DOCOHENT RESUME ¥
ED 165 154 | B CS 204 604
AUTHOR ‘Culbertson, Hugh; Scott, Byron T.
TITLE Some..Editorial Games for the Magazine Editing or
B . Writing Class., . '
PUB DATE - Aug 78 ., . : . .
NQTE - 14p.; Paper presented at the Annual Meeting of the

Association'ﬁor’Education in Journalism (61st,
Seattle, Washington, August 13-16, 1978); Not .
available in hard copy due to marginal legibility of
original document ’ ’ '

EDRS PRICE MF-$0.83 Plus Postage. HC Not Available from EDRS.
DESCRIPTORS Audiences; Communication (Thought Transfer): ‘
: *Editing; *Educational Games; *Evaluation Methods;

Higher Education; Journalism: *Journalism Education;
- Publications; *Self Concept; *Teaching Techniques;

Writing Exercises

ABSTRACT - . o L
" . Two exercises that can be used with journalism
students to help them clarify and think through the editorial process
are-the repertory grid and the coorientation model. A technique .
‘-developed‘in‘England by the-followers of psychologist George Kelly,.
the repertory grid asks students to rank ten or twelve authors on -
~criteria such as social acceptability, professional effectiveness,
.and libqf?lism-copservatism.’The'student.thep decides which authors
are closest and which are farthest from his or her %ideal self" and
- Mactual self." The follow~up -discussion clarifies the issues involved
 in defining oneself (or a more detailed analysis is achieved through
“the.use of a computer). The second exercise, the coorientation model,
requirés .students to rank OF rate story titles or leads according to
“"interest or probable.readership for themselves -and for a clearly
defined audience. These ratings‘a;e"thgnwggmpanedmﬁith_hypg;pgggggl
play iﬁ;editing a public¢ation: or with actual survey results of
audience ratings. Effective.use of these two techniques involves

~ consi'stent -discussion and evaluation on the individual level, along
.'with statistical analyses. (Author/MAI) | - o '

P

l**********4********#**************#********y*****#****#**********#***i*
* Reproductions.sqpplied_by‘EDRS are the best that can be made &
* , T from the original document. _ *
AR ek Aok Aok Aok e ek o e AR o0 R oo R R e e sk o ook R el s oo ook o ok ok ok o ok ok

L C T, =




U.5. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

" THIS DOCUMENT MAS BEEN REPRO.

ED165154

DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT. POINTS OF VIEW OR OPINIONS
S'I'ATE_D DO NOT NECESSARILY REPRE-
SENTOFFICIAL MNATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY.

SOME EDITORIAL GAMES

- FOR THE

MAGAZINE EDITING OR WRITING CLASS_

by T

Hugh Culbertson and Byron T,
. Scheol of Journalism
College of Communication -
Ohio University

l.'PERMISSION TO REPRODUCE THIS

[

Scott

MATERIAL IN MICROFICHE ONLY . .

HAS BEEN GRANTED BY :

Hugh Culbertson

Byron T. Scott -

o

NS Presented tos )

Q - Magazine Division’

S - Association for Educa
annual meeting o

. Seattle, Washington
August 14, 1978

tion inr Journalism

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) AND
USERS OF THE ERIC SYSTEM." .

\

. . BEST Avapy



'Culbertson/SCOtt
Page 1

‘Ordinarily, we play games for personal entertainment. .

_ But teachers have long recognized that games also -can.

" serve to stimulaté thought and learning. This paper
describes two kinds of “editorial games"--along with
variations--which the authoers use in.a'variety~9f
classes, Beth games stem from well-known theories.

about communicatien processes and serve the twin pur-
.poeses of stimulating understanding and introspection. .- . .

The first game uses the so-called Repertory Grid, a -
technique develeped in England but based; on the "persenal
construct” work of the late George Kelly, an American. .
Its principal purpese is to help students aesess their
professional valuee and prierities. .

The second type of exercise draws en +%he coorientatien
model preposed by Theedore Newcoemb and later elaberated
by McLeed and Chaffee, ameng others., - Ratings of hype~.

’

thetical steries allew the student to compare news values

with actual publicatien decisiens, or with audience
ratings.,. ' S R

In erder te understand hew, er why, either game is
played, a little backgreund needs to precede the tale
-gof’our»experienc3874“Weﬁwi11wdea1~initiallydwithmther
less elaberate of the twe, the :Repertory Grid (frem
new en, simply "the grid."). CEE :

Although he was net the first te observe it, Kelly has
. made perhaps the mest elaberate modernleXplanation of
hew a- person makes 'sense of. his werld. - The basic
theery says that we see the werld threugh a series ef
"censtructs,™ er ‘judgmental readmaps that guide us

in situatiens, events and ebservatioens. Anether .
metapher might be the pigeonholes in an old-fashioned
editor's rolltop desk. In order to.avoid total con-
fusion with our éxperiences, we order ‘each by placing
it in a predefined niche or category.. This filing

- takes place for what we expect .to happen as well,
Kelly's fundamertal postulate is that -we constantly
make predictions about thewworld around us. Usually,
" we remain unaware that we are making these predictions;
and we remain equally ignorant of the criteria on
which these predictors are based. The grid was
suggested by Kelly as a means to lifting that veil.
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Development and testing of-thé’grid*reﬁaineq until the
work in the 1960's of two English psychologists, David

- Bannister and J.M,M., Mair of Bexley Hospital in Kent.

Initially they used the grid to help sort ou% the

' >;-confused,percep§iogs of schizophrenics and other psychi- o “ -

- atric patients.%. Others have since extondpq;the}r WOrk'j
to a varfetx of other populatisns: television viewers, = 7
- _ adolescents™ and prisoners among them. Consultants

in,industry.and~poli;ica¥alike have Used the grid in
8 kind of "values clarification,® The technique is -
probably best described in Bannister\agd Mair's book

The-Evaluation'gi'PersoQg; Constructs.

- xThe grid is nothing more than an attempt to "have the

sbbject sketch out a universe of values on a specified

. matrix, using defined stimuli, The instructor can

- 8sufficient insights for most ‘purposes,

then examine that induced picture and work with the

student to examine the meanings therein, Although a

computer program has been'develop$dqto lock at correla-"

tion coefficients within the grid/,. "eyeballing" . o
the product with an intelligent student can provide : o

The size of "the grid most often used is 12/vy/12,

On ‘the left and righthand marﬁins“are twelve pairs

of dichotomous categories .or. constructs” similar

‘to those -often used in semantic differential proce- ..

dures. Usually the investigator provides half to .

two-thirds of these pairs, using known "old reliables."

Useful examples for Journalism students include: .
SOCIALLY ACCEPTABLE/SOCIALLY UNACCEPTABLE :
INNOVATIVE, LIKES CHANGE /TRADITION-BOUND . . R
EFFECTIVE'PROFESSIONALLY/TNEFFECTIVE PROFESSIONALLY:
ACTUAL-LIKE I AM/AS I AM Nop . - o L
IDEAL-AS ‘I WOULD LIKE TO BE/AS I WOULD NOT LIKE TO ‘BE

The student is asked -to fill in the remaining pairs, o

using those provided as examples but not dictates: of the

types needed,- Thus, other. salient conetructs HEy appear,

- With the construct pairs arranged in two.vertical columns

- flanking the page, the student is then asked to arrange a

‘Number of situations or persons (usually 12) on the - --
horizontal spectrum between them. We have found it most

- effective to use familiar names in journalism or litera-

ture. The student is assured that there is no wrong way

. to do the grig as long &8s ,all spaces ars filled in and

are repeated on\any individual line. A time limit--
usually 20 to 30 minutes--is set so that the student .
can work carefully but,withopt'timeffor’worry\or undue .
reflection abbut.cgnsigtany.or meaning, 3 : '

no names (or their corresponding let{erssOr numbers)

. N . . ,
N e . L o S .
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Only after the student completes the grid does the instructer
. explain the meaning and usefulness of the game, Usually ,
-+ grids from past classes are used for this purpose to avoid °
) embaragsment or hasty judgments on the part of the instructor/
Anterpreter., It is important that the student leaves the ‘
- class understanding that the grid i's a tool for under-
standing profeasional development, not diagnosing ills
real or imagined, ' - i : i e
'We have usmed the grid principally in magazine writing
and mass media and society classes, In the former, the
' names. suggested are usually well-known stylists (Hemingway,.
Dickens, Bellow, Tom qufe¥ or well-published practitioners
-'(Talese, Steinem, Bagdikian) with equally well-discussed
professional values, In the mass media setting, we .
usually use journalists who have participated in previously

o

examined éthical situations (Woodward and Bernstein, Rather,

~ Larry Flynt).

- Not surprisingly, the student writer often produces grids
that are highly representative of his writing models--and
often/of his good and bad habits., -On examination, the"

.. B8tudent can.be made to see how these models ma&y contribute

- to his writing performance and his aspirations, “Why
did you define Gloria Steinem as more- effective profes-
sionally than Tom (not Thomas) Wolfe?" The student's

. ‘answer to that question usually reveals an important
-value thai has remained unvoiced and perhaps unrealized
until now., Although office ‘conferences &re the beést N
time to examine the grid, the discussions usually carry

over into the next classes, : -

A comparison of the grids filled out by those in the basic
writing class and the grids of the same students in Advanced
Magazine Writing is often revelatory., Students are able to
see how their values have changed as their interests and’
experiences grew. No student can possibly remember: how
the grid wag filled out the firat time, and the chinges
' produced are/normally not the result of chance., o

In maas'meﬁiig-WQ'haye'used‘the grid -as part-of-the final -
examination. _Students a&re then asked to.relate their grid - .
to their’ professional values as related to their judgments

of those persons named and ranked.  This also can be the _
.tdqu/bf,office'conférences and class discussions. However,’
the grid 2130 _has proven useful as & capstone for a quarter's ..
self-examination of values and ethios, . o

- Afﬁméﬁiiphed.:thelprimihyfpurpbsé'of'the grid in this
~ fontext is to stimulate self-examination in areas often




“writing can become.stronger as it becomes less mysterious

‘The cooriengation games we have'beén experimenting with

‘First, in the absence of contrary evidence, it's natural

: : - . Culbertson/Scott
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considered an impenetrable “black bok.” Caution should be
used in dictating meanings to the student. In particular,
values not present on the extremes of the construct pairs

“dre difficult to interpret. Those closest to.the middle
- 0of the spectrum probably represent little difference

amongst ‘them.

In contrast to the work done on psychiatric groups, we

haeve no evidence that the grid in normal persons such as
Journalism students has anything other than heuristic -
value. However, we are collecting series and sets of _
grids to attempt to see if meaningful value patterns .
might someday be established. Until then the grid teaches 1:l,

 Many writers fear that,the,"créativé flame" might te
“enuffed out if too finely examined. Our experience with

the grid suggests that, at least for student journalists,

and more self-confident.

are of three kinds, All seem to havé value in teaching.
editing, Each permits & student to get a taste of applied

" theory while saying:s "Hey, I did that. I wonder.why?"

"The gamés centéf-on two questions“askéd-by a thoughtful
-editor, particularly én magazines but increasingly also
- @n newspapere. First, how closely does my thinking about _

editorial matter resemble my audience's? -And second, if
there is a difference, which perspective (mine or my
audience's) is most important? -

Before desgribing these games, we should consider why
such questions need classroom attention,.

to assume others define the world pretty much as you do,8

. Newspaper-oriented editing instructors may unintentionally

encourage & lack of thought about audiences. Such concepts

ad balence (hard vs., soft news, local vs. state ve. national-
international) and news elements (consequence, conflict, = - *
human interest, noveliy, etc.) call attention to the message -

.&nd the event reported more. than to audienee interests and 5
needs. U1 Y e S g e il

In the "real world” of jpurniiiSm. space and time pressures

- often preclude thought and;. study about audiences.?9 Such

6
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- hneglect also may'exiét where a barticular job involves contsct
. with news sources but 1little thought about ‘overall news play,10

Unfortunately, high congruency'-(assuming an editor's audience
..thinks as the editor does) pays off only where there is also
'agreement.-'In'plainvEngliéh, you can accurately -assume that

an audience thinks as you do only if, in fact, it does, -And

journalists aren't typical of the total population. John- .

stone and his colleagues found them to be. well educated and, .

on the whole, from "fstablished_and'predominant cu%ﬁural

groups in society3“1 - Also, .critics .such as Mayer < accuse .

news people of stressing political perspectives to the

exclusion of others. g . , ' '

The second question asks whether, agsuming some difference
bztween the two,; one should follow his audience, his "own
nose," neither or‘both," This lies at the heart of much
debate and change in contemporary journalisnm,

Norman Cousins has argued cogently for the "own nose"
approach in-editing an opinion magazine, If a publication
is to have a character or a message, it must come from the
. editor'’s mind and hfért;. Without such a focus, few maga-
-zines could thrive, - ' ‘ L ,
In a different vein, recent research Suggests that we rely
on the media to set our agéndas—-f& help us decide what
topics! and issue merit attention. Clearly an editor can-:
.ot help set his audience’s agenda while following it
slavishly., This would be a classic case of the dog chasing
its own tail. , T

On the other hand, rather powerful forcee are calling for _
audience study as a basis for choosing all media content :
and approach. The "happy talk” format in TV news, long: ;
widespread specialized magazine practice ofranalyzing

-‘markets, and the current*concefg (if not panic) about

~ boosting newspaper circulation!d alil seem "to. point in

- - this direction, ' ' 1 .

Intelligent editorial decisions must strike a balance c

between following the audience and retaining one's autonomy, -
. Also, a young editor needs to note other factors. A very ’
' important tax story may interest much of the audience (and

for that matter, the editor) very little but still deserve

fairly big play, And while some believers.in the press as.. .. .

. wailchdog may think otherwise, a growing body of lite{gture
shows sources. do play a role in editorial decisions.

Q .
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In sum, an edltlng class should emphasxze that a) Journallst

and audience perspectives may differ, 'b) where they do, intel-

ligent editing draws on both, and c) other factors such as
news sources and story consequence also play a part. The
exercises descrlbed next focus on these p01nts.

A. EDITOR-AND AUDIENCE GAME
'Here we besgin with a-batch of news storles or leads. About.

'”,18-to 20 are typically chosen from recent magazines and/or

newspapers., These includé a variety of articles (hard vs.. .
soft; 1ocal vs., state vs, national vs, internatlonal; human
" -interest vs. foreign policy, etc.). DMcLeod et al. suggef;
at least 20- to—25 leads or item titles may be desxrable.
But our experience indicates even 20 may. be hard to ‘handle,
espe01ally for a‘ general populatlon sample. IR :

PeOple are asked to rank- news leads or ‘rate them on a 5~p01nt

" or 7-p01nt scale.” Ranking is more tlme—consumlng and may

require finer discrimination among stories than a journalist
" or reader typically does or can achieve, However, where
fea31ble, a complete rank ordering provides a detailed

: plctJre of edltori&l preferences..

In one varlety of this zame, we flrst ask students to rate
or ‘rank the leads from separate perspectlves:

‘--their; own:as news consumers, resigning their role
as:editors. We call thls the EO editor's own)
rating. '

--thel audience's as they estimate it. Thls is the

- —-——EA - rating-- (audlencemv1ewp01nt as. . percelved by an___
edltor). .
J
Then we’ ‘may use a cisy dlrectory on map to draw a 5enera1 o
populatlon sample from town or campus: and have each student
. interview perhaps five people, ' In the 1nterv1ew, ‘respondents
rate or rank leads as to general interest or .probability

of readlng, creating stlll & third ratlng--the AO (audlence s

own)

A class of 15 t0-20 can covec 75- to-lOO respondents quite
easily, . Summsng ratings. or rank scores (and ganking the.
summed ranks if they are used), we come up wizh an overazll .
-AO data set quite easlly. .Chaffee and others have noted
problems with aggresgating coorientational data.in research.la-

However, the technique seems useful: in classroom work-as- ;w~w~‘~

long as person\to-person varlatlon 1n assessment is. noted
carefully by the class. : . ,
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This done, we compute three coorientation indices for each
class member, using the .product-moment correlation coeffi-
cient (r) with rating data or the Spezrman rank-correlation
coefficient (rg) with ranked responses: ' oo

-ACongruencvm(rE' #)' the.degree of. resemblance
" . between an edlgbrﬁq own-assessment and that which
he attributes'to_thé\audienge.‘ _ . o .
f-Agreemegg (?Eg AQ)' thg.gim;}arity between editor®s
own and a?dl_,ée)s ?wn v1ewpoi§ts.‘l h dit
‘~-Accuracy (r AQ/+ indicating how close the edi
‘has come toE%fégicting actual’audience»rankings;fs

With a little computer. work, eadch student can have hig own

indices within a day or two of data collection. ' This

provides grist. for discussion, . If accuracy is low, what

Stories provead most troublesome and why? If agreement was

low, what differences between editor and audience backgrounds

Lnay account for thisg? And‘if_congruency was higher or lower

than needed for'high;dbcuracy, what does this suggest for .
future news judgment behavior? : ‘ S

This version of the editor;and-audience‘game’takes.time:
ané effort. . And it's not likely to generate enough audience

data to be definitive, But it can introduce precision jour-
nalism and show how it relates to day-to-day editing problems,

~A guicker and easier variant can be completed in one class.
session. Students are divided randomly into pairs, each - . :
"including an interviewer (I1) and an interviewee (I2).._ Each = -
_'p&ibﬁdisddséés”néWé”values_for 10 or 15 minutes, with It
asking I2 open~ended questions about the latter's media
interests. Il is asked not to give clues about his or her
interests, and I2 does not ask dbog& them, ' o
After the interview, each person-gives his or her own ranking
or ratings, and his or_her own  best estimate of the partner's
responses, Accuracy 8cores are then computed for all, show-
‘inz rather graphically on the board how a given score really
ifferences between two sets of scores.

If the interviewing helps, interviewers‘should_predict-more
accurately than interviewees. - A quick check of the clasgs

~often reveals that the interviewing doesn't:make much dif- _
.. ference. Follow-up discussiopn typically shows that it's . - L

. ‘not easy to identify ang get information helpful in "psych-

ing out"audiences, Interview questions tend to focus .of
broad categories like economics or human interest and these

13
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aren't very helpful. For example, & self- proclawmed foreign
. affairs buff will often ‘downgrade a particular story from
‘abroaid. The .complexity of news assessment became espe01ally
- apparent one day when a. student explained that-he'd given
- high play to a story omn Roealyn Carter because Rcsalyﬁ
regsembled hiu mother. . :

In follow-up discussion Il and 12 can focus-on the two or

' three stories about which they. disagree most. - And they ask
why--what cerceptlons of’ the stories and setting led to
dlfferences. :

Audience ratings have limited Validityzq and take time to
collect, Fortunately, games played without them may shed
some light. An editor can consider the audieénce only after
\estlmatlng its interests.: Thus,in light of its central role,
E4 merits study with or without audlence own deta. as in the

_remalnlng exercises, , )

B, EDITOR- UBLICATION GAME
This exercice involves taklng a llst of storles which. have
broken recently and gauging relative emph351s in:a leceal
paper or magazine, Content data, perhaps in the form of .
Budd attention scores;?l can be compared with each student's
own EO and EA. proflles. Also, an edltor from the publication
studied can come in and comment on sgecxflc dec151ons.

Thise aoproach 1ntroduces live edltorxal decision mzkers and
their products. Without such "real world" Journallem. stu—
dents are llkely to lose enthusxasm.

C. EDITOR ONLY GAME ' T
Here we begin with a three-sided mode&~much~l4ke ths —txa-—e;————f
ditional coorientation diagram. EO and EA are obtained ‘

much as before, and congruency is computed.

: However, in nlace of audience data,_we ask the edltor to
-agsume he or she- -is editing a paper or magazine and must-
choose among the stories presented. The editor is asked
to rate or rank-these as fo play warranted. This ylelds
& news-judgment (NJ) proflle. -

Wlth these data in hand, we can construct two additiconal
_1ndlces for each student editor: . _
an index of autong_l Where. the NJ
a&g Egggtlngs or rankings are 31m1far, an editor
- appears to.be "following his own nose."

- &?ié %&,_an index of followership, A" hlgh“sccre”“i;f;*c”““;;”
r c

an ‘apparent tendency to *think as ‘you :
think the audlence does" when maklng content chokces.22

G-
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"It‘is'interesting to subtract one's‘autondmy score from Hhis

- If the number if negative, autonomy hol&s.sway.-

followership tally, . If the resulting number is pogitive, o

. the editor emphasizes followership more than autonomy,

e

A gomputer'ﬁakeé'it possible to give each'student his own_

‘8cores qguickly. This can generate discussion about why

[

'_ autanomy was high or low and what specific stories seemed.

most crucial in-the choice betWeen.autonomy.and follower-
”ng}one can‘genefate:autonomy:and folloWership«,

Time permifti : : 2 gle A h,
Scores early in the term, then later, to check the impact

- of various educational experiences: (market analysgis in a

feature writing class, audience surveys, .study of market- = ==
ing-related textbooks, etc.), We're inclined to feel that
an editing class should lead to: o o .
' --Declining congruency ratings. /A student should : e
be encouraged to look for possible differences
in viewpoint between self and audience, . -
‘==-Mildly declining autonomy and increasing follower-
ship as, audience study becomes more s lient., As .
noted‘aboveﬁ however, too much moveme t from auto- ° .
nomy. to foilowemhip may be cause for'alarm. & - = ., . .

lowership scores may run a bit higher andQcongruency scores °°

lower in the latter two sequences, since basic courses there

tend to emphasize audience study. This ie 5nly conjecture, v
of course, 'But.it-can-spice'up the study of professional - C .
norms and practices, S o R g

These zames obviously won't make one an accomplished editor,
They are no substitute for intellectual curiousity, alertness
and reading widely, However, they do.call attention to aspectsg

0f media decisiop-making_whichvoften escape attention.,

. The task in all the gameés deséribed is basically-"jburnalist,N

know thyself."  In an era of increased public demand for

media~responsibility, such efforts-seem'panticularly,appréb--

-,riateg,-Further, Such games might be effective as mid-cazreer

training adjuncts. Practicing journalists become trapped in

-

routine and have little timz for reflection and self-andlysis.
Games such 28 ours might be appropriate for short courses and

ﬂ;,BympqsiaforﬁformQiseuSSions~beforefsuch‘grbups as'spJ/sDx. A -
- the;Amerlcan'3001ety-af Magazine Editors or the . American ‘
- Business Press., o T T |

T

Q
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It is the thought ahd.analysis, the discussion and the
teaching engendered by these games that is important,
Tgpy”hre designed-fa; more to raise questions  than to
answer. them. This is-a natural fruit of behavioral - :
~'sclence research that too rarely is used .in the class-
room, _ R .
We feel that such games ®®:-:tlese have no losers, . The .. = « ¥
thinking student may win a great deal. Moreover, games e
can be real Tun, And as any teacher, knows, that can . S C
do no: harm, S - e o
. : -t [ o _ . : '. ‘ ’ L )
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One needs to be on guard here for a statistical artifact,
Accuracy may be less than genuine if it stems from both -
high agreement and high congruency (that is, -projecting
your own’' view, an eiisy process, will work it there

-happens .to be high agreement). This can be ‘controlled.
by partial correlation, controlling for EO ratings while
computing accuracy scores. Also, to meet assumptions
of. the product-moment correlation procedure, a near -
normal distribution can be created by instructing res-

., pondents to assign high ratings to roughly one-fifth or

- one-fourth of the stories, low ratings to a like number. _

At least two factors seem’to dictate humility. here.

- First, unless the exercise becomes a ‘top-priority
class project, sample size is likely to be too small -
for high reliability. And Becond, there is little
evidence of a high correlation between what a person -
believes will interest him and what he will actually
read, watch or ligten to. . ‘

Richard W.LBuddi*Rdbegt Ke. Thorp and(bewis Donohew, -
- Content Analysis of Communications New York: The
Macmillan Co., 196?5,-35-36. . . '

partial correlation is wise here as .

noted.in footnote 19. FA ratings can be partiailed

. - in computing autonomy, EO with followership.
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