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Tbt//report on the Classroom Study of the Teaching .and - ‘Learfif¥ig
- ‘/‘N"

of Writing is &n attempt to aar@ the fruits -- including workan -pro-

—-n-q‘ﬁ-ﬂ.—mn., f

gress -- of a projected year-long periad of data synthesis and analysis.
< vt Vg
The aim of this study is to understand ‘more about writing skills as

they are taught'and acquired in the classroom, Toward\that end, parti-

cipant observation interview, and videotaping were undertaken in one
— ay - .

second—grade classroom during the 19?? 78 school year. 'The intent of

analysis 6f these dlverse data is to develop a descriptive .case. study

'of the teaching and learning‘.tg%riting. The work is/ in—foluenced by

T A, e
_,theoretical Lnd methodological pepspectives from e}hﬁogra/hy, Sociolin*

o

‘ guistics ethnomethodology, and discourse anaiysis InsighES from curri-
L] S * / ' // '
culum rEsearch and development in the language arﬁs are incorporated ‘as

M -

/‘
well in our attempts to make sense of what we hd/e experienced ‘and .

%
regcorded In the classroom. Hopefully, thisgstudy will enrich our know-

i

\ r
ledge about writing and its acquisition apd will infoxm boﬁﬁ‘peddgogy/
T ) ) .

-

vog "

.and future research.




The'Problen of Dead Letters:

‘* Social Perspectives on the Teaching of Writing
' ! . ! o ] .

" . L]
-

! 1

®  Susan Florio* el

Dead letters® does it not sound like dead men?

 Conceive a man by nature and- misfortune prone to

‘d'pallid hopelessriess., can any,businesg seem -more
-f fitted to heighten it than that- of continually

. handling these dead 1etters.... : -

Co ‘ Herman Melville, ‘
- - ,/\ X Bartfeby the Scrivener
. \ . ' :
‘Nhy is it s6 hard To get peopIe writiﬁ@*tn“school? "Of the langlage

Pl

arts, writing is tha'most pafhdoxical; Its value 1s unquestioned bx,boﬂh

educators and researchers,;but writing is typicﬁl!y AIighted in the course“ﬁ\

[l
-t

of a day in schodl and in the agenda~for baszc skil&sgresearch (Graves,
. 19?3), ‘ - C i " s . .

~
In attempting to account for this paradox,;some have pointed out

[ —— 4 e 3

that writing--anq its gedagogy--require hard work . Thus'if could be ar-_

Q N
g xd that people assiduously avoid difficult tasks; and so they avoid -

¥
-

writin¥, Yet all of us can think of difficulty en&drei in the pursuit .

~0f & valued goal. What is more, from the ranké,of.theyﬁewvaho have taken

* t

o look at the tEacDing of writing comes a'recommendatiiwgwhich is disturb-

-

ing in its simpdjcity. We are advised, in a variety of voices, that the

w

. best way , to teach writing is simply to let students do it' (G?aues, 1978;
< S

Koch, 1970; hoffett, 1968 . - . .o

Ny

-

. Why, then, is it sp hard to get peOple writing.in schooi?

s -

When researchers at the Institute for Research dn Teaching get out

s N ] .,

. " *

Lo address this question, they were}confronted yith much the same finding
as the lawyer who set out [o discover the roots"pf‘Ba:t ¥y the écrivenerlgx

» . 1y
- "

,
V.
iy LA

*Suaan Florio is a senior reseatcher inlthe‘Inaéitute for Resaarch.
on Teaching ' St
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"derangementl" The pxob/?ﬁ, in each casenxuas a ladf J‘ meanlngfulness

e

* |..- ‘
LI

At the heart of a student's successful engag ment in the complex-and diffz-
'( - a .‘-. -
cult task of writing, experienced teachers told us, was that the hritiug-*

.-a -
- Y

task have meaning. writing requires having squ;hing to expr€9$, an: in-

d -

tended audience, and 8 chance for some kind of response @Hoffett,‘l96$)

- ALY “ ,
Apparently the iteachers with whom we spok¢ had shared jus;“about\eﬁough of,

-
4

Bartlleby's experience to abhor it, [, T e e
R R » . N ‘,;?

Bdﬁtleby ] first job entailed. feading and sorting lettexs that we:é

L] -‘q

-

undeliverablé--dead. letters. From there he went to work copying ouv oﬁher

1

) ) “
people's ideas for a lawyer: 1s-it apy wonder that, after years-of‘éuch.

. 1]

meaningless interaction with truncat‘s human communication,'ﬁisionly Le-
.- oo . . LT if;’,.‘? .
sponse when asked by the lawyer to perform written tasks was, "I préfer o e
: + .. . ,,'_’ ¢
not to"? Teachers told us that they preferred not to, read dead levters'
i ' . o

from;fheir,students-=exposition going noyhere and written ofily fq\fulfi}l

academic requirements., Si laﬂly, the teachers preferreﬁ”ndi to'aﬁk their‘
studefits merely to copy u?--to put their own words to someone e}se S

N
ideas,. The teacheps kngw J hat the perseverance and practice‘needed to -

LY

.master a craft as,pomplex a7 ,writing relied on the functional relevance
- |..' .‘5. .

of written expressi:€31n the school lives of their. studénts. 4o )

L)
L . *

The teachers insﬁght suggests that writing may be avoided ih school '

not simply because of its 1ﬁherent difficulty, but because its undertakipg,
‘l '\' i
as_one of many tasks in a busy'school day, typically lacks connection to

l“‘;h—v " Y [ IR TN L ‘J. fdber

anything or anyone elsé p lives of students or teacﬁer. If thiri}s
. 3 -
the case, then ménaginglto - et chiidren write may amount to far~mure

* i \!; Loal

than pedagqg%cal laissez "faire. The teacning of writing*nay require gc-

LA




. R
writidg'Occugs to insure }hgt;wqitten expression. is motivated and that
4 . - Tt . ! . N “ - N

it goes s&mewhere.”mn

- ™ " " \r'_ vt i u 4.;" [
. o . X ¥
. - L. . .ﬁs

P ¥
The’ pDSSibil}ty that teachErS can best serve the Zcquisi;iOn of

.
- -

- wrlthng by structuring both for aqd with, students the ¢cial occasions

-

1 « - M
wlthin Mvich writing might fhnctlon meaningfully is e ocatlve\of what W
N
know about the acquisition_of speaking.-another complcx coﬁmunicatlve .
» - - - - . - -

. T . -

! ¢ A g
skill, Both research and experience tell*us that spokgn language is
» .- A . -

[ N

L

t ' ] . : . '
acquired literdlly 'in the doing.' Thildren are welcomed as communicatory’.
: . . CL] . " , . PO ‘ff/i/ i
even before their first words are uttered, Early on} children find that”

- . - . | . -‘3‘:.

movés and sounds are express1ve partlcularly in thac}they~eli¢it acbaon -

- 13

"from ogger people.. Children. in effect, .practice the’ use of langghge

. i

npt as preparation or tra1ning fcr soclal 11fe, but as social lifé :

itself (segt for example, Cazden 19?2). . ¢

B
I-

The essential lesson from Ianguage acquisition for teaéhers'of writ—
L3 \ . A
ing Ls fot that skzlls re se1d0m taught directly by . thdse wha arg”;pef- )
" : f( .
.Lepced in their use, but at even ﬂ%e most, rud1mentary communicatlve ,
. ' EsT
- N - L1 ' r)h

-attempts of novices have social meaning. Qrit1ca1 to a childfs acquisition

.

. 0

of lanbuﬂgc is rthat her/his emdrgent and stumbling effcrts aré-heeaed by -
- 1

~fs, and that early talk is meaningful by 'virtud of ‘the child?s member=.
L} r . i . B . .9)- "
ship;in a'cnmmunity: o L ‘ 'Eb

Classrooms.contain the gfuff of‘community, too, and thcreﬁa 1ies..
3 * q,-. T

[

pot,ntxal for the writirg done wlthin them to be meaﬁingful “r Classroqgs

both located.within organized social worlds yhere meaninga are #ghared

-

values held, and they indiv1dually constitute small communit1es wfth‘\*-"*

L] 1 -

&
ulative histor1es, shared beliefs,. and- rights and responsibilit1es of

ERI
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reSearchers at the Institlte for Research oy Tedching IEave been lo

+ K
. ' *

closely at one'secbnd'».grade classtodom in central Michigap, The classroom
f . . . N

.

3£',S notable because ch].ldren dq a Yot~ of writing there, We have discwe}gd

b. . . ' -

. pé‘ﬂmaps net comc:.dentally, that the nature of comunity m that classroom\
7 : , - ’
Jis notable_ as welL_. - . ;

- v
- - .

To get’ to Mrs, French's second. grade you must travel to ‘the small

community of Hahfax M:.chlgan * The town of ngarly seven thousand is

e - -

1oca|:ed in the” shadow of the -stdte, capitol and a larg publlc um.versil:y.
4 i\}f‘a ' *

y .

&1 hough some of the residents are farmers, most of the children in Mrs,

> " f ” LS - -
french's room have parents employed in one-, of the area s ma;or aCtiV].t].eS-"
‘ &. Y * ‘ ;

o .

state goverpment, educatwn-, and manufacturmg.\ - T e
e .
N . . N - R . _ 1
Mrs, Frenc‘il'sw stt}gents attend - Royal School, omne‘of three elemen-

. w e

»

.

- 3

'r:; . -
Lary. 'schools® '}En ’Halifax The contemporary school building houses abour |, _

--,, o

1% st\!iden%s énd! oal:ains > 3né room for .each grade from kmde::garten through ,
L L3 £, - S

fi _ffj{) Approaé&nng«birs‘ rench $ TOOm, yQu' already have a sense o\f\ why

{f,% ok .

he isk well knom,{ in%gd around Halifax and why. children anticipate beirg

' Y e . » .

iﬂ her ci‘lass. ‘1héﬂciassroom ,l].terally Sp].].}.S out into the éorr:.dqr w.u:h

- - J—
' .

ok S
\‘b right colors amd actw:.ty. Uppn entermg the classroom you encounter
otk TR T P T ™~

. " yet an&thet«@mallfcomumty, one whxch thg chxldren trave dubbed,, “Better-

"

&ﬁurg ll“"' . L

£
_.d«

T . ; .
R protect’ the ‘privacy of tnEorrY‘ante, all names of school cgnnnunity,,,l“
and personnel are pseudonyms.




As é.map drawn by one of Mrs. French's students illustrates, the
- S ’ - . . . .
child-sized cardboard buildings of Betterburg dominate the physicai space,

of the classroom (see Figure 1 appended toLEhis papepQ. We have found\ae
well that Betterburg dominates the social life end attendant writing that

' : \
takeq place witﬁhn that physical sPace. T ‘(ﬁ\‘ ) :

+ »

The members of Mrs. French S qlass populate Betterbu‘g, filling its

civxi officeq and devising 1ts laws. Betterburg contains all the accout-
~ P . N
- rements of a community--law enforcement, cultural activities, commerce,
* N . 4 T L] '
.wel fare, and, most important for our purposes, a postal system. Of course,
) .’ ¥ - .

. - - /
the room also contains all the other features of standard classrooms--

biackboards, desks, bookahelues, and the like, but the dominance of the town

is pafpable. The children, for example, when asked upon leaving the class

’ *
one day to draw maps of the important things and places in the room, over-

: . - ) AN . -
:yhelmingly included, often in considerable detail, each aspect of the )

town. The content of their drawings ie'summarized in Table 1 . ¢appended) .

.
y \Juring the year they were observed, the. children 4in Mrs. French' s

- - I

h]

1k:iasa wrote often and produced a wide‘uﬁriety of documents. Table 2 (gppended)

aisp ays both the written products and ‘the pccasions when writing occurred

‘on typical day in the clasejoom (3/15/78) Included in the table is

LY

everx;hing from the practice of motor skills, speMing, and the rules of

-
Tyt

‘d\pund uation to the use of metaphor, simile, and the complex rhetoric-of .
2 . ’

“pérsudgion. The table also illustrates that co-occurring with changes in

-

written prodgqt‘are cHan eg in the nature of the writing lesson. There is

» L}
* ’

variﬁqign acroes'writing ctiVities in such features as how the students

v - .
' i T )
are ap‘pﬂgpria? to participate whether the teacheX serves as reéource
A Al v .

.
*s,

CRI R
~ ) ot

-




. or evaluator, and what aspect of the writing process is blaceq in the

L ’ [ . .
foreground of pedagogical atterntion. . ! -

on the day the table‘was'compiled, ‘one of the most daring and sus-

¥ ‘J’ v-\ . . o . ‘ * I‘
tained writing activities involved children writing ta manufacturers of

-
»

~ their favorite games and candies. . Betterburg was establishing a storsg,
’ Twr

-

. r 2
and "the childlen needed to acquire goods to_sellfin the store. : /
+ . ) . . “

To turn a profit, it was necessary to obtain those goods' at the wholesale

1

prIce.. and so, despite inexperience with the puances'and intricacies of °

spelling._punetuation; an?ﬁeentence structure, i children undertook the
[ : ‘ v ’ . ] !
_ sophisticated task of writing oersuasively. They needed not only to
. . " . - ~

-

" ] -
engage their intended readers' attention in the doings of Betterburg,

but to’ take the perspective of those who 'had never heerd'of the class-:

F

[} \ . M L3 "
room town in order to include sufficient contextual information to make

[ -

*

subsequent requests for. goods sensible It m1ght be said that they were

_out of their depth, but, likﬁ’}oung children vauiring Spqechy tﬁey were
:,’ - ﬂ - . - "
Iearning in the_doing. ’ v . . .
~ ’ e ' .
The performance of sueh complex social and ringuistic operatlons

. -~ -

" through the med1um of the letter was typical‘ih Betterburg No;'ohly was

1
1

letter writxng obseqved d;most ahlly over monthe oft field work in Lhe

t . - » . .

classroom, but, when th& ehildren ‘were 1nterv1ewed at the end th&“year

N | §

5 K !
about thejir activitges, tﬁi onlx writing" activity*on é;ﬁgh they“dommEnted

in detail was_thJ? of.writing,fEtEers:. The&following excerpts fﬂOm the '

R I

interviews illustrate? . O A -

A

L] 3‘ v
» \ - :
lnterviewer -1 want, to know about all the things you wroteé}his year.
Student *1: Yeah we wrote people to come to our store. -1,
Student 2: Letters. 4

v




. e
™~ . .
3 .

Student 3: Oh, yeah. We wroteitp our moms and.dads and wrote to
" kids in our class. ’
Stadent &: Our post office would get }ail

te

" Additional evidence of the importance of letter writing in this.class-

’

Ll

roqQmn communit} can be found in Table I, ) =,
e

It -i5 noteworthy that the posg office is among the places most ;re-
' quently mentioned in the :classroom maps, and ,that the mailboxes>-both the

one outside *the post office and those fastened to the children's’desks--
L3 1 - \ -
are'included in the maps of well over half the stu{ents %inally, whén

Mrs. brehch and the studewts recorded the hxstory of Betterburg in a

01

.

yearbook, the teXt was coq\gﬁtuted almost entirely of the letters which
" ﬁ. . - -
e had dbeen wr1tteh dur1ng the town s existence

£ ¢ .
“_The celebration'of community in the classrcom in the form of Better-

burg appears to be related_powerfnlly to the practice of letter'yriting as._
e, . . . - L )
an eipnessive'aotivity. 1f, as Dewey (1956) suggests, education fundamentally

»

inyblﬁes the child, whosé'"undefstandings are pridarily persnnel and

concrete” and the transmf33103lgf "values 1ncaxna€e in the mature exper-

1 v o- .
‘ie?ce of the adyit" (p.4), then the teathlng of writing can be . \;J

- -

vl

thought of as occurring at the’ interﬁﬂ‘p between the ‘personal world and

the wider community.,'writing is both the private-struggle of - a person

“with a pgn and paper and ‘it %s\the aocialfaptivity of communicatiqnwwith
e - 1 0-_

.another. 'Furthermore, writing takes place within communit1es, A peda-gi

- - l"‘"t- L%

“ s ¥
gogy of writing which slights any of these EEatures risks engaging stu~-

&
dents in %he generation of 'dead letterS rather than in the practice off

- 4

expression. . .
1 * - 4 . Fl -+
- At N R -

Betterburg affords immediate and explicit sharing of classroom mem-

-




bership and, as such, is a powerful organizer of the personal experi-
‘ . , 1
~" . ences of the students. However, the classroom town also provides the
b
occasion for students to*venture ouytside its borders into the wider

adulec community. This movement requires diligenge and a raison d'etre.

- !

‘For.writing, it constitutes, in the words of Elsasser ‘and*John-Steiner

Ll ]

917y d -, . o ‘ s -

¢ricical shift in the consciousness of the learner, a shift
of attention from an immediate audience that shares the
learner's experience and frame of reference to a larger,
abstract, and unfamiliar audience. (p. 358): ° A F
* .. -‘*--, T
In the (lassroom community of Betterburg, .there is ﬁqed for discourse

- L s e L
across the boundaries. Since Betterburg operates in micracosm very much
. \ - , . -

like Halifax, students write to government off;cials in Lﬁe town and ‘in

) . L3 L3 L] L3 ‘
the nea‘byjstate capitol for guidance in the establishment and enforce
' » . e o .

ment of laws. Similariy, Betcerburg's commerce, as we have already seen,
requires thay children obtain godds. lHalifax and.other nearby- towns are,

] ' . . -

"as well, potential markets for those 'goods which children reach by means -

-

T

.

of lettérs to individualé and to the local d%wspapgr.'

-

BeCause letters are a meaningful medium for Mrs. Freuch’s class, , °
A% +

. N £ - -

the postal systemof Betterburg is important. In a sense, the postal

system vpitomizes Bptcerbugg's integrity and lings the class to the wider

world: Instrdmentally, the system insures that iecters'can“}eavé the con-

- .
. -

fines of the classroom and.that responses can not only be distributed, but .

. . » 1y
’Ean be ndted offjcially. Mailboxes serve as a tangible reminder

that they

A . . . A . [ -
that it is possible to have communicative contact’ with somone whe is not

. ." 3 ! . -

physically presint. Perhaps even qore dramacically,'yowgver, the post
’ - ." + - " R

office of Betterburg scands‘fop the potential efficacy of 'the. students in

P
e

&

ERI
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- h e AT

the world of eommuﬁ?gation» Ah address is not-onfﬁf&‘pléce fr&m thtj} .o
. C
i

. M .
. s " . o .

& T *
.to express eneself, it is a-place where one can bé'reach}d when Someone o

v .

wants to reépond. .- . :
‘f

: It has been said by some educators that literacy is nelaéfz re- ?'

. 3 " } -
flexlvply to efficacy in the world J///ffzct theése equcators say that

one writes if _pne can- realfst1cally aHCLCLpate a respShse, if one does

not feel isolated aud:p?werless; but Ehag,be?ause oge E}ites:é?g Lg ::-
qu;de& to. vne does not feel'isolated and'ﬁoweéleég L(EESasggr”& John-~
Stei;;r'lq77, Efyixé, lé?O).' Bé;;leby the Scrivener was 1mmo£ilized by

- o - . - - . . -

a suweial order which stymied both thé'chance,for expression and the oppbr-i'
v . s ™~ : t
|

tunity for respungé. mlthough Nrs. French's classroo&;;g perhaps novel-'

-

-

i \
in its design, it paints ih bold strokes sOmetthg whichl is potentLally
- . ‘ o A
availdble 1n.all classrooms--the recognition of sharéd meanings as wal
!

e

as the peed for and‘botential access to'a world,beybﬁp the cla

- -
aw

‘means ‘of the wrluxen word Exploitation of the ciﬁss;ddm both as a com-’

' -
Jr .'- - < , Wt .

W munity in itself and as part of a deer community,Fotentlally xascues
' ' r ’ '

the activity of writing froM amounting to mere cdpyiug out' or,to
1 . + . -

.

expre$sion falling. 'on deaf ears, As one child in Mrs..FregchRq/claée

nt

- ut it, re}lectin - ot .the writing he had done in BéEterbux , "1 made m
N g ‘ i . ; g ¥

. own words And I didn't copy people. Ffe more 1 learned to writa goad
~ . - '

letters, the better-tiey got."
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S . Figure 1 ~ S
Map drdwn by student on 6/2/78, Instructions were to
£i11 in "important things and places--as many as you
can remember." % - : T

1
+ i‘




* t Table 1 -
Classroom Areas/ObJects with Proportiong Of
‘Students Naming Them in ClassrSom Maps

£

A
Proportion of Children
. Including it in Class-

Area/Object . . P ‘ room Map

~ . . -
? . . -

-

B

—»Capitol. building o . . 83%
—3yPolice station/jail . - ’ 8%

Student desks = n . 8%
_ —Post Off:.oe* ) . . 74%
--)Department ofT/ Health Educa ion & Walfare o ' 70%

70%

—-)1 ibrary
70%.

teacher's desk
65%

ank i . . . . .

.._)mal.lboxes* N ’ 55%
reading table ) , . ; . . 35%
other tables\ . 35%.
chairs . . . 22%
‘blackboard ’ 13%
plants . 13%
coatrack 13%
toys , 13%

.J N
bulletin board, art work, books,
shelves, cabinets, wastebasket,
school bell, wall .

—3 town-telated area =~
*area related to loytter writing

c. »




\\\\\; K .Tdble 2 ' (Field Notes,
' Products & Occassions for Writing ~ * March 15, 1978)
- « . h] v,

I. Writing Headlines/Teacher as Seribe :/ ,

i .~
B - ; -

" b

it is a prically busy morniﬁg in;the second grade classroom.  First, |

the childrén who have brought in articles from the previous evening's
. 2 ' 4

newspaper share them with the class. The teacher.acts as scribe, making a
\..""

headliné out of each aéticrefl

’ bl i "
¢+ ==NTY M. builder recycles tin cans into households. g?htil recently

- bl r Ag ~ ." -=
b 1 " -
U.S.'s spendthrifts didn't conserve nation’s. reséﬁrces.

- i
--We're.expeéﬁing a blackout because niners hhven{t obeyed

&

President Carter's demards. i

*

~“Bicysles and motorcycles aren't safest, imsurance company
Y ’ ‘ * -

reports. Ihey‘re larger than childred and teeﬁagers‘can

‘;%. -
handle, aﬂﬂ*we%ge gdt record- highway injuries.
- nd -

e o .

At the end of the pres:' aﬁibn'of newé, childrkn velunteer to come to’ the
board and“ircfe in the hdgdlines inStances of abbrévfﬁtions,,compaund -

words, prefixes, suffixes, gfntractions and the like. The noise level rifbs

-

as children wsve their hands\;ﬁ\the air, jump up and down, and call,."Me!

I know it;" ~ - . .

i
2 N - +

- . : * '
II. Expository Writing and Editorial Work .

Lat§f~in the morning some of the children work on the manuscript of

a book the c!Lss is writiang. . The book is int;;szs\for very youna.éhildren

s

*




" Tabl€ 2 (continued)

t
b Y

and their parents. ‘It is golng te be about becoming'a good -and happy

person. Children have written entries and have drdwn pictures to 1l- _
lustrate them. Now the task éf layout-—the spacing and matching of plctuges

3

and. words remains. Somé'of the entries with which'child:en are working
L, . . .

"

*include the fdl}owing: L

*
*

w —--Don't Qe crool to peopli:becéuse they mite be crool to you

- -

because you're teaching them to be crool.
\ p - 1 - - Ey .
--It's like planning how to make a building. You have to

thiik‘hoﬁ you want it to be before you start if you want

U

it to be a beaytiful building.-

P
~ *
] .

P

The teacher comments about the manusgript which® {s *taking shape, ™It ~

came out real well considering how much they agonized .over 1it." .

. R -
Y- IIT. "Writing Answers on Worksheets ' AT
. ) , : - -
S - .
'whﬁle the teacher @spends the better part of an hour workifg with

rea&ing groups, childven work quietly at their desks. Some af _them catch

] -

uﬁ on Iheir.reading--from primers or from library bookstHOtherg work

Qgg}ly on d%ktoed worksheétf, cifcling, marking with x's, ‘and writing an

‘fcd&sfbnai word *in answer to ,a fill in—the blank questions —;

- -

3
»

IV. Writing Letters

+
L4
3

- During seatwork, somé of the children are polishing up letters which

F

. N . -
they have written to cogpanies manufacturing thelr favorite toys and candies.

%
LY




Table.2 éconrinued), .

4

-
' s

Since the entire class is planning to have a store this spring; the

’ t »
children have decided to solicit help from the comparifes. Children .have
. . - o LT - ]
written to thd makers of Flair pens, Cracker Jacks, Mounds, DC Comics.

I3

The letter to.Parker Brothers is as follows:
5, . T i

Dear Pirker Brothets,
‘ A

Hi! My name is Mepnie.ar Royal School in- second grade and

'
-

we have a towm iﬁ(our clagsroom. “Our town's name is Betterburg

becaugp we want fo make thdngs better We'll have a store in'

our town. .We have a police station, Bank capirol, Iﬁ$rary,
- L v @ .

H:ﬁtw.'and a Post Office. My teacher said I could sell r
' ' , ’ A
(3 * anything in the world I wanted to and I chose you because we
have some of -your\ganes- and we play with them all the time and

we 1ike them a lot. T &{Eeyo want to buy the games but we
. i . ¥ ' '
don't'got; enough money. When I'm over to somebody's house I

-k
"

., look at- the gamES If I find a Parker Brothers game 1 want
to play it but if they don 't have a Parker Brothers game I
don want to play a game I have to buy your good games at
a good oholesale prioe or we won'i make any ?oney. Please’~

please give us it at a good wholesale price. Ve really need
s ¥

it bad. Just send the'games and bill. We'll be'sure to pay

A

=

the bill if you send the games with the letter. Thank you for.

Ereadﬂt my_letter. . : . ;

;

\,

1 ' . Your friend,

’
Marnle




LR

Table\2 (continued)

V. "Meta Writing" - Spelling words, MiKing goncrete sintences
. H s -~

R -

After the children return from recess, the teachex, standidg at the

i S
front blackboar& asks them to clear their deésks and take out pencils and
TN
Spelling books. She draws lines on the Blackboard. Then she eays, e've
| a - J . ’I)- ‘-‘w
been neglecting your spelling wor%s." She asks’thequd pidk out the two

hardest words from this week's spelling list and write a sentence using
- . RO Y

'
° . -

each word, “In order go be a sentence, it has to tell sbmething; I'mﬁg;t

going to spell any words for you; just sqund them out . It isn' t a spel

test. The onlflword I care about your spelling correctly is tﬁe Spelling

-

rd.” . :
wo =
1 A . ¢ . o

The;%hild;en wr{te.quiefly at their desks. As they finish, a few of
S . €« . . . 4 ,

.

them bring their sentences up to ‘the teacher. She tells them, "Sit down,"

'Finally, as the whi pering_and shifting in deats increases, the teacher

-

1"’ - -
. *says, "Stand up if you are readg:" The teacher cal’ls on children standing

LI

-

. !.‘ * ;
at their desks to read their sentences. Here is a bit of what follows:
. e - - N

Teacher calls on Christy.
Christy: Do you went to cleeh'youn room'no&?"
o e :
Teacher? I, should have...OK, you cah either tell sofmething or

ask sdme:ﬁihg. She asked. What did‘she, put at the end of her

sentence?

Children: A question mark!

-
#

-

Another child is called on’,
Kristina:‘ I clean my room every dag.

L

Teacher¢ Oh yqn do really? Is she telling or asking?

Children: Telling. “'; v,

-

vt

>;eacher: i'm éling to ask your mother about that, Kristina! ’

<19 .




Tahle 2 (continued

v . -
\ . «“ .

Jack: 1 clean the living room everyday. L

Teacher: He told you, right. ‘Jack would you 11ke to come

P
.

over to my house tonight?

€hildren: Laughter.

. -

Sam: He is sleeping. ' -

b

Teacher: What did Sam.do’to the word? GHe put- the ing on, a

Ll

suffix.. Don!t do thaf on the spelling test tomorrow, but.ith

alright.

VI. Cursive Writing Practice

1

-

After many 0f the children have shared their sentences, the teacher

' turns to .the lines she has drawn on the blackboard. She says as ‘she does

i
b
'\,Q

this in brisk, clipped speeqh "Up up! “Sit up. , Feet* on floor. Nhen I

say ready, what do you do?" TQ; stgdents reply, "Do we have to write in

' Ly
cursive?” The teacher, Smiling,‘says,f"Yup.' What follows is'a 1esson

in cursive writing in which students ‘use the spelling words from‘their

sentences, The teacher coaches in colorful language—-each motidn of the »

pen corresponds to a phrase which the childrentknoﬁ.- Some of them talk
“along with her- "Rainbow up, straight back. Rocker, come afound, straight,

rocker." ' As children finish their words, they. are asked to bring them up '

-

to show to -the teacher.

-
]
F

VII. Imaginative Writing L

Aftet.the children finish their cursive writing, the teaet@r asks them

to sit in.a circle at her feet at the front of the room., - It is rearing




Taole§2 (continued)
. e e

Y . -

. ¥
b A -‘ N " * o=
. é;. Patrick's day, and, the teacHer has breught in .a story_about
. - ' ‘ . - L

errechauns; The children- listen/quietly. 'Sometiges the'teacher stops

to. ask queetibns abbut’the’Stoiy..JJhe ¢hildren anSwer_in chorus. After
the story there s just rime enOugh before lunch for the children ro “do

£
one more thing. The tzacher, in a soft voice, says, "I want you to think.

Shut .your eyes. You're Y Lepreﬁbaun now, hiding under your ‘mushroom and
you're thinking, 'Lf I were- a Leprechqun, what magic would I play?' What
= h ° . .

magic would you play if you were a Leprechaun?"

Y . . . b
As the children open- their ‘eyes and are sent back to seats, the teacher

-

passps out bright green paper shammocks. 'She asks them to_write down on’
lined paper the trick they thought of to play. She says thax'after writing

them, the’ children will Qaste them.onto the shamrocks and put them in rhe

ﬂ"for @reryone to see. ! She aISo says they ‘can copy l:hem over into
St. Patrick s Day cards to bring home to their mothers. i

After Ahe assignment is made, the room is alive with whispering and

children leaning over one another 3 papers. The teacher sﬁands at ‘the

P

board, and as children call Out words she spells them for them on the board.

As children finish, they bring their tricks up to the teacher. One student
.-"t '

reads his aloud to the- teache;, "If I yere a Leprechaun, It d use my magic

M - [

finger to turn trash.into flowers because_I d like.to make-the world a
better olace."‘ The teacher repligs, "He accomplﬁshed‘something with his

trick., It wédsn't wasted."




