﬂ asym- -
meify in drawings and designs. . :

——The student who is dissatislied with the common answer and instead
seeks a fresh approach. . =

Th: ;ludem whn isa nantﬁnﬁirmm and cannot hclp being different by -

—uThe gludem who enjoys the uimmal and dislikes dgmg things the way
nefynne else does them. ‘

——Thestudent who, after reading or listeningtoa pmblﬁﬁ, will gotowork:
inventing a new solution.

~—=The student who will question the old way and uy o figureoutanew .-, .7
way. - .

3

4. The siudent is an ELABORATIVE thinker:
The student who will add lines, color, and details to his or another stu-
- dent's drawing. :

_The student who senses a deeper meaning to an answer or iﬂlu(iﬂﬂ hy
producing more detailed steps. .

. mmemee I'hie student who takes off with someone clse's idea and :hangﬂ itor
- adds on 1o it :

‘_Thr student who will want to "jag; up” or tmhrlli;h upon lhe wuﬂ: or
+ ideas of others. : :

ERIC
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EéThe student who is nat mmmgd in lhmg: that are phm indaumpu o
10 add details to make them more beautiful ok exciting,

——The student who senses something lacking in his or her productions or
ut:mims and adds on dewails o inprove than,

5. The student is CURIOL'S and INQUISITIVE by natur=,
——The studeni who questions everything and everyone,
- The student who loves to explore mechanical things, -
==The student who is constantly searching for new ways or new ideas,
I § student who continually explores books, games, maps, pmurﬂ.ﬂ;

'——The student who needs no real push 1o explore somethig nhml!iir
. and explosation is a natral part of his or her behavior,

——The studenit who is semsitive 10 pmbltm: and alert to dﬂalh i!lal pro--
duce pansible solutions.

6. The student is IMAGINATIVE and can visualire or dream about thingsthat -~ ¥,
have pever happened o him or hey: o
——The student. who likes 1o tell stories about places he or she har never

been.
e Thie student who can predict what someone else has ;ald or done mlh-
out ever lmmfmg that person. )

JEE— ~The student who dreams about things wuhnul ever leaving the roomy

v ;gfhe student who likes 10 imagine things he has never seen.

——Thestudent who can see things in a picture or drawing that no an::lu-
has seen. i

=The student who can wonder about something thut has never happened.

7. l'he student is COMPLEX by natwre :md likesto wackledifficult pmhlém;nr
tasks: [

——The student who becomes intrigued with intricate or ﬁmlpll(i[td iimi
.l“ﬂlh

=—The student wha likes w0 delve into the most involved sk, )

* eThe student who wants to figure things out for himsel! or hersell with
out help.

= comee [ B student who enjoys lhmm harder 1o do lhan others.

.. e Thie student who thrives on trying again and agam in order o xgin

g 48
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3

ﬁ‘i‘l‘g studen who seeks more dilficy
T Edsy one.

8 The sudent nCDUBAfEGUSinda R

l‘l“m
e T e stundent who will defend his or

think. .

= The student who will st high go
afraid of 1rying 10 reach them.

e The sudent wha will adfmitwoa o

= The student who really likes uyin
influenced by his or her friends.

———The student who is not conceme
wachers, ot parents.

s The stisdetit who prefers 1o take ach

: take him or her.

Following are four (4) open-ended ques

" tunity o expiress your resdtions about a st
~ talentesd in your own words. Make your st

D you think this student is or may be gi
If yes, why?

I no, uhy not?

7 Do gﬁm think this 7ﬂudm! is creative? -
i yes, report brielly h’hil he or she doe

What dﬁ smu npﬁi Imm a xhiml progr

» What wouild you like 10 vee itmmpiishﬁ

©on in a program for the gilted and waleny
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Scoving and Intespreting the Scale. Add the numhﬁ ol double checked (/44 o

iterms and multiply this sum by two (2). These are double weighied items which

T should reeeive two points vach. Ad the number of single checked (A liems.

Thew reveive vne point (1) each. The fout open-ended questions as theendof
the sl ieverve o ) proant cach il answered “y&" with reasom or comments.

e Thin is a quantitatise wore just for being answered. but the quality of the re-

maths can help thine designing programs for the gilted and taleneed as sugges-
tiun of expectations from teackiers or parenis.
Number of double chexked items e x2v
Number of single checheditems . xje_____
Number of open-ended items amwered x| PP
» sum

Toul Score
Studenes with the highest sotes can be tanked on a wale of 100 since there
are & possible 100 points for the tota) wire.

By
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107, Fostaring & Munslistic Saciety Mesagh Mol
110. Selee

HL Vonchet improvsanent Through Clnical

xn’mhmm'

:h&ﬁkuﬂqﬂmnﬂ:mmmaﬁﬁhﬁhmm:ﬁm
fmmmmmm&mmmmummﬂms
tH. Reavis. The loundation exists 2o promole a betier understanding of the nature of
ucative process and the relation of education 1o human welfare. b opevstes by
nm;?MhﬁwhWMnﬁw
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Number of coples  Nonmember price Member price
10- 4 4B¢/copy At /copy -
259 45¢/copy . 42¢/copy
100--499 42¢/copy 0t/copy
- 500—99% t/copy ‘ 3t/ copy
~ 1,000 or more 34/ copy /copy
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