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As part of the Michigan Educational Assessment
Program, 132 preprimary objectives were developed in the cognitive,
affective, and psychomotor domains. VOlnnteen-teachers assessed the
attainment of these skills in their kindergarten.chlldren. A profile
off ‘each student was designed to report skill attainment to first b
grade teachers and parents. The klndergarten teachers were alloved to
test their students only.on those objectives of interest in that
classroom. Four methods of assessment were available: state-developed
tests; teacher developed or commercial tests; observation; or other
souWrces of information, such as parents or other teachers. The -
teqchers maintained records of individual and group attainment, and.
indrsated: (1) the most important objectives;’' (2)- the preferred i
.assessment - ‘method; (3) the number of objectives which can be assessed
in one year, and- (4) opinion of the tests. Resulting class rosters,
indicated- that more students were assessed on the cognitive and -
psychomotor (nqot affective) objectives. State tests vere the most

" frequently used method, with observation secdnd. Teachers felt that
the collection and analysis of .the data cohsumed 'large amounts of °
time, apd that a majority of kindergarteners had. already mastered the

" -objectives tested. The objectives and teacher responses are appended.
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. L Introduction e

/ [}
- §

The Michigan State Board of Education {s responsible for creating
policy to:proggde quality education for Michigan's children and youth.

to that end, the State Board has aq&Pted common goals for Michigan

1
Education and performance obJectives in the areas of Art, Communication
K 5 .
Skills Health, Mathematics? Music, Physical Education, Preprimary Edu-
cation 'Science and Social Studies. Based 6n thesekstLdent objectives, :
: : \

the M1chigan Educational Assessment Program (MEAP) has developed an

o
-

r
educational health check” for fourth, seventh,\and tenth grade s;ﬁdents*
- ﬁt' L &,

in mathematics and communication skills., In January, }974 th€é State

[ . : .

. 3. ) . ~ /' :

Board identified present and future assessment plans to inglude.grades '
: ‘/K\

/

The Michigan Educational Assessment R@ﬁgram through the testing of

1, 4, 7, 10 and 12,

\ .

all 4th and 7th grade students in basic\%p%ding and mathematics skills,

has provaded information at the state and - locaI level imp;rtant for decision-
making about programs and individua1~studeny”achieyement. .Tﬁe program
collects, anal?zes and disseminates\infdrmation~to individuai clkassrooms,

1

buildings and.districts.' In 1973 the program was changed from norm= A

referenced tQ,QbJeCtive referencég\tests based on*: t%e several sets of
-r-“ oo

performance Qﬁgectives One of the c1ear oblectives of the assessment ’ \

prorram is to provide informatlon at the local level to assist educators

/
; .

in. méeting the educational needs of students
In 1974 MEAP conducttd a/pilot program to assess some of .the skills of

a sample of entering first.graders inithevaffective; cognitive and psycho-
'y - 39‘;\"; ’
motor doma&ns,‘ﬁased on the objectives contained ip The Tentative Objectives
P S - 3
i hd ! o

/ " . {

_‘L

{

X
*The(every%pupil Ath and 7th gradé program was implemented in 1970.

The tenth grade,program‘ implemented in 1975, has been administered

ort a volunteer Fasis in 1975, 19%6, 1977. . : Sy
. ! /

®
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( . A
for Preprimary liducation in Michigan (Appendix A)., Variations of this

testing proyram have been conducted in 1975, 1976, and 1977.

The procedures for therdevelopment, validation and editing of the
objective-referenced tests vsed in the 1974, 1975, 1976 and 1977 First

Grade Assessment Programs were described in detail in two reports:
~ _ :
"Development and Validation »f Objective-Referenced Test Instruments for

¢

Entry-Level VFirst Crade Children.'** Briefly, educators from f ur Michiyan
school districts (Detroit, thnn; Pontiac and Waterford) wrote test itom:

These items were edited by American Institutes for Research and tried out

in the four school districts in two sets. lollowing each tryout, the
~ items were thoroughly reviewed and revised,
Because of the unique requirements of udministéring objective-referenced
»

tests to young children, the first grade component is different from the
\ .

fourth, seventh and tenth grade programs. Tests must either be administered
. . oy =

. n

5 "
individually or in small groups. This could requ¥re an inordinate amount

.

of teacher time unless restric£I;Fs are placed*@ﬁ the number of items used

per objective, the'number of objectives tested, and the txgg of data output

I

expected. This problem was solved by gathering only/gﬂéggh data to yield

reliable statewide results and by limiting the number of objectives assessed

. . , \
in the program. :

Teacher feedback elicited through a questionnaire enclosed in the

.

¢

1974-75 testspackage indicated that the majority of the behaviors assessed

in the program had already ‘beén acquired by the entering first graders. -The

- . -

statewide results for the first.grade educational assessment program confirmed
L
_ . . ] . e
this teacher observation in that 75% or more of the students correctLy”’/ \\

answered every test item for 29 of the 48 objectives tested. In addition,
r o .
., y "

**American Iﬁstitutes for Research, Palo Altgi California, August, 1974,
Q ¥, and June, 1975.
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‘children, 2) the preferred assessment qués for

while teachers commented that the information c¢

objectives. Thus there was no information avai
myltitude of objectives which cauld be useful

planning.

Objectives of the Study

ould be useful, any teacher

" selected for the sample assessed her/his cigﬁsrunm on only one or two

lable to teachers on a

or classroom Instructional

‘The MEAP Kindergarten Assessment Program wdls designed to allow

kindergarten teachers time to assess student skj{ll attainment on the

3

entire set of Preprimary Objectives as an aid td| instruction and pravide
p y J :

a profile on individual students to first grade)

building personnel. The kindergarten étudy has

.

Department of Education the opportunity to assif

at the classroom level in implementing an-educa

aid in instructional planning. Teachers were
of September, 1976, through April, l97i, to, 1)
state approved preprimary objectives those imp

program, 2) assess student attainment of the éY

time in the teaching sejuence, 3) choose among
L4
preferred way to test student attainment, and

individual and group skill attainment. Thus é

N ' N

design an assessment program to address the ne

§

witﬁ;p the framework of the instructional progf

\

N

teachers, parents and

Iprovided the Michigan

t 175 volunteer teachers

ional needs assessment to
i

1lowed during the period

:e%ect from the set ot 132
i

rtant to. her/his, educational

'ectiyes at an appropriate
fouF assessment models a

) maintain a fecord of
teacher can individually

ds %nd aBilities of‘§tudents

ar

am.

- A i . . . )
The desired outcomes for the state agency||were to ascertain 1) those

preprimary educational objectives important to

educational objectives, 3) the number.ofbgducat

be assessed during the*éihaol year, 4)—teacher}

_ : x
test instruments, 5) teacher reaction to the as

L

1

-3- :

teachers of kindergarten

the numerous preprimary

ional objectives wHich can
L '

reaction to the provided

sdssment model prescribed -
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by the study, and 6) assist schoul buildings to design assessment nys e

to pather information about the individual student skill attainment .

Instruments Used
The instruments used are the objectivg-referenced tests, Jdeveloped
|
for the tirst:prade assessment program, and Jesigned to measure some of
¥ Prog , 12

the skills of entering first graders in the affective, cognitive and

psychiomotor domafns.

Methods

Tﬁis present study evolved from the suggestions of firat firaae teachers
involved in-the 1974-75, 1975-76 testing program, iﬁ which the instruments
were administered to a statewide sample of entering first graders. It
seemed npproppiate to conduct. this study in kindergarten classrooms since
many kindergarten teachers have built curriculum based upon-objectives similar
to the set of prepfimary ijectives/gnd are already assessiqg student attain-
ment of  many ;f these skills. Rather than‘yimit the assessment of preprimary
objectives to only the objectives tested in the test forms, the MEA? kinderga:ten
componbnt'suggests_that keachers focus on éhe entire set of preprimary .
objectives.
{/ The MEAP staff suggested guidelines for this process and provided, as
I

. ‘ , <
one type of material, the state assessment instruments for teachers to use

“as they fellt were appropriate. Teachers could also use three other assess-

e
’ B

meAt modes: 1) Jther assessment instruments (commercial or te
tests), 2) teacher observation, 3) and other sources of information about

acher made.

a child's skill attainment, such as-another teacher, or parent. The year-

long*study allowed teachers sufficient time to, assess students on skill

attainment at a rate which is compatible with each student's development. .

-

\\ ] - A
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' | -
In 1975-76 a preliminary study was undurtaLcn with 75 volunteer

kindergarten teachers to try out the assessment model.  Except for a

peneral explanatory manual and a c¢lass recordkeeping form, teachers used

/
the first grade testing materials. While teachers were gencrally }upportivo -

.
of the assessment system, their sugpestions, ellcited through questionnaires
and site visits, led to rcviséd materials to factllitate the operation of
the assessment model . '

For the 1976-77 study, tests were provided in a ditto master set
which permitted teachers to produce test booklets assessing selected
objectives. A large administration manual with test directions was com-
piled which also contained Guidel@ées for Teacher Observatfon, sample
classroom activities to assess objective attainment as a part of thé.

regular kindergarten program, and a match up' of commercial tests ta the

stat i preprimary objectives. A ''report card'" was designed to communicate

objective attainment information to parents and first grade teachers

(Appendix A). During on-site visgits in Septembef all participating teachers

were instructed by a state department staff mdnber on the use of the

materials and the parameters of the study: .-

‘

A class roster for recording attainment of objectives was designed -
« ."- - ./ ,»"
for this study. (Appendix B). A column for each of the preprimary, objectives
- . .

5

appeared on the roster. When a child attained an objective, the teacher

S

’ 4 : - . . b )
was instructed to indicate under the column, and opposite the student's

name, the month the objective was attained and the assessment mode.

. . i k] . L1
Teachers were encouraged to assess as many of the preprimary objectives
as possible, using a variety of assgssmeg; modes; they were not expected

to use only the provided tests for a given objective. One of the desired -
» _ ) . -

. -

outcomes of the’'study is to learn the variety of ways a teacher appraises

r



skill attafnment., For example, a teacher could test student attafnment

‘

of an objective using the provided test with some of the class and test
anothier portion of the class by teacher observation (o dlitferent ausessment
mode).  In some cases 1t mlight be sultable to use only dne agsessment wode

to measure attainment of an objective.
. y . p

When the :itug!lcnt attains an objective, the teacher Indicates on "the
;)r(\\rlu{1w1 class roster Ll\eA date (only the month) and the assessment mode,
The possible assessment modes are coded as A = state test; B = other tests,
C . tv.'lcllpr observation; and D = other, as explained below.:

Assessment Mode A, 16 the state test is used and the objective
measured by that ;nrm is attained (using a designated criterion level
for each. test torm) the teacher records a letter A and number indicating

the month.

, Assessment Mode B. Sceme teachers have utilized other tests to assess

. i . N ' .o
student progress in specifie skills, Examplas of such tests are those:

-

usced in local or state evaluation activities, commercial tests, district
tests, or their own paper-pencil tests, This study gives the teacher the

option of utilizing these tests at her/his discretion. The criterion level
/for attainment of cach objective is determined by the test ysed. Tf this
< assegsment mode is used and it indicates the student has attained the

. - \ :
objective, the teacher is instructed to record the letter B and the month

the teacher determines the skill is attained.

- : \

Assessment Mode C. Teachers may, in the course of teaching, observe

students demonstrating attainmentZof some of the performance objeetives.

A The purpose of providing this assessment hbde is to allow teachers who
, ‘ . _ o, . . o (
observe attainment to ngte this and therefore to omit formal testing ,of',‘
T > s N ‘»l:\\
these skills for the studentg observed. In some cases, teachers may desigh
o, . . .
/ a structured situation, pé€rhaps similar to that used ih a more formal test,
O ‘ . G ‘\\ ) .
ERIC in order to quickly ‘assess students. T
: ‘ . L ’ ! < . '
: Yo _p ~ . N
¢ IS 3 .
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‘

Agsessment Mode Do It the teacher Judges that o student has developed
a gpeciffe skill throuph another asscdsment mode, such as a4 student interview

or by talking with the student's parents or some technique other than state
)

A
tests, other tests, or teagher observat{on, the teacher records the letter D

and the month this determination {s made.

Ve
~

A copy of tht class rester (the record of student at talnment ) was
returned to the state department in May, 1977. Teachers could use their

copy as the basis for a diagnostic report to first grade teachers and

transfer Information to the "Report Card." The rosters were analyzed to
‘determine the number of objectives attained and the specific asscssment
mode used for cach objective (Appendix €). .

Comment sheets were provided and teachers were invited to comment in
. : .
tive specific arcas: 1) comments about the study as a helpful cnrriru]um w7,

R

tool, 2) comments about the study as a facilitative means for assessing

student progress in skill attainment, 3) comments about the entire set of

tgsts, é) comments. about specific test items, and 5) comments about the
recommended criterion levels. 1If a.teacher chooses other tests as an
administrative mode, theyv are asked to describe the tests used for each
objective,

L ) In addition to the Class Roster and teacher comment sheets, participating

'

teachers and principals received a mailed survey which proBed their reactions

to the study as a viable assessment program for the kindergarten level (Appendix D),
. ' ,
Specifically teachers were asked if, h#tving participated in the study and as
A Y

a result of the methodologv of the study, they are in a better position to

plan instructional programs based on the needs and strengths of children,
i

4

and do-;_t)(ey have more information about each child's~progress9

N

O . >

Aruitoxt provided by Eic:



Concluwitons

The analysia ot the Dlans Rosters indleate that more stoadents weere-

assessed on skills dn the cognttive and pusychomotor domalus than b ills

3

tn the attective domain.,  When teachers cusesaed cognitive ‘kfkl';, "he

preferred wisessment mode was utdlization of the MEAP Tosts (Asseosment

Mode AL Teachers teaded to assess students on objectives tor which

MEAP teats were provided.,  However, Music and Art objoctive skitl attain-

ment was mory of ten assessed through Teacher Obscrvat ion (Assessment Mode o),
N
kS

utilizing classroom activities as the scetting tor asgpessment,  There was

tittle utilication ot Other Teats (Assessment Mode B) which might indicate

that' reachers are not matching schogl or district tests to ol ssroon objec—
. ‘\‘ !

tives, or that these schools do not utilice any tests at the kinderparten

fevel.  The survey to teachers and interchange at follow-up meet invs with

teachers in April dindicated that the study is viewed as a positive and

helptul service by a state department of education to assist teachers in

\
tadJoriag a local- needs, assessment, but that the process 1s very time
3 '

vnr{suming. -

Ao d

Implications of the Studvy

-

It i5 critical for state agencics, in addition in providing curriculum

and program guidance, to instruct and assist local education agencies in the

. . . C.
design and use ef assessment techniques for local dssessment proxsrams.

Farther. the state agency can serve a resource service by providing tests

~

te measure a variety of curriculum objectives important to local educational

: programs. The study is proving to be a viable model whercby a state agency
. 3]

can provide an assessment program design, tests, and record-keeping forms,

gna”yet permit autonomy at the local level,

O

"ERIC . 6

s : < ‘8".1(}



Based on the input from teachers, eftorts are underway to improve
- I

the record keeping svatem to lTessen the t me Involved In recording student

: )
progregs. Presently the Preprdmary Ob ject lves are befuy revised to hetter
reflect the prowth and development ot vounyg children,  The format wil)
provide classroom activities with which teachers can assess o stuadent sk Ly
attafnment o Test development plans call for new items baoced on the new
objectives to be tried out Tate in 1978, and incorporated fnto the 1979

MEAP program aso o entry-level comptnent

5

- £~

o .
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- STUEDENT NAMY

. MICHICALG TRCCNTYOSAT A o o e Db RGART I R PO Lo

AFFECTIVE OBJECTIVES FOR PREPHIMARY STUDENTS

EMOTIONAL BEHAVIOR
By the cond of The proproeany e nemoes cbents g Lo AUl toc e monetrate the Taltowing
behaviors as measured by teacher observation cant ar obyedctive teferesoed e toanmnie,

| Niv("()(jrlilt' at leadt thied of tve Lavac emotons (feac anager sadness joy Tove) inowell and

Others - ) *
d Recogne somge basac causon ol tamiloer cmotional responnes (ooq st e ANy et )
3 Begn 1o Show earothy Tor and awarene o of the fecivng necds and deares ot Othery !
Aclively expregf teehngs ngnverbnally, o -
H5 A gieater cbaddity to veabhabize atfective ecapenience (eg 0 postive and negative techpgs,
wantls vaine cantfiict et l
6 r;]‘,plu‘y any noredaed repertonce of hoeboviorad responeaes by which to ccive affective pre bleme :
(e cicale thew own '.nim.nn'-._ sech help hom parent o teachers, and other s give aelp to t
2.0 TOther chddren, et ), :
7 Coven catogate s o akn heocpratdon aticey g bie m'l.l\"'_i ol leamonatrate g regned abtabity 160 )
dctept unpesed delay i Tooeqgudate beYavior Approprnctely '
o .
SELF CONCEPT !
*«l\t.“-'.,“iy ol the poepnimary expertenoss Students shogld be ‘lt\)ln to demonstrats: foe following :
behaviors o mecsured by teacher observation and or obpective reterenced imstruments ‘
1 An ancrease in ponitive Leh mage: 7 » )
2 Gaven rote by andg regd-lite situations. will dettonstrate an mdreased awareness of then ]
relationship S thel tanety aed to the arder commumity and environment §
x Ciiven cobe Mooy aoad oAt Tt aitagationge 'Zﬂgl Asmonstrate an incieased I‘len?Fni'\ﬁ afracial 1
«lf}().t ultera camudanities and difterong o I" T !
4 An increased andestanding of the concept of sexuality (e recogmize their sexudl
eatibcation  are comtortable with cwn sexuality and the sexuahlity of others), }
5 Geven role phaying and real e situations will demonstrate a heaii-ihy: seif-respecting Jt‘t.tpde -
owdards therr bodtes and 1ts sunple physiofogical functions, o ' ,
6 Caverns variogs rotea (e play (such as occupational parentalv emotional. cu-tural, or
situatronaly will demonstrale awarenes:s and fg(lf\‘a:hV:ly tor these roles ‘ i
. |
SOCIAL RELATIONSHIPS . - T |
By the end of the prepoamary expencnce. students should be able to demonstrate the fc Howing |
behaviors as measured by teacher obseivation and/or objective reterenced instruments ‘i
1 Widen peer and adult relationstips by dcmonctrdlmq mcreaced abiirty to play with one or '
more children and to relate to a largor oroup ] ‘ b
11 Anancreased capacty to cope with strange and/or new wrrounqus and with tarmliar |
. and unfanubar people,. 3 - R L__

12 An increased ability to seek ho*lp hom othms whon nneded dnd th‘ﬁ appropuate "

2 _Begin developing social inferde; mnden.cerby exhibiting an” increasad dwareness of the” T

lmportnmo ob gieeanatake 0 sonzl md K wh'lonqh:ps . '

21 Exhibit evidence that they are acc r)f d:ﬂerences m ' others. e

.22 Demonstrale their ability” to hstnn ers. . a
23 Extibit the quahty of sharmq witithers, Q

24 Demonstrate that they have Iedrmd to dSk pprrmssmn to use objects Delongnng to
another person,

25 Demonstrate thal they ¢an recognizé cause and effect n THe Dehavior oT Ohers, argma—

effects of thewr behavior on others. v
, ) Lo S .,\;,-,“-__ A
Q b R O T KK CEA S B S PR |
ERIC N T Objectivie Not Attained |
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ST e e

. 4. Name some of the “people children learn’ frOm ‘and:whal t they learn “from the'ﬁi'
" 5. Pamc:pate in decision- maklng situations (e.g~ make personal or group-rules for classroom

PSYCHOMOTOR OBJECTIVES FOR PREPRIMARY STUDENTS

1. Balance while walking {e.g.. will be ablé {6 walk af Teast ten feet on a strarght three-inch

9. Ieg r,oordmatvon (eg quI “be able to skip or gallop, leading with the preferred Tool) -

behaviors as measured by teacher observation and/or objective referenced instruments:
"?“'Di(jTaT coordiration (€. g‘j' place a 1hfee quartar iich bUNton THToU i

- ._ - .

' 26 Efxmb:t greater partncupatuon in astwmes and in cbmmumcatlon with Thers

3. Identlfv several workers from- different occupatfonai ar.ens in the commumty and teﬁﬁ

qomelhlng, about their work: T - :

T T e e

behavuor etc)).

BEHAVIOHAL RESPO~ TO CLASSROOM ENVIRONMENT : . ' -
By the end of the prepramary experience, studénts should be able to demonstrate the follcwmg
behaviors as measured by teacher observation and/or objective referenced instruments:

———d

+ " the-type of actlvmes in- which engaged;

[y

- 1. Willingness to _accept reasonable limits set upon behavior, play space, use of materlals of\\

— 2. Acceptance of rounnes (e g datty schedutes; room arrangements aduitsete) armuunges
in routines; - :

3. Cooperation and mdependence (withoult help or demonstratiorny im folfowmg verbat
directions for three or more sequential instructions;

4. Increased independence in the areas of personal Rygiene, .ealing, and dressing; -

5. Increased ability to mdependently begin, work through, and. continué an activity;

6. !ncreased ability to accept respon5|b|I|ty for the use and care of their portign of the
classroom environment.

-

RN

GROSS MOTOR BEHAVIOR 3

By the end of the preprimary experience, students should be able to demonstrate the following
behaviors as measured by teacher observation and/or objective referenced instruments;

taped line without stepping:completely off the 'line with either foot);

2. Balance while running (e.g../will be able to run to a target placed no more than twenty feet
____away_without stopping-or veering off a path approximately five feet wide);

o ———— .

3. Muscle coordination (e.g.. will be able to jump with both feet rising together over a
three-inch taped line);

4. Muscle coordination and balance (e.g., w\ull be able To hop three consecuve times USing one:

i et R g

i
5. Eye-foot muscle coordination and balance (e.g., will be able to Kick a ten-inch ball wTﬁouflr
____losing his balance or_falling): ] ¢ , N

- 6. Eye-hand coordination (e. g.. given a bushel basket tilted toﬁg;d him at a 45-degree angIeL ‘
- __and placed four feet in_front _of him, the child will throw a :

ean bag into the basket);

7. Touch or move parts of the body {e.g., head, arms, erows hands, legs. knees, feet) called
for by the teacher; ~ :

8. Free body movement by phyS|Ca”y responding to music, song. rhythm, and/or rhymes:

FINE MOTOR BEHAVIGR -
By the end of the preprimary experience, students should be able to demonstrate the following

2 qunal ooordm‘.xnon (e.c q "by being able 1o place fen small one-hal A
strlr}g) ‘\\ ' %

-
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3'. "Eye-hand coordination {e.g., given a fen- mmute ﬁme imit, will be abfe to putTog“Th”er”
. simple puzzle of five to eight pieces);

I [

X N1

"4, Thumb-finger coordlnatlon (e.g., given a pair of chlld s scissors and a strip of one-inch by
six-inch construction paper can make clean cuts three times in five attempts without folding
of tearing the paper); ,

5. Eye-hand IcLQordmatloh“(e.gf. ‘given a large crayon and at least a two-inch model of a circle,
will bg able to copgy the model in such a manner that the curved line closes);

5 S

6. Eye-hand coordination and lateral movement (e.g., given a large crayon and al Teéast a

two-inch model of two mterséctlng lines, will be able to copy the lines so that they intersect ’

in some manner)

7. Improved eye -hand coordination (e. g given materials such as interlocking blocks or other
avanlable small blocks. will be able to build a stable eight-piece vertical structure or desgign).

R Rt

COGNITIVE OBJECTIVES FOR PREPRIMARY STUD“HT&

LANGUAGE DEVELOPMENT ,
By the end of the preprimary experience, studenis should be able to demonstrate ‘he foHowmg
behaviors as 'measured by teacher observation and/or objective referenced instruments: -

1. Enjoyment in fogking at books and iistening 1o  siories;

2. Produce pictures and/or scribbies of own creation which are used as a basis for |

.

comimunication;

_3. Listen_and react to another’'s_oral "lanquage;

4. Gwen an oral story which expresses a mood (e.g.. happy, sad, angry, afrald) will -dentlfy the
characternstnc mood of the story;

[P SR

5. Given an o:al stimulus requiring @ specific” bodW response (e.g., 1he game. S»morfsays“f;,
will prowde the appropriate -response; -

6. Talk about a picture or a group of two or three related pictures,

R R
M

7. Tell about personal axperlences

8 Distinguish envnronmental sounds they hear (e.g., traffic 'sounds. dog barking. baby cryinr-
elc. .

.- Given, threé single syllabte sounds two of which rhyme, will select the two which rhyme;

10. Express an idea or. ask a queitT)s oralej another person (e.g., explaming how at toy

B wor-<5/ask-ng how a toy Wworks);

T Given a small group situation, will share own ideas and Tisten to the ideas 01 others;

12. Talk about the feelmqs ‘associated with events;

AU G AUPUNISIIES SUNVY SOl

JL_NQnJemaLMm;iate or role-play thé simple action of pgople qr ammals,

14 -Name hkeneSSes and dxﬂerences in pictures, objects;x#and shapes;

-t

15, Becogmze some Tetters oﬁf ¢ afphabetl;

16. \Gnven -a sequence of p:ctu s portraying a sfory, WiTT fell about the story by fesponding
: apgrognately to each picture; . ,

17." Print first name correctly;

18: Hecognlz'e MrstTame.

[

CLASSIFICATION AND ORDERING
By the end of the preprimary experience, studgnts should be able to demonstrate the followmg
behaviors as measured by teacher observation and/or objective referenced instruments;

. 'Given two kinds of objects in a large set (e.g., elbow and shell macarom or bottle caps and
checkers) will sort the objects.into-two sets according to their separate characteristics:

U |

2. Given an object of a specific color, will pick an object w{uch is of the same color;

]
i
I
b

+
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3. GrOup items on the basns of common funct|on (e. g things to. eat with, thtngs to waar, thlngs v
y to play with, etc. ): o . s ) . I ;

> & Qroup ﬂeFﬁS On hé Ddsis OT aSSOCIaIIOT‘F(eg narnrnsr dnU ait, shoe and foot—etc):;

5. " Tdenhty and group items on the tasts of-generat ttasses or ctategories (suchas furmitore;
animals, plants, etc.); . .

/6. Given items of common qualities (e.g., texiure. we@ﬁt loudness speed, temperature COToT T -
- / - will group and match iterms on-the basis of these qualities and be expected to know and use | '
A at least two of the comparative terms (e.g., soft-hard, loud- quret fast-slow, smooth-rough, [
ho{cold dark-light, heavy-light) to identify the groupings;

7. Given a pattern using objects of two or more colors, will dupllcate the pattern selectlng from
a set of ‘'similar objects; 4 % i

— g - —

8. Given a sel of ten objects of assorted cofr and snape WHTpITR out oolecrshavtng‘specmtr*
combinations of the two attributes;

—

9. Givén one series of three objects arranged in a pattern by color or shape and the first object”
.of_the second ser|es will complete the second pattern series; .

10. Given.a variety of objects, will group some of the objects into a classmcatlon system
according to their own perceptions.

-

T
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C. NUMBER — NUMERATION o :
By the end of the preprimary experience, students should be able to demonstrate the following
behaviors as measured by teacher observation and/or objective referenced instruments: ,
T. Given a set of coins of a penny, nickel, dime, wWill pick and name each one: I

2. Given a collection of five objects of varying Iengths will ptck up the longest or the sAortest o
as requested

3. Given a set of five pictures of objects of various heights, wnl arrange the plctures so that the
objects are ordered from shortest to tallest; -

4. Given two objects of decidedly different weights, will hand to the teacher the. one that is
heavy or the one that js light as requested: - RN

5. Given the directions "count to ten" . will recite the number names from one through ten in
the usual order; ‘

- 6. Given an oral-description of a set and a collection of objects, some of which belong fo the
set and some of which do not, will pick up the objects that are members of the given set;

7. Given cutout pictures of any two sets (from one to five members), will place the pictures of
the sets in order, from that set with less members to that set with more members: then, will
order the set pictures from more to less; -

B. Given numeral cards T through 5 and five sefs of objects consisting of one, two, three, four
and five members, will place the sets in sequential order from the set with fewest to the set

with the most and then will place the numeral cards in front of the set hawng the number of
members_named by the numeral;

9. Given a set of-objects " vi?lth 1-9 members, will count the members of the set &nd state the
cardinal number of that set; '

10. Given pictures of s?%vwnh 0-8 objects and number cards from U-9 (using Telt numerars,
sandpaper numerals), #ill match the right numeral with the picture of the set hawng the
same number of members;

11. Given dot pattern cards showing sets of 010 dots, will count while pointing to the
appropriate dot card; N .

T2 Given a set of 210 8 objects, e stud : ] a
construct a set having more members than the original set; -

13. Given a set of Zto 8 objects, the students, from his own group Of ob)ects Wil CONETUCT T SaY 1
having fewer members than the original set. !
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14, Given an assortment of cutou! shapes mc!udnng squares, triangles, rectangles and cii gtes of
. various suzes randomly arranged, will selecfga gwen shape as requested.

). SPATIAL RELATIONS ) ~
By the end of the preprimary expenence students should be able to demonstrate the following
behavuors .as measuted by teacher_observation andjor objectwe referenced instrumenic:

1. |dentify and name the followmg parts of his body. head, arms, hands, torsc, legs and feet:

2 Knowledge of concepts of posmon (such as on-off, over-under, on top of, in-out, into-out of
top-bottom, above-below, in front of-in back of, behind, beside-next to, by, between);

J. Knowledge of concepts of direction (suc 35U _db’Wﬁ—aTﬁUnU‘mTUUgh“'crward‘bacxward
to-from, sideways, across);

*____._r_- -

4. Knowledge of concepts ot distance (Such as near-far close to-far from\

TEMPORAL RELATIONS
By the end of the preprimary experience, students should be able to demonstrate the foIIowmg
Sehavuors as measured by teacher observation and/or objective referenced instruments: .

.. Ability to followtemporal commands {Such as go, stop, al the same Lime, MoW.SLart; HistTy

S

2. Understanding of time intervals (such as beginning-end, Tast-slow).

. NATURAL SCiENCES |
By the end of the preprimary expermnce studen,ts shouid te able to demofistrate the following
behaviors as measured by teacher’ obser\(a?lor and/or objective referenced instruments:’

1. Given chbjecis of various primary col'(frsq‘fe(fblue ang yellow), Wil be abte 1o Corrébuy
|dennfy the colors; .

"2 Gwven an object to examine using their senses of sught sound, smell, taste, andToucn Will
- exhibit the ability.to describe: certain charactenstlcs (such as size, color, welght texture,
___ _temperature, odor, etc.); ¢

3. Given an object {or picture of an b}aject) will describe verbally by.naming at least two
characteristics .of the obiect (e.g., given a rubber ball, the student will give two of the
properties. such as color, .shape (round), density (Ilght) elasticity (bouncy), size (smalier

____than my hand}, temperature (cool) té‘kgjre (smooth);

4. Given a set of objects or events, will grrange them in sequence In accorgance with

prcsuubed criteria (©.9., given separate pictures of a dog and a puppy or a flower and some

—..sceds,_the student will arrange them in _proper order), 0

5. Given an object or picture which changes with successive observations, will state at least ‘

one of the properties which is changing (e.g., the student tastes a sample of unbaked codkie
cough and a sample of a cookie made from the same dough and describes what changed in

-

the baking (hardness, texture, color, taste, smell); : :

6. Given a magmfymg glass and an object or organism with some.characteristic not vjsible —

without a Iens can observe the object or specimen w:th the lens and |dent|fy at least one of
~ the characteristics;

7. Given a picture or group of pictures snowmgnerns whithr tomprise bothve—and-non-tive

things. can point to examples of living and. non- living things.

a

7

SAFETY . . _ . »
By the -end of the preprimary experlenée students should be able to demonstrate the following
behaviors as measured by teacher observation and/or objective referenced instrumentS'

1. Awareness of common hazards encountered I galy fiving te-gtoxic-househeld-cherieals
" or substances, e!ectrnc:ty toxuc plants, explosive and combustlble substances, etc.);

o

LT
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2. Adherg to safety, fules in the home, to and from s€hool’ and in the school

! Pertorm safely aé pedestrians, as passengers in-meftor- vehlcles and as tricycle operatgrs.

’

= ;o . . )

, : / :
H. FINE ARTS / '

Art:
The joy in cre9‘(vuty should be emphasized throughout all fine arts mstructnon The process is

rnore important than the product. By the en _ﬁe prg'rary exd‘enence students should be

E-; able-to ?emonserate the\.tm&\ir}g beha__'l { easured _py t;acher *observation and/or
objective’ referenced instruments’ A {5

1. Pleasnre and enjoyment in j__xaLem of art experuences ' v

»

2. Use/a variety of media (such as paint, crayons, finger paint, felt markers etc.);

3. Cryate two- and three-dimensional Torms using a variely of manlpulanve materlals (subh as
clay. paper-mache, blocks, etc.);

4. Hecogmze color in the natural environment and in the man-made environment;

S. /Use a variety of ‘tolor in the production of art; . '
GFRecogmze that lines define space (e.g., uses line in a variety ot wa@o express length; size,
/,Gor shape); - \

/7 Hecogmze the direclion of Tine (€.g., down, 3lanted. OVer. across elc T,

T

v / 8 1denﬂy the charactenistics of Tine (e.g.. fat, thin winding, climbing, efcy);

/ 9. Use a variety of lines in his art activities,

4

j" 10. Distinquish between two- and three-dimensional forms;

7
/

411 Develop comgositions using size, shape, direction, overlappin ng shapes and/or repetition;

/.

/

12. Use acombmﬂon of various textures in art forms:

13. Recognize differences in his art wﬁrk (e.g., size, surface, parts of objects, shape, texture,

._etcy); .
14. Use flat, curved and irregular su(\T\hges in producing three-dimensianal forms.
: — , -
Music: .

By the end of the prepnrnary experience, students should be able to demonstrate the following
behaviors as measured by teacher observation and/or objective referenced instruments:

. S

1. Uréate music on a vanerywr CiasSsToom lnsrrumems

2 Freely express the mood of music through body MOVEMENnT,

3. Through physical movemenis (e.g., clap, march, walk, run, pfay rhythm nstrument)
. demonstrate his ability to respond rhythmically to pulse or beat in music;

4. Repeat a very simple rhythm, individually or in a group (e.g., smgmg chanting, speakmg,
clapping, using rhythm instruments);

-Participate with a group Tn singing simple, tamittar metodies®

Upon hearing music, will recognize whether a melody Moves Up or TOWI,

Upon hearing music; will recognize Tast and slow tempos:

QN oy o

Distinguish between long and short tones.

<

" AESTHETIC APPRECIATION _ :
- By the end of the preprimary experience, students should be able to demonstrate the following
behaviors as measured by teacher observation and/or objective referenced instruments:

»

1. Begin to develop aesthetic appreciation by responding emotionally, Through non-tretted;
spontaneous self-expression (drawing, painting, movement, elf—report) to moods and

1 feelings in arf music, movement, drama, poetry, prose and nature; ‘
) 2. Begin to recognize the beauty or aesthetic qualmes of his own work as well as the work of
others;
. 6
— ] .
&
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M Value his art experience (e.'g.. feels comfortable with art activities,-willingly participates in art

activities, expresses personal satisfaction with art__activ'ities. voluntarily elects to repeat the
art experignces, demonstrates pride in art work, ‘expresses himself through color, etc.);

4. During an art activity, , will voluntarily use a variety of patterns and both two- and
___three-dimensional forms: ; ‘ :

5. Indicate a preference for certain textures in the daily art experience:

6. RAeact to musical experience by voluntarily responding in out-of-school situations (.g.,
discusses music class happenings. sings songs learned at school, chooses to listen to music
programs on radjo, television, etc.);

7 React to musical experience by voluntarily T'esponding during school (e.g., expresses a
reaction when it is time for music, joins in uickly, freely, or slowly when musital activities
begin, expresses reactions to the music clé:gquring classtime or when it has ended, brings
a favorite record to school, seeks opportunities to play classroam instruments, otc.).

KN
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APPENDI .. B

[EXPLANATION OF CLASS ROSTER T,

~ 'Below is a representation of the Class Roster ancj an explanatxon of codeq used for recording the

assessment administration mode and date of attainment of objective. -
. . . Assessmept Mode ' - . Month -
‘ . N _ - ¢ ! 9 = September _ Jf
A = MEAP Test v 10 = October
7 “ ‘ 11 = November
B = Other Tests ‘ - 12 = December '
) , & ’ . ~1= Jz;nu_ary
C = Teacher Observation . 2 = February
N | * 3=March
. D = Other . 4 = April

Emotional Behavior

i MEAP Test No. | 1101/1102] X X X4 X .‘-(—T

q . A
STUDENT NAME. Preprimary Obji.{ 1 2 3 4 ) 6 |.7

1 Susan Adams A 10 /

o
B
N

.2 Tom Johnson
3

Above the diagonal, record the assessment mode as indicated above, either A, B, Cor D.

Below the diagonal, record the month the objective is attained; for November record 11, December
12, etc.

Opposite the student Tom, under MEAP Test No. 1101, and Pre-Primary Objective 1, the A indicates
the Assessment Mode, (MEAP Test); and 10 indicates the month the objective was attained, October.

An X indicates there is no MEAP test form.

9
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APPENDIX C

no= P

CLASS ROST R RESULTS

Kindergarten Speclal Study

1976-77

Number of Students Tested = 4570
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A B C D
MEAP Tests Other Tests Teacher Ubservation | Other
2,574 53 501 53
2,179 4 391 77

26 1,232 : 27
853 .- 24
786 14
685 20
1,000
30 1,39 51
589 41 .
328 20
683 20
_ 583 52
25 394 21
585 20 1,418 45
24 17 1,284 '
44 1,183 20
18 | 911 45
1,333 2
1,463 21
927 1
24 570 .
1,108 23
1,861 | 126 336 77
84 263 49
-520 , 101
21 1,321
. 1,493
1,196 48/ 887 93
' 41,185 '
564 50 -1,108 106
22 881 20
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1%
2%
3k
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Sk
6%

9%

2%
Ik
4%
Sk
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2%
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5%
6%

8%
g%
10

.11

12
13%
14%
154,
16%,
17%
18%
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A B C . D |
MEAP Tests Qther Tests Teacher Observation Other
X e —
2,092 125 614 24
1,786 150 399 = 43
[ 1,871 187 - 450 - ‘ 18
1,831 237 653 17
1,356 170 =« 465 22
1,866 72 .\ 365 . -
1,844 292 734 - 75 ]
40 157 1,059 37
2,320 85 672 39
]
. 128 295 800 34
‘1,852 231% 1,455 40
1,591 253 7873 39
1,051 354 796 - 69
1,979 562 449
1,623 511 265 .51 .
722 298 290 15
26. 25 1,415 66
663 240 845 143
794 136 645 47
1,715 | 115 289 26
906 286 953 37
1,070 219 567 45
27 57 . 959 83
:1,511 . 97 242 72
4,387 350 278 18
25 589
25 22 795 24
46 22 556 65
1,108 17 405 37
1,225 514 363 109
642 631 693 191
543 199 ~ 398 149
884 566 1,102 55
418 498 1,241 81
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A B C D,

MEAP Tests Other Tests Teacher Observation Other
C.0. 1* 663 430 723 1 116

C.0. 2% 1,085 596 697 230
C.0. 3* 2,013 206 310 74
C.0. 4% 1,832 . 160 244 110
' C.0. 5% 2,242 1 212 253 - 34
C.0. 6% 1,751 70 171 : 24
» .C.0. 7% 1,058 253 181 . 48

E C.0. 8x 704 - 272 ’ 270 .~ 157 -
C.0. 9»* 569 198 373 80
c.0. 10 80 /405 74

» p)

N.N, 1x 851 133 ‘ 410 : 65
N.N. 2% 2,184 610 ._290 - 134

N.N. 3% 1,221 ~359° 108 - 71
N.N. 4% 718 332 ‘ 315 - 115
N.N. 5% - 613 654 752 209

N.N., 6% 1,528 134 ’ 118 . 132 -
N.N.. 7% 1,367 306 215 242
N.N. 8 : 6 211 427 112
N.N. 9% 961 537 548 16
~N.N. 10% 1,249 524 294 ' 145
N.N. 11% A9 344 - 405 ‘ 80
N.N: 12% 1,27% 308 222 . 45
N.N. 13% Al 1,068 302 -85 21
‘y.u.-la* L 876 ¢ 691 1 - 680 1 194

a
S.R. 1% , 949 404 . 666 95
S.R. 2% 2,060 310 190 ) 110
S.R. 3% 1,580 189 284 3 68
S.R. 4 ) 1,324 131 258 \ 102
7 S
T.R. 1 776 100
T.R. 2 25 630 .83
' -

N.S. 1x 819 - 712 614 158
N.S. 2x - 639 96 473 20
N.S. 3x. 583 113 297 48
| N.S. 4% 1,561 205 255 164
N.S. 5% 518 119 : 224 121
N.S. 6 128 122 ° 105
N.S. 7% , 1,152 193 230 42
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“PPENDIX D

N
MICHIGAN EDUCATIONAL ASSESSMENT PROGRAM

1976-77 Kindergarten Program

| Questionnuire to Teachers Participating
98 Returns = 56%

s

1. How many MEAP tests have you used? Average = 21.12

-

2. On how many obJectives have you assessed the children in your class?
Average = 46

3. What has been the predominate assessment mode? (Check One)

MEAP Tests 54 Teacher Observation 55 Other Tests 19  Other _1

4. Has the Alternative Assessment Guidelines and Observation Guidelines been
of assistance Lr\(assessing student skill attainment? :

+
1 -

_60 Yes _}Q_&No
" Comments:
" Somewhat.

Isolated some extreme cases 4,

It haq been another means of a follow-up on class material and has given
ideas, even though we have our own school district objective.

Were not meaningful - too simple.
It has given greater freedom.

I believe I would use”ﬁény more next year since I now feel more familiar
with them. .

The ideas for assessirg are: useful in some cases. Usually had tested
these.in daily work.

I wanted:to rely on my own methods and ideas as much as possible.
Provided a mofe systematic way of cheéking'skill attainment.
To some degreg | |
~ Some. I
Only my slowest students did it seem helpful.
It's always helpful to have additional ideas.

I didn't réally_have.time to delve into this thoroughly this year.

it




(Question 4 cout.)

I reported on objectives and, would usually test each child on anyway.
Also have more difficult objectives that the children are tested on;
as recognition of\all the small letters of the alphabet as well as
large and the sound associated with each; counting objects to 100.
Not used this year.

Not especially.

In that many people feel our present program consumes too much time
and our children do not have the time to develop skill other than what
program provides, v

I thought my own observations to be best.

A little.

Somewhat.

Helpful in evaluating certain skills. //\

v

Helped to make me more aware of .thing3 to look for.
Made my observations more "in depth" than ever before.
I have not used it much. ' A

r

Somewhat.

Due to concise outline and method of construction of objectives, pupils
easlily assessed. Many objectives, however, were too ”youngﬂ for our
%indergarten program. Example: Language Development. “

The guidelines were a reminder to retest on many skills we had covered.

We have a program of checking each child's skills which works better for us.

We already have an assessment program geared to our needs and really
feel this program didn't compare to it.

They gave ideas and al%o were the only list of objectives I had available.

Most valuable part of the program. 1'd like to see each Kindergarten
Teacher in the state have a copy of the Preprimary objectives with
suggested assessment activities.

Many of the skills are easier assessed by my personal observation.

We are using other means of testing because of the great amount of paper
and -time the MEAP test required.

Somewhat-I have nét ured it much.

I haven't had time to completely go through it all.

O T N
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(Quest ton 4 cont.)

’

Many gave me another way of checking skill attatnment from tho:e |

-
hidat AF TEN B

! “‘/ #uced previows!y. .
N
// Beneficial 1 had time to do more teacher observation and vse other
/ tvpes ol tests, :
J B}
Reltied mostly on teacher obscrvation and teacher made toest:,
Yos, many of the objectives can he tested throupgh small group<activities,
games, drills, and prejects in a more orderly fashion than a MEAP printed
test.,
Observatious were already being {mplemented, The length of time suggested
was impossible for me to carry out on each individual.
5. Has the progran provided more useful information about kids than before
the program was implemented?
54 Yes 34 No
L]
Comments: _&3
v
I have used the&gbjectives since I began teaching four years ago.
The same information was being obtained i? our regular curriculum.
1 only tested the items I already used for information. .
eMore information but not necessarily more useful information.
We already have worked out our own objectives.
/
Most of these procedures had been tested and achieved before this
assessment came to our school.
1 predicted every child that had any problem and the reason for the
' problem. f
In a way, but our program is mqéh more advanced than#he covering
most of the skills. /
g a
Gave objectives in organized manner and complete outline. Excellent
objectives for Affective and Psychomotor.
Many of the objectives are in our curriculum guide for Kindergarten., ™ -
J.,
I look for many of the same things, but I record other things.
, In addition to our own district's objectives.

V4

Some.

ERIC 35
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(Question 5 couy.)
Most of objectives are met through our program anyway.
Yes, the testing materlals and sugpestions made me fecel more comfortable
and con{ident that the results were valid.

-

[t valldated my own subjective Yudgments,
It {s too time consuming.
///// Helped in organizing skills to be introduced or emphasized.

I felt I could pretty well predict the outcome of the individual tosting.

Provided more information about the "whole" child and what specific
skills to look for.

To a slight degree. Much of the material is too easy for most of
our children. ‘

\ ) Some. \
Some of the objectives were more on Nursery School level.

The information was particularly useful in our Title I situation.

Much of it is what I have been assessing, but tests hcre were concise.

Test results reinforced my observations and judgments.

This is not our only required assessment program, therefore, too much
of our t4me was spent testing.

I wish I would have started evaluation earlier.
N
Somewhat.
. We know our children's capabilities better.
It made me more aware of each one's own development.
We obtain the same information through other means.
We have bejﬁthfking on mostvof the objectives for quite a while.
The children have enjoyed the testing material very much.
Some - helps know the whole child.

But many seemed geared more to pre-school.

Helpful to me since I'm new kindergarten level.
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(Question S cont.)

Objectives broken down into citeporfes ecasy tor assessing.

Do testing every year - pre. and post,

It has provided more (nformition. ['m not sure {t 4 all

usetnal,

Because 1 tested the objectives myself prior to the

program.

“he program makes me more awiare of the objectives for the "whole" ch:ld.
I especially liked the Fine Arts-Music sub area of the Cognitive Domain.
Have always had complcte cvulu#tions throughout year.

It helps to pinpoint weak and strong areas in cach child's development.

U am interested {n knowlng on a state-wide basis !ﬁings, in geyeral,
kindergarten should at least be exposed to.

[n some areas.

Many objectives too simple. Most already in my program.

Yes, this study has provided additional information and also reinforced

many of the objectiyés I have been implementing. (Provided me with more
information in the Fine Arts and Psychomotor categories). .

The same informativn was being obtained only less systematically.

In some areas

Many times there is moyre busy work involved than useful informatiorr.

akes one more "aware” of the complete child and thiggs to look for.
Little
‘Many seem to apply te nursery rather than kindergarten.

We had no written prci;ram of assessment before.

Little
Made me aware of some of the areas our program is weak in.
IT has made me more aware of the objectives which we have been working
toward. It has also helped in checking on achievement by testing a
second time those who did not achieve the first time.
, ) i
’Almost all are involved in our kindergarten curriculum.
Some

I am sure it will.

I was quite surprised at some of the responses.

N o 3 ey
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6. Has the Information been helpful tor proup and/or Individual (nstructional
planning?

63 Yes <8 No

Commentsi:

For 2 below average students.,
Did not change the curriculum.:

No, the testing program is too time consuming. 1'd rather do it as
I have previously,

I found that some areas the children were weak in and I worked on these
after the test.

We group by our own standards.

I have always used an {ndividualized program and was very familiar with
4 the preprimary objectives already.

We have worked -together to make ours fit our school system.

All behaviors used were too simple for the class.

Our own program of evaluation is much more effective.

By retesting and doilng some of the things over it helped the immature.child,

Other tests used already in uge combined with present program, gave some
information.

Some materials were used, but much of our teaching is at 'centers" and
individualized instruction.
h\\\ﬁore helpful as group activities.
\ .
Especially so in teaching on ways to give tests.

My class has been too large for small groups, that is, I have worked
with the whole group.

And will be even more so next year as I now feel I could correlate
it to our other program.

Yes, but it takes too much time with individual child at expense of group.

I had to plan a little more to keep one group busy or the class as I tested.
Helpful for group/individual planning - although most skills were

.attained when checked.

o
Many tests were good in assessment of slow moving children.

a 35




(Quesation 6\ont )

1 found 1t helpful in {ndividual instructional planning.

Yes. If 1 had to retest, .l just looked up the test and developed «
new one.

I base my groupings on my own testing and results.
Will be mor<c helpful if used nexe year.
The information that also paralleled our objectives.

1 only used :Ee test this way but intend to use as pre¢ and post unit
test next ye

. Somewhat.

The program that we teach requires early testing to determine group
levels for instruction.

Most helpful.

Both very helpful.

Somewhat - in gym class mostly.
It reaffirms what we suspected.
Somewhat.

“ =
1t has been hard to find the time for a lz};of the individual testing.

. 3

Patticularlg éhé dittos. I will use them when appropriate.
Helpful. Especilally for my slower students needs.

Actaed as an added tool in some insiances.

Somewhat.

Our program doesn't allow time for much extra plarning. o
We have used it especially in assessment of our slower students.

It has reaffirmed my groupings.

Very helpful @

Some

Could be if testing could be done at very beginning of year.

No.
I especially found the numeration part valuable. !

Mainly group - rs a good reminder of all areas fgr T. use.

[ & (‘\
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(Question 6 cont.)
It will be now ghat I'm getering started uning {t.

To a certain degree-espectially Langaage and (lasatt{cation arean.

Di{d not change the curriculum.

It 13 a helpful gutde in fndtvidualtzing the total Readiness Program,

Not any more than {£ T hadu't plven testa.  The (ntormation I need for
grouping I do nyway.

Both
Both
[t correlates well with our present currtculum,

See 5.

Some has-Most skills were attained when checked and no more work was needed
in that area. )

Somewhat; however, since there is licttle time left for individual teacher .-,
planning (program covers a lot of tests). I have broadened many areas
and see needs through testing which I will attempt to include in my

- .. brogram another.vear,

- 2
Yes, many of my 'new" classroom activities have come from some of these #
objectives. Also, many of the objectives outlined in this study are

similar to my objectives and it made me feel more comfortable as to
what was being taught locally.

.

7. Will most of the information be helpful to first gfade teachers?

42 Yes 37 No
Comments:
—¥£«Fey look at 1it!
o y
Yes, it would be if they use it, but I doubt they will.
Somewhat - 1f they receive {t.

I show=2d the class roster and objectives to our first grade teachers

and asked ther: if they would be helpful. They felt it was far too
detailed.

There 18 too much of it and too difficult to pass on. Needs more
organization. ‘ :

It really was. too easy.
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(Question 7 cont.) ‘ {

Too simple for students, really not specific in areas first ‘grade teachers
could use. o

If they examine the results. &
They will probably not use any of this information.
If they use it. .

' Tests should be given before child enters kindergarten - pre-school program. j

If they read it - right now there is no easy way to tell them.

If they refer to it - they are involved in fall testing and have little
time to check past records - unless a specific child warrents it.

They probably like to form their own opinions.
1f they take time to réad them.

They are definitely interested and concerned_about letter recognition,
sounds, and math.

I feel my end«of—the-year evaluation will be the most help. = .

They prefer to pre-test.

The skills attained are Qery important to fifst grade. R
>R Pefhaps‘in a few instances. |

Should be helpful. Give® an overall picture of each child plus specific’
areas wherd the child may need help.

3
- The ones I've talked to say no.
Most children passed the tests.
Maybe.

However, it will be difficult to use the information from the class roster
" as it is now.

1 think it can be 1f they haQe the time to look it over.

The first grade teachers 'are given information on the children they
will have but not based on MEAP. ’

They have other tests they use - Reading, etc.
They won't take time to sort through it!
Depends if teacher uses it early in first grade.

Somewhat. - . (

/
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(Question 7 cont.)

‘Probably not-- I have found that for the most part first gfade’teaChers
to not take the time to view material saved for them.

Should be.

Didn't use individual sheets, teachers mostly‘go on own evaluation.

Some.

A lot to.look through - should select most important.

There 15 To—way—the—fivst grade teachers could evaluate each child's
testing the way it was recorded. They wouldn't have the time.

Yes, now that individual report form has been created.

It could be - I dont' know that it will be utilized.

-

Not . sure. o
. ' Too much for them to figure out ~ I prefer the method we are using, a
: ‘ s _
. » I have not used individual record sheets and therefore the information

will probably not be passed on.

Perhaps, we have several other methods_bf passing on information.
Very useful. - S

/If'they refer to them.

) y

. 7" I doubt it will be any more helpful than what they have received in the past.

. Probably some.

Do not intend to give to 1st grade teachers.

It gives one a good overall picture of each child.

Would if they took the time to evaluate. If have kept™Student Performance
Records but question their va}ue for -1st grade teachers - 1sn't. there a
better way to plot achievement. g i

"I don't see that they will receive-any of_it._
Yes, the information can se?Qé‘as a total unit as to what has been attained
© iin kindétgarten‘or it can be used as an individual profile on each participant.
¢ ’ ' : ' . o ' .
I think the information gatperéd could be of help to 1lst level teachers;
but I question whether it wijl be used - we are yet. too far from doing

a good jo? of sequencing children's experiences and avoiding duplication,
even when mastery has vccurred. - ‘ '

- . . — .




. ‘ , - _ -
(Question .7 cont.) ’ o " - )
- I think they perfer to do their own assessment at the time tHe) want
the information, .
 Perhaps for those children who are belqw average or hayfng\difficulty
in a partitular area. - . . '
I think it rould be helpful 1f the teachers would use LL’/ _
Not organ1zed so it will-anecdotal record betterl
I belleve that some of the information will be helpful to.them in grnuping.
They don't use it,
Comments would be noted on group placement cards used every year and
on curriculum information, .
) If they take time to figure out the classg roster.,
Iflthey choose to look at it.
_ The Yecord sheet doeSnft'tell the-material used. - "&f
‘ 9\\. -..First Crade Teachers are usually onlv interested-inimath, reading, and
listening skills. /
N 8. Do you feel the need for severalylnserv1ce meetings with MDE staff and
-+ ‘other teachers to discuss the program’ .
~Zi_ Yes ._1}__No )
Conments:’
‘But I would attend if there was one. ’
One at the beginning and one about 2 months after you have started
I'd like a better understanding of how this information will be used.
B ‘.DirectiOns are quite aften too vagne, not sure how to mark.studentt'
. | The inservice meetings.I‘did attend were net very helpful.
Perhaps one in the fall and one in'early spring would be enough.
, 0 y on a:pre—school level. No pre-school class in this system.‘
I don't have the timc and 1:do not feel the need. Information suppiied
- is adequate. - : . , .

v

o o X L
If I did it again. We weren't given a chance to go to any meetings
this year. . .

AN
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(Question 8 cont.)

-~ ‘If 1n this area. ”

t

I wasn't able to attend any meetings this year and always felt somewhat
in the dark. ’ o

The arrangements are too difficult to get to the meetings.

The one meeting we attended was a real waste of time. Had we used the
time to search out the answers ourselves it would have been more helpful.

The information is complete and explanatory - all that is needed is an
assistant teacher.

)

I think a meeting before testing begins is enough and then perhaps the
final results. o .

As I worked through the program, I would have welcomed views and opinions
from other teachers.

' Two .meetirigs should be sufficient.

v

Just in our own buiIding.with early elementary teachers, so it will be
useful to them. -

-

. The meetings I did attehd:wgre not helpful.

Too much travel time for too little information; free time to study and
plan would have been more helpful. ’ . ' '

Definitely, 1f we use the time to .go throﬁgh each section.

I feel a meeting conducted qy‘a teacher who has gone through a tésting
year can give helpful suggestions that would put the new participants
more at ease with the program. ‘ '

One is enough - One simply has to read and digééﬁ“the material.
. / )

No necessarily (wifhvsystem - yes)
Get enough out of written materials.

Questions can Be asked by phone, although first-time participants

wou%d'benefit from inservice meetings.
At least in the beginning. R
. Would like to know the purpose of this though, and how it w%&% be ‘used.

Meetiﬁgs held were not of much help considering the distance traveled
to get there. Could have been covered in a letter,

It seems very self—explani%ofy to me. The one meeting I went to took
an hour's drive and théksleader was late.

*
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(Question 8 cont.)

.

a

In the beginning of the year -to help the teachers get the program organized.

We need to know the: 1) ‘purpvuse, 2) what is going to be done with the

results, and 3) an o1 ientation and explanation of materials at the very
* beginning of the schcnl year. ' :

The difficulty here i distaice. . N T

I would like a few inservice meetings to discuss the program with other

teachers. ,
No.
' 1 feel that 3 ot 4 meetings would be helpful through the year to bring up
L ! questions, share ideas, and evaluate the programs.

Until now I have not felt secure enough about what I was to be doing - it
scemed so comp¥icated at first - now I feel I do understand and it is not
as hard as I thought - in fact, I'm getting really excited about beginning.

Information supplied is adequate.

v

However, the ﬁeeting last spring in Lénsing was helpful in that 1 saw
the enthusiam of most participants. '

' Do not ‘see any real value' to program-it has no goal.

A person has to work through the program by himself. The meeting in
the fall was helpful. :

.

<~ - -Feel it would be helpful for a teacher wﬁo has participated- in the program

LEAD an inservice meeting for other teachers prior to beginning the program'
"for the first time. - L

Yes, ideas, views, and'opinions can be shared as to the brogf%ss being .

conducted on this study. Inservice meetings can be a time for question
and answers. o

: 1 feel 1 :ould learn much from others in areas that I find difficult,
‘ The individual tests are difficult to administer (a second year 1 would
fd\\\\\Q;; to enlist the help of-a volunteer to do this). Even my full-day
Ktgdergarten program, time is .precious. How do others do it?

The meeting I attended was an hour's drive away and not very informative.
Too much for an after school meeting.

*

. t
9, Would you participate in the program another year?

—

36 Yes 52 No

- g

Comments:

1 do not havé any help within the room to help administer the tests and
record results accurately. The children in my Developmental Kindergarten
are too immature to be left alome unattended while I give tests.

45



(Question 9 cont.)

Too much paper work which is time consuming. Also individual testing
almost impossible. The objectives we use anyway.

Yes, if it were still on the basis as much as little as I-can usefully

fit into my program. I do not want to spend more time testing than - -
I do teathing. This does take a great deal of time and had I used

more” MEAP tests it would have consumed a great deal of paper.

More familiar with your materials. Will be a little easier - although
I like using my materials. '

It has been.helpful to particibate for two years, butlI think the objectives'
are minimal and too much time is required to individually test and record
results.

<0 ‘
I appreciated the feedback of all teacher's comments. It was my communication
~with others doing the assessment.

I think every kindergarten teacher in Michigan should know these objectives,
also principals and parents should be aware of them.

Would depend on how it was done. No - if it is a repeat of the same thing
and way. Possibly if it was dffferent - to .develop objectives.

If an aide is availﬁble otherwise it would be impossible.

“;ﬁ Now that I'm familiar with it, it won't be so burdensome.

It. takes a year to figure it out. . ' .

"I feel our kindergarten program doestnot need to be "bogged" down with
all that paper work. That takes the joy out of the teaching profession.
Now that I have‘objectives and tests, it will be much easier to plan
for them next year.

It provides useful data for report cards.and conferences.

Oﬁlf if full time aide available several days a week.

LI feel that many of the children entering kindergarten have already
attained many of these objectives. How valid is it to com are children
ngthe basis of when they are tested and when they attain these ijectives?
Although the program {s time consuming - another year should bring about -

. a better understanding of all of the kindergarten objectives.
OQur kindérgarten téacher has decided to follow this program next year.
I believe I could do it more efficiently next year since I almost
, have the manual memorized. It was difficult to get it read this year
‘ as I did not have the manual until school began. '
e ' Nal
o ’ ~
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. (Question 9 cont.) _ 4
I find most of the materials more relevant to a pre-kindergarten progtram
or pertaining to a kindergarten of 20 years ago.

Not sure.

Too time consuming.
Very time consumi

When do you teach these skills if you have to giyé
140 tests? - §f' B :

Not instrumenta in evaluatin our students for First Grade. Find no
need for such program in our é&s&gm.

All of those paper-pencil. tests are a waste of paper. Our "kids' do
much better with objects, colorful pictures, and meaningful activities.

© 1 would start soomner in certain areas and be able.to use more of the
aids and tests.. '

If the tests (the number of them) were got so many. 1 feei\this year's
test¢ were fun to give, but very time consuming and I pretty well knew
where the children would fall in the endv
Too much paper - I teach alone - no aides.

i More objectives would have been tested had time permitted.
It took much too much time away from work time.

'I feel there is too much informatiom to be responsible for.

This program takes:-so much time to admihistzr and record, with the
guidelines so vagle, that I question the value of it.

] I do feel I need time to teac "This was taking away from my teaching
'y ’ time. )

Prefer my own tests.

Too time consuming:™

“Most of these objectives ¢correspond to our Own.

Too time consuming. p

I will use the tests and guidelines again but Jjust for my own personal
ﬁa program and objectives. :

Too time consuming - all of the objectives are already in our kihdergarten
curriculum.

g
/ \'\.
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(Question 9 cont.)

I -have personally benefited from being a participant in youf study and
know that it has been a valuable experience, but I feel I cannot further
contribute to {it. However, 'T will incorporate all the knowledge obtained:

-from this study toward further enriching my program. Thank you for your . -
assistgnce.

Too much*time is involved to do the entire test or attempt half of it and
this takes away from teaching time. I believe, a lot of the testing
material is good, but too impractical for us to give, not having aides, etc.

If you are-going to pick only certain objectives, I would like to have

a voice in which ones. Would not want to do such a large amount of
testing again.

Too time consuming - I feel I had to omit some of my program. Also
the dittos use too much of our valuable paper.

I feel this would be a good pre-kindergarten program.

s Next year it should be easier hopefully I can cover more of the testing..

<

It takes too much extra time - It could be much shorter.

It is too‘§$me consuming. Test smaller group for specific objectives.
! 4
5

Because of the paper work and. I don't have a full time aide to help me.

I would like to, but as I have no aide or clerical help, there just isn't

enough time to participate. I use lots of units in my teaching and this
_ 1s very time consuming.

Maybe - {if program is reused.
Majbe.

Unsure; would ic.bépanother year of field testing? hth-sure it would
be beneficial. b

It takes a great deal of extra time. Teaching 2-1/2 day kindergarten
classes, this means requiring aiﬁqst more time than we have. .

I think the whole thing is a waste of time and is very time consuming.
' ’ L]

It keeps the Preprimary Objectives on my mind for curriculum and daily
planning. ,

o

Now that I have become familiar with the progra@k I feel that it would
be easier to administer. " '

1 had hoped for some updating of kindergarten progiams state wide. 1 do
" not need to evaluate my program without a model_to\\ompare.
. .

™~
‘ hY
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(Question 9 cont.)
Too time éonsuming.

On a limited basis (onlz);

I am sorry but I feel I had to delete my program to do some of these tests.

It is much too time consuming and individual testing is difficult to

arrange. I feel all the necessary examples for one test should be on
one sheet. There is a great waste of paper.

Too time consuming although I'll certainly use some of the ideas.
No. N

I feel the knowleQ;;/I gained this year will be beneficial another year.

~

I hesitate to say yes becéuﬁe of the time involved - not so much testing
or recording. L '

1
g

Two years seems to be-enough.

I_apprecaate the orange book as
Individual performance. I feel
valuable used as learning situa

uideline - not as a check list for

e time spent testing would be more
ns.

Possibly, 1f in this area

In looking over the tests etc. I feel there are ‘some .very valuable
ideas and methods for my classroom - I wouldn't put starting off as
long next time. '

- - T wo@{? use parts of it for my own benefits for teachings and assessing.

—_—

Going tﬁrOugh the program keeps you from leaving out some important
objectives.

Enjoy the program but find it very time consuming, especially when one

is teaching a highly structured program (days off for inclement weather

have also hindered my doing all I would like to with the program.) 1It's

my aim this year to give as many MEAP tests as possible - then next year

I might.likgﬁto repeat those which I feel the most beneficial and work out
he

and use ot ‘tests to test other objectives.

If I have help in the classroom - dittoes are demanding.

It was interesting and helpful to compare my curriculum to the objectives
but I don't feel I will participate again.

Feel I would be more comfortable with the program a second year.
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GENERAL COMMENTS

I have appreciated the chancé to
but have experienced some frustra
further ahead in the process than
had materials and outline prior to
a chance to digest materials and co
practices and strategies used in th
done when and where possible,

participate in the kindergarten program,
tion in the process. 1 do feel 1 am
numbers might indicate. I wish I had
Summer-break so that I would have had _
ordinate more Systematically with

€ past-would recommend that this be

I appreciate, particularly .the attempt at more accurat
children's progress in areas other than the cognitive, We feel we were
already doing a fair Job in the area of cognitive skills but evaluation
in other areas has been a hit and miss process. 1In taking a more
systematic look at the children’s development in the emotional area,
social relationships, etc. I have been able to develop strategies to

strengthen the program in order to addreai ourselves to specific needs
of children in the affective areas,

ely assessing

for example?
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