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El:mmatlon of sex dlscr:mmatlon and prows:on of eqyal !
* apportunity for all women and men is one of our highest '

priorities. Because I know that you share this comimit-~"

ment to equality for women in every aspect of American

*life, I am-pleased to send you this copy of Taking Segcr.sm

“Out of Edugatibn. This document reprints a series of

articles which originally wére pub ished in our fmagazine,
American Education. The articles 'are based on reports of

the findings 2nd recommendations of the National Pro- .
'ezt on Women. in Education, a study carried out by the Xl
Ipstitute “for Educational Leademhi?, under contract to

the Office of the Assistant Secretarv for Education, - ‘
‘Department of Health, £ducation, arqd Well'are \

I hope that this volume will provide va.luable resource
materials. | would be happy to receive any.comments you
may have about this publication, a$ well as suggestlons
for other efforts we can make to eljminate sex bias and’
sex discrimination in the programs, . ‘olicies, and Pubhca

tions of the Education Divisioh. - .

’

Lo
Mary F: Berry. )
.- Assistant.Secretary for Education
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- Much :iialogue and Jarer have bee <!1,cncralcd about
- © womeh over the last*few years: their status, qualifica-
tions, the (Orces that limit their, progress, the changes that
must come, It feccmed imperative for us to ascertain the

. basic problems that existed for wgmen in education and’
. suggest cffective solutions A tho%nqh assessment of the
situation, however, convinced us that ‘there is no consen-
sus in the Tield about what the basic issues dve, their rel-
.lll}éc importance, or ‘what immediate and longvange

. steps should be taken toward fmxlhng_, answers.

It & not just a matter of documenting discriminatibn,
implementing  affirmative action, or mandating laws, sych
s Title IX. Decp-seated. insidiclis, emotiopal and attitu-
iinal conflicts are inmvolved- ~for both “0&1011 and men.
The Tesolutich of these conflicts requires changing, funda-
iental human 11r§1erstanémgs and rclauonshlps——and that
can be very disturbing. ‘%

. Much of the blame for (frc\railin;, sex biases *can be
- attnibuted to education and the part it plays in the social-
. ization process Ln'tr)\mv to pinpoint the crucial i

cducatmn, we cxamined (in the National
Women in Education) every aspect from ¢
school through higher ¢ducation.  Higher educati
been the {ocal point of more ferment and, therefore, has
- made some progress By contrast, elementary and second-
ary education has vet to adnpl a modc of thinking that
~rtcognises  the significince of eliminating sex-biased
p;a(.nccs and polg:ncs .

L

: 'Ihc primary rcsult r)f’*ollr assessment cffort wa

. ing how m&h mor¢ needs to be lcarned before
sofutivns to sexisth in education can .be offered Sophis- -
ucatcd research to atcumulate more baseline data must
continue in ciery arca—from how to make women more
aware:of their capﬂbllmcq andg how' to raise the conseious-
ness of cducational pth\makcrs 1o how real pariner-
ships c'm be formed ip marriage and how' we all can come
to be ! consnﬂcrcd ﬂtraqys first, and wowmen ‘and men,

ey

¥ second. % .
s ? 4 .
. Virginia Y Trotter , * ¢
5 A w4 Assistant Secretary for Edu <ation
< y N
r% o - /]tme 1974 - ]anuary ]9 } -
- Hepr:nt,ed by permission from COMMENT On Research About Women -
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L In July of 1973, the Education Division of the Department
i _ ' of Hdalth, Education, and Welfare, under the leadership of
. tien Assistant Secretary for Education Virginia Y. Trotter,
. ' gave ‘a contract to the Institute for Educational Leadershipr to
unde“mke a National Pm]ect on Women in Education. The
pro]e t was to assess“curreqt practices in sexerole stereotyping
. 'thronlghout the educational process and at the same time to link’
. : expelts and practitioners in the field of .sex roles with policy-
' makers, the ob]ectwe being to plan for change. The job Was
[ ' seen ot as sponsoring new researth but as collecting and coordi-
natu{g the multitude, of work already available*from various
o ; unnersmes, research pro;ects, foundation efforts, curricslum-
' . development efforts, and experimental programs.
Six task forces, each composed of individuals cgmpeiént in
L ' edugational research and actio ojects in the sex-roles area,
joined with polic t6 help define the issues. Each

we

an iksue paper.
. Cr:xe of the mgmﬁcant produCts that came out of the work of
( the!task forces before the project closed in July of 1976 was a

sefibs of issue_papers that give a comprehehsive:picture of the

‘ taskiforce conducted Bneﬁngs a (Lorgamz:ed itself to work on

de]:
! cor

f‘ 197

th and scope of sex-role cancerns confronting the education

1mumtyi today. In four consecutive issues beginning in April
7, American Education publishied a series of articles based

\on

these papers presenting the substance of the work done by the

:/ '\Iatlopal Project onl Women in Education. These amcles
N consmute the contents of this\volume. ’
| l o '. '

-

Auce G. Sarcent, Ed.D,
. Coordinator,
National Project on Women
in Education
" ’ ) Institute for Educational Leader.rh:p
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TITLE IX: ANTISEXISM'S BIG LEGI\L STICK - .

- In one of its more significant prowssons, the Education

Amendments of 1972 makes sex dmchmnauon, once
a philosophic or moral -issue, a legal issuc as well :\‘
. . “Bernice Sandlcra .

g

Y

. curriculum and. teacher behavior need also be changed

TOWARD A -NONSEXIST SCHOOL

" So.that all children can-fiilly develop all their abilities

in this rapidly changing socicty, instructional materials, —

c‘-
Task F orce

22

WHATTUDOABOUTSEXBIASINTHECUR
RICULUM , ’ ;
More thin print and nonpnnt materials, the curriculum
consists of implicit social messages that réfiect the values
a.nd/goals of the culfare whlch education serves

Adéline Naiman

27

COUNSELING: POTENTIAL SUPERBOMB

"AGAINST ‘SEXISM

.aﬂrcady trained and strategically located, counselors
could bring about the changes in students, teachers,
parents, and Othcr counselors needed to root out sexism

- . Mary Elien Verheyden-Hilliard

SEXISM’S UNNERSAL CUKRICULUM.
Television’s combination of ‘wide appeal and,potential
for distortion is gmng advocatés of equality for the

" sexes concern abOut its influence in perpetuating sexist,

notions
Y Kathlcc@}, Bonk and JoAnn Evans Gardner
NO ROOM AT “TOP? °

The advantages to cdf‘lcanon and to society that can be

. “expected when womcn chieve positions of educationd
+ leadership in signific: it numbers are too persuasive s

10 be ignored or dcla.x‘ ] ( Task Foree
e . + it 4
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TEACHER EDUCATION: A NEW SET OF GOALS -
Because' schools and departments of education have
given too Jlittle heed 10 faculey development, many -
teachers J t€achers unknowingly perpetuate sex-role
stcreotypmg

Shirley McCune, ManNha Mattligivs, and Janice Earle . .

6 WORK, WOMEN, AND VOCATIONAL EDUCA- .
TION .
Although- it may Fick the theatrics to win headlines,
the struggle over equity for women in work i5 the

» _ essence of the femimst movement and an ' American

. social revolution ,

. - Corinne H.. Rlcder

‘397 ENLARGING THE AMERICAN DREAM

* An’ emcrglng sense of heritage is being proudly expresscd
by, mlnomfcs who dispute the position that they should
confoargl t0 a majorily model of social behavior and

be{lei - .
N i . Donna Hart ' .

99 CHANGING MALE noms ; o
- Though social change toward equal opportunity Yor -

the sexes requires many indjviduals o make certain .
adjustme,nts, |t qieed, not follow that woman’s gain is
»man’s loss ' : ‘. .
- - James Hanison .
r
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AMERICAN EDUCATION EDITORIAL STAFF ‘ § y '
Wilkam A. Hoen, gditor h * ’
Gertrue -E, Mitchell ' '
Mark Travaglim L ~
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"“TITLE IX ANTISEX&SM'S BIG LEGAL STICK

S Y. by Bernice Sandler /

<‘ -
£ N
; .
Unul very recently, sex discriminafion in schools was
lar!iei) unnoticed, unchallenged, and unchecked. All ‘educa-,
tional institutions could legally discriminate agamsq females as
students, staff, and faculty.
The 92d Congréss (1971-72), in a litile-noticed Ieglslame
explosion, articulated a national policy to end sex dlscriminas =

ton on the campus. Title VIII of the Civil Rights Act of '
1964 was a:R:d::l to corer employment in all cducational in-

Al

stitutions whether or not they ‘receive Federal moneys. The
‘Equal Pay Act ainended to cover all administrative, execu-
uve; and professional employeces, including faculty. Titles Vi1
and VIII of the Public Health Service were amended to pro-
hibit sex discrimination in admissions to all féderally assisted
programs that train health professionals; the U S. Cominission
' on le Rights was given jurisdiction over sex discrimination;
and last, buf certainly not feast, the Congress cnacted Title .
IX of the Educatitn Amenﬂqnents “Act of 1972 to forbid"sex >
discrimination against “students and- employees in" federally -
assisted education programs
- Thére was virtually no ppposition to the passage of these‘
laws by either ths education community or the public at large. ‘
Sex disrimination, once only a philosophical or moral issue,
tsr;owalegahssue‘aswcll v L . .

The key provision in title IX reads: “No person in the
Umﬁad States shall, an the basis of seX, be excluded from par:
ticipation in, be denied the benefits of, or he subjected to dlS- .
crimination under any education program or activity receivin
Federal financial assistance.™ ! ?

.
- .

-

—_— »

Dr Sandler is director of The *Association of Ame‘xcan Colleges’
Project on the Siaius and Education of Women. Her article is re- .
printed with the permission of Trial Magazine {Octobe? I976}, pub- .
lished-by 1he Auoc:at:on of Triat Lawyers of America. ‘ :
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Tide IX covers virtually all areas of student life: Adinis-
sions. financial aid, health services. sports, testing, differential
tules and regulations, and the hke Title IX is patterned after
Title VI of the Civil Rights Act of 1964, which prohibits dis- -
crirunation in gff federally assisted:programs on the basis of

race, color, and national origin. However, Title IX is nar- -

rower tn that it covers only federally assisted education pro-
grams rather than ‘all federally assisted programs: on the other
hand: Title [X.is broader in that it ¢overs both students and
empiovees, ahereas Title VI is in most instances rcstrictecl 0 o
covérage of studc€:s

Both Title VI and Tltlc IX -are cflfotccd by the Oﬂicc of

*Civil Rights of the U.S, Department of Hc!ljth Education,’

discririnatory policy or practicé by writing a letter’of com-
pléint to the Secretary of FEEW. They may file on their own
behalf or on behalf of someone else or a group Complaints
can be filed on a class-action basis, with or without specific ag-
grieved individuals being naméd. If discrimination is_found, .
the statute requires that the Government first attempt to re-
solve the probk:m through infermed conahﬂnon- and per-
SU&S;OH -

“T'he legal sanctions for noncompliance are identical for
Titles VI and 1X-+ The Government may delay or terminate
awards, or debar imstitutions from e]tglblhlv for future awards.
Although a formal administrative hearing is required before
funds can be cut off or before the institution gan be debarred
from {uture aid, no I:carmg ds required for HEW to delay
awards Such délays in awards can occur while IEW infor-
mally “negotiates” with an institution to bring about compli-
ance. HEW can also request the Department of Justice to.
bring swt in the event of noncompliance. .

Since Title IX is patterned after Title VI, precedents de-
veloped under Title VI are thIy to be applied to Title IX.
Individuals may have a private right,to sue institutions that
ailegedly discriminate. Therefore, it may be possible for indi-
viduals and orgam?auons to bypass HEW and go directiy into
court, thus ay Oldmg long delays. ~ .

iWhich Institutions Are Cowreab

Any educational institution, “pubhc or private, which re-
cétves Federa] .niondys by way of a grant, loan, or contract
: .

and Welfare. Individuals and ogam:ratlons can challenge any

P

", -

-
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{other than a contract of insurance or guaranty) is' required
to comply with Title IX Schools at all levels are covered,
preschools to graduate schools alike, )
The statute exempts milary schools only “hen the' pri-
}mary purpose is to tran indrviduals for the military services.
An institution controlled by rehgwus organizations is exempt .
only to the extent that the anudiscrimination provisions of
Trle IX are not consistent with the religious tenets of the or-
ganization thus djscrimmation on the basis of custom or con-.
venience 15 prohibited.
Title 1X exempt) admissions to private underg‘raduale in-
sti{utions, preschools, elementary, and secondary schools (other
than vocational schools:, and single-sex public undcrg'raduate
institutions, Although exempt. from the admlsmons réquire-
trfents of T:(Ie IX, these schools are not exempt from the obli-
gation. o treat students i a nondiscriminatory manner in all . .
“aréas other than admlss:ons Thus a private undergraduate

+

school, by virtue of its admissions exemption, could legally . '

hold down the number of wamen it allows to attend. However,

having admiitted students oé»oth sexes (in whatever propor-

tion), it cannot” dlscrlmma.te after admission on the basis of

sex. ) * T
The statute was antended in 1974 to exempt the meml?er-

* ship practices of social fraternities and sorérities at the

secondary fevel, the Boy Scouts, cid Scouts, Campﬁre G;r]s,

YWCA YMCA ahd certain * voluntasy youth' service

organizations. * t - ) .
L3 rs -

What Constitutes Discrimination? * s,

. One of the problems encountered under Title IX and other T
civil Tights laws is the answer to the question What canstitutes
discrimination? Policies and pracrices that clearly,and spe‘-’ .
cifically apply to one sex arg generally easy to assess as dis-’
crrminatory. Admissions quotas, for women, for example, or
rules that require dormitory residence for women but not for
men, are overtly discrimingfory and a violation of Tide IX.
Other examples of overt discrimination are:

~—requihgg different courses for males and females;

—allowing boys but not girls to be crossing guards;

—sporsoring a.summer science camp for male students,

only,




*  _awarding academic credit to males, but not to fernales, /
<. who participate in interscholastic athletics}-
--—prowdmg; an’ after-school, bus for boys $ho participatc
& in after-school athletics butmakmg girls Walk or provlde
their own transporranon‘ % )
—-prohibiting *womer from use of athletic facilities er !
equipment unléss a male sigris up for them; L
J —-requlring higher grades for adiniss m women thin :
K ".-u..f»- - n_-,. I3 - A
- While many of these .rples and practices are often “ex-
plained” on the basis of supposcd “differences” betsveen males C
and females, they are nonetheless alscnmmfnor) and violate
Taté IX.  _ . .
The indirect forms of diserimination are far harder to
identify and corréct. Many of the principles developed in the
courtssunder the Constitution and civil rights laws are sed as .
precederits in assessing sex discrimination in - education. For .
“example, for some time, the intent to discriminate has been '
cons:dered 'Iargeiy irrelevantin determining whether a specific * *°
policy or praciice is discriminatory. Imy a landmark deision )
(Gr:gg: v, Duk’Pouer Co.) the Supreme Court notzd that
the :ntent of a policy is not what copfits; igis. the effect of the
pohcy or practice that is important. Any policy or pract:ce that
is fair omrits face buf has 4 disproportionate cflect on a protected
“class (that’is, women and minorities}, and cannot be jusuﬁed
by business necessity, is dtscrlrnmatory While the Grig, ot U
cision occurfed in connectiod with employment discrj
the same prnciple has been utilized by the ¢ourts mﬂiﬂcwnl
- rights issues, and is bgmg applicd to sex discrimination in %duca-
tion. Indeed, this prindiplc enunciated by Chief, Justice Warren
Burger, who wrote,the- oplmon for the unanimous cdurt, is
hk‘ely_ to be the touchstone in evaluating the.more subtle forms
* of discrimination against women in cducation,
Thus at the college. level, ncpotism rules prohibiting the em-
ployment of spouses might wcll be considered a violation to
., Title IX _because women dre mote likely to be the spouses kept
out of work. Similarly, women's groups are claiming that re-
- . stfictions on part-timé attendance or ‘on part-time financial aid
might be a*vioJation of Title [X because women are more likely, |
due to child-tearing responsibilities,.to need to attend school on
a part-time basis~ Although part-time policics” arc ostehsibly,

. T +
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ntutral, they often have a disproportionate effect on restricting

oppol;tunmes for women.
Another exa.rnple of policies.which at, first gfance seem neu-
tral and fair would be that of giving preference in admission

. o L3
. to a nonathletic program or activity to persons who have par-

ncrp&ted 1n interscholastic or intercollegiate‘athletics. Such ex-
penence is often viewed as evidence of being “well-rounded™
or “‘competitive.’ " However, becausg athletic opportunities have
been severely limited for females at most institutions, participa-
tion in athletics as a criterion for ion or finanical aid
is hea\.ilg biased,.even though it seefms to be neutral on its.fage

The Tule IX Regulation

The Title IX regulation, which went into effect on July 21 )

1975, details the impact of Title IX on students and employees:
Recruiting, admissions, financial aid, differential niles or regu-
lations, housing niles and facilities, physical education and
athletics, health care and insurance, student emplayment op-
portunities, extracurricular activities, touhseling and testing,
single-sex courses and programs, graduation requlrements vo-
cational-education programs.

The employment section of the regulation covers all con-

- dipons of employment including part-time employment, ma-"
ternity leave, and fringe benefits. In general, the employment

provisions are similar to those 6f other Wondiscrimination laws
and regulations. Worien’s groups are highly critical of the
regulauon for heing. too weak. Some educatich administrators

- and some repraentauves of male athletic interests are highly.

critical of the regulations for belng too strong. Others are slmply
confused.

Some highlights from the neg‘ulation follow?

® In general, the regulation does not require or forbld insti-
tutions from taking affirmative action when shere is a limited
participation by one sex without a gpecific findifig of discrimi-
nation. Institutions that have previously discriminated are re-
quired to take “remedial act:oq to overcome the effects of past
discrimination. ‘

® The regulation required all recipients (including State
departments of education that receive Federal aid) to have
dore a self-evaluation study by July 21, 1976.'In thus examin-

Y

. ing their policies and practices fon sex bias, many institutions _

5
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= have discovered numerous examples of inadvertent discrimina-
_ tion. . .
+ 7 Institutions must also set up a grievance procedure for stu-

. dent and emplayee complaints cancerning sex dycrimination.

grievance procedure persons can file a complmnt directly with
HEW without using the grievapce procedure.
] Additionally, institution$ must appoint one person to be.an
charge of Title IX activities. Employees. students. and parents
of elementary and secondary students must also be notified
that the institution has a nondiscrumsnatory pohcy
et . Mtﬁ'éugh some schqols are exempt {rom coverage with
regard to admissions. all schools must.treat their students with-
. out discriminatipn on the basis of sex.” This includes cpurse
offerings. extracurricular activiwes. including student organiza-
tions and competitive atfledies. all benefits. services, and finan-
cial aid; and facilities and housing In-all ofvthese. the institu-
tions cannot provide, different aid, benefis, or services, or pro-
* vide them in a d1ﬁ'erent manner, or have different rules and
regulations on the basis of sex. In other words, schools cannot
yse sex as a category to classify students.

A school that wants to “protect” it students by requiring
only women students to sign in and out would have to apply
the same rule for both sexes. Gizls could not be required to
take a course in home economics unléss boys were required 1o
take it; nor could girls be excluded from courses. in industrial

N arts. Similarly women college students could not be excluded
from a criminology course because it involved working with
male prisoners. Title IX does not tell an ipstitution what it
should do, only that whatever the inSlitution does, it does the

- same for both sexes. r

® In genefal, financial aid, including scholarships, -loaps,
grants-in-ard, work-study programs, and fellowships cannot
be restnct#d to one sex, nor can critenia be different for each
sex. . . .

Thus, offering a woman a loan and ‘giving a comparably
qualified male a fellowship would be & violation. Denying or
limiting financial aid to martied women (wh’i}?: not similarly
denying such aid to married men), or offering financial aid to

. married women and married men on a different -basis would
_also be illegal. At some institutionss financial-aid ‘committees
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have automatically assumed that a matried women needs fess
assistance because her husband will support her, while a mar-
ried man needs more assistdnce because he is the “head of the
househc'ld ” While this assumptlon miay be cotrect in some in-
$tances, it is obviously not correct in il instances. Policies such
as these 'which are based n assumphions about women or gu'}s

*as a growp are I:kely to comie under question. Individuals must” -

be considered on the basis of their individual capabilities and
qualifications, ang not on the basis of characteristics attributed
to the group.

Single-sex scholarshipt that are establlshed by a will, bequest,
or trust are nevertheless allowed; however, institutions with
such scholarships must foliow a complicated pooling procedure

to ensure that there is no sex discrimination in awarding finan- -

cial aid. As a result of that procedure, institutions in some in-

stances may have t¢ Sz:wide additional funds to “match” the

single-sex restricted a

® The regulation prohibits discriminaton in counseling and
. guidance. If a school finds that a class is, disproportionately
femnale (or male) it must make sure that it's not a result of sex
bias stemming from counseling or testing. Counselors encourag-
ing girls to take one course (such as home economics) while__
encburagmg boys to take apother (such as industrial arts) are
in violation of Title IX.

Schools cannot use separate tests or Other materials whxch
permit different treatment, unless the different materials cover
the same occupation and interest and the use of differént
materials is shown to-be essential to remove sex: bias. Thus,
using the old forms of the Strong Vocational Interest Blank
with its separate blue and pink forms is prohibited, but ma-
terials encoitraging women to consider engineering would be
allowed.

Ipstitutions are required to develoP an internal procedure to
insure that their materials are not sex biased.

® Imstiutions cannot treat students differently in terms of
actual or potential magital or parental status, nor gan they ask
marital status for admission purposes. If an institution wants
to include all married students it could do so, but it could not
" exchade only married fernales while it allowed married males to
“attend. Again, Title IX doesn't tell what to do, it only says that

whatever is done must be fair. z )

[

U

s

t




.—

t ’ ' !

Fl . -
. .

® A school must treat pregnancy-relatéd disabilitics in the
same way it treats any other temporary dlsablhty in medical
> plans, or benefit policies it offers to students. Preznancy must
be treated as a justifitiition for leave if the student’s physician 1
+  considers it necessary. A student cannot be required to have a .
', physician’s note ‘certifving her ability to stay in school uniess the S
' institution requires a ph\slcmn s certification for studentS with
other conditions.
Title IX permits ihstitutions to maintain scparate hvmg facil-
"ities for each sex, ajthough housing for students of both sexes 7
" on the whole must be comparable in quantity, quality, and cost .
to the student. stin@-fcgulations cannot be different fof each
« ., sex .
Tt is itlegal therefore to charge bath sexes the same housmg .
fee but to provade maid service only to male students, ot to pro- /",
Vidé different secu risy provisions, such as guards or locks, toonly
one sex. '
Title IX does not requlre integrated locker fooms, bathroom;’ .
or coeducational housing. However, a school could ot use I'&Ck >
of facilities or housing as an artificial excuse to exclude or limiit )
participation_by women. Some facllwes might have to be real-
located, partitions might have to be built, and some facxlmes
might have to be shared on an alternating basis.

:

What About Single-Sex Orgamzat:om and- Pro ram:’

With few exceptions, programs operated by institutions .can-
not provide different benefits or services, or treat students dif-
ferent]y on the basis of sex. Ho&Qr:r, programs dimed at wom-

_ en need not be abolished, although some modifications may be
vt needed.

' " ® Women's Studies Courses: All such courses must be open
to both sexes. The courses, when open tb both sexes, do not’
violate Title TX. ’ \

4 Continuing-Educatién Programs: Programs and services
which are aimed at persons continuing their education must be
. operi ta both sexes.

® Programé Aimed at Improving the Statds of Women:
Remedial programs and services provided by the institution and .
aimed at special groups (such as older women who have been
out of school and out of the work force fona number of years)
may continue, provided that men who wish to participate are
not excluded.
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whites to join.

@ Campus Committees on the Status of Women: Such com-
mittees do not violate Title IX. However, membership cannot
be restricted on the basis of sex. Having a predominantly fe-

male committee would also not violate Title IX if-the members .

had been chosen on some basis other than sex (such as their
ability to contribute constructively to the committee’s activities).
Title IX covers the activities and programs of education in-
stitutions which receive Federal funds. Unless it falls under one
of the exemptions listed earlier, any organization which receives
“significant assistance” {rom such institutions—even if the pro-
gram is not operated by them—cannot discrimfnate on the basis

“of sex in any way, mclud:ng membership, programs, services,

or benefits. Organizations which operate off ‘campus without
significant assistance’ from institutions (3nd which do ot re-
ceive.direct Federal funding) are not.covered by Title IX,

® Business and Professional Fraternities, Sororities, and So-

cieties: When the organization receives significant assistance ’

from the i institutien, its membership must be open to both sexes,
Similarly, its programs, services, and benefits must be offered

,without discrimination on the basis of sex °

® Women's Organizations, such as women’s honorary socie-
ties, 'Mortar Board, Association of Women Stidents: When
these groups receive significant assistance from the institution,
their membership ‘must be open to hoth sexes. However, the
purpose of such groups (for:example, to develop leadership.
in women) does not violate Tigle IX, Males who subscribe
to the general purpose of the organization and wish to jOIl‘I
cannot be denied membership because of their-sex. { Programs,
services, and benefits ‘must also be offered to botht sexes.) In

QPﬁflice, few males are likely to join, and those who do are

likely to be sympatHetic to the,aims of the group. The situation
is somewhat analogous to that of a campus chapter of NAACP,
a group which aims to better the status of blacks, and allows
o o

® Women's Centers: Campus women s centers, whether op-
erated by the institution or by students:with® asslsta_nce from
the institution, can continue without changing, theif purpose
(to improve the status of women). However, their membership,
programs, and services. miust be open to both sexes. A great
fnany centers already allow men to use their services and to
participate in their programs.

-
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Employmmt o[ .S'tudent.f . ' . %
Employment of students is covered by other legislation as N
well as by Title IX. Jobs within an institution as well as those
handled by a student-placement service cannot be limited to
one sex, nor can there be differences in pay or copditions 6f as
" employment based on sex. Thus, women dormitory managers
must be paid the same ds men dormitory managers. Women'X
students cannot be excluded from night ]obs or grounds-main- B,
- tenance jobs on the basis of sex.

Athlctm Physical Education
‘Apa.rt robm' the pressures of the organized male athlet:c
hierachy that finds it difficult to give a woman a sporting
chance, the sports issue is one of the most complex to deal
with. More than most areas of Qur education system, athletics - '
and physical education reflect the essenge of our most stereo-
type. cultural .norns: Men are “supposed” to be strong and
' aggressive and women are “supposed” to be wéak and passive. PN
Women arid girls have generally not been .encouraged to -
paxtxmpaté ‘in physical activities partly because the traits as- -
sociated " with athiétic excellence ‘such as achievement, self-
confidence, leadership, and strength, are often seen as being
in * “contradiction” with the expected role females are Ysup- .
_ .posed” to play. ) : )
¢+ -+ Another difficulty in dealing with the’sports.issue is that
the legal precedents are far fro clear. In almost all other
areas of discrirhination, .the precédents developing out. of race . ‘
*'. discrimination’cases can readily and easily be applied to sex
“"7  discrimination. Because of the general physical differences be- - -
i tween men and women, the principles developed in other
J#m i discrimination areas do not easily apply to athletic issues,
_particularly in the area of competitive sports, yhere the issue
of slpgle-sex teams and integrated teams is one.that is hardly
solvedf by the regulation. “Separate- bui-cquah" which is a
discredited theory inﬁﬂ rights, 'may have some - N
limited validity when applied to the athletics issue. ° .
Generally, schools cannot discriminate in interscholastic. .
intercollegiate, club, or intiamural athletics. Schools can offer
separate teams for males and females when team selection is
based on competitive skill or in contact sports, such as boxing,
wrestling, rugby, football, and basketball. In noncontact sports,
th a school has only one team and it is single sex, the other [
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sex must be allowed to try out for it 1if their overall athletic
0pportumnes have.been previously limited. In contrast, a
single-sek teamn in contact sperts can remain single sex; the
school does not have to let persons of the other sex try
out. Thus, an all-male football team can remain all male.

*-However, schools in general must provide overall equal op-

portunities in athletics for both sexes. A school could not,

progran for women,
-+ Among the factors HEW will assess in determining whether

-or not equal opportunity in athletics exists aré the following:

—whether the selection of sports and levels of competition
“effectively gccommeodate the ihuerests and abilities” of
* students of both sexes: ' f'
«  —equipment and supplies;
—scheduling of games and practice yimes;
—travel and perdiem allowances;  ~
—provision of locker rooms, space for practice, and other
tacilities;
—assignment and compensation of cgaches:
—opportumty o receive coaching and academic tutering;
~—prouision of ntedical ahd training facilities and serv-
ices; and
—puhhcut) : -

Equal funding is not required, alt}wugh HEW “may con-
sider the-failure to provide.necessary funds” in asscss:ng equal
opportunity. :

There is a 3-year transition period for high schools and
colleges tp’ comply with the physical-education and athletic

PR

-

" tequirement {July 21, 1978) ; elémentary schools were given

a_l-year transition period (July %1, 1976). The transition
perlod is not a'grace period or waiting time.

Certamry upgraqu women's athletics will eost money.’

Unless there is an influx of new monsy from contributions,
which is not likely, the money will have to come from some-
where else. One means \\.mlld be reducing the amount that
is currently being spent on men’s sporgs. It is not unusual, fof
example, for the budget for men’s athletics to be 100 or even
1,000 times greater than thc budget for women’s athletics.

" Higher edurauon: in general 1s; ;etrenchmg and it may well be

that ma[c athlot:c programs may also hano to retrench. Male

’ - ' SRRt

" for example, offer only contact sports, for men and have no

»
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athletic programs, of whlch nine out of ten run at a dtﬁcn, )
have.been hlghly subsidized at the expeﬁse of woniens pro- . -
grams. S .
The sport$ issue will be an |nterestmg one to watch- since
it is drawing sapport not only from wotqt:n and girls, mothers
and daughters, but also from fathers ;and "brothers—all of
‘whom have an imterest in seeing that athletic ‘programs do .
not discriminate against their daughterseand sigters. ; ’
Women and those aihed with them in’theiy batilé for equal
opportunity have com? around tq befleving that the hand

that rocks the cradlecan indeed rock the boa X
s - ST
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{OWARD ANONSEXIST":"SCHOOL e

-

Among a good tnan) thoughtft and fai ruinded people
awho have bothered to examine the 1ns} c(" onal materials
used in elementary schools oday, the noupn prevalls that these

materials are pretty sharp efchmg {6415 in . stereotypmg sex’
reles. Helcrhtenmg their com*gm o\rcr sexisin in the schools is
a rgal bugbear of a statl&tlﬁ; Although instructiona] materials
account_forbut’l l"pcrcent of sghobl budgets, teachers report
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that'93 percent of xhelr teaching time involves the use:of these
materjals. '

The criteria brought to beat in judging materials as sexist

are; (1) i they deméan females by using patronizing 1an
guage, (21. if they omit-the actions and achievements of wom-
en, and (3) if they, Show females and rhales _only'in stereo-
tvped roles |th less than the full rangt; of human interests,
traits, and cpabilities. ~ - - -

The relative omission from textbooks and insttuctional ma-
terials of women in achleung roles and men in nurturing rolgs
and the depiction of women in only the most restricted and
dependent situations have been documented at alk edtca-
tional levels. Myra and David Sadker discuss these points at
length in their book, Now Upon a Time: A Contemporary
View of Children’s Literature: As grade level increases, texts

correspondingly portray a world of greater, complexity and

sophistication; one in which women and girls emerge less fre-
quently and, by, implication, become less significant. Moreovet,
minority females suffer particular exchusion, forthey are pic-
tured only half as many times as are minerity males.

A comprehensive study of sexism in children’s readers ‘called
Dick and Jane as. V:‘ctims, published by Women in Words and
The fotlowing had key roles in produfcmg thc report on whlclb this
article is based: Myra Sadker, Associate Professor in Education at
American University, Lisa Serbin, Professor of Psychology, State Uni-

wversity of New York; Selma Greenberg, Department of Elementary

Education, Hofstra University; David JUlrey, Principal of The Chik
dren’s S€h¥ol, San Diego, and Tan MeNett, education writer.
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ew Jersey, showed that in 2,760 stories

<, in 134.books from different nauonal pub]lshers, boys and -

k_)‘ _men-outnunibered gi %:nd women in the following ratios: . .
? —Boy.centered sWies to girl-centered stories<—5:2 ' :

: . . —-Adult male m

charactérs—3: r
—Male b:ggra phies.

» Images, Prin'teton,‘

-

“characters to adult female main +

’e_male biographies—6:1 A

b ., ~-Male animal stories § female animal stories—2: 1 .
—Male folk or fanrasy'\tou®s to [emaigh{folk or fantasy -

i children’s books, their mpat
Wkely' those of teacher, maid

When Tbma es are pre-zente

“as emot:onal]y and psychologicallyy eak, pass:ve, unachieving,
’ unadventurous, and dommated N Qr $ubserv:ent to adm:r- v

'job r professnon, and when she IS, ;
as *Miss,” a not-too-shy ‘or ‘too-accural\ sugg\‘.'suon that the
only women in the work force are unmﬁ':?bd

Ndr does the sex bias-id school maténﬁ; tilt only against
fem - Stereotyping of, inale characters\algo denies boys a
full range of activities'anf emotions. Toq\ ten the image o
involves an absurdly rigid cede of ior f&r , defhanding
that they be consistently i M:nd brae,\that they be

perennial wininers. They are rartlv allowed tke@‘healthy e~
lease of tears, even in s:tuat:om involving “sickn ‘and death.

" Books stress. the unlimited potentxal of male c

message being that boys should ajm high—becomeijav
adventures, aspire to prestigious occupat:ons and-Ytc
leadership. They are rarely shown in service funcst or in
performing household tasks.

If any rule should apply to the acquisition and uyse o}\élasfr )
room.materials, it is that everything in the envirorment m
be appropnate for all children. Matenab and actmues tha\

or mbd:ﬁed fot nonsexist pedagogical use. It isa poor ]earmng

environment that teaches children they are in effect denigd
access tg, Cortain materials and activities. The pregence-of ma-
terials not clearly suitable for ‘ali children will keep alive and
well the questions most youngstgrs have already learned to

-
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a.sk Is this for boys® Is this for-girls? Is this Somethmgr I cap
do without being Iaughed at o called a sissy? Or a tomboy”?

“The st specific and potcntnlly far-reaching response to
this problemn that thelast few years have seen lies in the publi-
cation of guidelines by various publishing companies to ensure
ll;e future descloptfient of bias-free texts. The first enunciation
of specific criteria for nonsexist materidls came in 1972 with
Scott Foresman's Guidelindr=for Improving the fmage of
Fongn tn Fextbooks. Sincg then, other publishing companies
have dfafted guidehnes for eliminating bias in books.

In general, the gridchnes urge'that females and males
should be equitably represented in instructional materials and
that gach should be presented in a manner Tree of bias
and stereoty pe, Guideltnes stress that females and males of all
ethnic groups shpuld be aceurdtely portrayed in terms of char-
acter, tgrnperament and traits. They should @(hlblt a fuil
—range of human emotions and behavior and parnmpanon in
all walks of life and lf'n a wide range of occupatibnal endeavors.

The guidelines further urge that texts’presenting a historical
perspective should include a fair portion of materials'about or
. by women. Grea'teg emphasis should be placed on sogial or cul-
tural history where women Have made particularly sngmﬁcant
contributions, and texts should clearly identify the legal, eco-
nomic, and social (barriers of différent places and times and
the impact they have had on individual activity and achieve-
ment. These guidelines also emphasize the need to reflect the

diversity of family life, including single-parent families, work-.

ing mothers couples without children, only children, and other
.patterns that do not replicate the stercotype of the family with
two parents and two children, the older child a boy, the younger
a girl.

One of the more difficult challenges these guidelines have
“taken on is to reduce the sexisrn inherent in the language itself,
and they specify the means 10 avoid such bias. Not only do they
call for the elimination of bidsed statements about females or
males, they urge strategies like the following: (1) Using univer-
sal rather than masculine terms when referring to all people
(substitute humanity, ° person, people for the generic “man”) ;
(2) avoidiag persoriification of inanimate ,objects (eliminate
the female reference to ships, cars, hurricanes) : (3) avoiding
the masculine pronoun to cover both sexes by substituting arti-
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.Hes for pronouns, using the passive voice, the plural, or speci-
he or she, shie/he; {(3) using neutral rather than mascu-
”;f" dccupational terms {frefighter for fireman, police officer
.!'or policeman’, (6) using parallel terms like women and men,
mirly and bovs rather than men and girls to refer to male-znd
female adults; (7) avoiding modifiers of generic éccupational

terms (women doctor) or feminine infiections {authoress).
In the same vein teachers ‘manuals are, being commussioned
pnd teachers an their opn initiative are developidg materials
for their nécessary learning. Teachers and other school per-
somnel can also develop «tandards for the evaluation of sex bias
in instructional materials, The California State Departmeny of
Education has set forth guidelines for eliminating sexism in

school materials.

While it 15 essential that an effort be made to create non-
sexist textbooks and matetials, the problem of sexism in educa.
tion extends far Yeyvond learning matenals. The teacher’s be-

—havior—is -probably -the-mest—critical—factor —in-—derermirming— *

whether what happens in a classroom will encourage the de-
" velopment of flexibility and proper sex attitudes or the reten-
tion of old stercotyping practices. The “hidden curriculum” of

sexist teacher-pupil interaction has been directly addressed by -

State University of New York psychologist Lisa Serbin, whose
extensive research, and videotape records indicate that both
smale and female preszhool and elementary teachers tend to
reinforce problem-soh ing skills in boys and dependency be-
"havior in girls. .

In one study carried out in 15 different preschool classrooms.

teachers were ohserved to respond more often to boys’ aggres-

“sive and disruptive behavior and to use more loud reprimands
when scolding hqyé than §irls. These teacher reactions tq boys’
annsogal behayior coincided with behavior pattcrns that were
found actual]y to re:nforce aggression and disruption.
The teachers were also found to reinforce“proximity-sceking”
in Kttle girls. That is to say the girls received fnore attentjon
from the teacher when they were within arm’s teach than.when
they were farthér away. For boys, no such differential attention
pattern was observed. Boys working -across the table or in
another area of the reom were as likely to be reinforced by
praise or instruction as those working directly ugder the teach.
er’s nose. This pattern of response in te@hers 3y result in the
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greater rates of. proximity-secking and the lower rates of ex-
.ploration on the part«f girls that have been widely reported.

v Since the teachers were not aware of their different response

patterns, it seems highly likely that the boys’ behavior. whether

) soctal or antisocial, was somehow more conspicuous to the

. teachers. causing ‘them to notice the boys more and give them

i more attentien and instruction. Alternatively, Icoursc, the

. teacher’s expectations .of sex-fyped behavior—aggression and

exploration by bogs: proximity-secking and inhibition of aggres-

sion by girls—may predispose them to'notice and respond to be-

haviois that confortn to their expectations. In'ther words, the

teachers are likely 10 see the patterns thesfxpect to.find, and

+ thus are apt inadvertently 4o reinforce ‘these patterns with high

rates of attention. Behaviors that are not expected, like aggres-

sion by girls, are less effective in ehcntmg a reaction.’and thus

those behaviors gradually declin€.
: Differentist] teacher response ohserved by Professor Sesbin

and others also occurred in instructicn, information, and praise .

. of classtoom activities. Most stnk}ng was the disproportionate
} ‘ rate of detailed, step-By-step instruction.in’how to solve a prob-
“lem or acquire a specific skilly the very instruction aimed at
‘. » facilitating a child's independence. The rate of this kind of in-
dividualized instruction was more than eight times greater for
beys than for girls. Instructional interactions with boys tended

. tobe longer and more detailed as well.

Although functional sex bias often exists beneath the level of
awareness, teachers can increase their consciousness of how they
‘may affect sexift practlccs and how their behavior and attitudes

. may perpetuate sexism. One method enhancing awareness is for

teachers themselves to evaluate the degree of sex discrimina- -

* tion and' sex-role stereotyping in the school. Each teacher needs
to be able to answer certain-questions about her or his own be-
havior in the classroom. These would include questionsJike Do

.. I treat boys and girls differéntly? Do I expect different stand-

ards of academic performance from bo?s girls, and do I
award grades according to these expectatio ¥ Do I encourage
certain kinds of cIassroom activities for boys and different kmds

_) for girls? S

Oftenitis difficult for people to be objective aboum]:lenr owTnt
behavior and attitudes. Teachers may find it useful to study
videotapes of their own classroom behavior or have other teach-
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(ers observe their behuior. The latter exercise would be less

-

“
- . ’

threatening if teachers teamed up and evaluated each other.

. Planning a Nonsexist (Urriculum

Educators Myra and David Sadker define thrée levels of cone
cern for helping teachers confront and reduce sex stereotyping -
“in the classroom. The first level is qwareness or, as it is more
often called, consciousness- about the forms of sexism in
the curriculum—textbookd, teachér-pupil pupil-pupil

" interaction. The second ledel is ¢larification, Ahat is, helping

@

o

‘stugents clarify their feel ings about sexism and examine their

values with regard to'it. The third level is action, which can
include changing some aspeéts of their own behavior or of thcir
school or home crmronmentj

Develope? of a number of conmousn&s»raxsmg activities js
Prof. Selma Grecnberg An’example of a consclousncss-ra.tsmg
activity would bé<to. ask children to clip from magazines o ¢
amples-of advertisements that place one sex in occupationally
stereotyped roles. Then they-could be asked to make their own
. nonsexibt advertiséhents for school activities and events.

Another ¢ ¢onsciousness-raising acuwty involves role exchange,
using a classic fairy tale or a famous tall tale as the medium.
In stories like “Stone Soup;” “The Emperor’s New Clothes,”
and “Little Red Riding Hood ” role reversal is quite easily
brought about. Por instance, in the stories mentioned and in

Cpractically all fairy tales, boys, on the one hand, learg to ex- *
tend themselves—to be tall, heroic, masterful. Girls, on the
other hand, learn to belittle themselves—to shrink, to be quiet,

to be passed as merchandise from one generation to another.
1f good things happen to girls, it is because they have been
favored by a fairy godmother or a handsome prince; girls
achieve riothing rnaterial for themselves, and through joyful

> obedience, compliance, and service to others stronger than

they and more powerful, they achieve protection and safety.
Fo set this record straight a teacher often need do nothing

- more than substitute a woman s name or the name of some
_ 8irl in the class for that of the story’s central male character.

Direct contact wit{l; men and women working in non-
traditional fields offets a way 'to expand learners’ awareness

v

-

and to counteract the paralyzing effects of sexist curriculum«® . 1

materials. A}.thoughgmale nurses and female firefighters may
.‘ '
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Fringe Free Play

" '
‘

be difficul to find, the effort must be made-if youngﬁbeople
afe to'believe that they really can be what they want tq be.
That the reanng of a famuly 15 in reality a work éxpétience
should not be overlooked in clanfying a child's feelings about
sexisn, Famuly role playing and ‘reverse sex-role playing will
afford each class member an opportunity to experience the
viewpaint of the opposite sex. Children need to\see their own
and other children’s parents as complex people with varying
interests. skills, and abilities. To achiese this. teachers shouild
encourage_children to use the people at home as resources
for answening questions such as. My father has fun when he

e My mother has fun when she «_._ . .... My

brother's favonte T\" program 18 ...ooouo... My sister's
favorite TV proaram E0 "R In the same \}:m ques-
uoffs deahng with problems can be developed. In my family
S does the cooking Why? In tmy famly __oceenn.o
wakes oyt the garbage, Why?

L'sing the _completed question forms as gwdelmes children
mav then be asked 0 niove to level three to help bring about
change in sexist home or school environments.

“

i

Since_socicty wadtes little time in exposing children ‘to its
sexist nOtions and practices. it follows that youngsters need
to be acquainted as soon as possible with materials that ens
courage nonsexist attitudes. This means the preschool level and
such things as dramatic plgyv. the housekeeping corner, doll
play. and self-care. each of which may be structured to chip
away at any sexist attitudes that'thay already have been ac-
quired and to turp aside the acquisition of others.

The housekeeping corne® for example, is a traditional part
of mainstream early-childhoo} environments, but it.needs to be
treated as a Jearning center if sexist behaviors are to be altered.
Free play is, aiter all, sexist play. A tomantic respect for
children’s natural” desires runs through early-childhood edu-
cation. This attitude givesthe so-called “free play” opportuni-
ties an aimost mystital reverence. There is something para.
doxical in this because though -most early-childhood eachers,
have great respect for the influence of environment on devel-
opment. they have difficulty believing the child's prior learnings
have bent)free choice to reflect what children believe they
should approptiatelv and pr:QpcrIy de. Thus it is possible 0

honor children’s choies that may grow from no more admir- -

- -
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able motives than a fear of failure, a nervousness about par-
tcipating in metMg new, and a sensitivity to peer
disapproval, ‘

Barbara Sprung’s book Non-Sexist Education for Young
Children: A Practical Guide offers many fine suggestions on
how teachers can produce the necessanly specific nonsexist

. - - . . . *
matenals and indicates what commercial nonsexist material 18

flow available. Iff the 1ssue of materials, the early-childhood
environment May be the most fortunate of all school environ-
ments Teachers of older children. often under Pressure to
<“cover” certain curricular areas, are tempted to retatn the use
of stereotypic sexist materials. Early-childhood educators can
simply discard offensive matenal, since each is 1n most cases
also the curnculum coordimator.

The Role of Parents )

Parents are essential colleagues in carrying out a “de-stereo-

typing”’ program. as they are often eager to observe and con-
tribute to the education of their children. By working together,
teachers and parents can more effectively present a nonsexist
educational experience to students.
* In the case of sex-role stereptyping it is important that
parents be made to understand the goal of providing increased
-options and flexibility for their chyldren. and the importance
of early experiences in later career and social development.
Toward this same ‘end, one of the most stgnificant interventions
that teachers can make is to encourage cross-sex play. Work
of this kind is beihg carried on at:The Chidren’s School in
San Diego under its principal, Day 1d Clrey.

The ‘Resource Center on Sex Roles in Education has some
suggestions for parents who wish to help de-stereotype their
children’s edycation:

® Review the textbooks and matenals that your Lhddren are
using and identify sources of bias where they exist.

@ Meet with your children’s teachers and principals to leam

,what théy are doing about expanding role options in the
classroom, ] ' \
® Work with other parents or groups to raise their awareness
of the problem of biased materials.
+ @ Meet with school bsard members to make known your
concern. : Support expenditures for supplemehtary materials
and in-service training for school personnel. .

20
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® Help to orgamze a community workshop - that ma.kcs
av mlable new nonsexist multi-ethnicooks. .
® Meet with local TV station ofﬁaals to talk about sex-

stereotyped rolesT > - -

® Help to launch a study of the bla.s of textbooks used
In your community schools, and publicize the results along
with recommendations for change.

® Help establish a special coliection of books in the school
or public hbrary that features nonracast nonsexlst and multi-
ethnic books,

® Write to Of meet with persbns responsible for textbook
selection at local and state lesels to voice your concerns, urging
purcha.se of quality materials and inclusion of supplementary
materials. n

® Write textbook publishers and indicats dissatisfaction with
biased material. Support examnples of nonracist, nonsexlst books
shat have been developed.

® Recognize the efferts of teachers and administrators who

" are takmg posilive actions td deabwith the problem.

American sofiety is changing so rapidly that children need
to be educated to develop all their cognitive, social, and physical
abilities. Both boys and girls profit from a variety of activities
and a bBroad repertoire of skills. One of the teacher’s roles is
10 encourage this broad participation and to help develop many
skills that are free of sex roles. Children who are with a teacher
only one vear early in their lives will live at least three-quarters
of a century alter they leave that classroom. The pertinent
guestion is, Will that teacher have done as much as possible
toward enabling the children to continue growing and par-
ticipating through those coming years? _ . .

N
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WHAT TO DO ABOUT SEX B!AS IN THE

CURRICULUM
by Adeline Naiman

" There are a number of issues on sexism that scﬁools face,
and in sorbbgﬁhz must take into account the guigdelines set
by thetr own systems and communities. One such issue arousing
controversy is sex-fair versus sex-affirmative teaching materials.
In the Ilght of the great mequalmes to be overcome, do schools
need a more aggressive stance on sex bias in curriculum? Shoyld
schools make do with the often sexist materials they own and
expect teachers to provide the disclaimers and cautions, or
should new materials be prepared or bought? How can schools
deal with the impact of television, and what should an individ-
ual teacher or school do about biased educational programs.
beamed into the classroom? Even the most sophisticated and
egalitarian ‘chrricylum is not “teacher proof”’; thus, how can
teacher training contribute to a teacher’s successful use of non-
sexist-—of even biased—materials?

A particular question for schools is whether it is better to
institute courses in women’s studies, particularly on the second-

"ary level and for teachers, or to revamp as extensively as pos-
sible the whole curriculum, giving attention to language, role

* models, stereotypes, and balanced historical and cultural per-
spectives. Should studying and eliminating sex bias remain the
province of a particular component of the school structure or
curriculum, or should this effort pervade ‘the entire curriculum

(matnstreaming} ? Should a women’s studies course be an elec-”

_tive and if so, under which department? Courses on women’s
issues are currently taught in high-school departments as diverse
as media, history, E’é]nsh home economics, social studies,
guidance, and health.

'

Ms. Naiman is Director of Pnhhcat'tons and Assistant to the President,
Education Development Center. She is also Director of the Role of
Women in Amencan Society Project.
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Schools must also recognize pressures from the community; ™
which may challenge Federal legislation on'the ground that its
beliefs and right of {tee speech are being threatened. Parental
uproar has already been provoked by the Title IX requirements
which elifmnate sex discrimination ip school athletic programs.
How does a school or school board handle the diversity of ~
values, the fears, and the expectations of parerits> How par-
tcularly can schools -help studehts to make their own life
choices frée from the a prior: constraints imposed by traditional
socialization. Girls “choose” limited options, not realizing that
their choices are l{eavily conditioned by the expectations of
others. Where does “curriculum” leave off and society begin?,

Perhaps there 18 a curriculum for the school and the-larger
society to pursue in combating sex bias. Through the schools,
patents, teachers, and administrators can be helped to in-
crease their ovn alareness of the process and costs of sex bias.
Schools can éxtend participation in curnculum development
to the users pnd provide curriculum materials, training, and
suppoft systems to teachers. Colleges and teacher-training in-
stitutions have a special responsibility to attend .to the pre-
service curriculum and to offer resources t6 inservice teachers
who seek retraining. There are also O general assistance centers
around the country to further these efforts, and other projects

. have been funded under the Woinen’s Educational Equity Act. .
The higher-education_establishment can work with public and
private research and cﬁvclopment agencies to develop materials,
programs, and guidelines for bias.ree and sex-sffirmative ma-
terials. Publishers can be encouraged to go bey$hd the letter of

i the law in preparing and, revising curricular materials. Guide-
\_ lines, such as the ones developed by the National Council of
Teachers of English (“Guidelines for Nonsexist. Use of Lan-
guage,” single copies of which may be had by writing to the .
Council, 1111 Kenyon Road, Urbana, 1L 61801), should be
standardized and shared across the educational publishing in-
dustry and throughout schools.-Ultimately, however, the respon-
sibility for assuring bias-free curriculum belongs to governing
bodies: school boards and State bodrds,

What are the realistic comstraints on instituting bias-free
curriculums in schools at this tune? Parontal pressures and the
traditional social atuitudes as expressed in the all-pervasive
media are obvious, albeit hard to track "down: Other con-
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Jraims are easier 10 pinpotnt: Budgéts are tight and shuiik-

-

ing. How ¢an :i‘hoo]s allocate funds lor new curricular ma-
tenals or teachertrammg when declining enrollments. tenured
faculties, and a .cleprc,&sed ecohomy are squeczing the already
strangled cloliar? 7i-'m' example, in many systems where school
budgets are suppoﬁted by real-estate taxes. most of the operat-
ing costs of Gone {lment are assignable to the scthIs yet
only a small pnrccnt‘gqc of those costs is Subjcct to debate over
ust Teacher contracts, building mortgages, and fixed ex-
penditureS can take 83 percent or more of the total school
budget. With lunited opuons. how is a school system to set -
priorities > Title [X. calls for an immediate expenditure of
already limited funds. Will schools see curricular referm as
an equatly high/priority? ' !

Importanv too. is the problemn of aﬁ'ecnng teachers and
others in E)l‘.fl area not, eastly reached by prog:}ims or legisla-
tion: attipudes. Attitudinal change in any population is hard
30 achieye and hard to measure. How can regard for the rights
ol indi\“{telu:t]s be maintained while carrying out the broader
obligation of respect for statut nd moral law?

In the face of this large task, policymakers in’ education
need to set their ‘own priorities for helping the, schools. With
regard to curricular materials in particular, policymakers
should implement sclection policies for new materials that
will ‘ensure bias-free curriculuns. Where complete revision or
replacement is not pessible, (!'10)' should provide supplemental

tnaterials to balance those, currently in use. They should®ex-

press their concern for consistent observation of bias-free
guidehnes 1 the commercial sector and to\public and private
agencies. They should enlst the support oKteachei‘s in using
these guidelines in the classroom and in momtoring all ac-

. quired materials Above all, policymakers should support the

develépment of new materials that will meet the present need
for addressing sex bias and that, over time and with use, will
help to bring about the change in attitudes necessary to gnar-
antee an end to sex bias in schools.

Regommendations - " .

The following are suggestions for actions that can be taken

" by school boards and administrators:
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"L Develop a policy statement outlmmg your- cOncern
about the elimination of racist and sexist steretypes in
textbooks and-library books.

2. Appoint a task force to investigate the racist and
sexist problems in Your community and make recom-
mendations for action. ' - -

3. Develop guidelines for all personnel to follow in
purchasing and using textbooks and other instructional
materials,

4. Earmark a proportion of funds o be used for the
purchase of nonracist, nonsexist supplementary materials.

5. Develop and implement a plan for in-service train-

. ing of all personnel who select, purchase, recommend, or

© use textbooks and other instructional( materials.

6. Direct supervisors and curriculum specialigts to de-

, velop resources and materials for assisting classeoom
teachers in reducing the impact of biased materials.

7. Call on State departments of education, teacher-
training institutions, and professional associations to pro-
vide materials, workshoPs, and technical assistance.

. 8. Interpret the problems of biased textbooks and ma-
terials to parents, Community groups, and policymaking
boards. Let them know, of your concerns and how they
may assist in solving the problem. Hold book fairs that

offer nonracist, nonsexist books to parents. :

State boards 4nd education departments can be instrumental
in irnplementing the above recommendations. In addition,
~ they can assist local systems by providing centralized resources,

" both for the State as a whole and for regional centers. The
following are some particular supports the State cah provide:

1. Compile a reference library of bias-free materials
for supervisors and teachers,

2. Provide a centralized lending library of books, peri-
odicals, audiovisual materials {particularly films), cur-
ricular materials, documents relatlng to legislation and

. guidelines for lmple?entauon {Many of these documents

, * are available from ‘the Office of Education as a result.

. of the Women's Educational Equity Act)

3. Mandate workshops for teachers and administra.

i tors on dealing with sex bias in the €urriculum, in exist-

' ing rmaterials, and in the media, Provide funding for work-
. - .
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shop leaders who can act as resources to'local schools on
a continuing basis. .
. 4, Communicate concern about bias in tgxtbooks-and -
other educatonal materials to publishers and to legislators.
5. Establish a réview commiltee in State adoption and
recommendation procedures to monitor curricular ma-. -
«  tenals for bias. .
6. Support the local development of new curricular
materials for use in local schools and classrooms. Encour-
age innovatwve solutions on the part of classroom teachers,
curriculum specialists, and local adininistrators.
- 7. Tavoive community groups and parents in the ef-
fort 10 eliminate sex bias. . ‘e
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COUNSELING: ~ ¢

o~

POTENTIAL SUPERBbMB AG NST SEXISM
by Mafy Ellen Verheyden-Hllhard

The rtqui‘rement to elimiyate sexism in counseling practice
and procedures is no longer a matter of debate. It is 4 matter of
Federal law. Title IX of the Education ‘Amendments of 1972
prohibits sex discrimination and states: *No person in the
United States shall, on the basis wf sex, be excluded from ‘pat-
ticipation in, be denied the benefits of, or be subjected to dis-
crimination under any education program or activity receiving
Federal finantial assistance.”

In considering the responsibility and influence of counselors,
it becomes clear why Title IX extends to counseling. Counsglors

are the official resource persons for students at all educational

“levels who seek help concerning educational plans, career goals,
and personal and interpersonal decisions. Fhey are the official

referral sources for parents and for educffors concerned ‘about,

the behawors and attitudes of students at all levels of educa-
tion. The counselor who is alse educator trains new counselors,
teaches those counselors whe return to sghool for further train-
ing, and cénducts inservice courses in local school systems.
Counselors thus h.agre the potential to influence not on
dents and the counseling profession but classroom teachérs and
“administrators, ] - s
Clearly, counselors can provide critical intervention services

supporting sex-fair education, or ‘they can remain gatekeepers

of the status quo, Presently the resezrch and literature indicate
that counselor preparation and practice are perceived to b,

with few and notable exceptions, sexist and discriminatory; the

field clings to ou,tmoded procedures based on male-centered
psychology and counseling theory, to male-centered vocatibnal

M. Verheyden-Hllhard an education consu!tam in Washington, D.C,
warked with the task force.
. »
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development, and to 19th-century notions of what is “normal”
and “appropriate” for women and men to do and to be. In-
dividual counselors are not solely responsible for the sexist social
values reflected in the educational structure, and courselors in
geheral are not the only educators perceived as behaving in a
sexually discriminatory manner. However, counselors can be
charged with the responsibility to apply special scrutiny to both
their programs and their individual practices.

The fact that sex bias is imbedded in Counsc]mg practices and
training is dotumented in Sex Discrimination in Guidance and
Counseling. This massive, _repgrt, produced for the Commis-
sioner of Education to fm refuirement of the Women's

= Educational Equity Act of 1974 for a.“national, comprehen-
sive review of sex discrimimation in education,” was released in
February 1976 by the Higher Education Research Institute.

Further evidence of sex bias can be found by consulting the
Education Resources Information Center { ERIC) retrieval sys-
tem, which lists nearly 300 items based on key wordd such as
coupselor, woman, girl counselor education, sexism. In light
of the evidence, it is impossible to ignore the fact that much
is and has been unsatisfactory “about counseling practice and

training as it relates to women and girls.

The concept of androgyny is increasingly providing a way to

«. look afresh at sex roles by challenging narms inherent in per-
sonality theories and counseling practices which assume that

healthy males hnd females are those who adhere strictly to, re-
spectively, mascullne and “feminine” stereotypic behavior.
This challenge to traditional - polaritics of sex.role identifica-
tion stems not from a desirc to promote “unisex” but from
thoughtful common-sens consideration of the realities of life.
Says Sandra Bem, psychologist at Stanford University. “For
fully effective and health® hman functioning, both masculin-
ity and femininity must each be tempered by the other and
_ the two must be integfated into a balanced, more fully human,
truly androgynous personality.”
The most integrated functioning personality will mcorporate

both male-associaiquand female-associated traits to a high

degree. Thus, counseling that promotes stercotypic masculine
and ferminine roles is at odds with the helping profession’s man-
date to work toward the development of the full potential of
every individual. In order to function optimally‘, every indi-

98 ‘ ) -~

37 | “e

'




" vidual, male or female, neceds assertiveness; independence,
strength, and the ability 10 felate to other human beings in a
“considerate, caring way. The question becomes: Where and
how can the counseling profession aid in achieving this goal?

Elementary School

According ‘to sociologist Alice’ Rossi, the “chlldhood maodel
of the quiet, good, sweet girl will not produce many women
scientists or scholars, doctors or engineers.” Not every gitl need

*bea suenust scholar, doctor, or engineer, but it has become
increasingly apparent that allowing the feminine stereotype to
go unchallenged, even in elementary school, may have long-
Tange cognitive cohsequences.

Psychologist Eleanor Maccoby asked the people who worked
on the Fels Research Institute longitudinal study of gifted thil.
dren, “What Rind of developmental history is necessary to make
a girl into an intellectual person?” The answer: “She must be
a tomboy at some point in her childhood.” The Fels study also
indicated that the girls and boys whose 1Q)’s rose during ele-
mentary school were those who were indepgndent, sel{-assertive,
and dominant in interaction with other children. The girls and

- boys whose IQ's fell during elementary school were the children

who were passive, shy, and dependent.

It does not take a great deal of scholarly thought to figure
out which list of adjectives is more likely to be associated with
traditional expectations for girls and which for boys. Educators
and parents are more likely to view with alarm the'elementary-
school boy who is passive; shy, and dependent than a girl behav-
_ing in the same way. The girl would be viewed as naturally '

conforming to the sex-role expectations held for her.

Some related consequences of such expectations may be in-
dicated in the report of the National Assessment of Educational
Progress. Nationwide, girls who were equal to their brothers
at age 9 were by age 13 falling behind in math, science, and

&

" %bcial studies. The decline continued through their laté teens

and into young adulthood

Counselors, jf they are indeed to be facilitators of human
growth, must be helped to understand the lasting consequences
of sex stereotyping. For example, the girls encouraged-to be-
1i#Vé that mathematics is of no significant importance to their

- lives are, at best, rgceiving totally inadequate preparation for
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adulthood in an increasingly technological world. As mathe-

- _matician John Ernst and others have noted,fgndrance of math

will climinate any chance of entering such fields as architecture,

. biology. engineering. physics. and economics, Mathematics is,

according to socialogist Lucy Sells. “the critical filter.” With-

out prerequisite courses. young womnen mdy not even cnter

the training programs of occupations in hhl('}l they have apti-
tude or interest. . . .

The pattern of falling Behind in math, science, and, social

-

,\5)‘ studies is similar‘to the pattern of luniting oreypational aspira-

E

-

tion, Past studies have indicated that by age &, girk had already
limited” their occupational aspirations to teacher. nurse, seere:

. tary, or mother. .Although a mare recent study found that some
girls are beginning to consider a somewhat larger variety of oc-
cupations. the research also indicates that these girls cannot
describe in any detail the career they aspire to. Young boys, on
the other hand, can ‘describe in detail wha‘t 4fiey would be
doing in a'chosen occupation.

A counselor’s opportunities for supporting and promoting
new occupational choices by girls may be greatest at the cle-
reentary-school Jevel. PTA meetings, assemblies, career-educa-
tion projects. and classroom activities pmvide myriad oppor-
tunities for the elementary-school counselor to keep open—or
to widen—the horizons of girls and to win the support of

- parents. .
‘Many schools are currently mvolved in Carecr'educallon
. progragns and career days. though, unfortunately, some of these

acliv’ui.es are tradition bound and therefore sex biased, Many
books and films on career education pritharily portray$vorhen in

traditional female occupatidns ang it isstherefore important to.

make students gnd their parents aware of those women who

have expanded their occupational horizons. One way to do this,

potes the Chamber of Commerce booklet Career Education, Is
through’ emphasis on classroom visits and-gpecial career ddys,

in which women empleyed in nonsteretypic jobs participates
Though educators tend to sec vocational planning as some-

" thing that begins in secondary school, the research—at least on
Yirls—notes that- high school may be too late. Decisions -are
made by age 9, failure in occupatignally linked subjects begins

, by age 13, and planning by parents for the financial cost,s‘of
‘ education {or flhti'il' daughters should begi'n long before senior

-
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high school._Therefore, the elementary.school counselor can

stafl pre

intervene at a critical time to help parents, children, and sthool
for the reality, necessity, and acceptablllty of the

changing role of adult women.

Summary of Survey of Counselor Preparation
Program

In the spring of 1976, a questionnaife was distributed
to all 420 counselor-education programs listed in
Counselor Education Directory; 173 institutions filled
in and returned the forms. —_—

While 'not definitive in arfy sen& the survey pro-
wdes some interesting prelimi inary information to those
concerned about the counselmg of girls and women'

e =22 percent of the institutions offer a separate:
course in the general area of counseling girls and |
women. v "

—5 percent offer a separatescourse on counsclmg
boys and men. §

-~39 percent have made a copy of Title IX or -
Section 86.36 available to all mémbers of the de-
partment. ) -

The questionnaire concluded with a scaled response
to the quest ion ‘““What is your view on the importance
of training counselors to deal with the special needs
of girls and wornen?”

—17 percent of respopdents said the need -was

. critical. N

- —52 percent thought it very important.

—23 percapt thought it sofewhat important.
—0.01 percent found if unimportant.,
—6 percent did not reply to the question.

It should be. noted that though 69 percent of the
respondents felt training counselors to deal with the
special needs of girls and women was critical or very
itnportant, only 22 percent offered, a separate course
in the general area oi;\ coundeling girls and women,




Second?ry Schoo! 5:
In 1973 the Amer:ﬁan College"Testmg Program conducted
a- nationwide career-development studyv of 32,000 representa-
- tive students'lrL?OO ools. The research revealed that over
. half of the yoi‘mg vmmen .in the'11th grade had chosen occu-
_pations ' from’ ohly ‘three }ob categories: Clertical and’ secre-:
" tarial, educauonhl and Soéial services, and nursing and human
care. Eighth gra‘?-’rers tested at the same tme made choices
similar to those of the{llth graters. Boys tested in the study
, K& ¥hoicks paralle}\m those of ahe girls only 7 percent of
the time. Nearly haff of Lhe boyvs’ choices were scattered among,
the technokg’ié and trgdes categories.
This study seems to refute the belief that times are changmg
-and that this school gm’&rauon.ls beginning to disregard tra-
ditional roleg. The oocupat:ons -chosen by the girls are the samé:
. ones actualy pursued b} women in the current labor force.
The -largest number of mo(kmg women {48 percent) are in
clegical and service jobs f\semce meaning jobs such as beau-
ticlan and waitress), and ih majomy of women in’ fields de-
fined as professional are teachel’s in elementary and stondary
schools, with health workericlannmg the next largest number.
‘Girls continue L § choose the fareers of secretary and teacher
because they-have a bcttef‘punderstandmg of these careers;
they have observed many i}ma!es in those roles, and they can

see that those careers a;gdcceptable and_possiblc for women. )

* Girls also choose traditional female careers because these”

careers are perceived+to be compatible with a primary role
of wife, mother, and housekeeper. Moreover, girls—and their
parents—continue fo believe that the choicqef whether ornot
to work outsiddthefhome when they are adults rests with thern.
In addition tfrchaEngmg the assumption that deperidence is
a satisfactory ¥ way f fife for an adult woman, tounselors and
other educators hive a respons”blllty to point out the follow-
«ing statistics to th '
—54 perg ft of Amencan women® between the ages of
18 and 6D are currently in the work force. Pry
_ —40 percent of the total American work force is female.
- —If a wotnan jis married, she can expect to work an
average of 25} years—and 45 years if she is single.
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—Even though a woman has children; she can expect to
work; 13.million women in the labor force have chil.
dren.

—Even 4.8 millien women with preschool children work.

~—One out of ten women in the labor force and one out
of five minor}ty women ‘are heads of families. ~

—The divorce rate is up 109 percent since 1962 and is
still rising.

—Fathers by and large contribute less than half the sup-
port of children in broken families, and enforcement of
payment obligations seldom occurs. ;

—Women live lmﬁfr than men. The longevity rate has
increased 20.16 \_;:a}s, while the men’s rate has in-

) creased oply 13.97, , -

—Mo :wo-th:rds of the poor over age ‘65 are
wom n"Thae statistics clearly refute many of the

1¢" notions girls have of their futures’
Apph: R} théor}\?f occupational choice te what the litera-
ture tells us abdut fernales. we can demonstrate that girls, as
" a result of socmhzanon*re making compromises about their
future. El. (%ngrg ecGromist and educator, hypothesized
. that boys up'to lkm ke “fantasy choices” about occupa-
tons because at thigoit§ they do not or cannot assess capa-
" bilities_and sim L 10 be whatever interests them. Girls,
" howevelr, do, | fantasy choices. They limit themselves
primarthy to tea ﬁt.{ﬁ, théalth worker. secretary, and mother,
The socaahzatno®lhas bE‘Q&so intense that girls apparemlv may
not even dream.
* Dr Ginzberg's theory then suggests that gh:ldreh after age
11 move on:to mfake téntative occupational choices by con

— - ¥

sidering the vagious possibilities and the satisfaction they of~

fer A study of the occupational choices of 12-year-olds, which
was based en Dr. Glt};_berg"s"occupanonal theory, presented
somne mtereséng d:tta- bout “mature” chéices. Using Dr.
Ginzberg's matwnty ifidex. the study found that 74 percent
“of the’ girls but only’ 41 pefcent of the boys at age 12 were
rpaking thniMive occupataomﬂ choiges. These children—black,
white. middle.class and low erflass—Ere also tested for in-
telhigence. The findings indicated tﬁitz more mature choices
correlate . with intellifence and fem but not with race
or sopioeconomic environment. In s?m, the most mgture

-
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choices were made by intefligent gils, whether they were
black or white. rich or poor. Whatever the occupational®
choices were, the 12.vear-old girls were prepared to expect
that only certain jobs were open o them, and they were thus
acting on the message they had received.

Dr. Ginzberg suggested that, after age 17, young people
make realistic. occupational choices based ‘on interest, ability,
and opportunity. Obsiousty. “reahsuic™ has an entirely different
meaning for girls because their choices have littlg 1o do with
mtelligence or demonstrated abihty and much to do with the
special ¢ircumstatices of their socialization.

Finally, any discussion of students in secondan school is
incomplete without dbserving that peer pressure to conform
to peer norms is fierce at the 2dolescent level. But adults are
also responsible {or encouraging adolescent conformity. As
parents and as school personnel, adults consistently encourage
and reward conforming girls who are popu!a.r with males and
well-liked by all. .

What are the Corﬁcquences of such socialization and pres-
sure {or girls—particularly for the capable, intelligent, achigv-
ing girl? In school she continues to do well. encouraged by her
own abilities. But the girl \.-.ho maintains into her teens the
freedom of mmerﬁent‘mmpemueness and outspokenness
assocrated with “tomboy” beHavior is not generally viewed
as behaving normally Indeed. she may prosoke much anxiety
among traditionally minded adults. Yet, the bold, assertive

girl, {ar from needing to be counseled to be softer and more -

feminine, might well be the yery person we shduld support
and leok to for leadership and academic success.

High school cqunselors can provide support and encourage-
ment to the nonconfofming but achieving girl. They can pre-
sent challenging alterngtives to the girls who continue to lock
themselves into stereotypic, traditional roles. Counselors can
also heiP parents who are in need of nontraditional information
and encouragementto pro, ide emotional and financial support
for their daughter’s new-found.options. Counselors rightly do-
not- want 1o force their values on anyone else; however, those
who allow high school girls to,graduate still locked into the
“Cinderella Syndrome™ (the belief that girls and women need
not pursue a lif§ independent of or even pangllel to their tradi-
tional roles of wife, mother. and housekeeperi~abdicate their

. .
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responslbll:ty to provide accurate ifformation and guidance to

the student. ‘

Postsecondary : -
Whether in saddle shoes and sweater sets of another genera-

tion or in the frayed jeans of today, a college woman; unlike her

male peer, is more likely to be judged by her appearance than

" her capabilities. In addition she often brings with her 3 bundle

of sex-stereotype feelings and responses that have now become

so much a part of hér that neither she nor those who work with -
her can be sure which goais she would choose if unem:umbered

by traditional expectations.

Young women attending college today may be more aware
of the goals of the women’s movement and may profess their
independence and career aspirations. However, fee'li‘n'gs of pei-
sonal liberation often have little to do with understanding what
it takes to_achieve and maintain a career goal.

Norma -Simon, who formerly chaired the Commission on
Women of the American Personnel and Guidance Association,
has said: “These young college women often are in- conflict.
The emotional drag of years of traditional training and beliefs
about being a woman and about what women ought to aspire
to has a powerful clytch on each woman’s inner-life. .
The counseior must, b‘f necessity, interweave all areas of the
young woman’s life and panicularly those which affect aca-
demic and career decisions.” To aid in that decisionmaking
process, the college counselor needs not only sensitivity to sex
role stereotypes but knowledge of the impact traditional college
behaviors and expectations may have on colldge women.

Counseling psychologist L. W. Oliver indicated that a woman
opting for traditional roles has a high need for affiliation"and
a low need for achievement. Conversely, the young woaman wha.
is career oriented has a low need for affiliatign and a high need

for achievement. Sandra Tangri, a psychologist, found that self- °

reliance, independence, somewhat untraditional attitudes about
sex roles, and tolerance for postponing marriage were factors in
maintaining new roles among some women. The possible effects
of coeducation on women’s aspirations should be recognized by
counselors in order to provide the counteraclmg SuppOrt women
students may need. - * ;

The presence of males on campus does not seem to affect

-women’s academic achievement. Three studies'by the American
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Cotincil on Education indicated that women achieved substari- .
tially higher grade-point averages than men. Yet “women set
lower educational goals. for themselves, even when their in-
tellectual abilities were equal. Co
Males on campus seem to promote an atmosphere that
may.not be supportive of nontraditionalism on the part of col-
lege women. Researcher Gréy-Shellberg has shown college men
. to-be significantly more “anti-feminist” than noncollege men.
Another researcher, Marlene Katz of the Educational Testing
Service, found college men to react punitively to stories of wom-
en successful in nontraditional roles. Sociologist Cynthia Ep-
" stein has noted: “Girls are nat only led (o believe that they eh-
danger their heterosexual relationship by aggressiveness in®
thinking, initiating, and exploring, but they in fact encodnter
punishment by their male peers who may support their activis
. ties ideologically but reject them in favor of girls who make
them feel im tant.” The fact, demonstrated by C. Tomilson-
{{&se\’ tha@ger unmamed college women had signifi-
cantly more tear of success than married college women sup-
ports tlié notion that women fear men’s reactions to their suc-
cess. Indeed, young women may need to learn to deal with their
fear of male disapproval rather tham, as is more commonly sup-
posed, their fear of success.
The counselor 'who genumbl}ﬁ/a"éts to open Or keep open
the door of choice and options for women-nust prepare an in-
" tervention strategy which may be at odds with traditional col-
legiate myths and stereotypes. Counselor Rita Whitély h ang-
gested establishing innovative groups in which women can ex-
plore the impact of feminigm on educated women and in which
self-worth can be, self-defined rather than male defined.
Wiiether in counseling centers, women’s centers, or individ-
ual consultation, a young college woman needs a support sys-
tem for her goals that is independent of male approval. She
needs to discover some of the research on college women and
the reality of adult women’s lives, and she needs a place where
she ¢can find others who are like-minded. Thus, a critical campus
counschng activity that has long-range implications is building
a support system for women seeking a self-determined life plan
and for those seeking the information, incentive, and support to
exorcise fears of male disapproval which fuel their fear of
success.” . -

36




|

"

k4
Continuing Education o '

Of increasing importance in education is caunseiing the re-
entry woman who has already made life choices that she wants
to reconsider or repegotiate through continued education. Ma-
.ture women—those beyond the traditional college age who also
may be married and have ‘children—often consider themselves
fre¢ to expand their roles and pursue their own educational and
career interests. Although it 1s commonly believed that all these
women are white.and middle class, growing numbers, accbrding
to educator B. J. Miller, are from the working class and from
minonty and povegty ggoups. The increase of women consider-
g and undertakidg educatibn and careers outside the home
5 reflected in the_expanding continuing-education programs
and cemmunity counseling centers serving mature womea.

Counselors need to upderstand’ where-the re-entry woman
,has been and where she wants to go. As has, been noted, pres-
sures from family and commumty are partncularly hard on the
re-entry woman, requlrmg counselors to be sensitive and sup-
portive. alleviating the mature woman’s lack of confidence
and preventing her from settling for training and education
that are not in line with her interests and abilities. '

Counseling psychologists B. S, Farmer and M. J. Bohn
have demonstrated the benefits of active counselor interven-
tion and the importance of training counselors to provide
positive intervention for women and girls. They gave an “in-
terest inventory™ using standard instructions to 50 working
women—2J married, 23 single, and all over 40 years of age.
Before tdking the same test a second time, the women were

* given an exhortatory talk introducing them to rvesearch that
found women to be afraid to appear too intelligent or to choose
demanding trammg.becausc they thought it woulgk b¥ iricom-
~patiblewith raising a [amily. The instructor also wrote on the
chatkboard that men like inelligent wom@én, that men and
women are promo:ed efually irt business and the professions,
and that raising a fa.mi'ly is possnble for a career woman. The
women were asked to “pretend” that all men believed this and

: that it was generally true, With this in mind, they were

' to take the test again. The result was that within what the
authers called a “sympathetic set,” the womén’s career aspira-
tions rose so much that it affected career Interpretations. The
authors suggested that the change in career aspirdtions of
young girls would e even greater tigan that of these older
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women. Clearly; women wore ore likely to reveal their true
aspirations if they thought their career goals were possible
end accegtabl,c.

This st\mgvcals that older ywvomen nnpose the same limita-
tions on themsels es as do younger women and girls. The pattern -
of selfvlimitauon and compromise based on sex stereotyping
evudently begins early and stays late. Aside from personal re-
wards in conunuing their eduational and career development,
women face a serious practical preblem: Support in old age
and possibly widowhoot The situation of a worghn who has
been dependent on hewliusband ajl her life.1s Cjd¥rly a poignant
ene; “The older fpeople] are, the poorer they are and th
greater the proportion 6f women,” says o report_from Ind
trial Gerontology called “Problem Potentials oﬁ\’ork an
Age” ~"Ths haleful sityation results from these reaiities: Mdst
wives. outlive their husbands, married women often depend
upon their hushand's incomes, socMlsecurity benefits for
widows are low, and private pensions generally do not provide
for widow's benefits. The future may be better, but probably
not much.” Counselor training programs myst thus *ensure
that counselors understand how' this terrible wagte occurs at
all ages and levels of education. and they must provide cbun-
selors with intervention méthods and techniques.

Counselidr Preparation: A Ne

The traditional counseling téxtbooks and theories not only.
reinforce sex-role stereotypés huf, however inadvertently, pose
discrimination as 2 norm. Remjembering that “tomboy” be-
havior, indeps‘ndé‘nce. and assertibenesg were cited as precursors
#o femdle academic achievement, one can see the harm inherent
in traditional psychological and counseling theory promoting
passivity and dependence in girls and promen.

The need 10 infuse counseling thafoty with a nonstereotypical
view of appropriate behavior. and expectations fof girls and
women is ho longer a point for debate. Independerit research,
mafor nationwide studies, Census Bureau statistles, and the
findings of the National Assessment of Educational Progress
all indicate that counseling practice is either overtly or covertly
sex biased. . o

However, nonsexist counseting theoty, though important,
will do little to eliminate sesist counseling practice unless it 1s
trf\.nslatcd into training programs. Counselof training, both
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preservice and-inservice, must be restructured to include major
components on the new psychology of women, the concept
of androgyny, the reality of women’s lives, and the changing
woman in a changing world.

The responsibility for counselor-preparation programs rests
presently with male administrators. They should be held a¢-
countable for programs that continue to discourage and lirit
the aspirations of women. Chief state school officers, who are
responsible for inservice programs for counselors, should be
held similarly accountable. Administrators can influence their
departments or systems, antl on them lies the responsibility for
getting out thie message that counselor preparation and coun-
selor inservice programs must take an affirmative stance on
eliminating sex bias and sex discrimination.

There is no one place in to intervene to solve all
the problems of sex-role stereotypirig in the educational system
&r society. It is imbedded, internalized, and supported by every
social institution one ¢ould name. However, sex-role concep-
tions are malleable, and research indicates that even brief
attempts to hammer them out of their old cultural stereotypic
skapes can‘yield good results. Now there,is a new and potent

. tool to help: the requirement to comply :zrid\ Title TX.

Eliminating sexism in counseling must begin everywhere and
at once: with elementary-school children before the’mold is ~
cast, with secondary-school students before it is too late, with
college students before they make irreversible educational and

. career decisions, and with continuing-education students who
have what is likely to be their last chance. The concern here
is not with a numerical minority. Or even a majority. The con--
cern is with all those whom sex- -role stereotyping affects—and
that is everybody.

C?unselors are potential change agents who already have
roles in almost every educational institution in the Nation. They

. ~ are trained for group work and responsiveness to individual
needs. Now much of that training is derived from a philosophi-
cal and theoretical base that is sex stereotyped. Thus] even /
the most skilled persons ¢an bring into their work a destruc-
. _tive orientation. [f that base and the sexist practice resulting
from it were to be changed, counselors could use their skills

r
- to develop nonstereotypic concepts m students parents, and
co]leagues
. . .
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, To do so, hoivcyer, counselors need preservice and inservice.
training, materials, and support. Sex discrimination in educa-
tion is ag#inst the law. The need is great. The time is now, @
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SEXISM'S UNIVERSAL CURRICULUM :
) by Kathleen Bonk and JoAnn Evans (rdnér

{

Television is part of the educator’s reality. Regardless of what
' is taught in school, students will use television as a major tef-
erence source about the world.

Writing in Psychoiogy Today, George Gerbner and Larry
Gross put this thought in broader context: “Unlike neéwspapers
and magazines, television does not require literacy. Unlike the -
mavies, it runs continuoysly, and once purchased, tosts almost
nothing. Unlike radio, it can show as well as tell. Unlike theater
or the movies, it does not require leaving the home. With vir- .
tually unlimited access, television both precedes literature and”
mcreasmgly preempts it. F:

“Never before have such large and varled publncs-—-from the

nursery to the nursing home, from ghetto tenement to pent-
house—shared so much of the same cultural messages and
images, and the assumptions embedded in them. Television’
offers a universal curriculum that everyone can learn.”
‘ . It is not surprising that concern about harmful adventitious
learning from telewsmn 15 ralidly becoming aclite. Advocates
of equality between women and men are well aware that, as
an educational tool, television has enormous potential, both
constructive and distorting.

Consider the statistics: There are approximately 112 mhil-
lion television sets in the 65.8 million American homes. Ninety- |
seven percent of all homeés have one or more sets. The pumber
of homes with television sets outnumbers ‘those with indaor
plumbing. The average set is turned on 6 hours and 49 minutes . )
per day—or almost 2,500 hours per year. By the time a student *
graduates from high school, he or she will have spent rougI:‘l‘y .

Ms Bonk chaired the Media Task Force of the National Orgahization
for "Women; Ms, Gardner is a psychc¥pgist in, Pittsburgh. Caroline
* Isber, a Consullam for the Corporation for Public Broadca.stmg, also

contributed to this article
[ ﬂ
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11,000 hOurs in the classvoom and 15,000 hours in front of a
television set, bombarded by more than 640,000 commercial
messages.

The consensus of a Jarge number of studiesis that

—children typically begin viewing tclevision regularly 3
or 4 years before entcringth first grade;

~—the amount of viewing increases during the elgrpehtary-
school years, then decteases during the high-school years;

~children develop tastes in telgvision programs as early
as age 3, and tastes relate to age, sex, and race.

Given the impartance of television as an educational tool and
the fact that télevigion magnifies the biases of the culture re-
garding females and\males, together with recommendations of
how educators can ménitor TV for fair treatment in program-
ing, it might be inferred that educatdrs, in the interest of fair- °
ness o girls and boys, will be able to compensate for sexism
over the airwaves through a variety of means. Until very re-
cently, remarkably little systematic attention has been directed
toward ‘television’s capacity-to teach or to the nature of the-
curriculum. Those who have worked on eliminating or at least .
reducing sexism in textbooks can point to guidelines written
and*published by at least six major textbpok publishers. No
comparable “successes” have been achieved from attempts to
change’ television programing practices. Coe ’

Alberta Slegel a member of the Surgeon General's Scientific
Advisory Committee on Television and Social Behavior gives
© five possnb]e reasons for this neglect: (1) The nonresults from
studies of the effetts of movies carried out in the 1920s and
19305 discouraged study of the effects of television. (2} At the
time TV developed, psychologists were preoccipied with
stimulus-response models of behavior and the idea that rein-
forcements contingent upon respofise were crucial for learning.
, Nothing about TV is contingent on the-behawor of the viewer
except turning it on or.off. (3) It uexpenswe to do research on
. TV, and even-ivhen money had been available, most research-
ers were of the opinion that it could be better used on more
urgent matters. {4) Psychologists are committed to the idea
that to expenment is better than to study correlanons And ex-
periments are not well suited to thé study of gradual, bng-term,
possibly insidious effects. So it was nof until Albert Bandura
demonstrated experimentally that children can-acquire new,
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Fesponses through observation and imitation of filmed or video- .
taped mod j‘s (without external remnforcements! that serious
interest in thc problein developed. (5} There is no animal
model. '

Lecent studies about how and what television teaches, how-
ever, have provided “ammunition™. for educators and women’s
advocate groups in their battle with TV producers, sponsors,
broadcasters, and regulatory agencies. One of these studies was
the work and conclusions of the Surgoon General's Sientific
Advisory Committee on Television and Social Behavior, which

“peored” that adventitious learning accurs. Iniuated in 1969
by the action of Senator John Pastore, an inquiry which lasted
nearly 3 vears and cost over $1.8 million culminated in a re-
port that Gonc!uded:."Thus. the two sets of findings {experi-
mental and survey' converge n three respects: a preliminary -
and ientative ndication of a gausal relation between viewing
violence on television and aggressive hehavior: an indication
that any such causal relation operates only on, some children
(who are predisposed to be aggressive) ; and an indication that
it operates only in soine environmental contexts. . . . .

Recognizing the potential of television as a teacher, several

Government agencies and private foundations announeed
in 1968 that they had jointly appropriated $8 nnllion to sup-
port Joan Gans Cooney’s *Televisjon for Pre-school Children.”
By the sumnier of 1969. enough prozress had been made
that Gerald Lesser; chairmnan of the board of advisors of
Children’s Television Workshop. was able to show several
sequences from Sesante Street t0 2 symposium at the eonven-
stion of tWiwAmencan Pswehological Association. Said Mr.
Lesser, “Sesame Street uses direct methods to teach basic in-
tellectual skilk but adepts indirect teaching methods to display
certain social attitudes such as people treating each other with
kindness and courtesv. rgspeet for racial differences, taking an-
other person's point of view. modes of conflict resolution,
and accepting rules of justice and fair play.” ) .

Sesame Street provided the first real evidence. bevond scat-
tered anecdotes from parents, of the remarkable rate at which
voung children can Jearn from te]c\'ision,gceordfng to Mr.
Lesser. Thus. with the Surgeon General's Report and Sesame
Street, there was available for the first time substantial scien-
tific evidence that children feamn from television, This includes
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not only what they are intended to learn, but much that many
thoughtful pebple would rather they didn’t learn.

Critcism of the universal curriculum offered on TV does not
rest on over-simplification and repetition, but strikes out at the
unrepresentation and the misrepresentation of society’s popula-
tion. Although women make up slightly more than half the
population, only 20 percent of all characters on te[ewswn
are ﬁmale On children's prog'hms, minority .characters are
presented as uniformly pleasant and well-mannered, a formula
that erzses the diversity bf characger and personality with which
thcv asa group are endowed.

* To the. extent ‘that television does not reflect reality, it
*introduces children into a fictitious and distorted social system
where_criminals ar® always caught or eliminated, usually the

- instant before committing some additional lieinous act, the

guilty alx‘uays\ break down and admit their guilt in the court-
room, the most difficult problems are sotved in an hour, and
it's normal for things to work out for the best. All this comeés
about with little help from mmont:es or the elderly, who are. .
rarely seen- Many viewers, hanng only the sketchiest notion
of what goes on inside 'a courtroom, a police station, or hos-
pital. give full credence to TV programs, as witness the fact
that*Marcus Welby, M.D, received 250.000 letters dyring his
5.vear telévision practice. most of them containing reqLSEsts for
medical advice. :
Ir addition to commcrci:ﬂ“and public television, which is
1ly viewed by students during after-school hours, Instruc-
tional Television (ITV) is widely used as a teaching tool. Thee
core of instructional programing, or ITV, is material broadcast

“for use by teachers and students in schoolrooms from kinder-

garten to 12th grade. The daytime schedule contains a variety
of programs seldom encountered by people outside the ITV
community. These programs ave seen by tens of thousands,

" i ‘not millions, of schoolchildren across the Cquntry (Totals

vary widely by program. and estimatés are not fully reliable).

In addition, lTVprogram:pg includes teaching-teaining mate-
rials broadcast during or after school hors, college-level courses
broadcast for students enrolled for credit, and continuing-edu-

cation and high-school equivaleney courses broadcast for adults

who wish to‘use television for education in their homes. There-
fore, televisionr has become not only a teaching tool in the
. ]
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classroom, but also a vehcle after school for instruction and
~  enterfainment. o i

An early alanm concerning sex-role stereotyping on television
was raised by women who worked 1n advertising ~a\.ncl jpublic
relations. They undersiood; professionally, the powef of com-
mercial TV to get its message across and the fact that much ,
of every advertiser's message was comeyed indirectly.f When
they loeked at the (overt messages about women that, television

was propagatitg, 18 were appalled. By 1970 these women
fronr the ads Lrtﬁ:.mg industry had set up the [mage of Women
Task Force of the National Orgamzauon for Women (NOW).
Their first action was to develop a Nist of proposaks for “con-
scousness-raising in the media™ meant to nnpro\e the images
of women and n}cnon ™"

Later some wonien pswholOgists developed nationwide con.
cern for sex-role stereotyping in television and its potential
harm to children, especially in educational telesision. Sesame
Street. the first target for fg\mlmsl criticisin because it was the
first systematic effort to fuse education and entertainment in
a preéschoo! progran. received a “flood” of protest mail, and
a meeting hetween tha psychglogists and Joan Ganz Cooney,
the show’s preducer. was arranged. At the meeting were two -
o of the developers of the Sex-Role Stereotypes ‘Questionnaire

" who later prepared a critical analysis of the program’s sex
stereotyping with suggedtions for its elimination.

-a + Another outcome of the meeting was that the producers of

Sesame Street-Jired two NOW consultants to study the issue.

N ~ They compiled a substantially similar repdrt which docu-

. mented the show's sexism. KNOW! Inc.. a feminist publish-

tng compan. reproduced art digSemindted both’ papcrs wldely

and ako published “Sexism on Sesame Strect.” an 8,000 word

mthue of a single show. which furthor documented the pro-

i

“ gram’s imbalance,
\Ithouqh the promoters of ?rmmc Street c0mplafned
. that criticism ‘of the show on such small samples was unfair,

*  they also tacitly admitted that th imbalance was deliberate—
™\ Gerald Lesserarote: “We had decided to stress the importance
i of strong male-identification figires for in ner.eity chlldr(-n In
most pyblic education for young children. gvomen teachers
predmmnato. antl. possibly as a consequence. girls seem to meet
teachers’ expectations with less chfﬁrultv than boys. For both
. reasons. tse decided to show men on Sesame Street in warm,
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nurturing ;elationshlps with y38ng chiidren. We did not intend,
.bowever, to bolster mele identififation™at the expense of mis-
representing or excluding Teminine fnodels. and as time went
on, we searched for opportunities to present females in positive,
v .distinctive roles, However. since some trage-offs are necessary
when eompeting opliqns are cnoountered, we knew that we

*  Inthe Report of the ?h@on Women n Public Broad-
¢asting, Cagplyn Isber and Miimiel Cantor write with respect to
“Sesame Street: “The fewYemale characters shown were likely
to be imvolved in ‘themes { teaching numnbers. words, and
sounds, and men were oftefi imvolved in themes associated with
career awarencss and feasoning and problem-solving. Males
werg found §o initiate fction strongly more often than female
characters, and males lalked more than female characters.
Females were in nonactide roles three times s often as males.
Malesq_\g_ere seen for | nger periods Pf time than females.”
The report, released in 19?3 cledrly indicates ferninist criticism
had had little effect on Sésame Street in spite of the fact that
Mr. Lesser Himself stresses that children learn by watching and
listening tb others even in the absente of reinforcement and
Arert pra'cticc and that opportunities for modeling have beén
vastly increased by television. .

Another fecent study, Channeling Children, documents eco-
nomic and behavioral* patterns of women and men in com- -
mercial programing and advertisements’ during the 1973-74
top-rated prime.time nctwork shows. The p%tt concludes,
“Mdre males than females appear on all showy analyzed. Large
differences in numbeis of male and female clgaracters are evi-
dent when adventure shows are compared with sntuatlon
comedies.” The report goes on-to *state, “Perhaps. the most‘
mtereslmg finding on male/female behaviors is'in the area of
competence, . . Women on the ‘shows studied spent 20
percent of their total behavior in incorapetent acts. Men, on
the other hand, were incd?npetent for only 9 percent of their
total behavior™ -+ |
* When déscribing commercial messages, the report states,

“. .. commeracials are part of the overall television viewing

experience, and for many children as well as adults, the com-

Tnercial ‘message appears.to be just one mere piece of infor- ~

mation from the television sct—information I{(t is presented

v P
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more explicitty and more persuasively than most. Children
are not ag able ax adults to separdte trygh in adverusing from
fiction, particularly when the fiction is presented in° cawchy
music:‘compel}ing words. and strking mmages. When an du-
thontative voice 15 heard summnarizing the products’ virtues
and urging thewr purchase and use, the voice 1 almost always
male. . < . ) . .

The report sumrvarizes. “‘They [children] see more men
than women on their teley ision screens. on the ¢&citing advén-
ture shows. they see nglll six times as-many tmen The men
they see work 1n dine cupanons. nearly twice the number
of those held by women cf’naracters. They see .three-quarters
o'f the adult males in shows about families contribufm to
family support, and only one-third of adul( females helping
with the support. . . . The prime-time message of the 1ele-
vision screen is that there are more men around..and that
they are dominant. authorttative. and competent.”

In 1974 the fournal of Communmications (Volume 24, No.
2} featured 2,symposium on women which comtained nine
reports on women's role and image in the mg¢dia. Comparing
the findings and methods used in four content studies of the
images of women and men projected in television commercials.
the tonclusion was “that men and women are presentedydif-
ferently in advertising and that women are not portrayed as
autonomous. tngdependent human beings. but are primarily
sextyped” 0 7 ’ "

In Qctober 1973, the Corporation. for Public Broadcasting
{CPB} lished the. Repbrt of the Task Forée on Wonien in
Public Broadcasting, which examined the placg of women in
pragraming and employrient. Ag underlying rationale for,
monuoring  prograrmng  distributed. thtough the Public”
Bt#adcasting Senvice was that “the portrayal of women and’

" girls tHrough the mediais a dynamic force in determining at-

titudes about women, and television in particular is a major
socializing agent.” The monitoring forms were designed by
the staff so that characters and participants coyld be counted,;

" their appearances timed: their occupation, sex: and race re-
- cerded; and the topic discussed or activity performed noted.

‘The report stated: “‘In all. there were 37 television pro-
grams,” consisting of 58 individual episodes monitored. For
analytical purposes. the programing was divided into five

*
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ca;egoriu: (1') general adult programing—panel, documen-
ftary, news, interview, public affairs, and general information;

(2) promotion.s; (3) grama; (4) music; and (5) children’s .
X y

In the adult telcvmoan 2Ims monitorgd,' 200 men and

only 36 women appeared Of tile 28 adult programs, 11 (repre-

‘- senting a total of 6 hours, 17 minutes of the available 18
hours) had no women' participants. There were only 4 black
womien out of the total of 236 participants. Of the 11 public-
affairy programs, 7 excluded women completely. In the re.
maininf, there were 11 females and 90 males. Moreover, only

- . one program dealt .with a weman’s issue. Other categories
-+ rshowed similar indings. <
I But it is in "children’s programing that the data are-most

disturbing. Not only does children’s programing account for
2 large segment of time (15% hours) but it attracts the largest
audience. In all, there wese 792 male chazacters.and 362 fe-
male eharacters, The variations from program to program are

T large.’

) The principal finding from the studies conducted was that
women are iggieed vastly undemptesented in public broad-
casting both on the air and at policymaking levels. Based on
its finding, the task force developed recommendations designed

j v to make public, broadcasting perform yp to its responsibilities .

with respect to the interests of women in the United States:
T In_order to cerrect or compensate for the antifemale bias

~in te]evas:on, it-is importdnt to look carefully at the Report of ,

the Task Force on Women in Public Broadcasting. The find-

# a usefyl model for educators who may wish to. conduct their
own program-content analysis. - *

The Commission on the Observance of Interpational Wom-
en’s Yéar (IWY) developed guidelines or minimum Standards
of faimess and acguracy in, the treatment of women in the

B ' media. Two of these guidelines rélate to employment
’ P recommend that women in.media should-be employed. at
’?}b levels and shofhd be paid equal}y with men for w

. equal value; and that a special effort should be made to ploy
women who are knowledgeable about and sensitive to Women'’s
» . qha.ngmg roles. . .,
. 48 " ’ o .
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Additionally, these guidelines call for the enlargement of
the media’s conception of how news relates to women and the
desegregation of its presentation, immediate changes in sexual
exploitation, revisions in gender designation and titles, and
posttive coverage of activities of the feminist movement.

Except for the IWY Commission recommendations, there
are no guidelmes for the treatment of women on teleyfBion to
match the excellent ones developed. by textbook and trade-

v book companies A logical explanation for this lack may be

found in _the d:ﬂicufn expenenced by adwocacy groups in

~ demonstratmg unequisocally the essential dangers of sexist pro-

. graming. The technical burdens of monitoring and analyzing

television. as compared siith textbooks or print media, very

. often discourage pressure groups from collecting and dissemi-

nating information on the content and effects of that medium.

Television’s fast-moving, difficult-to-collect messages require

- ‘costly monitoring devices—videotape equipment, for ex-

' ample—as well as trained monitors and professional statisti- .

cians. "Moreover, limiting data collection to pertinent factors

. and designing monitoring forms for the multidimensions of telé-

B vision can, on the one hand, become an endless problem for the

novice. Textbooks, on the other hand, can be monitored by
parents and edugators.

The mass ®ia generally and television specifically have
. as great potential for social change as for maintaining the status

. quo Television can exercise & significant influence in helping to ..

. ‘remove prejudices and stereotypes or it can accelefate existing "
sex-role stereotvpes “Felevision. can increase thg acceptance of
womén’s and men’s new and expanding roles in society and pro-
mote their full integration into the development process as
.. equal partners or it can continue to stunt the mtentul of every
little girkatid boy.

» Until, as a society, we identify television as a lifelong Iearmng.
_— experience and urg.d..l.here is general recognition that sexism is
a serious political concern, improvements on the “tubed school”
-~ 'will be minimal. No checklist or set of guidelines can ensure
) that misconceptions about women and men are not perpetu-

ated. This will requite conscious, sustained efforts to change
fundamental attitudes. Educators must pay immediate-attention
to telev!s:on the teacher anq, the entertainer, 4nd to the learn-

—

’ ing experienee television prowdes . ) ]
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Women aspiring to careers in educatjonal admmﬁ tion
"are more than likely to be surrounded by problems and beset. :/)
with frustrations. And this despite a body of research which con- .
sistently documents the finding that in schools with women ad-
ministrators the self-image and career aspirations of female stu
dents and, in fa;ucl, the total school climate is generally of higher
than usual caliber and quality. |
+ The underused and untapped talents of aspiring women ad--  «
ministrators are needed to improve the quality of education on
all levels. While equality of epportunity for women in educa-
tion is an admirable goal in itself, the advantages to the educa-
tional system and to society:that can be expected when women
achieve positions of educational leadership in significant num-
bers are too persuasive to be igndred or delayed. ’
An argument that gives women-a footing equal to that now !
enjoyed by men in educational administration is easily shot full
of holes by statistics. Consider the status of women in ‘ele- ,
mentary and secondary education; where they constitute ap-
' proximately 66 percent of the teaching force but make up only
.15 pereent of the school principals. Nor can this dismal pro-
portion be shrugged off with an assumption that things are
getting -better. The number of female administrators «has in ° .
fact decreased rather than increased. :
> Although the number of degrees in educational administra-
tion conferred on women has decreased slightly between 1960
and 1970, the percentage drop in the number of female princi-
pals is startling. Tn 1928, women were actually a majority of
— {

Major contributors to this article are: Jacquelme P. Clemem assistant -
superintenden} of schovls, Brookline, Massachusetts; Cecilia M. Di Bella
o associate” phanner, Massachusctts {Department of Education; Ruth B.
Eckstromy research paychologist, Educational Testing Service; Sheila
Tobias. associate provost, Wesleyan University; and research assistance
t frem Kay Bartol,.Syracuse University, and staff assistance from Mar-

% ; ‘garita Alban, National Ganference of Women in Education.
. ~ ' ; : . 4 B
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elementary-school principals, holding down 53 percent of the
posts. In 1973, however, only 138,864 eletnentary and secqndary »
principals were women. ?

In 1970=71, there were I58. 86+ clementary and secondar
admimstrators- - principals; superintendents: deputy, associate.
and assistant superinfendents. and other central office Jstaff
members Of these. 12,581 were superintendents in basic units
1ndjm additional estimated 1.300 supenintendents were at the
intermediate level. Most of these '1dnum€trat0n, were decision-
makers 1in small systems 1 3060-2,999 students). Large systems.
with an ensolifnent of 23.000 or more, had 192 superintendents.
Medium-sixed systems,' enrolling 3,000—-2-1-‘699 students. had
an estimated 3.000 superintenden®. The medium and lafee
systems totether represented 80 percent of all supenintendencies

in the Umted States, and men occupied 99.4 percent of 1l‘}cse ‘

)

positions.

At present it is w ldch believed that there is not ¢ g sufficient
number of qualified women available to eliminate the sex,im-
balance, in leadership positions. Nevertheless, the differences
in professional fraining are not sufficient to justify the substan-
tial difference in the number of men and women 1n admlms-
trative positions. .

The evidence suggestsgthal criteria other than task com-
petcn(‘(‘ and qua[lﬁcatlons are emploved ”in.‘ﬁhc seléctlon of
cd ucational administrators, One rescarcher has discoveréd that

“among the informal ingredients of a superintendent’s back-
ground one finds that the chances are almost 8 in 10 that the
person has coached a sport.” Another study & selection of
administrators for elementary and secondary s(‘hoolsfound that
thte only factdr that appeared to have any sighjficance in hmnq
for edﬂ"auonal administration was sex, Ager\vpc of position,
length of experience. background, size of school or district have
fio vaiid correlation with the tiring process. A third observa-
tion revealed that men who have been in the tmlllary are pre-
ferredin the positions of school administrators.

In 1971-72. women received 6 per('cnt of the diabioral de-
grees and 20 percent of the master’s degrees in educ
administration. Yet in the following year, only three ofal he
adetinistrative categories had more than 6 percent women—
principals and assistant principals in elementafy and junior
high schools, and “other central office administrators,” a cate-
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gory that doés not include a rank as high as superintendent.
ObVlOUS[x_'\ women have received 2 far greater number of de-
grees in edlicational administration than their ranks in the pro-
fession would suggést. &n both elementary and secondary and
in higher education, *well-trained, credentialed women are
simply not being promoted. %

Hand in hand with the dearth of wolaen in admmls\t‘ratlv.c
positions in education are pay d:screpancnesﬁémign en and
women in education. The National Buredu of the _ﬁ‘sus re-
ported in 1970 that the average salary of female administfzzténs
in elementary and secondary education was almost $3,000 less:
than that of maies. These salary differences between adminis-
trative men and women might be dttributed in 'part to the
fact that the women are working in smaller. districts where
pay and prestige are less. The qualification #in part” is neces-
sary because it is well established that women are also paid
Jess than men who perform the same functions in districts of
the same size. -

Unlike higher educatién, traditionally a male-do*rmnated
profession that has only recently begun to allow real access
tb women, elementary and secondary education has been a
woman’s eccupation that has only recently become more and

more -male dominated. Several researchers have sought teo.

determine the reasond*for the decline in the number of {emale
administrators. Gross and Trask suggest five possible explana-
tions for the reduction in the number of women elementary-
school principals: .
« —outright dnscnmmanon against women in the promonon
practices of many school districts;
—informal male-greference policy by schopl boards, based
on thc belief that more men are needed in elementary
' schools, -

—school board overreaction to criticisms that elementary

- schools Jack male role models and authority figures: - .

—little concern for sex imbalance in school principalships

shown by colleges and universities that train educa-

tion administrators, and these jnstitutions’ use of finan-

E‘{al aid and recryitment practices that favor males;

and . ;

—2 marked drop in the.proportion,of women teachers
aspiring to school principaiships.

I3 "
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The decrease in the number of female administrators in
elementary and secondary educatign is sometimes attributed
to the mcreased prestige that admynistrative positions have

bestowed in the post-World War II years. This prestige is a’

reflection of the higher salaries administrators now command,
the entry of veterans into education, and the populanty of
the “executis ¢ unage” that sprung up in the. 1950s and 1960s.
As elementary and secondary admmmnistrators began to get high
salaries and an “executive image,” the myth of the male

adminstrator’s supeniorits over the female administrator

#

pic ked up momentum

In a study of -clementan -school adm:mstratom Gross dnd
Trask found that the “caliber of performance of both Pupmls
and teachers was on the average of a higher quality 1n schools
administesed by women than n those managed by men.” In
the same Study they shattered another myth _ that both men
and women are unhappy working for women, fihding instead
“no significant difference in the morale in schools adminis-
tered by men and by women.” )

Edward ]. Van . Mair. writing in the fournal published by
the National Assoriation of Women HBeans, Administrators-and
Counselors. cites more reasons (or the lack of women in leader-
ship roles in elementary and secondary education. First, he says
that women are less well prepared academically to assume lead-
ership roles Second. women scem to be less motis ated to attain

-

4 W .
leadership roles Third. s omen appear to be more “transitory? )

than men. And fourth, women interrupt their careers te raise
families_ N

One reason women are not molnatcd to enter education

:l([mmmmtion is the resistance the\ nust overcome 10 attain
high salaritd. presuge positions And. the statements that
female carcerachievement is lovser hecause women are more
transitbry and interrupt their carcers for child rearing are
simply not so. To be sure. the ages of men teachers represent
a normal curve of distribution. strongly skewed to the younger
groups. with the peak at 25-29 vears. while the ages of women
are in a himodal distribution, with peaks at under 25 vears
and at 55-59 vears. Yet. as Jaqueline Clement. assistant super-
intendent of Brookline fMMassachusettsi school system. makes
elear. the Gross and Trask studies further indicate that nof only
.do women have more teaching experience thah men. but
that “63 percent of the men. in comparison with %3 pereent
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omen, became principals }Sﬂyﬁfrs alter entering teach-

Clement supports the hypothesis that the reason for
stnall number of women supérintendents and school

3F-68 was frora 12.8"10 14.6 pereent, and the increase
ondary level went from 50.5 to 52.9 percent. The
increase. however, could not alone account for the decline in
women principals, which was 16 percent in the same decade.
Women still predominate in the professional ranks from whiche
. school administrators are receuited.

The Status bf Women in Higher Education ‘ '
Of the 21500 institutidns of higher education surveyed by
the American Council on Education’s Office of Women in
Higher Edudation, only 148 could claim a woman as their chief
executivé officer. Three-fourths of those institutions were
church relatkd. Only four institutions of higher education
with an enmllment of more than 10,000 are ,headed by
women {California State College, Sonoma State, Hunter Col-
lege, and the {University of Texas), and a woman akso serves
as chancellor |of the Indiana University regional campuses.
Well over hall of the women’s colleges are headed by men.
Four prominefit women’s colleges {Goucher, Hood, Smith,
and Wheaton) | have each recently named a first woman presi-
dent. ~
In considening whether these data indicate a lack of women
~ qualified for apgministrative posts in higher education or
whether they aré evidence of discrimination against women in
higher education, it is necessary to look at the sources from
which administrators can be selected. These differ between
-elementary and skcondary on the one hand and higher educa-
tion on the other. Higher cducation has traditionally drawn
its policy:making ladministrators from the faculty ranks. It is
now beginning to} recruit administrators who are trained in
management skilli, and some programs in educational ad-
ministration now dffer a degree in higher-education adminis-
‘trationt. -These programs, however, do not provide access to
positions of acadetpic administration; rather they are paths
to financial or student-affairs administration. In recent years,

-
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vice-presidents and presidents of institutions of higher educa-
tion have ako been recruited from the fields of law, ‘business,
government, and rescarch; or nonprofit foundations and in-
stitutions.

Since many administrators tn colleges and universities are
stell recruited from aniong faculty, comparative statistics on’
men and women faculty provide a kind of base-line figure ‘for
the talent pool potentally available as higher-education ad-*
ministrators. The 1975-76 statistics indicate that women made
up 24 percent of all ranks of faculty. While this is an increase
ovef preceding vears, it 1s largely concentrated in the.category
of imnstructors. “'Female representation in all other ranks stayed
virtually constant between . 1962-63 and 1972~ 73 " says the
National Center for Education Statistics.

The' number of doctoral degrees conferred on women, after
having declmed for several decades, has increased from 10.4

percent of the total in 1960 to 19 percent of the total in 1974,

The number of women who attain full professorships is not in
proportion tg the increase in the number of doctoral degrees
conferred on women, however, According to the Newman re-

- port on higher education, women faculty arefforced to wait

2 to 10 years lenger for promotion than their male colleagues.
Thus, one of the problems .in higher education is that women
do not rise to the ranks from which they can be promoted
to administrative positions. r :

_Study of- institutional variations in the status of academic
women revealed that women do not participate in the career
ladder to the same degree as men. They tend to.remain in
academic positions that are entry-level posts for men. Another
study found that women facully in general serve less often
8pd on less prestigious committees than do men, and that
women faculty have low partigipation rates in all faculty-
dominated adrministrative tasks. Bernice Sandler, director of
the Women's Project of, the Association of American Colleges,

~says that the “higher the prestige of an institution, the less

likely there are to be any woren-in administrative posts.”
As in elémentary and secondary education, statistics for
higlier education indicate that the mean salaries of men con-

tinuedl to exceed the mean salaries of women at every academic,

. * . . 0
rank and at every instiutional level both in publicly and pri-
vately controtled institutions. For faculty members, mean sal-

i
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aries differed by $3,848 in public institutions and by $3,708
in private institutions. Of 950 respondents in a Narional Edu-
cation Association study in 1973, the 32 women presidents
had a median salary of $25,214; the 918 men presidents had

a median salary of $29,932. '

Leadership, Posttions at Federal and State Levels

Women find themselves in pretty much the same c¢ir-
cumstances whether in academe or meshed into the State and
Federal layers of education. Only four chief State school offi-
cers are female (Arizona, Nebraska, Montana, and Wiscon-™
sin}, and in 1972, no State deputy commissioner or assistant
commissioner was female.

Ar the gime this was written, of the fuIl-nme professlonal
staff in the Office of Education and the Office of the Assistant

rSecretary for Education, women held 1 of 6 grade 18 posi-
tions; 1 of 13 grade 17,slots; 3 of 35 grade 16 jobs; 23 of 158
grade 15 positions and 57 of 301 grade 14 jobs. The average
grade for women in the Office of Education is 7; the average
grade formenis 14. '

Most of the written material on women in administration
deals with the lack of women in “leverage” posts. They make
up only about 20 percent of school board membership, only
13 percent of all college trustees, and only 8 percemt of the
trustees of 4-year coeducation_colleges and universities,

If educational admimstration is to be fair on a basis of sex,
women need greater access to adminisirative jobs at all levels,
particularly those at the top. This could be bropght about by
affording women the same opporiunity to ascend the educa-

. tional career ladder in the same length of time and with the

same ease as men. The promotion of a few women to key'
positions does not help the access of womcl_g\:jerally to posi-
tions of leadership, It merely facilitates the access of the spe-

.cific women who are promoted, and it triggers a host of

detrimental side effects. For one, it jeopardizes the chance for
success Of these women because they are left alone insthe sys-
tem to ¢combat all the factors that have traditionally impeded
their access to these positions; attitudinal barriers, socialization
factors, discriminatory hjring criteria, and inadequate man-
‘agement skills. ' :
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Attitudinal Barriers

Women who aspire to leadenhip positions are directly com-

peting with men Seme men feel thieatened by this and fear
they will lose jols and job opportunities to female applicants,
Thewr reasotpg is as follows. Educational institutions, in an
effort 1o comiph weth Tatle IX, will imipleinent employment
policies of “reverse dicrimmation,” and as the pool of women
applicants {or adunnstrative positions increascs 1 size, women
will be hired instead of men, -
Yl Anttbras Regulations of Umicersities: Faculty Problems
and Ther Solutren., Richard Lester articulates the fears of a
number of people, contending that affirmative action is detri-
mental to education e argues that the Department of 1lealth,
Education, and Welfare has overesumated the degiee of dis-
crimination against women in higher educatien, and as a
result pressure 1» bult for reverse discrunination in an attempt
to meet anflated equal employment goals. Since. he contends,
i certain fields there are not many qualified women. Mr.
Léster fears that unaersities will hure women in these fields
no matter what thear level of competence. He goes on 10 tite,
as an example of ghe dearth of qualified women, the fact that,
i the tield of cngimeering. wotmen hold less than 1 percent of
the coctoral degrees -

[1: her critique of My, Lester report. Bernice Sandler re-
veals that the “Natonal Academv of Sciences reports that the
unetnplorment rate of women with doctorates in science, en-
gincennye and soaal sciences 1s more tharr four tumes as high
as the uncmplovmenl; rate of their male colleagues.” %he
argues against the conlenuon that “unqualified wan?en

rading the tenured ranks pointing gut that not'o {-—
erential hiring of women not a prevalent [mcuce,‘but of ihe
few women who are hired, most are hired at the lower rarnks

In anv event. the law does not require that “omenl)c pre-
ferred, it requires that women be given equal opportunity, Ms.,
Sandler states that the law has three requirernents: a fgenuine
efloTt to recrutt women and minorities, specification of job-
related < rtena hefore the hiring process, and equal applicatibn
to women and munorities of whatever criteria are set {or white
men .

Educators do not. then. have to hire peeple with lower quali-
icagons Through mmnterpretation of the law, they may in

.
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fact do so, but they are not required to have a policy of re-
verse discrunination. Affirmatiye action plans shoukd increase

¥ ther than decrease the caliber of education because its ob.

Jective is to facilitate access to all qualified apphcants, reqard-
fess of race or gender. A first step. thcrc{orc, is 10 increase. the
applicant pool. -

It is true that, if jobcompetition increases, less qualificd whité
tales will not be hired when an employer or commuttee finds

‘:Irat a female or mmnority apphcart is more qualified for the
Job. White males may well resent thte competition of women

and minontics in a job market that is already tigltt. But edu.
cation, like prinate industrs, has every right and should feel
obliged to hire the most qualified applicant, regardless of race
or gender. .

Socialization Factors

Women are not socialized™to have high career expectations,
with the efect that, unlike most tnen, thcy are arabivalent
about their professional ambitions. Those who do aspire to
icadership positions often find it difficuly to fit this priority
into their own value system. When discouraged by external
factors, they wonder if they are vight in pursuing leadership
positions, revealing a lack of confidence that a mam's inter-
nalized value system provides him. In some ways, then, women
necd inore support than men from peers, supervisors, and sub-
ordinates because many women art unable to reconcile their
ambitions and their values, induced by parents, teachers, and

" colleagues. In other words, the absence of external support

may have a greater effect on a woman than on a4 man because
tmen are socialized to persevere and seck professional suceess
while women are not.

Many women mnay be refuctant to pursue jobs in which they
know they will not be able 1o bencfit from the same kinds of sup-
port systemns and rewards as their male colleagues. According

_ to Rosabeth Moss Kanter; a sociology professor at Yale, “Peer

relations affect a woman's decision not to seck promotion into
managerial ranhs, where she will no longer he part of a group
of women ; for men, of.course, peer relations are a given [factor]
throughout inanagerial ranks.” But a woman administrator
gives up-more than the camaraderie of {emale co-workers. She
nwst also gain access withaut the professional support that men
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receive from one another. This is a real concern in the feld of_
education, where men enjoy the benefits of the “old boy" sys-
tem. an informal network through which men provide infor-
mation to olleagues and mentorship’to vounger thale aspirants. &
The “old hoy™ network is not open to W conscquent[v
unless a woman iy singularh well confected. she \ul] not re-
cene the job infoimation that nnrnnllm {flows through the net-
worh. It is often true that qualified women ar¢’ not recom-=
mended unless an institutiol specifies that 1t frants women™
candidates.

In schook of education administration only 2 percent of the
faculty are swomen, hardly enourh to provide the support andT
encouragement that females need. A study of the University
of Chicage graduate school found that it provided the female
students with a “null ey lronmen’t." the conclusion being that in -

“most graduate schools of consequence women are admitted but

thereafter barely tolerated. and that this “null environment”
contributed 10 less successful graduate carcers for women and <
lowered their expectations and asptratnﬁs tow:md postgradu-
ate empldyment. .

Because there are not enough successful women to pfovide
mentorship to young -aspiring women, the job falls to men
willing to dg it. Yet mentorship provided by men does not cont- -
pletely erase the handicap bfought about by the lack of women
in positions of educational administration. For who, other thap
a woman, can better serve as a role model for amther woman?

The lack of societal support for wormen aspmng 1 leader-
ship positions limits the access of women in three ways: First,
the system directly restricts the visibility of qu‘a.liﬁcd MWOTER: ;
second, it denies women the possibility of gaining support and
conf:cTenrc from other women: and third, it reminds women
that should they Zain job access they will stil! n6t have the same
support that men have: ‘ :

Further effects of spcialization include the wayS in which’ -
seX-role sterentypes interfere with how men. and wamen per-
ceive the status. role, and spheres of influence of a womar in a
power situation The premise that men tend to judge women's
performance in jobs in terms of their behavier rather than by .
their successful completion of the task is documented in a‘study
by researcher Martha Kent. S[:c tnterviewed hundreds of fe-

-
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male graduate students over several vears in an eﬂ”ort to under:

w stand the kind of comments they yeceived from colleagues and

* male superiors. She concluded thﬁ wonien reccive from mnen
a disproportionate amount of “person-centered feedback,”
both positive and negative. That is to say, in place of comments
. about work done‘or ‘dask-centered feed )’ a woman will
be told she is a good—or a difficult—persén §o work wig_h Per- ,
son-centered feedback, Ms. Kent notes,}__ig nsidered inappro-
~  priatcand destructive to the development of internal standards
in the profession. Il is better tosay, “Thss job was slopp:lv done,”
rather'than, * “You are a sloppy person.”

Jean Lipman.Blumen. soctblogy researcher at the National .
Institute of Education, poings out that.women are socialized to RN
choose the’path of indirect or vicarious achievement rather L
than that of direct achievement. They are supposcd to experi- "
ence achievement and satisfaction through an alliance with a
c “significant other,” their interactions with this “other’”” being )
of a supportive nature. Tf “a woman breaks away from this . b‘i.‘
stereotype, she is labeled as deviant and asexual. "

A strong leader ‘cannét have this vicarious orientation ex~
clusively. Therefore, if a woman cooperates with the stereo-
type, i1 is at the cost of her administrative effectiveness. Good
feaders need both a direct and vicarious achievement style. Men
tend to dnsphv only the direct st)lc which fits with present
organizational norms, but they would profit from the use of . s
the .indireef style as much as women woyld benefit fnom the - oo
use of the direet st}le. It is important to the success of women
that tfey retamn ap appreciation of indirect achievement while
acquiring a knaek for direct achicvement. : T

Ms. Kanter contends that wornen are pressured te conforn
to a picture of womanheod while performing as competent.
professionals. Since many women feel they will be rejected if . .
they seem overly competent, they hesitate to assume the leader- -«
ship role’ even if they are in the official leadership position. '
Moreorer, ¢cven when a woman administrator or manager has ;
authority. she may find that she is not accepied as a leader
by her subordihates, male or feinale. This serves to teinforce -,
any ambivwalenee toward tite pofer of the female administrator,
for women are consistently ‘reinforced only for thosé behaviors
that are congruent with sex-role stereotypes.
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Discrimnatory Humg Cn

Evenif a woman has thea n and confidence to.pursue ,
a leadership position 1n spite O1®he absente of support from
others. she still must overcome sexist hiring critéria. In a_study
of 235 business students who reviewed job applications, 1t
was found that ali else being equal. males were evaluated more
[avorably on &eneral job swtabihfy than females. Fhe same
study alse indicated that the more demanding a position
scemed to Be. the more likels it was that wolmen would be
given low evaluations and rejected for the ]ob The résumés
with fermafe names werekated sumific antly lowet on iechmca]
potential,”_Spotentiai (3r long service to the organization,”
and potential “for fiting in \.\ellmﬂhls finding would seem
sto account for 2 1970 statisuc that said female school adminis-
arators 1n North Carohina were’more intelligent than 91.8 per-
cent of the general population. the indication being that 1n
order to gain entry into a leadership position. 2 woman must
be far more qualified than her inale competitors.

Successful womnen have two alternative means of access, how-
cver. The first is to take adiantage- of every good:connection
that friendship or hinship provides. Of course, men have this
opuon too But it appears that w the past many successful
women owed their entn level job towa frieng. relame or hug-
. band. A Sécord alfernative presents iself to women who find
male megtors. Often Ehesc men, when promoted, take their
proteges with them to better opportunities. This is a risky career
path. obviousls. since 1t ‘means that the woman’s success is
"*. "dependent on that of her mentor

!nadequate ‘Lfanagcmen!Sk:Hs L
For reason. re lated to socinlivation. women are less likely
“than 1ien tehave pusued tamning durecds for admumistratioh. - 9
i:or rdany wormen in nd;mm:t::\tm: and r'n:magenal poss.n:ms.
_ howerer 1tis not thewr lack of :n‘angmme‘nt skills, that hinder
« their success but rather their wnability to recognize that they
hase these skhills Since womern are not rewarded on the basis of
leadership skills. they have o mesns for judging how many
of these skills il actuallv possess or which of the stratégies
they” employ arc®the most effective. But the lack of specific »
ttaining in snanacement skills alvo means that women will allow
thternselies to be evaluated in their interpersonal rather than
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their admiinistrative skills. Mid-career training would probably
# do a great deal toward alleviating this sitvation. *

Strategies for Change . . .

A comprehensive strategy to bring more closely to balance
the proportion of women and men administrators at all levels
mus: focus on the major barriers women encounter in aspiring
to careers in educational leadership. These have been 1denti-
fied as attitudinal barriers, socialization factors, discriminatory
hiring criteria. ana inadequate management skills. The Tol-
lowing areas emphasize cdmponents of a sistematic effort to
break down ‘and eliminate those barriers which deter women

@ 'ocational Counseling and Career Guidance Sercices for’

Women Students. Womenand men students neéd better guid-
ance and counseling services throughout their educational
carcers and stand to bencfit mote from services that are based
on curreat angd nohseXist_information and materials, Utmost
attéhtion must be given to developing nonsexist materials that
ddvance women toward career options assoqiated‘“'rith their
ol skills and interests yather than sex-role siereotypes. Train.
ing for counselors setving women students’is needed to guar-
antee that capable women are encovraged toward rather than
+ dissuaded from aspnrmg to administrative and managenal

careers.
® Access,

ship experienc

W

5
lmbdwy, and Ae:workmg Increased mentor-
are needed to facilitate and mainlain access

to career dement opportunities for women. Benefits in-
clude greater professional visibility for women, access to local
networks and fontacts for information about jobs and career
. options, opportunity' for_aspiring women administrators
to develop their own support sys:ems
Professional visibility means ta!:uw a dominant or authori-
tative role in a professional situation anc_l thereby becoming a
focus of attention. YWomen in education can become visible
by volunteering for committees within their own school or
university and by taking an active part in professional associ-
ations. By making the most of these opportunities, women

come barriers o »1snb1hty, access, and carger developmefit. -

- @ Training and Support Services. Many excellent institute
models currently e exist for deweloping skills and personal traits
ofy aspiring women administrators. Dunng the next 2 years

‘can gain management skills, develop selfsconfidence, and over~ *
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many mere training modules will be developed with Federal

‘Women's Educanona! Equuy Act moneys It is hoped that

many of these modules will address the particular training
needs of mid.career women who have manageriai shill through
related work experiences but who lack expertise in cgreer plan,

ning. placenent, and.other areas In’addiion. women should

seck out opportunities 1@ dagnose’ their potential for mana-
gerial pofiuons and applh then‘ adnumstra:i\e shills to career
adyancement, :

Formal and informal support systems can serve a variety of
functsons for aspinng v omen educational leaders. Until women
are bettér represented 1n eduéational leadership pOSlthnS, sup-
port.systems are needed t0 help them overcome the psyche-
Jogical. atﬁ?lldlnal.’sgcialuaticin, and other barriers t.hey face
in male-dominated societies -

® Enforcement of Federal Regulations and Legislation.
Careful. deliberate. and persistent €ffort must be maintained
t0 assure systematic compffance with all Federal and State
statutes that apply to hiring &nd pramotion practices. Dis-

. crinunatory practices in huing or prometionak opportunities

that deter women’'s carcer adwancement must bg wcrOrously
Chal[eng&d through the court system. Class-attion suits and

funding cut-offs by Federal 'agericics are twor ways of fofcing -

school districts and higher-education institutions to corply
with these statutes. ;The Federal Government must take an
aggressive posture 1O guarantee women's Constitutional rights.
With the establishment and assiduous operation cof these
strategies. it 15 hard to see how the barriers that have thus
far blocked wonien from attaining their rightful place in edu-
z adership can endure. That the task of bat:enng them

down is a just and proper one thcre cap be no quesnon The
question is* How fong must justice wait? L

'.
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TEACHER /EDUCATION. A NEW-. SET &k -
GOALS e

1 +

by Shirley, McCune, Martha Matt.hews, gnd Janice Earle -,

Withthe passage of Title IX of the 1972 EducaliOn

" Amendments, elimination of sex discrimmnation. agd sex-role
sterestyping became not only a matfer of sounda;&ucétional
policy and practice, but alsa.a matter of compliange with Fed-
" eral law! Institutions.that train edugation personnel shouider
a gouble burdenunder this law: THey must not only assure

" t.helr own coa‘g;;l!;ncc with- Title IX, but they must also prepare

Lo * Students to provide, the .leadership and technical capability

i l‘leCessary for the lmplémentallon of Title IX and the attain-

ment of sexual equallty’ "By the very natyre of the.functions

they perform, these institutions impinge directly on or affect
indirectly a large numbet of the people who provide educa-
tional services as well as the students in training for professional ~

. roles. These funcnonsmclude

. —he preparanon of school personnel for professional po-
"gitions in the staffing of. schools and educational insti-
tutions,

—the provision of a major resource for the research and &

} investigation of profeSslonal issues related to education,

- —the determinatiof of ‘the changing body of knowledge

- and technology that is refevant to education,
—the development of brogeams or curriculuims for use
- in schools, and - - .
~—the provision of a major source of continuing jnseriice
education for educational practitioners.

There is evidence to suggest that teacher education has func-
tioned to model and pefpetuaté slereotyped expectations and
roles rather than to assume leadership for educational change. ;

. Sex stereotyping and sex discrimination are’evident in the in-
I v . ,

+  The authors are on the staff of the Resource Center on Sex Roles

. in Education, National Foundation for the Improvement’ I:‘fiucation.
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stitu;ioan structures, the cufricﬁlum, the research and develop—
ment efforts, and the behavior of facultyrand admlmstrators.a
within these institutions. In institutional structures, for ex-
ample, sex discrimination is often reflected in the employment
. batterns- Data obtained from 208 responses to 2 1974 question-
naire mailed to 1,100 departments or schools of education in-.
dicated that in those institutions responding, 73 percent of
* all tenured faculty were tnales .\ further indication of sex typ-
ing ‘within cducation facilities is that females are most’ fre-
_ quently represented in areas such as human development or
curriculwn. while males are the strong majotity in educationl
adniinistration, educational research, and educational phils
osophy.
In the matter of curriculum, more than 3,000 courses in
women's studies were offered in institutions of higher educa-
. -tionn 1973, yet surveys Indlcmd that On!y 184 courses—of-
Yered in 94 institutions—relating to women’s studies on sex-
role steredtyping could be identified in schools or departments
of education from 1973 to 19%5. This general lack of aware-
, ness of the issues of sex-role stcreotyping and sex discrimination
is further demonstrated in_the “Standards for .\ccreditation
of Teacher Education.” The 340 accredited institutions ac-
count for the preparation of 82 percent of t *teachers and
a majority of the counselors and administratogs who graduate
from institutions of higher education cach yepr. Although thé
proposed revision of standards represents fi substantial im-
provement in earlier standards by recogniding the values of
diverse cultural groups and nced for educational programs
,that include the general principles of multicultural educatieh,
there is rot a single reference to the néed for attention to
sex-role socialization and sex discrimination-.in etfucational
programs. ' ’
» . -+ In research and development, the. third set of evidence of
I dlscnmmatmn institutions of higher education frequently op-
' eratc apart from practitioriers, and their research and dcvclop-.
nt €fforts often reflect this isolation. .} review of the don-
ent of doctoral dissertation titles in the field of education re-
vealed that 32 dissertations completed in 1975-76 deal with
issues rated to sex-role stereatyping, whereas 86 such disserta:
tions were carried out in the field of psychology. While this
demonstrates a2 growing attention to research that delineates

-
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the nature of sex-role socialization and its individual and so- -

cietal butcemes, 1t raises 2 question about’the amount of such
rescarch that 15 being carmied out in schools and deparwdents

of education Among other neglec ts. research and deselopment

efforts have. for the most part. failed to include the mm estiva-
tion of issues or the development of products that relate to
&x-role socialization. sex-role stereotyping, or sex discrimina-
uon. Seldom have education faculty members encournged and
supported®student research and \detelopment in these areas.
The curnulative effect of multiple, investigations nitiated and
spported by facultv could make\a substantial contribution
to a relevant issie facing practidoners and the larger society.

Finally. education faculties, like| all groups n oyr society,
have been socialized both perspnally and pro"esqona Iv on the
basis of sexist assumptions and valdes. Their Belicfs regarding
appropriate roles and behaviors for members of each sex-affect
not only their.own behaviors and careers but also those of stu-
dents Schools and departments of edycation. Jike higher edticas
tion in general. make little provision for the sy stematjc inservice
dev c10pment of their faculty. AS a rcsult many faculty mem-«
bers remain unaware of their part in the perpetuahon of sex-

rbie stereotyping as they conduct classes, engage in research,

and influence departmental policies and practices,
Attainmént of nonsexist teacher education will requ:re work-
msz toward a set of clearly stated goals;

{1} To instruct stadents in how cultirral and sexual identi- .

. es influence the growth and development of individuals.’
/E}?) To give students a basis for appreciation of multicul-
tural

Aruitoxt provided by Eic:

‘includes racial-ethnit cultures and sex-role cultures)

identity and diversity as factors to be considered in the organi-
zation of educational instisfitions and setvices.

"{31 To elucidate the general pnnuples retating to educa-
tioral equity "and the specific issdes of sex-role stercotyping and
sex ‘disgrimination in education. -

{4} To dlarify the specific rcqu:rcmcnts of the Title TX.
regulation and other Fecleral and State nondiscrimnation laws.

5} To proride students with the khowledge and skills for
the identification and correction of “discriminatory policiss,
pmcucen and programs. -

6) 'I o extend curriculum into areas such as nonsemst inter- -

personal relationship shills, nonracist, nonsexist currlculym de-

Kl
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\e!opment “equal emplovment personnel managemem, and
dcw!opm{'tﬁ and- unplcmcmatlon of strategics and technology
for achieving equity in education—for example, affirmative
acthion. grnevance h'md]m" and fstitutional self-evaluation

Some of the actigns that adtmms ators and organizations ¢an
take to ateain these goals ares

Deans of Education

{1} Review existing curriculim to ensure provision of infor-
mation and expericnces that would achieve the goals of non-
sexist education and the correction of areas of omission or bias.
This could be cafried out through formation of faculty-student
task forces: development of guidelines for faculty to ¢reate and
establish nonsexist programs: wdeptification of cross-clisciplinary
resnurces and programs for cﬁiculum revision and enrich-
ment: identification of areas for research and development re-
lated to issues of sex-r¥le socxahzatton, sexism in education, and
sex discrimination shich could be used for stuglent and faculty °
research efforts: and development of ‘cross dephrtmental and
practitionér sharing of expertise in research, methods, and prac- |
tice related to sex-role soc ilization.

(27 Development of a capability to conduct inservice train-
ing programs on seXusm. in education for practitioners.

(3) Development and incorporation of research and training
efforts'that could dehneate and remediate those forms of sex-
bias found in teacher behaviors and educational practice.

(4) Full implementation of 4n institutional self-evaluation to
determmc overt and covert forms of bias and the dcvelopment
of corrective actions. / )

{5) Developtnent of/{mgrams that could provide education
and training for faculty members. '

L]

Nationtal and Rt’g}énal Acereditation Agencies

" (1Y Develop
contegt and
role gereotypin

¢ include accreditation standards requiring
ericnces re]ated to sex-rale socml:zauon, 5CX~
g, and sex iScrimination. .

K

s

(2} Develop evalua.hon criteria for the review of teacher-
edutmtion programs to ensuve consideration‘of equily concefns
l]'l :LCCrc(?t:mon ey m\’.

(3)/{)03»0!017 polictes requiring that accrcdltatlon-rewew
“tearris include persons with expertise in the area of sex-role
stgreotyping andTts manifestation in education.

I3
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' f#)‘ Dew’:‘lop and in¢lude in accreditation standards criteria
for the prpvision of eqnal -dpportunity employment in depart-,
mentgl policies and practices. - . =

© . Federal Agencies’ ’ »

{1> Support research and development of guidelipes to
ntodify accreditation and, certification standards, so as to in-
clude requirementy for education content relating to sex-role
soéigﬁzaﬁon and sex-role stereotyping.

2) Support the develdpment.of a competency-based nulti-
cultural curnculunr model that would provide methads for af-

: firmipe sex roles in various cultures, -~
'\\_/-f"r?“ Support models that could increase the knowledge and .
skills of all faculty members and prepare.them for a variety of:
carker rolesin educauon .
{4} Support the development of 2 major curricalum study

and of guidélines and materials that. reflect changing kaowl- -
edge. changing methodologies. and multicultural concepls. o

State Education Agencies

2
|f

- (1) Develop accredisation and centification gmde'hnes that
require. course content dealing with sex-role socialization, sex- '
role stereotyping. and their subsequent implications for edu-
cational practice. . ’

{2) Develop wor!\shops, conferences, and collaborative proj
cets for faculty of higher-educatibn institutions which assist un-
*  dérstanding and implementation of women's equity.
3 DC\CIOP regulations and guidelines that include mu!l:— .

. equity
{5} Develop training modcls for\w by local eduéation
agbncies in inservice lrammg
{6} Develop policies ensiiring that state standards boards in-
clude representation of practitioners and persons with expertise
- 10 sex-role ster oiypinc; and sex diserimination. . L I
‘ - o " [
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. WORK, WOMEN, AND VOCATIONAL .
" EDUCATION .

. by Corinne H. Rieder

Most of the 37 imihkon women who are now working m the
United States are oce uf;fitlon‘lll\ segregated. That is to say. they
%rc \l(‘mmzcd B covert discreamation. often unintentional.
and bv socialization practices that effectivels limit their careers.
What's more, 1.2 millon women who will jein them this vear
will enter the same low-pay. low-status jobs that women have
traditighally held. In addressing th;s issue, a fair question whuld
be: De vocatonalseducation progr'tms contribute to this job
~ and pay segregation” If indeed they do. a further Question must
be answered. What can be doye about it?
The struggle for equity for.women in work and training
N should not be confused with some of the more inflammatory
and highly phblicized aspects of the feminist ‘movement. Al-
though it may lack the theatrics to win headlines, that struggle
- 15 the essence of the movernen? and a revolution in American
society. Any discussion of women and work must begin with the’
cw:traordman and largely unforeseen number of wbmen enter-
ing the work force.
In the first 40 years of this ccntur), the labor-force~paruc1pa-
on rate of women rofé slowly from 20 percent in 1900 o 29
%’crccnt in 1940. This situation chdnged dramatically whten,
T after America entered World War I, women replaced men in.
many tradlitionally all-male occupations. Instead of declining
after the war, women’s entry into the labor market accelerated.
In the 25-year period between 1949 and 19747 the number of
‘fdmerican women who werked foppay outside lhe home more
than doubled and they continue 1o enter the labor force at an
) extraordinary rate, making up 33 pertent of the national work
®® " force in 1960, 38 percent 1y, 1970. ant more than ) percent in

Ms Rieder is Associate Director for Education and -Work at the Na- |

tional Imstitute of Education ' © -
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1976, a égurc they were pot expected to reach unti] 1983, ac-
cording to U.S Labor Department forecasts made as recently
as three years age Econotnists are now saving that half of
Amcricdn women over 16 will be in the work frce within 2 or
3 years.

Eli Ginsberg, chairman of the National Cormmission for Man-
power Policy, has gone so far as to tall the increase of women
in the work forec “th¢ simigle most outstanding phenomenton of
our century” and 10 add that “its long-term implications are

Jabsolutely unchartable. . . . It will affect women. men, anc
chuldren, and the cumulative consequences of that will oniy be
revealed in the 21st and 22nd centturics.”

There are many factors accounting for this increase of women
in ‘the work force. Among them are the availability of jobs. par-

icularly in those rapidly growing fields—sales, clerical, service

—where therc is a preponderance of women; the nising divorce
rates, the declining birth rates, and later marriages; the in-
creasing number of women who are cducated, particularly
female college graduate’ who want to pursue careers; the high
inflation rate which makes a second income necessary for a fain-
ily to survive 8r to maintain a standard of living; and finally,
the womeén’s movement, which has raised social consciousness,
made working for pay outside the home more socially accept-
able for mathers, and fostered the view that through work
womcii can find additional intellectual and personal fulfillment.

Despite the gains in the number of women emplgyed, the-

patterns of job segregation that confine women to the tradition-
ally “female” occupations have not changed. Whether one ex-
amines specific occupations, occupational groups, or concentra-
tion by industry, women are less well distributed in the work
force than men. To illustrate, more:than 40 pereent of all
wonien in the werk force are employed in 10 occupatiofis: see-
Tetary. retail sales clerk, bookkeeper, private household worker,
clementary-school teacher, waitress, typist, cashier, nurse, and
scamstress. By _comparison, only 20 percent of males are con-
cemtrated in the 10 largest occupations employing men.

The accupatiofinl segregation of women is also evident in
comparing mch and wornen by occupational groups. Nearly 70
percent of women are employed in three occupational groups:
clerical (35 pcrcc?l.t), seriice {18 percent), and professional
and technical (153 percent). Only 30 percent of men are em-
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ployed in the.largest three occupationai groups employing men:
stalled crafts (21 percent},professional and technical {14 per-

cent!. and managers { 14 percent ). : .
Finally, occupauonal segregation by sex also evists by indus-
tries Sinty-three percent of all women cmploved in nonagricul-
tural positions are concentrated in services (23 percent), retail
20 pereent and State and Joval government (18 perent,
jargely teachtrs . In comparison, ‘13 percent of men are con-
centrated in the three largest industries emploving mien. manu-
factuting . 19 percent | retaxl « 14 percent «, and State anii local

' aovetiument F 12 peccent ;. 4
Wathin g upations, wotnen are also segregated Inmedicine, .
tingy are oserrepeesented i pediatnes, psyehuatre, anesthesiol-
ogy, and pathelogy but grossly ypderrepresented in surgerv and
surgical specialuies [n addition. thehare less likely than téen to
be in private practice ard particulark in private solo practice.
In law few women are in the upperlachelons of law firms, on
judicial #enches, or in .prominent positions in State nnd na-
tional lezislatures. And in education, wonien account for nearly
85 percent of the Nation's clementarv teaghers but lgss than 50
percent of s¥condary teachers and only 25 percent of college-
level teachers. In school administratioh, the figur®s arc even
nore strihing Here women account for only 19 percent of all
elementary principals, 1 percent of secondary principals, and
. ,‘\only one-tenth of 1 pereent of schéol superintendents. Today
there arc only 150 women who are chief executives of colleges,
mostly 2-vear and 1-yearXhurcherelated colleges with small en-
rellments Qutside education, nearly 1 out of 7 men are in mah-
agerial and admihstrative positions; the comparable ratio for
« wornen 15 | out of 20. “ .
The resuit of women's occupational segregation in the labor
tnarket 15 low wages This occurs even in the fastest growing
+ industties For example, women who work full time had med-
ian weelh earnings of $124 in 1974. This is about 60 percent of
. “the 320+ reported for men. In fatt, during the last few vears
the difference in carnings between rmen and women widened
. slightly Across indpstries. female earnings as’'a percentage of
_tmale carnings are best in agriculture {83 percent) and public
administration 771 percent). They are worst in finance, insur-
ance, and real estate (36 percent), and in manufacturing {57
pefcent)
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Even the economic veturn associated with greater, educa-
tional attainment is substantially less for women than for men,
In 1974 the median income for 2 female college graduate who
worked fiili tme was $9.77%; for men, median carnings were
$16,576.
* Low wages for women hurt not only women but afso children
and men Firdt, women work because of economic peed just as r
men do Sixty-seven percent of werhing wornen are either sin-
zle, divorced. widowed. separated, or have husbands who earn
less than $7.000 per vear In many instantes the earnings of
- : wie€s make th(; difference between a middle or a low standard a
‘.,'? « +  ofliving. | .
Divoree and separation are increasing in our society, and the
. final impact is often severe Only 50 percent of women in di-
vorce actions receive alimony or child support. For those, the -
median total payment is $1.300 per year. The inedian annual
wage for a female-hcaded family is only 35,116 and néarly 33
percent of such families have incomes below 'the poverty line.
For minorities the problems are even more severe, and more
than half of all families headed by a minority woman have in-
comes below the poverty level. A Genera] Accounting Office
report recently found that the combined average monthly in.
come of women and children recciving both welfare and earned
income in 1975 was less than $300 a month ; the median income
of the man who abandoned them was abous$800 a month.
The concentration of women in traditional female occupa-
. tions is barely changing. In the 10-1ear period between 1960
and 1970, the number of women in the skilled trades—a matter
of utrfiost importance to vocational educators—increased by
{ 218,000 {from 277.000 to 495000}). In specific trades, the
female share of employment incredsed as fqllows: for carpen- .
" ters, from 0.4 to 1.3 perce'nt'&for electricians, from 0.7 to 1.8%per- '
cent: for plumbers. from 0. to 1.1 ptreent; for auto mechanics, .
from 0.4 to 1.4 percent: for painters, from 1.9 to*4. } percent;
for tool- and diemakers. from 06 to 2.1 percent: and for ma-
chinists, from 13 to 3.1 percent. In the health professions, by
way of comparison. the proportion of women physicians rose
- from 7 to 9 percent and women dentists increased from 2.3 w
3.4 percent

i

+

When measured as a rate of increase. worhen's cnlrymto non-
traditional occupations showed impressive growth. For example,

,
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the number of women carpenters quadrupled in the decades=-
1960-70. This rate of growth 15 encouraging. but the abselute
numbers of ssomen 1 such ocvupations are so small that it re-
mains to be seen if such growth rates can continue in the future.
For the most part women keep ccowding the cleric! and serv-
ice fields. and byver the next decade projections indicate that
‘two-thirds of the total increase in emplesment of women will .
. take place in those traditionally female occupations.

Becausc Vocational-education snrollments faithfully mirror
the occupational segregation by sex in the labor force, it
may be inferred that syocational education has done #ttle to
ohmmate occupational segregation. Although women make .
up 35 percent 6.4 mullion) of the 11.6 million stugdents en-

. rolied in federally funded vocational #ducation and txxo-fhilgds
of all sccondary vocational enrollments, they are heavily con-
centrated inthome economics {leading mainly to unpaid home:

\ wahing roles and-in office and health gecupations. For ex-
ample, about 45 percent of the women recciving vocational
* education in 1972 were enrolied in“consumer and Homcmakmg
classes. and women constituted 92 percent of all enrollees in .

«, these programs Twenty-cight percent of all women vocatioual 4
“tudents were taking training leading to office occupations. and
again they deE up a substantial percentage (84.7) of all en-

-

rollees in such programs. . ~
Comerselr. women are underrepresented in trade. in- .
dustnal, and technical education. In trade ang mdustn'xl oc- . +

cupations. they make up less than 12 percent of total enroll-
merMs and eyen then they are heavily ¢oncentrated in such
tradhtienaliy }cmalc ‘fields as cosmetology, textile production
. and fabrication. commercial and graphfe afts, public servites,
and supervisory training. In technical occupdtions, less than
. L1 percent of the total enrollment 15 femalg, and in only gne
occupational title—%ien¥ific data technology—do wdmen
make up more than 30 percent oftotal enrollments.
- Thus almost all the women in vocational education are
ronccntfﬁte\d in a few traditional programs. Change has been
slow, but ‘the changes are interesting to review: Between 1969
and 1973, a few,women began to enrell in trad:tlonally ‘male”’
vocational proggams. Althoughr the mtmber of women enrolled

, - m these progm s was small, the increase was s!gmﬁcanl In
) i
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.~ 1,082; in auto mechaﬁics, from 906 to 5,299;

"ERIC .
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e
air-condi_tioning‘:'odrées the' number of women enrollees went
{from-70 to 2,664; in auto.body and fender repair, from 7 to
i carpentry,
from 11t to 1,431 in métal oceupations, {rom 1,367 to 3,081,
in law-enforcement training, 2;225 to 5,943, and in
woodworking occupations, {rom 592 10 5,373.

Ending occupational sex-role stereotyping and segregation
15 most.certamly in the nationafiaterest, Consider the toss
to the country when onchalf of the population.is tinable to
_make 2 full contribution to the general economic, political, and
social welfare”Because of occupationa! sex-role steréotyping.
By lu'n.itinﬂr male Toles and female roles, men as woll &s women
_are affected. If sex-role stereotyping were eliminated, many
_more service and whltqéollar opportunities would be open to
“Tmen. Why shouldn’t it be considered appropriate for a man
to be an elementary-school teacher, 2 clerk typist, or a nursc;
and for a worngn to be a bus driver of a skilled craft worker?

~ Eliminating the “overcrowding™ of women in 2 narrow band

“of gccupations would tend to equalize incorges between meri
and’ grorien. And that could be an advaptage to both sexes,
Theé recent recession brought home to many men firsthand
what it was like to have to Kve on their wives income. As men
! were [aid off. they began 1o look more scr:ous]y at thelnmes
“low-income and to questitn why 1t was so low -

Vocational educators, as much as any other sing® group'in

our society, have boLh the resp0n51b1hty and the means to do
, something about these pmblems They are 2% the cntlcal Junc-

Tiire bcmccr_l s¢hool and work; they rgcruit students, provide®

them with the knowledge and skills needed for saceessful job
entry, and place ‘them in lg:éir first jois, Their responsibility

is to represent the wtilitarfan purposes of education and to

_meet society’s economic needs, Within the world 6f work, they
are concerned with developing their students’” ‘potesitial to
(hc fullest and placing students in a work cnv:ronmcnt that
is fmm:;ﬂif'hnd psycholtgically ke arding. They mus; stand

- in the first rank in the battle against occupational and cd‘uca-
tional segregation. = )
sex-role stvrvot)pmg and occupauonal eegrcgatlon“{mt they
ean implement {ully the vocational-education sectidn of the

e
I :
.

74 , .
’ . . [
. . A. N
* .
- ¥
. . .
"y o ‘\‘ ’
‘ 85
-
- SNV .
. 3
\‘0 N -
! e . " C
P > * R 4 -

[ N
Vocational educators can take six steps toward combatmg .
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ST Education Amendmehts of 1976. The Act is unequivocal on the
‘ » problem of sex bias in vocational education, calling for the as-
signmént of full-time personnel who will- create greater aware-
P * ness pf vocational-education programs and activities that -y ‘-

duce sex stereotyping: gather, analyze. and disseminate data
on the slatus of male and feirale students and, employees; re-
view the distribution of gtants by thé state boards to ensure
that women's nceds are being met; review vocational programs
for-séx bias; monitor all personnel laws prohibiting discrimina- s
tion. review and submit recornmendations in the annual pro-
gram plan rd report: and proside assistance to Iocal-cdli(!&-‘, '
. udn ageneies or othcr bodies 1n dwercbmmg sex stereotyping
s : and sex bias.
‘- ", Clearls, the provisions of this Iaw cannot be fulfilled By lip-
service, nor do hey iniite merely an imposition of still o\
other layer of bureaucracy. The Actisa charter and a mandate
undersw hich vocational educators can set_their house i m order .
wrlh support and information fram higher 'le~ els of govcm ment.
+.As a <econd step »ocat:onal cducators ¢an angc récruits
ment and admission practu:t:s and polities. Gsr the next fcw v
+ sears, the Office of Civil R:ghts in the Departmcnt of Health;'
o Education. and Welfare will be carefully examining enroll-
. ments in vocattonal schools. courses, and programs, It w:ll g
- o he joined by the Lawyer's Co:pmutec for Equal Rights Under .
’ . the Law, funded by the Garnegie and Ford Foundations, which
wil} be looking a the same problem. Recruitment policies— ‘\ '
. «here and how prospcct:\c stuclents are rccnutcd—mllmost

. tikely Ye a special focus of these i investigations. : . .
[ ¥ third efford vocational educators can make.is toward im- .
- proving gwudance amd, counseling efforts; Counselors have a .
) sartictdarh miportant role. They can-either reinforce sex-role J
stereotyjies that nareow occupahonal chomcs or they can en; .

cowrage Students to think more broadly about their ed ucationai
and. eccupatiopal decistons. For example, standardized tests,
¢ - particularh cartcr—mt("r't:tt inventories, should be ¥pferpreted
I ways that are f{air £ hoth sexes Ard_used as tools to expand
the earcer poss:bllntlcs explored by both girls and boys. Coun-
- ’ séors wifl be' made aware of these problemns and of the ways
’ they can bring" ahout changg only throu&!g inservice and prc-
\ . sen:cc—irammg o . -

.
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o ’ % The education and work group of the Natibnal Institute of,
", Education has funded the development of many excellent ma-
. {erials that are now available fos such training, including Sex
Fairness in Career Guidance! A Learning Kit, Néw Career
“Options for Women A Counm’or’s Sourcebook nd two films =~
with teacher’s and students’ gmdes a\ i
- Fourth, vocational educators can, revisescurricular materials
and teaching practices ,.\n N IE-funded study found that most
career-education smatérials examined were sexsbi%geg. The . .
" Co Educational Products [nformauon Exchange Institute, the con- v
tractor for this study, dey eloped a ’glmplc chcckl:st 10 assbss sex
bits and some specific ways to counter it The checklist is avail-
‘able from the Educiudnal Products.Information Exchange
* " Institute, 463 West Screet. New York"\TY 10014, .-
A fifth strategy would be, to increase the number of female’
vocational administrators and guaﬁ:ﬁed women teache?s in
male-dominated courses and 'q;!ale teachers in female-domi- .
nated ﬁelds Although. women faculty dominate the tradmon-
ally female vocational subjerts, they are all, buit absenti in other
vocational programs—-'agncultural technical, trade, and indus-
trial At admrgs\tratne lesels, wofien are present in only token P

nttmbers. Ther¥ s only one woman State director ¢f vocational
education. Fewer than 20 percent of the national and State vo- -~ ]
cational , educatién advisory council members are women. % N
Training and placement programs need' to be moufited im- . s
mediately 4o increase the pool of qualified women and to see : 2
that the\ arewlaced in teachm“ andeedministrative positions .
commensurate with their slul\s and experience. The develop-, \
ment of such programS‘shouk} be a major role for the new Na-
K tional Center for Vocational Edtcation. ) v
- Finallv} vocafional eduscators $an qontinue important re-
search and dn elopment efforts on women in vocational educa- .
tion Continued rescarch,and development is sorely needed mot -
3 only on the.problems facing women in choosivg and entering
carcers and in progressing in them, but also on intérventions
that will ease their trgnsition from school o work and make -
more successfub thewr laler\_]abor-m:#rkct experiepces. Four
. r spec:ﬁc areas need _immediate attention. One i Js the lmpacl of
v.orksng'\n»omen an -Iarmly life. As v.omcn {Take an cquai ‘share .
" _of the high-paying ;o})s, two questiofls will demand answers: °.

¢ k] .
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Will the income difference between pOor and better-off families  *
increase? Will male unemploymgnl lncrease" Studj w:ll alse”

Jems of these women. _ "
A third subject that-nees more rescarch is avgcational in-
terests, which, studies alre, . .
plcs'career choices. Vocatiokal educators should be working "
. with elementary and junior hs j '
.. and through youth zzgn:oups, (4H YMCA and YWCh, .
. ' Boy Scouts) to brodden and deepen the opportunities to explore -
nontradmonal rojés,Boys in ‘particular'need to feel more ‘com- )
fortable in helping roles, while much work needs to be done i in
encéuraging gnrls to assume Ieadershlp positions and better yse
their mechanical "and technical apntudes Further,,socat\onai,
educators need to work more Closely w _gbﬂpamﬂﬁfo inform* «
them of trade and technical job opportdnitjgs so that they will "’
not inadvertently discourage their youngsters from pursuing e
nontraditional avocational and vocational interesfs. . oo
Since vocational educators are directly concerned{with the -~
. educational goal of preparing individuals for work, they have
Y% " -an obligation to work’ toward climinaging. the pegative effects
of practices in the home and early, schoal that Joek mdmduals
< - into traditional male or férmale stereotyped occupatlonal roles. )
’ ’ Thc:r efforts should alss be extended aghinst those policies and -
pracnces of the work community w thh overtly Wenly dis- -
. ‘criminate against eithet sex.
' " Orde NIE resporise torintervening inthe socm{ zation process
. is a new children’s television series, now undcf’cﬁ»qopment at . .
“  the publnctelewsuon station in Los Angeles. The series, aimedat =~ » -4
childrén in grades +6"and their parents and teachetsjs in-
tended to reduce the limiting effect that sex ro/es may ha¥e on Co
“the dcsreloprncnr of interests and preferences, 1 hich in turn af- -

R fectedqmtncmalandorcupw.tnonalde&snons : v
ViocaWonal -educators should also take the lead in expandm&' ) .
caoperatluc relatlonshlps with unions and &ploycrs n order
’ to help women fin @ jobs and take part in exploring carcer_pos- . -

vl sibilities, especially innontragitional ﬁelds» .
“‘ Lo ., ° a . -
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A thmd way \gcanona! educators can mtervene is by exercis
_ing Jeadership.-They could take the lead in.prodding Federal,
".State, andJocal officials to engags in public discussior of im-
portant issues rélévant to the social resolution now ‘takin8*place.
They could, for instance, support the establishment of a Na-
tional Commission on Womien and Work. Which would-place
- special emphasis on thic needs and aspirations of America’s non-
- professichal female worker—the clerl, the' saltswo oman, and the
service and. blue-coltar woman—those who rmke up over 80
percefit of working women,

One reason for such 2 natjonal commission is that (E‘lese
women, \\ho are \ocatzcnzrl cdusetion’ Comtlluency, have
largely been ignored in mogt public discussiogs on the role of
women toglay. The focus during.the last decade has almost ex-

. clusively been on the lmddle-claqs upwardly mobile educated”
woman “Thé voice of women's liberation was- -her voice “and
snoke of her need to fuiﬁ[t'hccsq[f o cornp%tc and to s’uccccd in

\® man's world. These voices broke“the_barriers by writing the

. “hooks. making the qpcuhes ﬁlmq the shows, and cd:unggthe

magazines that have made her middle-class ma]e counterpart

. begin to understand her necds and ambitions, "+ . -

« It is time for the vpicedf hepdess educated sister to be heard
) \Ithouzh a natignal comrpiséion is no panacea and lacks the

Iuster of a presendation e Roots. it can generate public aware:-» (”( .

-fiess of the nnnprofr-{stoml working woman's phght: it can

) stimilate legislative and administrative mm;ltu,cs that addrr:ss
her <pecmi problems: itcan ideniify researcH and detclopmcnt
activities that might help her break out of .existing patterns of
job stereoty ping and i improve heropn self-image.

The most mrportant ~and difficult single barrier in ehmmatmg -

sex sterépt ping and segreation is attitude «Most .womea and -
men hase at one time or another bdte\cd that there are accupa-
tions that should be held by onlv.one 50*(, ‘that wamen are in-

) hm*nth less cnmpctmt than men. that wowien cannot succeds-
fully supenise men ok other-women, that if women syith_ young -
rhildren go to work the famih will inevitably d:smtcgr‘lte'

Fifteen vearstago the civil- rights movement faced similar at-
tittedinal bargiersin tbc'struEglc Tor cejuity*under the law. Those

O batrers by :1 laree have been wppled, re»cahng how f!:msy

’
.and meamnless thes were and how :mpotent aqamst thc‘orces
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. = -« President Uarter told the United Nations General Assembly
“The basic tfirust of human affairs points toward a more uni-
versal demapd for' fundamental human tights. The United
States has a hlstoncal htrthrwht to be associated with this..
I)I‘DCBQS

Ccrtamh 'sex fairdess is a fundamehhl human nght .
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. _ of learning, living, and working. Dare women hope that the ate -
titudinal barrigs§ to their equity are similarly vulnerable?
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 ENLARGING THE AMERICAN DREAM 7=

. . o - by Donna Hart ,

v ) N ,
[ ]

Tndmona]l\ ‘\mc-ncm society has been willing to ac&pt
ru{tura!Ic\ different péoples if *they i turn were willing
to reject their cubural dsunctiveness. Assimilazion, until the
" lage 19 as accepted by ‘almost everyone, educators and
Targe ségments of most ethnic communities promineny in-_
cluded. During the past decade, hqvever, antenderging sense
of heriiage that is being more and more proudly expressed by -
racial minority jnd nauonal origin groups is changmg atl: this.

- »..The past definition pf education® s{unctwn——tc remodel citi-*.

"* 7ens for conformiyy to a single homogeneous rriofel of acceptasl’
bl¢ behasior and bchefs—ls being thalienged. Many Americans . ’ )

" now contend, that democratic education should have culturdl P
pluratista as a"zoal. They argue that the rich cultural mix in ' ,
\meri{:'l-—-tﬁc dlﬂ'erenr valued % s, traclluons, and reli-

; gons—¢an e\xpand evervone's hor as it affects all aspects © -

e _of ltife” mcludmcr sex-role-attitudes and issues of cem:em in C,

. velucation. -' .- .

.6 _ “This arucle nrcserit» an® memc\ of the 1n1pa.ct of the wom- -

*

ser's movement on cpjtural norms and heritage and the cultural ; .

* differences and édumtmnal experiencés of five minority #
. groul-Pucrto Rican, Chicano, Black, Asian, and Native
\mencam..fhouah these fise groups by no mgans represent all

minonity women, they do indicate the needs o[ 2 major seg- -

rs

; - Ms. Hart is o thc'f:u:ulty of the School of Educatjon; George Wa
. ington Unwersity The following reviewed drafts df the issue pa
. from which-this article was taken: Cecilia Preciado{Buiciaga assistan
. for Chicano Affajes rs, Stanford  Frahcelia Gleaves, Projpet on Siatus an
- hl ’_ ' Educatinn of Wo en, Association of American Cotleggs, Edith Thomas
e ", Harvey, director f Equal Education, Nebraska Dcpaﬂmmt of Edus
' cauon. Pa1 LotRe "and Paquito—Vivo, ‘directors of Ethnic Stuam,
Western Taterstate Commission .of Figher Education; jcama Myer- \ .
. son, and Boverly | Om staff writers, N}monal Pro;ect on Womens
v . .. qus. ;on e -
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A, . ¢ .ot nfed to

ah LT -
:‘/( . . " »e‘m{‘n?as a rmddl'c oﬁacs Wi e women’s struggle to escape .

g Ml e P - - . . . T - -

ment ‘of mmomy w‘n as they dlﬂ'cr from the needs of Anglo
_women,

e Black Women I 4

- * Black women, uciims of doublc d:scrnmma,t;on besause of
' iheir Jace and ‘sex, are often asked to make a choice w ith re- *
gard to their priorities: *".\re you black first, or female first?”
) The plain fact is that \hcy are both and have no way t§ sepa-
. © rate ‘thc twvo. Manv glack women jeve thdg the effort 10
- ;’orfq a separation of the two, especiafie as that relates to es-
tabliyhiment of sogiety prignnes, has wikked o the detriment
of both -the racial movement and th€ women's movement. .
. The blath woman is the uictjm of both rdcism and sexism, and
* therafore represel porenm]-ly powcrful umfymg “force
. aound i isues: for'bo v en‘]%utg, : Viwerr
: L) pwcc ?nciud(;l in 1'alces of the N"ezf Ferninismy

@

a thigir nau‘}nl a!lfcs in both’
keci \m,h ihe l‘-Sllﬂ'S that are st

4 sysu;.m Qf aorml m,surancc and” ‘%
o educanoaql* and.emp]oyment T
women have a spec;a[ stal-.e in

blackewornent lzlx'c.:tluaw been *§ cd‘" aitd therefore, do»- UV
e ) \pluc(] in moveme’-m\ o liberate women s,
:rlso a mith, The cdl.asprodu.md stereotypc of the womén's |

to get out of her home @
ack woman who may
begn.a f:\:‘n:l; brcadn intf® (hut who lacked the L, oppor-
¢ 'mtv ffmakt: fnecrho:ces cofteerning her life. )
Historicaily, these “breadwingdr” jobs have been the resul:

{ the economic strutture's nced for cheap Inbof Because of
. ° Q M o= - -

T T e
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an economic ‘necessity of eaming a living to help support the
v famiJy.and 2 need fob ghe black community. to draw heasily
ug e resources of all its members in order to survive,
black woren have taken jobs that few others would accept:
thercb\ they unwittinglv aided in creating the myth of the
female's dominance in the black famiiy. This illustrates how
racist has alferied the relationships between black males and
feinales \s blark men develop access.to ‘the cconomic power
structure, black women for the first mme have wile or worker
' . options that rhany white women hm'c‘lnd for along time .

- Diane Slaughter of the University of Chlc 2o, In examining
different adaptive strategies blackw omen have arrived at,
“The strongest conception 6f womanhood that exsts
ng ail pre-adult ferales is that of the woman ‘who has to
a strong role in the familv, They {the pre.adult females)
pted the situation as part of Jife and tradition in the black

ourceful woman bQCOch an influential model in their lives.”
As a result of her research, Afro-American sociologist jovce
Yadner sees three, primary agfents of sogdalization for the pre-
adolescent black female. (1} the S te and cxtended
’ famlly: (2) the peer group: and (3) megatwe commudity

influencés such as exposure to  TApE,.poverty, viojence, and the

like, The strong persomality that results from exposuré to the

harshness of life cnbances the girl’s chances for. survival and

e - her ad’equalc ﬂnct:onmrr mthm society. To “survive,” thc_
Tl . blaek woman must “inake it” as a mothier and a worker. .

.. Consequently. over the sears. education has been one of

# * the black movement's priogities. The black woman’s aspira-

Hons tow ar(l education are assotiated-with an emphasis on

tareer possibghities that ace, seen as making possible or easing

- - themmntenance of e black family, ~° . :
Dcmn faith of hlack women in the decauon sistem
BRI 'ua asmcans {m- social and etonemic advancement, cgml edu-
‘ cafion has not assured them equal access to opport umt\ Black
nomcn‘wuh degrees _eqpiivalent to those held by ‘men and.
] white womien ha e been upable to obtain cquivalent jobs The
> . /JJ between the sdlares of black tnen afid women has widened.
Bqth black 'md white women with seme col!g:ge edueation carn
less than a qucL malé whn has only 8 years of cducauon
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'*\ltho&ah the b!ack “ m‘nan has madc great sprides in recent

vears in ¢losing the educational gap, she still suffers from in- -

adequate education and traiing. In 1974, approximately 73
pereent of blach. women had coinpleted high school’compared
with 83 percent of white women. Although there was a 56
percent increase in college enrollment of blacks bewween 11970
arid 1971, only 16 pereent &f black \\omoi(\\cre enrolled in
college at the end of that period A collegc dcgrcc is altamed
bv onily 7.6 percent of biack women. ,

* Since 1970, Liutle eudcncc exusts of an\ advanece in thc Tele

+ tivé carnings of black females. A Jook at the jobsy  top §-

percent of the earmings distribution shows that black females
held none of them in 1968 and essentially none in 1973, Black
women carn less than white womens(a median income of $2,-
810 . dre emploved in g‘[‘é;t_ter numbers (about 60 percent be-
tween the ages of 20 and 547, and holia greater percentage of
low -paving Now Sstatus jobs (34 percent.are emnployed as opera-
tives Or service workerss. In 197545 peicent of black families
wcre headed by women who €arnpd a rhcdlan incime of only

v ‘$-1.":~]-‘_63, Ihat;hqr_c isstill a farge number of black wémen in the

“labor force reflects to a considerable degrde their continuing

. obluzation te"supplhs a substantial proportion of family incomne.

It '!.l‘:O suaeests that educational attaiuments, no n;igttcr how
small, Taise participation rates more for black than for white
women - -

The qu.anc[:u\ u" blak women is how best, to d:strlbule their
energics arnong the lr;}lplc barriers of pgvcrty, .age, and sex,

"and what strategies tofp
&nd objectives .

More and more. \ounq black women- are starting to think
about their l'uturu:-s as biiick wornentn the United States. They
are not accepling »ot ietal interpretdtiongof their roles In the *
f)m rss of thinking thuwc through they are being realistic about
thesoles that they will einbrage, Black wopen s All still have to~

=worl, but tht-\ want to work at jobs that are mom challcnwm«
nnd that more Tully use their'strengths and talents, They want
tht\ educatien and training fo develop (hc:r abilities and"in-
terl’s‘l'\ They want education that respects (ultunl differences
'md that edhucates for ]ll')Cl‘lllIOH and survival. s

ursue to minimize conflicting intercsts
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PuertosRecan Women - . '

In imnigrating to the States, Puerto Rigans differ in oke
main respect from mest other minorities who preceded them:
I‘hc\ come as Amerian ritizens. Nevertheless, nuinerous prob-
leths—differences in customs, racial inequalities, and a !lmlted
knowledge of English anong them—have restricted their social, -
econormic, and educational success.

Many Puerto Ricans report that the f’\mlh v.}flrh is very
important m tradifronal Puerto Rican cufture.” ¢xperiences a
tremgndous shock when it s tmnsp]mted from Puerto Rico to
the matnkand Norole in the Puctto WicanAmerican fapnidy has

. been more challenged by immnigration than tiatof tife father.
In traditionat Puerto Rican cultare the man is the'n disputed

* head of the household Meanwhile-the *good womanobeys her
hushand and stavs at home. working long hours while Carmg

for the 'children. But whether head ofﬁ‘ousthold or ,,,00(1

<
¢+ Onthe US mainjand. where women in\e morg promirence

afid stature. these tradinonal Puerto Rican roles are undercut
" Puerte Rican ‘women are not shielded from mamland differ-

« ences Fceonomic need often projects them o the labor force
where thev are (ohfronted by the gqreater expectation of
women’s roles. Then, 100, the school and community teach
Puerto Rican children that thev shonld have more freedond, be

% more aggressive and independent, and should speak English .
rather than Spnni‘s‘h‘ These mfluences charfge the traditional

« roles within the familv, causing itr:tim. role conflicts, and iden-
tits confusiont Y - : . )

/ The Puerto Rican woman often drops out of schoo] at an_

early age to enter, the labor torce {at the Jowes? Icvcl} in the .
Lope that her wages will hc]p her farmily out of a life ofpoverty-
When she is able to find a }(;h she faces serious disadvantages,
not least amonye them her lack of knowledge of English and the |
Y ack of hilinqual programs. in‘her community Adequate traip-
me o another lack that keeps a decent saiar} ut of rc'\c'h,
satuation that furthcrtompounds ler housing, health, and“other

- problems. | * : T e
Of no assistance to her plmht are dmr-rummtmq hlrmfz prac-
. " tices that has e Puerto Rican women waorking for a lower whge
' than Puerto Rican men despite egual pay ieglshno‘h M1hv of
N P .
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# woman.” the mdividual subordinates his or her wants and aecds <.
« . 1o thoseof the farmly, ¢ v . v -
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mailabie opportunities have been.so-called “women's jo

which are egonemically and politically powerless and amount
o nothing mere than low-paid uriskilled dyudgery. L

Sup_portmg this qlum }hctur'e of Puejo Rican women in
Amcrma are the )975 U.S. Census'figuees that shbw 1. 7million
., Puerte-Rigans in' the United Statef, 906, 000 of them female, of
whom only 131.000 have jobs \I re than half of Puerto Rican
women participating in the labo, force are opcratnc or service
wotkgrs. and 68 percent of thy “orkma carned incoriies Below
$35.000.,The mnost recent datt mdicate that 31 percent of Puerto
Rican households in thc Upited S(atcs are hcadcd by Wwomen
who earn.a median incosre 8£,53.889.

Puerto Rican womgn in” America complctc an hverage of 9.5
years of school. Onl{ 25 pereent of them attain a-high-school
education and a mere 3 percent‘are colleger graduates. Their
educationa] attamnmgnts. lihe their employinent, are hampered
by ‘their imperfect grasp of English and their itlenl’ity'mn-
fusl@ which is often exacerbated bv mainland prejudice and
their own sensg of being strangers in a foreign country. Of §ige™
nificant concern to Puerto Raqan women is how nwch the lack
of access to “mainstream” education influences their social and «
econarfic q:.uatlons * : :

Puerto Rican women in the United States are still struggling
with racial as well as sexual d:scrimm”tt!on n hOusmf;, educa- *
tion, and’ hiring. Thcv Jfindl the wonten's movement defined by
_ Anclo-Amenican standards and often oblivious to.the special
" needs and, strengths of: mmonty women. They feel that the -
“movement has tended 't ignare and obscure the racist issue, re-
sulting in double discrimination for minority women.

" PuerfoRican women will not separate themselves from their
“ultural hcr:taqc or be alienated from their men, They strorigly
support'* qualities of wamanhood, sttong family ties, and re-
spect for the family as an msmunon They will accept a move-
ment that tonfrome sexism, bt not one thdt divides the sexes. -
. A ] thc.fnmetncnt appeals’to the issye of hasic human nghts 1o
N ) "the values.anherent in the freedom of, both se‘cl:; from sexjem,
S vww v and 16 thc propésition that when a woman' has freedom of
‘ -™,"choice thig also frees the man-f this, in, fact, is the meaning of_
the \omtp's mb\cme@ then many Piierto. Riean women will
support . N - .
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Mexrcan-American Women

{exican-Americans constitute the second Iarqest minority in
. tha'United States today, and more ghan 90 percent of them are
citv dwellers Vilma Martinez. a voung Chicana (fgminine foym
of Chicano® ]'mwr, has speculated that “in 15 or 20 years the
Hispanic population xill surpass the black pOpulatlon Our
citizens must’be aw@ned to the ramificatiors of this fact-
t Hispanos are a nationalls significant, and not a regionak gtoup.”
Historjcally. tire Chicano family has been patriarchal and
authoritarian® Economch social. “and political leadership n
- Chicano commyunities traditionally has been male-based. Edu-

., catién, sexiial liberties, and material comforts have been {0

the men, with the women taking a subordinate, supportwe‘ro!
within the family. The-Chicana was controtled By her p:tl‘enls
unti she married and then had ta be faithful t¢ her husband
and children. ’ . -
Chicanos often place a grtater emphasis on the family as 2
ynit than on its individual’ membcrs Rarents stress the use of
Spamshdas their children's primary language, lnsnstmrr that_
“to give up Spamsh would. be to say that one's ancestors ac-
counted for nothing and that one's culture had made no im-
pression on the history of the Sduthwest. The feeling prevails
that the family nucleus would disintegrate if the children could
/ not speak in Spanish to their grandparents v o b

Chicana leaders ‘see three distinct chng,’ces open {o- Mexid N

cn_.n-Amgdcan wondeg: The ‘Chicana can adopt the tradi-
tional sex role, uni tmg the rural Mexican woman whose
p'nlace is in the home § she can ghoeose a dual role in which she
bllmgual and begins to move away from traditional rchglous‘
and family sex-role images; or she can cut her cultural ties
nd identify w rth the iiberated” middle-class white woman.
This diversity Yot mole models for women wnthm the Chicana
romrnumty requires special. consideration by cducatlon "policy-
makers. Chicanas themselves express | "the need for hasing spe-
Cific role models which they can follow at all education levels—
-~ elementary, secondary, community college, and htgher educa-
tion. And‘theyre’talkmg ahout teachers and’ administrators,
not just Chicanas jn school cafeterias. Many of thgm aré fook-
ing_beyond commumty-collegc training as secretaries or as
cosmetologists. . ¢ .o e
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Educational ahd vocational training “opportunitics must, .
thcrefurc. be. made more accessible and relevant to Chicanas’ ?'
lves The dcficiencies in our educational svstcms as 1t relat
to Clicanas are underscored 1n that Chicanas complete an
average of only 9 years é( school One-fourth of them have
completed less than 3 years of school, 23 percent have com-
plel-qd high school, and only 22 percent of those 25 years of
awc‘angt)ldcr are college graauates.

These low figures do not translate the zeal swith which Chi-

'+ + canas seck education despite the many obst8cles. One fornuda-

13 -
;tool for survival in a complex sqpiety. T
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ble barrier is hydra-headud discrimination becayse of race,
- color, natienal ongin, ]angu\iu;', and sex-role socialization,
Then there’2re damaging or Igadequate counséling, ill-pre-
pared and unmouvated teachers, culturally biased achieve-
ment tests, inequality of school finances, tracking _into non?
college preparatory courses, economi

Bt‘l%!e models.

Parents’ of Chicanas recognize 1he val

'
-

o

u(of education as a .
ey encourage their
daughters to pul:suc education, and there is a sense of famftly
pride about a daughter’s atteridance at college, But _parents
also want Chu,ana.s to remember their traditional family values
and roles. Thus under_pressure to suceeed as bgth student and
/Chn,ﬁna within a strange, fmpersonal, and often inflexible col-
lege environment, the young woman becomes vulnerable—
and little wonder—to the despair and frustration that account
fot the high dropout rate of Mexican-American women,
Ner can the econpomic realities that often preclude interest
in and aceess tp educational attainment be wierlooked. The
an?u,al income. of Chicanas in 1974 demonstrates a cycle of
; poterty, with 76 percent of them carning, less than $5,000. In .
terms of carning power 3s compared to all other Spanish-qrigin
“omcn the Chicana is at | thc bottom, edming a median annual ..
,mcpmc of $2,682. Tt must aiso be noted that Chicanas.are in-
creasingly i the labor, force because of economic need and -
onsab:]m&as Peads of houscholds - 14 percent of Chicano
ilics” are suppor(cd by Chicanas, and one-half-of thcse are

.

. -

deprivation, and a lack ¢
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.moved into the forefront with their “sexual poht:cs" results
from”the Chicanas’ feeling that class interests have been ob-
scured by the issue of sex which is easier to substantiate and
to deal with than are the complexities of race. . ’
Chicanas, along with'many other minority women, question
* whether or. not white women in power posltwns il perform
any diﬂeremly than their whitc.n%c predecessors. Will whité
women work for humanity’s benefit? Will they ue, their power
. to give entry skills and opportunities to mmontm’ Chicanas
have seen little evidence ol white women addressing these
broader needs or exhibiting an understanding of the minority-

wide tssue of redistribution of income levels.

Bea Vasquez Robinsén of .the National Chicana Coalition
minority women’s position vis-a-vis the’

succinctly states t
women’s movement: “To expect a Glicana who has felt She
degradation of racism to embrace a movement that is once
more dominated by whites is childish.” And in another in-
stance, “We will join fefCes to the extent tha you whit® women

L are willing to fight, not for token jobs or frills, but rather

go to the roots of oir common oppression andstruggle for
- economic equality”
The Chicanas’ p'rir*e concerns are economi¢ survival and

the continuance of their culture. Their isgues are broader than

fexism; Zirs are racism and cultural plutahsm as well

Americat tndian Women .

. In apy discussion-of American Indian women, itis necessary
to keep in mind the diversity among the 789 tribal entities
existing today. Writing for the HUD Challenge, social scientist
Regina Holyan says, “Some tribes allow and encourage promi-
nent authoritative behavior on the part of their wdmen, while
other tribes such as the Navajo and Cherokee prefer that their
w0men not act colspicuously in dec1smnmakmg roles. Jhese
conflicting expectations by different tribes place Indian women
in sensitive situationy when they must interact with nfembers of
other tribes”

Nongtheless, like the Chlcana.s American .Indian women
méy c¢hoose ainong three separate subcultural roles; the tra~
ditionhlist, stressing adherence to the tribal religion and cul-
tural patterns; the modezate that retains elements of the tra-

. ditional Indian heritage “and cystoms while adjusting to the
dominant white societal patterns; and the progressive, which

.~
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teplaces the traditional culture with the modem white beliefs A __
and values. Educators need to be aware of these different role
choices and to avoid influencing Indian students t0,choose
a role based on.the expectations of whites,
. Among the cultural values basic to many tribes is an em-
. phasis on living for today—in harmony with nature, with ne
dime consciousness, with a concern for gwmg, Jot accumu-
lating, a respect for age, and a desire for. sharing and Zooper-
ating, These values are often in direct opposition to those
stressed by the dominant culture’s educational program. The
white way of life is future oriented, time conscious, and com-
petitive. It places great 1mportance on youth, the conquest of
- nature, and long-term savmg -
For over a century the Federal Government, largely through
the Bureau of Indian Affairs, has assumed the responsibility for
educating Native Americans to the standards of the- gEneral
. population. Because the Indians must live in.the  white man’s
world, their sense of survival tells them that education is the
- way Lo success, even though they may not agree with ‘many of
the practices of the schools their children attend. d
s Despite the availability of free schooling, only 6.2 percent of
Indian females and 5.8 percent of Indian males in,the South-
west have ‘completed 8 years of school. Data from the- 1970
Gensus, however, indicated that women in’ the total American
t Indian population complete,a median of 10.5 years of school
with just over a third (34.6 percent) graduating from high
school. Although female Indians attain more years of formal  *
education than do maleg they have been shown to be dramat- -
+ ically less acculturatéd than Indian males. s ’
Census data also show that only 50 percent of American In-
~ , ,  didn women report English as their mother tongue. This ineans
that English is a second language for half of the Indian women.
. Educational policymakers—especially at the elementary level—
must be aware-of the high incidence of English language de-
ficiencies among Indian females and plan programs accordingly.
" There is a real need for Ameyican Indians to participate in
fomulating education policy for reinforcement of the distinct -
tribal belef systems and value systems. Indians look upon self-
determination as a necessity, especially in viow of tribal diversity
and the different learning styles that exist among the tribes.
Yet Indian women often perceive Federal programs and the
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women’s ml:;'\rei'nen‘tq:s sidestepping their particular wants and

strepgths and threatening family unit because these programs

encourage them to seek their own self-satisfying goals. This is to

say that though Indians will not dispute that education is nec-

. essar for survival, they dislike the specific methods because they

disrupt their culture and often have the effect of channeling In-

dian women inte domestic jObs and other low-paying positions.

. Preservatioh of the family, with the nurturing of childrsn

" within the famlly structure is the prime goal of Indian-made

" policy. Should the Indians feel a'Federal program to be in con-

flict with this policy, they can chooss not to take part in it. That,

decision, however,. is not witheut serious consequence: Not to

. participate can result in an effective blvck to progresstve self-

. - help by closing off economic and educational opportunities.

y ... Lack of education also prevents the American Indian from

.*" working from within the education and political systems where

it 7 weighty isgues must dealt with: How, for instance, is access

" %o educational funding on both Federal and State levels gained
o . by Indian tribes mdmdua]ly’ Who controls and uses the fund-
: °ing once it is gained? How &an self-determination ‘be enacted
within éxisting - guldehnes for receiving educational funding?

Thus the Indian student has two Ffe styles to learn. On the

. one hand, the ways of the white predominant culture must be
1 ‘learned as a survival skill théugh Indian women caution agaihst
' . these‘\}rays being permitted to “vitiate” or infilience tribal style.
; . On the other hand, the Indian life content, which now is

learned only through the home, must be learned simultaneously

in botl areas and aware of the appropriate responses expectcd

in'different sitvations.

mployment and job opportunities for Indlan wofmen are,

naturally, affected by the level and quality of their educational

. background. More.Indian women than-any other group (86
pei-cent) earn fess than 35, 000 per year. Thlrty-ﬁve percent o

L thdr median family income was a mere $3,300. Amgrican In-
- « dians, the stpallest and poorest of all"America’s etlyhjc groups,
N []
) T %0 ’
". . - : ’ ’ "

”»

, as standards and values- The Indian woman must be effective *
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class by themselves when it comes to suﬂ'enng eco-
rivation,” according to ecoilormst Lester Thurow.

most part, Indian women believe that working to-
ward the lrnpfbvement, . of the status of - Indians as a people is

en's movement; they beheveathat acqmnngwqualfﬁghts
not necessarily mean that Indian women want to attain
ual leverage in tribal matters. And Minerva White, 2 Seneca,
cently said, “We hiave had women’ 3 liberation for 5,000 years;
e have been hberated for 5,000 §ears, and’ so that is4ot an
issue for us. .. - "3,
Because Indians do not make the sarne kinds of sex-role
istinctions whites make, and bebabse. Indian women, especially .
those of matrilineal tribes, mﬂuence tribal economic decfsions
and ase in decisionmaking positions, these women are not gen-
erally {ympathetic to the women’s movernent. They accept the
reality of social changes occurring, but agklittle beyond a voice

profoundly affecting the Iw&s within the;r tnbe

"Aaan-:!meman Women

Asian-Americans, like American Indians, are a hlghly diversi-
fied ethnic group. The Asian-American, populatich includes
Koreans, Indians, Pakistani, Vietnamese, Indonesians, Thais,
Malaysians,.and a wide ‘repmseqtatlon of Pacific peoples such
as Samoans, Guamanians, and native Hawaiians. Americans of
Chinese, ja‘i)aneSc, and Filipino origins are also included, and
because more detailed research and description are available for -
them, they will, for the purpose of th;s discussion, represent all
Asian-Americans. - .

Asians tﬁday constitute less thaﬁ 1 percent of the populatlon

in this counery, past and _present, far outweighs their numbers.
From a background 9{’ “unskilled” labor and objects of dis-
crimination, Asian-Atnericarls have reached comparatively high
levels of educational and obcupational achievement. Chinese

. *n V . 3 91
- . .

and some control over the directions of the changes that are .

in the Unjted States, althotrgh the importance of theit presence '




VY T lL

- P

Japanese, the mc;st promjnent of the Asian-descended
Eroups in Amrica,“ard often poifited out as the “successful”
rmnon‘ty groups. :

. Phe first Cansusdata 0f. 1910 bhowed zfm 78 percent of the
]apanese in this couhtry‘ were male, as were 89 pergent of the
Fl] inos and 90 percent of the Chinese. Because recent im-

tion has almost conmstemly ntroduced more females than
males into each of th¢ Asiaf-Angrican communities, the sex
ratios have chang -con.nderabl he Japanese and Korean
populatlons are now redommant]y female, partly a reflection

-of the humber of wartgrides brought back by returning service-

merll The Chinese and) Filipinos ccmtmue to be predomirtantly

male. ' ;
A comparison of the% Hor-force Etatus of women shows that
.lalrger percentage of 1an-Ame}1ca.n women (50 percent)
wotk outside the home %Iﬁn do black (48 percent) or white

women {41 percent}. A little over 55 percent of Filipino
women and 42 percent 4]‘ Korean women work; whereas
]3pahese and Chinese women occupy an intermediate posi-
tion ,wnth 49 percent takmg jobs, according to- 1970 Census
] ata.!All in all the proportmn of Asidn;American ferhales gain-
\ fully pmployed is higher than the nalional average, and this
, does not.take into account unpaid women in family-oper-
ated busmesses, slnce many| of these women do not classify
themstlves as “employed.” * Lo
' AItHOugh many Asian-Amegi nwomen are.hlghly edmcated,

. concenfratq:l the positions.of bookkeepers, secretaries, typ-
‘ ‘ ists, file clerks) and the like! “They te qualified for better
jobs,” s[iays Beu}' Lee Sung of the Department of Asian Studies
at CityiCollege of the City Um\}‘erslty of New York, “‘but are

: the victims of sexism more than raqlsm
/ - N ) \ | ' ® I
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» L)
iq . | :
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havmg attended or completed: college, they are nevertheless ,
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-’ Po?si’ble..SIrategiés to.Meet tize'\E,dvcalion‘af R B
Needs cmd Strengths of Minority Wo'men s

Ly : 3" Federal educat:on agencies and foundat:om - .
S ‘- + @ Conduct and encourage msea.rch ta the prob-
‘ lems and concerns shared by minority wbmen In the -
. area of e?uca.non .
. . » Orgamze on gational or* regnonal levels a clea‘r-

- . inghouse for information exchange on minvrity women
and relevant ree personne_l, materjpls, and

i . . .

‘ " State departments-of edudﬁnon
. o Interpz‘et Title IX cwith a sqnsmvny to mlti-
- o | culturism, recogmzmg the double ]eopardy of seX_ and
race.
Tl e Include' mulﬁculfural female repx‘esen;atives i

: planning and develqpmg p:ogmms for minority« -wom- .
en and girls. 3 - | s
. ® Encourage and provide equal employmem oppor-
1« .| tunities for hiring minority women in aﬂ_m:msiranve IS .

T ‘and decisiontaking pogtions. : .

-
-
-]

o 1o sensitize them to the special needs and concerns of
- minority female students. cate @
' "| @ Require teacher-ttaining and certification pro-\
grams to include intense self-evaluanOn sensitivity to

- ; »

S nulticulturism. g

«  Local education agéncies

. . - ® Include minority women and cogmunity mem-
bers on the board of directors or trustees,s

' E/ [ e Encoq&age minority women to pre‘i)are for career
e advancement and prgvide adequate -t):am:ng oppor-

a B luntﬁes
‘ ‘ 'Edu;at:on :mt:tut:om( _preschool through coHeg
L Recrmt minority women into admmnsu'auv fac-

uity, ?nd student ranks. ‘
o Prowde spec:al stipends and allowanc

L

B progmms ' n‘ -t ) .| 4

‘' @ Retrain educators, counselors,’and adnumstrators o

F13
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® Adopt day-care, tutorial, and counseling serviees
to enaple minority women to partake of educationak
oppo%nities . C s i
®/]ditate special placement efforts for minority fe- -
male gradgates.
. > @ Expand and cnrzch adult—educatwn opportunities .
. » ) s0 that parents and children are exposed to accultura- e
tion at a more closely related pace. | - SN )
® Encourage and preserve bilingualism. .. .
L Emphasnzc in school and college curriculums the |~
literature, music, art, dance; gdmes; snd spotts” of mi- v
i nority cultures, .
® Make effective use of community resources ancL i -
"develop.incentive$ for-community participation. o ]
@ Evaluite regularly and systematically school p!:Oll :
grams that mvolve minorities, o0

.

#* . ' v

- +" Levels of unemployment of Japanée—Amerié;n and Chinese- )

‘American women are generally low, even slightlyslower than )
those for whites. In 1970, for example, the pnemplojmlent rate .
was only 3.7 percent for Chinese women. The problem is not 1h )
getting a job, but rather in the kind of job and the salary it Pays
Many recent Chinete immigrants, fresh off the plane, can walk s

_j into one of the small garment factories scattered throughotit any

Chinatown or its peripheral area and start working the next N

ay. They work by the piece and their hours arg falrly ﬂexnble .

Pigee work at low rates is always dvailable. : ’

very young children has not limited the Ievel .
of occupatiBnal achievement for young workmg Asian women.

. Chinese fmothers show’higher levels of occupauonal achieve-
ment thifn childless, never-married Chinese women. Thi is true.

N also for Filipino women, although t0,a lester extent thanTor the o
Chinese: This situation may represent a cultural Earryover from .
the traditipnal Asian plttem in whith mlddle-cla.ss Astan moth: . !
ers are inclined to be employed. By Asian custom, older ch:Tdren

4" help to take care of youngai:lnes, thereby nehcvmg mo;hers of

J these faimly duties during thdday Hence, the Asian “day-care”

i

n

program is conducted within the home and family. -~ 1~ * €]
Chinese-American women are marrymg later nd Iumtmg" ’ '
their families prabably because they are spending moze years in
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\ £* ., school. In 1970, the médian years of schooling for-each Asian-
- American group was slightly above the white attainment pf 12.1
years. Today, differences in years of completed schooling among
Asians and whites of both sexes have virtually disappeared. .
" Census data*for 1970 indicate that 23 percent of Filipino and
- 58 percent of Chingse-American women between 18 and 24
~ years of age are in college. About three-fourihs of all Japanese-
- Americans finish high school. Figures like these indicate that .
many families have shed the -centunes-old belief that females
are spoiled for wifehood and motherhood if they adquire some
education. It is generally the foreign-born female who is the
most deprived and; hence, the most handicapped. Her oceupa-
- tional sphere is, therefore, extremely circumscribed a.nd limited
v to the most sifiple and menial jobs.
‘Many Americans are unaware that more Chinese-Americans
. are born abroad than ‘are born in the United States. The for-
. eign-born ratio will probably become greater as immigratidn
3¢ ceeds native-births. In essence, the ‘Chinese-American po
tion is largely a“first-generation or immigrant-generation pop-
‘« ! " ulation. The tremendous adjustment that first-generation.
' Chinese-Americans must make puts theim at a disadvantage in
. " every respect. They must re-educate themselves completely and
quickly. . - - - ‘ .
. * Most/ Americans assume that Asian-Ameri have no
o . & . social problems, an assumption whwhhrestncts the access of
’ Asian-American$ to funds availahle to minority g-roups Asare-
) sult they have been forced to form self- help organizations in
their 6wp communities, an action leading to the mlsconcepuO:a
that Asiaps “take care &f their own.”
One segment of the Asian population most in need of help are
thosg who cannot speak, read, or write English. Illiteracy is gen-
«  erally.a problem with those over 45, especially the women. “The
J» younger generations are highly edycated and bilingual, regard-
, less of sex. However, in the 1970 Census?only 4 percent of the
" Chinese Tiving in New York listed English as their mother
N tongue.: In California, 12 percent and in Hawaii, 44 percent did
"so. That the Chinese have clung to their language more tenas
y ciopsly than most other national, groups is commendable and
could provide a national resource of bilingual pegple.
«+ Another problem Asian-Ameticans often encounter is the
\ P Amencan cultural values that are in Conﬂlct with many tradi-
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tional Asiani . valugs.' For example, many Asian cultures have
emphasized strict loyalty to the family, which trains children to

avoid controversial, potentially cmbarrasmg situations. Stnict
self-control and discipline were mandatory As 2 result; Asians,
especially women, oft¢n have appearcd to be reserved, self-

" conscigus, and retjcent, finding continuity, permanence, and

personal security in the close relations of the famjly. [n contrast,
dominant American culture'now comprises a majority of single, -

. nuclear families mth few mulu%emranonal hvmg arrange.

ments. . .

A ther example would be American competitiveness based
on Zch’ for himself,” a-notipn alien to most Asians. However,
in the process of acculturation and upward .mobility, many
Asians have adopted the mog/éxpressive and assertive style of
the dominant culture. Betty Lee Sung hsserts that the tendcncy‘

* is becoming ingreasingly prevalent for Asian-Americans to, be-

lieve that, in order to adjust to living in the United Statés, one
must embrace the American wawin toto and cast off the Asian
heritage completely: She also believes that gteat psychological *
damage will result for these Asian-Americans. Instead, she

holds, Asi;‘n-Amcrican women and men should strivg for a culs

Aurally pluralistic society in which they can preserve their hee-

itages while eontributing to American social, civic, and educa-

ticnal life.

Likg -many fore:gh women, Asian- Amencan womeh have
Been neatly categorizéd by stereotype milled in white i imagina-
", diops. Asian women are often described as being docile, sub-
missive, and sexless. Or they may be exotic, sexy, and diabolical.
_ +They are often presénted as objects or commodities rather than
as persons with ideas, aspiratiogs, talents, and feelings.” , o

"A situation familiar to mangAsian women comes,as a con-
sequence of recent immugration. Since the end of World War 11,
more than 500,000 women of foreign natianality have entered
‘the United States as spouses of Americans. Over one-third of .
these wdbmen were from Astan countries. Professor Bok-Lim
Kim of the University of Illinois has found that many of these
women expericlice a host of adjustment problems. Reports of
severe physical abpse and dcpnvaf ioh, are fot uncommon. -In
one study made at Washington State Professor Kim noted that
. divorce or separation among Asian wives of military men re-
sulted in over 20 percent of those in the study becotning female
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heads of households. ‘E'I?lis figure is in contrast to the 6 percent
of Chinese-American and 8 percent of Filipino-American
female heads of households.) These Asian wives are-often un s
able to seek help because of their isolation, lack of proﬁmency - G5
in English, unfamiliarity Wlt.h the life-style, and fear of oul
contacts. e

LY

B7 by and large are concerned with how Anglo .
- ucational‘ institutions in particu]ar——has at-

ate tiem from their men. They want to share the ‘belief that
the only route to fulfillment of the American"Dream is by per-
. severance and education. Yet the present educational systerq
-~ often militates against.such goals for mmonnes and especially
femnales.

Many minority women are high-school dropouts. Conse-
quently they look to secondary-school programs to be made
more relevant and available to them. In like veid higher edu-
cation, a recent alternative for many. minerity women, needs
to be demystified. College role models in their immediate fam-
ilies are still rarely found because most minority women in
college today are the first in their families to be there, Setting

“this kind of precedent puts pressure an the young women,
braught on by expectations from both their families and them- -
selves. Those who!make it through 4 years of college soon be.

’\come pa.m‘fuliy aware that the job benefits which should fol- -
low are often limited. Many college-educated minority women
# are unable-to get white-collar jobs at a professional level. e

The fact is that .minority women frequently éxplain their
problems in economic terms. The kinds of jobs open fo them is
2 smatting issué to tlme women. Of 36 million women-inthe
labor force, 4.7 million are minorities, consutuung more than
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’ 44 percent of all,minority workers, Discriminatory hiring prac-
tices based on racist and sexist factors still prevail and are
just further comp{jcated when minority women have educa- °
tional attainments, the more cducated often finding them- |
stives underemployed and underpaid. It is often.the case that
both white and minority women with some college education
carn I than minority men with less than a high-sohool edu-
cation. " * .

Generally, however, the more education a woman has the
more likely she is to be in the skilled or professional labor force.

-~ New job oppgrtuﬁitics in expanding occupations and addi- .
tional schooling are almost certain to place inore minority
women in the labor force, . v

Statistics indicate that most minority women workers are
high-school graduates. March 1974, figurcs showed 61 percent

. had graduated from high school, including 10 percent who

_had gompleted 4 or more years of college. The comparable

. figures, for white women were 75 and 14 pereent, respectively. -

* Becayse minority women complete a median 12.3 years of

*  schooling, the educational system must plan ‘and implement
instruction that wilt meet their sp;ci:3l needs during these 12
_ years. . -

. One purpose of ll'{é' educational system & to equip all learners .
with satisfying and>rewarding competencics for entering the
world of work in the ficld of onc’s choice. The curriculum and

' instruction used in preparing the professionals who will work

with minority gitls and women must rcﬁcct:thc heritage, needs,
and concerns of the” various minoritics. Cultural pluralism,
a relatively new idea in education, addresses the cultural dif-

C ferences of minority women 'and%nforms m4jority men and .

¥ women abont this diversity. This pluraljstic coneept is the

hope that ethnic women have in getting others to understand,

a promote, and respect differences in cultural patterns and lgarn-

o ing styles that are so witlespread jn America—and, not inci- * -

+  dentally, in advancing themselves i’n the dominant culture. @
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CHANGING MALE ROLES -+ = . -

. . . . by James Ha;nson

BEvery new social movement inevitably “churns up a meas-
ure of apprehension and uncertainty, and the struggle for

equal rights between the sexes is no exception. Initially there
" is no agreement about the social consequences of full equality

.~ of opportunity for women and men. Nor are men clear about

what exactly is in it for them were they to respond positively
to the changing sex roles revolution.

Some questions'seeking answers: Will women’s gain be men’s
loss? What will be the consequences for children? Will men .

have to Jive up options for certain jobs? If yes, what will they
do instead? Do men have it “so good” now that changes most

- — . . likely will be detrimental to them? Will the division of labor -.

~and tradmonz* role expectations ‘in families.have to change?
These are al}realistic and difficult questions.They are made .

more d:ﬂicult, however, because contemporary society pro-
vides no models of what an egalitarian world would be like.
In the absence of such modgls, the-ppponents of social cQange
often create carigatures of the goals of both men and

who seek gma::iequality. Their distortions cannot prevail,
however, and

understanding of the destructve consequénces of traditional
sex-role socialization for both men and women, which niakes
it abundantly clear that change is needed and desirable. Never-
theless, social change, whether intentionally sought or uninten-
tonally brought about through stresses induced by economic,
V——

Mr. Harrison is a psychologist at the Bronx E‘sychw.tnc lmumle The-
following also contributed to the paper on which this article is based:
- Robert Brannon, professor of psychology, Brooklyn College; Mare

.. Figen Fastcau, attorney, New York City; Robert Fein, paychologast,

. McLedn Hospital Harvard University; Jack Nithols, free]anve writer,

New York; Joseph Pleck, psychologist, Institute for Secial Research,

University of Michigan; and Robert Townsend, professor of English,

Amherst College.
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lu feelmgs of uncertainty and anxiety. This is especxally 50
mﬁbn the changes involve aspects of men's and womess defi-
nof themselves, their expected roles, and the wa . they
e to one another and the world at large, * ’
Ehe presence of fear or anger among men about the d;'agges
thﬁi'are taking place hardly needs documentation. Manyime‘n
onfused. Stne are defensive. Others are disdainfl-and
ending. Many individuals may have to make idjust- -
in their role expectations, especially if these expéf{ghnons
stand.(m the way of the rights and p itives of othets; And,
the nﬁhm that women's gain need na%t be men®,loss rh;uues
an agdssment of “gain” and “loss” in ferms of .the tofal,»range
of hufitan values, and not exclusively in economic or- ?ohncal
%Yomen need not lose the spec:al protecnon they have

explm "non No one need be required to gwe up an ﬁ;dmdu-
ally chgkgn llfestyde Couples or families should generally be
able t in their role patterns or division of labopé*J these
" patterns are mutually acceptable to all family mengbers, «al- °
though exceptions are conceivable as, say, in the case of prefer- '
ential hirlng. Together men and women can share th  political
and economic redponsibility for a society that will a8 its
_goal the creation of conditions' under which rrhmmm‘n human
development for all citizens is possible., - \
Creative change, however, is inhibited by.the merha of the
status - quo, as well as by active forces that inhibit mhovauve
_ development. Nevertheless many men and women nov.#are ar- ¢«
I. nculfuyg exciting visions for the future’and are workmg toward
giving, them reality. Before describing some’ of their ideas and
some ol the problems they face, it is critical that the social cons
text that'makes them So difficult to achieve be examined..
Women's-rights advocates ,’md their critics agree that West-
e culture is Jpatnarchal " that Is, characterized by male dom-
inafion over women. As a framework for analysls, four separate
. but interrelated dimensions of. the social realny in_awhich
¢, patriarchy isexpressed andby which it is berpetuated—-—msntu-
* tions, ideology, language, and acadermc scholarship—need to
be examined and dlarified insofar as they serve to inhibit social

change-and-rsinforce- the-impact traditionat-culture-fras—upon— ——
100 ' .

S Ui B,




4 t

men who are beginning to work toward a more e?.[fta'.rian
society. * ) T

Institutional Sexism

One of ;the important insights ¢f the civil rightf movement
is the-recognition that racism is not simply

stitutional ratism,” 50 too may the socigl strugtures of a p{.}ri- ,
archy be Tabeled “institutional sexism.” Every'major institution
in aur society is currently dominated by men government, law,
education, health car®, defense, entertainment; religion, indus-
try, or any other sphere of activity. Areas domjnated by women,
such as primary teaching or nur%i;ig, exist only within the con-
text of malesdominated institutions. This;domination consti-.' -
tutes objegtive discrimination, most ﬂ_a'gr_éﬁtiy against women,
- more subtly against men. It resultsin ’p lack of guarantees of in-
" s dividual rights to women. ItAnakes’ sccess to male-controlled
professions more difficult fpfwomeri, But it alio stigratizes men
“*who wish ‘to work in afeas traditionally considred within
“women's sphere”—child care and nursing, for,example. To
understand what sustains institutional sexism, other dimensions
of the patriarchal society must be considered. :

Sex-Role Hdeology . A

Traditional sex-role-ideology has divided the vast range of
human possibility into two mutually exclysive spheres: Psycho-
logical characteristics and social roles that are appropriate for
men represent “masculine strivings” in women ; those that are
appropriate for women are stigmatizing for men. Ideology,
however, does nét simply provide e:Ep]analions and justifications
for social structure. As unconsciously jnculcated yalues or as
taken-for-granted beﬁés, ideology also affects our t’hough't proc-
esses and our Behavior. . )

2 . n  Twpillustrations of sex-role ideolagy in action may be use-
ful. A young father was seen bouncing a child .on his shoulders
:as he walked to his car. Both were happily laughing and talk-
ing when suddenly.the father froze’and was ovérheard to say,
“Oh; I forgot—you're a girl" He put her downrgently on the
sidéwalk, and when she began to cry, he looked dismayed,
probably thinking : “How like a g6 cry.” The father brought

*

*
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\__\‘ pamtohaschxldandtohmpelfbecausehenawcumofsex-
role ideology.
A second illustration concerns a wgnette While dnvmg, .
man and his son were.in an accident and the son, bedly hurt,
. . was rushed to the hospital. As he'was wheeled into the emer-

" gency room the surgeon t5ok one look at him and recoiled say-
ing, “I can't operate on him. He'smy sont” This straightfor-
ward descnptwe story turns into a.conundrum for most read-
ors and, makes evndem to what extent sex-role ideology has a -

~profound and pervasive effect on our thought promsu The
surgeon was s the boy’s mother, of course.

Sexist Language . ’ Lo
It is'well known thatthe Enghsh language lacks certain words

- 1o refer exclusively to both men and women, Masculine words
and pronouns are, used generically to refer to both men and
women simultaneously. In the sentence, “A.good student always
doesshis homework,” the masculine pronoun is used even though
the reference ingludes girls. And- many-persons insist that

- w“Peace.on earth, good will foward men” is understood univer-
slly to be inclusive and thaz to ask for linguistic reform is tan-
tamount to attacking the Beauty of our histotic linguistic tradi-
tions. Others say that half .of our fellow humans should not be
excluded by mstitmgon “the brotherhood of man.”

Who is right? The contents of the Constitution and its first
10 Amendments make no explicit references 10 men and women,
male or f,gnale‘ The terms “people,” “person,” or “citizen”

* along with the approprigte masculine pronouns are used. Did

+ the authors and early interpretersassume that these terms were,

 used in the genericsense 1o include both males and females?

Certainly women inhabitants of the.new country were expected

-t obey the laws of the Federal Government and the several

States. On the other hand, the notion that women would vote

or hold office was so far from possibility in the 18th century that

* it was not even felt necessary to address it. In practice it whs

simply assumed that active parnc:patmn in government was an
exclusive male prerogative.

_Consider the subtlety with which Janguage mediates sex-role

1deology The father's phrase, “Oh I forgot, you’re a girl,” is not

an annocent decldrative’ statement. It conveys exglusion from

_':

the “world of men's pverogatxve, and as such if commiutmicates 2_
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leuervaluaum of the s role q;ad a conccu;itan't 16m of
seli-esteem. 'R, rocal order t0 maintaln self-esteem, boys
must carefully a

n large measur¢ been’ the study of males, Feminist
lapé have documented that the study literature and the
Y ants j;e often neglected or- undere.snn}a/ted the contributions
g?n Similarly, histarical scholarship has been shgwn
uently to- be-an account of the acts of men."To dis-
menc;mf such bias in,the sotial sciences—the very
d;smphg that *séek objective uiderstanding sbout human bé-
mgs, ltures, a.nd their social organizations—is of even
. .

S msmuuon%" ustlﬁed subjectively by ideology, transmitted
R through language, and perpetuated by academic scholamhlp
4 In,spite of 2 qt‘his, seeds of transformation have been present
" “that have 8
- «+°  bilities. (i: 4

»
1

The Emeréi L ¢ o[ a Men’s Movement
o 0 s Gurrentige role issues are. characterized by two complemen-
- “tary.and so Emes overlapping emphases: social change and
T " personal gmwth It was recognized that the acceptance of the
. taken- for-gritﬁed world by many women prevented the possi-
7" bility of sdeial change As 2 means for assisting women to|de-
.., " velopa greatéa:un erstanding of the meaning of their own ex-
‘o . perience, iousness-raising (CR) group evolved. CR

- groups may |

o

of this centu(q%

nall groups of women gathered to difcuss
lives——parents, schools, dating, work, hus-

many women’! '@ec ze that the forces that had shapqd thelr

the like. The process of sharing enabled”

S In su?hg jatriarchal society is expressed ob]ectwely through _

_a&'led some persons to envision alternative possi.

to be one of the importarg social inventions |

T
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. * have foundéd jnen’s resource centers. Several periodicals about

'

/¢ to stop the group at the agreed upon time. The convener may

‘ el '

LA |}

2 CR groups.and wished to have this
experience for th ]ves Several groups of men-began to
Ineet during the l4ter 1960s. As the numbers of men sympa-
theticsto the wonign’s movement and aware of the.need of ex-
amination of mery’s roles have grown, broader bases of commu-
nihaglon and actipn have emerged. Individual 'CR groups have
planned local ¢cpnferences, which have in turn spawned new
CR groups. Lgrger, more loosely connécted groups of men

‘men’s issues age now published, and books. offering systematic
analysis of mefi’s roles have begun to appear.’

Men’s CR grouﬂ:s vary in size, duration, focus, and value
ts. There are nevertheless common themes

which charggterize them. One is the attempt to understand
the individy3), unique, and highly personal events and experi-
ences which led to each member’s socialization as an adult

ttention to any individual who falls into such tra-
hale-role patterns. Individual men’s stories, however, -
without Judgment or censure. Other members may

sumed to be nor‘manve for other members
One ‘particylarly. successful group, which has met or 4
. yearsiwith. higlf continuity of membership, has adopted ‘sev-
eral other guldelmes. Each member of the group rotates in,al-
phabetical order as the convener. The job of the convener'is to
stop the informal conversationt andlget the group started; to
the group a quarter of an hour before stopping time; and *

alsa propose a particular plan or strategy for getting into a
topic. l'I‘he gtoup rotates on an irregular basis from home to
home in order to see how other men live and so each may
_$erveas host. Group members contract to meet for a specified
:"number of weeks—usually 10 to 12—in the fall and spring. ;
During the contract period, members ané expected to consider ;"

weekly attenda.nce among tﬂ_'r highest prieriies; abnnots n_-— e

s . S
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are ‘assumcd to be due’ to illness or t{mengen(;y. Dropouts + -

* from the group-are not welcome to drop back in. At the cons’
clusion of the contract period, the group assesses its member-
ship, decides whethér to invite new members and agrecs when
to begin the next contract period. The limited time commit-
ment enables the members to make a high level of commitment
for the specified period. This group holds a weekend retreat
for members. '

Groups, of course, can be dlsappmnlmg. They may not de-
velop continuity or the needed level of trust. Often such prob-
lems can be avoided by careful planning on the part of a few
memhbers, or the careful working out of a group consensus or
procedure. .

However, most en who have been in CR groups are en-
thusiastic. It is not unusual to hear 2 man say that his ck ¢
group was one of the most important experiences in his life.

For the first time many men break out of a sense of isolation -
and recognize that they have “brothers” who are dissatisfied
* . o with the rigidities of the male role. Many men report that for
the first time they. have developed the sort of friendships with
other men in which they can discuss real personal concerns. .
"Some men have reported that CR groups were, the first oc- o
* casion in which they actually enjoyed being with other men. !
. Over and. over; the contrast between,_ typical male gatherings

and CR groups is described. Instead of the familiar attempt

to top the last story, men hear each Other, and honestly try to e

describe their own struggles. s

Human beings’ need for appgoval and aﬂirmancm has often

. locked men into role conformity out of fear that expréssion
,  'of individuality would bring ridicule an}l Stigmatization. CR
groups have given nrany men a new source of support, one that
has encouraged. self-expression and the deepening of under-
standing of personal re]atlonshnps with both men and wOmsr’

Men’s Resource Centers gnd What They Do .

In the last few yeaw men’s centers have develdped, in most .
big cities and many university towns. In contrast.to CR groups, .
which focus on growth jn personal awareness and continuity .
of group identity, men’s centers are more activitist in op};u AR
tation and serve as a base for a variety of divergent programs. -

. + Typically, a local center will have a weekly or monthly meet- *
——— —— ——ing—to- d1scuss—bus:ness~&nd—pehey—nmﬂepsr—m“ést—a%m:}pt—to——
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minimjze organjzation and to emphasize decisionmaking by..
consehsus. Task-oriented committees may be forped and 2
b . treasurer selectefl; though a mien’s center, rarely has’ a“tradi- )
- tional sef of officerd. Meetings are often, facilitated by mla_ting
leadership. Organizational structures which are identified with
‘ traditional patriarchal culture are generally avoided.

1 Men’s centers sponsor events that tend to correct the imbal-
ance of traditional sex roles. For example, some hold bake
sales for charity, pot luck suppers prepared for and by the men, %
and provide child care for feminists’ meetings. Others hold
workshops to re-educate men in adult living skills. Most men’s
centers have counseling groups for men in crisis.

. ~+ Recently, a Men's' Awareness Network {MAN) has bgeu/,‘ ______
i formed to serve as a national communi channel ame o
men, and between men’s centers. Loca ers will publish a

national newsletter on a fotating basis, including theoretical -
articles, personal stories, reviews and notices of relevant books,
- and announcements of meetings and conferences.

i What Men Are Learning - ’
- Most men have basically good feelings about their parents,
. some fond memories about their schools, and are on.the whaole.
satisfied with their accomplishments. Many men are aware that
1« parents and teachers worked hard to help themhget where they
+ are. The sepse of gratitude they expeﬁenc&"lﬁ#evef, often in- .
hibits critical serutiny of their early experiences of growing up. .
They look back and take for granted that things were as they
had to be becaus¢ their paresits and teachers took these things
for granted. " . . -
From analysis of the women’s movement and closer exam- _
ination of personal experience, some men are becoming con- R
.vinced that growing up#id nat have to be as difficult as it was.
They are taking a Kard look st the world around them, and are
making some critical observations. These observations are not .
."  judgmental; no on? is being blamed. Rather, these criticims = © .
are based on a recognition of a destructive and erroneous as- St
sumption at the heart of the socialization process in our culture: _ e
that the traditional male role is'the normp for organizational life, * ' .
- and that boys have™to be bent, shaped, cut down .to size,or * - ;.
,  stretched out to fitit. The resulis of.this view is that the child
- starfs with a deficit. He isnot a min, He is taught that hg must * " -
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becqme a man. Becoming 2 man has turned into an accom-
plishment, an achievement.

The problem does not lie in the expectation that children
should be encouraged and taught to'meet certain Standards. No

one doubts that it is to encourage children to be strong

. honest, or responsible, or fair. Rather, the problem lies in
. elusive and contradictory elements that fuse to form the con-
" ception of the male role. The message that is repeatedly com-
" municated to boys is “You must be a man.” But boys often do

" not grasp the intended message, only hearing that they are not

men and that to achieve self-esteem and respect from others
- they’must be something that they are not—whatever it is. Some
“will grasp the impossibility of the situation’ early in their de-
" velopment atid stop trying to conform, Others will develop dis-
. torted perspectives in their attempt to achieve the elusive goal.
The form these distortions take in the contemporary male ¢can
. beniade evident in the context Yof a description of the male role.
To formulate a clear. description is difficult, however, for the
‘" same reasons that it # illusive for children. It contains contra-
dictory elemengs, and its expectations are transmitted differ-
ently to individual men, depending on the variations in ex-
perience within their families, schools, or tplturg] groups.

In spite of these variations in context, nuance, and style, some
common themes can be discerned, Author Robert Brannon has

. abstracted four core elements of the male role which seem t
present regardless of individual vatiations in the way th :
expressed, First, the-clearly understood rule is “No sissy stuff.”
The problem in attempting to live up to this standard is that it
constitutes a negative definition of manhdod rooted in t.he -8eC~
ondaty status of’ wameh in our culture. Those cmouons,
thoughts, or interests of an-individual male child that have been

"labeled “women’s stuff” have to be hidden or represied.

“The second element is the struggle forstatus, to be “The Big
Wheel” The problem is not the emphasis on accomplishment,
but rather the emphasis on external validation and competition -
with others. To achieve success a bby has to be the biggest or the
. strongest; men have to be the most powerful the rost com-
petent, the richest. . N

The third element is the image of the “Sturdy Qak.” Men
learn that they must always cope, can never admit defeat, and
st never express e:rnotlon;. of hurt, sadness, and grief. No .

-
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quwcrs aré Permuted in fhe “stiff upper l:p To do s0 s, to

“Jose’ your cool,” and by implication thestatus,of bemg a’‘man,
So far the preséription is: be the best, no failired; apd no |, .

women stuff—three 1mpns51ble standards. The fourth elqment A

provides a_way out if a man should experience some iner - '

doubts: “Give ’em hell.”. This aspect'of the male role sometimes s

" is expressed in violence tOward women‘and other men, ‘some- .

times tn loud and ostentatious braqgatdomo, sombtindes in’ the‘ .

subtle intellectual putdown. It may be Symboh?ed in ‘imagesof [ © |

male Toughness: swagger, smoking, and drinking fo create an W
, image, motorcycles and. cars used as weapons,.intentional{ .
roughness in sports, all boiling down to the assertion, always

with a competitive and sometimesWwith a sadistic tﬂavor i | can: . .
dominate.” . - ) S
. Taken together} these elements leave boys and men with - o

limited alternatives. Mang boys don't know how to meld these -
,clcmculs toqether or, with“other publicly affirmed values like - '
* faimess, sensitivity, helpfuloess, gentleness. - '
Many contemporary men are rejecting the fyranny of the
male role, but this is not for boys and adolescent ten who con-..
tinue to modef themselves on what they hold to be“the best
" images of adults as they see and understapd thcm Adolescents
have no alternatives until adults provide. alternative models. .
These models must be made on a diffcrent cenception.of the
possibilities for men. A first step’is a'rgjection of tl\:ze sex-role
ideology that sustains traditional sex-role expectations. The . .
polarizatign of human charactenstics into two separate spheres
. mgiked “masculine” and “feminine” is a fiction..At wors this “.:'
has produced men whé are brittle, rigid,-and. violent; 3t best,
men w:th damaged self-esteem and hampered creativity.

* - ¥ . . &
Men in, School , AN

b
Most men remember school as the time when they did not "
have to carry a load of - responStbnlttles “When they look deépet .’

", and attempt to remember the details of growing up, however, T

they recogmze"that not everythmg was fun. 'I.‘he uhpleasant

uncoordinated, an y inept phys:call Their jroble

- Take sports foi example As boys some men were clu n#
may have been’cfue to visual or phymcaL__han 1caps, Iackvgj_e_x- B

LT
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perience, rural isolation from ther playmates, or an absent
father. They may have dreamed of learning td throw or- catch’
‘a ballwellbor how to bat. Buf what happened? They regall that
the two best athletes in the class would,be selected as tedm cap-
tams, the other boys being chosen, one by one, according to their
skill. The embarrassment of being among the.last chosen_ was

increased By the usual sneers orgroans from the captains forced
* to pick from ameng the remaining “undesifable” players. If the |

e ¢ was football, the “unwanted” tried to be invisible and

stay oub of the way; if the game was baseball, they tried to get °
into, right field whém%ey h0pgd the inactivity would afford
- them the best-chance of escaping the role of the “goat.”
. Sometimies a well-intentioned teacher ‘would, recognize a
boy’sdeficiencies and attempt to help, in front of other children, .
again exposing him to ridicule. Thus boys who most needed ,
physical education deviséd elaborate schemes'to Avoid it when-
" ever possible. It never stemed to occuf o mast tegchers thate
o these children had performance anxiety and needed to have
g«penence of success. No dne took them aside in brivacy
to teach them how te catclf and throw a ball so they could ovér-.
-come thieir fear of trying; no onesghonght S devise other games
* or sports by which thesg\:k:ldren cowld gain a better sense-of
self-esteem. :

Other men, recéll that they were' good ats rts, but werdt,

_never made to feel thatthey were good enough. hey rook back
“now with cunous wonder at the emphasis placcdaon compe
tition and winning. Supposedly, the theory. was “teamyork,”
the theme, “It doesn t Toatter whéther you win or, lose, it's how
you play the game,” but most men do not remember being
‘taught much about-teamwork. They remember the emphasis :

»

on wmmng and the entreaties of .the cheerleaders to “Hit 'em -

again, harder, harder.” They now wonder why most of the -
resources of the 3chool were spent on team sports in which dnly
a nunont}gqould participate while the rest, gs it turned out,
were taught to'be spectators. With a different 3lidcation of
resourcas they might have learned a lot-more about individual
and partners sports, which could be of some’use to them now
that they are 40, overweight, and flabby. In éhort;'what most
men’remember about physical education is that'if they had

. the skills, they enjoyed playing; if they didn't, they were hu-

mlhated and leartied nothing. ¢ . .
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. Agood niany men aIsO)remember the'same sort of experience -
in the classroom, where, again, there was too much emphasis

* . ‘'on competition. Some were failures in both'places; others who

were humiliated on the playground served as. the agents' of
humiliation in-the clasamom—but were oblivious to it there.  °
Looking back, men may ask why they could not have been
. taught to help one another, why teachers were riot more sen- ‘L
. sitive to the fact that children cdn learn only in secure situa- P
tions. Teachery, did not intend to humiliate children, but they .
often assumed that recognition—of inadequacies wéiild spur e
the child to achieve; Many men recall being frozen irr anxiety
when asked to solve an equation or conjugate a verb. Failure  *
left them with "the. feeling they ‘could accomplisht nothing: Few . ,
werg assured that it was no disgrace to make an error; most
report that, in retrospect, they learned less, both physically &
" and acadeémically, than thiey could have if they hacl not been- N
, made so ahxious by the constant pressure to compete. . -
Men also remember that there were some thing$ they should <
riot know. To have anything to do with “feminine” subjects )
would endanger a boy’s tenuous claim on the “masculine” la- 5‘ )
bel. Of t:ourse, school did not teach this. prejuclme It came |
aiong with_earliést socialization, ‘with lahguage, with uncon-
sciously inculeated values, with observations about who really L e
does the “importari® work in the grewn-up world. But school
did little to counteract the stereotyges, any so there was little
or no opportunity for boys to learn about such things as nu-
trition, shopping, cooking, clothing, and child care— a grosl .
oversight in view of the number of men who don’t marry or .
who are divorced or widowers. _
Spellmg out the nnphcanons of these observatidns is a com-
plex task that  ‘cooperation ancl collaboration among
. men and beii&éen and women. Those who have thought
- carefully about their experience agree that there is need for
) serjous educationg! reform that would recognize all knowledge
"as '1ppmpnate snbject matter for all human beings and would
permit and encourage the expression of a"vast range of indi- - L
ncluaL variation among all students, both men and women, |

. -_Men Are Teachers X : ‘

. Ahundred years ago the school was pait of the,male world, ,
Today the majotity of administratbrs ancf pnnclpals-—-the po-
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sitions of traditional power and prestige—are still inen. How-
ever, a majority of high-school tedchers are women, as are an
even largesproportion of elementary-school teachers. _
Several years ago the greater learning difficGities of sm-ne
boys were attributed to the relative absence of men in the
sroam, and the suggestion that more men be “feminized,”
fof" teacher roles implied that men who taught were “cflem-
inate.” . -~
Recent advocacy- for more male elementary teachers has
emphasized that teaching small childrén does not “ferninize”
men, and that elementary teachers are indeed “real men.” This
emphasis may be a delayed reaction to the previous unfortu- ¢
nate mnceptualization, or perhaps a protest against the per
asive sexism in the culture. Nonetheless, it would be an’un-
fortunate consequence if male elementary-school teaghers ha
0 develop “compensatory masculinity” to survive in a figld
that'is curréntly staffed predominantly by women. Sexism/€an-
- not transform sexism; male*teachers trying to prove their “mas.
culinity” could be even more destructive than unbalanced
staffing patterns. The valid reasons for men to be in elemen-"
tary teaching is their wish to be there, their capadity b dothe

job, and their ability to model equality in 2 still sexist sociefy.

e‘F'atm'r.r Are Parents, Too

"It was once thought that only mothers could care for infant
children, This was considered “natural” and usually aitributed
to the difference in hormonal balance between men and
women. Such an obvious “fact” hardly required research. Re- -
cent studm suggest that thc salient factor in arousing in par-
ents protective and canng f.eehng for their child is the depend-
ency of the child and not the hormones of the adult, posing
the question whether most men have not lived® thelr hives with
“infantile’” deprivation because a patnarchal society has as-
“sumed that they are incompeiént t care for babies.” SIowly
the recognition is growing that men are not mcapable‘pf being
fully competent parents, but that sex-role ideology has pre-
vented them from reahzmg these posslbllmes-—to everyone‘!‘*"
detriment.

Fathers are still dmouraged from taking responsibility for
children in some families. The continuing sex-role_ideology
makes it difficult for thiefs to gain custody of their children




assume that mefi are unable to carry out parental responsi-
bilities, and mothers are stigmatized if they ate willing to give

prove that their former mate is an “unfit mother,” a require-
ment hardly in the interest of the child. '

P The Future for the Men’s Movement ‘s

While women's consciousness and men’s awareness are hav-

ing some impact upon all gultural groups, there dre importaﬁt

. disagreements among social-change advocates as to strategles,
pnormes, and tifhing of efforts for social change. The eritical

igsue will be whether the advecates of human liberation can

1 cootdinate their struggles without subordination or domination.
Within the emergent men’s movements, these differences

also surface. Some men are most intérested in focusing upon

' -their own personal growth and change. Others observe that

L women’s freedom and for that reason urge political support
- " for women as the priority. Or they urge that the focus be the
K patriarchal social structures tHat ‘not only enable men to domj-

_:naunmnn,_bux_nthez.mm_as_ﬁeﬂ._&ill others stress sexist
racist, and class oppression that makes some men and women
- dominators of others. For some men the “movement” i§ under
a . stood to be precisely the place where such questions must be
faced and clarified. Others argue that the men’s movements
° . must adopt a correct analysis of the structures of oppression
" at the outset {n order 1o avoid replicating the oppressive char-

- acter prevalent in other institutions.
Clearly then, the issues of ideology, organization, and strue-
ture are important open questions for the men’s movement.
The questibns-that have been foremost in the minds of move-
ment activists have been: How can hierarchies, bureaucracies,

. patriarchal society—be avoided? How can the necessary in:
e Jormation be disseminated and communication faml:mted with-
: ~ out replicating elitist patterns? How can men who are begina.
. ping to recognize something amiss in traditional role”expecta-

. tions beghelped to develop their own analysis and awareness

without developing newvoligarchies? Cap there ‘be division of
tabor without difference in status?

2 ‘ ' p

in divorce cases. Courts and their investigative officers often |

‘up custody. To gain custody, in some States, fathers-have to

" men's freedom from socially imposed roles is contingent upon.

" _entrenched leadership, “in.groups”—all Bearing the marks of ____

of the ptoblem? How can the many skills of individuals be.used ~
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None of the movements for social change has accomplished
its goals without problems, reversals, and strategic errors. Per-
’ haps more than any other movement, a men's movement needs
this crucial insight: that’ people—men included—have the
. right to make errors! .
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