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The purpose of th1s paper is to 1dent1fy some technlques

,;:of behav1or modlflcatlon,'speclfmcally operant condltlonlng
7:~-fv_,techn1ques, w1th whlch a superv1sor can ‘use’ in. changlng

'f;."vteachlng behav1or or a-teacher ban use 1n managlng ‘the

v . L v -
] l .

,classroom learnlng s1tuat10n and classroom I[)ehavlorr

5,
M

\F rst. a- short dlscusslon on. the,general pr1nclp1es of

A

. N l : . .
_behav1or modlflcatlon w111 ‘be- presented., The second sectlon aq*

'

flw111 be concerned with a dlscuss1on of respo?dent condltlonlng
i \

»

'and operant condltlonlng.‘ Th1s sectlon W111 also be concerned/é

L ,w1th a short d1scuss1on of - relnforcement - posltiVe and

3 ¥

.

E negatlve relnforcement.\ In the th1rd sectlon, some technlques

Ly. L fofnoperant condltlonlng w111 be d1scussed w1th reference to

- gupervisor use\and teacher use 1n changlng or modlfylng

HbehaVior. ’Spe01flc technlques to be d1scussed are shaplng or
v successlve approx1mat10n and contlngency contractlng.v.

!

Thls paper w111 not attempt to\dlscuss all the varlous

S o \.?

’ _ytechniques of behav1or modlflcatlon ahd operant condltlonlng, _}
but w111 11m1t 1tse1f to two - technlques the wr1ter be11eves B

are the most v1a11ab1e for superv1sor and teacher use.,lThese '

|
&

o ,,.' v v..$ L.

discusslons w111 beeshort summary dlscus51ons. However, the ]
superv1sor or teacher deslrlng to use these technlques shoulda‘ :

consult the references at the end of th1s paper er further

Costuays 0 T I U SR
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- Most of the-literat re cbnperningftherqse;of’behaVior: !
IOdificatidnftéchniques in education‘arevdirécted toward”thef

iuse of these: technlques in the classroom learnlng s1tuat10n.f}
L1ttle,11f any, 11terature concerng shperv1sory Léé of these’
Juechhlques 1n changlng teachlng behav1or.' However;,generally,
o ,ht‘the pr1n01ples are the\same whether uslng these technlques |
. \

/ggr managing classroom\learnlng or changlng teachlng behaV1or.HA:
_ -

\

O quhe superv1sor could weil make use of these technlqués not

*
only for changlng teachlng behav1or but also for preparlng

v  and tralnlng teachers 1n the use of these technlques 1n the

. classroom. {x ;'.‘._f o
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e Y S U TR P\
S ;Some’Principles of Behavlor Modlfication o '

.‘ o ‘ o A .‘ ’ ( i . ,' [
*’A super%1sor or teachen before attemptlng,to alter }f'
. > [V D 8 .
f-'.Ibehav1or, whether tsacher behav1or or clasSroom behavior‘~

W

t?must f1rst determlne what is meant by behav1or or what ,
\

) "ufconstltutes behav1or. ‘The, superv1sor or teacher should also .

)

:'-.know what 1s meant by behav1or therapy or modlflcatlon.,z :**r.hltf
".?lff Schaefer and Mart;n (1969) glve_the'followyng deiinltlononﬁ“"z

.:behav1ora, nfi' S P A
y - . : : v R T |
3 ,BEhav1or is what an organlsm does 1nclud1ng actlons S ”
© that take placé inside the organisms body and e
n *therefore cannot be seen. But this definition is .,f.,ﬂ~7
- w - valid.only if it is ‘taken’ literally and not used. to-
E " desc?ibe, what- an organism is. For example, the -

statement,that 4 person is "depressed" says’™
SR o nothlngxahout what the. depressed person does, . .
S " althougK one gets the idea that it 'is behayior

©4 ., cwWhich:is being labeled (p.'3). AT FERY

ST '_ ' éklnner (1938) glves the follow1ng orltlcal defllltlon
L - \ o .
o of behav1or 1n h1s statement that:'“
;_:?Behav1or is what an organlsm is d01ng = or more
- ’accurately what it is. observed by another organlsm
7 to be. doing.  But to. say that a given sample of
' act1v1ty falls. within' the field of behavioer slmply
“because ‘it normally comes. ‘under observation would
L m1srepresent the significance of this. property. '
- It is more to .the point to say that behavidr is .
. ‘that part of the. functioning.of an organism which o
. is engaged in acting upon or hav1ng commerce W1th ,g-;
{-the outslde world (p.- )ta _31= ~ : S

L .In summary, Cyrll Franks (1969) glves a con01se? )

'jwtaﬁ[*'u,
2

-

deflnltlon of h@hav1or 1n his stateméht that, "any response N

o ) Wk - :
cn made by a person, whether 1t be mot‘l&movement or a. verbal

SN

~




e J'tﬁ K o "_:, o B S I
o statéhent. 1s behav1or (p, 1) "o .; '-7"je : - QJP :
s ',4 o ! e } . ) Y - | ) N
R R A must flrst "be. assured that the behaV1or to be: €.,‘

-~

altered or changed 1s a behav1or an organlsm emltts and not
: a state of belng that 1s descrlbed or labeled as behav1or. fv*
As in the descrlptlon by Schaefer and Mart1n above. the

supervasorsor teacher de31r1ng to change or alter behaV1or

. Wthh 1s;fescr1bed as belng depressed would f1nd it -

dlfflcult u51ng any technlque to alter the depress1on.

B Accordlng to Schaefer and Martln (1969),‘"therapy is ii
7 any set of procedures wh1chnproduce a beneflclal change in a
pat1ent (p. 4) If the superv1sor or teacher is concerned

N w1th behav1or modlflcatlon or behav1or therapy, they should ;a*
B N T
' have at least a worklng def1n1t1on of behav1or therapy. N

a.i-

: Schaefer and Mart1n (1969) state thats .

i”-Behav1oral therapy takes as its. basic problem
;phuman action whether the’action is an obnox1ous_“.
- 'way of eating, a hablt of- talklng to .voicés no
one .else- hears, or ‘the . practlce of- lying under
‘a chair all day. Behav1oral therapy can be -
dlstlngudshed from’ other theraples prlmarlly
. in terms .of" 1ts/re11ance upon principles of
LA learnlng theory. - Its basic method of procedure
. v+ .1is to arrange contingencies between ‘the patients
. .U behavior and the consequesces .of that behavior. .-
,,'.Consequences are events that closely follow an S
. j1nstance of behavior (p..5).’ o S

P /- o ‘ S
'-1Glar121o—and Yelon (1969) prov1de a more slmpllfled e

deflnltlon 1n the1r statement that behavior therapy 1s,:"aj*."

.o
.

theraputlc process 1n whlch ‘the prlmary goal is to change;f

‘4overt behav1or rather than to re-structure an 1gd1V1dual'

personallty makeup (p- 266) J

bt

Consequently, a. superv1sor or teacher attemptlng to
¥

use behav1or mod1f1catlon techn1ques 1n managlhg the(,




- classroom learnlng s1tuatlon or 1n changlng\teacher behav1or*“

e
)

/

must be prlmarlly concerned w1th an 1nd1v1dual S, behav1or

‘rather than what causes that behav1or.‘ Clar1z1o and Yelon

] glve speclflc reasons why a teacher should focus prlmarlly

on behav1or. These technlques also hold for the superv1sor‘

and why he should focus primarlly on the teacher s behav1or;

Clarlzlo and Yelon glve these reasons: f,\‘}'ﬂ.liﬂ.

l-\

Teachers in any case are rarelv in a pos1tion

2.,
' 'uwhereln-they can d1rectly manlpulatefﬁhe causes So -

*Flrst, teachers by V1rture of theln or1entat10n
. .are not trained to prob the causes of behav1or v '
‘that even mental hyg1ene speclallsts .often . WL ;ﬁ’

consider obscure. and uncertain. Hence,‘1s it

‘'really helpful to .ask the teacher -to understand |
the causes underlylng chlldren s - dlstrubed IR
‘be. avior¢ o o -

‘,, N

as to modify thelr influence on the child's. .

classroom adJustment. ‘For example, 4Af the

-~ problem lies in the parent—chlld relations or in

-a brain lesion, there are few if any constructlve

. ..intérvention techniques that the teacher can’

when it occurs 1n the classroom.-

'~ may continue to experience diffi

" employ. :Yet the troublesome behavior perS1sts ~

and must be handled as: effectively as poss1ble '

AEven in- such occas1onal cases where the causes can’

be identified and manipulated: d1rectly, the ‘
maladaptive behav1or§ may persist. - Thus, despite
the discovery -and correction of the contributing
role of poor vision and faulty chlld-rearlng

ulty -with his’
ically devoted

practices in a readlng dlSBbillt% case, a pupil .

reading until attention is speeil

to his ‘reading behav1or, and unless he can -

experiénce success in this specific area, his.g

'\;_mental health will’ cont1nue to be impaired. S

o,

Behav1ors or symptoms or habits may 1n the1r own -

,rlght be ‘incapacitating and d1sturb1ng, and current
v'pers1st1ng symptoms may themselves be producing
~‘emotional disturbances above and beyond the core .

d1sturbance from wh1ch .the: child 1s sufferlng.

C—

;‘There is 1little substantlal ev1dence to dndicate . *
; that 1if the teacher ass1sts the Chlld in modlfying -

el

-~



. . . Vo e
L his behaV1or or symptoms, other undesirable _
' ‘behaviors will inevitably'take thelr place .in the

' manner of symptom substlﬁutlon.Q

e 6 Flnally, and most 1mportant1y ag already implied,
SN “the ‘teacher mogt commonly has no resort other . than3
o 'y, 7 v -todeal with the pupil's. behavier as it appears .
. T ~in thé .here and now (Clarizio and Yelon, 1969,
: Pe 265”266) ‘ , .

1

o It should be xemembered, however, that. according to-
i !

Schaefer and Martln (1969), "there is rarely a on%pto-one

relatlonshlp between, a given stlmulus and a given response.

The same stlmulus may well ellclt dlfferent responses in -

.dlfferent people.’or it. may e1ic1t dlfferent responses 1n the'v

« same person under dlfferent condltlons and at dlfferent L

‘ SR
., tlmes (p.¢19) _ The superv1sor or Jteacher must determine Q
"_';-:".‘ o ’ L "

éh'{ S hat reSponse is to be relnforced w;th each 1nd1v£dual and

e what»stimulus w1ll relnforoe that partlcular response.

&. -
LR

‘of the response 1t follows. " o B ot |

fl'R fiiorcement belng that stlmulus Wthh 1ncreases the rate
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f‘Conditioningvand geinforcemonts
It is’ important for'the‘person Using -behavior
, modiflcation techniques to understand the two. types of
“,'.f'response condltioning. Respondent or classlcal condltioning
S 7\,‘;-

' credited to Pavlov and Skinnorkﬂ opera;ﬁ or instrumental

conditloning are the two Jbagic .classes/ of responscf

,'conditloning. Concomitantly. responses aﬁe separated 1nto
two classesy one is called respondent or reflex responSes,‘

‘and the other is called operant or instrumental responses.--.

‘Thesc responses are called respondents and operants.

Behav1or which is catagérlzed ‘ag reSponses emltted is

i also classified as operant or reflexiVe (respondent)«

»

Accarding to Ferster and Perrott (1968):

o Operant behavior and refle behav1or are functlonallyhﬂ_;
S *very different. The operani repertoire 1s determined
~ almogt entirely by the animal's experience as it ‘
interacts with the environment (ontogenetic) .
while the reflex is almost entirely defermined )
by its inherlted (phylogenetic) historye Inethe _
- operant repertoire, the animal acts’on the .
.. environment and alters it.~ In the reflex,y the
*environment acts on the animal and alters the
1nternal state through varlqus physiological
Jgprocesses (p. 7y, 'f

Operant condltioning is concerned with the relationship
‘-'between the“behav1or ofLan organism .ot animal and its ' ‘

;environment. It attempts to understand the behav1or through o

i“the knowledge of - the factors that modify “the behavior.. S ‘

'Accordlng‘to Reynolds (1968), "operant(ponditioning is an

K

: . ) . . . i L . . oh N ! PO
. [ . oo 1,0. ':, Ce D ) o t “.» o
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cxpcrxmontal :8¢lence of bOthlor-‘ °trictly spoaking{ thé"¢'
‘ ! q [N

term opcrant condltioninp refers Lo a process 1n whlch the

'Iroquency of occurrence of d bit of'behavior is_modiflod by

tHe COnsequenccsioF thoxbohuvior (pe 1)." Accordiné to

« Skinner (1969) o , . .
An- oéerant ig a class, of which a response is an .
_ ingtance or member. . .. . Strictly. speaking. it
. ot © is always instances which are counted. in :
\determlnlnp frequency. .and from that- frequency
the prObablllty of a response inferred. The
probability is frequently taken, however, as
the measure of the strength of " an operant. °
Strength has no méaning except as a property of
an lnstance, such as its force or speed. It 1s
» dlways a response upon which ‘a given reinforcement '
-+ is contingent, but . it is contlngent upon
properties which define membership in an operant. )
"Thus a get of cOntlngencles defines an operant R

~ 0 fpe13t). o o . . S NS
e It should @50 be. mentloned “that W1th opérant

, condltlonlng or. behav1o5 as contrasted w1th respondent ’

>

‘. behav1or. accordlng to. Reynolds (1968):1

/ There is no env1ronmenta1 e11c1t1ng stlmulus
o for operant behavior; it simply océcurs... In the :
. . o termlnology of operant condltlonrng. operants

: are emitted by the organism. . ... 1In each )
« .-+ ( case, the.. gehav1or occurs without any speclfi, :

. eliciting¥Stimulus. The inital‘cause of ;
. -~ operant. behavior ig within, the organisir.itseé
© The organism 81?Qly uses its inherited muscular
o< . "+ and skeletal stfuctube in relation to ‘the ' A
.+ ! environment. in Wthh&lt finds. itself. It 1s in.
-the biological nature’@f organzsms to’ emlt
operant behavior (p. % A ﬁ ”,,H SN

Ferster and Perrott (lbéﬁﬁfstate that. "relnforcement i

is. the fundamental pr1nc1plesﬂ 24 i lt\
'.:descrlbes the procedure b whlcﬁftwerfreqﬁency of an’operant ‘
d«performance is 1ncreased and alSO\concerns.the condltlonlng
. of reflexes (p. );" The emphas1s 1n operant condltlonlng

' o o N : . k e
S . ’ v T . . v e .
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N
.5¢1s plnccd on the probability that a hehav1or wr}l occur.a

'_Therexore. accordinp to Reynolds (196&),1"xn order to,f":.?' L

". AT

'increamc the rate of occunrence of a ‘regponse already in. the

T aninﬁls rcpertmurs. 1t ia only necessary to follow occurrenees

(A

' Tw;o{ the responses with a. reinforclng stimulus (p. 26)5"

However. as 8kimner (1969) statesf "it is not enough to ssy

lﬁ’ |

that an operant 18 definedrby 1ts :/nsequences.L The
" fconseqUences must have had thehefﬁ

t of maklng'a condltion o

jof deprlvatmon or aversivenstlmulatlon a current varlable‘ : .
) ¢
' (p. 127)." In. uther words. an 1ndiv1dua1 deslring to change '
, o ”

4behavior or inevease the frequency of Occurrence of a \

behav1or by the use of relnforceme {must be sure that the ‘fia.es-

4!5g'reinforc1ng stimulus is not readlly accessable.

uf = The supevV1sor or teacher uslng operant oogdltloni”g

s ﬂtechniques should be famlliar W1th some assumptions about
(S .a*
"-behav1or and its environment. These assumptngs/area
: / .
1. A set of deflnltions wh1ch can be used in the

objective, s01entif1c description of behaV1or and ::
its ehvironment. _ o

S

i 2. A group of techniques and procedures for the S
L = .expermmental study of behav;or in the 1aboratory.h fj'huu

"3. A large body of facts and princ1ples which have been Vo
___demonstrated by experlment (ReynOIdSr 1968 P. Aye T

| As prev1ously stated, in operant condltlonlng, the | 4
emphasls is on the probablllty that behavior Wlll occur. The*:}'?“
,probabllity of\a behav1or occurrlng or reoccurring ig- ;w
'dependent on the relnforcement andP\ge strength of the' ‘
}reinforcement. ThlS reinforcement can be elther pos1t1ve or L
. . 40{_ \ o .:"v.', :
 negative in nature, - Reynolds (1968) gives ‘an exiellent" L .
ERIC L e e T T e




10
_ comparaison‘of positiwe_and'negatlve reinforcement. = 'He
states thats L '. - o o T
Q~_4b’ . "If the appearance of a stimulus as a conse nce W
.7 "+ ..of a response results in an- increased probab lity A
that the response will reoccur in the future, . '
the stimulus:is called a positive:reinforcing .
'stimulus, or-’ pos1t1Ve réinforcer. If the . ° ,
“disappearance. of a stimulus as a consequence of ~. -
. a response results in an increased probability .- .
.. .that the response will reoccur in the future, o
~ the stimulus is cdlled an aversive stimulus, or :
_negative reinforcer (Reynolds, 1968, Pe 9). S

In operant conditionlng, then, posltive reinforcement -
ig the technique of rewarding the response made by an

w(find1v1dual, and negat1ve reinforcement is. the removal of an

-

o unpleasant stimulus when a response 1s made. Negat1Ve ~Z-,_

i

“f‘relnforcement should not be. confused with punishment., Ferster
. 13 :

*ajand Perrott (1968) state that.l"the pos51b111ty of punlshment
o may ar1se when we condition a performance already in the
7°¢1ndiv1dua1's repertoire, perhaps because of positive f“gl

re1nforcement (p. 10#) " Therefore. a teacher should be‘

,,4-.

aware of the reasons for not u91ng punlshment to alter

._:classroom behav1or. Clarizio and Yelon (1969) llst the .

”

mfollow1ng reasons for not using punishment: - .ﬁ

'1{' Punlshment .does not e1 minate the response; it -
merely slows down the rate at which the troublesome.
behaviors are emitted. .

uév Th;s technique serves notice to stop oertain
“negative behaviorsy it does. not 'indicate what'
. behaviors are approprlate in, the situntion.

3. Aggressive behav1ors on the teacher s part may
' provide an: undesirable model .for. the- pupil.
4. The emotional side-effects of punishmep g~such"as .
fear, tenséness and withdrawal are malggdéptive.

~

EBJk; _ f»_ T o N ._ v 13




1
5 Punishment serves -as-a source of frustratlon which

S is apt to elicit” ‘additional maladaptlve behaviors o
(clarlzlo and. Yélon, 1969, D 269) . : ‘

Ferster aﬂd Perrott (1968) llst seme alternatives t0‘f;¢u‘%

the use‘of punlshment'ln classroom management whlch arex

:'u&‘;". S phaSlS on technlques which make the Chlld ‘more
° _succedSful in the educationdl process:so that the
study 1tself becomes more rewardlng. :

. y 2. Arrangemen% of other pos1t1ve consequences such as -
. C ~ early, ISmJSSal from class, or access to =
activities such as music instruction, driving
¢lasgs+ and recess. or- shop work, which would
reinforce successful completlon of a study
task (pe 134)0

L3N

l'These suggestlons are-directed toWard the teacher in
the classroom bUt theY. with some alteration, can be: useful

to the supervisor in deallng w1th teacher behav1or.

v
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\A“f ”FJ,'Tuo’Teohniques_odeperant’Conditioning.‘ir“'i'C:;j

o

A

One technlque of Operant condltlonlng‘that may be used
is shaplng or success1ve approx1mat10n.' This method is used
to strengthen a behav1or that does not ex1st or 1s not “

) apparent. Reynolds-(1969) states that: A 'ln

'.j81noe we must wait for ‘the occurrence of a response «

.o s .before reinforcing it; it may at first seem" . :
Y ';mposs1b1e to create new operant behavior. However, o

_ . .new operant behavior can be created by a- process . :

e '~ called shaping, which uses a combination of '

~- . reinforcement and nonreinforcement. to change
- existing simple: responses 1nto new. and more R
_complex responses (pe 2 ) . '

S ”Accordlng to Schaefer and Martln (1969), there are

some p01nts that must be cons1dered when us1ng shaplng g

technlques. These points are: : )

. 1. Both the initial behav1or ‘and’ the termlnal
Dbehavior must be clearly deflned. ' :

'FZ;. There must be a chain of behav1oral llnks between
the 1n1t1a1 and the termlnal behav1or. s

. 3. The experlmenter must be w1111ng to. qulckly change
| S his strategy if at one point he designed too- large
& " - a step and the organlsm does- not- em1t the des1red

' - behavior. . L :
4, IThe reinforcer to be used must be avallable in Small
" quanities; so that at a cr1t1ca1 time the organism
~doesg not satlate.' , . :

5a There must be assurance that the response to be
':shaped.can phys1ca11y be. em1tted by the organism

J L / (p.. )..- . { .

Reynolds (1968),g1ves a short example or descrlptlon of -

- the shaplng procedure in his statementx‘

15
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" e « we might begln re1nforc1ng any movement - .
- . .which the organism nakes. Then, we may . coee
. . reinforce only walklng, then only walking in.
- one: d1rectlon, and so-:forth.. By continually -
narrowing our definition of the' responsg
. requlred for re;nforcement. we 1ncreas1ng1y -
czdefine and shape %he organlsm s behav1or (p.429)
| Another technlque or method of operant condltloning |
Tx_ that-. may be used is contlngency contractlng.: Homme(1969)
-states that, "a teacher who uses contingency contractlng
',makes an agreement or contract w1th h1s students under wh1ch
;he prom1ses rewards in return for the’ des1red learnlng
v behav1or by the students- p. 1)-" A s1m11ar contract could
_*’Just as eas11y be made between a superv1sor and a teacher or

-teachers. However, some pr1nc1p1es of human behav1or must

! f1rst be accepted. Homme 1969) lLsts these pr1ncfp1es as:--%’

'1. A desired k1nd of behav1or is more- llkely to
-~ reccur "if-.it is followed by some kind. of reward :

‘;;. -_.3 l?*_ each t1me it ocqurs._‘f1 S .“ ggf .
' 2 . hlldren can learn more w1111ngly and sat1sfactor11y

- o 1& the framework within which learning takes place.

s, . .- has been mutually agreed upon between ‘teacher and

3 fstudent (p., 1).
Homme (1969) a1so llsts ten bas1c ru1es of contlngency h

contractlng whlch are as follows:
i

f_;ig The contract payoff (reward) should be 1mmed1ate."

2;‘ Initial contracts should call for and reward Small
s 'approximatlons._ o

3. . Reward frequently w1th small amounts.w‘
3 4, The con%ract should call for and reward -
aglf . '-vaccompllshment rather than obed1ence. ' '
5. Reward the performance after 1t occurs.

6. The . contract must be fa1r.
. . N

7. The termsfof the’contract must_be?ciear;i“

i

R o .,..;‘l
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8. ,The contract'musV beﬂhonest. R
ég, 'The contract must be pos1t1veav 'v"n':.,gpt'éaﬂ*s\'

‘f1o; Contractlng as a methodvmust be used systematlcally .
- (Homme , 19 9 .,18 21) .

A teacher, as w1th most other methods of‘managlng,the

‘,Aearnlng situatlon, must flrst prepare mater1a1s before

-

o engaglng 1n contlngency contractlng. Follow1ng are four

steps that must' be accompllshed prlor to the use of

“ contractlngs
_.1._“Ident1fy and descrlbe the subJect areas,.

2. ,Break down‘the subJect area obgectlves 1nto - L
' dally taskwublts. ' o

v'
s 1 ’

3. Collect materlals for subJect areas.”” ‘ v ‘
. _'Q. ‘ “ ’ . o _‘-;ﬁ/
b, D1v1de materlals 1nto task un1ts (Homme, 1969,
P 71 . A _

_~_Follow1ng are some symptoms thathwhen observed 1nd1catah oo
a malfunctlon 1n the contract: __f 1k° _.’f, |
1. Unf1n1shed ass1gnments.o-3.
ng_Complalnlng.
. _13;‘hExcess1ve dawdllng.
| 4..pTalk1ng and wastlng.time.'
"£5. pLooking.at the clock excessiVelyg
.\pléY’ Inattentlon to 1nstruct10ns or detalls.- o

'731'Fa11ure to pass more than two progress checks 1n. o
‘ one:, subJect area  (Homme, 1969, D 111) L

/‘.

When one or more of these symptoms is observed, the contract

| should be rev1sed or altered.:~i
The technlques dlscussed are d1rected pr1mar11y to the :

"

teacher s management of- the learnlng s1tuatlon. However,- L

. 1‘?,




ithese.te'ch"niques-have\.significant:imp"lications'for._the
ISupeEv1sor concerned w1th 1mproving the 1nstructional .
"fprocess. . The superv1sor may, w1th some alE?ratlon and .
~,¢u1nnovatlon, make use of shaplng and cont1ngency contract1ng
'bin an attempt to change or 1mprove teach1ng behav1or.l'Ini
iaddltion, the superv1sor could plan to prov1de dlrectlon f:
_pand leadershlp 1n experlmenting w1th and 1mplement1ng the :f,jfj;
' use of these technlques in the classrogmslearnlng s1tuatlon.?l{
The technlques d1scussed are only descrlbed in summaryi.h,

vformu The superv1sor or teacher who desires to use one of

e
gt C.

'_these technlques should flrst make a study of the references_
o llsted,at the end of th1s paper. L -

Although powerful technlques in. the management of the

.'learnlng situatlon and classroom behav1or and 1n changing

-

. an ind1v1dual's behaV1or, these techniques are not a "cure .};l

B all;" however, they do have certa1n advantages.' Clarlzlo. o L»

L Y
’ Y

and Yelon (1969) llst the follOW1ng advantagesx

—_' 1u"_The frultfulness of these technlques in mod1fy1ng * ,"

- : .~ human® behavior has been demonstrated in laboratory
I '1sett1ngs as well as 1n natural settlngs. .

_‘:2;a‘They areaconsistent with- the teacher’s role- whereby

. S she mugt reflect cultural expectations and set

L standa s for her pupllS' academlc and soc1al '

o : ' behav1o . e :

3 Behav1or 1 approaches oﬁfer spec1f1c and practical 7,
v techniques for wse in day®to-day classroom. . | St
“problems.' - Whilg: teachers alreddy usé some or all
.- . of ‘these technlques, théy frequently do so - ’
" intuitively or 1ncons1stently thereby reduclng
their efficacy. . . .

. : . - b“,

IQ..UThese techniques enable ‘the teacher to strive .
- . ‘toward more. realistic and obtalnable goals m@latlve
) .. to the1r puplls' mental health. o -

./. ‘ . . .'._ P ‘ . . N I' I- . ‘. “. \;x‘

o ‘ L _ . .

v




'5.”_One of the most 1mportant attrlbubes of these;
o .'technlques is the .fact that they can be taught ’
'v-'.go teachers (Clarlzlo & Yélon, 1969, P+ 270- 271)

~
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