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Sro™m Lis tesinnincs ‘n 1779 shie ZonZerence of Deans of Blaclkc
Graduate LSchools saw “he ueed for matherinns information on the

52 3lacic Graduate 3Schools. In 1276 *he U.3. Office of Education

published a fact bool on tie sclools.t Turther analysis was

needed 1f thne capabilities ol the schools were to be utilized

productively for the nation. Accoxrdincly, a proposal, "Maximizinr

rroductivity in Thirty-Two Black Graduate Schools'" was submitted
and suoseguently funded ander Contract Jo. 3007703%6.

“liny sroups contributed t¢ this report. Within the U.S.
Cffice of Education the Office of Planning, Budgeting, and Evalua-
tion, tke National Center for Educational Statistics, and the
Learning Resources Branch of the Division of Multilevel Education
Statistics supplied the bulk of the stati-tical data and offered
valuable susgestions. The Office of Civil Rights, thLe Bureau of
the Census, and the Department 6f Labor were generous in sharing
information pertinent to the study.

The deans of the 3laclt Graduate 3chools assisted in providing
literature on the schools and data on students, faculty, and

rogrars. Irom the 352 black institutions 10 Presidents, 2 substi-
tutes for them, 18 Vice Presidents of Acad2mic Affairs and 20
Broduate Deans shared their'perceptions for the study in a total

of 50 interviews. Clifford Johnson, Director of the Amistad

Collac”ion housed at Dillard 1 University, and the librarians of -

.

l. OCscar Allan Hogers, Jr. Trofiles of Thirtw-Two
Fisvericallw 3laclz Gracduate 3choels: .\ Zevnorp~or the “ffice-
0. -cucation. Yaszalnmton, D.C.: Jepartment o nealtlh, Education
and Jelrare, U.3. C7Tfizce of Zducation, 19748,
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~overpnent docwents at thie fev Crleans @unlic Librar, Loola

Universitr ol tiie south TilLrary anc 7. lovard=Tilton Librar: ot -
Tulane University wverc uelpfﬂ! in locatkin-: matefiéls and in ‘
‘wverirication of dasa.

Special mention and thaniis are duc first to Ann Hershner of
the Cflfice of Planninnm, 3udmeting, and Zvaluation, for her
assistance, encourarement, and su ;ges*ions. Andrew Ieppin of
CEZ5 made 'special efforts in suzTesting data sources and obtaining
information. Joan Erackett of OCR was senerous in malking available
materials in OCR Statistical Analysis Section. Sal orallo and
Alex Ra%tnof s:y provided postoaccalaureate enrollment data and
sucmestions for its use.

Other Jersons wno assisted by providing data were llajorie
Chandler, Stanley V. Smith; Norman Brandt, and Rhond%d Wiggins of

ZICES; Frank L. Schick of the .Learning Qesources Branch Multilevel

cs; llanuel Plotkin, Gordon Green, Bob Grymes
] 9 9

He

zducation Statist
nd their confreresc ot the Bureau of the Census; Louis J. Venuto
nd Carecl J. Smith of the Bureau of Higher and Continuing Educa-
“ionj; Dr. John Hill of the CIII e for Advancement of Public MNegro

12el1 L, Myers of vhe liational Association for

%

Collezes; Dr., S

Zgual Opportunity 1n Education; anc *the Presidents, Vice

“

Presidents, ard Graduate Deans of the 32 black institutions who

proviced 1h-oruaulon ar'd encouragenenrt for the s*tudy.

Orzanizdtions and incivicurls provicding specialized S.nforma-

tion and materials include Tational Science Foundation, ‘merican

—— —.

Ceocuncil on =Zducavtion, and I Zeorre Jallter and Dr. Hennetn
- .9
Zollez<., Tinallr, Thanis 2 To Pztricila Harbour, Patricisa
;alone~r, and 3ruce Flemin~ 0L .ne TIlfice o Zducation for Theln

POﬁt:nuous Iinterest In the s3hud.

ER&C
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‘rorm 1ts becsirninis in 1)7% recoized %hiat the problems of

invisibil#t” and Jinancial denvivration nust be overcome if the

[}

a2 scthIE were to rcal =we Tully tihei:r potential. The meeting

with Commissioner Zell in- 1974, the recommencdations in "Mission,
;
?tatus, Problems and Priorities of Black &raduate Schools", the
supplenent <o the lational Zoard Qf Graduate Education for
~liinorities Document, the Rorgers Fac: Book, and +his report are
links in a chain of comnmunication between the U.3. Office of
Education and the” 32 Rlack Graduate Schools. The ruling of Judsge
Pratt in 1977 emphasized the neéd for actica if black collemes
were <o attain equal partnershi§ in s%ate systems oi higher
eiucation, if faculty and student bodies were to be desegregated,
and 1f =inorities were to be assured partizination in graduate
and orofessional education.

The Pratt decision relates directly to the Black Graduate
“chool ¥ in that their recérd in desegregﬁtion of faculty and
student bodies and in the national and regional (Southa) percentaces
of blacxs they enrcll in trhz professions and academic disciplines,

cenonstrates that the ruliings can be carried out. Furtkhermore,

the ceoncept of a viable institution of hicher education and the
relaticnsihip of a graduate school to iis parent instituticn is

not without meaninz for attaining full and equal partnership in

state sTstems of hBisher education. The 3lacic Graduate Schools in

T-77T ermma=d urorn ard nragent +h - TAaT™ wynnd
- v - PR - SR 1% P - N [P e - plelc G.a..a Raye s -I;.a.,

9 «
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faerr moadeniz and rroTescsionlal crerdgntlials eanhance tihe status

~

0 the paren't Ingcisutions. AT chre care time blaclk institutions

O
O
-t
.
cr
[
hos'
~

ue to be deprived of an cqui<able share of resources, The
ingquity is acute in the =raduaie and Iescarch areas. Given the
inherent contradiction of inequity with equal partnership{ the
incguity must be faced and.removed if “he court rulings are tq’

talie cffect.

Profiles of the 32 3lacit Graduate Schools

The 25 pudlicly controlled and 7 privately controlled black

Ly

institutions in which the craduate schools are located are found
in 14 states. lNineteen of the Schools are in "Adams" states.
The 3lack Graduate Schools'are strateéically loc.ted for etiracting
minorities to mraduate and professional education. Thirty of the
52.$choqls are in the South. Of the four national regioné, the
South contains the highest percent of the black population (52.67);
the hichest percent of the black population in the 20-34 age
_bracket (50,57)3.and the highest percent of blacks in post—
jéaccalau:eate education?(44.05). The other side of the Iocation
of the schools shows tﬁe'South with the lowest median incomé Tor
blaciis, and the léwest ratio of black-to~white %hcome

2lacx Graduate 3Schools are not a recent phenorenon in

- - N

American nisher-.educatisn. Howard niversity awarded its firs+

—

masvers degree in 1872 and Tisk University was offerinz sraduate

572d7 before 1200, 3y the end of “he >0~yeaxr period of 1S29-1C 5
Z2 07 =he 32 ~—aduase schools were operating. In any 20-year

% ‘- 3 -, -~ — 9 ~— L M - S . 3 ~
CTAC.IST Slnce Tnelr vezinninss nmore than half the ex1isting schools

<




taicy vere cithanued tevond teacher cducation.
Jocar Tihe scdooic olfer %% cloctoral nro runz, 330 non-cducation
masters level prosrams ans 177 educatioc:. —as=ters level prorams. )
Onlvs 3 of the 32 schools are linited “o 'c~ation prorrams.

[
Besides the doctoral and masters pro~rams the 32 institutions
. ~

have several professional schools and procrams: 2 Sch461s of

Dentistry, & Schools of Law, 2 3chools of lledicine, 4 Schools of
'y

e and 2 additional schools offerin~ nmasters rocramns fo
> Lol }
. . S .

nurses, & 5Scnools of Pharmacy and 2 additional programs offering

the doctorate in Pharmacolosy, one School of Theology and one ~
. ‘ . B .

»

3chool of Veﬁﬁrinary VMedicine, which also ogfers a masters in
veterinary medicine. .

Regional accreditzn~ associations and .18 different accreditins
arms of professional c-snc:.rions have ziven their approval <-f the

52 schools and several of the ProZrams.

.
J0z2ls

-— T e e A .,

3lack nzr.zusionz were founded to provide higher education

Tor a miInecrity peurls wio were denied the cBportunity by the
mainsTrear socletr. The eshic benind the original purpose.is still

strons. In an anzlrsis of soal statements in the catalogs "Service

~

To the Tommunitiy" atpeared 14 times more than the next mos=

. - b >

L~

y . = < - - - - - »
frecuently mentioned. The top priority of service o the cornmunity "~
ig - noT surprisinzg since %he issue 0f Jjustice which blacik institu-~

“iloms rave lived with and wdrked towarzds is manifested in service

levels. A< thz corporate and communis:r

ot
v
p=t+
[

- -
<o T.ie felliostman =

- - . o« . N S e e . - - L) - A
z2vels distributive justice is concerned with necessary sccietal
- . «‘f‘ - N . . ~
. - [ — - o 3 b= o - 3 - p— ] 3 P
oA T2, ~TeT Toa. Trioritvies~=trainin~ Tor —cacersnln, moral
= =




¢ oines, Zrholarls inaqaizr, aad livin c and learning in a wultie

sultural eavironnmente=heln bhrins about soecietal chanrce.

- Jop oitht Goal r'riorities o. of Jtatements
l. Jervice {o the communisy:w | 56
2. Development of character, morel )
crolces, wvaluos, disnity of human person 32
5. 2Providing a multicuitural environment 32

. <z=zxcellence, quality, scholarly inguiry,
researc. 23

>. Positive environmenrs, person oriented,
sels avareness, a2estietic ovrortunities 28

Y]
Wi

~e Trainins for leadership

7+ Assisting "marrinally prepared or
Near destitute students”

v
o

€. Trainin~ opportunities for the para
professional and subprofessional
in continuing education

19

.

Sased on a belief in the di-nity and notential of human beinss

nd _comnitted to establishing a more just scciety, the black

scrools, witain a multicultural learning environment, educate and

~

train leaders in excellence, scholarship, research, and profes-—
- 7

sional practicee.

In ZTall, 1975, 21 states and the District of Columbia enrolled

9y L

1,00C or more blacizs a* the posthaccalaureate level. Parity for

’.v
slacks "and whizes a* this level presents a contrast. rizure & shows
e states approached, reached, cor overreached 100 percent varity

[ B —— — e Eed >~ - - o P ~
SoT wiltTes. The cZame 3TaTtes, with one excedntion, Tall below 70

% -—a T ]S - - P S M oy y b
peTzent and more Than nzll of chem Tall below 30 percent parity,




“n Louisiana, Tor ernamplu, whites, wio renresent 71.02 percent of

C11l 5. -2 percent ol Lue-postbaccalaureate slots,

-

thus overreachin«- iz 107,00 >:rcent varivty. Blaclks, who
represent 22.7C nercent of the po?Eig;i6’; occupy 9.52 percent of
‘the posthaccalaureate slots. The percent of parlgy for blacks N,
iS 3 ﬂ:) - . ’ - - N
. . y ' .
Gracduate standards and criteria for admission, retention,

card*daCV, and sraduation in the 32 black schools are similar to
other ~raduate schools. Lqe/glark schools are dlfferent only in

- o

that they provide a secdond chance. _he-Second chance consists of
testing ggg proﬁid{ng assistaﬁce fo the student. ' -
Tdzure 5 shows total, part time and full time enrpllmenté.
Trends are piojected to 1980 using l971_and 1973 as base years.
The minimum increases and possible decrease in fﬁll time énroll-
ment contrasts with the contiﬁual'increase in part time enroll-
ments. The contrast is a graphic example of the low level of
fundiﬂé for'felldwships and-assistantships for full £ime sﬁudénts.

[

Zased on the past, the projected trends will continue in the same

Da‘te_“ unless financial support is’ forthcoming.-

In Fall, 1976 +he’ 32 i"nstit{itions were educating on the
:

crofTessio \&evel the following percents of_the nation's blacks
enrolled in- each of the specified professions. :




N bed oo It o

FIGURE 5: FULL TIME, PART TIMZ, AND TOTAL ENROLIMENTS FOR 32 BLACK GRADUATE SCHOOLS 4Eb

1971-1977, WITH PRFDICTED TRENDS FOR 1978, 1979, 1980.
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Jaculter, lilie shuden:is, corininuie o the nulticulbtural

environmenis. I 1877 Taculins i 31 of the 32 black institutions

..

vere S4% pexcent nblaciz, T oW.H) vercent waite, and 36 cent white , .
and other =ninorities. Graduate faculsy in 27 of the 32 schools
were C.59 percen. blacls, 27.59 percent wiite, and 35.41 percernt

vhite and othier minoritiocs.

A total of 21353 faculty members teach and carry on researc:

in the 52 cSraduate schools. &€2.18 percent of the graduate
Taculty hold the doctorate and C4.34 perCent‘hold the doctorate
or a professional dezgrec. The study found 2089 faculty membe;s
now teachins in 25 of the 22 institutions who- have received the
doctorate, masters, or profasssional desree from a black graduate
or professional school.

77 received the doctorate at one of the 32 Black .

Gradvate Schools.

w ,
4355 received a professional degree at one of the
32 schools.

524 received the nasters degree at one of the 32
.schools and subsequently earned the doctorate at
a doctoral sranting institution not ovlack.

=205 received the nmasters degree at one of the 32. -
sbqools ana are n*esentlJ engaged in advancea study -
for the doctorate. :

These alumni of Blacit Graduate Schools nave studied, or are

-

presently stud;ing at 93 doctoral gsranting institutions located

25 states and the District of Columdbia. About 38 percent of
‘ r . ‘
+ie institutions are in The South.
Y ' :
£ we consider salaries without <he variable of raniz, at least

l
-

«'*2 nezecent of € montas contract salaries and at least 52.95

“J
XV]
=




nercent of the 11/12 roeonths coniract c2laries fTall below =he
national averae. ricure T slhows %ic rational averasge salaries
2l galaries b raniz at 29 of the 352 institutions. It is evident

caat tiie hHlaciz institutions need asgisitance in raising the level

A listing of programs and prosram dlans of the 32 Black

Graduate Schools is found in *the body of the revort. Wiih the

Military Science the schools offer programs under

[

exception o
every catezory of acadew1c discipline listed in the HEGIS reporti

form. Plans and program projections are optimistic and service-

oriented. - _ | X

zesources and ileeds o .

.

Amonz the resdurces of Black Graduate Schools, the students,

fTacultr, unique history and enabling charadteristics hold top .
place. |
In fiscal terms the institations' assets of land, builéing,
and equipment is 5992,179,777. In 1976 a total of 3183,620,43%
7as “spent on instruction.: The total current fund expenditures
amounted to 581,399,174, |

conirast the endowment of most of the colleges is minimun

or not listed. IFellowships and scholarships are low and the
b}

liurarr alloTtment continues to ve startlinzly low.
Cther data on Tinances can Ge found in the bhody of the report
23 wall as a spaecial report on an ini<tial nulsivariate facsor




L osumnarTs, The renort sitemrnis o conbine metnodolosies

- .- )

for dealin with stazisbtical data and oiler methodolosies for

that in some cases

—at

the nonstatisvtical data. 'Mhe eirmectation was

in;s from onc method would verlify or suprlement findings

o b

l.l

tae find
from another method. This happoned in the zoncept of service,
in many items in the Deans' Listin<is of contributing and inhibit-
ing factors, in desegresation of faculty and studeats, and in

enrollment trends. The statistical data on salaries according

o rank proved the estimates incorrect. Finally, both statistical
and nonstatistical data brousht to light the unexpected findiné

of highlpercentages of blacks enrolled in the specified disciplines

and professions a¥y the Black Graduate Schools.

B
’



‘relininary leccommmendakions

-

nlaci: Graduate 3chools arc intimafelx *elated to the parent
insti%utions. Vhat beneficts the schools beneflts ‘the institutions.
inalsis of data in the renort pointed tc needs which must be
Taced and provided Tfor if equity is to be realized. The low ratio
of Tull time enrollment to part time enrollment, the below
national averame salary scales, low funding levels of aid for
~mraduate students and sraduate procrams, reluctance of some states
To approve and finance new programs, space, equipment, laboratories,
clerical help for progsrams, the deficits in auxiliary enterprises,
low endovment incomés, divided boards of trustees and other
" factors are evidence that needc exist on the institutional-ieﬁel,
on the state level, and on the féderal level. Recommendations
are addressed to each of these levels.

-y

Lnst'“ut4on

~

3ased on the hlndlqgs of this - study it is recommended that.
1. The v1ua1 pcsition of the Rlack Graduate bchool in

the institution's struvﬁle for ecual Dartnershlp both in the state

s7scvem of higher educatlop ‘and in the professional peer system be

~

£

acknowledzed and utilized;
2. The'story and strengths of the 52 Black Graduate

Schuols be disseminated by the Presidents through NAFEO, by way

ol brochures and other media- T

3. -“e 3051‘1fe cha_ac eristics of the schools be

optinized-—tle:multiculiural environment, standards, commitment

of faculfr, and caliber and omientation of students’;

T 19 ‘
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1 tae Black

lecruitment offorts inzlude Cescription o

it
3
14
(¢}
5

Graduaze 3cdoo&5land crhe varietv of zcad d professional
Torrans olfered b The 352 schoolsy.

S5 A study of alumni of thie schools, their present
leadersnip positions, and tileir accomplisiments, be conducted;

" 5. Beards, divided on priority ranking of zraduate
"educztion agd research be persuaded of the importance of these
asvects to the instituticn.andfto minorities;

7. dork study funds for graduate students be requested,
. -

assirned, and utilized “o assist students in their educational

expenées. )

2. Salary scaies be raised in fhssé institutions which
are below the natioﬁal norm;

S. DPrivate fbundations-be approacned for support of
craduate and profésgional programs for minorities; | )

10. Theijesidénts, Through MNAFZO work to‘chénge the
feceral minority fellowship progfam to'iﬁclude masters degree
reseé:ch'programs;“and

11. Efforts be directed to fundingz for libraries at the

-

32 scnools.

In the light of the findings of this study it is reeommended

1. Thae black institutions be enhanced by "catch up" funds

and 37 those means which will result in equal partnership in the

ERIC 2y



he 14

-esour

s3chools

U
O

jshale

School

rederal

S

Ze e formula for librars funds be adjusted to Turnish

oraries wiiclh serve the Zlacl: Graduate Schools with needed

ces’y
2. The approval of -—radiate vprosrams and professional
s oe vicved as one way to implement the Pratt decision;

4o The funds for brinsing salaries ud to national averape

vided;

5. Tunds for space, laboratories, and eguipment be
ec; and ‘

S. Assistantsnips be created for the Black Graduate
S _ -

1

ince egual partnersaip in the states comes slowly fer bdlack

institutions, and since consequently sains of the schools continue

TO cone

throuzh the federal zovernment, it is recommended that:

1. Communication between the Black Graduate Schools and

Jhe U.S. Commissioneér of Educaticn continue as in the past;

2. The Paterson Plan for Increa51ng Lndowments of Zlack

Instituti ons oe suon&ktnd - e

[
[WH
O
H
h

z "Catch up" funds for the continuously underfunded

ies of the 32 institutions be made available and the federal

overnment encouragZe states in this area;

selvlce

4. Consultants be provided on management of auxiliary

es so That deficits vill be eliminated;
Y '

5. Te deartz ol black superintendents of school systens

(norwi%iastandins she zdeguateo a"lao7e pool) be pursued by *he’

~

21 . .
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- v oenuilnbla shiave of L fuwis bDe awarded bplacis

-

Litutions wita raduate and proessional schools.

00T A 1o ra an
7. llilnorite Tellowsiips include a mastérs level componens
Wit the institutional funds ~—oint Lo *the nasters decree qfaduate
sciio0l for %he %enﬁth o7 Time it is educatine the fellow.
Sa Aid for increases in salary level be given;

< The IGI5 financial forms provide for sonme separation
of underrraduate, graduate, and professional scholarship/

fellowsiiip funds.

=

I0. The nmultivariate factor and cluster analyses begun

in This report be further pursued.

wt



CHAPTEDR I

INTRODUCTION

The cnief object of this report is to provide data on which
to base decisions for maximizing productivity of 32 Black Graduate
Schools. Although the definitive study of black institutions of

higher education was published in 19lC,l no similar work on Black

Graduate Schools has been forthcoming. Excepting the fact book2

-

and a history of Black Graduate Schools now in progress,’
collections of information on the schools.and data on their
Qontributions to the graduate and professional education of -
minorities were negligible until recently.4 General information
or the 32 Black Grgduate“Schools,‘their relation to the‘parent

institutions, and their accomplishments in areas highlighted in

recent court decisions comprise the introduction to the body of

the report..

L3 -~ N - -

N ' 1. Department of the Interior, Burean of Education, Bulletin
1916, Nos 29. Negro Education: A Study of the Privsate and High
Schools for Colored Peovle in the United States, '

2. Oscar Allan Rogers, Jr., Op. cif.

, 3. Dr. Henry Cobb of Southern University has been funded by
the Rockefeller Poundation to write a history of the Black ®
Graduate Schools. ' ‘*).

L4

4. A dissertation search from 1933 to the present uncovered
4 titles on graduate and professional education for blacks.
Recent pfblications contain references or sections cn the Black
Graduate Schools. See: James E. Blackwell. The Participation
of Bliacks in Graduate and Professional Schools: An Assessment.
Atlanta: Southern Education’Foundation, 1977, pp. 35-41, and
- Henry E. Cobb, ed., comp., "Mission, Status, Problems, and
Priorities of Black Graduate Schools", in Minoritv Group Partici- .
pation in Graduate Education, a report cf the National 3o0ard on

raduate-zducation. Washington, D.C.: National Academy of
Sciences, 1976, pp. 191-217. ° - X

-

-
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The

Schools .

The 32 Black Graduate
the District of Columbia,

the

South, one in Missouri

Schools are loca.ed in 14 states and in

Thirty of the schools are located in

and one in Pennsylvania. Nineteen of

-
-

the
o

schools are in the "Adams" States). Twelve of tke publicly

controlled institutions have Land Grant status and Tuskegee

Institute is funded for Cooperative Extension Services.

- ALABAMA
Alabama A&M University (IG)
Alabama State University
Tuskegee Institute (Pr)

DISTRICT OF COLUMBIA

Federal City Colle%e (I¢) . -

Howard University

*FIORIDA
Florida A&M Unlver31ty (LG)

*GEORGIA
Atlanta University (Pr) -
“Fort Valley State College (LG)
Savannah State College

KENTUCKY
Kentucky Stete Unlver31ty (1G)

*TOUISIANA
Grambling State University
Southern University (IG)
Xavier University (Pr)

*MARYLAND
" Bowie State College
Coppin State College
Morgan State Ur'versity

*MISSISSIPPI
Alcorn A&M Un1ver51uy (LG)
Jackson State University
ilississippi Valley State
University k

i
o

* "Adams'" State
(Pr) Private Institution
(IG) Land Grant Institution

L | 26
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MISSOURI
. Lincoln Unlver31ty (1IG).

*NORTH CAROLINA
North Carol¥na ALT.
University (IG) -
North Carolina Central
-University

*PENNSYLVANTA

Cheyney State College
SOUTH CAROLINA '
~ South Carolina State
? College (IG)

TENNESSEE .
Fisk University (Pvo)
Meharry Medical Colle :
- Tennessee State
University (IG)

TEXAS
Prairie View A&M (LG)
University
Texas Southern
University

*VIRGINIA
Hampton Institute (Pr)
Norfolk State College
Vlrzlnla State College

-

) A J

Pr) .
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In tne one hundred years period, from the 1870's when Howard

Unlvergltv awardcd its first masters desree to the 1970's,
graduate‘programs'developed within 32 of the historically black
institutions.l Included amonss the 25 publicly controlled and 7

privately controlled institutions are a variety of collegés and

universities.,

One comprehen51ve university offering 23 doctoral
p;rocn'ams and 50 masters programs

One university, with graduate schools only, offering
5 dcocectoral programs and 32 masters programs

One medical college offering 3 doctoral programs and
© masters programs

One "special purpose university for urban programming“2
offering 4 doctoral programsand 25 masters programs

Twenty-eight universities and senior colleges with 3
graduate ‘schools attached, offering 507 masters programs

Twelve institutions holding land grant status

l. Graduate programs are administered through 22 graduate
schools, 9 graduate divisions, and cne Joint graduate studiese.
The report will refer to all of these administrative units as
"the Black Graduate Schools" or "the schools™ and to the institu-
tions of which they are a part as "the black 1nst1tutlons“ or .

"the parent -institutions.”

2. Three of the 4 doctoral gra“ulng black institutions are
private and the one public institution is encouraged and supported
in its special purpose by the state. A non-doctoral grantlng
institution may be considered ready by accrediting agencles for
doctoral programs but yet is dependenu on +the perm1551on and
.support of the state board.

P Graduate programs in this group of 28 institutions vary
in scope. Details will be included in the section on programs.

——t

27 .



e " 5
Within the 32 institutions are sé?éral professional school-

and pro,r-:rams.1 ' _

2 Schools of Dentistcy :
Schools of Law

4
2 Schools of Medicine
4

Schools of Nursing and 2 addltlonal schools offering -
masters programs for nurses

4 Schools of Pharmacy and 2 additional programs offering
the doctorate in Pharmacology

! 1l School of Theology
1 School of Veterinary Medicine
Each of the 32 schbols is accredited by its regional accredit-
" ing agency: 25 by the Southern Association of Schools and Colleges;
© by the Middle States Aésociation on Colleges and Schools; and one
by the North Central Associatioﬁ of Célleges.and Secondary Schouls.
lGraduate‘and Professional programs in the schools are

accredited by the foullowing associations:

American Association of Collegiate Schools of Business
American Bar Association
American Chemical Society
American Council on Pharmaceutical Education
American Dietetical Association
American Hone Economics Association
‘American Library Association
American Society for Engineering Education
American Veterinary Medical Association
Council on Dental Education
American Dental Association
" Council on Social Work Education
Engineers' Council for Professional Development
Liaison Committee of Medical Education of the American
Medical Association and the American Association of
Medical ‘Colleges
National Architectural Accrediting Board
National Association of Schools of Music
National Council for Accreditation of Teacher Education

National League of Nursing

1. The report refers to the prcfessional schools only for
enrollments in the professions of Denti try, Law, Medicine, and
Ve*er;nary Medicine. : ‘

Q
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Twelve of the schools are members of the Councii of Graduate
Schools in the United 3tates. LIach of the 32 schools holds member-
ship in the regdional Council of Graduate Schools and eachH school

is a member of the Conference of Deans of Black Graduate Schools.

Recent Court Decisions

One of the original objectives of the 32 schools-==to provide
opportunities for minorities to pursue graduate and professional
education-~has become a concern of the Federal Government. In
Adams vs. Richardson the rulings called for state plans to effect

eee Specific commitments for change and in particular as
concerns the desegregation of student bodies, of faculties,
the enhancement of black institutions long disadvantaged

b} discriminatory treatment, and desegregation of the
governance of higher education systems.l

In 1977 Judge Pratt ruled the submitted state plans had failed
to effect the changes which would assure participation by.blacks

in graduate and professional schools .and desegregation of faculties.

They Zailed ‘also .

eee to develop and implement programs for the enhancement
of the traditionally black colleges which will result in
thelr participation_as equal partners in the state's
educational system.

Black Graduate Schools are actual or potential assets to the
parent Institutions in their efforts to attain equal partnership
in the higher education systems of the states. The schools provide
'graduate and professional programs for minorities auna represent

successful desegregation of faculty énd students.

}

e 430 F.Supp. 120.

2. James E. Zlackwell. ‘Op.cit., p. 11l.
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Slack Graduate Schools, Paren:t Institutions, and Equal Partrnership
in_the State System of Hircher nducation '

The concept of a viable institution of higher education and
the.relationship of a mraduate school to'ité rarent institution,
in the case in point the relationship of the black graduate school
to its.pérent institution, is not without meaning for participation
as eqiial partners in the higher education system of the state,
a partuership ordered by the'courts. The beginning, eXpansion,
and accreditation of graduate programs are contingent initially
upon the growth of the parent institution and the strength of its
undergraduate programs. As the graduate school advances in
quality and expands in offerings, the relatioﬁship tends to
become reciprocal. While the reciprocal relationshir holds for
any institution of higher education, it is prarticularly applicable
to the present si;uation qf the publidly controlled black
institutions in their pursuit of equal Partnership in the state
system of higher education and to the publig and p;ivate black

institutions in their pursuit of equal partnership in the

professional peer systenm.




a3
Witn the reciprocal relationship in mind, it is important
to malke explicit the emphasis given to the graduate and research
components in the prevailing concept of a viabie institution of

higher education.

«ee Certain characteristics of a modern university should
be acknowledged. First, it should be recognized that one
of the primary objectives of a university is research and
that its status and the security_of its faculty are
dependent upon 1its preductivity. o

The Black Graduate Schools, in their academic and professional
credentials, enrich the status of the parent institutions. At the
same time the institutions continue tc¢ be deprivéd of an equifable
share of resources and nowhere is this inequity more no%iqeable
than in the graduate and research areas. Government grants and
contracts, and financial aid for grgduate students remain at a
low levelf Students continue to enrcll in the programs but a
considerable percent do soc on a part;time basis because of the
paucity—of rellowships and research assistantships available at
the institutions where they choose to enroll. Given the contra-
diction of inequitﬁ with egual partnership, it appears that the
inequity, particularly at the state level, must be faced and

removed if equal parthership is to become & réality.2

Sy - .
1. Ann M. dJeiss. Challenses to Graduate Schools: The Ph.D.

Procram in Ten Universitles., San Francisco: ossey-Bass, 1970,

De 2/Ua. . ' - '
Py
2. Every interviewee mentioned *the issue of.inequity in

some form. References +to inequity #ouched on institutional
resources, financial aid for craduate students, and the awarding
of research grants or grants or faculty release time to write
research proposals,

31
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Graduate and I’rofessional tducation for Blacl:s

IS

“ihen :raduate education for 'minorities 1is addresced in terms

T of full tinme enrollment the resulting statistics work to cover
over the accomplishments of the 32 schools in increasing the 4
nunber of minorities in graduate and professional étudy and in
meetins the needs of the mgreater number of blacks qualified for
mraduate study. Given the lqw level of financial aid available

at the black institutions for graduate and professional study,

and ziven the economic level of the average Slack student at the
time of the baccalaureate degree coupled with the opportunity for
profitable employment for the first time, it is not surprising

~ that most students choose part time graduate study and full time
employment as the solution for the dilemma of further education
and rémuheration for the family investment.

Similarly, addressing graduate study for minorities in terms

" of doct&rél study tends to overlook the productivity and potential
of graduate schools with masters programs only. The immediate
transition from undeéergraduate study to full time doctoral study,
or receiving the masters and doctoral degrees at the same institu-
tion, does not appear to be the norm. Examination of 100 catalogé‘
of institutions of righer education reveal: *hat many terminal
‘degreed faculty members recsived the masters dz2gree at a different
instigution than the doctorate. Examination of the catalogs of
27 of thne 32 institutions in this étudy revealed that over 1,C0N0
faéul:y members wit the doctorate or engazed in pufsuing'it had

recelved the masters degree at one of the 2lack Graduate Schools.
2 -

T~
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Ot the ETS Black Graduate Availability‘Pool, Spring, 1974,
GCel percent (1540) had the masters derree as an immediate B
objective and 51.2 percent the doctorate. However, 72.5 percent
(1€39) of the pool had the doctorate deisree as a long range
objective.1 Several factors operate in the high.pebcentages_for
the immediate and long range objectives but it is evident that,
for most minority persons, the masters degree is more realistic
as an immediate objective and the doctorate as long range.

In the context of full and part time enrollment in masters
and doctoral programs Black Graduate Schools continue to provide
professional and gfaduate programs for minorities despite the low
level of funding at these levels. Stereotyping continues to
reflect an image of the schools offering programs'almost exclusively
in the fieid of education but enrollment dat . show them to be

outstanding in their efforts to increase the number of minorities

in a variety of professions and academic disciplines.

. 1. =ducaticnal Testing Service. "(1975) Minority Graduate

Student Locator Service” (urublished data), found in Egual
EZducational Opportunity for 3lacks in U.S. Higher Education: An
Assessment. Institute for Study of =ducational Policy, Howard
'Unigégsity. Wasnington, D.C.: Howard University Press, 1976,
P 21
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In Fall, 1975, the 32 institutions were educating on the

orofessionai level tihie Jollowuine percents of the nation's blacks

enrolled in each of the specified professions.1
Yeterinary Medicine | 72.36 percent
Dentistry - 45.86 percent
riedicine . 21.57 percent
Law 14 .55 percent

The 32 graduate schools, representing 5 percent of the
Ttraduate schools in the United JStates, were educating on the
zraduate level the following percents of the nation's blacks

enrolled in each of the specified academic disciplines at the

craduate level. -

Azriculture and Natural Resources 43.02 perc

Biological Sciences 39.91 pex: ::%
Paysical Sciences 24,77 p i
Architecture & Environment Design 24,41 per: -
Business & Manaéement ’ 16.43 percer-
Engineeripg 4 .80 percent

le Further information on enrollment data is found in
Chapter IIT, pp. 50-58. The percents mentinned herec are derived
from the Fall, 1976 HEGIS Revort on enrollments in higher
education and include full and part +ime students.

-
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The num’ - "laelis pursuing sraduate degrees in education
remains at a hish level when compared with the number of blacks in
other fields-l In 1977 blacks.represented 374 percent of rll
doctorates but 9.22 percent of doctorates in education.el If
concern over the number of blacks in education is to lead to
change 1t will need to be directed to all graduate schools and not
particularly to the Black Graduate Schools. ?he data show that
of the total black population in the Black Graduate Schools 25.64
percent are in the specifie& disciplines and professions and 74.36
percent in all other fields including education.3’4 Of the total
black,population in the nonbléck graduate schools 20.63 percent

are in the specified disciplines and professions and almost 80

percent (79.37) are in all other areas.-

1. Of the 11386 doctorates awarded blacks in 1977, 687, or
57.93 percent, were in the field of education. See: National

Research Council Commission on Human Resources. Summary Report

1877 Doctorate Recivients from United States Universities.

Yashington, D.C.: National Academy of Sciences, February, 1978.
2. Ibid., ppe. l6, 19. : '

' 3 Percéntages derived from enrollment figures of HEGIS
keport, Fall, 1976. :

4. "Specified professions and disciplines®™ pefers to the
professions and academic disciplines listed on rage 1ll. “"All other
fields" includes the remaining professions and communication,
computer information sciences, education, fine arts, health
professions, letters, library science, mathematics, psychology,
public affairs, and social sciences.

5. HEGIS Report, Fall, 1975.
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¢ immediate concern is the number and employment of blacks
with doctorates in educational administration. Although the pool
of blacks with doctorates in the Specialty is estimated to be
substantial,l the 15,005 operatip: public school systems in the

United States had hired only 68 black superintendents as of

2
September, 1977, 243
“hether concern over blacks in graduate study is directed

toward increasing the numbers in specified disciplines and
professions or educational specialties, the problem of the black

schools is not a matter of attracting students. The data show

they are successful in this area.

1. In 1977 alone, 175 or 11.59 percen: of all doctorates
in educational administration were earned by blacks. See:
Hational Research Council Commission on Juman Resources.

Cb.cit., p. 19. |
2. Mary A. Golladay.  The Condition of Education. Volume
Three. Wasbington, D.C.: Government Printing Office, 1977,
D. 159.
5. Data on identified black superintendents w7ere obtained

from Charles D. Moody of the Program for Educational Opportunity,

University of Michigan, Ann Arbor. .
]

36




14

acultr and Jtudent Dese~rc-ation

Without the attraction of hirher salaries for faculty and
without aid for recruitment or fundinr for fellowships, desegregca-
tion and inte&ration of faculty and students in the 32 Bléck
Graduate Schools has been accomplished.l The history of the
schools shows integration of faculty occdf:ing before 1954 and,
in some instances, from the earliest days of the schools. White
faculty, staff, and administrators were not unknown on the
Vcampuses and in the graduate schools. Atlanta University is a
privafe institution today because, when ordered by the state to

Segregate its faculty, it chose to keep the white faculty and

thus forfeited the state subsidies.
-

In Fall, 1976, the faculties of the 32 schools were 64 percent
blaclk, 36 percent white and other minbrities, and 28.33 ?ercent
white only. Similar percentages hold for graduate spuden;
enrollment: 71.46 percent of the students were black, 28.%4

percent white ana other minorities, and 22.34 percent white only.2

1. The integration of students refers to graduate.students
only and varies from school to school.

2. Data on faculty and students were obtained from the deans
of the Black Graduate Schools and from the HEGIS Feport, Fall,

1974,




Ll

Thé introduction ot +he revort provided general information
on the %2 Blaci:t Graduate schools, :hcir rclationship to the parent
blaci: institutions, and their contributions t0 increasing the .
participation of blacks in ~raduate and professional study,.to
furtherins intersration of faculty and students. and to playing a
role in the attainrent of equal partnership.

In the areas of concern cited by the Pratt decigions, the
Black Graduate Schools, at their level, contribute to increasing’
participation of blacks in sraduate and profess.or-1 study and to
furthering intezration of faculty and student bodies in states
which formerly had dual education systems. While the record of
tﬁe schools in the two areas is noteworthy, %She more significant
contribution they make is demcnstrating that the w»ulings of the
courts can te implemented.

Making egual partnership a reality is the résponsibility of
State boards. The Blaﬁk Graduate Schools play an importént role
in the attainment of equal partnership for the institutions insofar
as they contribute to the academic and professional viability of
the parent institutions and insofar as some dimenzions of the
Prevailing concept of viagbility are associated more with the

graduate than with the undergraduate level.
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tiistoricall:, the 3lacii Gracuate Jchools have éhared the
successes and stru:sttles of the parent inscitgpions. With, them
they have shaped and becn shaved by the social and educational °

history of the nineteenth and twentieth céhturies. Individually,

the scnhools may differ f{rom one another in type of parent institu-

tion or in curricular offerings but, as - a group, they share common

characteristics. These characteristics developed as a response
to the social history of a not too distant past. Today these
haracterlstlcs distinguish -the schools as examplars of the

American Fellef in equalitarianism in its application to graduate

)

and profe551onal education.
At 'he same time the schools étruggle witg other character-

.is;ics which ithey inherit from the limips imposed upon them by a

sesrecatied and, in the case in point, nonequalitarian society.
Th{ two clusters of characteristics are the source of the

productivity and of the problems of the schools. Details on the
cnaractéristics which find their source in the History, Purpose,
Missioﬁ, and Goals (Chapter 1I).are reflected today in Students

(Chaptér III), Faculty (Chapter IV); Prégrams and Plans (Chapter

V), and Desources and Needs (Chapter These divisions form

e w .

the rest of the reporc.

v
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il I
HISTONY, PULPCST, HISSIOU, GOALS

Throushout this chapter the Biack Graduate Schools are
éxamined through an overview of the parent instifutions,.specif-
icaliy through their history, miséion, and_goéls. The approach,
while not directed primarily to the graduate schools,fis fortunate
because, indirectly, it highlights the strong relation of the
schools to the black institutions.l

| The catalogs of the black institutions contain a s;riking

feature in that.the space and emphasis civen to details of the

histcby, purpose, miséion, goals, and to specifics for carrying
out the soals is unduplicated in any other group of éollege

cataiogs.2’3#u Private colleges with varying degrees of present

1. The parent institutions, with few exceptions, are
supportive of the graduate schools and the schools operate within |,
the explicit goals of the institution. The present questioning
of the position graduate schools have attained and the effect on
the teaching function and the historic purposes of a university is
absent in the black institutions. The higher administrations of
black institutions are supportiwe of their graduate schools, some
of theg to the point of placing graduate education among their
top priorities. Graduate deans are strong in their support of
the 7cals of the black institutions. The goals and purvoses of
the graduate schools are subsumed under those of the institution.
Graduate catalogs reiterate institutional goals-or make reference
to the subsumption. General catalogs include graduate education
within, tkheir objectives. ! '

- 2. Thirty-two graduate catalogs, 32 general catalogs, and
10 professional-school catalogs of the black institutions were
“analyzed- for statemerts on alstory,. purpose, mission, and gzoals.

| 3« A random sample of 100 ca%alogs of nonblack institutions
was also examined..

e e Appendix A {or examples, from catalocs of 3 black
schools




1&

or past .=2latrional connection with rélimious groups may provide -
more aistory -or Zoal statements than the average publicly

'controlled 1nstltutlon but no group of schools has catalogs whlch

-

in space and embh&szs on hlstorJ and goals, compares ‘with the

blacxk J_nstitutions.l’2

I:Ii storv\-
Historical facts presented in this section address the
schools in terms of time, location; and passage through institu-
tional prases. These terms provide a view of the schools in

tlme-neronectlve, in soc1al context, and in relatlonshlp to the

parent institutions.

Time

The 32 Black Graduate Schools sprang from well established
institutions. They are not a recent phenomenon on the edﬁcational

scene except to the degree that graduate schools in America are /

/

2

recent. The schools began and developed in a context of imposed

'handicaps at a time when institutional resources, financial aid
' r

fdg\graduate students, and: sunnort and permission for new programs

vere denendent upon state boards, at times unfriendly and always

-
Fa

l. Some institutions give space to historical aspects of
tke school (Berkeley) and others to value oriented statements of

zoals. .
2e ke black institutions mention legislative acts which
created tne college, changed its name or the nature of its -
offerings; names of founders and their sacrifices; names, terms,
and accomplishments of presidents; and names, purrcoses, cost, and
dates of dedication of campus bulldlrgs. : o
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comnitted to preservin: tne dual educational system with its
inequities. The inequi%ies, whether from state Bpards or from.the
'Social'cohtgxt of the times, made growth of programs difficult and ‘
the éteps {h develorment prolonged.. ‘’/hatever the limitations
within which the schools operated, as a group the7 succeeded in
.}roviding scme variety of prégfam,offérings,

Figures 1-3 present the blacl chools in time in relation to

the founding of the parent’ institutions, in relation to growth of

graduate schools and in relation to expansion1 of programs.
Figure 1
l. Two universities (Howard and Fisk) were offering

graduate study before'l900.2

2. The largest number of graduate school beginnihgé
occurred between 1920—1960.-5 .
5. Nineteen of the 32 graduate schools were fouhded

prior tTo 1954 and 24 of them existed prior to 1954.

-

l. ZExpansion of graduate programs is defined in terms of
major field of study and subgroupings as well as directions for
them in HEGIS XIT, NCES Form 2300-2.1, 3/77, "Degrees and Other
-Formal Awards Conferred Between July 1, 1976, and June 50, 1977."

2. Craduate study began at Howard in 1870, passed through
several stages, and was incorporated into a graduate school in
1934, The program at Fisk began in 1889, was discontinued for a
veriod and reinstated in 1928, Later Hampton Institute iraugurated
graduate work in 1928, discontinued it in 19549, and reactivated
it in 1956.

5. 3By the end of the 30-year veriod from 1929 +o 1859, 22
of the 32 zraduate programs were operating in the institutions.

42



20_

The last point is important. Tnere is a consciousness
reéarding tne position of the parent institution ir. a segregzated
society but little awareness of the plight of the black graduate
schools in the same context. As Figure 1 indicates the early
yearé of the gradﬁate schoals occurred during a time when they

_were accorded second élass citizenship"ip the educational enter-
prisé. This status touched not only the’ student body but extended
to state allocations,'resdﬁrces, and permission and support for
new prozrams. |

Figure 2 compares beginnings of the parent institutidhs,
of the gfaduate schools, and of the expansion of graduate

Drograms.

Pigure 2
1. The period prior to 1900 saw the largest number of

foundations (23) of the parent institutions.

2. The 20 year bracket from 1941 to 1960 contains the
.largest number of beginnings (12) of graduate
schools in the institutions. .

3.. The bracket from 1961 to the present contains the
largest number df expansions (15) of graduate

programs in the schools.
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Mrimure™~S—=hows cumulative -srowvci in the parent institutions,

in the graduate schooels, and in the expanded programs.
= 9 -~ Ay )

Fipure 3
1. "Irn any 20 year braclket more than half of the existing

graduate scnools were offering programs beyond
teacher education. e .

2. By 1978, all buct 3 of the graduate schools were
- offering expanded programs.

' 5. Of the 32 schools, only_one retrenched cn its

expansion of programs.

~Ih

-
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TLocation

The focus of "location' is in terms of the present. Twenty

. of the 32 s 5331; are located in 16 different Standard Metropolitan

/J/nggzggzz;:tAreas. The remaining 12 schools are found in smaller
cities and rural areas. Ten schools are located in state capitols
and 2 ére in the nation's capitol. Interviewees connected with
.institutions in‘SMSA and in state capitols mentioned ldcation as

an important resource of the schools. A rural or small city

setting of a graduate school affects the composition of the
clientele, |

Mention has been made of the number of schools in the South
or in "Adams" states._-The political implications of location
have affected and continue to affectlthe schools, While local
‘geograpnical setting and political location are vital factors .to
be considered, they must be joined with facts on regional_iocation
if the potential of the Black Graduate Schools is to be evaluafed.

The breakdown of the black population in the United States
accordiﬁg to regions provides some idea of where the pool of
--acks for graduate and professional study resides. According to
populatidﬂ estimates the South contains the largest number of the
nation's blacks when all ages are considered., the largest numbexr
of rvlacks in the age brackét 20—‘54l and the largest number of
blacks in postbaccalaureate study.

-
-

1. The age brackét when zraduate and profe551onal education
usually would be pursued is 20-34. Several interviewees reported
naving zraduate students in age brackets inclusive of the 50's.
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52.57 percent of the nation's black population resides in the

South. |
BLACK POPULATION--U.3. ALL AGESY

Rerion Number : Percent
Northeast 4,476,210 18.42
Wofth Central - 5,031,610 20.71
South 12,797,740 52.67
West 1,992,320 | 8.20
Total 24,297,880 - | 100.00

5C.67 percent of blacks in the age bracket 20-34 resides in

thé Sogth. '

: BLACK POPULATION--U.S. AGES 20-342

_ Region : ] Number . Percent

R | E——

Northeast - -1,027,980 18.46
North Central -~ ° 1,180,910 21.21
Scuth - o - 2,821,150 | 50.67
West | 538,130 R .66
Total 5,568,170 100.00

1. Population estimates for all ages and for the age bracket
20-34 are taken from an EIS report of the Bureau of the Census to
be published in 1978. The regional estimates are similar to a
published report of the Bureau which employed Administrative ‘
Records Method. This latter study estimates the total U.S. black
population to be 24,435,000 and the black population in the. South
to be 12,814,800 or 52.44 percent of the total black population.
See: U.S. Bureau of the Census, Current Population Reports
Series P-23, No. 67, "Population Estimates by Race for States:
July 1, 1973 and 1975." U.S. Government Printing Office,

Washington, D.C., 1978.

" 2+ The Scuth has 51.88 percent of the black population in
the age bracket 20-24 and 49.83 percent in the 25=34 bracket.
The brackets were combined here. The standard error of estimate
is greater in the age brackets than in the regional estimates.
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Thne hihest number of blacks in nostbaccalaureate study are

enrolled in schools in the Scuthe.

- - -

3LACKS IN POSTBACCALAUDRSATE STUDYl

Number ‘ Percent
Total U.S.A. 25,505 100.00
Total South - 33,248 | 4l 0%

In cbntrast, blacks in the South have the lowest median

income and the lowest ratio of black to white median income.

MEDIAN INCOMES
Region Black White ‘Ratio
South o 36,730 312,050 0.56
Northeast 8,788 ) la,164 0.62
North Central - 9,846 14,017 0.70

West < 8,585 13,339 0.64

The largest part of the pool of blacks for graduate and
professional study resides in the region where 50 6f the 32 Black
_Graduate Schqols are 1ocated. The schools agg_in the South'whicﬁ
hés the highest percent of the nation's blacks, the highest
percent of blacks in the age bracket of 20—34, the highest percent .
-bf blacks in postbaccalaureate study, the lowest median income for

blacks; and the lowest ratio of black to white income.

*

1. HEGIS Report, Op.cit.

2. U.S. Bureau of the Census Current Population Reports,
Special Studies, Series P-23, o. 54, The Social and Economic .
Status of the Black Population in the United States. 74, D. 26.
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Institutional Phases

" From the middle 6f the nineteenth century“to the middle of
the twentieth century hany institutions of learning in Ameriéa
passed through levels of srowth from what was essentially secondary
school to teacher training classes, to normal school, to college,
and to seﬂior college or universit-y.l Other-institutions became
‘part of the land grant hovement. The black institutions passed
through these developmentai phases but with differences. =Recause
of fhe differences a humber of mandated name changeé were placed
uoon the insfitutions, These name changes reflect: (1) accommoda-
tions by the states to segregation; (2) federal stipulation that
in dual educationai systens provision be made for Negro students
if the white institutions wished to receive land grént funds; and

(3) civil Rights-Act and court decisions of our time. ‘Exanples of

institutional name changes are listed for 4 institutions..

1. The "academy" (high school) which many of the early black
institutions conducted, were also conducted in fact, if not in
name, by many white institutions. Generalizations are misleading
but "in their report to the National Council on Education, the
Committee on Normal Education did generalize in 1892 that the
normal sckhool course of study was still based on that of the
common school and that a stucdent gualified to enter high school
was admitted as a rule without guestion." Merle L. Borrowman.
fhe Liberal and Technical in Teacher Education: An Historical
Survey in American Thousnt. New York: Bureau of Publications,
Meachers College Columbia University, 1956, p. 78. See also:
~Alfred Lawrence Hall-Quest. frofessional Secondary. Education in
Leachers Colleces. New York: Teachers College Columbia University,

s for examples of normal school curriculum leading- to liberal

ts curriculum of the college.

~
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Florida-Agricultural and Mechanicél,University
(State school from its berinning)

11287 State Normal Collere for Colored Students

1891 State Normal and Industrial Coilege for Colorea
tudents ,

1909 Florida Agricultural and Mechanical College for
MNegroes ' . .

1951 Florida AgricultuTral and Mechanical College
1953 Florida Agricultutal and Mechanical University

1971 Full "autonomy—--recognized as full partner in nine
universities public education system

Kentucky State University
. _(State schoel from the beginning)

12886 State Normal School for Colored Persons

1902 Kentucky Normal and Industrial Institute for Colored
Persons :

1926 Kentucky Industrial College for Colored Persons
1938 Xentucky State College for Negroes -
1952 Xentucky State College

1972 KXentucky State University-——one of 5 state universitiesﬂ

Horth Carolina Central University
, (Private beginnings taken over by the state)

1202 National Religious Training School and Chautaugqua

1915 National Training School
1923 (State control) Durham State Normal School
'1925 Morth Carolina College for Negroes
1947 North~Carolina Collece at Durham
- 1959 Horth Carolina Central University -

1972 Constituent part nf the University of North Carolina

o . . 41;
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Prairie View Arricultural and Mechanical University
(State school from the beminning)

1876 Alta Vista Axricultural Collere

1890 Prairie View iormal -

1899 Prairie View State Normal and Industrial College
.1945 Prairie View University '

T 1947 Prairie View Agricultural and Mechanical College of
- Texas .

1973 Prairie View A%M University

llame changes in 22 institutions were examined.l The changes

-

P

occurred mainly in publicly controlled institutions but the
institutiqnal Phases which the name “changes signified, or some
aspedts of them, were experienced by the private institutions at
least in their early years. Although.the Phases are identified
mainly with state action, other social and economic forces were
operational which caused the state:actisn. These same'fofces
affected the private institutions. ’ |

Name changes were accompanied by change: * the nature of the . .
institutiﬁn or in 1ts program offerings. They serve, then, as
markers of institutional pnases through which the colleges

passed.2 Seven phases were identified.3

- la Privately controlled and publicly controlled blaeck
institutions had similar expepriences but 7 private institutions
and, 3 public institutions did not undergo continuous name change.

2. The institutions, as a group, experienced these phases
although an individual institution may not have passed through
all of them. )

5. Wnile the phases usually can be pPlaced in gross time
veriods, the actual time in years is no* the same for all
institutions. s
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1. The need to instruct colored teachers for the colored

children in the serremsated schools.t

2. The need of the state to make provision for Nezro

students if white institutions were to receive land

grant funding.2

5. BState educational regquirements for teachers. and the
creation of a normal school for the segregated

elenentary schools.3

l. "... The Board of School Jomnissioners...authorized the
establishment of a training class for the preparation of Negro
teachers for elementary schools in tke city." (Coppin State
College Bulletin, 1975-78, p. 2.) "In 1918 the school became
knowvm as the Lincoln Parish Training School and operated under
the direction of the Lincoln Parish School Board."™ (Grambling
%tate University Catalog 1975-77, p. 13.)

2. "The A&M College for the White Race was established by
the State Legislature in 1889 and was ready to receive its share
of funds provided by the Morrill Act....Before the college could
receive these funds it was necessary to make provisions for
Colored students. Accordingly, the Board of Trustees of the A&M
College was empcwered to m tenporary arrangements for these
students.” (North Carolina T University Bulletin 1977-79, p.3.)

" 3. "In 1902, in an ameldment to the original Act of 1887,
the General Assembly eliminated the college department and changed:
the name of the iInstitution from Virginia Normal and Collegiate
Institute to Virginia Normal and Irndustrial Institute." (Virginia
State College Catalog, 1975, p. 4.) "The new Act changed the
name from Alabama Colored Peoples University to Normal School
for Colored Students...." (Alabama Sta‘e University Catalog

1976f78, P. 1l.)
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4.° The need to train Hegro teachers for segnééated
secondary schools necessitating majors in tne subject
disciplines and leadins to the Eove frgm the normél

school to, and in scme feturning to, the liberal arts

~ . 1l
curriculum.

-

5. The court decisions of the 1950's and the Civil Rights

Movement which resulted in the dropping of "“for

Negroes" or similar words. from the legal title of the

. . . 2.
institutions.

©. The move to senior college status or universif& status
though not necessarily equal partnership with their

. counterparts in the state systems.io

l. "In 1981 permission was ~ranted to begin training
Teachers in the various academic disciplines to teach in the
-senior high schools of the state....In 1963 the State Legislature -
‘authorized the College to begin work in the arts and sciences and
to change its name to Bowie State College." (Bowie State College

1976-78 Graduate Catalog, p. 5.)

) 2. "(In 1946)...the official name of the institution became
Virginia State College.” (From Virginia State College for Negroes)
Virginia State College 1973~75, p. S5.) :

- 3. "Name changes continued: +o Cheyney State Teachers
College in 1951 to Cheyney State College in 1959 " (Cheyney State
College Graduate Catalog 1974-76, p. 6.) "In August, 1951 the
institution was granted university status by approval of the State
Board of EZducation.”" (Tennessee State University Catalog

12€6-1979, p. 9.)
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7. Egqual and.complete partnefship in the statewide

. . .. 1
university or senior collece systeme.

As markers the name changes desigrnate institutional phases
and assist in locating a single'institution and a graduate
.school in the‘pastrand present. Howard, Fisk, and other private
institutions were offering graduate programs early. For most oI
the state institutibns graduate study was initiated around Phase
4—-the move to or return to the liberal arts curriculum.. Phases
5 and & are characterized by expansion of programs.' Most of the
‘institutions are still operating in Phase 6 as‘noted by Judge
Fratt. It is difficult to identify schools whicn are in Phase 7?7
notwithstanding the wording of legislative Acts. Moreover this
phase,® thouzh long overdue, is s+ill in its irnfancy. Some state
boards are reluctant to allow new graduate and professiongl.

programs in any institution and the "btelated concern" over

cuplication works against the Black Graduate Schools.

-

/

A l. "In 1971 the Florida Legislature resolved full autonomy
for TAMU, granting it recognition as a full Partner in the nine-
university public education system ofFlorida.” (Bulletin
Florida A&M University, 1977-78, p. 2.) "On October 30, 1971,
the General Assembly ratified an Act to consolidate the institu-—
tions of higher learning.in North Carolina. Under the provisions
of this Act North Carolina Agricultural and Technical State
University became a constituent institution of the University

or iiortn Carolina effective July 1, 1972." (North Carolina A&T
State University Catalogz, 1977-79, p. 4.,) (A similar readinc
occurs In Annual Bulletin of JNorth Carolina Central University,

D. 32.)
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Insufficient fundins for institutional needs, for research
assistantships and fellowships, and for academic‘reqources joinea
td reluctance on the rart of the Gtate to.érant Permission and
support of new programs together Signify that.cogplete-%nd edual
partnership, like the institutional phases in‘the past, comes
slowly for the black institutions and their graduvate schools.l
' Other factors besides state agtiohs were causes of the
éovement from one rhase to another. As institutions developed“
the expectations of the clientele rose. What oace provided for
limited possibilities has broadened to include the opporfunity
to chooée from a range of acadenmic and professional optiomns.
Openings in the market place called for additional career and
proféssionally oriented programs. The products of the professional
and gfaduate scpools in.the black institutions succeeded in
initiating sociﬁl change in tkre.segregated society. Fifteen
jears after the Brown decision integration was occurring within
the student bodies of the Black Graduate Schools even if it
?as siow in the white grgduate institutions. The institutions,
ﬁarticularly the Black Araduate Schédls, were able to make the
transition to new programs and, léter, to a diversi?ied clientele
and yet be itrue to thelr. initial and fundamental purpose, mission,

and goals. Indeed, they were.able to make the transition tecause

I~

of their fundamental mission and goals.

-

. l.' There Is some evidence that for two black sraduate
scools university boards and/g; Presicdents are divided on the
support for graduate education: y
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Purpose, Mission, and Goals

The purpose for whicn the black institutions were founded

was to provide higher education for a minority people who %Fre

denied it by the mainstream society. The purpose remains'today.

Analysis of the-mission and goals of the institutions and of

the graduate schools shows that the ethic bBehind the orlglnal

.purpose is as strong today as it was when the black institutions

were founded.

Explicit statements of mission, goals, and goal implementation

are distinctive of the ca  ogs of the black colleges and of the

black graduate schools. -he analysis of the statements resulted

in a list of mission and goal priorities.

Priority T0s OF Statementsl
. 1. Service to the Community 56
2. Development of Character 32
oral Choices, Values,
Dignity of Human Person
5. Providing a Multicultural : 32
Environment
- %
G Excellence, Quality, Scholarly . 28
Inquiry, Research
5. Positive Erv1ronment Person- 28
Orazented, Sele-awarepess,
Aesuqetlc ODDor+ur1t*es
« Training for Leadership , ' 23
- Assisting "marzinally prepared 22
and near destitute students”
8. Trainings opportunities for +he 1%
Paraprcfessional and Subprofessicnal :
in Continuing FEdu~ation
i 4
1. CGeneral reference. ~. "teaciking, research and service"
were noTt counted. N - ‘



) .

)

\

If the anal-rsis has anvy merit it is that it has provided
some evidence that the broader conéept of service appears more
times than the education of the “isadvantased. And it is not
surprising since fhe issue of Jjustice with which the biéax
institutions have lived and worked towards is manifested in
service at all levels té the;fellowman. At The corporate and
community level distributive justice is concerned with societal
change. Training for leadership, moral croices, scholarly inquiry,

and living in a multicultural environment help bring about the

societal change.

The high emphasis on service appeéred in the interviews
in the context of projections and program development. Examples
of responses are given. '

"Thare2 was a need for this type 6f program in the area and
we are he-e to serve the needs of all the people in the State.”

"Je will continue to serve the nc .5 of the people of the

State and region.”

"The region needed this kxind of program and we developed it

and proposed it

What evidence exists which shows that the institutions
implement this prio“ity? Besilides providing education for a
clientele which includes ninorities and third world people, the
- schools have a nﬁmber of administrgtive units and programs which

stress service at all levels.
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The administrative upits include

Institute for Civic Education
* Departments of 3pecial Prorrams
Community Collerse Division
Hubbard !ospital
"Jalker Ilealth Center
Comprenensive !Health Center
Maternal and Child Health Training and Research Centers
{(international)
Community Mental Health Center
Center for Manpower Researcn and Training
Transportation Institute
Human Resources Development Center
Carver Research Foundation, Division of Behavioral Science
Andrew Memorisl Hospital }
Joh A. Andrew Clinics
Cooperative Extension Service
Cooperative State Research Service
Extension Service and Continuing Education
Departments of Continuing Education
Urbinvolve
Howard University Hospital

-

- Besides these examples some schools offer certificates for
proficiency in several technicai specialities. The Festival of
Music and Art and other cultural events are open to the communitye.
Child Dévelopment Centers are found on the campuses. Cooperative
arrangements with African and Asiaan Natiéns are held by some of
the institutions. Perhaps the message from the Dean of the

Graduate School at Meharry brings together the goal of service

ro-

and the position it holds in the black schools.

Meharry has long served communities which ha-. experienced
discrimination and economic deprivation: indeed, many orf
us at Menarry srew up under such communities and received
some or all of our education there. This common body of
experience sets the unigue tonre of the college; it is
embedded in all its traditions, and comprises an expertise
not readily found in higher education. The greduate school
1s committed to preserving tnis heritage.

. 1. Charles Y. Johnson, M.D. "lessage from the Dean,"
sieharrr Hedical Collere Rulletin, 1972=72, p. 22..
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B utilizin~ the areas of priority a general goal statement

can be constructed which could be common to all the schools.
Based on a belief in the di-nity and potential of human
beings and committed to establishing a more just society,

the Black-Schools, within a multicultural learning environ-
ment, educate and train leaders in excellence, scholarship,

research, and professional practice.

The 32 Black Graduate Schools, as integral units within the
prarent institutions, share common characteristics born of sharing
a common history, purpose, mission, and goals. These character—
istics are the source of their past and present productivity and
problems. The historical backsround of the schools, the analysis
of the catalogs ani programs, and numberous interviews with
administrators and deans suggest some of tnese characteristics.

The environment of the institutions and of the graduate and
professional schools is affected by: a value orientation toward
service; a demonstration by committed faculty of faith in the
dignity of the student and in his potential to achieve; an
expectation of future leadership; and a setting for learning which
1s multicultural., The content of the curriculum is the result of
the match tetween the general liberal, occupational, and profes-—

sional needs of the students and the needs of the area, region,

ct

nation, and world. The interaction is personal in approaca and

supportive. It occurs in a small intimate school environment.l

1. The guestion of characteristics was not addressed
directly to the interviewees. However, in addressing pro.,jections
for tThe schools and possible reasons <or success in attracting a
multicultural student body, the responses centered on the charac-—
“eristics which surfaced In the anal-rsis of identified his*<orical
facts, mission, purpose, =o0als and obiectives. The interviewees,
uniowinzly, provided sore verification for the analysis. A
sinilar <hing occurred irn recard *o disabling characteristics.

28
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Second chance programs which provide missing elements of past
educational experience are found in all the schools and'embody
many of the listed characteristics. “

Other characteristics which are disabling for the 32 schools
have“;heir roots in what Dr. JohHﬂHill has termed "a long period
of invisibility and financial deprivation.?l This long period,
the results of which remain active today, forced the Black
Graduate Schools to develop within limitations. The limits
created handicaps which continue to hamper the schools in their
development. TheSe‘handicaps, like physical handicaps in a human
person, prevent the schools from orerating at the level of their
) potential and éapabilities. Efforts‘aimed at increasing visibility
of the schools and '"catch up" aid to eradlcate the negative and
disabling aspects of the past appoar needed if the schools and the
institutions are ever to experience equal partnership.2

The location of the schools in the South Places them in the
oest zeographical region for attracting blacks to their programs.

YeT *the situaticn in which mos:t blacks find themselves after

baccalaureate education czuses them +o choose part time and

masters programs as their immediate goal. The level of researck,

institutional, and s*t:dent srants for graduate education at the
1. The problem of invisibility continues. Although a
owole*e search was not e“3a~eé in, none of the reviews of the

*y
is<orr of sraduate schools in the United 3tates mentions doward
University which awarded its fin T masters degree in 187%72.

2. Interviewees were smphatic about “he need ‘or nassive
fund‘n: if “he handicaps were ever 0 be removed. Several
inte ees sugTested a public relazions effecrt “o azdvertise

3
la k Graduate Schools.
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blaclt scii00ls nales it'difficﬁlt hoth for the student to attend
full time and for the schools to concentrate on pure and applied
Tesearch to tne extent thev woulé wishe

The followinn chapter will address the number and percent of
blacics which the 32 schools are educating in various academic
disciplines and professions. These prozrams attract blacks and
are the areas where the underutilized capabilities of the schools
could best profit from both student and institutional aid.

Before proceedins in the report nine statements on Chapters
I and IT summarize the findings up this voint. '

1. The 32 Black Graduate Schools are accredited by regular
accrediting agencies as well as several professional
accredltlnv associations.

2. The schools offer over 507 masters programs and 32
doctoral programs. - .

5. In areas where the courts have ruled on desegregation
of student bodies and faculties and on participation
of blacls in graduate and professional schools, the
32 schools have demonstrated that the rulings can be
implemented.

4., Immediate transition from undergraduate to full time
time doctoral study‘does no:v appear to te the ncrm nor
does receiving the masters and ddctoral degree at the

. Ior blacks the masters degree is

ot
e
3

nstitutio

“j

same

H

st

'..Iu

more real

H

C as an immediate objective and the
dcctorate as lons ranie.
2 Deporting miunoritr ~raduate enrollment in terms of full
. ﬁg) ) . .
tine and doctorzal ororram¥ overlooks +the contribution

of the 22 schools.

e
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ll. -

\M

Blacl: Graduate 3chools provide rraduate degree programs'
in a number of specified disciplines and professions.
Contrary to the prevalent verception of the Black
Schools as emphasizing only education, as a group the
52 schools have aﬁhimher vercent of their black
studeats enrolled in specified disciplines and profes-—
sions than, as a group, the white graduate schools do.
As a group Black Gradua*e Schools have been successful
in desegregation of students and faculty.

Trom identified historical facts and from an analysis
of the mission, purpose, <oals, and objectives of the
parent institutions and the schools, certain common

characteristics emerce.

The characteristics fall into two clusters, positive
and enabling ones and negative and disabling ones.

The disabling effects of the cluster‘df negative
characteristics must ve eradicated if the institutions

and the schools ars to reach egual partnership.
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CIIAPfER ITI

STUDLNTS

Students in the 32 Blacl: Graduate Schools continue to ’ ,
increase in numbers. Arter presentins the nationgl picture of
blaclis enrolled in postbaccalaureate étudy, this chapter will
address the '32 schools and examine~: admission, retention, and’
cracduation criteria; full, iart-time, and t&tal enrollments and
trends; enrollments in specified academic disciplines and

-

professions; and intezration of student bodiese.

Blacks in Postbaccalaureate Studyl.

A sample of 21 states and the District of Columbia was chosen
onn the basis of enrollments of 1,000 or more blLka at the posSt-
baccalaureate level in the Fall of 1976.2 Althouéh the states and
the District have the highest number of blacks enrolled at this
level, each of them, excepting Massachusetts, falls far below

parity when the percent of blacks in the state and the percent of

blacks in postbaccalaureate study are considered.

1. Data for this section are based on 1976 populatiofl
estimates from the Bureau of the Census (Op.cit.) and on 1975
enrollment information from-the HEGIS Report (Op.cit.).

2. Each of the 29 remainins states enrolls less than 1,000
olack students at this level. Hany of the 29 states have small
tlack populations. In other states, blacks represent a percent i
of The population comparable to some states in *he sample. Thus

dlacks in Connecticut, Delaware, and Arizansas represent respvectively

)
5.92, 13,37, and 17.25 nercen:t of eacn state's pooulation.
b ] L ] = = -
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Tahle 1 lists the reneral ponulation, the white popuiation,
post.accalaureatc population, and whitc postbaccalaureate
poﬁulation for each state and *the District. Table 2 does the
same for thne black povulations.
Figure 4 shows the percent of parity reached fér whites and
for bladks in each sample state and the Dis':-rict.l’2 If parity

for the white population is considered, 13 states and the District

approach, reach or overreach the foal. Massachusetts (92.31),

vy —

Texas (91.75), and California (25.90) are not far from approachin-
3 .

paritye. L.

1. The purpose of Fizure 4 is +to provide an idea of parity
in the gross postbaccalaureate enrollments for blacks and whites
in a number of states. Many factors affect the percent of parity
and these factors ought to be considered in examining these data.

2. Certain institutions at certain levels and with available
fellowships attract white and black students from outside states.
The percent of parity for whites iIn the District and the percent
of parity for blaclis in Massachusetts may be affected by this
Tactor. The study has no information on the pvermanent residences

of the students.

5« "Approaching parity" is defined here as any percent fronm
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Table 1, General and Postbaccalaureate Population for Whites

in 21 States and the District of Colunbia

General White Pbccl.1 White Pheel, % of 2
State Population Population Populgtion Population Parity
# b ;. % 3 # .
i ADLMO 100 5,518,580 95,9 6819 100 60390 g8.5g 0231
Ny P50 00 15,25%,00 .5 167,04 100 14105 .9 99,35
N T4 10 6377060 BB.0F 4502 10 13 9.3 99,25
P LLG3,%0 100 10,5%3%0 90.81 %875 10 738 g0 100,07
0t OEHE0 10 05BN B0 10 K6 B g
I HBLED 100 4868980 RS %76 100 32,5 9860 95,7
I 0990 100 900030 8.5 BRI N4 ae 101,23
I W0 10 799,220 8.2 64,08 10 53508 E3.65 95,01
M0 W00 100 AIBR0 @8 WL 10 30915 8.9 102
D WOBTE0 10 366,010 7800 B 10 Bk 8.9 1k ..
X GHEC 10 LB B8 B0 W0 390 M8 2843 §
A WLLEN 100 400 8.8 Bl 100 20519 8ol 1074
K 28,600 100 W00 B0 a0l 10 3,35 g5 113,21
5 75,130 100 1,887,770 60,78 W70 100 12,689 85,91 106,75
A W00 100 5,550,250 7,08 27,89 10 22,93 B2 114,23
AL, BINS0 20 02060 B8 B3 100 2008 e 1000
v HIBT0 100 3400200 B9 5105 10 2% g5 102,58
L O 100 26160 7253 04% 0 l6S0 8o 110,78
IS 23020 100 14040 6% L0 W 9w 95 117,47
14 A0 200 2650380 L0 24% 100 1828 g 119,99
m 2001010700 B RS 10 Ssess mse gL
Ch 20,%,80 100 18,4990 88,00 200,981 100 157,27 M2 8,0
1. Posthaccalaureste,
2. The ratio of the percent of white postbeccalaureate population to the percent of white
ponulation, | a 65
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mmacmmmnmmmmmwmmmmwmm
in 21 States and the District of Columbia

General Black Pbccl.1 3lack Pbecl, 5 of >
State Population Population Population . Population Parity

I ¥ ; 7 b 7 %
i L0 10 1230 B3 1% 10 208 L g
NY B0 100 2270 125 w0 10 02 s& i3
n 7,244,400 100 782,40 10,80 45,02 100 2% 523 agu
PA L,GE,%H0 100 1,020,000 85 %875 10 B0M 29w
04 0,63,80 200 1,00850 9M 3650 10 05 e g6
T 5,261,620 100 B0 6% B 100 1231 135 9.
IL 109,90 100 168,70 153 #4710 614 - 9.2 4,33
i WOUGME0 100 1060 1.2 6408 100 4% N3 590
0 4,706,520 100 55,020 180 MR 100 155 4 3.0
i W60 100 R0 A BT 10 206 0.3 4% .
I GB060 100 w9900 s B0 100 4ok e s
it 4,014,690 100 MG 1586 BM6 10 28m e5o s
i 500,670 100 L0650 242 2490 10 2,005 1064 4.u¢
% 2,785,130 100 BL%0 L6 WM 10 1% 1.9 3
A HOI0R0 100 1BE0 221 2,89 10 360 135 4
Al GONS0 16 13990 1553 B30 100 - 25%  7as
oy 4,185,900 100 60,40 1644 5005 100 245 978 59,49
i 3,580,420 100 99,80 B4 204% 10 39 1603 603
M 2,329,210 100 89,220 35,60 1,080 100 2,515 20,2 & 568
) WMB0 100 10080 2859 2856 10 200 .69 330
vy 23040 100 LABI0 16l &% 1 b3 63 Su
CA 29,60 100 L6890 N8 000 W0 .

470 59,87

1, Postbaccalaureate, -

2o The ratio of the percent of black postbaccalaureate population to the percent of black
population,, - '
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FIGURE 6: FULL TIME, PART PIME, AND 70TAL ENROLIMENTS FOR 32 BLACK GRADUATE SCHOOLS
1’375-77, YITH PREDICTI:.D TRENDS FCR 1978, 1979, AND 1980.

24,000

19,000 . e

16,500 TOTAL

14,000

12,500
9,000
6,500

FULL TIME

4,000

N C : ‘

U ! , . |

H .. | \’—-\/‘_\__ ———

g . . ¢ —--_'.-"'""-._..
S ‘ .

7 DL/ /7 BN UL S U A 7 oH 1380

ve D ' . ' . .,
=T G -N'-n-. awe p e I T e T e TR AR PTG TR TTUTE T ST AT IS Y, YT aun piveaes

a




| FIGURE 5: FULL TIME, PARD DI, AND TOTAL ENROLLENTS FOR 52 BLACK GRADUATE SCROOLS - P

1971-1979, WIFH PREDICTED TRENDS POR 1078, 1979, 1960
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Fall, i976 Enrollment Accdrding to Race for €0a
22 Black CGracuate Schools
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Figure 8: Percent of ifall, 1977 Enrollment According to Race for 60b
1 50 Black -Graduate Schools 100
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:fone ol tlie states reachiecs paritr for the black population

ct

but llassachusetts cores near %o approathinTt it, The rest of the

- 2van 70 pércent parity and
1

states and the District rail to rez

more than half of them fall below SO rtercent on the scale.

Zleven states and the District have *~ zc.- graduate schools within

Tnere is no doubt tha- the percent of parity for

ct

neir borders.

hese states on the scale for blacks would be muck lower if the

cf

. 2
52 schools were not onerating.

N

1. States which enrocll "less than 1,000 black students at
The postbaccalaureate level may or may not attain percents of
parity similar to the states in the sample., On the scale for
blacks Connecticut would rate 36.53 percent, Delaware, 14.58
percent and Arkansas, 44.52 percent. '

2. See: James T. 3lackwell. Op.cit., vop. 36-39,

=
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Admission, letentiorn, Candidacy, and Graduation™

-~

—
e

~ In lzecpinm with 3tandard Ten of éhe Southern Association of
Culleses and Gchools, and similar stan@ards.from regional
accreditins amencies, the admission, retehtion, candidacy, and
'Eraduation criteria of each of the 32 Black Graduate Schools are
'~_ea:ly-delineated, Examination of the~cafalogs shows that the
criteria employed by the black schools are similar to criteria
emploréd by other graduate schools.2 Some oI the éatalbgs mention
suitable personality and character traits as criteria. =ach of
the schools ..erves students with a Door elementary and secondary
school experience by providing opportunities for a second chance
if the student fails.to meet a criterion.

Grade Point Averace

Twenty-eight catalogs mention grade point average. Four .
schools have a 5.0 gpa requirement; 5 schools have a gpa score
from 2.5-5.0; 3 'schools have a 2.5 gpa; and one school considers
-overall transcript and recommendations. Fifteen schools—employ
-a mix of gpa's: 2.5 for overall average and 3.0 for major field
or junior and senior years; 2.7 for overall average and 3.0 for

major field.

t

}
:J.

e question of grade point average relates back to grading

H

procedures within the undergraduate institution. What began and

1. See Appendix B for example of criteria employed.
2« A second random sample of 130 sraduate school catalozs

was exanined for criteria. The sample excluded the catalogs of
the 32 schools.
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mues as an elfort to afford the widest opportunity for some

¢t
}J-

on

Q

ocrl:- prepared students Lo succeed in hisher education has been

'J

perceived by some ko apply to.all students.  The result was to
earmari: some black institutions as remedial. Black institutions
and black rfraduate schools suffer from the image. Thus, ~rade
point averaTes from *hese institutions are treated with caution
by sonme.

There has been no thorough study of grading in the black
institutions. but some evjdencg exists for one of thé states in
which they are located. The evidence could be one of the first

. . . 1
studies to crrect the image.

- -

Graduate Record Examination

v Twenty-two catalogs mention GRE scores in the admission
-dfiteria. Four sciools require a combined score of 1,000.-0n the
"veroal and quantitative tests; 5 schools require scores of
200-1,000. Two schcols require 400-~-450 on the verbal section.

Ten schools do not mention specific scores but state "satisfactory

l. A graduate school dean from a predominantly white
sracduate school in Georgia suspected *hat black institutions
Trade thelr students more stringently than do white institutions.
Zis colleasues found the thesis hard +o accept, nevertheless he
proceeded to do a computer run con an average of previous gps's of
black =raduate students from black colleges in Georgiae. They
averared 2.52. Black students from white colleges in the state
averagzed 2.57 and white students at white Georgia colleges
averazed 2.87. "Then comes the curious vart: the gains from <the

arverasze previous gpa to the averase graduate Zpa were virtually
the same in all three sroups. In tha first groupr the averase

main was .7C3; in the other two .79." Remarics by 3enjamin
Griffith, Dean of the Graduate School, “est Georgsia Collegce at

a panel discussion, "iccess to Graduate and Professional Education
for <he Underrepresented", Council of Craduate Schools tleeting,

-iew Orleans, Tovember 30, 1977.

7O
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score" or sinilar wordin~. Cre school.requires'the Millexr
Ainalo-ies Test and O schiools the Graiuate llanasement Admission
Test for business students. I Jone of the catalogs mentions the
new lozical reasonin~ szection of the GIXm. Tt is likely'that the
catalogs were in printing before tine new secticn appeared on the
narket, B -

It is perhaps significant that 10 of the schools dc not /
mention the GRE in their cataloss. Some schools do not require
all s=tucdents to tagg the test but different departments may

require a particular score con advanced sections of it.

Inzlish Proficiency or Communication Proficiency Tests

Ln

Thirteen catalogs mention English language proficiency tests.
‘Students with an unacceptable score must take and successfully
complete a course in English for graduate students before being
permitted to take zraduate courses. The test and course arg

another example of the second chance for the student, a character-

istic of the black institutionse.

Retention and Candidacy Criteria

An average of "2" is required for graduate courses. Several
schools do not allow grades less than “"B" to be counted for
zraduation. The catalogs are specific about the student advisor
svster, foreisn lansuage requirements, and the c¢riteria for
candidacry. The performance of the student in scholarship, grades,

readinr-s, and personal gualities are *aiten into consideration.
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Graduation Criteria

The written combprehensive examination and +he finai oral
examination on the thesis or the research project are explained in
detail in the catalo~s. - With *he exceptions of the place of GRE
scores and the allowance of a second chance for students railing
to meet a requirement, the 32 Biack Graduate Schools reflect
the general requirements of all graduate schools.

The examination of criteria for adnission, retention,
candidacy, and zraduation from a randon sample of 130 graduate
schools revealed that generally those criteria and the criteria
employed by the Black Graduate Schools are similar. Thus, in the
sample schools criteria for zpa undergraduate admission scores
range rrom 2.3 to 3.0. The gpa score for retention is 3.0 or a
"B" average. Candidacy and graduation criteriaz are similar in
both groups of schools.

For uhose students whose gpa or GRE scores are unsatisfactory
23 of the 130 schools (21.53 Perceﬁt) nave conditional admission
with provision that the students attain a "B" average in the first
courses. None of the 28 sample schools mention either a test,
similar to the ﬁnglish or communications proficiency test, or
assistance in areas of weakness. Nine of the 28 schools specify
a GRE score: 5 of them reqguire a2 total score bf 1,000; one
school requires a score of 900; one schoocl, a score of 800; and
2 schools mention a "satisfactory" or "acceptable" score.

In sunmary, the distinguishing “eature of the Black Graduate

schcols in the area of criteria for admissions is that the

-

H

oprorTuni<ty for a second chance ig actualized in the administra-

1
IS

tion of an Inrlish or comnunicactions proficiency test followed b

asszistancs in <he

c?

ca of academic deficiencye.

f
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—he provision o




Fhes

heses .enorted from 3lacis Graduate Schools:

rroi;ram plans at the 32 schools are both thesis and non-
thesis., The non-thesis progran plan‘usually includes a major
research paper or a comrparable requifement. Cver a period of 5
vears 21 B%ack Graduate 3chools reported theses undertaken at
thelr instivutions~but not all of the 21 schools reporsed each

Jear. The year 1976~77 was the fix.:t year which included theses
N

from Howard University.

1872-75 12 schools reported 145 theses
1S875=74 12 schocls reported 321 theses
1974-75 12 schools reported 157 theses
1975=76 10 schools reported 156 theses
1975~77 15 schools reported 282 theses
Howard reported 118 theses
400 theses for 1976-77
1972-77 Grand total 1,179 theses
l. Sees: Georse H. ¥alker, Jr., "Theses Under Way in
Selected Colleges and Universities', ilecro Educational Reviev,
April issue of each year from 1950-51 To 1860-A1 and rrom 1972-73
¢o the present. The study is indebted *o Dr. Walker for supplyinsg
vast reprints.
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Amonr the nine most freguently mentioned discipline classi-

fications in the 1,179 subnitted titles Matn and Science heads
. ? ’

the list.l b
H Discipline I"amber of Theses
Math ana Science . 248
Social Science | 205
Azricultural Sciences 126 -
Guidance and Counseling o2
English ‘ 30
Home Economics -~ 32
Psychology o 73
Afro-Americarn. Literature 73
Engineering 31

G

1. See Appendix for examples of theses submitted to
Mecro Educational Review.
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Enrollments and Trends

"he Yational Board on Graduate Zducation ncted the increase

in enrollment at bdlack rxraduate schools.

Znrollments in the black ~sraduate schools are ZToOWinge

In Fall, 1957, total enrollments in the historically black
sraduate schools were £,488; by 1973, this figure had
climbed to 19,919, an increase of more tnan J00 percent.

7

- The Rogers fact book on the 32 Black Graduate Schools places
total enrollment in 1975 at 20,770.2 Rozers notes that the total
enrolliments inélude some "special students" at one dﬁ the
universities.5 An attempt has been made in this'study to include
only those students who are enrolled in graduate degree progranms
and whe were :égistered for the Fall, 1976 term.4 -Altrough the
resulting,figﬁres are conservative, the increase in enrollment is
evident. Table 3 uses 1971 as the base year for pfedicting trends.
' Trends using 1973 £$ the base year are also given.5

i
1

1. National Board on Graduate Education. Minority Group
Participation in Graduate Education. Yashington, D.C.: National

cadeny o ciences, » Pe 59.

2. Oscar Allan ﬁogers, Jr., Qp.cit., p. 39.

5. The special students fulfill all requirements, receive
praduate credit, attend extensicn centers, but are not enrolled in
a. sgraduate degree program. Other s<udents are enrolled in a ;
sraduate degree program bui did not attend the Fall, 1276 semester.
- One scnool repcrted that the Fall, 1976 enrcllment was abcut 1/4
of the togal enrollment in gracduate degree programs.

4. ﬂhe method has | verification when it is compared with’
the figungs for enrollmgnt published by the Office for *+he 5
Advancemgrt of Public Me~sro Colleges. If the Fall, 1976, enroll-
ments of fthe 7 privat€ black graduate nchools are added tc the
Fall, 197% enrollments at the rublic black graduate schocls, <the
results gLre <imilar to those reporited in zhis study.

! -

e 7 The full and part time enrocllnents, but not the yearl:r
“o%al exrrollments, are taken from *he “o~ers fact bPook. The 19743
aid 1977 enrollments were ohtained from the deans of the b»lack
Traduag@ schools.

o
ERIC /-
: - £ )



Zable 3. :uil Pime, Part Tine, andé Yotal Dnrollments in 32 Zlacl
Graduate Schoolis, 1971-1977, with znrollment Trends for
1973, 1979, 19£0. : )
Jdrmber of
Schools
eportin~. Year Tull Time Part Time Total
27 1271 4014 g709 12723
27 1972 4883 g8l 14744
22 1973 5627 11483 17110
30 1974 5101 13080 18181
32 1973 5221 15073 18454
32 1276 4552 13825 18387
32 1977 5378 13205 18584
(32) - 1872 5453 L4479 12175 .9128 20628 .9197
- (32) 1979 5568 .5227 15995 .9393 21564 .9418
(322) 1920 5684 .5912 16815 .5563 22500 .9567
Tavle 4, ZEnrollment Trends ‘c 127=. 1979, and 1980 in 32 Black
Graduate Scheols, using 1- -3 as the Base Year. :
Jduncer oI
Schools N
Reportine Year Full Time Fart Time - Total
(32) 1978 4899 -.4027 12191 .8424 19089 .8965
(32) 1979 4795 ~.4528 14610 .3924 1,405 .9315
1980 4591 -—-.6697 15029 .o243 19720 .9528

(32)
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Inereases 1n tocrtal and parit <ime enrollments are steady

except for a notable increase in 1977. ‘Jnether 1971 or 1973 is
used as the base'yeaf, predicted trends for total and part time
. enrollmen%s indicate increases.

Amain, in full time enrollment in 1973 a notable.increase
occurred. In 1976 a decrease occurrad. 4Yith these two exceptions,
full time enrollments tend to stay constant with minimum increases.
Predictions with 1971 as the base year indicate.a similar pattern

for full time enrollments. Predictions with 1973 as the base year

indicate a drop in full time students.

The minimum increase, and possibility of decrease, in full
time enrollment suppérts the concerns of the interviewees who
‘attest to (1) ‘the need for growth .of full time enrollment if
serious research is to be ;ncreased; and (2) the need for fellow-
shaips which would make it possible for students to enroll. full
timé. Althoush data on financial assistance for graduaté students
and %raduate programs will be addressed in the chapter on Resources,
it can be stated here that fuil time en.ollment in the Black

graduate schools is related to the availability of fellowships

or comparable financial assistance for students gnd for resources.
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Enrollments in Specified Disciplines and Professions

This sectiocn considers the black craduate enrollment in the .

followins academic disciplines.

Arricultire and Natural Lesources
Architecture and Env1ronmental Design
Biolozical Sciences

: Bu31ness and Management
anlneerlnr
Physical Sciences

Arriculture and Matural Resources

_ - Total - Black’ Black Enrollment
States™ Grad. Enrollment Black Grad. Schools

MA—HY-NJ—BPA 14 ‘ 0
OE=IN~IL~MI~MO 59 0
MD=DC~VA-NC-SC—GA: - A

L-TN=-AL-MS~-LA=TX 120 ) 108
CA ' 9 | 0
Totzal : 202 A : 108 .

5ix of the 32 historically black graduate schools account
for 53.47 per~ent cf the blacks enroclled in graduate programs in
Agriculture and Natural Resources throuchout the nation. ‘The |

same schools enroll 90 percent of blacks enrolled in the graduate -

.prouyram in the Southe.

1. The states are those ones which enroll more Lhan 1,000

lack students a:t the vostbaccalzureate level., The states are
l:svec accoxrding vto region: Nertiheast, North Central, Souc.h,

5 I -—
and ‘es=. —
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Architecture and Envirornmental Desi-n

i

~

51

-

~

Potal

States Grad.
MA=-i[Y=NT=PA
QH-IH-IL-MI-MO
MD=DC=VA-NC-5C-GA
FL-THN-AL-MS=-LA~T
CA
Total

- Tern of the-32 historically black graduate schools
27 percent of the nation's blacks in graduate programs

Architecture and anironmentai Design. The 10 schools

-,

Black Eﬁrollment

__izggz Black Grad. Schools
o
82 o) |
175. - 1t
_52 _0
463 125
enroll
in
likewise 

account for 71.43 percent of the blacks in the South who are

in graduate programs in these two disciplines.

. . o~
Biolozical Sciences

Black Enrollment

Total - Black
States Grad. Enrollment Black Grad. Schools

MA-NY-NJ. 185 o
OH=-IN-IL ..o’ 3 <146 g
MD-DC-VA-NC-SC-GA

FL-TN~AT-MS~-LA-TX <51 449

CA 78 0

Total 1038 449

Twelve of the

of all the blacks enr

sSciences. The same 12 scho

o

in the South enrolled in th
Hd

black graduate schools account for 43 .26 percent

olled in graduate programs in the biological

ols enroll 72.16 percent of the blacks

same Trograms.

QLA
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Jusiness and Tana -ement:

Total - 2lacl: Black Enrollment
Statecs A Gr2de Enrollment Black Grad. Schools

HA=NY-HI-PA 1573 0
CHLIN-IL-MI-O 1182 . 0
FD=DC=VA=NC~SC~=GA

PL=TiH=ATL~MS-LA-TX 2333 1011
cA o < b4 O
Total 5972 1011

Iline of the 32 vlack graduate schocols enroll 17.52 percent
orf all vlacks in graduate procrams in Business and Management

and 43.3535 percent of all blucks in the programs in the South.

Encineering -

Total = Black - Black Enrollment
States Grad. Enrollment Black Grad. Schools

MA-ITY-NJ-~PA 266 : o o’
OH=IMN=TIL-I1L-M0O : 132 0]
MD=DC=VA—NC—-SC-GA ”
FL=TH=AL-MS~-LA-TX 519 Ly

CA 12:2 . O

Total : suy Ly

Four of the vlack graduate schools enroll 5.21 percent of zll
blaclks enrolled in graduate programs in Engineering. The 4
schools account Zor 13.79 of the<blacks in the South enrolled in

the same programe.




Fihrgsical Ccilences

- Total - Bla&k Black Enrollment
States . Grad. tnrollment Black Grad. Schools

MA-HY~IJ-PA 113 : - 0
OH-IN-IL-MI-[10- 111 .- o
* ID=DC=VA-NC~-SC~GA - - B
FL-TH = A L-MS~LA-TY - 295 _ 159
Ca ' ' 51 ' 0

. [ ]
Total 570 : 159

rourteen of the black graduate schools account for 27.89
percent of all blacks enrolled in graduate programs in Physical
Sciences. They account for 53.C0 percent of all blacks in the

South so enrolled.

The sumrary of the preceding statiscvics provides an overview
of the attainment of the black graduva*=> schools in the acadenic

disciplines cited.

Blacks in 32 Black Graduate Schools

Percent of Total Percent of Tcial
Discipline in Sample States in South

Agriculture 2

Hatural Resources 53 47 90.00
"Architecture %

Environmental Desizn 27 .00 7143
Biologzical Sciences 43 .26 ' 71.16
Businers & Manamcemnent _ 17.52 ‘ +3e33
Znmirieering 521 o 1-.79
Znrsical Sciences - 27 .89 53.50
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s
Lnrollment statistics in the prolessions of dentistry,
medicine, veterinar: medicinse, and law follow the same patterns as

the acadenic disciplines.

Dentistry 7
o Total - Black Black Enrollment

States Prorf. Enrolliment Black Grad./Prof. Schools
MA-NY-NJ-PA e6 ‘ ' 0
OH~-IN-IL-MI-0 .125 G
MD=DC—-VA-NC-SC—GA
FI-THN=AL=}MS~TA-TX | 491 377
ca _ex ‘ -9
Total 266 395

Two black professiona;'schools, Meharry and Howard, together
enroll 49.22 percent of all blacks in dentistry. The 2 schools
enroll ?76.78 percent of all * 2cks studying dentistry in the South.
Meharry and Howard each enroll more blacks iﬁ dentistry than any

of the states and regions except Tennessee, the District of

Columbia, and the South.

ilecicine

Total - Black ' Black Enrollmént

States Prof. Enrollmer = 3lack Grad./Prof. Schools

A~ -NJ-PA 875 0 )
OH-IN-IL-MI-lO . 739 ‘ ' o)
MD-DC-VA~NC-SC-GA
IL-TiwAT—MS~LA=T < 1304 745 -
CA 217 _0
Total 3135 745




Seharry liedical Colle -e has

tnan any other state (except TN

nore

vlaciis enrolled in medicine

Zloward enrolls more medical

students than any state e:ccpt llew Yori State, Tennessee znd the

District. Tosgetner %Lhe 2 blaci schools enroll 23.75 perceat of

They account for 57.13 percent

all bilacks studying medicine.

of all blacks in medical schools in the South.

Veterinary Medicine

Total -~ Black

tates

Prof. Enrollment

T7ack Enrollment -
Black Grad./Prof. Schools

MA-NY-NJ-PA 12
OH-IN-TL—HT~HO g
MD~DC~VA-HC~SC~GA

FL~TN—-AL-MS—LA-TX 90
CA -2
Total - 116

0
O

8%

-0

89

One black school, Tuskegee Institute, enrolls 76.72 percent

of all blacks in veterinary medicine.

for 99 percent of all blacks so enrolled in the South.

The one school accounts

Tuskegee

trains over three times the number of blacks in veterimary — —

medicine than do the combined schools of the Northeast, North

Ceniral, and Vest.
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Tocal - 3laci: Slack Enrollment
States : Profe. Inrollnment Black Grad./Prof. Schools

HA-TTY-2T—EA Sle | 0
OH—-IN-IL~MI-}MO 1145 : | 0
MD=DC-VA-NC-SC—GA ' '

FL~TH-AL-}NS<TA-TX 2115 _ 795
caA o _73 o
Total - 5034 | T nog

Four black institutions with law schools, Howard, Sduthern,
North Carolina Central, and Texas Southern train 15.81 percent of
all black law students in the nation. The 4 schools account for

57 .62 percent of all blacks in law schools in theSouth.

The summary of black enrollment in the professions gives an
overview of the contribution of the historically black schools in
the areas of dentistry, medicine, veterinary medicine, and law.

Blacks in,B;ack Professional Schools

Percent of Total __ Percent of Potal

- Profession . - — ——4in Sacplée States in South
Dentistry : a49.22 76 .78
Medicine 23.76 57.13
Veterinary iMedicine : 76472 9¢.00
Tavr _ . 15.81 A7 «62
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In %ne sample of 21 states and =ne Disfrict the blac.:
craduate schiools account for more Shan 35 percent of the total
number of blaclis enrolled in % of 10 disciplines and professions
and for more than 50 vercent in 2 of the disciplines or

prefessions.

Blacks Fnrolled in Ten Svecified Discinlines and Professions
in Blac.: Graduate and Professional Schools

Percent of Total Enrollment in

Disciﬁline[?rofession 21 States and *he District
Veterinary Medicine | 7672
Agrichlture & Natural Resources 53,47
Dentistry 49 .22
Biological Sciences 43.26
Physical Sciences . ' 27.89
Architecture & Environmental Design 27 .00
Medicine 23.76
Business Z Management | - o A7e52 e
Taw 15.81
'Tngineering 5.21

#0)
<
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2.

In tine 3outh the black rraduate schools account for more
than 25 percent of “he total number of blacks enrolled in © of 10
disciplines and orofessions and for more than 5C percent in 6 of

the 10 disciplines or professions.

»3laciis Enrolied in Ten Svecified Disciplines and Professions
in Blaclt Graduate and Professional Schools

Percent of Total Enrc.ilment

Discivline/Professioﬁ- in 3outn -
Veterinary ledicine a9 .00
Azriculture & Hatural FPesour-:es 90.09
Dentistry | 76.78
Aréhitecture 71 .43
Eiological Sciences _ 71.16
Medicine : 57.13
Physical Sciences 53.90
- Business & Management 43,33 T -
[ O SRR T 37 .62
Znzineering 13,79
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Inte:-ration of 3tudents

Table 5 provides statistics on student population according
to race for Fall, 1975 and 1977. Table 5 gives the Mean and
Standa. ” Deviation for each of “he sevarate populations for each
yeax.,

In Fall 1976 blacks represented 71-46-pércent of the student
énrollment in the 32 black gréduate schools; whites represented
22.34 percent; “6ther", other minorities, represent 6.20 percent;
and whites and other minorities 22 .54 percent.

Thirty schools provided racial data on the student population
for Fall, 1977. Three of the schools included ir the 30 provided
estimates of racial breakdown of stud- -t populaticns. In 1977 =
cdecrease in both black and white Populations occurred and an
increase ;pﬂqtqu minorities can be observed. Blacks decreased

2.02 percent; whites 1l.12 percent. Other minorities increased

.14 vercent. It should be remembered that these percents do not

M

include two universities which have a combined studenp population
of 1,018 which bringé the total student population of the 32 black
sraduate schocls for Fall, 1977, to 1£,592.

risure ? plots each of thé 52 black graduate schools' Fall,
1675 enrollment according to race. TFigsure 8 does the same for the

Fall, 1977 enrollment fcr 30 of the 32 black graduaté schools.

e
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Table 5. OStudent Population Accordins to Race---Fall, 1976, 1977
1976 1977
zace "Tumber Percent Number Percent
Blaclt 13,1453 71465 12,204 €9 44
WYhite 4,109 22 .34 3,729 21.22
Other 1,139 5.20 1,641 0.34%
Total 18,391 100.00 17,574 160.00
Ynite & Other 5,248 228.54 S ,370 30.56
l. 32 Schools reported for 1976; 30 schools for 1977. Three of

the 30 schools estimated the racial brealzdown.

2. If tkhe 2 schools which did not provide racial data are added
to tne total for the 30 schools revcrting, the total student:
population for 1977 is 18,592. T

Table 5. Mean and Standard Deviation of Number and Percent of
Separate Student Populations. .

1975 Blaclk White Other White & Other
. No. % Ho. % No. % - Ne. %

Total 13,143 - 71.46 4,109 - 22.34 1,139 - 6.20 5,248 - 28.5

Mean  410.72 - 73.72 128.41 - 21.14  35.59 164.06 - 25.2

3 D 332.85 — 23.24 155.89 - 22.57  $0.40 186.26 - 23.2

1972

Total 12,204 - 69.44 3,729 - 21.22 1,841 - 9.34 5,370 50.52

ilean 406 .20 7e38 124,30 19.53 54,70 172.00 25 .50

s D 336.55 - 22.47 167.46 — 21.55 . I31.75 212.82 - 22.47

33



Fimure 7?: Percent of Fall, 1976 Enrollment According to Race for &0s
- , 32 Black Graduate Sechools
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Figure 8: Percent of Fall, 1977 Enrollment According to Race for 60b

1 .30 Black Graduare Schools E_Oo
_r ) ) -
90 —_ 20
- 80 i - 80
i
M gu.38 - - | ——
SD 22.47 - | |
70 _ | | ' - 70
C oo - "
i | —_I—
60 1 ' ) €0
SO ! l\‘ 50
40 ‘ : — 40
B =
30 _ -1 ! : 30
: —_— \
. 4 M 25.62 B St
SD 22.47 :
20 T ¥ 19.53 - l 20
SP" 21055
; . s e }
. E———— % ———;,
- ; ' P i
N i -1
ol L == == o
) BLACK . . WHITE WHITE AND OTAZES
Race : .

'




vnerson be he black or whlte. One of the deans said that black

“hen interviewees were acslked their opinions on whal factors
students to tie blaclt ~raduate schools they offered

T ¥~
= P}

a compcsite of reasons which included the cuality and relevance of

atcract wnite

- -

the pro-~rams offered, meomrapiiical bprox “-ty to the campus, lower

tuition costs, fulfillment of needs in th%ir professional back-

Tround, the attfaction of a smaller collese, and the affective

Factor of "feeling cemfortaklec.!" This last factor was_ mentioned
oy most_of-the interviéwees as one which the white students
versonally relate ,o ngx concerning their educational experience
at the black'instluuvgon.

“That contributes to this feeling comfortable? One of the
adnldlstrato s said, "/e know what it is like to be in the
mlnorlty so we, Derhaps, are sen51t1ve to the needs of a mlnorﬂty
educatcers had developed a sensitivity to the personal needs of
studehts. Whatever the reasons, the anistorically black graduate

hools have succeeded in attracting, maintaining, and graduating
a significant number of o?her than black students. They have’ -
accomplished it Qithcut assistTance for recruitment and with

-

mininmum funding for fellowshios.
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SACULTY

. - . \-\_
‘The implementation of two roals of historically black

institutions--the provision of a multicultural learning environment
and excellence,_quélity! research, and scholarly inquiry--is
dependent to some extent on characteristics of the faculty. One
index of a.multicultural environmeﬁf is the sex and racial composi-
tion of the faculty. One index of excellence, quality, research,
and scholarly inquiry is the number of doctorates on the facuity,

' the institutions which granted the degrees, and the range of
academic disciplines and professions represented by the degrees.
Similar information on the number of alumni of black graduate
schools who subsequently earned the dcctorate or professional

degree is anotiaer index of quality and excellence.
=

Faculty and the Multicultural Environment

Tables 7-1 and 7-2 present data on the sex and race of faculty
members in 31 :0f the 32 black parent institutions.l With 64.0C
percent of the faculties black and 36.00 percent white and other
minorities, the 31 blacl. institutions represent one of fhe bes.
faculty-intecrated groups of institutions of higher education in
the nation. Within "other minorities" are Hispanic, Asian, and

Americaen Indian faculty members.

1. Data were not ava_lao7e on one of the 32 historically
titutions.

9’
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Table 7=1l. aculties orf 31 Dlack Institutions of Higher Zducation
According to Jex and llace, Fall, 1976.

lace iiale fenale " Total Percent
Black 2858 - 21455 5041 64 .00

- Wlaite 1416 216 22352 - 28.33
Hiispanic . 49 224 273 347
Agian - 257 45 302 3.83
Amer. Indian | 14 15 29 37

motal | 4614 3263 877 100.00

“hite & Other
Iinorities 1736 . 1100 28306 36 .00

“Table 7-2. Mean and Standard Deviation on Faculties of 31 Black
Insvitutions of Higher Education According to Race,

Fall, 1976. :

Race Total _ Mean SD.
Elack 5041 159.97 119.72
Yhite & ther - :

Minorities 2836 91.48 87 .88

_ b— . — — e ————

Table & presents information on the graduate faculties of 27
of the 32 black graduateé schools. The percent of integration
achieved is similar *o that achieved at the institutional level

and in the zraduate student copulatiosn.

1. The Ffizures for Tadles 7-1 and 7-2 were derived from data
in the HEGIS Report on Facultity, Fall, 1972,
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Table .. Graduate rTaculties Accordin~ to Race in 27 of the 32
Black Graduate Ichools, fall, 1976.*

Race Humber Percent - liean SD
3lacl: T 1212 65.59 44 .89 35.17
White 413 22.69 15.88 12.00
Other : 195 10.72 7«38 746
Total 1820 100.00 |
White % Other 508 3341

* Two of the 32 black graduate schools have no separate faculties.
Two schools reported total faculties only. Data on one school
were not available. ‘

= e e —

If the total of :..- two schools reporting total faculties
only are added to the +total number of'faculty for the 27 schools,

the result is 2,133 graduate faculty members at 29 of the 32

schools.
Total Faculty at %7 bplaclk graduate schools 1820
Total Faculty at 2 additional schools 213
Totzal Faculty at 29 black graduate schools _ 2133

The mean of the 2133 faculty members in the 29 schools is

73.52 and the Standard Deviation is 55.02.




oL
Nistrivution o Graduatc Faculcy in 729 of the 32 Blaci:

Graduatce 3Schools

1lo. Of Facultv {emhers ﬂo: of- 3Schools

217 1
145 ' 1
100 - 119 .4
80 - 99 L
60 - 7¢ L
40 - 59 7
20 - 39 - ' 1
5 -~ 19 ' _8
Total’ 29

Mean 73.52 ”

SD 56.02

Insofar as the composition of the faculty confribute to the
multicultural environment, the blacic parent institutions and the.
black érQQuate schools are fvlfilling one of their goals. When .
the. composition of th2 faculty in the graduate schools is added
to the composition of the iraduate student population, a multi-

cultural learning environment is provided.

i)
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Dereecs
~raduate faculty members cover all

‘he denrees carnecd bw the

academic disciplines and %he traditional professions. Graduate.

faculty memters have received the derrees from numerous recognized

doctoral ~rantin:. institutions. Data on the 2,135 faculty members

and their desrees are found in Table <.

Table Q. Faculty Degree Status at 29 Black Graduate Schools

Decree No. of Faculty Percent of aculty
Doctorate 1753 82.18
Masters 354‘ 15.66
Professional . 45" _ 2.16
Total - 2133 100.00
Doctorate & Professional. 1799 84 .34

* Professional degrees are DVM, JD, DDS, and MD. Only the
faculty teacnlng in the graduate scnools are counted in the

46 professional degrees.
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‘"ne percent of doctorates held by faculty at the individual
blacl: -raduate schools arc shoun in the distribution scale.

Zimnteen ot the 29 schools have SO percent or more of the faculty

/

with doctorates.

Percent of Doctorates To. of Schools
90 - 100 11
&0 - £9
70 - 79
50 ~ &9
50 - 59 _3 . .
Total 29

>~
- .

Doctorates and Professional degrees account for 1,729 of the

2,135 derrees in the 29 black graduate schools.

Percent of Doctorates

and Professional Derrees Ho. of Schools
90 - 100 . 13
50 - 89 7
70 - 79 S
50 - €9 1 \
>0 - 59 2
Total 29

Twenty of the 29 schools have £0 percent or more of the Tacul:sw

Lo ~ - T, -
wita doctorates or prolfessional derees. =
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Alunni of RBlacl: sracuate Jchools

T =

One index of tle productivitv of the black graduate schools is
the nunber of master derrece alumni wvho nave received a doctoral or
a professional desree. o SQde of the alumni of these schools
has been conducted althou~h individual schools have ihitiated
efforts in this direction. The catalogs of the black institutions
where some alumni are now teaching comprise a data source for the

nunber of alumni of black gradvate schools who have received the

. -
doctorate or a prolessional degree.

Degrees earned and the institutions at which they were earned:
are notéﬁnin 25 catalogs of the 32 institutions. An anlysis of
these catalogs provides some evidence of tne record of the échools
as producers of scholars in a number of academic disciplines. The
25 catalogs list 2 789 faculty members now teaching in the institu-
tions who have received the doctorate, masters, or professional N

degree from one of 22 black graauate schools.

77 faculty members received the doctorate at one of the
black “graduate schoolse.

435 faculty members received a professional degree at
one of the black graduate schools.

224 faculty members received the master degree at one of
the blaclt graduate schools ané subsequently earned the
doctorate at another doctoral granting institution, not

historically blacke.

705 faculty members received the masters degree at one
of the vlack graduate schools and are presently engaged
- 1n advanced study for the doctorate.




-

e
An additional Buirfachitk mcnvers received the masters decree
av one of thc black -radvrate sechools bubt the catalogs‘make no
mention of further study. lScoveral of tiiz number are librariéns.
‘There appears <o ve a dearth of doctorates in library science at
tne 25 institutions. Another area where doctorates are scarce
1s social work.

The areas of concentrat:ion which appear most frequently samong
the doctorates who received tane masters degree at one of the black
scnools are the aéademic'disciplines included in the natural
sciences. The 25 catalogs mention 22 black'graduate schools whose
alumni went .on to receive the doctorate: Atlanta, Howard, Texas
Southern, Tuskegee, Fisk, Prairie View, Southern, Tennessoe State,
Virginia State, Alabama State, Florida A&M, North Carolina Central,
North Carolina A&T, South Carolina State, Alabama A&M, Lincoln

University, Hampton, Xavier, Fort Valley State, Jackson State,

and Bowie State.l

Perhaps the most interesting statistic is the 705 faculty
‘members who received the masters in one of the black graduate
schools and are now pursuing doctoral work. The catalogs indicate
that this group of'faculty members afe:enrolled at a number of

..

nonblack doctoral grantins institutions in the'South.2

>

1. Other black graduaie schools besides_the 22 mentioned
the catalogs may have a record or alumni who pursued the doctor
dexree bdut <he data scurce for this s-oup of schools is not
availabvle. ' =~

w .J.
1+

The alumni are enrolled at 35 southsrn ins=itutions,. ae
zhc > a southern white university was denied black s*tudents in

the = -~ when their states paid <=hnen o s8tidy in northern
anic LT ~ies,

\
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22 blacli ~raduace schools have studied, or are
?
presently studrin~, at the followin-

states and tne Distr}ct 0. Columbia.

Aluzni of

9% doctoral grantins institu-

~ions which are located in 35
Alabarma: Auburn Univers.ty, University of Alabama
Arizona: Arizona 3tate University ~
Arkahsns:' University of Ariltansas

California: Unlver31t7 of California at Berkeley, UCLA
Stanford University .

Colorado: Colorado State University, unlver31ty of Coloraco
University of Denver, University of Northern

_Colorado

Connecticut: UnlverSLtJ of Coqnectlcut Wesleyan University,
Yale

District of Columbia: American Uriversity, Catholic
University, iloward University

Florida: University of Florida, Flcvrida State University
Georgia: Atlanta University, Emory, University of Georgia
Illinois: Wniversity of Chicago, UrlverSLty of Illinois
) (g1bana), University of Northerm Illinois, .
I1llinois Institute of mechnolosz, Northwestern
Incdiana: Ball atate, Indiana University, Purdue University

Iowa: University-of Iowa, Iowa State University

%+

ransas: University of Kansas, Kénsas State University
Kentricky: University of Kentucxky

Louisiana: ZLouisiana Stapé,Unive:sity

Maryland: University of Maryland, Johns Hopkins University

“lassachusetts: Boston Universi<y, Clark University,
Harvard Universisy

an Ann Arvor, Michigan State

rd
- riiciirman: " University of Hichis
State University

..;
Universi<y, Jarm

Jlinnecsota: Cniversi<s of Linnesotza

105




71 .
izsiscippi: Universitss of liissiscippi, Mississippi State .
Universitr, 'fniversity of JSouthern !lississippi
s1iizsouri: Universit- o' llissouri (Columbia), St. Louis
University, ‘‘achin—ton University

ileprasita: University o! ‘ebrasiza

. - el Ne
"Hew Jersey: Princeton University, Rutgers .

New York: Adelphi'University, Columbia University, -
Teachers, Collere Columbid University, Corneld

. University, CUNY - Queens, New York University,
SUNY - Buffalo, Syracuse Univeraity

4

b

orth Carolina: University of North Carolina (Chapel H111l),
( Duxrham)

Ohio: Bowlins Green, Ohio 3tate University

OCklahoma: University of Oklahoma, Oklahoma State Univeréity

Pennsylvania: Carnregie-Mellon, Pennsylvania State -
University, University of Pennsylvania,
University of Pittsburgh, Temple University

South Carolina: Uliversity of South Carolina

Tennessee: University of Tennessee, Peabody, Vanderbilt
University. :

Texas: University of Texas, University of North Texas,
Texas "A&M, Texas Yomen's University, Rice University,
Texas Christian, Texas Southern University, Baylor -
University, University of‘ﬁouston -7

Utah: University of Utah

Virzinia: Virginia Polytechnical College, University of
Virginia, William % Mary ’ .

#ashington: = Washington State University
Hdest Virginia: University of Yest Virginia

Wisconsin: University of Wisconsin (Madison)

)
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"he dala presented in tals chapter thus far can bé summarized

in five! noints. . : .
1. The racial comnosition of the Taculty of the blacl:
raduate and the "arent institutionsz help to provide a multi-

cpltural environment at thg/institutions.: o .

2 22.1% .percent of the‘fréduate faculties in- of the

32 scnools posgess thefdoctorate; 34.34 percent possegs the

doctorate or -a professional derree. '
5. Considered individuall;, 62 percent of the graduate
— -

schools (1&/29) have graduate faculties in which 20-100 percent of

-~

the faculty possess the doctorate; 69 percent of the schools

-

(20/29) ‘have graduate faculties in which £€0-100 percent of the
Faculty possess the doctorate or a professional degree.

4. Master degree alurn: of Black Graduate Schools have
pursued doctoral work in a variety of academic disciplines and in
nrmerous universities throughout the nation. |

5« Younger faculty members with a mesters degree from

one of the Black Graduate Schools are pursuing doctoral work at

universities in the South as well as in other_regions.l

-
-

“nen Tthe deans cof -the black zgraduate schools were requested

<o Tist the three most positive "aspvects of the graduate school,

- Vo . - ‘e
gaca pof them mentioned the guality or commitment of tThe faculty.

The data presented in the preceding section of this chapter sheds

acul«sy nave brought tc the

lizht on the guality waich the T
1. Thirty-eizht (32) perxcent of <he doctoral gransing
institutions listed in pp. 70-71 are located in the- South.
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’ Y
c'ucational enterprise a% the schools. ''ae last section of the
chapter addresses the salariecs ot She Taculty. The data on salary
hat commitment of the facult:” i3 indeed present oi the-

R -
~1" eSSt ¢

cahpuses of the 32 institurions.

Salary .

The salary range in-black institnutions assumes importance for

attracting and reétaining faculty who combine scholarship, teachinrs

ability, and service to the community.

Table 10 lists the salaries of faculty members at 31 of =he

32 black institutions. .The national averaze salaries are 317,524

for a 2 months contract and 321,000 for an 11/12 months contract.

“Jithin +he 31 institufioné at least 72.42 percent of faculty
salaries on the 9 months contract and at least 58.96 pvercent on

tie 11/12 months contract fall below the national average.

;\‘_

l. The quality .of library,” laboratory, and research
resQurces, the institutional priority on research, and the
acacenic environment are additidnal fectors whick black insti+u-
Tions nust  offer for the atiraction. and retention of faculty.

s
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Table 10s: Salaries of Faculty ilemvers at 31 Black Institutions,
’ : Pall, 1975.* -

-

G lios. Contract . 12 Mos. Contract

Salarr Rance 0. of Taculty éercent lo. of Faculty Percent
Below 3 7500 - 95 - 158 ¢ 25 1.59

3 750039999 | 532 g.72 ° . 45 2.86, .
510000-312999 1921 31.48 221 14.06
3135000-.15999 1871 . 30.66 325 20.67
116000518999 | 1054 17.27 311 19.78
519000324999 518 L g.u9 427 . 29.16
325006-$29999 T 39 C1.82 134 . BJ52
530000 A . S5 | .84 5534

- Total , 6105 | 1572 |

Ed

‘éEGIS Report on-Faculty, Fall, 1976. -EEQCKForm 221 5/75..

(=3

Hational Average 9 mos. contract: 417,524
Matioral Average.11/12 mos. contracts %$21,000

L&
<

.An . tempt was made uo comnare th° natlonal average salaries
,accordlng to rank with the avnrage salaries in the 32 institutions..
Data on\salary accordlnc to rank ‘were available for 29 of the 32
e inStitu:ions.g\Problems in.the data prevent strictly accurate
.ﬁigurés but they do not. distort the general overview of the differ-
Tﬂential-of nafional salaries and salaries in the 29 black :i:nstitutions.l

~ <

l. 'Besides the 3 schools £0T which data are not avallaole, N
" problems of ‘privacy prevented utilizing data in thecse salary :
bracliets wnich account for only one ‘or two faculty members. The
¢case occurs mope -0ften in the 11/12 months contract salary brackets,
than in those of tHe 9 months contract salaries. The number of ’
cases necessitated ¢ opping <he 1%/12 months contract salary ’
scnedule. Yhat is -‘Dorted in Table 11 is ¢ months contrac: salary
schedule: only, " a schedule v th comnavaulvely few cases of oprivacry.
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rable 11. ational Awvegracies and fican Salaries ol 29 Black
Institutions Accordinm to zank for 9 Months Contracts,

1275,
MNational Mean—;29 )
Ranl: Averace Black IHE ] Dilference
Trofessor - 823,773 519,399 84,374
Range: 14,846-27,117
Associate Trofessor 17,884 : 16,420 1,454
Range: 13,277-19,973
Assistant Professor 14,654 13,832 - 822
| Range: 10,272-16,110
Instructor , 14,745 11,548 _ ‘3,197
Range: 9,598-13,795
Average All Ranks 17,524 - 14,776 - 2,745

Range: 11,862-18,742

Source: NCES OE Form 2300-3 %/75. The average salary in the 29
plack IZE was arrived at by adding the total salary outlay for men
and for women in each rank and dividing by the total number of men
and wonmen in the category. Salaries in one institution which has
11/3i2 months contracts only were adwusvea to the equlvalence of

9 months salary contracts.

-~

h

* -

Fizsure 9 represents the average salary according to academic’

‘rank fS?'eaCh of the 29 institutions. <

) .
- - . . . -

3

110 :



! FPisure 9,

Averarse Salaries Accordin~ to Academic Rank for

| 29 Blaci Institutions, 1275.
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// It is evident that an area ol neced in the 29 institutions is
| salar: increascs in the.ranﬁs of vnrofessor, associate professor,
and instructor. In *the ranik of assistant prafessor, wherc the
salarr difference is less than +1,000, only & of the institutions,
2re in the iiftieth percen%ile or ébove. |
The attraction and feteption of faculty who combine scholar-
lship, teaching ability, and service to the community depends on
a number of factors of which salary is on . The academic and
community environment, the,institutional priorities on scholarship

and research, and the availability of resourcas are other 1mnorcant

factors. . | )
. The evaluatién,~both of the multiculéural environment and
excellence, gquality, research, and scholarly inquiry,fequires
indepth study beyond what is attemptea in this chapter. Within
the limits of the data sbu:ées it appears that the féculty of the
Black Graduate Schools and the parent institubions contribute %o
providing a multicultural learning environment.
The nuznber of oc+oraues covering a range of academic
'dlsc1n;1ﬁes, the institutions at which they were earned, and the
levéiﬂgq‘proolems addressed by the theses produced, togethef
provide some evidence of excellence, quality, and reséafch present
the schools. The number of alumni of Black Graduate Schools
who have earned the doctoral degree is one piece of evidence for
.guallty of the masters degree_programs in the schools. The fact.
that a nﬁmber of these alumni return to bdlack institutions to
Teach attests to é belief in the r"oals of the schools and a decree

of success 0 The institusions in passin 17.0on to ‘alumni their

- tradition and emphasis on service.

. 112
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CiIArIll 7
PROGIAIS AID PLALS

Graduate academic promsrams offered in the 32 Black Graduate
3chools cover a variety of disciplines and specialties. The 32
schools offer a tocal of 330 masters decree programs énd 35
doctoral prosrams. This chapter. lists the parent progfams of the
schools and ‘the program plans and projectiﬁﬁs7-~ l

Table 12 lists the academic disciplines, the number of
programs in the disciplings,}and the number of sch;bls-which offer

~

2 . : . ' . . s
the prosrams.” Table 13 lists the specialties within the

-~

5 ' :

disciplines.

l. The question of program vlans and projections was

addressed to the interviewees and the result of the respomnses

are presented here.

2. Tor programs i education with a major in an academic

discipline, the HEGIS foim directs that the listing be placed
under the discipline and not under education. Table 12 cont:i-s
44 instances which come under this rubric: biological science s (1);
foreizn-lansuazes (1); letters (6); math (14); physical scienc:s ,
"(11); and social sciences (11). All other education program: ‘T2 .-
listed under education.™ . . a
. ) ,
5. 3Because of the spread of speciallics in education
a special table, ‘table 13-1, for specialtices in the field is

" provided.
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Table 12. Graduate frosrams_in Academic Disciplines in 32 Black
Graduate Schools.

-
_ No. of Schools
Discipline [lo. 0f Promsrams Offerine Prorrams
Arriculture & ‘ =
Ifatural Resources 1> 5
Architecture %
wnvironmental Desisn - ‘ 7 S
Area Studies 2 2
Biolomgical Sciences 45 21
Business & Nanagemept 24 ) 11
Communications ) 10 >
Computer &
JInformation Sciences & . 5
AN

_ Engineering 7 ) 5
Fine & Applied Arts 1S - b
Toreizn Languages ’ 1z 8
Health Professions S L?
Home Tconomics | 7 5
Letters _ . 19 13

. "Library Science . : 9 6
Matheﬁatics " - 20 13
Military Science 0 T 0
Physical Sciences 28 RR:S
Psycholocsy - - . 26 14
Fublic Affairs & Services 19 *
Social Scierces 55 ’ 19
Interd'sciplinéfy Studies : 4
Cther 2 2

Total 330

n is excluded.

E TC~2ducati n
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A ranic order of pro~rams from hi-hecst number to lowest shows
Zducation and Social Sciernces at the top with Biological Sciences,

o

hvsical Sciences, and other disciplirnes following. - Table 12-1

-

|~

The disciplines with the hirhest number of programs;

AV
.

The programs offered at the largest number of schoolsj;

\M
’

The combination of (1) and (2); and

i
[ ]

The disciplines with the lowest number of programs and
in the smallest number of schools.

- N . e LN

If the clusters of disciplines and specialties formed from
‘1-4 above are considered against the disciplines and specialties
in which there are few blacks the table 12-1 can be useful. With
the exception of Education, disciplines in ranks 2 to 10, which

znpear in 25 percent or more of the-schools, *- :lude areas where

- -

,few»blacké ére empibyed. At The lovier end Computer and Informatlon
Sciences, Lnglreerlno, Architecture and Environmental+Design, Hea1tb
Professions, and, Communications, of which there are few pro ams in
the.schéols, are ;lso low nationally in renresentatlon of blacks.
Of interest is the fact that as a group the 32 black schools have

sraduate programs in all the academic discivlines excepting

'm111 Cary sc1e CeSe.
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Table 12=1., Danl: Orde“ of Graduate Pro~-rams in 32 Blacde Graduate

Zchools
. T~ .
Discipline fo. of Procrams Ho. of Schools
" 1. Education 177 28
2. Socizl Sciences . 55 1°
Se -Biolbmical Sciences 45 21
4, Physical Sciences ' 28 14
5. Psycholony ? | 26 14
5. DBusiness & lManagement 24 ‘ 11
7: Mathematics 29 t 13
8. Public Affairs & Services 19 9
9. ZLetters | _ 19 13
10. Foreisn Lansguasges ) - 14 8
1l1. AcPiculture ' | : 13 5
12. Communicétions . o | 10 7 .
15. _Heaith Professions | | 9 ) .7
14. 'LibgarynScience 9 6
15. ¥ine & Appiied Arts 8 i 4
16. Architecture 7 5 )
17. ZIZnzineering 7 5
18, ome Econonics ’ ' 7 5'
19. Computer % In?orﬂatlon _
Sciences 4 3
20. Interdlsc1nllrary Studies 4
2l. Area Studies 2 = )
22. Other- 2 2
23. tilitvary Science _0 i O'
Total - 3507
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Tanle 15 presents specialties in the academis disciplines.

Table 132-1 lists the specialities in ecducation. e

Tatle 15. G;éduate Prorram Specialties in Academic Disciplines
in 32 Blacik Graduate Schools :

Specialty &

Discipline No. of Prorrans
Arriculture % :
Natural Resources Agronony (3)

Soils Science (1)
Total: 13 Animal 3Science (3)

Horticulture (1)
Agri-Economics (2}
Agrl—Busr'xesQ (1)

Food Science & Technnology (2)

rchitecture &

Environmental Desism . Architecture (1) '
City, Community & Regional Planning (4)
Total: 7 : Urban Studies (2)

Area. Studies ' "
American Studies (1)
Total: 2 . % Area American Studies (1)

-

Biolorical Sciences

, - Blology (Gerneral) (19)
- Total: 43 o Botary (1)
Zoology (1)
Pharmacology (3)
Physiology (2)
Microbiolo (4)
~ *  Anatomy (T§y
' Biockhemistry (2)
Molecular Biolory (l)
Ecology (1)
- Entomology (1)
" Genetics (1)

" Nutrition, Scientific (1)
Toxicology (1)
Environmental Science.(2)
3iomedical Sciences (1)
Zducation Major (1)
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. | Specialty &

Discipline 0. O0f ZFrorrams
3usiness £
iManarement Accountine (2)
Finance (3)
Total: 24 Business Manacement & Administration (14)

Operations (1
Marketing (3)
Transportation (1

Communications

Communications (General) (3)

Totzl: 10 Journalism (1)
Radio/Television (1)
Communication Arts (1)

. Communication Sciences (1)
Media Technology (1)
Special Communications (2)

Computer & _
informaticn Sdéiznces Ccmputer Sciences (General) (3) .
Systems Analysis (1,

Total: &

-

Encineering

- Engineering (General) (1)
Total: 7 Civil Engineering (1)
Electrical Engineering (2;
Mechanical Engineering (2
Nuclear Engineering (l)

Tine 2 Applied Arts

. Fine Arts (General) (l)
Total: & . . Art (Performance) (1)

. _ Art History (2)
Music (Performance) (2)
Musicolozy (1)
Dramatic Arts (1)

I'oreisn Lansuaces

: . . * Toreign Languages (Genera‘) (2)
Total: 14 French {(5) , .
- German (2)
Spanish (2)
Russian (1)
rench Spealtinz Africa & Caribbean (1)
e dducat*on Madjor (1)
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dealt Professions

Total: 9

" Home Fconomics

Total: 7

Letters

Librarvy Science

Total: ©

~—~

riathematics

. Total: 20

- r

Militarr Sciences

Total: O

Phrsical Sciences

Total: 22

o - .

-Cpecialty &

lo. 0f Prorarts

Nursins (1)
Public Healtnh (1)
Special Pathology & Audiology (3)
Mental lealth (f§ ‘

Fublic Health futrition (1
Public Health “ducation (1
Comnmunication Disorders (1

Home Lconomics (General) (1)

Clothing & Textiles (1)

Fanily Relations & Child Developnent (1)
FToods & Nutrition C&)

Inglish (General) (9)
Enclish Iiterature (2)
Linguistics (2)
Education Major (&)

Library Science (General) (1

. Iibrary Media (4)

Public Library Service (1)
Special Library Service (1)
School Library Service (1) .
Academic Library Service (1)

Mathematics (General) (6)
Education Major (14)

Physics (4)

Chemistry (10)

Ea>th Sciences (1)
Industrial Crhemistry (1)
Geograpnical 3Sciences (1)
Educat*on Major (11)
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Specialtr % ///

Discinline ilo. of Pro”rams

Psvcholo~r : " . s
T Psyecholo;zy (General) (5) -

Tstal: 25 ' Clinical Psvcholory (L) -

Counseling Psycholog (8)
Cpeial Pajcaology (2{
Community Psycholdey (f)
Human Scrvices Counseling (1)
Do Family Counseling (1)
" Psycotherapy (1) '
Schopol Psycholobu (1)

Public Affairs

£ T Zervices . Public Administration (2)
. - Social York (2)
-“Total: . 19 Law Enforcement, Corrections (1)

Public Affairs 83) . :
Rehabilitative Counsellng (®» .
Management DRevelopment (1) _
Dersonnel Administration (1)

. -7
v Co. Human Resources’ Administration (1) )
. R Crime & Delinquency (1)

A ) Criminal Justice Administration (1)

. ) : City Management (1)

Public Policy:& Financial Administration (1)
Urban Affa*rs (1)

Social Sciences

Social Sciences (General) (9 )
Total: 55 ’ Anthronolo"y (3)
dconomlcs ?5
History (10)
Geography (2)
Political Science (4)
'~ Sociology (2)
s . . Applied Social Sciences (1)
Social Gerontolo (1)
Education Major (11)

Interdiscivolinary

Studies Black Studies (1)
‘ Alcohol & Drug Studies, Tox1c0100y (1)
To*tal: & General Sciernce (1) ,
Life Sciences (1) -
Other ~ -
Veterlrarv Scicace (Iaste*s in) (1)
Tetal: 2 -nllocoony (1)
. Total: 330 )
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Tavle 15-1l. Graduate Pro-ram Jpecialties in Education at 28
. Black Graduate 3Schools.i .
) _ lo. of Schobls
Ianic Specialt~r 0. 0f Prorrans Offering Specialty
l. Student Personnel _ 22 22
(Guidance 2 Counseling)
2. Elementary A4 _— 20 20 .
3a Administration/Superfision 20 20
4. Special Education 17 | 17
5. Pre Elementar§ = 13 ' 15&

" 5. Roading : 13 Y-S
‘7. Adult & Continuing. g ‘ C11” 11
£. Health & Public Education 9 9
95 Business & Distribution S 9
iO. Music | 9 - - | )

1l. Industrial Arts, Vocational 7 7

12, Agricultural Edﬁcation . 7 -7

13. Home Ecoqomics Education Eﬁt ' -5

14, Curriculum & Teaching 4 4

15. Art Educatidn, 4. 4

16.- Educati&n Psychologyr 3 3 )
17« Zducation Technolqu 3 3 :
1c. ,Ufban Education 1 ' 1

Total | 177

~ .

» . o , - - .8
l. Tour of the schools nave no mracduate drogram in education--
Torfolk State College, !leharry Fedical College, Xentucky State
Universiz7, and ¥isk University. . .
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The 1.3% £ud _aolcu 1nd1caue the \“bnulal o< the schools in

: -
terms of offerin:s at Gne masters level. Doctoral rrograms._

Al

include 23 au Howard Unlver51tv, 5 at Atlanta University, 3 at

MenarrJ Medlcal Collere, and &4 at Texas Southern Un;ver31ty.

Howard Universitwv: Africal otudmes, Anatomy.,Blochemls ry,

Chenistry, Cormunication Arts and Sciences, Economig¢s, Education,

™

electrlcal Enrlneerlng, Engllsh Genetlcs and Human Genetlcs,

HlstorJ Ma‘chema ics, Mechanical Eﬁglnee*lng, Mlcroblology,

- -

Jutrltlon,nﬁharmacology, Physics, _ny51ology, Political Sc1encé,

Psychology, Soc_ology and Anthroaolqu, Qomance Languages, and

g ZOOldgyo - - / . '
o Atlanta Universiti:<:B;o;ogy,-Chemistry, Political Séience,

Education (Administration and Supervision, -and Guidance and
Counseling). -

Meharry Medical Collere: Microbiology, -Pharmacology, and

Biocheﬁistry.

Texas Southern University: Edvraoi:: (Counselor Education,
e s , -

Zducational Administration, Curriculum an. .nstruction, Higher

.

Education~=Junior and Community Administration). : ' ,

El
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Progran Plans and Projections

'fable 14 lists the procgram projections gathered from inter-.
viewees. At the time of the interview indi%idualuprograms were
at différunt starzes: approved by4academic council, graduatle
couﬁcil, and university board; approved‘by state board; returned
to university by state board for hodificacion; or approved in full.
The outlook of the interviewees in their projections for
plans was markedr enerally‘by optimism. In some cases the insti-
tutlons are strateplcally located~-=the only institution offerlng
partlcular graduate programs in a beographlcal area. In all cases'
the clientele waq available. One higher administrator remarked,
"Wie coﬁlh fill every graduate school étudent slot right now if
.we were able to offer fellowships or assistantships." In other
cases the need to improve resources--llbrary, e%plpment and
research_-apablllty-—was noted. " - j )
- The present and projected proérams depend’on the resources

of the institution and the urgency with which the needs of the

32 schools are supplied. Tlae resources and needs are addressed:

-

in the nex% chapter.

-

New or modlfled masters level programs planned or projected
for Black’uraduate Schools can be subsumed unier 15 of the 22

academlc disciplines in the HEGIS listing.
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Table 14.

o0
vl

asters Level Prormrams Planncd or

Blacl: Graduate Schools.

Discinline

A—riculture % Natural Resources (1)

Architecture 2

Environmental
design (1) .

Biolozical Sciences (2)

Business % Management (8)

Communications (&)

Computer & Information
Sciences (1)

Education (5) -

Engineering (5)
Fine & Applied Arts (1)

Health Professions (5)

Mathematics (1)
Physical Sciences (1)

Psychology (4)

Public Affairs % 3ervices (5)

Projected for

A4

Planned or Projected Promrams

Arricultural Economics (1)

City Planning (1)

Bioclogical Sciences glg
1

Biomedical Sciences
MBA Programs (8)
Communications, General (1)
Mass Conmmunications (2)
Media Arts & Journalism (1)

Computer Science (1)

' Vocational Education (l)

Reading (1)

Special Education. (1)
Early Childhood (1)
Higher Education (1)

Engineering (3)
Industrial Engineering (1)
Engineering Technologies (1)

Music (1) -

Health Sciences (1)
Nursing (2)

School Health (1)

Allied Health Sciences (1)

“Mathematics, General (1)

Physics ¢1)

‘ psycnolog;y (1)

124

Applied Psychology & Alcohollsn (1

Community Psychology (1)
Counseling Psychology (1)

Pudblic’ Aéministration (3)

Tublic Affairs (1) -

Rehabilitative Counseling (1)
' &



Discipnline . Planned or Projected ¥Frorrams
Social 3ciences (8) Political Science (l)
‘ Eavironmental LCOHONlCS (1)
! Sconomica (2

Sociology (2
Gerontology (2).

'Ihterdiciplinary Studies (5) Urban Affaxrs (2)
Criminal Justice (1) 4
Law Enforcement Administration (1)
Adninistration & Management
(Criminal Justice & MBA
components) (1)
Planned or projected Pii.D. prograhs include: Biological
Sciences (2), Communications (1), Chemistry (1), and joint ‘

doctoral programs with an historically white institution.

. .Three charactepistics were common to'responsés on program
pPlans. One was thé thorough and systematic approach tdjthe insfi—
?utional décision rqgardipg a new or modified program. The |

Idescription of the apbroaéh and thé follow-up on-°tke decision
féflécted abnlication of managemen< techniques. The second
cuanacterlstlc is a corollary of the application of the management
technlque of goal settlng, objectives, and implementation. Inter-
viewees, w1thout being questloned, spontaneously stated the goal
of seryicé injthe community or state and how tﬁey saw a particular
prograz as its implementation in this conﬁext. The third charac-
teristic which was reflected in the resoonses was optimism. The

lizht in which the program plans were vicwed might have been a

<t

result of the first two ch aract teristics. 'hatever the reason,

H
ot
)
n
',_J
3
(¢}

ontrast to thae sobering tones of retrenchment from

state boards.
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An inte:;ral part of present and ‘'uture programs is the field
;cowdone‘,. Internships and field settinrs in agencies associated
with teacner education, social wori education, or similar pro- |
fessions nhave supplied tae practice componehts of theoretical
baclkrrounde. FField settings, as described in the cafalors and

literature of~tue 32 schools and in tn; interv1ews conducted, go

-/

bevond .the traditlonal apenCies and the traditional time of

practicee. . ~ : )

Field experiences in many of the 32 schools are expanded to

-

include a variety of settingé where the future professional will
enrcascse iﬁ practice. In the sciénces or science related oécupations,
onnbr*unities in a number of companies, in research, in practice,

and in Drofe551onal gatherings are provided. In educatlon,

whether the student is a major in education or in an academic- R
discipline, opportunitie% for practice 7o Séyond the classroom to

the numerous settings where education is conducted in today's

world. Aaditionallj, the emphasis on service in *he black institu- .

"

tions and the number of service-oriented organizational structures

waa

b}

associated with the institutions encourazes and provides immediate

settings for practice.
Along with flexibility of place for field settings is flexi-
5ility of time. It appears that the notion of time practice in

-t
.

the prosrans has been expanded to include "real world" experiences

all during a procram and not only as a terminating activity.™

1. The data on expansion oP Dlace and time of field settings

aind the observaticn of common characteristics of program plans
and projections are insuiiicient for analysis of probable causes.

{26
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It would bLe interestinr to hrpolhesize: (1) what effect
federall:r funded prorrams hacd on the institutional behavior in
these areas; and (2) to what desrrec the emphasis on community

service in the black institutions affected the outcome.

A
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. ' CHAPTER VI
PESOURCES AND MEZDST

'wo clusters of common characteristics of tbe Black Graduate
Scnoois and the parent institutions evolved from the unique
history and the spécial mission, purpose, zoals, and objectives.
Present resources of the 32 schools are related to the cluster of
positive characteristics and to confinuing efforts;to compensate
for negative ones. The value orientation toward service,
demonstrated faith in the dignity and potent.al of students,
expectationé of leadership, provision of a multicultural setting
for learning, matching of educational needs of students and the
needs of the local and the expanding c;rcle of community,
personnel, subportlve interaction in a comparatively.small,
intimate school environment, the opportunity.for a second chance
and continuing efforts to overcome financial handicaps are |
characteristics of the schools to which the resources of the
schools are related.

The presenf needs of the 52'schools are,re%ated to the handi-
caps under which fhe schools developed during a his?ory of
invisibility and : inancial deprivation. The needs include public
relations for makir; the graduate s$chools anc their accomplish-

nents known and "catch up" aid.- -Students, faculty, programs, and

-~

a

1., Some data for this chapter has been nresented in
preceding ones. Other data sources include the interviews, lists
-of cont rlbutlng and inhibiting factors which affect the 32 graduate
schools, and initial analyses of some fiscal factors of the
institutions. The source of the fiscal data is "Financial
Q;atlst*cs of I for Fiscal Year Ending 1977, NCES Form 2300-%4,
9‘7’7 .




3
identiTied institutional factors reflect at once the resources
of .the 32 schools and the needs to be filled if the productivity

of tne scihools 1s to be maximized. 'J

Students

In nunbers, in multicultural mix, and-in academic quality,
reflected in admission and reﬁention requirements and the pieces
of evwidence on thneses produced and the number of graduafe school‘
alumni who earn doctorél degrees, students cbmprise the most
important resource of 3lack Graduate Schools. ZEnrollments have
increased each year and trends indicate a continuing increase.

All ;dterviewees mention fellowships and assistantships as
the first need of s+ Jdents in the 32 schools. The iow percent of
research. grants awarded the school is also mentiohed, since these
srants may include research assistantships for graduate sfudents.L
The amounts of work study money in a few individual schools may
be substantial_but the amounts in most scﬁoois and the oﬁerall
aaount are lbw.2 The average part time student who is fully “
"employed,. and most likely adds to his family and home expenses
the expense of graduate study, has neither the time nor the
money to finance full time study. Althoush serious research is
enizaged in by students, full time study is an accepted condition

for researche.

uate 3chcel was included in thne
n3 researca grants.

2 3ource: Deans of 3laclk CGracduate 3Schools.

125




. . 1
Decans' Listin-s

>

Contrihutin~ Factors: Hich caliver of students, earer (6);

variety of back- rounds, enrollment. increase.in all age and race
sroups,hreadylsupply of'étudents (3); outstanding and interested
alurni--sood recruiters (6); inspitutional graduate'assistantships
(1); research Sf students (1l); interested in graduate study at
small, black institution (1); utiliéation of graduates by agencies

and orsanizations because of graduate school's close collaboration

with agencies (1).

Inhibiting Factors: TFinancial support in general, lack of
- % - N - .
graduate assistants, fellowships, level of state and federal
funding, insufficient or no fu~ .:ny for recruitment (27);

preponderance of part time st. =.:t.---need for more full time (5);

lack of support facilities ( rastrictive admission policies (1);
not well prepared or motivs- - . “l).
. rav "thy

Insofar as scholarship is reflected in doctorﬁl dégrees, the
institutions at wkich they were earned, and the range of disciplines
in which the déérees were awarded, the 32. schools have an:importaﬁt
reéource invtheir raculty. Insofar as the new student requires
sensitive undqrstanding and additional advisement, committed

faculty are an indispensable resource. Faculty, like the graduate

l. The deans of the 32 Black CGraduate 3chools were asked to
list 3 contriduting and 3 inhibitins factors to advancement of
cualit;r ~raduate vrograms at their individual institutions.
Thirtr deans replied. The responses fell into categories of
students, facul%y, procrams, anc ing%itution/graduate schrhool.

</ 3
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students, coatribute Lo a multicultural environment because of

racial and snx compocitione. The factor ot minorities other than

blacl: enrichies tihe black-white mix.

An assumpt}on on comnitment of faculty can be made when
instructors remain at a black institution notwithstanding iower
salaf? scales in many 0f the schools. This refers especially to
black scholars wno are beinp sousht by wnite institutions.

Needs of faculty touéh on: . - |

l. Resources and sbace for research and work;l

2.~ Salary increases;

3« Release 'time for writing proposals;

4., An understanding by state noards that special needs of
students and carrying out of positive characteristics
of the schools demands tiﬁe of faculty outsige Qf
‘teaching (FTE does not truly reflect work of faculty);

5. Exchange of facdlty between the,Black Grad ate Schools

end wnite institutions and exchange among black schoc:.s.

Deans' Listinrs

Contributing Factors: Quality of faculty (19); dedication to

students (6); enthusiasm, dedication of overworked, underpaid
faculsy (1); strength .in research (5); strength in teaching (1);
quality of student advisement (1); in-service training for graduate

faculty (1l); heavy reliance on residen® faculty (1).

l. Institutional needs that affect faculty are librawm¥ and
scizool facilities, shortase of space, 0ld buildings in need of
repair, and inadequate secretarial and cierical assistance.

T

-

u
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inhibitins Mactors: Maculty loads (1); insufficient fundinr

and faculty relecase time for rescarch (5); insurficient funding
for :-raduate faculty (#); faculty_salary scale noncompetitive (1l);
imbalance of faculty placements -in departments which have rraduate

prorrans (1); eXperience, will of faculty (2).

Programs

in addition to the 35 doctoral programs, a total of 330 non-
education specialties and 177 education specialties on the masters
deﬁree level are offered°at the 32 Black Graduate échools.w
Although allbthe programs are yet to be maximized for furthering
the graduate education of ﬁinorities, the potential is there, that

is, the program structure, the faculty, and the availability of

students.l<

rogran plans continue to be based on examination of needs
of clientele and community. TField experiences include nonschool
settings where education is occurring. The many institution-
sponsored community programs are other settings where theory can
‘be practiced and practice can modify theory.
Program needs include: |

1. Library, laboratory, and rese;rch fesources;

2. Release t}me for planning;

5. Attraction of,visiting_schplars to programs}

- [
-l zZxchanse of scholars between institutions with similar

or complimentary procranms;

l. QOne acninistrator said, "™'e could £ill every student slo:
in the rraduate school programs if we had funding for assistant-
ships and rellowshins.”
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Tnstitutional aid and minority fellowships for terminal
derrec pro~rams in Tlacik Graduate 5chools; and
C. Institutional aid and minority fellowships for masters
level research oriented dcrree prosrams to be followed

by doctoral studye.

Deans' Listinrs

Contributinr Pactors: Variety of programs (3); variety of

valuable internships (3); number of crants (2); outstanding
acadenic programs.(B); requirement of research projects, main-
tenance of seminar paper/thesis redﬁirement, academic standards,
attenfiéh <o quality from beginning, strong liberal arts‘tradition
(6); flexibility of offerings,‘evening classes (2); freedom in
developing programs (l); some research funds for programs (1).

Innibitine Factors: ILow level of state support in general (1);

failure of state to approve new programs (2); failure of state to
‘fund programs aiequately (2); restrictive state education coor-
dinating councils interested in maintaining academic status quo (2);

school late arrival in graduate education (1).

Institution/Gradua<e School

Deans' Listin~g

"lj

Con*tributing Factors: Administration's commitment to graduate

pro~rans (&); administration's commitment *to excellence (3);

-~ -~k

Sstron- ~raduate council (2); ~Traduate school separate organizational

[ S

ocation in metropolitan area rich in

4

entisr with own facultv (1);

’

ies (5); cood relations with

e
of

culturzl and educational opportun

"




/‘ (-\‘ )
/ ' Ui
. : : . . / : .
watte fagtitutior in areca (1); adequate phrysical equipment (2);
ariequate facilities, resources, support services (2); library
holdinss (2); cospertion between Jaculty and administrators (1).

Innibitin~ Mac*tors:

fundin-: Inadequate lavoratory cquipment (2); inadequate
piwysical facilities (1); inadequate funding in general (3);
inabllity to compete withn white IHE's in offering assistance to
students (1); refusal o ->vernment and rrivate agencies to award
fair share of crants anc -ontracts to us (2).

State: State limitations on faculty hiring (1); state
formula for library financinz (1); level of state (and federal)
fundinz (1). |

Budget: Continuing Budgets lacking funds for growth (1).

Board: Divided board regarding graduate programs and
research (1); philosophy of board (1); no decision by board of
trustees on advancement of graduate programs (1).

Administrator: Problems of visibility at national, .inter-

~

national level (1}); imagze of institution (1); orientation to :

ﬁndergraduate school and consequent lack of institutional/
administrative supvort for graduate prosrsms (1); inadequate
library 2o0ldinzs (3); inadecuate financial resources. to support
first rate 1éboratories (1): limited material -rescurces (1);. noc
separate sraduate faculty (2); graéuate school's governmance and
administration too diffused (1); limited physical space (1);

- 1i=i+ad clerical assistance (1).
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Moo aanion of Lae listin 'z of contribhutingTand inhibitines

faccors 31005 L ia% tiie perceptions o0 the deans cer-ue close to some

of ¢he findia-c of the data. Mhie numoer of. factors for students,.

Taculty, pro wrams, and institucion/sraduate school are presented.
\ surprisingly hich aumber of inhibiting factors (31) for institu-
Further anal:rsis of these factors shows that

Eight of the

tion were offered.

21 of the 31 are rooted in inadequate funding.
)

. -
factors are intrainstitutional problems and are problems of

visihilityr.
L l'umber of “Number of
o Contributing Inhibiting
i : i} Tactors Facgfors
budents _ Co 19 35 .
aéulty . ' . 35 14 =
- rosrams 21 8 " .
nstitution/Graduate 3chool 27 31

¥
~ { -

-

——
S
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inscitutionnl “izeal ‘actors

"t Lldel: Graduase “'chools and their ability to offer quality
raduate proorans 13 direstl:s related to thé fiscal state of the
narent institutions and to indications of their future financial
stebility. Yo definitive indicators exist which accufately'
descrive tae financial health of institutions of higher educaticn.
An attempl was initiated to identify a number of variables - .
(tdble 15) whicu, hopefully, misht provide some indibatioﬁs of the
financial state ol the black institutions which have graduate
scﬁools.l “rom the base financial data a few unsophisticated
statements are offered whic¢h are at once obvious. A multivariate
analyrsis and a cluster anzlysis were run on the identified

variables. Findings from these efforts are reported.’2

~,

N

—

"~

l. Just as suatis*ica!'data do not reveal all‘the character-
istics of the institutions but .content analysis, observation
techniques, and similar nonstatistical methodologies must be '
employed, financial facts do not always reveal the fiscal resources
and needs of the institutions and additional methods must be
enployed. Data on the physical plants in the 32 institutions are
available but they should be viewed with caution. 0id buildings,
in"need of repair tut still utilized irn the teaching function, do
not appear in the data but affect tiae present and future fiscal

‘state of the institus 1ons. In another area money spent on.
instruction in which'PTT plays.a bis part does not reveal the
additional expectations and time of an instructor in a black
school where many students have particuler needs. The fiscal data
'is for one rear only and may give an incrrect view of an overriding
crend. Data for variables are not avallaole for some lnstltublons,
A’“°c~a’lv for public institutions in <he “secticns D & = .

"Indebtedness on Physical Plant" and "Details of Endowment."

2. Fa-es 10%=111 are the repor: or the consultant, Steve
‘lelsh,
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Mable 15. Tiscal Variables.l

Al/AZ0-15 Tuition &.'eeg/Total Current rurds Revenues-Sales of
: Aufﬂllary aervwceg

A2/A20-15 Tederal Appropriations/do

A3/A20-105 State Anpronrlablons/do

&5 10/120-13 Government Grants and Contracts/do
-5—12/A20—16 Government & Private Grants & Contracts/do
A11+12/A20-15 Private Gifts, Grants/do

Al13+14/420-16 Endowment Income/do

B31/312 Instruation/?otal Educational, General Expenditures
32/812 , Research/do

B3/B12 Public Service/do

Bl-4/B12 Bl+2+5+Acadeﬁic Support/do

B5/B12 ' ‘Libraries/do ' . - -
‘39+10/Bl2 Scholarships and Wellswéhips/do

100-D4/Cl+2+3 100-Balance on Principal (Physical Plart Indebted- |
' ness)/DhJ51cal Plant . Assets !

-

D5/D4 Interest Payments on Plant Indebtedness/Balance ,/
owed on Principal 4
3 /
25/A20 Interest Payments/Total Current Funds Revenues |,
!
D5/D4 Payments Made on Principal During Year/Balancelf
‘ Owed on Principal ,
’ . Y ]
=72/E5 Endovwment Yield/Value of Endovment End of Year
P
AlG-Bla Revenues Auxiliary-Entercrises Etnendltu.es.
AuxlllarJ Enterprises ’
A3/Bl-4 State allocat 1ons/Ins+rucuwon + ?esearch +publﬂc
Support + Academic Support
A3/312 State AllOC&thPS/mOual Zducation Gene*al
.dynendlqunS'- . :
A20-210 Total Current Funds Revenues-Total Current Tunds
zxrenditures

-
'

|

. y 13y S
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‘iscal Variables (Contd.)

r=

8 . .
Larid+3uildin~s+Tquipment (Total 32 schools)

Total Current Punds Revenues (Total 32 schools)

.S3tate Appropriations (Total 32 schools)

r

I+

israries (Total 32 schools)

Scholarships & IFellowships (Total 32 schools)

See Apvendix D for

copy of HNCES Form 2300-4, 3,73
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ase Cinancial Data
In this séctIOﬁ the resources and needs of tne 52Minstitu—
“ions are vresented in torms of cumulativé assets or defibits.l
1. Lard, Buildin~, Zauivment (Cl+2+3). The instituticns
have physical plants with a total bool: value of $992,179,777.
Private Public '~ Total
302,545,355 T 36E89,553,441 $992,172,777

A number of the institutions

Privete (6 IHE)

X Ranse 39.12 - 83.S5
Iean 64-.50
3D 17.89

2. Zndovment--3cox Value (A123+18).

owe 50 percent or more of

Public (18 IHE)
26.75 = 97.65
75.69

19.28

Five of £he 7 private

institutions have individuzl endovwments largef than the total

12 public institutions.
.- Private (7 IZEE)

399,551,832 33,866,692

2e State Allocations. The

amounts to 3151,272,900. I we add “to

public funds allocations
Colleze, both located outside of

:255,9€3,1%5.

-

la for ou{é* ship
-

mu
nstituwsion

|
W
'O

Public {12 IZE)

total allocations of

scates,

nless otherwise indicated

Tatsl (19 TEE)
$108,518,324

the states

the federal‘énd local

to Howard University and Federal City

the amounts increase to

e arouﬁgs revresent 32 schools or all Drlwaue and all
nools

Data for D&

1
.
. ~

the assets.

2
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Drivate (5 ITS) Funlic (24 IMR) Total
» 1,220,751 3156,552,119  $157,272,900 (3. IHE
HJU. 55,995,244 F.C.C. 20,095,049 75,090,293 {2 IHE)

Total 32 IHE $23%,963,193

~&#. Instruction, Total Educatioral, and Total Expenditures:

(B1+12+19). About 40 percént of total edudational expenditures and

about 350 percent of total expenditures are spent on instruction.

Private Bublic Total
Bl 5 64,920,700  4118,645,754 $183,629, 434
312 157,074,030 295,716,979 452,791,009 )
819 219,318,622 364,280,552 581,599,174
B1/B12 40.12 41.37 40.56
B1/B19 29.90 | " 32.57 31.57

5. Total Revenues, Total Expenditures (A20-B19). The public
institutions vroduced a'profit; the private institutions, a\'

deficit.

Private Public Total \:
A20  $212,760,635  $375,842,964 . $588,603,599
B19 . 217,318,622  364,280.552 58i,599,1gg. .
. 4,557,987 3 11,562,412 3 7,004,425 bty

Oe vaenueg and Expenditures of Auxiliary Enterprlses

(A15-314). The def1c1t in auxiliary enterprises in the private
institutions is egual to about one-half of the total deficit of
the same institutions. Tive private institutions and 11 public

institutions lost in auxiliary enterprises.

Private . Publice .-
Al==314 -32,097,341 ) $145,292
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2 ibraries, Libraries in blacis institutions continue to

r -

t

be underfunded. Tlorida NI and Howard University each speilt over
////ig}QQQjOOO on their libraries. * Federal City College spent over
51,000,000. IFf these anounts are subtracted from the totals .a more
accurate picture of library funding in the remaining institutions
is obtained. |
Private Public | Total
34,739,565 (% IME) . 515,404,602 (25 THE) $20,234,167 (32 IHE)

-2,593,577 (1 IEE) -3,932,440 (2 IHE) 5,526,126 (3 IHE)
52,145,888 (6 IHE) $11,582,153 (23 IHE) $13,708,041 (29 IHE)
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Additional data on expenditures for- 501ent1flc act1v1t1es is
presented hcfe.l In the list of the top 200 institutions waich
rcéei?ed a total of 2,427,597,000 D funds from the federal
3ovef.ment in 1975 only one of the 32 RBlack Graduate Schools,
Howard-Univérsity; is included. Howard received 532,768,00032
"he federal money civen to the top 11 institﬁtibns in 1976 for
scientific R&D expenditures would more than cover the entire |
operatin; budsets of the 32 iﬁétitutions,for that year. In a
separate tanle -for masters granting universitieé seven of the
black institutiohs are included in these ranks: DNos. 2, 4, &, 11,
21, 22, 395 out of 50 institutions. In yet another table & of the
black institutions rank Nos. 1, 11, 12, 31, 32, and 35.° State
fﬁnds for research wvent to 3 universitieé in Virginia, none of
which was black. The state of North Carolina gave $15,527,000 to
2 of its universities, neither of which is black. Florida is the
only state which.*ave R&D funds fc a black college (F&orida AZM)
thé sum of 3580,000. E On the federal level +he United States.
Department of Agriculture ranks first in 1976 in awarding RE&D
monies- to 13 of the 32 black'instifutions. Th= total amount

awvarded was :‘59,890,000.6 -

~
¥

-

l. 3Source: Detailed Statistical Tables Apvpendixes B and C:
- zxpvenditures for Scientific Activities atv Universities and Colleces
viscal Year 1976 . Washington, D.C.: cience

Foundation, 10/7.

2. ibid., p. 1C.

3. Ibide., D. 22.

&, Ibid., p. 23.

5. Ibid., pp. 25-27, _
Source: IMNational Science Foundation, "Federal Oblizations
JnlveP51ules and Pol’e*es by imency and Tyoe of Activity,
ar, 1275, '
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Uode

. Devt. ' DD Tunds llo. of 32

A~encr Avarded Black IHE
USDA »9,890,000 13-
H | 5,220,000 8
HSe . 1,585,000 15
HASA ‘ 1,364,000 . 24 -
EPA ' 508,0Q0 12
ATD 446,000 | 1
qUD i 423,000 3
DOD '7 . 282,000 8

" Erpa | 245,000 4
noc - 7,000 2

Total $20,591,000

The data on R&D funding of the 32 institutions shows that
the research capability of the schools is recognized by some
funding agencies. The level of funding for agencies otlr.er than

USDA is either low or affects too few schools:

-
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Yrelirinary (lultivariate Analysis

(the list of fiscal variables was miven to a consultant,
Steve "elsh, for analygis; His report and findings follow.)
Presented below are tie initial results{of a series of factor
‘and cluster analyses iﬁvolving financial‘variables from two groups
of black institutions which conduct ;raduafe schools:- a.publicly
controlled group (25 institutions) and a privately controlled

1,2

oroup (7 institutions). Tables 16 to 19 present the results

of both analyses.

1. The factor analyses were of the principal components :type.
The preliminary cluster assigsnments were based on the mathematical
similarities between subjects or ascertained from similar principal
conponents techniques. A program from the BMD Biomedical Computer
Programs series developed by the Health Sciences Computing
Facility, UCLA, was used for each analysis. .

2. Achieving maximum usefulness from the techniques employed
and confidence in their results senerally involves a series of
computer runs, punctuated by periods of contemplation and adjust-’
ment. In this case there was not enough time available for either
activity. Many of the analysis checks had to be made arbitrarily.
The situation was further complicated by the caution that is
necessary -when workinz with a small number of subjects—32 institu-
tions. -Also, the financial data was used as available and it was
all used, despite the fact that it contained numerous inter-
‘dependencies and redundancies. Data for some variables were
incemplete. Further study may sugzest more profound or entirely
different interpretations -and methcds. The effect when certain
variables are remnoved or. adjusted, and the differencdes between
states in which schools are located are two obvious areas for

‘future work. ;

i)
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Table 1. ‘vYactor Analysis--Tublic 3chools

_ ' | tactor Loadings :
- Varianle Factor 1 iFactor 2 ractor 5 Eactor 4 Factor 5

A1/A20-15 | . - T ~.71233

A2/A20-16 . ) | -.92435
A3/A20-156 -.7S737 |
ASthrul0/A20-16 90514 ‘
ASthrul2/A20-16 .90251 )
All+12/A20~15 -
413+14/120-16 . ) .85516
. 31l/B12 : : ’

B2/B12 J772un

B3/B12 -59595

Blthru4/B12 ‘ .85279

B5/312

BS+10/312 . - 78374

, 100-(D4/G1+2+3)

DS/D4 .61287 ' . ]
D5/A20 '

D3/D4 - .62101

T7/55 ' .

Al6-Bl4 ’ | ~.73520
A3/Blthrus - 60468

A3/B12 -.24871 .

£20-B19 ' _ -.52098

Cl+2+3 '

A20 ‘ 21433

A3 : _ 52653

35 | ‘

B2+10 -.777E5

3.12 2.88 2.27

M
.

O
O

factor variance: 5.24

Tactors with varience less than 2.0 and variadle loadings ‘of
less than .6 aave been excluded. ‘
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“'acle ié. racsor inalrsis-?frfvate.Zchoolé'_ .
- . Nac%o%‘Loadinzs B

variable FPactor 1 ?actor el F'actor 3 Yactor 4
AL/A20-1% - 80502 |

A2/A20-1C . -95004

A3/A20-16 -.82908 .
ASthrul0/A20-15 - —-.74255 : '
AS5thrul2/A20-16 ~-.26397

A11+12/A20-16  -.78780

Al3+14/A20-16 :

31/B12 | -.89773 )

'B2/B12 . w9801

35/Bi2 -.91273
Blthru4/Bl2 - -.74289 ’
B5/B12 " . ¢
' B9+10/B12 73741

100-(D&/Cl+2+3 . K -.74135

D5/D4

D5/420 - . - ~.90709

D3/D4 o ’ - .97239
Z7/ES .92120 ' -
A15~B14 -.81102

A3/Blthrus .98392

A3/312 ° -87979 )
A20-B1S

Cl+2+3 . .9G490

A20 .99236

A3 - .98622 ?

35 - | .95051

39+10 "~ .83A%6

Factor variance: 11.73 . 2.45 : 4,10 2.12

Tactors with variance less than 2.0 and variable loadings of
less than 0.7 were excludecd.
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Table 1l2. Clusiter Analysis—-FPrivate Schools

Tactor Loadinc—s

‘School FYactor T  Factor 2
Tuslce~ee - = 7% 1% 1

Howard 94814

Atlanta U <93778
Xavier « 71295 " A
Fisk .66722
Meharry Med. - = JO5004 '
Fanpton - 869677

Factor Scores for the 27 Variables

) Fractoxr 1 _Factof'E
AllI+12/A20-183 2.519058
AlS+14/A20-1& ) S5 .450=7
Ale-Bl4 4 .87119 .
A20-B19O - -1 48313

\

M
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Table 17. <Cluster ‘nalxys

o

|4

S——runlic Scinools v

o

o I'actor TLoadinzs '
Tactor 1 factor =2 Factor 3 factor &4
Ala. ACH a -.225685 '
-Ala. 3State - 59645

-
‘:?la. --;\:T.IVI .- .85 S . o s [ ]

Ft. Val. State = - . T 20038
: ' : - .30702

School

Savannan State
Kentucky State .
Grambling State .83068 .

‘Bowie State . ~71109
Coppin State’ - . =e57833 ..
Morgan State - 75545 ' .
Alcorn AZM - 53492 - : -
Jackson State o3443 | ' ' ' : '
Miss. Val. State. . .70105
Lincoln | '
N.Ca A&T

N.C. Central -.91815

‘Chermey 82570
S.C. State 91667 :

- Tenn. Statce - . —
Prairie View -.83003 -
Texas South. .335560

Va. State- -

Nor. State : 76949

‘U. of D.C.
Soutnern _ - 08895 '_ —

\-\
L4

;.73608

-79768

148




10%e .

2able 19, Clusvtver Analysis--udlic Schools (Contd.)

Yactor Icores for ithe 27 Variables

Pactor 1 = Factor 2 "Factor 3 Factor &

A3 /A20-15 1.75059
A11412/420-15 . -1.06058
A13+14/A20-15 ~1.36245
33/812 ' 3.95415
B5/312 . 1l.54278
D5/D4 =1.25275
D3/D4 ' 1l.3520
Ale-Bl&s -4 ,913547
A5/Blthru4 1.58048
A3/Bl2 1.56955 .
A20-B19 -5.88394

™
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Tae numerical results in the tabl 3-76-19 SucseLt ecvera1
the nossihilities multivariate analysis
tiers, and some -uarded preliminary observations. These tech-

ues do not -establish statistical sz'nlficance; but may suzrest

o |
’-l-
.Q

data sroupinms that facilitate our understanding of the datz.
A wealtl of"information remains both in the printouts alreauy

S yetc to be discovered by subsequent analysis.

(o]

3 i
Jaav

-

~enerated and

Hopefully, this initial work, besides being of inferest per se,

can be used to sinplifry and dicect future worl.

Zoeliminary Pactor Analvsis

The initial factor analyses (%ables 16, 17) sugzest that
di’fe”en% sets of variablés or different factors account for the

dﬂfLerences among public and private institutions. The naming

and interpretation of the factors at this point are only creative
! : i

éuggestions, included for illustrative purposes and to sugges:

. .
®

t

S .
vossibilities ¢or further analysis.

© 7 Initial results for thé public institutions sugsest a series

of mopey flow factors. Factor one (1) loaded positively on

revenue from government grants, research expenditures, and the

proportion of 1nteres* and bayments exvended versus ﬁh331ca7 plant

value owed. The Tactor loaded negatively with respect to state

L

propriation income vaxziables. = This suggests,for example, that

~those schools that get low state appropriations get government
Trants to co research or that those schools that get high state

appropriavions do not get Tovernment crants or, most likely, -

~that tihose institutions which have a2 lo

ct

o]

governmentv reseaxcl |

Trants cet low state appropriations. 2ecause of rissing data
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internretation of some pvhrsical plant exvenditures for public

- - -

o -

itutions is suspect.

)

ns
Zach.of the other four factors for -public schools seems fo
ve 2 money flow factor and is subject .to- a ;imilar~preliminary
interpretation. (See tavle 16.) Factor 4, for example, suggests
that net a filiary enterprise and overall operating profits vary

as do the proportion of federal appropriations revenues.
Maﬁy variables--includin~s those involving private grants,
instructional and library expenses, aﬁd the value of the phjsical
© at-=do not have a'high loading on any of the five factors for
Dlic institutions. _

- The private school factors are different. Factor 1 appears
to bde a size factor loading positively on federal appropriétions,
research expenditures, stafé appropriations,‘physical plant size,
dotal revenués, library expenditures, and expenditures on;scholar—
stips and fellowships. The factor has a negative loading on the
proportion of private\grant income.

' The other three ﬁactors and their largest pesitive and
'ﬁefative“loadings; | |

-~

Factor 2: lMonev Flow

+ . . . -

Muition/Fees DNevenue ) . Government Grants

mypenditures on ExXpenditures on Instruction

Scholarships/Fellowships .
: : _ ) Irpenditures on Academic.
- R ‘Support ; '

- Ilet on Auxiliary Services

[
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—

actor 4: Tinancial Cond. ion .

. | =
State-ﬂppropfiations
Pudlic Service E:rpenditures
Fercent Physical Plant Owned

Payments on Plant

Y

Factor 4: Tinancial Chance

-+ _ -—

fayménts on Balance owed

(on Physical Plant
Factor 2 seems to sﬁggest <hat those private schools that
recelve a large part of their inéome from tuition/fees also expend
a large part of Their money on scholarships/fellowships and expend
a lesser proportion of their money on instruction and aczdemic
sup?ort. Th- 'e schoolis tend to get proportionally low income
from zovernment grants and take a loss on auxili=ry services.
Those scﬁools that get a low percentaze of their revenues from
tuition spend melatively low on scholarships/fellowships and
relatively high on instruction zand academic support. These
institutions zet a proportionatély high amount of government
~rants and make a profit from their aur*liaf& services., The
Tactor scores for this factor (Factor 2)-—Tuskegee (—.47524),
Howard (.17490), Atlanta (-.02207), Xavier (1:04517), Fisk (.78324),
llenarr (11.95745),‘and Zamoton (.455343)--support this interpre-

A

“ation.
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Yrelinminar--- Cluster Analygsis
. I

“ne cluster analysis;data on the private institutions

(table 1&) tends *o sugrest three mroups of. institutions. Further
analrysis via discriminant tecaniques could cbnfirm or fail to-
confirm the sisnificance of these gr croupinzs. The net profit from
auxiliary enterprises, the proportions of income from private
~rants and endowment, and the overall net operating‘profit
p?ovide the principal differences between clusters.
The tnree clusters:
I Tuskegee, Howard, Xavier

IT Heharry

III Atlanta, Fisk, Haﬁpton
"It was honed that cluster analys1s would readily reveal a
small number pf relatively hononeneous public institution clusters.
However, the preliminary cluster analyses on these institutions
susgzest at lease ten clusters. (See taole 19.) This »3uld seemv
to indicate that using flnanc1al varlables to categorize c'roups
of institutions may prove to be a comvlex task. (Initial attenmpts
to force the institutions into a smaller number of clusters were

not successful.) Most of the clusters are populated by only one

scrnool.

The three largest clusters include:

I Alabama AZM, Alcorn A&M, Jackson State, N.C. Central,
andéd Prairie View '
. II .Florida A&, Granblin ne Sctate, Morgan State, S.C. State
9 L a [ ] ’ v
Texas Southern

ITT Alaoama State, Bowie SLabe, fiss. Valley State,
Cheyney 3tate, Norfoll 3tate, and Southern
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A varielyr of variables—--includins the net awdliary profis,
irncorecs from oprivate rants and endovments, expenditures for

- »

libraries, and the prcportion of state allocations to educational

expenses—-nelped-identify these clusters.

I'reliminary Multivariate Conclusions

1. HMultivariate techniques can be emﬁloyed in analyzing
further the financial data on black institutions. fThis will not
be a trivial task as missing .ata must be found, many inter-—
dependencies eliminated, and a variety of analysis methods

explored.
2 The preliminary factor analysis suggests that different

-— -

sets of variables distinguish among schools within the public and
within the private sectors. These heuristic groups of variables

may ve of some use for future analyses. However, further factor

analrsis work should be done.

5. The preliminary cluster analysis work.has not proved to
be particularly nelpful. However, the initzal attermpts have been
relatively unsophisticated, as there were several arbitrary
choices and numerous cases of missing data. Hopefully, further

analyvsis may ret lead to the discovery of distinct clusters orf

insTtitutions whose mempbers have relatively similar financial

D
<.

clicies and/or financial heal:h profiles.




