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ABOUT THIS MODULAR CURRICULUM #

This module is ode of a series of.34 moduleC intended fin. use inthe pro-
fessional prepaistion of vocational educators in the vocational .education.
service areas of agiiculturala business, ho economics, and industrial
education. The curriculum can. be adapted to Various styles of instruction
and to Various entry«levels of § tudents.

k
,

It is recommended that an instructor planning to use these review
each category to determine if any modification is°needed in the objectives
and suggested activities so that they conform with local institutional
policies and/or vocational educatiOn prokrams. It is also suggested that

andresources anactivities be identified for the specific entry - level of
the-student to be served.

The acts ties listed are suggested. The use of any other activity or
reading re rence which, the instructor' believes would help to accomplish
the objecti es of that lesson is encouraged. The choice of the teacher
to use the entire module, either through group reports or individualiied
assignment, will be related to ifidiv.dual student competency requirements.

Since many modules strongly recommend the use of local administrative
personnel. and community'rsources, it is suggested that all site visita-
tions and requests for assistance in the community be coordinated by or
cleared through the instructor. The instructor may wish to distiibute
.these tasks among the student group and across the community with the 'ctass
report system being used to, disseminate the' information gathered. 0 .

.Theseqsodules have been fie;d tested if various settings. They have
beep used with students working toward a bachelor's or master's degree
and,with students seeking the designated subjects credential in Calif
ornica. Soil* modules were tested through studept independent study,
others as part of total class dSsignmentItand still others as an alter-
nate activity. Workshop participants examined the materials in terms of
content, activities, and resources. The adaptability of this curriculum
is one of its strengths.

The materials could not have been completed without the paiticipation and
contribution of many individuals. Chief among these persons were the
module wri-Ors,. workshop participants field-test instructor, and students.

'Conference prisentors and evaluators also contributed to this project.
Proceedings,of the workshop are available upon request.

we 'can provide you with information or help in using this curriqulum,
,please feel free to contact ys:

Project Director .

,

Dr. Owen C. Cdoke,4Chairperson
'Home Economics DepartMent
California State University, Fresno.
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, . Home Economics Deent
.
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University,California State Fresno
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. ..

, i "

Assistant to Director

. . .

Maurine Vander Griend, Adjunct Professqi-
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STAFF DEVELOPMENT

1,

Module Objective

Upon %he satisfactory cOmpletIon,,;fthii modUle the student preparing to
become a teacher of vocational education will have examined the nature
and scopepof staff devglopment/inservice education and developed severa
components of tbe'staffkdevelopment functions, Specifically, the student
will be 'able

41,

- (l) Interpret Vie nature and scope of staff development programs.

(2) Determine training needs of vocational instructors.

(3) Design a personal -Vrofessional growth contract relating to
.staff development.

(4) ,DesiOn a prograkfor.orienting new employees.

(5) ;Interpret problems unique to staff development.

Module Overview

-

Staff development refers to the procedures and processes provided faculty
`to continue togrow personally and professionally within their educational

. role. In the literature on stiff development, many descriptions of the
process existinervice education; faculty improvement, faculty develop-

'melt% instructional improvement; inservice teacher education, training
and development. In this module, staff development and inservice educe-
tion are treated 'as similar administrative functions.

4. r. . ,

.Vocational instructors arrive on the job from a variety of: backgrounds.
In. certain gvocetiorial service areas, they come mainly from four year bacca-:

laurdate'progr,mtj'in other service areas, the majority come from business
industry' -All vary in the amount of experience they have had in the

w orieforcet in4rsparation for teaching, and in their experiences with
. ,

young people. Some will be full-time instructors; others will teach part-

.time,while ;#11vaidintaiping other employhent. All will have unique
learning peels. 41.ls a vocational supervisor, coordinator `or director, it

-

will be yOur jab to facilitate their growth as professiohal members of
ayour.sfff. -

.

... , . .
%

-. . 0

4",..4,.
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Staff development is not academic classroom e cation. It Is ncerned
with how instructors operate "on.the jOb.." ' siktrpose.d.s to a silt
students' learning throUgh the Continued pr 'al growth of heir"
teachers. It is imperative that faculty have rtunfties to iiplement
the new .developments in curriculum, ingtruction technology, organize- ,

i tional pattexns, and teaching/learning styles. Legislative mandates,

r
2

changing job marketd, non-traditional students; and occupational sex
stereotyping and bias are all issues facing the vocational, teacher..

a
Staff development becomes a major function of the vocatiotaal administrator
tb help teachers meet these issues.

Universities and colleges, state departments of education,' and other men-
cies can proviip assistance, but the most effective staff/development/
inservice programs are indigenous operations, planned to meet unique needs .
in the local setting.

Much of the recent literature on staff development comes from the commu-
nity colleges. Many characteristics ofithe community Collegeopen door
policy, community orientation, teaching emphasis, hi number of part-
time instructors, occupational programp, non-traditional students (hetero-
genous, varying academic and skill backgrounds, integrated student body)- -
apply to the setting ip which vocational administrators find themselves.
Thus, many of the references used in this module-concern communityPcollege
experience in staff development. The observations made, however,, are
pertinent to administrators operating at any educational level.

This module is designed to introduce you to some of. the processes--and the.
potentialof staff development.

You will first lOok at the broad base of staff developmWntwhat it is;/'
What have been common prac.ces; what practices are emerging. You

:-

then look at ways you can determine training needs. A third lesson in-.
volves you in one of the emerging practices ink the field of star? develop-
ment--the professional growth-contract. The fourth lesson addresses one . _

of he common tasks of a supervisor /coordinator -- orienting, the new employee.
I.

The final leiton looks at issues surrounding staff'development. `

I
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= ,a
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Neglected," 'Community and" Junior College Journal. Vol. 43, No. 2
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,
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Objective
, .

Upon the satisfactory coMpletiOn of this lesson, the,student will be, able
to interpret ,the nature and scope ,of staff- development programs, through

4t- (1) defining staff development; (2) examining traditional approaches; and
(3) describing emerging practices.,

J

STAFF DEVELOPMENT'

or

Lesion One: -Nature and Scope of Staff Development

Overview A

limervice education has long been considered essential in vocational educa-
tion.`-Most vocational education service areas (tgriculture, bus4ness and
office, distributive, health, homeeconomics,"industriat arts, technical,
trade and_industrial),haversome form of inservice education compiment idea-.
tined: for implementation at-the state level. Vocational education ligisla-'
tion has supporteil,these inservice functions. The Vocational Education
Act 61 1976 (FT, "4-482), Section 1.15, states:s "Funds a/enable to states. . .

may be used to support programs or projects designed to improve the quali-.
fications of persons serving or preparing to,servd in vocational eduction
programs, including teachers, administrators, supervisors,and vocational
guidance and counseling personnel...."

:?1, ;

;the programs designed to meet inservice needs-have varied. Historically,.
iistitutes, consultants, skate and,district teacher conferences,. workshops,
university courses, summer schbol, evening courses, curriculum development
workshops, and supervisory, visits have'served is inservice education acti-
vtties for vocational. edministratore and teacheri.

A new approach to improving qualifications-IfAix8-ie involved in vocational

education is labeled-"staff development." 'It expands traditional'inservice

methods and activities to inclmde competency based programs, internships,
. teacher centers, pelsonal andprofeislonal. development plans and Use of .

instructional development staff. specialists.

? .- . .,

In this lesson you will examine some of the traditiaal,and emerging' concepts
of staff development/inservice programs. (The terms are often used inter-°
changeably in the literature.) 4

_.
O

'0,
0 /

Suggested Activi'tiess-
er. /

(l) Read "Assumptions Underlying Inservio VocatiOlial-
,Programe by Alberta MI in Changificr.thegRole.of
Educationby Rupert Evans and Teti?, ch.. 4.

-1$iglelOuct4ipn
Vocatiortileachei

1
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(2) Interview a local.vocational qaication administrator.- Discuss staff
developme9t/Liservice policies and procedures. Tdentiiurtypls of
programs, activities, participants, and assessment. Write a brief
report of the interviews. Discuss witiether or not the assumptions
presented by Hill wereimplementedin-itaff development' practiCes.

(3) AtteideePttaff development/issiXvice'meeting sponsored by a voca-
tional service area at bite state, county; Or local level. Idintit7

2
bow-the need was identified, types of participants present, general

, 'overview of objective's, and purpose of activity. Share report in a
seminarleVing oxk write a brief report for instructor.

'..*
f .

I. .

(4) Prepare a Paper based oh search of the literature that deinei staff
.dwyelobment/inservice education and presents an overview of some
programs in action or proposed. Draw a relationship between the pro-
grams reviewed. and your potential vocational education supervision

' $. .

and coordination role.
4

.1
, %

. .
. ., .

.

Readings may be selected from the following references. -Additional
references may be located through ERIC and the Education 'Index.

I.

.Suggested References

. . Berman, Louisa. Supervision, Staff Development and Leadership.
. Columbus: Charles E. Merrill, lrl., - -

.
k .

Cap*a, John. ,Faculty Development practices in U. S. Colleges and
universities. Princeton, New Jersey: .Educational Testing Service,

1777 A r . ,
I ,

._,>

Chien, Betty. "Branching Out: lfhe Staff.Development Program at I

Parkland College'," Community College Frontiers. Vol.,1 (Winter 1974)e.
211-254 . 4

.

Chavez; Jose. Summary ofiesults: Staff' Deve lopment Sungek. INOAngtone
D. C.': 'American Associion of Comminity and Junior Colleges,

Collins, Charles. de-Site, Programmatic Approach to Staff Development.
ERIC Document Ed 101 180.

, 1

DeVore,'Paul. Variables Arfecting Change in Inservicd Education,-,
Fin]. Report. Morgantown, West Virginia: West Virginia University.

Faculty Development in Time of Retrenchment. New Hochelle, NeW York:
The Orov for Human Development infRigherEducation, 1974.

L. w
Goodrich, Andres. "The Now Faculty mid. the New Student," Junior'
College Journal.. Vol. .10., Miy, 1971, 26-29. .

,

,Harris, Ben, and Weiland Bessent.' Inservice Education: A Guide to
' Better Practice. Englewood Cliffs, New Jersey: Prentice-Na llw 1969.

ar
'4,1"



9.

Hill, Alberts,. "Assumptions Underlying Inservice V ational Education
Teacher Programs,"in Changing Role of Vocatib Teach hr Education.
Edited by Rupert Evans and David Terry. Bloomin on, Illinois:

McKnight, 1971,.72-76.'
V

. .

LaForge,:0.15. Inservice Training as'an Instrument of 'Range. Gaines-
ville, Florida: University of Florida Institute of 'Higher Education.

ERIC Document Ed 055 57, 1911.

National Society for Study of Education.. Part 1: Insevide Education. e

(56th Yearbook.) Chicago: The University of Chicago Press, 1957.
-Y.*

Neagley, Ross., and N. Dean Evans. Handbook for Effective Supervision
of Instruction. Englewood Clifft,New Jersey: Prentice4a11, (2nd
ed. , 1970. '

O'Bannion, Terry. Teachers for Tomorrow: Staff Development in the
Community/Junior College. Tucson: University of Arizona Press, 1973.

"Some Perspectives' on Staff Development," Community and Junior College
jOurnal. Vol. 43, October, 1971,1419.

W

,-,"Teacher Centers," Educational Leadership. yol. 33, No. figlqarch,1976).

Thorubay, Robert. Teaching Centers. Agathon Press,-'1974.1

Ulmer, Curtis. "Teacher Training and Sup
,"

in Administration'
of Continuing Education. Edited by Nahhan.Sh . Washington, D.C.:
Nationil Assopiation for 'Public School, Adult Education, 19694 298-315..

.

Zion, Carol, slid Connie Sutton. "Integrated Inservice Developme- nz, $1,

New Directions for Community College. Spring, 1913, 41-51.

Upon satisfactory completion of assigned,
activities, proceed to Lesson 2.

F..
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Lesson TwoVTrainigg Needs Aksessment

/
4

4 1

/ .
° 4. .1..

Objective %

,

. N1/4 ' -

..
,

*;'/
4 44

Upon the satisfactory completion of this lessoh, the student will be
able to determine training needs Of vocational instructors through (1)
identifyinggewaltraining needs common-to many vocational instructors;
(2) describing techniques used in determining.nesds-and (3) designing

...

a needs assessment instrument. , ,
r

10

*Overview
c,

I

The starting point in developTiag meaningM., on-"going staff development/. c=-

inservice education Programs is to identify the educational needs of faculty.
Too often staff development programs are based on what agencies and colleged
think faculty ought to learn, ratheer than on needs as the faculty perceive

"
therm

Modern Practice of Adult Education, 1970, defines an educational
need as.the gap between an individual's present level of competence and a
higher level required for effective performance as defined bx_the individual,
the organization, or society.

)
Required l vet of competency

Air
,

Educational need

.

Present level of competency
s.

/
. .-

...

General education deeds can be ascertained from several sources:
A

...Organizations In vocational education organizations, needs can be
derived from mandates of legislation (i.e., elidin-

.

atet sex ster' yping and bias, teach handicapped and 4

disadvan' , and limited English-speaking); from
program evaluation and research, and from internal

T+ functioning of members.

Community - Parents, business and industry representatives,.
'former students, and advAsory.committees can help'

A "identify specific and general concerns that may
relate to 'training needs.. 7

`

41
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Indi-TidUcs - P4rsonal groweh.objectiVes, assessment in rela-
. tion to identified caMpetencies, perfdrmance I.

eviluationi, and ivtudent .eveliations can all help,
. pinpoint learning needs;' -

. .

.
.
-A.Crucifil aement in the skill oftthe Vocationalltducation supervisor or

coordinator is ability.andsensitivity in helping instructors assess their
educational needs,those"of the field in generil, and their organization rn

partigizlar;.the skillful coordinator should be prepared to negotiate some
congruence betwee&themmand then to stimulate action on theneeds. Three
basic.tOchniques exist to move froi general identification of potential
need to specific leaening nee4s: SurVeys,'organizational audit and
individual assessment., .. -

. .
.

.

This lesson i 4esigned to help you generalize about potential training
needs of voCationol instructors, examine wayd to document those needs,
indviesigks traihiwneeds,asdessment instrument to verify the needs with
it fAructors ;it .." '

.
, 1

.
. . .,

.

Suggested Activities <

-0
Is.

(1) Loeate references that acgress potential needs .9f vocational inStrne-'

.tors. List andtahIegorize-these needs' under the headings: (a) or-
ization, (b) c9mmuuity, W individual. Identify those that relate
to all vocational instructors; those tore pertinent to specific voca
tional service fieldi.

Compare your list with those oftwo
list of needs. 'if

Interview your director or the director. of a vocational Atgrep.
Ask him/her to assAs the list with. you and discuss which needs would
he'pertinent to hii4erttafE Share results in a semina;,.setting.

Read the fOlowilig:

(2)

( 3 )

(4)

rp
colleagues. .Prepare a master

Knowles, Malcolm. Modern Practice of Adult Educatibn. Nev York:
Association Plrftss, 1270, Ch. 5, 91-127. ,

pier on,.Jimes, "Determining Training Needs," in Training. and
D elopment Handbook. Robert Craig:editor. key York: McGraw-Hill,

1976, Ch.410.
W. ,

Strategies For Administrative Staff Development: Operational Notebook
So: 13. Association of California School.Administrators. January,
1975, ERIC DOcu4nt

/
Journal bt Educational Leadership. Vol. 34, DeCeMber 1976. Issue

Topic: To. Educational Dollar -- HowMuch for Staff DeVelopment.

I

- ,
t1+

..

1*
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..' (5) Frqg.~bhe:above.readings and others located, prepare a chart that
describes needs assessment techniques, their advantages and limi,

, taticinis;',.. 5 :

.

, 6) Selict,a Whniqui suitable for use ,in your organizatiOn. Write a
A

brief report further interpreting the technique and describe how
. ,

. # you woUld 'use: t .

SW.

AT) From't14.,aiay'e readings and using data gained from activities No. i
4- and 2, design a training needs assessment instrument' that will &Vow
for faculty input on potential needs. .

SuggatteciRefeiencei':.
/

A Profile of Vocational Educators, Preliminary Report..,Calif,prnia

-
State Department of Education. ERIC Document Ed 126 264; 1974.-

. .

}Render, L. W., and
of the Community

1973, ?9-37.

R. L. Bregder '1Part -time Teachers - Step Children
College, '.' Community College Review. 1.(1) Afril,

Deliver Vocational'Instructpn to Adult Learner. Southern Illinois
University. ERIC Document-Dd 127 469, 1976 4

Hammons, James, and Wallace Terry. "Planning for Staff Dexplopmant,"'
CoMmunity Collegf*Frontiers. Vol, 3, Siring, 1975, 38-45.

Aodgkinson, Harold ''""Adult Development: Implications for Faculty
and.Administratori," Educational. Record. Fall, 1974,, 263-274.-

, 4..

Identification of Professional Competencies Nee ssary-for Teachers of
_Disadvantaged and Handicapped Youth.. ERIC. D ument Ed 126.309, 1975.

Identification of Professional Combetencies ecessary for Teachers of
Disad.tantaged and Handioapped Youth. 'Supplemental ERIC Document ,

Ed 126 310. ;

O'Binnion, Terry: 'Teachem for Tomorrow: Staff Development in the
Community/Junior Cbllege. 5.1C9013; University of Arizona Isresl, 1973,
Ch. 3-6.

Public Law 94-482. Title II: Vocational Education.

to

Upon successful completion of assigned
activities, proceed to Lesson 3.

17'11
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STAFF DEVELOPMENT

.

-

1 t

.1%
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Lesson Three: Personal Growth Objectives.

3,3

,

.0

.

Upon satisfactory completion of this lesOon,,,the student' will be'ablv to
design a professional/personal growth contract relating to staff develops
mant. .

4

'Overview,
1,

N .

As stated in Lesson Two, the faculty needs to perceive Staff development'
goals/needs as their own. Effective staff development-programs go beyond
the "one shot" workshop or meeting; they are inteTrated into the mainstream
of the organization and continual. OtBannion, Teachers for Tomorrow, 1973,
indicates the basis for integtation is the individuallistaff member's speci-
fication of personal. needs and plans for long range professional development.
This concept is supported by'Morrison" Determining Training Needs- 1976, '

ami Centre, Faculty Development Practice int./. S. Colleges and Universities,

1976. Morrigbn indicatei_that increasingly the key to maximum effectiveness
of the training program hare the participant idIntifrAndividuq.
growth objectives and then build them into the training design. *

'

R
0

In this lesson you will design, a professional 'growth contract relating
to your needs as a vocational education coordinalrsupervisor who.will
have some res*nsibility for staff development. cancan serve as A- 6del
when you help otheri design similarAceigracts Toy, themselves.

6 1'V

Suggested Activities 0

(1) From the following readings, compile examples of models used for
personal growth contracts. hare in seminar setting.

Centre, John. Faculty Development Practices in U. S. Colleges and
Universities. Nsw Jersey: Education Testing Service, 1976, 62.

Educational Leadership; Vol.,34, December, 1916, 198-199.

Knowles, Malcolm. 'Self- Directed Learning. New York: Association
Press, 1975; or, listen to his tape, "How Competency Based Education
Can be Effectively. Used in-Training." (AID -71 -25A.) ,

. Laird, Dugan. "Joearner Controlled Instruction," in Training andDe-
volopment Handbook, Robert Craig, editor. 1976, Ch. 42.

%

, .

I
1'%
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Schaefer, Michael. The Student Role of Teachers: Faculty Develop-
ment in the Com&uaity College. Gainesville, Florida: Institute
of Higher Education, University of June, 1970. (ERN Ed
034 333)

(2) Using a model from Activity No. 1, design a personal, profesSional
*growth contract., Negotiate the contract with your instructor and

peert., Complete contract; share result in seminar setting.

4

a

ti

ti

successful completion of assignid
.§activities, proceed to Lesson 4.
4

;
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y 't Lesson Four: Orienting the New tmployee.

4, 4

STAFF DEVELOPMENT

4

.:Objective_ /
!.

....UProiesatisfactory completion of this lesson,
design a program/ for orienting'new employees
441 processes of orienting new employees and
from the literature and ,actual organizations.

54

Overview

employee training is a continuous process for the supervisor. Leaining by'
trial and error is too costly., especially for new employees who need to
feel that the organization is willing to invests little time and money
to help them get started.

A positive, well-planned orientation program can be highly effgctive in
several ways as new employees fade unfamiliar working environments:

15

V

the student will be able .to.

by (1) identifyingLadvantages
(2) examining-various approaches,

.

/'

Piro& impressions are extremely important to a great many persons.
They color the attitudes Vey employeeswili maintain throughout their,
stay with the organization.

New employees often face new problems, disappointmints, and oerhips
disillusionment during the first few months. Many of these problems
can be faced and solved with the help of A perceptive supervisor,
who, during the orientation period; has opened lines of communication
and counseling with the employee.

First year turnover wherein valuable employees are lost cafi be mini-
,- mined when the,supervisor gets the employee ofl to a good start

.,

The orientation process is particularly important sf chnical facuXty
,coming into the school setting from the business v rl since they are
generally not familiar with education :argon, norms, of educational insti-
tutions, work routines, and the expectations of Reers and students.

Most new teachers want to know about educational policiel that affect
them, record keeping, how to ord4 materials, accepted ways of reporting
to paredis, discipline policies and other mattes that affect their day
to day operations.

Competencies identified for the vocational teacher can serve as a'start-
ing point for his/her orientation and follow-up training. ,Survival compe-
tencies for the instrucbor'coming into a vocational program with no preservice
education include ability to:

c

O

...
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Determine needs and interests 'of 'students' -; , .
.1

. . .z. .
:

. -:.) , ..
Develop a lesson plan
Select instructional materkalsf . s,.1

Aseesa student performance .knowledge:04 lkhas
Dembnatrate a manipulative skill. 0 ,..

I

. sM
:

Determine grades .
-:-

: -

o 'Astist student's in developing teIf ipline
,

,.

1 , 4

Many organizations have formalized the orientation process to the extent
of spelling out the 'responsibilities f 44rioud people and units.' A simple
induction 'Rocedure for use by the sxpeisor can be presented in six '', .

.

'steps: .. -
... I

,,.

- Welcome new employees and leprze-mOre-about them
Explain the work and the part they are to perform
Let them know 'What is expected of them
Show them around and introduce to fellow employees
Turn them over to a sponsor. or other' instructor

Follow up on their progress.'

The above is the very minimum induction a new employi; should receive.

This lesson is designed to help you examine various approaches to orients-.
tion and to develop a model program for use with vocational instructors.

Suggested Activities

(1) Read Berliner & NcLarney, Management Practices and Training, pages
416 -135, for an'Overviex-of the orientation4rocess, its importance

. .

and examples of checklists.

(2) 'Research the literature Concerning supervision and find fivexamples
of orientation programs. Make a list of advantages of programs described.

-r

(3) Visit five-Organizationi.. Write a report on how they induct new
employees and their orientation philosophy. Attach any forms 'or

checklists they use. Analyze and evaluate the'strengths and weak-
nesses of each program.. If the organizationsvisitdd were notedu-
cational organizations, describe how you'could adapt their procedures
to the educational setting. .

(4) Design ai orientation program for'part-time vocational instructors.
Include a statement of organizational, philosophy, objectives for the
inductee, responsibilities assigned to various staff members,of the *

school and a checklist to'cover at least two months' activities.

Sugkelted Resources

Berliner, William H., and William 3. McLarney Management Practice
and Training. Homew9od, Illinois: Richard D. Irwin (6th ed.) 19747

di
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Beach, Dale S. Personnel: The Management of People at Work.

New York: Macmillan, (3rd ed.), 1975.
%

Crane., Donald P. Personnel Managedent: A Situational Approach.
Beilliont, California: Wadsworth, 1974

Picket, Victor B. Effective Supervision.. Columbus:
w,
Sharles E.

Merrill, 1975.

Glueck, William F. Personnel: A Diagnostic Approach. Dallis:
Business Publiations, 1974.

Knowles, Ma1co1 m S. The Modern Practicelef Adult Education. New York:
Association Press, 1970.

1O'Banion, Terry. Teacher & for Tomo it. Tucson, Arizonai University.
of Arizona Press, 1973.

C

Rose, Homer C. The Instructor and Rib Job. Chicago: American Techni
cal Society, 1966.

1
Streicher, Sid. Functional Supdrvision: The Management of People

at Work. University of Texas at Austin, 1974
0

.
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successful,completion of assigne,d
ties,proseed to Les on 5.
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DEVELOPMENT

Lesson Five: Staff Development Issue's

21211E10=
7

UpOn the satisfactory eletion of this lesson, the student will be able
to interpret problems que to staff .development through (1) examining
issues/problems that hinder developing effective staff development pro-
grams, (2) describing impact qf ,collective bargaining on staff development,
(3) describing special problems 'associated with part-time faculty.

Overview

If vocational education programs are to 'grow in quality as well as quan-

tity, if the needs of minorityphandicapped and disadvantaged youth and
adult are to be met, if those who need retraining are to be trained, if sex
stereotyping and bias is to e eliminated, it is imperativ t Immediate
and considerable attention b given to those who staff vo tional programs.

If staff development programs are to be dektigned to meet the needs of voca-
tional .teachers, primary responability must be assumed by the district and
and individual teachers. Staff dellopment mist be important enough for
the school to integrate it as a primary activity; otherwise, it remains
an option fort acAers. Vodational edncation,departmeqts Must define their
own needsforAtaff development and provide funds to support programs.

As noted in fesson.tone inservice/staff development progiams are too oftenw
offered by outside agencies without much consideration for real faculty
needs. If they are to be effective, they need much more development; inte-
gration, and. organization than they presently receive. Funds must be tvail-

able to convert the potpourri of activities into meaningful programs.
Commitment to staff development programs is vital at all levels--individual,
school, state, federal.

This leison is designed to help you explore issues critical to successful
;tail' development.

SuggeSted Activities

(1) From your readings.for Leitons lthrough4,develop a list of issues
and problems critical to persons responsible for staff development.
In small groups,,analyze and categorize the issues.

(2) .Meet with your local site administrator (or 'elect a school with
instructor approval if you are not 'employed) responsible for staff



t

1

4
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development functions. Ask the administrator 1p rank the issues
from most to' least critical. Discuss with 'bloc /her the issues.

Discuss fiscal allotments and funding procedures available for
staff gevelopment. 'Wite a brief report of the meeting.

(3) Read item 8, ':Inservice Education Program Bogs Down," from Rolling
Hills Sigh. School In- Basket. Exercise. Assume this is a systemwide
inservice training program with the tlielmt, "Making the Curriculum
Relevant," but with leeway at each site to plan unique programs
within the Same gOnkral tlieme. 'What kinds of suggestions. would
youlmake to mr, Kearicka2.. Why do yousuppOie the program has been
unsatisfactory? Wh would you suggest to Mr.'Kendricks concerning
the planning pmces itself? If you were the school vocational
coordinator (rather han principal) what wohld.you:do.with the time
made available by cancellation of the meeting? (Description of voca-
tional staff and courses issin school description section of the.in-
basket.) ...

%

(4) LOcateotwo articles on collective bargainipg in school systems. Write
a synopsis of each. Prepare three questions suitable for seminar

.

discussion that address the influence Collebtive,bargaining could
have on staff development programs. ,Submit papers and questions to
instructor. r

(5) Locate articles on thf role of liart-time faculty. From your readings,
propose 3-5 training situations that could exist when a Vocational
department has a large number of part-time faculty.

(6) Participate in seminar discussion with invited staff.development
specialists: Discuss with specialists and peers the issues and Wes,.
tions raised from preceeding activities.

Suggested References

Bender, L. W., and.J. Hammons. "Adjunct Faculty: Forgotten and
Neglected," Community and Junior College-Journal. Vol. 43, Ho. 2

-.(October 1972), 20-22.

Kennedy,40. "Preparation, Orientation; Utilizatidn, and Acceptance
Of Part-Time Instructors," Junior College Journal. Vol. 27, No.
(April 1976), 14-15. ..$

Literature of Staff Development: Emnhetes-and Shortcomings. ERIC
Document Ed 094 822. '

nelson, James. "Collective Bargaining: An Instrument for Staff ,

4 Development," Community and Junior College Journal. 43 (October

1971), 27.

Staff .Development for Part-Time Occupational Vocational._ Instructors.
ERIC Document Ed 116 732..

4
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Will4ma, F. N. nthekiegiected Teacher: The Part-Time Faculq,"
Adult Leadershib. Vol. 21, No. 3 {September 1972) , 83 84)

.

1

7

Q

4

.

Upon completion Of the assigned activities
.n this module, you should be ready to take
the Module Posttest. See your instructor
for dirietiods and measurement criteria.

6
fr

14.
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STAFF pEvELaPtizio

MODULE PRE/POSTTEST

Student

1

21

Instructor

Date

Student: This pre/posttest is designed 'to assess your knovledge of
`staff development. Since this module is an individualized
and competency based learning device, you will 'need to
study only those lessons that are presented on the basis
of your response to this test.

A.%

1. Th-e\termd "inservice education" and."4taff development" are used fre-
quently in education, often interchangeably. State your interpretation
of -each term.

2. List methods and activities
programs an those emeigtng

Established Tnservice

0

assoOited with traditional inservice
in staff deveiopment programs.

e

Emerging Staff Development

. .

Describe criteria or guidelines for What you consider to'be an effec-
tive stiff development nfervice peogram in an educational setting..

1°.

411'

9
'Et
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Module Pte/posttest.(cohtinUed)
. .

o.,-- .

'4. Define the term,"needs assessment" in the 'Context of staff development/
inservice education.. .

NI
$

.

5j Identify..tedhqgues, useful in determining ficulty development or
. training. . , . .

t--)
,

f

a.

.

6. Discuss the value of a staff development/inservide prograi based upon
needs of individual teachers.

T. Why is an orientation /induction program importantfor new, transferred
o or promoted employees?

Describe a minimum orientation program for a new employee.
4f

!

3

*

Ti1
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-.4 Module Pre/posttest (continued)

4

\23

9. List issues, problems, and special situations that face the vocational
coordinator responsible for staff development. Identify at least five.

IP

tt

Ala

Return this tect%to your instructor.

ar
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' STAPP DOELOPMENT
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ANSWER KEY
MODULE PRE/POSTTEST

or.

24
.

1

Instructor: De not reproduce this page in studental booklets. You
must retain it for grading and prescriptive purposes.
Answers will vary with individuals. A preferred response
might be sailer to the 'answer presented.

1. "inservice education ", is used in education to define programs and

(LI) activities designed for the continuing education of a, person who,
through a preservice program, has developed baiic skills, Inowladgel
and attitudes needed to begin his/her professional role.. (Hill,

;911.)

The purpdae of inservice education has been to update and upgrade.
the collective skills of the faculty. Too often inservice programs
have beep, Ianned on a mass basis of assumed teacher need rather ,
than on a careful analysis of the individual needs of roth teacher.
and student. Traditional programs feature information-gathering
activitiea: workshops, college courses, institutes, conventions.
Programs that stress use of what is learned have been infrequent.

, ,

"Staff development" merges traditional inservice programs into an
individualized; integrated approach. Its purpose is to enhance
the opportunities for student earning through the continual profes-
sional growth of faculty.

Staff development programs are closely rela ed toljob functions and
synchronized with processional appraisals (i ally). They.are based
upon individual, school, and district needs sessments. Objectives
and activities are cooperatively planned and evalusted,by faculty
and administrators. There is a direct link between planning.and
student performance.

2. The beat references'for responses to this item are inowlps, Modern

(L1) Practice of Adult Education, and Morrison's chapter on "Determining
Training Reeds" in Training and Development Handbook, RObert Craig,
editor.

.

Procedures typically associated with inservice education are also
-applicable to staff development functions. The major difference
is that staff deirelopment includes a needs establishment base, in-
creased involvement of participants in the planning and operation
of the activities, and follow through with implementation and evalue-,
tide. More individualized and group pr.:mess techniques are also

utilized in staff development. ...lc\
7
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Module'Preipostt*aalwer Key (continued)

Establishedlnservice

Workshops
`General meetings
College courses.
Institutes-'
Conireations',

Visitations
Professional data
Faculty meetNgs
Field trips,
Sabbaticals°
Consulta0s.. -

Professional publications

.3.
(4,
5)

I

r

Criteria for effective programs!

25

Emerging Staff Developkent

Teacher centers .

Support specialists - media instructional.
Practices,. evaluation

Auto - critique evaluation (video-tape)
Planned raculty professionalization (PPPT)
Sequenced peer teaching
Organizational development practices
Individualized growth contracts -

a. Objectives arise from an assessment of'needs of individual'
'teachers

b. Administrators (supervisors, coordinators, principals) plan
c. Program implementation consists of a variety of options deter -

mined'by individual teachers
d.. Time is'allowadfor teachers 'to meet their objectives
e. Motivation is intrinsic as well as ektrinsic
f.' Evaludtion of developmental experiences is bated On the degree

the activtr smtuaally.assists-the teacher to accomplish the ob-
j ectives

Guidelines for Inservice 'education:

a. People work as individuals and as members of groups on problems

'b.

c.

d.

e.

f.

g.

significant' to them

The-same people who work on problems formulate goals andplan
how they will work ,

Maby.opliortunities are developed for people to relate to each
,other

.

.

Continuous attention Is. given td'individual and to group problem
solvifie,

Atmosphere is'created that is conducive to building mutual
support, respect, permissiveness, and creativeness
Multiple and rich resources are made available used //
The simplest possible means are developed to m6e through deci-
sions:te actions *

h. Constant encouragement is present to test and to try new.ideal,
and'Olaws in real situations

i. Appraisal is padd an-integral part of developmental activities
j. Continuous attention is given to the interrelationships ofdiffer-
. 'pot groups

A

k. Individual,differencevamong members,
4p

of each group are accepted
And utilized

1. Activities are'related to pertinent sliedts of the current educa-
tional, political, and eponomic scene



1

1

Module Pre/posttest Aniver Key (continued)

Criteria for determining effectiveness
Role of Teachers: Faculty Development

a
a. A.significait number of faculty .sPudents, Idmintstrators;

program
sting practices-are develoted

o meet changing individual needs'
goals of faculty as will as to

26

(Michael Schafer, The.albene,
in the Community College7-7

and others are involved in tot
b`' New practices or expansion of
c: Programs gyre flexible enough
d. "Practices relste to individual

those of the institutions
e. Participant are involved in the planning process
f. plans for programs are carefully detailed
g. Plans_include an, assessment' of potential spin-off
h. Programs include means for reinforcing the involvement of parti-

cipants . .

i: Programs inAude specific criteria for evaluation
Plans include a breakdown of costs and means for accounting

k.' Implementation pf Practices should follow the plans developed
as closely as possible .

evaluation should be carried out by those involved
m. Communication ihbuld be:.elear and explicit
se , Evaluation should include cost / effectiveness analyses

Additional guidelines ,

.
a. Staff development inservicA should be closelyontegrate d with .

teaching :r;esponsibilities
b. Release time shOuld be considered for professional groith .

c. Programs are interrelated ancl_continuous
d, Programs have complete backing of administration
d. Adequate financing is available

' 4. Staff development/inservice education programs begin with an analysis

(L2) of faculty needs as identified by the faculty,

,

.. \
. .

"Reeds.assessment" is used primarily in business and industry:to
determine particular.skills that require development to do a better

4
'job.

Needs assasameni.techniques are used til identify both training and
developmental needs of faculty...

.

.

A training need'May exist any time an actual condition differs from
a desired conditionwhere a ghange in present practices ctn bring
about desired perfor9ce. A developmental need_deald4with the total
grcuth and effectiv ss of the individual, particularly as that, person

.1

.grows toward the potential he or she seems,capable of achieving,

,
5. The following techniques may be used to determine both' organizational

(L2) and individual faculty development.needs.,

.4

.0.

3
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Module Pre/posttest Answer Key (continued)
4

Sttxsrers

27

Educational needs survey * .

Employee attitude survey,
Consumer or customer, survey
Delphi Technique.(method of systematically soliciting, collecting

4d tabulateing expert opinion - usually forecasting future needs)
Problem survexs analyses,sorts)

1 Organizational Audits

Personnel records
Skills inventories *4
Student achievements

i

Individual Needs

Interviews ,

Training needs questionnaire
. Needs analyses rating forms

Performance appraisal data (against identified teacher competencies)

3

6. While teachers share collective goals, individual goals are of more
(L3) immediate concern. The coordination of staff development/inservice'

education with teacher goals can lead to more enthtsiastic responses
and greater innovations by faculty. Activities planned by parti4ipants
are more apt to be attractive and velevant to them than..are activities
planned by others. Professional groWth is a commitment to lifelong
learning; it is something done by individuals for themselves. Assis-
tance and support by'administrators is vitals however.

T. *First impiessions e extremely- important to many people. AU employee
(Lb) who is given a crehensive orientation is likely to start with a

positiire attitude abotit the' organization. It'shows the supervisor"
cares about the employee's welfare.

It is important that.the supervisor.immediately open up strong lines
of communication with the new employee.. He/she will face many new
problems, disappointments, and perhaps` disillusionments during the
initial work period. If the employee feels free and comfortable in
bringing such problems to the supervisor he/she can help the emplioies

_solve them.

4'

First year turnover, high among many brganizations, can be minimized
when the supervisor gets the employee Off to a good start.

Many vocational teachers come.from business and industry and need to
learn educational jargon, norms of eduoationalinstitutions, work
routines, expectAtions ocpeers and students, organizational policies,
record keeping, how to order materials, accepted ways bf reporting
to parents, discipline policies, etc..

t
4 3

.
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iadule Pre/posttest Answer Key (continued)

4.

Rew employees,are generally interested, receptive, and eager to
cooperate. They welcome attention from the supervisor, accept sug
gestions, and constructive cratipismi This'is a "learnable moment"
and the supervisor should use it to build good attitudps toward
the job, the level of. effort that will be gequired, the behavior
that will be expected; ajiality requirements, and safe.working habits.

,

8. 'Welcome thelnew employee and learn something of his/her background
" (L4)

A
Explain the darkand the part they are to perform. A

Let them know What is expected of them.

4

0

9.

(L5)

Show them Around and introduce them to fellow employees.

Turn them over to a sponsor or other` instructor.

Follow up oa their progress.

Representative,ansvers could include:

hs

a. Teacher motivation
b, Availability of funds
c. Leadership--inservice'not considered major responsibility of

administrative personnel
d. Part-time faculty-rcommunication with full-time philosophy of

vocational education 4
A

e. Collective bargaining _

f. Lack of comprehentive plan for staff development



MODULES 7 COMMON CORE CURRICULUM FOR VOCATXONJAL EDUCATION

Category A: Introduction to Vocational Education

A4. History, Philosophy, and Trends in Vocational Education
..A-2 Scope, Function, and Organization inVocational Education
A-5 Vocational Legislation
A-4 Assessing the Job Market and Employment Tiends

Category B: Cooperative Relationship

B-1 Rationale far Cooperative Relationships
B-2 Advisory Councils /

41-3 Cooperative' and Work Experience Programs

Caregory C: Vocational students

C-1 Promoting Vodational Education and Recruiting Eligible Students
for Vocational Education

C-2 Assessing Students' Personal Characteristics
C-3, Guidance and Counseling
C-h Assisting Students with Special Needs in Vocational Education Program
C-5 Assessing the Needs of the isadvantaged Student
C-6 Developing Student Leadership Chanties in %national Education

Programa
C-7 Student Organizations

Category D: Administration and Supervision . A
D-1 Fiscal Management of a Vocational Efucatidh Program
'D-2 Writing a-Vocational Education Projict/Bildget 1,"

D-3 Record Keeping in Vocational Programs -

-D-4 Conference Leadership
D-5 'Selection, Supervision, and Evaluation of Personnel
D-6 School Lew and Its Relationship to Vocational Education

D-? Staff Development

. D-8 Implementation of Change'

Category E: Curriculum DetIgn in Vocational Education

B-1 Developing a Curriculum Design in VocationalEducation
E-2 Applying Learning Theory to Vocational Education
E-3 Instructional Strategies

Category F: Stages and Structure of Curriculum Development

F-1 Theories in Currictaum Development

F-2 Building a durriculum for Vocational Education
F-3 Applying Curriculum SpeciAcs to Vocational Education
F-4 Safety

Category G: Evaluation and Research

G-1 Evaluation Models ,

-

l'ire.

G-2 Evaluation Procedures for Local Vrograms
G-3 Introductionto Research Procedurts in,Vocati nal Education
G-11 Research Design in Vocational, Edlication .

.

G-5 Development of' a Research Proposal in Vocational Education

a
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