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ABSTRACT

This project continued to evaluate the effectivqness of an Integration Program
which had been n prngress for the preceding year. Of the orginal participants,
some had been f lly mainstreamed into regular programs, some have ontinued trite-
gratton into p eschool programs, and some are now of suitable age o participate
in integration in the primary gradei. During the second year in vations made
to enhance the walue.of the experience to the students included h ring of aides
to accompany students to.the integration sites and improvements t record keeping
and data reeo ding procedures. The rote aid function of an aide in this situa-
tion was mor clearly defined and the responsibility of teachers receiving handi-

.capped stude ts was clarified. The integration experience was related to the
child's tota Individual Educational Plan. ,

Published i formatifn continues to indicate that.interaction with non-retarded
peers is va uable fft the handicapped; recent work is extending his concept to
the severe]. handicapped. The experience of the preceding proje ts has identi-
fied some eas of improvement in the participants, but at the ame time numer-
ous proble s have arisen, all of which, were not completely sOlv d.

Our re 'sear h question was; "Can severely handicapped preschool c ildren be
successfu lyintegrated,into regular preschool and pik.'mary programs?" Some
condition which contribute to an affirmative answer to'this question were .

identifie . Changes ill attitudes and performance in pa ticipants, including t

students, parents, and staff, were measured. Instrumen tion to strengthe9 the
effectiv ess of the.program was alio developed. Informa'ion was gathered on all
gToups b fore and after. the integration experience, this ata was compared to'
that fr a control non-integrated group. Materials produced as a part of the
project re.included with this final report.

The integration effort has becomeli ategral part of the program for young
severely handicapped students in rced County. It has received the support of

_special class teachers, regular Clans teachers, and parents. Administrative
support was received from the directors of the receiving programs -., These,

directors and members of their staffs have formed a Project Advisory Counca
which h s been the policy making body ofatheproject. ,

. 0 ,.

wPeOject success has-been demonstrated to some eXtent by statistical analysis Of
data, t is year incorporating a longitudinal dimension into the analysis. rri

additio anecdotal reports of student participation were maintained and comments
by participants were gathered; all of which helped to establish the value of the
experi nce and helped to evaluate the process and product. The tesul,ts obtained

from the project not only validate the, existing program of integration in this
county but, hopefully"will

C

stablish its usefulness and practicality for other
agencies who desire t, imple rat similar projects.
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IIISTORICAL OVERVIEW AND LITERATURE REVIEW

Section I. Rationale for the Project:
. .

The 1977 report noted th t research on the effects of.integrating handicapped

children into regular programs was largely limited to the saldly handicapped.

Recently more interest has been shown in integrationof more severely handicapped.
. .

( Ziegler & HIMbleton, 1976; Peterson, Peterson & Scriven, 1977) In a recent

review, Snyder, Apolloni, and Cull'er(1977) identified the expected outcomes of

such integration and suggested strategies which uiquld lead to these Outcomes.

They stated that research on integration has not how automatic improvement in

social skills, general acceptance, or adaptive behavior without specific catching

practices to improve them. The following studies represent a sample of the litera-

A
rare examined in relation to the ,topic of this study.

Many studies (Schurr, et al., 1967; Gottlieb & Budoff, 1972; $hotel, et al.,

1972; Lewis, 1973) suggest that integration of-handicapped is beneficial; how-

ever, hard data.and data referring to very young severely handicapped children

was unavailable. Newell Kepart (Kraft, 1973) was. quoted as saying that "children

with relatively minor problems have more to gain from normal contacts with'their

peers than theydo from separation, even for short periods of time, for the.purpose

of special help." Eased on their observations of.an integrated and a segregated

class of young T.M.R.'s, Ziegler and Hambleton (1976), concluded that placement

of T.M.R. classes in regular school was effective in promoting more normal social

interaction for the retarded. They also observed that there was little stigmati-

zation or victimizing of the T.M.R. jstudents.

Kraft (1973) suggests a.two-pronged attack, (1) defining or deciding which

children need special classes and (2) helping teachers or'regular classes to cope

with and want to cope with students who present less than extreme learning or

behavioral problems.

1



According to Rafael (1973), "handicapped children have the time needs as all

children, as well as RoMe that are uniquoly their own." Dunn (1968), 1.01v

ire
(t970), Christopoles & Reny (1969) argue that children tone more than they gain

in self- contained classes, Garrison & Itammill (1971} pointed out that mildly

retarded students are not as different as their isolation would lead one to

believe. Haring (1957) suggested that the attitudes and understandings teachers

have are influential in determining intellectual, social, and emotional adjust-

merit of children.

Since a significant amount of behavior is learned by observation and imitate

(Bandura, 1974) the assumption is that young severely handicapped children

Jill learn more appropriate social and emotional types of behavior patterns from

regular preschool children. This is confirmed by Peterson, et. al. (1977) who

found that non-handicapped models were more effective as models for handicapped

children than their handicapped peers. Furbhermore, teachersf, teacher aides',

and parents' attitudes toward integration may pla}t"a very significant role in

the actual success a severely handicapped child experiences in the integration

process. These are the issues being addressed ip this research project. More-

over, there is,apneed for hard data that either supports or refutes the integra-

tion of severely handicapped preschool children. Such informatiolOhis profoo.Ind

implications for theory and practice in special education. Is integratiori.bene-

ficial to hand gapped and/or non-handicapped youngsters? How should the instruc-

tional programs, staffs, and facilities be planned? Research into this area will

provide data for those who are in the position to make such decisions.

An interview conducted by Mary Glockner (1973) with Dr. Jenny Klein, Director

of Educational-Services, Office of Child Development, provided guidelines for

. .

integrating handicapped youngsters into regular programs. According to Dr. Klein*-

(Glockner, 1973), there are real advantages, for both the handicapped and normal

youngster in integrating them in regular programs. They learn to accept, appreci-
.



.ate, and understand each other. Furthermore, lachr% of Tegular students as well

AN handicapped studnt.n Wen profit and learn irom ieteginting handicapped children,

This study Is an extension Of remearch condut;ted doting 1916-71 school
f

year by the Merced County Pepartment of-Education. The previous studies investi--

gated the feasibility of preschool and Kindergarten'intogration. The results were

promising and the projects produced workable strategies to deal. with the problems

encountered In working with multiple agencies ina rural community. Reports on

the 1976-77 an the 1977-78 projects are available upon request.

The researh question "Can severely handicapped children between the ages of

three and fourteeq ,e successfully integrated into regular preschool and primary

.programs?" If so,under Oat conditiow, if not, why not? Whalchsnges can be

observed, as a result:of irtegratlon, in participants, their parents, and their

teachers? What strategies are Most effective in improving communication between

special claw and receiving teachers? What. Cerra of inservice tfining for staff

.shouldsjpe provided?' What staffing patterns will be most effective in promoting

integration! Some of these questions are hopefully answered in the course of this

stud'.

1.
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METHODS AND TARGET POPULATIONS
I

Ile research reported on this paper was conducted duhng the 1977-/H school

year. It relied heavily on the work completed the previous yeer4(Coy, -1977).

As before, extensive efforts had,to be made in preparation for actual integration.

Representatives of.agencies involved, parents and project personnel participated

in orientation sessions and coordinative planning. A general timeline of events

is presented in Tablet4

A total of35 handicapped children between the ages of three and fourteen

yeara logged approximately 4,300 hours between November 1, 1977 and May 31, 1978

in regular education pxOgrams. These students served as the experimental group.

They attended Schelby Center for Special Education, Danielson School and Mc Swain

Elementary School. They, their. parents, teachers, and other staff members

served as experiemental subjects.

A sample of non-integrated students from program* operated by the Frelno

County Department of Education which had similar characteristics to the experi-

mental group was secured. These'chrldren attended Addicott School in Fresno.

'The integration sites selected included three Headstart programs and Child

Development Centers for non-handicapped children and four elementary schools.

Participating schools are listed in Table II.

Parents of the experimental group were given questionaires dealing with

their perception of their child and their attitudes and expectations concerning

integiaZpn before and after the project. Parents of children in whose classest
handicaWrAd students were placed were notified about the project and its purpose

add were ven questionaires on their atti udes towards, integration as well.

'Teach of both handicapped and regular students were given questionaires

evaluating heir' attitude, interest, and support of integration. These were

administere&Jo the entire staff at the special.school and to a sample of those

at the other'Clchools.

4 1
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Project staff including aides4Mployed for the project recorded anecdotal
. .

data regarding their experience, aod observations.

Samples of all instruments used,to gather information for the project are

included in Appendix A. Anecdotal Information compiled during unobtrusive monitor-

ing of, the students was abstracted and prepared in case study form, these are in-

eluded as Appendix B,
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TABLE 2-

PARTICIPATING SCHOOLS IN THE INTEGRATION PROJEC'P'

. ,Type Exp/Con PdrticipanIs
\*

1
a

Parents Students Staff

15,Schelby Cen.ar

Addibott

Headstart

Handicapped Childrdn

Handicapped Children
'Or

Regular Preschool Children

Exg

Con

28 27

19

Merced Exp 45 ' 45

Delhi Exp 45 45
I

Stevinson ExP 30 36

Child:.pevelopment. Regular Preschool Children

Merced Exp 115 115

.

Elementary School Programs:

Winton (3 Classes) Exp 180 90

Fremont (2 Classes)
.

Exp 120 60

Sheehy (1 Class) Exp 60 30

Hilmar (3 Classes) Exp 180 , 90

*Number of students integrated into each Center.

1'

t

(6)*

10

10

(6) *' 10

(4) 7

(11) 19

(5) 5

(4) 6

(4) 4

(9) 9
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STATISTICAL APPROACH AND ANALYSIS

An analysis of covariance was employed for appropriate data gelerated by

" this research, includingtcomparigons made on the Teacher Attitlide T watt' Inte-.

gilation (MATI), Parental Attitude Toward Integration (PAT/), Home BihaVior

Inventory (HBI), Preschool Attainment Record (PAR),'Day Care Invent ry (DCI),

Teacherl Perception of Pupil Behavior (TPPB), Parental Perception of; Pupil

Behavior (PPPB).and the Utah 4nd Peabody Language measures (Utah a
n,

PPVT).

Pre- and post- measures were evaluated by meansof the F Test. Cer

of the data were subjected to comparison on the basiirof the T dist

suitable.

Isaac and Michael (1974).sug&st that the analysis of covaria

venient means to Allolfor differences in samples where exact mate

possible,. in that it adjusts for. Waal differences between group
1

For purposes of this study the...10Icevel qf significance was

Appropriate. Winer (1971) pciles that this revel or even higher va

suitable for many kinds of educational research.

Information which was not analyzable or did not lend itself t

treatment is presented in tabular or graphic form.

tein segments

ribution where

de is a con-

ing is not

onsidered

ues would be

ff-

statistical



DATA PRgSENTATION AND RESULTS

Data presented here fills into two categories, that relating to attitudes

on the part of parents and teacher attitudes toward integration, and descriptive

date,on student performance. .Table 3 shows the results of thepaient surveys

beford and after the project, an increase in cates a more positive attitude.
.

TABLE '3

- PARENTAL ATTITUDE TOWARD INTEGRATION

SCHOOL N

SURVEY RESULTS FOR INTEGRATED STUDENTS

ANCOVA
PRE POST CHANGE .F

71144.7L,

SIG. OF
. F

X 1 SD X SD

Schelby 13 56.54 4.29 61.00 7.54 + 8 % .516 NS'

Danielson 5 67.2Q 9.07 66.40 12.26 - 1.2%

Mc Swain 3 54.67 2.08 6V3 11.55 +14 % .

Total 21. 58.81 7.17 62:8 9.10 . 12 'NS

Although differences are generally in theipositive direction they.Rre not

1

statistically signifitant. --0,

The information in Table 4 summarizes the results on the Teacher Attitude

Toward Integration questionnaire administered before and after integration. As

above, an increase indicates a mote positive attitude.

TABLE 4

TEACHER ATTITUDE TOWARD INTEGRATION

SCHOOL N

EXPERIMENTAL VS.-CONTROL

PRE POST / CHANGE
ANCOVA SIG. OF

° SD X SD

Schelby 9 56.Q0 6.24 55.33 10.41 -1.2%

Addicott 10 44.17 14.82 42.50 9.75 -3.8%

Total 1.67 41

9 23
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. ... ..

Again, no significant difference can be seen between the groups. The
. :,

changes, though.negative, are small and there was a wide variety among the
. .

respons4s frgm both groups.

'Descripti e data for studentswas gathered withtWo typ4 of instruments,

rating scales, PPPB, HBI, TPPB,-Del, AND PAR) and standarized tests, (Utahand

PPVT). 'Figure 1 display% the growth observed by parents in the area of general

adjustment and socialization as reported on the PPPB for children who partici-

pated in the pioject for'two years.

66
65
64
63
62
61
60
59
58
57

.
-+7

Pre 76 Pcist 77 Pre '77 Post 78 . % Change

Fig. 1 Parents Perception of Pupil Behavior, Observed Growth October,
1976 to May, 1978 (N = 5)

Figure 2 presents the growth- observed on the areas measured by the HB'I

during the course of the- =integration project for'SchelbrCenter students.

21

20
19

Is,

17

'16
15

14

13

12

111
., 10

9

Extraversion

.Considerateness

Task-Orientation

Distractibility

Hostility
Introversion

Pretest Posttest

Fig. 2 Home Behavior Inventory Scores for Integrated Children.

10 1,
4 tJ
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Table 5 compa;es pre and post measures on the UBI. While all areas

considered showed changed in a "positive"-direction, e.g., decrease in intro-

version, increase in, task-orientation: two areas in particular showed signifi-
/

scant changes, Hdsltittity and

TABLE 5

COMPARISON OF MEANS FOR EXPERIMENTAL

QUALITY

GROUP ON HOME BEHAVIOR INVENTORY (N

PRE POST CHANGE

21)

't

SIG. OF

X SD X SD

Extraversion 20.43 3.08 20.76 3.34 + 1.6% .475 NS

Task-Orientation '15.38 3.88 15.81 3.28 + 2.7% NS

Introversion 8.81 .3.49 8.14 .73 - 7.6% .977 NS

Hostility 10.81 4.55 9.14 2.13 -15.4% 2.152 .025

Distractibility 12.81 3.67 11.52 3.19 -10.1% 1.715 .05

Considerateness 19.29 4.31 19.71 4.14 + 2.2% .464 NS

The TPPB yields information on the general functioning of children-as

related to integration, a higher score is more positive. Figure 3 shows the

ratings for participants before and after integration.

60

59

58

57

56

= 59.5

= 57.2

1 1

Pretest Posttest

-Fig. 3 Teacher Perception of Pupil Behavior Pre and Post Integration (N = 40)

Since this data based in iost cases on ratings by different teachers from

October to May statistical treatment would be inappropriate.

11.



The DCI is a companion instrument to the HBI reported above, administered

by the teacher. Figure 4 presents data on students integrated into regular

programs." As noted, these'ratings were made by differpnt Observers in most

instances, hence analysis would not be appropriate.

18

'17

16

15
14

13

12
11

10
9
8

ki

I

1-------------------

Extraversion . + 6.5%
Considerateness + 2.4%

Task-Orientation + 9 %

Distractibility "-12.3%
Hostility 4 4.5%
Introversion - 5.3%

Pretest
1

Posttest- Dimension

'Fig. 4 'Mean Day Care.- Inventory Scores for Integrated' Students

- 1

Chatige

, A

The PAR, a/though standardized as a measure of development, was also used

. .

as a rating scale. It was administered to all parttcipants and findings are,

summarized in Table 6. It Should be remembered that these scores reflect almost

an entire school year of maturation. Table 7 presents a comparison of the experi-

mental and control groups on the PAR.

Table 8 presents the anlysis of data gathered on the Experimental and

Control srotips using two measures of language development;the'Peabody Picture

Vocabulary Test (PPVT) and the Utah Test of Language Development (Utah). As.

noted aboVe a small 'number of children participated in the project for two years.

The following paragraphs describe the observations made Cion thAe_students.

Parental and teacher attitude-toward integration was measured over the two

year time OeriOd in five cases, responses being requested from the same parent

and teacher in each CARP. Results of these questionnaires are,presented,in

Figure 5.

X

12
0 ,)



TABLE 6

MEAN PRESCHOOL ATTAINMENT RECORD SCORES

DIMENSiON*

Ambulation

Manipulation

Rapport

Communication.

Reaponsibility

Information

Ideation

Total

FOR ENTIRE POPULATLON 14 FAO)

PRE POST CHANCE

SI) X SD

11.02 1.96 11,96 2.38 + 8.5

10.00 1.74 11.01 2.66 +10.1

10.54. 1.99 11:54 2.',9 + 9.5

7.35 1.91 8.,70 f18.4

10.86 2.86 11.04 1.1 1.7

7.81 1.66 9.12 1.8) )(-16.8

6.76 2.32 9.24 3.61 +36.7

72.00 11.78 82.79 16.99 +15.0
4

*
See explanation in Append&

64--

63

.62

61

60

59

58

57

56

55

-54.

+ 8.8' Parents

-13.6 Teachers

I

Pre 1976 Post 1977 Pre 1977 Post 1978 7 Change

Fig. 5 Mean Parental (N a 5) And Teacher (N =- 3) AttitudeoToward Integration
' Scores, October 1976 to May 1978.

. -

An increase of.nearly nine points onthe mean reaponses is visible, indicating

a trend toward more acceptance of the concept of integration for the severely

handicapped. In contraat,teacherattitudes on A similar scale decreased A

similar amount.

13



TABLE 7

PRESCHOOL ATTAINMENT RECORD SCORE COMPARISON FOR
EXPERIMENTAL AND CONTROL CROUPS

SCHELBY (E) (N = 13)- ADDICOTT (C) = 19) ANCOVA
PRE POST . PRE POST (E VS C. POST)

DIMENSION

Ambulation

Manipulation

Rapport

Communication

Responsibility

Information

Ideation

Creativity

V

Total

_.-

X

10.85

9.58

11.27

7.85

12.50

v
7.81

7.58

6u96

SD

1.85

1.55

1.79

2.01

1.06

1.49

2.80

2.19

X

12.54

11.87

11.77

9.38

11.31

9.62

10.21

9.50

SD

1.49 t'

2.17

2.32

2.90

3.25

1.78

3.01.4-

4.03

X

10.29

9.55

9.55

"6.79

9.11

7.21

. ..6t76

5.95

SD X

1.77 10.83

1.76 9.57

1.62 10.57

1.81 7.42

3.22 9.79

1.55 8.21

215-11 ' 7.74
17..ft

2.52 7,42

u

SD

2.79
.

2.69

2.87

2:22

3.08

1.79

2.65

2.61

'

F .. ,

3.318

6.583

.672
e

2.316

.157

3.352

6.082

1.834

74.48 11.72 86.04 18.27 65.32 8.80 73.40
4

12.92 .235

ri TABLE 8

MEAN PRE AND POST SCORES FOR PPVT AND UTAH LANGUAGE
EVALUATIONS FOR EXPERIMENTAL AND CONTROL GROUPS

SCHOOL

SIG. OF F

.076

.015

NS

NS

PEABODY UTAH
PRE POST GAIN WIG PRE POST GAIN F SIG

Schelby (N = 12) 22.17 27.90 6.82

Addicott (N = 17) 28.88 30.94 2.18

24
ti

1.60 DNS
14.33 16.09 2.92

15.24 ' 15.71 .47

3.71 .061
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Homeaehavior Inventory and Day Care Behavior Inventory ScoreH, yielding

data on socialization were also available for a small group of children both

years Of the project. These are presented Figure

23

22

21

20 -

19

bl.

16.

'15 .

14

13

.12
d

11

10

9

8

7

6

. Extraversion

. Considerateness

:c. Task- orientation'

bCI (Teachers)

Pre 1976

. Distractibility

e. Hostility

f. Introversion

HB-I (Parents),

Post 1977 Pre 1977 - Post 1978 Dimension

4 Figure 6 Mean Home Behavior (N = 5) And Day Care Inventory (N = 4)
Scores for-Children Integrated for Two Years.

I.

In general there are no real trends visible in this information. For groups of-

A
this size statistical treatment would not be a value. ,

Figure 7 presents mean scores on the TPPB, a questionnaire dealing with i
_ .

pupil adjustment in social/classroom settings. Observations were available for

four children who part'icipated in the project over the two year period.

15 2
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Pre 1976
.

Fig. 7 Mean Teacher Percept* of Pupil .Behavior Scores (N = 4), October
19764to May 1978.

With this pattern of responses At would be'diffIcult to make generalizations or

4

+14.6

1 I r
Post 1977 Pre 1977 hin 1978 % Change

projections.

The final data for which'observations was available over the both years of

a
the project was the PAR. Mean scores for the four participants on the total

battery are presented in Figure 8.

95
1

+4.8
1

90
5
80

. 75

70
65
60.

I I I

Pre 1976 Pdst 19'77 Pre 1977
I

Post 1978 % Change

Fig. 8 Mean Total Scores for the Preschool Attainthent Record Over Two Years.

This aRgears to be rather remarkable growth, however the instrument is

,

designed to Alscriminate the incrementi-Of change 'each would be expected to

.

occur in a years growth for 4 norm41 child. In this case two years of maturation,

16
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even for severelrhandicapped 'children produce noticeable change.,

In addition to the formal data collection two questionnaires were adminis-

tered to staff associated with' the project at akl levels, both sending and

receiving. These were open ended instruments designed to elicit as freein

expression of opinion as possible. The responses to these questionnaires ere

presented is toto on the following pages.

It may be observed that the general attitude of the staff who were

polled was very positive, almost one hundred percent in many cases; moat

ofthe participant teachers indicated that they approved of.both the process

and product of the project. At the same time they were quite _frank in their

comments and suggestions. Using information of this nature many problems

could be avoided by future implementers.

O

.4
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INTEGRATION SURVEY I

YES NO

1. Did your school participate-in the, integration pioject? 26 0.

2. Do you think the project was a success? 23 1

3. Did the children with exceptional needs benefit from the
integration? 23- 1

4; Did the regular students benefit from the integrAtion? 16 0

'5. Would you like to participate in a similar project next
year? 22 3

'Uwe, done well!n.

a. Schools doing some curriculum.

6.' What changes could be made to'improve the chances of "

success in a future project on integrating children with
exceptional needs in regular programs?

b. Reinforcing what each class is doing.

c. Respect Head Start staff's abilities to work with
children.

NO. OF RESPOIISES

1

2

d. .Children should begin in September. 1

e. More communication from Schelby Teachers.

f. Communication and visits from parents on their reactions
and comments. 2

g. Open lines of Communication. 1

h. Better communication between the two schools. 2

i. Children should stay until rug time'is over. 3.

.j. Teacher awareness of problem; of individual students. 2

k. Give receiving teacher more time to learn about
exceptionalities of children. 1

1. Continued and extensive communication with all stsff in-
volved in the integration project.

m. Observations of Schelby classrooms.

1

2

1

18
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INTEGRATION SORVEY
Page 2.

NO. OF RESPONSES

o." Oon't pdmper exceptional children. 1

p. Integration IWENS into appropriate academic and social
groups. 1

q. Open possibility into permfnent mainstreaming. 1

r. in-service for receiving teachers. 3

_ .

4. Leas' paper work. . 1

t. Special.films shown on he handicapped before integration
children.cOme consecutively for two days a week.

u. Pressure from Liaison Teacher on Head Start staff needs
to stop.

v. No pressure on Held Start to'handle more children.

w. Integrate in elementary school after second semester. 1

2

7. What were some of the positive outcomes of the integration
project?..

a. Children look different but really are the same.

b. Children integrated with no reservations. 1

c. Progress seen in children physically,and socially. 12

d. Children adjusted.to.large group situations. 2

e. Learned,to share. 2

f. No visible positive or negative outcome. 1

g. Were accepted by'regular chiidren. 2

h. Increased awareness of needs of the handicapped. 1

i. Children looked forward to regular class. 2

j. Children were given a chance. 1

4
The parents were happy. 2

1. Children's behavior became better. 1

m. More children became involved. 2

19
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INTEGRATION SURVEY I,
Page 3..

.

NO OF RESPONSES

n. More Speech

o. Willingness to do activities.

p. Tota acceptance of Head Start parents, and their willing-

1

2.
c.

ness o see project continued. . 2

q. Smooth integration of the children. 1,
4.4

rv, One of the children very outspoken with other children. 1

s. Regular children learned to be patient with IWENS. 1

. %

t. Children learned to relate with WEN. 1

S. What teacher skills or knowledge are essential for the.success-
ful, integration of children with exceptional needs?

a. Aware of child's status,, what to expect and what not to
expect. 6

b. Treat all children equal. j 5

p. Patience, understanding, and acceptance. 4

d. Speak clearly. 1

e. Help children to follow through. 1

f. Lots of love and,age level expectation. 4

g. Stress good language models for the children.

h. Discuss children, programs, and observation of each

1 ,

others clasaes befoie integration. 1

i. Inservice dealing with the specifics of the children, how
#

to work with them and materials for them." 1

J.. RAgular teachers have knowledge of IWENS and objectives
for the children.

k. Only regular teaching in providing for individual needs
is all that is needed.

1. Knowledge of how to talk with and treat the:.handtcapped
is amust. 1

1m. Task analysla.
11,

n. Bring the child with the group.

20
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INTEGRATION SURVEY I
Page 4.

NO. OF RESPONSES

o. Listen to what IWEN has to say. 1

P Knowledge of early childhood e8ucation outgoing job
training.

9. General. Comments xegarding the integration project:

1

a. IWEN must integrate with ours. 1

b. Children progressed. .2

c. Teaches regular children acceptance. 1

d. Liaison must follow schedule and make appointments
through regular channels (Head Start). 2

e. It has been good for all children. 3

la

f. It haarbeen a success! 3 .

g. ChildrenknOd-more academics (SLH) 1

. /
h, Teachers in Tegular program have better language and

o'' grammai (SLR).. 1

- lo A good program with lots of potential! 2

)

J. Teachers have more'time to learn about IWEN. 1

01,

k. Need, inservice,
\

on handicapped. 1

1. More commuriication between sending and receiving teachers. 1

m. An avenue for. transfer of IWEN into regular programs. 1

21
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INTEGRATION PROJECT
EVALUATION #2

1. Do you feel that inservice would benefit yoU and your
staff on integration? Why?

a. Learn more about WEN and what activities would
benefit.

b. Teacher and Aide provide enough information.

c. Observation'is the key.

d. Don't need it perhaps some. do.

e. SLH children are more normal.

2. What kinds of ideas for inservice would you feel important.,
to you and your staff?

a. Activities that would benefit IWEN (games, cotters, and
materials).

b. Specific goals for each child.

c. More about IWEN

d. Incorporating activities for the exCeptional child in
the curriculum of the Head Start classroom.

YES NO

15 5

NO. OF RESPONSES

e. Activities that parents can do that relate to the class-
room.

f. Ideas for parents on the master plan.

g. What potential IWEN has.

h. Time set aside for sending and receiving teachers.

6

1

1

1

1

5

3

1

i. Training on what.to do with child that as seizures or
other health problems. 1

j. Background onchildren before integration.

k. Communication between staffs. 1

1. Communication between sending and receiving teachers. 2

m. Inservice from teacher that works directly with student. 1

22 33



INTWAT/ON PROJECT
EVALUATION #2,
Page 2.

JON4

3. if aides were used in your program, did you find them
beneficitl? Why?

a. Having a father image very important

b. Does not help with other children.

c. .Helped with the ratio of achilt to children.

YES NO

15 7

NO. OF RESPONSES

1

1

1

d: Did not have aides working with children (Head Start???) 1

e. Yes and No. 1

f. Report should be made on days activities. 1

g. Necessary for smooth integration.

h. Aide didn't seem to know what was expected.

i. Security for Schelby children.

j Especially if aide is bi-lingual.

4. What ways cguld the aides be of more assistance?

a. Carrying curriculum information from Schelby Center to
programswhere students are integrated. 1

b. Aide pould have brought more material's during seatwork
time. .40 1

c. More than one child then more than one aide. 1

a. Bring booki or games from IWEN'S class to share with
regular class. 1

e. Adapt regular school work. for NS so aides would know
better what these students cou de. 1

f. They-worked well. 1

g; Aides could be used more effectiVely. 1

%

h. Keep up anecdotal records. 2
. .

L. Great working with kids but absent often.

j. Given specific knowledge of what to do.

23

3 4 .

1



-I GR6T/ON PROJECT
EVALUATION #2
Page 3.

k.

4.

NO. OF RESPONSES

Aide needed more. in the beginning helping rwENs
not nabded as much afterwards. ' 2

1. If they know more'about their students. 1

m. Speak to TWENS in home language. 1

5. Do you feel that the egular class children benefited
by integration? Yes. No. Why? ,YES NO

16 2

NO. OF RESPONSES
a. Had no bad reactions. 1

b. Awareness of differences and similarities. 6

c. CooPeration'and acceptance by all children. 3

d. Became good friends and worked well with regular children. 2

e. Learned not to mock the handicapped. 1

f. Not at kindergarten level. Children too young to know
the differences.

g. Children in regular programs became more responsible.

h. Not observable at this time, kids too young

1

3

6. Were the ttansporation arrangements satisfactory? Yes. No.
Ay? YES 124

20 2

NO. OF RESPONSES

a. Driver very understanding. 2

b. Liked to have children full morning. 1

c. Problems over field 'trips and minimum days, both schools., 1

d. Punctual and regular.

4. As best as can be expected! 1

24 33



INTEGRATION PROJECT
EVAULATION #2
Page 4.

7., Was the actual integration process satisfactory? Yes. No
Why?

A YES

23

NO

NO. OF RESPONSES

a. No better way to teach our children about the handi-
capped. 1

b. Children in prograwbefote so integration was satis-
factory. 1

c. Well initiated.

d. It went off well with benefits for all children.

1

1

e. Children and parents were happy. 1

f. Children have more academic work and less art and play
time. 1

g. Yes, but could have stayedthrough rug time.

h. Everyone had the welfarq of the children in mind during
the integration process.

1

1

YES NO

8. Do you feel that the child/center assignments were appro-
priate? Yes. No. Why? 20 2

NO. OF RESPONSES

a. For the same reason as previous year. 1

A

b. Children were appropriate for my class in age range
and integrated well. 1

c. Some children put, in classes below their ability
end shouldbe in their neighbothbod schools.

d. It was done well.

1

1

e. It was given careful consideration. 1

f. Children should be integrated into regular public
school CO 1

25 3..;
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INTEGRATION PROJECT
EVALUATION #2,
Page 5.

YES NO

9. Do you'feel that this program filled a need(s) of each
child participating? Yes. No. Why? How?

a; Children learned language from other children

21 1

NO. OF RESPONSES

and heard action stories.. 1

b. Other children to pattern after, 1

c. Soiializationof the children was important. 5

d.

n.

Children learned 6ote to interact.

Regular children were taught skills by the handi-

1

f.

g.

capped such as,sign language.

Children would benefit mve if they came consecutive
days.

It would help them to learn a normal life style for-

1

when they're older. 1

h. It gave them a chance ( I like this one!) 1

i. I don't know. 2.

j. Parents say, "yes". 1 .

k. Hopefully, 1

1. Integraon during language time very beneficial. 1

m. yes, emotional, physical, sooial, and intelectual. 1

YES NO

10. In the future can you see parents of Schelby Center children
participating_ in some way in your program? Yes.No. How? 18 3

NO. OF RESPONSES

a. Parents will know more about children by seeing them
perform in the different programs. 2

b. Depends on how child would behave. 1.

c. Would be welcomed as Head Start parents.

4
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INTEGRATION PROJECT
EVALUATION #2
Page 6.

NO.. OF RESPONSES

d. Our program is suitable to parents. 1

e. Working with their children and helping with certain
skills. 3

f. Not working with their own children. The moll's, help

the more integrated. 1

g. I have six parents thaCwill'help!

h. Parent conferences and obserOations. 2r

i. Parente will know more about Head Start. 1

j. They would be welcomed to parent activities. 1

k. Working..with small groups of children. 1

YES NO

11. Did you find taking anecdotal records helpful in relation-
ship to the child and your program? Yes. No. Why? 12 9

NO. OF RESPONSES

a. ProgreSs.of child and areas of improvement recorded. 2

.b. Don't have time to do it, already too much 'to do. 7

c. It gives teachers perspective of what child can do vs
the regular class children. 4 . 1

d. I keep track of everything andgo along"With it in our
classroom. . 1

. ,

e: Past records help me confirm present behavior. 1

/

C. Were not necessary because childrdwereno problem. 2

g. Yes, I wasn't the one who took the notes. 2

h. No, I wasn't the one who took the notes. 1

27"
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IMINGRATTON_P_ROVECT
EVALUATION #2
Palle 7.

YES NO

12. -Do you have any suggestions on the use of anecdotal records?
Yes. No. Why? 8 11

NO. OF RESPONSES

a.

b.

Both teachers review thq periddically:

They'ie good when used in an overall peiiod of

2

c.

attendance.

This is hard but can be done by receiving and sending

1

teacher.el. 1

d. Write as they occur. 1

e. Record should beoptional, 1

f. If need could refer back to them. 1

g.

h.

A good reference in child's developmeqt.

Don't have us so long without it.

1

ffL NO

13. Did you find the staffings on individual children helpful
in meeting the child's needs? Yes. No. Why? 9 2

a. Children someone constantly around for encouragement.

bARard to meet with staff at end of the day, too tired.

NO. RESPONSES

1

c. Not applicable. 1

d. They were happy, pleaded. 1
- . .

e.' Need many more. 2
. /

f. We met with children's teacher and observed the class
bafora'having children: 1

g. lila had no staff meetings.

h. Everything was taken into consideration.

i. What does this mean? , 3

- ;

1,z-- 1--

2

.4 1



INTEGRATION PROJECT
ZVALUATION #2
Page 8.

I

14. Was the program coordinator helpful? Yea. No. Why?

a. He was understanding to our needs as well as yours.,

YES NO

15 7

NO. OF RESPONSES

1

b. Most cottperationdid not hesitate to resolve problems. 1

c. in some way, however, more beneficial if appointment;
were made with teachers.

d. Orily worked in our classroom opce.

e. I didn't know what his assighment was. 3

f. I wasn't informed of his position and he didn't seem
to khow what to do. 1

g. He Came on too strong. 1

h. He didn't follow Head Starts director. instruction for
integration.

15. What ways could the coordinator be of more aaaistance?
, \

a. Setting up appointments between sending ankreceiving
teachers. He can- relate information. - f \

. :

b. Setting of policyIt beginning of
.

school year between
programs and ekChange monthly calendars.

c. Inservice for coordinator for early childhood education
and what is expected of young children..

[
d. Be more consistent, spend more time

!

with Danielsonk
children also. ' \gnaw,

e. if he would slow down and stop rushing around so much.

f. He did well.

1

g. He did all he could in my opinion. 1

h. 'Mond. 1

iinformiefig us what he was supposed to do. 2

.j. - Through the administration, 1
.

29
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..,CINTEORATTON PROJECT
',AVALUATION 02'

Page 9.

'

..

1,

k. Ease off.

1. Not at this time.

m. Follow instructions ana pwn
.

n. 0. K.'

16. Do,you feel a need for communicating more often with
your ohileicher? Yes. No. WhO

(

NO. OF RESPONAS

1

YES NO

13 4

1

/NO. OF RESPONSES

a. Once a year not enough maybe every 2 - 3 months. 3

b. Na time.

00 - ,
C. So there is a follow through in both classes to meet

goals'on development.

a, They are happy with the children.

e, Would benefit more by their special knowledge.

f. Maybe a follow up meeting and observation.,

g. Yes, because we didn't hivetnyithis year.

h. We can't have the ones set up already.

S.

1

4

1

2

2

.17. How could this be done?':

a. Eake'turns in visitations.

b, More visitation each for both programs, open to
suggest on (between 8 9 A. M:)

3'

1

c.. Sbarig6f lesson plans and ideas fo.r-curriculum. 1

d . A call or visit with teacher. 2

e. Passing notebooks back and forth via child. 1

f. As above. 1

g. Write.ups, phone calls, personnel meetings. I know
time is-tight.. 1

h. Release time. 1

3(1

ie
4

*
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INTEGRATION PROJECT
EVALUATION #2
Page 10.

i. Arranging an appointment for a meeting.

.J.4 Through the administration.

k. More communication lines.

1. Schelby staff to find time to meet with Head Start.

NO. OF RESPONSES

18. If this program is continued, what would you like to see done
differently or included that wasn't done this year? .

a. More communication.

b. Children come. consecutively rather than skipping a day.

c. More discussion of handicaps and more sharing of the
curriculum. .

d. Background on children as to medicines and best way to
work with them.

e. Possibility of permanent tranafer for the exceptiChtar
children.

f. It was fine.

g. Inservices (i.e.,
seizures).

.

h. More communication
teachers.

Films demonstrating convulsions and

between Schelby and regular school

i. The child came early and.stay through story time 11;45

j Child should participate in Head Start Center activities
the'same as all the other children.

It: Children should start .ao later than October.

I

I
31'
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SUMMARY AND CONCLUSIONS

In most cases comparisons between integiated (experimental group) and

nonintegrated (control) children did not yield statistically significant

results. Although positive trends were observable in much of the data

these can only be viewed as suggestive. Staff reactions, however were clearly

in favor of the project. The general impression overall was that the project

WSW a valuable experience; the children enjoyed the opportunity to be with

their regular class peers, the sending staff were satisfied that their students

had benefited, the receiving staff profited from the inclusion of handicapped

children in their classrooms, and parents were supportive.

The most important product of this research has been the development of

.8 prodess whereby some severely handicapped children could be integrated

into 'regular programs. In light 4f federal and state mandates and the

State Department of Education policy regarding integration it is clear that

in future'programming for handicapped children some provision for integration

-must be available, and this must be moreithan a token effort. At the present

time individual educational plans-must- contain a section stating to what

extent the tildvill be integrated into regular programs. It is conceivable

that'funding for programs could be curtailed if reasonable effort is not

evident idthis area. For this reason ,the present report has been of value

to the sponsoring agency and should be to others.

Outlined below is the recommended procedure for accomplishing integration

from a special setting to a regular class.

tir
32

I,



MORE PLACEMENT:

1.' Discussion with administrator' of school district and/or school where

plac ent'is sought.

2. Discu ion with teacher of prospective receiving class of student(s)

and the integration program.

3. Meeting of both the Betiding (special) the receiving (regulv) teachers.

a. Teachers visit each other's classroom if possible.

b. The teachers discuss the areas of strengths and needs of the

students,to be placed by means bf Inventory Evaluation Scale

and profile and the individual Education Plan, specifically

objectives and strategies regarding socialization.

4. Inservice for staff at receiving sch6ol.

5. Inservice for members of regular class, if appropriate.

AFTER PLACEMENT:

1. Students are placeddion a limited time basis only. (May be increased later.)

2. If an aide is required, he will be responsible primarily for those

children placed in piogiam.

3,. The nide or liaison person should maintain a low profile in the placev

ment class. (Foriexampli, keeping voice well modulated and no attempt

to intervene or to discipline regular students unless sliced.)

4. Special materials felt.Academic needi of the integrated students should

be provided by the sending teacher.

5.. The receiving teacher should have the option to exclude support personnel

as long as progress can be successfully monitored for the integrated

students.

6. The receiving teacher should haVe the

a specific student in the program if

or. the student is not-adjusting well.

33
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7. When appropriate a buddy system can be'eStablished. A student from the

regular class can be assignid to each handicapped student integrated in

the regular program. This concept helps foster the purpose of integre-
*

tion since members of 'the regular class can have an opportunity to work

with handicapped students.

8. Both sending and receiving t eachers will need to keep either- anecdotal

records of some kind/or.check list on those handicapped children that

are placed in the regular- program.

Some problem* were encounteredvin the course of the project'which should

be mentioned here. There were persons among the sending and receiving staff

who were resistant to the concept and process of integration. Feelings were

expressed that the special students would\ be stigmatized, victimized or

)(humiliated by t e experience. Often these pitrsoas exprissed.the idea that

they had only cooperated with the project beceiae was required by the

law and district policy. Attitudes such as theseer very hard to change

and were a iource,of frietion; A major problem aree\was the difficulty
.

encountered when-dealing with multiple- agencies. Projeckt staff often felt

that in some cases persons were more interested in personal
_to

in an opportunity to developlinograms for the handicapped.

prestige than

Transportation

to and from the special classes was arranged through the serviceNWhich

delivered children to and from school. Problems encountered'in thii jrea
__...-

were minimal, however the costs were a major ieeian budgeting for the project.
.

Scheduling, once established, was not difficult, however it did require that

. one person be definitely responsible. In staffing the project we attempted

to find persons with a high degree of initative and adaptability. The lieson
.

person and both eides'reported that functing in cirepotances in a, constant

state of change was a strain, therefore definite policies and procedures to

accomplish the goals of the project were helpful. In attempting to monitor

34

43



$

t

.

behavior some problems were encountered with the use of anecdotal records

. kept by the teacher. Guidelines for this were developed but seven teachers

of twenty one responding noted thet they did not have time to write them.4
../

This might be an area where refinement is needed to make the process easier

to manage while retaining it's usefulness.

,

4
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4
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I. Evaluation Instrument's'

1. Day Care Behavior Inventory

2.' Preschoid A &tainment Record (PAR)

3. Language Development Measures

a. Peabody (PPVT)

b. Utah

4. Home Behavior Inventory

5. Teacher Perception of Pupil Behavior

6. Teacher Attitude TowarAcicegration up,
7. Parent Attitude, Towards Integration (HandiCapped)

8. Parent Attitude Towards Integration(Regular)

9. Integration Project Questionnaires

II. Permission Forms for Handicapped to be.in Project

III. Parents sRigh

rtimmiIV. Release Fo for Confidential Information.

V. Inventory Evaluation Scale and Profile

..VI. Individual Education Plan

VII. General Rules for training the Retarded' Children
(for Receiving Teacheri)

A
VIII. Anecdotal Records - How and What to Write

Job Descriptions

. 39
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DAY CARE BEHAVIOR I /° TORY

Short Form - Preschool Age-

Earl S. Schaefer and May Aaronson

V.

Child's Name Date

1

Age Class Teacher

INSTRUCTIONS e-'\ 0

noes., degcribe as accurately as possible how the above child behaves by circl-

. JAE One or the five responses to each question. Give a response to'every
item and BASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATIQN AND EXPERIENCE.
Do not confer with anyone about the child.

1. Tries to be with another or with
a grout). 1 <

2. Keepa:tairIng even if something
is hard to do.

3. Prefers to be by himself; wants
to be let alone.

'4. Gets in a temper if, he can't have
his way. .

5. Losei interest and doesn't finish
-a puzzle, game or painting.

6. ..18 *ila and sympathetic to-soms
one,who is upset or in trouble.

7. likes to take part in activities
with.others.

B. Works a long time with a form
board, puzzle, or other "achieve -
meant" toy, trying to complete it
or get it right. --,

9. Witches others, but doesn't join
in with then.

Chef
,,

Fre- h Some- Almost
Always quently time times Never

5 4 3 2

5 4 3

5
4 1 2

4 3

5 4 1

5 4 3 2 3.-

.

4 3 2

4 2 1

3 ,2 1



Day Care continued Page 2

10.. Gets impatient and unpleasant if
he can't have his way.

theFre- tbe Some- Almost
.Always quently time times Never

5 4

11. Forgets a job or errand he started,
as his mind wanders to other things. 5, 4

4

12.. Tries to make life easier for others;
doesn't want to hurt them. 5 4

131 'Ekljoys being with others. 5 4

14. .Pays' attention ic, what he's doing;
nothing seems to distract him. 5 4

15, Plays by himself rather than with
others. 5 4

16. Pushes, hits, kicks others. 5 4

17. Gets distfactedfrom what he's
doing by what others are doing. 5 k

18. Is willing to share candy, food or
belongings with. others. 5 .4

196 Seeks others out to get them to
play with him or join in an
activity. 5 4

20. Sticks to something he starts
until it's finished. 5" k

21. Goes off by himielf when others
are gathering to dance or play
together. 5 k

22. Gets angry when he has to wait his
turn or shard-with others. 5 4

.

23. His attention wanders from what
you're telling him.

,
5. 4

.24 Tries to -help when he's ask.ed.% 5 4
.t

Z. Goes up to others and makes friends;
doesn't wait for them to come to him. 5 4

3 2

3 33 1

3 2 1

3 2 1

3 2 1

3 2

3 2 1

. 3 2 1

3 2

)3 2 1

3 2 .1.

3 2 1

.

3 2 1

3 2 1

,

2 1

.e

41 .-#4,
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. Day Cara continued

Almost Fro
Aiwayu, quently

26. 41etly sticks to what he's aoing,
wen when others are making noise
dr-doing things nsarhy.' .5 4

27. Tends te4ithdrawrand isolate him.
eelfteveh When he's supposed to
be with a group..

28. SUiki, gets resentful, and won't
do things he should.

.29. Goes from one thing to another;,
quit' loses interest in things. 5

30. Awaits his turn wiiiingy. 5

4

5 '4

Pogo 3

noir
Ow
Llm;.

Lorno

ilmeo.

Almost.

Nevt:r

3 2 1

a,. 2

1

s 4
3 2 1

1

e

42
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SCORING SHEET FOR DAY CARE:DEHAVIOR.INVENTORY

Short Form Preschool Age

Earl S. Schaefer and May Aaronson

1
Child's Name

Place behavior was observed

.Name of rater

Scale

Age (yrs., mos.)

' Date rated

Item Scores
twransrer circled numbers rrom -CM items)

Totalw
1.

.

Extraversion
1 7

mi

713 19 25

2. Taskoriented, Betiavio
2 8 14 20' 2.

3: Introversion
3 9 15 21'

,

27
...

4. Hostility '-%,
. ,

4 ; -10 16 '22 28

5. Distractibility
5 1 17 23 29.

6. Oonsiderations'
.

6

,

12 - 18 ^24 30

.

t

4
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DAY CARE BEHAVIOR INVENTORY
Short Form - Preschool' Age

Earl. S. Schaefer and May Aaronson

EXTRAVERSION

(1 Tries to be with another or with a group. .

.,

(7 Likes to taki part in activities with others.

%

..0*

.13 Enjoys being with others.
19 Seeks others out to get them to play with him or join in an activity.
25 Goes up to others and makes friends; doesn't wait-for them to.come to him.

INTROVERSION

i3 Prefers to be by himself; wants to be let alone.
9 Watches others, but doesn't join in with them.

r21

Flays by himself rather than with others.
Goss off by himself when others are gathering tO sing, dance or play
together. .

(27), Tends to withdraw and isolate himself, even when he's supposed to be
with'a'group.\ .

HOSTILITY

(4 Gets in a temper if he can't have his way.
10 Gets impatient and unpleasant .if he can't get.what he wants.
16 Pushes, hits, kicks others. .

22 Gets angry when he has to wait his turn or share with others.
28 Sulks, gets resentful, and won't dothings he sho,.

OONSIDFPATIONS 'dk

1

(6 Is kind and sympathetic to someone who is Updet or in trouble.
12 Tries to male life easier for others; doesn't wane to hUrt them.
18 Is willing to share candy, food. or belongin.84-mtth others.
24 Tries to help when he's asked.

. 30 ,Awaits his tarn willingly. ,

44' 55
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Day Care - continues. Pagp 2

%O.

TASK-ORIENTED BEHAVIOR

t2) Keeps trying even if something is, hard to do.
8) Works a long time with a form board, puzzle, or other "achievement"

, toy, trying to complete it or get it right. . .

14 Pays attention-4p what he's doing; nothing seems to distract him.
20 hicks to something he starts until it's finished.
26 Will quietly stick:to what he's doing, sven when others are making

noise or doing things nearby.

DISTRACTIBILITY

(5) Loses interest And doesn't finish a puzzle, game or painting.
11 Forgets a job or, errand he started, as hiS mind wanders to other things.
17 Gets distracted from what he's doing.py what others are doing.
23 His attention wanders from what-you're telling him.
29 Goes from one thing to another; quickly loses interest in things.

455G
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Name

Date .

Examiner

.....d11.......041.10.m. I
Is Yams In Months

- u lA

MA MA

1AA

'AQ

1Q

11110111111010100001~5A.
Age in Years 0 to .5 .5 toll 1.0 to 1.5 1.5 to 2.0 2.0 to 2.5 2.5 In 0 3.0 to 3.5 3.5 to 40 4.0t 4.5 4.5 *5.0 5.0 to 51 5.5 to 6.0 6.0 to 6.5 1.5 fo Items

Passed
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MN'S'AlIbbillitge 1W 'Stands iNaallis "Runs ips $11lops "Circles' "Skips "Jumps "follows "Dances
Vehicles

Manipulation

_ _ .._ _.__._-
Reaches "Grasps "Marks "Unwraps

s.

520,ski/ "Catches "Draws idBlows

._

Square Nose Triangle Shoes to Line Pastes
"Draws "fastens "Colors "Cuts and'

(2) Leader.

':.
"Rests 'Minds "Con- "Takes

serves Care

415>irtNi

"A(tt2e)nds "Sings "Helps

'Describes "Recites "Prints ' =Copies "Reads "Adds

UP

"Cleans "Respects "Con- "Coop- "Ob.
property forms erates serves R.

"Plays "Plays
(d) C"oPmlapeyst.(e) 1.;)ays :I

-

1110110rt

[It.
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(1) nates
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SvIlvsksOs

411100

rossongsmo

11rsiOtIT3b04

11 WINUMI

Crebbol"

'Recog- 14Recog- "Recog "Recoil- "fondles "Knows i41 .,rows "Names "Knows "Knows "Knows 110Knows
few (a) Many (b) Use (c) Ins (d) Sex Nat. 0-N Coins Age A.M.P.M. Address

''Resists "Identifies "Gesturis "Matches "Counts 1 "Comp. ssCounts J ...)1110. "Counts 4 "Comp. "Names "Beats "Counts 111Teils
Site (1) exture (2) weight (3) Colors Rhythm 13 Hour.

Items Paired
by Age Pc nods
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O
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Peabody .Picture
Vocabulary Test
by Lloyd M, Dunn. Ph.D.

NAME.'
men

SCHOOL TEACHER,.
..

4eigeney or address) (or counselor Of supervisor)

EXAMINER, 'TIME_ CODE_ _ .'TIME___.-
(Or nice or descent)

'AGE DAYA SCORES

INDIVIDUAL TEST RECORD
6

SEX: MVRADE .
0400 Olt for phone)

Date of testing Ro
(Yaw) (month) (dey)

D ate of birth... VI
(Ye*, (month) (oy)-

:.r 4

Age
.

(years) irrionths)

CONVF OSir t. ()t
to, ----- ' .1

OTHER TEST DATA .

Nantes t.

PPVI, Form A

4

...rm... an..

LANGUAGE' BACKGROUND

Longue. of the home:.

- Quality of language: D good for age
. Quantity of speech: 0 talkative

Intelligibility of speech: 0 good

.REASON FOR TESTING ..

CA Score Type of score'

Of oth* then shonderd English)

Copyright 01969 by
Lloyd Of. Ounn/The reproduction
pr dupliCsbOat of this form
on any rosy is Svoehotion

. Of the copyright loo

l

C fair for age
average

t fair

AGS

4.

Published by

47

O or for age
O taciturn
I3 Poo!

AMERICAN-GUIDANCE SERVICE, INC.
Publisheys' Building, Circle Pines, Minnesota 55014

4.

..114111
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Jest ol etas:page- 21evetopmeni

Name

Address

tv.

It joy,

SCORE SHEET

A..

rs

Parent's Nonie

father's Occupot;

S.er"
.ide

.Referred

Note unusual
test behavior
or handicaps:

6

: Test

-r)

Sex

Year Month Day

Dote of Birth

'Chronological Age
sow

liASAI. SCORE . .

ADDrriONAl

TO'AL RAW SCOR ,

tonguageoge.Eqvivolent

I..

'Refer to pogo 0 in test manual'

Homo of ham.011

COPYRIGHT. 1967 SY

M. i. MECHAAi, J L /EX 4 1 0. /ONES
COMMUNICATION RESEARCH ASSOCIATES

SOX 11012, SAIT LAKE CITY, UTAH
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HOME BEHAVIOR INVENTORY
Companion to Day Care Behavior Inventory

Short Ford Preschool Age
Earl S. Schaefer and May Aaronson

. .
Child's Name Date

Age aL Class

INSTRUCTION

Teacher

Please describe as accurately as possible how your child behaves by circling
one of the five responses to each question. Give a res lase to every item
and BASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATION A EXPERIENCE.

"me

1! Goes up to others and makes friend
doesn't wait until they cane to hi

2. Sticks to something he tarts until
it's finished.

3. Prefers to be by himself; wants to,
be-let alone.

4. Gets in a temper;if he can't have
hid way.

5. Likes to run around rather than-
to settle down to quiet play.

Almost, Fre
always quently

11 b

4

.5 4 .

5 4

5 4

6. Is kind and sympathetic to some
one who is upset or in trouble.

7. Likes to be with people rather than.
by himself.

Quietly sticks to what he's doing
when others are making noise or
doing things nearby.

9. Plays, by himself rather than with '0
others.

10.. Gets angry when he has to wait hib
turn or share with others.

5

5

5

5

4

4

4

4

Half,
the
time

Some
times

Almost
never

3 2 1

3 2 1

3 2

3 2 1

3 2 1

3 2 1

3 2 1

3 2

3 '2 1

3 2 1

49 62



,HOMB continu rage '4

i

Almost
always

Fre
quently

the
Half'

time
Some
times

Almost.
never

11. Forgets a job or errand he started, .

as his mind wanderd to other things. 5 4 3 ' 2 1

12. Tries to make life easier for others;
doesn't want to hurt them. 5 4 3 2 1

13. Looks -for someonTto talk with or
play with 5 3 2 1

14. Spends a long time with things that
interest him. 5 4 3 2 1

15. Pulls away, hides, leaves the room
when visitors come. 5 4 2 1

16. Pushes, hits, kicks others. 5 4 3 2 1 k....

17. His attention wanders from what
you're telling him. 5 4 3 2 t 1

18. Is willing to share candy, food or
belongings with others. 5 4 3 2 1

19. Likes to talk to visitors. 5 4 . 3 2 1

20. Keeps /trying even if something is
hard to do. 5 4 3 2 .1

21. Watches others, b4i, doesn't join in
with them. 4 3 2 1

1.

22. licks fights. 5. 4 2 1

23. Goes from one thing to another;
quickly loses interest in things. 4 3 2 1

24. Tries to help when he's asked. 5 4 3 2 1

25. Tries to get attention by smiling
and talking to people. 5 4 3 2

.:362
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WIRE continued

6

Page 3

26. . Tries to do something the best he

Almost
always

Fre
quently

Half
the
time

Some
times

Almost
never

can, even if it takes a long time. 5 4 2 1

27. Is too shy or bashful to pTiy
with others. 5 4 3 2 1

28. Sulks, gets resentful, and won't
do things he should. 5 4 3 2 / 1

29. GiVes up on what he's trying to do
if it takes more than a short time. 5 3 2 1

30. Tries to please others. 5

6
51
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3.

4.

5.

6.

MORINO SHEET FOR HOME BEHAVIOR INVENTORY
Companion to Daly Care Behavior Inventory

Short Form Proscgool Age
Earl S. Schaefer anj May Aaronson

Child's name

Place behavior was observed

Name of rater

Scale-

yl=1=1.!rwIl Age (yrs mos.)

mw.

Date rated

Item Scores

.. (Transfer
7

circled
13

numbers
17

err om HBI

25

itermj
Toted

Extraversion .

I '

--.
Taskoriented Behavior

3 7-6-1
Introversion

21

Hostilit

10

.

a

Distractibility

--.

Considerateness' .

6 12 18

O
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HOME BEHAVIOR INVENTORY
COmpanion to Day Care Behavior Inventory

Short Form Preschool,Age
. Earl S. Schaefer and May Aaronson

rj FITRAVFASPON

1 Goes up to others and makes friends; doesn't wait until they come to him.
^, Likes to be with people rather than by himself.

:1

13 Looks for someone to talk with or play with.
,A. 19 Likes 'to talk to visitors.

' 25 Tries get attention by smiling and talking to people.
'ft.

INTROVERSION '

r.

i. /

(3 Prefers to be by himself; wants to be let alone.
(9 Plays by himself rather than with others.
15 Pulls AM671 hides, leaves the room when visitors come.
21 Watches others, but doesh't join in with them.
27 Is too shy or bashful to play witivothers.

-HOSTILITY

(4 Gets in a temper if he can't have his way.
10 Gets angry when he has to wait his turn or share wit others.
16 Pushes, hits, kicks others.
22 Picks fights.

4,4 28 Sulks, gets resentful, and won't do things he sho d.'

-40fiSIDERATENESS

1 1

(6 Is kind and sympathetic to someone who is upset or in trouble.
12 Tries to make life easier for others; doesn't want to hurt them.
18 Is willing to share candy, food or belongings with others.
24 Tries to help when he's asked:
30 Tries to please others. ,

4
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Home Behavior continued. Page 2

TASK-CIRIENTFD BEHAVIOlt

r6

Sticks to something he starts until it's finished.
Quietly sticks to what he's doing, even when others are making noise or
doing things nearby.
Spends a long time with things that interest him.
Keepe trying even if something is hard to do.
Tries to do something the best he can, even if it takes a long Lime.

DISTRACTIBILITY

(5 Likes to run around rather than to settle down to quiet play.
11 Forgets a job or errand he started, as his mind wanders to other things.
17 His attention wanders from what you're telling him.
23 Goes from one thing to another; quickly loses interest in things.
29 Gives up on what he's trying to do if it takes more than a short time.

54 60
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j'FACIIIR PFTICEMMULDELLIMUM

NAME DATE

4:210%, Iw

YOSTITOW

STRONGLY NOT STRONGLY
Elm prSAGRER, p/SAGREE

wr
'1. Individual with Ekceptional

*reds (IWEN) is happy. .

2 IWEN is easy totat along with ........

5 IWEN respects other people's
belongings

4. IWEN talks easily with adults

5. !WEN participates well in large
group'

OMM 11

s=M.M.Om

6. follows classroom and play
ground rules ......

7.. NEN is outgoing and friendly

e. EVEN follows directions well

9 111111'has a good attitude toward
himself/herself IMi.

10. IWEN has a good attitude toward
teachers ".)

Ii. IWEN has a good attitude toward
age mates 41471 -s- .mm.

12 IMEN has a good attitude toward
school

' .

15. WEN communicates well for his/her
a g e . . . . . . '

I1 rhas good language and speech
Or hill/hOr 40

1$. ram gets along -well with other
Children

16. TWEN.has much confidence in Km.
salf/horself .

6
55



itAtAirit AiliI410 luwAnu tuti....4WItim
...

---STAFV I.D. ..... . =1= 11... 0.
POSITION ------- SCHOOL:

Definitions:
IwEN . Individua: With Exceptiunal Needs. d
Integration - Partial dayplacement of IWEN into regular programs
Regular Programs - Headstart or Child Dovelopment(Day Care) classes

/
i

SW(NCLY NOT STDON4
AMEX ACREE .SURR wsrcnce DISACIBE

1. I believe in intepraiina
handicapped children in a
regular clast.progrom for
part of the day ... prwm.m ~mr =1 -

2. I believe IVO can be
ruccessfully integrated
into a mulat class pro-
gram for part of the day .

3. I believe that integration
in it reullIr procrim %t I1 112VC

long term eneries for IVE14 . . ... --.---.
4. I will do my,part in 'raking 1

placemert in a regulir program
a success b . . '.

. 1
.. 11.

S. IVIN. will be able toadjust
welt wilt children attcudiig

, a regular program . .. ....

6. li:EN will feel at ease and
comfortable in a regular .

class program ..

T. IULN will be able to,do all
the activities in the rewhar
school program ........

8. WEN will be able to share
toys and cooperate with others
in the regular school

9.

program ..

I believe tLat integration
in a :-,.; ii it CEC ram tal I 1

result in 1.1.:EN dev.eloping

better behavior patterns . .

10. IvEm will make friends
taszly in 1 rerplar class

program . . . .

t

,. .... .111....

..11111Mmilm.

56 c*-P'''

01=.

.

11.110

m..41.le

11I 41 gal,

..),I.

i.. 1
..m.mmm4

.1IIMM M1

1.1

1

1.
..
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STRONGLY NOT STROJCLV

; AGREE ACME SURE WW1= DISAGRE1

ii. IWEN will be ace/tined
by the children in the
regular programs * 4-

12. WEN will not require
'much: mere cimeand at.
tencion than the regular
class children e ..

13. IWU will be as Well
behaved as regular class
children

14. IWEN will want to spend
more time in the regular
school program . * ..

15. Most parenti of WEN
would like their child(IWEN)
to be incec,rac'ed in the

regular class RrOgram for
part of the da. . *

.

16. IrbekieVe ilicegracion of
bgEN will not negatively
effect the behavior of non-
WEN ttldren

-4P

MM=MM

M=MMAM

0-

=ms

List the three biggest concerns you have about placing the IWUI In a regular-
Ipreschool'program:

1..

2.

.

d

574 63
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.

PARENTAL.. ATTITUD'E TOWARD INTEGRATION .

PARENT

CHILD

'STRONGLY NDT . STRONGLY
AGRF2 AGRFZ SURE DISAGREE prSACaq

I believe in integrating handic
capped children in a 'regular
Class program for part of tho
day. OOOOOOO

4
2. I would like my.cbild integrated

in a regular class program for
pert of the day. OOOOO

I believe my child can be success
fullyl:tegrated into a regular
class ogram for part of the
day

4. -I will do my part in making place
Ment in the regular program a
success . OOO -or

I believe that integration into
a regular program will have long
term benefits for my-child .

believe that integration in a
regular progrA will result in my
child learning more aepropriate. .

ways of behaving. . .

7. 'My child will be able to adjust
',well with children attending a
regular program

V .

8. My child will feel at ease and'.
comfortable in a regular class'
p r o g r a m . . . . .

9. my child will make friends
easily in the regular class . .

program ..t

10. My child will be able to, do all. ."

of the activitOs in.the regular
school proses? . .

S
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riumrt

CHILD

saw;

..1

iJ
'STRONGLY NOT STRONGLY-
AGREE mg witomq DISAGRFF

11. My child will be able to share
toys and cooperate_ with others.
in the regular school program .

12. 14y 'child will be accepted by
the other children in the.

-rear program 4. 4,

My child will not require more -

time and attention than the
regular children in the class

1140' My child will be as well be
haved as regular class
children ; . ,

15. 14y child will want tea spend more
time in the regular school
prograft

c

ft .

.

.M111.=MS

List the three biggest concerns you havi.about'placing your child in.a .
regular preschool program: .

1.

3.

,

4

k :

-7.
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MEFiCED"'COUNTY. DEPARTMENT OF EDUCATION,
WILLIAM K STOCKARd. Edb. SUPERINTENDENT
$32 WEST 13th' STREET
-.MERCED. CAUFAANIA 95346
12091 .7234031,

Dear Parente:.

Since some handicapped:children will be in your chila's
class. we are sendAng you this questionnaire on Parent
Attitude Toward* Integration. Would you be kind enough. to
fill et out and *end it back to the'tescher of your child.'

-

The
I
inf.prmation we receive will us,:in our

Integration Project°. -Ve-46414 also like- to scud you: this.
form again towards-the end of the.schoo.l year.-

SinCerely.

DF:ec`

Der Fahrney
Liaison Teacher.
Integration Project
Merced County Department of
"Special Education

EEO/AffirMative Actian Employer.
60
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PARENTAL._ ATTITUDE TOWARD INTEGRATION
(Regular Class)

',ARENT SCHOOL

CHILD 4

STRONGLY NOT STRONGLY
AGREE AGREE SURE DISAGREE DISAGREE.

1. Ibelieve in integratiOg handl-
cspped'children in a regular
class program for, part_ of the
daz

2. Lbelieve the handicapped can
be suttee integrated intro
a regula class. program for part
of a day

3. Having handicapped ehilds t=-ellit
a. regular program will, not Upset
.the class.

T:e teacher of the regular class
will not need t3 center the
c. lass around. tha needs of ttie
handicapped . ... . .

) 1 believe that Lategration of a
handicapped /child into my child's
Hass will have long term bene-
fits for my child

6. I will do my past is making the
integration program a success .

7. My' child will.ba able 'to-ladjust
well with the hindizappea",
attending the cf....

8. My child 4411 at ease and
comfortable with tht handl-
csOped

- 9, My child will 'Duke friends
easily with the handicapped. .

10. The handicapped will be. able
to do all of the activities .in
the regular program

1:. The handicapped'will be able
to-share and coopertte with
others in the regblar program .

0.4 r)
al
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PARENT

CHILD
41.

12. 'The handicapped will bs accepted
''by other. children in the regular

program

416

STRONGLY NOT STRONGI
AGREE AGM SURE DISAGREE D1SAGR

13. ht: handicapped will not require
more time and attention than the'
regular children in the class . .

14. The handicapped will be as well
behaved as regular class children

15. I feel that the handicapped.
should spend more time in the
regular school program . . .e

N

11
.110

List the three higgest concerns you have aput placing handicapped
children into a regular school program:

1.

2.

3.

621 "4
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INTEGRATION PROJECT EVALUATION SURVEY I

SchQol Da te

Position

I. Did your scho61 participate in the integration project?

2. Do you think the projectitwas a success?

3. _Diethe children with exceptional needs benefit from the
integration?

4. Didthe re sr students benefit from the integration ?.

S. Would you like to participate in a similar project next
year?

YES NO

11.11.1.

4
6: What changes could be made to improve the chances of s uccess in a future

project on integrating children with exceptional needs in regular programs?

. .
0.-.

b.

c.

7. What were omil of the positive outcomes of the integration project?

I
a.

b.

c.

14.

8. What teacher skills or knowledge are essential for the successful integration
of children with eicepiional needs? -

a.

b.

c.

9. GeneralComments regarding the integration project:

6375



SCHELBY CENTER
INTEGRATION PROJECT

EVALUATION #2

Please use the back of this evaiuscion form if'needed for a0ditionsl commonts.

1. Do you feel that inservice would benefit you and your staff on integration:
Yea No Why?

.2. What kinds of ideas,fOr inservice would you feel important to you and your
staff?

3. If aides were used in your program, did you find them beneficial? Yes

No Why?

4. What ways could the aides be of more assistance?

S. :Do you feel that the regular class children benefited by integration?
Yes No Why?

6. Were the transportation arrangements satisfactory? Yes__ No Why?

'7. Was the'actual integration process satisfactory? Yes

8. Do yoU feel that the child/center assig ents were
Yes No Why?

nprlate?

9. Do you feel that this program filled a need(s) of each child participating7

Yes No Why? How?



THE INTEGRATION PROJECT
EVALUATION - 2 -

16. In the future can you see parents of Schelby Center children participating
in some way in your program? Yes No How?

.

1 . Did'you find taking anecdotal records helpful in relationship to Lae child
and your program? Yes No Why?

12. Do you have any suggestions on the use of anecdotal records? Yes

No Why?

13. Did you find the staffings on individual children were helpful in meeting
the needs? Yes No 'Why?

0.
Jo

14. Was the program co-ordinator helpful? Yea No Why?
/i

15. What ways could the co-ordinator be of more assistance?.

e

16. Do you feel a need for communicating more often with your child's teacher?
Yes No Why?

17. How could this be done?

18. If this program is continued, what would you like to see'done differently
or included that wasn't done,Ois year?

65

1



SCHELBY CENTER
INTEGRATION PROJECT

EVALUATION

(RECEIVING TEACHERS)

Please. use the back of this evaluation form if needed for additional comments.

1. Do you feel that inserviceilwould benefit you and your staff on integration:
Yes No Why?

2. What kinds of ideas for inaervice would you feel important to you and yQur
staff?

1.,

2.

3.

3. If aides were used in ur program, did you find them beneficial? Yea
No Why?

--i7

4. What ways could the aides be of more assistance? L
5. Do you feel that the regular class children benefited by integration?

t_f::t. No Why?

6. Were the transportation arrangements satisfactory? Yes No Why?

7. Was the actual integration process satisfactory? Yes No Why?

8. Do you feel that the child/center assignments were appropriate?
Yes No Why?

11,

9. Do you feel that this program filled a need(s) of each. child participating?

Yes No Why? How?



_ THE INTEGRATION PROJECT
EVALUATION - 2 -

10: In the future can you see parents of Schelby Center children participating
in some way in *Jr program? Yes No How?

11. Did you find taking anecdotal records helpful in relationship to the child
and your program? Yes No Why?

12. Do you have any suggestions on the use of anecdotal records? -Yes
.Nb Why?

13. Did you find the staffings on individual children mere helpful in meeting'
the child's needs? Yes No Why?

14. Was the program co-ordinator helpful? Yea No Why?

15. What ways could the to-ordinator be of more assistance?

16. Do you feel a need for communicating more often with your child's teacher?
Yes No . Why?

17. How could this be done?

18. If this program is continued, what would you like to see done differently t

or included that wasn't done this year?

67
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'MERCED COUNTY DEPARTMENT OF EDUCATION
tiLiiM K STOCKARO."Ed0. 8.JPERINTEM3Off

032 WEST 13th STREET
tifACED CAUFONIA 05340
12001 723.2031

Dear Parents.

I. ire one again involved with a spacial researchi.04kject to derearmin* tt4.
ffettxveness of integrating some of our young childran\stSchelby Concert into
regltar school classes. The children are being specially serlactged for this

Orottra-s. So w* would Ilk* to include your child's participation is this *sett,
project and alesros any fiend trip whan sppropriata.

Integration of -pour child into a regular program will be on a part time
basil only ranging from two to three hours each day. two days a week.

Transpooratiom well be provtdvi both to and from millir programs within
Merced County.

In order for us to determine your child's strengths, we would also Ilk*
permission to conduct a language *valuation along with stetted* and behavior
ie cstories.

otiv* permission for mt. child, to be
trite,ra 'dos part timid basis only into a tarsier school program, to haws a
Isnguage'aresamant *valuation'. oad'to go oa field tripe.

sr

Stgaold:

Mother

father

Doti:

A.
r- r

EEO/Affirrnotiv* Action Employsr
68 (90
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1'Althstf/GUA1WIAN AND Oil

Procedural Safeguards ( Federal Register, Vol. 41, No. 252, Subpart F).(P.L. 94-142

Sections 61S (a) (e) And E.C., Ch. 11 Sections 7021 7023)

Parents or guardians have the right to take part in providing information and in
making decisions about their children's education. Procedural Safeguards make certain

* that children and"their parents or guardians are given their rights by schools accord-
.

ing to the law.

Due Process

1. Parents have the right to obtain an independent, educational evaluation
of their Child if the parent disagrees with an evaluation completed by
the,school. Depending upon the results of 0 hearing, this independent
evaluation may or may not.be at public expense.

2. Parents haVe the right to an impartial due process hearing to challenge
findings of the evaluation or proposed action.

Right to Protection in Evaluation Procedures

1. An evaluation shall be conducted before any action is taken on a child's
placement.

2. Written pennission must be obtained before a child can be evaluated.

3. Changes in special education placement-shall be based on the child's
current individual education plan and on other infromation relating
to the child's.current performance.

4: Cultural background differences shall be taken into account in selecting,
'administering, and interpreting assessment' information.

S. Testing shall be_administered in the child's native language or other
mode of communication.

6. Interpretationof the test data shall be made by a team of knowledgeable
persons. .

intelligence test ;Core shall be used as1 soleNo one test or individual
criterion for placement.

S. When testing is finished,
report on the testing and

the parent sha 1 be invited to school for a
to help write the individual education plan.

9. The parent has the right to refuse any or allrec6mmendations.

69 8-
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I

Right to the Least Re:;trict,Ive Environment

1. To the maximu
%

m extent possible, handicapped childien aiS insured the A

right to he vducated with children who aro not handicapped.

2. The removal of handicapped' children from regular educational environ-
ment occurs only when the severity of.the handicap is such that the
child's needs cannot be satisfactorily met n the regular-classroom.

The child should have available to'him a continuum of alternati,Ve
placements to help implement his individual education plan.

4. The child should-attend the school in which he would normally attend
if not handicapped except when hii needs require-some other arrangement.

5. A child's placement must be determined at least once every ft months
and based on his individual education, plan.

Achild must,be evaluated every 3 years unless requested earlier by
parent or teacher.

A parent must give written permissioh before a child can be placed in
a special education program.

)

.rning Cnnfidentiality of Records

1. Parents have the right to inspect their child's records and to obtain
copies of the information.

A record of access to the child's file must be maintained including
party, date of access, and purpose.

If parents believe that the information is inaccurate, misleading, or
.violates the privacy of-the child, they may request that the information
be amended. If the ldcal agency refuses to amend the information, parents.
then have a right to a hearing.

4. Parental written consent must be obtained prior to releasing data to an
unauthorized. person.

4
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MERCED COUNTY. DEPART. ENT OF EDUCATION
WILLIAM It EITOCKARO, FdO. SUPERIN NOENT
032 WEST 13th STREET

MERCED, CALIFOhNIA 05340

1209) 723.031

RELEASE FORM FOR CONFIDEI111.INFO MA

0
Pleaserelease copies of the following items from the school records of (my

(our), (child) (ward); BO:

School

*

TO

1.

2.

3.

Kp

>

NOT TO BE FORWARDED TO 0110.0THER PARTY' ilITHOUT WRITTEN-PARENTAL PERKSSION

Purpoie:

'r
e

Unless noted below, (1), (we), do not *ice a cop; of this information

9

Parent-Guardian
O

Parent

.
.. -

. .

NOTE;. Make two copies; One to be forwarded with the remoOtedHiinformation,

and one to be .permanently in_..the cum file bf the Itudontt .

:

gmz 9/75

'.

.Educatio ServiCe aod Leadership
71 -
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NAME

C.A.

PR0FtLE -

PRE AND POST INVENTORY EVALUATION SCALE
PART A? 4

/
TEACHER

Scale 1 to 5!

DATE

1. Not. applicable Or leave blank 3. 507. of the time '5. 1007. of the time

2. 25% of-the time 4. 75% of the time

SN

SELF )LP SKILLS.: II-% (NDEPENDENCE AND RESPONSIBILITY:
1 2 3 4 5 1

1. Takes -Off hat, coat or shoes
2. Recognizes. own clothes.
3. Puts clothes in propeplacer

-

4. Dresses and undressqs selfi
.0. .

.

Z. Puti on and Takes off shirts and
coats

-

6, Nei on and takes off dress
7. Puts on and takes off socks

,
Puts on and takes off shoes-

9. Puts on end takes off pants
16: -Buttons clothes

- -

11. Buckles shoes_
V2. Ties Shoes .

13. Buckles. belt .

-

M. Zips zippers", _
S. Brushes-hair .

-
.

16.. Combs hair
_

17. groshes Teeth
.

.A

Toileting

18. -Wet Self .-

19. Asks_ to go
.

,

t

20. Coes on own._
21, Flushes toilet .. I

1.....'

22. Rartdles..own clothing
23* Washes hands-. . ...*

.Eating

24. Unwraps own lunch !

25: halkpulsies bottle tops
26: Fits with s.00n. i

27.. Eats with fork .Isill
28. Knows how to handle'UnA21111111111[11 51111
29. Drinks with cu. AMillnin.
30. Doesn't lewd le orlso t overfood

II21, Usel'sood table anners ,- 111111II .

32. Tries new: foods
33: Cleans AO-own mess and papers'

I

72

1. Remembers daily classrood
routines. , k

, i

2. Rememberseekiy cjiss-
room routines, .

.

.

3. Carrie messages writteh.
P

A

Mk.

4. Carries message' verbal,
A

.

5. Takes sere, is cautious.
--.

6, Coss to and from bus alone. ....-A
7. .Goes Irom'oni.place tp. another

on campus stone . .

8. Loses articlee of clothingind
toys bto!laht.io school /..

,9. Puts clothes, tays,and games
' away with reminding-

. .

.

10. Puts clothes, toys, and games.
away without reminding, . _

III. LANGUAdE SKILLS!

1: Vocalizes syllables ba, de,
ka

..

2. Combines syllables da-da,
ma-ms) etc.

.

3: ',Responds to 'name A...

4, -atolls sqpvity with "no-no"
5. .Names two commbn objects

.

6.. Points to genii:tierperson,
place, or thing

IlL

7. Points to olljects.on request
in book ,

.

8. Imitates simple sounds on
request

,

.

9'. Points to body parts f
10. Can say, his or her first name f

11: Caiisay last name
12. Can name people
13. tail hams foods .

14 Can name toys. .
..A. .

15.Can nave furniture end house-
hold items I



V

- 2

III. LANGUACL.SKILLS (CONTINUEDr: V. FINL MOUR SKILLS AND WRITING:
1 2 3 4 5

16. Names body 'parts
..

17. Names animals
.2

18, Nanie.c colors
4

.

19, Talks in 'phrases
20. Talks in.sentences
21. Talks in paragraphs .

22, Describe and shares
.

23. can int ow 2 verbal directions

IC

. .

.

24. (an loll w 3 verbal directions
.

25. Can classify person, place; or
, things

.

. .

26, Knows own address
,

7. Knows own pherrelnumber27.
.

28, can describe ol1jects by at least
. 'three characteristics

IV. CROSS MOTOR SKILLS:

1. Throws ball overhand
..

2. Pushes and pulls large toys,
-boxes

:

-

3, 'Walks forward
. ,

4, 'walks backward.
5. Walks sideways
6. Walks up and down incline
7. Walks up and down stairs ,

8. Climbs about
9. leans freely .

11. Walks on tip .toe --%

. . .

11: Walks on a tihe
..... A I

12. Jumps with both feet
13. Jumps i n pattern .

14. Hops on_onifoot tlt ice or mote
. . . .

.15.0 Iracks objects wit' eyes not
moving head .

.

16, Crawling (bilateral) . .

17. Skipping
..1.1 p

.

$18. nalancinit
-.

Z+

19. Rolling c-
Alp

20. Jumps rope
-.

21, lumps rope .and pick up coin
. ,

22. Throws a large bait
e23. Cattles a large ball

24, Throws small ball
25. Catcl a small ball
26. Dribb4es a ball
21. Swimming . .

2A.-Game Phu. ) .

.4

I. Places 6 round e s in Roles
2.- Places circle,. square, Triangle

of form board'

2

3. Places circle, square, triangle
on uzzle board - "

4. Mak s marks with crayon, pencil
chalk

5. Makes distinguishable for with
tla . .

6, Pills and empties container
with sand or water

7. Can sort small ob ects
8. Can pick up add separate

"B" "LOS"
9. Can cut w th scissors
10. Can str beads
1. Can trace

12 Can connect polaTts with
strai ht line

13. Co circle
14. Co s uare
15. Co trian
16. Cosy numbers
17. Co 'letters

18. Co name
19. Co ' words-

20. Co des hrases and
21. Writes words no hel
2. Writes hrases no hel

23. WrLtes sentences no hel
. 24, Writes ara ra hs
25s-Can write several ara ra

nomihel

J

VI. PERCEPTUAL SKILLS:

- .. -....-

1. Can match tolors
I

;I"2. Knows colors
3.-Can match forms

, .

4. ..Can' match forms and izes
.

5. Can separate by size 1

, -
6. Can separati by quell

17. Can classify according to
!physical charactekstics .
.

8. Can identify' texture (rough or
smooth) - . .

9. Can identify-objects not secen,
.by, feel ,

10. Cap identify smells (pleasant.
- or unpleasant

,

73
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VI. PERCEPTUAL SKILLS (CONTINUED).:

11. Can identify tastes (sours sweet) -. "/
12. Identify in front/or behind
13. Identify top, bottom, under,.

beside -
14. Idintify right or left

-

15. Identify tall, short, tallest,
Shortest

.

16. Identify small,medium, large
.

.

.

17. Identify inside. outside
18. Idenitft above, beloi0
19. Name coins . .

. .

,

20. Knows day and night
21. Diget span -,---
22. Letter spaq --_-., . . _JP

1. Plays slam ,*('
-, .

2. Plays along; side
3. Plays with osthepv--,

I

4. Plays and works well with others.
.

5, FiOtts and is generally agressiire
-.4

6. Shows regard for'otherdC\
I.

.k. Displays good feeling of self-
worth

Likes to hel. .eo le .'

9. Retpecfs
.
the use of school pro&

Pertv - k

1

10. Has pod feel ink towards school
.

11. Uses free time well . .

.
.

12. Has patience .

13. Ha good attention span
14. Minds wellarid is cooperitfve

.

r ,



ow*
NAME

PROFILE
PRE AND'POST INVENTORY EVALUATION SCALE

o PART B

Scale 1 'to 5:

1

1.

TEACHER

DATE ,

41.11.

44.

Not applicahleor leave blank' 3. 50% of the time S. 100% of the time
25t the time - . 4. .75% of the time

VIII. CREATINE DEVkLOPMENT THROUGH ART SKILLS:
1 2 3 4 5

1. 'Colors within the ines I

.. _

2. Uses crOons. , . ,
NM,

,

3. Uses Easel' Paints ._
4. Arses Felt-Pens . -
5. Cuts add pates

_

6. Uses Noug:h Art
7. it,ingerpaints (Uses) .

8. Uses chalk
AM. .

C. Uses Pistels
10. Uses Water.Colors .

I.

11. Prints. ".
'..

.

-
12. Stitch.ery' (does) . . _._ .

13. Mixed .Medi114 .

.

4. Iay__Syses'
.... , ..

15 Construction Paper TUsei)
k

re, Uses Tissue Paper
0.

17. Uses Torn Paper ."

.

18.5culpture55 ..

-
19. Does Paper Mache

_

20. OW Murgls
21. Creative Drawings- '

_...-

MUSIC SKILLS:

1. Marc\es to music s 4

, -
2. Plats rhythm instruments

.

3. Can move-with different admust-
ments of metronome 4

4. Willingto particijte in group
sining .

.p.

5. Sings on key
6. Will-sing soto

.7. Can imitgte simple rhythm. .
8. Co h imitate complex rhythm - _
9. "Knows differende 'twees high and '

1:moounds .
.

10/Can playan instr ment -.

11. Can -sing in harmony

75

X. SOCIAL STUDIES

1. Knows sim le leaves
2. Knows simple trees
3_ Knows simple flowers 1
4. Knows different rocks
5. Knows different insects
6. Knows different animals' .

7. Knows different community
helpers

-

8. Knows what they do r"
9. -Participates,in discussing

-_problems of everyday living-
PO. Has an understanding of

problems in every day'
living

.

4

44

1



';A.ME

.A.

PROFILE
PRE AND POST INVENTORY EVALUATION SCALE

PART C,

icale I to 5:

1. Not applicable or

25% of the time

if. READING SKILLS:

leave blank

TEACHER

DATE

3. 50% of the time S. 100% of the time

4. 75% of the time

12 3.4 S
t

can hear high and low sounds 'I

. Can hear loud and soft sounds
.

i. Can match objects
.. Can match humbers

Can. match letters
Can match rhyming sounds.

'. Can identify rtiyming sound's in
words .

, Con identify words alike and
dilierent

Knows letters of alphabet
0, Knows alphabet out of order
A; grows sounds of letters
1. Krows sounds of letters out. of

order A .

-.

.-
1.. Knows Ohe blend sounds

-

4. Knows all blend' sounds ,

. Knows vowel sounds
b. Applies sounds to reading
.7, Knows, basic words
8. luderstands what't real ,'

9, Has an interest in reading
.0. Reading Level

. .

.

11. NUMBER SKILLS:

+1. .

. Indicate age by fingers -

'... Recall age verbally

1. Identify a set (any group)
Ma.-

,. Identify sets of more or'leas . .

. Match equivalent sets _

,

441struct equivalent seta
. CtNot.members in sets 0-5

.

.

Count- members in sets 6-10
' Identifv an-empty sett. .

IL Counts 2
- -

,

.

1. ('rants 3
- .

2. counts 4 '.. .

.

.

I. Knows. numbers fult 1-10 (orally)

0

ti

A 76

1 2 34 5
..

14. Knows numbers froM 1-10
/written)

.

15. Recognize each number in or out
of order

-

16. Count by S's (orally and
written

17. Count hy 10's (orally and
written)

18. Knolcsintimbers odd and even
(orally and written)

-

-..

19. Knows numbers 1-100 ( orally
and written)

20. Knows-two number adding
-

21. Knows two number subtracting
-

..

o

22. Knows two column adding
N

23. Knows two column subtraCting
24. Knows times up' to 5's
25.. Knows times up to 10's
26. Knows simple division

.

27. Knows measurement; inches,
feet, yards ,

.

28. Volume: ounces, pounds,
quarts, gallons

29. Knows days Of week
30. Knows months of-the year.

,

31. Knows time: each.hour on
hour, hours & minutes

32, Knows simple tractions;
i.e.. parts of whole

p e

33. Knows measuementmeters
34. Knows volume; liters

,

35. Match numerals 0 -S -
4 ..

36. Match numerals'6-10
37. Join Sets 0 -S .

.

38. Match numerals to sets 0 -S
.

t

39. .Match numirala to sets 6-10
O.-Separate sets 0-5
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PROFILE
PRE AND POST INVENTORY EVALUATION SCALE

PART D

NAME TEACHER
41.

C.A.

Salle 1 to 5:

1. Not applicable or leave blank 3. 50% of the time S. 100% of the time
2. 25%-of the tits. 4. 75% of the time

DATE

AIII. ECONOMIC AND VOCATIONAL SKILLS:

HOUSrUOLD:
SClenns a Bathroom):
. Sink
2. Toilet
3. Tub
4. shower
5. 'Waits

6, Floors :
7, Mirrors
Cleans a Kitchen:

C-Washes Dishes
9. Dries Dishes
10. Stnk
11. Refrirerster
12. -Stove -
13. 'Cupboards

14. Floors
15. Cleans tables
16. Sets ?able
17. Prepares foods (salads. etc.)
18.. Cooks foods (Cookies. etc.)
General Household: .

19, Vacuums
20. Voices Bed

21. Sweeps Floors
22. Posts

2?. Washes Windows
A. Empties trash .

Shop Skills:
. r

25. Sandinv
26. Rnsning.
27. Can use sc'rewdriver
28.

)
Can use hammer

29 an use saw:
.

36. an phint with brush-
31. Can care for brush*

4.

a

3 4 5

77

Ceramic Skills:
---..----

32. Pours Molds
33. Trims poured objects
34. Glazes bisque ware
35. Trims Greeware
Can Run Kiln:

t
, I

36. Loads .
,

37. Times , ,

38. Unloads
.

Garden Skills:
,

39; Can Weed _

.

40. Can Water ,

41. Can use shovel
42. Can use rake
43. Can plant (digs hole puts

in seed)
.

44. Rakes and _piles leaves
45: Runs a mower 1

46. Runs &Wed er .-,.....-.-

XIV.' JOB INFORMATIOI

Orally: .

I. Name MIMEO
2. -Address WIN 111

3. Cit aS
4. State /EMI
5 Zi. .
6. Parents Name . MI
7 Birthdate IIMIiiii
8 A rt MINIM

Written:

C
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w

I'I II II IV V VI VII. VIII . IX X XI XII XIII XIV

LEGEND,:

it

SELF-HELP
.INDEPENDENCE
LANGUAGE
GROSS MOTOR
FINE MOTOR

OIMIMMI111.111.

1

VI. PERCEPTUAL
VII. ADAPTIVE 'BEHAVIOR

VIII. CREATIVE DEVELOPMENT
I X. MUSIC SKILLS
X. SOCIAL STUDIES- -11.

78

XI. READING
XII. NUMBERS

XIII. ECONOMIC .

XIV. JOB INFORMATION ..._6....

4=1.11

11111
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MCDE Integration Proj et: Form

Date

INTEGRATION OBJECTIVE AND' STRATEGIES

Students Name. Age:

Home Sclloot:'.

Days in Program: Time:

Teacher's Name:

Receiving Schlol:

:1wiving Teacher:

OBJECTIVES:

1.

2.

3.

STRATEGIES TO ACCOMPLISH OgJECTIVES:

2.

1

COMMENTTS:

9
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GENERAL RULES FOR TRAINING RETARDED CHILDREN *
1

1. Three very important requisites in teaching are patience, perserverance,
and affection.

2. Learn to relax.

3. Be firm but gentle.

4. Ripetition--This is the means by which the chil44acquires the skills of
self help.

5. Praise--Be generous with praise--"you ate well," "you put your shoes
like a big boy." You do not want him to look to you for praise for every
little thing, but praise should be given freely when he deserves it.

6. .Teach one thing at a time. Be sure he .is watching and listening.

7. Break down tasks into several simpler steps.

8. Be -calm and pleasant regardless of the number of mishaps.

9. Instructional tasks should be short.

10. Allow plenty of time. Don't rush but don't let him "fool around".

1;

11. Stimulate speech while going through the motions with him--"we are putting
on your red socks," "let's put on your brown shoes."

1

12. Do not assume that a skill learned in one situation can be applied,in
another. If he learns about hot matckes, he will not necessarily know
about a hot stove.

13. Help him only when he needs it. It may take longer to get the task done,
but it is the only way he can really learn.

14. Be consistent -- Establish routines and do not dev(s.te from them Samethem. m
plaGe7same time of day..

15. Avoid teaching in distracting surroundings. ,Considei child's well-being both
physical and emotional.

16. Have him finish tasks. Things should not be left half done. Tasks should
be short enough to hold his interest until he through.

17. Show him how to do things. Teach by example politeness, way of greeting
people, etc.

* Adapted from A HELPFUL GUIDE IN THE TRAINING ,OF A NENTALLY'RETARDED CHILD
Virginia State Department of Health; Bureau of Child Health

93
80
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A--biSCIPLINE *

1. Discipline for the retarded child is little different from the normal
child except that the retarded child will learn more slowly and will
need more help and frequent reminders.

2. A busy, happy child is usually.a well behaved child and if kept bccupied
will be much ersier to control.

3. He needs much praise for any cooperation or correct action. Mistakes.
should be accepted" calmly and help qffered until he learns what is
being taught.

4. Be consistent.

5. Determine and use precise flplits.

6. Teach by example

a. Show what to do.
b. Practice the things you want him to do.
c. Let him feel he is important to the group.

7. Manner of coriection

a. Immediately if possible.
b. -Without angei.
c. Isolate from people or favorite toy for short"time.
d. If he becomes excited or uncontrollablein group, remove immediately

and provide with quiet play alone.
e. Don't threaten--memory is short and he will soon forget.

, f. Friendly firmness rather than punishmentis basic for discipline.
g. Give a warning for things to be done-allow time before asking for

it to be done.
h. Don't use reasoning or,explanation often. They tend to confuse.
i. Be sure he understands what is expected of him. Telling him isn't

enough. He must-be shown.
j. Tell him what m do rather than what not to do, Say "put your, cap on

the table" rather than. "don't throw ygur cap on the floor."
k. Act ad'if you expect him to obey, and le usually will.
1. Give one'direction at a time and keep It simple.

8. ,Don't expect or demand more than he is capable of doing at this M. A.

9. What like stubbornness mall)* caused by:

b.

* Adapted
Virginia

Discomfort, fatigue, hunger, illness
A way of.aetting attention.

P r
t

from AiELPFUL GUIDE IN THE TRAINING OF MENTALLY RETARDED CHILD
State Department of Health, Bureau of Child Health

81
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WHAT 16

HOW -

ANECDOTAL RECORDS

Observer is free to note any action that appears significant

May be incidents noted by the teacher/aide/supervisor in daily contact

Presenti a richer and more individualized picture of behavior of child

Describe exactly what observe: behavior /conditions /preceedirig event /etc.'

Do not interpret; keep it factual; weed out value judgments

Record is made promptly to eliminate errors

Records need to be accumulated over time; shop habits 7 characteristics

RESPONSIBILITIES 4

Select incidents worth reporting; behavior and events that are relevant

'--Must be objective

INCLUDE -

Typical/characteristic behaviors

Exceptions to normal ftbavior AP

SUMMARY OF ANECDOTAL RECORDS -

Bi-weekly summaries of the daily anecdotal records are -very important

Pick out behavior' based on recurring patterns, overall adjustment, and
areas of possible success and failure

EXAMPLES -

Behavior that is different, unusual, or acceptable

Adjustment to situation:. smooOhly and 'easily

Socialization/Language/Group participation

.Cooperative play vs. Parallel play,

Conformity to rules

Attention span'

Acri,ie vs. passive participation

ObtAvat ion

82 95
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POSITION: Special Education Liaison Teacher

JOB DESCRIPTION:

The Liaieon Teacher hasthe responsibility of coordinating and implementing
an integration program of Schelb.y Center children from the ages of 3 - 9 years
to be. placed in an appropriate regular school program on priority and need baste.
Children are to be aelected on a team approach basis by involving those whom
have a direct responsibility to the child.

'PRIMARY RESPONSIBILITIES:

I. To facilitate the integration of handicapped into preschool and regular
Kindergarten programs, the Liaison teacher will introduce the new chid .

to these programs. Assists with children adjusting to new surroundings.
and school environments.

2. To set up and coordinate teacher meetings between Schelby staff a. -the
preschool and regular Kindergarten teachers and also to keep th by

Center teacher informed of the child's progress and adjustment n the

other class
.

3. To confer,with parents as necesaary to inform .them of integration suc-
cesses or proBlema and to answer any questions they may have regarding/
the program.

4. .To set up ataffings between teacher in the preachool and regular Kinder-
garten programs and Schelby Centerregarding individuaLchildren prior
to the child's first visit to the prpgram and is needed throughout the
year. 7.

5. To keep accurate records and test schedule!: on children in the project.

6. Assists the principal in the coordination to improve the channels of "

commuriication between school and'home througVhe use of parent confer-.
ences both at Schelby Center and home visitations and possibly news-
letters to report the progress of their children in regular schodl pro -'
grams. 4 I

7. Provides on -going inservice for instructional aides, it,schoOl of assign-
ment, in otilTtation of materials prescribed for .participants; has general
supervision of daily activities of instructional aides.

RELATEbRESPONSIBILITIES:

1. Promotes integrationof handicapped pupils in Merced County Schools.
by providing pertinent tnformation to parents, administrators,. teachers
and other staff me ber# relative to the goals and objectives, strategies,
and procesies of i tegration.

2.' Keepa abreast of research and successful programa related to integration;'
to the staff of Schelby Center.

3. $ervea as consultant to'lay and professional. groups studying intermup .

relations and assists'in the development of recommendationsIfor-mainstream
ingihandicapped chitdren.

J

Oft
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SUPERVISION RESPONSIBILITIES:

Responsible to the Project D rector. Supervises aides assigned to the project.

PROFESSIONAL QUALIFICATIONS:

Minimdm Requirements:

T. M. R. Credential and five (5) years exptrience in.programs for the
severely multiple handi apped Or T. M.. R.

1
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POSITION: Instructional Aide for inItegration Prqject

JOB DESCRIPTION:
1

The aide observes and works directly with the handicapped 6pildren that is;
assigned to and facilitates integration of,Oese students re u4ar,classroom
programs.

PRIMARY RESPONSIBILITIES :'
!

Tasks may.vary because of specific requirements of the p ogranroi assig ents.

Duties and responsibilities listed below swat all'inclus ve, but are onl
.

descriptive of typical tasks performed. . ,

r''''

1. Works with the teachers of the handicapped, idforati them of studen s
progress and problems in the project. - . i

2. Works with the receiving teacher, helping them to u dirstand.the n
of the hand iCapped student. 1

3. Participates in educational planning, staff meeting --find .parent coh er-i
...,

.
.

ences.'
,

4. Provides.supervision.in such activities as field t 'ps; rest time,
playground; meal services, and busing.

S. fosters on attitude of acteptance to enhance learn ng of skills in the
'

. motor and perceptual areas, languege, academics, p acti.cal living,
, vocations and self-help.

6. Obierves and works directly with 61e handicapped students assigned to thy,
project, in sending and receivfng

1

classrooms.

7.- Other duties as assigned, to meet 'the needs and ex gencies of the program. .

85,
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Al

Case #1. Child ID 13 _

He has ilhown' that he does know how to take care of himself. He, now,,d.s communi-

cating with the teachers and wilt fight back to protect himself. During movies
he was fascinated by the light that the movie Arojector gave off, He was not
coMmunicating.but now is using LAve word 'sentences. 14, also seems most Cooperative
when asked to join-in on group activities. The aide that was sent with him
(George) was 'his ideal friend, he included George iii everything that he did.

Case #2 Child FD 14

ittcie seemoka happy child. Loves music, art, and fingerpainting. At first triere
hard* any speech, now she is ta.lking louder aid saying more words. At tiMes

she didn't want. to come back to school. Occasionally she would spill her milk
and would get very upset. Playing with other children was one thing she did not

very'often. She was mostly a loner, but when asked to loin in with the groups
she agreed. Her :coordination has imptoved since the beginning of the year.

Case #3. Child ID 16

She usually sat quietly listening on the rug, although did not usually respond
correctly to quest ions asked of her. During our work Lime she. was self ditected.
to taski she could doeasily. Easel paintiru; and the hoUsekeeping area were her
favorites. She kept to herself but was accepted well'bv the other' children.

Case' #4e Child ID 17

'He 'listens very well, was socially well adjusted, and was attentive. He seemed
interested and wanted to Articipate. Needs direCtions at work time with what
to do with materials. All children seem to have accepted him. He enjoys spending
work time in the housekeeping or block area, also writing numerals on the
dual chalkboard. He was interested in counting the blocks but unablpto count
conAectuively to 10.. He doesn't interact much with other children inside the
classroom or on the playground. He does his own thist.

0

Case #5 Child ID 18

He is aft eager child, but-at times he seemed restless and didn't want to d9 any-
thing. He did puzzles, played with clay, cutting paper, and bricks. Enjoyed
singing very much. At times he had his day of being naughty but socip got out
of it when involved in an activity. He seemed to have 'liked going to Child.
Development. Every time he accomplished an activity he was very proud' of,his
work. He usually did what was asked of him. The sandbox was a favorite activity
for him. He shared wepl with toys and usually played with hiq peeis. He 'featly

enjoyed going to another school.

Case #6 Child, ID 20

111

She is a' conscientious worker)but needs alot of adultattention. Stie loves to
color and will stay with coloring unail her whole paper is covered with crayon.
She has made friends easily'and seems to be 'wt11 liked, by her c4assmftes. 'Loves
to play on the monkey bars outside at recess. Overall she is up to grade level
in her school work, and will try hard, also was-never a cause of a behavior problem

. 87
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in the classrodm.

Case #7

I+

Child 'ID 22

He needs more language development. goes well with small motor coordination.
. His speech is improving. He converses with us on different things. Very happy
boy, mixes well. Always happy to'see us each morning. Is a patient boy, seldom
gets angry or shows temper. Wants to participate in al. activities, never refuses.

Case. #8 Child ID 31

Does well! Was accepted easier in groups than the other child was. No d, scipline

problems. Is very interested in everything we do. He is 141.1 lly a good listener
on the rug and responds correctly when called upon. He was self difected during
work time and loved to paint and participate in art activities. He attempted_
paper-pencil tasks, with success usual y. He was accepted well by the children,
and seemed happy when he was at school. liked out of door( activities. We
enjoyed having him!

Case #9 Child ID 32

She was very excited about going to. -Child Development. She also loves animals,
a dog was Nrought in from one of the teachers. She petted him gently and was
very interested. One of her favorite activities was the sandbox. She shared very
welland enjoyed being with- other children. She really liked'matching shapes and
puzzles which she did very well. She was very interested in experiments, like
mixing baking soda and vinegar. Her eyes were glued to the results. Overall she -

was not a discipline problem in the classroom. She enjoyed herself very much
there.

Case #10 Child ID 33

He did a lot of cutting in the classroom. After breakfast he would wash avid wipe.
the tables down everyday. Art was one of his favorites. He enjoyed marble
painting vary much. He was always ready and. willing to do'things. His language
is very A4d. "Alot of times he would repeat instructions given to 'him, (mismic).
On field trips he!would follow directions.

Case #11 i Child .ID 34

At firstitbere was not tbo much sociSliz [ion. There was some crying when he
arrived itt school, also when a taskwas t o. hard for him. ,He hai poor gross motor
control.! Was able to walk on wide board o ground'outside, but can't jump off a
block. 'seems unbalanced. Likes finger p sting, colored blocks. Can work one
to one

ipuzzles. No discipline, problem. Responds to positive statements. Has

mastere0 pouring milk from small 0.tcher into his glass.

I

I

r -

I
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Case #12

1

Child ID 35

Seemed to have made friends right away. He is very quiet, and well behaved. He
enjoyed finger printing, and painting objects. Avery good helper in putting
things away. He played in sand box most of the time with other children.

Case #I5 Child ID

She was well accepted by ,the other children. She didn't participate, while in
large group situations, but was always conaiderate and cooperative. Her academic
skills were below those of kindergarten children. She worked nicely during work
time choosing work at her level, but needed slot of assistance. She was never a
discipline problem, was always happy at what ever she did.

Case #14 Child ID 38

He likes collage, records, stories, painting, puzzles, and the playhouse. He
can eat:with either a fork or spoon but is clumsy. Will try all breakfast foods.
He knows what he doesn't want but will taste them even if they aren't his choice.
Outsidehe likes'the slide, and swings. Can't handle the tricycle very well. He

fits very well into the group, mes never any discipline problem. ,

Case #15 Child 1D-39

She is a very warm and loving child. Loves to tease and teasing. She was accept -
.e'8 very well in the class: She enjoyed the classmates and the classmates enjoyed

. htr. 'she loved to sing aid has picked up words and motions to songs very quickly.
'One of her favorite shows at school is the Electric Co. She has very good
attention span and knows her colors very well. Children in other classes have
not Paid mush attention to her. S e was well accepted by all.

?

Case #16 4 Child ID 51

At first there was almost.nosocialization with headstart children. Now he
pa ticipatei in'almost every group.;of activity.. Verbalized in giroup'setting,
at ention span very short duiing grodp time. Parallel played quite a bit at
sc 001,did not verbalize, much, mostly gross motor activities outside, also,
in erected with male figure. 4

Case 117 .* . Child ID 52

Soicialized well with Other children, played-well, verbalized, with difficultyi
very. open to etoriesi, music and other children. As the year went on she began to
verbalize more. She enjoyed painting. Overall was not a behavior problem in
the classroom.

Citse #18' Child ID 53
1 .

1

e did well, parallel played, had'diffieilty verbalizing during group time,
istened well, responds only occasionally. He enjoyed outdoor play and indoor
ab4e.project. No problem in behaVior. .

I
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Case #19 Child ID 54

He is quiet, did not verbalize much, parallel played, socialized well with peers.
His attention span very short, had difficulty listening to story. Shares very
well at group time, even though he is shy. No discipline problems.

1

Case #20 Child ID 55

She parallel played, was quiet, did not verbalize much! She did not participate
in classroom group time to any great extent. She only answered during roll call.
No discipline problems were noted.

I .1
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