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CONSIDERATIONS OF CAREER EDUCATION = |

IN POSTSECONDARY- EDUCATION

Preface ‘ - _ ‘l g o

In 1976, OE’s Ofﬁce of Career Educatlon pubhshed a monograph entltled '

Apphcat:ons of the Concept of Career Education to Higher Educatzon That

. document. presented a general overview of the conceptual problem Since that"'.
- time, OCE- has also published, under contract, a monograph written by
Professor Paul A. Olson, University of Nebraska, entxtled The Liberal Artsand

C‘areer Education. Additionally, two other monographs have been written for

" Education, each of which concerns -itself with the generic fopic of career
education at the postsecondary level One of these, written by Dr Michael B.
Goldstein, Umver51ty .of Hlinois, is entitled T?ze Current State of Career

# and published under the auspices of the National Advisory CjFWcrI on Career

Educanon a} the, Postsecondary Level. The second, written by Dr. Robert F.

Sexton Umver51ty of Kentucky, is entitled Experiential Educatzon qnd
Commumty [nvolvemenr Practtces At the Postsecondmy Level: Implications
For Career Educanon Each of these documents can be’ ordered from the
Government Printing’ Ofﬁce Washmgton DC 204@2 _' V o .
\ . ° -
Durmg the 1977- 78 academrc year, | have been asked on four dlffelfnt
"occasigns, to comment on the general -topic of career education And
postsec?)‘ndary education. This monograph represents a collection of the four
papers prepared in this area during that perlod of timie. While none is as
comprehensive as the monographs referred to above, ‘each can be thought of as
one more attempt to add a small contnbutlon to the evolving concept of career
education at the postsecondary edyy 1on level Two of the papers-refer

t

specxﬁcally to the four year college/ versgty ‘setting. In both, a strong plea B

was made’ for .recognizing and .utilizing . liberal’ arts educatlon as a basic

ingredient in deﬁmng career education- efforts Even more obvious will be the
.emphasis, in both papers, on the cntlcal importance of the teaching faculty in

_the effective delivery of ¢areer educatlon fat the.college/university level. One
: paper was prepared thinking of the 11beral arts college ‘while the second .

enwsmned the State college/umver51ty settmg as 1ts target conmderatxon

. The thjrd' paper represents the latest m ‘a’ series of OCE efforts to think
about and stimulate discussion of .career/ eduaatlon at the commumty college

level. The fourth attacks the genera] problem of .cooperative- education and -

work- experience education as they relate to the career education effort at both

the secondary and Postsecondary levels, G




&.
- It is considered -important to publish. these four papers in a single
monograph ‘at this time primarily because of the fact that P.L. 95- 207-THE
CAREER, EDUCATION. IMPLEMENTATION INCENTIVE ACT OF 1977~

contains a special section calling for extensive demonstration of career _-

education at the postsecondary level. It is hoped that this set of papers, along

. with the several monographs referred to above, W]ll be helpful to postsec- o

“ondary education polrcymakers and practitioners as they think about and: . -

. demonstrate thé best methods and procedures for dellvermg effectwe career
.educatlon at the postsecondary education levels

Dlrector Ofﬁce of Career Educatlon .
Umted States Ofﬁce of Educatlon '

iv -
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SOME THOUGHTS ON CAREER EDUCATION -
‘- AND THE LIBERAL ARTS I o

- e -
a -

Vocatlonahsm and.- the hberal arts are. frequently plctured ‘as havmg

“lopposing value- bases.. The career educ ion conce tre resénts an attempt to
pp g P P! P

bring vocatlonallsm and the liberal arts- together in ‘a .compatible conceptualq :

framework In so_doing, this concept has ictured the Tiberal arts as having

| significant positlve contr1but1ons to makepward attainment of the goal of

education as pre gration’_for work. If fully Implemented, it is my contentxon‘
that the ‘career education concept w1l’l’ enhance not detract from, the

&

'unportance of‘the llberal arts in h1gher educatlon _ IR : o

"" '5“‘ ’ s, ..
T e - ; - s

To defend thJs contentlon demands that career education' be conceptuahzed

“in such .a' way that -make logical connections among a’ number of facts which,

awhen combined, appear on the surface to be lacking in- Ioglc. The. facts to

_whlch I refer include: such blts of mformatron as the followmg

‘1. A record number of persons will graduate from college in 197@

2. The most frequently glven reason for attendmg college grven by enterlng
freshmen is to ready: themselves for employment

-

|4
N -

TS

o
[

3. There are predlcted to be. apprommately one mlllron more college -~

graduates dunng the penod 1974 85 than _]obs requiring college degrees

"« There are three sub -topics to be con51dered here. Fll'St the goals of career.

education must be clanf‘ ed. Second,. the tOplC of the liberal arts as preparation

for work must-be’ dlscussed Fmally, a few comments are in order with Tespect .

to career educatlon as one of a number of change alternatlves currently
available to hlgher educatlon. ‘

Goals of Career Education and Highe'r Education ' -

. -

: f'reshmen entenng 393 colleges, and universities in 1976. Under reasons noted ‘

The Cooperatlve Instltutlonal Research Program, Umver31ty of Cahf'orma,
recently -published results of a survey entitled ““The American’ Freshman:
National Norms for Fall 1976. 2 This survey included reSponses of 215,890 .

o

'PI'O]ecnorrs of Educatronal Statistics -1 98?—8'6 Washington, D.C. National Center for
[Zducauonal Statistics, 1977. :

2 Austin, A. W_; ~M. R. King, and G. T. Richardson, The Amerzcan Freshman: Natronal
Norms for Fhil 19 76. 'Los Angeles: Cooperative Institutional Research Program of the

. Amencan Councrl on Educatlon and the Umversny of Callforma at I.,os Angeles, 1976

'. - "
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- ~as very 1mportant in decrdmg to go to coLege,”,?l 7% of t e freshmen in'the

. The Lnberal Arts as Preparatlon for Work

sample listed ‘‘able to get’'a -better job:’’ /This > was the’ reason most often
checked. Next was *“learn:more about. tlurigs and/ thlrd as ‘“able to make-
more money.” There cdn be little’'d ubtgbut that’ entermg college freshmen
place a lugh value on the goal of educatlon as preparatlon for work

Career educatron 1s in part an effort to ‘make educatlon as preparatlon for ..
work an 1mportant goal of hrghefr educatlon mstltutlo’ns so that student goals
and mstrtutlonal goals are more: compatlble in' nature. For .those higher
education institutions’ who value th15 goal cagger education asks that this value

* be translated into speuﬁc actron comm1tments Such. actions include: (a) an

emphasis by the teaching faculty on, ways in- w]uch their efforts will help meet
this institutiomal goal, (b) a concentrated campus-wrde emphasts on prov1dmg

" opportunities for career development assistance to ali¥students; and (c) an
- emphasis on involving the busmess/labor/mdustry community in institutional

efforts to attain this goal. The specific, methods and procedures advocated by

career educatlon have been documented elsewhere and need’ not be repeated
here.? :

~ -~

A second part of the career education effort is to 1mpr0ve the approprlate-
ness” ‘of meaning of ‘the goal of education as preparatlon for work in higher
education institutions. Career education .asks that this meanmg be extended.
consrderably Beyond the traditional interpretafion of prowdmg students with
specific vocational skills requlred for entry into the occupational society. In
addition to this traditional emphasis, the ‘career education concept calls for
attention to providing students with the means to:.(a) change with-changes in |
the occupational, society; (b) move up and advance in the occupational society ~°
after having gained entry into it; (c) humanize the work place for themselves
over and beyond any humamzmg efforts ' made by -the occupational socrety'
itself; and (d make unpaid work, as well as paid employment, a. meaningful
and productive part of the individual’s total lifestyle. In each of ‘these four

‘wayé, The career educatioh concept represents an _expansion of goals far.beyond

th se tradltlonally assocrated w1th what! has been known as ‘““vocationalism.”

I saw recently a quote attrlbuted to Dr Allan Ostar Executlve Dlrector of.

- the Amerrcan Association of State Colleges and Umversmes in which he said: " '

5]

Corporate presidents go around. makmg lovely speeches written by Ivy

~ Leaguers about the value of a llberal arts educatlon but somehow don’t
E commumcate these views to their personnel departments domg the hlrmg »4

‘-

2.

3Hoyt K. Appl:catton of the Concept of Career Education to Hzgher Education: An'

_Idealistic Model. Washmgton D.C.: U.S. Government Printing Ofﬁce 1976

B RV Surplus of Grads Washmgton Post August 21, 1977
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" N Some conjecture appears to be in order relative to the pOSSlble dynarmcs‘
: mvolved 1n prowchng an explanatlon for thls 81tuatlon

L e Flrst the questlon rnayi: e:asked; What are the speclﬁc vocatlonal Skﬂ]S. =
' unparted by the liberal arts"’i. A dlfferent but equally intriguing queéstion is, .
What would lead an employer to hire a liberal arts graduate over a non-liberal’

.arts graduate in these times?’” Both questions become appropriate to ask when

- .one considers recent BLS estimates that, during the period 1974-1985, a total

.. of 13,1 million college graduates will be competing for 12.1 rrnlhon jobs
requlnng a college education.5 Like - most futunstlc estrmates some error is

undoubtedly-involved. In spite of this, Tam convmced that ‘there is good reason o i

_ to believe that these est1mates possess a consrderable degree of vahdlty

. !

K lr.
\ . . . 1 r' ',n_'

o .to the fact that the liberal arts are. designed to transmit, to Students knowledge
L __,regardmg ‘the- basic ‘nature and values of the culture—and that, obviously, the - -

' To consider these questrons in the narrowest sense, one could s1mply point.’ [ '

" nature of work and work values.are a part of the contents of the liberal arts. In- N

.. -~ terms of process, as opposed to content, goals -the liberal arts are designed to.
. .provide students’ with skills to think—to think logically, to think philosophi-
: i cally, to thmk sc1ent1ﬁcally, to think creatively, to think analytically, and to
think retrospectwely Such skills are undéniably- “vocatnonal skills” in that thgy
, are the ones most needed and utilized in making basic policy decrsrons both in
.o the occupational society and in the larger society. The corporate presrdents
‘ Ostar refers -to are persons for whom such vocational:skills are of paramount '.
importance in- performance of thelr _daily tasks It is httle wonder|that they“
value them: : SR : '
“Second, it seems. u'nportant to recogmze that the vocatlonal skills unparted -

_through the liberal arts are: valued much more highly at top levels of- ‘the

oc¢upational society than at’ what has come to represent: entry-level employ-'

ment opportunities for recent. college graduates. At the entry level, employers -
seern to value specific vocatronal/techmcal/profess1onal competencnes -related. -
to occupational. productivity defined in the narrow terms of a partlcular 'job or
pqsmon Faced with a surplus of college graduates it is not surprising that .
personnel managers tend to hire those who can contnbute most drrectly——an‘d §
' in the shortest p0531ble tu‘ne——to organlzatlonal productlvﬁy

]obs reqmnng a college. degree where the specific vocational skllls of the liberal
aduate may well be considered more of a liability than an asset. That is, _
_the. ablhty to thmk—ln more than a mechamstrc sense—is actually chscouraged :

. 5Baxtfer Neale, “Payoffs ‘and Payments The Economics of College Educatlont -
'.‘Occupanona! Outlook Quarterly, 1977, 21 No. 2, 28-33 '

F (ﬁ;}:etr - '- - : . o ’ . "3

Thtrd to carry thJs point one further step, there appear today to be many. -



: m many ]Obs new college graduates find, today The ab111ty to tlunk as a
- _specrﬁc vocational skill - appears to be more hlghly valued and utlhzed as one
... moves up the. occupatxonal ‘ladder. Perhaps tlus is what has caused some to
2 claim that thé liberal arts college prepares its graduates for their second, tlurd

"~ or. foqrth _|obs not for those they first find affer graduatron While this logrc
',appears sound, it is equal]y logical to pomt out that the person who has not

~“found a “first” job cannot, by definition, find a second” one. It 'seems to me

| 'metmable that .today’s - hberal arts ‘graduates must, somewhere in their college '.
' experrence acc;umulate some Spe01ﬁc vocatlonal skills valuable’ for galmng
entry-into today s occupational society? Such skills- can be con51dered over and
. beyond skllls lmparted by the liberal arts de51gnéd to enable thern toxadvance

' and move up in that society. - - T A R g

4 (R Co S ._\::

Sy
e

Fourth there are three emmently practlcal benef’its to be galned by those
who acqulre ‘the vocational skills imparted through ‘a liberal arts education.
_ .They include: (1) liberal arts skills will be valuable assets \m galmng
- .advancement in tife occupational society; (2) hberal arts skllls ‘willy be ‘useful,
~even in the most. menial of jobs, in efforts of the 1nd1v1dual to humamze the
S workplace for herself or himself—i.e., to develop a sense of meanmgfulness and
purposefulness ‘in the work - act1v1t1es that extend beyond:the simple routme
tasks to be performed;.and (3) hberal arts skills will be-of great use to the
md1v1dual in. developing and rmplementmg a ‘total hfestyle that 1ncludes ways

of - makmg productive and satlsfylng use of leisure time. The llberal arts are at :

. least as’ “practical” today as they have ever been in the past An apprOpnate T
‘interpretation ‘'of meaning’of the goal of education as- preparatron for work in
'these tlmes must recogmze and embrace the vz’ilues of a llberal arts educatlon

o The Challenge for Change Impllcatlons for L1beral Arts Educatlon
Faced with - the three condmons outlmed at the begmnmg of thls
‘presentation, it séems’ apparent that some change .is ‘called for on the part of R
“higher education. That is, it seems iridefensible to continue recruiting college- ...
e freshmen knowmg therr pnmary motivation for college attendance is prepara--- -
VL __tion for work and knowmg further that many of them will find themselves .
Vo " either unemployed or underemployed upon’ graduation from college. To S
continue college recrumng efforts while ignoring - these’ cdndrtlons is unfair to
"+ . both the students 'being’ recruited and -to the larger society. Yet, on many
- college campuses, this, in effect, appears to be what is happening. The time for
. .change has -come. Here; four possxble basrc approaches-—mcludmg careet
\ BROTE education—will be conSrdcred [ - :

One dlrectlon that could be legltrmately taken would be that of placmg
Mr emphasm on goals of higher education that extend- beyond smply that of
S educatlon as preparatlon f'or work In effect tlus would necessnate a campalgn
“:L E '- ._'.-’:‘. . - :_ L. -‘ ) 4 : . .. r

ll
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"almed at conwnemg the z}f)proxrmately 70/6 of todays entermg college
""'treshmen that" they .are- ‘wrong in placing. thelr top prlonty on the goal of

- education as p;gparatlon for ‘work: By 1gnor1ng this ‘goal, the college could
“¢oncentrate on other goals of higher education that. have imporiant lifestyle”

tmpl:cauons Such an approach would lcnd both legltlmacy ancl’ credence to

dlrectlon This strategy, however does not appear at this time to r present any

kmd of natlorml trend e

i
.s
-

,‘ A second basrc derCtlon in whrch Amcncan lugher educatlon ould move, .
in dttcmptmg, to recogmze and act on predictions of surplus’ college graduates .
for the -number of job openings, would be to reduce the number i ways'that_

-correspond more nearly to demands of the occupatlonal society. This could be -

accomphshed of tourse, by such means as: (a) raising admission standards by -
raising course standards and/or (¢) emphasizing. to prospectwe college students 7 -

~that, . if they seek specific vocational skills for use in entering today’s -labor L
markets there are many alternatwe forms of postsecondary education ‘that T

_thcy ‘should cconsider—i.e:, by actively’ dlscouragmg persons ‘who express

7. .interest incollege" attendance Ag,am while a few institutions.appear :to be .-

- moving m thrs baslc dlrecnon therc rs certamly no e\ndence that 1t is.a natlonal e

Y

’ : ,r

\\?

~current.’ actions almed at mcreasmg campalgns aimed ‘at attr'actmg more
__students to.the c.ampus A few -colleges appear to be currently moving in this

Were tlns aporoach to be adopted 1t could be defended in a democratlcf o

socrety such-as eurs, only on the basns of a com.ern for- lmprovmg the quality

'.of American. higher educatlo.r.1~not on a pure matchmg persons, and jobs™

,{basrs There seems little doubt that, whether or not thése means are’the ‘ones
utlhzed an active and concerted effort aimed at m:rprovmg the quahty of .~

) Amcrmdn higher education—and . particularly ‘the quahty of "liberal arts. .
cducatlon—ls sorely needed In the case of the liberal arts spec1ﬁcally, I, for .,
. one, do not beheve that liberal arts education: can be effectwely carried out

throug,h mass instruction calling for large Tlass size. To teach so-called “liberal -
“arts courses’™-by means of large classes and utlhzmg Junlor staff members can,. -
.in.no way, be pictured legrtlmately as providing a “liberal arts education.” To'.

teach students to think? in my view', calls'at a minimura for small classes, for

the concentrated use of both oral and wntten commumcatron as vehrcles for

helpmg students learn to thmk Liberal arts- educatron cannot .be., mass;
. “educatjon. It has been both. false, and. dangerous to assume that’ liberal arts
instructioni is less expenswc than. techmcal or professional education. It may:.

-_well be, if done right, more expensive. 'The need for a retum to true quality
- hbcral arts‘ cducauqn is, in my oplmonztz : -

oth strong and eonvmcqng

3 =
»
.
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A tlurd possrble baslc approach to change in Amerlcan hlgher educatlon_'
: would be to reverse the tradmonal ordermg ot emphas1s on liberal arts,

-_1nstructors who themse]ves have ample time and. the ability to’ thmk and f'or.--
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+ at the graduate—or at least postbaccalaureate—-level

edUCatlon as/opposed to professronal/techmcal educatlon I am not thlhkmg
here of:simply placing the so-called professronal specrallzanon ‘portion of the

undergraduate degree at the Freshman/sophomore levels and the “liberal arts

; educatron portlon at the Jumor/semor level. Ratherv Tam. thmkmg of a change

that would lead to professronal specrahzatron coufses occupying most of the
" undergraduate curriculum with an’ inicreasing’ emphasrs on lrberal arts educatlon .-

- e (. ,_A . . A : . RN 3 ]
The ratxonale behmd such a change is obvrous Several years ago employers
-were, in effect, saying to colleges and unNersttles ;. “Give ‘us graduates with a
‘Broad llberal arts /educatlon who can thmk clearly and constructively.. We will
provrde them ‘with ' the specific vocanonal skills they mneed in an on-the-_rob
manner. Today, employers responsrble for -the actual lurmg of recent college' N

o graduates seem-to be’ saymg' “lee us’ persons with specific vocatronal skills as

-

"well -as liberal-arts skills. If you do, we - will find workers who ‘are both
1m1ned1ately productrve ‘and, in ‘-addrtron capable “of moving - up in our
orgamzatron "It seems obvrous ‘that, to whatever efxtent’bemg capable of .
moving up .in our orgamzatron becomes a bonus long run- side-effect.rather
than an operatlonally 1mportant hmng griterion, “tHé 1 1mportance of the llberal

- arts as preparatlon for. work will be underemphasrzed

The potentlal dangers of‘ thls thrrd ap_proach are . obv10us If carned to’ an
extreme it would mean an increased emphams on those institutions - concen-
tratmg major attentlon on s,upplyln‘gs students W1th specrﬁc entry-level
vocational skills and a correspondmg de-ernphasrs on liberal arts mst1tut10‘ns of .
‘higher education., If this were to happen, those libéral" arts colleges that
sumved might. well f‘md tlfemselves concentratmg primary attention ¢n
provrdmg ‘employed workers' who. are: candldates for middle and' upper
management posrtrons with liberal arts. education. At its ultimate: extreme this .
“direction-could lead to employers saying to colleges.-“Gwe us the person. with
Spe\,lﬁc vocational skﬂls-requlred for job entry and we will give them:a liberal -
“arts educatibn -thréugh on-the-job- trarnmg”-—-an exact:reversal of earlier t;mes'
. Whiile obvrously not likely to happen, it seems rmportant that 1t~cou1d ‘That is,

“tHe . possibility. thaf liberal arts education could take. place in a“setting other '
. than a’liberal arts college Qr a umversrty ‘with a strong hberal arts emphas1s lS o
ot one. that can/be 1gnore Ik

- ,.’ o

.
P

If there is any dlscernable trend toward change in Amerrcan lrugher
educatlon at thlS tlme it would : seem to be closer to th_ts tl‘urd direction than to-

either - of, the - first -twd discussed here.If, indeed; it is a trend, then, in.my E
opmlon lt is one. that shou-ld be dmouraged not encouraged '

1 : U B . - . L ‘_ - -

Implementmg the career educatlon concept to ‘me, represents a fourth
possrble' dlrectlon for change in A:nerrcan hrgher educatron Basrcally, it
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‘ _mvolves recognizing and- actlng on the high value most college students today ‘
place‘ on.the goal of education as preparation for work. Rather than ignoring
this goal or trying to convince students it is an unwise one to hold, career.
‘Q; 'educatlon seeks institutional change that will provide suitable and,appropriate

\ . assxstance to students in attaining thaf goal. It does so through - the

R snmultaneous and coordinated -use of a number: of more specnfic changes
mclulTlmg . _ : -

: : - 7

‘1.| A change ‘toward recogmzmg and prowdmg opportunities for some

e 'combination of both liberal arts education®and fpecxfic vocational skill

' ltrammg for all students. While the' specific vocatxpnal skill training may,

[m part,. be provided by course instruction, caréer education seeks to

N lpromote its acquisition ,through expenentna.l education approaches

imcludmg various forms of" work expenence internships, practica, and

. 'observations in the occupatlonal society itself. It recognjzes_that such
experiences do not necessarily have to compete with regular on-campu& :

-~ cdurses; i.e. , they can be dcquired in after school hours, during summer

periods, and can take place in off-campus settings with some of the

- instructlon being provided by persons who are not members -of the, )

‘ regular teaching faculty. Some of this experience may be given academic

. o - credit but other parts may not. Similarly, some mlg,ht represent paid

- ~activities while other parts may be unpald . s -

8 | .

2. A change toward encouraging a conscious recogmtlon and emphasns on -
the part of the liberal arts teaching faculty of the contributions offliberal
arts education to attaining the goal of education as preparation for work.

'r. Thxs includes providing faculty opportunity to see and e€xperience ways

ﬂn ‘which the liberal arts are valued: by and:valuable in the occupational
socnety Hopefully, this change will motivate both the liberal arts faculty

_member and the liberal arts student to better recognize the importance
of the process, as well as the content goals of hberal arts education.

3. A change toward a campUS-wide emphasis involving the teaching faculty.
as well as student personnel workers on providing career development
opportunities for all students. Like the experiential education emphasis,
this may or may not involve time during the regular schooel day and/or
formal courses taught for college credit. Its results should, include helping
éach student acquire both a clearer set’ of career goals and a personally
meamngful set of work values.’ ' , o

.4. A change almed at- encouragmg quality education through a competency
e+ . oriented, performance‘based approach to evaluation of instruction. Such
an approach is consistent with providing student records of accomplish-
ment that should be attractive to those seeking to employ college

e




graduates. More im'p'ortantly,' it is consistent with career educétion s

pervasive attempts to help students value work through giving them

.recogmtlon and credlt when they have worked.

5. A change aimed at a campus-wide emphasts on the broad, generic goals -
of higher . education - that extend beyond the. goal of education as
preparatlon for 'work. Unless this change takes place, a career education
‘effort will-inevitably be faced with the proverbial “pendulum problem”

and can be predlcted to have only a limited life. The current educational =~

trend emphasmmg process and content goals of instruction in theé name

. of educational accountability requires supplementatxon in- the form of a
sirnultaneous emphasis on‘thé broad, generic goals of higher education if

. a leng-run sense of commitment and purpose is to be seen in the

' teachingflearning process. A number- of such broad generic goals has

- traditionally existed in higher education with education as preparation

o ~ for work being only one of these. American higher education owes it to
.~ its students to provide a conscious emphasis on all of its generic goals s0
‘thatfstudents can be helped to understand and to take advantage of the
_multnple beneﬁts of higher educatlon. . \

- 6." A change toward expandmg the ways hlgher ‘education serves older
adults as well as recent high school graduates The three major emphases
included in the career education strategy here are: (a) an emphasis- on
providing occ..upatlonal upgradmg in specific vpcational skills for persons

~ having graduated from college some years ago; (b) an emphasis on
- providing llberaJ arts € tion for persons in the occupational society
needing such skills for en into mid-management and upper- -manage-
ment positions in. the occypational somety, and (c) an emphasis on
providing liberal arts education for persons in the occupational society

_ secking ways of finding and ehgaging in a more pefsonally satisfying total
~. . lifestyle. The career educagyfon concept,stronglf maintains that the days.
- "when Amgrican higher eéducation existed P marzly for purposes of
servmg youtR are past. :

-’

Any one of tliese could, of course,’be instigated on any given
campus in the fornt of a specific programmatic effort, Career education seeks
to remain as‘a concept that will serve-as a catalytic “glue” for encouraging the
‘coordinated insertion of all of these changes in-the name of providing a more
proper and ap'propnat@ cmphasns on the goal of education as preparation for
work. It is a.direction for change. tljat has been purposefully devised in hope
‘that it will 'serve -as a logical and redsonable way of resolving the apparently _
conflicting conditions outlined at the begmmn&, of this presentation. ;

It secms 1mperat;ve in the light of current conditions ‘and pro;ected future
cvents,-that Amerlcan higher education must somehow address the problem of -

\ B N F
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how it can best meet the goal of' educatlon as preparatlon for work. leeral arts .
c_ducatlon as part of higher ‘education, ~will not benefit by iporing thlS
challenge nor by p’rete‘ndin‘g‘that‘it has no bonaﬁde role to play in its solution.-

Of the several alternatwes available to hlgher education for. meetmg challenges
for change resultmg from this problem, the career education concept has been
plctured here as one that calls for the active and positive involvement of liberal
,arts educatlon It is hoped that those persons directly involved in liberal arts

Ieducatlon. will ‘mdye toward implementing the career education concept in
‘their change efforts. : B S '

. s - ' BIBLIOGRAPHY

LS

1.© Austin;. A, w., M. R ‘King, and G. T. Rlchardson, The American Fréeshman: Natronai
Norms for Fah‘ 1976. Los Angeles: Cooperative Instltutlonal Research Program of the
Amencan Council on Education and the University of ‘California at Los “Angeles, 1976

2. Baxte: Neale “*Payoffs and Payments The Economics of a College- Edqca‘tlon.‘
‘Occupatronal Outlook Quarterly, 1977 2%2 28-33. o~

' 3._Hovt, K. Application of rhe Concept of Career Educat:on to Higher E'ducat:on An
. ldealistic Models,—Washmgton D.C.: U.S. Government Prmtmg Ofﬁce, 1976

4, Pro;ecnons of Educational Stat:snc.s- 1985 86., Washmgton D.C.: National Center for
Educational Statlsucs, 1977, ‘

5. %A Surplus of Grads“ Washr‘ngro‘n Post, August 21, 1977.

\.f‘ ' s ' EEE VR




-

- . ' ‘\. ".--) y

PARADOXES AND POTENTIAL FOR CAREER EDUCATION
IN HIGHER EDUCATION '

*
_a

The 1mmed1ate need for and potent.lal of effectlvely dehvenng ‘career
. educatlon in higher education.is greater than at any other level of American -
education. Yet, the acceptance and implementation of the career education
- concept has been slowest at the higher education level. It is the purpose of this
. paper to present oné view of why this has occurred and to suggest a series of -
_actlon steps for consnderatlon by the hrgher educatlon commumty

Many of the thoughts mcluded m th_ls paper were obtained from‘ :
participants. in three OCE “rmm-conferences” conducted during the ' '1976-77 .

“academic. year. Two of these involved. persons” “engaged in career education g
efforts at pubhcally supported State colleges and universities. The third -

involved a number of professronal associations in higher education inclyding
the American Assocmtlon of State Colleges and Universities. Notes from the
entire serics of 10 “‘mini-conferences” . have been published by and are
available, in limited quantlty, from OE’s Office of Career Education urider the ..
title CAREER EDUCATION MINI-CONFERENCES FOR POSTSECONDARY

PRACTITIONERS. While some of what I learned from the participants will be
related here, 1 do not, of course want them to be held respon31b1e for these
remarks. ' B ‘,,.

»

7

In order to set the stage for Ll;lese remarks, I would llke to begin by notmg a
number of paradoxes that seem to be contnbutmg to the problerp Followmg
this, I would like to discuss the p\o%_njﬁ terms of what see as its four major .

- elements; namely (a) students: (b) a2 ministration; (c) staff; and (d) faculty.
. Necessarily, a discussion mvolvmg this many sub-parts means that each can be E
_mentloned here on.ly in brief outhne form . : :

_Paradoxee Facing Implementatlon of Career Educ'ation' in Higher Educatioh - '
- Several thmgs strike me as odd when'I con51der the problerns mvolved in
implementing. a career education effort in igher . educatlon W}ule 1 Thave
¥y labeled them here as “paradoxes,” you may el more comfortable thmkmg '
=25 Mgrabout them as “hunches,” “hypotheses,” or simply as “random thoughts My
“random thoughts” on thls subject mclude the followmg '

1. It strikes me as unfortunate th.a't one of the apparen 1/nev1t‘able' results
of emphasizing the importance of protecting the individual faculty-
member’s right to change rapidly is an- mcreasé in the difficulty of
obtaining institutional change. It seems paradoxlcal that, the more we

~ seek to protect the nght of. the individual fjaculty member ‘to change, -
B - the less likely we are to be ‘able _to move ‘toward overall 1nst1tutlonal
- : change : e / '
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2. It strikes me as paradoxical that, as the evidence mounts demonstrating
the intense-interest of college students in readying themselves for work,

- "there‘ has been no corresponding rise in interest and/or action. on the
~.part of collegés and universities. - :

-~ 3. It seems paradoxical that, on many college campuses today; there exist
o ‘ closer working relationships between staff persons*and members of the-
_ -broader community .than between staff personis and members of the
s ; - teaching faculty. : =

4. It seems paradoxical that one of the most appropriate ways for higher
~education to respond to pressures for a greater emphasis on the géal of
. education as preparation’ for work is to respond by emphmsizing the
‘multiple goals of higher e‘_di.lcat_ion. It will certainly be a:gﬁfﬁg}dulx if one
of the major contributions career education makes to high -"e_g_u_,cat_io'n -
is to bring about a re-awakening and an added emphasigion goals of
- highér education other than that of education as prepafatfon for work.

5. It strikes me as paradoxical that, as higher education institutions {,vof_ry'
more and more about obtaining alumni support, they/seem still to be -
reluctant to utilize alumni as resource persons in /career education-
efforts. . - L . '

6. It seems paradoxical to me that, while the curr¢nt rapid increase in
~ contjnuing education efforts of higher educatjon if increasingly directed
d a career emphasis, there appears to be nokorresponding increase: o

. to
- ipA& career emphasis for the undergraduate prog ms, - o A

seems paradoxical to observe the size

7. ble resistance to career ,

< ‘education coming from mefhibers of the libfral arts faculty when, in S
o actuality, a car8er education emphasis coul easily become one of their ..
strongest rationales for existence.: ' , *"

© . 8. It strikes me, as paradqgxical to obs¢rve that, as the need for ot
‘ _collaboration in career edication beco es increasingly obvious, the ’
_ response of r_naﬁy institut_iohs of higher ¢ducation seems to move in the B

~N oHposite ,d.ireétion;biy\ creating still more/competing programs.

—
RTINS .
o

9. It seems paradoxical tesobserve that wj\ile persons from the broader U
business/labor/industry¢ommunity are Becoming increasingly involved -
in' many cqllege program operations, there has been no systematic

~ effort to use théir involvement as a stimulus for institutional change.

t x) . -~
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10 It seems parado'xical that‘philosoﬁ;hic'al 'tatements-of “goals_ and;
‘objectives appearing in college’ catalogues seem to be read more

frequently by parents and the general public than by members of the
'teachmg faculty o .

Wlule these apparent paradoxes . may- seem- to you to be . erther
nonexistent or easrly explamable I have a hunch that they are very real in the
"minds of many influéntial lnembers -of the general pubhc._ Rather than
enumerate more here, it seems more fruitful to turn now-to a dlscussron of
various elements within higher education that must be considered in making

decisions’ relative to the need for and apphcablhty of the career educatlon
© ° concept to hrgher educatnon. : = :

t

..The S'tuden't Body _'= '? j[ / . A __ nn

. : ST ¢ _
It seems“to me easy to defend contentnon that today S- colle,ge Ftudents
~ desire, need, are, .ready. for and. hav‘ rhany natural environmental opportunities

to benefit from ‘career- educatlon if such an emphas1s were placed in ‘higher
educatxon. R T - [l : . '

B _ ; ’,‘r
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“The deszre of today S college stude its for greater assmtance in readying
~ themselves for. work is evident in,a wid vanety ‘of documents known to this
audience and requires fio documentatlon here. The' e)ﬁstence of that desire was
emph‘asnzed by almost every partlcipaht 1r‘:{ the “rnim-conferences referred to.

" earlier. Whether thlS desue isa functlon oflan’increasing sense of senousness of
~-purpose among today s college youth a fuhctr&n of their’ realizatron of* current ‘
troubles facmg college graduates m the occupatronal socnety, or some _

N

ed debatev- P
“-"-'lev' R
The need of college stu ents for greater, career assistance is equally obv*rous.":"-f
I can be- -seen in statistics’ regardmg bath employment and under—emp]oyment :
problems facing- todays llege ‘Brai ’uates. The’ November 1977, issue of.
MONEY magazine reported ‘BLS. statistics andlcatmg that, -of \the '10 million
college graduates’ expected" durmg f he “next . decade approxlmately 2.5
rmlhon—one out of eyery four—fiaces the prospect of underemployment
_Problems of movmg up m today,.s oc upatronal society are becoming as great
for college’ graduates as problems of gaining entry into that society. Like the

desire of college students for career assrstance, the need of assrstance is so

obvrous as to almost be beyoxyl debate

:r' . .
i Suml;arl%, the'”readmess of college Lstudents for assistarice j jn career planmng _
- and decision rnikmg is clear and apparent Such students possess several natural
- advantages over students 1n the K,12 school system including: (a) they are, by
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and 'large further advanced in career maturity and readiness for career decision

making; (b) they are almost all old enough so as not to be hampered by child
labor'laws in seeking work experience in the broader community; (c) they are
relatwely more free' than high school students in ter\S\o\ flexibility in their
.class schcdules SO can arrange different hours for work experience; and (d) they
‘are more acceptable to{ employers as part-time- employees and - as persons
_seeking career exploratory e%xpenences ‘than are younger students from the
K-12 school system. " These,

career education experiences ﬁor college students a manageable task

{and other factors, make problems of arranging

Y

e

In short it seems safeto conclude that the probable receptivity of college
students to a career educatron L£mphasis appears high. It would be extremely
difficult to defend a contentlon that today’s college students do not desire,
need, or are not ready for such an emphas:s Those who care. about the college
student must surely today have some mterest in dpplying thé-career education
“concept to higher educatron o o . -

4
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Administrators in.Higher Edu?:atidn .

"The need for * ‘support from the top sCems to-be a necessary, though not a

sufficient, condition for i plementmg change in any organization. While this
<oncept may be somewhat more questlonable in the case of higher education -

institutions than- for ?{many other kinds of 'organizations, it is certamly not
inoperative. Yet, ami ng experts from higher education who have consulted
with OE’s Office of areer Education, one of the most frequent observatlons
‘has been that this kind of top-level admlmstratrve support for career educatiof
s apparently lackmg on many college and umversrty campuses |
e : P
Several suggestlons for overcoming this 'difﬁculty have been - offered
including the following. First, university admmlstrators today are frequently

asked to expand the scope of persons served by hlgher education to include

. adults as well as youth. A career educa\lon emphasis in higher educatron is one
possible approach for doing so— espec1ally with respect to problems  of
mid-career change and re- entry into the labor force bemg sought by many
women in today s society. @'

A second suggestion often made is to utilize the interest of mfluentlal

“thought leaders™ in the State to motivate - top-level college and university

administrators to give serious consideration to career education—including

persons from both the State leglslature and from the busmess/labor/mdustry
community. -

ri

’ Thnrd several persons have suggested that an announced- carEer educatiort -
‘emphasis may, in these times, be an éffective means of recruiting recent hlgh

a3 o



N

" Non-Academic Staff Members in Higher Education

»

i

school graduates to the campus. Grven the demonstrated current hxgh interest
incareer education concerns voiced by today’s youth, this suggestion appears
to be a reasonable one. There is some ev;dence in selected institutions, that it
has proven to be effectrve ' : ~ :

Fourth some OCE consultants have hypothesrzed that, if a bonafide career
education emphasns existed on‘the campus, the college dropout/stop-out rate
~may well be réduced. This, too, may prove helpful to the 1nst1tutron from both
“a financial and from a public relations standpornt S a -

< ! -' \ ' : : - . . . ) 7 ’ -

Frfth,.to install a career education effort c on a college or un1vers1ty campus‘

. demands, among other things, the coordination, if not :the consolidation, of

several kinds of ex1st1ng student services. |Such an actlon could well prove to be
a cost effectrve action omtbe campus. IR g

Fmally, several have suggested to OCE that some top-level college and
" university administrators may be favorably inclined toward career education’s
emphasls on involvement of alamni in career education efforts, both in terms.
of public relations benefits and because of the potentral for 1ncreasmg alumnl '
contnbutrons to and mterest in therr alma mater . . :

If such suggestions are followed OCE consultants tended to agree they mayi
encourage top-level college and university administrators to: (a) voice their
philosophical support fof” career education; -(b) re-allocate some currently'

existing funds, to the career education effort; (c) move toward reorganizing
. student services in ways that improve the effectrveness of career education; and

(d) encourage mid-level adrmmstrators (i.e.,"deans and department heads) to

~ -lend therr support to career educatlon Such actrons are not yet commonplace.._

l:— "

k]

‘Most colleges and universities currently have -a number of non-teaching
elements in existence that could easily be restructured in ways that improve

_ the effectiveness of career education. The two major generic kinds of problems

“existing are: (a) encouraging such units to work collaboratively rather than
independent of or in competition with each other; and (b) encouraging greater
interaction between such elements and members of the teachrng faculty ‘

One example is seen in the ~recru1t1ng-admrssrons—counselrng—ﬁnancral aids-
‘placement  operations within higher educanon. If viewed from a career
development standpoint, there is good reason for putting these student services

- (if not more) under one administrative structure. Of all such units, the one-that

needs and deserves the greatest increase in emphasis at the present time, inmy -

oprmon is the. college placement 6’fﬁc§ Tlus is true both because of the



_ “‘bottgm line”” implications of the tasks assngned the placement ofﬁce and
) / because of the rich reservoir of .community resource pérsons that could be’ ’“
' generated from ex1stmg contacts in the professnonal placement offices. If a
_ career education reorgamzatlon were to take place, it-would surely recognize
.~ the -placement function as a developmental process that begins with the
-~ admissions office and continues through ‘the student’s academic life at the . v
. 'mstltutlon Professional placement personnel- ‘have routine contacts with
., employers from the busmess/mdustry/government[professmnal community in
: ‘both on-campus and in ff-campus settings. Such contacts could surely be
;- utilized far more extensively and effectively than they typically are at’ present
2 for such purposes as participating in the career counseling’ process and . in- y
serving as resource persons to members of the teaching fac;slty Both the status’ (

" and -the importance of the college placecgﬁ_nt ofﬁce on most campuses need in
my opinion,to be greatly strengthened o S 7
LR ' s : ' '

: The alumni office on any campus certa}nly holds. hlgh potentlal for '
_ interesting and mvolwng alumni in -an institutional career educationeffort. _ /

- ‘Responses from alumni will provide valuable data to both students and. faculty

' - who ask what one can do with a major in a particular field. "Alumni who are

‘now active members of the occupational society can be’extremely valuable

- career education resource persons on the campus—and it is not dlfﬁcult to
“interest them in doirig so. Finally, alumm can and should be used much more :

than they currently are on many campuses as aids in placmg current students in
part- tlme jobs and graduates in full-time employment

The domam cof experlentlal gducation—including cooperative educatlon
‘work experience, and expeflenltlal learning programs—should become ' an.
TTEintegral. part. of a career education effort in “higher education. The ma_]or '
problem is one of shlftlng the perspectiye of ail involved .from one of viewing / -
- such efforts as small programs serving relatively small. numbers of students to
. - one of viewing them as a form of educational methodology that could, and =
should, be applicable to most curricula of-the institution and made available to {a -
~most, if not all, students. Using various forms of student work experience
‘programs for career exploration is fully. as important as using them for
"purposes of making money available to students. Using experiential learning as
a supplement to cognitive learmng is fully as important as using it as a
5 substitute for cognitive learning. Like the placement function, the general
. .domain of experiential learning with all of its subparts is an area that needs and
fﬁ; deserves far greater emphasxs on the college and university ‘campus than it
- currently typically enjoys. Similarly, contacts between persons responsible for
e ‘such progr{a;vl;‘s and members of the teaching faculty need to be-greatly

kd

- _increased. ere a comprehensive career education effort exists, this will
.occur,’ ‘ ' . " ‘
. l L E
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‘The Academic Faculty and Career Education
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Finally, any discussion of career education in higher education must include

- a discussion of the critical role of the teaching. faculty in career education. No. -

matter how much student - serviceés are strengthened or chan'ge'd, until and

" unless:the teaching faculty becomes involved, it seems to me difficult to defend

'a contention that career education is really “in’place” in a given institution of"

’ hjgher,;\c,lucation. Ly, R o ' o
R - K .

-
W -

‘The sources of resistance to career.education; or almost any other form of
- educational innovation, can be summarized easily as follows:

1. Most faculty members do not understaiid the concept and are not easily

motivated to learn about it through traditional faculty ‘meetings. The

- .term *faculty development” is regarded, by the typical faicul'ty_member,-

as an individual matter of personal choice, not something carried out in
group settings in meetings called by college admihﬁst‘;;to:s. S

2.- To many members of the academic faculty, the goal of education is

simp!y-edu(:atior_i—i.e., the purposes that motivate the student to.learn

.the subject matter and the uses made by the student of the ‘subject
matter'are not mafters of primary concern to the faculty member. " '

;. 3. The high degree of autononiy afforded individual ,facug_iy members,.so
' necessary to protection of academic freedom, acts as a. most effective
deterrent to widespread institutional change. Only*two. basic avenues

-exist for use in motivating the individual faculty member to change: (a)

to convince him or her that, unless change occurs, the faculty member’s

_status.and/or” position may be threateried; or (b) convince him or her

that there is something positive to be gained from changing. Of these two

basic avenues, the second is far preferable to the first. | '

4. Faculty members. tend to féel a higher loyalty to ‘their particular
.academic discipline. than to’ the employing institution. Thus, their
.tendencies to change are governed relatively more on the basis of what is
the perceived direction ,of and benefits for the discipline than any
perceived concern for'thd goals and welfare of the institution.

Faced with such problems,-'participants_ in the OCE “mini-conferences”

whom I referred to earlier made seVeral positive action suggestions aimed at"

solving them, including:

! :5 ) . . . - " ) ) ) .
1.| Recognizing that the survival or Assistant Professors is heavily dependent
o E{Jﬁ’})r'oduc;tio_n of scholarly work within.their specialty and, recognizing
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;'further that many who have attamed the status of full Professor may be

drsmclmed toward change, concentrate .on trymg to influence Associate
Professors to study and learn about career education through a series of

subsndlzed seminars where the participating faculty members-will be paid - o
for learmng It was suggested that foundatlon funds may be avallable for -

such’ purposes

<

_ 2'20rganize “faculty .development” programs . around sabbatlcals in the'

-broader occupational society for individual faculty members. Such
! experiences, subsldrzed by the busmess/mdustry comimunity, could help

- faculty members learn how graduates use what they teach and motivate.

faculty members to place a greater emphasrs on educatlon for- prepara- .
' tlon for work.

. With the help of the alumni assocnatron and the college placement ofﬁce

encourage individual faculty: members to follow up their majors m\order

© to discover the. occupatnons they actually follow. Such data may"

encourage many faculty members to use. resource persons, from the
hu51ness/1ndustry commumty in their classes to discuss career tmphca-
tions of current majors with students . < . e

B

4 “Demonstrate, using interested faculty, how a *careers” emphasis on the_

part of a given discipline or department. ‘within the institution may
encourage more students to enroll as majors. The “students. voting with
their feet’ approach may encourage other professors and departments to
adopt a similar approach.

[

.'Encourage faculty members to work collaboratwely wrth those staff

persons in experiential education to combine a “leammg to do” with a

cademlc competence, this may encourage a, greater career educatron

emphasxs in the *teachmg/learmng process.
N ~p 3
no-
Encourage faculty members to discover the ways in wl'uch students may

-

. ow

 “doing to learn™ approach to mastery of the subject matter. If such a- =
procedure” mvolves -occasional visitation on the part of. the faculty
member -t0 an actual work site for purposes of verlfymg or.. assessing

use undergraduate majors in the - occupational society. One of the -

obstacles to be overcome is the assumption held by many faculty

_members who -teach undergraduate students that’ the prime use to be’

made of the undergraduate degree is to gain admittance to graduate ' -

l school. The statistics on the oversupply of persons holdmg advéiited
i ‘graduate degrees are impressive and readily - available for use in
encouraging indjvidual faculty members to consider this option.
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7. Make a spec1al effort to encourage llbera] arts faculty members t/o learn
) about and appreciate the vital contributions llberal arts educatlon makes .
to education as ‘preparation for- work The need for true Tiberal arts_'.
-education at upper management levels in the occupatlonal society is-easy
;,  to document. So, too, are the contributions of true liberal arts education .’
. to helpmg the individual humanize the workplace for himself or herself.
',‘_Slmrlarly, the contributions of liberal arts educatton to helping the
- individual find a humanistic meaning of workin productlve use of leisure..
~ time are rnatters easﬂy explained and readrly accepted by liberal. arts
. facuity members. If, srmultaneously, the institution voi®®s a commit-
B ment’ to- provrdmg students with a_true liberal arts education—i .., with
' _more- than a simple collection .of; libéral arts courses—members of the
- liberal 4rts faculty may be more favorably lnclmed toward embracmg the

career education concept _ R - , S

B 1

1

It W1ll not be eagy, nor wﬂl it'&;equlck to convince members of the teachmg
__faculty ‘to embrace the . career education - concept. oOr ‘to  participate . in
.7 .implementing 2 career- educatlon effort in higher’ educanon Still, the-
~institution that farls to make this a matter of high prlonty stands little chance

o of ever meetmg the career, educatlon needs of 1ts students )

,_/'- ,'.'

~

_ \ This paper has obv1ously been’ orrented much more toward,?pragmatlc goals
-than toward ph1losophlcal conS1deratrons ‘This emphasxs has been purposeful
-and reflects my feeling that practicat suggestlons are-more needed todhy than |
plulosophlcal arguments. As a result .these remarks will undoubtedly appear to

- many to represent oversrmphf‘ied generalizations rather than though,t,ful
_dehberatrons I would hope that spme might’ discern. that the generalrzatxons

i ectucatlon concept. . - . T e - o
z/, _ ) ' - . . ’ <

You will note ‘that, nowhere in thls drscussmn have 1.mentioned ‘the

~ tinitiating car.Qor educapon efforts. This has been purposeful on rny part
l;“-j “because, at this point in time, there is no absolute assurance. that such Federal
- s assistance will be forthcommg I hgpe that your interest in and concerns

I regardmg careeg educatron are not necessanly dependent on the presence or
i absence of such’ai :

‘J

\l
-

", ‘made here are, in- fact, based on some careful tlunkmg. I hope they may. e RN
' helpful to those hlgher educatl‘on 1nst1tutrons now consrdermg the career =

R
o
/{possrbthty of Federal financial aid to mstltutrons of hlgher educatidn for use in.
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concept has evolved on that asSi)mptlon. :

S "-"\-- CAREER EDUCATION CHALLENGES F OR CHANGE N

R S COMMUNITY COLLEGES

5
v
L

A constant and contmumg 11 for change is essentral to the healthy growth
“and development of any- segrﬁnt of socf@iy Those socr’f'éfl segments who
refuse; to respond to such calls-tend to stagnate and die’ out ifi the ecosystem of -
the larger society. The basis for change if it is to be both viable and valld must
lie 'in- Tecogmzed ‘need to make that societal segment more appropnate ‘more *
unportant and more meanmgful both to those dlrectly mvolved in' it and to -
the larger society of Wthh lt is a part. S : J "

Only two basrc aventues to change exrst 'I'he ﬁrst lS; to erther increase or
decrease available resources ”l'he second is to change the ways in which |
currently available resources’ are a.llocated In terms of educatxonal ‘change, it
seems, advisable to ‘these tunes, for-a variety of reasons, to serrously consider -
the second of 'these two | ‘Basic. ‘avenues for change. The .career educatlon

R «
3 by ' -

It is. my feelmg that ‘the | career educatlon concept holds high potentlal for
pointing to .desirable avenues for change in community colleges at the ‘present
time. In saymg this,’I hasten to add that it is relatwély }B&nportant whether or .
not ‘the term “careef education’ “is -used. It is maxnnally important that a
unifying basis for change be.’ * derived ‘that can apply across the entire
commumty college—and the commumty in whrch 1t is located '

There are advantages to be galned from overstating  and oversunphfymg‘
condltrons calling for change. The two prime advantages are: (a) it allows some
" basic assumptlons to surface which would probably 'otherwise..go unsaid; and
(b) it -allows those being asked to change to offer immediate Tebuttal
ﬂlustratmg that they are not gmlty of all charges made against them. Because '

- of these advantages, it is this apprqach I want to take here. I do sd only

; College

-

because I know these words will have no posterity beyond the moment. If they
have utility at .all, it w111 be slmply to stlmulate dlscussron durmg this very
lmportant conference

L

“The Need to Change: An Historical -Oversimplification of the-Comimunity

-~

The cornmumty~college"ch5me on the scene in Amerlcan education under a
basic assumption that'it was a more ecQnomical and more convement way of‘-
provrdmg recent . hlgh school graduates with the first two yearrs 'o’fahberal arts

-
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college education That s w,hy, as I see 1t they were called ¢ ]umor college's
‘“yThere were hidden assumptlons at that time, that said, in’ effect “We admit
those students who take their first: two years of college with us may'n‘ot have as’
_ higlr: quallty ‘insfruction as they could find in a’four-year college'or. university,
: _but that doesn 't matter much because the ﬁrst two years of college aren’t very . o
_ _.lmportant anyway * (So far as I know, no one ever-said that, of course, but , -
" . that doesn’t mean it didn’t. happen) This feeling was further reinfo ced when '
one stuches the teaching faculty and obsérves that many were dga from the
" ranks of outstanding secondary schoaql teachers—net from: the tradltlonal rahks
_' of . the Ph. D. _specialist who aimed to teach llberal arts educatlon at the
' .'four-year college or umversrty level o . . L ,
. _ _ SR R ..
When OCCUpatlonal education started to become an trnportant part of the
' curnculhm in the Junlor college settmg, it was seen, operationally, as a meansr
- of: (a) attracting more students to canrpus and (b) serving a larger segment of
~ the community. So far as I can tell, it.was not typically” seen .as a part ofothe
' total mstltutlonal effort designed to be. mtegrated with emstlng offerlngs R
Rather,’ it was typically seen as an alternatwe form pf postsecondary education . ¢
- for those students who, unlike their counterparts in the llberal arts. program S
were not plannmg to continue toward the baccalaureate clegree o
i . " The next blg expansmn for this new form of postsecondary educatlon came _
- about as a series of - attempts to meet needs of the broader aduIt cornmumty in L
- addition. to needs of recent high school. gi duates.” This m luded general
‘education needs, -occupational education .need »and recreatfonal educatign.
~ This brought yet a third sub-population of students o the community: college
campus—and was basically responsible for one physwal ‘change—i.e.. openmg up
: the commuruty colIege at mght as weIl as durmg the day S S \

It was because the nature ‘and needs of the std nt body expanded beyond\ R
' ply those of recent high school graduates seeking a means of ﬁmshmg the
B ff% two years of the baecalaureate requlrements hat the term “community
college” ‘came into-being as a_substitute for the term .“junior college.” The _
-basic problem, it seems to.me, is that this name .change occlirred without a . .
simultaneous effort to discover and buil upon a unifying theme tha would tie
those three segments_of the student body—and their. facultles—togethe in a set
- of common institutiona ygoals Wlthout such-a unxfymg goal, competition for
-funds, facilities, status, fand securlty was an-inevitable outcofhe. Instead of -
z.rec.ogmzmg the impartahce each has for attainingtthe unique goals of the other
;segments false phtlosophlcal arguments were- forrhulatéd dedicatéd to claim- .
- ing—if not demonstratmg that one of these three segrnents was, -in fact the,
' most important.. It -was, and con(tmues to be, a “no-win’ 31tuatlon A umfylng
conceptual theme dedlcated to bringing a common sense of"- purposefulness and -
' meanrngfulneSs to all who. teach and all who learn on the commumty college

.
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campus-is desperately needed. Career education, it seeins to me; is one among
T severa! coficepts that.could be considered/as.a possible solution.

In order to see how career education—as a strategy for educational change =
aimed at brmglng a ‘more proper and a more appropriate emphasis to the goal-
of. education a$ preparation for work—could serve such a unifying conceptual

~ +° . purpose, I would like to comment briefly on challenges for change that seem
~  apparent in terms of. these three segments of the community college. I do this
-in terms of institutional segments, rather than segments of the student body,

for reasons I hope will.shortly become apparent. ’ :

R

-The Liberal Ar-ts;_Education and Cornmﬁnity COlleges :

leeral arts education exists basically.in order to help persons understand
“and apprecmte -the culture. so that they be better prepared to act both as
consumers ~ of the culture and as contributors to - cultural change and
development Of the mult:ple kinds of socwtal values addressed by hberal arts
education, work values certamly deserve to be con51dered S

G_, .

‘ In an educatlonal institufion seekmg to place a proper and approprlate '
empha51s on the goal of education ‘as preparation for- work, liberal arts
‘education has,- it seems to me, three. ‘v1tally important- contnbutlons to make

. over and beyond its substantive ¢ontent. The first relates to process goals of
liberal arts education which, l"ustorlcally, have .been oriented around helplng

. students to think and to.value. In terms of thinking skllls liberal arts education _

. seeks to help students learn how to think logically, analytically, pl'u.losophl-
cally, smentlﬁcally, and retrospectlvely. In_terms of valuing skills, liberal arts .
education seeks to help studens éxamine 1mphcat10ns of particular alternatlves
available’to them in light of the past, present and probable future of the larger

. society: Both of these kinds of skills are, in a very real sense, “‘vocational Skllls”
in“that they age the basic skills used in the daily work of upper management in
~ the occupatnonal soc:ety While no. longer seen as-the single best means of
gaining initial entry-into that society, they remain the single best-educational

‘preparatron/for movmg up and succeedmg -in mlddle and upper management _
<. positions.. : :

? e

-
EY

Y S . :
"\.,Ihe second v1tal contnbhtlon of 11bera1 arts -education to educatlon as
.prepa\anon for work lies in its potential for helping persons find meaning and
satisfaction in unpald work tarried out as productive use of leisure time.. with
the dehumanlzlng conditicns found today in many parts of the occupatlonal
socwty, ‘it is becoming 1ncreasmgly important that persons be provided the: -
" .means. of meetmg their human needs for work—note; not just for jobs—in.
activities carried out in settings other than the job itself. The third vital
- contribution of" hbe‘ral arts education lies in its great potential for helping the




.

e _indiyidual gain a perspectivé of self and society that \ylll enable h.lm/her to
" " humanize the . workplace - for himself ' or herself mdependent of- actual
COI]d.lthl’lS found there. - :

.‘ °

~_There are two bas:c pomts I want to make here—both/ﬁecause of time, very
‘incompletely. The first. is that liberal a)rt_s educatlon in these -times,.is- badly
needed and extremely valulible both for students in occupatlonal education
and for adult students' as well as for the traditional young Jumor college”
student on the community college campus. It seems to me’ the liberal arts
educat:on faculty should make an earnest and consmentlous effort to meet
needs of these persons. . S _ S
“The second basm pomt I want to make 1t that, in today s labor market it -
- seems to ‘me an unusual. opportunity exists to. provide quahty liberal arts
‘education’ on the commﬁmty college campus, ‘No longer is it difficult for
7 community" Eolleges to find qualified applﬂm ts\or the teach.lng faculty- who
'+ possess advanced degrees and experience in sudh’ academic disciplines as’
-iphllosophy,_ literature,’ sociology, psychology, mathematics; the physical
sciences, art, and music. ‘There is currently an oversupply of Ph. D.’s in fields.
.-, such 'as this and that oversupply is predicted to continue. If the current
B ‘availability of such quahﬁed staff can be combined with the traditional small
class size of the community college and expanded into reduced teaching loads
- for liberal arts education facultymembers (so’ that they, as well as their .
- students, have time to thmk) it is  entirely possible that the quahty of trde
._liberal arts-education on the community college campus could be raised to a -
point where it exceeds the quality of liberal arts courses taught on a mass .
‘ mstructlon basxs in many large umversny settmgs today )

W

-Occupatlonal Educatlon and Commumty Colleges A

, 'Occupational educatlon as a major. entxty on the commumty college -
- - .campus, came into existernce primarily for purposes of equipping students with
' specific entry-level vocational skills that will enable them to gain employment.
As with liberal arts education, _career education seeks to. continue an emphams
on ‘the basi¢ reason ‘for_being. At’ the same time, as a unifying theme,. career.
education asks: occupatmnal education on the commumty college campus to

change in three basm dnd- sxgmﬁcant ways.’ :

First it seeks to make the physmal fac:.lmes of opcupatlonal education

' readﬂy avzulable to both liberal arts education students and to adult students
- whose basic purposes are nat oriented around acquiring entry-level occupa-
tional skills: Such persons need and could profit greatly. from: an exposure to

i occupatlonal educatlon that ‘would aid them in:. (a) the career exploratlon
process—lncludmg —career declSlonmakmg, and (b) ﬁndmg ways of making

R
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© occupational education, I hope it is clear that this same need. exists w1th"’ :
_‘respect-to those in liberal arts educatlon on the commumty college campus. .
The community itself represents a valuable resource- for expanding the degree
~ _to which the commumty college can better meet’ the needs of all its students
~ without greatly 1ncreasmg its budget The word ¢ mmumty deserves at least
.equal emphasts as the word college in. the commumty college movement. L

-occupatronal educatlon segrnent of the commumty college

productwe use -of leisure tune I see no defensible reason why these should
continue .to be priorities that are either ignored by occupatlonal education or
given a very low priority. The facilities and staff know-how found ‘in the
occupatlonal segrnent of the commumty collegé must. be made available:for use

in broader purposes than sxmply providing some of the community college s

student body with entry-level vocational skllls.

Second it seems to me there is an immediate and growmg challenge for
occupatlonal education to meet the needs for occupational upgrading in

vocational skills found among many members of today’s labor force. The

rapidity of occupational chiange—in terms of technological advances—makes it
. essential that many adult employed workers upgrade their vocational skills.

: 'I'he comrnumty college—if it is to really serve the community—must join forces’

with the busmess/laborlmdustry/government commumty in- rneetmg such

T feeds. e

Thll'd perhaps the largest cha]lenge for change facmg the occupatronal[
' educatlon segment of the community college.is -that of utilizing better—and - -
_more fully—available community resources. The" current, 1mmed1ate need to .
- join forces with CETA prime sponsors téd, implement provisions of the tecently -
-enacted Youth-Employment Demonstration Projects Act of 1977 is only one

example that could be used here. It is my- sirfcere hope that, as commumty

Colleges become involved in- implementation - of this leglslatlon, they do so -
prrmanly because of recognizing their, broader responmbrhtrés—not just because

more Federal funds will be - aVarlable to them. A more- contmumg—-and_-"

_ genenc—need is that" of utl.hzmg the physical and personnel resources of the
| busmess/laborlmdustry/professxonal/government commumty both'in providing

students with' -work' experience opportunities and with opportumtles for :

acqumng specific vocational skills over and beyond those available -on the"
" community’ college. campus “The * college w1thout walls™ concept is ofie that-j

seems to me to’ hold Qspec1ally senous and 1mportant 1mplrcatlons fgr the

In making this,plea for greater commumty‘utlllzatlon on- the part of tho ein

, P - ' -‘),

_ The career educatron concept calls for extendmg the meaning of the goal of_'_ -
educatlon as preparatlon for_ work beyond that of srmply supplying some__
‘students w1th specrf'lc entry-level vocatlonal slulls. In’ these tlmes it is

Ctet s
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1mperat1ve that this goal also encompass attention to prov1dmg students w:.th .
(a) a personally meaningful set of work values useful in their total lifestyle; (b) S
the skills and desire to-move up in the occupational soc1ety once they have
gained initial entry; (c) the ability io’ find meaningful and satisfying ways of.

finding work in their productwe use of leisure time; (d) increased assistance in

career development and career demsmnmakmg—mcludmg self-understanding
and understandmgs of .the . basic economics of .the free enterprise system -in
addition to ‘the traditional emphasis on pure occupatlonal information; and (e)-

a recognition of the unportance and value of hfelong learmng

The career education‘ concept is one w'h.ich, to me, could:serve as a unifying-

vehicle for merging the interests and concerns of the liberal arts education

faculty, thé occupational education faculty, and the contihuing education
faculty in ways that.‘will enable them to work- -together in the best interests of

the total student body. It is an, approacb to educational change that to me, IS

- in keepmg with both the splri‘t and the needs of the tlme._

[ . . |
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COOPERATIVE EDUCATION, WORK EXPERIENCE
~ EDUCATION, AND CAREER EDUCATION:
WHERE DO WE GO FROM HERE?

Two years ago, begote- é:us group, I presented a rationale and a‘ple_a for
.. closer working relatlonsmp among cooperative education, work experience
. ' educatlon, and -career educatlon ! In doing so, I tried to point out that the
- total spectrum of cooperatlve and work experience  education extends far
. beyond simply the career educatlon effort and that, similarly, career éducation
_* involves much more than cooperaﬁva and work experience education. At the

same time, I emphaslzed that, to the extent all are recognized as parts.of an- '
educatlon System for all of the children of all the people cooperative
education, work expenence education, and career education share a common
rationale for exlstence Today, I am more convinced than ever that this is so.

- This. is obvlously a personal bigs on my part and one that must be seriously . )

questloned by professxonals in coy peratwe and work experience educatlon. '

Rather.than contmue to plead. for closer relatlonsh.lps between cooperatlve.
education, work experience education, and career education, it seems to me [ '
could concelvabrly be both more fair and more helpful 1f I share with you some
thoughts- regardmg poss1b1e major alternatlves that now appear open to the
cooperative and work - experience educatlon movement Some one or some
combination of thése alternatives must b’cgggﬁed by cooperatlve and work
experience educators in order to prowde a solid educational rationale for.the =
contiguing existence and growth of thé movement That is, in these times of -
tight financial restrictions on American’ educatlon each part of educatlon is -
faced - with demands that it justif expendlture of . educat10nal dollars :
CooPeratlve and work experlence edu atlon isno exceptlon ]

N - . - ._"

I am basmally refernng to alterrg\ ive strategies va.llable to cooperatlve and
work expenence ‘education. for ‘marketing gth.\s.rn.ozement at the secondary and -
' postsecondary levels. My prime intérest obviously is in- 1nterestmg you in
considering career education as one of several alternative ‘'strategies avallable for
use. My interest is nof in dxscouraglng you from conSLdenng and. usmg other
> strategles as well. ~ Lo
. To accomphsh this purpuse, I would like to ﬁrst briefly outllne what seems
_ to me fo represent sever'al avallable basic’ strategies for use ini convincing
- - . educational d’ecmonmakers students and members .of - the busmessllabor/m- _
‘dustry community of the worth of cooperative Aud vocatlonal" education. '
- Second I would like to outlme,,m somewhat greater detall a broader strategy

N
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. _that could be used if desn'ed_T Fmal,ly, I wouj’v hke to’ conclude with a few
, comments regardmg the future of cooperatwe and work experience educatlon

o
- o - Fiee - : ‘ . K

-

Possnble Strateg:es for Marketmg Cooperatwe and Work Expenence Educatlon '

I SR . K S—_—
o W

Threef auchences namely (a) educatlonal dectsronmakers (b) students and-

(c) the busm’ess/labor/mdustry ‘community must be convinced of the worth/of l

“these - progr,ams. Any given' strategy must. appeal to all three. Gwen his
assumptlon the follovnng strategles appear avaﬂable for use: .. / .

-/

Srrategy 1: Cooperatrve and work experzence education increase school

- holdmg power: To use this strategy, of course,’is to concentrate attention on

those who' are most’ likely to leave ‘educational institutions unless provrded

- opportunities to partrcnpate in cooperatlve and/or work expenence education.’

The most obvious current use of this strategy is seen in P.L. 95-93—THE'-'

YOUTH. EMPLOYMENT AND DEMONSTRATION PROJECTS ACT OF
~1977. Tltle II, Subpart 1, of that law. has. already had appropnated $115.0

million. for a massive. experiment .designed. to dscertain. the extent to which
provrdmg economically drsadvantaged secon ary sehool age youth with paid

. work expenence will motivate those in school to remain until graduation-and-
" those now out of school to return fo s condary schools. Assuming this

experiment produces positive results m/ the siX major urban areas where. it is
being conducted, it could be expected tha con51derably more- funds ‘could be
‘made available to operate such programs. [t is a strategy that, with the current
great somal concern about youth ‘employment. and . unemployment could
generate corsiderable societal support for. cooperatlve and work expenence '
educatlon If successful at.the secondary school level for work experience
programs 1t could easﬂy be expanded to the postsecondary level

Strategy 2: Cooperatlve and work experzence pragrams are a specral brand L

of vocational and occupanonal education. P.L. 94-482—THE VOCATIONAL _
EDUCATION AMENDMENTS ‘OF 1976—utilizes: this strategy, in pait, in -
providing for both cooperative and workexpenence program efforts, The basic

- notion is to picture both work experience and" cooperatrve educatlon as forms
- of expenentral learning that, for some ‘students, \is both more appea.hng and” -
more productive 'than traditional vocational education offerings. .As an

alternative means of acquiring entry-level vocational skills, this is -a strategy .
that could be rather _easily -defended - both in terms -of its need. and its -
'demonstrated effectlveness It would of course, be desrgned only for a portlon
of the student body.

| Straregy 3 Cooperatwe and work expenence progmms provlde students_,

" With experiences and motivations that lead to increased academic achievement.

~ This, of course, has been part of the rationale for cooperative education at the

_postsecondary school" level almost from the beginning. Some “of ‘the most
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dramatrc evidences of success for colleglate cooperatlve education programs ‘

have been found in the‘a@klemic gains registered by participating students. It is

a strategy built around assumptions of helping students learn about work and
about education/work relationships as means of encouraging mcreased ‘aca- -
demic achievement. While apparently demonstrated, if not. proven, at the -
collegiate level, this strategy does not appear to have been used much at the ..
sécondary school level. It is a strategy that could be used as a rationale for

offering cooperative and work experience 'opportunities t0. all students. It has

“ not appeared to work, at any level of education, to accomplish this

objectwe~w1th the exceptlon of a very small number of. thher educatlon_
mstltutlons- ‘ .

_ Strategv 4 Coopcranve ‘and work expenence programs provide students
with opportumnes for career awareness, exploration, and deczszonmakmg P.L.

95-207, THE _CAREER - EDUCATION INCENTIVE ACT OF 1977 uses t}us_
~ strategy ' in makmg work experience opportumtres specrfically available in - -
Section 8(a)(3)(D) of that law. gather than concentrating either on 'helping

students acquire specific entry-level vocational skills or on increasing employer
product1v1ty, the kinds-of work. experience called for under this act

 concentrate attention on helpmg youth ‘in ‘the broad career declslonmakmg
process and on making work a more meaningful part of their total lifestyle. .
; ‘Agam it is'a strategy that could be easily and loglcally applied to all students

at both the secondary and, postsecondary levels. Except for the far western

portion of the United ‘States, it is not a-strategy that appears to have’ been -
~either adopted oL ser‘iously consrdered by cooperative and work éxperience .

professronals It was this strategy that I was essentlally pleading feor when I
addressed thxs group two years ago.

. . i . e M -

The Concept of C_ollab.oration: A' Bridging Str’ategy o

- -

Let us turn now from spemfic strategies avaﬂable for use- in marketmg :
. cooperative and work experience programs to broader strategy considerations. .
I am becoming. mcreasmgly convinced that all of us who are committed to.
| fbrmgmg a more appropriate and proper emphasis to the goal of education as
-preparation for work can best do so by joining. forcesin: promotmg the concept
of collaboration as an avenue- of. basic educatlonal change. By “a]l of us,” I’
include many academic’ educators, administrators, members of. ‘educational

governing bodies, and many of the general. public as well as most.of those in
vocational, cooperative, work experience, and career education. My basic thesis

is ‘that our individual program efforts ‘will: gam most if we join forces in
. promoting the concept of collaboration. . S ' '

My thoughts 4in. this ‘area have been motlvated by remarks of part1c1pants in

three recent ‘“rmm-conferences” I have conducted around the topic of. “The
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Concept of Collaboratlon in Career Educatlon. Partrcnpants included some

'~ leading educational ‘conceptualizers, representatlves from the business/labor/
~ industry. commurity, and 'a number of K-12 cireer . educatlon coordmators
They jointly defined “collaboratlon” as follow3' ! '

. ‘- ' . -
‘The tirm collaboratlon when apphed to Amencan educatmn is defined
* here as a.process mvolvmg shared commltment responsibility, and authority
between the formal system of education” and various segments of the
. broader commumty for meetmg 1dent1ﬁed leamer needs .

- 'When used in connection wrth attammg the goal of educatlon as’ preparatlon '
. 'for “work, - the concept - of collaboration is as applicable to vocational,
~ cooperative, and work experience education as 1t is to career’ educatlon In the
sense of ‘placing a share of the responsrbdlty for program success and authorrty |
with the broader community, it is of equal concern to ait-of us. I would like
here to summarize the perceived advantages of collaboration partlc‘lpants saw
for students; for educators, and for the busrness/labor/mdustry community

doing ‘so. is to illustrate that these advantages can be applied to all parts of”
“education concemed with this goal. First, in terms of benefits . accrumg to.
students, participants listed the following student learner outcomes that they
believe could be: attamed better (note note excfuswely) through collabora.twe
efforts :

1. Al-b_e_t‘ter_unde_rstand'ing of the interdependénce of occupations;

- 2. A more-dlversiﬁed‘set of opportunities for careet’exploration;

- _3. Improved a-ttitudes toward work as a \'raluable par’t( of society; - -

_ _7_4. A better understandmg and apprecratlon of relatlonsh1ps between work
: and total llfestyle patterns, T e i ox -

5.. Improved abdity to communicate effectively with'adult workers;

-

..

. 6. An increased motlvatlon to Iearn sub_]ect matter taught in schools,

7. A ‘more complete and reahstlc understandmg of how a busmess_
. organlzatlon operates SR ST o S

R Lo _ 8 An lncreased understandmg and apprecnatlon of the. prlvate enterprlse
system; : ‘

9.” A" bétter understandmg of ways in- whlch their personal skills and
abﬂmes relate to the commumty s need for workers,

. when applied to the goal of education as preparatron for work. My purpose in - L
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10. A better understanding of the concept of ccjmpetition in the labor
market and strmulatron to compete for jobs in the labor market; .

- 211, A better understandmg of the variety of career path}. followed by adult- B /
workers dunng therr worktng hfe ' _ : -
12 An opportumty to use” adult workers as role models for career-
decrslonmakmg : : ' '
Second, partrclpa.nts saw thé followmg beneﬁts for educators if the concept
of collaboratron is used in unplementmg career education efforts:

1. Increased effectrveness of students in making the ‘transition from school
to work may. result in, greater communlty support for educat:on

o
o

- 2. -Workmg with. the commumty can’ help educatron better understand and
T respond to’ community needs. : >

L . = . E T _*f} et . -

3. A collaborative effort can increase public u derstan‘di?r'g, acceptance,
' endorsement of the goals of education. \7 ' -

4. A collaboratlve effort can help members of the broader community gain

- a greater understandmg and apprecratlon of" problems faced by educa-
CtOrs. e e ) :

5. Usrng commumty resources’in a collaboratrve effort can help education
mcrease its effectaveness wrthout asking for large budget mcreases. L

- 6. Increased understandmg of the occupattonal society galned through a .
o collaborative effort-will provide gducators with knowledge and msrghts "
useful in b'etter motivziting studen to ].eam ' . '

7. The use of commuruty resources can prowde variety in the teaching/
learning process thus making teaching more meanmgful to teachers and
: learrung more meanmgful to students :

- 8. A communrtv collaboratrve\e\f{)ort can prowde thdse educators desrnng-
to become empiloyed in th usmess/laborllndustry commuruty with
knowledge and contacts that wﬂl be helpful to them. -

Thll‘d partrcrpants saw the followlng as benefits accruing to the business/
labor/rndustry commumty through a collaboratrve career educatron effort:
. . «.*,,_.._

1. A reductron in ahenatlon of educatron toward the nature and goals of '
“the busrness/labor/mdustry community; :

. 29
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2. An ihcrease in the qu:

lity of youth seeking to enter the occupational -
society; . | : '

3. Public relations benefits t'hrough helping both eduoators' la'nd students.
better understand the/social need and desirability for your business.,

R N Opportumtles for th busmess/labor/mdustry commumty to tell its side
i of the story without the message being “filtered” through educators who :
themselves do not™u derstand the prrvate enterprise system.

benefit ratios resultmg from prospects of fewér |
school-alienated yjouths, unemployed dropouts, maintenance costs for

: Juvemle delinquerits, etc., makes a coliaborative career education effort a -

good investment for business and industry.

effort-is'a good means of encouraglng volunteerism
aimed at bette llfestyles for employees :

7. A collaborat1 e career education effort can help a glven business get its
mgssage acrdss to teachets and students whereas, without this, dlfﬁcu]-
ties in gammg entrance to schools are often encountered

8. Youth are future voters stockholders and employees It’s good busmess
to pay a/ttentlon to them S

My pnme/reason for sharing these rather long’ hsts w1th you.is that, a.lmost i
without exceptidn, they apply equally as well to vocatlonal ‘cooperative, and
“work experience educators as they do to those in career educatipn. Each of

_ you might add a'few to: this list and eliminate some now on it, but?if you did; e
S my prechctlon 1s that yom basw lists would be very smular

Ea‘c'h of us,vwhe_ther_ we be in vocation_al, cooperati_\{e, work.experience, or
career education, share a common sense of basic purpose in our efforts to: (a) -
bring a.more proper and appropriate emphasis to the goal of education as

preparation for work to American educatlon and (b) involve the broader -

community in attaining this goal. None of us can hope to be successful without . -
the support and backing of both educational decisionmakers-and. members of -

~ the busmess/labor/mdustry community. The concept of collaboratlon repre-
.. sents a direction for: basic education change that is appropriate for all of us to
endorse. It is vital to the success of our individual efforts in meeting student .

needs. It is a way of-drawing us together without gettlng involved in

: turfmansth problems I think it is a-strategy. worth trymg

S M ‘ .
| i ’-To talk ébout the_concept _of oo]labc')ration shoula har-dly be-new to those in
_cooperative and work experience education. That is, you represent that part of
~education who invented the concept of collaboration that others today seem so .

»anxrous to emulate Slmﬂarly, to talk about the goal of . educatlon as
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.preparatron for work as extendmg consrdersably I/JE?ond prov1d1ng students -
w1th specrﬁc entry-level vocatlonal skﬂls isa crusadeI has been champloned

notion of recognizing the advantages of experienti educatlon in’ attarrung the
,goal of education as preparation for work at both the secondary and at the
postsecondary levels of education. In-each of the¥e ways, cooperative and work
experience education- have been on the leading edge of basic educatronal
. change. Yet, as basic change agents in Amerigan education, thése two areas
have never exerted firm educational leadership. Instead, they appear to me to L
__have‘exrste,d as’ relatlvely‘ smali parts of vocational and. occupatronal educatxon '_ e
_ Today, both cooper’anve and work expenence educatronghave suddenly
. . 4 been recognized by a variety of., kinds of Federal legislation as promising efforts
" that should be included in the broader program emphases called for by such
legislation. An immediately practrcal problem is knowing how to- prioritize
these multiple demands and how to adequately respond t6 each. The longer .
-run .problem, it seems to me, is for occupational and work- experlence ‘
educators to accept responsibility as leaders of basic educational change under '
the banner of collabo‘ranon o o , —
. : .
It-is, it seems to me, tlme for cooperatlve and work expenence education to
emerge as significant educational influences in their own right. If and when you
do so, you will fund multiple opportunities to work, at both the K-12 -and at
the postsecondary levels with a wide variety of academic disciplinies as well as -
with both vocatjional education and- career education. This, it seems to me, is
your destiny. I -can_only hope it becomes a goal that you set abEﬁlt to
implement. : :
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