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ABSTRACT

This project coﬂLinqu to evaluate the effectivgness of an [ntegration Program
which had been {n prpgress for the preceding yZar. Of the orginal participants,
some had been fhlly mainstreamed into regular programs, some have d¢pntinued inte-
gration into pgyeschool programs, and some are now of suftable age fo participate
in integrationf{in the primary grades. During the second year innpvations made
to enhance thef value .of the experience to the students included hijring of aides
fo accompany_ tudents torthe integration sites and improvements in record keeping
and data recording procedures. The role afd function of an aide in this situa-
tion was moref clearly defined and the responsibility of teachers receiving handi-
- capped studerts was clarified. The integration experience was related to the
cild's tota] Individual EducatiOnal Plan., - s

Published 1 formatiqn continues to indicate that- interaction with| non~retarded
peers is vaJuable fo¢r the handicapped; recent work is extending this concept to
the severely handicapped. The exyperience of the preceding projeqts has identi-
fied sOme eas of improvement in the parﬁicipaﬁts, but at the same time numer-
ous problens have arisen, all of which were not completely s6lved.

Our researfh question was; "Can severely handicapped preschool children be
successfulfly integrated /into regglar preschool and primary programs?”" Some
conditiond which contribute to an affirmative answer to\this question were 1
identified. Changes ih attitudes and performance in patticipants, Lncluding
students, parents, and “staff, were measured. Instrumentation to strengtheq the
effectivgness of the.program was also developed. Inforpafion was gathered on all
groups bgfore and aftet the integration experience, this data was compared to'
that fr a control n0n-integrated group. Materials produced as a part of the
project are included with this final report. .

The integration effort has become *apr—jntegral part of the program for young
séverely) handicapped stydents {n rced County. It has received the support of
_special [class teachers, regular class teachers, and parents. Administra}ive
support lwas reéeivgd from the directors of the receiving programs. K These
'directo¥s and memh€rs of their staffs have formed a Rroject Advisory Counci
which hds been the policy making body of: the project. ’ ’
.8 -
wPYoject| success has been demonstrated to some eXtent by statlstlcal analysis of
data, this year incorporating a longitudinal dimension into the analysis. n
addition anecdotal reports of student participation were maintained and comments
by pardicipants were gathered; all of which helped to establish the value of the
experiédnce and helped to evaluate the process and product. The wesults obtained
from the project not only validate the existing program of integration in this
county but, hopefully, will establish its usefulness and practicality for other

agencies who desire tg impletent similar projects. *
. ) LT 3
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HISTORICAL OVERVIEW AND LITERATURE REVIEW

Section 1. Rationale for the ProjectJ:

The 1977 report noted thdt research on the eftects of integrating handicapped

childr?n inte regular programs was largely limited to the mildly héndicapped.
Recently more interest haq Qeen shown in integration -of more severely handicapped.
'(Zfegler & Héhbyeton.'197é; Peterson, Peterson &'gcriven, 1977) In a recent
review, Snyder, Apolldéni, and CulOer{(lQ??) identified the expected outcomes of
such integration and suggested atratégies_which would lead to these outcomes.
They stated that research on integration has not Shoﬁn automatic improvement in
social skills, general acceptance, or adaptive hehavior without specifi; Bﬁgphing
practigeé to improve them. The folloéing studies represeﬁt a sample of khe-literh-
rure examined in relation t&nthe,topic of‘thi; study. ‘
Many studies (Schurr, et al., 1967; Gottlieb & Budoff, 1972; Shotel, et al.,
}9?2; Lewis, 1973) suggest that integration of -handicapped is beneficiél; how=
ever{ hard data and dat; referring to véry young severely ha;dicapped children
w;s un?qailable. Newell Kepart (Kraft, 1973) was quoted as saying that ''children
with relatively minor problemslﬁave more to gain from normal contacts with their )

peers than they *do from separation, even for short periods of time, for the purpose

-

‘" of special help.”™ ‘Based on their observations of an integrated and a segregated

class of young T.M.R.'s, Ziegler and Hambleton (1976), céncluded that placement

of T.M.R. classes in regular school was effective in promoting more normal social

interaction fof the retarded. They also observed that there was little stigmati-

o

zation or victimizing of the T.M.R. Ftudents.
Kraft (1973) suggests a two-pronged attack, (1) defining or deciding which

children need special classes an? (2) helping teachers or regular classes to cope

A

¥

with and want. to cope with students who present less than extieme learning or
] 1

behavioral problems.
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According to katael (1973), “handicapped children have the same peeda as all
children, as well aavaohe that are uniguoely their own.” bunn (19648, Lilly
(e, Chriatopolea*giﬂeny (1969) argue that children lose more than Lhev gain
in et f-contalned classés. Garripon & Hammill (1971} p&inted oul that ﬁlldly
retarded students are not as different as thelr {solation would lead one to
believe. Harlng (1957) suggested that the attitudes and understandings teachers
have are {nfluential In determining 1nlellectual: soclal, and emotional adjust-
ment of children, . ’

Since a significant amount of behavior Ils learned by‘observatiOn and imitaw
ion (Bandura, L9%l) the assumption is that young severely handitappéd cﬂ{ldren
+ill learn more appropriate aocial and emotional types of behavior patterns from
ceyular preschool children. This is confirmed by Peterson, et. al. (1977) who
tound that non-haﬁdicappeg models were more effective as models for handicapped

. . [ ]
children than their handicapped peers. Furbhermore, teachersf, teacher aides',

-
and parents' attitudes toward integration may pln?.a very significant role in

the actual success a severely handicapped chi}d e!pe;iences in the integration
process. These agre ;He issues being addresaed ip this research project. More-
over, there is 4, need for hard data that either supports or refutes the integra-
tion of severely handicapbed preschoo? Ehildrqp. Such igformatioﬁ\hés PrOfOQﬂd
implications for theory and practice in speciai education, 1Is integratioﬁ'bene-
fiﬁial to handsfapbed and/or non-handicapped youngsters? How should the instruc-
tional programs, staffs, and facilities be planned? Research into this area will

-

provide daté for those who are in the position to make such decisions.

An interview conducted by Mary Glockner (1973) with Dr. Jenny Kiléin, nirectdr

/
of Educatienal Services, Office of ChildlDéVelopment! provided guidelines gor

integrating handicapped yoqusters into-regular programs. According te Dr, Klein -

-

(Glockner, 1973), there are real advantages for both the handicapped and nbrmal

youngster in integrating them in regular programs. They learn to accept, appreci-




ERI

Aruitoxt provided by Eic:
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cate, and onderstond each other. PFurthermore, teachers ol repular students as well

a4 handicapped studeats an protdt amd learn drom inteprating bandicapped children,

Thila study is on uxtenslon df rescarch conduet vd da log, the 1976=77 gehool
| .

year by the Merced County Department of Educatlon., The previous studies Investi--

-

gated the feaslbility of preschool and Kindergarten Intcepratlon. The results were

*

promising and the projects produced workahle atratesies to deal with ihe problems

-
*

encountered {n working with multiple apencles in a rural comunity. Reports on

t he 1926-?5 and~the 1977=78 projects are available upon rcquest:
The research question '"Can severely handlcapped children between the ages of

three and fourteen be successfully integrated 1nt? regular preschooi ;nd prim?ry

programs?® 1f so,>under wilat conditiong, 1f not, why not? What-changes cén be

observed, as a result:of Irtegratlon, in participents, their parents, and their

teachers? What strategjies are most effactive in improving communication between

special clags and receiving teachers? What [orm of inservice Lq{ining for staff

"should $e provided?’ What staffing patterns will be most effective in promoting

i

integration! Some of these questions are hopefully answered Ln the course of this

.

study, .




METHODS AND TARGET POPULATIONS
(I

‘.

-

;le reséarch reporteéd on this paper was conducted during the 1977-/8 school

-

year. [t relied heavily on the work complieted the previous year (Coy, -1977).
As before, extensive efforts had to Le made in pEFparﬂtion for actual integration.
Representatives of_agéncies involved, parents and project'personnel participatéd
in-orientation sessions and coo;din;tiye planning. A‘general timeline of‘events-
is presented in Tagleéig . .

A total of.35 handica;ped éhilaren Qetween the ages of three and EOurt;eu
yeara logged qpproxiﬁately &,éOO hoPrs betwéen November 1, 1977 and ﬁax 31, 19?@

-

in regular education p:égrams. These students served as the exper imental group.
t .

They attended Schelby Center for Special Education, Danielson School and Mc Swain
. . C _

Elementary School. They, their. parents, teachers, and other staff members
served as experiemental subjects.

A sample of non-integratgd students from programs operated by the.Freéno

County Department of Education which had similar characteristics to the expefi-
mental group was secured. These 'chfldren attended Addicott'School in Fregno.
The integration sites selected included- three Headstart programs and Child

Development Centers for non-handicapped children and four elementary schools.

-

Participating schools are listed in Table I1.

Parents of the experimental group were given questionaires dealing with
. thelr perception of their child and their attitudes and expectations concefning

N .
~ iptegfhgﬁpn before and after the project. Parents of children in whose classes

handicgiyéd students were placed were notified about the project and its purpose

Iu
o

afdd were ven questionaires on their attitudes towards_inteération as well.
; ;af both handicapped and regular students were given questionaires

heir éttitude, interest, and support of integration. These were -

™

administered.to the entire staff at the speciai-school and to a sample of those

at the other: chools.

L{. rl
Mt
A

-,

.

!
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Project staff including aides’gﬁployéd for the prpjéct recorded anecdotgl .

data regarding thelr experience and observations. _ N
.. . . * . ) ] -
Samplés of all instruments used, to gather information for the project are

1
L4

" inclided in Appéndix A. Anecdotal information compiled during unobtrusive moniter-
ing of the studente was abstracted and prepared in case study form, these are in-
cluded as Appendix B. ‘




Aétivity:

Organization

Deyelopment of Inservice

Package
Pretest:' Stddents

Pretest: Parents

1

Pretest: Teachers

Present Inservice

Integration:
Phase I 25%
Phase ITI  50% |
Phase III 100%
“Inéériﬁ Progress Report

Posttest: Students
Posttest: Parents

Posttest: TeachefB

”
k2

Data Analysis

" Final Report
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’ TABLE 2-

¥

' PARTICIPATINb SCHOOLS IN THE TNTEGRATION PROJEQTN

1

.- .. - (\)‘_\_‘

Ja - . . —
B

, Schools -

. Schelby Center Handicapped Childrén

Addicott Handicapped Children

Headstart Regular Preschool Children

Merced
- pelhi

Stevinson

Child- Development,

+ Regular Preschool Children
ri'- S ) ‘

- o8

-Merced‘}
Elementary Séhool'érOgrams:
Wintonl(3 Classes)

Fremoﬁt (2 Classes)

Sheehy (1 Class) Lo

Hilmar (3 Classes)

*Number of students integraﬁed into each Center.

Exq

{

Exp/Con Pdarticipants

. -
V Parents Students Staff

28 15..

N

'y

27
Con 19 19
45 (6)*
45 (6)*
30 (4)

115 (11)

90 (5)
60 (4)
30 (&

90 (9),
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STATISTICAL APPRCACH AND ANALYSIS

’

"

‘ ; o
An analysis of covariance wyas employed for appropriate data geTerated by

. » . . . . .
" this repearch, including womparigons made on the Teacher Attitude T%watd Inte~- .

g?qtion (TATI), Parental Attitude Toward Integrétion (PATI), Home Béhavior
Inventory (HBI), Preschool Attainment Record (PAR),'Da; Care Inventpry (DCI},

Teacher] Perception of Pupi}l Behavior (TPPB), Parental Perception of, Pupil

Behavior (PPPB) and the Utah dnd Peabody Language measures (Utah and PPVT).

4
v

Pre- and Lost- measures were evaluated by means of the F Test. Cedtain segments

~
L .

-

of the data were subjécted to comparison on the basis of the T distiribution where

-
[

suitable.

f

* Isaac and Michael (1974) suggest that the analysis of covariaﬂde is a con~-

. . . . oo
venlent means to dllo’ for differences in samples where exact matching is not

possible, in that it adjusts for initial differences between groups,
. 3
For purposes of this study the,.UDﬁevel of significance was ¢onsidered

appropriate. Winer ﬂlé?l) notes that this Pévél or even higher véiups would be
suitable for many kinds of educaéional research.
£ - T ] : )

Information which was not dnalyzable or did not lend itself to stg}istical

4

treatment is presented in tabular or graphic form. ’

.




DATA PRESENTATION AND RESULTS ‘

-
Data presented here falls into two categories, that relating to attitudes
r : : ) .

-

on the ﬁhrt of parents and Egache}‘pttitudes toward integration, and descriptive

da;a‘on student’peéférmahcé. Table 3 shows the results of the'pafent su;veys
-beforé and after the project, an increase iajlz;tés a more posi;ixe attitude.
' - TABLE 3 ' -
= PARQNTAL ATTITUDE TOW%RD INTEGRATION
SURVEY RESULTS FOR INTEGRATED STUDENTS L

' | _ ANCOVA  SIG. OF
SCHOOL POST ~ . CHANGE . F . P

-

X s> X SD

Schelby 13 56. 54 4,29 61.00 7.54 +8 %  .516

»

Danielson 5 67.20  9.07 66.40 12.26 = 1.2% .

¥

~

Mc Swain 3 54.67 2,08 ‘5%<33 11.55 +14 % \ .

Total 21 S8.81.  7.17 62)§8 9.10 | ?Egz

Although\:bf differences are generally in thegpositive direction they .gre not
.-

statistically significant. ==y

. ’

—

The information in Table 4 summarizes the results on the Teacher Attitude
] ) ' ‘ .

Towgrd Integration questionnaire administered before and after integrétion. As
above, an i;crease indicate; a more positive attitude. .
S _ TABLR &
TEACHER ATTITUDE TOWARD INTEGRA%ION
EXPERIﬁENTAL V3. CONTROL

¥ 4 ANCOVA | SIG. OF *
POST  / CHANGE  F F :

T oa

X . sD X SD
Schelby 9 - 56.00  6.24 55.33  10.41 -1.2%

Addicott 10 44.17 14.82  42.50 9.75 =3.8%

Total




Again, no significant difference can be séén between the groups. The

w

though negative, are small and there was a wide variety among the
= b X

res}ons s frqm both g;oupm. ) ' L
uDescriptiae data for students was gathered with_tdo typéﬁ of instruménts,
rating scales, (PPPB, HBI, TPPB,-DC&, AND PAR) Fnd gstandarized tests, (Utah.and
PPVT)}, 'Figufe 1 displayg the growth obs;;ved by parentg in the area of genefal
| adjustment and so&ialization as reported on the PPPB for children who‘partici-

p;Epd in the R;oject f0r‘two-years. . ‘ ‘ }

66
65
64
63
62
61
. 60
% 59
58
57

¥

. i ———
Pre 76 Post 77 Pre 77 Post 78 % Change

Fig. 1 Pa;gntgl Perception of Pupil Behavior, Obgerved Crowth October,
1976 to May, 1978 (N = 5)

Figure 2 presents the growth.observed on thg areas meagured by the HBI

LS N
dyring the course of the: integration project for Schelby“Center students.

21 b = . o Extravergion
20

£Lonsiderateness

Task-Orientation 1;>

Distractibility

e
&

Hostilicy
Y Introversion

1T f

N Pretest Posttrest

Fig., 2 Home Behavior Inventory Scores for Integrated Children,

10 .
<




Table 5 compafes pre and post measureg on the HBI. While all areas
considered ghowed changed in a "positive'-~direction, e.g.,‘decrease in intro-

Jersibn, increase {9 tagsk-orientation, two areas in particular showed signifi-

‘cant changes, Hds:TT‘ty and Distractﬂb@lity.

TABLE 5

-

COMPARISON OF MEANS FOR EXPERIMENTAL
GROUP ON HOME BRHAVIOR INVENTORY (N = 21)

QUALITY PRE POST CHANGE

X X SD

Extraveraion 20.43 20.76 3.34 + 1.6%

-

Task-Orientation  ‘15.38 15.81  3.28 + 2.7% .5

-

Introversion 8.81 . 8.14 2.73 - 7.6% 977

Hostility " 10.81 X 9.14  2.13  -15.4% 2.152
Diatractibility 12.81 - 11.52  3.19 ~10.1% 1.715 .05
Considerateness 19.29 4,31 19.71 4.14 + 2.2% 464 NS

The TPPB yields information on the general functioning of children as

el

related to integration, a higher score is more positibe. Figure 3 shows the

ratings for participants before and after integratibn.

- ‘ i
60 o X = 59.5
59 '
58

57
56

LY

Pretest Posattest
‘Fig. 3 Teacher Perception of Pupil Behavior Pre and Post Integration (N = 40)
Since this data based in most cases on ratinga by different teachers from

October to May statistical treatment would be inappropriate.




The DCI 1§ a companion instrhment to'the HBT reported above, administered

¥

by the teacher. Figure 4 presents data on students integrated into regular

programs. As noted, these' ratings were made by different dﬁservers in most

— .

instances, hence analysis would not be appropriate. ‘ .

-

18 . . — Extraverstion . + 6,5%
‘17 ’ : e Considerateness + 2.%%
16 -
15
14 ‘ ,
1 3 . . . - . I X []
12
11 , . Distractibllity - =12.3%
10 /A - ' . Hostility % 4.5%

g Introversion - 5.3%

Task=-Orientatlen + 9 %

i

. -] ¢
_ Pretest _ . - . Posttesrt Dimension Cﬁﬁlge
”'Fig. 4 ;Mean Dgy Care. Inventory chres'for Integrated;Stgdents
The‘RAR, atthoﬁgﬁ scanhar&ize& a} a measure of development, was alsolused
;s a rating scale. . {; wa; adﬁinis&ered to all ﬁﬁrtibipaqts ahd findings are,
sumnarized 1n4Tab1e 6. "It should be :Fmgmbere& that these scores reflect almost - -
an gntire school year of'maturatton._ Table 7 presents a comparison of the experi=-
_mentai and control groups on the.PAR.
Eable 8 presénts'the anl}sis of data gathered on the Experimental and
Control grotps using two measures of language development, the' Peabody Picture
Vocabulary Test (PPVT) gnd the Utah Test o;ILanguage Develgpment {Utah). ‘As.
noted above 5 Email'number of children particlpated in tﬁg project for two years.
The fdllowihg'paragraphs descr¥be the obséivations made {;h thebe_s;udents.
“Parental and teacher attitude- coward integration‘ﬁas measu}ed over the two
year time éeribd in‘fiée cases, ;esponses-being requested from the same parent

and teacher in éach case. Results of these questionnaires are presented. in

Figure 5. : .. P




TABLE 6

.

MEAN PRESCHOOL A'TTA INMENT RECORD SCORES
FOR ENTTRE POPULATION (N = 40)

.~ * ! I s :
DIMENSTON PRE POST ‘ CHANGE

Ambulation 11.02 . ‘ . .+ 8.5
Manipulation 10.00 1.74
_ Rapport 10.5at 1.99
Communication’ \ 7.35 1.91
Reaponsibility  10.86 2.86
Pformation 7.81  1.66

Ideation 6.76 2.32

Total . 72.00 11.78

4

*See explanation in Appendii.

6. °
63

62

61

60

59

58 )

57 . : ' ‘
gg =13.6 Teachers
54

+ 8.8 Parents

L ST U U L
Pre 1976  Post 1977 Pre 1977 Post 1978 % Change

Fig. 5 Mean Parental (N = 5) And Tbacher (N =13) &ttltudquoward Integration
' Scores, October 1976 to May 1978.

An increase of’ﬁ}arly nine points on the mean reaponses is visible, indicating

a trend toward more acceptance of the concept of integration for the severely
« - - ) '

handicapped. In contraat, teacher-attitudes on a similar scale decreased a

similar amount.




TABLE 7

PRESCHOOL ATTAINMENT RECORD SCORE COMPARISON FOR
EXPERIMENTAL AND CONTROL CROUPS

SCIELBY (E) (N = 13) ° . ADDICOTT (C) (N = 19) ANCOVA

PRIV, POST : PRE POST {(f VS C, POST)
p)

DIMENSION SD X X Fa.u . SIG. OF F

Ambulstion ; “ 12.54 ' 10.83 : 3.318 .07
Manipulation ' ' 11.87 | . . 9.57 L .58
Rapport : . 11.77 . . ' 10.57 .622
Communica tion ' 9.8 ' - 1.81 7.42 2.316
Responsibility 11.31 .3, 9.79 3 157
Ianrmation 9.62 1.55 8.21 3.352

Ideacion ‘ 10.21 76 2855 7,74 : 6. 082

i i
Creativity 19.50 § / 2.52 N 7,42 1.834

Totel 86.04 18.27 | 65.32  8.80  73.40 C.235
TABLE 8

MEAN PRE AND POST SCORES FOR PPVT AND UTAH 1ANGUAGE
EVALUATIONS FOR EXPERIMENFAL AND CONTROL GROUPS

- PEABODY ; UTAH
SCHOOL POST GAIN F i PRE POST GAIN

Schelby ‘ 27.90  6.82 " | 16.09  2.92

Addicott 30.94 2.18 ) . *15.71 LAl
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Homaiﬁahﬁvior Inventory and Day Care Behavior [nventory Scores, ylelding

data on socialization were also available for a small group of children both

——

years of the project. Theee are presented i{n Figure 6K

'

23
22 . _
21 ' ‘ a. Extraversion

.20 ‘

- 19 . ~ B .

. 80 | - e ;o ;::::> b. Considerateness
16
15 .
14
13

.12
11

K

‘e. Task-orientation’

e, Hostility
f. Introversion
DCI (Teachers) e——.... HBI (Parents)

. . "

. L T L |

Pre 1976 Post 1977 Pre 1977 . - Post 1978 Dimension

Figure 6 Mean Home Behavior (N = 5) And Day Care Inventory (N = 4)
Scores for Children Integrated for Two Years.

t

In general there are no real trends visible in this information. For groups of%~

Ii "
4

- C

Figure 7 presents mean scores on the TPPB, a questionnaire dealing with - i

this size statistical treatment would not be af value. ;

pupil adjustment in social/classroom settings. Observations were available for

four children who parficipatea in the project over the two year period.




*

. . - . . - l_
Pre 1976 . Post 1977 Pre 19?7 P&f! 1978 - % Change

Fig. 7 Mean Teacher Percepticn of Pupil,Behavior Scores (N = 4), October
- 1976 to May 1978. :

4
-

v

With this pattern of respénses.if would be difficult to make generalizations or

projections, oo Lt ) —

The final data for'wh;ph'obsérvbtions was avallable over the both yeats of

. - : 3
the qroject was the PAR. Mean scores for the four participants on the total

battery are presented in Figure 8.

1

!

95
90
85
80
.75
70
65
60, :
o - R r— T |
. Pre 1976  Post 1977 Pre 1977 "Post 1978 % Change

1

~

Fig. 8 Mean Total Scores for the Preschool Attainfient Record Over Two Years.

Tﬁls agﬁbars to'be rathef remarkable growth, however the instrument 1is

deligned to discriminate the 1ncrements of change which would be expected to
c,(- .
occur in a years 3rowth for a normql child. In this case two years of maturation,

<




I

even for Severely'ﬁandipapped «<hildren produce noticeable change. .

In addition t¢ the formal data collectfon two quedtionnaires were adminis-
tered to staff associated with the project at all levels, both sending and

feceiving. These were open ended instruments deeigned to elicit as free an

i

expression of opinion as possible. The responses to these questionnaires sre

presented in toto on the following pages. \

It may be observed that the general attitude of the staff who were

£

polled was very positive, almost one hundred percent in many cases; most

of the participant teachers indicated that they approved of both the process
and product of the Praject. At the same time they were quite frank in their

comments and suggestionsa. Useing Information of this nature many problems

~

could be avoided by future implementers.




INTEGRATION SURVEY 1

Did your school participate-in the .integration project? .26
Do you think the project was a success? : 23

Did the children with exceptional needa benefit from the
integration? : 23
Did the régular students benefit from the integration? 16

Would you like to participate in a similar project next

year? 22 3

.NO. OF RESPONSES

What changes could be made to'improve the chances of
succeas in a future project on integrating children with
exceptional needs in regular programs?

a. Schools doing some curriculum.

Reinforcing what each'class is déing.
Respect Head Start Qtaff's abilities to work with
~children. ’

.Children should begin in September.
‘More communication from Schelby Teachers.

‘Communication and visits from parents on their reactions
and comments. :

Open iineg of communication.

Better communication between the two schools.

Children should stay until rug time “ie over.

Tedcher awareness of problémé of individual students.

Glve recelving teachgr more time to learn about
exceptionalities of children.

Continued and extensive communication with all stsff in-
volved In the integration project.

Observations of Schelby classrooms.

It was ddne well!




INTEGRATTON SURVEY 1
Page 2.

NO. OF RESPONSES

-

Dont't pdmper exceptional children. '- 1

Integration IWENS {nto approbriate academic and social
Broups. g i
‘

Opeﬁ possibility into permfnent mainstreaming.

Inservice for receiving feachers.

. ¥

Legs paper work. . e

»

" Special .films shown on fhe handicapped before integration
childrenipbme consecutively for rwo days a week.

Pressure from Liaison Teacher on llead Start staff needs
EC stop.

No ﬁréssure on Head Srart to handle more c¢hildren.

w. Inrégrate in elemeﬁta}y school after second semester.

B . . -
What were some of the positive outcomes of the integration
project? ¢ ' '

a, Children look different but really are the same.

L]

"b.- Children integrafed with no reservations.

c. Prog;ess seen in children phy;icallf.anq\socially.
‘Children .adjusted. Eb+large group situe tlions.
Learngd‘po share. ‘

No vis?ble éositive or negative outcome.

Were accepted by‘fegular Ehiidren.

Increased awareness of needs of the handicapped.
Children looked forﬁard to regular class.
Children were given a chance.

The parent; we‘re happy. .

Children's behavior became better.

Horé children became involved.
' -




INTEQEATION SURVEY I
Page 3. '

NO OF RESPONSES

n. * More Speech ) . 1

Willingness to do activities. ' _ 2.

Tota acceptance of Head Start parents, and their willing-
ness {0 see project continued. .

Smooth inregration of the children.

) One of the children very outspoken with other children.

Regular children learned to be patient with .IWENS.

LR §
Children learned to relate with TWEN. : .

What teacher skills ot knowledge are essential for the success-
ful integration of children with exceptional needs?

a. Aware of child 8 status, what to expect and what not to
prect.

.,Treat all children equal.
Patience, understnnding, and acceptance.
Speak clearly.

Help children to follaw through,
I
- Lots of 1ove and“age level expectation.

Stress good language models for the children.

Discuss children, programs, and observation of each
others clasaes before integration.

Ingervice dealing with the specifics of the children, how )
to work with them and materials for them. ™ .
Régular teachers nave knowledge of IWEﬁS and objectives
for the children. . .

‘If
Only regular teaching in providing for individual needs
is all that is needed.
Knowledge of how to talk with and treat the handicapped
is a must.
Task analysia. :

b Y . : »
Bring the child with the group.




INTEGRATION SURVEY 1
Page 4.

NO. OF RESPONSES

o. Listen to what IWEN has to say. ’ .1

p. knowledge of early éhildhood education outgoing job
training. . ‘[ ' i

General Comments regarding the inregfation project:

a, IWEN must integrate with ours. -

b. Children progrespéd: , v {
¢. Teaches regular children #cceptance.

Liaison must follow schedule and make appointments
through regular channels (Head Start).

| It has been good for all children,

. [
It haq been a success{

' h . .
Childreqm&ﬁpd;mo¥e academics (SLH)

-
s

Teachers in regular program have better language and
grammar (SLH). ’

A good prograﬁ with lots of potential!

, .
Teachers hgve more time to learn about IWEN,
Need Inservice,on handicapped.
\. fl - s
1. More communication between sending and receiving teachers.

.An avenue for:transfer of IWEN into regular programs.




INTEGRATION PROJECT
EVALUATION #2

Do you feel that inservice would benefit you and your
staff on integration? Why?

Learn more about IWEN and what activities would
benefit. ‘ .

Teacher and Aide provide enough information.
Observation is the key;

Don't need it perhaps some. do.

*

SLH children are more nbrmal:‘

What kinds of ideas for inservice would you feel importants
_to you and your staff?

Activities that would benefit IWEN (games, cepté?s, and
materials).

-

~ -

Specific goals for each child.
More about IWEN

. A
Incorporating activities for the exceptional child in
the curriculum of the Head Start classroom.

Activities that parents can do that relate to the class-
room. -

Ideas for parents on the master plan.
Wwhat potential IWEN has. °

Time set aside for sending and receilving teachers.

Training on what to do with child that as seizures or
other health problems.

Background on children before integration.
Communication between staffs.
Communication between sending and receiving teachers.

*

Inservice from teacher that works directly with student.




. INTEGRATION PROJECT
EVALUATJON #2
Page 2.
a ] “

mw T T T T T WL IEL -

%
3. If aides were used in your program, did you find them
benefici®1l? Why?

Heving a father image very impontaﬁ?t

Does not help with other children.
. Helped with the ratio of adult t; children.

Did not have aides workiég with children (Head Start??7)
Yea and No.

Report shouid be ma&e on days activities.

Neceasafy for smooth integrationm. 0

Aide didn't seem to khow what was expecfed.
\Security for Schélby children.

Especially if aidelis bi-lingual. *. -

What ways cquld the aides be of more assquance?

a. Carrying curriculum information from Schelby Center to
programs where students are integrated.

Aide pould have brought more materiala during ‘seatwork

More than one child then more than one aide.

Bring books 9or games from IHEN 8 class to share with
regular claas.

Adapt regular ‘school work. for NS so aidea would know
*better what these atudents couldy do.

They worked well.

- 4
Aides could be uaed mor¢ effectiﬁely.
Keep up anecdotal records.’

Great working wfth iida but absent often.

Given specific khqwlgdgé of what to do.




-INTEGRATION PROJECT

EVALUATION #2
Page 3.

' NO. OF RESFPONSES

Aide needed more.in the beginning helping IWENS
not néeded as much afterwards. *

If they know more about their students.
. ' .
Speak to IWENS in home language.
you feel that the zegular class children benefited
integration? Yes. No. Why? XES NO

16 2

g NO. OF RESPONSES .
Had no bad reactions. 1

Awareness of differences and similarities. 6
Cooperation and acceptance by all chjildren. 3
Became good friends and worked well with ?egular children.
Learne& not fo mock the ﬂandicapped.

Nét'at kindergarten level. Children too young to know
the differences. : '

Children in regular ;rograms became more responsible.

Not observable at this time, kids too young&%_

-

6. Were the transporation arrangements satisfactory? Yes. No.
Why? ., YES NO,

20 2

Driver very understandiné. - : : 2

Liked to have children full morning. - 1
Problems over field trips and minimum days, both schools. ' 1
| N

Punctual and regular. ‘ S aq

As best as can be expected! ( ' 1




*

INTEGRATION PROJECT
. EVAULATION #2

Page 4.

Was the actual integration process satisfactory? Yes. No,
th? '

NO, OF RESPONSES

No better way to teach our children about the handi-
capped.

Children in program. before so integration was satis-
factory.

Well 1n1tia;edg

It went off well with benefits for all children.
Children and parents were.ﬂappy.

Children have more academic work and less art and play
time, '

!

Yes, but could have stayed-through rug time,

Everyone had the welfarg of the children in mind during
the integration process.

Do you feel that the ch11d!center agssignments were appro-
priate? Yes, No, Why?

NO. OF RESPONSES

-

Fo£ the same reason as‘previous year. - . 1
Children were appropriate.for my class in age range
and integrated well. -
Some children pPut, in classes below their ability
. and should be in their neighborhbod schools.

It was done well.
It was given careful consideration.

Children should be integrated into regular public
school (1) 4

#
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INTEGRATION PROJECT
EVALUATION #2
Page 5.

Do you'feel that this program fi.led a need(s) of each
child participating? Yes. No. Why? liow?

-

NO.

M

Children learned language from other children
and heard action stories. .

Other children to pattern after.

Socialization of the children was important.

Children learned how to interact,

Regular children were taught skills by the handi-
capped such as,sign language. )

Children would benefit mq;é if they came consecutive
days.

It would help them to learn a normal life stfle for -

when they're older.
P

It gave them a chqgce ( I like this one!)
I don't know. d
Parents say, "yes".
Hopefully,

Integrq:¥bn during lapnguage time very beneficial.

Yes, emotional, physical, social, and intelectual.

10. " In the future can you see parents of Schelby Center children
participating in some way in your program? Yes.No. How?

NO. OF RESPONSES

-

-

Parents will kihow more about children by seeing them
perform in the different programs.

Depends*on how child would behave.

Would be welcomed as Head Start parents.




INTEGRATION PRO.JECT

EVALUATION #2
Page 6,

NO, . OF RESPONSES

Our program i{s suitable to parents. 1

Worklng with their children and helping with certain
skills. *

Not worklng~yith thélr own children. The morw help
the more integrated. .

I have gix parents thaf.wlll'help!
Parent donferences and observations.
Parents will know more Ebbdt Head Staas.

They wouid be welcomed to parent activities,

" Working with gmall groups of children.

o+
-

Did you find taking anecdotal records helpful {n relation-
ship to the child and your program? Yes., No. Why?' 2 9

..

NO, OF RESPONSES
" a. ProgréSS.of child and areas of improvement recorded. 2 a
.b. Don't have time to do it, already tao much ‘to do. 7
c. It gives teachers perspectlvé of what child can do vs
the regular class children. =~ - - S ,
# o,
d., 1 keep track of everything and go along with it in our
classroom. o -

»
i

Past records help me confirm prese7 behavior.
Were not necessary because childrefn were no problem.

Yes, I wasn't the one who took the notes.

No, I wasn't the one who took the notes,

\




INTEGRATION PROJECT
EVALUAT ION #2
Page 7.

-

YES MO

12. Do you have any suggestiond on the use of anecdotal records?
Yes. No. Why? 8 11

NO. OF RESPONSES

Both reachers review thgm periodically. o 2 T

They're good when used in an overall period of
attendance. ~

This jis hard but can be done by receiving and sending
teachers. .

Write as they occur.
Record should be‘optional.
If need could refer back to thém.

A good reference in child's development.

Don't have us so long without it.

Did you find the staffings on individual children helpful
in meeting the child's needs? Yes. No. Why?

» .
a., Children someone constantly around for encouragement.

b;q\Hard toc meet with staff st end of the day, too trired.

3

c. « Not applicable.

d,” They were happy, pleaded.

e,” Need many more.

f. We met with children's teacher and observed the class
béfore having €hildren: .

»

o

Wy had no staff meetings.

) - ==
Everything was taken into consideration.

What does. this mean?

-




INTEGRATION PROJECT

EVALUATION #2
Page 8,

Was the program coordinator helpful? Yea. No. Why?

: ‘ NO. OF RESPONSES

He was understanding to our needs as weii as ybursn |

*Most cobperation‘diq not healtate to resolve problems. 1

In some way, however, more beheficial if appointments
were made with teachers.

Only worked in our clsssrogm opce.

I dida't know what his assighment was.

‘

I wasn't informed of his positton and he didn't seem
to khow what to do.

*

He came on too strong. ~

He didn't follow Head Starts director, instruction for

integrstion.
Whet ways could the coordinstor be of more elsistance?

a. Setting up appointments between sending and receiving

teachers. He can'relate information. - \

hY
\

b. 5Setting of policy’ﬁt beginning of school vear between
programs and exﬁhange monthly calendars.

Inservice for coordinator for earIy childhood educstion

and what is expected of young children.,
’

Be more consistent, spend more time with Danielaon\
children also. ‘ . . N

If he would slow down and stop rushing around sq much.
ﬁe did well. '
He did all he could in my opinion.
'None. . A .
13-\ informiﬁg us what he t;as supposed to do.
'j?-Th;ough the aﬁministrhgionf




'~ INTEGRATION PROJECT
" EVALUATION 32
Page 9.

g
-

7

Ease off.

“ Not at this time.

Follow insttuctions and own calenflar. -
L ] B - - s .

i O. K.‘

Iy

Do_you.feel a need for communicating more often with

your chilﬂ‘s teacher? Yes. No. Why?

L

a. Once a year not enough maybe every 2 = 3 months.

Ne time, ™ '
o

S0 there is a follow through in both classes to meet

goals on development. :

They are happy with the chlldren.

Would benefit more by their special knowledge.
Y T :

Maybe a follow up meeting and observation.

Yes, because we didn't héve_hnyythis year, i

.

h. We can't have the enes eét up already.
" How' could this be done? "’ ' Qf\\\

Take turps in visitations.

- L1

More visitation each for both programa.lopen to
suggestion (between 8 = 9 Ao MJ)

. Sharipy of lesson plans and ideas for curriculum. ;

_ A call or visit with teacher.
Pagsing notebooks back and forth via child,

As above.
Write ups, phone cails. personnel peeﬁiugs. . I know
time is-tight.*

-

Releage time.

e

1

1

YES  NO

13 4

/NO. OF RESPONSES

3

1




INTEGRATION JECT

" EVALUATTON #2
Page 10. .

-

i. Atrsnging an appointment for a meeting. B . . 2

“3.° Through the administration. . .

y 3

k. More communication lines. - . R S

1. Sehelby staff to find time to meet with Head Start.

If this program is continued, what would you like to see done
differently or included that wgsn't done this year? -

-Hore communication, _
Children come.consecutively rsthef than skipping a day.
More discussion of handicaps and more shsring of the
curriculum, . - : .

Background on children as to medicines and best way to
work with them, -

. Possibility of permanent tranafer for the exceptional
children,
H

It was fine.

y "

Ingervices (i.e., Films demonstrating convulsions and
seizures) ’

More communication between Schelby and regular school

" teachers. .
. i ) . -

The child come early and.stay through story time 11:45

Child should participdte in Héad Start Center sctivities
the ‘eame as all the other children.

Children should s:art-no later than October.




SUMMARY AND CONCLUSIONS

In most cases comparisone beéween integrated (experimental group) and
nonintegrated (contrél) chiidféﬁ dfd-not yield stat%sticnlly significant
results. Although positive trends yere observable in much of the data
fhesu can only be viewed ae suggestive. Staff reactions, however were clearly
in favor of the prﬁject: The general impression overall,was that the project
wag a valuable experieﬁce; the children e&joyed the opportunity to be with
_their regular class peers, the #ending staff were gnﬁisfied that their students
had benefited, the receiving s;aff profited from the inclusion of handicapped
children in their classrooms, and parents yere sSupportive.

The most important product of this research has been the development of
.a process whereby some severely handicapped children could be integéated

»

into }egulgr'programs. In light of federal and state mandates and the

N

State Department of Education policy regarding integration it is clear that
in future programming for haqdicapped children some provieion for integratfbn
Y . *

-must be available, and this must be more’than a token effort. At the present
‘ .. R -
time individual educational plans must contain a section stating to what

extent the child will be integrated into regular programs. It is conceivable
that "funding for programe could be curtailed if reasonable effort is not
evident in this area. For this reason the present repgrt has been of value

to the sponsoring agenby and should be to others.

Outiined below is the recommended procedure for accomplishirig integration

-~

from a special setting to a regular clsss.

i




-

BEFORE PIACFMENT:

Discussion with administrator of school district and/or school where
placement is sought. \
Discusgion with teacher of prospective receiving class of student(s)

and the integration program.

*

Meeting of both the sending (special) the receiving (regulaxr) teachers.
a. Teachers visit each other's classroom if possible.

b. The teachers discuss the areas of strengths and needs of the

-

students to be Qlac;d by means of Invehtory Evaluation Scale
and profile and the individual Education Plan, specifically

- objectives and strategies regarding socialization.
13 * rd

Inservice for atsff at receiving schdol. " L
r

Inservice for members of regular class, if appropriate.

AFTER PLACEMENT:

Students are placedeon a limited time basis only. (May be increased later.)

- If an aide i8 réquired, he will be responsible primarily fé; those ~_

’ s LY .. - . .
children placed in program. '

1

The éide or liaison person ghould maintain a low profile in the place-

ment clasa. (For'examplé, keeping voice well modulated and no attempt

to intervene or to discipline regulé; students unléss asked.)
Special materials fsr\gcademic néed? of the integrated students should
be provided by the sending teache;;: . |
The receiviug te;cher ghould have the qption to exclude ﬁupp0rt personnel
as long as progress can be Succeaafﬁily ﬁonitored for the iptegrated‘
studenta.l

s -

The recéiving teacher should have the option to terminate the program or

a apecifié student in the program if it is interfering with the class ’

or. the student is ndt‘ad]uating well.




When appropriate a buddy system can be’ established. A student from the
regular class caﬁ be aésignéﬁ to each handicapped student integrateq in
the regular program. This coécepfhhelps foster the purpose of integra-
tion since members of the regﬁlar class can hgve an opportunity to work
with handicapppd students, . ‘
Both sending and?receiving teachers will need to keep eithertanecdotal
records of some kind)or,chec# list on those handicapped children that
are p]aced”}n the fegular_p?ogram. - .y, - ‘
Some problems were encounteredvin ghe course of the project'which‘should
be mentio;ed here. There were pers;ﬁq.qmong the sending and receiving staff
who were resist;nt to the concept and ﬁrocess of integration. Feelings were

exp}essed thaf the special students would™ be stigmatized, victimized or

humiliated by tye experience. Often these ﬁQ;soﬁs expréssed .the idea that

ke L

they had only cooperated with the project beéaﬁge hi:;as required by the

law and district policy. Attitudes such as thesé\@r very hard to change
. ) ’ b3

and vere a gource ,of fgigt;on; A major problem argzhﬁfs the difficulty ‘“\\
encountered-whéh;dealiﬁg ;ith multiple agencies, Projéﬁg\étaff often felt
that in some casgs persons were éoré interested 1q persongixpr;stiée than

- e , , y .
in an opportunity to develoﬁ*qrograms for the handicapped.'_qugsportgtion

L

to and from the special classes was arfanged through cthe service\ﬁpich

delivered children to and from school. Problems encountered in this qrea"

— . -
s *.

- were minimal, however the costs were a major itém in budgeting for thé project.

Scheduling, once established, was not difficult, however it did reqdire that,
one pe;son be definitely responsible., In staffing the project we a;tempted‘
to find persons8 with a high degree of initative and adaptabil{ty. The liason’
person and both éides'reported‘Fhat funFting in circggptances in a, constant

»

state of change was a strain, therefore definite policies and procedpres to

accomplish ché goals of the prpject were helpful. 1In attempting to monitor

Al




behavior some problems were encountered with the use of anecdotal records

. kept by the teacher. Guidelihes for this were developed but seven teachers

~of twenty one responding noted-thqt they did not have time to write them..‘
4 . N .

This might be an area where refinement is needed to make the process easier

to manage while retaining it's usefulness.
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PROJECT DEVELOPED MATERIALS




I. Evaluation Instruments
¥

Day Ca;e Behavior Inventory. o
" Preachool A;tain;;nt Record (PAR)
Language Development Measgures
a, Peabody (PPVT)
b. Utah ow
Home Behavior Inventory
Teacher Perception of Pupil Behavior
Teacher Attitu&e Towa Integration ’
. Parent Artitude Towards Integration (HandiEapped)
Parent Attitude Towards Integration:{Regular)
Integration Projeéf Quebtionqpires

ot

Permission Forms for Handicapped to be in Project

Parents Rights . '
Release Fo 'for Confidential Information:

inqentory Evaluation Scale and Profile

Individual Education Plan

VII. General Rules for Training the Retarded’ Children
(for Receiving Teachers) )

¥ ] . .
VIII. Aunecdotal Records = How and What to Write

I{;E):ob Descriptions

*




DAY CARE BEHAVIOR INVENTORY
Short Form - Preschool Age’

Earl S. Schaefer and May Aaronson

Teacher

INSTRUCTIONS ™ - ' g

-

~ Please degeribe as accurately as possible how the above child behaves by circl-
~ ifig one og the five responses to each question. Give a response to’every
item and BASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATIQN AND EXPERIENCE,
Do not confer with anyone about the child. >
; ' Fre~ ?%f Some— Almost
- \ Always cquently time times Never

Tries to be with another or with .

a group. 4 < . I3 2
Keeps ‘trying even if smnéthing |

is hard to do. -

Prefers to be by himself; wants
to be let alone.

Gets in a temper if l'fe can't have
his way.

Loses interest and doesn't finish
‘a puzzle, game or painting.

I8 ld.nd and sympathetic to some=-
‘one: who is upset or in trouble.

Idkes to take part i.n activities

with others. af
Works a long time with a form

board, puzzle, or other "achieve—
ment™ toy, trylng to complete it

or get it right. -

Watches others, but doesn't join
in with them.




Day Care ~ continued

S/

Almost 'Fre- Ea:éf Some-~ Almost

_Always quently time times Never

Gets impatient and unpleasant if ~ e S
he can't have his way. ' N

Forgets a job or errand he started,
as his mind wanders to other things. 5

Tries to make life easier.for others;
doesn't want to hurt them.

. ' Enjoys being with others.

.Pays’ attention to what he's doing;
_nothing seems to distract him, -

Plays by himself rat.her than m.th
others.,

Pushes, hits, kicks others,

_Gets distiacted from what he's
doing by what others are doing,

'Is willing to share candy, food or
belongings with. others,

Seeka others out o get them to
play with him or Join in an
activity. .

Sticks to something he starts
until it’s finished. :

Goes off by himself when others
are gathering to dance or pla,y
together,

Gets angry when he has to wait his
turn or sharé with others.

s attentivbn wanders from what
you’re telling him. S

- ‘rries to help when he's asked.u

Goes up to others and makes “friends;
doesn’t wait for them to come to him. 5




Day Care = continueq.? | ' '1//

ol
Almoat Iroe— ,'ﬂil Sume=  Almost.
Mways quently time. Limes. Never

-Quletly sticks to what he'e &oing,
g;:g when others are making nolse
oing things nearby.

Tends to withdraw and isolate him-
eeolf,-even when he's supposed to .
. be Vd.th a group. .

'Squs, gets resentful, and won't
do things he should. .

Coes from one thing to ancther;.
quickdy loses interest in things.

Awaits his turn willingly.




SCORING SHEET FOR DAY CARE BEHAVIOR: INVENTORY
Short Form -~ Preschool Age
Ear] 3, Schaefer and May Aaronson
: o , :
Cliild?s Name N Age (yrs., mos.)

"Place behavior was observed

. Name of rater L ' Date rated
\ ’ T '
Spale,. ” f " Item Scores

' (Transfer cifcled numbers from -CBI items)
= ] ' 7 13 19 25 Total
1. BExtraversion - AR B ’

o

—E [ o .|®

2. Task=oriented, Beﬁav:lo/:_@

_ . - ( Q 179 15 7T 27
_3.‘ Int.roversi.op ' .

_ —110 16 22 |28
\-\ . .

he - Hostility

T~ 11 17 _ 29
Distractibility - _

1z . 18

, Gongiderations’
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DAY CARE PEHAVIOR INVENTCRY
Short Form = Preschool Age

»

\ Earl Se Schaefer and May Aaranson

i

EXTRAVERSION

Tries to be with another or with a group. et

Likes to take part in activities with others.

Enjoys being with others,

Seeks others out to get them to play with him or join in an activity.

Goes up to others and makes friends; doesn’t wait.for them to'come to him.

INTROVERSTON

Prefere to be by himself; wants to be let alone.
Watche's others, but doesn't join in with them.
Plays by himself rather than with others,
Goes off by himself when others are gathering té sing, dance or play
together, .
. Tends to withdraw and isolate hlmself, even when he's supposed to be

with a group.“\\

| HOSTILITY

Gets in a temper if he ean't have his way.
Gets impatient and unpleasant -if he can't get what he wants.
Pushes, hits, kicks others. .
Gets angry -when he has to-wait his turn or share with others.
Sulks, gets resentful, and won’t do ‘things he shouig

.t ¥

¥s kind and sympathetic to someone who is upset or in trouble.
Tries to make life easier for others; doesn’t want to hurt them.
Is willing to share candy, food or belongings with others.
Tries to help when he's asked. .
_Awaits his torn willingly. I




Day Care - continues.

. TASK-ORIENTED BEHAVIOR

Keeps trying even if something is, hard to do.

Works ‘a long time with a form board, puzzle, or other "achievement™®
toy, trying to complete it or get it right. .
Pays attention.to what he's doing; nothing seems to dlstract him
$ticks to something he starts until it's finished,

Will quietly stick ‘to what he's doing, gven when others are making
noise. or doing things nearby. :

L)

DISTRACTIBILITY

Loses interest and doesn't finish a puzzle, game or painting.
Forgets a job or errand he started, as his mind wanders to other things.
Gets distracted from what he's d01ng by what others are doing.
His attention wanders from what-you're telling him, .
- Goes from oné thing to another; quickly loses interest in things,

\
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HOME BEHAVIOR INVENTORY _
Companion to Day Care Bchavior Inventory
. Short Form — Preschool Age -
Earl S. Schaefer and May Aaronson

.-

Child's Name ' Date

Age Ie* . Class Teacher

THSTRUCTIONS

Flease describe as accurately as possible how‘your child behaves by .cireling
. one of the five responses to each question. Give a reshosse to every item
and BASE YOUR RESPONSE UFON YOUR PERSONAL OBSERVATION EXPERIENCE,

kY

C ' & Half
‘ | Almost, Fre- the Some~"\  Almost
) always quently time times \never

Goes up to others and makes friends;
doesn't wait until they come to hi

Sticks to something hé‘starts until
it's finished.

Prefers to be by himself; wants to,
be-let alone.

Gets in a tempeﬂ‘if he can't have‘
his way.

¥
Likes to run arocund rather than-
to settle down to quiet play.

Is kdnd and sympathetic to some-
one who is upset or in trouble.

Likes to be with people rather than.
by himself,
-

Quietly sticks to what he's doing
when others are maldng noise or
doing things nearby.

Plays by himself rather than with e
others. .

Gets angry when he has to wait his
- turn or share with others.
14




" _HOME ¢ontinuéd ) : rage

- - Half - -
Almost Fre- the Some=  Almost.-
always quently time times never

Forgets a-job or errand he started,
as his mind wanders to other things.

Tries to make life easier for othersg
doesn't want to hurt them,

Looks. for someoné to talk with or
play with:

Spends a long time with things that
interest him,

Pulls away, hides, leaves the room
when, visitors come, '

Pushes, hits, kicks others,

His attention wanders from what
you're telling him,

Is willing to share candy, food or
belongings with others. ,

Likes to talk to visitors.

Keeps Arying even if something is
hard to do. '

Watches others, bwh doesn't join in:
with them,

Picks fights.

Goes from one thing to anothers
quickly loses interest in things,

Tries to help when he's asked.

Tries to get attention by smiling
and talking to people.




' ' Half
Almost Fre=- the Some-=  Almost

always quently time times - never

. Tries to do something the best he
can, even if it takes a long time,

Is too shy or bashful to pTay -
* with Qt_hers. :

: Sulks, gets resentful, and won't
. -.. do things he should.

Gives up on what he's trying to do
if it takes more than a short time,

Tries to please others.




P
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SCORING SHEET FOR HOME BFHAVIOR INVENTORY
Companion to Day Care Behavior Inventory

. Short Form — Preschool Age
Earl S, Schaefer and May Aaronson

o

Child's name : . Age (yrs., mos,)

Place bchavior was observed ..

Name of rater : - * Date raled

Scale - ' Item Scores '
: (Transfer circled numbers from MBI items)
T = (7 .]i3 17 25 Total

Extraversion

T A B T, 0 75
Task-oiienled Behavior ’

g 15. 21

Introversion -

a4

o |16 2

Hostility - .
‘ ' - {11 17

Distractibility

12 18

Considerateness” .




HOME BEHAVIOR INVENTORY
Companion to Day Care Behavior Inventory
Short Form ~ Preschool.Age
Earl S. Schaefer and May Aaronson

n mmvmsron

- Goes up to others and makes friends; doesn't wait until they come to him.
Likes to be with people rather than by himself.
Looks ‘for someone to talk with or play with.
Likes to talk to visitors.
Tries to get attention by smiling and talking to people.

- INTROVERSION °
- ! \ N
) 23 Prefers to be by himself; wants to be let algne.
.. {9) Plays by himself rather than with gthers.
EIS Pulls ‘away, hides, leaves the room when visitors come.

21) Watches others, but doesn't join in with them.
27) 1Is too shy or bashful to play with‘'others.

"HOSTILITY

~(4) Gets in a temper if he can't have his way.
Gets angry when he has to wait his turn or share with others.
Pushes, hits, k:Lcks others.
Picks fights.
Sulks, ‘gets resentful, and won’t do things he showld,"

“

Al

'-QﬂﬁDﬂTEﬂESS

Is kind and sympathetic to someone who is upset or in trouble.
Tries to make life easier for others; doesn't want to hurt them.
Is willing to share candy, food or belonglngs with others.

Tries to help when he's asked.

Tries to please others.




Home Behavior continued.

!

/.

TASK~ORIENTED BFHAVIOR

d

#

Sticks to something he starts until it's finished,

Quietly sticks to what he's doing, even when olhers are making noise or
doing things nearby.

Spends a long time with things thal interest him.

Keeps trying even if something is hard 1o do.

Tries to do something the best he can, even if it takes a long tLince

DISTRACTIRILITY

&
11
17

{23
29

Likes to run around rather than tb setlle down to quiet play.
Forgets & job or errand he started, as his mind wanders to olher things.

‘His attention wanders from what you're telling him.

Goes from one thing to another; quickly loses interest in thingse
Gives up on what he's Lrying to do if it takes more than a short time.

E
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STRONGLY STRONGLY

NOT
AREE . AGEE SRE DISGUR  DISGUR

Individual with Exceptional
Needs (IHEN) 18 haphPy ¢ ¢ ¢ ¢« »

IWEN 1s casy tq get along with

INEN respects other people’s
belongings ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o

IWEN talks easlly with adults ,

INEN participates well in large
EEOUDPS ¢ ¢ ¢ ¢ ¢ ¢ ¢ 6 6 ¢ o 0 o

INEN follows classroom and play-
gound rulcs ¢ o ¢ ¢ 6 0 0 0 0 o

INEN 1s outgoing and friendly o o o
INEN follows directions well . .

IVEN has a good attitudes toward
h:l.nself/hersel.f e 4 0 06 4 40 0

IWEN has & good attitude toward
teachers ¢ ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o

INEN has & good sttitude toward
.‘.MtOSo’oooooooo - .-

32, IWEN has & good attitude toward

school oooooooooooooo-
\

" 13 IWEN communicates well for his/her

820 4 4 0.9 ¢ ¢ 4 v 4 s s e F e e

) VIO ﬁugoodllmmemdspoech
/Ol'hil/herls‘..ooooo-ooo

lS-.F-IUEN gets along well with other
) cehildren ¢« ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ 0.0 ¢ o

16, IWEN'has such confidence in hine
m/m ¢ 0 ® s 00 060000




= . s
ARALUE L AL LIV QUWALY LLEALWB LI UK
- ) '
fhaTE
( SCNool,
B

STAFF 1.D.
POSITION /

rd

Definttionss ' )
JUEN « 1ndividup. With Exceptiwnal Needs.
Integrarion « Partial day placcment of IWEN into repular prorrams

Regular Progroms = lleadstart ov Child Development(bay Care) classes ‘:
sty

i STEONGLY NOT
‘ AGREE ACREE . SURE JSIGRGE  DISAGIEE

I belicve in inteprating
bandicappcd childien In o
regular clase .program for
part of the day + + « ¢ o« o o &

1 believe IWLEHN cam be
ruccessivlly intearatcd

into a2 rojulat class pro-
gram for part of the day « +

1 belicve that integrration
in a repulnr progrgm o111 fave
long term tenelies for IWEL , .

1 will do my. part fn making
placemert in a regular progronm

8 SUCCeSSE 4 . . e ‘ . e = .

IVEN. will be able to‘adjust
well with children atteuding
a regular Program o o . 4 . . e

IVEN will feel at easc and
comfortable in 2 recgular
class pProgram . &+ o 4 4 4 4 e e

IVEN will be able to do all
the activities in the regular
school profram « . o« o + + o

IWEN will be able to share

toys and cooperztec with others
in the regular school

Progra:‘n....--.....,_.

1 believe that {ntegration

in n :5{131? cre ram will
result in IVEN deweloping
better behavior pallerns o+ o s

IWEY will make fricends
gasily in 1 refrlar class -
progrlm D L T T S S




* 1
.

1.

STRONCLY NOT
- AGREE ACPEE  SURE

-

-

IWEN will be accepced

. by the childrea in ths

12.

STROACLY

DISAGREE  DISAGRER

ragular programs « .« .
IWEN will not require

‘mach more cime and at-

tention cthan che regulasr

claas children ¢ . o + » &

IWEN will be as well .
behaved as regular clasa

children « o o« ¢ o ¢ o o @

IWEN will want to spend
more cime in the regular
school program « o+ 4 » ¢ o

Most parents of IWEN

would like their child(IWEN)

to be integrated in che
regular class program For
parc of ths da3

I

1 be}ievc fotegracion of
WEN will not negatively |

. affact cthe behavior of non-

IWEN ,chleren s+ s » RN

.

List che three biggast concerna you havg about plscing ths IVEN in & rcgulcr
prcschool progran:

1.,

-
.

+




. e ‘ g
PARENTAL ATTITUDE TOWARD.INTEGRATION

ol

NOT : STRONGLY
SURE  DISAGREE DISAGRFE

I belicve in integrating handi—,
capped children in a rogular °
class program for part of tho

day...............‘

&
2, I would like my.child integrated
in a reégular class program for
p%rboftheday,...'-.....

1 believé my child can be success~
fully integrated into a regular
class program for part of the

day......o-o'.p..'..o.

-1 will do my part in maldng place—~
ment in the regular program a
Buccess T I R I A I R

-

I believe that integration into
a8 regular program will have long
term berefits for my child . « »

$. -1 believe that integration in a
“ regular progrém will result in my

- ¢hild iearning more appropriate. .
U.ays of b’ehaVing. .t. « s o 8 e

7. My child will be able to adjust
"+ well with children attending a

regularprogram.... ...."

8, My child will teel at ease and
+ * comfortable in a regular class '
Program «- ¢ o o &« s o s 2 0 e’

My child will make friends
easily in the regular class

-

m‘dgm....-q,...o-ocl

My child will be able to do ali.
of the activities in.the regular
schoal program ce e e e




Fl

' STRONGLY . ‘ STRONGT.Y-

AGREE é QQE DISAGREE DISACRITE
My child will be able- to share ’
toys and coopcrate, with others.
in the regular school program ..

Hy ‘child will be gbcepted by
the other children in the.

'-regularprogram........c

"My child uill'noy require more
time and attertion than the
regular children in the class .

My child will be as well be—
haved as regular class
Childrenoo;om * 0o e 0
ﬁ} child will want to spend more
time in the regular school

_Iprog'ﬂmo.oooo‘oooooo

- -
.

_List the three higgest concerna you have about, placing your child in &
, regular preschool program:




MERCED COlJNT Y DEPARTMENT OF EDUCATION
WHLLIAM H. STOCKAFID £dD; SIJPERINTENDENT

832 WEST 13th’ STREET

| ‘MERCED, CALIFORNIA 95340

1209) "723.2091 °

f

Dear Parents:

o

Since some handicapped .children will be in your ¢hild's
class, we are aending you this questionnaire on Parent
Attitude Towarde Integration. Would you be kind enough. to
fi11 1t out and eend it back to the teacher of your child.

'Thefinformation we recetve will hélp’ 44 e 16 our
Integration Projectﬁ "We Woyld also like. to send you this.
form again towards the end of the schooJ year.

: T
ancerely.,

Del” Fahrney

Liaison Teacher.

Integration Project

Merced County Department of
Special Educltion

- ,

EEO/Affarrnatwe Aann Employer

N : 60
7‘? .




¢ARENT SCHOOL

1.

‘the cladd . . ¢ v 4 s e 4 e e

‘the regular program . . . . . .

PARENTAL. ATTITUDE TOWARD INTEGRATION
(Regular Class)

- CHILD p

A STRONGLY NOT

SIRONGLY
DISACREE DISAGCREE

ACREE ACREE SURE

1 balievs in integreting handi-
copped ‘children in & regular

-

-class program for part of the

dl! e s+ s s+ s s & ® & '+ e s =

I beliave the handicapped can
be Succenapfully dntegrated into
a regulad:classhprqgram_{or part

fw

Of a day - .o ; - - - L] - - L] - -

Having handicapped chlldnenatﬁ

a.regular program will not upset

"Tue tpacher of the regylar claen

will not need t2 center the
class lround tha needa of the
handicapped B T

1 believe that integration of a
handicapped £hild iato my child's
class will have loni term bene-

.fit’ f_or ny Child. - - - - - - -

I will da my‘pa:t ia making the

integration prosram a8 guccess .

My child will. be able tojadjust
well with the hindi:appe

attending the ctaas . . . . . .

My child will fuel at ease and
comfortable with th: handi-
c.bped. - - - L) - - - - - - - -

My child will muke friends :
easily with the harndicapped. . .

The handicabped will be. able

to do all of the accivities in

The handicapped will be able
to~share and cooperite with

others in the regular program .




STRONGLY NOT . STRONG!

AGREE AGREE SURE DISAGREE DISAGK

‘The haodicapped will be ac¢epted
by other. children in the regular
PIOBTAM . o 4 o o o s o o o s & o

-~ " -

The handfcappéd will not requixe
more time and attention than che
regular children in the class . .,

. The handlcapped'uill be a8 wall
behaved as regular class children

I feel that the handicapped.
should apend more time in the

regular school program . ., . . -,° . s

S
List the three biggedat concerns you have alvut placiug handicapped
- children into a regular school program:

1’




INTEGRA&ION PROJECT EVALUATION SURVEY 1

Scheol ° ’ , Date

Position

1.  Did your school participate in the integration project?

2. Do you think the projechyas‘a success?

. Did™the children with exceptional needa benefit from the
integratio

n?
Did-the redG{{; students bemefit from the 1ntegration1

Would you like to participate in a similar project next
year? .

What khpngea could be made to fmprove the chances of sdzcess in a future
project on integrating children with exceptional needs in regular programs?

What were ﬁomalof the positive outcomes of the integration project?
. : '

a. o _ .
b. '

s
C.

What teacher skills or knowledge are essential for the successful integration
of children with exceptionsl needa? .

’ Y
9. General -Comments regarding the integration project:




SCHELBY CENTER

INTEGRATION PROJECT
EVALUATION #2

Please'use the back of this evaluacion form'if'needed for additional commants.

1. po you feel that inservice would benefit you and your sraff on Integration:
Yea No Why? ' o

What kinda of ideas for inservice would you feel important to you and Your
staff? -, !

1.
2,

3.

If aides were used in your program, did you find them beneficiai! Yes
No Why? ,

What ways could the aides be of more assistance?

-

-Do you feel that the regular class ch11dren benef1ted by integracion?
Yes No___ Why?

Were the transportation arranfements satisfactory? Yes_

Was the actual integration process satisfactory? Yes

Do you feel that the child/center assigiients were \po ooriate?
Yes No Why? .

Y

Do you feel that this program filled a need(s) of each child particlpating’?
Yes _ No Why? How?




THE

ENTECRATION PROJECT

EVALUATION

10.

14.

15.

In the future can you see parents of Schelby Center children participating
in some way in your program? Yes No How?

—

‘Did'you find taking anecdotal records helpful in rElationship to tue child
and your program? Yes No Why? .

Y

Do you have any sﬁggestions on the use of anecdotal records? Yes
No Why? -

DA
Did you find the staffings on individual children were helpful in meeting
the child 8 neefs7 Yes No Why?

e

Was the program co-ordinator helpful? Yea

What ways could the co=-ordinator be of more assistance?,

¢

Do you feel a need for communicating more often with your child's teacher?
Yes No Why?

-

\ L]

How could this be done?

-

1f this program is continued, what would you like to see done differently
or inclyded that wasn't done this year? '

< L




—_— :} Yes ___ No___ why?

SCHELBY CENTER

INTEGRATION PROJECT
. EVALUATION

(RECEIVING TEACHERS)

Please use tha back of this evaluation form if npeeded for additional comments.

Do you feel that inserviceMwould benefit you and your staff on integration:
Yea No Why?

L]

What kinds of ideas for inlervice would you feel important to you gnd yQur
scaff?

1

aides were used in-your program, did you find them beneficial? Yes.
Why? “¥ﬂm\\ : —4

What ways could the aides be of more assistance? i

5. Do you feel that the regular class children benefited by integration?

*
Y

Were the transportation arrangements satisfactory? Yes

Was the actual intégration procesa satisfactory? Yes

el
*

Do you feel that the child/center assignments were appropriate?
Yes -No Why?
' ]

feel that this program filled a need(s) of each child participating?
No Why? How? i




*

. THE INTEGRATION PROJECT
EVALUATTON

v

10. In the future can you see parents of Schelby Center children participating
in some way in your program? Yes No How?

—

-

Did you find taking ‘anecdotsl records helpful in relationship to the child
and your program? Yes No Why?

Do you have any suggestions on the use of anecdotal records? -“Yees
. Nb Why?
{

)

Did you find the staffings on individual children were helpful in meeting’
the child's needs? Yes No Why? .

Was the program co-ordinator helpful? vYes’

What ways could the to-ordinator be of more assistance?

*

- - 1
L3

Do you feel a need for éommunicating more often with your child's teacher?
Yes No .  Why?~ .

How could this be done?

*

If this program is continued what would you 1ik¢ to see done differently ¢
or included that wasn't done this year? .




'MERCED COUNTY DEPARTMENT OF EDUCATION
WILLAM W STOCKARD. EdD. BUPERINTENDENT

' 832 WEST 13th STREET )
MERCED, CALIFORNIA 96340 3
1200 723200

Desr Parents, -

“e are once sgein involved with s specisl resesrch pIgject to detersine the
effectivenens of integrating some of our young children™et Schalby Center into
rex:ler school clessses. The <hildran sre being specislly selected for this
proira~. $0 we would like to include your child's percticipetion it this excit: -
project end elec oa eny (ield trip vhen sppropriete.

Integretion of your ¢hild into e reguler progrem will be on e pert time
basis only renging from two to three hours eech dey, two days ¢ week.

Trsneporetion will ba provided both to and from reguliar progrems vithin
Merced County.

1n order for us to deterwine your child's atran.thc. ve would élac like ...
perrission to conduct s lsnguags evslustion elong with attitude end behsvior

in\entortOJ.

. N Rive permission for wy child, ] ) : s to be
‘nte.roted on s parc time basis Only into e reguler school progrem, te have ¢

l.ngu.gn\q\:cca-ut svaluscion, and te go oun field tripl.

’ ll'noh:

Mocher

Iithcf

e

: : e~ r
EEQ/Affirmetive Action Employer
. . 68 80 .




Procedural

PARENT/GUARD TAN AND CHILDREN'S RIGHT'S

Safeguards ( Federal Register, Vol. 41, No. 252, Subpart L) .(P.L. 94-142

Sections 615 (a) - {e) and E.C., Ch. 11 Scctions 7021 - 7023)

" Parents or guardians have the right to take part in providing information and in
making decisions about their children's education. Procedural Safeguards make certain
% that children and”their parents or guardians are given their rights by schools accord-
ing to the law. X .

Due Process

1.

Parents have the right to obtain an independent, educational evaluation
of their child if the pdrent disagrees with an evaluation completed by
the school. Depending upon the results of a liearing, this independent
evaluation may or may not be at public expense.

Parents have the right to an impartial due process hearing to challenge
findings of the evaluation or proposed action. ’

Right to Protection in Evaluation Procedures

1’

The parent has the right to refuse any or all recbmmendations.

An evaluation shall be canducted before any action is taken on a child's
placement.

Written permission must be obtained before a child can be evaluated.
Changes in special education placement shall be based on the child’s
current individual education plan and on other inframation relating -
to the child's. current performance.

Cultural background differences shall be taken into account in selecting,

‘administering, and interpreting assessment’ information.

Testing shall be_administered in the child's native language or other
mode of communication. .

Interpretation of the test data shall be made by a team of knowledgeable
persons. '

No one test or individual intelligence test score shall be used ast sole
criterion for placement.

#hen testing is finished, the parent shall be invited to school for a
report on the testing and to help write {the individual education plan.

b




- Right to the Least Restiiclyve Lavironnent

1.

24

To the maximm extent possible, handlcapped children arp 1nsurcd the
right to be uducaled with children who are not handicapped. 5
The removal of handicapped’ children from regular educational environ-
ment occurs only when the severity of . the handicap is such that the
¢hild's needs cannot be satisfactorily met .in the regular clagsroom.

The child should have available to him a contimwm of alternative
placements to help implement his individual education plan.

The child should-attend the school in which he would nomnall¥ attend

if not handicapped except when his needs requ1ne-some other arrangéement.

A child's placement must be determined at least once every 12 months
and based on his -individual educatlon plan.

A’ child must .be evaluated every 3 years unless requcsted earlier by
parent or tcacher. . .

r
A parent must give written permission before a ch11d can be placed in
a speeial education program. -

L rning Cnnfidentiality of Records

Parents have the right to inspect their child's records and to obtain
copies of the information. :

A record of access to the child's file must be maintained including
party, date of access, and purpose,

If parents believe that the information is inmaccurate, misleading, or

.violates the privacy of the child, they may request that the information

be amended. If the local agency refuses to amend the information, parents,
then have 3 right to a hearing. '

" -

Parental written consemt must be obtained prior to releasing data to an’
unauthorized. person.

76 82 - . Forp Ps




MERCED GOUNTY DEPART ENT OF EDUCATION
WILLIAM H. B8TOCKARD, EdD, BUPERINTENDENT

632 WEST 13th STREET

MERCED, CALIFORNIA 95340

1208) 723-203) C,

- RELEASE FORM FOR CONFIDENTIAL INFORMAT 10
¢ T pata
Please™release coples of the following items from the schaol racords of (my), .
(our), (chi1d) (ward)t _ . v BO:_
Schoo) | ¢ |

-

¥

NOT TO BE FORWAROED TO ANY.OTHER PARTY WITHOUT WRITTEN PARENTAL RERMISSION

~ Purpose:

" Unless noted below, (1), (we), do not dbsize a cop) of this fnformat ion

-

‘ '“'Farent-Guard1an

9

Parent

* NOTE: Make two copies; one to be fqrwar-ded with the r:e,qu teMnformtion.
, and one to be- retained pemanent]y 1r1,:he cim file of the tudents

", gmz 9/75 |
- —Eclucath Service and Leaderahip

8’)




- 16,

NAME

PRorrLE by - "
PRE AND POST INVENTORY EVALUATION SCALE

PART A
. \{"

N
*
.

- -

C.A.

Scale 1 to 5:

n -~ .

Not. applicable or leave blank
25% of-the time

1.
2. .

#

SELF HELP SKILLS: =
' 1

4

3.
4.

12345

50% of the time
75% 6f the time

& -

W
TEACHER

DATE

*S. 100% of the time _

N,

~,

11.% IﬁDEPENDENCE AND RESPOESIBILITY' :

12345

LY
Takes off hat, coat or ghoes

Recognizes own clothes.

1, Remembers daily classroon

routrines.

" Puts clothes in proper pléce

" Dresses and undresses gelf!

2. Remenber&‘ueekiy glass-
raom routines.

Puts on and Tekes off shirts and
coats o

.Carries messages writteh,

Cgrries messapes verbal,

Puts on and takes off dress

" Takes care, is cautlious.

Puts on and takes off socks

Goes to and from bus alone.

e

and takes off shoes -

6.
7
4.

Piuts on

. Puts on and takes oOff pants

_Goes from” oné place to.another|

on tampus alone -

10, -Buttons cldthes

11, Buckles shoes

Luses avticles of cloth1ng and
toys brought "to school

k2. Tieg Shoes

13. Buckles. belt

Puts clotites, toys,'and games

9.
' away with reminding.

- M, 7ips zlppers®

15, Brushes -hgir

10, Puts clothes, toys, and games

Lomhs heir,

firashes Teeth

. -

Tbllet]ﬁg

- III.

awav without reminding

LANGUAGE SKILLS®

»
LY

1]

ot Vecal izes syllablés ba, da,

ka . L)

“Wet Self

Asks to go

Combines syllables da-da,
"~ ma-me, etc.

Coes on own

. ,Responds to ‘name

Flushes toilet

-Stops activity with "no-no"

Handles .own clothing

Nsmes two commén objécts

Washes hands '~

‘Eating ’

Peints to familiar person,
place, or thing

Points to objects on request
in book

{ynwraps own lurich

.~ Manipulates bottle tops

Imicatés gimple sounds on
request

,_Fats with spooh. - L

9. Points to body parts

. Eats with fork o

10, Can say his or her first name

'Knows how to handle 'knife

11: Can sav last name

.

Drinks with cup

12, Can name people

poesn't dawdleior’ bqﬂt over* food

13. Can hame foods -

Uses pood table manners

ale

44, Can name toys: .

32, Tries new-foods

“15. Can

nape furniture gnd house-

.Sii Cleans up- own mes§ and papers

<

hotd items




TUL.. LANGUACE. SKTLLS (CONTINUEDS:

FINE MOTOR SKILLS AND WRITING:

16. MNanmes bodv ‘parts

Places 6 round pegs _in fioles

17. Names animals

Nanme¢s colors

" Places circle,. square, triangle

ot form board: . _

N

19. talks in phrases

20. talks in.sentences

Places circle, squaTte, trianﬂle
on puzzlesboard -

Z1. Talks in paragraphs

.22, hescribes—and shares

Makés marks witR crayon, pencil
* chalk . -

23. tan follow 2 verbal directions

24, tCan follaow 3 verbal directions

Makes distinguishable for w[th
clay . .

13

25, Can classi{v person, place, or
, things

Fills and empties container
with sand or water :

26, Knows own address

Can sort small objects

27. Knows own phete, nunber

28. Cao describe ofjects by at least
" three characteristics

1v. {(ROSS MOTOR SKILLS:

Can pick up y and sepsrate
"B" IIBI e

Can cut with acissors

Can strifig beads

T

Throws ball overhand

Can' trace .

12,

Can connect poirnts with
strafight line

-—-l——-—--‘- e )

1

|

roshes and pulls large toys,
Tbhoxes

Copy circle

14,

Copy square

‘Walks forward

Copy triangle

"Walks backward.

16,

Copy numbers

Walks sideways

17.

Copy 'letters

Walks up and down incline

18.

Copy name .

WU W YN S R

Walks up and down stairs

19,

Copy words

8, Climhs about

20,

Copies phrases and sentences

9, MHuns jfreely

21.

writes words (no help)

179, Ralks on tip toe

22,

Writes phrases (no help)

11, Walks on a lihe

23.

Writes sentences (no help)

12. Jumps with both feet

24,

Writes paragraphs (nowhelp)®

‘13, Jumps in pattern

25;:

‘Lan write aeveral parggrapl"_

14.*)lops on one foot tyice or mote

+15.' Tracks objects witR eyes not
" moving head .

vI.

PERCEPTUAY SKILLS:
i _" :

“16. (rawling (bilateral)

]-l

Can match €olors

17. Skipping

20

Knows colors .

1§, talancing

30

-Can match forms

" 19, Rolling o«

40

Lan match forms and gsizes

20, Jumps rope

- 21, Jumps rope-and pick up coin

3.

Can separate by sizel

6.

Can_separaté by qualily

22, rThrows a large ball

23. Catches a large ball .

7.

Can claasify according to
physical characte{istics

24, ThrowsYa small ball F§

25, Catches a small ball

8.

Can identify texture (rough or
- smooth)

[ AR (D A

©.26. Dribbles a ball 4

Y

_90

Can identify objects not sé&n,
+by. feel

27. Swimmin
28.._ Game Play. |
: 7

=

10. Cap identify smells (pleasant

or unpleasant




VI. PERCEPTUAL SKILLS (CONTINUED):

11. Can identify tastes (sour, sweet) .
.12. Identify in front/or behind _

13, Identify top, bottom, under,.

' beside ,

14, Identify right or left

15. Identify tall, short, tallest,

ghortest

16. Identify small, -medium, large’

17. Identify inside, outside
18, Idenitfd above, below
19, Name coins .

%. Knows day and night

21, Diget span —.— .

23, LeEter span . Lu//;Jp

VII. ADAPTIVE BEHAVIOR SKILLS: *
. -

- -
’

Plays alohe ,
Plavs along side
Plgxg'hith otheyps—
Plavs and works well with others,
Fighits and is vernerally agressive
Shows repard for ‘othersN j
Displays good feeling of self=- .
worth ’ ,
8, Likes to help people
9. Rebpects the use of school pros
pertv : L - -
10. ilas pood feélgg&_towards school
11, Uses free time well .
- 12. Has patience “ . ’
13, Ha% pood attention span B
14, Minds well and is cooperative

el




*

PROFILE
PRE AND' POST INVENTORY EVALUATION SCALE
PﬁRT B

-

NAME

‘C. A

Scale 1°to 5:

Not applicable of leave blank - 50% of the time 5. 100% of the time
25%' the time - ) .75% of the time

VIII. RE&TLVE DE!ELOPMENT THROUGH ART SKILLS: ‘ SOCIAL STUDIES

1 345 .
“Colors within the ines. . .  Knows simple leaves
Uses crayons, , . Knows simple trees L

Uses Eagel Paints : . .. Knows simple flowers
lises Felt’ Pens - . Knows different rocks °

Cuts arnd pastes’ Knows different insects
Uses Dough Art . ) 1 Knows different animals’
Fincerpaints (Uses) . . Knows different community
Uses chalk - helpers '
Uses Pastels I Knows what they do -
Uses Water.Colors I _Participates.in discussing
11. Prints., °- : . _problems of everyday living '
12, Sitchery {does) - ) DO. Has an understanding of
13, Mixed Media - ' g '  problems in every day’
14, JClay (Uses - ) living
15 Congtruct{on Paper {Uses) . : ;
18" Uses Tissue Paper
":17, Uses Torn Paper
. 18, Sculptures,
-19. Does Paper Mache
20. Bbed Murals
. Creative Drawings

v
L

.

. MUSIC SKILLS: -

Marches to music
Pla¥s rhythm instruments
Can move with different admust-
ments of metronome
Williog'to parriciﬂite in group
sinvinb .
5. - Sings oa key - {
Will "sing golo N
Can imitate simple rhythm. v
8. Can inmitate cogplex rhythm
9. 'Knows difference 7&tween high and
' Low, sounds : .
~ 10.,¢Can play-an instrament
. » 115 Can sing in harmony




PROFILE
PRE AND POST INVENTORY EVALUATION SCALE
PART C,

TEACHER

LA ' DATE

- jcale | to 5:

" -

"'t+ Not applicable or leave blank . 50% of the time S. 100% of the time

b, 25% of the time - o . 75% of the time

READING SKILLS:

tan hear high and low sounds’ ) 14, Knows numbers from 1-10
Can hear loud and soft Sounds ' : {written)
Can match objects 15. Recognize each number in or out
Can match humbers ' ' of ‘order ]
Can. match letters ! 16, Count by S5's (orally and
Can match rhymine sounds. . written
Can identify rbyming sounds in _ 17. Count by 10'g {(orally and
words . written)
Con identify words alike and . 18. Knows! numbers odd and even
diflerent : (orally and written)
Knows lettérs of alphabet 19. Knews numbers 1-100 (oral[y
knows akphabet out of order : and written)
Krows sounds of letters 20. Knows*two number adding
Krows sounds of letters out.of ‘ 21. Knows two number Subtracting
ordér ) ) 22. Rnows two column adding
3. Knows s#%e blend sounds " 23. Knows two column subtracting
Knows all blend sounds | . . 24, Knows times up to 5's
. Nnwows vewel sounds L Knows times up to 10's
. Applies sounds to reading . Knows simple division
. Knows_basic words 27. Kpows measurement; inches,
Uuderstands what'$ real feet, vards .
Has an interest in reading . ) 28. Volume: ounces, Pounds.'
Keading Legtel — guarts, gallons
' . - 29, Knows days of week
NUMBER SKILLS: . - 30. Knows months of the year._
- " : . 31. Knows time: each hour on
. Indicate age by fingers ; hour, % hours & minutes
'. " Recall age verbally ' - . Knows simple fractions;
. Identify a set {any group) . i.e., parts of whole
. ldentify sets of more or leas Knows measurement:.meters
Match equivalent sets ' ' - .36. Knows volume: liters
Cunstruct, equivalent sets 5. Match numerals 0-5
Couht members Iin sets Q=5 i . Match numerals 6-10
. - Count- members in sets 6~10 37, Jain Sets 0-5
Identify an -empty set 38, Mateh numerals to sets 0 5
Connts 2 39, Match numerals to sets 6-10
. Upnints 3 D ' 40, Separate sets 0«5
X, tounts 4~ ) . : ’ '
3. _Knows: numbers fggﬁ 1=-10 (orally)
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PROFILE

PRE AND POST INVENTORY EVALUATION SCALE

NAME

PART D

c.*.

Scale 1 to.Sz

. 1, HNot sppliceble or leavae blank 3.
2, 25%-of the tima b,

+

. XIIL, ECONOMIC AND VOCATIONAL SKILLS:
NS

SO% of cthe timae 5. 100% of ctha
715% of cthe tima

HOUST EOLD: :
{Cleans a Bathroom)!

Ceramic Skills:

1, sink g

32. Pours Molds

. Tollet

33, Trims poured cblects

. Tub

34, Glazes bilsque ware

., Shower

35. Trims Greeware

Can Run Kiln:

Floors .

Mirrors

36. lLoads

2
3
A
5. Walls
6
7
C

leans a Kitchen:

37, Times

38. Unloads

8. -Washes Dishes

Carden Skills:

Nries Dishes

" 10. Sitrk

39, Can Weed

11. Refriverstor -

40. Can Water

12. Stove _

41. Can use shovel

" 13. Cupboards

42, Can use rake

14, Yloors

43. Can plant (digs hole putae

15. Cleans tables

in seed)

l6, Srts Table .

44, Rakes and piles leaves

17. Prepares foods (saleds, ete.)

45,  Runs 8 mower

18.. Cooks foods (Cookies, etc.)

46, Rune an edzer

Ceneral Household:

1 -~

19, Vacuums

" XIV. JOB INFORMATION

20, Makes hed

21. Sweeps Floors .

22. busts s

Nume

A" 23, Washes Windows

- Address .éi_

" 2%, Empties trash

City

Sheop Skills:

State
Zip

25, SaMdiny

Parents Name

sl un | £l [mo [—

26, Raspiw -

Birthdate

27. Can use screwdriver

K¢

28.4Can use hammer

* 29, Ban use saw.

©" 30, Can paint with brush

31, Can care for brushes

Written:
] 2 4




PROFILE INVENTORY SCALE

NAME: . y AGE: DATE:
1097,
" )
i s
1 ’
7
[ ]
T
\ I. -
. b _ 1
) 11 II v - v Vi Vil VIII . IX X X1 X1l XI1l Xiv
. . . »
LEGCEND: - R
1. ‘SELF-HBLP VI. PERCEPTUAL . XI. READING :
I1. . INDEPENDENCE VII. ADAPTIVE BEHAVIOR ’ XII. NUMBERS
- I1I. LTANGUAGE VIIIl. CREATIVE DEVELOPMENT XI1I. ECONOMIC .
“IV. GROSS MOTOR _ . IX, MUSIC SKILLS XIv., JOB INFORMATION A
V. FI&E MOTCR

X. SOCIAL STUDIES

78




/ MCOE TIntegration Prajget: Form

INTEGRATION OBJECTIVE AND STRATEGIES .
: -

Date

A

Student*s Name- 1 Teacher's Name:

Home School: . : Receiving School:

Days in Program: : ‘Ezggdving Teacher:

OBJECTIVES :

1.

2.

3.

Y




GENERAL RULES FOR TRAINING RETARDBED CHILDREN *
A . ) p
Three very important requ{sites in teaching are patience, perserverance,
and affection,

*

Learn to relax,.
Be firm but gentle. >

Repetition=--This is the means by which the child-acquires the skills of

self help.

Praise=--Be generous with praise=-~"you ate well," "you put“OﬂJyour shoes
like a big boy." You do not want him to look to you for praise for every
little thing, but praise should be given freely when he deserves it.

.Teach one thing at a time. Be sure he .is watching and Iistening. ;:

Break down tasks into several simpler steps.

Be <calm and pleasant regardless of the number of mishaps. .

Instructional tasks should be ghort. —

Allow plenty of time. Don't rush but don't let him "fool around".

Stimulate speech while going through the motions with him--"we are putting
on your red socks,” "let's put on your browm shoes."

4
. ) »
Do not assume that a skill learned in ome situation can be applied in
another. ' If he learns about hot matches, he will not necessarily know
about a hot stove. . :

13. Help him only when he ueeds it. It may take longer to get the task done,
* but it is the only way he can really learn.

14. Be consistenb--Establish routines and do not devf;te from them. Same
place--same time of day. :

-~

15. Avoid teaching in distracting surroundings. IConsidé}‘chifd's well-being both
physical and emotional. )

16. Have him finish tasks.j Tﬁings should not be left half done. Tasks shoﬁld
+  be short enough to hold his interest until he through. :

17, Show him how to do things. Teach by example--<politeness, way of greeting
people, etec. - : '

* Adapted from A HELPFUL GUIDE IN THE TRAINING OF A MENTALLY RETARDED CHILD
Virginia State Department of Health,! Bureau of Child Health




A--DISCIPLINE *

Discipline for the retarded child is little different from the normal
child except that the retarded child will learn more slowlx_and will
need more help and frequent reminders.

A busy, happy child is usually a well behaved child eand if kept occupied
will be much ersier to control. -

He needs much praise for any cooperatidb or correct action. Miatakes:
should be accepted calmly and help af fered until he lesrns what i3
being taught.

Ee consistent.

- -

Determine and use precise I'imits.

Teach by example
a., Show what to do. .
b. Practice the things you want him to do.
¢. Let him feel.he is Important to the group.

Manner of correction

a. Immediately possgible, {'
b. “Without sstnge,z"f
¢. 1Isolste from people or favorite toy for short time.
d. If he becomes excited or uncontrollable in group, remcve immediarely
and provide with quiet play alone. : / -
., e, Don't threaten--memory is short and he will soon forget.
) Friendly firmness rather than punishment is basic for discipline.
Give a warning for things to be done-«~allow time before agking for
it to be done.
Don't use reasoning or)explanation often. They tend to confuse.
Be sure he understands -what is expected of him. Telling him isn't
" enough, He must-be shown. .
Tell him what © do rather than what not to do. Say "put your, cap on
the table” rather than. "don't throw ypur cap on the floor.™
k. Act ag if you expect him to obey, and Be usually will,
‘1. Give one direction at a time and keep it simple.

s

L

8. .Don't expect or demand more than he is capable‘of doing at this M. A,

' 9, whaz/gaemsxtike stubbornness may be caused by:
. Discomfort, fatigue, hunger, lllness

b. A way of gettring attention. “
f -

. Ty
* Adapted frpm'AxHELPFUL GUIDE IN THE TRAINING OF A MENTALLY RETARDED CHILD
Virginia State Department of Health, Bureau of Child Health




ANECDOTAL RECORDS

-

WHAT -

Observer is free to note any action that appears significant
May be incidents noted by the teacher/aide/supervisor in daily contact

Presents a richer and more individualized picture of behavior of child

HOMW -
Describe exactly what observe: behavior/conditions/preceeding even®s/etc.-

Do not interpret; keep it factual; weed out value judgments

~—

-

Record is made promptly to eliminate errors

"

o

Records need to be accumulated over time; showy habits 7 characteristics

RESPONSIBILITIES = S ‘ .

Select incidents worth reporting; behavior and events that are relevant

“Mﬁst be obgective
INCLUDE -
Typical/characteristic behaviors
Exceptions to normel bebavior

SUMMARY OF ANECDOTAL RECORDS -

#

Bi-weekly summaries of the daily anecdotal recPrds are -very important

Pick out behavior based onlrecurring patterns, overall adjustment, and
areas of possible success and failure

e

EXAMPLES - : .

£

Behavior that is‘different, unusual, or acceptable
Adjustment to situation: smoothly and easily
Socialization/Language/Group participation

; Looperative play qgi Parallel play

Conformity to rules

Attention span’
e}

Active vs. passive participation

’Iﬂotﬂvation
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POSITION: Special Education Liaison Teacher

JOB DESCRIPTION:

The Liaison Teacher has- the responsibility of coordinating and implementing
an integration program of Schelby Center children from the ages of 3 - 9 years
to be. placed Lln an appropriate regular school program on priority and need basis.
Children acre te be aelected on a team approach basis by invelving those whom
have a direct reeponsibility to the ehild. o—— v -

"PRIMARY RESPONSIBILITIES:

2

1. To facilitate the integration of handicapped into preschool and regular
Kindergarten programe, the Liaison<teacher will introduce the new ehle
to these programs. Asalsts with children adjusting to new surroundings.
and school envlronments. .

To set up and coordinate teacher meetings between Schelby staff a
preschool and regular Kindergarten teachers and also to keep th
Center teacher informed of the child's progress and adjustment
other class..

To confer,with parents'as necesaary tO inform them of integration suc-
cesses or proBlema and to answer any questions they may hsve regardlng’
the program. a

.To set up staffings between teacher in the Preachool and regular Kinder-
garten programs and Schelby Center_ regardlng 1nd1v1dualqch11dren prior
Lo thqxehild s first visit to theé prpgram and 88 needed throughout the
year.

Y

To keep aCCUrste records and test schedulea on children in the project.
. »

Assrsts the PrlnClpal in the coordination to improve the channels of
commuiication betweert school and home through the use of parent confer-'
ences both st.Schelby Center and home vieltations and possibly news-
letters to reporf the progress of their children in regular schodl- pro-"

grams. o4 4f . .,

Provides On-going inservice for instructionsljhldes, ats school of aasign-
ment, in utilTzation of materials prescribed for participants; hss genefsl
supervision of daily activitias of 1nstructionsl aides. _ . ) .
’ . _ ‘#‘ .
'RELATED, RESPONSTBILITIES: S o '
L .t . E .

1. Promotes integration of handicapped pupils in Merced County Schools s
by providing pertigent information to parents, administrators, teachers
and- other staff megierg relative to the goals and ohjectives, strstegles,

-and processes of i tegrstlon L& . . 5

Keepa abreast of research and successful programs relsted to integrstrdn
to the staff of Schelby Center. . : ‘

-
- - .

‘Servea as consultsnt to "lay and professlonal groups studying 1nterggpup ;_'d
relstiOns and assists in the development of recommendstions‘for msinstresm-
\ inghandlcspped children. . -~ ) ‘

-~

-




SUPERVISION RESPONSIBILITIES:

Responsible to the. Project D rector. Supervises aides assigned to the project.

PROFESSIONAL QUALIFICATIONS: . A\ >

Minimdm Requirements:

T. M, R, Credential and/five (5) years. eXPgrience in programa for the
severely multiple handifapped or T. M. R,




BOSITION: 1Instructional Aide for [qtegrattop Praoject

N -
|

.JOB DESCRIPTION:

programs.

PRIMARY RESPONSIBILITIES:

Tasks may vary because of specific requirements of the puogram ‘or assig
Duties and responsibilities listed below aygst all’ iﬁclus ve, but are onl

ents.

descriptive of typical tasks performed. L
/- - . l{\ -u.‘
f

1. Works with the teachers of the handicapped, idformi them gf studenks

progress and problems in the project.
2. Works with the receiving teacher, helping them to u d;ratandnthe nedds
o

of the handicapped student. . i ;

i
Participates in educational plannlng, staff mé%ting- -dnd Jparent COh{Erﬂ
ences, ’ f i
Provides, supervision.in such activities as field trips, rest time, ? !

playgr0und meal services, and busing. ’ _ x\: P

a

‘stters on attitude of actepbance to enhance learn ng of skllls in the:
motor and perceptual areas, language, academics, pgactical living, i

vocations and self=-help. .

Observes and works directly with the handicapped students assigned to tire .
project, in sending and recexving]classrooms .

Other duties as assigned, to meFt ‘the needs and exqgenczes of the program

N :’







‘Case #1. L C e g child 1p 13

He has Bhown that he does know how to take care of himself. He nowsis communi-
cating with the teachers and will fight back to protect himself. During movies
he was fascinated by the light that the movie Rrojecior pave ol(f, He was not
communicating. but now is using qne word bentences. H€ also seems most cooperative
when asked t -join“in on group activities. The aide that was sent with him

- . . - . .
(George) was 'his ideal friend, he included dceorge in everything that he did.

: T

Case #2 ' ‘ Child ID 14
- [}

{8he seema a happy child. - Lovés music, art, and fingerpainting. At first there
wt ha}d?y any speech, now she is talking louder au]sayfng mote words. At Etimes-
she didn't want to come back o school., Occasionally she would spill her milk
and would get very upset. Playing with other children was one thing she did not
"do very ‘often. She was mostly a loner, but when asked to join in with the groups
" she agreed. Her coordination has impfoved since the beginning of the year.

“Case #3. 2: S ' Child ID 16
She usually sat quietly listening on the ruy, although did not usually respond
correctly to questions asked of her. During our worh Lime she was gelf digected
to tasks she could do ‘easily, Fasel paintiny and the hoitsekeeping area weré her
favorites. She kept to herself but was atcepted well by the o ther children.

Case #4 . - Child ID 17

- He listens very well, was socially well adjusted, and was attentive. He seemed
interested‘and wanted to ﬁérticipate. Needs directfions at work time with what
to do with materials. All children seem to have accepted him. He enjoys spending
work time in the housekeeping or block area, also writing numerals on the indivi=-
dual chalkboard. He was interested 1in counting the blocks but unables to count
congectuively to 10. He doesn't interact much with other children inside the
clas'sroom or on the.playgrc»unc_i'. e does his own thisfg.

_ Cése #5

Child 1ID 18

* -

He is an eager child, but-at times he seemed restless and didn't want to do any-
thing. He did puzzles, played with clay, cutting papér, and bricks. Enjoyed
-singing very much. At times he had his day of being naughty but sogn got out

of ir when involved in an'activgty. lie seemed to have 'liked going to Child.
Development. Every time he accomplished an activity he was very proud of his
work. He usually did what was asked of him. .- The sandbox was a favorite activity
for him. He shared we}l with toys and usually plaved with his peers. He ¥eally
enjoyed going ro another school. - ‘ ) -

Case #6 ' - : Child. ID 20 -

"

. : ™
She is a conscientious workeib)but needs alot of adult.acteﬁtion, She loves to

color and will stay with colofing umbil her whole paper is covered with crayon.
She has made friends easily'and seems to be %ﬁ;l liked by her claggmgtes. 'Loves
to play on the monkey bars outside at recess. qverall she is up to grade level
in her school work, and will try hard, also was.never a cause of a behavior proplem

87 ' -

~ Lys.




in the classroom.

Case #7 ] ' Child 'ID 22

He needs more language development. Does well with small motor coordination.

- His speech is improving. He converses with us on different things. Very happy
boy, mixes well. Always happy to'see us each morning. Is a patient boy, seldom -’
gets angry or shows temper. Wants to participate in alL\ictivities, never refuses.

Case #8 ' | child Ip 31

- Does well! Was accepted easier in groups than the other child was. N:\a}scipline
problems. Is very interegted in everything we do. He 1is usumally a good listéner
on the rTug and responds correctly when called upon. He was slelf ditected during
work time and loved to paint and partii?pate in art activitiels. He attempted,

He was gccepted welll by the children,
He liked out of door activities. We

paper=-pencil tasks, with success usually
‘and seemed happy when he was at school.
énjoyed having him!

case #9 : ‘\33' : Child Ip 32

‘ _ ‘ L -

She was very excited about going to.Child Development. She also loves animals,

a2 dog was brought in from one of the teachers. She petted him gently and was

very interested. One of her favorite activities was the sandbox. She shared very
well-and enjoyed being with other children. She really liked'matching shapes and
puzzles which she did very well. She was very interested in experiments, like
mixing baking soda and vinegar. Her eyes were glued to the results. Overall she
was not a discipline problem in the classroom. She enjoyed herself very much
there. - .

case #10 . - : ' ' » ¢child ID 33
He did a lot of cutting in the c¢lassroom. After breakfast he would wash apd wipe
the tables down everyday. Art was one of his favorites. He enjoyed marble
painting véry much. He was always ready and willing to do things. His language
is very gobd ‘Alot of times he would Yepeat instructions given to him, (mﬂmic)
On field trips he'would follow directions. .

' f : . . ‘
Case #11 f . N " Child . ID 34

L | .

At first;there was not tbo wmuch socializgtion. There was some crying when he
arrived t- school, also when a task-was tXo. hard for him. He has poar gross motor
control,! Was able to walk on wide board of ground” ‘outside, but can't jump off a
block.,!Seems unbalanced. Likes finger pdinting, colored blocks. Can work one
to one' uzzles. No discipline problem. Responds to positive statements. Has
mastered pouring milk from small pjitcher into his- glass.

ol

Ir..
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Case #12 . : ' Child 1D 35

Seemed to have ﬁadé friends }ight away., He is very quiet, and well hehaved. He
enjoyed finger painting, and painting objects. A very good helper in putting
things away. He_played in sand box most of the time with other children.

Caae #13 o ) ’ . Child 1p 37

She was well accepted by .the other children. She didn't participate while in
large group situations, but was always conaiderate and cooperative. Her academic
skills were below those of kindergarten children. She worked nicely during work
time choosing work at her level, but needed alot ¢f aasistance., She was never a
discipline prpblem, was alwaya happy at what ever she did.

Case #l4 ' ] Child 1ID 38
He likes cellage, records, stories, painting, puzzles, and the playhouse. He

can eat.with either a fork or spoon but is clumsy. Will try all breakfast foods.
He knows what he doesn't want but will taste them even if they aren’t his choice.
Outside he likes the slide, and swings. Can'’t handle the tricycle very well. He "
fits very well into the group, was never any discipline problem. . -

Case #15], : : ) ___ Child ID -39
She is & very warm ‘and lowing child, lLoves to tease and teasing. She was accept-~
Ced very well in the class. She enjoyed the classmates and the classmates enjoyed
. her. She lowved to sing and has picked up words and motions to songs very Quickly.,
"One of hér favorite shows at school is the Electric Co. She has a very good
attention spap and knows her colors very well. Children in other classes have

npt paid mugh attention to her. e was well accepted by all.

Case #16 . , - : thild ID 51

At |first theye was almost no _socialization with headstart children. Now he
padticipates in almost every group'of activity.. Verbalized in group setting,
attention span very short during group time. Parallel played quite & bit at
aschool, did not verbalize much, mostly gross motor &ctivities outside also,
in eracted with male figure. . -

PO

: Case‘#17 . . . ) ) . Child 1D 52

oK

Sdcialized well with other children played'ﬁell, verbalized with difficulty,
very_ open to -stories, music and other children. As the year went on she began to
veérbalize more. She enjoyed painting. Overall was not a behavior problem in
the classropm. .

b .
Chse #18~ P T : Ghild 1D 53

e did well, parallel played, had diffLeiaty verbalizing during group time,
Yistened well, responds only oaccasionally. He enjoyed outdoor play and 1ndoor
Iable.project. No problem in behavior.

gs 102




Case #19 . ' Child 1ID 54

He is quiet, did not verbalize much, parallel blayed, socialized well with peers.
His attention gpan very short, had difficulty listening ‘to story. Shares very
well at group time, even though he is shy. No discipline problems,

|
!

&

Ccase #20 - Child 1ID 55

She parallel played, was quiet, did not verbalize much. She did not participate
in classroom group time to any great extent. She only answered during roll call.
No discipline problems were noted.

s
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