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RPN 4 Inaecordaneo uiththeU.S. Ofﬂeeof.

. NOT English.

g e e k.

L AN INVESTIGATION OF BILINGUAL TEAGHER TRAINING
.. AND ITS EFFECT ON nn.mcualL BICULTURAL INSTRUCTI

|

o
7 - T -.EI“
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. ' S
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$
finpact ‘of this inatitutj.on on 1omm moeo
!

_ Accordigg to the 1970 v. S. Census, 39.2 Jn:.:l.;l.i.m Mﬁ.cms

(approxhately 16 percent of the pomhtion) . hngulso otber

SR B —-.._TX_—IH-—L—.!--J.M.L Iy ““.k.zndx. $¥

rthan English as a native tonguo Spanish,

spaa.kers since 1946 la.rsely due to mcrused !.Lngnticn froa La.tin

Amica (Fishnn a.nd. Hofnan. 1966) Between 1920-1973. approximately

-v216 000 Central Americans and uae 000 South A-ericunq\in!cntod %0 the

_ United States (Annual Remrt of Inigauon. 1 3) By 1973. smm

-origin persons mnbored ?/072.602 nntwny anci eapprlud tho aoeond i
langest ‘minority y:oupdn the tmudsam. \ .

|1:1'».1'::1 oath:tos. at least

/

5 nmiou atndenta of 11-11:«! or non-English cpo‘iking a'hlnt;fn_ood special

.andIulhnspukcrs



‘-1 | : / .
| languag® Ff%us (u. s. Commission on Civil Rights, May 1975).
The Census _“!*..u reporte that 4.5 aillion Spaniah speaking yomgaura
under 20 y"‘“’! of age speak Sp-.nish at home (Sub,& Reports - -,
Persons of “Maish Origin, 1973). An estimated 260,000 Asian. American
childpe? s?"‘k little or no English (Annwal Report on Immigration,

o/. cif,-) some 56,493 Native American children speak & Native .

-

Americgh tanQ“Q as a first language (Subject Reports -- American

Indiang,. 197 ) - : ¥ - .-

-~

S3ince u" ﬁatiom.l 1a.n8nage of the United Stat-oa 1s English. and

becal.'lgg mémetim in American schools is generally n this language,

1t seens 197y tive to detenme the effects of this pedagogy on students
whose nati\” "-Qngue is not English. CO-p-.red with the -odi.ln number of
12.0 gobool Yeays completed for Anglo Americans, the medlan 1 8.1 for
Mexican Amdfi%s, 4. 6 for Puerto Ricans, 9.8 for Native A-oricans. and -
12 4 fof As3™, ericans (General Social and E'cononic chto?istica. s

Table 15 ge/f‘\ of SE;’n Origin 'rable Ly Anerican Indians, ‘Table 3;.
_zzgeew "S2 populations MMw Puerto Ricams im the
Unir.eq M\‘ June 1973,° Ta-ble 4; 1970 Census of PoMtiom Subject '

.Reportsg -- /%gg. Chinese, and'Filipinos ingthe Unitad Startes,
June 1973 7a Nes 3. 18, 33, 46, and 48. Median number of school

years yasS n? t Accessible for Asian Americans in general. The figure

- provided refl‘ets the medlan for chi.nese. Japanese, Filipi.no, Hawaiia.ns. .
and Korea-ns) |

S » Aezdem" icnievenent scores for lansuag: minority groups :ln the

"' 1966 Cojemad *sport incuca.te that they lag si.snificantly hebind

na..iori{j &P Apericans. By the 12th srade the l!exican American

' student. 1s 41 yqars bebind the nationa.l norm in math achievement, |
3. 5 in vﬂl‘b’i *lhﬂitr: a.nd 3.3 1n roldins The Puerto Riean learner is’ '

L

Q “ e ¢




& -3.-
‘4.8 years below the national norm in uth; 3.6 i.n vu-hl a.hl.lity. l.nd
3. 2 in rouding 'rho Asian Moric&n student is 0 9 ybars bshind the
In 1968, the U. S. Congreas passed the Bilingual Ed’ucati&x Act ¢
in an attempt to help improve the situations described above. The
legislation was created "... to prévide f‘cm mhtanco to local -

educational a.gencies to develop and carry out new .and imaginative \

norm in uth; 1\6 in verbal ability; and, 1.6.1in rotdi.nc

elengnta.ry and secondary achool rxograms designed to meet Ahese
special educational needs...” of children of limited English-speaking

(

ability (Andersson and Boyer, 19?0. p. 1).

The Bilingua] Education Progrn As plnnnotl to meet several soa.ls.
Specifically. the concern 1is for learners in this gzwoup to dcvolop o
greater competence in English, to h.eu-!. more -proficient in the use of

two languages. and to profit trc- mcroased odmtional opportunity.: o

Use of the native tongue as a means of 1natruction bafore the chich

has a sufficlent comaand of English o deal with all of his educatin,

- may help prevent retardation in --aqhool~-(-~1§id_.-p-.--8=}. - g e

| Bilingual Education is instruction in two languages ang the use of -
both la.nguages in anj part of or in all of the school cmlcult-. '
Historical and cultural aspects re].a.ted to a stud.ent s native MQ

. are considsred an éssentia.l conponcat ‘of b:llingunl education (Saville

-

and Troike, 1973). ; : ‘ '
_ This m;earcn project is intended to exploye a pa.r%.r facet

tas & P,

of bilj.ngua.l education. This study proposes to investigate bilingna.l
teacher traini.ng and its effect on blnngml bicultml lnstruction. '

i

.
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”‘Lm’vxm OF RELATED LITERATUBE
( - . P , ~

Bilingual education has ndﬁt.' alw’;ys been available !‘oz{ those meabers
_of cthnict;roups who réqui.red 1t.’ Dui:lng the great -Lgr:tWO the
United States {circa 1880 — 1920), children of immigrants found Amer-
Lcan s.chofols in_h_osg’itablc a.nd 1&::3:1: all:m (Cordasco, .‘1976). Cordasco

tes that :,"'_“ . T .: ve ,

Angliclu) their cba.rgcs (p. xn). _

Nu:roulng- the seopo or mspocuon somewhat,\ Sosa (1976)/dlscov¢rod

_ factors which agpéa.r to ‘have a.ffectod the om:,dof bilingual i
tion in Te::fs. i fo‘o- the 1930°'s- to the 1950's, the -Hox;m Ameri-
child found hnsolf/rmrself in an’ edutational havoc, inspite of
pensatory prograns for the "cultura.lly deprived.” The dropout rate
st exceedingly high‘ and‘ dena.nds were pla.ced on these ehildren to relin-
quish sone of their cultural pat.terns. especinlly their Lnnguage herl- ‘

~

' tage. They were also u.rged to asshihte and accultmte into the

=

. American nainstreanr . - : .
With the a.dvent of 'billngua.l edut:ation *‘2‘!8 in the 1960'8\.

-

-

. a cult.urally dehbcratlc “learning environnent became possible. Innova-

i’ tive bilingual educaticn progra-s considered the hngusgo herltagc,
7 ‘_’\ values, t.hink.tng loarn-:.ng styles which the Nexican American students

- .

uromghf. -from home. F‘or_the Mexican American, it a.pponra that the use of

-

-

Spanisim'help‘ed to develop a positive self concept while concurrently
I ‘ )
°  helping him/her to gain proficiency in English and Spanish. Fantini




- .
- (1974) found that ubcn a dgnu‘!. or (1. »., s mb. u!.d. .
sr-ndpu'ent) vas 1nvolv,d An the teaching of o.].n‘u-co the loq,ul.d.—
tion of that language was aore readily uchiovod. He found that his
son was a competent coordinate bilingual by the age of five. During
this growth perdod, t‘r:oplroau had exposed the youngster to Sganish,
He had also a,pnru_ruy acquired English through attending ni.::rnry
school, as well u.b.ing with people in varjeus environments who
spoke the ll.ngmgo (1. e,, uncles and aunts). \
\.v Other factors appear to have contributed to tho acoomnoo of
bilingual education. The civil rights -ov-ont‘. the U. S. m_
_on Civil Rights, favorable court rulings affecting Mexican Americans,
and various interest and pressure groupe seea to have helpsd curd some
discrimlnatory practices and alleviated some of tie degrading conditions

for Mexican Americans.
~ The Federal gc;ve:ﬁm?nt,- through enactment of the Bilingual Educa-
tion Act of 1968, and the Texas Education Agency, by making it a state -
responsibility to'meet the needs of Limited English-Speaking Ability.
(L. E. S. A.) students - 1. .e., some of the Mexican American youngsters
" in the public schools, have also been influential in bringing about change.

4

This state mandate was made possilfle through Senate Bill 121 ‘which amended

the Texas Education Code, effectivé August 1973. .
Finally, i:ﬁpoponents of bllingual education have helped to bring

about change in the education "of the Spanish-speaking students. Leaders

such ks Manuel, S‘.ncbez. and Andersson, through their uriu.ngshl.n

helped to make - the Aational eo-mnity aware of the urgency for a typa

of education that addroeaoaitulftoﬂnnood-of

pop\u.;ti'ons -1, °., K hori&n atudcnts’not

_regular “School curriculum. '_ _ ' N ..

~_. 9 ’ ! : s . : _ e ‘/
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In a statewide -urvoy. Sosa (op. €it.) also found thn. b.u:.um
.pros:rhn were being implemented in various fashions. Bilingual classes
were in oxi.-tuwo from mdorgu-ton thro:gh the eighth (8th) grede, nnd
audio-visual ailds. were being utuiad oxtcnoivola. including novel tol-
evision programs for ulincul childr-n. Varied uurms md technigues
were also being employed to teach Reading and voontanary'buildj.nc skills
in Spanish, in oral and written activities. Thess items received
FrioTity in the amount of teaching time sssigned. )

In attempting to. cht.orn:lno which tlctars ccntri.buto to tbo success
of bilingual education programs, Stephens (1977) and Aamora (1977) shared
certain common flnd.tngs. A comprehensive sustaining board mncy. long-
range board cmi(t-ont. prograa coutrol over budget and oxpuuutu'u.
and clearly defin administrative and unagc.ont functions, and proqluly
stated objoctivos ppeared cr!.tical In addition, parental loytlty to .
bili.ngual education, a wide base of l.nvolvod parents, offoctivo od:ool
and district advisory committees, and a h.rgo numbexr of volmtnr uflcs
also seemed to be very important. Voluntary student enrollment and |
vet';fecti-vo language dcninanco sé:réening were also nomury. cmihmt
to employ the best qualified persomnel supportive of Bilingual education,
total staff involvement 1in .recruiti.ns pTocesses, and adequate WQ
personnel were deemed of utmost importance as well. Instruction based
upon a clearly defined philosophy of blingual bicultural educationm,
with_aides being fully bilingual-biliterate was a definite must. Effec-
tive paying seemed a required key point for high teacher-aide mcrale.

Alao stressed was the district’'s nood to eaphasize systematic u:qu:.sltl.on
of .bilingml"blcultml ntcr’ia.l., as well as, the use of appropriate -
_criterion— and nm-rgfemoed tostn.. Evaluation of each project

component was suggested u ou-n;t;m, and increassd accountablility showed

\
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an inclination toward more precise phnu:.nc and implementation.

Fox A.ucusl programs to be mcmtul. formally qQqualified t.onabcr-

:piu-oatly nbod to be l.n\:olvod:. In her review.of these jrograms n’ttuu-

. ally, Uwor'(1976) found that all of the states, which romoted bilingual

education in tho schools, had mmml teachexr ou'uﬂ.(.tl.cn -or - endorse- .

ment muqmuumtmclmmqu-mmm

English. unmulndmmkiﬂofcum&th.ﬂltmnd’

" heritage of minority gropps to be served by bilingual reas. X
mrmmu'm(m)mmpa l m‘o,unu
bilingual teacher cert{ficatica. The jrogres mesds to be in am aies of

-p.ciaunuon in Bilingual Education on the Elementary m Certificate

oramenugnoummJnmu?mammmm .

Boththonuof:poehnuucn/bndthomm-utomunof

tuenty-four (2¢) semester hom“.two,lvo (12) of which must be humior
. : : e — . ] '

-

level or above. Included in the prograa ares

A. Fowmdation Camponent - emphasises a raticoale for Bilingual
Education and an orientatiocn to the State-wide FPrograa.

B. Linguistic Component - includes Descriptive Lingulstics,
Applied Linguistics, Psycho-linguistics, and Contrastive
Linguistics in English and tbohncungo.cf‘u:o taxget population.

C.- Methodlo Component - comprises studies to doniop skills
m—mu%;m .
. English as a Second Language; ‘ »

.thcm.ottbom uonu.ﬁ.:ntlnd
second language;

_3.nmm%mm«mm :
- population; and, )

4. appropriate sudbject matter ip ﬂu m of the taxget
population. - . | -

"b.g‘!%%m -uu-uofthomneipln
) ( testing) as applied_to
&m_cmgnawmmm .

) . 10 _> 7. Lo - -



K. %rwm oa the culture and culturel .
pa ‘ t population, as well as, the group's
contributions to the geograghical regiom. .-

r. ' - concentrutes on studies of the standaxdised
target ’omuu.

1. mw-mwmmm-m
etuutm.. -

2. mmmumnmmmwum
mumwtmmummum
martothooolhc-mcu-

3. Mcmmuwmmhm“un
component of muuu-xm

b.umwmmmmcmm

six (6) 'of the tweaty-foar (24) ssmester hours.
c. onal Bducation - includes, in Part, & very spedial _
on The student teaching experience

'ehould be oomposed of experience in & bilingual oleéercem at.
. the amwutc level) of the cextificate jxogream with teaching
. Ln uuﬁmmwdmmmﬂm
In .dcutlen to Qn\%cn-.l mm-cntc presented above, individuals
considering working in bilingual odmucumn-unooduoon-
sider certain paychological criteria. Sinoe bllingual schooling is
.genexally a deviation fro- the regular cﬁc@g,;”ﬁin
.Unfhldpnohmnodwmuutboumatumwwhwp
of education. mwum(m&) found that college students’
nmummmwummmmdm
Prospective teaching fislds, while thoss in elenentary and physical
mmmhh“mwwn. uutu..n;
(ngnocug mwm.ummmmmw
tntm.whs.udeuﬂict- mmn—-wm
-mmtamdm-munq.mnmumum.m'

nmmm.mmmmu%:.m;m«wm

.

ununm-mmit..

-

szmmdoynmnmu.mlumu'

\ L 4 : - - -
- 4 -~
Q . > < . ’ : r
’ - X -
RIC/ - e T T
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various settings, the information above appareantly has direct application

,

-

.

to people conaildering teaching in a bdilingual bicultural progreaa. In

Aanalysing the teacher-student-community relationship in a bilingual

education program in Mexico, Bernabtd (1975) found that the succesaful
teaghers tc_ndod to be dynamic and allowed the .tud..nu to express uui:-
ldeas withdut fear of-Fidioule. Additionally, these teachers parmitted
thelr chn:_i.rcn to express th.ulvoi in their own dialect, as J-n as in
the national language (standard Spanish). That the temchers helped to

AN
orgpanise sogial and sports events, as well as mestings ooncerning Rrogrea

,act.tvluo.. was pesrceived very positively by the ‘community.

'providod English as a Second Languago mctruction; and i.neetpor-tod

In a similar kind of research project, Castaneda, et. al. (1975)
found that Mexican American youngsters gmti: differ in their value
orientations.’ Hovom. t.ou:hm who experienced sucoséss in donli.n‘ with
these learners tended to -xhtut. certain typ- of bshavior. For exampls,
rela.u.ng porscual experiences to Un stud-uto. as well as cllovlng thea
to dicc\uu their owm oxpcrioncoc. M to help hmv:\m
studmt rehtlonshi_po In addition, being able to tnamtu and han a

| I
sense of h\.-or seemed to be valuable assets. Cooperative group ieorik,

aaxismum adult-child contact (1. e., teacher with an individual student .-
or small group)., and seasitivity to the learner's ‘foo].in‘a also wene

found to be valuable qualities. Educators who used Spanish freely:

. Mexican, Mexican ‘American, and Spanish harnaco nurm- and cultural

activities un.o the curriculum undod to be auce-utu.l Finally, tu
encouraging actlvo parental involvement (4. e., resource pooplo md/or
aides) and by informing th.}mlt.rt that thcir achievement kas an
accomplishment for his/her family was alsc perceived in a posi;.in light.

L

~
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“’{,‘ - Fra‘x the» evid.ence presented ahove. 1*:*13 6bv1cus tha.t‘ collegesand
, mi‘irersities offertng: pnmsuaa tgacha(- p:osran'h need to be
*\ cogniaa.nt ;f these }o‘gentialh inﬂuents.al actors. "In an a.tte-pt to
e »-;w?.ssess _the cun-rcn:ta a.n‘ii faculty of’fom:teeg Michigan teacher training

- LN

Ganoia (,1%) c?ndpcted a st;rvey, The data sugses:bed tha.t the -

“»

mogrmswereofarecentﬂnmeinthestate.andquiteaeakinter.sof

‘ : <._ evalua.tion m:ovisions.//.tn terne of cur;icula. the’ p}‘\os:a-s were ra.ted
i ) low hra.efining langmge imoficiency. ti-es of langmge asspse-ent, s

' ptresc?ce ‘of la.nguage a.seeeenent proeedures. -and etudont teaebing in .
am:r:e:ntly opaatmgmmgmmmc scboolprogra-s. Aleoperceivedas
A inadequa.te were the mnber of courses offered and required in the ‘
- cultura.l and’ methodology co-yonents; that is, a mhu- of three
- cultu:r:al courses offexred and ‘two required, and a ninimn of- three
courses offered a.nd three i&red in the nethodology co-ponent.
 In addition, Ga.rcia (I‘oid) also found the state Board of Fgucation

.gufidelines to be unclear and inadequa._te. The prograns seemed weaker in
the methodology t;:a.n in the cultural component. They refleci:ed the
monolinguistic thrust of the guide"lines which em]:hasized English as a -

Second La.nguage. Regardi-ng faculty, positive a.ssessnents were &ci/e with

respect to language (bilingualism), academic exposm:e. experience. and
interest. However, the quantity of the faculty involved in bilingual

programs was relativeﬂ.y small ) e

_ In the following section.. several conpetme!es are nentioned
uhich a teacher in a bilingual progra- should appara:tly possess. The '

implica.tions for college and university training progra-s are obvious.

&
Py

%everal a.uthorities ‘on bilingua.l education have expreesed their viewe
concerning the required skills of a biling.ual educe.tion teacher. Anong

these >is George M. ‘Blanco, Diré'ctor of the’ Office of Bilingual Educatlon

13 .

d .
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A
'at the Uni\rers’ity of Texas at Austin. Blanco (19??) stateq that this

" teacber should “be a'ble to formulate apd téach instruttional vnits in the

c!n'ricultm areas in both languages, as well as, include significant
aspects of the student s culture in the i:istructional program. Addition-

ally, this educator should be able to develop language a.ssessment skills

rand empl-oy the results in the’ pedagogical prosra.- . Developnent of -

L N

.'/evaluation qtrategies for ‘the mioue subject areas and the nodification
F

'(Hhen neeessrry) of current teaching materials to meet specific individual
needs- are other conpetencies uhich this teacher should possese. '

. In referring to the recclnendations concerning bilingual teacber

' competencies, as suggested by the Center for Applied Linguistics.
Blanco. ( I‘bid) mentioned that the instructor ehonld be a.'ble to utilize

several techniques efifectivelv in the student's native language(s) in

varions content areas. namelyy ’ A _ o

' A Development of reallistic perfoma.nce ob,jectives and thelr
evaluation; . : ) :

-

B. Inquiry/discovery strategies; .o

C. Individualized instruction;

-

D. Learning centers; -

-~ -

" . BE. Uses of media and audio visual materj:als; ~ » -
F. Systems approaches to the teaching of" ma.ding_ nathenatics _

skills, ) _ ) -

‘G. Team teaching and cross grouping; and,

-

H. Interaction analysis. - \
~ In grder to apply the previous kriowled{ge and skills in a.real’
, situation, the. future teacher, accordlng to Blanco, should have field

expar&ences\fn:ovided throughout the ttaining m-cgra.-. begiﬂning at the

freshman le\gel, if at all possible.
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AL tha Fe‘brua.ry 1976 confe:emi on Coo:dinating Forelan Languagea.
K Blanco focusad on-'a. hjghly sensiuve aspect of buingml education. It
'/. some teachers we:re hoing p.'l.neod in a
l.y bacauae they conld speak the langtage

' of the target population (1. e., Spanish). It was further noted that
- becauseonecoufdconverseinﬂngllahandintbewmdidnot
nmsmihmmtfbismuvﬁmlhﬁtbomtommbth
1angua.ges. Hhenmqmlifiedmmp]aoedmammmteacbing
setting, . confusij;[n was often exporx-need w the instructor and by the

R e

| .students as we}.I As a result, learners tendod to emulate cen:ta.in
f."teacmngbehaxiorsofthetea.chn. | - '
|  Inan _atiempt to help mospcuve teachers in unngm aducation
progrgns ’td'wconnmicate a.nd mstruct adeq_mte]; 1n both languages,
Bla.nco (Ibid) stated that. the teacher preparation program at the

-

University of Texa.s- at Austin followed certain procedures. Incomling
freshmen and sophcnore students are mterviewed :u-a.lly Then they listen-
/to cordings of dhlogues or conversa.tions. voiced by native apeakars
/ fs:je Texas, untilizing a standard vu-j.ety of language. Thus, the students
A / . are required to listen, re?.d.,‘.write. and then to verbalize again. The
results help to indicate cértain areas of weakness, if any. o
The undergraduate course.in bilingual education, which Blanco
teaches, 1s given completely in épanisb. 1nc1ud1ng assignments, tests,
. etc, Du.ring each cla.ss neeting. the studenta take dictation in Spa.nish
in ¢rder to develop their grammatical, spelling and accent usage skills.
Since the course is taught at an ele-anta.ry school, university students

have the opportmity to tutor the younger learners 1n .oral language.

Audjo visual aids are used extensively to help develop the child's

vocabulary. In an attempt to rflp the university students undexrstand that

/ | 15
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1
'the‘youngsters do have~a knowledge of the Spanish language and that‘they
(the university learners) are trying to teach the- another forn based on
the existing competence. Blanco’'s students’ analyze rocordinqs -of the
children’ s.speech. They focus on the phonology. norphoﬁogy#‘;nd syntax ’
of the language Through ‘this endeavor, it is expected that the o
'prospective teachers will realize that the children often do have a better '
© control of the Spanish language than they have been given credit for.
- Foreign language teachers. according to Blanco, shouldfshare their
y expertise with the people in bilingual education. Items such as
- consid:rations in teaching English as a Second Lan;;age. and the relalion-
ship betueen the home dialect of the child and'that of-the<school. should.
be paramount. Interdepartmental teaching (1. e., between the Foreign N
Language Department and the Departnent of Education) at the college .
and university level was also highly encouraged. ﬂ_
" In addition to -the ideas mentioned ahove. Blanco (1976) furthex
suggested that colleges: and universities offer advanced courses in .
composition and dialectology for students in bilingual education. as
opposed to literature courses. 'He urged that Spanish majors be encouraged
to get at least high school certification. and later, elementary

certification, should they become involved in a bilingual elementary
) -

school program. .-
| Foreign language teaching-public school personnel were urged by
Blanco to determine the objectives of the school district's bilingual
education program and to establish how the} could function within it.
The author suggested that teachers in bilingual education programs not

gel ttle a student for speakingﬁSpanish, but” rather. recognize the dynamics

of language variation within a variety of social contexts. And finally,

16
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encouragedforeign la.:gquetea.chmtothinkof 1tts.momooyk1m

e
of the whole ra.n.ge of eauca.tim. eapeci&lly fcar the nm-English spea.kins

"'child whoisjustentering school. m@mm(lm) cnccneuy

ins"baa.d of looki.ng on h&]:ingual odueation as mod.tal :I.n na.tu:r:e.

state tha.:l: 'bilingua.‘l education

“eee necessita.tes zethink:l.ng the entire curriculum 1n tens of *
the cbﬂdsbest instruments for learning, ofhisreadinessa.nd

- mgtivation for learning the various subjects, and of his own’ . ‘

1demt1ty and potential for grouth a.nd develop-ent." (p: 57)s = .. -
Since 1ea.:m1ng apparently :\.s a co-plex process 1n' need of much |

'resea.rch ‘and understanding. mdividua.ls going 1nto teachlng 1. ©e,

. bilingua.l educa.tion progjfaus normally need to partlcimte in frequent

_ preservice and msea:viee trainins sessions. In an atteapt to develop . \

~ and implement an evaluatial -odel far bilingm.l bicultural 1nseu':v1ce .

. tra.ining‘ prograns, Rodgers (197?); piloted a four-week worksbop session in.

Jala.pa. Veracruz, Hexj.co.~ Speciﬁ.cally the eva.lmtian model was

designed to provide Mfomtion m the following topics: . a

. (1) €hange in cultural attitudes. cul“tura.l knowledse. and fa.-iliarity
of the pa.rticipa.ntsz .

(2) The rela.tionship between sex, age » ethnicity. cultural attitude _
scores, and cultural knowledge. and fa-ilia.rity scores of the

. participants;

S (3) Participa.nts needs and degree of needs fulfillment with regard:--
- . t{o the. workshop exper:lence;

(4) Specific works.hop components;

(5) Rating of whrkshop lns;tmctors, overa.ll effectiveness of the -
workshop. . -

(6) strengths and wea.knesses of the progran;
(7) Reaction of the workshop director and 1nstructors- and,

(8) Suggestions for impmovement of them

The findings revea.led a significant change in the aﬂtuﬁ:g.l_ attitudes

and the cultural kinowledge and familiarity of the participants.

- .- 177 \ '- AN



uas‘there any significant correlation or age and

¥

the-participants.

An aspect of bilingual bicultural education wh

Additionally. the instructors r

- 53

&

uith during inservice training is attitudes: Afteruan extensive review

-

of the literature. Cray and Arias.(197?) concluded- Lhat incorporating

'the practice of "cg#tural denocracy“ in the classroon would apparently

aid the development of positive ”integrative attitTdes toward botb

‘cultures on the part of the participating students.

Also considered

relevant was - the ‘teacher’ s attitudes towards both languages - 1. e..

' English and the native 1anguage of :he target populatlon (i. €., Spanish)

Thus, it ap@ears that the environnent in the classroom ehould be. one in

which the child's attitudes and those of the teacher

toward each other s

language and culture are given positive value, status, and inpor%ance. —_

In two independent-research projects, Travello

[1978) and Chapa (1978)

also explored the correlation between teacher attitudes and bilingual

education. Chapa (Ibid) found a relationship betwe

certain elementary school teachers and principals an

toward disadvantaged children.

toward disadvantaged chiidren had no difference in t

toward bilingual education related to ethnicity, but

"

eE.the ethnicity of

their attitude

The subject with posfitive attitudes:

heir attitudes

among subJects with

negative attitudes touard disadvantaged children, Mekxican Americans had

nore positive attitudes toward bilingual education than non-Mexican

Americans. N

. classroom teachers.’in general, accepted bilingual ePucation principles.

Q

In her study, . Travelle (op. cit.)rfound that bigingual educati

18
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; Bilingugl %d"“ﬂtion cun-icnlun to a higba: degree than those with a
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‘r.Howevex' ‘I‘-hO’Q ‘tgacbcn ﬂho enu.mtod a bigh degroe of aceeptance for

these edw:a*'f"\], preeepta did not nooesslrny, as a group, hple-ent

lesserdasr/"t aoceptanbe Hostofthe teachersinthostudyhad

go:en f,a wafk a bllin&ua.l educa.tion' class:roon setting and ha.d received
corrﬁaydn‘llng peaagosical traming Bilingual teachars were found '

'bo more faa.d}'{v a.ccePathe principles of hilingua.l ed.tmtion and to
_provide ins‘ff““\ion in panish and in &:slish to ahisherdegree than

onolingval. ”‘Qbers-_ In general, tholgh, the teachers created a clasaroom ™
environ.ent sn uhidq: the Students copdd freely use elther language . |

In this g t:\tmtun, Travelle also’ found that bilingual °
* teachexs twm to qaovm instruction in English mare frequently than
in Spangsh.’ Th‘ge .szﬂle educstow:s were fouyd to infrequently include the
history snd € Rtyye | of MeXlcan Aserican pupils into the currictlum.
FurthexnpoTe, the jnstnactora did not utilize llead.ctn Aleriea.n ce-un:lti'
resources and l\satmc& pmona to supplement the edua.uom.l Frogras. -

»
Slnil&r fl'!dinsso with respect to the .'mclusion of Haxieln American

" culture jinAto th& jn_sftructional m-. were obtained by llich_ol.l (1978)

while resear? g several federally fundéd: bilingual education programs
in Califami" The projects tended to separate culture fron J.B.nguage,‘
giving mjﬂimgl hotice to Hexican America.n culture -while en:hasizing the
Spanish ;Lang"ag% The cultyre wa.s vieued as an extension -of the culture |
of Mexico - ""%tional Tural, and folk in nature, rdther tham the -
nationa)sstic’ ‘&-ban culture of Mexico since the’ Revolution of 1910,

Finally, 21tP°%Y the majority of mrojects stated cultural pluralisn as

__their gogls ##Nyeis of the data concerning teacher-pupil characteristics,.

Hispanic EINEZan displayed in classrooms, Smnim—We bdoks used,
and the yse af_%al_ Sranish by teachers and pupils led to the conclusion

- >
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that ﬁ.hese'projects were aimed more at rapid and coaplete aeeinilq'.icn
of stwdents. . gt

Different bilingual ecucetion Programs deal with the aspect of
culture of varied manners. In analysing six Preach bilingul mrojects
' in New England and Louisiana, Hexrrmann (1976) found that the cultural

cha::acteristics most frequently selected by- ct.n'r:lcu:l.t- urif.ers were:

”

creative arts, language, holidays and festivals, ecology, exploitation |
of na.tura;l r;sourees. tecbnology. ethnic history nea.ns of euheistence.
food. and the fanily. -Several p.'r:ojects were fonu].ated and all. projects
developd Frefich instructional a:Lda. rea.d.ing materials, and ganes |
appzwcpria.te for the ctﬂ.tml perspectivee and 1inguieﬁ.c g;pehilities .
.of the students. _ ’ . ) ' _ .
Hemann (Iv1d) also found that no single pattern of cultm:e . :
.ctiz'-ricultm sequencing prevailed. The heaviest cultural urha.sj:e occmd
in the areas of social stud.ies. creative &rts. and la.nguage arts, and. a o
concerted effort was apparently -ade to mcorporete the child’s language.
. and culture into -every area ‘of instruction. Solutions to the pr:o'ble-s of
) selection of relevant na.teri.al varied g:r:eatly and appeared to be
< 1nf'1uenced d.irectly by local tra.&.ltions. o
. "The F‘rench cnrriculm uriters were "found. to deal wit.h cultural
. commonalities as: well as with differences ( 1. L in the ecology and
environment units) They- also cah':efully prepared units .'m science and
';plmysical eaucation. especi.ally deslgned for la.nguage deVeloment. However, .
" in certais.z'a 1nstances s, some curriculm deve]:o»pers tended to portray the -’
cultlme 1dea11.st1\:ally rather than rea.listica.llx, a.s hpo:rtant historical

7/ - L
T .,

fac'ts were occassiona.lly onitted or left unexplu.ned In ed.d.:.tion. a N

=

traditional a.pproa.ch €0 sex roles was appereat, “and instnlction about -

-

= the family was at times offered 1n a cu.ltm-ﬁ:ee context.

- - -
»
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. Up to thie point,- the raview of literature has focpeed on spocihc
_umsctunngmumumtmmmm “In an attempt to
111mtrato the inten‘htionship of factors wh:l.cb appear to contrihrbe to —
a success:ful bilingual education scbool 'progfam, Roth (1976) reported.on ..
the Bilingua.l Tecchexr In&rn Prog:u nplenented in several New Yerk
Cj.ty school distrlcts during the 1975—19?6 a.cadenic year. 7 . \..
- The goa.ls of the program were to provide bilingual instructional
" services :Ln all areas to Hispanic pupils of lhited' Engliah-spoa.king
| ability and to select tf{in. and place bilingml teachers in the class-
room. In a.ddition to the p:vviom]; mentioned instructional sexvices,

the -two thousand four hundred (2,400) Kindergarten ---eighth (8th) grade
> N ,
students received instruction in English as a Second Language,-Spanish

. language skills, and Hispanic histoxy a.nd culture . -Helping to guide the

eighty (80} mterns :l.nvolved were. the Proﬁct Director, the coordinator, '

-

>

3

" three Field Counselors/:l' ar m:.ners. and two Adninist:utive Ald.ss
| 'I‘ea.che:r: trainim; accoaplished through three modes; 1ns‘u.-v1ce
workshops, graduate schicol training at the City University of New York
-(c. U. N. ¥.).and field supervision conducth by the tralners. The latter
-method mcluded periodic observations at’ ea-ch s.1.te location. ~
Not- only did the pr:ogra.n staff orga.nize the teacher training a.spect,
but it also- provided for parertal involvement’ by creating~-workshops in
. wiiribgs areas of 'biiingua.l educati&n in c.onjunction with participating
~ school districts._ In several disti:'icts, pa.rent:s parf:icipated in second
language instruction workshops, and Rarent Advisory Committees were also
formed. Additioz‘mlly, the pzogra.n eétablished an Intern: A:ivisory Co@gil )

composed of Bilingual Intern representatives fron each participating

district. Through several avenues, including the publication.of ‘the .
B:ll;\.ng-ual Newsletter, the staff disseninq;..ed informastion concerning the




prograa’s aciivities. - s . . _
. Y [4 L d : , - s -

'evaluat.tng the program after six months, participating students
were found to have hchieved statistiul]q aigniflmt hm'ovenont in.
’-athmtics _fn a qmstionaire. ‘one_hundred percent (lm of the

teaehe:l: : provided favora.ble effectiveress ntings on over s*ty R
: perth (60%) of the tmning a.ctivities.- In a.dditiq; 'I:n.sau upon o

numerous visits to various sites of pn.gra.- a.ctivity. -ohsarvations. and

—

" interviews uith prognn and xion-progra- pa-sonnel. no anhéta.ntm
" discrepancies between the pz'oposed mrn- and ita» hplacntstion wm —

- - = e

found. ) . T ‘_,

" The procedures ﬂlﬂ.oyed 1n pro;)oct to train bilingual education
" teachers seem. to ua.rnnt specm att-ntd.on. By attaining néé/(9) hours
credit “in the Gndmte Scbool of Education at C. U. l. I.. theintems

—v’.v

campleted ,work leading to a llastcr degree. They a‘tandod c. U. i.‘ Y.
either on Tueaday or Hedn_esday. uhllo ‘l1m:mday_ was dedicated to workshop
training aﬁssioné. 'l'bese sesslons were i.ntegz-atod with the C. U. N. Y.

. J
5radua.te program a.nd with problens tha.t arose withi.n the cantext of

classrooa assign-ems in- the jschool setting.” ~ ... B
The FRrogran developed a ;n}ocedure to expose all*ﬂtems to each

phase of training on a rotating. as well as, electiva ha.sis. Eh.ch

teaeher tra.iner conducted module ‘instruction based upon ‘individual

expertise a.nd preference in subject uatter The nodules opecr:a.ted

.

concun:ently. thus allowing interns to parl: cipate in all three on a.
rotating basis as the modules recycled. Instruction proceede: frc- the

&

theoretice.l to the concrete, with classroom, as well as I’a:ndna. .schood
problems. being a.rticulated freely. Strong- eu;hasis was placed ‘

4 developing' com:rete tea.g:hjng-learning. devices from commconly-used |
materials. Using these materials, the interns developed units ich they
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p-ruci ted in vou.-ltd:ojn dnﬂ.i.ngan.h euu-icnln- al.oction and utilmtion.

tion. and sdience. Thus, ‘the eonthmous food-hck loop far
mdnwmpufappmstomwwﬁd&\ﬂhm
thehsisofmtbedstamted. 1tmfel‘;thstthoproject

o staff assigneents and reaponslb&liuu weare cloa.rh dnlinen&d and

implemented. The screening a.nd evaluation of pupd.ls wvas apparently

. ] acconplisbed wceeasﬁxlly Insmico m:.ning appears to have helped the

mmsmm.muumm.umuumm-m
formulating varied teaching-lsarming activities to achieve cognitive and

‘affective growth,” Parental involvement was alsc desmed adequate.

Cultural heritage actiﬂtiee. where Spanish-dominant and mm-da-mt

students receivod combined msﬁ\sction. resulted in an increasing mutual

respectandintmstineachothergc tackgrounds. Because the
mroject gllowed for pu:enta and non-prograa ‘parsonnol to interact with

. the mdi\(iduals 12 the research study, community relations and fmky

.

perceptions were enhanced. e . .. . . _ ~
From this review of ‘related literature. i is expected that an - . .

adequate ﬁ:ane of reference has been esta.blished for the current

* researxrch mvestigation.




;\ mmatmm‘(oahmnmmmmwmm.gm,
Ammmmw«awmmmof L
aodxooldiatrlctini‘% Aeopyctﬂufmmm& .
mmm cific format of the interview, a descripticm
amwmmnmlwmwmmvnmuu
1oat.d.wmhmm mummmm(m).
tbccityhad.populaﬁ.ond@,ozb ﬁo.m.dandinmlinocu-

_ofﬂ,ﬂBMMmﬂM:uﬂnd?bmdtMM

It was further established that ﬁ.mummuumm
Smi&uautln‘léwcumermmmwhudorm.
reported Spanish as his or her -otbcrtoagua. o .

The data further revealed that the .a.dxoql district involved has an -——
area of 14 square miles and had 65,262 residents. These people, with an
annual median income of $3,935.00, attained s median of 6.6
schooing. ‘Add.iti;nally ‘approxinately 90 percent (58,930) of

 district’s population coaslstod of a‘b-r individuals whose natin

]Tguagg was Spanish or who had Span¥th swrnames. ~Having co-ploted ar
-edia.n of 6.3 years of sehooling. ‘these citizens mnportodly earning
a median annual _salary of $3,940.00.

Havmg pmovldod the' preceding’ bckgromd i.nt‘a:utioa. a doscription

of the intervieu will now be presented. The Yﬂw focuaod primarily

on the fol:_l.owing quostions:

.\\ w
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%thwmnwmummtom? k

__.._‘-:____,._...‘ 2. ,yhy dad tn:mm‘“fum” ct n%.,u' ” un““' i”mw""k“wmgm I
... \ odmttnam? e o s ""

) . e -
"k &.mtmmmamm;fsmmw,_,}
T Frogram? --._:__;- '_~ - \f-" . . " )

_. A i i * - .h.. lm“ .’t

| 'cr';:nm ufmnncn.l bicultural sducation Frograms?

| '5.'m.t.pancmpmmumwmm1mm
. mdk\mmobmm«mmt

- | 6.nwuummmmh-mr allhnth-h
mmm—h?

f.llhutspociﬁ.c bmlooktothmdwmto .
p—

i  participate in the mhgm.l h&culhrnl education xograa?
. L..v”_‘\ ¥ .
.
(
}
Y .
»
&
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formation of the progrea.
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- matlon. Wmmmuﬂ-—-m»mn
mwmmmmmcmws .
(1--nr-dh¢)-dcu1tuqm muu-uy uw s
wmmwmmmmﬂm
mtorm’-m mmmwhmusd;_

" Needs Assesdment Survey indicgted the need for swoh a owrriculmm. -

From theee data certain pricrities were. established — the develdsment .
of studeat proficiency in the English languige and in other communication
skills, 1. . réading and writing. Finally, the Texas Bduoation |
'mqmu.mmmlwwmmmmm .'
tural odnc-.tim to students of Limited hgudt Speaking Abdlity

(L. E.S‘,A.)i.ncuhttoneoin mt-tmds.u.omnmo.dtpo

l’gmlgmloftbocmiculmdummmimum
mwwmupnmuupmdwmwmmm
andSp-nmmu. Innrtlcm. tbomtofutcuy

;skuhlnhoth]mmqumwumt._

™
4

b

uwmwmmwwmmwwz;’::nn

:attitmtmm?-tdmwicounm .
Tho.opceoptim'wm folttoattmm-rinmum.of

bu.:.ngul prograas and his/her performance in this type of setting.

~ ) ..
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The distr:.ct was viauod as sttempting to sebim ita m'ognn
' objocuvga. Teacher training sessions dealt (and deal) with such

. — . R

| topics asi: . I : - , LR
1. Str&tosiﬂ f°r oral language’ developnent; s o
/'-ﬁs\l)iagnostic-prescriptive activities; ) ‘ \ .
_ 3. C]aseroo- nnagenent; | |
‘  . 4, Idmtiﬁcauon of langulge tuffemoos; , |
- C 5. Pamtal :nvolvuent; . - . / .
R 6-.Span13hmd1.ng; o BN o
. A Content arsa teachings S L o |
o . 8¢ Dovalol:-ent of a‘kudent aolf emcopt; and, ' - ) e
‘9~T¢&¢h1nsmlishasauemdme. . .

v ‘rhe teacher tca:lning proeodma were (and m) omanizod 1n a’

. variety,of ﬁshions. .‘ Preservice and mser\d.ce workda.ys as well as \/
. xf ease tine, are f:l:eq_uant].y used. Teachers: pn'ti.cipating “In Project: . o -
Mm&aﬂ M—) wm{ 5) e

ws off and substitute educators taka over ¢hair ch.s‘sroon duties. .

c -

bm-j.ns this period, the traj.neea. mder the superﬁ.eion of ﬂomlly
| qmlified miversity a.nd scbqol di.strict personnel. woa:k throvgh fifteen
(]g modules’ dealing with t.op:\.cs such as those -entioned above,
In order to help detarnine the nature of tbe unngml teaehu--"

ol -
-
’. o

mmims hsututes. the district conducted (and conducts) Heeds . S
WtSmenmmaxtbecmmodmtmmﬁdaidput
'&ﬂ;an. however,thetrahims&lmedawdtobminﬂmcad A
h,jtha nomt of fmncnrmom-ces auuam;o ’ |

ﬁo inst:mctianal designa and prooedm-ce. the .tnterviewoe

»
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Spanish instruction vag apparently provided to the atudQnt; as noede.d..
but prharily dur:\.ng the la.nguage arts. period. Learners in the

uppor olenontary grades received inst.ructiax in Spl.nlsl; madl.ng and
‘writing during the, time allowed for this subject. ‘

-Evaluation of thc prcgresa made toward achieving tho objoctives of
the progranm emod to be hssod on two n.Jor typoc of instrl-onts.
Since tuetm-s participating in the district's summer sthool jrogras h-.d .
(and havo) aides, oo—archlly-mpnrod critericn-referenced tests

) wrltten 1n English wcre u.sod extensively. Inhu'uctioa for the students
. | wasplmnedaecordingtothc(&mmdnom cn.uaa-mkaptf.o
' . -about ISstmntapcMar. Intholongtm. bowovor, uturslnre
" (anda are) different. No spoch funds were snih.h].o to provide’ .
for all of the ‘beaehcrs pu'tiﬁptnz ‘4n the bili.:cml odmtitn .,
. pa:ogran Cwsoquent].y » Ereater use was made of English atandardized
.7 ‘tests and connercially-lmepared informal mkhmmies written in
i f . _m Too,.class size could ‘not_(and,_cannot) ‘be i zis_gfgsxgl_x e
' cont.rolled. since all of the children attending school need to be r
F:ovided for. Insufficient funds seeled to hindecr the ccnstruction
of additional classrooms and the hiring of additional teathers. -
©  m the event that a ‘teacher needed instructional advice, .or other
types of aseistmce. the principal ‘was conaulted first. The adlinistrator

: ‘helped if s/he could. Otherwise, s/he inquired about securingithe

\ .

- .

o mmtervieufurthorestabliahedthatﬂaanmhadno_..

T Mhﬂumceutouhomhindtomkinﬁowucultml

' progral Additiomlly mmmofmmnmm'
was evaluated soleubywcpmmcimorthempecuvo school. The
snpervisor prov.tded the adninism with i.nput m]J when the latter

7-'neoess;.r”a;d; .

/




requested 1t.

Accord_in‘g.to the interviewee, a bul.ng}n]. educator, or any other |
teacher, aho.'uld possess certam characteristics. Among these are:;

1. A basic undorsunding of child growth and development; |

2. A commitnent to teach with pride;

3. A poettivo a.ttitude ﬁﬁocting hmitarm. rather than -
pecuniary, valuss; ,

'B. An avareness o: studenf;s' needs;
5; A knowledge 6!‘ ;&go scope and sequence of content; and, |
6. A knowledge of their own expectations and responsibllities,

as well as thoss of the students,. and an undexrstanding of how
to accomplish these ends. . -

In a more non-directed fashion, it was established that the'role‘
of this supervisor varied extensively. This individual scKeduled and
attended meetings with ddfferent school personnel as needed. Also, |
this person was respons{l.ble for meeting weekly with- school build.tng.

prlncipals to discuss problems or actiﬂt!.es planned. Additionally, the

> .
AT e R e+ e aTaa SO,

“**“*“““56$§é%1§6f“ﬁﬁfftéiﬁatsa*ii“fﬁsmtfﬁ!ﬁtﬁ&“ﬂéééi&ﬁé“s&ﬁeaﬁxsafrai“%aaaﬁéﬁs'-
“in‘the bilingual program, and visited the ‘educators in their respectiwe ”
schools as frequently as possible. This 1nd1v1dual helped to make |
the necessary arrangements for the teachers involved in the bilingual >
prograa to obtain the requm endorsement oa: eertifiution frc- the
_ Perceptia?x"ofthedistrictaunngmmtjmmtnapmﬂq
vaa:ied among administrators, teachers. tnd.-hars of the cosmunity.
Itmmuiahedthatmutinhwmmuhneothm

| d:d.nat, Part of .the prohﬂs-.apmalrod to stem from there not being an -

_apparent need 1n the. commmity to learn & seccnd language. Teachers

Zﬂemub&vﬁngﬁotxytocmﬂncethelmemofthﬂanmity.
. ,
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Another aspect was that some parents actively sought to influence the

~ school to teach material in English only, rather than in both Splnis!?
' and English, T - .
A corulﬁ degree of confusion vas fcit to exist regarding the
state mandates conﬁée:mins blingual education and loctl needs. The ’
, supervisor belisved that university training should thoroughly infox

pros?ective tucb-rs about the luni.ns of bilingual bd.cultml od tion.
Additioually the district ad-iniltnton. as well as nﬂhrs of
coamunity (1. e., the parents), also apparently needed to attain a
sound understanding of the concept.The supervisar felt that a letler
to the parents, explaining the Program and their youngster's mtic‘[pltion
' in it, might help to clarify matters to some desroe

After the comments above, the supervisor uas tha.nkod for the
mfomation. ‘and the interview was terminated. ' -

Y
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In revieving the data obtained from the interview, oertain
_conclusion seem feasible. The tilingual progrea is spparently
uhm'wwiumumwomm”
hmmtnmwu m-um«mmmm
institutes in which the educators pn-uczp.to. The mmmm
to Mcato an meonmmcy ‘between the ct's philoeophy of
bilingual bicultural education and the manner in which it is nplcuntod
For example, yomsetmmwmm third grade, uboa.ro
helped to develcop their o‘l language in Spanish and to read a.nd write
mthislansmge arebeingovaluatedattheendofthoaeadnicyeu:by
“neans of a standardiud achieva-ent test wri.ttan in E:glish Consequéntly,

‘.

-tbeyomgstmappnranthmhemgustodina-mcmtmt!ru
tha.tintnuchthoywmtausht. Anymde-icsrouthatuinodbytho
ammmsmntmmmmummumm
.- Maneulmtionofthisutm " .
| pm«memcmimmehamwmwbm,a{
1mnm.umompmmmw&mmnm s
'-.mwmmmmmmmw-@w_

, _'idmmwnmtm.mmmﬁomm
uj:hbm.l ’”,’ “h an att-pt to- hmovo the inatructiml program
| “'”"ign)j’f‘naaiﬁon. thompervisotsll.ckofinmt 1ato the +




financial constraints within the diastrict at the pr:cacnt time.
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| I ey-
lead to highly unpredictable results. Apparently this indivitual has .
no opportunity to evaluate the philosophy and. understanding of
bilingual education which the prospective teacher possesses. ]
Personal gttitudes appedr to influenfe the performance of individuals
al a.ll levels - from adniniatntou:a to teachers to p-.rcntc. Since théxe

. ~ seem to be vu'ioug into:;ptc\tttionc of th: district's bilinsunl'prc;nn.

support for it also appears to be diversified. Part of the variance

in attitude, at least among teachers, may be due in part to their annual
salaries. According to the district’s most recent, teacher contracts,

a hcginning teachexr with a Bachclorr s da?-ce earns approxin.tely

$8,600 annually. According to a reprcsan,tativa of the American -

_ Federation of Teachers, the Bureau of Lat!?r Statistics published a

report in 1977, which stated that an a.nnua\l salary of app:roxi.natciy
#1?,000 ‘would be adequate in today's econdmy considering the rdte of

infla.ticn. This writer also recognizes that there are apparently some

e T B Y i ikw o i a M o o BL L AEanEES BB AYEES amliaa® B R S A -

In addition to sala.ries. cla.ss slze may also affact S‘ teccbor s
attitude touard his/be:r: work. In the reguia.r achool yoar, enrollment
in the district w run as high as thirty-five to forty studcnts
pexr teacher. Thiseducatornonallywﬂlnotham ai.daintho
classroom. Fina.llynotonlynigbtchsssiuttf U’ a teacher’s
attitudetowardtbcprofcssion.butitamthattbiahctcralco - v
tendstoaffecttbcachimtofcbﬂdru,‘cpciﬂl:tbomintbe |

A_]ri.narygradcs Frynierandnm(lm) fotndth:tﬂ;stgrndochssgs

nmmmtmamuMOWai@iﬁmmmm
acbieveu_ent scores than those with at least 37 students in them.




‘Two major factors apparently need to be addressed in an atteapt to
improve the effectiveness of the bilingual bicultural jrogram in the
scboold:fstrict. meumammmacmmo:m
mmhmtdmmmmmm”ofmiu
on the total design. '

Several avenues might be cotisidered in arder to attain a compre-
hensive view of the bilingual education m; Sovem.'#l meotings
'among the administratars involved, including the parscanel director and
the sﬁp-;visor. might rove to be very profitable. Tt appears that
existing quostions about the m-osrn could be "cleared up” here, before
golng out Mtotheschoolstoworkwithtucbersmdotbar-‘-m -

"of the community. “Possessing & thorough wderstanding about the
philosophy of bilingual education and of the types of pecple needed to
function siccesafully in this type of setting seem to be critical aress
for comprehension. F\n'tbor information about these topics may be
mmmmamm-sm. et. al. (1975).‘
Chapa (op. cit.). Travelle (op. cit.), nahnn. et. al. (1966).
Garder. (1965, 1967). 5 |
After these initial sessicns, 1t -i;ht prove fruitful to conduct
mpmmemamammmmummm

'.m,grinaco-mit'cenmneartheachool Atthistne.'

-buaot theeonmttytnd the teachers involved could-be mged to

Mhﬁuhmﬂmmmm;wmm



. A

individual on the nature of bilingual education in general and within
th- district. Citing examples of qhuu' research mm?ndz have
been -ucooummmmbolpcmmlm issues. Explaining how
the lwqmmldbhmuantmhbofuh«t
inportance at this time. It ocould conceivably be necessary to hold
several of these mestings, as well as addiuonﬂ. infonltin sessions with
the teachexrs in the schools. mthOofmttladentm
a noeti.ng togethexr appears to b- potentially very pd.un in nature
(Roth, op? cit.). /

Religious leaders in the community might also be contacted by s
bilingual education Program MI in oxrdexr” to help disseminate
information. The Reverend Jesse Jackson has found this technique,- _
“ as ueli as e of the pmvio&ly nenticnod ongs, to be qnite effective
in promoting the cause for educatim and achievement. _ .

The othexr ftctor which appoars to affect the eventwmal sucéss of

the bilingun.lmiseccnolics. It has been. previcusly stated thl.t _
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" the district 1s currently experiencing financial restraints. Perhaps

1t is necessary to have political -cuuuats. pouuoa realists, and
political sopu.stiates at the fedexral and stl.te mt levels
wwmvmmmmtdmm@tommum

' frograms. Fishman (1976) suggests that key people and strong supporters
_ofem@tmmme'suuiggmammmtbou.s.mb :
contacted, especially those individuals serving in appropriaticas

. committees. 'l'bo autbor proposea that supportexrs of bilingual education
au;nun-selmu lntmstandlobmmpsinoﬁnrto

nkotheirﬂmknmn mvincingﬂaolgimmtbltunngml

-mnmwmumu-mm mta&tedina
mregim_oftbomuywtobomey.
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y, .
- Fishman also feels that it is necessary to demcnstrate that this

educational concept can be an opportumity for the United States to atteapt
to achieve "cultursl pl'u:nn-." a very iaportant part of cultural

democracy. ]
Uniting with organisations such as M. E. A. (Rational Bducetion
Assoclation) wvas also considered ty Fishman to -be a viadle altermative
_in order to try to improve the financial situaticn of bilingual
education programs. Addiuonam oonucting organisations who had

been able to obdbtain suhatantm m uaiutnneo ml viewed as a

means of acquiring potentially use ;nf?u.uep. In this mw-
opinion, the Council for Exceptiocnal Children exemplifies such a group.
Pethaps affiliation with agencies such as the uauoul Assoclation for
Bilinsull Education (N. A, B. E.) and the T“ch.ra of m to
Spaa.kora of Othexr Languages (T. E. S. 0. L. ) could also prove beneficial.

v Hith additional monles, more supervisdrs and/or teachers could
pmmunmwnluuméotthomm If adscititious |

L R SO STIRE SUIEY W LSO TR NPT O s BLESG 33 T st SRS

B personnel 13 not -ploybd. tho ctn'r-:t sum l!gbt m tho

following wm:

I.Moaehofthead:oohhwlvduﬂ:thomulm.
mmtatuummwmwgm '

could be sslected. . L

Z.W_rqnhrlywmuth the. supexviscr, thesse
dwtmwﬂdhmhdhmmdwmm.

\ 4 IB.Mmmiuwtmummﬁnmm.mm
: : conldmnmml.

: l&.wmunmtud:crhmhhtobolpneomuth
RN a particular curriculum problem, the supervisor could then be
' mWhm&Mutﬁﬁthmﬁdﬁm
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5. Relationships at all levels uould de upactod to a:d.st cn a
nonthreatening, oolleuuoabip basis.

Pot fn—t&r m:rontticq. Cogan (op.'cit__.) cu: be consulited.
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| Salary increases, especially for teachers, also seem to be warranted.
In talking to one of the teachers in the school district, a strong
sense of dio.utisr:ctiol;_m noted, due imoly to the pay rate.
This educator sentioned that with higher salaries, mcre teachers would
‘probhly conduct themselves as "professionals” - be maxre conoerned -
With the instructional nuda of the students, rather than with their
cconor.‘l.c situations.g mrinc & discussion in a Soclology of maucn
class, in which this mm mrticiptod. an exaaple of the .ffac‘l’.
of “reasonable” _as].u'ios on teachers was noted. As soon as educators
in a New York school district were offered approximately $16,000 annually
for their services, they started thinking about what could be done to
\aprove the curricultm. . Apparently these individuals thoroughly under-
stood and b_oliov.d. ln the Protestant Work Eth?.c of being Justl{ rewvarded
for excrt.‘-.ng thelx boet efforts.
'rvo other items appear to be related directly to curriculum. ’n
investigation into the quantity of English and Spanish that is being
“utilized in the univu-%y chsaosdcsignod ‘to prepare bilingual .
oducationtea:dmwmntoh-mm Itamthatm |
trainees should have rnaquent oppcrtmitiu to m‘u thoir
Magogicalskillsinboﬂ:mandsm Suchamtiechu
proven to be quite profitable, according to Blanco (op. cit.) '
The evaluation procedures currently being eamployed in tba bllingual
Program also apparently need to be reconsidered: Since the students at
some point in the day generally roce:l.ve mstmlctica in Spanish, byt are
being evaluated wit.h instruments written 1n ﬁgliah 1t 'is suggested
that a resource ageacy (1. €., the Disseaination and Assesament Center
fox mnngm.l Education in Austin, ‘l'ezl‘) be contacted for assistance
in an atte-pt to with this situaticn_._ &tllosuu of materials




dealing with evaluation instruments for bilingual educatica at all
levels, as nl:l. as parental uwlv.ot qQuesticnaires, are available.
wuuanm -t.hu writer strongly M a frequent and aoccurate
lmmwtofmom-mst-ehotmmmvol'd

in order to help defermine if any changes are warrented at any particular
time. Too, uu; procedure could potentially sexrve as an excellent ;an-
of gathering data in order to determine the merits of the bilingual
education Frogrea. This information ocould conceivably be used to help
explain’ the effectiveness of -the program to the community at large.

This writer taku the poeiticn that the items addressed in this
paper bu.r diroctly upon the eventual performance of bilingual oducaucn
teachers in the classroom. It is'hoped that the information cantained
herein may help the sehool district in achieving the goal of “cultural

democracy” for each of its students. -
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