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ABOUT THIS MODULAR CURRICULUM e

‘ This mbdfle is one of a.series of 34 modules intended for use in the pro-
2t fessional preparation. of vocational educators in the vocational education
T service areas of dgricultural, businesg' home economics, and industrial
education. The curriculum can be adapted  to various styles of instruction

and to various entry-levels of students.

4 - -

It is recommended that an {nstructoe plamning to use these modules review
each category to determine if any modification is needed in the obJectives
and suggested activities so that they conform with locel institutienal,
policies and/or yocaonal edu¢ation programs. It is also suggested:that
resources “end activities be identified for the specific entry-level of

‘ - the student to be gerved.

- »

The activities listed are sugkested. The use of any other activity or
reading reference which the instructor believes wouldthelp to accomplish
the cbjectives of that lesson is encouraged. The choice of the teacher
to use the entire module, either through group reports or individielized
assignment will be related to 1nd1vidual student " cbmpetency requirements,

Since many modules strongly recommend the use of 1ocal administrative
, personnel and community rsources, it is suggested that- all site visita-
’ tions and requests for assistance in the commmity be coordinated by or,
cleared through the instructor. The instructor may wish to ‘distribute
. these tasks among the student group and across the commtinity with'the class
" report system being used to disseminate the information gathered. .’

. These modules have been*field sested in various settings They have
been used with students working toward a bachelor's or master's degree . .J ¢
.and with students seeking the designated subjects credential in.Calif-
ornica. Some modules were tested through student independent study,
.others as part of total class assignment, gnd still others as an alter- -
] nate activity. Workshop participents examined the meterials in terms of
content, activities, and resources. The adaptability of. this curricwlvm
3 is one of its strengths. -
The meterials could not have been completed without the participation and
,gohtribution of many individuals. Chief among these persons were the
. ~  module 'writers, workshop.participents, field-test instructor, and students.
Conference presentors and evaluators also contributed to this project.
Proceedlnge of the workshop are available upon, request. .

C o 'If ve can provide you with information or’‘help in using this purriculum,
. please feel free to contapct us. . °

Project Director . . . T

v ] * Dr. Gwen C, Cooke, Chairpersom®
. Home Economics Department
California State Umiversity, Fréeno

Assrstant to Director ¢ _
, . Maurine Vander Griend AdJunct Proféseor
. . . " Home’ Economics Department . .
R : California State University, Fresno® ' - v
=Y

B T, ' : i - , i
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- o . DEVELOPING A CURRICULUM DESIGY FOR VOCATIONAL EDUCATION

[} - ) l i !
. . * .k .
fe T : _— ~ Modple Objective . )

- h
* -
- -

_ Upon the satisfactory completion of this module, the student pre-
o baring to ®ecome & vocational teacher will have explored various
v - . facets of curriculum design in vecational education. Specilicaily,
. " . dpon satisfac{bxv compigtion of the modwle, the student will be able
%0 do” the®lollowing:
’ te ’

.
L] 1 ~

. (1} .ee“*“n" hat s meart by "currienlum" in 2 scheel sebting.
N, ’ - .
- o (2) Degcribe “he cri+ical elements compy ising 2 curriculum de-
) ’ smgn. . :

R . {(3) TIdentify those elements in & curriculum which are unique to -~
-” . ] vocational educetion, '

. (ﬁ) Tdentify what.vocational education cﬁrr}gﬁla encompass .

v T - ' . (57 Explore the procedures;for developing a vocetional education
T . - curricultam,

¥

L£6) ' Assemble information 1o serve as supportive evidence for°
't egtablishing & vocatiopal educatior curriewlum. '

. 4 ’ ‘Module Overview - .
‘ . e . z [ )
. . Schools exist in order to carry out certain defined goals and purposes.
. J * For exdmple, medical schools exist to prepare licensed -doctors; court
L ranprting schools exist to prepare people for Jobs in court reporting;

o and accouqtancy schools exist to prepare students to work in the field
' Qf‘gub;ic and private eccounting. Other schools exist to prepare stu-
. : dentg Tor dbroad general education backgrounds whose goals and purposes
. ' may be-identified from time to time by such groups as the National
< ‘v Asgociation of Secondary School Principals, the Council for the Advance- .
L merit. of Secondary, Education, or the Commission on Reorganization of
Secondary Bducation. Thus, schools are created to fulfill certain
g@als aﬁd“purposes. {

@
e

. Bbwever to .carry out the defined goals and objectives, it is essen-
tiq; tq:hége an organized plan. This organized plan in edugational

' v S
1, =

.o r,
N
e . r
R . . q‘\_ .o, . - .
' i ~ LTI 1
a c N I. P - N N
r . * L) .

ta . -, > v

*

‘—-—-——-——e.——-_-‘..___—_...-—h.—...—ﬂ—-._—a-—r____ -




3 . Jargon is referred toras curriculum design. The design encompasses
not only the content of the curriculum but also the instruction in- °
+ 'vgived with that content. In other words, Toatent of curriculum re-
4§ volves .around "Whet is to be faught,” and instruction revolves around
gg; ""How it’is to be tayght." Evsluetions of p6th of these processes help.
;* fitermine how eqf/btively cortent and insgruction ere teing implemented.
ese elemﬁgﬁs'of goals and opjectives, fontent and instruction, and
e ; evéluation cmprise the basic components "of clirriculum design.

The fask of the curriculum designer.is to establish an envirdnment so~
N that the learper may have e successful learpning experience.

Ly f ] "
ﬂhe purposes—cf*this~*bdule are to heln thke student ’urther 1denti‘y
whet is meant Ry, c*..:r;culum des:.gn, to releté curriculum desigtd spe-
cificaliy to ‘oca:;cna_ educetion, and %o have the student experiencg

/. ‘now curricuvlum design caz be develored. Theulessons in thig modwle *
which are dasizrned 4o cdrry cut the idenmtied purncses ere z2s follows:

~ PR ‘ - FY . " A . t :

armining Waat iz Mesnt by "Curricwlium. X

. L ' ‘_d.nl"
ing she Zlermens

] en
wrisuluzn Lesign.

-
i
b
e

i1

o

EE TR -
aloQa oS DS Jetg

T
O |
“J!"C

P
(313

"5 ]

2

{3} Irvestigasing the Pelationship ¢2 the Vocationel Fducetion’
Jurriewiup o Jurrlctliz Lésign and to lae Jenerz, lurrics

wlum of a School. . . » o

{(+) Integrating Vecaticnal Zducetion inte ahe Design cf the

L] -

- fereral Fiucetion Curricuium. S -4
- .

(5) Explering Procedures for Developing’a Vocat;onal T4ucagion »
Carric J_.Lué . ~

"

:

. {6) Perticipating in the Deve_opment o; a Yocational Fducetion ...
; Curriculum. o

T "

@

Hote: ' - 2
-~ N '
The activisies for this modul® have been developed at two different
" leveis as =an aid to those imgtructors preparing students for the R
,j Designated Sublect Credential and for the Bachelor's and/or Master's
Degree. This does pot pPeclude the use of this module for other ) .
preparaticr in vocetional educatzon - Cn .

o ' AR

o
¥
.? . . v . 1, 2R 6




Resource Materials for Completing the Activities in this Module

5 . : f‘

Oalhoun CaIfrey C. and Alton V. Finch. Vocational and Career Educa-
" fion: Concepis .ard Coeraticns. Belmont, Califgrmia: Wadsworth
Publishing Company., 1976ﬁ1/

Dewey, John. Democracy and Education. New York: Mecmillan, 1916.
L] ) r _‘. {
Educatiogal Pelicies Copmission. . Education for all Arerican Youth.”
Wgshington, D. C.: Hetional Zducetion Associaticn, i9uk, ’
[} ‘- \
“duca*ional Pcl*c*es Cormissicn. Zducation for all Amerizen Youthe-
* 4 Turther Look. Jasniqgton, D, .. Metional Fducation Association,
1952, - .

i context, Desisz zni Tevelop-
né Derd, 1971 . .
- F

Zaspke, Cclonel'lyle . "The rir Fopre Syswems Approech 0 T:rrictgu:
Tesign," iz e 5 Teptescer, 1976, 29.2%, 22,

varland, 3liney 7., oF. "Tiicating for the Peal Werld,” Zusingss Iduce-
tion Forum. AMovember, 9171, 3-3, '

¢

Report of the Harvardi Committee. General Zducaticn in a Tree 3ceciety.

. Cambvidge, Yassachusetis: Harva*d Upivepsity Press, 1945.

Report of the Paneb‘of Consultants in Vocational Education. Fducetion
for a Changing dorid Bf Work, Wwashington, D. C,: U. S, Department cf
dealth, Educauion, end weifare, 1963,

*

Rickover, H. G. American'Education—fA qetionel Failure. MNew York:
E, P. Dutton and Company, 1963.

o
Saylor, c. Galen and William M. Aie*ander. Planring Curriculum for
Schools. Sen Trancisco: Holt, Rinehart, and winston, 197,

State of Califeornie. ;in’ﬁfﬁia Five-Year State Flan for Vocetionsl
Education: A Planning Process.—Sacramento: California State De-
partzxent of Zducation, 1977. ) -

Tanner,QDaniel end Laurel N. Tanner. CQurriculum Development. New York:
Macmillan PUblishing Company, 1975.

"The Seven Cardinal Principles Revisited,” Today's Education. National
Education Asscciastion, September-October, 1976, 57-T2.

-

;/ This reference is an exceXlent one to use in this module ; ho%ever,
it was published after the writing of the podule, so the activities
have not been corvelated with it. Instructors may} wish te- ihgorpor-

*ate this text with the other resource materials cited. . .
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DNG A& CURRICULUM* DESIGN FOR VOCATIONAL EDUCATION
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Lesson One: Exa.mininé %hat Is Meant By »“Curriculu:_}'

Qbjective ‘

]

Uvon the satisfactory completion of this lesson; the student will be
able to define what is zeant by the word "eurriculum" in a school

sevting. . . . . - .
. L] _‘
- - . " - N . _f\

-

Overriew ¢ , i .- "
BaP . 211 S ; ] )

Before one cen actually design curriculut, he or she needs to identify
whet surriosium ftgel? ig, & dlstionary defipizicn of curriculum

says. it senmzists sirMsheses c* Eﬁg $8f2rzd N oan gdusaticonal Institu-
Tisn or cre 2% i%s tranzihes, Frnald L. _les a0 an3 sextheek entitlied
Turrdsuium Imorovement defines ocurricyplun as 'ail <he experiences weich
are cifered T¢ lesrners under the aushRices or direczion o .ue scnool.

.n Tpe 2tner nend, -anner’and Tanner in their ook on curriculum Levelw-
opment state that a definition of curriculum is quite meeningless apart
Iriz sne acnteks In whish It iz used. Zach cf these defiritiims ~asas
on e éizferent interpretation of curriculum., The activities of this
sesson are arransed s¢ that the student wiil exerire the nature of
curriculur a2nd then reachk 2 cpncliusion as to what is meant by the term
"eurricuwlun," ) ;

Suggested Activicies .

Level One (The student.in the Designated Subject Credential ccrponent

ef Meurricuium and Media' and students in the Master of
. Arts in Vocaticnal EBducation Program digst complete all the
activities described under Level One.)

(1) Read Chapter 1, "The iature of Curriculum,” Curriculum
Development, by_Tander and Tanner, decmillan Publishing-
E?mpany, 1975, op. 3-89,

(2) Write a short paper {po more then two Dpages, double spaced)

in which you relate. the various definitions and interpreta-

tions that ere given to the term "curriculum." Include 2

surmation where you define "curriculum" as you see it be-

- -~ cause of your experiences, readings, and investigations.

ilote: Befgre wfltlng the assigned paper, Jouralnstructor may wish

tediscuss the topic with.you or may want you to have a dis-
_ cussion with other zembers of the class on an individusl or
. a group-basis. "

v

+
.(‘(\ .
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Level Two (The student in the Master of Arts in Voeational Education

-

(1)

.b. VYhat are severzl of the major gereral goal and objeetive state-

* - Level Two.) v 7
. -y . .
Read Chapter L, -"Defining Goels and Objectives," Planning Curricu-
lum for Schools, by Saylor and Alexander.. Holt, Rinehart and
Winston, Ine., (19Th), pp. 14k-188. Upon completion of the reading
present orally to the instructor (or to the class if appropfiate) -
commentaries on the following topids: ! -

_ program must complete one of the adtivities described under

a. Why should there be defined goals and ovjeetivez for a school?

ments that have besn developed? 3y whom were they develobed?
T what izport are these staterents ir relstionship o the

Tresent day curriculim of senoois?

Read "The 3Seven Cariinal Principles Revisited," Today's Fdudation,
Sepcember-Cetover, {1576), pp. 57-72. <Uron-completion of The read-
ing, present srally te the instructor ‘{or t¢ ihe class i appro-
triate] ycur reatticns to tie following toples:” '

- . - - £ r - - -
2. I zuok hzve thae MSeven Igpdinal Trinciples” besn changed o

- e e e P e o = - - e e ‘..:- ——
. the years?

b. What relevarce do the "Seven Cardinal Prinmcipies” have to edu-

caticn in general todey?
: ; .

¢, ‘What relationship do the "Seven Cerdinal Prineciples"” have to
“his lesson which pricarily concerns the definition of [eurrie-
ulum” in a school setting?

Using a pericdicel guide teo literature, locate three current erticles
on curriculum which would give further clarification to the defi- “-.
nition ¢of "currieculum." Upon completion of the reading, preséat
orally to the instructor (or to the class if appropriate) your -obser-
vation of those articles and point out how each is related to this
lesson which primarily concerns the definition of "ecuwrriculim" in’

a school setting. . . ’ N

e *

Jote: Before writing the assigned\papef, your instructor may wish to

discuss the topiec with you or may want you to have a discussion
with othey members of the class on an individual or a group basis.

Suggested Resources - : .

Saylor, J. Galen and Alexender, William M. Planning Curriculum
For Schools. + Holt, Rinehart and Winston, Inc., San Franecisco,
1975, ‘ ‘ o

¥

Tanner,-Déniel and Tanner, Laurel N. CQurriculum Developuent.
Macmillan Publishing Company, Inc.,'Neg‘Iork, 1975.

£y

~
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"The Seven Cardinal Principles Revisited", Today's Education.
‘H’auional Education Association, September-Octo'ber 1976, , ;
PP 57-72. ' .
~~ ' . .

- ‘ *
&
. | " {
- \ ‘ .
4
} ’ .
. . ht
. . [
’ : N
; , I T4
Upen successiul completion of ‘assigned < - i
. * activities, proceed to Lesson £, ) f
-
” ..
1 , N\,
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DEVELOPING A CURRICULUM DESIGN FOR VOCATIONAL EDUCATION
» - . . L3 _
Lesson Two: _Examfinizg The Elements.Wnich Go Into Determining
. Tae Natire Of A Curriculun Design

_ Ob;ectiveu ‘
[ ]

Upon the satisfactory cempletion of this lesson, the student will be
able to explain what the essentfal elements are ir a currdiculum design
along witn the intérTerstionship of tnese elements. /. .

]

Qverview . . »

The reading material 'irn Lesson Ore identified cu:riculum.design as con-
taining three essextial elements’. These elemenss are goals arnd objec-
tives o a c:.r“._e_ur.g ccnTernt and inmsiructicn in a currice...t.m, and
eveiuaticn of the goa_.: znd b, ect'vns, ccrtent, and ingfruction of &
ewrriculue,

-

. - h] Ny
A perscn concernesd with currieulur design neéds to stddj and etwmine
the relationsnip these toree eélements of curriculum design have to each
other. A curriculum designer should develop the ability to look at the
’ Qveraee des. of the curriculim as well a8 Zocus on one of the elemenis.
nowe?er the cverall picture of the curriculum degign must not be lost
because of & rarrcw or cvere'mosed view of one ol the elements :

~ / .
In this lesson the student will examine the elements essential to curric-
ulum design and then,will astempt to dete*'mine the interrela.tionsh:.g that

the elements have to each cther.

. M . -’ "' .
- L - .

ggggeated Activities

.

Level One (The student in the Designeted SubJect Credential compenent .
' of "Curticulum and Media" end students in the Master of Arts.
in Yocational Educatioen Program must complete’ all the activi-
ties described under- Level One.) a

{1) Read‘ Chepter ;I: Subpa.rt 3, "’I.’he Functions of*a Conceptual
Framework for Curricilum Design", by Hilda Taba as edited by
Richard Hooper .in The Curriculum: Context, Design and Devel~
opment, Oliver and Boyd, Edinburgh, 1971, pp- 134152, K

(2) Write a short paper {no more than tyo peges double spaced)
giving your interpretations of the gotation typed below and ,
relate what the interreldtionshi " the essentisl elements
bf curriculum design have to do he quoted material

Quoted from The Curriculum, page l3g\ﬂa‘ Hx‘\\\\% . .
: “While the organizqtion of the school and its inmsti-
. ¥ tutional facilities should be shaped to implement the

. : - 2 1'
. Q , . Jﬂ..‘L -




-» -,
curriculud, the rgwerse is, usuelly ﬁhe case. ‘The
- functioning currdeulum is fitted into theg existing
ar*ange.egts and shaped ov the limitations in these
conditiona .- : .

+

1 -

Before pritlng the assigned peper, your imstuctor may, wish to
discuss the topic with you or may you to have a discussiod

* with other members of the class. on an individual or a group
basis.

, « Rote?

-

Level Two

2

(The student in the Master of-Arts in Vocational Educatich
program myst comﬁiete one of the activities. descridbed under
Level Two.) T -
Besd "The Air Force Systems Apprcach to Curriculum Desiga®, -
Ahgxicanchcaticna_ Jouraal, Septenter, 1976, »p. 28-29, 32.
Ugen. the completion of the rea&ing, present orally to the
instructor cr in writing (no more tren two pages double .
spaced ) your irterpretatica cf how the Adr Feree Systems
iprroach to uar“icu.um Tesign satisries the requirement of
+he essential elsments in 2 curriculum design:

After consultation with a lodel voceticral-education director,
repert in writing or descrive brally to the class and/or
instructor how that se¢hool's curriculum design meets the
essertial elements of c*“riculum-desién as these elenents

ars descrived in the reedirg mat@rial assigned under Level
‘Ohe of this 14sson.

’ L

{31} Using other texts and periodical literature evailable to you,

seek out reeding material on the esseéntial elements of curric-
alur design.
tionship the material you locate hes t¢ this lessop-on the

essential elements which ccmprlse curriculum design.

o

sgested Resources

4

t .

-
L]

E N
Context Desizn and Level-
‘\t-_.\

Hooper , Richard (ed.). The
opment. Oliver and Boyd,

Curriculum:
Edinburgh, 1971

L3

"The~Air Force Systems‘ﬂpproach to Curric-
ational’Journal. - September, 1976,
-

" %aapke, Colonel Lyle D.
ulum Design", American Voc
pp. 28-29, 32.

Upon’ sudcess? ful comnlemiqn of assigned
activities, proceed to.Lesson 3.

L]

Repost’ in yriting or describe oreliy the rela- .,

9
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Lessdn Three: Investigeting The Relatiodship OF The Vocationel
v , . Edueation Curriculum To Curriculum Design ?».mi To
-8 The General Curriculum Of A School T .
Wt ,‘ ’ . - ' ) ' . "b-
Cbjective - ) - .. &

SRl

- LI

.,

) "Upon the satisfactory completion of this lesson, the student will be - \
. dble to descrive the relationship of vocétional education to general
education in fulfilling goals\qrd objectives of studerts, and te relate
the necessity of taving & curriculum desisgn which inecludas vccaticna.i
v education. . . : . ;
: t - . . 4

v, Qverview |

In cormmenting on vccatiornal educebicon in Curriculum Jevaie
and Tamner majke the foellowing staterents:
. ' "me issue is not whether there should be a place for
) vocational education in the curriculum but hqQw vocational
) education’ should be fashioned so as to reveal the fullest
inteliectuqi arnd sccial meaning of work in a free sociesy.
This requires that vocational and general education be cop-'
ceived and designed as interrelated aspects of the cwriculum
and, not as independent or oppositional egtities N

. LR} .."‘
"The purpose of this lesson is to investigate.how vocational education

1 T and general edlcation complement cne ancother in fulfilling- = c'.lrrlculum
. design and_ in determining how the elements of curriculum design can de

. - 'e.pplied to the vocational education curriculum in particular.

3

Suggested Act%vities . !

; Level One’ (The studeqt if the {Designated Subf ect Credential com'nonent
/ ' of "Curriculum and Media" and students in-the Master of Arts
; b in Vocational Edycation Program must complete all the activi-
: ies, described under Level One.)

’ *
*

(1) BReed pa.ges 24-539 -of Chapter l.l, "Mhe Curpiculum sad &he
' Emefgent T&bnological Soclety”, Cﬁrriculﬁ Develotment, by
. Tanner and ,Z‘aﬁ;er, Macmillan Pub].:‘.sla:‘u.':tgF Ccmpe.ny 1975. ‘
- (2) " On the basis’ of the reading essigned f Activity 1, prepare
a time line “beginning with the Morrill Act of 1862 and con-

tinuing up to the present tima where .the followihg are. iden-
tified: . iy

. &. The significant pieces of —Federal legisla.tiqn fostering
. vocat ional edueation

. ‘b, The sigm:ficant contri'butions of individuals, commissions,
EMC , . or a.gencies which helped to mold vocational education

[Arut o rovsaay enc A - .
. - N AT I
' N .
e .- - . -

- -




* .
. Mt
1 . " . +
. ' / ’ h ' .
.

' (3) With previous lessons in this module as beckground and with - *
- the reading essigned in this lesson as 2 guide, relate in - )

sriting’(no more than two paeges gou'ble spaced) hew vecaticnel

education and general education are interrelated.. Ineclude

. reasons for acknowledging that- vocational education is & part

- “of the general education design in our country.

¥ -
*

] ' ";’,-‘
. st im
_ Note: Before writing the assigned papﬂr your instructor may - wlsﬂ tcf ’f .
* . discuss the topic with you or may want you to havo & di&cussion e A

with other metbers of the class on an indivi@ual om'wkgrpup bosis.

" Level Two (mhe student in the Master of Arts in V] catlongl Education

) progran must complete ore of the activifties describeo under

.o Level Two.) . SR E

oo o ’ (1) Read oaées §39-561 of Chepter ll, YTre Gurrienlum and the .
' Emergent Technoiogical Soeiety," Curriculum DeveYorment, by .

Tanner and Tanner, Mzemillan Publishing Cempeny, 1575.

ith the reading essigned in Activity 1 es backgreuxd, develod
ogies con 3 x 5 pards vhich could be used in presenting a speech
0 a scnhcol weard, a PTA, a secondaly 'scheol acu;z&, or enx
Ow‘-ar._zad-fon aunh ag Ll ?ﬂa_éia of Yomean nterg, ‘T= +ha -nnaea

Lr—

--:r-
. .. present signilicant points which wouid.illustrate the emergepce |
g of vocational education durizg the sooial rigses of the 1960's

=

* _aﬂi :-ylu S.

{3) To further 8n0r30iaue the concepts deve¢oped in the assigned
reading caterial in Levels One and Two, exsmine ore of the
follewing and report on it orally to the imstructor (and class

. if grpropriate). N \

] P Y
a, Reoort of the Harvard Commlttee, Generzl Education in a
@ :rge Sceiety (Cambridge, Mass. Ha.rva.rd University Press),
1945, . ..

X

- L

) b~ John DeWef, Democrecy and Eduoa%ion (New York: Mecmillan.'
‘ R _ Publishing Co., Inc.) 1916. -
c. Educationa¢ Policzes Cormissicn, ndnceﬁlpn for all American
' Youth. (Weshington, D. C.: National Education Assocfation), -
. 195k, ) . . X .
A1 .
’ - 4., Educational Polieies Commission, Education for all American
. - Youth~-A Further Look. (Washingtow, D. C.: Naticnel Edu-

.
-

L3

f“J - -

, cation Associations, 1952.

" . : - e. H. G. Rickover, American Education--A National Failure :

, ) (New York: E. P, Dutton-and Co., inec. ), 1963. o Lo
‘ f. 'Report of the Panel of Consultants in Vocational Edueation, 3

o ' Bducetion fo¥ & Changing World of Work. (Washington, D. C.:¥*
< s U. S. Department of Health, Fducation, and Welfare); 1963.

* I\)‘ " . ' . - . At 1(, O]
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o Sugge.sted Resources ) N ’ . . g
¢ ;‘ R . -Dewey, Jchn. "De‘*oc e'cy and Tducetion. . Hew Yorl ! Macmiil'an Pub-
> j . luishlng Company, Inc., -916_ Y . . i . '
AR Eﬁucational‘ Policies Commission. Educetion for all Americen Youth. -
e . ‘afaéhingtoa, ‘DL C.: Ilatione._ EducatiofitAssociation, 19kk,
. .' Educe.tione.l Policies Comission. .,duca.tibn for all American Youth—-
. [ ») ‘A Furkher Look. Washlngton, Do C.: National ‘Educetion Associa-
: : Cm tzon, 1952. . ) o
A ,'_ - Qc: Re'oom of the ‘{arva.ra Cmittee. ‘Genére.l Educeticn in.a Free
+ ., - ' Soc-ze«.x Cambrzdbe, Mess.: EHarverd University Press, 1945,

. Re;ort £ the Papel of Jhxswlfants in Vsoztiona! Sdvcetion. Fdue
caricon for a Changing World of Work.. Washington, D. C.: U. 8.

. ".Depertxdkt of Hegitn, Educatiin, end Welfare, 1G83.
3 > '
) ~ -
: .. . Rickover, ¥. G. dperican Zi.cotiin--s Jfevional Tailure. lew Jork: '&/ .
PR E. P. Tndzton, ané Comparny, <ne., kzeld.v .
‘,w b * i -\/ £ ’ ’ - .
' . Panner, Danfel and Ténner, Laurel N. C‘lrriculzm Develotment.

) Meemillan Ppilisning Cempany, Znc., dew York, 1575
1 v - N PR s 4 .,
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Objective, ., ~ . C . -\ .
—_—r R o . .

Upon the sa.tisfe.c tory co‘mletion of this 1esson, the student will 'be ‘able

to discuss the sig_nfics.nce of having vocatione.l education as &' vart of" the

process for coﬂple ing 5ere“al‘education goals end objectives.
e’ -G

Overviey o . .
In the preceding lessor in this module the objlective was to ovserve the
relationship, between vocational education and generel educeticn.  Doing

s would s.:ggest “hat . there is g divigion beyweer the two. -Such i’s not

b .
the ‘intent p? this modu e » tne* the irven¥ ds to peint out 2 working re-

Lo

lationship hevween %’n**o*ﬂ and general edueatien and Surther to illus-
1
gduceticn is arn integral vart of gereral education.

'
1 -

CIn the beck emtizled Zurriciiun Zevelcpment, Tanner and Lanner aave given

support to the phllosonhy that vocational education is & vital part ‘of
ger:e:“a.l educatlen. The frllowing fucle Jrom Dage 562 vf thes Yook Illus-

trates the voint: . ‘ .

“The - -ecologicel cris*s of the 1970'3 hes illustrated dranati- .
cally that 'social and intellectual interests cannot be separated
frem man's work 'in sciehee, industry, szriculiiire, transporté-
‘ tioh, health,’ government, and so on. Insofar &s the curriculun
. -is concerned, ‘although vocational education provides for speaial-
ized competencies and pursuibs, it needs to pe sufficiently broad
so'as to share with genergl education the cfltivation of those ~
‘understandings and &ympatifies that are comfon to all citizems .
of & free scciety.” ) ' . . .

How, theﬁ, is rocetional edubatiog integrated into “he general. curriculum
so that it contributes to the broad goal of educating & verson for living
in a free society? :An sttempt to.snswer that question is the nurbose of
this lesson and its activities. Y )

¢

Suggested. Activities -

;eveloﬁne {The stiident in the Designgfed Sublect Credential component

L of "Curricalum and Media" and students in the Master .of Arts
in Vocational Education Program must complete all the acti-
.vitdes described under Leval One.)

(1) Reed vages 361-572 of Chapter 11, "The Curriculum and ‘the
Emergent Technological Society”, Curriculum Develovpment,
by Tanner and 'I'a.nner, Macmillan Publisghing Compa.ny, 197‘5.

:'n - - ‘ , ) 1"1

“f\ Y.

W3




(2) With the gssigned reading in Activity 1 ﬂs background, creabe a' N
chart or greph which would illustrdte the integratiod of career .
education and vocationel education irto the gene“e_ canicu_um )

of grades K-12. - - oot
N - . 'i - ' :"‘; i Y.
Level Two (The student ‘in the Haster of Arts in Vocational Education pro- oL
' gram must complete one of the asctivities ;escr"'bed under Level . Y
TWOe) , ) ) K

- M L
’

(1) Read "Educating for the Real World", Business Edueition Forum, . -
November 1971, pp. 3-5, by Sidney P. Merlend, Jr. R

(2) . With the reeding essigned in Activity 1 as beckground,'use
various sturces available to you to gather support for methods <
in ahich rocetional education and career education are inte=
grated into geﬁere‘ educetion. Gathér irfo;metion on &t ’eas+

, three situations arnd eithel present the gathered evidence or{e&..ly
or in writing to your instructor.’ Possible sources for ga‘her-

1

o Ing inf~r-o=ion nmight Te selected from +ne following: . ;:.
a. -earqing centexs of School Districts
b. _ERIC iriformation .
v t . T, ’ . ' »
c. ;Réferences to Periodical Literature in collegiate libraries. -
4. Pamnhle»s and builetins from the U. 8. eenertment of Health,
., Fducation, ard ‘ﬂ!bi!."a:*e..r . <
. - \ -
(3) Design end carry ocut an activity which you believe would be
anproprieue ?¢r this-lesson in which you demcrstrate the use
of voceoionai aanc* career. educeation in eccomplishing tine
goals and obdectives of general ed¥ation. Secure the approval
of your instructor.befoYe earrying out the activity.
. L "
Sugigested Resources v R

£

f . ]
Marland, Sidney P.,-8r: "Education for the Real Worid",
Business Edficetion Fojum.. ﬂovemqer 1971, pp. 3-3.

J‘,’ -
Tanner, Deniel and Tahner, Laurel K. Curriculum Development.
Macmilian Publishing Company, Inc., “New York, 1975. '
L] P \'1
' L) ! - M -
- “‘,,.:’ > ¢
L Q.Upod ccessful completion of assigned o
. activi proceed to Lesson.5.

., *\;‘; T
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Lesson Five: Exploring Procedﬁj’s for Déveloping
A Vocstional Education Cu*riculum

Objectivel . \
Upon the* satisfactory completion of this lesson, the student will be able
to relate how the elements cf curriculum design sre used in develoning a
vocatignel educatiorn curricu...m. .

In eddition, the stufent will be sble to describe in more Drecise deteil
hew: ©e devﬂ*** the Drogram element of the'wvocational education currienlum,
rarticwlariy as it nthaing,tp the California State Plan for Vocetional

Educetion. .. .
. Crrerview - TN
- ' s .
. . P - - . :
y . Lzsscns Tne and Twe o2 this maiwte 1Zentified ard exarmined 4the essential

elerents of currisuwlur fesign. The three elements identi*‘iea were goals
,  and obtlectives of a curriculum; content.end imstruction in 2 curriculum;

. and evaluetion of the goels and objectives, content, and instruction of &,
. currisvlom, This Zeszon will Involve relating ‘hcse sare three e’e:ents
to a vocetional education curriculum. " "ﬁv P I~

R

-,
Since Tany vocetional education curricula are finsnced with federal fund-
ing through stete egencies, and since the states have develoved plans for
the daveloptent of vocational education curvicula this lessen Wil]l exemine
tae California Steve Flan for Vbcagional ucation with particular erphasis
on the content (programs’) -element of.the pldn. Other .state plans contain’
elements similar to the California Ftate Plsh.

Suggested Activities ‘ . .

Level Ong’ {The student in the Designated Subject Creden‘tial component
of "Curriculum =nd Media" and studen®ts in the Master of Arts.
.‘ ) in Vocatfonal Zducation Program must complete a*l +*he aetivi-
ties described under Level Qne.) ‘ ;
{1} Bead Part 3.0, "'State Vocational Edueation Programs™, California
State Plan for Vocational Education. State of Californmia,
Sacramento, 1976, pn. 29-50.

L3

L] .

' {2) Using the reading described in’ Activity 1 as background create
‘ .en outline which would pregent en overview of requirenents for’
' the development of & vocational educatipn curriculum.’ Presgent
, the outline to your instructor. Include the. following major
. .yt headings: ' *

M
a. Ifstructional Areas in Vocationhl Education.
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c. b Program Standards.” (As jreleted tG Goals end Objectives.)

]
4 . X - ‘ -
L ‘N 5 Allocation of Funds. . ’
’ 1. Identification of Disadyantaged Persons .
T « 2. ZIdentificeticn of Eandibepved Persons
e "t 3. Manpower lNeeds and Job Opportunities ,
R L. vVocational Education Heeds of Group to be Served
- &

Level Two- (The student in the Messter of Arts in Vocational qucation
program must complete one o; the activities described under

A - Level Two.) . ', o ,

-
|

1) Obtain a State Plan for vocaéional Education for e state other
: than California, Study the gection of that State Plan that
rtains to programs. 'Orelly describe to the instructor or,
the class {whichever is appropriate) the similarities and/or
- divferences batween the Drogram element of that plan and the
Califorrnia Etate Plgn for Vocational Edueation.

2} Exemine & Aistriet vocatioha.-education Dlan which has besn
« felarelly funded 4o see hew that mlan has met the reguirerents N
of the California State Plan for Vocational Education for
Far< 3.0, "3tate Vcocational h*uca,¢u“ rregrems. ., Orally le-
scribe to the Anstructor or the eldss (whichever is apnropriate)

“he resulis/cf your investizatiorn.

;(3) securg”® copy of the mest recent Vocationel Education Act from
your congressman and examine it for information concerning the

program element of a2 vocational education curriculum. Oralky
relate Lo %the instructer or the cless (whichever is appropriate)

the stipulaticn cf chet Act concerning pregram aeve‘cpmen»t

Buggested Resources ) . -

. Plans for Vocational Education--State Plens Other then Califoraia.-

1 State of Californfg, California Five-Year State Plan for Vocational
' Zducation: A Plsnning Process. Sscremepto: California Stste De-

s partment, of Edueaticn, 1977. .
- ‘\.I=. . . . ) * . :
\:r L M ) *4’0
. Upon successfll completion of assigned -
\\ . setivities, proceed to Lesson 6. : .
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_ Objective ~ , | - Ly . ": . i R
e v M 1 «

" Upon the satisfacto*y completion’ bf ghis lesson, the sthdent wi’l have
, assembled information to serve «%: suﬁbortive evidence=for estatl ishing
Y vocax*onal education curriculum Ld he ares of he*dh.s chod ce,

P ; p ‘r_ ! .
.Upon the s tig? actory ccmnleticn o’ this 1esson, the.suudent will have
compargd the evidence gathered for establishing a vocationel deducation
curriculum in the ares of her/his choice with the informatioh required

- for the greanting of Zunding for vocatioral programs under iie Calzfo”nla

¥

Five-Tear State DPlan 2~n Yobasiconal *ducat‘on -
. h ; -
. Overview - L T . .

-

. Reading sbout a.plan for 3es*aning 2 vocationel education curricilum is
ne thirg; actually dcing the designing and creating o2 The ecurriouiiz
s enother. . In the previous lessons in this module, the student has .
resd- a‘cut tba vecaticnal edusaticn curriculunm, Ia this lessen the student
will use tne Californiz Fiye-Year State Plan for Vocationdl Fdudation znd
2rom its direction znd st ipulations construet a pertienof 2 vocational
education curriculuz. . ' :

-
f

L ' . . .ﬁ .
Suggested Activities . S .

"Level One (The student in.the Designated SubJect Credential component
" - of "Curriculum and Media" and. students in the Mhster of Arts
in Jocational Education Progrem must complbte all the activi ties
described -under Level One ) .
{1) Reed vp." II-1,2 of the Caii;o“nia. Five-‘:.'ear 'Sta.te '°la.n fer
Vocational Educaticn.on "Introduction and Fhilosophy." '

‘(2) Oc the basis of the information preannted in the reading in
Activity 1, pub in wr‘ting‘information on manpower needs and |

¢ Job opportunities asked.for in preparing a groposal for fund-
ing. Select a vocational education trafning area and include
in your writing support for the fpllowing - s

a. Information on current occupatigns. ' -~

»

b. Information on new and changing occupations,

¢. Information about eduqation-training and requirements.

d. Information on occupations and fﬁmilies of occupations
. requiring similar patterns of abilities and interests.




P v e. TInformation on long-—term trends in me..jor occupations apd

industries. , o _ -
? £, Inforn‘:%ttion identifying specific occuyrations that will em- -
) . ploy large nurbers of workbkrs, male and female, in the -
. future. L. ‘

4

) Level Two ('I'he student in the Mester of ‘Arts in Voc onal Education
program must copmplete one of the activ::.tze described under

T ' Level Two.,) =~ . .
! (1) Read vage II-9 of The Cali’c fornia Five-Year Plan for Vocational
. ) Educztion (1977) on "Lisadvant aged Students.”

(2) On the basis of the information presented in the readizg~in Acti-
vity I, pPrepare in wrizing the necessary. informazion needed in
. prevering a pro®esal for Sinding which would identisy “disadvan- .
taged perscns.” Selevs 2 specific school or school disirict hpen
which o base your evidence and secure the permissicn of an ad~

rs e e - | . & £, e
. minigtrator 42 develwr such information,

4 ”

3

{3) Read zaze IZ-9, 10
{277, on "Handicapped Studencs.”

A .
¢ The California Five-Year Plan Tor Voca-
tional Education 7

o
3

) o . . t
{4) On the basis of tee information presented in the reading in

. Activity 2, prevare- in writing the necessary information needed

in preparing a nronose.l for funding which would identify "pendi-

capped persons.  Select & specilic school or scheool districs

) upon wnich To base your evidence &nd secure the pernission of an .
} " administrator to develiop such information. ‘
Siczpsted +Be L'rces C .
State o Calis "“""1% The fz2lifornde '-i*re-‘-‘ea. Plan for “Vocational
" Education. anni-ng Process, T19771.

—~

"
. < N
i Upon completion of the assigned. activities '
in this module, you should be reedy to take
) the Module Posttest. See yaur-instructor .
for directions .end measqregi_‘ent. criteria. A
. ‘v F '
* Q oy -

ERIC e
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MODULE PRE/POSTTEST -

. Studedt
) _ Instryuctor
’ , : Date '
. “?L' N ’ 3 »

This pre/gostiest i%*desizned to sssess your kpowledge of
curricuiis designrapd 1ts appliceticn o vocaticnal edyece~ - -
o Singe this wmodule is en individgalized and compelency-

tudent

o i, g";}: r . . ‘

based'-’;gf.p* device, you will need to“stﬁ”dﬁr’"dﬁ'*‘y those e o]
lessons -{rigt are’ 'oresented on the basis of'your response
to this %est. ,.zg’ e
e = .
al * i __‘F‘"‘Jv - -
R
1L Stave ¥our Zefinision o ang i::emre:a:icn-ﬁ?tem Mogrriouium,t T -]
” /'—'ﬂ-
Staté another definition of the® term™"curricuind that is d_ff‘erﬁf-li,,,’-—f-—“’;i——-‘l

from your Jdeliniticn but wnich may be that of cuher educaiors.

.
L] r

2. The thres-essentisl elements in -a curriculum design are: ]
£l - ' f’:;’
a, Gci"..s end opjectives of 2 curriculum - v -
b. Content. and instruction in 2 curricuiym .
¢. Evaluation of the goels and objectives, content, awmd instructlon
of a o “riculuu .
’ Pescribe *he i*‘no tance 2% these three elements and the re"e.tio'zshin
: that they na«re "to one another
’ '(" )
.3, Identify two ccmmissions, whe have' defined goals a.nd obJéctives for .
educating the youth of America and relste the signifigance of their
findings. N .
&1
/
b, . . ,

20
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PPe/posttest {continued) o . : ¢
) ,
b. What is the releticnship of vocaticnel education to generel education?
. ) : s
_— ‘ ’ .

Y -

5. List five significent pleces of federal legislation which have given
support and moxentum to vocaticnal educetion. - Alsc 1ldentify’the sig-
. nificance of each ngce_of legislation. , . oo

6. Describe the relevance of vocational educaticn in the technolcgicel
scelgty el the 197C's.

~a

v - rs ¥
Ll ’ -~ S
iz Tive-Year State Plan £2r Vecatiznel @dus

s P S
ng %c the Jelifcrni:

tion, whet are five of the ten criterie upom which vocational educa-
onr funding ellotm erts are mede to, state end locel educational sgencies?




N ’ ‘ ~ v - . .
" . o P ' ¢ 20 "
. \ Pre/Post‘.best {continued) . ] . X . _
. . 8. Choose an occunation for which you think there should bve voca~ '
tional education curriculum. Give subno?tive evidence for why
. you think there should’be & vocational education curriculum fot - -
} that. ocoupation by supplyihg e.nsxerstb the “-o""om..a questlcms. . i
- a. Whe.t, evidence do you bave that the cccupation you selected has ’
v & demend for employing workers of that kind? ’

-

enhce 4o you r'ava that the occ: unetion you selected will
/_/ continue %2 have 2 dezand for =—.,lc.,....g werherg of 4hat kindin °
e s - )

4
[ .
- bt u(.-‘ﬁve --\dﬂ-e,

" "_ N - '
‘ x -'
- \
L ‘ 1 - .
L3 [ - ) !
. + . 3 . .
¢ ‘ { B ’
i p" . .
. s, “ret evidence do you have that a vocational educetion curricdylum
. %
rr could prepere workers for *he kind of occupetion . you selested?
1

[Aruiroe poviisa oy mc
o _
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&
 DEVELOPING A CURRICULUM DESIGN FOR VOCATIONAL EDUCATION .
a o, - L.
. ) ' B ANSWER KEY
MODULE PRE/POSTTEST _ ‘e
> . & . .
- [ v - v .
Instmcter- ) not.rnproduce this page in students' booklets. You

‘musteretain it for grading and preseriptive purposes.’
Answers will vary with imdividusis. A preferred re-

.. : sponse might be similar-io the snswer pres;qr!ed. y
. . 0 . -
ey . T — |h‘ kLl . N
1. Stufents' answers wl_l vary greatly since they were asked for

{L1) &heir own interpretations. ‘Yowever, most students will prob-
2bly say thet "currfoulum" weans the courses . studénts take or a
.- sequence o7 churses stulents fake In a nar":ic.._.ar sc.hoo_..

. Definitions 2i°fering frck the one gixren by the stt.dewt ta..""ag
this test ma.y be; . :

" --Ronald C. Doll, Curriculum tovement: ‘ culum ent.:é'ﬁ'l-, 5 s
~ R Toll, ulum Imp "Curri )
passes all the experiences —zﬁch are offered to learnevs ;
under thé auspices or-directicn of the schopl.” - -

] --Tenner and Tanner, Curriculm Development : "Curriculum consists, ‘B
of the planned and guided learning experiences and intended '
learning outconmes, iomu_a.‘bed through the systematic reconstriic=
tion of knowledge and e:@er‘ience under the aus*oices of the., -
school, for the learner's continuous and wi],-;i.ful growbh in x

N personal-social eompetence. T

/ ,
s Py
2. Interrelationship of’ the essenti&.u. elements of curri,ylmn design/z P
o (Le) s /
"In order to have a curr*r:ulm design “hnction effective]y,/a/ g
: _ person must flrst defire whet the goals and»ob;ect;;%;rﬁ .
- "the program that is being develeped. After gbals ee- _
. . tives are defimed, then the ‘content heeded.fo gafry «itt” those L

. goals and objectives can be identified aloy the instructjonal

procedures for imperting the- content to the students. -So that a .
s~ person will know whether the content. snd ifistructional procedures
have been efﬂqetive an evaluation p;eé“ess must take places =
, ¥y
3, Identificatiﬁn Bf two commissiotl/ which have defined goals and“q
" (L3) objectdves for ed¥catith of the youth of Americazg.nd the signi- )
ficance of their. ffndirtés- . S i

Conmissioa on, the Reorganization of Secondary Education,
. Cardindl - ?rifrﬁ:iples of Secondary Education (1918), crea.t‘éﬁ
+ - by the Nationael Education Association. The signif.tc&nbi of
N .. Jthe commission's report was that it supported Yocational”
Q " education in fhe context of tRe comprghensive_hiéh schobl. - *

L L - -

—t
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Pre/PoBttest Anggpr Key (continued)

- o b. Educetional PQlicies Commission Educatiog for A1l American
- - Youth (194K and re-examined in 1952), ‘created.by the National
: ? * Educational Association. Significance of the .ssion's®

* report was that the Bommission ejgisioned a modsg educational

.-systen i'n which students in th/e,.Setting; of the compreh‘ensive

] high school would have access $0 a full range of programs for

Usuccessful entry to the world f vork. - «
* Othekr poasi'ble jenswers could include* . T

.
N . : . ' ' : .

AT e:, REDQR? Of the Harvard Comittee, General Education in & Free
s, Societx.. «
.o
’ . + b. Educational Policle;)Commission, NEA The Stﬁucture of Educa=
» tion in .Americen Democracy’.
s ¢ L, Relatioﬁshiﬁ of vocationel eddcation to genegal education: b
* (LB) - . F - ."'

-, C ‘Iocat:.onal educetion and general education are not separate enti-
- ’ tles.™ -Rather, -they bdth contribute to the education of individusdls.
, - It is difficult to know where vocational education stops end general
education begins, and vice versa. General education provides: *
>4 L foundaetions for vocational efucation, and vocational education '
develoDs one's genersl educetion. Knbwing that the two components
are intermingled he_ps.onb to see that bﬂth vocational education
and general education are necessary and that both help to develop
"« the potehtidl that'individuels have in their roles as workers in

- : society.
. -
. 5. Five signi‘igant pieces of Tederel legislation which have given

} " .{L3) .support and momehtum to vocational education end the significance
i of this legislation: ‘ '
.. |9‘ a. The Morri'll Act of 1862 'orovided land grants that led to the

- . , establishment of a national network of lahd grant colleges and

T ‘ universities. » . . . ' L.
I

. b. - Smith-Hughes Act of 1917 created a federal-sta.te partnership
«- ¢ for vocational educatinh. .
c. 'George—Barden Act of }9&6 provided ?or the expanaion of exist-
‘ L ing federally supported progrems of vocational education and
. for the establishment’ of vocational guidance programs.

.
L]
L4
- . N

LT

P « ] d. Manpower Training end Development Act of 1962 led to the Ic'rea- .
F ot e tion of various .vocational education programs for out-of-school
’ ‘youth, unemployed adults, and»adults~geeking to upgrade their °

: S occupational skills. ...
] ) o5
. e. Th Vbcational Education of 1963/and the Amenéments of 1968
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- Pre/Posttest Answer Kéy {continued) T \b
1

. . short of the professions and allowed schools to develo
integrated programs of vocational and general education
so as to improve the learning ovportunities of those With \_
socicecononic 2nd educational aandicaps ) -
. ' f. Bducation Amendmen®s of 1976 extend and tevise the Vocational
. Education Act of 1963s , .
6. Deserivtion of the relevanice of ‘rocaticnal: educetion in the tecﬁno— .
(14} loglcal society of the 1970's. ‘
L] . ¢ . M;&‘m .
Answers shold bé'in line with dhis duotation from Tanner and -
Tanner in Curriculum Develooment, page 562: - * .

The ecologicel ‘crisis of the 1970's has illustrated voe
Arematiczlly thet sceial and 4ntellectual interests Yy,
cannot be separated “rom man's work in science, in-

dustry; agriculture, transportation, health, govern-

. mert, and so on. Insofar as the currieuwlr is concerned,
although voeational education provides for specialized
competencies and dursulis, it needs to be suficiently ’
bread so 25 Yo sheye with genmerzl educaticn tre .culti-~
va‘ci&wi those-understandings 2zndé sympathies that are
ecemon t¢ 2ll eitizens of 3 Sree sceiety. ’

/

w

7. Criteria upon %hich vocational education funding allotments are .
+ (L3} Dade to state and locai educationel agencies:

L g ot :
(Students should heve angyers for five of the following ten.)

. a. The amount ¢f state and local furnds availsble for alloweble
xpenditures in thé fiscal year for which the federal alloca-
tion is to be made. . , .

¥ A -
b. fThe provision'for making vocational education available to’

all persons in all areas of -Califormia:
\‘ﬂ ¢. The economic¢ and manpower needs of the various labor market

. . arees of Culifoimia and Californis as a whole.
. .d. The loeal dducational agency's effort to maintain end further
- . develop wocaitional education. . .
- / ¢ N
e’ The wealth of the local edupational agency.
. ] s .

.., The éducational tax effort of the péhple within each local - S

educational agency in support of education. N

= n
-

g+ 'The totel nupber of people attending each loecel educat; al ,
agency and the total number of people availing themselves\ of
[ . vocational education programs. p .
h. The total excess costs of vocational education above the state
N : foundation support for each student. . '
- ) > H "*p. ’ .
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-Pre/Epstteat Answer Key'(continued) .« -

. L}
i. Consultation with*the California Gooperative Area Manpower .
Planning System in the ared. . . . )

~
4

J. Due’ consideration be given %b the special vocational educetion U
needs gor handi capped persons .and disadvantaged persons. |
8. Presentation of infbrmation concerning a selected occupational
(1.6) choice- o .

(Students answers will var; according to the choice of occupation;
- eanswers should relate to the infq;metion described under each secg
.. tiom below.)

L

b H

. Evidence of demepd for emnloylng workers of this kind' | .
g Infotmntion which mey, be given in enswers spould include

(1) Stetistics verifying the numbers oi~workers employed
- locally and nationzlly for the occupdtion selected

"(2) Statistics identifying employability of femele and/or
v male workers for the occupation gelected.

- £3) 'Stetistics identifying a sufficient supply or an
3y mwdersupply of workers for the occupation selected:‘- .

k. 'Evideﬁce of demznd for employing workers of this kind in the
T Ddture: -

Jaformation given in answers.should be based on eﬁbloyment

predictions which have been developed by the California Em- -
ployment Development Deparftment, the U. S. Buredu of Census, ’

or the Upited States Departpent of Labor.’ ] ,
+ , .

c. Evidence of the suitebility of preparing workere for the gele

" ted occupations:

»

Information may be based upon sta isticésshowing the pattern
of and/or likelihood of employment™for persons corpleting
treining and plenrning to enter the elected occupdtion.
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* , 'MODULES — COMMON CORE CURRICULUM FOR VOCATTOWAL ED\CATION -

ey Y k " ,
-
*

Citegory A« Introduction to Vocational Education - :
T A-1 History, Philosophy, and Trends in Vocational Education L
. A-2 Scope, Function end ‘Organization in Vocational Education
A A=3 Vocationgl Legisletion
A-h Assessing the.Job Market and Emplomeq’o Trends

Categor:,r B Cooperative Relationship ) ) .

o * B~-1 Rationale for Cooparative Relationships - :
. B-2 “Advigory Co&ncils

B-3° Coopereti‘ve and Work- Experience Programs

-

Caregory C: Vocetiona.'l. Studen‘ts

' C-1 Promoting Vocational Fducation an& Recruiting E:i.igible Students
. B -for Vocational Education . 7 . oo ) o
) U-2 Assessing Students' Personal Cherecteristice . ’
" C=3 Guildance and Counseling” .

c-4 kssisting Students with Special Needs in Vocational Education Progrm
C-5 "Assessing the Needs of the Disadvantaged Student
" C-6 Developing Student Leadership Qualities in “Vocational Educetion . . a
Programs .
C-'i’ Student nganizetiona -t .0

Category P Administretion and Supervision . .
D-1 Fiscal Mﬁngment of a Vocational Education Program

D-2 writing a Whational Education Project/Budget . : .
.D-3 Record Xeep¥ng in Vocational Programs * K 2 -
D-k ‘Conference ILeadership : Lo
* D-5 Selection, Shpervision, and Evaluation of Pez'sonnel : .
D-6 Schodl, Lay and Its Relationship to Vocetionel Educetion -
D=7 Sstaff Development X .
D=8 ‘Implemehtation ‘of Change ;

Category E: Curriculwn Design in Vocational Education .

E-1 Developifk a Curriculum Design in Vocational Bducation , -
. E-2 Applying learning Theory to Vocational Education’ -«
L E—3 Inetruetional Strategies .

Qeteﬁo;z F: ftages. a.nd Structure ~of Curricuium Development
F-1 Theordiest in Curricuivm Development . " / .
F-2 Bullding a’ Curricuium.fQr{Vocational Education { .
F-3 " Applying Curricuium Speeif'iea‘to Vocational Educatlen ? .
F=4 Sa;ety , . c. "
* - . r . - * »

bl * 3 4 -

Ca.tegozty‘ [t} Ev‘aluat,ion ahd JResearch

-1 Evalyation Models * .
S . G-2 Evaluation- Procedures for Local Programs -
' 6=3 Introduction to Regearch Procedurea in,Vdtational Education
G-4 . Regearch .Design in Vocational Education
+ . G5 Development of & ‘Heaeerch Proposal in @etiona.‘l. Education




