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SELECTED WOMEN AUTHORS OF EBRITAIN AND AMERICA:
A ‘CURRICULUM GUIDE FOR TEACHERS OF COLLEGE
_ENGLISH COURSES Obder No, 7823231

AMIS, Velma Dianne, E4.D. Uniyersity of Arkansas, 1978,
18Tpp, Major Professor: Dr, Jacqueline Douglas

. Purpoga k
2 The purpose of this stvdy was to design a curriculum guide

on English and American women authors which could be used
as an outline for a college course dealing Specifically with.
women writers or as a guide to supplement college survey
.courses in English and American literature. A related purpose
was to focus attention on women writers writing in the various
literary periods and in the major genres and ta look at their
contributions in light of literary trends rather than as periph-
eral to the main currents in literature. Verification of the necd
for a curriculum guide was an important part of this investiga-
tor's resea:éh prior to the nctual cunstructiun of the curricu~
lum guide

- ) Procedure ]

Verification of the need for a curriculum guide on women
authors was accomplished thirough the following lines of inves-
tigation: (1) correspondence with nrgamzatmns and institutions
which had already done werk in the area of women's studies;
(%) the administration of two sets of questionnaires, the first
of which secught information from [ifty-six institwtions of higher
education about some existing courses in American and English
literature and the second of which sought information from
thirty-four instructors at twenty-four institutions ‘about some
woman's literature courses currently being offered; (3) a re-
view of tan American and eight English college level anthologies.

Aﬁﬂ!’ the need for a ﬁurriculum guida had been démﬂﬁstrated

»  and constiucted a gmde entitled “Selected Women Authors ;cf

Britain and America: A Curriculum Guide for Teachers of Col- -

lege English Courses.” The first fout steps of Hilda Taba's
suggested phases for the develapment of curticula as outlined
in Curriculum Development, Theory and Practice (New York,
m“s‘)’ ﬁéfé followed by the regearcher: (ﬂi:iiﬁeqis of needs,

gmizathm a[ caﬂtent

Major Findings and Resulis

1 Correspondence with pm!&ssianal assgeiaticns and re-
" source canters on women's studies yielded useful bibliographi-

euurses on wortten's literature, '
. 2, The initial quastionnaire revealed that at most of the uni- |
versities surveyed instructgrs have a great deal of freedom in .
" gelecticn of texts and gourse content for syrvey courses in
__American and British'literature, However, if informatic
plied about authors being taught was Tepresentative,
- Affterican authors are béing taught in comparison with female
American authors in a ratio 6f approximately ten to one at the
. institutions regponding, Male British authorg are being ‘taught
In_comparison with female British authors in a ratio of approxt-
raately thirty to one;
--3,- The second questionnaire revealed that women's courses
" -'in litersture surrently being offered stress twentieth.century
. women writers of short stories, novels, and poetry. .

., In the ten anthologies of American literature reviewed,
r:ant of the authors introduced were n and 11 percent
; emale, . In the eig .
= ﬂnnﬂ .97 percent of um authgrs i.ntrndgc:ed were male anﬂ 3

- percent were ferale, i

5. As a result of the diagnosed need ﬁ:r a cur:leulum Euﬁa
the investigator prepared objectives. She then selacted forty-
one American and thirty=three British authors writing in the
five major genres between 1600 and 1950 to be included In the

tity the ii:ﬂlm‘ wit.hm her pa:ticuh: uterary parlﬁd., (h) nmx-

[Aruitoxt provided by exic [

bﬂHiﬁLe—sgeeiﬁeziﬁigrmtmnghguLacstmg ———

Suﬁ-

guide.  For each author the Investigator attempted to (a). ider- '

could be studied in relation to other literature by both men and

. womef¥ of the period; (c) supply selected bibliographical infor-
mation. The investigator organized the guide by dealing with
British and American authors separately and by using centuries
for the grouping of authors, A briel introduction to each cen-
tury in America and Britaln was included as a reminder of *
major social, historical, and literary movements.

i

¢ PARABOLIC FORMS IN ORDINARY DISCOURSE . -

: Order Yo, 7820499
COONTZ, Phyllis Dawn, Ph.D. University of Colorado at
Boulder, 1978, 182pp. Director: Professor Edward Rose.

sertam:m This smdy fncuses upun a part;cular kind of stm?,
the parable, because of-its special structural ability to convey
understanding. Stories and parables are treated as one zrd the -
same in this study. In drder to demonstrate that ordinary peo-,
ple tell and hear stories in the contexts of everyday affairs,
1 have collected and examined some of the stories told and .
heard in a methadone venter setting,
. Now storiss are tald by persons tg describe their experi-
. ences in the world, The various involvements of persons are .
viewed as meanmgul events and as such when persons tulk
about their experiences they do so from an earnest perspective,
The experiences of persons cannet be taken lightly, The atories
persons tell to describe their experviences cannol he taken !
lightly either, R
This dissertation ls organized and presented in two parts, iy
: Part One, Chapters Two, Three and Four, a'tempt to provide h
background Km:wledge Irnm which to procéed with an anilygis
of storytelling pracnr_ea -
Chapter Two reviews pertinent suﬁmlagical literature Whlch i
might have some bearing upon an interpretive approach to the .
. analysis of storytelling practices,

Chapter Three defines and discusses the-parable and tha
ancient oral histnty of parabolic ﬁ:rms in nrdmary conversa-
tion.

Chapter Four attempts to show how stories. might be viewed

- @8 constituting a-natural dialectical process, To do this a brief
history is presented of the term, dialdctis, to show its relevance -~
- for storytelling practices. .

“Part Two concerns the actual stories gallected for this stmij
and their analysis. Chapter Five presents the stories told and
heard in various situations of methadone-center society.

B Chapter Six, the conecleding chapter of this dissertation, of=
fere a procecure for exploring the telling and hearing of stories
for sociologists and others interested in many of the pmblems
found in speeah ar:twity =

s
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THE FQC‘.USEIG BEHAVIDRS MENTAL PRC’CESSES AND
o TYPES OF LANGUAGE USED BY SELECTED:-SEVENTH ‘
= . ,GRADER3 WHILE READING AND RES?DNDEWG‘ TO A ‘

GHAPTER FROM AN" ADQLESCENT NOVEL- - == —
Order No, 76822386 . ..

= &

CUTTS, Kennéth Michael, Ph.D, The Umvers;ty of Iawa., 1978, -
o 289pp. Supervisor: Assaciate Prafessm John Conner . . L

'This study described a reader’s pracésses nf comprahene-
sion by isolating and analyzing three variables: points of laeus,
- mental processes, and types of Ianguage. Ten categories of ’
focus divided into textual and extra-textual-types were defined. :
° and uged in-analysis. Two instruments, one containing five .
categorias of mental processes and one containing four cate-
ories og language were c:mstructéd and used to analyse resder




Two reading ibility groups from the seventh grade were se-
lected thmugh the use of the lowa Tests of Basic 8killsy The
twenty three students in the high reading group and e},é/'len in
the low group were asked to silently read and titrospe tively
respond to a chapter from an adolescent novel, The chapter
was divided into seven segments [o enuble readers to pause
and react freely durlrvT fhe reading, which was taped md tran=-
scribed.

- A geparate evaluator decermmed the extent and categories
for each-iucus, and two different raters independently deter-
mined the mental processes and lunguage used in each focus. -
Chi-square procedures with.a .05 level of probability, category
frequency ard percentage totals, and segment frequencies and
totals were-sed to determine answers to the following ques-
tions guiding the study. .

la. What were the differengesibetween the high reading group

and the low re:ldmg -E,mup in the use of textual and extrq-textmal
fﬂ:usesf‘

The pemnnta"es for teatual and extra-textual types of ft:u 18
were nearly equal and similar for both groups, There were '{
statlstrr;:dly significant group differences in the use of focus “3
categories, Self and then character were the two most frequent
types of focus for both groups. There were no statistically sig-

ﬁifica.nt differences by sex in'the use of focus categories, al-
though the boys in the study focused on events observably more
. than girls did, -

1b. What were the changes in the dlffgrfm:es between tha  high

readmg 5mup and the low readmg group in sgclflc ty’pes of
-textuat and extra-textual focuses? S

Both reading groups focused extra-textually on self most
{requently in the first three segments. As the reading pro-
gressed, focus on self declined and textual focuses on char=-
acter became more frequent for both groups. In the final
segments fewer focuses of _either type occurred but textuat
focusea were more Irequgnt for both groyps. &

s

2a. What were the differences between the high reading group
and the low reading group in the use of the five types of think-
mg defined in the mental prm:ess cmntmuum?

:

There were no statistically significant group differences {a

_ the use of the five mental processes. But, the high group used
_g_ alizing in a more frequent manner than the low group did.
The high group boys’ use of seeing rglsﬂanshlps was signifi-
cant at the .05 level. The boys in both groups used the cate-
gnry more frequently than did girls. The low group girls’ use
izing was also significant at the .05 level. All the
g'irls in the study generalized In_a more frequent manner than
did boys. In terms of a continuum the high group spent nearly
- {fifty percent of the time generalizing and predicti ng whereas

the low group used the same categories only one~third of the

" 'time.” S

2b. What were the changes in the differences between the high
reading_gmup and the low readug group in the uses of tluﬁkmg
as the readers pmgresseﬂ through tl the chapter? '

————Both-groups used.seeing relationships more  frequently than I

ters? . N

e : . -

3b. WTmt were the changes in the dlfferentes between the hxgh

. reading group and the low rending group in the use of the four

types of lzmginge as the l"E“ldEf'S pmgr%ssed through the chap-

¢

Both gmups used interpretive language frequently in the
initial segments. From that-point, use of the category declined
to near disuse in the final segments for both groups. After the.
early segments the high group tended to use evaluati
speculative language more frequently. By comparison the low
group tended to use the same categories ina Iluctuatmg man=
ner. K

n the type of lanpuage used
] process used to [urmuhte

4. Was there a relationship betwe
to express a
7 _
Both groups used descriptive language and identifying men-
tal processes in a statistically significant manner. Both cate-
gories were considered to be the least abstractive process in
their lespective ccmtinuums Eath grnups used sEEc,ulEtﬂ'

resp@nse and the ment:

slgmﬂc;mtly related manner, The hlgh grcup used 'eneralizin'
mental procesges with evaluative ls,nguage in a statistically sig-
nificant related manner.

The major difference between the two reading groups was
the high group’s tendency to use more abstract forms of think-

" ing and language while responding, They were able to accom-

plish more with fewer processes, especially in later segments,.
as they used more accumulative categories. All readers pro-
cess a story 1n unigue personal ways, but the direction is al-
ways toward increasing understanding. When progressively
more abstract forms of thinking and language are used that
understanding is reached more expediently.

THE TEACHING OF POETRY IN GRADES SEVEN AND

EIGHT — A-SURVEY OF THEQORY, PRACTICES, AND MA-
TERIALS - Order No. 7819743

HECHT, Sandra Nancy, Ed D. Bostoa University School of
Educatmn, 1978, 202pp. Major Adviser: Thomas G, Devine

. Theory

Poetry and activities related to the teaching of poetry are ..
recognized components of English and Language Arts Programs,
The philosophical orientations fgr teaching poetry have altered
significantly in the last twenty years and a plethora of new ma-
terials and perspectives are advocated by theorists.

The purposes of this study were to (1) review and synthesize
a number of perspectives and objectives applicable to the teach-
ing of poetry at the junior high school; (2) survey material ap=-
propriate for use at the junior high schnﬂl and '(3) describe
poetry teaching in seventh and eighth grade classrooms, ’

Research Desxg‘n L.
A review of perlinent professional and thearetxcal litarature

. any other t;ategury particularly in the initial segments, From -
Ehat pnint the use Evf the categr:ry dechned sm! thE hlgh gmup

ina randam llugtuatmg mm‘;nér but continued to use Eeemg
: rélatiﬂnshlps extensively.

3a. What were the: dlfferences between the high reading graup

and the low reading grgup 1in the use of the four types of lan~

guage utiliz d in the language f:@ﬁtmuum'é R

.There were no, statistically significant gfaup or sex dxﬂer—
ences In the use of the four categories of language, Bothgroups
used interpretive language mogxe than any other.” The boysin -
. both groups tendedito use mtegretive language more frequently. .
than did girls, The girls in both.groups tended to use specula- .
- tHve language more frequently than 'did boys. Intermaof a :
o ‘contiduum the high group.used the more abstract evsluative

and gpeculative types of language nearly thirty. percent of the

. - time,. By comparison the-low group used the same r;ategm-ies -

Q haﬂ twenty pereent af the time,

ERIC,.

o 2

révealed several busie issuesinthetegching-ef poetry:(1). ob=__
jectives, (2) the particular nature of poetry, the adolescent. ,
learner, and the sutcessful teacher of poetry, and (3) the ava.l— T

_uation of poetry and of student work in poetry, A review of
these facets is presented, In addition, activities representative
- of the types of material currently available gre presented,

A questionnaire was designed -- the results of which would .
describe the climate and methodologies prevalent in the seventh . . -
and eighth grade classrooms of Midssachusetts, One hundred
middle and junior high schools were identified by random se- -
lection; questmnna;rgs and an accompanying-cover letter were
gent, This questmm\mre contained sixty items and addressed

. these issues: (1) professional preparation, (2) the attitude of
teachers foward poetry, (3) objectives teachers held [or poetry, ﬁ

(4) organization of poetry. material in the classroom, (5) a de-
lineation of question type asked by the’teachers, (6) a survey
of gpeciﬁe :Lct;vit_v pfactmes relateg Vta the teszhing of [matry,
elghth grades, (B) suggéstinns for the impruvemaﬂt of
the tem:hiﬁg of ;metry, aﬂé (9) -puggestions for. sueneasfnl '
ties, - s




’ The Results are those recent tgkts which replace the chronological with”
the thematic approach, o*
An examination of them shows that the editors seem tu have
structural prineiples in mind when they present unita consist-
ing of literature of various genres under such broad thematie
headings as “Man against Nature” or “Puritanism in American
Thought.” However, these texts o little to foster a t;ﬂtic:al
reading of literature. For example, a unit oh Puritanism might
co-tain a short story by Nathanjel Hawthorne, a lyric by Emily
Dickinson, and a play by Arthur Miller from which the student
ia e;peeted to extract a theine. Any advantage the student might -
but teachers’.professional readling and failure to employ a wide gain in percelving eontinuities in American literature is made =
diversity of materials does not reflect tpeirprg[gssgd helief. at the expense of his seeing the unique qualities of an individual
in the essentiality of poetry teaching. * work of art. Therefore, this dissertation, which is divided inte -
4. There is an increased {ocus on the affective domalins of * {ree sections, attempts to remedy the faults found in-most- hlgh
poetry, . . school American literature texts by presentmg 8 comprehsn=
9. TEnEhEr-ﬂleﬂt‘d questions of all types are more preva- sive, intellectually coherent method of selecting and editing
lent than activities involving student production, performance, material which gambineg the best features of the New Critical
or activities which require Student initiative and student-to- anthologies and thoge which employ a thematic agproach.
student activities. : The first section of the dissertation is a rationale. It pre-
6, There is an increased focus on the writing of poetry and gents structural theory-as if relates to the high tchool liter-
ature curriculum, The maii goal of the theorists of a strue-

The findings of this study suggest:
1. There is significant agreement that poetry is particularly rm
approprinte for inclusion at thé seventh and efghth grade level,
2, The two mcmt frequent activities related to the teaching
of poetry are the distribution and displaying of student work and
the writings of poems in predesigned verse forms,
2. ‘The two activities most infrequently Aone in regard to
the teaching of poetry ire the memnnzatmn uwe dramatization

of poetry,
3. There is considerable interest-in the teaching of poetry, -

o

_ some difficulty of tyansition from writing to reading poems,

7. Puetryﬁirs t:ufght primarily in a ungxt form; however, the - tured approach to the curriculum has been to find a method of
assimilation of poetry during the year is a significant second . presenting material that is sequential and cumulative. This. ~ =-
organization. An average of ten class periods a year are de- method 13 designed to allow the student to hegin with simple
voted to poetry and related activities, - " basic concepts and to move to matters of ever increaslhg com-

8. More poetry is taught at the high ability levels than with plexity. In spite of the foundations articulated by tuch a semi-,
lower ability students, 7 ‘ _nal thinker as Jerome Bruner, a comprehensive theory for . -

. y . literary study has not been formulated, This rationale attempts .
. ' . to formulate a comprehensive theory of curriculum structure
Conclusions : E for literary study that will aid the editor, and subsequently

the classroom teacher, in making selections of fiction., It em~
ploys the basic concepts of Bruner and augments them with the

" works af such literary critics as Northrop Frye and Norman
_Friedman.

The decond section of thé dlsagrtaﬂun is thﬂ anthology of .
American short fiction, The main purpose of this section is ta
. present to the student the baaic concepts Emglg;ed ln‘the analy-
¢ sis of literature. This introductory level,corresponds to the - ;

Eruneria:r thanry of Iirst presentmg the basnc,gmwersal cam—

. The findings of this study suggest that thére is.a great deal
of potential in attitude and material for placing poetry in a ma-
jor and viable position for the seventh and eighth grade pro-
grams. An increased amount of sharing, varying activities and
increasing time, providing more poetry for lower ability stu-
dents, and estabhshmg ‘guidelines pertinent to an emerging
focus on the affective and less tangible aspects of poetry should -
result in making poetry a viable and integral part of the seventh
and eighth grade English classroom, ' :

a clnsa reaﬂing and exphcsﬂcm ni individual wnrks
’ The third secfion of the dissertation is in the form of a
handbook or teacher’s guide. This section’ presgents several

5

4

PATTERNS OF AMERICAN FICTION: An Anthology of the approaches to the structure of the curriculum and dttempts to
Amari:gn Short Story Based on Structuralist Principles . . arrive at a new synthesis in the method of presenting American
Drder Na 7821309 , literature. The purpose of this section is to offer to the teagher

Lo . ¢ : h a combination of approaches to literature which ‘mast antholo~

HOLSBERRY, Carmen Williams, Ph.D. Duke University, 1978. T gies, concentrafing on a siugle method or theme, omit, The -

579pp anpar\nsm- R. Baird Shuman tiction that was presented to the student for a lesa a:mlygis

" of its basic components is here reexamined and :eclsagifiﬁ

The purpnse of th;s dissertation is to presaﬂt an ;:mtholagy : ) go that the teacher may employ it in sequences n! increasing
. of American short fiction for use by the college=bound high camplexlt‘y Each work. is first related to the E;lﬂ,n of its in=
" gehool student, The approach taken is that of recent theorists ) . dividual author o that patterns within that auther|s work may
who expound-a structural appms;:h to the English curriculum. B - - be discerned, Then, on an increasing level of co ple::ity, the
The debate over the structure of the secondary English curricu- same works are employed to” illustrate perenms]—; 1
lum which began.in the 1950°s and continued into the late 1960's thought in American literature,
" had a salutary effect in many areas of curriculum planning. Its - . Within a single anthology, then, the teacher will be given
~— main-achievement for the studyof literature was thé demise of the resources to present to the student a variety of approaches
s the old anthology which offered mueh biographical-historical-—- - tothe study of American literature. In its rationals, its method
_information, some literature often in abridged form, and no ’ of presenting fiction, and its instructiona to'the tea her, this
principle of organization other than chroiology. The texts which dissertation attempts to structure those ﬂppfﬂaﬂhés‘ so that a -
replaged the anthologies were generally of two kinds, and both © : coherent séquence of literary study, based on an ascending
were a marked improvement. The first type, usually modeled .. order of conmiplexity, will emerge. It is in this multiplicity of .
* after the influential Brooks and Warren ‘texts and found more methods, so lacking in many texts, that this dissertatinn hopes °
" ofter: in intreductory college courses ‘than in the high school, ' to contribute to the planmng uf the high school Enghsh cur-
focused, quite correctly, on a close reading of the work of liter- ~ @ ' rieulum .
_ature rather than on peripheral material. However, the mdin - PR g
preblem with the texts of the New Crities, other than often being ) ) o )
unavailable for high school students because they are consid- . . L o T o

7 ered to be too “difticult,” is, as several of their critics ‘have [ P
painted out, that they offer no principle of organization other -
than an explication of atext in order to illustrate a formal as- ' '
- -.pect of fiction, THey contain little historical background, they
do not relate one work by an author to the corpus of his work, . , .
“and they do not attempt to discern the larger thematic patlems o / : ’
]: ltc;erican literature. - Far more prevalent in the high schools . -
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'='=;ﬂA MUL’fIC‘ULTUi’;AL WOMEN'S STUDIES CURRICULUM IN - - . 1 therary utterances -ua mpmsenhtmns of lingulstie ag=-

" AMERICAN LITERATURE _ +Order No. 7820444 . " tions or speesh acts, more specifically, {llocutionary sets,
' o . 2, Buch representations are taken intransitively.
JC)HN.“:‘.‘I‘(Z)l"{1 Judith Ccmlin 11.A. Dx :ke Univqgglty, 1978. 152pp 3. The concept of intention is reintroduced into a nﬂtltﬁ of .
Adviser: Norman Hane literary meaning as a logicul relationship rather than g eontin-
‘ gent relationship, , To understand the meaning 0f o text requires
. It i{s unifortuhate that academia finds itself in a position in ’ that we read it as If it were the result of some communication -~
which {t'needs Women’s Studies and Multicultural Studies. Our lntentinn l.e., a nntiml of, intf:rndnn stands lagically [:\rim‘ tn 8
academic community always should have included women and m:tinn of meaning. .
~minotities in representative numbers as students, as teachers, - 4. Understanding the text reqﬁﬂes the construction of a 3
ag writers, as critics, as administrators. Histo:ieally, this context, for’ only by supplylng the context for literary utterances
has not been the :case. The history of higher edudition for do we pmvidg the conditions for its untierstanding, Such a con=
woblnen has been limited, and liniting., The educaticnal system : text is not determined by definition but is developed on the basis
leaches students to identify with a white, male culture. Women, - of reasond. and arguments. The question of what i3 intrinsid
do.hot see themsclves accurately reflected in the eanon of Amer-- ° and extrinsic to literature must be determined and not assumed,
ican literary _culture. There is a sense of alienation which - Such a reading, however, is highly conventionalized, governed
‘women studénts {eel, a sense which is exacerbated when that i by both primary and secondary conventlons. .
woman is a Black] or a Chicana, a Native Amerlean or an Asian’ to f"‘—'f 5, The meaningofa lltersry work is dependent ona geﬁeral' :
American;-she ia viewing not only a male culture, but a white, . theory of meaning, .
male culture, anc she asks, “Where do [fit?” .t T 6. The meaning of a hterary work can be u:r:mstrued as an
“The Multicultural Women's Studies curriculum in Amerh:an " #—.  ¥jllocutionary redescription.”
Literatire which I propose attempts to include wnmerﬁﬁll r 7. The under st.mdh]gs that we ccmt;tmct out of the represen=
women, in any study of American literature, It attempts to. tations of thq text can, in turn, be projected once again toward
balance what has been a white, masculist approach to American the world, They provide ncw concepts and new paradigms
literature. The curriculum whu:h I'propose caq ‘be taught sep- : through whieh we come to restructure our reality, Cervantes’s
arately as an Introductory Course in Women’s Studies in'Amer- - _novel, Don Quixote, for example, brought into our language a
ican Literature; it‘can serve as a course requirement in Human , new noun and & new concept, “Quixotism.” In this way, we
Relations and is deliberately tailored to fulfill the six compo= - .. . can say that)in the end, life comes to represent literature,
_nénts of the lowa Human Relations Guidelines; it ein be fed into . The gequence fur‘ma nﬂt 50 much a eircle, however, a8 a,
any traditional American literatire coursein an effort to bal- - . . _spiral,
ance what has been a lopsided, male-biased. approach to Amer= "’ . . By brmdening the c:n:mtext r&levanﬂa our under-‘;tmidlng of
s ican lterature. Ultirhdtely, the hope is that we can so revise - a litenry work while, at the same tine, remaining linguistically
‘' our thinking that we can propose a balanced currieulum for . and textually nrignted this model can illuminate both the.par-
American literature which is truly representatfve of the full ' ticipatory role of the reader and the demands of the text,
'* spectrum of American traditions and values, female and male, . thereby, reconciling two dominant pedagagiﬁal appraachas to
" white and minority. .+ . v : B : the study of literature,
= S0 . T - ' : N A L ‘ L ' } :‘ -
- N : .o ’ ‘ CLASSICAL AND EXISTENTIAL COMPARATIVE USES OF -
THE SIGNIFICANCE OF SPEECH ACTS FOR A THEORY OF . MYTH AND'MODERN LITERATURE: A STUDY OF EQUH—'
LI'TERARY MEANING . -Order No, 7819384 |, _ . SEL]HG PERSQNS IN BOUNDARY SITUATIONS ’

- ' Order No. 7333535

SPRIS‘E‘I Lorraine, Ph.D Calumbia Umversity, 1978, ITBpp . . )
PARKER, Lois Janette, Ph.D. Un;versity of Idﬂha, 1978. 25499

+ Thg pu;-pggg of this %tudy 15 to ccmstfuct a new cunceptua.l ". 7 Chaifman: Thomas E. Hipple
framework that will provide a theoretical foundation for both _ o :
Hterary practices and empirical studies. Inplace of ad hoe ‘This dissertation considers the t;l‘;ntemparary candmm of '
critical practices and fragmented gnﬁceptual studies, this anal- estrangement, between \:nunseling and literary studies. A sur-.
_ ysis has attempted td . realism our concepts within a gnherent . vey of cnmparative uses of myth and modern literature by twe |
framework by examining t.q structure one concept must Mive - : classical and two existential therapists in their work with el .
_ 1 it is to be related consistently with other cgm:epts we wish : ' ents in boundary situations provides information concerning
to hold, L . both theoretical and practical relevancies of literziry amdigs
Preliminary chapters i'eaexarnma withm the Ingiesll frame= ':,_ ~ for counseling.
work of this study several basic ccmEEptS--ﬂiE nature of defini- - 'The method is interdisciplinary. Twenty-four qneslinns. as ;
- tion, the concept of intentionality, the notion of an ingtitutional .described by the cells of a eross-axes design, are addressed..
- analysis, the function of literary discourse, fociiaing on such Classical therapists are Sigmund Freud and Carl Gustav Jung;

ers as the Ahglo-Arericah New Eritics, Morris Weit2, existential therapists are Rollo May and Ronald D. Laing.

“John ilis, George Dickie, Barbara Herrnstein Smith, J. L. . Boundary situations are critical life events that initially com-
" Austin, and John R, Searle. ; +» pel individuals into the counseling process in search of a more -~ :
This inquiry centers ona definition*of ‘1fﬂﬂglnative litera- - meaningful existence. ‘The situation’s overwhelming limita-

ty or social ' tions, represented, as an impasse, and the situation’s inherent

" ture thatlocates its function.ithin a cultural activi

prﬁcﬂce As a basic concept, the'definition of litérature. serves. ' ‘possibilities, indicated ag a tireshold, are analogous with ini-
a8 afocus for a systematic account of other igsues, Although o "tiatory, mythical events of tradmnnal peoples. Experientially,
" all the concepts central to the main issues of: -literary studies - . such sltuations imply unamidability, intense awareness, anda
can now be examined in their relationship to this'proposed defi- : seéming distortion of time and space, the latter of whichis < .~
nitjgn} this study has concentrated on four of them: Iiterary analogous with Mterary experiences, both mythical and modern.
discourse, Intention, context; and meaning, Findings indicate that many critical events of life are patens :

A literary work of art is dermed as a text (oral or-written) . - tial boundary sltusﬁma- that both coungeling theory and coun~

t:has been dehberately and intentionally produced as such or oo senng pl’aEﬂGE, ,whether classical or existential, are. camp;a—
taken as having been 5o produced by an interpretive community - % - mented by ‘myth and modern literature; that.iheoretical,”

‘of readers in such a way that it is perceived as an intransitive - 7. therapeutic, and literary distinctions illumine diffecences
epresantatinn of linguistic acts requiring on the part of apar- . .. - within, between, and among catgg@ries- and that an existentiil
ticipant reader the ccmstrucﬂnn Qf a cﬂntext for lts um:lers : ©* - emphasis on experienee in writings of both Freud snd Jung,
standing.’ = : Vit and a classlcal emphsais o6n an essential nature of perscm: in:
We can draw at least seven gﬂnsequences Iram the concep- . writings of both May ‘and Laing partially explain the’ hlurrlng
i@-‘ “ramework in which this notion of a literary text is em- -~ . of classical ind existential categories when consid ring myth
EMC in relation to boundary situ 1

A FuiToxt Provided by




o Mnre specificaily,. thenretlcal implications indicate that
myth and miodern literature are potentia] resources for
clarification and {{lustration of counselifg theories; that dif-
_"* ferent forms of literary materials, ineluding narrative, imag-
. ery, dramatie, avid postl, are theoretically-valuable; and that .
psychological interprétations of literature vary theoreticaily. -
Therapeutic Implications show that dream=-work benefits
from counselor's knowledge of mythical symbols;, that both
literal and E@eriential symbolie interpretations are meaning=
ful; -and that the therapeutic value of narrative axperiencg is
anarea invftmg further research.
In :nnglusinn it 15 recommended that literary study be In-
" tegrated into-counselor’s educational programs; and that myth
and modern [iterature, ast¥ontrastéd and compared, be recog-
nized as potential” agents for catalyzing ﬂepth—gmnseling ori=
,antatlnn;
¢ ' ’ ' a

THE RESPONSE OF SIXTH-GRADE READERS TV)
S8ELECTED CHILDREN'S LITERATURE WITH SPECIAL’
REFERENCE TO MORAL JUDGMENT  Order No. 1821831

PERINE; Maxine Harriet, Ed.D. Columbia University Teach-

- ers College, 1977. ZEEpp Sponsor: Professer Arthur W.
Foshay

- The prlma.ry purpose of the study was to examine the rels—
tionship batween literary responses and moral interpretations
of sixth-grade subjects to selected literary works, A secondary
purposg waa to Jdraw implizations fof.the teaching of literature
and the development of children & moral educution,

Two hypsiieses word formulated as follows: -

" - 1. A relajionship exista between the literary responses of

ghildren and thmr mnra] intedg ,.reeitimis n! llterm wnrks

w;lthh tha i;ateggries aI the Purves a.-hema, Eleme'lts of Writ—
ing about a Literary Work, and their imoral’ regmnses wil} ba,
consistently within the Kohlberg categories of moral judgment.
“Basic tothe study is a two-fold problem c¢acerning the need
. for teaching both literature and moral education. The need for
methnﬁﬂlggy in these areas is re:ﬂgni;ed and mathads are sug-
gested.’

e A pilat study snd a field study were conducted with sixth-
grade subjects in a middle~class community. Children were .
exposed to lessana in widely regagmzed literature involving

.. .moral dilemmas. Class sessions were taped and verbatim
transcriptions were made. Responses were divided into idea
units by reliability coders and were coded by two sc:hemas
Elements of Writing about a Literary Work by Purvés and the
Kohlberg Moral Stages. .

. Analysis of data by the Purves schema reveated that Entage-
ment-Involvement was the dominant category of literary re-
sponse followed respectively by Perception, Interpretation, and
Evaluation. An analysis of data by the Kohlberg schema showed:
that Stage 3 was the dominant stige of-moral judgment.
The Spga;ma:l Rank-Order Correlatioll Formula was wsed
to determine relationships between categories of'literary re-
sponses ‘and moral interpretations. Responses of sixteen highly
verbal students who read well and who re@aﬂﬂed with the high=
" - est frequency wereused in thecorrelations. The following posi-
tive correlations, significant at the 5 percent level, were ob-
-tained: (1) Stage 3 and Engag ment—lnvalvament .55; (2) Stage
. - ¥ and Perception, .59; (3) Staffe 3 and Interprétaﬂun, .58,
Results of the study confirmed the hypotheses. A relation-
ship was found between literary responses and moral interp:&-
/  ‘tatlons; literary responses were within the categories of the
- Purveés schema; and moral responses were within the-Kohlberg
‘- 'categories of moral judgments. In thig investigation, Kohlberg
is considered an analyst and the developmental stages of his
. s¢hema are considered aspects of moral thinking, Datain this -
study suggests’ that the Kohlberg stagea are prosent in some

ﬁga; wre more prominent at ong time than ancther. Implied
n the study is the need for programs in literature and moral
‘sducation, Peer-group inter action was congluded to be a satis- -
factory method for obtainin ‘responses to literary works and

iy
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degree at all times in the minds of the students; however, some -

ca nif-n: of resolving moral conflict, Thraugh pers@na}. involve-. o
-atirey 20 noral -

A

The following récammendmlms were mdde:
«1. That litersturﬁbg taught lhruughciut the Elemengg:_y
grades,
2, That moral education be given attention in the snhmlg
3. That teachers acquire more knawledge of texching liter-
ature including literary crlticism.

4, 'l'hst teachers evaluale children rengnsegm literﬁurg

) by using ah instrument such As the Purves schemato fidd areas

that are weak or misging,
5. That the Kohlberg schema be used to evaluate :hlldren 8

~moral responses. . [

6. That teachers direct attention of childrento areas of En-
gagement=Involvement, Perception and Interpretation when lu-
volving them in literature which includes moral dilemmas,
Becdnse of the relationship between these calegories of Literary
response and moral judgment, attention to these ateas makes
it pnsslble to deepen response and foster moral development
at the same time. .

= <

FEMALE NON-STEREOTYPING IN PAROCHIAL AND PUB-
LIC HIGH SCHOOLS: AN ANALYSIS OF CATHOLIC 5TU=

DENTS’ ATTITUDES AED THEIR LITERAR‘Z PREFERENCES .

Order No, 7519777 .

i 5

RILE'7, Maurzen Evelyn, EdD, Bmstan Unlverslty Schngl of

- ducted by the afﬂregnentianed parochial school’s parish, - The
- public and parochidl schools are’ located in the sagne distrigt

‘Educatlun, 1878, 3411:?. Mijor Professor: - Thomas G, Devine

T_his E}fplgratnry study analyzes the degree of female nons
stereotyping among Catholic public and.parochial high gehool
students, as well as the extent of female non- 5tereniy‘]ﬁlng'in thes
students’ preferences of required reading novels and per gonally
_chosen outside reading novels, B

Of the twenty-four subjects selected for the study, thlvaﬁ
(six girl3, six boys) were parochial high school students, dnfl |
twelve (six girls, six boys) were public high school students
who attended Confraternity of Christian Doctrine classes, con-

of a suburban town, All subjeets 1lv 2d.in that district and rep-

resented low, middle, and high gotlozconomic backgrounds ac-

cording to Hallmgshgad‘s Two Factor Index. . v
The methedology used to defcrming the degres of fomale

non-stereotyping employed by the students and portrayed In

their required and personally chosen outside reading novels

was as follows: First, the subjects completed aquestionnaire

" constructed by the researcher to determiine their attitude to=

wards females and their preference of their high school English .

_eurriculum’s required reading novels and their own personally
chosen outside reading novels. Using a rating guidellne eon-

structed by the investigator, four coders then rated each stu-
dent quectionnaire to determine to what degree students'non-~
stereotyped characteristics of eleven categories of fermales.
Next, twelve of the novels students specified as enjoyable
on the studént questichnaire were selacted for rating: three
most frequently mentioned required reading novels and threa

- most frequently mentioned persgmlly chosen outside reading v

- The. coderg }hﬁﬂ
g’l‘eeof fernale !

novels for each school, parochial and public,

analyzed the twelve novel to determine thet

non-sterectyping contained in each wark,
In this study the researcher investigated four m;jar hgpaﬂi—

.eses:

1. Public high st;hnnl stuclénts who attend Confraternity of
Chrlsti.in Dm:trine classes namstereutype femsles to a greiter

supparted is hypaﬂiesia
2, The English curriculum’s required readlng mvela in ihe

public high school non-steréotype ferfales to a greater extent
than the required reading novels in the parochial high school’s

" English’ curriculum, This hypothesis was not supported in that

investization revealed on the average the ps.ém:.hlal school ré=-

. quired reading novels which were rated non-stereotyped femslas :

- more than the public school required reading novels rated,

.8, Catholic public high school students’ personally chosen -
autsid& reading novels ngnastergntyped females more than par
chial high E[:hﬂnl students‘ ﬂutaide réading HGVEI& g




e

_trayed In their cutside reading

4) Sfudentﬁ"fiegree of female non-stereotyping Is nioge X
clﬂsaly alighed to the degree of female non-stereotyping por-

riculum’s required reading nov This hypothesis was par-
tially supported, Public school students’.degree of lemale
non-stereotyping was nearer, though only slightly, to the degreg
of female non-stereotyping in their outside reading noyels than
in their ri:quxred reading novels, However, parcchial school
gtudents’ dggrge of fehhale nnnssterentyping“&s mare elasaly
akin to the degree of female non-stereotyping In theh required
reading novels than in theirfutside reading “novels.

Findings of sub-studies associated with the research con-
cluda that: (1) the higher the soclosconomic group was, the
greater was the group’s average degfee of female non-stéreo-.
typing; (2) the high IQ groups when compared to the medium
and low IQ groups were never the lovest in'degree '¢f fomale
non-gterectyping: (3) there was no relationship between SAT

" verbal scores or scholastic achiev ement and the extent of stu~ .

" dents’ fefnale nop-sterectyping. -

- Procedures ) .

in

'LITERARY STRUCTURES- FOR READING RESPDDSE
(PARTS IANDIT) .°° , Order No, 7819778

RUHHELS xMarx Margaret, Ed.D. gustun Univars!ty ‘Sehool

of Educatiﬁn, 1978, 466pp. Major Professor: Thamas E.
Culliton, Jr.
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Purpose

The study was undert:\keq fm' the purpusé of mnatruc:ting

" and evaluating a handbook of iiterary structures to he utilized
- in conjunction with the actual reading of literature. The focus

of the study centered upon what effect in terms of the reading |
prm‘:eés an awareness of literary structures would have upon
the reader’s attitude and the reader’s ability. to respond to lit-.
erature. The following ‘research guestions were ralsed:

. 1. Does 'a knowledge of literary structures as a learning set

make the reader more seansitive and responsive lo literature?
'3’ poes the knowledge of literary structures as a learning set -
facilitate comprehension of litérature? 3. Doss knowledge
of literary structures asa learning set affect. attitudes toward,
lMterature? 4. Does the knowledge of literary structures as a
learning set ffect behavior in indEpEndEnt hter'n_ry experi-
ences? - -

The rasearcher s handbook, Literary Structures for Read-
Resaponse, was designed to provide readers with a metalin-
guistic awareness of the dynamle prnrzegses at work in a given

. literary piece. The literazy structures were presanted in con=-

junction with the actual reading of literature. An?warenesa
of structures.was theorized to raise the reader’s expectations
by establishing criteria for analysis and criticism by the art

" of foining the reader’s:general knowledge to the print and

.‘D

" prised of four ¢

allowing a synthesis to oceur.

Sevanty—eight tenth grade students from a smail high school
population partim,pated in the study. The sample was com~-
seg of two classes inthe experimental gl'ﬂup
and two classes in the control group. -

" Thé classroom texchers of the experimental groupa taugbz

ivels than in thelr English cur- -
ey

=

lessons daily for nine weeks using the handbook in conjunction ™

with the reading of the literature. Teachers did not streas

_ memorization of ‘the terms in the handbook in the course of the

study, but rather developed in the students a Ia;nlliarity with

" the terms for the purpose of raising Questluns. eﬁmi.ﬂlng lit- .

erature ‘and generating respnnse . -

=

]

t
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- Testing: *, « '
Three seta of tests were utuised in thia study to abaeass the

effectiveness of uBing literary structures in cunjunci:lon with
the literature for responsive reading® RESPONDING:' GINN
INTERRELATED SEQUENCE TO LITERATURE; Ginn DiAG—
NOSTIC TESTS DF SPECIFIC SKILLS; andéﬂinn ATTITUDE
SCALfE The dala were analyZed by compariton of mean
scores for the initial and final tests and by enmputstmn (:I
critiﬁal ratios of d;iferénce

x F : =

- j ! L

*
- [

w . v
Fiﬁdigg : : - .

"' THe knowledga of literary structures as a learning et ap~
pemred to be ineffective in inereasing above average students’
«ability to reapond to-literature, but was effective at the .05
level of significance in increasing below average students’ re=

sponse- to literature. The knowledge of literary structures as

‘a learning set was effective in improving above average atue
denta’ ability to comprehend literature at the .05 lavel of sig-"
mm@es, but was ineffective in improving belaw average stu-
dents’ ability to comprehend literature. Reading attitudes were
not markedly changed by an awareness of literary structures,
Students in the experimental groups appeared to be better pre-
pared-to-handle material read independently than those in the

f‘cﬁntg‘ijl grnups, . X .

i

Canclusinma

An awareness of literary structureg improvea students’
response and comprehension of literature, Responsive red-
ing of literature requires a perception of basfa; stryctures, = -
Such famillarity facilxtates predictive and responsive reading.

* Comprehensive re:u:hng of literature also requires an aware-
nesa of the dynamic interactions of mgredlents at work ina
glven literary plece. Such an awareness of process facilitates
cnmprahensinn vaildmg students with the tools for antici-
patory reading reduces reader uncertainty and develops niore

. positive attitudes toward the re}ading of literature.

¢ ; . -
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. PERSONAL VALUES AND VALUES IDENTIFIED IN NEW-
BERY. MEDAL AWARD BOOKS BY STUDENTS AND CHIL- '
DREN'S LIBRARIANS " Order No, 7818661 +

RYDER, Mary Stephens, Ed D. Universlty Df Denvef, 1975
157;:;" . .
The purpase of this stud}r was to- determlne whelher Btudents
. ami Libranans held slmllar persansl values a:ld ta detetmims
as important when the values were p:esem:ed in llterary format,
/ Childrén's librarians and seventh grade students in junior
high’ ‘school Language Arts classes were asked to complete two
valug surveys, The first survey, Value Survey D, designed by"
D, Milton I\al\eagh, wag modified and required reportingon -
perécmsl values, The differences in the means of the .scores
were, calculated, The second survey, also a mad;fxp( valua. -
Suryey D, required application of the survey to a selection of
ch!ldrgn's literature and-reporting of demonstrated values,
"The Newbery Medal. Award books, 1971=1975, were used as the -
lit;-rature selections. Chi Square stat;atmal treatment was ap- :

¥
S

FlndinE

e were d:ﬂerences between the student and the 1ibrar=
groups on four instrumental or behavioral values and seven
te fiinal or end-state of .existence values when pexsonal values .
nsidered, . Thirty-one percent of the thirty~sixvalyes .
o the | mﬂdljleﬂ Value Survey D wete riot VlEWEd as szmllarly i
mportant by the two groups, © e
n discussing the four instrumental valuea ahlgher pers .
age of students found the values.of a,mb:tlaus, independent
{ He_dient tc: be nI lmportance in their lwes whlle tha libmr




T

¥ Y

lx)n}ts, 1871- 1975, and requlled that the two

ad ..

. The smunc& pi’!.I:LET the reséarch was i mtylified Value Sur-
3y D which whs .Lpplmd lo duch of five Newbey Medal Award
roups l‘epm(
wihether e.;ch of U\uty éﬂx values was demonstraled in Lhe Eeu:l-
ing sele:uunsf F'grty séven percent of thé thirty-slx valués
were mahniise,d‘fﬂlﬂerenuy by the two reporting gmups when

all of the books weré conyidered,

- Great.

| values which are listed on Value ‘Burvey D, ‘modified, The stud;;

| MEANING®

)

i : ' . -

* When individual bgukefwelg considered, the greatest diver-
sity ln value recognition of theldwo reporting groupa pccurred
in the books, The Summer of the Swans, and M, C. Higging the
A g;g*iter percentnge of students over librariana Tound
Ihat the-values. were developed in each book. In the three re-
mamlng bnnks nn\y two di[ferences in values recagnltinn were

indicated, ) .
v - o :-Conelusions '

Gﬁ the basis of the lmdmgq the iullawmg conclusions were

advanced:
1. When considering the personal leue% of Lhe two groups,

a cominunication or maturity pap ensts when rf:cc&gnizmg the .~

importance in daily living of mproxlnmtely one third of the

or the consideration of these values in\the life styles of indi- -
viduals would brlng a different raépans from students and
adults. ~ . é\

“2. The fmdmgs concerning ‘the Vilues tec’gﬂized in five
Newbery Medal Award books by students and ' ehildren’s librar- -
ians lnd;g*\te that instrumental or behayigral\yalues and termi-
nal or end-state of existence values ¢ *’ué difficult to underst;md
or. recugmze similarly by divergent groups whan presented in:
some literaturs, Hmveve:- thes=literature avaihble for use by
students is a viablé vamgle for values transmlssnpn or lnzulcaﬂ
tion assummg that librariahs, teachers; and parents are aware
that, thgre are varying degrees of societal values pr esentﬁd in’

s

. children’ ‘s\jterature and’'that methods-angd slmmgles of recog-
nition of values ptesented in literatire would v*uy of m,cessuy.

w' v ; - - * 7 ’ ) - v
EDUCATIQN AND THE EXPERIENGE OF-POETIC
; © . OrderNo, 7821238

SCHIRALLL, Martin Guy, Ph.D. Unnérsnt‘y uf Illinois at
Urbanasﬂhimpmgn, 1978, iﬁ?pp :

The general taSR of this mssertahun is, to articulate the

* conceptual grasp implicit in the appreciation of pnetm mean=

.ing and thereby to uncover the categories of awareness.into -

- which students of poetry would need to be initiated. Toward

‘cussaion of *seei

giving an adequate account of poetic meaning;-the thesia covers
much of a foundational nature. Specifically an attempt is made
to relate recent developments in epxsﬁemulngv and the phiics— S
nphy of science to aesthetics ?;g the phglnsaphy ‘of.art.
Chapter 11 gives an account gf the genesls of the *"theqry-
dependency” thesis in the philasaphy of science and Chapter TII

&

relates this-thedis to perceptidn in the arts terminating inan , _°

.account-of aesthetic Expenenee- Lﬂsed on Wittgenstein’s dis-- -
# and “seeing n3.® The fourth chapter

. tends the discusaion to music, the complex arts, :md poetry

. through the notion of awareness.

.that Ezra Pound’s categories of melopoeia,
1ogopoeia (with some refinements) ean be useil to represent

Chapter V attempts to isalate the citEg(’n‘les pf awareness
at ‘work in the appreciation of poetic_meaning. It is argued
haﬂopnem, and

the tonceptunl gr:u;p 1mplu;1t in the appfeciatmn of paetlc ) R
meaning. The Poundian categbries are also used to shaw ht:w

o .paetry can mean more than it literally says,

LRI

Aruitoxt provided by Eric:
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The dissertation ends with a discussion of éducatmnal '
practice consistent with the view developed in the thesxg,

=

Tu

. to the questions above.

_ acholarship to develop a methadolﬁ%and a theary fu't, at efs
. fectively certain eritical preblems

" determination, ¢ ° H o

. destiﬁy w‘nle in or ar\juncl the: Party, s.nd

w -
-

BLACK WRITERS EXPERIENCE COMMUNISM: AN INTER—

DISCIPLINARY §TUDY OF IMAGINATIVE WRITERS, THEIR

CRITICS, ANG PHE CPUSA - C}rder No. 7813497
SIMAMA, Jabari Onaje, Ph. ﬁ me‘y Unwersity, 1978, 305@[). .
Advnser Dr. Robert Wheeler o . '

- .
The primary purpose of this study is to clarify the debate-

" within the CPUSA belween 1919 and 1953 over the Negro Ques- .

tion as it related d'rectly to Black writers’ literary sell-
determination. We begin our analysis in 1919, the vear that
the Cnmmunlst Pirty ln Dke fr om. the Sm‘:mhst P:u;;, :md we'

Jnseph l\’]LGﬂl’thy’S Semle Cunumltee t:m vaemmenlécpema

tions and the year that Lloyd Brown clajmed he censed aifiliat-

ing thh“al!,,puhticnl movements and urg'lmg:fltmns Anmng other

_Questions, ‘this study explm es the following in sonie detail: '

(1) ‘What matiﬂn did BlacK writers, who werg writing pro-" -
fesalonally prior tD jalnlng the iiterﬁry ‘Communist movement,

“hold of the Black Aesathetic (L.e., Black lafguage,’ style,gfa:mg, .

motifs, ‘etc.), and how did this natian change or evolve, if at

i gll, once these writers were within the auspices of- the CPUSA :

as either membersa or fellow travelers? .
(2) . How did the writers respond to the prEﬁf!pﬁﬁﬂS Qf .
proletarian and saelallst realism? .
(3) What did Black writers believe 5 be the mle gf the :
revolutionary Black writer? PR N , /
(4) How did Black writers depict the Elac comrfunity in

thelr literature while in the Pa,rty, and hnw du:l they depirt the_

Communista?

{5) How did these depicfions change clurmg their sojuum
w!thin the Party? -

.(6) How did Black writera percewe ‘thE Lntern&tmnal Cum—"
munist movement in relationship to the natiénal mnvement ’
and; while inthe movement, how did they perceive America in:

-_rglatignghip 'to the USSR 7 . s _—

. What attracted the Black writers to Cammunism and
what turned them from it in the end? I 5

(8) What \mderatandmg did the Black writers pﬂssess of
aelf-determinatmn and haw‘did it differ from the: Party’a
und:i-standiﬂg of it?" Flnally. this gtudy e:cplarea how vaglﬂus

policy changes within the Ps;ty affeqted the wﬂters’ respnnaes .

.. JThé conclusions our stﬁdy finds ir ﬁf nec whal
tentative, We call our uanclusxm‘a tentative becausethis atudy

'em:nuntered probléms that we were unable to cnmplétely golve

within itd time and scope. The main pmblem that
Lcific limitations on this study is the failure of !nt

ith whn:h 1t deal !k thls'
study, we used;a literary content analysis
given to form if it informed the content. We alsu used o sm:i.sl
aclence data and value examination baged bn observed facts .
and ta.,ng;ble values. “Qur, examination cf data and- our use of .
llterary analysis withm the same chapter 1mpasgz5 an mteré
disciplmary pEl‘EpEEtIVE on the readeg} but this 71mpasmcm L
speaks.best to our attempt. to nddress the problem of miethod. N
by examining our thgmes and- questmns frnm several disciplms

.ary viewpoints.

; The malh thesis of this 5tudg is. that Blaa:l; wnters Encaun—
tered difficulties when they atteinpted to express Black’ na--

tignalist themes that did not agree with the views of the Party’s g

spokesmen, This study suppnrts thir thesis by illustrating
-stances where thg Parfy 8 heavy-handed apprna:h ‘to speci
questfiins ﬂagranﬂy denieﬂ an *atmusphere ‘of Qpemess in’ whith
certain issues couldbe duly ‘explored. In- adci;tmn, we-col 2
clude the three! following theses: .

{1) The CPUSA%s Black Republic.and Black Eelfapetgrmina— o
tion theories were important in its“propaganda begausg of thefr
;. ability to attract Black members and writers, but not heciuse s
. they advanced to Blacks a right of any political cﬂnséquence ‘

(2) The CPUSA used its Blgck-members to curb the effarts
of Black writers who attsmpted to exerexse lxte: ary self—

(3) The Black writerg, from M::Kay te erght wagecya ]
continuous struggle for the right to! determi%e thelr literat‘y

\' . \




(‘-1) The CPUSA was nev success in America w
Iris ‘not successfil in the Black community, B y
It is heped that this etud}' will aid both white en:l Elar.-k
radieals in understanding why they often failed historically to
:eemnpueh the taske that they set for themselves

"'RlcuLuu OF Tﬁg ﬁLEMENI‘AﬁY SCHOOL CHILD °
i Qrder Nc: 7823881

\r -

SIMSr \m'ie_.Iuanita 'Ph D Clafemcmt Gtedu.ate Sehcml 1978.

He@th\e racial ettitu £S or racml pre;udiee is one QI the
mnet if not the mnet ser

r:rueial tqske ecm.[rentiﬂg the echnole tudey

" Research indicates that negative racial attitudes in children
heg’lne ‘at a very young age and intensifies as the child grows,
oY, 'ljigee negative racial attitudes from childrén toward"
-pa jie diffeient than themselves, clearly reflect the values of
-the adult culture, and should bé a,ueviated . T
Schgols across the nation are teklng the brunt of racial -
”Btrile stween Blacks and Whites and cther racially different
‘ groups. There must be an effort made for childrento gain a

" greater réspect for other groups and cultures by improving
the claasroom curriculum. The schools should be the initiat-
ing agent by providing-a’ curriculum to improve and promots -

- human relations. This task can be undertaken by first chang-

. infarmation, to those that repreeent a true pieture of our

Meriean.heritage
+ Literature, in general, and b;egaphieal literature in

particular, can be one avenue whereby this cen be accom- -

e piished ' & - ¥
: -Bince a ms;erity of .racial striie i§ among Blacks and
Whites andl most of the negative racial attitudes are directed
from Whites to Blacks, it is-belived that negative racial atti-
:» tudes will improve if the wlnte child receives information
about Black men and women who have made contributions to
America through an integration of bingrephieal hterature into |
the social studies eurrleulum
To determine whether bmgrephical literature lntegreted
into social studies curriculum of the white elementary school.
child has an.effect on his racial attitude, forty-nine students
were randomly selécted from the second-and third grade, an
equal number being male and female’ from each grade level, at

3 " school (87%): -

towards Blacks. The teachers (four) were given 2 curriculum -
unit plan which was written to, -accompany four biographiecal fic-
tional stories that stressed the contributions of Black persons.
" The contributions highlighted readily relate toall students be-
cause of thelr impact on daily living, i.e., sugar, shoes, pea~
nuts and the stop light. After the pretee* each teacher pre-
sented the social studies curriculum plan “Black Inventors
-'Make Living Easler” to the entire class. The biographical 1t~
. erature was in slide, lilmstrip and study print form:
At the completion of the social studies curriculum unit plln
thie students were retésted using the PRAM II to. eeeees if their
“raclal attitydes changed towards Blacks after their e;gpeeure
te ths biographical literature. - -
' -* The racial attitude sco is determineﬂ by the total amount .
of positive stntemeﬁts attributed to the white subjects in the.
test. The racial attitude total is then- ‘converted to a prejudice

. reciai blas, to 5 memling a de!inite_Mre (Elaek) bias.

ERIC

A uiToxt Provided by

“ing the’ textbooks that are now filled with slanted facts and mis- -

Basgett Elementary School in Van Nuys, a prédominantly white

‘The eeleeted etuﬂents were administered the PRAM IL (Pre-.
- school Racial Attitude Meastire) to assess their racial attitudes-

scdre with a rank of 1-5. The 1 meaning a definite Euro (white) ‘

The gesults from the testing indicated that a large ge&&&
age of th eh;dents (SD pereent) disgleyed a reasnnebly h.lgh .

sult of their putimpehm in the eurriculurﬁ pregfem the mean
score of the subjects showed a slight deeline with 34 8 peﬂ:ent
ioh & E+

___the-score-rangé after the p:;et test. Although this ciemge was -
statistically noasignificant some modification- of-racial attitides -

~attitudes Eppeared to have been shgﬁt it is possible that the -
simple presentation and integration of biographical literature
into the curriculum_of the-child may niot necessarily decrease
—————raclalatfitudes. It is necessary to conduct further study be=
’ 1y such claim can'be made. .

o

ANALYSIS AND THE TEACHING OF ADG—
LESCENT NG\‘ELS . Order No. 7817718 .

i STHAUSER Athe\Maxme Tubbs, Ph D. The Univerexty eITeﬁe

at Austin,. 1978 197pp Supe:zisﬁr Geneve Hanna Pilgrim
\ N

. Literary ::itleism and ednleecent lltereture, twn areas of -
mijm‘ concern for the Englieh educator, have too often been o
viewed entirely separately,.the’ rgenurcee of literary criticism- -
being utilized only for the ane.lyeie of adult literature, Englieh
teachers, feeling that adolescent fiction is not sufficiently-com= .~
plex to allow eyetematie criticiam, have tendéd to exciude the °’ -

Btndg of the adolescent novel from the llterature curriculum,

* “The purposes of the present study were (1) to déemonstrate
thet madern edaleeeent ﬂetion, which 15 beenming im:reasingly

young pec:ple tc:day are poelng, ean fruit:fully be analysed by use
of a systematic critical model;, {2) to demonstrate the viability
of an articulated, compréhensive:model of literary criticigm
which inee:peretee archetypgl analysis, an apprnech I;hat can
.- be used to analyze literature at varieue levels: of reading diffi-.
“, culty; and (3) to demnnetraﬁe ‘the validity of classroom study of
the adolescent nével which embodies recurring e:ehetypﬂ :
* themes, in particular man’s attempt to find a meaningful exis-
tence in a chaotic world, - . '~ N T ]
A contemporary: expreseien of this theme in madern adoles-
cent literatere is 2 concérn with the misplaced values in Amer-
“fean society. Typically, the literature traces a sedreh for. idei
.;.tity within a social structure whmh lacks meaningful rites of
i - pagsage and lacks a cnﬂegwe cemmunity into which the young .
can be incorporated. The absence of. traditmn_-nrlented medels e
has engendered confusion and erisis. coe .- e
Aecnmpelling contemporary analysis of these themee imm
an archetypal: perspeetive can be accomplished from a critieal
approach based on the work of Mircea Eliade, particularly his -

b . px'egentatlon o! the ecmeepts of the eeered and the prefane.

nstes ‘the themes in ‘iodern adolesz:ent nnvele whleh deal with

-the attempts of young people to live their lives qualitatively-

rathe: thdn quantitatively, to livea sacred rather than a profane -
,,,,, The attempts ofter-involve queetinning or- rejeeﬁng N

goils whieh are Eﬂmmﬂnly aeeepted in Ame:ieeﬂ eeelety as.

persnn. . ENy v

If adoleacent m:wels are tg be lnenrporated intg the lltetltgre L
» currfculum of the secondary aghool and if they are to be gtwdied
using archetypal criticism, the L‘nglieh teacher must be knowl-

S edgeable both of this literary gepre and the critical approach.

This necessity must be reflected
In=gervice training of t_eaehers

&

n both the pre-eerﬂee and

[ : 9



sy, for examination in this stody. ) L o

ERI
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. published in the last 20 years. This work, along with Black Boy

© . be ancq!raged to.ponder their own values in.these areas and to

V Philosoph

- _-values; ‘religious values.

THE_VALUES IN FOUR SELECTED WORKS BY AMERICAN
BLACK AUTHORS .AND SUGGESTED USES OF THESE
VALUES IN LITE:RATURE AND SDQI.AL STUDIES CLASSES _

- e Qrﬂer No. 7819083

WALTON, Jsmég Edward, Ph.D. The University of Akron,
~1978. 191pp. ) v ,
. Winner of the Natlonal Book Award a8 tha best American . _ ]
- novel of 1952, Invisible Man, by Ralph Ellison, was selected in - ' o : |
a 1968 Book Week “poll as “the most distinguished single work” . ' . S B A

e

M

by Richard Wright and Go Tell It on the Mountain by James : - N : ' L \1
Baldwin, continues to enjoy “widespread popularity in our nation’s -

" high school and college classrooms. With the addition of The . . ,
Third Generation by Chester Himes, these hnuks werersele‘:ted - ) - s

i Given the social concerns of the present day many educators. N
deem it paramount that the classroomeacher has a clear-cut T
‘means of encnuraging students to reflect- tlmughtfully on the
. values others; particularly minorities, hnld Studentd can then © ) . .

act In wnys cnnsistent with their expressed values, It was the

primn:y purpaae ol this study, then, to describeé the vslues in . ) . ) . . _

these four works by American black authors. : A . i - .
The seven value categories in H.5, Broudy's Eqilding a ; - . v C

of Education provided the structure for classifica- - o : L A

tion: economic values; health;bodily, and recreattonal values; . L ' .= o T T

social values; moral values; aestheth:. values; intellectua! . . Ty s ‘ s

It was found that considerable attenth:m in thasﬂ works waa ' 4
devoted to values in many of the seven categories, while: mini-

‘+." mal attention was given to values in other categories. Sigmifi- -~ - ! S
"~ gant-attention, for example, was ‘paid to values in the social, : S .

moral, and 1ntellecmai ‘categories; slight attention, in many

' :cases, was paid to values in the aesthetic and, surprisingly, . L v R . . .

in the economic categories. ) . A ) .
A second purpose of this study was to Euggast ways for . . - - —_— s )

analysis of the values in these works and the implications they : . ) . _ - ) o
may have for the teaching of literature and social studies. Con- .. R : ; . : P
crate methods, based i part on strategies davelnped in Values e ST , . .
and Teaching by. Raths, Hagmin, and Simon, are ‘{ncluded in the . - N ,
“study and, hopefully,will prove qgnte useful to the teacher in ) :
the classroom. ) - T o -
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