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ABOUT THIS MDDULAR CURRICULUM

£

-

This module is one of a series of 3 modules intended" for Wse in the .pro-

- fessional preparation of vocational educators in’ the vocational education .

-service areas of agricultural, business, home econemics, and industrial
education. The curriculum can be adapted to various,styles ef instruction

. and to various entry=levels of stuﬂents.
It is te ommended that en instructor planfing to use these modules review
each caffegory to determine if eny modification is needed in the objectives
and sugdested activities so that they eonform with 10tal institutional
policie and/or vocationa.]f'@ducation programs. It {3 also sugg,estec'?that *
‘resourcds and activities be identified for the.specific entrynlevel of .
the’ student to be served. . . .

. = + -
h . -

.

The activities listed are suggested. The use of any. other actiﬁity or:
reading reference which the instructor bélieves would help Ao accbmplish
the objectives of that lesson is encouraged. The choiee of the teacher -
to use the entire module, either through group reports or Lndivid ized
assignment wi}l be related to individual student comggtency requirbments._

Since many modules strongly recommend the use of local administratixe

personnel and community rsources, it is suggested that all site visita-
tions and requests for assistance in the community be coordinated by or
clewred through the instructor. The instructor msy wish to distribute

these tasks among the student group and across the commumity with the cless -

report system being used to disseminate the mfoma.tion gathered. - | «
These modules have been field pested in various settings. ‘They have

been used with students ‘working toward a bachelor's or master's degree
and with students seeking the designated subjects credential in Califw
ornica. Some modules were tested through student.independent study,
others as part of total class ess‘ignment end still others as an alter-
nate activity.. Workshop participants examined the materials in terms of
content, activities, and resources. The adaptability of this cvaiculum
_is one of its strengths. ’ ) ’

-
- .
-

The materials could not have been completﬂd without the
contribution ,o‘f meny individuals. among s ey
moduie writers, workshop participa

Projeet Director . . . . .

b

Dr. Gwen C.-Cooke, Chairperson
BHome Economics Department
. California State University, Fresno

. , .. Assistant to Director ) ’
. v, . Maurine Vander Griend, AdJUnct Professor.
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b Upon the coppletion of this module, the student will have identified what
"R is meant by‘"i@sprudi;ona_ strategies" and have examined their relationship

to the leafnirg zrocess.with special application to vocationa] educetion.
Specifizally, upon satis*ac»br? corpletion of the module, the student will

k™ b 3 £ e -.-.
- 11 Rl %y dc the following

. (1) ‘Determine whet is meant by "instructignal stretegies.”
o+ (2) Selec* instrueticnal $trategies & nrcpriaée Sor the learin
" process. : '

. . ' .
- r

(3) Tvaluath instructibn end instructiona_ strategies for their ef:
”ﬂctive eSS . )

- .. (k) Employ a variety of instructional strategies in vocational edu-
" cation. ‘
(5) Idenéxﬂy uniaue instructional strateglies being used in vocatipnal )
- education’ -
I Module' Cverview

) - ot e ]

_» The. purpose off.curpiculum planning and design is to provide ovportunities
Lfor a'lea:ner or.a grsup of learners to participate actively in the pro-
cqss of meebing & dbrined objéctive or objectives. For example, if the
objective of a partidhlar program is to develop persons to be vocationally
{ompetent as ornaftental horticulturists, then the curriculum must be designed
to provide for learning experiences to help these persons become vocationally
¢orpetent. ”he-procegs thet. orovides for the learning is the “instructional

strategy.” A

-

A P -
Instructional; Btratégies are the means by which & curriculum plan or design
18 implemehted. ‘This process is an integrated one for if there were no
) "" * .‘-' -‘“f‘: B

+

. Ll
HICR t} L. .
.




curriculum Plan, there would be no need for instructional strategies; con-
versely, if there were no instructional strategies, then a curriculum plan
- could not. be cartried out.

. Instructional strategies do not heve to be teacher Ainstigated; they might
/ . be student (learner) instigeted. The strategies wight be implemented .

through cooperative efforts of both the teacher and student, In most )

instances, it will be the teacher, however, who actively endeavors to

-5 provide for instructional strategies which will help the sthdent meet

’ the ‘objectives .of the Program under vhich she/he is learning. " .- ‘

= *
.

“ Ingtructional strategies*are sometimes referred to as instructional plan;.
! Whether it is a'gtretegy or a plan is not izportant. WYhat is important
,is that the pProcess is a procedure which is provided for a learrer to use
in-accomlisghing certain objectives, .

. .
"his zcdule hes been arranged so that e nerson studying curriculum design
. can develop an appreciation “for "instructionel strategies” and see the im-
' . portance in %heir releticnship to the learning process. Furtherzore, the
" module focuses attention on the specific applicetion of instructionsl strate-
- gles to vecationel educaticon. The lessons which were uesigneu to neet

these ends =2re as follows: . h . B 2,
- N '-b

(1} Deterzﬁnihg what is peant by ' inst*uc tional strategies." .

{2) Selecting she instructionel strategies for use in the learn-
ing process, - < -

{3) avaluating instruction and instructional str&tegies fdr their "

effectiveness. 4 w ot

(4) ZEmploying e variety of instructional stratggies in vocational )
education. . ]

. - (5) Examining uniaue instructibnal strategies being used in vota- .
tional educaticqn. :
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Resource Materials for Comnleting the Activities in fhis Module
- . - '
* . ° . N ' : . 5 Lo

. Bloom, Bénjamin Sz, J. Tho nas, re.st:.nss gnd Geroge F. Madsus, Handbook
’ on Forfiative and Summative Eveluation of Student Lbarning. Hew York:
“cGraw—Hill, 1971.

-~
1

. Butler, F, Coit. Instructionzl Systers Developmenﬂ 2or Vocetional i
- and Technical Training. Englewood Cliffs, New Jersey: Educetional o
: Techno‘cgy Publications, A972. '

Ca_houn, Calfrey c. and Altom V. Finch. Yocetionel and Career Education:
Loncepts and Cperatitns. BRelmont, Californje: Wadsworth '‘Publisking
Cempany, 197F. .

1 ew

: . Craven, Linde. "How tc Peach That 044 “eerner," imericen Voceiional '
, Journal. Septercber, 19T 54-57.. '
. 1 N 4

Davies, Ivor X. The lanagement of iearning. o-¢nden: HeGraw-riil, 19T§L

L] . N

- -

- — . ) [ . - -
ZTads, Treeman . and Tougias E. Giii, ''Prescriptive Teadhing for Pandi- !
cepred S4udents,” dmerisar Vecational Journal., lloverber, __975 52-56.

Cexhard, Muriel. Effective Teaching Strategies with the Eehavioral’
Outcomes Approach. 9Yest Nyeck, Hew York: !Parker Publishing Company,

=TI .
+ . N fed
- ‘ adden, Zugene E. Zvelving instructicn. Jew York: Macmillen, 1979.
) 5% T )
+ Hudgins, Bryce 2., The _::s!;‘:‘“ aticpal Procegs. Chicago: Rand-Mclally,
< 1971. : R
. Jones, Chavrles I. ""nshackli*zg the Learner,” Americzn VYocetionasls Journal.
dovember, 1979, 32-33. o

\ .

- b Law, Gordon F. "Tescking Strategies for Endividuel Learning,” The

4 ‘ Individual end His Zducation. (Second Yeerbook) ed. Alfred H. Krebs.
Washington, D. C.: American Vocational Associstion, 1972, 163-173.

Mitliken, Mary Elizabeth. "Toward Effective Instruction for Every _
Leerner,;" American Yocetional Journal. Iilovember, 1975, 30-31.

Rose, Homer C. The Instructor and Kis Job. 1Chicago: American Technical
Society,\l966. . o

. Seylor, J. Galen and William M. Alexander. Planning Curriculum for -
N~ o Schools. Sen Francisco: Holt, Rinehart, and Winston, 1975,

Stones, E. Ilearning and Teaching. A Programmed Introduction. Jok
Wiley and Sons, 1968.

¥

Tindall, Lloyd W. , "Breeking Down the Barriers for Disabled Learners,
American Vocational Journal. November, 1975, 47-49. . ,
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. Weber, Larry and Stephen Lucas. "Evaluatlng Student Progres, "

The Individuel and His Educetion, fSecond,Vearbook) ed, Alfred H.
Krebs, Washington, D. C.:; Americen Vocetionel, Asgociation, #£972, -~
2h 2-256 . ’ - - ) .

Williems, Poie-t T., -David W. 'émith,'and Mitchell A, Kaman, 'Deallng
With learning Difficulties Before They Become Liabilities," American
Yocational Journel. Decermber, 1975, 50-53. .
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- " Lesson Qr‘ie: Deter;nining What is Meant by "Imktruce-
tional -Strategies” .,
R S . * . . 1 W .

© ', Objective S ¥ - %

'l o

Upont the satisfactory completion of this lesson, the studenf will pe able
to define whe.t is .uea.n oy "instructionzl strategies.’ T ‘

Vs - Querview *

e difficult task.
w thet learning
ingle prccess

are ccnstantly

To defing 1nst*uctioqal Sty atﬂgies in precise terms i
2y- the “rery nature ¢f tre’ n&*”ing zrocess itsell, we 1
,texes plrace in a great Jrariety cf ways--there is nc one
which produces learning. Yew mesns and medie of leernmin
.being developed. This is to say, then, thgt there are ekisting instruetional
. strategies %has .can te reccrmized ag heing®effective srek; there are cthers”
vhich are just, being developed; and there are still othegs vhich will be
sppearing in the future. - - .

v This’lesson will look particulerly et those instruct:i:on i strategies which
have been tried snd tested as being appropriate. sﬁ?ategi for learning.
Throughout the lesson, however, be aware that the instrup«.ional strategies
being.identified are not-to be thought of as being a.ll inplusive in their

scope, leaving. no room for other strategies. 5
_— J > . i
+ 1,
v
1 i 1

Suggested Activities . -
- - : T,
Level One (The students #n the uesigna.ted Subject. Credenﬂial component
. . of "Instructional. Teckniques" and students in the Mester of -
- Arts in Vocational Zducation Program must comp te all: the ac-
tivities described under Cevel One.) S
1] . + .
"Before writing any of the assigned papers in this lesson, jou should check
, + with your instructor Who may s7ish to discuss the topic with.you or msy want .
'you to have a discussion with other members of the class of an individual
or a group 'basis. .

. -

. {1} Read Chapter &, "Planning Cwrriculum Implementation: Instruction,”
' - Planning Curficufum for Schools, by Saylor and xander., Holt,
Rinehart amd '.-Iinst_on,‘Inc.,__l97h, pp. 2UBL27h,

(2) - Us:?.ng the reading in Aetivitiy No. 1 es the, sourck of refei"ence,,
create an_outline which identifies modes of instriiction for these

.‘\-
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" three categaries: *(1)
form and nonclass situastions,
program situations,

and

Strudtured class sitﬁgtions, (2) Free~ v

(3) Unofficipl instructional

»*

S8ystems Development for- Vocationa

Level Two (Students in the Master 6f Arts in Vocational Education program
. must complete Activity 0. 1 and either Activity MNo. 2 or YNo. 3 Y
(1) Read Chapter 5, "The Ifistruction Systems Concept,” Instructional

and Technical Training, By. .o

F. Coit Butler, Educationsl Technolo

Publications, Inc:, Engle- )

" wood Cliffs, New Jevsey, 1972, pp. [i1-52.

Ll Ly

(2) Using the reading in Activity Mo. llas the source of reﬁgrence, '
definition of an "imstructionzl strategy." Then out~ ‘
efly describe the elemen®s.of an instructional strategy
s ‘an instructionel system in the reading material).

(pefermed.to
(3) TCescribe in writing how the essential elémenté of an " nstructional
© mstrategy” [referred to a8 an instructionel system in the reesding #&
raterial in Activity uo. 1} aresepplicable tb the vocationa_ a“éh

of yow specialzi. . -, . ;
v a’ *e
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Upon successful completion of aasﬁgned v PR
activity, ‘proceed.to’ Lesson 2. . R
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*bbjective L ‘ B ‘ .

- and then relating uhose strategles to appropriate: 1earn1ng situaticns.

- 1
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" Léssor Two: Selecting ,the Instructional Stretegles for
o Use in the Learming Prodess

. 4 . .
s & - ., g -

¥ L5 ot ' 5 " ¥
Upon the satisfectory completion of this.ilesson, the student will be sble
to select instructional strategies to use, for varibugt@earning processes.

'
-

Ha

I N

Cverview . . N - y «

Tor most learning situetions, there is no tried-andatrue method ‘to use for

. presernting the iaformation to be learned. In other words the instructional

strategy chesen to facili<ate 1eernin; is rot. selected beceuse that st“ategy_
exhibits the wey o7 =Bp“~acning 2 eernieg situation. The instructicnal

- strategy chosen depends unon many variecles such as the fehtal cadegity of

uhe‘TEarner, the env1rcnment in wnich the learning takes Dlace, the time:
“frare in whieh learming neens ¢ %ake Ddigce, and the amount of money that o
can be expended on the learning process.‘ . .
The indtrfucticnsl strategy selected for ugse in the learning process does not
guarantee learning. The strategy is merely a method of making inforhation
availsble to ‘he learner. When the leerning does take place, it is because
of what tke leerner does with the informafion and not because of the particu~ °
" lar strategy used to make the information aveilable . Of course, certain -

_s;rhteg es lend thetsel‘es o caking inforzation, more reedily available and

for thabt reason are more desirable than others. Usually the best instruc-
tional strategies are those which allow %hefiearner to fespond readily'to
the inrormation and to interact with it. K

[ -
# = . .

"is moduleswill invo’?e reading information about instructional strategies

*
[

%

L

'% ’ ' * -
_Suggesﬁed-Acti‘ tieg ~ . .

£ + . r T a »

Level One (”he students in the Designated Subject Credential component .
“ of "Instructional Techniques' and students in the Master of -

—Arts in Vocational' Education Program #rust complete all the ac-
tivities descrfbed under Level One.) .
Before writing ang of the assigned-papers.in “this
., With your instruotor who may wish to discuss th

ok, ¥ou should check '
with you or may want

or & group basis. - s .- f \//' L.
- (1) Read Chapter 12, "Selecting Instrictidnal Media," JInstrudtional

.« »Systems Development for Vovational and Technical Training, by

. A/‘L& .
| N S ’




. ' ’ : . ., * ’
" . ' . ¢ i - . . ) +
Il . - ' ™ : "[ . . - ‘a 8
T P ' " . 1,\&
) _‘ f I F. Butler, "anal echnology Pul:zil.ic:a.’cionsg Inc., *
A “Englevood Clif n Jersey, 1972, pp. 127-137.

(2) "Read Chapter 1, "analyzing the Teachlng—Thinklng—Learning

N \ Process," Effective Teaching Strategies with the Behavioral

. . P ,Out\:omes Approach, by Muriel Gerhard, Parker Publishing Compeny,

T . ".[nc. , West, Nyack New York, 1972, pp. _}T-QT. ; ] _ .

. (3) Read Chapter 2 "Classroom Learning,” The Instructipnal Process,

... ", by Bryce B. Hudgins, Rand McHally ead -Company, Chicago, 1971,

r L pD., 26-47. . S SR

‘u ':' s . . - 14 .

(k). With the.reading ir Activities No. 1-3 as sources of referenc

. . write a short paper (no-more than twb pages double-spaced) o
"""'actors Which Influence and Determine the ‘Seg‘ectlon of Instrac-

S t:.ona._ Strategies in the Learning Process." .

-

- Level Two . (Students in t‘he’ Mester of Arts in Vocational Educetion program
v ' fmst-corplete all the activities Aescribed under Lével Twe,)

,
N Ty -
b on _ .

.

, (1) Pefd "Bases rfor Selecting Instructionel Modes," :Flanning Curricu—

_ Process of Instruction," Learning and TeacHing, by E. Stones,

- ) : John.Wiley ‘and Sons,-19%8, pp.. 96—111h

C : " (3) On the basis of the reading conmleted in' Activity ¥o. 1 and the
- prograimed learning completéd in Activity lo. 2, relate to the , -

Mnstructor and/or class (whi.phever is apnropria.te) your impfes-

f*_ . gsions of how learning theory a.nd the selection of insiructiqnal
o 6 ’ strategies a.%e related., o -
‘ . ’ | - | ”- ’ ' ) - -
. . R y - g
’ CEE - - . )
- - [ ) * " )
. L] ‘ ‘ * .‘ ’ ‘ ‘ M ‘3. L
- . LY Uy v

Wt ! .~ ' L. T .
Upon successfyl complation of assigned
, actiwities, proceed to lLesson 3.

& " ’ lum for Schools, ’b-y Saylor and Alexandér. Holt, Rinehart“end
s e . . Winstoa, Inc., 19"’ s DD 2?4-2% R | ;
. {2} Comblete the programmed learn:.ng section on "The Tea.cher and the o
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. lesson Three: Evaluating Instruction and Instructional
* Strgtegies for their Effectiveness

-
- E o e
s
-
-

Ob@ective b, ‘ 'f:j . - ] '

- " .
-
\ N *

Toon the satisfactory completion of this lesson, the student ﬁﬂ}l 5e sble

to state methods and Procedures which can' be Lsed in evalueting instruc-

tion andMnstruetional strategiese S oL i
f :
Sverview ! p

H . - . 4,
iveress of instruction gnd instructional strategies -
is not an eazsy %ask. [In the first place, the learning process usually’
irvolves the use cf § nurber ¢f inzstructionzl strategies to accorplish
its particular. obiective. _“erexore if a learning task has been acocn-
plished, it is Aif¥eu’t to assign its acc*mniishment to a certain insfrue~ ~
t**ral a’eﬁﬂn, or "irstructional strategy. . ' - -

To evaluate the affac

-

In addition, if a learning task is accomnlishe& it cannot be a35gmed that
it was gucﬂess-_l tecause of the inst”ucticnal strategy used The accom-
plishrent may have been due to- motivation on the pert of the student, to
previously learred information, to influences outzide the iearning setting
(such eas telev151on} orsto, 2 student s interaction with a pee* group.

-Eyaluating instructio and instructional strategies, then by determining

whether a'task has been learned or an objective accomplished is“besed on
shaky premises. The very nmature of instrucdion and instructional strategies
makes them diffieult to evaluate, but such a fact should not preclude -
attempts at evaluatiqg 1nstruction and instructional strategies.

This lesson will exemire nroau@ures for e:aluating instruction and instrue-

//ﬁ{bnel strategies. . . .
LA o . . .

Suggested Activities o : .

lLevel One (The students in the Designated Subject Credential comnonent of
"Instructional Techniques” and students in the Master of Arts in
Vocetional Education Program musﬁ complete all the activities
described under Level One.)

Before writing any of the assigned peapers in this lesson, you shbula check
with your instructor who may wish to discuss the topic with you or may want

.- You to have a discussion with other Members of the class on exn individual

Qr a group basis. ) )
- "%, . .

Jonst,
o
-

+*




P

(1)

(2)

(3)

Level Two

(1)

10

Read pp., 332-346, "Evaluating Instruction,” Planning' Curricu- .

lum -for Schools, by Saylor and Alexander.

Winston,'Inec., 197h. . s -
Read.pp. 242-256, "Evelueting Student Progress," by Larry Weber
and Stephen Lucas in Second Yearbook .of the Amerigan Vocational
Associetion*'l972 edited by Alfred H: Krebs.. {, .

?‘n F . ¥

Using the reading in Activity No. 1 and Mo, Eaas backgrOumiuma- s
terial, write a paper {no more than two pages double-spacéﬂ in« e,
which you.describe what you believe to be sound methods and pro-"
cedures fox evaluating instruction and instructionel stwategies

in the vocational eduication subject of your choice:

Holt, Rinehart and g I

-
.

&tuden‘bs in tbé Master of Arts in Voc@tion&l. Education progr&m ' T
must completa e‘ther Activity ¥o. 1 or o, 2.0 . ; S,
+ B .
Extend your involvement with' evaluating instruction and instruc-~ '
tional strategles by reading selected p\or’tions of your, choicg of v

the following referenc= )
.t L // * -

Benjamin:S. Blcom, J. Thomas Hastings, and George F. ' p
Medaug, Handbook on Formatitve and Surmative Evalua- -

\H/f’\\

Pty

(2)

«tion of Student Learning.
Company , Ine., 1971.

Hew York: MeGraw-Hill Book 0

Prepare 2 written summary (nd more than two Dages double-spaced

of the views you obtained from reading selectiong of this refer-

ence.

-

Using refergnces that are awv:
information on "criterion-ne
of wh
peges
referenced measurenment.”

-

lable to you in the librery, find

you read, -prepere & written summary (no more than tvo -
oub’e-svaced) on the meaning end relevance of "eriterion-

I

erenced measurement.” Od The basis

-

Upon‘suecessful completion of essigned

activities, praceed to Lesson b.
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S0 INS‘IBUCTIONAL STPA‘JZEGIES .
'. . .. . i } f
EEN Lessqn Four &nnlo,;ing a Variety of Instructlo
L . Do L Strategiea iz Vocational nd}tcation
i ' . ’ -. : R . N .'" . /\ ! .
. Objectize @0 ' Y. - - SN

-

Upon the sa»tisfaci:ory gompletibn of this 1esson, the student will be able o
. to identify a ¥ariety (at least six) of instruptional strategies which '
would be a‘opronria‘;‘.e for divecti:!g leaming in "rocaticr-al ‘educatiort.

Uional 8% re.teg...es iter.ti“ig" in La to c...ass“oom situat ons in a narticular
area of vocationel emphgsis agrioulture businesé ho

trizl educe.ticr', 3 s. . ) N 4
T A ‘ Voo
: P -.‘-r . LT TN * 'v '/
Cyrerview -~ g ’ . s - P
= - a [ 4] T )

In selectmg instructicna‘f stra e?iﬂs’ for directing
too often falls into the péitern df using cne ‘of the
dures: .. " )
. . . "\ i 4
(1) Selecting the se.m%‘inst*'uct‘ional strateg,r %o use for every leern- . '.‘ -
' " ing activity. ' v.. .

arning, the teacher \
wo following proce-

(2) Selecting an ing‘b;uction&l strategy that ig "diffez%n*'" withdut
regard <o how well it Provides for a methéd of m&king lesrning
" available ¢t he %earner i .

. 1
vyt 4

A specific e:ca.m'ple of u{sing the same instructional sirategy over and over
adain might be the use of proguermed learning where the student has no other .
learning sctivity than the programmed instruction matexial in a textbook or
on a programmed ledrning mechine. ¢ X \ ’
An exemplie -of the secdnd protedure of using a strategy just because it is-
"dif‘fe“ent" might, be the mispse® of films--having a £ilm ghown just because it
is a film"although it mey have no relevance to the lgarning situation.
] : \ - .

Both of these examples,,'of cou.rse, are extreme. But hey rre not to be
discounted because ®ich- gituations gre not fictitious} they do occyr. Most:
. Pteaching, however, ?falls orn ground that lies in between thege two exXtremes.
The purpoge of this lessdh is to.exatine that "in-betyeen" ound in em- -
ploying a veriety of instructional dtrategies in vocafio ducation in
such a way that_ they satj.j;y the o'b,jective of making aw.railable to’
the learner.. .

L] w .

@

"~ Suggested Activities

FLIN

"Inst:r;uctiopal Techniquesn and students in tie Maste: of Arts

B ; - # ' 1'0 i




e T . ' : ' Y

1 ‘JJ b '

. N » in'?bqatinnal Education Program must complete all the activi- .
. T ’ tias described under Level Cne. ) " *
‘ - - ) Before.writing any of the. essigned papers in thfs lesson, you snould check
with your instructor vho mdy wish %o Hiscuss the topic with you or may want
you t? have a digcussion with .other, mermbers. of the clasg on an individusl or
> 8 group basis.' N PR . . . C -
(1) Read n@ 157q178 "Identifying an F@pronriate Téeching Strategy,lf
' . | ~ The Mhnagement of Learning, by Ivor K. Davies. London: MeGraw-
" Hill Publighing Co:;;;a.ny Limited, 1973, . - ° C s

‘ ' /
(2}‘ With the reeding essigred in Activity No. 1las a background, pre~
pare a paper which orgenized instructional strategies-into “Auto-
cratic Styles" (Theory.X) and "Permissive Styles" (Theory Y. .
. Under esch stylé deteil the instrucfiorel strategies which ere’
' urique to that style; give the-adventages and disadvantéges

LY
L]

1
)

-

Level Two '
. must complete’ Ac*ivity Jo. 33 they may choose between doing”

L
3

associsted with the use of each style.

In addition, apply each

instructional stratecy %o z specific classroom applicaticn in bhe
vocational aree of}cur choice. . :

-

(Studenys in the mster o2 Arts in Vocationel educetien'%rqgréa
dctl.ﬁty J.iOo J. or .oo 2 )

\
Pead pp. 223- 65, "Cechnoleogy and Teaching," Evelving Instruction,
by .BEugene E. Faadan. Yew York: The Macmilian Company, 1970. -

’

r

(2) Read po. 16h-201 "Training Aids end Devices," The Instructor and
- Hisg Job, by Homer:C. Rose, American Tfﬁhnlcal Society, Chicago. 1966,
(3) hith the reeding in.Activity No. 1 or No. 2 as background, develop
‘ a paper (no more then two pages double-spaced);on the topic:
’ "The Effective Use of Multimedie as an Insiru tional Strategy in ..
. * Yocationel Educetion."
(L) Present an instructional strategy before ofassmates or in an
educationeal setting in community. . K .
- * . . . »
‘ . * F - i
L] ' 4 - < *
» v ¢
. ' ‘ . 1
- ; . .
- . ) Uﬁon successful completion of essigned ) ) .
.o ‘‘detivities, proceed to Lesgon 5. . \
* O ~ ’
™~
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Lesscgn Five: CExamiding Unique Instructional Strategles. ¢ :

' W Being Used in Vocational Education: .. :
' . < R A

S A ’ . . R

ObJective . : S , .

Upon the: satis*actory corpletion of this lesson, the student will be ahle
to desc“ihe uniaue instruqtlona_ strategies whrich have been used to make

learning avallab?e to a vocational gducation student, g .
! : ’ \ N Y
Ovrerview g ., - - - . . -'f JULA

'M' ° “ oLy
Athough instruetis z a*egies are cechanisms ¥y which learning can be "
nade gvailadble, they' ereﬂ t‘rary effective if “they. are not brought into
actict? 4t the right *‘_e,-in the *:gh‘ place, and with the right persons.
Yost olten, the major yesponsibilizy for identifying the appropriate instric-
ticne? stretegy rests upon the teacher. .
¥ In this-lesson, an examination w111 be made of thef teacher's rale in identi-
Zying unique instructional surauegies. For exempld, the teacher has found
an increasing n€ei for instructional’ strategies which place en emphasis on
inrdividualized leerning.” “What are these strategies like, ené how does the
vocetional education teacher Qeal-with them? Information which can orovide
answers to these Questions may bé found in the reading meteriel listed under
the Activities of this lesson, . .

. What kind of strategies ¢an thet vocational educatio% teachey use with the
student who finds learning daiericult? Wat sorts of stratedles might be
used with .handicapped learders? ThHere are no "set" ansvers which miracu-
lously solve the situations posed but thebe are some unique strategies which °
vocational educators have found to be helpful to use along with other instruc-
tional strategiea. These unique strgtegies will be examined in this lesson *
with the purpose ;p mind of demonstgzting their .applicdbility to vocational

education. . )

L l [

Suggested Activities =~ a

Level One {The students im the Designated Subject‘Credential Comtonent of
"Instructional Techniques" and studénts in the Mester of Arts '
in Vocational Bducation Program must complete all.the activities

' , described under Ievel Oge ) "

Before writing any of the assigned papers in this lesson, you should check
with your instructor whg may wish to discuss the topic with you or may yant
you to have a discussiom\with other members of the class on an individyal *
or & group basis. v . : -

{
) { x ,




El

(1)

(2)

Level Two

(1)

(3)

' . 1

-
-

Read pp. 163-173, "Teaching Strategles for Individual Learning,"
by Gordon F. Law in The Individual end Hik Education, the Second
Yearbook of the American Vocationel Association, 1972.

Read the following articles from the Nmz er, 1975; issue of the
American Vocationel Journad:

"poward Effective Instruction for Every Lesrner," by Mary
Elizabeth Milliken, pp. 30-31. Cn - -

"Unshackling thé Learner," by Chenles I. Jones, pp. 32-33.

"Breakiug Down the Barriers for Dissbied Learners,” by uloyd‘w.
?{ndall, pv.- hT-d9 .

“Prescrlptive Teaching for Kendicapped Studenss,” by Freeman D.
Tads and poug_as E. Gi1l, pp. 52-56. ,

. o K

Pead the following chapters from The Management of Learning by

Ircr . Zaries. Lonéon
1971

"”eacning Qider Studenus,

4etraw~Eill Publishing Company, Zimd

rp. 183-192.

4

¥

L4

"Peaching Psychomotor Skills,"

pp. 195-202.

-

ited,

#ith the reading material in Activity Fo. 1, Fo. 2 and Ho. 3 es
tackground, be prepered to discuss with the class and/or your
instructor the appropristeness and applisability to vocational
education of the unique instructional strategies described.

{Students in the Masier of Arts in Vocational Education nrogram
rust’ complete all of the activities described under Level Two.)

Read "How to Reach That 0dd Learner,” by Linda Craven in the .
September 1976 issue of the American Vocational Jourpel, pp. SL-5T.

¥ “

Read "Dealing With Learning Difficulties Before They Become >

Liabilities,” by Robert T W‘lliama,'navid W. Smith, and Mitchell A'T
Kaman ig the December 1975 issue of the American Vocatiomal Journala
pp. 50=53. . . - !

- - .

On the basis of the reading accomplished in the assigned activi-‘
ties.in Level One and Leyel Two of this lessod, write a paper  *
{no more than two pages doub1e~snaced) on the topie, "Vbeationa&
Education Lends Itself to Unique In8tructional Strategies.h E

i

o 1

Upon completion of the assigned activities® e £

. in this module, yoir should be ready to take ' '
the Module Posttest. See your instruc;g; .
for directions apd measurement criterid.

1L

5"!.
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. Lo e QE MODULE PRE/POSTTEST . . .
. . " . 3!» ll' ": ., -‘ T e . . [
) '-:?n “4 '.': - “.']u-' N . "'ﬁ :- | - L} :
"- L R Student . .
. . oy - . Fa
T EREARES : < v ¢ Instructor )
. \,' - ~" '\ .'_ . o "
< s . - . s . : ) Date i
) M Student. ™is pre/posttest is designed 'to assess jour knowledge of .
! ’ instructional strategi/s Since this module is an indivia-
- 1, " nalized ahd comnetenc;—based learning device, you will need i
) to study only these lessons’ that are presented on the basis
) cf your response tc this test. : .
‘ ’ 1. Sefine what is meart oy the term "instructiqnel strategy
- ‘ 4 ¥’ v
.e Identi’y modes of instruction which can be classified wunder eech of the
. - foTlowing categories: {Include at least three modes 'in each sitvation. M
B E ] N
. 7 . & Structured cless situations . - . o
i i e . - . -\ - . N ) ot ,
) b, Free-form and monclass situations . .
s - - . ) - ' N - :? ’ .
" ) ) wj ,f ) . ) : - 'é )
. ¢?” Unofficizl instructional pfog;am situapions . , ;
- - R - f . . ! ] . A * . -
‘ “ ') &4 L L] , . t n‘ . [y i
L] s \ L] ) + )

. - 3. Describe ‘those factors which influence and Qgtermine the selection of
instructional strategies in the learning nrocess.

{Describe at least .
three ‘factors.) R
. . ) » -
. . " - l‘
- [ s -
. ‘ P ) |
\ LIS L} o - . . ,' . a
w Ly ov o . . Co
\)‘ . N ' N ’ " . s L3 o
EMC * . '. . . .
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Pre/posttest "(continued) I . .-

.

L. Define what is meant by the term "criter{pné@éﬂenéﬁzed measurement."

L}
A

¢ - - S
] . L] _ _,...

‘Cite o specific e le of a criteriOn—re;erenced measuremen " ag it
may be used in some phease of vocationalwﬁducatlon. - e

L} ¥ LI
- .

S
. - "y . »

. Descrive & sound procedure Zor eveluating instruction e::rQ instructional
strategies in vocational education sublects.

£. Identify six instrustisnal strategies which would prévide Zof apprepriztes
diredted learning in vocational educhtion subjects.
fying the strategies; describe how each strategy might be wapplied in'a . .
cﬁessrcom situaticon in yowr rarticul ar ares of vocational education empha-
sis. .

e

In addition to identi-




'_ Pre/posttest (continued)

&

2, : : , -

. s '. Con
7. Relate how, vocationel education instruction lends itself to the use of
unique instructional strategies in working with such learners as the
handicapped,* disadvantaged, or tulturally deprived. Do so by first
ddentifying et least thyee unique instructional strategies end then re=
:. lating that uniqueress to voteticnel education subjects.

a.
. . » .
L] P 'v‘-”"_ ‘-
" -
.
.
b. ‘
LY
-
.
o .

-

8., List anh descfite *’ac*o{ '."-ich effect the vete at wh:.ch e ps_,rchomotor

skiill is acquired. . . '
a. .
ﬂ. N
) ) ' )
lbt 1
. . 3 ’ .
d! - *
r), (] o
- L r -
¥ . . -
- n' * -
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T A
Pre/posttest (continued)
*9 Explatin the major differences 1n the pattern of learning foupd in older
people. N . o -
J .
7
! - ’ .
© s
§
o : -
y BN
» ] T .
v . *
P »
!. / * * LS
i -
: * . : ’ £
. .f a .
{ ~
. " Return this test to yowr imstructor. | '
! v : »
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ANSWER KEY
MODULE PRE/POSTTEST -

retain it for grading end prescriptive purposes, Answers

/Epstructof: Do not reproduce this page in students' booklets, You must
will vary with" indivzduals.. A nrefer*ed response might be

. ' similar to the answefr presented. )
" r 4 . D . . N
* - - I .
1. Definition of the term "instructional strategy.”
{ray - .

An “instpructicnel stretegy” is a process by which Control1ed leerning
<+ experiences are arranged fcr a lesrner so that sveci’ic objectives .
may be achieved by the learner, There is no one rroces§ xnewd 2s
the instructionel stratesgy; rather there are many processes and one
R or more of them are calleo upon to make learnlng available to the

laamme ' ‘
L oF . X
. 2. Tdentification of varidus modes of instruction: . -
(Z1} R ] . L

) a. Btructured Class Situetions: '/ °.
Lec¢ture and verbel presentation modes . T
Discussion--guestioning modes . L

. Practice and drill modes . .

. Viewing, listening, andwering modes
. Problem-solving, heuristic, and discovery modes
2 Laboratory and Inquiry modes oo N
, Modés to develop creativeness .0
O Role-playing, simulation, and games

b. Tree-Form and ¥onclass Situaticns:

Play, handiing, manipulating, acting
Schodl activities program
Independent learning &nd self-instructional modes
s . Community activities
! . Services provided by the school

e

QK Unofficial Instructional Program Situations.

Managerial and organizational arrangements ¢f the school

Sociology of the school (social climate) |

Image sand situation-sets of students with regard to teachers
and the school as an institution - . -

-




.Pre/Posttest Answer Key (continued) 20

3. Factors which influence and determine the selection ‘of iﬁstructional
{L2) strategies in the learning process: (Answers will vary'consi%erably
. the four items described below can serve as-guidelines:.)

. - 4 .

PR

‘. (1) Stated Learning Objectives:. | - \ . ~

. t . .
- .- "Learning is to take place to satisfy certain stated objectives.
* . Instructional strategies are to help provide the setting for the
. v learning. ‘The instructional strategies selected tg meke the
‘ learning aveilable are dependent updh the learning objectives
. " that are to be achieved. For exsmple, if the learning objective
) _ is to present a lesson o nursery school children, then the in-
¢ ] - structional strategy to be selected would need to be one which -
o lends itsedf to accomplishing this learning bbjective ! )

-
- ' »

An wnderstending of +the principles of learning should help one

- select an approoriate instructional strategy. Krnowing the hier-

} . g>~/ . . erchy upcq which learning is duilt, it would be unwise to select
) % L an inszructional strategy of making comparative decisions before

| : 7 the learner has had an opportunity to learn -basic stimulus-

résponse and chaining activities which provide 2 basis for meking

com:are*i"e decisicns., In other words, the illustration exempli-

« - . 7 fies the® principle that learning should be from the simple to the
) v complex. -

’ -

) o{3) Indiéidual Qeaining Styles. ¥

4 : 5 - B ’ )

' Because of the individuality of learmers, the instructional. -
strategy selected fof use with ¢ne learne¥ may rot be an appro-
priate cne for another. Instructionel strategies are o be se-
lected so that learning mey be readily availsble to the learmer.

(L) Tecilities, Equipment, and Resources. T

' Certain instructional strategies require speciszl eguiprment or

f facilities. Obviously, if these are not availsble, tHen those
instructional strategles carnot be gelected for use with th

- learner. For example, it mey be ideal to train a PBX. operator
on a switchboard, but i none is aveilable, then training on the
"real thing" is impossible. 4 substitute} strategy might be to

b use a PBM simulator. \
\\' F . 3 ",
{u) Definitienﬁcf_"Criterion—referenced measurement"q. ot
(%3) - H"‘"-..M -

__"Criterion-referenced measurement”.refers to evaluation through perfor-
ce that is based on previously stated objectives. The jearner
' generally knpows prior to her/his performance that the measurement
' -} must be satisfactorily completed to 2 specified degree of performance.

A specific example of a "eriterion-referenced measurement” as it may
be used in some phage of vocational educatiqn:' n
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Answers will .vary coosidera.bly, but the -essence of a "critérion-
referented measurement” is thet such a2 meesurement determines whether
a student has achieved & specific performance goal; it does not make

‘comparisons between that studentls performance and some other student s

-

! e’ fruit tree. The{instructor could present information

performance. -

An example of & criterion-referenced measurement" is for a student
to type at a rate 7of at least 35 words per minute fo!: Alve mihutes . "
with no more than an average of two‘errors per minute. Another

cﬁteﬁomref&renced measurement” mignt be for the student to be

- able to Judge the ind:.vidua.l welght of three hogs within 25 poundsa

e.'bove or below the actuel’ weight of the hogs.
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Procedure for evalua.ting ipstruction and ir-struct:eona.l stz:a.tegies in’

vocdtional education subjects .

The orimary goal in evaluhting instruction ané instructional strate-

.gies is to determine whether previously stated objectives ;or the learn-

ng have been met, Thid gosl may e accomplished through criterion-
**e“‘erenceo ressurenent,” or it may texe on the form or stuaent/tea.cher
"sef~check evaluations." It may also be.accomplished thrgugh
"stendardized testing? of the learmers. There are other ,aspects of
gveluation that ghould te tzken irto considersticny’ 'Z’hey ineclude such
f'a.‘cnt.prs a8 the characteristics of the students being eva.luated. Such
factors are irporient because. results on s standardized test nay
indicate a-low "‘a.ting, but wheh the characteristics of the students
being evaluated are examined, it may be seen that the rating represents
an enormeus effort and performance on the part of the students. So,
it is important in the evaluation procedure to look also at the non-
cognitive outcomes and sociel outcomes of the Instyuction and instrde-
tional strategies. This is to say, then; that a standardized test -
should not be the exclusive wmedium to be_used for evaluation.’

Instruectienal stra:tegies which.provide«for dppropriate directed
learning: . {Students may have other a¢cepteble answers those de-
serited befi.otar can be used as a re'f'erence }

a. " Instructional stretegy using the le@turé: The lecture might be

appropriately epplied in = claasroom,eituation 4there a framework

of idéas and théory are provided for the student who can later.

" £it in naierial obtained through indegpendent study. Such a .
situation might be appropriate in intmt_iucing the concept of
debits -and credits in acoounting. The instructor dould talk
about the purpose and use of debits and credits efter which the &
.learners woul& engage in other 1earning tasks to augment the
inf‘orma.tion received from the lecture.
b. Instructional strategy using the*lesson-demonstratienr .The .
lesson-~demonstration applied in a classroom situation might be
used in agriculture/classes vhere a student is shown how? 4 prune

n"i . .

quasi-lecture procedure &long with a demonstre.tion of effeczive ll
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T - v ) pruning technigues. The demonstration could be followed by
. L . " participation on the pert of the student. ¥ activity
) ” * night involve more c".emonstre.tion on the part of both teacher
. : . ~ . ‘/and student. 'y

. c. Instructiona.l strategy using Erogrammed 1ee.rni'1:cg and computer- \'
. " assisted instxpetion. - Such a.strategy might be applied in a
classroom situation ime learning to express fractions as.p@acents
) ) * » a.nd/or decimals., These aitua.tions could be applicable in » ,
A . - “classes An ,agriculture, business, home economics, or industrial

. . education. . . %
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oday are taught on an open-<entry, open-exit basis d lend
shenmselves well to the use of ifdependent study. An appropriate -
' ‘gituation for using indep ndént stpdy could be a class in
. & business where a student &xamines.in depth the intricacies of
~ Jitemizing- de;luct:.ons on Federal Income Tax applications.

R . . ".d.fjnstructionel strategy using independent stddy. Many classes

L]

) . e. Instructional strategs using rdle-playing. Such an instructiona.l
ke strategy might be used in a-distributive education class where a
’ student is taking the role of- a salesperson and wiskes to demon- .
. o _strate to her/nis listeners procedures for presenting a. product .
) to a potential customer. o . : .

o f. Tnstruct:.ona,. strategy using brsin-stom_qg;‘y Such a strategy
might be used in classes which have ® student~centered style. °

. . . For example, in a woochrorking or carpentry elass the stu;lenta

- might "brain-storm” about the procedure to use in &mploying energy
* efficiency in constructing a fa.mily home.

- T Unique instructione.l strategies apnlied in vocational educa.tion subjects

-
? , (LS) to learmers such as the handicapped, disadvantaged,,and culturally de-

’ Eprived. — , .
‘ a. *The urfigue instructional strategy of individualized instruction.
. ) Not’ only are individuals different in what they know; but they . -
* ' also vary x«rideil.,,,r in how they learn and in the va.rious routes they
~ . take,to accumilate skills' end %nowledge. Vocational eduecation

. subjects allow learners to assesg what they know and to view what
- . LI it ig they need to learn. FEach : er can assess his present
' ) . -level and where it is he should be. directing his efforts. -

L » v A .
' . b. ’I‘he und ¢qlie instructiona.l strategy o;‘:;rﬁitivity training. Our
&« society asks that people work for a 1iving. Many persons--especially
Lo . disadvantaged and handica.pped——find it gifficult 4o fit into that
o _ > dold. Attitudes and opinions have to, be redirected. {pcational

' } education does provide a medium in which me ngful assistance “can
. - T be given along thesk lines. - Fedex‘al’mriing as been provided to ,
‘ encourage programg which would ifffllement sucd changes in gehavisrt .
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““Pre /posttest Answer Key (continued}
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* c. The unique instructional strategy. of leaderless groups.

8.»
(L5)

9.
(15)

primary purpose of & leaderless group is to endourage students
to solve problems on their owm through mutual participation,
ceriticism, and correction. Vocational educetion provides a
¢limate in which group raprort allows such constructive learning
to take place. ! . :

The "factors listed by thel students may VEry, but here are four
examples of factors and their- descriptidns

a. . Improvement of basic skill motions. Because of the unigueness
¢ of individualg, no t'b persons develop their basic skill motions

-

]

- 8t the same rate.

On

another, yet thaet pen
These differences in
motor skill' is acquid

e person is more adept a2t 2 motion than :
son may be less adept at another motion.
gbilities alZect th& rate in which e psycho-
ed. a )

Pate of Brogress. P ébre;;ﬁ;:“a nsychcmotor skill tends to e

Platesu

- *,
. Plateeus, or period of no progress, genera;l do got
s22ur in simple 'tasks., In more complex tasks, they mBy occur at

different times for ¢
either from subjecti

1

re factors (s

fferent learners. They tend to re

ault

ch as distractions, lack of

incentiyes, or working canditions

§

or from factors inherent in

d'

ecquirf&g the actual|skiii itself.

»

i

rapid initially but qhen is followed by ‘2 period cf gentle prog“es%

Skilled performance./ Improvement in acquiring a skLlT continues

with practice, but it graduelly decreases as mastery is re:

Recent reseerch shows thaet “he only difference is thet it may take older
peoplé g longer time to grasp concepts and to learn skills.
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Introduction to Vocational Education

MODULES - COMMON CORE CURRTCULUM FOR VOCATIONAL.EDUCATION o .o

v

"A~1 History, Philosophy,-and Trends in Vecational Education

A-2
A-3
A=l

. Category B

-
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Scope, Function, and Orgaiization in Vocational Education )
Vocational Legislation .
Agsessing the Job Market anﬂ Employment Trends

By - Q_gperative Relationship

B-1
B-2
B-3

s L}

Rationale f
Advieory‘Co

Cooperative and Work Experienc

Cooperativk

cils

lationships

Programs

h L) N ) A
Caregory C: Vocational Stundents .
C-1 Promoting Vocational Tducation ard Recruiting Eligible Students '
for Vocational Education . .
Assessing Students'’ Personal Characteristics
Guidance and Counseling
Assisting Students with Special Needs in Vocational Education Program
. C-5 Assessing the Y¥eeds of the Disadvanteged Student .
C~6 Developing Student Leadership Qualities in‘VbcatiOnal Education
__— Programs -
C-T Student Orqgnizatlons

o c-2
© -3
c-b

!

Category

s D-1

) D=2

* D3

’ D-~k.

D=5

D-6

D=7

- . D"B

D: Administretion ‘and Supervision

Fiscal Management of a Vocational Education Program — ' .
Writing a Vocatidnal Education ProJect/Budget K
Record Keeping in Vocational Prqgrams ' ' <
Conference Leadership

Selection, Supervision, and Evaluation of Personnel y

School Law and Its Relationship to Vbtational Education

Staff Developmeni . : ‘ - :
Implementation of Change , ‘ , )

Category:E: Curriculum Design in Vocationdl Education
* E-1 Developing a Curriculum Design in Vocational cation
~E-2 Applying Learning Theory to Vocational Educati

E-3 Instructional Strategies '

Category F: Stages and Structure of Curriculum Development

. F-1 Theories in Curriculum Development :
F-2 Building a Curriculum for Vocational Education ,
F~3 ' Applying Curriculum Specifics to Voecationdl Education ° ' ’
F-I Safety - , T

Category G: Evaluation and Research ,

. G-1 Evaluation Models ' R

| G-2 Evaluation Procedures for Local Programs -

G-3 Introduction to Research ‘Procedures in Vocational Education

G- Research Design- in' Vocational Education

G-5

Development of a Research Proposal in Vocational Education ,
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