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INTRODUCTION

Yy

Thd, need for a continuing assessmenc ‘of che progress of educacion in’
Bricish Columbia arises from che great demands which are now being made ¢on
educacxon. To satisfy chese gemands ‘taxpayers are b31ng asked to furnxsh far!
greater resources for the educational fyscem chgn ever bgfore3 and mpch more ifs
being requested. It is becoming.1ncre?si§gl¥4t}ear-thgc the resources requiped

cannot be RFOViqed unless the greatest care is taken in their allocation and’use.

- . 4 . *
.
- 2
= -

4

Por many years, legislators and educators have made decxs;ons which hav
such indicators. The underlying assumprion has begn'chat the quadicy of edu

the educatioftal system. In response to this general concern, “the Dbparcment of -

*

: {
Education established a Joint Committee og,Evaluation in the fall 0£;l9?4 to .ﬁ

adv1se the department oﬁxthe develapment ‘of a long-cerm assessmenc ?han in ’

Bricish Columbla. About the %ame time, a team of researchers from Lhe University

|

of Victoria was retained by the Departmernt to conduct a study in' the Engllsh

Language Acts. This study was subsequently launched ,as a survey o The status

‘of the Language Arts and as a pilot for future assessmeat progrdmmes.

- il




Purpose of Adsessment )
o UL

‘lc has been recognized chac- for an assessment to be mexlmally effective,

3
it is‘neceesary -that it be designed to assess the real needs in the province.

.
» a " - a

- . ~
‘A. . I > . » » !

The infermetio from the assessment will be used to provide the public

"

apd educators with a@ better understanding of the stQEngths-;nd-weaknesses of
the pub11e school system. Ic is intended that the information resulting from

the Language\§ssessment will Ef ueed in the development of curricula at~both
the prov1ncia1 and local levels. The results should also indlcate directions
for teacher educatioa and professional development. In-addition, ir is ex-
pected that educational research questions will be ra1$ed and priorities for'~

resource allocation indxcated. Sincé many assessment activities are being .

a %

attempted for;the first time, an additional purpose of the Language Assessment

is to contribute to the improvement of fpture assessments.

&

.
ST
- Components of- Asgessment

* The followfng three components of ah assessment programme were identi—

fied by the Joxnt Com?ittee on Evaluatlon for the survey: .

- L3 . B

e

"Goals Assessment - uesigned to identify and appraise the desired
leatning outcomes of the Engldsh Language Arts. Goals extaﬁt in
the fie;d were adopted and/or adapted by the Survey Team and new

goals wete developed by team members and, teacher consultants.

! L
Outtomes Assegsment - designed to survey studsnt knowledge and

skillls-as related to the desired learning outcomos. Tests in Reading
. -
at/ the Grade/Yéar 4 level and Written Composition at,the Grade/Year
+ Bland 12 level were devcchped by the Survey Team.ind the teacher

'J A

c nsa‘ltante. . . . 3
. <

1screpan0y‘Analyeas - designed to‘tdentxf; the difference be-
ween the desired outcomes and the degree to whxch ‘they are
being met by pupils. This analyeis widl include an examination of
methodologres and instructloual materials being employed While

digscrepancies between };o'als and perfotiuance may be caused by

b L4
. -
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" the Language Arts. K

pared: Reading, Oral Gommunicagion, Written Langﬁage and Literature.. .

. ! . Q\E; .
various factors such as studeht and community variabl¥s, the

!‘ {
assessment will focus on the relationship bétween teaching goals

and teaching approaches, .,
. . )

' : < "
This yeport deals with the results of the Goals Assessment of

:

Organization of the Eng;ishfLLnggagg_Arts Assessment

" In the first phase of the Assessment, which was copducted during Hay'

and Jure of 11975, teacbdrq and s¢hool tru;tees were asked to describe the
dESisible learning outcomes of the-English Language Arts. In addition, '

teachérs were asked to describe existing methods and materials being em-
ployed in their claserOm Quesrionnaires were prepared for this phase of

" the assessment and were ‘directed at gpachers of Kindergarten and grades 1,

4, 7, 8, 11 and 12.- Eon gfadee 1. § and 7 four questionnaires were pre-
Separate questionnaires were prepared for kindergarten and secondary Englieh )
A questionnaire was also prepared and mailed to every school trustee in the
province. The goals statements in the gxusteea Questionnaire were adapted
from the teacher questiomnaire to ensure clarity of, meaning Development of
the questionnaires,proceeded through seyeral.Stageb. After ‘the reﬁearch ream
had formulated.the overall designland ¢onceptual framework for:the survey,
individual members prepared drafts of queStionnairee in their own- area ¢f
expertise. These drafts were reviewed by the - .entire team and rewritten. A
subsequent draft was examined by the management committee and a.review commit—
tee comprised of academics ancl teachers in the fiela At this time also, ™
pilot study using the Jinstrumgnts.was conducted ia the Sooke School District. .
" In addi;ion members of the Technical Advisory Committee made suggestions for
change. Al information from the above’ sgurces was used in,the final draft of
the quaétioi -

-

naire. . . ) .

- * )
. L ] -
. .

In the second phase of the study, conducted_in'January,‘1976,-pupiL

. X . .
performance in.selected areas of.the Language Arts programme was ascessed.

The areas chosen were Reading at Grade/Year 4 and Written gxpression‘at




at Grade/Year 8 and 12:

-
L)

Results from the first and second phases will be combined to identify
dLacrepancies-peCWeen the desired outgomes in'Reading and Wriccen Composition
and the level of pupil performance. Many factors may affect punil perﬁormance.
One of che.mosc importanc,of_cheﬁe %? che‘nature of the student. - In- .
formation on methods’ and maceriala-provided by Eﬁe teachers will be used in
an effor co identify some of‘che reasons why any discrepancies exist. In
areas other than.reading and written composition, omly the relationship be-

. tween desired outcomee and instructional practice will be’examined.

*

: \ . .
. The following is a breakdown of the Quescionnaires sent and returned

by grade.
-

L3

. ’ »
Number sent Returned Complete % Complection

* Kindergarten 765 ‘ 663 : ey
\ . ’

Grade 1° :a 2016 - 1756 862
Grade 3 . 2010 L 1695 Loeug
Grade 7 2609 11767 T esx
Grade 8 o 936 . 810 ' 87%
Grade 11 - 'Y 350 : 88% .
Grade 12 = . 305 - 274 90%

TOTAL : 9038

The entir populaciOn of kindergarten teachers was mailed the kindergarten
quescionnaire‘ Similarly all teachers of English 8, 11 ‘and 12 were mailed *the
.secondary gquestionnaires. A sanpling approach was.used at. grades 1, 3or?

50 that each teaﬁ::; who was ;eachinﬁ language arts was asked to respond to

e

only one ' of the £ elementary gquestionnaires.

Pt

The relatively low return rate at \the grade 7 level car be explained by
B the fact chat many grade 7 teachers spe ialized ih teaching certain courses
with the exclusiOn of others. Hence, many grade 7 ceachers who were matled &

" ¥ the grade 7 questionnaires e_noc, in fact, tedchers of language arts.

T “ .
f’ Ty > 3. .

,Jg“ “:;T

s




(

The entire population.of 506 trusteES'in the province was mailed a
. qeestionnaire designeﬁ to obtaib information describing the different desirable
- goalszof a language arts programme. as perceived by the public.. A total of 228
..- questionnaires or, 46% were returned‘complete. Sihce a.non—responSe'bias check
~~was not performed, ic.should be noted rbat it ig difficult &0 determine whether
the 46% sample is representative or all c}u3=;Zg_ Hence, these'r;sblrs should

be treated with a degree of cdution. . : f', . ﬂb “

.'The'reader of this reporr shobld also be aware of some pf the limitacions
of a survey such as'the preaeﬁt The,questionnaire fqrmar for gatbering in-,
formation, although widely used has certain ‘weaknesses® irst, the informatiOn'~
rd’which individuals respond is limLted by virtue of the optimun size of the ©
questiOnnaire, .the nature and format of questions and the knowledge of 1its de—
velopexrs. In the case of this survey, questionnaires were made as comprehen-"
sive as possible in view of information from the pilot study Information fﬁr
inclusiOn was sought from’ ,all relevant sources including teachers. Write-in
responses ‘wert also encburaged, Second,-accuraey of responaes cannot be de}?

_ termined without some proéedure‘for indepeodent checks of the informatiop For
the English/Languligé Arts Survey, the importance of acdéurate information was
stregsed and this along with thé szvision of respondent anonymity was coﬂ-
sidered to‘'provide for reliability. dhird, statements and-questions may be
differently interpreted by respondents. In an attempt t® remove this variable,‘
the questions ip this. survey were piloted and critiqued te eliminate problems :

Al

of interpretation. - . ) .

v
n

While it 18 accepted that a questionnaire may provide data with limited
reliability, all possible*me?ns to ensure reliability have been taken in this

. survey . .

L

REPORT ON GOALS ;l

-

a. Nature ard Purpose

-

" This report presents the results from the first phase of the Language
. Assessment’, specifically the goals of the geveral areas of the Language Ares/
Englieh programme are examined. Thede learning outcomes ﬁfre congldered Jdn

* -
.
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N . ‘ } AN
respect to scope and priority by the teachers and trustee respondents Eor each /

of the areas of the Language Arts as noted earlier. Summary data are presented

and discussed. These data reveal the respondents’ perceptiqns of the nature and

.

relative impoftance of instructional goals in th Language Artlengiish pro-

//gfamme R-12. . y ) !

b. Source of Data and Presentation of Findings

.

. Learning outcomes in the several areas of the English Languagk Arts were
idehtified from among the following sources' currichlum guides for the provincesa
of Canada, research SLd literature in the field, including the Instedetional .
Objectives Exchange and the Hational Assesghent of Educational Progress, and the
research and conceptuvalization of members of fhe research fﬁam Within each
T area several major skill categories were identified along with a number of sub-

i

* skills comprising each skill category ) ’

Members gg the researth team with' eXxpertise in 2 particular area of the
(’Language Artlenglish program asgsumed the re3ponsibility of making an inictial
selection‘and organization of skills. Following'this’ conceptualization of
instructional'goals in each area, an internal review was conducted by the re-
search team to allow input from other team meggers. The next stage was the
‘preparation of a drafr questionnaire apd a nilot study in. the Sacke School
Districe uheregteacher opinions on the.go&ls was sought. At thls time also,
academics from other B.C. Universities provided reactjﬁs to the statefents.
Theag review activities rEsulted in, the statement of goals used in the qvestion-

"‘ . .

- nraire. | s b \
" * . - > '
i v " ‘ - F s
[

The teachers examined the subskills in Light of their future or antici-

]

-pated pregrams. Trustees reacted to -3 list of the same Ekilld stated in less *
. ~detailed teérms. The context of-the reSponse was set as the period when..."(the'
I,student) is completing Grade -7 and would be about ;2 or 13 yvears of age.* In '
" addition resgondents were‘asked to respond'.].in terms of the -knowledge,- Skills
"and attitudes that are needed by these students in ‘order to further their in- !
dividual development and contribute tQ society in gemeral," ‘Responses to the

.“
staquehts of learning outcomes vere made using the following scale

-V‘ Oa
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Essential .

.Impoftant

0f Moderate Importance

Of Little Importance - . &

Of No Importance

’ { Means valuesl are presented as an indication of the central tendency
of kesponse to, each skiIl category and the subskills within each categ:ry. ,
For example, a mean value of 1.7 indicates general agreement that the skill

ranka\berween'"Esséntial" and "Imporrant™ as a learning outcome. In some
cases, percen;ago Figures of those réépondingﬁto each valuetare given when
this way help explain tha teachers' responses. The discussion which follows
each dable describes the data which has been presented. After the presenta-,
tipn af the data the Eindings are summarized, conclusions drawn and impIli-
vations presedted
r.." 1~ -
e, The?Total CUrriculum and the Individual Chapters

x ” . u . b

Aunhorities in the Eield of Language Arts instruction generally favor

2
,an integrated:vﬂao of thé'Language Arts Curriculum. - The .writers of this
Teport agree with this view. This view holds that the seperate aspects of

language modes examined in each questionhaire are n‘t, in fact, used or .taught

" N seperab%ly in the classroom. . They are, rather, generally used and developed

. 8ogether Eor the purRose of enhancing comminication and enabling skill develop-

. ‘hent in one area to reinforce growth in another area. While this position is ’

L}
- “»

las a rule of thumb, where the difference between two means is 2

or greatery this difference is statistically significant (p<.05).
-- (Bagéd on conservatdve assumpt ions that sample size = 300 'and standard
" deviation = 1.2). . 4

* . 4

*

7Smith E., Goodman, K., an redith, R.,, Language and Thinkdng in the
Elementary’ School, #oronto:d Holt, Rinehart & Uinston, Inc. 19702 ..

- -
-
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L

N .

heid to be che OnE‘mast nﬁarly reflecting the\nature, function and deve10p-‘
ment of Language, it i; not an-appropriate basis‘for a report on the goals of .
instruction in the discipline.  In crder to fully examine learning goals in .
each aspect of the Language Arts, the total 1ntegrated cm—.ncumm has been .
analyzed 1nto its major components representing both the receptrve and ex= ,
pressive language modes uf Listening and Reading and of Speaking and wrxti/g
- as well as the content fields of Kindergarten Language'Arts, Elﬂmentary Liter-
atute and Secondary Enng%hfLanguage Arts Seperate sectiops of the Present

' report therefore, are devoted to the goals of instruction in each of these

areas, The reader is asked to view each of these sect ions as part of,a -whole,

hk‘“ehatgzeing the Jintegraced Language Artstnglish curriculum practised in most
clas3rooms : -

*

.
L ~
Y

A furcher point- relates to the source™and nature ¢f the learning goals
presented. There are basically two sources ¢f learning goals which may be
tapped for information on 1n5tructional,goals. The .firse of theﬁe, and the\
one used in this repart, is the direct statement of,objectfves.from the teacher.
These are goals fhich the teaéhé} can identify in 5 list or.articulate when
qderied abo{iﬁ?ﬂs or her object%yes The second, whigh will be reported in
thé Diserepancy Analysis portion of the survey, is the teacher's tot 1l in-
structional program including methodology and instructioal materials. . There
is an implicit set- of goals, which'uhderlie the qlassroom program thac the
teachér is sometimes norL aware of on a cons@ious level. ~Fhe present‘report
focuaes only.on the first of these two types; the second will be incorporated
into the discrepancy analyais phase of the-qesessment._ The readerx ié asked to
view'the goals as only part of the total picture, more’specifically. part of
the- tDtal 1dea1 picture, in that*a manr part of this report deals with teachers*

vikws ef an 1deal Language Arts/English curriculum razher than the existlﬁg/bne

L}

bl

" '

d: Organization of the Repart »
p ~ )

L3
A » . .

This report is divided into seven chapters. Chapser,l presents the{find- i
ings relaced to, the general goals of the Language Artstnglish program. Ch#pter

2 presents the findings with respect to the goals of Ki‘dergarten banguage Arts,

while Chapter ?—reports of Secondary English goajs. Chapters 3 chrough 6 reporc:
y Reading, Writing, Ljéerature

+ - L}

consecutively on instructioai goals for Element

and Oral Communication.

¥




CHAPTER.

*

¥

cENERAL GOALS OF THE LANGUAGE. ARTS -

.
* o . o

+

*
*

23 nol:ed "in the introduction, each questionnaite booklet was designed
.to solicit detailed information about one aspect of the Language Axts Curticu-
lym. Tt was recognized early in the Sl:udy that in 2dditien.to the collectton
of data of a specific nature, it would be desirable to obtain a gemeral overview -
ogubpw teachers and{schpol trustees perceived the relative impo}tance of each .
\majot component of the Language Atts Curriculum. The major‘comPOnents;were de-
. - <

fined as follows:

Il

. .. .

SPE&KING \‘ ] T ’ - L B

1Y
’
Use apptopriate voice and speech skills. Spéak witﬁL?luency and .precision.
e Ad?reciate the relationship between speaking and l#tening. Understand, the
ects of and use a variety of techniques in orai,commﬁnication.

. -
ok
#

* 3

LISTENING_ - ‘ o -

td
L " Tt

Comprehend fully and accurately in-all listening %ehaviouve. FEvaluate what
- 1s heard. Appreciate and enjoy listening experientes. v

I3

WRITTEN COMPOSITION .

Use wrictten language Eluently'and effectively, .Exhibic:skill in the use of
various kinds of writing (narra:ive, descriptive, expository) fot virious pur-’
poses, and in structyre and unity.- Show concerd Ed? appropriate use of the

" mechanices of“hriting such as handwriting, spelling and ﬁunotuation.(-

. )

.

READING

Cdmprehend and evaluate ideas, apply skills and techniques appropriate to the
materials, locate and use information efficieggix ‘attack new words.

P

LITERATURE .
Demonstrate a wide familiarity with, and undérstanding of; *the best in liter-
ature of ail types. Make useful associations %etween literature and the world
ss it 1s experienced. .

‘r
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a

SCHOOL TRUSTEES' RESULTS

.

School trustees‘were asked to rank the above goal areas "in order of

their importaﬁ(; in aduIt 11£&8." Each trustee was asked to use the number 1.

for the area viewed as "most important ¢ 2 ¥or the next in importance and so

on to 5, which was defined as "jeast importén?f.~
» LIS .

In Tableal ~1, the mean score’ is presented These_goalé are ordered in .,

W

terms of the meah score for edch item.’ .

) ‘ o ¥ o

TABLE 1-1 S~

Ranking of ﬁeneral Goals by Trusteés )

(n=228) . Mean Values - \\\n

** Goal ' ;7 Mean Rank1
1. Speaking ' ) " 2.1
2. Reading : 2.2
C3. Listen}ng ) . 2.5

4. Writing- - - 3.1

5. Literature ) 4.7

“‘ *
(Pessible range: "1 = most important 5" = least,impoktant)

-
-+ Y L]
L]

Discussion:

. 4s can be Seen in Tablell-l, trustees as a group ranked speaking and
reading siills significantly higie® than'listening, writing and lit%tature
in terms ©f their relative importance .in adult life. ©of the five areas, ’
Literature was tonsidered by far to pe least important. (The diffarence in’
means .between reading and\sp;aking iz not signifttant.)

L ) ) . .

This pattern was also reflected in®the statements supplied-by the 60
school trustees who ciosa :6 comment on the general goals.. Although con~

siderable stress was, placed on the {nter-relafed nature of all.language skills,

there was a markedlyigreater concern over the importance of speaking and listen-

ing skills in tommunitating with ijers as compared with other language functions.

v . -
llf the difference between mgans is .3 or grepter, chere is at least a 95%
chance thet this is-a true difference and not due to 2 random aet of fluctuations.




Q
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Soge trustees noted that 'there appeared to be a difference between
the'ﬂgg;side world and the "world of school” in tertis of how language was
used. Where schools tended tO stress the academic uée of language, it was

suggasted that in wiew of the various persuasive techniques used in the mass

‘media, greater atténtion ought to be placed on the 1ﬁhividua1's ability to
~ - .

appraise language techniques critically.

- *

N
%
2 -

There was general recognition améng the 60 trustees who provided comments,-~
that pupils differ widely in tﬁeir abilities and interests. Literature Was
mentioned in this contexg.several times and there was general stport of an
approach to literature that avoided stress, epe?unqged enjoymen? and éllowed

¢

considerable choice of material.
, o
o .

A number of comments from the trustees revealed a feeling ithat instruct;on

in grammar was being de-~ emphasised to the detr éh: of the pupi d verbal facility

in all_ modes of expression.

-
.

' N
Speaking and Reading skille both were deemed ®f greatest importance among
the general langeége goals in the view of the trustees. .

L4

TEACHER RESULTS

- bt -
1y

Teachers at each of{xhe grade levels surveyed were asked to indicate the
relative importance 5? gach, of the five areas of the language arts at the res-
pective gnade levels. TFor example, all grade 1 teachers of language arts who

.were surveyed were'asked to indicate ‘the }elativetimportance of the five com~

. ponents of language arts in terms of the emphasis that should be placed upon

them in a grade l programme. ’ . . .

The method of paired'comparisonsl was used in this section where sequential
pairs of’language arts areas were presented to each respondent who was asked to

select in.each case the more important of.the two.

/

lsee W.S. Torgerson, Theory and Methods of Scallng. New Yerk; John Wiley & Sops, 1960

L
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, ' Table_1-~2
, Relative Impoftance of Each Area Qf the

 KEY English Language Arts. . .
R: Reading - - '
5: Speaking ) - Trus teesl I‘I‘rustees yere asked~ to
Lis: Listening - rank the five goal
WigWriting . : . areas in terms of .
F LierLiterature . . «their importance in

! aduelt life.

Te;achers2

Grade 12 . Grade 11

'2Teachere ranked th
five goals in t_e}vlﬁ_
of the emphasis 3i-
that each’ should

receive ar the

"_\;espéetive\ grade
. levels , 1
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-

‘precede skill development in other modes of language.l

INTERPRETATIONS -AND INPLICATIONS

Table 1-2 summarizes the pattern of responses. Each circle in the table

is'dbvided‘@ccording to the relative emphasis assigned to each of:;he five

areas by teachers and trustees. -

From Tehle 1-2 an iﬁterestingrand predictable pattern is evident in
reviewing the relative emphasis placed on Reading and Writing as cpposed
to Speakﬁng and Listening. In kindergarten the oral communication skills,
are viewed as the fpst important skill areas 4n the curriculum and - REading
" and wrlting as least important. This patte&rn undergoes a gradual and
understandable shifc to the point in Crade 12 where the ranking is reversed
Teacherq responses appear to reflect the changing use of language modes
over the school years. Oral® languagé is used and emphasized more in

elementary grades and written language more in senior grades.

These views, while representative of current attitudes, suggést chat
teachers in‘the higher grades may not be fully convinced of the research

evidence which shows that oral language skill- development should continually

.~ R ] t

E
- F .

Ligerature, while receiving some scress ;t the kindergarten level, is
ranked least in importance in'grades 1, 3 and"7. It appears that secondary
teachers, on the other hand, feel that Literature ought to receive more em—
phasis to the eftent where it is viewed as being more important than Speaking
anc Listening in grades 11 and 12. It should bg noted that all teachers at
the grade K—T-level regponded tg questions on.genérel goals while only English

teachers answered ‘the questionna{res in grages '8, 11 and 12,

-~
.

*

Trustees, as a group, felt that speaking,'reading and listéning skills
are most'important, followed by writing. The area of literature was ranked

Ll .
. .
¥ * 5

lLoban, W., The Language of Elementary School dhildren, National Council
of' Teachers of English, 1963, Research Report No. 1 .

4




ERIC

PAFullToxt Provided by ERIC

ki

lowest of the five by the trustees, thaugh it received strong support from

secondary teachers. These responses iIdicate ‘a need for continuing discussion

specially at the secondary level between

and clarification of langifage goals, e
f .

the profession and the public. . .




"CHAPTER .2

o/

ELEMENTARY .  LANGUAGE ARTS: KINDERGARTEN

-

L
H

L
i
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~wirh others. ( . .

-~
' { ’

-

fhe area of Kindergarten Language Arts was divided inro ten general
purposes, eighr goals, six categories of Specific skills with several
subskilla “in each category. In general thesgnpurposes, goals and categonmes
of skills seemed nighly acceptable to teachers. K -
) .

. . o
In respect to the general purposes of the Kindergarten Language Ares

‘the majority of respondents b ived thatthe affective outcomes of Kindergarten

are of major importance as ake idgntification and correction of learning dis-

-

abiliries ‘along with the development of language 'skills: '

r
L] - B . - v

All of the general goals of Ehe program wére judged to be at least
"Important"” with the most highly rated item being the ability to &ommunicate

< . . ot
=~

The learning outcomes category chussing on attitudes, appreciations
and understandings was very highly rated by reapondgnts, being considered .
"Essential” or "Important” by a majority of the teachers as were the categories
dealing with' listening and speaking skills, auditor{ and visual perception and.
notor skills., In general, the simpler. more basic subskills ia each category
were rated more highly than The more complex skills. .

There was a general concern, expressed in teacher comments; for what
waa thought to be an-increased tendency in Kindergarten classes to conduct
a watered-down Grade l formal program. TeacheXs hnped th%s trend would not_

be continued or accelerated.
- &,
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ORGANIZATION OF THE CHAPTER

‘v . . .

The report has been organized arOund six main headtngs.. Part A deals A
with general reasons for inclﬁding Kindergaften in the school system. PartlB ‘
is concerned with the General Goals of the Kindergarten Language Arts Programme
and Part C deals with Léarning Outc?mes and Sub-ski%ls of the ideal Kindergarten
Vanguage Arts Programme. Part D presents a comparisbn of the purposes and de—a
sireq learning outcomes in Kindergatten, Part E contains the.summary and con-
clusions and the last section, Part F, presents the 1nterptetations and *mpli-
cat1ons of qgg chapter. . . .

in:&he tables which follow, the mean values are presented as an indicat}oﬁ’
of the central tendency of respoise f{éﬁ the 664 teachers who participated in the
survey. '?hey have been arranged in the érder of the priority assigned to them byn

v 2 4

the respondents. ’ L
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A GENERAL_BEASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOJi SYSTEH

\ ¥ 7

‘\‘ﬁ N . . -
) P Y

Table 2-1  Mean Valueé >0 S ke

-
3

General ReeSOns for lncluding Kindergarten jn thé SbhOOI System

-

' + . f n,

L

a. To develop a positive self-concept to fﬁcrease the
probability of reading success. 2

¢
“

b. To make the transition from home \to school less rragmatfc-'°
- % & _— .
c. To provide for an' early observation period o diagnoseeand
correct learning problems :

d. To provide a foundation for the Language Arts . S 2 "

" To coﬁpensate for a deprived environment

_ £, To improve “the chances of success in thewprimary grades'

A o -
.

g . To provide educ&:ional instruction for childreg Who hature
. early . . ) AR

[ . ‘
h. To make)an early %;fort to involve parents in the educational
gystem -

1. To decrease the learning burden E@ Gr. I by assuming some-of
.2 the content usually assigned to-that grade o .

P
€ i 4 Toe *

3
j. 7To provide for a longer time in school in order to,ﬁmater the
increasing numogr of skills and body of knowledge‘gequired

r hd [ . w .
% 1, Esgsential 2. Important 3. Hoderate Imporﬁanoe;,é..‘iittle Importance
5, No Importance . - AP R ‘

. 0- .y Lo
* Discussion . e C A .,

- - T -~ A

" The data show that the majority of Kindergarten teechera Eélb'thae the a!~
fective outcomks of the Kindergarten experience were of major importan (a),
QH}, (e). The early identification end correction of learntﬁg disabiﬁ?e
coupled with the development of fhnguage §k1113, also held H{Eh priori;y (c),
(d}. There eppeared:to be greater concern,iathhe compedkatory Ednction “of

tieg,

' the kindergarten for the child Erom‘a deprived environment than fbraﬁhe pro=¥

vigion of intellectuel stimulation for the &ble child. CommenﬁSArevealed that
PAbieiianitd

the respondents deplored the pressures to provide advanced instruct*gn through .,_~

the transfer of children to Grade I sttuations.

-
L]
-

Q

PAFullToxt Provided by ERIC




-

1

Attitudes toward parent involvement in thé‘educaﬁi&nal process were
mixed with 63% of the respondents attaching?”Important™ ar "Of Moderate’

lmpétance" to this purpose. While 16% felt that it is "Essential", E?f"f//’ﬁ\
of the teachers responded that it was of "Little" or "No lmportance".
K .

* .
Opinions were clearly against the Suggestiqg'fhav more content should
be taught earlier. 1n sach of the last two caté%orfes, ltems (1) and (3}, .'

617 of the teachers felt that the presentation and mastery Bf knowleﬁge and
skills was of ““Little" or "No lmportance” in the Kindegrgarten. Between 21%

and 26% ascribed only "Moderate }mportance“ to these outcemes.
-~
™~

?
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PAFullToxt Provided by ERIC




-
4

B. GENERAL GUALS OF THE KINDERGARTEN LANGUAGE ARTS PROGRAMME

-

Y

‘ Table 2-2 Mean Values

‘ -
qigeral Gogls of the Kinaergartep Language Arts -
i . ¥ N

*

.

To develop the ability to. communicate with others; express
ideas . t
To use language as a social tool, i.e. to talk freély and
¢asily, listen to others, etc. .. ’

’
.To develop fluency and’ naturalness of expression

To express ideas in én or%aniZed fashion ' \;“‘J//‘

To*develop the abilily to name, dggcribe and classify
‘objects common in the environment '

To form habits of correct uéage

To develop the ability to speak discinicly in a pleasant
i~ ]

voice(yith good control of volume and tone

-
¢

" K
To learn about the language, e.g. a system of sounds that
conveys meaning only in words and sentences, etc.

1l

t

Discussion: ™

A high pfrcentage (98) of the geachér% gave first.priority ta the development
of the abilfty to communicate rating this item as "Essential” (81%) or "Important"
(1725: The second priority (b), To use language as a social #ool yas regarded as‘-
"Essential" or "Iﬁpo;tant“ by 95% of the teachers responding to the questionnaire.
Fluency and naturalness of expression, the third priority (c), was also rated
generally in }h; “"Essencial” category {53%). Only 7% of the respondents considered
this outcome of "Moderace” or "No Importandg'. { ) i
. . .

" *The least outcom; lisced was "to learn about the language system'. The responses
to this outcome produced an almost perfect 'normal' chg;e. It appeared that the
teachers were more concerned with the global goals of language development than
with the individual or contributing goals.® However, all of the goals, with the

. exception of ttem (h), were judged to be wichin

”

the "Important" or "Essential" range.
*




&

- « -

LEARNING OUTCOMES AND SUB-SKILLS IN THE [DEAL KINDERGARTEN LANGUAGE ARTS .
PROGRAMME * L .

.

0
1

-

Table 2-3 Mean Values .
Attitudes, Appreciations, & Understandings

I3
-

A\positive concept of self and ofhers

_ A desire ‘to learn

An inteérest in books .
An.appreciation of tories and poetry

The understanding that wWriting represents speaking

- An l;nﬂeratandihg.of the ¢onventions-of .the -language, e.g_,,' .
sentence structure, left to right progression

Ll

~

Piscussion: - .

*

*  With the excaption of Item (£), all of these outcomes were rated as

"Essential” and "quortant" by between 80% and 98% of the tespondents. Even

this exception to the trend was viewed as of "Moderate Impqrtance” to "Essential"
. )

by 91% of the teachers. .
. ’ AL . » )
It was evident.that the teachers in B.C. Kindergartens were concerned with

Ll

the development of positive attitudes towards learning and with increasing ap-

preciations and undersctandings :Elated to the fundamental aspects of the Languagé

Arcts at thac level. . ,

-
3

[€)
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_ Table 2-4 Mean Values
S Lisl:en'tng Skills

-

I3

i

. .

a. The-ability to give attention to what is said

- .. e gy .J. .
b, The abilify td follow ‘oral dir’gctions T
. . . . " ]
v: J Tk ’

& o, The a‘b_{.lity to listen cgurteously . -

‘d. . The ab\ility to listen to gain-infarmation
. * N -
k'\

Dfscussion:,

.o

.Listening sub-skills were highly endorsed by most of the teéchers, being
rated "Essential" in ‘the m‘ority of responses to each item.

> ? ' . N\

N +

These data reveal that teachers perceived the ,importaf-nce' of developing e

the abilityi to attend, to listep .to others, and to follow oral directiens.




Tablg 2-5 Mean Values
. . -Speaking Skills

? . *

- ., AL

-
{+a. Possess an adequate vocabulary to communicate his/her
- thoughts to others ~ -

. P . .
. The abi.li.}:y to speak in sentenéeé' :
D /’ "
. . The ability to:retell a story in séquence C
S -
“F 4. The ability to speak distinctly and expressively with
few instances of immature speech -

a -
-

T D:L'scussion:

L] h '
While ‘61% of the respondents felt that having an adequate vocabulary

was "Essential", this item was rated \_aé‘/”;niqﬁ‘;,tant“ by 34% of the teachers
accounting for 95% Q’f‘ the respomses., Less thah 2% thought that sub-skills

(b) and ‘(c) were of "Little" or "No Importanéé." Imnatore speech at this level

y - )
did not seem to be a concerns.for 4% of “e,.respondents. .=

. -
-
+

bl

Although Spealing Skills were rated highly, they did ndt appear to assume
the i.mhcmfaf{ce of Tstening Skj_.ll-?’except' in the general sense of beingeipar't -

of the comunicatio

process.

+

ER
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Mean Values
Auditory Perception Skills

-

Auditory perception of sound

Auditory memory of sound

Auditory discrimination of speech sounds, e.g.*injtial
consonants ' Eal '

Auditory perception of: rhyme

Discussion:

. . "
[ >

The ability to perceive sound was rated “Essential" or "Important'T by a

total of 95% of the respéndents. Similér ratings were given to sub-skills -
and {c) by 80% of the teachers: Few

(¢), and €d) "Of Little Imﬁortance".? ‘2 i /

r than 2% rated any of the sub-skills (b),

" ' { -

.

The responses in the area of Au«{igjory Ferception appeared to be ‘closely
linked to the impotrtance attached to L;{stening and Speaking Skii'lg in that
none of the sub-skills whs considereﬁ%ﬁhimportant.v-

-




=

. . Tible 2-7 Mean Vdlue
- Visual Perception Skills

Visual perbeption of shape, si}a, golour
Visual memory of form K .,

Visual discriminatioen of upper and ‘lower case letpérs.

w

Alphabet skills (recognition of the letters)

*
LY

Discussf\n:

The broad sub-skills listed in Item (a) received a high rating frf)m 96%
of the teachers. The values dx;opped sharply for the other sub-skills with
from between -37% to 43% of the opinion that items {c) and (d) were of "Moderate",
?hittle", or "No Importance". The respondents appeared to be of the opinion that
the ideal programme need not include as much emphas}s on activities dealing
with the discrimination or naming of the letters as upon the more gene.rflized

aspects of visual.skills. ' -
e * '




1
{
i

1

Table 2-8 Mean Values
. Motor Skills

Grosgs motor skills, e, g running, ékipping, throwing,
balancirg N ’ ’ ‘
P . .
Hand-eye co~ordination, e.g. cuttﬂng along a ling
|
i

Dominant handednes$s established

i

Ability-to follow a line of prin;&ng from left & right -
{

Ability to print own name and a\ﬁgw common Words

. —

Discussion:

-

N
These five motor skills were rated "Essential" or "Important" by 792 of the
respondents. Sub-skill (a) was thought to be "Esgential™ or “ImPortant“ by 53%
and 40% respectively. The ratihg of: Items (d) and (e), the abifity to follow a

line of print, and to print his/her nT:e and othersaaords, were noted “Essential”
r "Important™ to 71% and 63% of the

eachers who responded to the items.
The gross motor skills and those which are used frequently in the programme
of the Kindergarten yere regarded highly The more complex gkills related to

- the more formal programme of the Language Arts were not thought to bq Qs important.

-




D. COMPARISON OF PURPOSES AND OUTCQHES

L}
Although the outcomes proposed in the ideal programme are not identical

with those in the other ;wb lists, there is some value in examining character-
istic responses. An attempt has been made to compare one reason for including
., Kindergarten in the school system with related sub-skills of the ideal Language

JArts Programme. .

.
r

. Table 2-9 Mean Values

Comparison of Purposes for Kindergé}ten and H%Sired Learning Qutcowmes.

L
- ! [

To decrease the learning burde; of Grade 1
threugh assuming responsibility for some of
Kindergarten .the content usually assigned to that grade.

Purbose of

Outcomes of The child should have:
the Ideal
Kindergarten a. Thé understanding that writing represents
Language Afts speaking. N
Programme
The ability to listen to gain information.

The ability to retell a story in sequence.

Audi ory-discriminatién of speech sodnds.

Auditory perception of rhyme.

4
Vigual discrimination of létters. .

h .
¥
e

Aiphgbet skikls (recogn@?TU# of the letters).
Hand-eye co-ordination. .

The ability to follow a line of printing. .

The ability to print his/her own' name and a
few common words. R\\\‘

ERI
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"Essential” or “Important.” There are’ two bossible erpla tions for this dis-t
crepancy. Firsg, the Kindergarten teachers might have interpreted:- "decreasing
the lha&hing burden at the Grade 1 level" as implying tKat formal reading should
begin ‘in Kindergarten. Another hypothesis might be that the sub-skills listed .
are already parr of the unstated Kindergarten curriculum and therefore are not
viewed as "content ﬁSually assigne§ to Grade 1." Yet these skills are basic to \
beginning reading and without Kind garten experience, children would have to

acquire them at-the Grade 1 level.

*

E. SUMMARY. AND CONCLUSIOQNS -

kS .a
In general, the six areas of outcomes end sub-skills seem acceptable to the

teachefs. Few ifems were,fdded in the space pro;ided; About 10% contributed
desired attitudes), appreciations, and understandings to the list, while’ less than
5% wrote in additional Listening, Speaking, Auditory and @iSqe; Perception, or
Motor sub-skills. While there were some whose order of prioritiés would put early
instruction in Language Arts readiness skills ip the Kindergarten in first place,

‘:RS-a*jqﬁ&ty of comments written in by the telchers were in agreement with the
data presented above. ‘

. o L . i~ )

Concern was expressed for what i$ thought.t® be an increasing tendency for
Kiqdergarten programmes to be a watered-down v sion of a formal Grade 1 programme.
Many teachers expressed a hope that the Outcome Of the' $urvey would not be a re-

turn to what they term ‘a tradigiunal approach' of excessive drills and mechanical

-
£

modes of instruction.




\ .
It appeared that ‘'most of the tea!pers were of the .opinion that all children .
of Kindergarten age, regardless of their mapurity level, can benefit from the
informal exper es and activities of the Kindergarten year. The development
concept of self and of otherg and'the inculcation of an interest
in learnIng were of the highest priority in the programme (Tabl¢s 2-1 and 2-3).
' .

The éarly identification and remédiatidn of probable learning difficulties
before tig children encounter more formal educational tasks was seen as a fuaction
of the Kindergarten. Included in this‘function is the opportunity to intervene
with regard to léss serious deficiencies caused by environmental ﬁgctors, matur=-

5

ati!hai‘patterns and socialfemotional development (Table 2-1). ‘
" . . .

\\t' L
Providing a foundation- for the Language Arts by developing Listening, Spedking,

quitory and Visual Discrimination and Psycho-moter Skills at a basic levei was

viewed as a function of the Kindergarten Programme (Tables 2-1, 2-2).
. " J 4
. R

The data and teachers' comments supported the ldea that more co-ordination
‘i»of‘the Kindergarten and Primary Grade Programmes would result in a greater undery
standing by all teachers of the expectations uponkthem and a more effective trans-

ition for the children ‘From one level to another (Table 2-1)-

4 »

]
L

F. INTERPRETATIONS AND IMPLTCATTONS (?

e

The ahthors present the fpllowing Interpretationms and impliéations as they

~ariff/pur of the findings and conclusions from thls part of the questionnaire: .

-

+

1. Due to the perceived importance of providing a foundation for
- - ]
Language Atts, the: Eldmentary Language Arts Committee sﬁ'uld
consider including Language Arts 1n the Kindergarten when revis-'

ing the Langlage Arts Cur(icﬂﬁwhf

4
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2.‘

-

As seen in the couments and, data upen cocrdinaticn of the
Kindergarten and primary programmes, the Kindergarten should
be included in the hierarchy of 'levels' if the éoncept of

centinucus pregress im the La;'lguage Arts*is to be r,etainéd.

In light of teachers' opinions concerning development of
attitudes, those éttituhes, appreciations, understandings,'
gmd skills basic to the Language\Arts which can be
;t!ained without undue formality and pressure shouid be -~
clearly défined Eor‘tbe Kindergarten Curriculum.  This should
prohide a learning continuum of language experiences from

Kindergarten throughout the elementary grades, =

-

Noting the high ratings given to the early ‘development of

basic skills, Kindergarten should hav; a specific curriculum

and not be mereiy 4 watered—down "imitation of the Grade 1

programme. ‘




CHAPTER

w7

READING

’)EADING

-
-

e
Comprehe?d and evaluate ideas, apply skills and techniques appropriate to

the materiails, locate and use information efficieptly, attack new words.

. +

Q
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ABSTRACT

Teachers from Grades 1, 3 and 7 ranked oé specific ohtpomes’of_an ideal
reading programme. These specific outcomes were éroupéd under lA‘generaf9:utcomes.
The most important specific cutcome for an. ideal reading programme is "Uses

phonics - to blend $ounds into word j;oles ac;ording to Grape T and 3 teachers,
while Grade 7 teachers chose "Locates 1nformation -.uses indexes" as most important.
Teachers at all three grade levels agreed that "Applies appropriate reading skills-
evaluates- the author’s qualifications“ was the least important speciflc-Outcome.
The range of average scores (mean ratings) was considerably greater fox the Grade 1
(1.4 = 4.0) teachers than the Grade 7 (1.5 - 2.9?:teachers.' This may indicate

that Grade 1 teachers have stronger feelings about, the reading programme or éafé
precise teading goals than Grade 7 teachers.. This max,also reflect the attitude

that Grade | teachers teach reading while Grade 7 fedchers teach subjegts.
LY

QRGANIZATION OF THE CHAPTER //
This chapter fis divided into four sections._ Part A deals with findings

arising from teacher rankings on instructional goals in.the context of an ideal

. ot future oriented program. A discussion accompanies the tables presentings

the data. Part B deals with learning outcomes: as regarded by ‘schdbdl trustees

. who ranked the outcomes in reading with a future reference. art C deals with »

a summary and conclusion of the findings, wh11e-?art.D presents the interpretations

‘and implications of this Ehapter. -~ Lot -,

L] -
: . r -
.
\

ey v - . * »~
442 Grade 1 teaclrers, 403 Grade 3 teachers and 426 Grade 7, teachers &popded
te the Elemedtary Language Arts - Reading questianaire.~ General commepts ;about

*

the learning outcomes for an ideal programme will'be followed by an examination

of each’of the learning outcomes. This chapter concludes with a summary,

- ]

¥

&

interpretations and implications section.

1 i

lGeneral'outcome\irecedeg‘the dash, specific outceme ?nlﬂows-dash.




A, LEARNING QUTCOMES IN READING IN ANF"IDEAL“ SETTING

;?-.
-
Table 3-1 Mean Values*
Enjoyment of Reading

The pupil enjoys reading:

Chooses reading frequently during
free-time periods -

Engages voluntarily in recreational
swreading )

- Shares his reading experiences
with otherg

Re-reads fayorite books and stoerfes

™ .

. §
Essential 2, Tmportant 3. Moderate Importance*ké. Little Importance
No Importan - . ’

T
-

Discussion: .

‘l-—j

Teachers at all three grade levels agreed strongly that pupils
should demonstrate thag reading is enjoyable by_voluntary reading but did *.

not feel quite so stroﬁgly about pupils sharing their experiences or re- !

reading favourite mate;ials. About one-half of the teachers in Grades 1
and 3 felt that it was "Essential® that pupils engage in reading voluntarily.
Teachers at the Grade 7 level saw less value in sharing and re-réading

activitiq§'than Hid Primary teachers.

—




Table 3-2 Mean Values
Selects Suitable Reading Materials

The pupil gelects suitable
reading materials:

Selects materials from-Q wide
varie;y of categories -

Identifies materials at his
reading level

Identifies materials suited to

his purposes for readiﬁg’T\stw‘\
’ ~

I}

Discusgsion:
[ e .
The ceachegﬁ from all three grade levels raced the three specific outcomes
‘under "Selects Macterials" as "Important"., This would support the increased im-
porxtance that has been glven in.dhe professional licefﬁture to student self-

gelection of reading materials.

*
.
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Table 3-3 Mean Values
Identifies Maln Ideas

I3

The pupil, identifies mein tﬂ':é%s:
a. States the toplc of a}ﬁicture
b. States the topic of a sentence
c. States the topic of a paragraph

d. States the topic of a longer
passage

.

Discussion:

The Comprehension Strgnd, Main Ideas, received an averagé_rﬁtingﬂqf.
"Important”. Grade 7 teachers gave slightly more importance to this areat:
than did Grade 1 teaohers. Grade 3 teacﬁers’ responses were nearer those
.of Grade 7 teachers than bf the Grade 1 teachers. Grade 1 teachers preferred
) "states the topic of a picture” (a}) while Grade 7 preferred "states the
N ____.xopic_oi_a-paragqaph—-{a),—the~G¥ade—3-teachezs_ieltfallﬂfoutnwere_equally—,f-u—gn--~

important (difference naot significant). "Teachers seem to perceive

-, ldentifying main ideas as a skill that progresses from pictures to paragraphs
4 -

as studdnts’move through the grades.

*
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Table 3-4 Mean Values
Determines Séquence™

4

The pupil détermines sequence:
a. Can identify first & last event

b. Can identify the event before
and after :
¢. Can identify' exfalicit relationships.
W + .
d. .Can ideptify implicit relationships
- i

&. Can order event®along & time line

"Discussion:

E]

-
4 L]

Grade 7 teachers ‘gave about equal rating to all of the specdfic

outcomes for Sequenc% Teachers of Grades 1 and ¥ agreed with the Grade
7 teachers that knowing first and last event .and knbwin°g the event before

and the'i were "Important', but didn't feel quite so strongly about expliéit

- 'and implicit relationships and the use of a time line. The ratinge for. “

Sequence werg\ similgr to those for Main Ldeas (see Table 3-3).

h
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Table 3-5 Mean Values
Reads for Detail
ey

-

The pupil reads for detail:
a, Identifies important de{ei&; .
b. Identifies’éugportiné details

c. Relates details to each other

1

*In the comprehension Strand, keads for Detail was rated slightlf
less important then Identifies Maip Ideas (Bee Table 3-3}., Ratings were

simzilar across the three grade levels except that Grade 7 teachers showed
greater comncern tﬂd& did Grade 1 or Grade 3 teachers for identifying
supporting detai],s ‘and relating details.

4




+ Table 3-6 Mean Values ’
Uses Logical Reasoning

F

+

igt

R J‘E’.\

-

The pupll uses logical reaéoning:

. a. Synthesizes information

b. Determines cause and efféct
relationships

¢. Reasons lhductively from the
kqewn to the unknown

d: Predicess outcomes

L]

‘w"‘

Discussion: ’ '
ﬁ—— ,---fa ) ~ -
i

o the comprehension strand, Uses ng_gal Reasqning was Ftated slightly

w

less important than Reads for Detail (see Table 3—5) or gentifies Main Igg

. ('e.egIt Table 3-3). Ratings by Grade, 7 ‘teachers were consistently higher -than '
ratings by teachérs.of Grades 1 or 3, except for "Predicts Qutcomes” which
.wss not significantly different. Grade 3 teachers were midway between the
others. Grade 1 teachers viewed "Can identify first and last.event" (Jabl
3+4) as Bhe most Important subskill for the ideal comprehension programme,
closely followed (difference is, no: significant) by “"Identifies importént
details" (Table 3-5). Grade 7 teachers, however, gave equal importance to

. "States the topic of a paragraph” (Table 3-3) and "Identifies important
details" (Table 3-5) as the most important subskills of the ideal comprehension

-~

. programme. - . \ . .




Table 3-7 Mean Vafues -~
Uses Visual Memory

The bupil uses visual memory Eoi

a., Identify and discriminate among the
symbols which represent the
spoken language -

Acquire an initial stock of sight
words as a base for word-
recognition skills

Acquire, a rapld recognition vo-

cabulary of high frequedcy words
Aéquire a rapid recognition vo-

cabulary of irregularly-spelled

words .

»

dcquire a rapid:;ecognition vo-
cabulary initially decoded throukh
other word-recognition skills

"~

t

-
Discussion:

] . \\ +

. Subskill scores presented only .one surprise: Gr§de 1 teachers gave the
lowest‘racigg to "Acquire a rapid recognition vocabulary of ‘irregularly-spelled
wotds" (d). The prevalence of irregularly-spelled words, e.g. come, ﬁave, ;éid,
in beginning reading materials would indicate greater importance for this sub-
skill. Considerable overlap between "high-frequency" and "irregulq:iy-Spelle&"
words way have caused some confusion. Teachers at ail three levela generally

rated 211 the subskills “Important™.

o~
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Table 3-8 Mean Values

Uses Context Clues
. AY

The pupil uses context to:
a, Test the appropriateness of words 2.0

b. Provide a source of decoding in-
formation . 1.9

. Determine the correct pronunciation 4
of yords : + 2.3

. Expand the number and quality of
meanings 2.2

. Select the appropriate meaning . T

from those given in the dictionary 3.0
*

e

Discussion:

- i -
The subskills in this category aeceived similar r;tings acrogs érade levels
except for "Select the apprOpriate meaning from those given in the dictionary"
(e} which Grade 1 teachers, f&i;q;as considerably less 1mportant than the other
subskills. Gpadé 7 teachers, howevér, felt his subskill was more important
than the other subskills. These rankings vere similgg to the subskill ratings
for Uses the Dictionary (Table 3-11) anh it appears that teachers responded to

this as a dictiongry $kill rather fhan a context skill' Grade 7 teachérs seemed
td feel that Uses Tontext " (Table 3-8) was about &s important as Uses isual
Memory (Table 3~7). Teacheérs from Grades 1 and 3 would seem toO ‘feel that Uses

Visuad Hemq_y 1s more important.
’




Table 3-% Mean Values
Uses Phonics

The pupil uses ghonics,to:

a. Identify and discriminate ameng
the sounds of the spoken language 1.9 1.9

. Blend sounds into word wholes ) 1.4 1.4

. Develop sound-symbol relationthips 2.7 2.5

*

. Decode regularly phonetic words

using substitution techniques 1.9 2.1
. Become aware of the variability '

of sounds represented by letters 1.8 - 1.8

. Regarq the "silent letters" as
clues to word meaning 2.2 2.0

. Identify k¥nown elements in
unfamiliar words 1.8 1.7

. Decode words in the listening
speaking vocabulary -

D&ECUSSiOni . .

Usés Phonics was considered the most important word ident%ficacioﬂ skill
Sy.f.lz:e-rh Grac‘a 1 and Grade 3 teachers. It was considered the least important
asﬁect of the word identification programme by Grade 7 teachers. _This would
‘ reflect a belief that phqnics is a foundation f9r ledrnigﬁ-to read but once

_the student gains reasonable reading fluency, other word identification sk{lls
become more important. Grade 1 and 3 teach;rs cabed the sub-objective, "Blend”
sounds into word wholes" (b) as the most important of the word identification
sub;kills for this skill category and.the most important of EHe entire programme
as wés noted earlier on page 32. )

) -

-
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Table 3-10 Mean Values
Uses Structural Analysis
] :‘“

Gr.l Gr.é £

Tﬁe pupil uses structﬂ?@} analysis to:

a. Identify large meaningful, pro-
nounceable units within words
through the use of visual clues

. Understand the generalizations
governing the formation of ip-
flected forms

. Assist in the pronunciation of
multi-syllabic words

d. Judge the probable sound repre-
sented by a symbol by its
position in a word

. Increase the meaning vocabulary
" throygh the study of words borrowed

1

from other languages !

. Use visual clues to determine the
accented ' syllableg.—i~

Digcussion.
%«‘ . ) " "
Ugses Structural Analysis received a genmerxal rating of "Important’. Grade
3 and 7 geacheis bonsisteni&y gave higher ratings to the structural amalysis

“subskills of the programme “than the Grade 1 teachers did.

-




y Table, 3-11 Mean Values
' . Uses the Dictionary

.

—

The pepil yses the dictionary:

a. To sacquire the *habit of con-
sulting the dietionary

b. To make the dictionary an
efficient tool of decoding

¢. To derive the pronunciation of
words not in the listening/
speaking vocabulary through a
knowledge of phonetic spelling

+Biscussion:
. -~
Grade 7 teachers considered Uses the Dictiomary the most important word

identification skill. Grade 1 and } teachers, however; agreed that this is

Ls

the least important of the word identification skills.

R [

The pattern that emerges for ideal word identification progfﬁmmes is a strong

phonics base in Grades 1 and 3, less emphasis on context or visual memory

(sight words) and context, less importance to’structural analysis, and least

importance Eo.phonics. S

l
. .

Q
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Table 3-12 Mean Values
Locates Information

Gr.1l ., or.3

. The pupil locates informagjon:

a. Knows the somrces of materials
needed

b. Uéeq,the card catalogue

. Uses reference books *

d. Uses the table of contents

e, Us:f inde xes

f..U§ s glossaries

g- Adjusts reading rate to the
difficulty of the material

. Adjusts reading rate to the
reading purposes

Discussion: .
‘ ~
-

Locates Information was comsidered more important by Grade 7 teachers tham

by the other teachers surveyed. Grade 3 teachiers were'closer to Grade 7 teachers
in their ratings than they were to Grade 1 teachers. Grade 7 teacﬁers considered
the subskills to be generally "Essential” or "Important”. The subskills "Uses
reference books" (c), and "Uses Indexes! {e) wqgeﬁthe nost important subskills

of the ideal reading programmes according to G;adé 7 teacpers. Grade 3 teachers
considered them to be "Important" and Grade 1 teachers considered them only "Of

Moderate Importance". .

’

e

/.
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Table 3-13 Mean Values .
' Applies Appropriate Reading Skills

hl -

The pupil applies appropriate
reading skills:

Determines the purpose for
reading ’

H
-

LI
Uses skills appropriate to the
subject matter

. .Uses graphic aids effectively

Evaluates the author's qualifi-
catidps .o

]
I3

3\"M
}0
Discussion:

/
Responses varied for,this outcome. "Evaluates the author's qualificacions"

(d} was agreed to be the least important outcome of those listed. Grade 7

-teachers felc ic waé "0f Moderate Importance . Grade 1 teachers felt it was

"of Little Imporctance™. As reading,research indicates a strong relacionship be-
tween setting purposes for reading and ‘compreheunsion, Et was expected thac the
responses (o this item would be similar to responses fﬁr various comprehension
outcomes. This appears to be crue for'tﬁé responges from Grades 3 and 7 but

not far Grade 1. Grade 1 teacheréﬁmay need to be informed of the relatiounship

between purposé and comprehension. : w

.\

As was expected, responses to using subject matter skills and graphie aids

were stronger for Grades 3 and 7 teachers chan £or Grade 1 teachers.




*

Table 3-14 Hean Values i
. Organizes Information Effectively

The. pupil organizes 1ﬁforqgtion

effectively: . :

Has beginning outlining skil%g'

Hakes simple biblicgraphies

Draws inferences and gakes

generalizations
¥

-
—

Recognizes that written material
may be fact or opinion

Evaluates information in terms of,
his own experience and/or
known facts

. TN - t

Relates ideas from several sources: 2.7

Discussion:

————————

+
a

Organizes Information Effeé%iﬁgrébiforiébed a pattern $1milar to Locates
Information (Table 3-12). Ratingﬁiﬁg Grade 7. teachers were sigulficantly higher
than other teachers"ratings. lﬁhf is case» however, the ratings by Grade 3

« .t P

teachers represented more of a midpbings . :
. :.' S ) - p——
) . . .
— ,
’%"The skills of locating and organizing in it fon’ 3ain more importance as
o -
the grade level-increages. ,Locating Informa i as considered slightly more




-

B. LEARNING OUTCOMES ACCORDING TO SCHOOL TRUSTEES

Table 3-15 Mean Values

Learning Outcofes ~ Trustee Questionnaire

d

b )

a. Read for enjoyment and recreation

b. Acquire a stock of words which are understood immediarely
<. Consult a dictionary regularly to determfgé‘word meanings
d. Distinguisn between fact and opinion in-a t;ading selection

e:-Apply word-recognition skills to infer meanings and comprehend
_? unknown words .

5

f. Use visual clues (e.g. root words, syllables, prefixes, etc.)
to assist in the pronunciation of moref than one syllable

g. Identify both the important and supporting details and how
they relate to each other

k. Locate sources” of information, use a card catalogue and
reference books, etc.

i. State the topic in a sentence‘ paragraph, picture, ete.
j. Order events in g sequence . 'S

k. Determine the purpose for reading and use the reading skills
appropriate to ‘the suhject matter

1.” Ewvaluate information in terms ‘of Eheir own experience

m. ldentify materials suit‘able to their reading levél & ‘purpose
n. Synthesize information and use it to predict possible outcomes
o. Draw inferences and makg generalizations

v

Discussiont

. The trustees as a grqup fele that the most important outcome was that
students "Read for enjoyhent and recreation” (a). Trustees indicated f,;r
two word- idenrificarrﬂl kills, 'ﬁ‘cquire a stock of words th.c:h are hndersrood
immediately” (f) and "Cdnsult a dictiomary regularly to determine word meanings",
(c) whre next in importdnce. The least important outcome, according to the

. rrustees was "Draw infprences and make generalization" (o)‘, which was considered

[€)
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X

to be generally between “Important'' and “Of Moderate Importance". The range #

of responses by the trustees was significantly smalle;’;han the range for any

of :he teacher groups. This may indicate that trustees are not familiar with

all :he many varied outcomes of. the reading programme and, therefote, have somme
diff%culry differentiating among them, although they agree that :eading is

————
important, .




C. SUMMARY AND CONCLUSIONS

u

. The pattern of responses supports a reading programme wich differing
emphasis at the three grade levels Surneyed. This programme will be analyzed
in terms of comprehension, word identificacion and locating andﬁusing 1nforma-
tion. Note that these results are for B. C teachers as.a group and may not

apply to a specific teacher or school.

.

L]

-Comgrehension /r*

%

The comprehension programme sequence was generally seen to move from
underscanding specifics to making inference$ and judgements. " This trend was
clearly seen in the area Main Ideas, Table "3-3. The three groups surveyed'
all indicated-that identifying main ideas was important, hut for Grade 1

teachers the mai1 focus appeared to Q% on the "topic of a picture while for .-
Grade 7 teac&ers the focus was on the topic of a paragraph. This pattern also
holds true‘zn the areas of Detzils, Table 3-5, and Reasohing, Tidble 3-6. Recent -
evidence Showing the importance of having students deal with larger thought

units from cheir earliest reading experiences should be proJideq and discussed
dmong teachers. Ways of building these higher level thinking activities may

need to be provided also.
v

Word Identification

- »
-

The importance of phenics to Gradg 1 and 3 teachers was evident; this
emphdsis was so pronounced that it is not likely to change quickly. The
p}oblems resulting from an overemphasis on phon{cs are now quite nell known
and ‘should be made available to g%imary teacﬁers. Teachers ma§ need assist-

ance Iintegrating phonics with meaning to avoid an overemphasis on phonics.

. -
-

The range of responses from Grade 7 teachers was considerably narrower
for the word identification skills than” responses{krom Grades l-°and 3. {This :
may indicaté less familiarity wi;h the reading process and terminology or a
more balanced approach to teaching word 1denti£ication skills; furcher -evidence

is needed to indicate which 1s more accurate.

[€)
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Locating and Hsing_lnformation

. 4 t e
. .

Grade 7 teachers regard these outcomes as generally the most important in

the rotal reading programme. The:focus of the Grade 7 program is clearly on *

-

reading for informatdon. ' . ‘. A

- e
D. INTERPRETATIGNS AND IMPLICATIONS “

™~

L]

-

AJ/(The agthof present$ the following interpretations and implications as

they arise out of the findings and conclusions form this part of the®
gquestionnairg: Lo .

' 2
'
-~ -

1. Considering the high ratings by primary tea S for undérskanding specifics *
and evidence from research for expansion of comprehension skills, primary
teachers should be provided with information regarding the iﬁbortaﬂce_of
higher level thinking activities beginning with child's early feadi;é
*Expériences. g:ggested critical thinking agefvities may also be required;.

-
L3
.

2. No;iné‘the strong emphasis on developpent of skillg,primary teachers

’l

. hi -
should be provided with information/regarding problems which develop
with an everemphasis on phonics instruction. Suégest;ons for integrating

word recognition with Eomprehension may also be required. T

' . !

-L
3 ¢ . +

3. In light of ‘the narrow viewW of word attack by Grade * teachers, evidence

should be sought om whether or not Grade 7 teachers lack information.aﬁbut

2

word identificaﬁion or if Ehey have balanced word identification programmés.
. @ N 3 ? - N

.
+
’ \ . A

4, Due to the narrow range- of re5pon§es to the goals by trustees, information *

. upon EB; various outcomes of the readin rogramme.shouig be provideg¢ by

© v trustees to help them differentt@te«amggéiégzbgoals of reagihg.
5 . -- T -

5. Cogsidering the views held by teachers and. trustees on the nature and ﬁ&Ope -
- of the readihg programme, teacher educatqrs should ensure that .pre-service
,ihstrdctibn in language arts reveals the ‘structure of the reading progkamme

’ aqfide ified in chis

l.‘eport. ~ -

\ S

BT
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CHAPTER

4

WRITTEN LANGUAGE

¥

WRITTEN LANGUAGE

TL,, a )

, Uses written languagé fluently and effectively, Exhibits skill in the use

of various kinds of writinggnarrative, descriptive, expository) for vafious
purposes and in structure and unity. Shows concern for appropriate use of

the mechanics of urit}ng such as handwriting, spelling and punctuation.

¢




Q
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ABSTRACT .

1

- . - ) . . . .
. While all skills listed received support, the ratings of teachers at.
all three graée levels with respect, to written language would indicate an
emphasis on such fundamentals as the selection of .an approptiate toplie, c¢lear

structure, coherence and unity of.precision in the use of words and the usé’

~of conventional punctuation. Legible handwriting and the desire to bpell words

corréctly -were strongly supportéd. The current move towards the stress in

fundamentals of writing is reflectéd in the judgements of teaghgrd.

X .L -

a

Trustees shared the opiniohs of ‘Grade 7 teachéps with respect 'to 'the )
[]
high level of importance of héndqriting and spelling skills. On the whole,

truSteéé'indicated a strong support ~for the basics of writing.

.
r
* ‘
.

ORGANIZATION OF THE CHAPTER y , .
. ,',“\ . ¥ c

The éresenﬁ chapter is divided ihto/gg;eral seqtions. Part A deals
with findings arising from rankings of ins:ructional goals in the context of =
an ideal or futule oriented programme. T A discussion accompanies the tables
presenting the data. Part B deals with leakning outcomes ac?ording to trustees
who als> rdnked goals in written language Qith a future referénce. Part C
deals with a summary and conclusion of the findings,.while Part D presents the

interpreta£ﬁons “and implications pf the data in.this: chaptera-—- -

"
-4 P
T

The teacher sample consisted of 1363 respondents or approximately- 455
respondents in each of Grades 1, 3 and 7. - Ald questioas were fullY answered
with al less than 5% no response rate. Approximately 450 subjects,. therefore,
responded to each item. .

. ’ 7/

.




= A. LEARNING OUTCOMES IN WRITTEN LANGUAGE IN AN “IDEAL" SETTING

.
- "y

*
.

. * 3

Table 4-1 Mean Values*
content

g
The pupil should be able to:

a. Choose a topic of appropriate

interest and sc¢Gpe 1.8

b. Produce ideas fluently during . .
writing 1.9 8 ‘1.8

e Haniphlate;ideas with originality 2.1 2.0 . 2.0
d. Organize logically 1.8 1.7 = 1.5

*1. Essential 2. Important 3., Moderate Impgrtance 4. Little Importance
5. Ng Importance . . v ‘

i, .
Discussiont . o
. 4 bl

Most responses having to do with the content of written expression were
judged at or near the [Important" category.dOriginality was judged tb be
less ™ mbortant than othex subskills aékoss three ‘grade levels, while

logigal organization was judged to be more important, particularly in Grad% 7. .”
»
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Table 4-2 Mean Values
Vocabulary
¢

LY
Students shduld be able to:

Express ideas precisely

Use a wide variety of words
appropriately

Express coﬁcepts having broad
generality '

Uses idiomatic expressions

- Discussioni

- -

I
The ability to express ideas through the precise and varied uge of

words ranked highest in the vocabulary goals. Abstractness of terms and

" the use of idiomaiigiexpressian were in the “Of Moderate Importance" '

*

category. - - 3




LI

»

Table 4-3 Mean Values
' Style

h

Py

Students should be able to: _ )

a. Use styhistic devices appropriate to
the topic'and effective for the .
purpose in mind T

b. Paragraph as a means of organizing
writing . ’

¢. Write coherently and with 9nity
_ 7

Digg;ssion:' ' . \\
) 1

The findings for style of writing varied gtéatly according to the

. - L] - * A \
grade and particular sub-category being considered. In Grade i only: (c),
“coherence and unity", was judged to be "Important", By géade 7 all sub-
categories were of at least “moderate Importance". At gll grade lévels

'cbheiénce~and unify were considered to be the single most.important aspect

“of style. |
¥

-

-




Table 4-4 .Mean Values
Grammar!

3

Students should be able to:

a. Vary word order to produce the
desired meaning

b. Expand, co-ordinate and subordinate,
to produce a high density of
*  meaning =

¢. Produce simple and clear structure =

‘Discyssion:

Clear structure received very high rafings across all three grade levels.
The ratings for both density 'of meaning &) and word order {a) increased in

. ” .
ascending grade level altholigh density of meaning was considered only slightly
better than "Of Moderate Importance".

il

ER

PAFullToxt Provided by ERIC




.

Table 4-5 Mean Values
Punctuation

¥ Gr.l

Students should be able to:

a. Use the conventions of punctuation 2.0

‘b. Understand.and use the inter-
relationships between punctuation
and intonation 2.6

7 f.

Discussion:
Punctuation as convention ranked in the "Important™ range. The relation-

ships between intonation and punctuation were considered of 1ngreaéihg value /

in cthe higher grades. Respondents may, of course, have interpreted conventiongl ¢
punctuation as gimplx_the ability to use punctuation. ) -t

-
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Table 4=6 Mean Valu
Spelling

L3

Students should be able to:

2. Learn to spell a basic, high
frequency spelling wocabulary

b. Understand the importance of
coyrect spelling

¢. Have the desire to spell correctly

. Spell the words needed for writing
thtough an understanding of
spelling principles .

[l
&
Discussion:

- -

~

All spelling skills were considered to be in the "Important' category

or better. The ratings were relatively constant across grade levels,




Table 4-7 Mean Values
Handwriting
f

-Writes legibly
Writes easily
" Writes with-reasonable speed

Writes neatly and with
apprepriate organi;ation

Discussiont

All handﬁri;ing skills received strong Support in teachers' ratings

except perhaps for speed of writing. The yatings were consistent across all

W - x
grade levelg. ?

Q
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B. TRUSTEES' OPINIONS

’

Table 4-8 Mean Value, .
Trustees' Opinions about

Grade ng§:tten‘Language

. K . .

oo 34 - - Gr. 7
Chooge topic and otganize logically . ’ 1.8
Express ideas precisely . . ) 2.2
Write coherently and effeétively' - - 1.7
Use stylistic devices . ’ J 2.7
Spell frequently used words . . ' 1.3
Write legibly, easily, neatly . 1.7

Use and understand punctuation

Discussion;

Prustees shared the opimons of Grade 7 Eeachers‘wgfh respect’ to the

Importance of handwriting and spelling. On'the whole, the two groups'in-

dicated strong Support for the basics of writing. N ‘

» - .
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C. SUMMARY AND CONCLUSIONS

.
PR

The content, vocabulary, style and grammar of written language ﬁsre
viewed by the responding teachers in rather consistent ways across grade
‘1eve13. First, there tended to be a positive relationship between ratings
and grade level. Grade | qeachers and, to a'lesser degree, Grade 3 teachers
were noL prepared to stress the skills of writcten language to the Same degree
‘as were their Grade 7 colleagues. Second, content, vocabulary, style ayd
grapmar were generally not rated és highiy by teachers as were such basic
writing skills as punctuation, speliing and handwriting.

- L+

4-1 Content: Clearly, originality was seen to be of %econdary‘importance'in
the content of written language. Logical organmizatienm, fluency,.and the sé&-
leccion of an appropriate coplyg were‘considered to %e of fundamental imporcance,
suggesting tha; teachers consider ability to use appropriate form and strucéure

to be more worthy of development than cteativity. -

. >

4=-2:Vocabuldry: Teachers at all three grade levels agreed on the importance of
precision and variety in the use of words in writing: Other vocabulary skills

which might be subsumed under the «development of gyeater abstractness or of

1

idiomatic exﬁressgons were judged to be of moderate impoLtance or lictle
importanca. Not unexpectedly, vocabulary 'development and eﬂ?!%hmgnt were seen

as highly necessary goals of a writing programme. .

1y
-

4-3 Style: Jeach;rs at all three grade levels c0n§idered coherence and unity

—to‘Lé the f;ndaméntal stylistié attqibute of written language. The judgements
with respect to paragraphing, as might be expected, increased dramaEically_with
grade level. -Appropriateness never made a strong showiﬁg. Again, theofiﬁdings

suggest that teachers have a real concern for matters of form in writing.
hl *

b=l Crammar: While clear sctructure i§ undeniably importanﬁ\;n written language,
the lack of support for demsity of meaning was: somewhat surprising. From a
developmental point of view, syntactic dénsitf i% an excellent measure 6f the

el
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™ L

. . w

maturity of writing (Loban, 1963)*, Teachers do not appear to be fully aware of

the effect ¥ ;Zh the use of language forms and structures that ave packed with
e

' infgrmation } upon the quality of writing. The importance of rhetorical ur

" styliscic siills is not highly regarded. .

.

4~5 to 4-7 The Skills of Writing: A knowledge of the uses of punctuation was

considered of relatively high importance at all grade levels. Contrary to views
. - expressed by curriculum authorities; a knowledge of punctuation and intonatiom
Was considered to be significantly less’ important than a knowledge of the con-

ventional uses of punctuation. ,To the degree that punctuation is logical, a
b,
knowledge of 1ntonation provides a knowledge of'the structure of the-system, thus

the two shyuld have a simildr regard from teachers.

-~y

The desire to, spell correctly was clearly the foundation of the agelling

programme in the judgement: of teachers at all levels. The superiority of learning
to spell a basic Mst of words as oppogsed to the development and applicatiom of
spelling p}{ngiples was noted, This finding rud® counter to opinions represented

.

in some current programmes. '
S

.

. A , '
R o 2kill in written language is considered as 1mpgrtant as legibility
©of writing. Speed of writing is the only subskill not to be judged "Important"

*

or better. - ) . .,

l,.. | '/‘

D., INTERPRETATIONS AND IMPLICATIONS

’

. The authers present the following interpretations and implications as

thex arise out of the findings and conclusions from this part of the questifnnaire.
1. Sinc all ékilis listed received support from téachurs and trustees,,they
| I " considered as(part pf tﬁe,curriculum for elementary schools in B:C.
quization,;preéisfon3 coherence and unity,'clear structure, the
abilit& to \se punctuation, spelling and handwriting suggaut clear teacller
'griq{?ties. Course work In teacher education, curriculum guides and.pupil

materlals do fpt always reflect these priorities.

'

*

* ioban, W.,. The Langyuage .0f Elementary School Children, National Council of
Teachers of English, 1963, Research Report No, 1,

- ’
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2. As seen in the consistent emphasis by respondents upon basic or fundamental
skills in.writing, greater stress in the Language'Arts curxiculum should be

placed on the other more complex skills of writing as identified in this

report.
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CHAPTER

-

ELEMENTARY 'LANGUAGE ARTS: LITERATURE

*

. - v

LITERATURE

. K] \r\-,.. ( )
Demonstrxate _a wide familiarity with, and understanding 6f, the best in

literature of all types. Make useful asSociations between literature 4

and the world as ig is experdienced. *

s -

[€)
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" ABSTRACT

* . - * ¢ .
’ . *
Data based on questionnaires sent to teachers and trustees suggests
that -all respondents perceived literature as a topic of importance 'in a

modern language arts currkiculum. FPrimary teachers perceived the development

. Of a love%f licerature as a prime goal while 1nl:ermedial:e teachers l:ended

to gtress the development of reading proficiency. In general teachers werg
not- in favour of che analysis Of literature and tended to prefer oral activi-
ties rélated to literature over any other form of expression. Some dis-
crepancies between the actitudes of primary and upper-intermediace teacherg_

were noted. + 4

-

”
ORGANIZATION OF THE CHAPTER '

-

"In this chapter data based on responses to thenglementary ‘literature
questionnaire is presented in tabular form undes_the following headings.
Outcome of a Literature Programme in an "Ideal Secling": Teachers - Part A;
Outcome of a Literature Programmo: Trustees = Part h; Teachers' Attitudes
Regarding Children's Responses to Lioerature - Part C; Understanding Li_t_:erarfh
Structures - Parc D and Reacting to LiteratqreuaRPaxt E. After each table
there follows.a discussion which draws the reaﬁer & attention to Some of the
more signiflqant results. A final summary - ar{\F}hga followed by some in-

texpretations and implications - Part G. ‘\;:' oL

1 ° ‘_\‘- " '\.' . .
The literature questionnaire was administered to a random sample of
1,397 elementary school teachers acrogs the provincg'teaching at Grades

1 (443 veachers), 3 (421 teachers) and *7 (443 teachers). R ‘

\




“4. OUTCOMES OF A LITERATURE PROGRAMME IN AN "IDBAC™ SETTING: TEACHERS
a - \ N

(/ , .. Table 5-1 Mean Values *
' Application of gj}iterature Programme

3

Gr.l Gr,3 Gr.7

The program will proddce a student
who will:

a. Become a proficient reader

b. Be able to make a wise choice
among the literature available.

Become more informed about the
social, historical and culrtural
aspects of the world . 2.2 . 2.0

Understand himself in relation
to others more readily °~ 1.8 .8 . 1.8
-

Become more imaginative ) 1.9 ' . 2.2

Develop a love ‘for literature 1.4 1.5 . 2.0

¢ .
¥1, - Essential 2 Impoxtant 3. Moderate Importance 4, Little Imporéance

5. No Imnortance . o
v . h .
&t
Discussion: . . *

*

The respondents showed a consistency in their opinions regarding the
desired outcomes 6f a literature programme with all dutcomes being given
fairly high ratings'by teachers at all three levels. Less than*4X% of the

.respendents chose to use the comments section which might be ‘lterpreted
to mean that the optigns provided covered the range of possible’ 5%tcomes
satisfactorily for more than 96% of the teachers answering the survey. How-
ever. the length of the questionnaire and the time pressure from other com—

’ mitments may have discouraged some teachers from the time- consuming prc&dure

of formulating additional written~co§ments. Several of the comments that
i

 welre added stres§ed theﬂyole_qﬁ the 1literature programme in fosterihg‘language,

é". reading readiness and, reading abili;ieéﬂr

r

vy i .
- *

d L]

L

- The most general observation is the high rating awarded every ob-
jective. “Almost every,one was rated either 1.0%"Essential” or 2.0 "Im-

portaﬁt‘a5 Teachers_at the Grade 7 level regarded reading proficiency (a)
~ [ )

.
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. ] .
as the most preferred outcome and were significantly more positive in
their endorsement than the primary teachers wifh regard to this option,
Grade 7 teachers were significantiy less positive than the primary teachers

with regard to the idea that their students be able to make wise choices .

F]

f#om availablie literature (b). Grade’l reachers were significafitly leSj%/““

positive than teacheré‘ét the Grade 3 and 7 levels about the capacity, ©
§ literature to irform their students about various aspects ;f the real, ‘
worldléc). Grade 7 teacﬁegs were sigrificantly less concerned than the .
primar§ teachers_regarding't?e'robe of_q'l;;gf%tdre programme in helping

children becbme_more imaginative (e) ox ﬂévélop a love f_literatﬁre (£).

P
- N - .t ., -
Perhaps the most significant. within-gWlle iCGifbaifSon is at’ the’

N B - . e s m T \ . 4
Grage 7 level where teachers/fﬂdorsed “Becqhigg'i proficient reader” (aj)w. ¢

more strongly than "develop‘a iove-fo}ikitergtureﬁ;(f); . ’
. s '--.-". - - L

T .

Q
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B. LEARNING .OUTCOMES OF A LITERATURE PROGRAMME IN AN "IDEAL™ SETTING: TRUSTEES

. " Tablé 5-2 Mean Values« ~

*Trustees' Ratings' of ObJECtIVES for a Successful Literature Programme
. .

-
=

The student will:

l

Develop an appreciatipn for literature.

Identify the theme of the story.

Retqll the PIOti:f the story.

. Express through writing, speaking or art how a
given piece of literature-has affected them.

. Dramatize an incident from a storf.

L3

-

D).SCU,S'IOI'I ‘

L]

. Trustees tended to rate the goals of a literature programme quite

V highly with mean scores falling generally between "‘Important" 4nd ."of ‘

I3

Hoderate Importance”. Appreciation (a), identification of theme (b} and
retellxng the plot (cz were given the highest rarings while self-expression
was rated signlficantly lower - partxcularly dramatizaifﬁn (e}. These

flndlngs spggest that trustees favor development of appreciation and know-&

ledge in lifératureﬂmore'than.individual ot gfoup‘response rg it.

ERI
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6. TEACAER'S ATTITUDES REGARDING CHILDREN'S RESPONSES T0 LITERATURE

- -

* Ll .~

Table 5-3 Percencages

Pertentages of Teachers'Indicq;ing “Moat Agreement“ with Statements Regarding
Re$sponses to Liceratr‘xre : o ‘
' -

L]

2. Children will develop the
abilicy ta expreas verbally
how varicus pieces of literature
affects them!

b. Children will learn to express
in a variety of artistio ways-
the effecr that literature has
on them.

c. Chilﬁrenswill develop .the

s tapacity ro express ﬁp a variety
of ways how literature affects
them.

- ~

d. The images, and feelings created
by‘literature are usually too
delicate for commurtication and
children should ravely ‘be asked
to express how various pieces of
literatureaffect them. |
e, Children will be able to .
demonstrate their understanding
of the*meaning of a piece of
literature. .

1

. 4q.
£. Exprebai;e activicié& related to
literature should be concerned
with determining whether: or not
a child has understood a given

piece of literature.

.

’
Discussion: .
Tgb%? 5~3 is derived from data based on a2 question that asked teachers

(03] lndlcate whach two of the statements l}stéd tney agree with move, ‘This

form of* question was used for twq reaséns.’ Such a question ‘is.a form of

.




foréed choice and tends to provide a 3Q§d basis for the xelative ranking

of options in contrast to thé rating scale where it is possible to rate
t

everything in the same way. Secondly} the variation *in format was

designed\Fd provide some variety in the form of response.
- s ) L7 .
. The nost frequently endorsed oction was "Children will develop .
; ) the capacity to express in a vaf&ety of Jways how literature
affects them" (¢}, with liteie variation across grades. Activities in
the affective domain, “Children will develop the ability to express
‘verbally how various pieces of literagure affect then" (a), ahd "Cﬁildren
will learn to express in a variety of artistic ways the effect that
literature has ¢n then” (b) were endorsed by a mirority of teachers but
. were viewed relatively more Eavourably than those Ehat‘kell into the
cognitive domain "Children gyill be. able "to demonstr e their understanding

of the meaning OF a piece of literaturé" (e), and "Expressive activities

[ ~ .
related to literature should be concerned with determining whetBer or not,

a child has. understood a given piece of literature" (f). -

Q
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D, UNDERSTANDING LITERARY STRUCTURES

L] -

. : Table 5-4, Mean Values*
Teachers” Ratings of the Desired Understandings’ to be'Gained by-a Student

.

- Erom a Story

:
L3

The stu@ent wil} be hbletto:

a. ldentfigy the theme : 2.2 1.9 1.9
b. Identify character portrayal 2.1 " 1.9 . 1.8 -
c. Describe the setting, o 2.4 2.2 2.2

d. Cive eximples of vivid fmegery: 1:8 ¢ 2.6 2.5
Retell the plot of a given story 1.9 1.8 .: " 2.0
fdentify mood ‘ .24 5237 2.4

. . . - A )
*]|, Essential 2. Important 3. Moderate Importance 4. Littie importaﬂte
%. No Importance ) s . ﬁ: e » -

. - -
Discussion: * ., ) . mqi“
- A L4 B -

- Teachers teizonses to this quest1on varied quite considetably
1

across grades Two “krends were discernable., Therg was, a decreasigﬁ em-

* . phasis on plot from Grades 1 - 7 and an increasing emphasis on theme and
,'character .portrayal. Setting, imagefy and ,mood wete glven»relatively low

ratings by teachers at all grade 'levels.

ER
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E.$REACTING TO LITERATURE

. . . RS
N "Table 5-5 Mean Values )
Teachers' Ratings for Various Means of Expression Related to Reaccions
Liceracure

Ihe student will express how a_*
2iven plece of literature has
‘affected him via:

3
a., Weicing ,e.g. write a plot summary.

b. Speaking, e.g. give oral
description of main ¢haracter.

c. Drama, e.g. dramacize anm
incident’from the story

. d. Art or. craft e.g. paint an’
origdnal picture of some character
or/incident from the story.

x

—_
3

y

X/Dis cussian: -~

L
M - a -

The only form 'of expression given across-the-board endofsement was
speaking. Art or Erafc,was highly endorsed by primary ceach;ré but was
given significantly less emphasis-by Grade 7 teachers. w;iting was given
a relatively low rating at the Grade 1 level but was g ven sig icantly

greater éndorsemént by teachers at the Grade 3 and 7 levels. Drama was

-

given 'a relatively moderate rating with a significant decrease in empha515

at theSGrade 7 level,

-

P T . -

[
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F.  SUMMARY AND CONCLUSIONS

v L] *

5-1 application of a Literature -Program: The results presented in

\Table 5-1 stem to suggesty that the teachers at the Grade 7 level hold a
somewhat moIe utilitarian view of a literature programme-"than do the primary
teachers in ,that they endorse to a significantly greater degree the idea that
a successful student "Become a proficient reader"”, and "Become more informed
about the social, historical and cu1tural aspects of the world". Conversely,
they are Significantly less positive regarding the less substantive outcomes*
"Become more imaginative”, and "Develop-a love of literature”. .This con- -
clusion tends to be supported by those teachers who added written comments.
Teachers at all g}ade levels stressed that the prfme goal of a literature

programme should be one of enjoyment and of fostering a positive attitude

' towards reading. . . . A .

-

Teachers at the Grade 1 level suggested that any teaching of lxtera-
ture could be detrimental. Teachers at Grade 3 and to-a greater gxtent
Grade 7 tended to lay somewhat greater stress on more analytical approaches
to Literatufe. These discrepancies may be due in patt to the difference in
the tasks faced by primary and intermediate teachers. In the primary grades,
particularly in Grade 1, the literature programme is primarily oral since |
most children canfot read what they can easily understand and e€njoy through
listening Conseunntly the literature programme presetfts few pgoblems.' In
the intermediate grades the distinction between a literature programme and a
reading programme may, disappear since‘nany teachers have the reasonable ex-
pectation that their students' Primary access to literature will be through
reading. As a result the teacher may be faced with diffQring levels of
reading proficiency which make it ‘difficult or impossiblSffor Some of the
students to read stories whose content 15 otheriwise well ted to their in-
terests, needs and maturity Consequently, the teacHers may tend to become

mote preoccupied with reading proficiency than with the "higher" objectives

-
.

The gignificant discrepancy between the primary and intermediate teachers

with regard to the idea that children "be ablé to make a wise choice among. the .,

literature available" may be of some,concern.’ If our educational system is .

aimed attdeveloping se&fedirectidn in‘our-atudents_yho are_increasingly able to




~
s
-

make more independent decisions then the attitudes reflected in this option

are in reverse direction from that which would seem desirabld.
. ' N T

5=2 Trustees' Ratings of Objectives: The results frod the brustees®
questionnalire presented in Table 5-2 cdincide quite well with.the tqachers

Opinions in that both appreciation of litarature and some analysis are en—
dorsed The relatively low ratings given by trustees t? expressive abilities
relatqd to literature appear a little anomalous. Apparently the trustees

. wigh stndents to know aboutAand enjoy literature but are less coneerned with 5

whether or not the students can express their ideag about literature.

s B * L4

The results presetted in Table 1-1 (Cbeptef I) ﬁay help to put gpe
results of the perceptjons of tfustees related to the general goals of
Language Arts?English programme into perspective. In Tahle 1~1'wﬁere the
comparative rétings for the trustees' attitudes towards the malor sub=-
divisions of* the Lergeage Arts curriculum are presented literature received‘
a rating of 4.7 which wight be taken as an indication that the trustees did '
not feel that lgterature was important. However, it should be noted that- )
the data in Tabla 1:1 is based on rankiﬁg and not as in other tables on a ,
rgglgg;‘ With the addition of the information in Table 1-1 it is posgible to
conclude tﬁat trestees sek literature as lying somewherg petween "Important"
and "Of Moderate Importance" and rather nearer,the-former‘ but that they ‘do
not sge liserature as imporiant ag reading, writjng, listening or spébkin%.

-
. - .
-

> -
. ] »

*

5=3 Desitred Understanding to be e Gained from a Story: The resﬁlrs

from Table 5-4 tended to confirm the Eindings from the Previous tables -
namely that primary teachers generally reject any kind of literary anarysis.
.fhere is an increasing ihterest in analytical procedures with an inerease in
grade level but even by Grade 7 the number of analytical procedures endorsed
‘is quite limited. - : o

: - 3

-

* S .
5-4 Means ofi Expression Reldted to Reactions to Literature: The results
from Table $3-5 suggest that teachers would prefer to see a literature programme

that involved primarily oral actiwtties. The importance gived to wriripg in-

‘s
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creades with the grades while art, craft and drama tend to decfeas; after

Grade 3, The relative laeck, of emphasis on writing as é.meéns of reacting to
literature in the early Primary grades and its increasing importance there-
after is predictable but the idea that dramatic and artistic expression are
valid means of communication in Grade l but less so at Grade 7 may be worthy

“of further §tudya

G. INTERPRETATIONS AND TMPLICATIONS

The author§ present the follow}ng Incérpretations and Implicatidns
as they arise out of the findings and conclusions from this part of the
questionnaire: ‘ 3 L
. ~ ‘
L. In view of teachers' opinions as they are reflected in Table 5-1, action

F

should be taken in the near fucure in the process of revising’ th?_goals

of a literature programme.

2. Based on the data presented. in Table 5-}, and.if it is agreed rhat the
aﬁility to make wise choices among literature avajlable is a facility which
grows with, age, then it may be worthwhile to initiate action designed to
convince 'some Grade 7 teachers that they shoulg’mdintain the value system
established in Fhe primary graées.‘ .

3. Based ‘on the data in Table 5-1 and given that a love ofhliceraturé is of.
fundamental importince in a’ literature programme, action should be <dnitiated o
to change the Perceptions of Grade 7 teachers &0 that théy J&ll re~order their
relative attitudes towards having the program develop foE.scudencs a love for

literature and a proficlency in reading.

-

4, Based 6n che dacé in Table ; Z apg if it is agreed that dramatic apd artistic
means of expression are valid ways of responding to lzterature at both the
primary and intermedzace levels, it may be worthwhilg to take whacevqr acffsn X
may be-necessary to broaden the perception; of some upper incermediate ceacherg .

as to what constitutes a valid form of restzjg to literature.

.
-

.

f /
rJ.

Q
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5. Considéring the data ﬁ}esentksﬁip Table 5-5, .action should be taken in
the future to provide teachers with guidance in deweloping a literature pro-
gramme, and this action should efisure that devéloping oral expressive activitigs

related to literatura be featured strongly. !
)

-
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CHAPTER 6

ORAL COMMUNICATION

SPEAKING

Uses appropriate voice and speech skills, Speaks with"fluency and

4

precision., Appreciates the relationship between speaking and listening.

U?derstaﬁds the effects of and uses a variety of techniques in oral communication.

a - -

LISTENING - —

'Coﬁprehends fully and/;ccuratély in all listening behaviours. Evaluates
what is heard. Aﬁpreciates and enjoys listening experiences. Uses a variety

of levels in listening. » .




A

ABSTRACT : :

- . * N
. On the whole, there was ' a remarkable degree of agreemént among the
teachers at all levels, Grades 1, 3 and 7, as €9 che importance of skills
The responses varled lictle from group to group. Where variation occurred

"jc was in ché more complex skill areas such as the development df types’
and levels of speaking skills. Here, an upward evaluatiomrof the skill
accompanied an increase in grade level taught by Fhe respondent. This outcome ;
was anticlpated by the researcher and revealed the ceacﬁer‘f concern for -
an evolviong, épfral curriculum designed to meet the Erowing communicacioﬁ
needs of Macturing children., - ) -
. " ' . ’

In the area of Sreaking, teachers appe;red £0 perceive the developmeat
&f voice skills in somewhat superficial terms, focussing on enunciation
rather thaﬁ on the more complex skills of vyoice and speech cHaracteristics.
Reactlons to macters of usage in speaking suggest that accuracy s more
imporcant ;haﬂ richness and variation in expressi Fluency and precisi;n
in speaking were highly vegarded by all respondents while the need to
develop variation in types anl levelsiof speaking was relaaively poorly
regarded, espeéia}ly by primary teachers. In consideging the effects
of speaking and listening behaviour, teathers focussed on the i rtance
of verbal language, giving a relatively minor role to the influente of
nonverbal messagesy Evaluacion and application of speéch skills were

cdnsidered to-have a compé?aC1ve1y low prioricy suggescing that skill

application id not perceived to b} as important as skill development.

In the area of Listening, teachers at the primary level were highly
concerned with development of simple auditory discrimination skills (as in

phonics) while teachers at higher levels saw less need for such skills-
" and more for the broader listening skills concerned with comprehension of

spoken messages. The general are1#of listening comprehension=skills,
L ]
however, was ranked only as being between "Imporcant” and "Of Moderate.'

Importance"”, suggesting the view that listening skills devélopnnaturally.
. N 4

¢ ’ - ‘

Ll




.

Trustee; rated alfigpeaking and[listening skills'highix, with simpic,
more ‘conventional and informal g s being rated more important than the
more Eomplex and formal—objectives. Iﬁ comparing ratings by- teachers
.and trqueés it ‘was found’that trustees rated Ehosg objectives théy thought_
important more highly than,did the teachers .and thosé which were . i
considered less valuable they rated lower than did the téachers. One
ﬂogaéle difference ;n responsa was with regard'tb éuﬁicory’discriminarion:

For teachers this was a highly_ lmportant objective; fo:'trusteés it was

the least impprtant.

Impiicati;ns arising from this~portion of the report focus on the
inclusion of the full ramge of o?jecti;gs, as exaﬁi;ed in the questionnaire,

+ in a curriculum for B.C. Schools. Additional emphasis on the more compiexf
skilis as'well as suitableaaitention to a devgiopmental sequence for the skilis
are furtﬂer fotal peints 4n tle report. It was also considered important that .
both professional and iay petsons be made fully aware of che naturg.and scoﬁb
of ali aspects of the language arts programme.

|
L

n~

ORGANIZATION OF TH® CHAPTER

L]

This chapter is divided into severfl sections. 'Part gwdeals with
findings arising from igache{ rankiﬁgs of.instruciional goals in the
context of an ideal or future oriented programme. A discuqsion acco?panies

Lthe tables pf;senting the\dgta, Part B déals with learning.outcomes
according to trustees Who al'so ranked lea;ning outcomes ;n oral com@unicaiion
qith 2 future reference. Part C deals htﬁh a summary'ahd conclgsiqp¢of
the fiﬁdings, while Part D preééﬁfg’the intérpretations and implications

© of the dat; in this chapter. The reacher §ample consisted of an average of
62} respondenﬁs_in each of Gradég t, 3 and 7. a1l quesﬁ(Gns were fuily
answered, there EEing fewer;thau 5% of the‘suhitﬁts ot responding to any
item-+ The m for each itemy therefore, was approximatély 4100

. -
s
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Ae LEARNING QUTCOMES IN ORAL COMMUNICATION 1IN AN "IDEAL" SETTING: TEACHERS

* . - .
LN . A

" . Table 6-1 . Mean Values *
Voice Skills,

. The pupil should:

Develop clear enunciation and-
articulation. '

Develop pleasing voice qualify,

Develap offfccive and appropriate
voice charactéristics.

— .
L3
*1.. Essential 2. Important 3., Moderate Importance
L
5. No Importance . 3

r
Discussion: -

oL -,

) .~ The ré3pon5;qts showed rem;rkaile';greementlln‘their pefception of
the importance of voiCe'sgiils. Rgsponses in this category of speech skills

were generally in the "Important” pésition with the subskill 'enunciation' "
(a) beipg ranked highest at all grade levefét -These findings reveal‘teaqhers'

strong Ttoncern for gEfective voice skills, -

ERI
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¥
Table 6-2  Mean Values . .
v Usage gné‘Dia}ect in Speaking

The student should:

Appreclate qﬁghgscept source and
appropriatenets of diazlect* in

speaking:

Develop appropriate usage** (appropriate
forms, vocabulary, agreement, ete.)

‘Use wvariety in grammatical structures
: (phrafes, claus®es, "sentences) ...
r;} ’

-

Discussion: —
[ o %
Usage and di2lect skillls in speaking were ponsi?gred to be importa

by !ichers at.all leveis.' _Qn the three subskills in this area the

1t of appropriate usage -(b) was Qpnéideféd.to be the most L

hev
1mportani, ranging bé%i:fn "Eggsential™ -and "Important” on tha,five‘
‘poiﬁthaalez Again, thé feveral subskills in an area the least
complex was rated as most important for-developﬁent {b). hékilfs‘we;e

generélly'fanked highér by’teacheﬁs at higher grade. levels. kg

4 w

Regiomal variation in language’

4% Speech saccording towcommunication funection or to social context’™

' e ‘ L fﬁ&
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Table 6=3 Mean Values
et Fluency & Precision in Speating

L -
\

' student should: T © . er. 1 ° E\

-

Develop oral vocabulary.

- Show increase in fluency of oral
expression. : "

Organize )ancf present thoughts in a
logical dequence.

Use original ideas and exp‘s them in,
original ways.. .

Developtprecision and succinctness in .

speech. ) @ )
: . ** —-

D’fsc?ss fon: .

The area of fluency and precision in speaking received one of the

' -

three highest ratingc.m oral language skill development. Al1 Of the”

.

SuUSklllS’.With the except:,on -of precis:.on and succinctness in sbeech (e)

wére rated gemerally "Essential" or® "Important" by most respondents to

the queostlohqaire‘ JAn this area it will be noteg‘that the full rangé of

L
subskxlls was higifly ra&d suggesting full appreciation of the signxflcance

of the. area.
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Table 6~% Mean Values
S Types & Levels of Speaking
- . . ’

" The student' should:
' £
Use appropriateslevel of formality
in speaking according to eontext of
the copmunication (formal, informal,
erc.).

cAdjusg type of speaking in terps of
function of speech (informational),
enotional ete.). -

ﬂdapt speeeh behaviour and organization
“to nature of ggoup situation (siee of
group, discussion vs. debate, etc.)

-~

Discussion: . . . . ~ -
. —————————% ) , .

_This sd&ll area iecelved}Ehe lowest rating of the égeakinngkills.being.
raaed generally as "Important or "Of Wﬁderate Importanue *o single skill

w
stood out 2@ havxng,mﬂcw greéeater or lesser meortance° however. ir ghould

be notedythat the importance of tnese skilis moved upward in the nxgper

grade. levels.- “ ..

<
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. by abot¥ 1/2 o i‘u spondenr.§ at sll’ Iewels.

™~
Table 6~5 Mean Values

Effect of Speaking & List‘éning‘
]

L The s-:uden; should: s .-

| «a.. Use eff‘ective non-verbal skills (pacing,
emphasis, gesture, etc.), ¢

b. Present thoughts in the most effective
* manner {orgarization, emphasis, suspensé, -
7 rate, etc. ). s

Develogx inc reased sensi‘vity to others
through s_geaking . . -

4. Appremate that speaking and listeair\l\g
gre reciprocal activifties,

- I3

N

e, Show confidegce and pleasure in° speaking,

<. -it}nderacand’ the. effigdt upoh -Ezimselé' and
- others ‘of ‘techniques in ORAL COMMUNICATION.:

: (2
Discu%sicm:
Fd . 3 .

The effect of fpeading upon others and listering upor{self was rankad

generally as "ImpSrrantd with some mark"ed shifes io emphasis in respect:

“CO- l:he subskills, \cm-verbal skills (a) were considered only "Qf ',\ T g,
%dérate Importance", parl:lcularly at the primary level, while appreciauon
of the reczproc&l nature of, speakitféws‘d listening (d) and confiden‘ ‘e

. in speaking od listen (e} were ranked in the "Essenual" category

.

"
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Table' 6-6 Mean Values
© Use of Speech Skills »

a
-

\
[ s

Tﬁetsfudént should: ’ - 'G;. 1
40" " : ’
a. Use appropriate skills\,in preparing for syéking

. ('research, planning, practice, ete.). ' 3.0'\

b. Use speech skills effectively in other Areas
of the currieculum.

?. Communicate’ thought and mood in oral
- Yeading, choral speaking and dramaci:c °

[ esEpiny o -
* :u/ Shdw ability to abligh dppropriate
. \cnteria for evaluating speech,

Apply Jppbropriate criteria to’
+. evaluate own and others', speech.

= -

Discussion:
Y
*

f.

T'ne use of speech"skills Tkceived an unexpectedly fow oir.erall' *
. , o + -

ranhlng -‘:ang).ng between-'Important” -and "Qf Mbderate Importance”. Thls i
Mexpecaed in that it would seenm th&: application of any skill beingﬁ

déveloped shgulgl rece).ve a hlgh priority. Howevs, a general increase in -

1mportancé ‘of this Speech- area was reg1stered as the grade level increased.

= .

nhc‘uj ‘.ne subsxil‘s, the skills of preparing for and evaluating spedking,
{a d, e) vere consmlerably—less important ac thie prman; than at the

3 intemediate leve s. The skill of commydic2ting thought and mwod i'ali(
«oral activity {¢) was thé nost Eughly regorded of the ser by the primary

3

* 3

tMtners. wnue preparing ror and using skills (a7 B) was.the Wosp Lmportant
L I

for znce"ﬂedza:e feashers. Y

an
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Table 6-} Mean Values
Auditory -Discrimipation Skills

The studerdt shoulds

a. Understend and use diffevent
pattefns. and types of Sound
(phonemes, rhymes,-insdnation,
articulation,, enunciation, tone,
volume, efq.).

Adjust l{stening to a speaker’s
voiée and articulation and theg
acoustical conditions of ﬁhe
listening experience .

L

~

- Discussion:
L]

Deve10pment of audxtory dxscrxmxnatxon skxlls was a, category ranﬁ§d
d1 ;’rentxally by teachers depenaxng on suoskxll and grage level The .simpler
skill of understanding and.usxng different patterns of sounds (a) was éonsidered
nore 1mpo§F§nt }n Grade 1 than in either of the’ hggher grades, The more complex
skill, adjusting to the speaker’s voice (b), was,-howgver, considered.more im-
portant at Grades 3 and 7, than at Grade 1. This flndlng suggests that teachers

sed & develoPmencal sequence in auditory discrimlnation skxlls .




Table 6-8 Mean Values
. . " Lomprehension in Listening

-

-
"

The\student shipuld:

+ Use 1istening to gain information.
b. -Understand ahd follow oral discussion.

I}

Develop and uSe basic listenming
comprehension skills (e.g. main “idea,
details, sequence,’ comparison,
relationships, evaluation, etc.).

‘Use context to determine wnknown
meaning (verbal and non-verbal). 1.9 1.8 1.8

Compensate for speaker s verbal habits. 2.8 2.5 " 2.5,

Interpret verbal and non-verbal clues * . K
to speaker's character. - 3.0 2.7 2.5

Ask questions which help the speaker g
say what heﬁeans. . 2. .2, 2.2 .,

Take notes as an aid to‘remembering.

Understand nonvverbal clues to ﬂ\
meaning .

Tdentify speaker's purpose.

- .

~

. Discussion: .
. j =%

On the whofe teachers ranked comprehension skills’in listening as oaly
"importantr or "0f Hoderate Importance" - a somewhat sutprising finding in view

of the often expressed concern for lack of 1istening comprehens ion among.children

* in ‘the classroomu This was one skizigcacegory where, in some cases, a higher

'priority was,_ assigned with an incre in grade level. 1In the subskills. for
example,‘the more complex skills such as "compensate for speaker s verbal
habits (e) and "identhy Speaker s pugpose"” () were considered more important
at the higher grade 1evebs than at the lower 1eve1s. Ho;éber, the simpler
_listening skills such as "use listening to gain information” (a)-and “under- -
.stand and' follow oral dichssion"'{b) were considered to haye a high priority

by ail respondents. »

ERI
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. Discussion‘(

Table 6-9 -Mean'Values .
. Evaluation in Listening

"

. . .

The student should: €r. 1 ‘3 N
A - - — o
Recejve all/relevant information before ) - . ’
forming an opinion.” * 2.4 2.0 1.
. .
Analyze and” judge propoganda. ‘3.3 2.7 . L7 ™
Use criticak listening techniques.’. 3.3 / ifiﬂ '141

X

(e. g évalﬁ’e: material presented, style
of presentation, impact, use of language, . -
retention by,-audience, fact VS. opiniong * '
‘ett:) ‘

»,

* +
’

)

The evaluatié category produced a highly differential rankmg as a
function of subikill and grade level. As -before, the simplet gkllls were
ranked higher, e.g. “receive informat‘ion" (a) was ranked higher than either

analyze and judge propaganda" (b} or Yuse critical listening techniques" (c).
Jo rated the skills af

Al skills were ranked hlgher by the Grade 7 teachers w
‘evaluation in listening ir the "Essential" "Impor'tant" categories whale the
primary teacher plated them' in the "IKportant "Of Moderste Importance"

categories,
bl




{

Table 6-10 Meah Values
i} Appreciation ip Listening
~

The student should:

. ;

.. Appreciate the relationship betweenm
speaking imd listening: ‘

‘i\evelop awareness oE aesthetic qualities
of sounds, in language and music.

Enjoy oral literature and-drama. -

1

Appreciate the importance of ‘listening
in comunication anﬂ' learning

Develop awareness, sensitivity, and
imagination through literature,
conversation and mon-Yerbal .seund
experiences.

Discussion:
’
A somewhat /different and unexpected pattern of regponses occurred

in the category of _ppreciation. in Listening. This catégory,

considered by curriculum authorities to be comprised of complex and

abstract listfming skills was g:anked hé.gher in evety instam:e by

~

/

the primary teachers tham by the intermediate ke:achers.. Of the subskills,

the two. emphasi‘ziné more basic listéning appreciation skills, i.e.,
"Apprec‘ate relatignships between speaking and-listening " (a) and
Appreciate imporeance of listening in comunication and learning" (d)

were ranked highest by all respondents

[




Table 6-11 Mean Values
Levels and Usgge in Listening

+ The student should:

- ez

a. Develop knézledge and use of all levels

™~ of listening (i.e. hearing corresponds
to wogyd perception in reading, analysis
to recognize meanin%ful units,
assofldtion of meaning with vords,
assimilation of words into total
spoken message, reaction ~ covert
or overt following evaluatisn of "~

fcontent, etc.}.

Appreciate and accept source and
appropriateness of dialect.

Understand the appropriatenes
level of formality in speech.

Adzpt listening behaviour to the purboée
for listening.

Discussiont RS . . .

.

As a genexal skills cacegory, rankings placed th1s .area among the lpwer

of the oral cammunlcacion skills with an overall ranking between "Importanc"

\and "0f Moderate I[mportance", As prewiously noced, there was evidence that the.

more complex skills vere considered to be more important at the higher grade
levels. This was shown by the higher rankings at the Grade 3 and 7 levels of
the subskills appreclace and accdept.dialect" (b) and "understand level of

formallty in 5peech" (c} Rankings of other. simpler and, more common skills,

- snowed a 51milar'distribution at- all grade levels,
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* Table 6~12 Mean Values

Memory in Listening
e . N

T

student sQPuld: ¥

N

Use short term memory for sounds and
long term memory for meanings.
LY

Improve auditory memory.

Discussion:

gkllls in ‘this category were generally consizéred "Important” to
"of Moderate Importance™ with a somewhat lower priority rating being
-glVEP by the teachers at higher grade levels. Of the two subskills the
one probably most familiar to teachers, i.e. "improve auditory memory” (b)
received the higher';anking,'especial%y"at the primary level, .

ERI
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Table 6-13 * Mean Values

, <
- Learning OQutcomes = Trustee Questionnaire
t .

t I3
+

The pupil shoéuld: ) . N

a. Enunciate cf/;kly and develop pleasxng voice quality

b. Appreciate variation in pronunciation accordlng to
regional and social influences *

) -
Expréss Choughts fluently and logically

L

Use speech appropriate to circumstances in terms of
fotmallty and level ) -

Use suitable speaking skills to present thoughts
effectively

Use appropriate skills in preparing for speaking and
use them in other areas ‘ N = 2.2

Understand apd use different patterns and types of sound
such as intonation and volume » 3.0

. +

» Understand arid follow oral discussion . 1.4

‘Ask pertinent questions of the speakér : 2.0

j- Listen and evaluate)information be}ore forming an opinion - 1.4

k./ﬁppfbciate dﬂ! develop awaremess, sensitivity and
imagination througlf listenifig to literature & conversation 2.1

Discussion: \

.. .
All learnif% outtomes were relatively highly regarded by the’ ¢r

preferréd oven the others. The most highly rated

Q
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N s .
prior to forming opimnipgns (j). These 3enqrally have to do with formal and

"informal discussiom. Those next moSt important were mgre spécific and complex

speaking 'and listening skills: enunciation (a), appropriatencss of speech’zd),
suitéble‘skills (ej (f), ability to ask questions (1) and development of
awareness through listening (k). Those objectives least valued were ones
related to social amd regional influences on speech (B) and use. of different‘ .

patterns such as intoniation and volume (g). ° .

/

-




¥

- C. SUMMARY AND CONCLUSIONS

.

. ~
I3

On the whole, there was-a remarkable degree of agreezfnh_among the
*

teachers at all levels, Grades 1, 3 and 7, as.to the imporfance of skills.
The .regponses varied iic%le from group to'group' where variation occurred
it was in the more conplex skill areas such as in che development of types
and levels of speaking skills, Here, ag upward’ evaluation of the skill
accompanied an increase in grade level of the-respondent. The author
anticipated that this outcome would reveal the teachers' cogcern for an
evolving, spiral curriculum designed to meet the growing communication needs

J
of maturing children. 4

. GPE‘Voice Skills: Teechers apgeared to perceive. the developmené of
voice siills in somewhat superficial terms, focussing on enuncidrion récher,
than the more complex skills of pleasing voice quality and effective voice
characteristics. These results may a}so be due to the desire anong reachers .
to insure dévelopment of certain simpler prerequisite skills before proceegding-

with more complex ones, of which these simpler skills are a part,

6-2 Usage and Dialect in Spdaking:

3

of expression {s considered by ceachers CO be more important chan matters
of richnéss and variation in expression.” Teachers at higher levels appear to

These findings suggest that accuracy

see greater value in developing a wider variety of skills in this category.
Here also, teachers may be focussing on the need to develop simpler prerequisite

skills first.

6~3 Fluency dnd Precision In Speaking: Teachers generally believed t

»

flueney and precision, with respect to other subskil{e, to be of particularly
great importance in oral language development, a result one would expeEt of __
clagsroom professionals. Even so, fluency was perceilved to be of signifizgntly
gréarer importance thin precision. This suggests that teachers are more con-

cerned with the amount rather than the quality of oral expression. This view

I3
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~ - .
“language learning moves from fluency to control.1

f . - s

is suppofted by évidence from language development SQudigs which shows that

+ .
. .

6-&‘Types aﬁd Levels .of Speakings The,fingingé in’this section, when

paired with those in the:previous one, suggest that teacﬁers pefceive oral ’
1ahguage development in rather simplistic terms. They wish to fdcus more upon

development of accuracy and precision than upon development of variation-in

°tl}e use of langqage. Here again, concern for prereqhisite skill development may’

be the bagts for these findings. : . .
i ’ . ' *
. Sy
" 6=5 Effect of Speaking_a‘l.istening. The results in this area appear

*

to indicate @ relative lack of*concern for any but verbal skill development which
suggests a strong desire to link speaking and listening and to make_those activi=-.
ties pJeasurable. Development of non veibél skills ya% viewed to be of secondary
consideratlon, suggefting that the importance of the non'verbal message system is_

not fully understood or apprediated by teachers.

- I «

6-6 Use of Speech Skills: Theseiresults suggest a relative lack of emphasis

upon applying and evaluaténg speech skills, a circumstance not uncommon in many

crowded and ('silept’ classrooms. Greater stress might be placed on developing

and evaluating speech skills in"a functional setting. ‘

I , S

“ k] . . ‘
. . ;,1
'

Y

H .
6-7 Auditory Discrimination Skills: These fipdings suggest that primary:

teachers are highly concerned with developing children's listening gkills

in the fine or more limited elements'of the phonological system of language;a
i.es phonics abilities, and less c?ﬁcerneé ”ifh r?gard ﬁd the broader u¥e of
listening:skills to derive meaning from a speaker. Thisiemphasis was reversed
at higher g:ade levels, showing developmental trend in. skill building.

~ . &
- . . i '
* - P .
L
' B2y 1 *
3 RE
) .

: ~‘ . f§ ,
lLoban, W.D. The language of elementary school childre§. <Champaign, ILL.:
. National Council of Teachers of English, 1963 v,




- ! -

6-8 Comprehension in Listening:  Thesg findings'indicate that, while

teacheES are generally vitally.conctrned abaht chfldren s listening compre-

hensidn skills, they consider the d velopmen of skills in thiis area as being

“

generaily only "Important" or "0Of Moderate 1 po tarce”, This apparent inton-
. sistency may be reinforCement for the common Vi beld view that listening skills

L3

develop naturaﬁfy“ unlike reading skills wh ch‘have to be learneﬂ through a
s&Quential skilﬁs _program. This 1nterpretat on y1s reinforced by the agree :%e%%%%\

among all respondents that the less complex istening skills are. much more im-

-
' portan 'than the‘more complex ones. ! . .
\ '« ; ) coy
1 ' 3

6-9 EvaluaEiOn in Listening: The findﬁn%s suggest that .teachers believe

children are notlgenerally able or do not need éo apply, except on a kimited
basis, evaluative skills in listening until they reach the maturity of the.
1ntermediate grades. Again, these results may be seen as evidence of the L.
teachers' concerns for relevant skill»development in terms of pupil need ability,
and readiness. As vaiid as this view is from the standpoint of learning theory
it Ehould also be noted that all skills can be developed in a spiral fashion
» and can thus be inyroduced 3rly itn the Cu‘rriculum. .
. . -

- . ' N

6=10 Appre iation in Listening: COnclusions arising Erom the Jfindings in

this arda of liﬁtening may be stated as tgllowse Primary teacher%‘appear to be
significantly ﬁore concerned than intermediate teachers with. .developing in
:children a strongly affective response to listening tasks. The more elemental
tasks in listening continue to be perceived as being more important than.the more
_ complex ones. The figst of these\:;Fclusions runs cotinter to the cpmmq&ly held

" belief among educators that it is

‘

e more gature child rather than the younger |
“child who needs and is ablé to appreqiate listening experiences.. Perhaps it is
* the primary teachers overriding conoern for the emotjonal sta:e of the students

that resulted in the pattern of responses seen above. All teachers, Lowever,

s
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.

.
.

. +

' see the importance of.a positive affective state in listening.’ .

- . . ) ?
+ % -

-

6-1% Levels aanﬂsgge/{; Ligtening: The evidence in this section points

to the developmental or sﬁg}gl cod#épt of curriculum held by mgny teachers }_r;’

wherein more comﬁlbi tasks are presented more fully as part of lanet‘learn;ng
experiences. While significant differences exist among rankings of skills at
different gradé, levels, these differences are in the logical ‘direction, 1. e.”

more complex skills are considered more important at the 1oweg,grade levels.

. . ~ ¥

6~12 Memory in Listening: The findings suggest Ehah while teachers sge

a ri}atlonship between listening and memory, ‘the ‘relationship is held to be no
more than "Impotrtant’ in thé primary gradeg and less so at the higher levels.'
At the Tower levels it would appear that phonics skill developm%ﬁt may make
memory a more ihportapt 11§Eening skill that it is at the highet levéls. -

'

6-13 Learning Outcomes - Tfustéé Questionnaire: The qelativeiy high

rankings of all learning outcombs was not unexpected in that all items were =

chosen from a bank of accepted learning outcomes for oral communicgtion.
o - - ‘q '_“- TN
i -

' - - k- I}
Simple, conventional, and informal goals were rated as bheing more

important than the more complex and formal objectives, This result Suggesgts

that trustees see the oral communication programme in essential or basic terms.




. . Bg}atfoﬂships'between Raﬁkings of Learming Qutcomes by School Trustees ahd Tedchers ¢
* N " T . . . - b g ) v
o . P . . L Lt e e U *

X As did the teachers _%he t tees. saw lmportance i a11 sta;e& .
T objectives of speaking and listen ng hThis tesﬁit is understandaﬁie since

.

-
-

all%these! goals ‘had been selecte on the basis of their generally agreed-

upon importance. . ) - .

. ; - '
Y
N

. The trustees, unlike Lhe teachegﬁ ‘rated the objectives both higher
and lower (See Tables 6-1 to 6- -12), The ones they.thought important they
rated somewhat higher than had the teachers and gonversely for.thosg at the
other end og‘Fhe scale. 'This result may be due to the bilased sample (477 of
* the possfble respondents) and the less comprehensive view held by lay peogle
of a total educational program. . . L o -

N -

o w n r
.Like the -teachers, the trustees rated the simpler sk#lls higher and
the ﬁore complex ones lower. This finding suggests a somewhat narrowly

‘focussed view of the possible range of development jn oral, communication.-
\.\M .‘ . N

“
. -

A notéwor}hy va;iatlon in rgéponses was tife instance where teachers
réted the’develepmgnt and use, of varying patterns of sounds'such as in
auditory diserimiRaPion, tone ;nd volume as the second highiédst goal,

- # whiie trustees rated this dbjective as the legst important ane. This’
result sqggesis that teachers beliave in’the importance. of developing
specific speech and listén@ng characteristics as building blockslto other
lérger behaviprs while law persoﬁg do not pergeive the importénte of such
an analytical approach. Some variation in the wording of the statemeqts

for’the twp groups may also have Produced response-differences.~

. ! .
Variation in response al$Q occurred ir the area of usage and dialect.

While ‘teachers considered these €kills to be at least "Important", trustees

agreed upon the relative lack of importance of appropriate usage and didlect.
- $

This suggests a greater emphasis by trustees upon skills which might be

considered mofE babig in gral language development.

ERI
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INTERPRETATIONS AND IMPLICATIONS

»

The author’ presents She following interpretations and implications as _ :

they arise out of the findings Sﬁk conclisions from this paret of the questionnaire: ,

1 »
<

Because of cheir indieateq_importanee‘by teaehers, all learning outcomed
identified in therresent questionnaire should be considered .as part of
the standard curriculum for elementary schools in British Columbia. .-
In light of the eons&stent emphasis by respondents upon simpler skills, .
there should be greater emphasis placed on_the importance of the more
complex skills in oral cowmunxcation as identified it the findings.of
this reoort. ’ S ' . ’
Because‘of the resulcting focus‘on basic skill development, the relationship
between simple unitary skills of speaking and liicehing ard the'mofe -
global and unified behaviors in oral communication should be emphasized' )
in a curriculum for elementary schools. .‘
In light of fhe dev opmental trena'seen'in‘fatings of skills, sequemnce
of skill development from primary co upper elehentary shouldxgenerally
fondw' the pattern of priotities identified in the findings vich some
greater emphasis on the more complex skil&s—id the"primary grades.
Because of the indicated relatisdfe lack of empha{is onhevaluation of
speech behaviors, oral communication skills shéuld be evaluated“in a:
functional setting to determine how effective they‘are for conmunicatidne
As consistently-high ratings were given to oral communication o¢bjectives,

the total language arts curricﬁlum should have oral communicatign B
-_hadequately represented within its structure{;;f///ﬁ“aﬁxhﬁrkaﬂx

In light of their narrow view of 'the scope ofi-the oral eurriculum

trustees and other lay persons should ha more c0mprehensive information

I

_about oral cotfunication. skills, i A C s

Considering the viegs beld by teachers and’ trustees of the nature and
scope of oral communicatidn, teacher educgfors should ensure that pre-
service instruction in language artsfreveéis the extent of, as well acs
the relatiOnships and priori}ies among :H§ elemnts of the oral’

$
gcommunicat1on programme as i ent}fied 1n'¢he Zﬁndings and conclusions
!

r
ey
r

F

of this report.
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CHAPTER 7
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SECORDARY LANGUAGE ARTS/ENGLISH
* B

- . . . - *
L]
-




ABSTRACT

-
4

-

The Secondary English/Language Arts Quesrionnaire contwined a seriES
- of Skills and Objectives yhich the teachers in Grades 8, 11 §.12 vere asked
. to evallate in terms of an ideal language programme. ( Skills and abilities in

- L7

eight general areas were présented for evaluation. Each of. these areas - =~ ™
criticaL awareness, writing, general literature, drama, poetry, prose,

'Speakinb.and listening and reading - contained from seven to sixXteen learning

,out COWeS . ) ' -
[

»

o
-

A1l objectives in the qdéstionnaire-appeared to have conside?able im-

portance in the tedcheérs' minds. The report will, howeveff,identify the
discriminationa between the relative values of many opjectives, The dis-
criminations are la:gely between degrees of high impbrtance, since almost
all responses to 311 categories were either “Essential" ”Important" er "of
Moderate Imﬁortance . That the teachers can and do disc nate to this
degnee suggesﬁsvtheir contern for their‘profession and for thelr students.
The high degree of response t{o the Questionnaire in general also confirms

this observationf . T, . ,

Houever, the remarkable agreement over the value of these objectiées
for mll three grsade levels does tend to suggest especially 1in dealing with
literature, that perhaps more* distinction should be made between\the objectives
at various levels. "Mean values among the chtee levels rarely differed by more
than .4, aund it. would seem that morE'complex and sophisticated skills of criti—
c?) or stylistic analysis tha 5ht beyappropriate at the higher grades may
nut be receiving sufficient e hasis., Moreover, the consistent emphasis ar
all levels on relating literature to personal experience may lead to the
exclusion or de-emphasis of other literary ‘approaches which may also fulﬁill

the aim of anjoyment.

-
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ORGANIZATION OF THE CHAPTER

* Part A of this chapter deals with.thg teachers' responses to and
evaluagions of a gseries of specific ideal objectives‘in the mgjor areas
of Language Arts/English instruction Part B consists of the responses
of B.C. School Trustees .to a slightly modifjed version of Part A of the
questionnaire., Each of these parts coqtalns a table gf mean.values* which

shows the éeﬁefal tendency of the responses; the skiXls ére genqrally

grouped with the objectives that are identifled as more important heading

_ the table.~ The "Discussion" which Eollows each *table outlines ih summary ,
form the major trends in the data. Part ¢, "Summary and Conclusions",
contains éhe researchers' discussions of the main ideas suégested by the‘
data in each of the major atreas surveyed followed by some general observa}ions.

Part D'con51sts of specific 1nterpretations deriving from Part C; these

interpretations concern Seécondary Language ArtsPEnglish Learning Qutcomes.

jhe Secondary,Lgnguage Arts Quesuionnéire was gent to 'mll teachers
a£ the Grade 8, Il and 12 Levels; nearly ninety percenk'of the Questionnaires”
were rétqrned completed. The total respo?ses were 810 (87%) at the é}adelSI
lgved, 350 (88%? at Grade 1!, and 274 (90%)_at Grade 12? - -

-

’ - ~

* Thes data in each'of the tables in this chapter is reported on a value
scale of &l through J, the first value representing the highest. The .
Questionnaires were designed teachers and trustees to select a _
response to each item as being: 1. "Essential 2. Important 3. Of

{Hoderate Impdrtance 4. OFf Little Importance, or 5. Of No Importqpce.

PAFullToxt Provided by ERIC




-

3

- .‘)
A, LEARNING OUTCOMES .IN %ECONDARX LANGUAGE_&RTS IN AN "1DEAL SETTING"

- »
L

Table 7-1  Mean Values *
Critical Awareness

Gr.12 1

A student should be able to:

a.»evaluate validity and reliability of
sources of Information

.

distinguish between report,
judgement, and inference

recognize techniques of persuasion

-

perceive. slanted writing

distinguish between’ connotation
and denotation 2.2

recognize quality in written and -
spoken word . 2.0 1-8

N :
have experignce in all types of - .
communication . 1.8 2.0

1. Essential 2. Important 3. Moderate Importance 4. Little Imporxtance
5. No Importance

\- _ )

I3 - .

Discussgion:’

Tdichers at all grade levels generaLly agreed upon the importance of

eritical awareness skills, since most responses wene either "Essential" o%_
"Tmportant”. Hore sophifticated 1evels of critical awareness - such as ‘ .
perceiving slapted writing (d) or recognizing the techniques of perswasion {c) - -
were deemed m:ze importgkt at the higher grade levels, whereas Orade 8 teachers
felr that experience 1n all tYpes of communication (g) was the most significant ' .
aspect of their work in developing critical awareness. Compared with other
areas, shch as vriting and reading, Grade 8 respondents, however, placed

slightly less emphasis on'this area.

ER
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Table 7-2 . Mean Values |
. * Writing

A student should be able tol

L8, write clearly and preg&sely

b.'display logical ﬁevelopment and
organizatien _

have an appropriate level of
vocabulany to deal with hils material

5

. write grammatically

. spell correctly

1
- 1.
d.
2

. display creativity and oziginality

. pay attention to handwriting and
general appearagce 2.

. weite accurately with speed ~ ~ . 2.

1. have 2 Knowledge of grammatical terms 2.

-
-

&
r

-

Discussion: =

_ - . e " .

" As might be expected, teachers at all levels agreed that. the ability™)
to write clearly and precisely (a) was the most esgential skill 1n this
area; indeed, over 70% of Grade 11 and ¥2 teachers identified this broad
skill as “Essential, en¥ of the highest areas of agleement in this section.
Organizﬁgion (b) was the second most essential skill, although

Lo uteaché?E\Placed marginally 1ess emphasis on this technique at.fthe grade

deemed of imporgance, ag was spellinﬁ (F) The need for creativity an origi-
nality (f) of ideas was considered important, but significantly belew the k
five b;éic.writing°skdlls;_cufiouslg: thig focus on ideas seemed to be of

+ ~ glightly less‘impoitang;*fn“the higher grades. Handwriting and, general: gp- .
pearance (g), writing ageurately with speed (h), and a knowledge of grammatical
terms (1) were congldered far less important skills, -the latter especially
being considered only "0Of Moderate Importancifl at all levels »

*

.

104/

il
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Table 7-3 Mean velues
: Literature’

L4

_ & spudént, should be able to:
a, enjoy the EFading of literature 1.8

-

b. relate literature to his owh e%r
perignces or environment 1.7

v -

recognize the author's purpose ’ 1.8

. read widely in‘a number of genres i .
. evaluate a selection critically 2.2,
be awate of basic eélements + 2,0

. use litereture as a source material
" for devéloping communication skills =~ 2.3,

read intensiveiﬁ in a few works 2.6 »
recognize and discuss various genres 2 6

. develop a critical vocabulary to L”
deal wigh literature = - Te . 243

N

identiff ?he tone of a selection 2.6

. have a knowledge of the general -
historical,background of the works
.or genre

Discussion!
—

-

) Teachers at all grage 1eve13 seemed to agree that prlmarily students
shdﬁld enjoy their literature (a) and that they should learn to relate
lieetature to their own experiences and environment (b) - nearly half of
all respondents ranked this ability as "Esserrtial" At thes same_time ,“how-
ever, students should be encouraged to recognize the author's :j:;;;E“fc) o
Likewise. teachers favored wide exposure to a number of works and genres (d),
rather than intensive reading idt a few works (h). quense critical evaluation
of works (e) wag deemed more important at higher grade levels, although even
there critical‘aepects such, as_ formal temminology (j).-- including the identi~

fication of genre (i), and historical background (1) were ranked generally as—

r

- "Important” or "0Of Moderate Importance'.

[




A

Table 7-4 Mean Values
Drama

&

Gr. 11
A student should be able to: ' -

a. analyze character and motivation .2 1.8
b. analyze plays for meaning or theme. . 1.9
c. visdal;pe stage movements and action . 2.5.

b d. relate to the play to develop his .
.__own character and Potential + 2.6

e. read 'a part convincingly 2.7

f. analyze dramatic technique

g. apply conventional terms of
v literary Criticism . !

analyze plays in their historical
conteéxt ,
write his own dramatic piece

1

.

r

*

Discussion:
Sp=2tasslol

~

- ]

' * All skills in this section were'rar}ked as Eor_iside‘:rab‘ly lesg important
.than those dealing with ‘other:- literary genres; most rankings, 1n;1'égd,\,we're I
elther "I‘mpo;tant“ or "0f Moderate Importarrce'’. Analyzing plays for meaning
(b): cha'racter and motive (a) were deemed most importar:l_: at all three levels,
and were cénsidere.d slightly mere important In the upper gtades. Determining
the hiosr.orit_:al context (h) and writing original dramatic pikces {i) were con';,,
sidered of less importance than other-skflls. It;volving stk.ldent_s in the
physical action ::f a p:lay - by reading a r:art: e) or by visualizin' the stage
action {c) - ranged generally mid-way between{"lmportant" and "0f Moderate

Tmportance” but tending toward the latter ranking.

. 1 * -

»

~

-t ———

ER

PAFullToxt Provided by ERIC




X

Table 7-3 Mean Values ,
» Paetry

-

Gr.8

A student?should be able t&:

a. enjoy the material 1.4
. be exposed to a wide range of poetry 1.6

. felate poetry to his own attitudes
and values , ) , 1.7

.-comprehend the fmain theme and ideas 1.8

receive exposure’to the best poétry . 2.3

. learm to improveshis own vocabulary 2.3 -
. read a poem orally . 2.5

. analyze poetic techniques ‘_ 3.0

be ‘aware of culturdl and historieal .
* backgrounds . .o2.9

hd L]

» write his own poetry ) 2.7
< . .

Digcussion:”

4
' ’ -

R{zgings of skills involving. poetry tended to follow the patterns of
the general literature skills, with oying the material {a), comprehending
the main Ideas (d),‘b;ing exposed to a wWide range (b), and relating the - poems
to the student's own attitudes (c) beingiranked "Essentiall by nearly fifty
per cenF of the respoﬁaénts“at each gradé level. Agaih, the mlore formal
critical skills seemed to receive less emphasis,,although they were deened
_slightly more importaq; at the higher grade levels. Again, too, directoin-
volvement through reading aloud (g) or writipg origiﬂal p?ems (%R was con-
sidered of less importance, especially®in Grade 12: ’




Mean Values
Prose L

-

- " - . . Gr.12
A gtudent should be able to! .

a. comprehend the™jceral meaning . .3 . ) 1.3
b. enjoy the material ! . . 1.7
c.‘understend the main‘theme(s) . : . L4,
d. receive wide exposure to good prose . 1. . 1.7 °

e. relate selectiens to his own
experiences ., iy . 1.7 .

analyze motive and character ) T L T T T T

use the material to lead to oral ~
or written work " _ . . 2.0

abstract factual material . . ‘ .1 2.1
bé aware of the genre involved - . . 2,2
be aware of the writer's sty;e

criticize technical aspects

have a knowlédge of “the historical . ?/
backgrounds -t 2.7

*

, Discussion:

I'P-b i
Regponses in this section elso £ollowed the pat{ern of the otheri
gections on literature, with perheps more agreement at each of the grade

levels. More emphasis wag placeéd on comprehending the literal meaning and’

main ideas of‘a prose selection {a), but wide exposure (ay, enjoyment (bi,

and connection with a student's own‘zeperiences (e) were all génerally
ranked between i"Essential" and "Impertant" as was outcodie {c), understnnding
the main theme. Less importance was attached to more critical aspéhts of
analysis such as genre (i), style (i), and hiscorical backgfound (1), all of

which akills were ranked Jnear the level of "0f Moderate Importance"
. - ! .

— —— — - . - - - n- - e - e e -

-
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Table 7-7 Mean Values .
Speaking and Listening
. . »

- d:have a vocabulary appropriate to his

. h, take useful notes from written or

. Gr.8
E]
A student should be able to:
r .
a. foliow directions‘ 1.3

bs 1listen critically (by questioning .
or challegging dunclear points) 1.7

c. phrase a question or make a statement
vlearly ' 1.7

'_"grade level

Fl

.e. use conteyt to construe meaning

»

f. understand and follow lectures and
. discussions

N have a reading vocabulary appropr&%te
s+ to material

oral.material

‘paraqprase accurately material .,
delivered orally b

. paraphrase a written argument

read poetry and drama aloud with
feeling

give a formal speech

-~

Discussion: . ,
- “-\ .

While most speaking and listening‘skills, save thﬁse of formél'.
speeches (1) and réading poetry and drama aloud (k), were ranked - C,
WEgsential” ér "Important”, more emphasis at all grade levels.was“pe;haps
given to;listening than to speakin. The ability to ‘follow directions (a)
was considefed the' most essential ~hut emphaéis was also put'upon°appr0priate
vocabulary (d) and .upon the clear f6§mulafibn oﬁhqyestions and statements {c).
Pariphrasing written and oral material (1) .and taking notes~ih) ere ranked.
" as "Important", but ‘less so than the,Skills previously noted. Teachers at
all grade levels were consistent in rheir ratings of thege skills.




Table 7-8 Mean Values
Reading

A student should be able to:
a. use the dictionary effectively . ! A 1.4+

b. comprehend at the literal level . - N 145

' * ‘

c. follow‘éfr;ctbons as part of study
= skills 1.6

d. use book parts (contents, index, etc.)
as part of study skills ' 1.7

e. use context clues to derive meaning -
+of new words ) & 1.6
f. have a large siight vocabulary ¢ 1.8

[
g. use the Library in-specific content s

areas o 1.9

. adjust readiqg rate to suit purpose
and nature of the marerial \ 1.9

comprehend at rhe inﬁirential level

use phoﬁics skills to pronoﬁnce Y
new words - o 1.8

k. use appropriate organizing skills e 2.3
. compréhend ac rhe!critical level 2.4

w

use structural analysis to under-
stand new wqrds . 2.,

differentiate between infornatiOnaI
and narrative material so as to uge
appropriate skills to deal with each .. 2.3

use references-in specific content
areas for research

use graphic aids

*. Discussion: .

-

Teachers™at .all three levels agreed remarkebly on the importance of
tne listed reading skills; ght9 to ninety per cenﬁxof the respondents rated
gkills (a) ‘to (v) as either, "essential“ or “Importﬂnt“. The abilities to use
the dictionary effectively (a), to f0110w directions {c), and fo cdmprehend at
the literal level (b} were deemed the mosr essential whereas responses to
basic research skills, involving references and the library (g), (o) clustered
arotnd the "Important" ranking Comprehensign at the inferential and critical

L) ’
! . ! ¢

lw- .}1":[;;_ :
/

-




levels (1) and (1) wgre'dpnsigered more important at the higher grade levels,
while .conceptration on phonics skills (j), vocabulary (f), and cont®xtual

analysis fe)'rémained consistently hfght The use of graphic aids (p) seemed
of less 1mportance than any other reading ability.

+

. |

" .

B, LEARNIRG OUTCOMES ACCORDING TO SCHQOL TRUSTEES
L—~ /

Fl
L3

, Some'228 trustees (A response rate of 46%) answered a slightly modiffe
version of Part VIII‘of the Ques;iOnnaire to express their opinions on the
ideal learning outcomes for a student completing Grade 12. Trustees-were asked,
to respond ' 1n terms of thé knowledge, skills and attitudes tE;EQare needed

by these students. in order to further their individual develonhent and con-

tribute. ta societs in general.” 'Tabies 7-9a to 7-Be below, fAdicate the mean -
responses in the major areps of ‘concern. The objectives are ranked\in otder
of decreasing importance according to the trustees’ responses‘ the Gradé 12

teachers' Tesponses are included for comparison. L
, i )
;
' a1
."

Table 7-9a ,Mean Values*
Critical Awareness

&

Trustees‘ Gr.12

Students should be able to:

/
assess validity and reliability df information
sources * .. 1.6,

perceive slanted or biased writing * 1.6

distinguish between report, judgement and .
inference P . 1.7

-

participate in all types'of communication 1.7

distinguish betWeen,implied and literal
meanings - i * 1.8

oo . .

. recognize’the techﬁiques of persuasion 2.0,

recognize quality in ;be 3poken and printed . N
word . . 2.1 1\8

&
s Y .

P

4

Essential 2. Iﬁportant 3. ﬂodegate Importance 4. Littlellmpbriz::;
'§. No JdImportance )

ERI
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, Table 7-9b Mean Values

Welting _puer

Trustees

Students should be éblq-to:

a. express themselves clearly and precisely

b, write grammatically

¢. spe)l.correctly : .
*d. display logical‘development and organ@zation
“e. use vocabulary of an appropriate level

£. write legibly'qnd‘neatly

~rite accurately with speed

-

.Gr.12

"

1.3
Kl.ﬁ
1.8
1.4
1.6
2.6
2.6

. ,define grammatical tetms
display creativity and originality

N I I e e

m:]'un—oo'wm@w

[~
.

3.0
2.3

E

Table 7-9¢ Mean Values
Litkrature

Fi

Trustees

1+

Gr.12

. ¥ ( ¥
Students should be able to: . S

’a..eﬁaoy the reading of literature

b, use literature as background material for
developing communication skills

. tead widely in a number of literary stylesf
and types <

: recognize the author’s purpose

. evaluate a selection critically

r

Yecognize basic elements }
understand the general historical background

develop a vocabulary suitable for literary

criticism - R

recognize and disguss various types of
—Iiterature— - — —

read intensively in a few works
telate literaturé to personal experiences

1.9

2.1

% |
2.2
2.3
2.4

-

2.6

I %

2.8
2.8,

1.8
1.5
1.6
1.8
2.6

a

‘2.1
1.6

¥ 3




'I‘able 7-94 Mean Values -
Speaking and Lgstening

".\J.\" v

L]

v

> - ’ Trustees

l:uqlénl:s should be able to: :
a. under,sl:and and follow lecl:ures and
discussio‘ns N - .

.
+

b-.. follow ditections -

cy “phrake’ a question or,statement’ cléurly

- ,.&. listen "cril:icglly" . ’ ot

‘ef'. take useful ‘hotes from m:il:ten or oral material

£. paraphrgse accurately oral material ¢

Q

ERIC
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~ h. paraphrase 'a Wﬁ/l:!:en argument-. .

g- discern meanings of words Trom TREiY placement

.l

i. present a formal %peech L

j+ read poe;ry‘ and'drama aloud wil:l_'l feeling '
i3




.Table “7%e Mean Values
- Reading

3

Students should be sble to:

1 .
a. follow written directions ”

»

b. use thé dictionary effectively.

e, use'the library effectively for
individual research

d. “use fhe library efféccively for enjoyment
e, develop a large vocabulary which they -
recognize on sight 2 ;
f. use appropriate organizing skills .
+-wse-tabl% of_contents,__indexe_s, gppendi_xes

h. comprehend liceral meanings

(-4

i, determine ‘the purpose for reading and- use
the reading skilla, appropriate tp’the subject

‘comprehend material sufficiently to offer
criticism - L

use phoﬂics skills to pronounce pewiwords

adjust reading rate to suit purpope and nature
of material o LT .

apply structural analysis to understand

.

\-!worda . i .
detrlve .the meaning of new words fxo'm context .'!35. o*
comprehend ady implied meaning L .,2,0

use graphic-aids such as film sYides and -
* photos to compleméht their reading - .

»

4

~ «~Digcussion:
' ~

. '; In.general, the trustée responses followed the shme,rpacterns as the
Grade 12 teacher- replies in deal'ing with basic skills. of ﬁ‘ritlcal Awareness,:

- Writing, Readir}g Speaking, and Listening, variation ten-ded toward trustees |
giving a higher rating to basic skills than to more .complex or sophisticated
abilities, 1In Critical Awarenesq (Qa), trustees gave. le’sa emphaais to the |

recognition of quality or of techniqueé‘_eof pﬁsmiort_butigmraﬂ'y—ranked— v :

411 other skills between "Essential " and "Important" l,,ikewiSe, in the %

Writing section (9b), .trustees agreed with teachers on’ the essential abilffey

ty wWrite clearly, precisely, 7!1 grammaticaﬂy, they also gave slightlj more

& . L% -~

¥
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. F

importance than the teachers to the knowledge of grammatical terms, hand-
writing and general appearance, spelling. and writing accurately with speed,

although both groups agreed that these were of secondary importance gefterally.
———

-
v

~In the area of Sp€aking and Listening (94), the trustee§ also agreed
gengrally with Grade 12 teachers, byt again place‘ more emphasis on basic

practicaI“ skills, such as understanding ‘and follow g lectures, taking ngtes,
and presenting a formal speech Likewise, responses in the Reading area were
very similar, with only mihimal differences in the ratings of skill areas,
only marginally less emphasis was given to deriving meanings from context or
comprehending the literal meaning of selections. and slightly more emphasis

was accorded toithe use of the’ library. - . .
* . -, . . ‘. "
As for Literature (9c), however, the trustees' responses differed cop~
sideraBly from t ose of the teachers as well as from their-ovm in the other
areas- they att ched less importance in general to literary study. -Except for
such student goals as enjoying 1iterature‘1most responSes in the general area

fell either in the "Important" or "Of Moderate’ Importance" categdries. Per- -

haps the mos si nificzﬂt difference, however, vas 1n relating i\aerature/;o
peMonal gkperigndes, (k) rated ”Of Moderate Importance“ by trusteeéﬁ@ut between

AND COLCLUSIONS
i s

. This section examines.the findings of the data in the mafor-sections of-

Parts A and 'B. It offers explanations for the major trends noted, as well as.
) idead suggested by the overall patterns of the respopsés.,°Such dfscussion forms
the basis of the RecOmmendations of Part D. ) ) '
; ' o -

L]

<k

(-1 f&itical Auareness. The fostering of criticgi awareness was
deemed "an important -part of the secondary ‘English programme at all grade
levels. The movement from general exposur% in the earliefpgrades to more

' specific analysis seems appr0priate to the developing criJ;cal abilities of
students ag the;-;ove on to the higher grades. Certainly the ability to recog-
nize quality in wrdtten and spoken language should be cbnstantly emphasized

throughout Language Arts teaching.

PAFullToxt Provided by ERIC




o
( *2! Writing: The goals were clearly oriented toward clarity of ex-

pression, although 4 now}edge of formal grammar was not 'regarded as a

necessary concomitafit sk Such emphasis on olarity seems most approriaee

and suggests that te Bre concerned with the basic nature of writing -

clear communicafipn ver such mechanical skills as handwriting and Speed.

There may be a danger,’ however, that in focussing on technical means ‘of

imp;oving"an& developing clarity,’ teachers. may neglect to encoﬁrage creatinity ~

and originality of ideas--the quality of the “content of expression, -

4

. {7-3) Literature: Again, there was considerable agreement on the‘

most important»aspects of the ‘teaching of literature, “and again the more *

critical and anedytical okills were deemed more important at the higher grade
levels. The completely consletent responses at all grade ievels toneelring

relating literature to tﬁe studEnt's own experience raises the question of a
possible narrow response to literature: students may become B0 accustomed to
relating litersry works to personal values and experiences that they fail to
see how such works can broaden that éxperiencei students should be encouraged
"to react to literature .objectively (i e. critically) as well as subjgctively.

. ; . ‘ . AL,

Y

(7-4) Drama, (7-5) Poetry and (7-6) Prose: The conclusions in'Specific

+ L)
areas of literature 4re much the same .as those for the section on literature
B

in géneral.° The responses to drama sugfest, besides a lack of importance
attached to che form, a possible lack of training in or exposure to it:*

low rankings of -the goals suggest that teachers may be treating it much like
other forms of written literature. Me}e ti&e should perhaps tbe devoted to
drams, poSsibly by extending its range to include films and television. More
emphasis should perhaps be placed on active involvement on the part of, stydents,
egpecially at the higher grades, to balance that given to critical reading and

i

Fd 4

less thsn 40 per-cent of the respondents indicated training in the area of"
Grade 8, 38.6% at Grade 11, '37,6% at Grade 12}, COmpared withr
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analysis of the printed wor&s. ReSponses to th poeﬁry sectionn gave more

importance to dealing with -poetry than with drama, but again more involve-
ment in the.special nature of poetry - reading aloud and writing original

poems - might be encouraged at the upper levels.** If, ag research has shown,

- a student's interest in PQetri‘decliEes as he progresses through the school

system, it mdy be because it becomes somethinhg merely to read and to analyze
rather than to participate in. Students must.redognize that literature, though
it is language, need not merely be printed, it may, also be oral.

. - *

-

(7-7) Speaking, (?-8) Listening and Reading:lTeachers agreed on the

importance of basic¢ skills {n speaking and listening, especially those most
useful to the "classroom experiance”. More emphasis on formal practice in
oral work might be beneficial, especially in the upper grades. Basic¢ reading
and reseaych skills were also deemed .important at ai? three grade levels;
more emphasis might be put bn working with graphic aids tb research (slides,

photographs, tables) However, since these two areas” concern general skills
-t

that are perhaps more integraked with the other areas than treatfd as separate
units of instruction, the analysis of the "Instructional Practices" section of

the Questionnaire y{1l probably be more useful {in éetermining specific

recomnmendations.in these two areas. ; W .

gg;g;iohships between Rankings of Learning Outqomes by School Tfhstees
and Teachers: Predictablys trustees? responses tended ta 2mphasiZze the "hasic
ﬁkills".nf reading, writing, speaking snd liét?ning, without much discrimanatiog_
between these and more specialized abilities - most'of'these’basic skills were
ranked 2s "Essential” or "Important” by a large percenfage.of respondents;
téachérs tenfed to show more discrimination among the various skillg., The
Iesser concern for the study of literature suggeﬁfs ‘the pogsibility of conflict
bétwe?n the two groups over appropriate aims, such that it might be necessary )

‘for teachers and .others to promote the importance of the study of Iiterature
4. f

‘among the public. . ) .

1 - -
»’ ' -
+ -

. See ¥art III: Instructional Practices (Poetry and Drama)ain the next phase

of this report.
' !
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D. INTERPRETATIONS AND IMPLICATIONS P .

[N

The authors present the following inte!pretations and outcomes:
-implications as they arise out of the findings and conclusions Erom this

part of the questionnaire. ' Jo.
s s e ~

1 Ed -
s

"1. Since the mg50rity of teachers ranked all the listed outcomes as,

* "

being either "Essential", "Imporctaht™ or "Of Moderate Importance, it seems
clear that the Quesgionnaire has defined basic dasirable skills thai.students

.shoﬁ&d po§§ess at different grade levels -~ thus mll learning outcomds identi-

, £ied in this: Quesridhnaire,should be included in the Secondary Language Arts -
Curriculum These skills migﬁg?-:ll be ranked according to primary and second-
ary importance at each; grade level. The relative evaluations could be used as
a genéral gutde, but Curriculum Committees ‘should” ensure that distinctions be-
twgen gemphases qt different levels are clear, S0 that s;udents ggt only develop -
more sophisticated skills but know that they are doing go *(Ehere ma T_X.be a feeling
i communicated to- students of a lack of distinction between or ‘progress in

-‘guagQ‘Arts skills as the students move through the secondary grades) State-
& ;ttempt to, deil wich this idea:

1. .
<

. { ,
. 2, Due to relatively low rankings for participation in literature, greater .
stre,s should be laid upon active involvement in literature = the writing and

speaking ‘6f poetry and drama - and upon critical analysis and hiscorical back-

. grounds as means ok increasing élboyment especially in the upper grades

. L™
3. 'éince most teachers agree o cthe importance of'the students' learning- /fgf
_to enjoy literat%re. the relatively low emphasis given to matters of critical
analysis and histerical background suggests that teachers see them as perhaps
tmere esoteric pursuits ! However, the teaching of litérature through involvement B
afd cricical analysis wich the aid of increasing the reader’s enjoyment, rather
than of only perpetuating academic formulas. should stimulate creativity and

underatanding to the benefit of both.pupil and teacher, thus: o -
! L]
a, Stres; should.be pldced on the importance of literature as the
broadening of one's experience by increaaing tht knowledge of

. otHer tipes; places and peoples. -~
J
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Stress should be placed on the importance of quality and
origingl%tﬁ of ideas as well as clarity and precision in
-’gtudent. writing. . . .

-

Educgtion o} teachérs should emphasize the importance of
literature not merely as written language but as living
language to be heard and spoken as well as read; this

goal éould be achieved by emphasizing the sensuous »dif-
fexénces gthé‘visual natuf; of dqgma, for instance, ;nd

the oral gature of poeéry) in literature and by involving
the teacherfstuden£4in more. direct partic¢ipation in reading,
writing and listening skillsx;ssociated with liter;ture.
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4. In view of the high rankings accorded to speeeh and reading, "
stress shqgld be given to the necessity for expanding speaking and read-

b ———
ing skills, especially at the upper grade levels.
\ .5. Considering the relatively low importance trustees attached to -
.literature, the 1mportancé and validity of the study of literature at the A

secondaéy level should be reééffifmed for trustees and other lay public.
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