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ABSTRACT : '
This paper advocates development of humanistic

educatlon which will emphasize concern for student self-concept and
empathy for others through a multidisciplinary approach. A survey
conducted by the Educational Development Center in 1976 showed that--

- only- three out’of 143 edaucational materials reviewed dealt with -
systems behavior, stressed the individvalts role in problen SOlVlng,
supplied positive models for ‘solutioms, or gave positive views of ’
other cultures. This apparent lack of hunanlstlc curriculum naterlals

. .occurs-in a sociéty vhich is committed to technological manipulation
of people and their skills.. This has produced a high degree of -
absenteeism in the schools by students critical of the educatzonal o
structure, shrlnklng public confidence in education, and a short-term
utilitarian view of education. Fortunately, this dismal picture is:
-changing. American society is developing a newly cultivated respect
- for the artisan and a movement towards self-sufficiency which
questions the technological direction of society. The resultant
concern for strong self-concept is being reflected in new curriculuns

~and in the part 1patlon of non-traditional educators in the schools.
The current neéd.in education is a synthesis of technology with
huuanlstlc avareness. . (HR)

b 9

ij-

.- » . . .
T v . < . ’
3 . . : o, . . ’ o Q/
“hy . .

********#***********‘************#*** ****t**# **********M*************** -

* Reproductzons sapplied by EDRS are the best that can he made *

* . froa the original docunent.:g *°
***#*****************#*#****#**#*#*****t****#**#***************#t*tt***

Q . . i -
. ‘ . . . . ) v 1 - ) (

- . . LT e . : . )
S - . i S 14 e
» . . . . . .
P ’ . » - . s Bl . » . . s
v . A r. . S ) .




(]

“PERMISSION TO REPRODUCE THIS

» _ .“_,__:_ ' uuwﬁxgﬁsﬁm | MATERIAL HAS BEEN GRANTED . |
o NATH INSTH .
. EOUCATION _
) \ ;ruu OOCUMENT HAS SEEN REPRO- 72 ’74 '{gdf”f/f - ~Jr
« DUCED EXACTLY AS RECEIVED FROM O
o ' T aOINTS OF VIEW OR OPINIONS TO, THE EDUC CR
.  STATED DO NOT NECESSARILY REPRE- INFOR ATIONAL RESOURCES:
0. T .:%%22:35"-"5?.‘#.’6‘.’.":: moLicn us'sas“éﬁTT'ﬁg emic SvsTam
o~ ) v . )
M BRIGHT GLOW OR DARK SHADOWS IN EDUCATION'S CRYSTAL BALL". .
- i _ .\-
:?‘ , PROSPEC‘IZS FOR A HUMANISTIC CURRICULUM . .
o ' e
(UE - ‘ - v oo . . . s f‘

Paper prepared for the First Meetlng, Education Sectlon
‘World Future Society, at the University of Houston at
Clear Lake City, Oatober 20-22, 1978, by Judith M. Barnet,
President, Judith Barnet Associates, Consultants, and -
'Instrdctor, Cape Cod Community College, Barnstable, Mass.

vl *
B . .
. =
- 1 N - -

.

Anybody of sound m;nd has to be apprehensive about the

1mmed1ate future of schools. Conservatlve hatchetry, zeal about

ba51cs, and thgilevellng ‘that affllcts—both students-ln over—_»;
‘large classes and teachers under union contracts cast dark,»dark .

shadows over our mutual enterprlse. All of us. have colleagues o

.who have been r1ffed or who have fled from teadhlng just ahead

of the r1ffdozer. All of us.have - or had-— cogleagues, es—'
I .
pec1ally-from foreIgn language-departments, whose.jobs have,been

s

n

'annlhllated. Wlth respect to’ language our attgnf
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;to 1mm1nent
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facts llke global ;nterdependence is Stlll llp—servzce. An

ethnocentrlc people whlch prldes 1tself on travelln'lllght, we

N

stlll con51der a second language excess baggage.

.

We should be deeply worrled by soc1ety s contlnued fallure
to meet the needs of mlnoyltles. fIn educatlon thlS fallure takes

iﬁ\ a partlcularly 51nlster, self-fulfllllng turn,as we dump llngUlSth
S .

LY as well as rac1al and ethnlc mlnorltles into special ed and label
§ ’ ' B - \\' ' . '_ :

Y
S

‘them slow learners. PR | o , C

B

we should be gravely concerned -about currlculum. One™ survey .

L] . . . 3
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_of the' .supposed best educationalﬁmaterials, a surveéy done by

Educatlonal Development Center ?n 1976 reveals~a minimum of

~
-

attentlon to concepts that I'd wager are of flrst 1mportance to—
- most people at this conference. Among ‘those concepts: 1nter—

: d;sc1pllnary approaches, lntegratlon q@ ‘local, natlonal, and’ global

perspectlves, and 1ntegratlon of past, present, and future per— -
spectlves. 'Onily. 3 of the 143 materlals 1nspected by EDC even

-attempted a broad time perspectlve- even futures courses tended

to drop the past from con51deratlon. Few of the materlals examlned.

-

dealt with systems behavior, stresse the 1nd1v1dual‘s role in the

L BN

solution‘of problems,; supplied positive models for - or‘directiong
a toward - solutlons, or. gave p051t1ve views of other cultures.

That llSt of def1c1enc1es seems to me to amount to~the outllnes of

a,hgmanlstlc currlculum. Even allowing for flaws in that survey,

A
L4

1tt's obvious ‘that the reform agenda bulges. o s .

‘ . - 3

e -

Another reason- fbr real concern lurks-in Amerlca s-uncrltlcal
¢ commitment to the technologlcal perspectlve.. Wlth Thomas F. Green,
Director of the Educatlonal:Pol;cy Research Center at Syracuse
- University, I define the technological or. managerial’perspective as
that which values skills and’ people utlllsable by 1nst1tutlons in .
society, malnly economlc and mllltary, w1th aggregate productaon the

chlef source of the 1nd1v1dual's value. lAt 1ts worst, and it 15

* Ve

‘lbrtalﬁly NOT always at its worst, the technologlcal perspectlve is’

‘ Y

manipulative of th1ngs and people. Bus1ness and government attltudes_

¢ 'toward language are an example of that klnd‘of manlpulatlon.‘ we

— R

see language solely as a tool to get us what we. want- if we can .

: ro s *.
- get it in English, what more da we.need?-;$wo more rnd;ctments:;

.,

N
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flrst the technologlcal perspectlve is hostlle to certaln llnes

of 1nqu1ry,.espec1ally those dealing with values and second- S

~

is overly narrow in 1ts deflnltlon of the word "economlc. If we

look perceptlvely at that economic issue, we see that we.have

~ been dragged into an amoral labyrlnth by thé demand thaw& _
always be mlnlmlzed and'scale max1mlzed. How bllndly we’ﬁBrshlp
v‘thoseitw1n gods of the bottom~llne' ls it not amoralIWhen-ba51c .
7 human needs must be welghed girst on the scale of- what the rich .
;; ; can proflt by°. Also amoral, 1n the sense of- destructlve to

(N

‘ communlty, is a 50c1a1 grld so blg and complex that no one can

,,' .

effectlvely be held respons1ble -or accountable- Governments,

schools, bu51nesses - more enterprlses than we care to admlt —,f‘

are so firmly’ snared in that trap that even discu551ng respon51b111t1es

generates heat and anger. I'll c1te only two illustratlons. I .-

. ¥

warn you, this:wverges on radlcal analyS1s and the 1llustratlons

H 4

may ‘seem- pecullar unt11 you start poklng'under the surface, somee-
‘thing we clearly don't have tlme to do here;. Both these rep-
resentatlve 51tuatlons I'm going to c1te~1ll:;trate the tech- -
nologlcal perspectlve that ‘I allege is ghe malnstream of Amer;can‘.'
thlnklng, both supply ev1dence of the heat and anger generated when

’

the system 1s questloned and both supply ev1dence of an encouraglng
response. F1rst, an event symbollc of a much larger movement the
defect;on of three nuclear englneers from General Electrlc on the‘ -
‘ ~grounds that the company was not adequately address1ng the issue
\ . of safety. I see that sort of defectlon as a heartenlng "no in

thunder to;the system that canonlzes lmmedlate needs and/or return
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and sweeps the'larger’queations*of consequenceé-under the rug.

The second example 1 shall cite will seem perverse to some, but more

than\a few of ‘you will cheer. Remember that I am taking heart from bold

\\

reaponaeaﬁto the worst of the technological pegspective. I welcome the

~outrageous degree.of absenteeism in Schoo{;, because it aays to mé that our

1

clients are finally refusing:to'put'up with a poor product, and it says NO
loudly enmough that we\producers of thetservices can't help butlhear.
- The dark shadows I have traced includ shrinking public confidence in

education, the failure of school materials and methods to meet the needs of .

) their constituencies, and the philosophy underlying all these symptoms a short-

' 'term.view of what is utilitarian. Of course this problem,doesn t beélong -

solely to schools: 1it's an afflictionfo% the social ethos as well, But look!
with the revolt of our dissatisfied cuatomers, the'sky‘briéhtens! Roay—fingered
davn etreaks the darkness.’ A.glow'begins in the eastern sky. What grounds are
there for feeling good? ' ' ) I ) / |

. After atlong enslavement .to an’inaustrial model of‘social'organization,‘

we are beginning to see a resnrgence of concern for development.of'a strong,

self—concept. The assembly line yields to the guild, so to speak. Alnew-

. . \ i i
respect appears to be growing for the artisan/handyman/craftsman; for appro-

priate technology. The self-sufficiency model challengea the theoretical,

impersonal, High Technology Fix mode that ‘has reigned for a century. In the

o~ hest.situations,‘this‘movement 'is accompanied by a breaching of

-
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the wall between school and-community:éﬂAnd?by;a%rejection S

: . . . ' s ., B L . :
of huge institutions. We begin to question centralization .

itself , _ .- a T

A product.of economic reckonlng, to b!”sure, centrallzatlon
1s now suspected of belng wasteful of people and resourcesa

needlessly expen51ve to the consumer, and non—v;able in the

long term. . f"ﬁiVI

If this doubting Thomas scenario does not seem to flt the pub—

. . b, .
ob

lic schools you know, con51der the maverlcks, the. Foxflres, with

students as'hlstor;ans, writers, editors, publishers. Conslder'

. R L]
Career Education, with its stress on Vocation;with;aﬂcapital V- .
rather than on vocational -skills alone. Futurist literature uses

;the term FFRI (future focused “role" image) for the strong self<
) ’ » . ' ._‘ ) ~. . .- ! . . - [ B
concépt that these'two movements .are working at achieving..f'
strong self—concept bullds on a.foundatlon of coplng-skrils.“Here :
; .

;

pralse is due -to the movement to - teaph economlcs.ln_elementary -

and secondary schoolsu At 1ast.we are lettlng‘chlldren‘develop

insight 1nto the wheel that moves soc1et1es.‘ I'm not worrled that

3

bralnwashlng will process chlldren 1nto a robot-generatlon of dutiful-

r

capltallsts, chlldren are ‘bright enough to ask questions if offered

material important enough,to ask questions about in:a climate hc
. 4 { . ' N

hospitable to questioning.- ' R

. & . -

A strong self—concept grows when - 1ndlv1dual needs determlne

the what and how of teachlng. Relaxatlon of the lockstep attltude

toward schoollngJage would be one 1mprovement. Don't look for

™

it to be 1n place yet but -at last there is real talk about llfelong
4 « .

_»ducation. The best formal design I know is Harold- Shane's .

- ' “ ' . .
- o ' .
- | -
. ’ .- « .
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"paracurriculum,” a mix of formal and-informal learning/work

opportunities where there is no such thing as a-school leaving
. ~ . *

age, hence no such thing as a drop out, hence a beginning of a.

/ “

'real mix of ages in classrooms Here the prospects of school/

community 1nteraction are at their r051est. In ‘Shane's deSign,

' schools even act as .brokers to p}ace peoble into non-school

options at all the many points in a lifetime when»that option _
is exercised. ‘ PN ST v '

&

The paracurriculum paradigm evolves logicallyffrom a develop-

”

ment which is currently farther® aiong. the groring contribution

to formal education by non—traditionai/edhcators. Places like

-

(Ralph Borsodi ‘S Schools for Livine have been educating w1111ng

-

1earners for decades. It's the old apprenticeship model. Maine's ;

Shelter Institute. and associations like New York's Lindisfarne

e 2

and Scotland's.Findhorn and. the. 1nternationa1 New.Alchemy

Institute aren t in the- curriculum of public schools, to be sure,
+ 4 :

but they supply a formidable amount of 1eadingfedge information

)]

\

. and‘technique'to a growing‘number of seekers, many of whom are

RIC - A

~
s

public school teachers.ﬁ . BN . e

, :
Much more 1nst1tutionalized, ‘but not-so-lohg ago just as-

- ‘e +

maverick 1s the env1ronmental movement. Just last week local
newspapers ran a voluminous UP1 report on thatﬂmovement.\:An idea
#that couldn'’ t,get ha%f a column-on‘page 18 five years-ago now

. A 4 s . ,' - . T
ﬁerits two pages a'day for three days! To say nothing of front ’

_Ppage stories oﬁxone version or dnother every day. And there’s

a grOWing collaboralion developing between schgpls and resource .
: - ‘f ." . , . .‘e - :

.

\ . . . .
. i . -~
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e
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.(a sense of the group) 1s to- walh in the other fellow s shoes. .

'constructlve collaboratlon rather than destructlve nlhlllsm when

3 .
] .
\ s ¢ .
* K} -

. R
agen01es, the ones thexU. N. calls NGO‘s, like Oxfam-Amerlca -

L

'organlzatlons w1th the capablllty of producing - and dlstrlbutlng

A Y

excellent resource materlal on spec1f1c subjects. Oxfam, as most
of you undoubtedly know, carries on a global food and hunger

education campaign second to none, supplying superior'raliying

'events, actlon polnts, and 1nformatronal materials made to order

for participation by schools. These humanistic responses contrlbute
substantially td the public's and to schoolchildren's education'

whether world—w1de and . profess1onal like. the -Oxfams or scruffy

“like the Clamshell Alllance on the -east coast or its west coast ' :

- ¢+

sister, T e Abalone Alllance. Of the latter, do not be deluded

into thinkin® that low—key means 1neffectlve. You should see the-

off1ce that last May's Sun Day was- coordlnated out of: 1f a hole- -
in-the-wall llke that can develop global tentacles, we can have

faith in the power of rlght ideas.
ThlS whole catalogue of humanlstlc goods has spllled forth

from the-kernel 1dea.of'concern for the self~concept. A second
£ g »
reason for.optlmlsm'ls d growing concern,fln.school and out, for*

an-empathic sense of others.~'Start with Lawrence ‘Kohlberg's ~ -

-
o

pr1nc1pleethat the’most effectrye way to develop a moral sense

s

-

The klndergartner serves’cookles and learns to think. as prov1der

\_ﬂ

as well as‘rec1p1ent; <he new way of thlnklng affects behavror

L]

when theHnext’impulse co steal a cookie strlkes. The freshman L

«
troublemaker applles a fprmldable set of leadershlp Skllls to R

6

-
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‘asked to assume respensibility for the high school dance. And-- S

hY

-

who can ever forget Lévin in Anna Karenlna, overcome by’ humillty

"and re3pect for his peasants after his flrst full day of back-
breaking labor in the fields? \?hese are examples of empathy

in the making. Others: the virtual explosion.of Society and
Technology courses in engineering schools, where future pro—
fessionals are taught.to#consider the cultural impact of tech-
nology. " That happens‘to be the naﬁe of Engineering 1101 at the
School of Englneerlng and Applied Science at. Columbla, and 1t s

one of dozens, if not hundreds. I could cite, George Schllllnger s

whole proaram:at Brooklyn Polytechn1c~-'and many others..At earlier

levels. comparatlve culture studles place new empha51s on under—'

-

[

standing self, then.others. That's the approach of my own "book f
,‘on global awareness through folklore to be publlshed 1n December
by Global Perspectlves in Educatlon, Inc. Tlme.prevents all the

documentatlon requlred to demonstrate that -we are deallng.here nott__.

I's

‘'with 1solated phenomena-but with a movement. Sufflce-lt'to say

14

that from the U S. Offlce of Education straight through to. tex’— .

: book~publlshers; the strange lands/frlendly peoples" approaeh?a ),

to culture studies is yieldding to an empathlc, 1nterdependence

« R .- . ' =
orientation. . ' . . : .

'
TN

) The;sky brightens but a cloud looms. The third. humanistic

- process that I waPt to discuss is so overdue that any further

"delay’in implementing it should be seen as a storm'warningA ~ o~

~,

Gurriculum,iS’slowly,'too slowl?} becoming more holistic. It. -
is too early to say that our devotion to specialization has been
: o 4 r - ] - . . -

»
}




stemmed, but at least we have. recognized that spec;allzatlon

W1thout 1ntegratlon epenS'up to&’many channels for mischief, *
Let's‘optimistically‘say'that”the need for holism i§ widely
granted‘and that now we are flgurlng outihow t& achieve it.

T Here the prlnc1pal tool has to be. mult1&1501p11nary, problem-—
.centeted'c%rrlculum. There are many thlons. One is @—thematic
approach. Global,Pgrspéctives in Edutation-has created social"

/ studies'iessons built upén the éb%cepts of conflict, commuﬂicatiqn, *
change, and interdepenéénce. Or the theme can be-éontrete? an c .
) eighth_gr;de in a bublic'school in Massachusetts Studiet the sea.
f Eighth érade‘science is marineﬁbioloéy; eighth grade‘history
ranges from the Delian League to the Law of the Sea; langu;ge
arts‘classes read the ddysseyj‘Mutiﬁy‘on the.Bountz, "The Open Boat "

' AN
and Billy Budd.- Then in 1ndustr1al arts, all the students who have

been theorlzlng about théﬁart scxences, and history of seafarlng -
builq a boat! Lea;ning‘hbout'is joined to learning ﬁith; learning >

-
-
-

how—td,_léarning through. : ‘ ’ - . - n
" Other poésibilities of thematic curriculum raise equally

ent1c1ng prospects. In an 1ntegrated study- oﬁ habitat'I see .
opport?nltles not only for .social stﬂdles where students might
! CPrart

trace the hlstory of 1ndLV1dual homeownershlp, and where’they

8could experlence cave paintings or Paolo Soleri's arco-
- B 1Y B
’ R = .
logies, but-for mathematics: calculate space requirements from

¥

fBedouin{tgﬁté to ﬁrban skyscrapers to planned communitieé like - .
. The Wooéiands. ‘Then let students build a real building} a sheé.

for athletic gquipment;'ﬁor instance. 1In no time; "and for real, -

e~ " .
1

O reasons, the math and other skills’ become part of studenté' core

-~ - - 15
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of knowledge.'

Teachers involved in'mﬁltidisciplinarylapproaches“like these

‘reggrt increased benefits to themselves equaI to or beyond those

’ . . ~ \
.-noted fof‘students. Motlvatlon and productAV1ty zoom among

teachers enjoylng greater 1nteractlon w1th other adults, more
and

‘xchange of ideas,/a furtherance of~the1r own coping skills. In'

" another Massachusetts school - a private school this time - the

— -

. whole school part1c1pates in-an 1nterd1sc1p11nary pr03ect on

-surv1va1. Students and teachers together address a.problem crammed

-

r

Q

with history, alive with interaction of theoretical and practlcal,
. I . . ..

and unbeatable as a source of motivation. Imagine the range of -

attitudes and competencies produced b¥'ssuch a mutual enterprise:

the coping skills, the caring skills, the conmitment to community,

'~ the sense of individual responsibiiity! Can we still tolerate R

the old six period day punctuated by bells, or the stiff depart-

mentalized colleges_whereAsilenceéfalls'should we happen to - sit NG

‘next to a stranger from another department at a faculty meeting?

Only a problem-centered ourriculum, because it is inherently
mult1d1sc1plinary, can grapple hollstlcally with things that matter.

Not only thlngs of the. future, either. ‘It has been said that‘ye need
. . ‘\l
art to function as human beings in society; just as urgently do we \
-~ S , | . >
need art and science to evaluate the life/technology/industry choices 7

that'societies before us'have'made."No past, present, or ﬁuture

social question can truly be answered without, the combined mind
sets of the economist, the politicai'scieﬁtist, the biologist, the

philosopher, the linguist, and the poet. For example, one of today's
- < N .
fundamental paradoxes deals with our attitudes toward time, and ho
. . =

- -

~Jok 4



singie point of view can address it. At the dawn of the era
when technological power is'so‘great that' consequences of an
_ igvention, application, or event don't surface for decades,
investors -ﬁLeset'by mounting unoertainties -.ere demanding
shorter and shorter payfback perlodss Yet soft technologies
'11ke solar ‘and wind energy are 1nherent1y 1ong term, not only

-

in thelr approach to resources but in terms of return. " Homo- faber

is at odds with homo economicus. How in heaven's name w111 our

i
_children. address these complex1t1es unless they start 1earn1ng -

in wholes,. in systems, from their earliest years? |
Which will prevail, the dark sﬁedows or the bright glow? bf
course the fdture wﬁlldsee a mix. But in the‘terms of a light
meter, 1'd close the shutter dowﬂﬁi The_gathering'strength: numbers,
and sense of humanistic educators, in SChools and out, signais
‘optim‘ism.. I've saved one argument for last. Mayb&I'm-lle'tting. |
w1shful thlnklng_--or a sense of urgency---cloud my forecastlng
here. If-the—sortigf-currlcuiar“reform»that I have sketched makes
- greater headWay,-it will accomplish something exceedingiy'importent;~
| a'rapproch@ent with the technological perspective. ,You'll recall
% ‘that I've dealt with‘the technological perspectiue before, in the
dark shadows: portion of this discussion. .Aud we've conceded that
the technOloéical.perspéctiée is the dominant ethos in American o
societ&. Now if‘humanists can démonstrate that the holistic
. polnt-of-v1ew works,_we ‘will have‘learned to speak" a common
. language. Thus far,the failing is as much ours as theirs. - ' Technology

.operates in terms of eff1c1ency: englneerlug eff1c1ency plus cost

efféctiveuess. Humanists need to learn to express the functionalism,

Q } T

al2



the lnstrumentalltg of humanlst,ldeas. We need to offer hard .
. oo-

Qvldence °f real thns achleged through hOllSth and problem—-

Qehtered studzes':ga:lns in terms of 1ncreased motlvatlon, higher
brbduCtlvlty and the rest of those common technologibal measure—
Ineht tools | We haVe the data-' we Just haven t learned how to, >}

.
oo . -
: T . . .
‘. Ol :

Admlttedly the task we humanlsts set for ourselves here

e

o \
is a formldable One ?i llken it to the effectlve use. of the

En¥1r0nmental Impact Assessment process. We must continue- 1nsrst1ng

'.L 4

Q
n-that PXocess as a metaphor for a stewardshlp point’ of view,

L

aklng 5°rupulous ‘Care 'to translate goals into- ‘terms that are

mobe Centr&ljto those - for whom other p01nts of view.are more
AN

-~

Drstlng' This means more W1111ngness to express humanlstlc o ,

gole 1n dOlla:t:, eff1c1ency, and convenlence terms. Thls means-
s
_\

hbth£g§ lesg than’OUr learnlng to operate in the language of
tthnolOgYZ | ’

It hz§ alreadY beén demonstrated ‘that where the humanlstlc
%QQ tecthloglcal Polnts of Vlew are woven into a fabrlc, the S
tQ'Q}mologleal pEISPectlve can safely do what it does supremely ' = I

lel, energlze The potentlal ex1sts for. the evolutlon of a peéeculiarls
lst century Amerlcan p01nt of v1ew. a llvely, forward-looklng
t&thologY ’ 11berated from tunnel ms:l.on ' modulated by the con-
trants of nature and human scale. Skeps&cs fearful of a death-‘
b ogress o‘growth tone .here should read Callenbach'
\\Sﬁggié' i scenar1° rich in Challenge to the technologlcal
sblki; Th;s ;s the threshold welre on,now- the threshold of

-
.
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temperlng the shorts1ghted~arc‘1n the technologlcal perspectlve E

w1th 1nstrumentai W1sdom - and emerglng 1nto a geared'down bat
confldent, future—welcomlng era. .I suspect you couldgcall it |

b the ecological vision. ) ' ' .

What are itS‘chances’ In the splrlt of futurlsts, let's do

a little foreeastlng. Heedful ? warnlngs about methodology, and

having already,commltted the sin of borrow1ng w1tchcraft's 1magery

~
3

for the t1tle of “this essay, I'11 proceed to extrapolate a scenarlo

L for the rest of thls century‘ I suspect-we can agree that the

1ssue-attentlon cycle has operated by a rather clearly deflned

pattern in the decades s1nce Wbrld'War II. Each- decade has qulte
_ - e M .

literally reversed the:ethos of, the one before. Many observers

\

note a parallel for example, between-the present decade and the
self—centered grey-flannel—sulted 50s.. Extrapolatlng qulte

~
strlctly, the 80s mlght just be r;pe for a- re%ctlon to what Mary '
McGrory calls the me—flrst, 1eave—me—alone<generatlon of the - 70s.

o.~‘,

We shouldn t be surprlsed, then, 1f the next SW1ng of the pendulum

-

. is back toward.the moral act1v1sm of the 60s. We should be prepared

A

.for it and make sure “that . any recharged SOClal energles are shaped

»

and guided by the holistic,. pers@n-centered 'probleerentered multl-
dlsclpllnary‘polnt of view. If we exercise these optlons, it’ seems

to me that the prospects for_a humanlstlc currlculum;are'brlght; .

e - . ) ‘
) . . .. R
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