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. The National-Institute of Education is committed to building knowledge
of .the- processés and structures involved ip improving educational practice.
In line with these objectives, the Institute initiated a collaborative effort.
, involving nine federally-supported educational laboratories and research and .
-~ development centers’that had maintained R&D activities concerned with.pro-
' viding change support to the staffs of schoolscattempting to improve educa-
‘tional practie. R&D Centers include those at the University of California
. at Los Angeles, the University of Oregon,. Stanford University, the University
- of Texas, and the University of Wisconsin. ?Also cooperating were-the Far
‘Wlest Laboratory for Educational Research and Development, the Northwest Re--
gional Educational Laboratory, Research for Better Schools, and the Southwest
“ Regiopal Educational Laboratory.’ ' ) - -

4

. - This compendium >f ‘assessment instruments for Tinking agent training-is

* a small part of ‘this larger cooperative effort to organize knowledge and re=
sourees -to support educational change agents.: Related .compendia of* 1inking
agent support resources include E-ucational Dissemination and Linking Agent
Sourcebook: A'Collection of Product Resources and Career Development Oppor-
tunities for Educational Linking Agents: °A Guidebook to Preliminary Planning,

and Locating Resources. , I !

. When work on this compendium was ‘initiated, there was the expectation
that a substantial number of instruments might’be found. This did not prove

to be true. In fact, only a baker's dozem could be located that were reascnably
relevant to assessment for educatiorai linking agent- training, A1l involve
. some form of rating (rather than knowledge or performance testing) and the »
.. majority fail to provide documentation me&ting standards for educational and .
$ psychological tests. If a more exhaustive search were .undertaken we have o
doubt ‘that other pertinent instruments could be found." -However, we doubt =
that the overall -scope or quality of the collection would be improved signi- W
ficantly. The critical user who is committed to high standards for test ’
development and documentation will find scant -satisfaction in the quality .
of this collection. With a few exceptions, users will need to develop' their
own -data on reliabitity and validity. ' . o ) - :
This compendium does offer. some help for those Yhat are lobking for =
assessment instruments,, but that heip may be more in the form of methods or
ideas dbout what .others have done than,in the identification ofran;inStrument \

that directly fits a particular need. o py

- & - o R P i : .
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In the educatiané1 d%ééem%nation a;d change 1}terature the;e is émpTe .

l s ev1dence that hew 1aeas and pract1ces are toread mcst eff1c1€nt1y and used
with greatest effﬁct when the1r d1ssem1na* on and ut111zat1on is faq111tated
by a persaﬁ or team of pEFSGHE funetwaning as a 11nk1ng agent wha conveys “know-
ledge from miore d-:tant :Qﬂr:és zoward u1t1mate users The various concep-
tlgns of roles and TLnLt\nns of 11nk?nu agents are discu%sed e1sewhere (see
;L1pp1tt and Havelock, 1968; Havelcck, 1369' P1e1eg 1975 Nash andrCu1bertson,

:197? Butler an Pa1s1eg 2978 and\Hogd and Cates, 1978)." Crandall (1977,

p. 216) offers the fa??cwing broad dEacr1pt1on that accommudatesha range Df

EFEIGTCUIQT roles: - C. -

1

A 11nklﬂg,agent is an 1nd1v1dua1 whe he1ps others Engage
in problem-solving by connect1ng them to appropr1ate re-,
§ources. 1 .

Ly

< “in a recert analysis, Hbod and Caﬂes (1978 .PP. 81 843 noted that current]y ~

k\ﬁe great magority*cf educat onaT 11nk1ng agents are employed by’ short term ’ i
AN Progects .thai often exist on year- to- year fund1ng Because there is no estab-

11shed c@ncept1on of a profes51cn for 11nk1ng agentsa thére is no s1gn1f1cant

*

\\i' ’pod1 af»tra1ﬂ9d Tinkers ready to‘step 1nto new- jObS Hence most educat1ona1

b

§d1ssem1nat10n or schoo1 1mprovement progects make do W1th whomever they can

- ®

find. Typ1ca11y,tné1ther the proposal wr1ter nor the $ponsor tends to give
éé_ _ “high prior1ty to traTn1ng, schedu11ng of t1me to accamp11sh 1t “or a11acat1nq J
51gan1éBQ; fg@ds ‘to ;upport it, F1na1]y, the_need)to_bEQTn promptiy to. |
acsomp1jsh.groject'quectives and ﬁé_dea1 q;ick]y with pressimghci%ént de--

mandé-becén%s so urgent that tréiﬁ%ng=time is invariab@}‘ﬁiffiEUTt;faéﬁéhéduiei

®a,
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as:igﬁment and initial_job orientationé, %Qd then count heavily on on-the-

job TEarning to mike up the difference. Formal training,:if'any, is. often

1

confined to a few days a year. R ; . .

These c@nditiuns may be temperary and’1arqe1y due to the newness and ad

-

-

hoc character OF most educat1ona1 d1ssem1nat1an efforts ' But the problem 5F,
"\

éttempt1ng to .accomplish compiex 11nkaqe Funct1cns with un5k111ed persanne]

1% very real. Part of this prab]em 11e5 in the fact that the educational

linkage enterprise is too recent, -ambitious, fragﬁented aﬁd*marginé] (in

.

‘terms -of pr1or1t1e5, fiscal suppgrt or. numbers of 11nk1nq agents pérForanq

similar rc]es) to have developed an adequate basis For*understand1ng personne1
)
TéQUTFEWEﬂtS or for dgve1op1ng adequate selection, a5519nment, training, and

h’

-support methods to meet these requ1rement5, It is then perhaps no §h£prjse

that 11nk1ng agent assessmént is- pr1m1t1ve and Targe1y ad hoc

=

In Drder To prov1de 11nk1ng gent tra1ners with some ass1stance ﬁn the

© area DF per%onne] and training assessments, a search for. 5uﬁtab1e 1nstruménts-

\

was undertaken This campend1um and the attached 1nstrumentat1an are t\

. results Gf this search effart Over the past severa] munths, two searches .

- were cgmm1ss1onad One was conducted by the San Mateg Ccunty Edutat1ona1\

-

1 . % -

A

Resources Center (SMERC)f the other by the ERIC CTear1nghouse on Career- Eduﬁ

“ cation through the d1rect ass1stance of ‘the RDx Regource and ReferraT Serv1ce

\
D1rector These agenc1e5 were Se1ected because, due to prior searches fgr {

Tinking agent tra1n1ng 11terature, the1r staff were espeC1a11y well acqua1nted»i

5 a

'With the prchems of 1acat1ng dccuments 1n th1s area. Desp1te th1s fam11iar—

] \ -

iy, these searches Ted us to on]y a Few d135ertat1on stud1es (two were signi-

incant For th1s report) and a 11m1ted number of re1evaﬁt 1nstruments In,



. . of the Northwest Regienaqff?r;atiena]flaboratory L igrker Traiﬁing Service
: V(LTS), the Nat1ona1 D1ffus1on Netwerk Techn1ca1 Ass1stance Brokersge (TAB);
Tt and"the NETWORK, Andover,MA. : "

Ne hed Dr1gina11y expeeted to find a substant{a1 number QF\suitabJe

1nstruments and to prcduce a ccmpend1um that wou1d prDV1de a usefu1 source

for the se1?ct1on of re11ab]e 1nstrumentat1onﬂ However, this was not the

F'case Very few 1nstruments were found wh1ch focus d1rect1y on 1}nk1ng agent

assessment W1th few except1ons,‘most of the 1nstruments we found were de-

s1gned for specTF1c, oFten one- t1me purposes’ ( ,gs,,prev1de data. for- a

5 .2

N elssertation conduct a needs assessment eva]uatéi: training package).,

fﬁintat1on2regard1ng 1nstrument de51gn, ﬂeveTopm nt and va11dat1cn is

) often s fty or non- ex1stent Apparent1y, th1s k1nd gf decumentat1on 1s‘toe

. o=
BTt A

expens1ve for one- time users. .. ] e

=

R ¢ is*our'eonc1usibn that 1inkin§ égent assessment istprim{tiVef Nﬁuidi

% i

1mmediate1y usable. here. St111, some of.the ava1]ab1e 1nstruments €an bef

' ;adapteﬂ te fit 11nk1ng aQEnt tra1n1ng s1tuat1gns,,however, the cgntent is.
11m1ted and the psychcmetr1c=qua11ty is not h1gh ' Until more has been dene
‘tc deve10p and va11date 1nstruments in: th1s area, it. 15 ]1ke1y that potent1a1

"f* » users may often be as we]] oFf design1ng 1nstruments to Fit thegr own part1— 51

LS

Eacu%ar s1tuat1ons, as to attempt to f1nd what they need among ex1st1ng 1nstre—

i‘, , 7 3 ) . J— - \
~ments . & .

= e

Befcre exam1n1ng the 1nstruments cnnts1ned in the ccmpend1um,e1t seems

“useful to. rev1ew the types of uses and methods that could be emp]oyedJ g

.
i - ! a= P -
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A]thaugh our ﬂn1t1a1 ass1gnmsnt Was to ssarsh for instruments that cou1d
o2 be ussd in- connsst1an w1th tra1n1ng of 11nk1ng agents, we 1nterpretsd the

~,
sass1gnmsnt more brcad}y t3\1nc1ude uh% snt1rs arss of pessonns] and trsin1ng

’ owsvsr we sxe]udsd 1nstrumsnts used by 11nk1ng agents w1th c]1ent grsups

'tc accorp11sh probﬂsm=507v1ng Dr ass1stanss fugﬁiﬁons * .

? B The fo119w1ng are “some’ af the potsnt1s1 uss5°sf assessment 1nstruments

for nersonne] and tra1n1ng purpases f B f,é;' .
e Idsnt1f1cst1an of requ1remsnts for seTectioﬁ'anaftraiﬁing
. IR N Ss]ect1on (p]scsmsnt assignments, promot1on)

‘0 Tra1n1ng (ssssssment o% entry, prsgrsss and sx1t cgmpstency)
: - ) 2 . . : :
o RssesrCh snd Evs]uat1sn v 7 ' .

% =

=

Each of thsse areas DF potsnt131 use are described be]ow, a]ong W1th a br1sF
. f d
" cnmmsntary of the use cf 1nstrumsnts for thst purposs in connect1on w1th sduca-

tion 11nk1ng agents

m— ——— B i ) =
N ;!}E
¥ -s

* Crsnda?] (1977 p. 248) prDV1dEd -a ussfu] rsfsrsnce tc ‘this typs Df 1nst?u-
* mentrwhich we repeat here: : fo®

C Among the most helpful sources which shou]d be .inspected by ths
v ' interested reader are Diagnosing the PeréSSIOﬂET -Climate of Schools
" by Fox et al.°(1973), a series of instruments developed for use in
the COPED,Project and the series of checklists deve]gpsdeby Havelock
to accompany A Guide to Innovation. (ava11sb1s only in ERIC ED' 056 256).

i A group of reference tools of immense utility to those with behavioral
¢ .+ science orjientation or inclination are the Annual Handbooks for Group
Fas111tators and Handbooks .of Structured Experiences for Human Re1a—
tions Training by Pfeiffer and Joneg.” There are now SiXx volumes of
the” former and.seven voliumes of the: Jatter. The Schmuck and. Runkel °

~ Handbook of Qrganization Development:in Schools (1972) -is also a

~ valuable source of diagnostic instruments. Lsks and Miles, in their
recent compendium Measuring Human Behavior (1973), bring toyether and
review a.vast array of instruments useful to chsngs prast1taoners, as
do Ffeiffer?and Heslin in the1r Instrumentat1on in_Human Relations

- Tra1n1ng (1973, 1975) , _ .

P . B %
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Identffication df Requirements for Selection and Training

- " Systematic, documented efforts to gather and use empiriea1 inFormation

Apparent1y§ these methods are unknown\to many employers and tra1ners of,
. ‘f’ .
. linking agents, Severa] apprnaches have been p1oneered by the personne] and

Y

tra1n1ng research staffs nf the m111tary serv1ces These have Tncluded g

comp]ete p]ann1ng processes such as Instru;t1ona1 System Design (Department
L ‘ of the A1r Foree, 197D ]973' Interservice Comm1ttee forXInstruet1ona1 Systems-
Deve]epnent 1975) wh1¢h 15 an outgrowth of the ear11er Qualitative and Quan=

| titative Personnel Requ1rements InFormat1on (QPRI) s%%tem of the U.S. Air

Force and the Systems Eng1neer1ng Tra1n1ng of the Uu.s. Army (Department of

.

the Anmy, 1972) More spec1t1c proeedures for def1n1ng m111tary job perfora

i

{mance 1nformat1on by means of quest1onna1re surveys of workers in an occupat1on
£ . ? j

‘have been deve1oped by Mersh Madden, and Chr1sta1 (1951), Morsh and Archer -

. &
.

(1967), and Chrﬁsta] (7974)
‘ Sm1th (1971) Monre (1976), and Ammerman and Pratzner (1977) provide:

_usefu] sources that go beyond m111tary app11cat1ons eaAltNough there are d1ffera

I

ences: ameng the methods, they are ma1n1y in terms ot format and the kind and .
L B

amnunt of aux111ary data co11ected The common teehnlque 1n task surveys

;1nvo1ves two eomoonents a comprehens1ve listing of tasks that compr1se

“ o,

N

spec1t1c JDb actﬁV1t1es that serve as- the basie anaTyt1ea1 unit of an oecupa—-

: ¢ o
tion, and the use of job 1ncumbents or those close to the actua] work s1tuat1on

as the pr1mary souree ot 1ntormat1on -
A S o _ : 'y

The maget-steps 1n perferm1ng a task survey of 11nk1ng agents woqu -t

_— L = 2
+ inZlude: 'sgkl
# : - i W, t
’ ¢
< . ) 3§
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. 1. Defining the Seope of the 11nk1ng agent pee1t1ene that ~
are to. be StudTEd

- 2. Constructing comprehensive lists of JDb tasks thet are
performed in these positions.

3. Dbtein1ng teek ‘data 4nd ratings from linking agente sup%;a
v1sere, and other knowledgeable persons. i

4, Determ1h1ng the job relevance of task for. pereonne] selec-
' . tion, " aee1gnment or 1nstruct1ona1 eoneiderat1en

E,"Determ1n1ng the Derfermance level to wh1ch each teek ehou]d
be developed

5 L]

6. Formu1at1ng stetémehﬁe'ef.termina1 objectives for the pur-
fpoee of communicating personnel and training requﬁremente

The p0551b1e uees of the results of job and task survey eneTyeie ere

severa1, e. g \

— e . To define the performanee eharecter1et1ee of an eecupet1on :
o . (e.g., linking agents) '

’ oo+ e .To define performance characteristics that distinguish among -
\ .o job. clusters (,,g , "resource Findere“efrdm'"proceee helpers").

ﬂxa: Te identify emerging or eheng1ng job strictures (e.g., the
 “implementation agent")“‘ : , -
. A { - . '
v , ‘e To provide. eeparete descr1ptieﬁs of’ work, perFormed by eub—r
: A groups-with different wdrk backgrounds (e.g:, information -
__science versus education) or different work contexts. (e.g.,
. _ e :ff‘ state .versus 1oce1 edueation agene1ee) , : .
' ?e, To deye1op epec1f1cet1one for' ver1fy1ng the rejevanee of
"\tra1n1ng program eentent '

e To select tra1n1ng eontent or ma*erieTs thai are mosf rele-
vent te spec1f1c types or 1eve1s of 11nk1ng egent performenee

~ .,

v ® To compere different trafning progreme in terme of eemmen/ -
: - different: content and-in terms of re]evence for speetﬁne
- ';ebe or clusters. ., ., , =« _—

e To 1dent1fy cr1t1eaﬂ task features thet werrant epee1a]
emphee1e in tra1ﬂ1ng or esseeement
¢ " ' -“To ‘determine. pr1or1t1ee for tra1n1ng by obta1n1ng judgements
e ' concern1ng : ; ,_il o ‘

o

- "What tasks. studente can alréady perferm, and et whet
. levels of prof1e1eneyﬂ b e
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i

v = How important the task -5 For Job success
* = How many JOb 1ncumbents must perform the task
"= How éften the task is perfcrmed '

- i o How #eas1b1gs1t is to Tearn the task: 1nform311y
. ' on the job 7 '

i

Critique Df current 1n5truments Severa1 of the 11nker tra1n1ng 1nstru=

- ments descr1bed Tater ‘were spec1f1cal1y deve1gped to 1dent1fy tra1n1ng needs

r Genera]iy, they CDnSTSt of 11st5 of tasks that are of var1ab1e but 1ntermediate

.5pg;1F1c1ty_ Same of the items appear to be subject to d1fferent 1nterpretan ‘
tgﬁns as to 1eve1 of knaw1edge or 5k111 1mp11ed.(e g.. 1dent1fy the key peop]e
" who ShﬂU]d be involved 1n probTem def1n1t10n act1v1ty at a specific [schoo]]

:" site; canduct‘a bra1nstorm1ng sess1on= est1mate rea115t1c perqup1a-cost5 fo
! adopt1ng an 1nnavat1on arrangei organTze,,and ﬁonduct workshnps/meet1ngs)

T

Somet1mes these ﬂTStS are submitted ta 11nk1ng agenfﬁ*xbai;more frequentTy

. f’, i
‘to- the1;_superv15gr5 for rat1ng on Qne or more scales (e.g., ne 5d- for training,

i ﬁ'cr1t1ca11ty for Job effect1veness; frequenqy of pérfgrmance) Eecause adequate

Cw

:5 .’ ’ documentat1an of the resu]ts oF these rat1ngs are v1rtua11y nor ex1stent,v_

there is Tittle ba51s of cr1t1qu1ng the qua11ty of resuTts However, 1t s -

| our 1mpr2531°n that 1tems DF the. tYPE 111u5trated above w111 be subJECt to*ﬁf -

N

great var1ab111ty among raters, and are capab1e Qf pradu21ng Qn1y raugh re]a-;;:i

tive order1ngs among 1items 1n»term§ cf_the diméns1cg re]a;ed (giglg‘tna1n1ng__.

needs, cr1t1ca11ty, frequency) hbkégﬁéff beCauée mésf:1ists afe:composed

of 1tems der1ved from ava11ab]e 11terature or 115t1ngs produced by others  gf .
i!j » =A;vrather than from observat1on of or 1nterx?ews w1th 11nk1ng agents, there are ‘

r15ks that the 11sts are nct suff1 ‘fnt1y comprehen51ve tD Encompass Ful]y

o

the range of actya] 11nk1ng_aggi

t ng requ1rements.:f
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R

§ejeetioﬁ,(?1aeement Assignment, Promotion)
K . o/ -

In the preV1ou5 sect1en we cons1dered assessment 1netrument5 in ‘terms

Ll

‘of their use to def1ne se]ect1on or tra1n1ng requirements. Here we FocJe
]

on se]ectien {teelf The d1st1nct16n between seTect1on and tre1n1ng is
Wsomewhat ert1f1c1a], and even the JD1Ht eoncept of se1eet1on and tra1n1ng

'15 eemet1mes 1nterpreted 1n ‘a 1imited way. It ehoqu be- noted that performance
'cen a]so be improved by chang1ng the work e1tuet1on (e g.; cemb1n1ng tasks

ito make them more 1nterest1n§, prov1d1ng manua?e or other JQb aids to pro-

) : v1de 1mpertant JQb 1nformet1on, team1ng persons with- :emp1ementary know]edge‘

1

or ek1]1e), Selection (as we are us1ng the term here) 1mp11es not enTy 1n1t1e1

vse]ect1on, But selection to metch the pereon w1th the petent1e1 emp]eyer;

(p1acement),=591ect1on ?e metch the person with a, epee1f1c job (ass1gnment)
A

or eeTect1en to advence the pereon to a more demending job (promot1en) . David

’ Crende]1 g d1scuss1on of tra1n1ng and support1ng 11nk1ng agents 1ne1ude5 these

s

comments:

u

A )
Selecting linking agents is not simple, whether an agency is .
.+ choosing from among already existing staff or whether. it is-~
: hiring new staff from the outside. Half of the battle is won v
or lost at the" point:of initial selection. . .

...0ur exger1ence has resulted in our be1ng mueh {more pessi-
mistic about the possibijlity of training in the non-technical
areas and ver1f1ed the importance of selecting (vs., training).-
for ce;ta1n persona1 and 1nterpersona1 attr1butes, (1977

p. 232 i ‘

Critique of éﬁtfehﬁ_?nsfrumeﬁtsi fhis critique is brief. 'We have féund
"no instaneelinvo1vin§ the'deveTOement or use of assessment %nefrumenfeffo}
eny selection perpese re1atin§ ie edueetion 1inking agentei Current]y, 11nk=
1ng ‘agent selection appears to be compTeteTy judgmente1 and is: apparent1y
based on review of prev1ous JDb exper1ence, recommendat1ons made by others,. :

emp]oyment 1nterv1ews, end subsequent on the Job appra1sa1 by supervisors,-

| peers, er_c11egt5 There is 1ittle ev1denee whether ‘these eppre1sa1s are

Q “v‘ | T "% ) P 7' L llﬂi o . S
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systemat1c, or whether they 1n Fact touch 'on e?] impnrtant aspeets ef aetua]
,s*‘ L=

& k

EA_s--"'

JOb requ1rements . ' ;fj L e oo

-

Given the recency. ef the existence of edueet1on 11nk1ng egents, the . ..

‘very" ema11 numbers wno work for any one,emp1oyer, the apperent d1vers1ty of

: Job requ1rements, end the ebsense of cooperation’ ameng 11nk1nq agent emp]oyers

*
" to pee1 efforts to deve]ep and va11date assessment 1nstruments= 1t seems un--

11kr}y that much w111 be dpne to change th1sfs1tuat1on

Assessment 1nstruments as part of tra1n1ng, Vhen tne1n1ng 1s 1nd1ceted

=

(i.e., when persnns w1th requ1s1te competency sannot be feund end where expe= [‘;

."

. r1enee or Judgment tnd1eates that the knew1edge, sk111s or sens1t1v1t1es

\ E
can be- teught), aésessment cen serve severaT purposes, 1nc1ud1ng

- **’rq

i -d1egnos1s of entry 1eve1 competenc1es of students in

' ] se1ect1on of spec1f1t content d1ff1eu1ty 1eve1s, or
T instructional modalities mateh1ng student.needs, 1nter—
_asts, or 1eern1ng sty1es, , :

. vassessment of. student progress, 1ne1ud1nq reeyc11ng,r
remedial 1nstruct1on adveneement, or enrichment, and

: i'Eassessment/cert1f1cat1on of exit competence 1eve1s.

Because there is some egreement thst 1nd1V1dua1s werk1ng as linking agents
have come from dTVEPSE beekgrounds (S1eber et s1 1972 Emrick and Peterson;
1977), a strong csse can be made for the need For 1nd1v1due11zed tre1n1ng
eoup1ed w1th 1nd1v1dua§1sed assessment Hood and BTeekwe11 (1975) deveToped
and va11dated a eompetenee -based assessment method that was spee1f1ee11y de=
s1gned tn meet the needs for tra1n1ng of entry and advaneed prdtess1one1s
tn educet1ona1 development, dtssem1nat1on, and eve]uet1en (DD&E) ' The DD&E
~-Assessment: System 1nc1udes d1agnost1c, student progress, and exit cert1f1caﬁ

t1en features and empToys nst1ngs, paper end penc11 know1edge tests; and

mjn1etune,gob task simulations. Portions ef theuDD&E Diegnost1e Instrument

- . S 1 5
B .- W 5 -

g

re1at1on to job’ requ1rements or student QbJEEtTVES, _ ' e

Ty



‘. B ﬁ.

;(dsscribsd_1atsr) deal specifically thh pFadust dévsTopmsnt and evaluation,

. and” thus their.content is of -Tittle use fo. ]inﬁinggsgeﬁz tﬁaininq ~ Although-

an1y poriions of the DD&E D1agnost1c Instrument are d1rsst1y usab]s for

]ﬁnk1ng agent tra1n1ng, the - DD&E Assessment System provides a re1svsnt and

bxusab1e model for’ devs1op1ng and va11dat1ng assessment 1nstrumsnts for 1nd1v1-

Ll

-dualized snmpstsnce -based 11nk1ng agsnt tr31n1ng programs. R

‘1§t1qus af currsnt 1nstrumsnts Dn]y a few of the 1nstrumsnts we Fﬂund‘

sppsar to bs des1qned for use in tra1n1ng AT1 1nvo1ve some_ fnrm of sslf report

or rst1ng of trs1n1ng nssded or: ash1svsd or ths studsnt s appra1ss1 of.

. fvar10us aspscts of the tra1n1ng expsr1encs Aside from the DD&E D1sgnost1s

.surpr1se is the abssnce of written tssts=

Instrumsnt, none ot .ue 1nstrumsnts sppssr to’ havs any validation dsta fDﬁs ,

nowledge. * e con=

o,

: sTuds that knowTsdgs test1ng is nat yet a s1gn1f1sant aspsst in 11nksr train-.

ing. Instrumsnts that ex1st appear to bg¥used pr1msr11y to prov1de ths stu—.f

-’E‘

'dsnt or the TﬂSt?UCtGP*Wﬁth very gsnsra] and’largely subqsct1vs information

concern1ng studsnts needs or progress in tra1n1ng or to prav1ds instructors -

-l N ‘2‘.‘;,_; ‘

’w1th clues as ta ths rs]evancs ‘or sdsquacy of tra1n1ng contsnt and ‘methods.

A
I

Rssearch and Eva]ust1cn o

: The pntsnt1a1 uses of sssessment 1nstruments for ressarch or sva1ust10n

'1n sonnsction with 11nk1ng agent training are so numsrous that no. effgrt w111

* A numbsr of curriculum-embedded know]sdgs tests thst are spec1f1c to par-*
ticular instructional modules exist. They are not included in this compen-
dium because.their use is highly limited.. For examples of curriculum-
embedded tests, see the Fo11ow1ngi Bsnathy, B.H., et al. The Educst1ans?
Information Consultant: Skills in Disseminating Educational Information
(Training Manual). san Francisco, CA: Far West TLaboratory for. Educational -
_Research and Development, 19713 M1ck C. et al. Development of Training '
Resources for Educational Extension Service Personnel. Stanford, CA:

Institute for Communication Research, and Santa Monica, CA: Systém stsiop§¥

ment Corporat1cn, 1973 (ED 077 534; EDD77 535; ED 077 536)

e,
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' bé‘mgde'ta ﬂistﬁthem,' Rather, we briefly note the ‘types of uses of the in-
. . Con ’

1 P : / / . b
sTruments found - . Te . ff/‘ . ,' . [

S eral af the instruments rev1ewed below. appear to have been déveioped
pr1mar11y to accomp115h some forhggzgpeseatuh or ta,have ‘been used fcr the

egevaiuatian (va11dat10n) Df other 1nstruments or tra1n1ng pfagrams A par—a

_ticu1ar1y popu1ar 11ne of research effort is cancerned w1th 1dént1fy1ng the

&

énatura1 11nkers or éar1y adopters :n var1ous types of organ1zat1ans ATthough

=

~ the’ esearch app11cat1ons seem t@ be cbnaerned W1th undersfanﬁing thé ro1es

. ) p]ayed by~ and ‘the . character1st1¢s of 1nd1v1dua1s 1n commun1cat1oﬁ or 1nﬁava='
_tion d1ffu51on processes, there are a1sg potentia11y pract1caT Epp11cat1ans

%

‘ch these 1nstruments for those who wou]d design d1ssem1nat1on programs or

capac1ty bu11d1ng efforts around 1dent1fled natura] 1nnnvat0rs, 11nkers, or'

7
+

) ear1y adnpters . S ' B - ;5 ’ ' =z f

" The tra1n1ng assessmeﬁt 1nstruments appear to have po;ent1a1 uae‘f@r :

"soft! farmative eva]uat1on Df tra1nqng programs, pr1mar11y by 1nd1€atfng
the character Df student react1ons. S A S B .o
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© ~METHODS ‘OF ASSESSMENT."

Figure 1 provides a‘simple schematic for .classifying-the more common . -
onlmy . . e . : - .§~ , 1 v N r ,. . ) i .
°  forms of asséssment that involve standardized instrumentation.* = . -  * °

F . EEE 4
B . s :
: o . #
e e
* 2 = ‘

4

CEgure 1T Lt
METHOD OF. ASSESSMENT . * = -

. -
- . - ] : !

-
: -

R " control over wﬁatA*
© RATING — ;

D T

— TEigh)‘
“  is being tested .

[
=
¥
L Y

. . Subjective LR

ey

ke ge if other -

r;f’

lance

i

- Affecti WE '

"Psﬂthnwﬂtdr-"

~Perfo

Skills

Miniature Task7 |
-dob SimuTation .

=

.* Wé have noted that much’assessment yith respect to Jinking agents is accam-
‘- plished subjectively, informally; and without standardized instrumentation.
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-RatinQSAand Lesting are:depfeted at . opposite ends’ of.a eontinUum that

may be eoneeptua112ed 1n terms of eontro1 over what 15 being teeted Teete

#

vary in their degree of eontro1 but gener‘aﬂ_y prpv1de a surer and morp

adm1n15trat1on grading, and 1nterpretat1on that are app11ed Rat1ngs, pn _
the other hand are dec1ded1y more supgeet1ve and affprd 1251 eontrp1 over -

=

hpw rat1ng 1teme w111 be 1nterpreted or hpw ratnng scales w111 be ueed

i; The mpst eommon form of etandard1zed teete are (a) paper and penc11, and
: r

(b) performance Paper and penc11 tests tend to be used’ pr1mar11y fpr aesese-

' ment” 1n the cogn1t1ve (B1pem 1956) and the affect1ve (Krathwoh] et al. TQa 1)

domains Performanee tests a]thpugh they may test eogn1t1ve or affectave
| componente are ueuaT]y emp?pyea to- aesess S1mp1e peychomotor ek111e more

eomp1ex performance skills, or h1gh1y eomp1ex performanee in m1n1ature Job

B
-

' taske or other s1mu1at1one L _' o P s

=

Rat1ng 1ne1ud var1ety of se1f—ﬁand a*her repprt1ng methpde that may

involve a w1de var1ety of content, 1ne1ue1ng perepna11ty,_va1ues,)Tnperestsg'
. attitudes;ipersona15’edueationa1,-and work baekground and experiepee;~andu “

o & N
‘ee1f or ethere rat1ngs (based on d1reet obeervatapn genera1 1mpreseiens,,e

i

ete ) of. soe1a] behav1or, JOb performance, know1edgeg att1tuden, mptivat1pn,

:etee V1rtua11y a11 of the 1nstrumente fpund 1n th1e eearch 1nvo?ved spme

- .
.

fprm pf rat1hg ane could be COnSTdEFEd etandardiges teete pf knpw1edge or

performante. @ e e

ebaeetavegbaeie fer know;ngpthe epec1f1e test eonaent and the methpde pf o {';5‘5
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ASSESSMENT INSTRUMENTS -
The 1netruments 1dent1f1ed ey our eee“ch are br1ef§¥»eut11ned 1n Teb1e .

’fgﬁzv1de data and.other:

f 1nfgrmet1en re1at1ng te tnesr eavelee*mnt, va11dat19n, ar use These THStFUi R

mente, tegether W1th SLFP@{;FS of the reperts and referenees are 1ne1uded in iglef

' " .Attachment A. ‘nefe is no puhie*hed repert Fer any ef the rema1n1ng seven

1nstrumente * Lap es of theee 1netruments are 1ne1uded Jn Attachment B

Att1tudes of: L1ﬂkEFS I :fﬁxp . '_’;,!, S

# -

A Two of the 1neerumente dea1 w1th ett1tudes | TﬁefBekeF §éﬁ961 Ceunse1gF ie! Aff ;2
| ft*; )Af%1tudee (Tab1e i #1) 1nstrument deaTs exc1u51ve1y W1th att1tudes GF sehon1 e
: cpunse1ere tgwerd change. A1thnugh the.eurrent vers1cn nf the 1n5trument is
epec1f1e in fﬁcue, 1te stetus quo/change sca1e.eeu1d be adapted to assesetéhe :
) change attqtudes af any type of change agent or 11nker, hgweJEb,7£H§e}mi§ht'ﬁx'; }%-=ff

require mnd1f1eet1gn Df the efa1e jtems. The Ere1ghten Pfofeee1ane1 Preference :

Ceneus (Tab1e 1 #2) 1Hent1f1es e1gn1f12ent re1e bEhev1urs and preferencee of

1nterne1 11nkere o i ‘ -" - LT :.pf = » . *Z%fff

Eommun1cat1an Petterne

‘ Inerument #2 §§3 and #5 are a11 eﬂncerned in some way WTth 1ﬂent1fy1ng
o cemmun1eat1en pa*terne DF Pﬁnkers and nthere The Cre1ghtnn Profess1on31

#
LB ¥ B

Preference Census was dee1gned te 1dent1fy aﬁd deser1be 1nterna1 11nkers

W1th1n the Navy C1v11 Eng1ﬁeer1ng Corpe The 1netrument 15 a seTf Pepert

quest1unne1re, Tt wnu:d requlre edeptet1gn farguse in educat1nn31 ageney

sett1nge, buf the methﬂde GQJ is app11ceb1e a£3 meny of the 1tem5 (e g.» #2;1

e, Results of the ASTD ‘survey w111 be pub115hed in the ASTD Jqurna1 in 1ate
1978 or. ear]y 1979 R . . v
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Table 1i'

‘ ;NSTRUMENTB (w1th é\ta repﬂrts)

" DESCRIPTION 4 AND USE .

i 1,

'Baker,rs;

An Instrument to Measure
 School Counselor-Attitudes
"Toward Client Probléms on

a Status Quc/Changé Sca1e

y,

.-

£y

2. Ere1ghtﬂn, J.H.

Professional Preference Census

o
3. Davis, RS\ )
- ALin' - Perfarmancé‘lnventory
; ) i S"\\;
B 4,’3Haod, .D."and Blackwell;

_An Assessment System for
Competence-Based Education .

5. .Jain, N.
’ Cnmmun1cat1un Amang Linkers

% @

Heasures SEhQDT counse]ur attitudes toward:
client problems on a "status quo/change®

scale, %EThe instrument, which was designed:

for reseach, se1éct1an,fteach1ng, and. self-
avaluatjon, measures courfselor, attitudes
ranging from totally status-quo- -oriented

to totally change-oriénted. The national . -
sample preferred thé counseling model in )
Jieu of advocating ejther the change or the”
‘status quo mude1s . -

4

A1thaugh not direct1y app]icab]e to pub11c_
e1ementary and secondary school settings,
-there is some transferability if revisions
‘weré made. The study focuses on internal
1inkers in Navy Civil Engineering.Corps
assignments and on 1dent1fy1ng characteristics
typical of gatekeepers, opinion. ﬁeadérs, inno-
vatﬂrs, and ear?y knowers of an 1nnavatlan

£

ThE instruments were dES1gned to measure the
effe:t1veness of participants -in the Educa-
tion Professions Development Act (EPDA) .
~Training Program in southwestern schools.

Two. groups were surveyed by two questionnaires--
‘one :gmp]gted by the subject and-one by his/
‘her supervisor. The trainee group, was found .

" to be significantly more eFfe¢t1ve in trans-

‘mitting information and skills needs to tranga
form prudﬁnc1a1 schag1s 1ntQ mndern s¢haa1s

-

A deszr1pt1nn of the deve]apment and a guide
tn the use of the assessment resources which
have been developed in connection with the
Development, Dissemination, and.Evaluation
(DD&E )" Functional Competence Training Program' ™.

‘I Instruments include competence rating‘scales

(DD&E .Diagnostic Instrument), knowledge test,
.and task simulations. Only the."dissemination
‘and marketing" competence rating scale is
d1rect1y relevant to linkér assessment. How-
ever, the multiple method assessment model:
deserves careful examinat1gn

“ Focuses on land grant university Facu]ty'
mEmbers Whn were ass1gned as Ex;ens1gn-5pe=

. . the Cncperat1ve Exten51gn Serv1ce Each was
asked 1~ name three people.whom s/he seeks-
out mos . frequent]y fnr 1nfgrmat1nn and adv1ce-
= . ﬁ . = )
Emenms - S— S—— - —
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Aruitoxt provided by Eic:

{See Attachment B Fnr dete11s on- the folTowing eeven i

Tab]e 1 (continued)

nstruments) .

TRUMENTS (w1thnut date repnrte)

E CBIPTIDN AND USE

l,
E ‘American Secxety for: Tre1ning

and Development (ASTD)

Questionnaife:

" "What Do- Training

and Development Frnfeee1nne]e

Reeiig Da?"

. 7. Cole, B.

8. Gasaway and Erwin, I1linois Office |

- of Educet1en State Departement

Knﬁw1edge and Sk

115 Self-

9. The NETNDRK

Areeeement Inventnry

Diffusion Cepab111ty Se1fﬁ ”

Assessment _Instrument

ca

10. "The NETHWORK

'Eehav1or5

Field Agent Sk\]ie/Tre1ts/

] =
. £

11. Research for Better Schools (RBS)

= Linker. Training Needs Aeeeeement

interview

1Eg_iﬁeeenau, F.S.

,"H\gh/Low“ scales- in terms of degree of
current. ¢ompetence and degree of need for.
. further skill develepment ’

Pr1nr1ty Training Needs of L1nk1ng
ts

13@

Technical Assistance Brokerage

.Contractor, Capla Associates |
" National lefue1nn Network: {NDN)

Skills ‘Identification

= activities, Selected purtions of this form
. may prove useful to managers ef nther dieeem-
“~ - ination projects. / .
. - : : e/ -
RS B S S S

.. Survey of 90 eetivitiee perfurmed by ASTD
. members along with background information -
. as a basis fer identifying basic roles and

.eampetent1ee fer tr31n1ng end"deve1epment -
peine.

e | 2
1A repreeentet1ve list of 4 broad end 4 -
specific Vinker skills are rated .on 7-point

: .
A ]1et nt 67 ]1nker activities erganieed

%

‘Vinto 10°skill areas are rated ofi a 6=point .,

"None to High" scalé for knowledge. ("Do 1

know whe'{te do?") and skill (“How well can

Y. This instrument-was used to
nbtain 1nfarmet1nn .on state department 11nkere
ﬁ;IDr ‘to establishing a training, program fnr
them

= :

"Prnv1dee en 1nferma1 1nd1eat1np of tr31ning '

1n 17 areas. Ueed in. deeign1ng a tralnlng
dvent and 1dent1$y1ng resource agen21ee and .,

individuals. 3 . L
. . T ?

ThlS salf-rating 1netrument hee been tailored
to the context of a specific educ¢ational
1inking agent project. Apprnximete1y 40
skills, traits, and- behev1nre arg” reted on

a 3-pn1nt scals -

5t

An 1nterview precese assessing; 11nker training
needs in terms 6f role responsibilities, aetiv- .
1tiee, and services prnv1ded .

-An exper1menta] instrument designed to sense

&

: netinnwide training priorities as perceived.

by selectet managers of dissemination activ-
ities, linking agents, and dissemination .
researchers. .Presents 100 items organized

in 10 ten areas and calls for ratings of fre-.
quency.eerit1celity. and. need for sk111

gimprnvement

Ty
i
CE

) A set of 7 skill. e1uetere and 11 items covering

specific skill needs and experierse of linking
agents participating 4n the NDN's =ationwide -




43, #5:7, #§=]1 #T4 #16, and #18) are- d1reet1y usab1e The.Davis-Linker*'“

‘Performanee Inventory (#3) is spee1f1ea11y designed for sehoo] sett1ngs

#

- ) and is 1ntended to prov1de Vself" and "others‘" appra1sa1s bf ‘the 11nk1ng

.

- hehav1or qr ab1]1ty of - se1ected 1nd1v1dua1s Ten quest1ons (e g., how many :
reports eoneern1ng 1nnovat1ons "has th1s oerson prepared and distributed to
sehoo1 personne1?) and f1fteen ratTnQ 1tems dea11ng w1th "demonstrated ab1]1ty u!

Qe g., to "understand and transTate research f1nd1ngs") constltute the two

¥

LPI sea]es - The daan study (#5)\emp1oyed soe1ometr1e quest1ons to estab11sh

re]at1onsh1ps between eommun1eat1on eharaeter1st1os and opinion 1eadersh1p

2 - . ‘
s & . - a

Job Act1v1ty Surveys S L e, 5;.;7 S

. & =

!FV - ' The ‘ASTD quest1onna1re, "Nhat Do Tra1n1ng and Dé@e]opment Profess1ona1s

ﬁea]]y Do?" (#6), is perhaps the on]y exampie of a qua11ty aet1v1ty survey '; ' e

Not a11 items are pert1nent to 11nk1ng agents, but the quest1onna1re prov1des

o \ - . " ) R - “;f_ ,1,
I fgszzod model for,th1sstype of 1nstrument. o L B
Lg it - Tra1n1ng Needs Assessment _ “vg ;:é o A .

- The rema1nder of the 1nstruments are 1n thvs category Five involve
rat1ngs of 11sts of aet1v1t1es, -two are qua11tat1ve in nature The’Hood'and'

B]aekwe1] DD&E Daagnestie Instrument (#4) is.: the on]y one to prov1de deve10p-

_ ment and va11dat1on data, and 1seon1y one of two 1nstruments that ewp1oy a -
deser1pt1ve prof1e1eney rat1n§ soa]e as opposed to the more eommon1y eneounteredéf’"
three— or f1ve po1nt “h1gh/1ow" nating sea]es Se1f rat1ngs and others rat1ngsl;f?

- may be emp1oyed to est1mate prof1e1eney based on samp]é% of 1tems se1eeted to .

R B

| represent sagn1f1eant competEnc1es in each of six gener1c sk111 areas (eo1=
1eet1ng 1nformat1on, analyzing, p]ann1ng, produeang, eva1uat1ng, and eommun1ea-

ting) These six sk111 c1usters are repeated 1n eaeh of three work contexts

— - . = @ C Ty # .
- - . B - . . T wed e ]

:
[ ' . 4~
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. '(deve1cpment, field test and-eve1ueticn, and diseeminaticn and marketing).

The 1netrument uses a 5k1115 by wor} ccntext matr that preui&eeten espe-

@ ‘

c1el1y usefu1 summary oF eech 1nd1v1dua] s séores, a1nng the twc d1mens1cns

.8

Eet1mated current prcf1c1ency is ccmpared to student— er—1netructcr esteb11ehed
ebject1vee to 1dent1fy d1ecrepanc1ee where Further tre1n1ng is- 1nd1cated
C]uster analysis of the’ DD&E 1nstrument baeed on deta representing a d1ver5e
. . eeﬁp]e ef ‘DD&E studente ‘and preFeee1ona1s produced four 1dent1f1eb1e 1tem .
‘ c]ustere, two o%}wh1ch are d1rect1y re1event to d1ssem1net10n—=a pub11cat1en,‘

prcduct1cn, and pub11c re1et1cne ciuefer cf 12 1tem5 %Pd a d1eeem1nat1cn

"p n1ng and d1seem1nat1cn eva]uetien c1ueter DF 24 1teme

.- - ;H‘- Instrements #7 #8 #12 and #13 are qu1te s1m11ar Each emp]cys a list’

’ ef 11nker sk111s thet are cTuetered 1nto eevera? sk111 categer1es Gne or _

more ret1nge (e 9.5 current 1eve1 cf competence, frequency cf performence,

#
degree eF need Fﬁr tra1n1ng) ‘are mede for eech 1tem and scmetimes a1se Fcr the

' c]uster 1teeTF The Reeenau Pr1cr1ty Tre1n1ng Neede cf L1nkers (#12) wae

o .

;' o besed in part on the DD&E Aseeeement System and emp]oys the same jtem semp11ng

1,

approech (1 e s 1teme in each sk111 c1uster are eeTected end 1nterpreted as . .

eamp1ee cF a much 1erger dcma1n of poee1b1e 1tems, rether than as def1n1- 3:

; t1ve 11ete of a11 re1evant sk1115, hence the pattern of ret1nge on ee%éra1 . Vl 5

i

s1m11ar 1teme muet be cons1dered 1n 1nferr1ng 1nd1vi§ue1 or, .group tra1n1ng

needs). The Rcseneu 1n;trument hcwever, ca]]e for ret1ngs not on 1eve1 of s i

Fi H

’jv competence (as in the DD&E D1agnoet1c Inetrument), but 1nsterme of frequency
c?‘performence, cr1t1ca11ty fcr JOb eFfect1venese, end need fcr sk11] 1mprove—

ment e S e

The Gesawey and Erw1n Know]edge and SkiTTeise]f-Inventofyé(#S) eppears

to be an 1mprcved var1ant of the ﬁoeenau 1§eﬁ/1ist. Hcﬂever,gratings in this
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s

1nstrument use six- oo1nt desor1ot§ve scele (“none" to: “h1gh") ret1ngs of

(a ) know]edge (Do I know whet to do?), and (o) sk111s (How well can I do 1t?)
LAY A .
The descr1pt1ve ret1ng sea1e 1s 51m11er to the DD&E D1egnost1c Instrument

'see]e, but calls for seperete rat1ngs for know]edge end for sk1¥1s : 51m31er : "{;’
- ( to the DD&E 1nstrument, 1t a]so orov1des an 1nd1v1dua] summary in the form )

;of a sk111s prot11e on eeeh of ten skills c1usters S .x’“" - . N

o The NDN Teohn1ce1 Ass1stence Broker (TAE) Sk111s Ident1f1cet1on t%rm (#13)

prov1des an: extens1ve 11s$4ng of 1]1 ‘activities organ1sed~snto seven o1usters

' 1.
A number of d1fferent ret1ngs ere requested, emong them, two ret1ngs (need

-

vfor ess1stence, exoer1ence 1n the sk111) ere d1reet1y oert1nent for tre1n1ng S
needs assessment Unfortunete1y, the retings are made on the bas1s of "D 1,

2, 3, or.4" seeﬂes that have no. descr1pt1ons or anchors An anohored or
¥

\_1descr1pt1ve ret1ng ‘scale wou]d undoubtedTy 1mprove ‘the ve]ue of th1s 1nstrument
. .

Like- the TAB 5k111s Ident1f1eet1on 1nstrument the ‘Coles L1nker Competency

Sk1115 Instrument (#7) a1so requests rat1ngs on the degree to wh1ch “you be11eve‘ ‘_

- ’you heve the sk111" end "the degree to wh1oh you be11eve you need further deeux'
ve]opment in the sk]11 "' Both ret1ngs ‘are. mede on seven po1nt "1ow" ‘to “h1gh“
-sce1es ‘A ]1st of 67 11nker ect1v1t1es are orgen1zed in ten sk111 .areas. '

The NETWORK Field Agent Sk111s/Tra1ts/Behev1or 1nstrument (#10) is e1so

a se]f ret1ng instrument thet emoloys a s1mp1e three 1eve14se31e ("I need 1ots .
of work on this one;" "I could use some po11sh1ng on this one," "I am. rether
o o strong in this: d1mens1on") to sort out quickly and rough]y 1nd1v1due1 percep-
| ‘it1ons of training needs among approx1mete1y ‘40 sk111s, tre1ts, and behev1ors

,gcons1dered reTevant for the NETWORK f1e1d egents

= ; The reme1n1ng two instruments 1n the oompend1um prov1de qualitative .

descr1ot1ons, rether than ratings. - The NETWDRK 5 D1ffus1on Capability

- 25 -
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b . u

Self- Assessmsnt 1nstrument (#9; is unusua11y s1mp]s It ca]]s faw br1sF

open- sndedﬁwrittsn descr1pt1ons of se1fﬁasssssed pr03ect diffus1on capsb111tiss

o

fn each of 17 areas" (e ,gs, "Ident1fy1ng spprspr1ats target aud1ensss for your

prsject"), The 1nstrument wau]d appear to bs useful ma1n1y wheie thers would

LI

be oppsrtun1ty t0xf011owlup w1th oral 1nterv1ews (Ne note that th1s TﬁStTU=
msnt was designed to assess prcgect.sapab1]1ty and techn1ca] ass1stancs nesds oo f’1

rathsr than 1nd1v1dua1 cspab111ty and tra1n1ng nseds ) _ ’ o ';p f

- c N

' The RBS L1nksr Tra1n1ng Needs Assessment Interv1sw (#11) Tnvalves far

“;-s&.

mogg;csmplex approacﬁ thst 1eads the 1ntEPV1swee progresS1ve1y througu TUsS=

sion of general 11nk1ng agent ro]es, spec1f1s content areas, and ro1e r;qu

- f,
f5 \

‘ments 1n each rc]e to sxam1nat1sn of spsc1f1c camprshsns1ve stnn1ng act1V1t1ss
=4

WTtﬁ sxamp]ss, thsn to deta11ed exsm1nst1cn of tasks perfgrmsd in eash act1v1ty,

B

1nc1ud1ng d1ssuss1an of requ1s1te knaw]sdgs and sk1]1s, and f1na11y to exam1na-

’
K

t1on .of areas whers trsin1ng 1s psrce1ved as nesdsd or dss1red Unfartunate1y, b g;_
C

ths 1nterV1ew is unstructur’d and' much dspends on the 1nts?v1ew1ng sk111s

er V1swsr RBS staff 1nd1cate that thsy ds—

. and content’ kn0W1EdgE of the in

=

r1vsd tra1n1ng needs 1nformat1sn frcm a sontsnt ana1ys1s Df a series of inter- - ~f ;

Y, v1ews w1th stats educat1un agsncy staff, N

A -
,
2 N
£

Sk111 Areas Covered

F1gure E prDv1des a summary Qf the sk111 ssntsnt areas wh1ch each. 1nstru—

1]

kY
ment jncludss in some way.

!
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el .t o % Figure 2 . '

| L CONTENT ANALYSIS OF SKILL AREAS

SKILL AREA

1. Baker: School Counselor Attitudes
Toward Client Problems on a Status
Quo - Change Scale '~

5
"

= J 2. Creighton: Professional Preference
Census )

1 3 Dévisé Linker Performance - 7 -
/f% ¢ Inventory o - X X X X X

4. Hood and Blackwell: DD&E Diagnos-
tic Instrument

5. .Jain: Communication Among Linkers | X - _ X

6.. American Society for Training and
Development (ASTD): What Do
Training and Development Profes- \ :
sionals Really Do?. . Y X 4 X X X X X

7. Tole: Linker Competency Skill
’ Assessment ] X

8. Gasaway and Erwin: Knowledge and
Skills Self-Assessment Inventory’ X< X

X
* 9, The NETWORK: Diffusion Capability ’ - -
Self-Assessment Instrument X1 X 1 X X X

10. The NETWORK: Field Agent SKills/ 7 7
s v Traits/Behaviors X X X R X,

11. Research for Better Schools (RBS): }
Linker Training Needs Assessment X 1 X X~

12. Rosenau:* Priority Training Needs .
T of Linking Agents - X X X X X X

13:. Technica] Assistance Brokerage ’ ‘ S ' .

) Contractor, Capla Associates:, : : N

o - Natjonal Diffusion Network (NDN) ' ' : B i
: Skills Identification . x [ x I'x e Px |x

Q L L

ERIC "~

Aruitoxt provided by Eic:
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PSYCHOMETRIC STANDARDS

SThe standards which are normally apbiiéd to testing/assessment situat%ans
' arékof iﬁpértance to 311 test users. Aﬁoﬁg=thgse{ documentaticn,conceﬁn%ng |
the}reiiabi1%ty.and validity of ésséSSmehé informatﬁon‘is;obviogsiy_an impor-
tan¥'consideraticng e ‘ >§\ . |
‘The American Psychological Assoc%éti;nj(AFA) é;agﬁardsg FgrzéxampIEz

...are written specifically to apply to standardized tests.
‘They apply.in varying degrees, however, to the entire range
of assessment techniques. If it is required that a relation-.
ship be demonstrated between scores (assessments) .on an
employment test and subsequent performance on a -job, the
requirement should in principle also apply to the judgment =
(assessments) of the employment interviewer.. .It may be
_possible to apply the standards with the same-rigor, but
the kind of judgments the interViewer is to make can be-
identified; the time and. procedures for developing and re- -
cording them.can be standardized; and they can be validated’ B
in the same way that scores are validated. Whenisomeohz-' .
who makes personnel dec¢isions develops his own assessment- .
»  techniques...he will find.the standards useful giides for ,
developing.information similar to that in good test manuals; '
= v the principles are as relevant to him as-to the prcfessional
o - test- developer. s L ’

Also, tests can be classified. in many different ways:

~ Some are designéd to measure abilities, some to measure
accomplishments, others to measure attitudes or interests.
~Some are inventories, interview aids;, biographical forms,
and experimental diagnostic devices, and are not called
tests. Generally, howéever, the word "test" is used in

, these standards to apply-to all kinds of measurement.
What these different kinds have.:in common is that scores
‘with desirable psychometric properties may be derived.

Eaferview technique$ present a special problem in the sense tha% a certain
- amount of éubjectiﬁity must;é1ways:peccme a part of the aésessment. ‘Hencéﬁﬁi

=

. .- . e, o C , .
v : : ...the’qualitative ' nature of the assessment is less the ’ A
- point at issue than the distinction that can be made be- ‘
- tween clinical and actuarial prediction. ' When tests, ,
s projective or otherwise, are used a5 aids to an interviewer's:

® ’ o ¥




assessment, the interviewer is himself the fina] assesss
“mept device, and his assessments become the "scores."
These assessments can, and should be validated like other
‘psychometric measures. (APA Standards, 1974, pp, 1-4)

As-outlined in Figure 1, evaluation/assessment generally employs one of
- twb-majgr methods: rating and teétiﬁg, Rating,»&héthér it is ééi;-rating
or done by cthers, is necessar11y subjective. Test1ng, on the other hand

is more obgect1veg Common]y,fthe 50- aa11ed "papep—and penc11“ tests'?rov1de

. Pmeasures‘of cogﬁitive and affective skr11s,_wh11e performance”tests attempt

to measure ﬁsychamator or comp]ex behav1ﬂra1 sk111s. In a11':ases3 reli-

sk

- ab111ty and va]1d1ty factors 5hau1d be of: cruc1a1 1mportance In that con-
text, the fo119w1ng working def|n1t1ons are useful: - < L=

a11d1tz Evaluation results are va11d to the extent. they
represent measures of what was intended to be measured, i.e.y
results are valid.if, correct interpretations of the intended
; kind can be made on the basis of the results. Validity'is a-
< very broad.criterion. It includes relevance, comprehensive-

" ness, reliability, and objectivity as’ subordinate criteria.

To be valid, evaluation results must meet all of the subor-
dinate cr1ter1a Validity is, therefore, the most important
“criterion for judging the trustworthiness of evaluation data.

= Sometimes it is necessary "to use evaluation instruments that
are only part1a11y valid, or for which the degree of validity
is ‘'unknown. If so, it is 1mp0rtant to use multiple indicators

_when possible. That.is, use two or fiore instruments or:pro-

. cedures and see if there is a -convergence in the results. If
results from several instrumepts agree, more confidence can be
placed in them than in the case of results from a single in-
strument. Use of multiple indicators, therefore, is likely to

. increase the va11d1ty of data as well as adequacy for making
dec151ons ,

"Relevance. To be valid’ for a part1cu1ar purpose, an evaluation
- Tnstrument or procedure must provide data that are clearly re-
lated to the purposes of the evaluation. An obvious example
is that a written test would not be fully relevant ‘for testing
swimming and 1ife-saving skills. It could be used for testing
knowledge about such procedures, but relevant .testing of the
actual skills would require-that the student perform in the .
water. . The lack of relevance of the written test would make it
invalid for testing the. 5k1115 Another examp1e is that a stan-.
dardized achievement test may be lacking -in.relevance. (and
therefore validity). for measuring the success of an educational
program if the objectives of -the program were ‘different from

- C o those mEESured by the test. - = . o -7
o e Re
ERIC R T T -
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" of the me30r1ty of these 1netruments Eeeh of the F1net F1ve instruments -
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Comprehensiveness. If an.evaluation is to be valid, it must _
provide for assessment of all aspects of what is to be measyred.
For example, :a comprehensive arithmetic test could not be Timited

““to multiplication of two-digit numbers. "It should also include
addition, subtraction, division, etc. Similarly, if the objec-
tives of an educational program include intellectual skills such’
as application, analysis, and synthesis, a test limited to simple
applications only would.not be comprehensive and would, there-
fore, be only pertﬁa11y valid. If the goals of the program in-
e1ude changes in attitudes as-well as cognitive attainments,
‘techniques for measuring attitudes must be.included for compre-..
hensive assessment of the success of the program. c

Reljeh111t . Re11ab111ty refere to the consistency of eve]ue= )
tions. For example, if a placement test shows .a student to be - S
at the third grade level when the test is administered on Monday,

and at the fifth grade level when it is administered again on

Fr1dey, the results are unreliable. Likewise, a mental ability .

test would be unreliable if it yielded an IQ score for.a student

of 128 one week and a 93 from a- parallel.form of the test adminis-

tered the following week, To the extent ‘that test data or-other
-evaluation results are unre11eh1e they are also invalid, because °

* the-lower the re11eb111ty, the more the scores represent errors

of meeeurement instead of what was intended to be measured. .

Objectivity. Th1e criterion can be cene1dered to be a subordin-
-ate aspect of reliabilitys-since any objectivity probJem will ' 3
affect the consistency of results obtained-by-different evalua- =
tors./ Results are objective if they reflect the actial-charac- ’

: ‘teristics of the students without distortion due to the b1asee

¢ ‘or preferences of the evaluator.. To.the extent that the” sub- "~

jective. factors.influence scores on an essay test, for exemp1e;
inconsistent (and therefore at least partially unreliable and
invalid scores are 1ikely to be obtained by different scorers--
even when scoring the seme test paper. (Saw1n & B]eckwe11 1975
pp. 19- 2@) T e A .

Becauee on]y'f1ve of the cempend1a 1netrumente contain any k1nd of data

=

repert, it 1e d1fF1cu1t to make judgmente ceneern1ng the psyehometrie que1tty

prov1des some ferm of emp1r1ea1 ve11det1on (e g., expert judges, other een=

svcurrent measures, d1fferenees between greupe with different 1eve1e ef expe=

rienee) ﬁeuever, the reme1n1ng 1nstruments depend ent1re1y on "feee ve11d1ty.fg1

Few of the 1netruments prov1de eny form of teet reteet ne11ab111§y 1nfermat1on_'
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Moreaver, because mDSt of’ the 1nstruments depend on rat1ngs or open}ended
responses, there may aiso be prob1ems w1th ‘the obqect1v1ty of the 1nfgrmant
Open-ended resp@nses aiso 1nvo1ve sub;ective gudqments to be made 1n ana1y21nq

responses. we assume that/é test. user wou1d se1ect 1nstruments or. 1tems

i
) H@wever, 1t is also negessary that the 1nstrument users estab11sh emp1r12311y A

Ifnr themselves the vaT;d]ty and the re11ab111ty of any of these 1nstrument5

The four StudTES wh1ch appéar to have some érom15e in terms of app11ca-
*b111ty to 11nang agent s1tuat1ons are d1scussed brief]y be]ow in terms af s
) their’ genera] methodoTogy and f1nd1ngs P ) ' ;f' ,

/ [ B

Eaker S /- The Deve?cpment Qf an Ingtrument to Measure Schoo1 CDunse1or

2

, étgjtudesg The purpose of this dassertation study was to develop an 1nstrument ﬁ

which would measure school counse]or att1tudes toward c11eqt prob]ems ona
status quo - change agent sca]e "Item se1eétion Qas based Dp‘high consensus

_A, among Judges and the need to prov1de a var1ety of zontent After a preliminary .

measuremént study, a role- p]ay1ng study was used toaestab11sh canstruct va]1ﬂ1ty
F1na11y, a pational sample was surveyed to estab11sh re11ab111ty coeFF1c1ents, :
norm. praf11es, and the cumuiat1ve percentaqe d1str1but1cn of tata] scores.

The' nat1nna1 samp1e prefarred the 1ntermed13te "change—gr1ented counse]or to -
either the "change agent" or "status quo advocate."

"fCrgjghton,iJ w‘ Prbfesgigna1 Pre¥3rence*Ceh§us (FPC)."Thei¥roF%§siéna1 o

~ Preference Census and its ora] counterpart thefDra] L1nker Census (DLC)

were déVE1QpEd and tested on-a p110t sample of 100 Navy students and fo1cers _

¥ '

at the NavaT Postgraduate Schoai The 1nstrument5 were then révased on the

a

 basis of 1tem ana]y51s resu1ts and adm1n1stered to all ofF1cer5 w1th1n the

XU S, ‘Navy C1v11 Eng1neer Corps (N 1 726)X PPC resu]ts wére campared w1th
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scorés on the Ora] L1nker Census that was adm1n1atered to a a sample. ~Statisti- »

ca] testa c0nf1rmed the va11d1ty of the reV1aed PPC in terms of comparab]e

13

reau]ts obta1ned with the’ ra11y adm1n1atered DLC

A
]

Davis, J. R A LTHKEP Performance Inventory The difference on the

Linker Performance Inventory between tra1ned (N= 60) and non- treatmentiTN SD):
$ groups was highly a1gn1ﬁjcant. Theﬁ1natrument was then. used as a’ cr1ter1anc

againat which a. number of other candidate Tinker seTecttcn predictor instru-

A A
- ments were_ compared. .

‘Hood and'Eﬁackwe11 ;,@eyelaament,fDisaemjnatian;,and;Eva1uation (DD&E)

D1agnoat1c Instrument_ Fa11awtng several preliminary teata“and:reyiaians, a

& i

" field test of 'the 1natrument (wh1ch was part of a Targefr aaaesament battery)‘g

was conducted at ten academ1c ~institutions offer1ng tra1n1n§=1n educat1ana1
SR&D and at nine R&D agenc1ea thraughout the country Va11dat10n.data, co11ected

on 78 aubqects repreaent1ng a w1de range of exper1ence and tra1n1ng (52 grad=

uate and undergraduate atudenta and 1€ exper1enced educat1pna1 product deve]np-

-1
ers’ in R&D agenc1es), demonstrated that a11 scales and the magor1ty of indi-

9

- vidual 1tema exh1b1ted atatjst1ca11y s1gn1t1cant and pract1ca11y 1nterpretab1e

2

:'ad1fferencea between groupa

; A n] Cabiligl IR : S S ; ' t.'»f‘

kY

) i The four anatrumenta for wh1ch va]qdat1on data is ava1]ab1e vary anmewhat
in terms of the1r app11cab111ty to ]1nk1ng agent a1tuat1ona . Only the Dav1a
atudy'dea1a d1rect1y wyth 11nk1ng agenta in a <chool context It Focuaes'an

f very ‘general ab111t1es and behav1ors ot 11nkera Nanethe]eas, the instrument
’ does appear to have aome potent1a1 va]ue in 1dent1ty1ng natura1 11nkera in
achoo] settings. The, DD&E Aaaeaament System (Hood and B1ackwe11) ‘although’

i ’1

it takea a prodxct deve1apment and market1ng perspect1ve, may have cana1derab1e




. - = ' L - : -:;‘— Lov s v T i ,S
! \ . . Cw , .

methodological value for linker training since it d;ve]apédéa system by which
performance, knowledge, and aptitudes can be assessed at entry, during trainsxfﬂ;,

s

) ing, and after tfainiﬁgg! ’ . A .

Y . .

See Figure 3 for a summary gfrthe four studies.

[

\) . v

Aruitoxt provided by Eic:
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F1gure 3.

SUMMARY OF FOUR STUDIES

-

© BASIC
QUESTIONS

Who are the test
subjects? .

Hcod'§
-§ Blackwell

TrainEES,
employees,
students

jBaker

Cr1eqhtoﬁ

Davis

Schoo1 .
counselors

Naval Civil
Engineer
Corps

“ischos

Jauthwesfern
dis- .
trict‘;taff_ _

;i - ‘lemployees .

What was "the vali=
dation sample?

62 graduate

: graduate

students,
16 product

.developers

9 qualified
counselor
validators,
17 first-
year master's
degree candi-
.dates, 251 ..
counselors in
practice and

1drs in
training

222 counse- -

100 Navy
officers;
1,726 Navy
Civil Engin~-
eer Corps.
employees .-

60 EDZA-

“ttrainies;

60 contrul |
'school staff

1 What is being

tested?”

&

Proficiency

Qlevels/com-
petency-
based skills

Counselor
attitudes :

1 toward

“change *

. O

lHisties of

\ :
Character-
opinion

leaders re
innovation - -

:7‘ 7,. .
»,pEFfectivenessf
" lof EDPA

Training Pro-’
gram.

What was the pro-
duct?

‘Rized study

Guidance
fdevice for
[student
program
planning/
individual--

Change agent
attitudes

| measurement

scale .

Tinkers = -

|Role behavior

model for .
internal

Criterion
measurement:
instrument .-
based on

| rated perfor-’ o

mance and -
capability

Degree of applica-

bility to.LA _
‘assessment situa-

tians ..

fHigh for

méthnd

Potential
use with
revisions

I

-[High with
“frevisions

High/no -
revisions

. | needed

o 1515;
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C. ot 7 coNcLusIow

The rssu]ts Qf this sssrch for linker psrsonns] and tra1n1ng assessment
Ca

‘ 1nstruments arc ﬁu1te mesgsr 1ndeed Few rsTevant 1nstrumsnts wsre Found #

and thg magsr1ty of thsss sppesr to be "one shot" dsv1css that were dsve1opsd

3

”w1th 11tt1e or no sffcrt to test snd rsflne thsm or to cc11sct and pub11sh v

“dsts on their reliability and va11d1ty Psrhaps bscause 11nker tra1n1ng

-

is' 50 new, most of the 1nstrumsnts sssm .to focus ‘on 1dent1fy1ng who 11nksrs _ ) .

are or on dstsrm1n1ng gsnera1 or spssif1c nseds for tra1n1ng None- of ths

- 1nstruments go beyond rat1ngs or SubJECtTVE spprs1sa1s cf,ab1]1ty or perfcrmanss

a

_ \) Fcrma1 testing, s1ther 1n paper snd=penc11 or- psrfcrmsncs test fanmats, hsve

&
3

’_fnot‘agpsarsd sxcsptéss highly specific surrmcuTumesmbsddsd knoy1edgs tests.
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“.* tage distribution of total scores. The national- samp]e ‘preferred the counseling - - .~

-INSTRUMENT #1

Baker; Stanley B. The Deve1opment of ‘an Instrument to Measure School Counselor

Attitudes Toward Client Problems on a Status Quo - Change Agent Scale
(d1esertat1on) BuffaTo NY: State University of New York , 1971.

'D1ssertat10n Abstracts Order Number: i?EeTD,475

. 5 159 pages. -
LR

&

The purposed of this dissertation was to deveThp an. 1n5trument which would

. attempt to measure school counselor attitudes toward client problems on a status

quo - change agent scale.  The instrument' could be used: for researeh,_se1ect1on,' '
teach1ﬂg, and 5e1f evaluation. : . _

The scale cone1ste of 51x ncm1na1 categor1es, wh1ch ranged from etatus .quo

to change agent: . , ” , IR

2

1. The etreng status quo: advoeate, who is unw1111ng to change the
status quo.
2. The status quo advocate w1th secondary interest in the c11ent
who is unwilling to change the etetue quo but willing to be oF
some help to the client. . o4
3. The status-=quo-oriented counse]er, who is not interested in
' change but des1ree to he?p the e11ent adjust through counee11ng
h1m/her : g

w1ehes “to he1p the e11ent beeome se1F—d1reeted threugh coun5e11ng o
him/her 1 s | , K L o .

5. The . semi-active ehenge agent, whe is Tnterested 1n change and
~desires to he]p the c11ent find sources of aid.

6.. The strong change egent who is 1ntereeted in change and is w1111ng
- to get persena11y “involved in helping the c11ent R

Based on this’ s1x 1eve1 scale, items were created in which the stems pre-.
sented the sybjects with descriptions of a client problem. ‘Following each stem -
were six poee1b1e counselor responses to that problem, each of which represented RN
one of the six nominal categories. After presenting items to editors, revisions .

were made; ‘then the revised instrument was presented to qualified counselor
‘validators. From the original greup, 20 items were selected for the final in-
“.strument. Selection was based on high eoneensus va11d1ty eoeff1c1ents and a

desire to provide a variety of content.

After preliminary measurement study, a roTe p]ay1ng study was ueed to-
establish construct validity.. Flna11y, a-national sample was surveyed with
respect to- reliability coefficients, norm profiles, and the.cumulative percen-

model to: e1ther the change egent or the etetus que advoeates, o . oy

40 o




> INSTRUMENT #2 ° .

c 2

" Creighton, J.W. "Professional Preference Census,". In Creighton; J.W,, et al., ﬂéii
- Enhancement of Research and Development Output Utilization Efficiencies:
Linker Concept Methodnlogy in, the Technology-Xransfer Process. Monterey, *'
CA: Naval Postgraduate School, 1972. K - ;; . L

ERIC ED 127 703 - 158 pages ' o : o

~ _This instrument is a.self-administered questionnaire consisting of a series .
of items designed to identify significant role, behaviors and preferences of - .
internal linkers in Naval Civil Engineering -Corps assignments. "Our description
~ of the Tinker assumes that he operated within the organization which receives,
the knowledge. -Such a restriction upon the role of the .linker decreases thé * .
usual typology of linker roles to that of leader (gatekeeper and gpinion leader)
early adopter of an innovation (innovator), and early knower.," - - S

. .- The Professional Preference Census (PPC) was developed:after reyiewing,
the literature to identify traits and characteristics typical of gatekeepers,
opinion leaders, innovators, and ‘early knowers of an innovation. The PPC and
its oral counterpart, the Oral Linker Consus, were developed and-tested on a
pilot sample of 100 Navy students and gfficers at the Naval Postgraduate School.
The_instruments were then revised on the basis of item analysis results. The " .

 Revised Professional Preference (RPPC), a 19-item, multiple-choice format ques- &

" tionnaire, wa? then administered to all officers within the U.S. Naval Civil
Engineering Corps- (N=1,726). A 76 percent response rate was achieved. Item .
_analysis indicated that two items (#14 and #15) were .not discriminating. After
“"deletion of these two'items, the final sample was separated arbitrarily into
five groups based on the distribution of the componsite scores: linkers (N=41),
potential linkers (N=132), non-discriminating majority (N=797), potential R
) *stabilizers (N=118), and stabilizers (N=30). "Stabilizers" scored below32 ,
points; "potential stabilizers" scored 32 to 43 points; the non-discriminating
majority scored.43-to 55, poteptial Tinkers, 85 to 61; and linkers, above 61 -
. .points. An oral Linker/Stabilizer Validity Census (L/SVC)-was administered to .

T3

. a subsample of those identified as linkers or stabilizers. Statistical tests.
confirmed the validity of.the RPEC in terms of agreement with the L/SVC. .~
- . Y - - -t
Note that “the item count of a few RPPC items would not be applicable to
public elementary and secondary education settings, but in most cases suitable
revisions can be made. The most discriminating items on the RPPC are #16 (fre- .
quency of recommending specific information items to colleagues), #4 (number .4
of non-routine work-related projects completed for which you supplied the . -
original idea), and #10 (total number of journals, magazines, and newspapers . . '
you read regularly). Note that items #14-and #15 were not discriminating. :
For educational dissemination applications, consider omitting #1 and perhaps

- modifying the wording of #4, #5, #8, #13, and #19 (#19 is not scored). - - '
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Scﬂr1gg of Rev1sed PrcF3551ona1

= 5
a i +

o o | A _Pfgfgrgncg,Census |
PROFESSIONAL PREFERENCE CENSUS
. Assuming that you were to make the Navy a career, what wou1d be the ] 7;'
. 1ghest rank to which you would aspire? . - . A : .
1 a)  Lieutenant Commander - 4 d) Rear Admiral '
.2 b) Commander. o 5 e) Admiral )
3 c) Capta1n : ‘ g
.Ind1cate the type. of information’ qpon wh1ch you woqu p1acé,=i£hest L
credibility. . ) .
5 a) - Persgnal knowledge 'f“ 2.d) Literature - journals,
4 b) Associated staff / books ;- etc.
3 c) Vendors and/or trade cuunc11s 1.e) Analysis and exper1mentat1gn
Indicate which combination of words, when p]aced in the f011ow1ng N

sentence, would most accurately describe you: I feel that I hear

'abaut new work-related developments in my professional area __ \
c 7 most of my co11eagues

5 %)P,EonsideﬁabTy befofe - . _ 2 d) :later than L

4°b) sooner than -] e) somet1me after = - -

" 3 c). at about the same . time as

. In the past !ear how many nonrout1ne work-related projects have -

been compteted For which you supp11éd the o r1g1na1 idea?

ks

a) 0 b)'1-2 c)gj}_ ' d)5-6  ®) More than 6
N 2 3 4 (4 . *a.5_

Indicate the number of technical and/or"scientific sac1ety meet1ngs ‘L

and/or conventions which you attended last year which involved per-

. sonnel other than your immediate circle of col eagues o

a) 0 - b) 1-2 T e) 3-4-  d)5-6  e) More than 6
T. 2 3L ] ST

-

When you are on the job, do you most prefer work that is: .

2 a) concerned with accomp11sh1ng a specific task
5 b) concerned with attempting to solve a cha11enﬁ1ng but not
specifically assigned task

3 ¢) concernied with accamp11sh1ng those tasks for wh1ch I am 1nd1-

‘vidually responsible
4 d) concerned with the efficient ut111zat1on oF resources

1 e) Noné of the above o 42

LI e



7. In the past month how: many times have you saught further 1nfarmat10n ‘1j
about:a new idea or 1deas which you thought to be usefu] to your work? o

2) 0 b) 12 c) 3-4 - d) 5-6- .e) More than 6
S 2 3 7 R

8. Mr. E., a civil" eng1neer who is marr1ed and has three’ ch11dren recent]y -

decided to perform some major 1mprovements upon his house (cost* apprax— ‘
imately $1,000). Mr. E. realized that the- 1mprcvements wera not’ .
urgéntly requ1red but would-make 1ife at home more comfortable for -
the family. Consequently, Mr. E. was-faced with a decision as.to how
he should finance the home improvements because such seemed to be the.
sole determinant as to when the E's could utilize these 1mprovement5“

. Indicate’which of the follgwing financial dEC1§10ﬂs ynh wou1d adv1se
Mr. E. to make for his home improvements. .

1) Borrow the necessary money 1mmed1ate1y ‘at 18% annua] interest.

)- Save for 6.months and borrow the remainder at 10% annual interest.
g Save for one year & borrow the remaining at 7% annual interest.
e)

M3 L >
D.ﬂ U‘W

Save for two years: & pay cash for the 1mprovements if the present F
interest rates remain the, same. . A
Make no improvements. ' : ”ff SR .

9. .Ind1cate the frequengy with which your subord1nates, peers, and/ar
superiors came to you in the past month for.work- related 1nformat10n
and/or adv1ce which was nnt a function of your. forma1 pos1t1an

2). 13 b) =g C) ]Ekigi o d): Jiiigi( e) More than 20 o
] —,7 . ] 2 ) , ’="" K 4 T . 5

10. Indicate the tata] number of journals, magaz1nes and newspapers wh1ch
you regu1ar1y read: » ; - .
a) 1-2  b) 3-4 - «c) 5-6 d) 7-8 e) fmdr‘ieﬁtilags;
1 2 03 ' 4 -5
1. . Indicate the’ number of technical, sc1ent1f1c, and/or profess1ona1
sac1et1es to wh1ch you ha1d current membership.

4

aj 0 b) 1-2 c) §i§ d) 5-6 e) More than 6
- 2 3 g 5

12. Indncate the level within the social strata to-which you wou]d a5p1re
to be 10 years fram now. _

5 a) Upper . 2.d) Middle
4 b) Lower-Upper = ST e)‘ Lower-Middle
. =3 c) Upper- H1dd1e ' . ' ' -

13. Mr. C., a c1v11 eng1neer, who is emp]oyed by a medium s1zed onstruct1cn .

firm recent1y learned of a new bu11d1ng material which is’ used exten-_.
sively in Europe but never adopted in the United States.  The bu11d1ng
material appears to have several advantages in terms of substantial }
cost reduct1on, super1or 1nsu1at1on qué11t1es, and re1at1ve ease oF z

-
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’ L

qrz-wm—'i'

-5 e) I do not have a primary reference group ‘ . > ‘ . ;

construct1on as compared tg 1ts counterpart in the Un1ted States.. ; e

After ‘a. tharough 1nvest1gat1on, Hr L. obtained exten51ve and £e11ab12
of the

information onthe character1st1c5, costs, and advantages

‘new material.. Further, his: ccmpany could easily obtain exclusive ~ . .

manufactur1ng r1ght5 er use in:the Un1ted States

Imagine .that you -are Mr. C Ind1cate which Df the fo110w1ng wou]d
best descr1be your apprcagh to the' bu11d1ng mater1a1 O

5 a) Recommend that the new idea be utilized in the firm's next ma;of

bu11d1ng praject 'S0 as tc take advantage of the substant1a1 cost-_f,
savings. '

'Azb)' Recommend fhat the bu11d ng materiaT be used in .one of the. f1rm s

small, local building projects SO as to test its acceptance.,
3«c) Recommend that the firm construct a non:commercial- nrototype
2 d) Recommend that- the £irm engage the services of an 1ndependent
' consultant firm so ds to verify 'the 1nf0rmat1on obta1ned and
to test market acceptanca S

1e) Recommend that the firm wait until the building mater1a1 has

rec21ved cons1derab1e commerc1aT app11cat1on Min: the Un1ted ‘States. a L

heav1]y upon as a source of technﬂca1 1nformat1an for work re]ated
prngécts and/or ﬁr0b1ems? : -

=

2 a) L1terature books, goverﬁment manuals, and proF2551onaT trade and

technical journa

©3 b) Vendors- represen atives of, or documentat1on génerated by 5upp11er5,’

~ or potential supp11er5
c) Personal experience - ideas ‘which were prev1ou51y used by your—
self in'similar situations and recalled -directly from memory. = - s

4 d)—-Staff--_selected members of your staff who are not ass1gﬁed

directly to the project be1ng considered.
e) External sources. - saurces which do not fall 1nto any of the ‘
above categoriESL L, . ‘ T

Ind1cate the group of peop]e to’ whom you pr1mar11y re]ate | ‘é;=f -

a) Officers within your: 5pec1a112ed f1e1d
Qgsfwork -related %olleagues (both m111tary and c1v111an)

Community associates.
Ty - reference group- but it is pe0p1e other than

d) I have a.prim
those 1isted pbove.

During the 1ast month, indicate, the relative frequency W1th ‘which you

‘recommended’ a specific item of dnterest, e. g., journal article, research

report, or a TEad to either, ta a c011eague which dea]t with-a work—
related top1c _ : ) . ) , 8

a) 0 b)) 1-2 c) 3-4  d) E ). More' than'6

T

o

Z A

" 44



~17.

.18,

Mr.A. , a middle management executive, who is .married and-has one
', child, has been working for a corporation since graduation from .
“'college five years ago.  He is assured of a lifetime job with a o,

- i
N

-

modest, tnough adequate, salary, and liberal pension benefits upon

“*'retirement.’ On the other hand, it is very unlikely that his salary.

will “increase much more before he retires. While attending a con- -
vention, Mr.-A. is offered a job with a small, newly founded company
which has a h1gh1y uncertain furture. The new job would pay more to
start and would offer the possibility of a share in the ownersh1p 1f
the cnmpany survived the competition of the larger. f1rms

X'Imag1ne that-you are advising Mr. A. Listed below are several proba- : !
f‘b111t1es or odds of the"new company s proving f1nanc1a11y sound.

“'Please chéck the lowest probab111ty that you would cons1der accept- K
,,able to make it worthwh11& for Mr. A. to take ths new job. . T

= qa ~ =
sza) The chances are 1 in 10 that the company will prove Financiai]y sound.
4 b) The.chances are 3 in 10 that the company will prove financially sound.
3 ¢)~ The chances are 5 in 10 that the company will prove financially sound.
2 d) ‘The chances are 7 in 10 that the company will prove financially sound. -
1:3) “The .chances are 9 in 10 tha%fthe company will prove financially sound. °

Indicate Which of the following bést characterizes your approach to an
" dinnovative idea: __ oo . , , .

Y5 a) Qéry éager to adopt new ideas.
‘4°b) Discreet use of new ideas.

.. Deliberate for sometime before adOpt1ng a new 1dea

3¢) :
2 d% Skeptical & cautious about adopting a new 1dea o
le : T

. Prefer to. on1y use prbven ideas.
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St T+ INSTRUMERT #3

L - ot

o Dayie, J.R. A Study to A1dfthe Selection of L1nkere fcr the Edueat1ene1 7
L Change Process (diesertat1eﬁ) Las Cruces, NM: New,Mex1ee_$tete Univer-

sity, 1971. i ! -

D1esertat1en Abstreete Order Number 7f'26925 : - RN AL
» ’ 114 éegee ' :

~ This instriment 1e based on a review of the 11tereture to escerte1n teeks _
" requ1red of \linkers and skills needed" by Tinkers. (A linker in a public echno1 .
eyetem is def1ned .as.a person, €.9., teacher, counsélor, or administrator, who _
is selected from within .the school system to beacome’ ap active member of the
- linking systemwhile reme1n1ng in-the school context. - The role is two-vay. in
“that- the ‘linker is expected ‘to carry the needs ‘of ee11eaguee to outside ‘experts -
and researchers, as well as to bring new and innovative ideas back to ‘the school.) -
The instrument corisists of 10 objective items (e.g., "How: many innovative ddeas - g
has’ this person eenveyee to you orally?") and 15 Likert- -type rat1ng jtems (e. ’ e
_rate the individual's demﬁnetreted ability -to "make peers aware of new 1deee“§ ;
The instrument was developed 1n two forms: one to be cemp1eted by the sub;ect
and one to. be eamp1eted by the euﬁnect e euperv1sor

B
= f"

The LPI. was developed and used'as a’ cr1ter1on var1ab1e in a d1ssertat1en s
study “involving 60 EDPA trainees selected from Southwestern: schools. Fifty =~~~ ;
- educators were selected- from the same .or similar schools to act-as a non- tredtmeni R
E;_jgreup The training program was designed to equip inschool 1inkers "with the °
~information and skills Tfieeded to transform provincial schools. into modern -
. schools." -The ipstrument was used as a er1ter1on against which a number of
1% candidate Tinker selection pred1etere (i.e., biographic data, Cattell :16PF
. 'scale, the FIR0O-B) were: compared, since the difference on the LPI between the
trained end the non- treetment greups was h?ghTy s1gn1f1eant o v .

Pred1eter ver1ab1ee thet were ee1eeted ege1net a comp351te LPI er1ter10n _?\\>a 4
based on the average. for self and- euperv1ear s ratings included job position, - RO
low_number .of inservice workshops, high number-of meetings outside district, ° \\;-

high number of professional membereh1p5, and most of the Cattell 16PF and ifi

FIRO-B subece1ee The reeu1te of a faeter ene1ye1e are reperted in Davis' studg;if A\
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ﬂhat is a 11nker7

B . -
Ve . . < i

A 11nker, in a puhi' ,chg 1 ett1ng, is a person (teacher,_ Qunselor,-

x i

adm1n1;trator) who is se]ecte' d- from w1th1n the schco1 system to becqme an ’

active member of the 11nk1ng system wh11e rema1n1ng in the 5ch001 Eontent
I

H13 roie in the 11nE1ng system is'a fwﬁ—way rc1e in that he is expe

Y .

*ted to

\

Y carry the needs oF h1s gc11eaguse to outs1d§ experts and researchers jf'
we]] as bring new and 1nnuvat1ve 1deas back:.to the schoa1 “He may be known

by. uther names SUEh as "change agent,' "consu1tant,“ "extens1on 5pec1a11st,

1'“derm:mstrator," etc Ea51ca11y, h1s job is ‘one of gather1ng process1qg

and d1str1but1ng educat1onai kncwledge He m1ght be cons1dered to be

i "sa1ésm?n" of new educat1ona1 1d§as;?'. :‘ o o ';f 7
In light of the Forég01ng pasSagéiawiIT you pieasé answervthé.FoJ1oﬁing'
7 qUEst1ons concern1ng the person whose name 5 115ted at the tDp of the - I
P “Eage. Keep 1n 1225 ‘that this is nct an eva1uat1an of the person as a teacher,}“k:?E
| chnse]or, or adm1n1stratar. Rather, 1t 15 an attempt.to identify those :
persons who W111 make good 11nkers. ThexbaSTE assumption is that notAa11_-.

gogd educators make good 11nker5 any more than everybody .can sell used

\%E"x-“ﬁs a
cars Answer these questions in reference-to the present (1970-71) schoole
year

1. 'How many written jnnovative p1ans, e1ther organ1zat1ona1 or 7
instructional has th1s person: presented for your apprnva1? -

2. How many innovative plans, efther 1nstruct1ona1 urggrgan1s
%% zational, has this person 1mp1emented? : : I

Z_ 3? How many Dther staff members has this person 1nduced tc try o
new techn1ques7 : , ST




i

4. How many meet1ngs has this. pérson 1n1t1ated ta d1ssem1nate
or demonstrate innovations to peers?

.-5;' How manyrmeetlngs has he/she attended to seek 1nnovat1ve

; 1nf0rmat1on? , _ ] - : B
How many reparts concerning 1nnovat16ns has th1s persan
prepared and distributed tc 5choo1 personnei?

o

7. 'How many innovative 1deas has th1s person. canveyed to , L
you Dra11y? _ . _ L

8. .To yaur knéwiedge how many - nuts1de experts has this
persan cqntaated for advice? - _ S . .

9, To your knowTedge, how many experts within the 5choa1
has -this person’ contacted for advice?

- 10. . To your knowledge, how many t1mes has. this 1nd1Vidua1

carried specific needs fron peers to researchers or bxperts? o

13

Rate the 1nd1v1dua1 5 demonstrated ab111ty to ' o . “' Low Higﬁ
1. Make pears aware of new. ideas. e | e 1:2 345
) 2. Under tand and-trans]atefregearcﬁ'fihdiﬁgs. ‘ﬁ 234 S )
3. Make hew %déasvattraétive,fo.éduéétbﬁs_ L ] 2/3 4:'5 ;E. o
Overcome peer apathy. S Loo12dsas
5. . Identify those péers most likely.to innovate. o 123 '4-_5
6. Be accapted by peers gpqrresearcher e S T‘E 34 5 _5; o
7. .Assist in tr1a1 and adoption of 1nnavat1onsiﬁf':;a’ o 1 2;3_4 5_".3,= ij?
T8 EvaTuate and screen research Dutput C i  ;;{!; : 1;2-3 45
9;_,?repare written inf@rmat1on documents. * | , :“ 12345 _
'1@. Identify needs of the: school. .- -~ . S _f 1 2‘3 45 .
r'11. EOmmun1cate to. peers on an individual basfsi . A 1 2 345
12. Get the po1nt across in group meetings. . o . 112v3_4 5
- 13. Convipce parents and the commun1ty of the need _ : o
. for change and 1nanat1on o , _ - 12345
14, Understand needsinfsparents'and studéntsg'. B A R 2345 =

o 15.° SUﬁp1y’“the answer" to questions -concerning 1nnovat1anss' -
v when asked by members of the 5chgo1 community.. A 12345

y

EY
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INSTRUMENT #4

Hood, P. and Blackwell, L. "DD&E Diagnostic Instrument." 1In Hood, P. and
- Blackwell, L., An Assessment System.for Competence-Based Education: The
Educational Developrent, Dissemination, and EvaTuation _Training Program.
San Francisco, CA:. Far West Laboratory for Educdtional Research and -
Development, 1975. ) S R C " A

=%

, This instrument consists of a sample of 72 competencé'statements which =~ -
were drawn to provide equal representation of three major work contexts--develop-
ment, dissemination, and evaluation (24 items each)--and simultaneously to pro- .
vide equal representation of six process’ skills--collecting information, analyzing, - .
planning and designing, producing,. evaluating, and communicating- (12 items each, = ~ "
four in each of the three contexts). The instrument may be.used in a self-rating -~

© or ‘supervisor-rating version. .Each item.is rated on-an eight-point scale that '
combines knowledge and experience to provide a behavioral reference for. making
judgments- about the attained level of proficiency. *~ B o

-+, Following several preliminary tests and revisions, a field test.of the

;iﬁstrnment;(which was ‘part of a larger assessment- battery) was conducted-at ten -

- " academic institutions offering training .in educational R& and at 'nine'R&D -
-agericies- throughout the courftry. A total of 78 subjects ‘provided usable data.
(62 undergraduate and graduate students and 16 educational product developers in o
R&D agencies). Analysis of the data ipdicated that the DD&E Diagnostic Instrument - -

~ items were highly intercorrelated, but that at least three op-possibly four sub- .
scales can be differentiated. Gluster analysis resulted in“four well-defined -
clusters: three asgpgiated‘with DD&E contexts, and a fourth derived primarily - - -
from itgmsfappearingﬂin the D&D contexts relating-to publication, production, ‘-
and public relations. Factor analysis results suggest .that only.three factor  -. .
scales are needed: { (1) development, (2) field test and evaluation, and (3) pro-. .
duction, dissemination, and marketing. - iy ) o L

Neither the cluster‘analysis nor the factor analysis resulted in a group

.~ of competence statements associated primarily with any one’of the process .skills; .-
“however, the ski11i§ca1e-factor Toadings on the.newly-defined DD&E factors. :
“exhibit 'different and meaningful patterns of 'skill loadings. The evaluation -

factor is most prominently associated with collecting information, analyzing, .
and evaluating; the production, dissemination, and marketing factor with planning
- and' designing, -producing, and communicating; and the development factor with- '

,‘anaIyzing,‘p1anning'and designing, producing, and evaluating. - o .

Analysis.-of variance between the student and devéloper- groups indicated
that the majority of the items and all of-the scales discriminate between these
groups. In .terms of the proficiency, scale, the means for the majority of .the
competence statements for the student groups were below 4.0. ,On the other hand,
the majority of the competence-statement means for. developers were above 5.0.
Both the students and the developers reported relatively higher levels:; of pro- S
ficiency in development (4.0 and :5.4), foblowed closely by evaluation 3.9 and .. >
5.2), with relatively lower levels in dissemination and evaluation (3.4 and 4.5). t

S AL |- R R
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’ It should be noted ‘that the DD&E instrument takes a product development,
evaluation, and marketing perspective. However, items from Publication,
Production, and Public Relations Cluster-Scale and from the Dissemination
-(P]ann1ng and EVE]UEtTDn) C]uster Sca]e may be useful add1t1ons for any com=

- The DD&E D1agndst1c Instrument ‘Was deve1dped fdr pr1mary usgxgé a. gu1danc3'
device to.be used in planning a student's program of “individualized.study in
- .conjunction with use of the DD&E-competence-based Tearning resources.* The
) content of.the instrument is based on; the DD&E Competence Matrix (see Figure 1)
= ‘which” structures the important activities in development, dissemination, and
© evaluatjon (DD&E) in terms of three-contexts and six process skills, The
’Diagnos%1c Instrument is composed of a sample .of  four items (activity. statements)
for each cell of the-matrix.- The task for.the student (or other rater) is to .
i rate the 72 items according to an eight- -point proficiency sca]e ¢ .The” prof1c1€ncy
' . . scale combines levels of knowledge jnd exper1ence

-]
-

S/he has no s,ec1f1c know1edge about this act1V1ty nor exper1ence with
it. s ,

i 2,' S/he has read abdut or seen th1s activity pdrfdrmed but has no expe-
"rience w1th it and doesn't reaTJy understand 1t : _

S/he has studied this activity or has fnequently seen it performed
and has a good understand1ng df it; but s/he has not yet done it.

wm‘

4, S/he has a genera1 understand1ng of thTS act1v1ty and has had some

~experience with it, enough so that s/he can do it if s/he has either ”:'[5 =

detailed 1n5truct1ons or close superv1s1on : S

]

5 S/he has enough experience 1n perfdrm1ng thTS act1v1ty to do it if -
' given enough ,enera] supervision or genera1 1nstruct1on5 A

6. -S/he has enough know]edge and experience w1th th1$ activity\so tﬁat
s/he can perform th1s task quite sat15factor11y without Supirv151dn :
. or job a1ds .

7. S/he has had extensive expér1ence with this act1v1ty, and can perfdrm .
it qu1ck1y and eff1c1ent1y, and do a top quality job. : e

" 8. -S/he anSTdEPS her/h1mse1f an expert in this activity and fully
qualified to accomplish unusually difficult or completely novel work.

* The DD&E Training Resources - cons15t of a Users Guide and 23 self-instructional
.modules (46 to 127.pp.) organized in six series (planning, 1nformat1on/data
collection and organization, communication, development, evaluation, and dis-
semination and marketing). The Guide and each of the modules are 'currently
priced at $5.00 ($115.00 for the entire set), and are-published and distri-
buted by Nationa1 Teach1ng Systéms, Inc ‘1137 Broadway, Sea51de, CA 93955.

o
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: © Results’ of the clueter ana]ye1e are presented be]ew. For .each cTueter;
E v - ;f N . ”.
: 'the atema are. 11eted hefarder in wh1ch they were added to the c]ueter

i'f:The 1etter to the 1eft af the or1g1na1 1tem number 1nd1catee the DD&E matr1x

:aea1umn in wh1eh the 1tem was 1ecated.~ De DeveTopment E = Eva]uat1en, and

-rQMX D1esem1nat1on/Market1ng o -

5 B : - ‘ . . f . . . . B
.. ., . . . : . . : -

-CLUSTER x,f-euaLIcATIDN,'PaonucTzoN; AND PUBLIE’RELATIDNS

i
%

- 'M,;EED? _Prepare Spe21f1eat1ona fer aud1oV1sua1 mater1a1e which w111 be

§E . '_ S ' product S SRR ; - \
?v‘M_ 56. Make arrangemente te secure eopyr1ghte and‘cepyr1ght e1earanees
’where needed. g

ST D . 13. Take atepa to assure that such th1ngs as wa1vers, reTeaaea,
: .copyright re]eaees, or patent preduct1one are eeeured when |
1appropr1ate . : ¢

M 58, De51gn an effect1ve pub11c re]atione aet1v1ty for a research
o and deve]opment organ1zat1en or prejeee L Lot

"M 70. Deliver an oral preeentat1on to a greup of more: than ZD pra-
- fessional educators to d1eeem1nate information abeut a proaeet
_ L or produet S e o }__
D 21. MWrite a paeit1on paper. juetify1ng the deve1epment ef an educas
.+ tijonal product.” B o :

D 12. Confer with preduetion berebnneT te determine nateria1e needed

iy

E 45, Prepare an art1e1e for pub11eat10n in a eche]arTy prefese1ona1
Journa1 .

4

D 9. Given fund1ng resaurees, t1me and cest eet1matee, and progeet
oo priorities, plan a budget.

D 1. :Retrieve 1nformat1on on pa11t1caT, ede1a1f or ecendm1e'factore
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‘_' '74 : - CLUSTER IIﬂixDISSEMINATION (PLANNING AND EVALUATION)

) ’s57;' Outline factors which must be considered in disseminating informa- .-
'uQ/ tion about an educational product d251gned Fcr a specific’ target

7/ : £ group, . _

' M"iEE, Carry out an evaluation .of the cffect1veness of a demonstrat1on
of an educat1ona1 prcduct .

]

&

M B9 Plan interviews w1th potent1a1 users for the purpose of deter— :
mining a market for your. product.

.= \\\ =4 . :
« M. 55JHEREV1cw alternatives for the design of a product in' terms of -
o ’ ' po551b1e prcb1ems in 1nsta111ng or ma1nta1n1ng the product .
'i, : MXS*SSEp Determ1ne the thcroughncss of d1str1but1on wh1ch occurred in 2’

d155em1nat1on of an cduc%t10na1 product L

M 68. After Prcduct 1nsta11at1on 1nterv1cw users to determ1nc if ade-~
- quate 1nfdrmat1on was pro¢1ded dbout how to 1nsta11 and use the

product. . /

A R ’J ,
E 36. ,Determinc Cr1tér13 for se1ect1op of f]éTd test s1tes for a
’ specified educat10na1 prdduct N . .

i

M 63. sPrepare a samp1e of an educat1cna1 product wh1ch can be pre=

;}1f thc propcsed product meets the grcup s needs

M 54, EvaTuatc at 1east thpec d1ffcrent markct research techn1ques

M | 71. fConduct demonstrations on the use of an educat1ona1 product

M 51. Use at 1ea5t thrce d1Fferent 1nformat1on scrv1ces to obtain 1nfor—
mation about educat10na1 products similar to yours. ;

. D 22. 'Discuss the devc]ppmént of .an educat1ona1 product w1th pptcntlaT

user groups. : Lo

M 64. VPrepare the spec1f1cat1cn5 for a manua1 which descr1bcs main-
tenance and proper usage of an 1nsta11ed product. o .

s

ED 24, - Communicate product 5pec1f1cat1ons to personnel ‘who w111 bc
- produclng the product

\

:fi‘ D; 14.'-Confcr with spec1a11sts whén prob]cms of production cannpt be
? solved the job. ~ '

M. 69. ‘Interact w1th users to establish better understand1ng and coopcr-
) ation in 1k5ta111ng a new educational product or program. N "
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CLUSTER II (continued) : , A L
: @ 5 L : : N - -/ ‘ e
PR M 87, E1ven a market1ng study, identify: (a) the_prob1eg’y(b)'how the
‘ study was des1gned and (c) the outcomes of the study.
. - M 49 €ED11ect 1nf0rmat1on on 1nsta1Tak1cn gosts for your instructional
. product. .

M 53. Ident1fy ‘the crucial character1st1cs Df a target gréup which may
influence the .dissemination effort.
) 3
E 44, G1ven a répar% on the evaluation of an educational’ product,
identify the purpose OF the evaluation and the steps used in the
. process. T , .

M 50. D251gn data co11ect1ﬂn forms for a market1ng study of an educas
tional product. . ] :

M~ 52. Constract an annotated b1b11ography to accompany a broihure
describing the product being d1ssem1natedmw

G-

M '*72._:Tran51ate quantitative or numer1ca1 information from a mafket1ng
e study into VErba] or narrative form. o

D ;23i1 Interact and cantrlbute in a staff or consultant meeting.

CLUSTER III - DEVELOPMENT

D 11. Arrange learning activities- 1n a %EQUERCE to facilitate 1earn1ng
or mastery of ngect1ves

D, 15. wr1te exerc1ses which *he 1earner shau]d do in order to master
- concepts or pr1nc1p1és in an 1n5truct1an31 unit.

D 19. Provided with product spec1f1cat10ns review a product and
documentation on product development and'field testing to deter- .
mine if the spec1f1aat1ons have been met.

D Eisg Categor1ze 1nstruct10na1 objectives in terms of a taxonomy (e.g.,
Bloom's taxonomy.of the cogn1t1ve domain or Gagne 5 cgnd1t1un5A

of learning)..

D 10." In produc1ng specifications for 1nstruct1ona1 mater1a?s, déterm1ne
= o.an apprgpr1ate format for the materials.

- D 16. ’wr1te ccpy for 1nstruct1ana] mater1a1s fram product spec1f1cat1nns

s

D 2. Locate existing methods or strateg1es wh1ch can be used in patens
e tial praduct development. : ,

J;Eii(; . . 75; N :ﬁﬁﬂ o . - lf;fi~d
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CLUSTER III (continued)

D 5
D 3
E 42,
£ 37.
D 17.
D7
E 32,
D 20.
E  43.
D 6
E- 31.
£ 38.

-

Given a problem statement, information.on the history of the
problem, objectives, and possible solutions, write a 2-page
proposal for solving the problem, including a rationale for
the approach and a development schedule.

Prior to conducting a survey of thefTiterature, prepare a
search strategy.

: §&
CLUS%ER IV - FIELD TEST AND EVALUATTON ]

Evaluate test instruments using data collected in- tryaaut and -
revision cycles in order to recommend instrument rev1510ns for
the final field test o
Make revision in test instruments based on evaluation data.

\ . ,

Translate field test data into recommendations for action.

Prepare a test administration manual.

Provided with field test data on instructional materials, examine

low gain scores and determine if they indicate prob]emesnn test

-construction or 1nstruct1ona1 materials.

Determine if new test instruments need to be developed by re-
v1ew1ng how well available tests fit the evaluation objectives.

Informally try out a development prgduct\w1th one or only a
small group of subjects to observe and record how the test

£

' ubjecti use the mater‘la]sj where and why they have d1Ff1cu1t1es, :

F

E%C

Determine the internal consistency re]1ab111ty of a knDWTEdge
test instrument.

Provided with current theories of instruction, relate them to
the’ formulation of a design for an educational- product or program.

Analyze discrepancies between expected and actual test outcomes.

A%
Make adjustments to test administration procedures when situa-
tional factors make such adjustments hecessary, in a manner
that will secure and proteat the va116?ty of the most important

data \
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CLUSTER 1V (cantinueq)

E 25. =Prepare a coding scheme wh1ch will be used by a group of coders
“in preparing field test data for computer analysis... .

E 33 Determ1ne which standard procedure for estab115h1ng va11dﬁty o
- is best for your test instrument. ‘\\ T

//;F\‘ E 47. Prepare simple evaluation reports 5ummar1z1ng f1nd1ngs and inter-
I 7 o pretat1ons of field test data. -*¢ . . e

E 34. Design a monitoring systém that will prOV1de data on the status

of the operating system (Such as actual versus 1ntended outcomes,
unmet needs, prnb1ems, etc.).

£

E  30. Formulate s1gn1f1cant, answerab1e quest1on5 for an evaluation
study.-

E- 35. Given a 51tuat1on where a randam]y assigned control group cannot
’ be established, suggest feasible methods to control for extraneous
variables that may confuse the éva1uat\pﬁ resu]ts

D 18. -Conduct a case study of a pragram or prgaect

E 28. Design data collection procedures to mainta1n privacy or conf1-
dentiality in collecting, processing, and storing 1nformat1on

- E '26;;_Drgan1ze stat1st1caT data information 1ntn a mean1ngfu1 presentatTQn

E 41, Determine if theoretical assumpt1gns under1y1ng various stat1st1ca1
techniques have been V1o1ated in ana1y51s of data.

E]

E27. Interpret scatter plots.

. « Explain the 1mportance of standard1zed procedures in conduct1ng
an 1nterv1ew -

I'T'I‘
e
Lo ]

D 4. In the context of conducting a survey ﬂf 11terature, scan and L
eva1uate obtained. 1nformat1on for relevance. . _ . L

E 29. List the major factors which jeopardize the 1nterna] and externaT
validity of a specified evaluation study

ITEMS WHICH DID NOT APPEAR IN A CLUSTER | -

= B 48. Prepare graphs to display numerical information.
E 46. Give a short speech or oral report. _ ST o j//




{ e
Iteme‘mehked by an asterick (*) are new or revised items designed to

provide better coverage in each of the three DD&E categeries.

‘DeveTGDment of Educat1ene1 Preduets

Collecting Informa tion

<1*1§ ‘Use b1b11egraph1e resources EJch as Research in Edueet1en and Curhent Index ‘\

.to Jeurnels in Education to locate 1ntonhet1en supporting the neeﬂ to dei
velop an educet1ena1 program or preduct .

-

2. Locate existing methcds Dr strateg1es which can be used 1n petggtie] preduet :
development. , . -

*

*3. Conduct a Search to determ1ne if preducts exist wh1eh could meet cour need(s)
‘ - for 1nstruct10ne1 materials. : . ¥

w

. *4, . In preper1ng a prepoee1 ter a develapment pre;eet eeareh ter end se1eet
" references which would euppert the ratienai and technical appraaeh -of the

project. . O

-

5. G1ven a preb1em statement, 1nfermetien on the h15tery ef the problem, ebss
' jectives and possible solutions, write a 20- -page’ prepese] for solving the -
' prebiem, including a ratiana1e for the eppheach and deVeTDPment schedule.

*6. Use theories of- 1nsthuct1en end 1eerniﬂg te de51gn an edueet1ona] preduct
) . or pragram. 4 ‘ ST .

'h*?i Ana1yze geb or taek requ1rements te determ1ne objectives Far an instruet1ena1

! 8. ’Cetegorize {nstructional objectives 1in tenns of a taxenemy (e g., Bloom' s
Taxonomy of the eegn1t1ve domain or Gegne s conditions of Tearning) ~

Ploming |

*9. Plan the budget and schedule for a de?e1epment prejeetl

10. In preducihg specificatiens for 1n5truct1enel materia1s determine en apprn—..'
priate fermat for the materiaTs N B %

v Tlg‘zArrange 1earn1ng activities in a sequenee to tee111tate 1earning or maetery :
- . of objectives. N »ff , . 1 ,

"?12;h:Design a]ternative instructiene] methode for etteihihg the same set of
o ebjeetives 5o _ _




. Prépare scripts for instructional fi?ﬁé or sound filmstrips.

Improve curr1cular mater1a]s by rEVTs1ng ‘them accord1ng tu instructional
technology principles. ,

he learner should do in order ta master :nncepts

Write exercises whi h
nstructional unit

or principles in am

Write copy for 1nstruct1ona] mater1315 from praduct specif1cat1ans.

P O

F
%20,

_Rev1§y first draft materia]s ta determine 1f ‘they comp1y with spec1f1cas
tion regard1ng ubject1ves, sequencing, and content. = _
*18.. Evaluate. aiternative methods of present1ng instructional mater1a1/med1a
: ard instructional methods to match them with instruct1cnal objectives and
1earner characteristics. , ‘ o~
- *19. Provided w1th praduct specificatians, the test product, field tesi repnrts,
and expert reviews, make recommendations regard1ng the nature and extent o
: ;Qf revisions requirgd. : A . :
*20. _Eva1uate the feasibility and risks assac1ated with a1ternat1ve appruaches
‘ " for redesign1ng a praduct that has failed ta meet specifizations
. - A | ’
= : . /-
C@nrmnzcatzng N :
*21. Prepare a techn1ca1 repart stating the need, rationale, and preuﬂsed
. technical approach for dEVEIDping an educ iziana1 pradugt or program. '
*22. Prepare a memarandum which summar1zes t ctions taken and preb1ems
encountered in a meeting w1th your® development team. _ .
) *ZBEI Sﬁgure the services of, and meet with consultants to obtain their advice .
. recammendat1ons regard1qgra deveiapment project.C : o
Make a farma1, oral report to the administrators of yaur urgan.zatieﬂ -

regarding the status of a deveiapment praje:t e

&

. 59
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TR
Field Test and Evaiuat1on )
r‘mlect’mg Information ’
25. JPrepare a cad1ng scheme wh1ch w111 be used- by a group Df coders in pres
paring field test data for computer analysis. v Lo
a 26. Organize 5tat1st1ca? ‘data into a:meaningfql presentatici. | -

27. Interpret scatter p?at; S,
N A N ( .
28. ADes1gn data ca11ect1cn procederes to mh1nta1n privacy or cbnfident1a11ty
in collecting, prcces;Tng and ;ter1ng information.

L-29. List. the major factors which zeapardiz; tre interna1 and externa1 ‘validity .
2 of a ?pec1f1éd evaluatfﬁn study. - . v

.30, Fawiulate significant, answerable quest1ans fer an eva]uat1an study
1. Analyze dfscrepancies between éxpected and. actLaT test Qutcnmes.'

.32, Determ1ne “if new test instruments.nzed to -be deve1oped by rev1ew1ng haw .
o we1] :vailable tésts fit ‘the evaluation DbJEQtTVES;

gzaﬂﬂzgg ' gff?; ‘ :; ?I'. L , -

33. DEtEFmiﬂE wh1ch standard procedure for gsbablishing va]idity is best for -
' your test Eﬁstrumentﬁ _ _ L v .

- 34, néSigﬂ a monitoring system that wi]i praV1de data on the status of the
- operating system {such as actuai VS, 1ntended autcames unmet needs,

pmb] ems, ete. )

85, Given a situation where a randcmTy assigned control. group can: not be
established, suggest feasible methcds to control for extranenus variab]es

that nay confuse the evaTuatian resu?ts.

*36. In p1ann1ng the evaluation of a new tra1ning program, “determine the types _
~of subjects which should be used. , .

| 80 s s
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* *37. Revise a test instrument on the basis of data collécted during a pilot
test of the instrument.
38. Make adgustments to test administration procedures, when situational fac-

tors make “such adjustments essential, in a manner that will secure and
protect the va11d1ty of the mos} 1mpartant data.

%39, ‘Specify a set of procedures to' be faT]Dwed by eva1uat1an persunneI in
© 777 administering test instrument. . L

40. Exp1a1n the 1mpDrtance of standard1zed procedures in cand ct1ng an inter-.
view. .

" 47, Determ1ne if theoretical assumpt1ons underlying various stat15t1ﬁa1
techniques have been violated in analysis of data.

*42. Evaluate proposed test instruments to determmine if they are va11d re-
11ab1e and appropriate for spec1f1c EVa1uat1qn purposes. -

*43. Critique a field test plan in terms of technical adequacy, feaS1b111ty
and cost effectiveness.

=

*44. Rev1ew a draft field test repart to determine if it iszcorrect, complete
T 9nd ready for release. :

S,:\.

Communicati

xS, Prepare an art1c1e describing aﬁ eva}uat1an study for pub11cat1on in a
prafess1ona] Jjournal. _ _ :

- *46. Give an oral report Qf the findfng of an eva1uat1cn study

47. Prepare-simple EVaTuat1cn reparts 5ummarizing f1nd1ngs and 1nterpretati3hs
of collected data.

*48. Prepare graphs to d15p1ay numer1c31 1nfcnnat1an summar1z1ng field test
results. - :

L

]
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B Dissanjna;ianfand=Marketing

Collecting Infar’matzaﬁ

. 49. . Collect information on 1nata11atian costs Far your instructional prnduct

50. Design data :oiieatian fcnns for a markating study of an aducatianai
* - product. A :

'ﬁ‘ *Si_z!Obtain 1nformat10n ‘about strategies used to market aducational prnducts
o . 51m11ar ‘to yours.

~ #%52. Retrieve 1nfnnnatinn on poiiticai, social, and economic ‘Factm‘E which ﬂay
have a bearing on the dissemination and marketing of .an educ. g pnoduct

53. idantify the cruciai chara:teristias nf a target grnup which may 1nf1uence
the dissemination effant ) .

54. Evaluate at least three different market resaarch techniquas appliaabie i
to a spec1f1c dave1apnent . '

55. Review alternatives fnr the d251gn of a product- in tenns af possib]e ‘ :
_ pnabiems 1n installing or maintaining the product. - o

56. Maks grnangemants to secure capyrights and anpyright clearances where '
'« neede : ,

_PZ 1ing !

:57;f'0ut11na faatnrs which must be . Eansidered in disseminating infnnmatian
.about an educatinnai prnduct d551gnad for a specific target audiance

58.. D251gn an effective public reiations activity fan a rasearch and dEVE1Dp-
- ment ordanization or prnject :

59. . Plan interviews with potentia] users for the purpose of. detarmining a
manket for ycur product.. A :

60. Prapane spacifications for audin-V1sua1 materiais which w111 be usad
- in the dissemination effort. _
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*64.

white public. re1atipns scripts for fiTm and sTide éhpwsa
Nr1te press re1eases tp d1ssem1nate 1nfprmat1pn about a new product

Frepare 1 samp]e of an educat1pna] product which can; be presented to”
a specified target group. in order to determine if the prpppsed product '

.meets ‘the group's needs.

Prepare a brochure fpr users which descr1bes ma1ntenance and prpper
usage pf an installed’ prcduct

. - = \ . L“
Determine the thproughness pf distr1but1pn wh1ch pccurred in d1ssem1na= ’

-tion of an educat1pna1 product. ‘
*66. Detérane the effectiveness pf us1ng a demonstrat1on tp d1ssem1nate
L 1nfprmat1pn to ypur target aud1ence )

*67. Given the rasu1ts nf a marketing study, review alternative dissemina-
tion plans to deltermine which 15 most appropriate for the product and
market studjed ' - 7

68;- After prpdupt 1nsta11at1pn, 1nterv1ew users tp determ1ne if adequate in-
fprmat1pn was provided about how to install and use the product., - -
Q@ﬂp@rzigéiﬁiﬁg
ﬁ*EQE Interact w1th users to he1p them= 1nsta11 a new edqpat1pnal prpduct pr
: program. v : 7 :
70. " Deliver an oral presentation to a grpup of more than 20 pPpFe551pn31
eduaatprs ta disseminate 1nfpﬁnatipn about a prQJEEt or prpduct

*71. Cpnfer w1th different’ types of users abput the1r prob1ems in thE use pfl

" and educatipna1 product | . \

*?2}' Trans1ate techn1ca] 1nfprmat1on from a market1ng study into a readab?e

sun‘mar_y report.



INSTRUEENT/#S

Jain, N. Commun1cat1on Among L1nkers Chicago, IL: Paper presented at the
Central States Speech Assoc1at1on Conference, Apr11 1-3, 1976.

ERIC ED 120 833 12 pages

=+

The content oF this ‘instrument must be 1nferred from a convention papFr )
Interv1ews and quest1nnna1res were emp]ayed to EG11ECt data from a sample Df

 were spe¢1f1ca11y a551gned as Exten51an Spec1a11sts or Subgect Matter Spec1a1-

ists in the Cooperative Extension Service on one site., Each person was asked

" to name three people who s/he seeks out most frequent1y for information and

advice on’ technical matters about extension work. This sociometric information

was used to constitute three variables: (1) opinion leadership” (number of

sociometric nominations received); (2) intra-departmental colleagues sought
{number of persons named by the respondent who: belonged to the same department

' as the respondent); and (3) extra-departmental colleagues sought (number of
persons named who did not belong to the academic department of the respondent). .

A second- sociometric quest1an; asked each respondent to 1ist colleagues (W1th1n
the department and in other departments of the dniyersity) with whom s/he

- communicated most frequently about technical matters concerning extension work.

The total number of nominations received was used as a (4) communication network
centrality score. A third question asked each respondent to list -individuals
belonging to the department or to other departments. with whom the respondent

and her/his family met socially. The .total number of colleagues listed by each
respondent compriseéd a fifth variable, (5) social contacts with Qrgan1zat1gna1
colleagues. Data were also collected on (6) time (estimated average number of

- hours per week) spent reading professional and nonprofessional journals or

periodicals; (7) organizational-status; (8) organizational experience (number
of years with present organization); and role commitment (percentage of work
time devoted to performing a linking role in the state Cooperative Extension
SarVice) The last three variables (statug, exper1ence and roie ccmmltment)
were employed as control var1ab]es <

CorreTat1Qna1 analyses were focused 6h the relation of opinion Teadersh1p

:(number of times a person was mentioned by others as one who was sought out
'for techn1c31 1nformat1on) tD the ather var1ab1&5 - The results of this analysis

This ana]ys1s 1nd1cates that (1) the number DF extra departmenta1 coT]eagues
sought by a 1inker . for, information and -advice i$ positively related to his7her

opinion leadership; (23 the number of intra-departmental colleagues sought by
a linker for! information and advice is negatively. related with his/her opinion

*leadership; (3) the amount of time spent by a linker in reading technical -

i periodicals is pgs1t1ve1y related to his/her opinion leadership; (4) the degree ‘

of soc1aT contact of a Tinker with h1s/her crgan1zat1ona1 ca11eagues 15 pos1t1ve1y

Coem
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related to his opinian leadership; and (5) approximately the same ‘values are
shown for the part1a] correlations, ‘'which hold organizational status, organ1—

zational experience, and role camm1tment constant
. . {

*,

, TABLE 1
/

CORRELATIDN COEFFICIENTS BETWEEN COMMUNICATION CHARACTERISTICS
: AND OPINION LEADERSHIP OF LINKERS

(N 50 | .
. : : CDRRELATIDN wITH OPINION LEADERSHIP
CDMMUNICKTIQN,CHARAFTERISTICS Pearsgn Praduct= :%:”Partaa1 Corre-
Mnment Cﬂrre]at1ﬂn lation—%.. '
Extradepartmental Co]]eagues : o . , .
Sought : ' K JT* YA
Intradepartmental Colleagues . ' ; ! o
Sought _ -, 45 * =320
A} . . E ] Z'l = N
Time Spent Reading Technical : L
Per1ad1cals _ - .19 1 L2b *
Communication Network Centra11ty ; 555’* : .44 *.*
Socia] Contacts with Drgan1zat1cna] ; o 1 B
Colleagues - L .38 * .30 *

fa Hn1d1ng urganizat1ona1 status, organizational exper1ence,
and role commitment var1ab]es cgnstant

S1gn1f1cant at the p{ 05 1eve1' one-tailed. test.
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ATTACHMENT E
INSTRUMENTS wITHOUT DATA REPDRTS
INSTRUMENT i T QQ@;N/G@NZEET;A:E;EA . ° PAGE - 7
6. American Society for, Tra1n1ng ' é;;/ o o
- and DeveTmeent (ASTD) - A ., TN
"What Da Training andXDeve]ap- - Q% ‘ - . 4 )
~ ment Praf3551on315 ReaTTy Do?". 73.. A&t1v1t1es Heeesseeeiaaeneay 33
7. Cole B. | - R B - H:.FA‘
- Linker Competency 5k11] ) o _:»’_A"f e BEER
. _Assessment,.....,......._i.gg;ﬂ;..g Skills voovivavaveniinngr o
8. Gasaway and Erwingriilincin
State Department Office of
Education o .
Knowledge and Skills Self- ~ Knowledge .
Assessmont Inventeny...f_.....__.._ ] L Y ¥4
9. The NETWORK | |
- 'Diffusion Capability Self-
o Assessment Instrument...,.......... Act1v1t1es B 59
N ,
10. The NETWORK R - = . g _
‘Eield -Agent Sk1115/Tra1ts/ " Knowledge e P e
i; IéEhav1Dr‘5 -ii-?;----i---:-;--g--u:g Ski-l‘ls LR LN ) 6‘5 ‘-A;.- » {gx
. Research for Better Schools (RBS) o h
Linker Training Needs Assessment . o f :
. Interview ScheduTe.._qaiiiig-ii{... Act1v1t1es cessesiieiaiaien, B9 7 v
12. Rosenau, F. f o ; _ A |
Priority Training Needs of - T VR .
Llnk1ng Ager‘tSllilIﬁiiii!iii.!ii!fiﬂi%‘§ Sk1]1s N ii?_ii‘i“ill!'i!i!;j. ?5 ‘-
. 13. Technical Ass1stance Brckerage_'j A‘ L
(o "~ Contractor, . CapTa Associates
‘National Diffusion. Netwark (NDN) Sk11'
Skills Ident1f1cat1nn,,_,_.;.ii.... Act1v1'1 .




o INSTRUMENT #6

American Society for Tra1n1hg and Development. What Do Train{ﬁg'and Develop-
ment Professionals Really Do? Madison, WI: ASTD's Professional Develop-

ment Committee, 1977. < g ' —

This is a quest1nnna1re prepared for ASTD members tc find out what act1v=
ities are really performed; as.a basis for identifying basic roles and com-
petenc1es ‘The results will be helpful in developing self-assessment tools

and othér professional development aids. The overall study is being- spnnsared u’

by ASTD's Professional Development Committee—{
and - conducted by the management copsubtt
and Crogby - :

Box 5307, Madison, WI 53705) °
ngiF1rm of Towers, Perr1n, Forster, -

R N 7
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WHAT DO TRAINING AND DEVELOPMENT PROFESSIONALS REALLY DO?

1. How has your organization's training and davalnpmant activity changed during
the past five years (e.g., expansion, new functions, decentralization)?

E- P

2. In nhat ways 1s your job changing (e.g., how will it be different five ?aafa;-

from now)?

3. What 1is the most impnrtant skill or knawladga raq_iramant for aucga as a

training and development piafaaaicnaj? 7777
¥

4. What is "the'most important bahaviaral raquiramant for success as a training e
and davalnpmant profezsional (e.g., maintaining credibility, aﬁpathiaing, ’
baing flexible,, maintaining canfidancaa, being ai‘aat:i\?aFI

[N .
i *




WHAT DO TF{AINING AND DEVELOPMENT PRQFES

8. Which of the gnlluivihq BEST (lescribes your responsibility?

L (ple
rraining. dovelopment practiboner

= mark only ons, even thn:nl:[gh othars may appiy)

. personne! gensrahist

tigl] terives 1 35t} siche

ull L ', it ,,_u: miLian f ,ll,ahf.ra - . G
tall pmé student . ’ . D
g RoEs stipaher . C)
externgl consuitant (:)

cistrf ol LR

ciher - I”

raining and ﬂF“Jt‘lﬂDlﬂPﬁl?
s -aery sinall g ,m 1£5 % or less)
less than halt

@)

! | O

ahout half’ ) ’ : . C)
' O

@

2 miofe than half
full ume {1007%) .
7. How manv ather ll‘alnlng and development prpfessucmals are
employed m your ﬂrijanlz.mgnal unll? .
C hane other O . §-25 @)
oA O more than 25 )
v : L : B . .
8. How many of thesa péfsgns',rei:ari to you (directly .
or mﬂlrecllv)? V . . .
L ‘Hone ather ' O v ) e, §-25 Q .
1 -4 O ' * more than 25
. . A ’ - . X
9. How many other umgic;yeas report to you? (6.g.. labor
‘relations, campensatiors, clerical) E .
‘. cnoneother O ' . 5-25 1®)

mare than 25@

1-4 O
: 10.Approximately where does your position report in your
‘erganization? (which best describes?)
top-level management '
‘carporate ;ﬂalf government degarlmem or administration

majof dnvnsmnfaggncys aperating cgmpgny T .
departiment or functighal.unit .

plant or office location

only location of an organization

other {e.g., sgetial assignmeiit)

: i

11. What levels of petnple da you- pnmaﬂlv sarve in your work?
managers . .
suparvisors/ loremen

professional’ tachnicals sales \

other salaned -

haurly.

velunteors ., .

genaral éiiérr}al auélicfstudems

.

ather ‘f l . 7 7 .

£ ,‘ = —

OO‘DU‘OUUO

12 Total sn;a of ihe drganization you sefve:
- lnss m;m 1000 ) - 1:.DQD 25000 O a
1,000 /£ 5.000 o . " more than 25,000 O~

5.000-15000.0 O
o ]/4 is
ERIC/

Aruitoxt provided by Eic:

lll !IZEIE

O‘OUOODO

.ﬁﬁ
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SIONALS REALLY DO?-

- I
009473
e DIRECTIONS FOR MARKING
Use #2 or #2% black lead pencil only - DO NOT uze ink or ballpoint
Make heavy black marks that fill the circle completely
Erase :lesnly any answer you wish ta'change - make no stray marks
Examples of PROPER marks " Examples of IMPROPER marks .

@O @0 09 o® O CJ@

13, Eiim of to:. | population served in your work (active and

prospectiv - training and- developmeant participants)

less than 500~— 0 5,000 - 15.000 {:)
500 - 1,060 O 15,000 or mare O
1,000 - 5,000 O :

I

14, Total annual sales (or annual b_ﬁdget. if public sector or

non-profit) of your arganization
2 . 8100 0 5999 muinna O
'7 over- 51 bilhen’ - O

under $25 mitlion
25 1o 55‘3 rmullion (:) -
DEFINITIQN DF SCALES )
To what extant does your work inciuda the following
activities? Consider the importance and the fraquency of
oceurrence of each activity and mark the answer that hest

describes what you do.

0 - daes not apply. is not part t:f my’ work =]
1-a rmm:r aspect of my work; m:u:urs rarely anﬂ is ?
unimportant : %
2 - a small part 6f my waork =
3 - a substantial part of my wnrk {either frequent bul §
not necessarily impertant or mfréqugm but highly =
important) * b m
4 - a major part of my, work »%
5 - a most 5|gn|fu:ant part of my work (both highly frequent %

. and important) b
EXAMPLE: Construct questionn iras for analysis of
training and development needs N

Bois & A : & uE L] & mast
Har TARTIAL AAIGH SGRIFILART
AFELY o FART EART FANE |

00OOBOOBOOREOAMOO

Ol 39

a0l 50

sis guestionnaires may be an important part

| o0l

_Cﬁnstmdmg needs
of your work, but you may do it only once or twice a year. The,

appropfiate response to this item, then, would be (3).-

"5, Construct questionnaires for analysis of

training and development needs : TIEEIEE
16. Conduct needs analysis interviews ofoaoalo
17. Establish objectives for programs (e.g., )

behavioral or learning objectives) O EIIEE
18. Design specific programs to satisfy needs g
{e.qg.. rﬁaﬁagemenvldemlﬂpmém, suparvisory .

training, technical development) SIOIEI@IE
49. Determine program content {topics) ° o068 oo h

20. Apply concepts of human development and
growth in designing training and develop- .
fhent programs - GIOEEIEIE

& . - - N
. 1] - .

21. Apply adult learning theory/instructional

principles in developing program content

and m}ateria!s @@@@@

22 Syaluate aliernative instructional methods

@
o)
®
©
®
@

le.q., videotapsa, role-play, démunstraiian)

Nl‘ZS Traﬁ; Egnc TAEBE 5‘1321




- 35 ' .
5. A Most Significant Part | - . 5. A Most Significant Part)
- o . ﬁ*i Major Part o o :7 . A Major Part
) ° 3. A Substantial Part o . "3, A Substantial Part
o 2. A Small Part . 2 A Small Part] -
] “ 1. AMinorPart] || | IEER
R , 0. Does Not Apply R
* 23, Davelop training materials, (e.g., workbooks, 'i ) 43 What trammg and development techniques
CXETCISER? L1508) . - 00 B ©]0] 0] do you use? (please mark e*n:h techniqus)
24 Prepare scopts (for films, videnlapas;'m;.) @@@@ lecture with or wuhnut media ‘ : f)@j) 2
25. Write cases based on personal e;peﬁx}nc&s or films : @’;)@
oBsirvation izarehj : 7 @Q@@@ videotape. closed-circuit TV @@@
= T ) o discussions (Eéses. issuesg, etc.) @ \:)
26 . Develop pflﬁi_]r'ilmﬁTE}ﬂ learning or Enrﬁpuléf- ) . role playing : L C_)
ma d’instrugtional materials I @XORE@IG behavier modeling 6] €
B ’ : ‘ ; simu_laﬁénfgdvaﬁggd gaming @D0G
27. Evaluaic "Elédﬂv-m-ﬂdé" courses or materials as T . laboratory education/ sensitivity training N E
ta their applicability B @{D@L@ ’ prngrammed instruction/ self instruction
) ) 7 ) ;Qachlngicaunsallng

28. Determine program structurs {length, number on-the-job trammgs"mb instruction training

@@@@@@@@

_ ol participants, choice of techniques. seating : job rotation . *
configurations) . : . . ¥ O] @@ 5| internships/assistantships
o A X ’ | organization devel nt te:hmquas
29. Experiment with new training and development.. | ' Other [-777777: - ]
echniques |Er%m;:va:r;- §r:p’ii§i test) ' QDDEDE)] aa. Identify training and development neggs' -
through questionnaire surveys (perceived 3
30. Develop program or courses in callabaratmn with . - needs, attitudes) ‘ . ODEOEE®
cn"eges, universities, or mhgr institutions @@@@ (3) ntify training and development needs 1
©t ‘ . interviews or informal discussions  [(@IOI@ICI@IE] -
31. Design community development programs b@ ) “46. Identify training and ﬂeveiﬁgfﬁeﬁf‘f}leeds . B I

through analysus of job quuleﬁ’lEf“S {job

vion, atg.) @@@@@

3z. Dclgrmme appmpnam sequenaes of Eau.ses or a dessnptmns iask analysns. observ:
pragr;rﬁs {e.g., prereqmsnés eurricula) (a) . ’ : "
-~ . . 47. Identify skils and knowledge requirements A )
33. Train or coach trainers/ program los 3 . .of jé‘bs ) ) @@@@

ders

@*@
O]

34. Train managers and :sum;niisars how to train- 48. Evaluate training and devslopment needs ° ) I B

o ; S to set program priorities , ®OEOEE)] -

5. DE%{EI@F} criteria for seiegtiﬁg pn:;gr's m - N B

participants ] E - @@ 49. Identify training implications prior ta imple-

i ' : ' i A ;memmg other personne! programs {benafit n

6. Dévek:gp exercises and tests for u:neasuremgnt A Fegesins acruiter training, jabar . ‘
' DOEEE] v eLREEPE

of learning

. ldamtsiy the impact of irzining and develop-

-37. Develop self-assessment taois {checkiists,
msnt on other personnel programs or policies

manials, eéxercises)

. Use erganization development intervention

Kt
@
o

onduct training programs. dctivities
’ ' ; techniques (e.g.. 1am building, inter-group

39 Decide whether 12 use an existing program, mestings) 5
pun:hasg dén external pragrém or creale a new .
one to sansf\f necds « 2. Determine managerial/employee awarzness

of the availability of programs D@

40. Design questionnairas for evaluaung training and

[CHCINN

development programs (feedback)” 3. Counsel mdwuduals on career ~evelopment @@f)

1. Aevi

matzrials/ programs based on evaluation 4. Establish and maintain good working rala- é

tionships with managess as clients @.G_')

feadback

O
.4‘@ "
5oR

5. Explain recommendations to gain

acceptance for them . @@‘@ﬁ;

Qf"illﬁ!li!!!ﬂ!!iif 3lllﬂil=ii IIIIIiI!Illi!QEiE
ERIC . e TR |

Aruitoxt provided by Eic:

..
mance problems to determine any

:pphcab!g tnmmg 3nd d:’.ve!ﬂpm' 1t solutions




37 _
T 4. A Major Part ; ] - B ajor Parll
3, 'Ai Substantial Part ' - . _ ) o 3. A Su bstantial Part - o
j 727 f\ Small Part - . . 2 A Small Part’ A ‘
- 1. A Minor Part . ' ‘ T A Minor Part
o 0. Daes  Not Apply o : _ : " 0. Doas Not"Apply’
- - 18 . . — — \ SN
-~ B. Assisl managers in |l|1p|me‘l\l|ﬁlj on- :he- . 75. ldentify equipment and supplies required .
« . jub yaming . @ @@@ for training and developrment program @", @(’i}
7 Assist othurs n implementing trisinmg and P ) 76. Evaluate proposals from outside consultants @)@5 @E}
" developmint programs s @@@@ 5 77. Obtain {cantract with) outside consultants ’E@@'@@
4. Interpeel datas suitisites on training and . 78. Obtain internal instructors/ program e
 deveiopnient - LI fesource parsons QIO - .
9. Project tuture training needs (relating to 79. Evaldate internal instructors/ program E ’
management succession, ofganization : resource persons d ODEE®
channe, «te.) @@@@@ \ :
wa. Qrganize and svatf tranmng and dévelape » ’ 80. Obtain. hire external -inslfutiﬂfo'ﬁrﬂg!Brﬁ
ment function or departmunt o @l@@@ rasource persons . @@QF
31. Make formal manidjemnnt presentation ) A y@ ’
. plans for training and development pro- 81. Eﬁalugge external instructors/ program =
~grams and projects : fesQuUFCe persons ' 00 e 0/00)]

LY

"2, Prepars budée!s {plans) for training and . 82, Arrange program logistics (facilities, e
daevelopment programs and projects O Ol OlO)] lodging. meals, communieations, etc.)
-3. Maintain inférination on training and ’ 83. Supervise production of training and '
development costs and<or benefits 0] 0% 0] 0lo) development materials (sides, films,

0]

cassettes, manuals, ete.) O]0] 8.0 0)

4. Assnss performance before and after

: b 84. Contract with outside vendors [purchase
materials, programs)

training to measure training effects

o
©.

5. Establish/maintain a library (training re- . .
sources, career development information) . Hire professionals to record cassettes

. Prepare artwork and Etj[’:{r for slides

O]

O,
©
®
&)
®
@.‘
;@ W
0 0 8
@ ©
® @
® 0 ®
(@]

[<x]
=

6. Ildentify and evaluate external training

and dévé_lc’:pmeni programs @@ @@@

@jﬂ
©
®
©
ug ]
©

B7. Operate audio-visual equipment

7 Preparesdisseminate internal and external -
training and developiment program . . 88, Egunsel with employees on training and

deve!npmem matters (D T

announcements

“8. Arrange for parlicipation in external ., - : 89, Counsel with managers and supervisors -

on training and development N ) 0] 0] 6] O)

training and development programs

2. Design orf use information system for dala 90, Supervise the work of others (plan,

" on piograms. projscts. participants, in- arganize, schedule, efc.) S O] 0] 6) ©) 36

an programs, projects, partcipants, in-

structors, materials, eic,

® . 1 1. 91. K-ep abreast of training and development
0. Design data collection procedures to ’ ' &:tivities in other organizations (e.g,,
mantain privacy or €on fdenhalny @ competitors, other local 'l:i,rﬂ'\S)

[
L

. Apply criteria for selecting program . Communicate with governmeiit personnel
? participants - A@ODILIPI@E on training and development matters (e.g.,

-1 mestings, conversations, correspondence)  |@|D|@(DEI®

Py

*2. Maintain records of paﬂi}:ipaﬁéﬁ in training .
. Keep abreast of EEQ/Affirmative Action

regulations and related training and
development practices : 0

i
Px)

and develg;}meqt programs

i, Administer tuition reimbursement program 3 0]

‘4, Secure necessary copyfights or repiint

94. Keep abreast of OSHA regulations and.re- -

lated training and deve!qpmen! practices @@@@l@ - B

¥

PEFMISSIONS .
- .

o 11 Il!!!!! !ll]l!!il!l!!l!!li! l’l-!!!lilji!!!E!
EMC | N S B : . :

Aruitoxt provided by Eic:
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5-10 years -* ) 25 years or more (..

: : = o £
‘ - 3 BT o ; 35 ) . v ‘
77 R B.AM 110. What is tha ;:p n,:@d,e whare .you wgrk?—-—jf — .
- l ﬁuastmn 11 » Z'F"'ED[:,E =
A S"b“a"“a' Part Your Major Field of Study N A l
S 2. A Small Part —— . — Lt it
! - - . 1. A Minor Part High {O]0]1010]0]
- T 7,76 Does Not Apply|. | Schoaol ' l OO0
9%. Auend sgmmursﬁ:nnfurences on lrammg = ‘ ' o B @@@
’ and devg!apmgnt {e.q.. ASTD mee!mgs) @'@ @ @ ) . = ‘ @@@
T ) Collaga ) . : @@@ v
. 96. Keap abreast of training and development < o : olololo]
cancepts, theery, technigues, and approaches  |@|MI@OI® B — - ‘ (Q_
97. Attend seminars/ conferences for your own . . Efad_'*‘ﬂe
; profeszienal development ' : @0 000)0, _ _
98. Interpret statistics and data (e.g.. scatter 1. iﬁﬂiﬁéia \}aur level of formal educétion attained and fill in
plois, time sernes) ' . boxes above for rnan:r fiald of stud 2 -
) : ) some high schodl ~ O ba:helar s degree (O
99. Prasent statisties and data (e.9.. charts, tabies) high school graduate () some graduate siudy 0.
] T i some college O \ " master’s degree (:)
100. Write reports or manuals relating to training associale degree O A < doctorate .+ s S
and devglopment ) ~ o
, ’ - 112. What is your age? S, !
101. Write proposals for programs or projects Under 25 O *' 45-84
S C ©\ 25-34 O 55-64 O
102. Write speeches relating to training and \ 35-44. D 65 or_over (:)
developmant \\, s
103. Write articles (\;‘ar’ periodicals, internal 113. What is your salary level? C
publications) o OOEEERE) under 55,000 (@} $25,000-535000() -
_ ' . l l $5,000-5149939 QO ~ over $35000 Q@ *
104.. Write memos or announcements RO aololn . $15.QDQ;524.995 O I
105. Administer- a:htavament !estss’aptltgde )y 114, What is your sex?
ges[sfqueshgnnalrés @ @ @I@ . female @ male Q o
106. Other training and development activities 115. What is your race? .
you perferm: . L ] - White ’ : ]
Al — DG Black = ' @)
e, o ] Hispanic . ' O
e } - Agian or Pacific Islander . QO -
. . American Indian or Alaskan native - O -
) - - ther | 7777 s |D
107. Which of the following BEST desnribes your training and N o ) :
developmant specialization? - —— —— =
generalist ' @ D0 NOT WRITE IN THIS SFAEE o
trainef/ instructor O * SPECIAL CODE |  compurter -
career development/counselor O 1.1 2 3 4 § | ~USE ONLY .
organization development O T T T T T — B
_consuliant C} . . _
community devElEpment . - C) 0 0
_ other - r - o | O @@ @@ A
. g - = (i‘) i @@ '
108. How many years have you been a training and develapment . @@ 3 @@
- professional? : @O alola
0-4 years C) . 11 - 24 years Q . @@ @
5-10 years' 25 yaars of more () 3
- - ’ o]0 @O
09. How many years have you been in your present organization? 2olo) 01010,
'L G§4y§ai5 C) V 11 - 24 years (: @ 2




B} - . SERN— N S . -
- B - ‘;Fi-‘ 777777 .
117. Whic':hx' of the following best describes your pe?saﬁal long-term career oEje;tive_?
[J training and development specialist or manager ‘ [ educator/teacher/academician
[ other personnel responsibilities (e.g., personnel director, labor relations) {7 nther —
3 other organizational functions {e.g., marketing, production) — — e
[ consultant (internal or external) ] . — - -
118. Identify a sr_:e:mc resource that has been most useful in your own. dévglapment as s training and davelapment -
professional. (e.g., a cuurse. seminar, book)
?‘ e < o )
' 119. Pléase give examplez of any behavigr you Have abservad whn;h you cansiden unethical or improper for a
) training and develapment prnfessmﬁal
- —_— ,;(, — —_ S - — —_— e — —
120. What is the nature of the industry or organization where you work? (which best describes?) -
[J insurance ] [J commercial aviation (] chemicals/pharmaceuticals [ nnnsprﬂﬁtr_(voluntary.
[] banking/savings & Iendmg [ utilities [J computers/data pmcessmg 7 fqundatinﬂ. clergy) i
institution (7 agriculture/natural resources ~  [J automotive 7 [ trade/professional association
[7 retailing ) mining - [ electrical/electronic 03 law enforcement
ad cummumcatmns/brﬁadcastmg/ {3 metals - =[] textiles : ] state and local government
publishing 1 petroleum [ industrial—general [ federal government
[ restaurants/food/hotel ] pulp and paper/forest pmducts 0 healthcare 1 military o
_ . [ recreation/amusement [J construction . [ educational institution o other— : —
(] transportation ' | beverages/bnttling/brewmg o (] other_ i _—

=

Aruitoxt provided by Eic:
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. 1zl Please provide any _a?d*git_ianal comments or information that would be ‘useful.

. , B
H

ERIC

Aruitoxt provided by Eic:
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INSTRUMENT #7

Cole, B. "Linker Campetenéy skill Assessment." In Cole, B., Linkaje Training . . “ﬂj
‘Northwest Re-

for Regional Education Service Agencies. Portland, OR:
gional Educational LaEaratcﬁz 1977, : A

L1nker Competency Skill Assessment rates a list of. apprapr1ate Tinker
skills from skill competence one has now to need further:development. It is
reproduced by caurtesy Df Nnrthwest Regional EdueatianaT Labaratory, 710 S. w

s
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IMPROVING TEACHING CDHP TENCIES PROGRAH

- ' . Linker Competency Skill Assess sment

8

i
Below is a representative list af a%prep:iqte l;gker skills.
Beside cach skill are two rows. The Eep reu prteEents the degsee fer‘
which you believe yeu have the skill campe:ence new, the bottom row
represents the degfee to which you believe you need furthe: develupmeﬁt S
.1n the skill. It is possible to feel the skill ie develuped suffieiently
and little fureher_development is needed. Ihie ie illustrated below .

for "problem identification." . E? IR o e

"Pfeblém {dentification™ _ X ';;; 1 N _ - -Have . x;1
: A - ’ 1 : - iy

s . : A , » { b ' Need' Fu:ther
) . B 7 1 ] DEVEéEE_EﬂE

|
o
[ W
F N
(R

. P . - I o
Ceﬁve: ely, it is possible to heve.evfeletivelﬂ‘high sense of skill

B

competence and still feel a need for ibfe.. In this ceee,';he response. .

might be: - . ! o = a‘; - ST | L

° e |- Migh w0 Low

]
Q

7216l s]lal3l2]a

x| ‘: 5 Heve’.

"Problem identification'| - i — S| BT K i —
. , N . N1 r - | Need Further
R 7 N -] Development

o

Thus, eeneidet "have the skill- —competence" end “need the -gkill" aela

'_;ye ;ﬁdependeggrfe;;eggé' Rate each of the below ereee “in terms ef your

perception of skill competence and skills needed.

e




_APPEOPRIATE JOB SKILS Wigh ) Low

PROBLEM SOLVING SKILLS ©~ N Sl EUIS (S TP S P SR

21

Problem identification SR JE N 4=-]-4 = =4

Riagnosis through the force o 1. s | :
iald techaique - c ~ = . T Heea 1

TS ] ,
" Force field analysis and AR R N R N N
data gathering | . ‘ - Nueed

i

Deriving 1mp]icatiaﬁs and
‘action alternatives,

: . 5 - ) . . Have
VB_fﬁli:SILﬂ['l"]_Tﬁg o - — = it T-1- 1" T se‘ T Need:

- - - 1 ~ | Have
Plannine for actdan . JEN USSR NN RN SN N AN DR
E;ﬁnn;ng for acbigg I o . Need

-Evaiu:i:ti'nﬁ - / . - : : | = -+ = E..il,_ aal dhmianlie Eﬁétgdgﬂ :

pplication of problem solvin : APARDA SR D SO A NN IS S
Apgl?galign of prablem solving : : "7 ] Nead
skills o S ) ) ) 1 _—

Teesers P'Lﬁnning ) . - ) e == — !\!._— —_— e == =k =2 = = -f.

T T T ave

‘Others  © . | B e ik s ke ks Rt X T

. : % : _ * | Have
INTERPERSON '~ COMMUNICATION SKILLS S Efry [N SR G JE BN | Sorq

. o Have

Listerxing.e-éjﬁd saying skills A1 T 11T~ T %eeal

Have

Eehavior ;JESEfijpE!iﬂn | T Tt T T e

. ‘ 1 ”=J | Have

Describing and accepting : - b — —l— -+ =4 — -
feelings ~

e e = -

Giving and receiving feedback . ——f=l-t g -A=-F - =} = - -]

- B - T 1T | 1 Have
Helper and helpee skills \ o —_——f ek - Road™

One-way and two-way - . s S MU (S R SR R S
~ comnunication . ’ : “{ :




™~ '. I 1,44

AIPRUT’RTA’IF .JOB bl\lllS A

Cummunizniing under pressure == == =l=-1 - RE IR
. . . . \ N :,.\ ,—-»';
Othurs o 7 ) Hﬁve
o 1 er-d
. , E . ll;;%zzz
(;ROUP PROCESS SKILLS L iy e EE (SR R SN M SP
. 1 - Need {
_ e — —" e
Ob: Erving and analyzing group i I B B R §7u-’=ﬁgfa
1ﬂLEt"1f‘tiDn - R L 1 ( ce 7
o ) | Have
Dealing with clear aﬂd uncléar = = == == —]= —=|= =]~ =}%= =+ iﬁfd—
goals ° : ce
Making decisions ‘in groups e - e - -
]esdcrthp roles and group - = - =]- == -
prodhictivity —— I N N E
Analyzing leadership styles e s ke N
Dealing with group pressure, I I A
cnnfgrmizy and influence : 1 't .
— — — o o ﬂ B
Deal;ng with ::x:mflict IS I N
. - o 1T T [ vave
Utilization Qf gfcup resources I R T i D D P N
- val " | Need
Sp@ttlng and dealing with hiddEﬁ I S T R P A Es:e_ )
agendas B ) ' Need
Increasing aga:’-éness of helping ;_ E; TR B R I Ha"\ie_s
and hindering behaviors B I - | Need
Identify;ng vafigus Effezts gf ;,_._._a?.QE;;a.si;?_ ] Eé:?_
leader; bghaviars on group intEEEEEiQﬂé ) Need
. . - 1 Have
Giving and receiving help . SN UpE N EN N W P Ay
iving and fEﬁF,V;ﬁg elp - ‘Nead |-
: 7;41_7;777”7f7 ' Co . ) 1 j i 77‘~7‘ﬁavé
Applying criteria to identification === Tl T T T ey
~of organizational issues —_ —_— | Motk
ol ] 1 1 Have
Diagnosine individual and gfaup -~ rtr-r+t-rr1—1= - =
_needs in che area of process skills Need
- — ‘ - | Have

Applying :riteria in writing

pfablem statement




APPROPRIATE JOB SKILLS - [ 7l 6] 5] a1 3

ot 7* ) o - - - . .

N - Identifying priorities for skill - e e [ .
s practicé exercises ' '

» Applying ggidelinés for canducting B P ;—34 - =
_skill pra:tice exercises - '

Efal 1ating acqu,sitiﬂn of skills [ PRSI B N e

Others ’ AR P M PR N P

INTERPERSDNAL INF’LUENC‘E s iLLS - —_——e] A

Defining my n’eed to influenc’e A -

Feélings and the process of R N D S
interpérsonal influenge e

Values in interpersonal influence SRR N I A

Congruence of intentions and actions IR DU B PR

;J! - w—— - ‘, o .
Influence and' non-verbal behaviors S N DU D

i

Helping relatiﬂnships , S PSR DU P P

|
I

i e, . . —

[ Idéntifying own characteristic styles IR N N
| nf influem‘.iﬂg

1

(2]
o]
8
m
.
ft
Tt
<
[
=]
]
[]
£
]
]
m
=]
1]
]
oy
|

|

|

1
1

I

|

I
|

[

|
|
[
|
i
]
:

o Assessing group norms . =

Others . i}_,fﬁgg_,_fﬁg_a.w




INSTRUMENT‘#S

Knowledge and Skills Ss1f—Asssssment Invsntagy Spfiﬁg-é

Gasaway and Erwin. ige @
field, IL I111nu1s State Dspartmsnt Office of Edusat1on, 19‘7

This is an assessment inventory prspared by ths I111nc1s Off1cs of Educaﬁ
_tion for use with State Department field team members prior-to establishing,
: tﬁa1n1ng programs for them. It is rspraduced by courtesy of the Illinois .
0ffice of Education, Prqgram Planning and sts?npmsnt D1v1s1cn, 100 Nsrth
__F1rst Street Spr1ngf1s1d IL 627?7 o

/
S




~ KNOWLEDGE AND SKILLS
R ~ " SELF-ASSESSMENT. INVENTORY

PREPARED BY STAFF DEVELOPMENT
_CARL GASAWAY AND CLIFF ERWIN

a Program Planning And Development
" Illinois Office of Education .
100 North First Street

Springfield, I11inois 62777 o
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ADEFINITIDNS

‘49

" KNOWLEDGE ANDSKILLS = -
SELF-ASSESSMENT INVENTORY

This 1nventory is designed to stimulate your thinking about and assist you
in assessing your level of knowledge and skill development -necessary for
consulting with administrators, teachers and other %chgo1 personne]

% .

' P]ease refer to the fo]iaw1ng work1ng def1n1t1ons when ?espanding to each

a:t1v1ty

il

on the re,at1cn5h1ps afd events which occur when people are working on a -
task. .The stance is primarily that of facilitating and assisting c11ent5
as they identify needs or 155ues and seek solutions. o o

_ KNDHLEDGE is the part1cu]ar existing (present) range oF one's inFormat1Qn

or acquain~tance w1th facts.

SKILL 1s the ab111ty to use one's knowledge effect1ve1y and readlly in the
execut1on or performance Df some act1an

iNETRUCTIDNS

This- 1nstrument is designed to assist you in assessing your currgnt 1eve1
of knowledge and skill development 1n 10 areas.

" Each’ ski11 is defined and 1nc1udes a rat1ng scale with va1ues of 1 thraugh

6. Each value is def1ned be1QW‘

A. §gale Va]ues .

1. Nore. No understand1ng of the concept whatsoever or tgtaliy unab]e-“
tu perform the act1Dn . , .

THIS MATERIAL MAY BE REPRDDUCED WITH THE PERMI;SIDN DF THE ILLINGIS QFFICE :
DF EDUCATION - LEA SERVICES DEPARTMENT : » '
, - 82

[

CUNSULTING is the process of wcrk1ng W1th c11ent5 in a. manner- wn1ch focusesr“?"“"



6, Very

50

2. Very Low. Have enough understanding to participate quietly and use-
fully observe in situations.
;
3. Low. Have enough understaﬁd1ng and capsbility to follow the lead
of others and support others.

4. Moderate. Have enough understanding and capability to active1y
contribute in average pressure situat.ons.

5. H1gh Have enough understanding and capab111ty to function alone
1n 2n effort without support from others. : }

High. Have enough understand?ng and Cupah111ty ta 1ea4/teach
.others 1in an effort. ; ;

After you have received clarity of the above definitions, please ruspcnd

" to each activity in al]l’'10 skill areas by circling the scale number

(va1ue) that best describes your knowledge and skiil level.

." After you have responced ta the specific activities of a;1 10 skill

areas, compute the composite rating for each zrea. This can be accom-
plished by using an arithmetic average,

Transfer the average rating for each of the 10 skill areas to the
individual profile sheet. Ret in these forms for later use.



wr
L]

L AREA 1

COMMUNICATION. SKILLS - Thos. iistening and speaking skills which a consultant
- uses in all phases of working with administrators,
teachers and other LEA personnel.

o rate your level of knowledge and skill in each of the following areas/
activities: : ,

ACTIVITY | KNOWLEDGE - SKILL
— (Do I Know What to Do?) ;(How'HeTl Can T Do Tt7)

o

1. Listening attentively 123456 12345
23456 12345

[
.
(o))

Paraphrasing to ensure
understanding of what
pthers are saying

3. Checking out for'clarity 123456 ) 123456
and understanding by - 1 .
client - *

4. Identifying patterns 123465
of communication (norms,
one-and-two-way -
communication, etc¢.)

23456

W
o
sl

on

Identifying non-verbal 123456 123456
cues ‘ ' : :

Giving and receiving . 123456 a 123456
feedback '

7. e 123456 123456

o

8. _ . N 123956 - 123456

Indicate your average rating 123456 1234656
for knowledge and skill-in
this area for entry on the
Individual Skills Profile.




SKILL AREA 2, ENTRY/TNTERVENTION SKILLS

Conscious behavior by a cansu]tant wh1ch helps an individual or group "to
move in a SPEC1fIL direction.

1. Establishing rapport and credibility
2. Setting. a Eonducive'enviréﬂmgnt (climate)
3. Clarifying my role as a consultant
4, éa]]ecting data to determine need for service

De¢1d1ng whether t@ continue or to negot1ate a new resource for prav151nn
of service

o

Finalize mutual expectations and commitments

Translating an issue into a problem statement fr: the client

\m‘ | Loy ]

Pn1nt1ng out that a clien®/group is attending to several problems
simultaneously rather than sticking tc one problem at a time ‘

9. Point how the client/group ut11izes its resources

10, Pointing out dysfunctional behaviors. wh1ch keep the group ‘from ach1ev1ng
a cohesive working re1at1onsh1p

11. Verbally reinforcing client/group behav1ars such as gatekeeping, agenda
building, etc. , ,

12.
13.

SKILL AREA 3, DIAENDS?IC SKILLS

(The consultant acts as & process observer) - Those skills which énabie a
consultant vo assess a situation so that he/she can make apprapr1ate inter-
ventions to aid *the c11ent(s)

Note: This section is based upon the assumpt1on that the. consu1tant will
describe h15/her role to the group prior to prov1d1ng service.
1. Observing and analyzing 1eadershiﬁ styles .

2. Dbservfng and analyzing decision making modes

= . /




4. Determining when the use @f specific assessmént instruménts (surveys,
teacher methodology, morale, etc.) is appropriate §
. o e

5. Observing and analyzing group norms

6. Observing and analyzing the group's overall effectiveness

&

'SKILL AREA 4, GROUP FACILITATING SKILLS

(The consu]tant acts as a facilitator while the grotip Tunctions; ~ Those
skills which enable a consultant to help a group fdentify ifs Hlecking and

- promoting forces, its problem-solving teckniyues and its other aresssses,

1. Helping groups to identify issues (task vs. izlat Jnship)

2. Heiping groups to clarify decision-makirg modis

3. Helping groups tn anaiyze leadership styies

4. Helping groups to deal with group pressure, cﬂnfarﬁity, and influence
5. Helping groups to deal with conflict |

6. Héiping.graups to ideﬁ%ify and deal with hidden agendas

7. Helping groups to utilize their individual resources

8. Helping groups to evaluate their task effectiveness

10," | T

SKILL AREA 5, PROBLEM SC! VING ) ' » o

Those skills wh1ch a consultant 2533 to help his/her c11ent(s) eliminate
or cope w1th a 51tuatlcn identifi®d as a problem. :

1. Identifyiﬁg prDbiemS’cTeérTy»and SpechiEaTTy |
i i . a : . ) R . _ \
2. Using assessment techniques ‘



3. Using brainstarming techniques

4. Using Force Field Analysis

5. Generating solutions and determining implications
6. Planning for action (Imp]émentaticn)

7. Conducting evaluation.

SKILL“AREA 6, INFLUENCE/PONER

The ab111ty of one: persen ta affect the attitude, behaviors or ideas of others.
The ability of one person'to control the behavior of another peréan by .reason
of position or authol 1ty

2 1. Identifying my own style of in. . -:acing and my need teiinf]ﬁence \
2. Ee1ng aware of game-playing i
3. Assessing group norms ¢
4, Idéntifyiﬁg ;engruence-af intgnticns,aﬁd}actions S
5. Identifyiﬁg nénverba?lbehayiprs that inf?ﬁence others | \
6. ‘Undefstandfng and heiping the, ﬁTieﬁt(s) to understand power. bases
7. Goping with and helping the c11ent(5} to cope with feelings of pawer

and powerlessness _ ;
8. fDiaganihgiand helping éjieﬁ;(s) to diagnnsé power ‘struggles
. . 9. : ,- ‘ ‘ :
o L. ' o ' - A ’

SKILL AREA 7, DESIGN SKILLS

The skii?s of putting together necessary components and sequencing them in
a logical flow to meet a éiient’s need for a particular service: gﬁ

1. Under; -anding the need to 1nv01ve various giéups (teache*s, Students;
ﬁommunn;y members, etc.,)

-~

f




55

2. Using assessmant techniques

3. Identifyino ¢oals
4. Prforitizing
5. . Understanding the‘relafiahship among components of the planning process

6. Egdget;ng/Accauntiﬂg

7. Planning Programs

_ 8. Planning evaluation strategies

v -

SKILE:AREA 8, RESOURCE UTILiZATION

The process of using those kngwledgés and skills available to a cnnsu]tant
in the form of personnel, materials, time and money to he]p his/her - 71entfs)
solve problems. _

1. D1agncs1ng information and resource needs of c11ents that cari = met
with internal-to-client resources - . '

2.\ Using systemat1§ procedures and established channels to br1ng résaurces
to clients (retrieval skiile) _
a. U;lng internal agency resources (PP&D, IRDN, etc.)

. 3. Us;ng §€?w1edge transformation skills

4. Using adaptaticn/mﬂd%ficatian skills and understardings
6..

SKILL AREA 9, CDNFLICT MANAGEMENT/UTILIZATIDN

The use of cgnfl1ct s1tuat1ons as a source of. 12arn1ng for the cﬂnsu]tant U
" to become more effect1ve in working w1th individuals and aroups w1th1n the

LEA's

- \.e

V-

T.f?unﬂerstandﬁng_basic_éausgs of conflicts

T

)

b. H1ng external resources (un1vers1t1es, prqfess1cnai crgan1zatigns? ot

=]



R
oy

2. .Diagnosing conflict situations
3. ’Identifyingva1ternative ways of ‘coping with conflict

4, Using third-party conflict resolution

SKILL AREA 10, EVALUATION SKILLS

Those skills which enable a ccnsuit%ﬂt to determine the quaiity'of his/her
- task and relational efforts with clients.

1. Using formative evaluation techniques

2. Using summative evaluation techniques ] -

3. .bccumenting evaluation %esuTtS | |

4. Using exdluation results in decision-making

5. Planniny/designing gva%ug:joﬁ techriques

Lo
.
o,

\ | \ /

&
;
]
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Instructions:

?ricrity #1
Priority. #2
Priority #3

Priority. #4

- Priority #5

Priority #6

Priority #7

~ Priority #8

Priority #9
Priority #10

57

- INDIVIDUAL SKILLS PROFILE
PRIORITY SHEET

“WAME

TERN

DATE

for additioral knowledge or skill development in each area.

¥

KNOWLEDGE t : - SYILL

- _ ,;\;;; , - _
- - P
_ I A _ S ~
Q ,

1;;{;;€;

Prioritize the ten consuitant skill are~s based on your need '

Fre

SRR R

L
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INSTRUMENT #9 - | ;
& # i ' ‘

The NETWORK. Diffusion Capability Self-f Assessment Instrument. Andover, MA:
The 'NETWORK, 1977. . :

This instrument is reproduced by courtesy Df ths NETHORK, 290 South Main
Street, Andover, MA 01810, -




80 . .

DIFFUSION CAPABILITY SELF-ASSESSMENT INSTRUMENT

The NETWORK

290 South

Main Street

Andover, MA 01810

RATTONALE:

This instrument is designed to,provide the Technical Assis-
tance contractors with an informal indication of the needs
of self-assessed diffusion capabilities of each of the 18
compensatory projects. This information will.be used imme-
diately in designing the early October training event and

" identifying resource agencies and individua1sr-v{

INSTRUCTIONS: - On the FD11ow1ng pages, you will find a fairly comprehznsive

- Project i .ae:

Your Name:

1isting of activities and tasks typically facing a lecally-
developed program gearing up for widespread diffusion work..

. Beneath each item, th a couple of sentences assess1ng your

’ project's capability in that area and 1ikely need :or outside
ﬂssistaﬂég (1n Further ref1n1ng that capab 11ty) 1In cases
from Dut51de your progect ngasg “civele the numbgr of the
item, - .

= -

13

Address: | I R I —
= ! w
2 ' —_— - — -
Telephone = . -
Number: e — "

Name of person other than yourself who can be cgntacted for
follow-up: o \

94

1
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P

1. Deve]a ing, using, and eva1uat1ng an overall d1ffus1cn plan which \}
1nc1udes objectives, budget planning, an activities timeline, staff
assignments, and plans for identifying Tocal and.other funds and
resources to extend diffusion project salaries, travel, and materials.

- 2. Identifying appropriate target audiences for your projact.

14

)

3. Creating or redESignfngfawareness matérials such as brochures, news
releases, indepth descriptions, and audiovisual presentations.

%

Redes1gn1ng or adapting various. project companents to enhance the1r
replicapility in adopter 51tes

S

i

’ K'\ i ' A
Conduct1ng awareness sessions for a var1ety of aud1ences at the 1aca1
State, and r‘eg'mna’l ﬁeve’ls

f \\

SR

: j\ ) ’ , R
6. Rearrang1ng your schedules,. fac111c1es, and staff tn funct1nn as a
" demonstration site providing an optimal experience for visiting édu-
cators wh11& m1n1ma11y disrupting the students' 1earn1ng enVTrunment,

\
\‘

F
FA&,



10.

.

2.

- expectations,

. eamm1tment

. : o ;
. g 62 CL :
¥
® .
% . - : < e

setting mutual

Negot1at1ng your 1nvo]vement with pctent1aT ddcpters and

; DR )

i Performing organizational diagnoses of adopting school systems: in arder

to- identify key persanne] and subgroups and eventua11y chta1n the1r :

= 5
-

CDnF1rm1ng ava11ab111ty and suitability of needed fac111t1es, rescurces,
mater1a1s, and staff at the adoption®site.

P1ann1ng and conducting prDJECt -focused tra1n1ng Se5510ns des1gngd to
meet the needs of Dart1c1pat1ng school ‘personnel.

R ‘ [

anduct1ng an ana]ys1s of project materials and procedures to determ1ne o

the degree and direction of their adaptability to meet locai Heeds and
constraints. .

¢ @

Helping to~ install the program on a trial or pilot bas1§, and, in some
cases, conduct1ng an eva]uation of the trial adopt1an s nffect1venéas



14,

15.

16.

-17.

18.

63
— " . = ;

Creating an implementation plan for usé.by the Tocal adopter wh1ch
includes.objectives, activities, -staff assignments, budget control,

and-a timeline. -

£

Developing support mechan15ms w1th1ﬂ the school to copplement the
new program. . .

-

Developing documentation and eva1uat1on procedures for” your own d1ffus1un
act1v1t1e5

Planning and c0nduct1ng fc11ow -up techn1ca] 8551stan:e to 1ocal schmgl

systems. \ ] 3 - ;

. £
4

N

g

Bu11d1ng and ma1nt;?h1ng effective working re1at1un5h1ps with adopter
sites, state education\agencies, state facilitators, and the National

Diffusion Network. . E . . -

Additional comments? ° : 5 )
’ ) \

.\
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INSTRUMENT #10

The NETWORK. Eié}éﬁ@@?ﬁt,SkiTlé/TFﬁit%[éébaviQFS}? Andover, MA: The NETWORK,

1977. +

This seTf -rating scale is an V;%Dstrat1ve examp1e of an 1nstrument that
has baen tailored td the context-of a, spe;1f1c educational Tinking agent pro-
ject, the Reading Consortium. There is no reported validation data. . It is
réproduced here by caurtésy of the NETWORKs 290 South Ma1n ?treet Anddver,
MA-01810. . .
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* FIELD AGENT SKILLS/TRAITS/BEHAVIORS - 3
The following is a list of behaviors, traits and skills which we ' believe® ﬁ
are important-ones for Lifiking Agents (and other Staff) to, possess and
demanstrate It is by no means all-inclusive,; p]ease add .to the vist.
i -We think- the 11st may be heTpfu1 a) as- a guide, b) as'a self-= d1agngsticA; -

o

mstrument S ) .

Skﬂ’]s/behavmrs/tra‘ats ‘ ngfiﬁfaﬁn_ L . (
_ P =§ L] = = )
T u (Suggested scale: |
ﬁ ) ‘ 1. I need lots.of work on this one
' _ - 2. I could use some polishing on this one
3,

I am rather strong in this d1men%1on)A

DATES

E

¢ June, 1976 August, 1976
- . - ~TE= "

o 1. A field agent rél]aﬁtes well to clients. .

- * ';2‘ s
N —— T o
L. . . 5
a. Has an easy manner- 1 g
— . — 0 | A
: b. Empathizes with client P )
= T v y - T T BE ’

c. Is perceive&‘ as non-thredtening S o _
) ] : . ) 4 R

]

d. Uses a common vocabulary

e : — —

e Develops the proper relationship . .
. with power people’ (e.g. respectfu] G .- e
~ but not 1nt1m1dated) : . .- - 7 \

B viiratar g AR R AU S
h e --Good eye_ rontact B - D o .

e - - o 3w

. '5=Paraphrases e - - 1 .
A - -=Isa gdod ] 11Stener - - .
g. Unders tands client's frame (s) - L S
p . of reference . . . A . 1. 1. .




f \ * L |
. a ! N ) " . ) ) . "
*“a_- : ; - ] ] . : 6? = 6 ’5'{ LT . B . ‘ T
9 4 | ot *
. ) ; . ‘ .
h. Deals w1th frustrat1pn in a non- pun1t1ye way. ) : :
i. Other . oo -
_ ] RN L | _ | , o
) e e . /- « B -
2. A field agent is”helpful.  ¢. . . o ss;f‘ .
a. Offers advice when appropriafe )
. .- b, Witholds advice when appropriate
. c. Asks gppd"'éupstipns' R >7 &
I d. D25cr1pes what '$/he's heard/1earned S jfea .
"e. Moves toward closure ’ ‘ S _ \Q
T ’Og§1inesfnext*5teps i ‘
-- ?-'_; : » LI * . 6
g. Gets client agreement on (d), (e) and (f)
h., Sets expectatipns |
'ip"Makes useFu1 and apprppr1ate contextual remarks (e‘g s “then when 7
", beople 1n organizations find themse1ves insuch s1tuat1pns they...") .°
o, o s
J. Descrﬁbes the purppse of c0ﬁtact e. g &%; '
--¢xpected outcomes . b ! ﬁ
. —arple of self . . o
K. He]p c11ent describe/state prob1ems SRR A
1. He1ps generate appropr1ate pess1b1& so]ut1pns ! '
: . /. ‘ - . e L
o 3. A field agent is knowledgeable. ‘ P s —
. ) ® S : A . .
©a. Knows, can aescﬁihéaThe’Consortium L ’ o o
b.” Knows about pther NIE fuﬁded programs IR
c. Knpws abput other NETNORK programs - -
d. - Knows the cuntexts%%gyh1ch the Drgan1zat1pn ex15ts (] e,; has gathered i
. “information abou e school, has read local fiewspaper) - 7 T
Eixikhﬁns, understands prgan113t1ons thgir Structures and prpb1ems '
F;'ikgpws organ1za§1pn thepry S o - v -
- g. Koows pther appropriate 1nfprmat1on e.qg. =—7 S f
--the Reading field R .»%g; _ .
~-the specific SEA Pe1at1pn5h1ps el L .

o e o0




o
,j‘ )

\ . e e ’ ' S

g, A field agent dacdments and descr1bes 51tuat1ons/v151t5/peop]e/p1aces e

- --with. the "home agency EducatTQn and State p011t1c5 "35
* --National ‘Diffusion Network“f‘ . = '
- ==Title III/1IV :
“ %, Other: S L R,
--Right to Read - . ° C A
--Internatiopdl Raading Association - ~~ ’ . 1ge

a. attempts ta 1earn someth%ﬁg new w.tn aéch contact

.b. Writes c]ear1y ‘and prec1se1y about whaﬁ she/he nas 1earned 'f -

c. See and descr1bes—— e e * '
- =-the organization o .
--the contexts. (systems subsystems) : . . o
--people - ' c L
--behavior ' . . -0 _
-—1nf1uences : 7 “
. d. ‘Takes an object1ve, decached perspestive on -events in wh1ch she/he e
- has been pgrsonally invelved, : . - i
- e., Can draw implications, QEHEFi1IZE*iﬂﬂ= from limited data, wh1ie ,
’ ’ recogn1z1ng -and 1dent1fy1ng pQSSTb?e m1zread1ngs R .
!Dther? . ‘ 4 f e . . —_f',s. | e;
5. A field agent_takes appropriate next steps. She/he knows how to--
a. Ask for help (from colleagues S.chérsf !- ) o 7 .
. Use help ' B )
N : ' o . . : “;;j
e Prepare f011ow -up 1etter5 ’ Do e
Tod. Recommend?next steps _f . ' oo gia%' : ,;{i
e. Come up swinging after a raugh meeting -' I : S,
f. iIdent1fy and use suppnrt resources of ‘the Consortium o
! R . : \ .
g. Other: o L .' L e T
6. Qther: IR - s
. s . F DR : i £
SRS . = z’ = = i- ‘;! - ‘EV’ _. ) ‘%’? -
Some basic cgnsu]tant HDMILIES . St . SR
**No solution gets accepted in the absence of a re]at1gnsh1p R Harris ‘
**'Positive, re1nfarcement warks well with clients. "M, McCovkey . o
*%'] never helped a client I didnit Tike." “W. Rogers ‘gf{d _ .



o T VINSTRUMENT #10° o T

o VA | : - .
V . . P . » '.l"- o - )
Research for Better School$, Inc. Linker Training Needs Assessment -Interview
Schedule. - Philadelphia, PA; Research for Better Schools, Inc. . .
¥The RBS training needs asséssment itterview is ah informal one which is
' designed ‘to obtain-training needs information through a progressively focused .
discussion that begins. with an.examination of linkihg.roles and then moves to
- an examination of comprehensive planning assistance activities, to identifi-
¥}, cation.and description of the Specifjcftasks_that are related to these activ-
ities, then to task knowledge and skill requirements, and finally to a discus-
sion of training.needs. 'The interview thus "anchors” training needs to'the:
specific role; activity, and task that are relevant to each intervieweé.. .

&

- B - 'FV - ll - ) & = :‘A'
.\ The attached three worksheets were used by RBS interviewers to.record
the 'responses of state education agency staff ‘concerning their linking agent
. roTe ‘responsibilities,-activities, tasks, and training needs, The.interviews o,

were informal; gonsequently there is no prescribed set of questions. Ta begin

the interview, each person was told *%he purpose of the interview {to better
understand what the person ..as now doing in their wWork with schools and to, -
o discover where training might be most helpful) and was then-asked to briefly, ., .-
' déscribe the general kinds of work they performed with local school districts.
After this warm-up question,.the interviewee was asked wiich kinds of -roles .
(see Worksheet #13 were*involved in his or her work with local se¢hools:  infor-

mation linKer, program facilitator, technical assistant, or process enabier.

Each' role was described briefly so that the interviewee-undergtood the labels.
For each rgle tHe interviewee performed, a separate worksheet #1 was completed .
. to identify the subject content foci and to obtain specific descriptions of .. 4
©__'rol€ responsibilities. —("Please indicate the areas of focus of your work." - L
f3; "Now would you tell me exactly what you do.'sh . ' '

\X . ,] *On Worksheet #2, ;espaﬁdent!fwerefasked to indicat2 what specific activ-
» ities they performed, and”then to specify for each activity with whom (e.g.,
' teachers ,.counselors, curriculum coordimators) they workéd, what they did, .
aqg how -they did it. J"' e _
. - i . k]

. Worksheet- #3 was used in conjunction with Worksheet #2.  The intérviewer
seiected an activity that had been checked' and describéd on Worksheet #2. ~The
interviewee was asked to describe the specific tasks related to that activity.
("Think of a school district that you worked with réﬁgnt]y;*what exactly did
you 'do? Whitytasks did you perform to accomplish thid activity?") ‘Eachactiv—.

 jty checked on Worksheet #2 was examined in turn. After the tasks were de-
o _—soribed, the integyiewer probed for task knowledge (know about) and” skill ..

(know how to) requirements.. After these were recorded, she interviewer asked, .- /
"Tell me what you are interestéd in in terms of training." Areas where the . ’
: interviewer‘indicated'iﬁterest.in’abtaining training were marked and annotated
based on further probes concerning the type of ‘training desired, reasons, for
" wanting this kind of training, etc. At'the end of the-intgfviﬁw;gthe inter~
viewer showed €ach person what they had-req?rded and”asked ‘them to especially
lock .over the tasks, the list of task requirements.,. and the areas where -
training interest was-indicated. Finally, interviewees were-asked if there
were any other training needs that had not been meptioned.: T —

AR
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* WORKSHEET ' #1

acfines

s

1

POSITION !

!

&

- Problen Clerification

Goal Setting = «
E,,-ﬁ;.\' l o

Needs Assegsment
Data Aﬁalysis e

: Determining I‘mprcvement
o | Requitaments "

TR C '

L ‘-
Identifying Alte:natives

' ; f
¥ i

+Selecting Means of
- Improvement

=
13

0 I

‘_ he Develap‘ing Heans of

Inprovement ',

s I Bvaluation

D 1, Implementati@n -
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i
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HORKSHEET 43 (contved) -

TASKS REUATED TO ACTIVITY TASK REQUIREMENTS
‘ ;o ‘ .~ Know About / ~ Know How To
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1

7
Rosenau, F. Pr1or1tyﬁTra1n1ng Needs of Link1ng Agents - San Franciscg, CA:

Far Nest Laboratary for Educat1ana1 Research and Development, 1977,

/,

“ .
1; £ o ‘,,' : S 19

A survey-type 1nstrument was prﬂpaﬂed by Far’ West Labcratcry under can—A

* tract to the National. Institute of Education to beg1n to sense nationwide

training priorities as perée1vgd "By selected managers of dissemination- type

activities, by seTected 11nk1ng agents, and by d15¢em1nat1an researchers.:

“Note: . The dats and 11nes .are-not part Gf the form, but rather summari ze

data based on a small sample of linking, agents and their. supervisors.
Dots indicate modal response for each item, Bars indicate that

there was no appreciable difference across the two (or three) e-
gor1es the bar crosses. _ . ,
[ e T L v
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PRIORITY TRAINING NEEDS OF LINKING AGENTS -

SeptémberV]93%1977
F§R:Qb' f

T

Frequenéy of Performance--your opiﬁ}on of how.

‘! often an educational Tinking agent would use
"the Specific 5k11] on. the job. ,

b

Cr1t1ca]1ty==yeur opinion of the need today far
training any educat1una1 11nk1ng agents in the

spec1f1c sk111 . . _ 5§»Af .

i

Impravement Neededs—your op1n1on DF need fgr yeur
oun staff to raise present skill level.

* "
LW i




. PRIORITY TRAINING.NEEDS OF ViOKINGAGENTS -- -~ e

e [ Teemenye | Critiaallly | Toprovenent
S AR | o o for [ of
PROB ,H ARALYSIS SKILL§ I _Performance | Effectiveness | / Our Staff
: S ' | G EDIU Lo | Hih | o || s | Lo
Heipmg LEAs ¢l sr'fy pmb1em5 vemfymg per eived educa- ol el '/f B -
ona1 problens. /v.vvi v !.!,i.,.sg......si,:..,..........,.,; P ) T PR PSTE) EREYY SISEH EERLCRT] T

Ident1fy1ng thg key penp]e who should be ivolved in problem el J
déflﬂ tion, j§x1v1ty at 4 specl f1c sste RTPPIVPPISVRTHFY TP FURPIIN S0

o Jacumsntlng he progess of needs assessment'
' fﬂ1v1nq,/}nc luding descrspt1on of-problefs gnd SUCCRSS

’* Asssst1ng in.translating needs assessment information 1ntD
. gsnera}/prob1em statenent for communication to key school/

CﬂmmU71ty ETSGHDEL..s.-ff._.s,,;uu"nn::,-sa!n-‘unnuu”.s!.. 7 B R
"Aﬁmﬁm mﬂsmﬁsn@womwsrmﬁ1mcmmﬂss

for screent ng or sel ectlng R&D outcﬁmes ..... | .ss.{,....;iiss; N oy

Dstermsnsng need for and asssst1ng in search) for exsstsng
 wanageneit tools that ban be used to train and help Tocal
:persbnne to” conduct in- dspth analyses of their. neeq ......... 1Y

: ’,Ass1st1ng 1oca staff/COmmur ty in prsducsng an. ana1ysss af
 site-specific problens based on “empirical examination of the

+* Tocal situation and in establishing priorities rsgard1ng

nssds/prob1sns........i.,,!siis.,.,.i.i.i,.s,..i!s!!s...,.sss O
Tdent1fy1ng prbfess1sna 15'who can assish in the use of group |
pTDb]Em SD V1ﬂ§ tEChrﬁquES-llluai!li.iii!ili;;i-‘i‘i:--ill;;;gl;.. A
L 5 R X H
Assisting local site in sslsctsng and building a needs
assessment and planning team, teaching clssnts how to per- -
form needs ssssssmeﬁt ....... s.i?sgi,s..s.,s..s..,..ss{:.s,s... "y
B :Canduct1ng grslp pfob1smsso1v1ng agt1v1t1es st 1str1ct or L1 - |
. l blﬂ]d"‘g eve1iu,n‘i;iiiu* nnnnn !"'i'ji,!l!lliil!illil_a.illliliiilill‘l_llrl:l_ig_i'!!ll,.iiél,il-.l_!“.i ui_siuu.‘uu ; ,

Aruitoxt provided by Eic:
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PRIGRITY TRA e NEEDS 0F LLNKING AGENTS S ! B
lﬁ ‘ . :i ’ 5 : |': ‘ | | y .
N L .
" THFORMATION COLLECTING AHD ORGANIZING SKILLS - of -] ; fDT - 1o
: A R Perfntmance Af,EffE?tlYEFESS {Qur Staff .
| RIGH | WEDIUM |-LOW | HIGHL) MEDIUM.| LOH | HIGHN] HEDIUM | LOW
Deahng w1th mf@rmatmn over'lczad syste*ﬂ na ...... \ L Y vvvrs e
Fofmuiat1n9 clear concise needslprab1ems statements and x - | ‘1 e e ) L
- retrieval. requests; helping LEAS request 1nf0rmat1on in | b . ARRTI A o
‘%EaEChEb]E fﬂrmuliiiiiii!-!lllililil'iiiiii ................ fli;j;?i‘riié-i!ii!!‘zi;iii;?iv?i?ii;"!!x;"!‘ “iu;.....,”n.f
Tetf 1ev1ng docurents and materfals frum saurce and I N ”_f;ﬁ f:iH:fTQ | ,_,ﬁﬁ | B
de] ver1ng them........fi,.gg,..i!g.iiii;ﬁ.iii.i%;f.i, S yrvvr myprTry Rieye 8 ﬂi”"“fi'*ff”{" ™ 5:.i N S
i.megmwspmﬁwmfmmﬁprmﬁ1ﬁwmhm ia; e ﬂﬁi _%'gw”‘ ;iF Fg’ﬁ
avmdmg technicald ty, “ERC ' "Jnurnﬂese,“ etc, )Q ..... mm‘l -

ntact’mg experfslsgm 1sts fur add1twna1 1nfarmatmn, BN

- {rowing where dewcn,stratmns and mater a1s may be seen

Acqmr’lng 1nf0rmat1on regardmg cancepts/curmcu}a in u%e )

pr0b1em"illj!liillll.l!!!!!!!! lllllllllllllllllll IERENNEN RN

| CTérify g vage FRQUBSES v 3 v es et crs st iannnssins

 Helpihg teachers Hecone’ aware of mforma*wn resources o
(trammg the in use of re;aurces) ........ SISTPIIRTIITRRIN 15 T NRTEIY (P rovm

[visitor, 51tes actua1 use =~ not pnnted descnpitmns; I OOty eV

“Assisting 1m:a1 staff in abta’mmg mfarmatmn aboyt RD
outcories which may be relevant to thew deﬁned need or.




'éii

. PRIOUIY\TRAINING, NEEDS, OF 1INKING AGENTS -~ _ N ! R
‘ \ ' \ ; ) . y _ ;
‘ ' ‘\ - C ' P’ f
Sl S Frequency Cr]tlcahty Iiproyeneat |
\ ﬁ -oof - for G AR ¢
j | \ : L] Performnce | Effectiveness Qur Staff 7
\ .E‘EZHEHMWMNLW HIGH | NEDIUM | LOW | HIch | EDIuw | Low | -
ANALYZING TJFORMAT ON SKILLS s Sl I R L P A
¥ l ' .
i | ;.

o Ana-yz1ng‘ex15t1ng;resource materla1 f,,a..j;,,!,i.ﬁ,;iig;i,;1???

Bringing together people to g'rk Jo1nt1y on 1nnnvat1ve prD
. Jeets (merglng PEQUESES ) v ot L

LExam1n1ngsdgcuments*far‘Dm1551ons....!i.;,..ﬁi},!..ﬁ;,..g..fl i,

: ‘ier1v1ng 1mp]1c;lign5 for practlce frDm research based

infornation........... f,,...,..,..i.........g;T;P.,}. ..... f?;-;_ ::::
w ]

rst1mat1ng rea}1st1c per pupi (osts of adopt1nq 1) 1nnova

t1on,;..v{.,............,:.,..5 ......... SEIITITTPPTEIEENeY
_jﬁam@cﬁmﬁ‘wﬁﬁgiéﬁﬂelIVCamme |

‘aﬁpTiCatien and . 1at1on pr@cedures...ff.; ........... Fonrofeg
- ﬂ p1ng c11ents use synth251zed 1nfarmat1ﬁn ...... E;L..!tf;!...f ,--

Rev1eW1ng mater1a}s/1dea5 w1th cl1ents .;,,..Tf,;..,.i.,;.. i

555"“1ﬂ9 and under 1n1ng important aspects of mater falS.viibon, 3

S
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" RIORITY TRAINING NEEDS OF LINKUNG AGgNIS . 0 oL e

N w | - :

. oy vy ,

R A*i*' o fwfiiif_'ﬂmme:&HMva xwwmm T

TS, HET o R R | A I
Lo MRS T enformance - | Eftectiveness T| O stff |

A - 1 &8s .

D T TR AHIEH NEDIUY | COW | HIGH MEDIUNM Low et | worum | Lgh |*
Mapting diffusfon strateqy to particilar,farget aud1ences 0 1 S T U A B A

(market segmentation, product. d1fferent13t1en social
marketing research, etc. )

,,,,,,,,
illl!!lLiili.ii.i!!!!!!k—!l!,p!l!iiigggg i ]
5 ¥ : H

,\He]pmg chents w1th adaptwn pians/pmpasals for fundmg

- aelect‘mg amnng V‘aﬂous 1nterventmn mndes.:.;-i Y 1,
| ,iurgan1z1ng own eff@rts and 1deaSa..y.i;;,:.!:ii.f..;...iiiii:.iiii i
N He1p1ng c]1ents se1ect apprupr1ate soTutions from.ava11ab1 .
nnow1edge........!...!,.,,,!!....iiiii.....f ...... PR ‘f
i -\Ldent‘ifymg prwrﬁ ty needs for techmca1 ser\nces....'

.1Furnish1ng/he1pjng genevate‘alternat1ve sa]utiensi!..f<§.i;;; X

- Manégiﬁgide1ivery=9f réchrcésiserviqps,.i..,ii.g};.i?@i,;..i U O A
Know1ng when to say "no" _____

E! ik x !’ "
Y . v

' § oyl k e B
: . . . LA ;0 :
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'ann TV TRAINING NEEDS GFLNK na AGENTS

o . Frequency t Cr1£%aai{ty fnpco?ament q" 5
S e e of
e g AL ;" ‘Perfnnnanfé x Effactnveneas's Qur Staff: _'n_ -

T L ‘,Lon HIGH | HEDIUM | L0W | HIGH | HEDIUM Loy |
| PRODUCING'SKILLS o e

B ne]pnng change teacher attntudes

" tncouraging educators wnth 51n11an naeﬁs}prab1ana to meet -

together and nnnk out stnateg1aa...a.........,....iiii;.ii.".
‘ l Poon . SRR y ,
\anrangnng, angan1z1ng‘ and cnnductnng wnrkahnps/neat1ngs...al1, F% FPRRIRN SUU RS- A RO

Kncw1ng how' to pnnvade (or f1ﬁ37 techn1ca1 asa1stance (in/ ;'
" implementation, staff dava1npment packaging, public. /lmdete
’ nTDrmat1Dn EtE )llllllii!:lrlDi!!|_!:i!.l‘|||!'l!!!lli!zl!l;l‘ltfi‘ll..ll"!;:" ’.. . ' ¥

: ;‘!;cve?cpnng gnaup decision- naknng skn]] ....;;;,k;,,;?;‘,!;i_. 1;tﬂ—‘:7'1{"
.,‘-.'Lnnductinga brainatnrning-sasainn T T
e _ i
4nrk1ng acnnsa bUreau/dnvnanan/prngnan 1nnes in-own nrgan1aa-- L 1o
tnnn (a 9 reganna1 nffnce, state educatncn agency)..c.:,..a NS wovrven RPN S
: O & b S
n : ‘ a .l | |
: St1nu1at1ng interest ;n educatnana1 1mpnavanent and environ- | > | - | ol
. Ment fgr change ..... aa | | | L

o P1ann1ng and' nanagnngannrkshnn ......... Q ' SO0 U 0. 00 N

g,Gannnng acceptance fnr 11nk1ng progcam, ga1n1ng 1ntenest and .




: _PRI_QR_IT;Y_'__TRA INING NEEDS ,QF LI AoeNTS < o - _
" Freeny | OMHaly | Inprovenent.
‘ a i ' 7 of - for ‘ of .
EVALUATING SKILLS | _Perfornance | Effectiveness |  Que Staff
5 ‘ | HIGH | MEDIUN [ LOW | HIGH NEDIUM | LOW | HIGH | NEDIUM | LOW |-
Lotating'and arranging for evaluation assistance 85 neces- |-
T TR T U UOUU TS URTTRPUPRPOTPRURPORRUURPUNY UL ) DU PR - O
Interv1ew1ng {face to face or telephune) site participants
to obtain information on their attitudes, interests, 0 .
activities, reaction to, or evaluation of the pragect,.m.. g °
zvaluatmg pregram 1mpact’f ‘ RO PO 0. F0Y ISR
CoHectmg clata on product effect fveness, user, 5at1sfact1on, A I N
’)Dcumentmg thg/‘%.acess of installation 1nc:1ud1ng descmp- . B N N
tion of prob]ems 000 SUCCESSES. oo i, el Q] —
: L\351st1ng school d stricts to nonitor periodically and to
avaluate the ongoing work at local-sites to determine that "
the fnstallation plan is be1ng followed and 15 effective. v fovvrsfurenens it o
| Recagmzmg virtues/1imitations of current evaluation/ " » Ll N
R T ST R T ’ e L T}e
‘/ahdatTDﬂ DTDCEdUTES R R AL (ARNRREERNENEE EEUNE EEPREN IFRYERRE FRNNE FERREY FRTRRTRY PR
Evaluatmg dissemination 1mpact (cast/beneﬂt ana]yS’ls) ....... B UOR DL IO IO i N
Assessing feasibil 1ty/effect1veness of various alternatwes ..... ' |
" Evaluatmg ONe's Services, Tnpact, ACHVILES. ...vvvo ., e —— | I

Aruitoxt provided by Eic
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PRIORITY TRAIN NG NEEDS OF L. NKINE AGENTS

)f\ - o
\ R
Freq_dency g Cr’ltu:ah ty | Improvenent
-oof for of
- Perfornance | Effectiveness | Qur Staff
L HIGH | MEDTUM | LOW | HIGH | MEDIUM | LOW | HIGH | MEDLUM | LOK
DISSENINATION & MARKETING SKILLS | B :
fssisting local site in develaping plans for disseminatihg | i
- information about the prdject and in responding to requests . N 0 B ,
-.,‘fDr 1nf0rmat10ﬁ..-;.||nuiil;-,l;iu:il-!.nHulouiu!!ugl!!iizliil A T nui:-i'u!n_ l‘i“-.=l|”.“_”;”,.”

.1nd1ng and reaching target audiences; devising publicity
gtrateg1es 10 reach all clentS..vvvevrvripinnrenmiiindinnnn

dnrk1ng with existing diffusion systems...!.i.!i....;r.;li}?i,t,-, vrvers R

?‘ colleges, pr1vate consuTTams,
A Information Packages, teacher and 1earn$ng centers teacher
- organizations, adm1n1strat@r organizations, prnF2551Dna1

- associations, etc ....... N TSIy

':,Jrocurement purchas1ng a1 ucat10n5/procedures regu]at1cns T —

Lompar1ng/cantrast ig £osts of alternative dissemination

stza§fg1es............;..,............:fa.......,... ..... e
Training dissenination/11afson persomel in client systems. . o [
.Obtam ing information ‘Dn 10ca1 norms {commonly held behefs, e | - a o L )
| attitudes, behav1ars).ii;ui,: .......... 7..,.,...,.ni..s....“..ii....._....!.iu;“..:.l;...f.“u.,5i“1”5,?...“,;.
| Elustering clients for service., ;;;,,;,,!‘_.;!g.} ;....:... O Y i,!;zglg! Joveedines ig.;;?!;g I !,,;j?;;....;.

Using newsletters as a dissemination mechan1sm (subm1tt1ng A
useful 1tem§. reezily written, Helping to distribute; o
Dbta]n1ng fEE baCk Etc )i"'iiiilil!!!i!l!!!|>7i!lilili. lllll .!lil'!!!i!!iilll'




P DRITY TRAINING NEEDS OF LI N, NG AGENTS

L , \\' ,
R MU T I
e Frequency Criticality. | Improvement
-~ COMMUNICATING SKILLS * of for ooof
| I _Performance EffECtTVEnESS Qur Staff
| * s HIGH | MEDIUM | LOW- HIGH MED!] UM LON;’HIGH; MEDIUM | LOW |
fDéaH?ng with communicaticm breakdowns/unexpected. obstac1s ' . ' oo, —— |

,¥?Def1n1ng and exp1a1n1ng rale and funct1an fow tD use

Ru1ld1ng and mannta1n1ng communication among c11ent systems,
Tipker agency, and supernrd1nate (external) dissemination
. bcur‘cesiiiiiiiiili!ii,ipii:iiiiiiiiii;.iiiil'!liillilllllliilll!illﬂi

Conducting effective dem@nstrat1ﬂns/br1ef1ngs/shaw -and- te11

‘ making informal presewtat1ons to school or cnmmun1ty

dent1fy1ng and using group interaction and;tommunicatian
techn1ques to facilitate group 1nvo]vement
[xp1a1n1ng materials and the1r nature 10 c11ents..gpii....if

N *Estab11sh1ng fr1énd1y Working relat1ans With ¢l 1ents at

- very 1eve1.......i.@f..f.,!...,;,;f!,..,;;!...:i ...... deafrenl

Developing two-way comminication channels..i..; ..... S

Listéning act}ve1y/asking nonju&qmenta1 queétiaﬁs ..... whvredfe

l t




S B e
[RAINING NEEDS OF LINKING AGENTS

o - ”ﬁféauéhgy ] Criticality | Improvement.
o of “for - of
_ PerfctmgnﬁeT; | Effectiveness | Qur StaFf“V- -
' HIGH | MEDTUM LDQE*HIEH MEDIUM | LOW | HIGH | MEDIUM LOW
;IMPLEMENTING'SKILLS ’ - ’ #\ |z

sﬁbot1ng" prebjems that may deve10g"f*5choo1 sites 9ﬁ:“:,;:f%u;r;

-school districts in deveToping pla;%gto instituii :
] the 1mprovements be1ng achieved th

g expert1se needed to'install selected R&D outcomas
oping additional linkages with state deparfment
nts R&D Drgan1zat10ns, umiversities, etc., as may

plan-appropriate Dr1entat10n and/or tra1n1ng for
1t1zens and students who will be affected by the

c11ent; locate Federa]/state/f@undat1nn/other sup-

ry sources to install new pregrams.....i......!,.f..i!. o

c11ents organ12% eFfect1ve 1nSEFV1ce tra1n1ng...i.;ii BT PN

to,build implementation p]ans.r.i,;.igi?ith;..!iil.a

129
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. INSTRUMENT #13 - N
»CapTa Assnc1ates Technicai Assistanée Brakerage (TAB) contractor for the
Nat1@na1 Dii 1sion Network (NDN). Skills Ident1f1cat1an Rochelle Park,

NJ: Cap1a Associates, Inc., 1977 e , . ¢

2

This set of skills c1uster5 is reprgduced by guurtesy of the Nat1ona1
Diffusion Netwark s« (NDN) Technical Assistance Brokerage contractor, Capla
Associates. ' The categories and ‘items form an identification quest1nnna1re

- covering specific.skill needs and experience of linking agents part1c1pat1ng
in the NDN's nationwide activities. Selected portions of.this form miy prove-
useful to managers of other, types of dissemination: projects. For further
information about the NDN, write the Division of Educational Replication,’
/ U.S. Office of Educat1un, ROB 3, 400 Maryiand Avenue s, w Wash1ngton DC
'20202.
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| Colums 1-5
Stages of & 5
~ Dissemination 7§ 7 8

1 -
-

¥

e —— L :Summarxigfglnstructipnsffo;_@pmpieting fg%m'
: , S = . & o

ngj

0
.

- [
i

% ’ - . : i
;__%‘ R
CoTums 1=5 - Phage ang} in the one box you think applies most,

Colum 6 - Plac\a 041, 2, 3°or 4 based on your need for assistance,
Colum 7 - Place 0, 1, 2, 3 or 4 based on your exper1ence in
R -~ the skl Co
Colum 8§ - P1ace}%n X in the box if you are willing to - share yaur Ch
= experience with others: |
Colum 9~ - Rate, yourself by p]ac1ng a0, 71,2, 3or&in the bnx |
| bESEd on your experience in prav1d1ng assistance in the'
Cooskill, “ C3

255 Lo
"Technical

o i e
Assis tance
CExperience in prowidi

Choice -
- Imp Temen tat1 o

. Projgect Mgmt.

O-4

WoWT T TTngn
|-Technical Assistance

{ Experiaence LEMET
i ID‘“ — m

.gweedﬂLEMeT

. Exchanoge
| O-4 -

Spread -

I R T v ] |
L wmmwﬂmmemHmMTEhﬁm%ms o
A Synthes1z1ng and 5ummar131ng cnmp1ex mater1a1 ®
B.Nﬁﬁm1ﬁﬁﬁmmﬁ
! &

j [ ; (. Using the telephone for ongaing comunications

e _ P o R — e I N S . —

' ;, : D kﬁhmth#wcwmﬁéﬁMCEMHs v o 17

3 Cbmmunication breakdouns (diagnosis and resolution]

g : o . :
o 1 1 7’ - K ’ .

. Oral presentat1on skills (mak1ng Ihe case and defﬁn1ng the
prDJECt s role) & ‘

T ﬁ LY




i
i

6, Analyzing audiences (communicating with different audiences)

L W, Rl Ht‘ating gr:aup, ’iinteract_i ons

1, *Demonstrating materials
l, Drgani'z’i%g and conducting observations (selective Tistening)
K Using persuaswn |
_ } Coping with confl it (dea’nng With caHeagues) | ,,

M, Preparmg Wﬂtten material for se’lected target audvences (e gi, parents teachers administrators,
1eg1s’latars) .

N Gonmun1c§;1ng with other 'L]inke?s" through ir.egtings, conferences, mail, and telephone "

0. Comunicating responsés (feedback, delivery, and timing)

L Be

P, Organizing information - needs L | oo

0. Usmg the. redia

. :pdatmg and modi fymg matema’ls based on expemence ;

1, Pubhc Re’latwns and Marketin _g

; A, Dewsmg natmnmde pub‘hmty stratEQ1es o ‘ | . ] o -
B, Publicizing activities and results in client dﬁistﬁéts | L |
.E. Iglenﬁf‘ying and informing "significant othgrs“ 1“n— decisiﬁrp;maﬁing pésiﬁqns
,,.'[yif""‘[)e'vehp‘ing and updating mailing lists | -

" E, Packaging materials for different audfences | o - 3\135 =
F Prepaﬁ‘ling audio-visual present‘atio'ns' c o | | ROV B A

f ' . 3 % 3 o




P
0

2

5.

G. Achieving visibi1ity

I. Déve1op1ng tactics DF baundary spanning

@

J. Analyzing and us1ng 1ncent1ves

jII;'»Qrggnizapjsn/PTgﬁnigg

Al Arranging and Grgani%iﬁg workshops’

" B. Targeting in;ormat{on to maximize é??ﬁs
C. .Arranging?site'visitsi R ,
D. Managing the delivery of resources and ser§ices
E. Imp]ementingié program in an adépting_district;

¥, Setting goaisgand objeétiyes aﬁd developing work plans
Priaritizing activities_l L |
H.  P§iaritzing ¢1ient neé5§
f;i. Dperat1ona]1z1ng the proqect a o = ',.7
J; Mod1fy1ng ‘the prngram p]an | \
é_Kf Chart1ng activities (f]aws, PERTs, and Gantts)
L. Adapt1an contract1ng_ ’ ]

M. Adapt1ng the praject to méet 10ca1 needs

‘yi‘ Deve]ap1ng a generai pragect appraach ta d1ssem1nat16n tasks

T R I- A




, , IR ,
0. Arranging ongoing assistarice to. adopter sites

P.. Analyzing the afgaaii@tian of the client system

: . A
Iv. Evaluation/Documentation . | P - ) . IRV
*A. &easgrin% the effectiveﬁess cf a workshop and’pgfsenﬁatian E |
B. Determin%ﬁg the relative merits of different programs.
C. Prepén{ng project evaluation design |
D. Assist%ng school districts in monitoring program effectiveness. '
" Monitoring adoption sites L |
Eg Evaluating second generation trainers ' o . ; . - . .
.G. mPrgparing an adoption case history
H. Using and supporting longitudinal data : ! )
I. .Prepar1ng and cannmn1cat1ng stat15t1ca1 data . ‘
J. :Standardiz1ng recording procedures S :‘, ; | t
\ K. Validatingadoption sites tha ‘v;"ij,’%siejve as D/Ds o
L, EmpTémentiﬁg’evaTuatinn designs N L - A o €
AH! Using eva1;§t1nn data to mud1fy ﬁrograms, stéateg1es, mater1a1s and subsequent Eva1uatians
TN Ident1fying exemplary adetians . o
0. A5515t1ng*the c]lent bui]d a capacity fnr evaTLat1an




" . Prole Solviny/dgusi

A. . Pribing for hiddén agendas C I I
B, Cgid“CtTNQ fnrme] Megds assessments (quest10nne1re development data ene1ys1e draW1ng cenclus1ens) |

LG Conducting informal needs ana1y51e (rev1ew1ng eve11eb1e date, 51tuet1ene1 ana1y51s dreW1ng
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