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" Introduction - S . N L
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This paper explores—the notlon that the area of llnguastld'study known
as Pragmatlcs has both cnrrlcular and method010g1cal 1mportance for soc1al

studies education. The author suggests that the most 51gn1f1cant among the<?
<- p i

1mp11cat10ns of research and theory from thls f::.eld is the need foa‘a zl;oser

relatlonshlp between the language learning experlences and social deVelopment
!

pProgram structured for chlldren and adolescents in the schools It 1srnot

the auvthor!® s 1ntent to argue this the51s, but rather.to-developuspme ideas
-~ > ) -

based_onflts assumption. ' o Lo

ok

The paper is d1v1ded into ‘two major parts. T

-,

- S . ’ T : : ‘.
Part I: An Overview/of selected :aspects of Pragmatics which relate to

- - L

. social studies education. -

-
a - . . : .

v

"g ) ! . - . - -

and 1deas afforded by Pragmatlcs. 5 : bl )

* - ) . ) l\ ‘;




(&
]

Part I - An Overview of Pragmatics

- e . . f
- »

A,"t:

. Pragmatics: Some Definitions and Conceptual ties

Fl

-~

-
P

Pragmatics }; a term which has both iinguistic and philosophical roots

-

and neanings. A vague llngulstlc deflnltlon of pragmatlcs mlght be the studyl

~ * .

’of relatlonshaps between signs and 51gn users (VanDyk, 1976, P. 26).

T o e .. .
-Remoy;ng the 11ngulst%c termlno;ogy; pragmatics, by:this definition is the

«

study “of words'of-expressions dnd how people use them. Sone amplification

of this definition was'"providedibyfﬁeinig’{1577) who described pragmatics

D , g | _
as thé study of functional communication or of the®social uses humans "have .-
for communication. ’ I o

Pragmatlcs is an. 1ntegra1 and essentlal aspect of linguistic sjEence . .

- -~ .

Bates (1976) suggested that hlstorlcally that science could be d1V1ded 1nto

-divisions of: (1) syntactlcs or the relatlonshlps holding among the signs
r ; o
themselves; (2)-semant1cs or the relatlonshlp between signs and tﬁéir referénts;“

'and 53) pragmatlcs or the connectlons between 51gns and their human users.

The key concern of pragmatlcs is meanlng, not meanlng of spec1f1c words.'or

phrases, buat the meaning of messages_communicated through words, inferences

’ ’

drawn from them the way they‘are grouped, the expression with which they are
uttered, and the previously existing relationships -between speaker and -
listener. o : _ ‘ s : ; : - .

There is a close t1e between_pragmatlcs and psychollngulstlcs Wthh is
'concerned with the relatlonshlps between thlnklng and language. L1ngulst

Naom Chomsky was typical ofullngulsts in their concern over the soclal and

1ntelbct1ve1mportance of language in h1$ statement that:

x
-
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"...language is.a specific human possessien, and
even at .low levels of'zntellzgence, at pathological .
levels, we find a. command of'Z e that is totally
T unattainable by an ape that may, in other respects,
' surpass a hwman imbectle in problem solving abzlzty
and adaptive behavzor.” (Chomsky, 1968 p. ‘

- L
&

That very exc1u51veness in the posse551oh of language for'human eings

invites the study of the ""tool" quality of that language. The intellective

i

and social uses of language are both acquired as part of the enculturation.
process. Flavell ( 1977) pdsited that the chi{d‘simultaneouslyllearns
both language itself and how to use it in the-coﬁrse~of.language\deveIOP-

ment. Language - uses are of two types: (1) prlvate - cognltlve or the

‘use of language as any sort of a1d to ones own thlnklng rememberlng, etc)

.. and (2) socaal-communlcatlve or the use of language ‘in 1nterpersona1 sit-

uat1ons to send and regeive messages.

Pragmatlcs as a way of v1ew1ng social commun1cat1on has its foundatlons
phllosophy known as pragmatism. The essence of pragmatlsm is its empha51s

the social consequences or effects of any event or’ actlon. The pragmatlc .

method as described by phllosopher W1111am.James in Pragmatlsm A new ' k

'Name for an Old Way of Thlnklng'is to try to 1nterpret each notlon by 1ts

respectlve pract1ca1 consequences " (James, 1913, p. 45) . James _went on .
*

11n thls ~essay to say that to attain clarlty of thoughts regardlng any

:

"obJect" "the need 1s ‘only to con51der the poss1b1e pract1cal effects and

»

sensatlons might ‘be expected from the obJect if "obJect" in thls statement

is translated to refer to "actlon‘" andflf-speech is censidered an actlon

then the connectlon to pragmatlc aspects of language study is clear

I

The direct phllosophlcal antecedents of pragmatlcs,though,are to be

EY

.

found in the works of phllosophers whose central concern has been langﬂage

and meanlﬂg. _Those linguistic writers who attempt to bulld.a comprehensive

‘C o= .

“\
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View of-pragmatics'most often refer to,Wittgenstein (Eh;;gsgphigal Investigatjons,
1958, The Blue and Brown Books, 1969 ) and Austin (Philosophical Papers ' -

£,

1961).. Though néither philosopher uses the term pragmatics both prov1de -

precepts and assumptions upon which the study is based. For example, - ot

Wittgenstein (1958, p. 151) posited that "Language is an instrument.
Its concepts are instruments." He argued that‘we may do various things with

the same sentence to give it various meanings. ' "u .

‘Austin ( 1961)isa much more abstract linguistic philosopher he said that

words have meanings but derive their meaning from the sentences in which"

they are used. Austin further described the 1mportance of word context and

‘J

pr1nc1p1es of meanlng 1mp11c1t within context to- the ability of a speaker

-

‘tOesay meaningful. things. . Austin discribed a satisfactory utterance as

one which- required the ggesence of a conventional link between the words and

kéthe referents they named and- a natural link between the type of utterance

(4

and "'sense". . -

How'do Humans Use Language in Social Relationships
= 7 — ,

i

Pragmatic linguists are first of all concerned with thé internal intellective

- . - ] w ] .
and motivating structure of functional communication . Bates (1976), has

-

suggested that communication is a complex soc1a1 process which consists of a

series of four pragmatigqstructures or speech acts. The first of these to

- s -

dccur is always the goal of a speaker. The speaker of a sentence wishes to

create. in a listener a set of mental act or operations. Other speech
. . E] .

-

acts are locution or the acts,

-

physical or mental that are required to create

speech illocutionary or conventional social speech acts recognized as such

- | o : . -

e 7 ]
- .
, . . :
.
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by both the speaker and the listener, and perlocutionary acts or the created

) effects, whether planned or not, of a partlcular sentence used in speech

- As these processes occur, semantlc questions of meanlng enter 1nto-pragmat1c

con51derat10n. There are themselves complex. Few if any expressions , .
can be said to have a singie-meaning, Carroll (1964, pp.40-42), has .
sﬁﬁgested that issues related to assignment of meaning include: (;)

’ - . L . ’
denotative meaning; (2) connotative meaning; (3) meaningfulness; (4) situational
meaning; ana (5) intention versus meaning clarification. Carroll's ref--

a Y

'erences need. some explanatlon. Denotatlve and connatative meanings are 1@£erent to the

Fa

S

language itself and the g%lture. Meanlngfulness refers to the* persggal im- .

" pact. on the 1nd1vr?nal speaker or listener, andaof a particular speech act.
. {I ‘ ) ‘

meaning .involves the specific contributions of time and place factors to
- Lt . . . .\ ) ‘- y;-

the total meaning of a speech act. The final of Carroll's issues, intention
: . 2 . i . } v

iversus méaning, involves the differences between ‘the speaker's purposes, .

. . .
by ; - 3 ) .

goals, and thoughts and the meanings of_ the consequent speech act. A sixth

1ssue, contextual meanlng, might also be 1nc1uded"\neferr1ng to the 1nf1uence'

on a partlcular speech of prev1ous and subsequent speech acts. All of these 7:

¥

.

language meaning issues are.to some degree,SOC1a1 in nature and represent

.. : e
concérns for the soc1a1 studies. . . -
. . - a B -
- "} . ) . ‘ q.
4 3 ’ \
: Ao ‘ X g ) $ 7 ‘ .
.- , . . AY -~
How Do Humans Use Language? . : ) ‘
o o . _
' .- - »_'L. . . . . = , ‘ . s }
. * . v - .
f K
'l'he purposes of Ia.nguage use are d1verse a.nd complex Smply 11=t1ng
the varlety of uses and the variety of\panlpulatlons(anOIVed by both‘speaker
SO I A SR A R
‘ ’ . - ¢ ‘ °
. v - ¥ ‘ \ N
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and, listener would be a difficult and endless task. Wittgenstein' (1958)

noted the f?llo'wing examples as indicative of the multipTicity of language

uses:

I
-~

A .
)

e A N
3 Gz;nng orders and obeying them. N

. Describing the appearance of an obJect of giving ' .
s

- its measurements.
Congtruction of 'an object fram a descmptzon (or d.r'c'a?tng).
Reporting an event. .

Speculating about an event.

<o : ) Forming and testing a hypothesis.

-
=

.
4

-
3

F

Presenting the results of an.experiemmt in tables and -
diagrams. . . .
© Making up a story, and read-z,ng zt. : N

Play acting. - )

) Singing, ~7 .
Guessing riddles. . -

’ _ Making a joke; teilling it. T

T WSolving a problem in practical arithmetic.

Translating from one language into another. .
Ask-mg, thinking, curszng, greet-z,ng, praying.

o+

/7
L]

If it ;s flrst con51dered that thes‘e Jare merely examples, the 1nf1n1te

_Chomsky (1968, p. 10),

'I"

varlety w1th1n eich type of act1v1ty stands out.

»

- pointed out that normal;use of language involves an‘infi_nite mumber of

possible sentences which can be used and "understood with no strangeness

or difficulty for either speaker or listener.

. To this extend at least the

-

14

- . ‘.; - (‘ : . )
normal constant uses of language are creative and innovative processes, ¢
3 - T : A ~ ,

-

For purposes of study, &t ledst, it is necessary to invent aiit of P,
categbri:es into which speech 'acts can be grouped.  Linguists are often
é -
VA ™

gatisfied to categorize the functions of spee~h acts in terms of the per--

&

-

.formatives or content of the sentences used t-e presupposi%iong or as-

-

sumption about cbntext that mak& a sentence veririable, and conversational
” N >
postulates’ or pa.rt:.cula.r presupposatlons related tq a part:mular dialogue

o
- - ; . - .
. . ’
(S

£

L]
-

3 ’and its. part1c1pants. - : . _
. . J B

. . .
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Social scientists need a system based on the social functions themselves..

- -

The following headings are suggested as major eategorles for most uses.

7~ e

of languages, - 1
. :& N
. < .
. T , '
1. Controlling ‘ , .

(X4

-
«

The speaker is in control’. of the situation. He or she may be

° asserting authority, -commanding, threatening or offering. If not in

- e

actuality at least by intention the speaker ;ssumes‘the‘authority and

; -right to act. By way of analogy to research, the speaker is the in-
. . A

~.dependent variable while the listener(s) is/are & l&épendem: variables.

BN

- -~

2. Seeking . -

-

The speaker may be trying to convince ,*persuade, argue, request,

- o

- ‘,pread OT beg. The listener(s) is/are in actual control in the social .

"exchange. The 5peaker ‘is attempting to have some reguest or ways

granted which. the listener or llstener has power to grant.

.30 i Inﬁ)ming ) . o

The gpeakpr_acts'as the authority and possessor of information.

‘ ¢
The speakers role is expo§itory and active while the listéner's is

_ passive. Theéretically the speaker has infbrmation-which the listener
wants or needs. The speaker 1nfbrms demonstratea, explalns, descr1bes
elaborates outllnes, g1ves dlreCtlonS (*Note overlaps with controlllng .

%

rg}e T entertalns the llstener is 1nvolved only as to tgp extend to

(f’

comprehen31on and the attltude of concentration.




estioning : ' . B}
’I'h&spc?ke'r is probing forl specific information, sgeking clari-
ficatiori, expllaining', probing, bproblem‘ soLving, critically exam.ining,‘ «
“analyzing etc. The listener is preparipg to respond either witf an ' - J
infornking -stratelgy. NS

;
A / 2

S

5. Ritual i}.ling - \
® Many forms of communication are part of the communicatio rituals
of a culture. Different types of greetings *(""Hello,'" '"How are you?"

"Good Bye'" are typical of such.) These show such qualities as deferrence

-

to status yet reflect fairly sterotyped language to serve particulap=social

functions. Ritua¥ized communication is any which follows in fairly

-

regulaz:-,pattern the functions of which are much the same throughout a

L
culture. }/ . -
6 - Ima gin‘i g ‘ﬂ ) o«

The speaker uses languages /to dream fantasize, speculate, etc.
~ y

"In essence everjr Fole play use of communication where the individual

speaker makes use of another personality than his or her own an imagining -

> i -

/ | ’ i
B .f a
7. Feeling ' .

* 4 . . - - .
The speaker expresses Or tries to communicate emotions, beliefs,

form.

etc. The speaker may be simpi-y fie'tting the listener know how he or she

feels or may be dirgcting the feelin®, whether anger, loire, hate,

4

. 10 -
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© . | -
concern, interest, et., toward the listener.
- . - . L_, ] .
The categories described above might be termed as families of .,
: : “*

strategies for using language. Culture influences, often dictates, how

humans use langu Zintz (1977) put it very well when he said that, "Man '~

has poured what i« xnows into language, but it has frozen around him. One's

;-?reallworld is‘builtAuhcohciously by the language of the parent group." -

.ﬁsing language is never independent of meaning. Like learning to play

chess one ceases to ;earn to,use language more effectively.

.

St . . . ,

Al
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Part ll:\\Curriculér Implication4of Pragmatics-for the Social Studies
. -

\

- The theme of the May 1977 issue of Social Education was, ''Werbal Impact:
Words as Reflections of Society.' In it author James Michener commented that
¥ . .
the*adventures and events " of history did not happen until they were crystalize

into words aqd comprehensions.' _(ﬁichener, 1977, p. 377) It is‘this impact

of language upon events and human ielatiohships fﬁ;; mAkes pragmatics the
) i ' ¥ )

3

concern of the social studies.

As the ;Zeme of that Journal issue asserts, words and the ways in which ;

they are ed do mirro% the culture, ‘the times, and the conditions of any

' .group of people living.+ They transmit thé values of group and individual

-~

o

alike. Words are not just among the tools; they are the principal tools

of human g}@ationships; As such their place in the content and strategies

-

of social studies needs to be analyzed and Tritically examjined. .
This paper makes no claim that pragmatics offers major new directions
for social studies curricula or that it provides a far reaching answer to

the critical and controversial issues and questions facing social studies .
.. education. However, pragmatics'as a~study may provide new ways of looking

at and even of legitimatizing some of the content of current and future

social .studies programs.

»

Pragmatics may be an encompassing concept for many of the concerns and
. N ; i

~

o ) - R .
~ . 1issues that haug been '"new directions' for social studies content in recent

. - . -
years. Among the articles appea;}ng in the '"Werbal Impact”.iSSuezof Social

Educationf was one in which Matthews (1977) presented a summary list of
( 1

sexist-vocabulary and some explanations of how this list evolved. Questions

. refﬁted to sex roles, sexism and to the values and views related to sex

-~ - - .

-
- -

o roles pfténttEnd to be language related. In another .article in the same issue
& . ~ . .

Mehaffy and Sitton, 1977) dealt with ora? history an' area of inquiry
1 * )

-

~oriented explqration which has in its basis ‘language used to preserve and

ERikf . . 2 $ - ‘
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and transmit tradition, values and heritagg Still another of the-presentations N

- c r

.-l - \

P

"in this Journal issue descrihgd use bf’prlqa:y nesources fqn studying iocal.

ethnic groups {McClain and Clegg, 1977) ’Empha51s was gIVenoto words and

FE

) .f records that might be~ analyzed. Both local study and the concern for ethnic q

[ . -

cultures have a deeply engrained concern f?ﬁ’?nd analyses of many of the ways

v

“in which. language is used 7 Co f? .

Many of the curricular’ content areas which had, until recently, low 1mpact
r- -

.

but may have a growing place in soc1al studies curricula, have spec1al a ¢
- # - Yy o= . .
-" interest in the functiohs of languagel For eiample, much of what the

soc1a1 studies is concerned with ‘in’ career education has to do with the
P .
functional use of language in 51tuations which are generalizable to various

career roles. Typical ‘of its content are job application and interviews,

o N\~
worker relationship problems, empleyee-employer relationships, job satis-
. ; | S N .
fier's, career planning etc. Popular study culture, with its examination of

music, mass media, slang and jargon, "personalities, and similar concerms,

likewise often focuses oi'&he‘pses of ianguage:“Pfopaganda and advertizing
~as areas of ,study focus, almost to the exclusion gf all other factors, R

upon the manipulation of people thiough communication processes.
- ¥ Pragmatics as a disciplinegprovides a process of studying cglture
which haa s?mething to offer to inquiry oriented‘piograméh ,Since sucﬁ
- fprograms have some concern for systematic series of steps-in solving . .
‘problems, pragmatics offers spec1al perspectives-on problems involv1ng
‘social commnnication. Bragmatics is a linguistic study and thus an . "
important facet of the social science of anthropology. Where'curricula
are structured to develop social science.concepts and skills of social
'-'ysciencing, its approach is Significant. :In fact, the'impoftance of’ )

,?}anguage and its uses to culture suggested the introduction to this section ° » :

_n;make'that study integral, almost focal to the social sciences. To neélect'

.

Q o
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R .- . - . 4 . - v e L . :
) . R - - - . : R te -




=3, - . -

[T h o -
L, - . . -

- A . .

~ r' 0 . . . 44
such study seéhs almost.to xgnore the essence of- culture and history allke.

» -

Y . But 1f the field of pragmat1cs has an 1nherent p051t10n in currlcular

.

content in contemporaryrsocial*studies it is as much a part its Strategies

-+ dnd technlques E-Concefh for student’ partlclpatlon and involvement in active

-

as opposed to postlve le rnlng.have 1ncreased the oral 1nteract10n of studentS‘

in' social studies classes. Technlques 1nvolved_}n deallng with moral dilemmas,

. values clarlflcatlon, problem solv1ng‘@nd 1nqu1ry 1nc1ude ;\E/ng emphasis

on verbal 1nteract10n -as intrinsic to the method of teachlag. Social studies -

teach1ng,nh1dh~ut11;zes such strategies as group act1V1t1es, discussion and

-

questioﬁing, pupll teacher plannlng, and role play and creative drama are
"~ . f. B .
* by thelr very nature part of pragmatlcs..

, Accordlng to Flavell ( 1976, p. 174-5), language research shows an

.  imcrease with age of such pragmatic abilities as fl) sensitivity to-uords

themselyes ‘the concepts they identify, and to ;ﬁlngs the listener mlght

1] -, -

confuse w1th these- (2) sen51t1v1ty to the listener and hls/her commun;catlbnﬁ ]

.331tuat10n; "($)Lsen51t1v1ty-to the feedback from the llstener Whl%h shows
. s - ' . . ‘ ‘-. ’ ) )
attentioniand;dnderstanding;.and (4) .ability in listening to be aware of ¢

u : N . -
possible meanings, amb1gu1t1es and the-process of clarlfylng Developmept.

__'___

-

of these and other language use . competenc1es seems . most~appropr1ate

-
. >

- for ial studles . _ ,; ’
sec; , .

Most of all perhaps, pragmatics 1s closely relatéd to the’ techn1ques usedt-

- -
»

inv51mu1atlon gamlng."Slmulatlons almost edelu51vely xnvolve.models of the . .

Teal world and problem s1tuat10ns in which "tool" utilization of language is

-
-

essentlal for dec151on making.-

-
.

K . - -
4 - .
. -
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on personal development life roles problem solv1ng, and conceptual

A Final'Statement S . s fQ T
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T Involvement orlented soc1a1 studles programs and qpachg g.requIre‘:

| R - i .,

students to part1c1pate in a spectrum ofwresearchgs and problems of human :

,ﬁ‘u

1nteract10n. That 1nteract10nxls chlefly through ianguage These

L 4
-

1nvolvement programs themselves 1nclude discussion and group 1ntéract10n *

I

in a variety ofﬁways; Pragmatlcs or the study of the relatlonshrps between

2 ~

words and the humans that use, them, seems to pffer opportunlt;es and approaches

to meeting the needs of such programs. For more effect1Ve part1c1pat10n

5

by students in their soc1al'stuﬂ1es learnlng, for the develbpﬁ&nt of SOClal

skllls and as a field of study pragmatlcs needs to’ bé,glven a- careful

- ! .

look 1n plannlng SOClal studies programs . - ‘ ) f;7§~g

- ¢

Pragmatics represents more for thé SOClal studles than Just anotﬁer i S

schism of a socraI sqéince d15crp11ne. To .this writer, at least, it .is & - ..

AR
b - o B
~ .

an excltlng, erspectlve :whlch brlngs closer unlty ‘among programs fbcused i:ﬁ, o

Q
development and between the soc1a<istud1es and the language arts : .
. “ . ' . ‘h . - . . .
- - PR 1
. ) 2 - . %*i". rE ~
> ; . }”','. . '
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Pragmatic Listing Activities

Listing Activity: Conversatidns at Dinner ' B * _ A .
Preten& CT ‘ 5
You have the opportunlty to plan a dinmer party and to (successfully) ot

g

invite the ten most 1nterest1no conversatlonallsts 1n the world What

*

living people would you InV1te? ¢ | : .

< .-
N - - ' - » - -
. . 1

If you could call 'upon individuals no longer living who would you invite?

[ -
. - ) ~

If you could only invite'Womsn, who would you invite?
- . - k
- s . ) \i. ) h
If you could only'invite women ‘who would you invite ? .If you wanted too.
. . Lot . - . .

. discuss only one particular issue or problem area (such'as one'of the

following types) who would you invite? 'Examples-ofiprdplem areas:
(a) Theé Equal Rights Amendment ) -7

- B T

A

(b) - Winning at sports :
(c) Getting a job _ :
’ : PP : P ot
(d) -~ Getting your;own business started S ; z
(e} Succeeding in show business

€3 .Ovefcoming failure - 0 .




by

-, . ) .\.‘ .. -/ o .. - ) - T <

. . : - ) : .
o . « .. . c .
N . = M - - . -

(g) Preventing burglary I '
. () Preventihg crimes "against person

-‘{i)' RelaXing when you're tense . -

~i

- (k) Being Creative = - §
5 (& ) ‘ "\ . ! - -. - B . w - ..
'Lisfing' Activity 2: ‘High and Low Glamor - oy _
- “I' . " \ - :\ - ’ . ’ - . ) N o ’
8 L | o

- - ' .
~

A

1. What'are ten hig “glamour" jebs that you night*aspire»to?' U

~ [

2. What are ten low "glamour" JObS you could do. for a career (not Just

.

" a short term Job)" : 'f'; L : S | . _;]

;éS.fFor f1ve "Jobs" in. each category 1ist the hpman 51tuat10nshrps

qualificatioris- needed. ' - ‘ : | L

a - . .
- -
5

-

Listing Activity 3: ’ S }
"The central stalrcase of the main 11brary at the ﬁnlver51ty of

Tennessee has a hlgh vaulted medieval eelllng Thls cerilng is divided 1nto

twenty sectlons by cathedrai like arches. °In the center of each ce111ng

'section in large gothic letters are the nameS'of,twenty individuals. All
, are male. . -; " Each of them is recognlzable by his last name and only

that name is- glven. All have contrlbuted to the arts, humanltles or

."

,sc1ences. All are European by birth or ancestory They span twenty “five

@

centuries, but no one 1s 1nc1uded from the -20th century.

1. What people-would you expect to be named and knamxinrthelr 1ast
.'Jname? CWho is the gné__for whom both names are given?)

© 2. :-If only women s names were featured who-would you expect ‘to bel )
_llsted? '_; L | : - )

"3, :If only people of npn-Eurepean ancestory then who?

. : v‘ - o o 17 o - v




| X ~16- . .
- » - b *‘ (*‘ ‘. . . .
3 4. If only 20th cent'*y fzgures threni who9 '
- \,% . $ . : : : :‘_ "".;' B ~ | =
-Discussion: What force do famous names. themselves carry in language?
- ) ‘;‘ ' .
"Pragmatic” Activities: Tr . ”
. ; iy
- § . ¥
o g : ¢
) Using the Tape Recorder for Oral HistJ

pry

Assignmehts to studentS’

3

t

- . : B
‘ R
.
-
l

1. Doa b10graph1ca1.1nterv1ew W1th qn older*person (let.the teacher

Teview 1nterv1ew questlons in wrltlng ‘before you 1ntérV1ew Share the
- N . / - '_,.\_ é . :' - . - .o - '.
~ tape, ' o i T e e ’
' i -
"2. Do a.famlly hlstory based ‘on famll‘ interviews.
3 Do a personalautoblography - in taée. .

t \> . ‘ -t -
4 Do’ an "on the spot" 1nterv1ew serles of passers by or v1stors do
. a hlStOTlC 51te 1n ‘the . country ﬁ
A 4
5. Do an 1nterv1ew with someone who hJ

moment..__". B

~ -

been present at a hlStOrlC

o

o
el

-~ - A
PO

o

6. Do "after the fact" 1nterv1ews of

;%

e T

vabout living people who have
part1c1pated in prominent events. A

o

. 7. Pair off- w1th another student and alt%rnate 1nterv1ew1ng each other-

about local events of the past ?-"7 A

'
» -
3
i
. ‘.
!

Advantages of Oral Hlstory as a Classroom\Tool

-
.
. .

. i ; '
M . 1 . B

1. Involves stuﬁents actively.

1




4

. . .
. -

- - > C S o .
-or

- 2. It can be "done" w lﬁhout elaborate resources.

.
s

3 Topics of local dimensions have 1mportance ‘and oral ‘history empha51ze

.

" these.

‘4. It generates enthusiusm, 'i : .

S. Such projects are ''real" and they get students to do something in an

unique concrete way'thaththey can take pride in. ' ‘ -

LA

V“Pragmafie"_DiSCUssibn fbllow-up to Oral History

1. How d1d you "break" into the 1nterV1ew9 ‘How did you end it?

LI 4

2. What tralts seemed to be part of the ipterviewers rqle” , the tole

. ' ‘ga

of the person belng 1n1:erv:l.ewed'P

3. Hhat dlfflcultles did you have 1b ma1nta1n1ng the "flow" of the interview.

]

._\

-4, Is it easier to interview or to be 1ntervlewed9 What are the dlfflcultles‘

of each? S T 2
5 ‘—(
5//What wkllls are needed fd{ effectlve 1nterv1ews’

‘s

- 6. Do you thlnk 1t is ea51er or' gore difficult- for someone to be

~interviewed by a student_fOr a school activity than ;;‘would have had

-~

'_4\ | you represented the newspaper, radio or T.V.?

LIPS

.
[ ]
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