_ | DOCOMENT RESUME |
RD 163 173 08 CE 017 944

AUTHOR Niemi, John A., Ed.: Stone, Eve M., Ed.
‘ TITLE Voluntarism at the Crossroads: A Challenge for Adult

Educators, Proceedings of a Conference (Hillside,
Illinois, Pebruary 1978).

INSTITUTION Northern Illinois Univ., De Kalb, Coll. of Education,
Adult and Continuing Education Program.

SPONS AGENCY Office of Education (DHEW), Washington, D,C.

. PUB DATE Jul 78
. NOTE 151p.§ Prepared in collaboration with Region 1 Adult
v Education Service Center, DeKalb, Ill.
EDRS PRICE MF-$0.83 HC-$8.69 plus Postage.
/ DESCRIPTORS Adult Basic Education; *Adult Education; Citizen
Participation: Citizenship Responsibility; Community

Action; Community Service Programs; Community

Services; Conference Reports; Educational Needs;

English (Second Language); *BEvaluation; Fear;

Females: High School Equivalency Programs; Programs;

*Recruitment; Skill Development; *Social Services;

Voluntary Agencies; *Volunteers; *Volunteer Training:

Workshops .
IDENTIFIERS Illinois

ABSTRACT :

Speeches and reports from participants at a two-day
conference on voluntarism in adult education are presented. One major
program goal was to explore the possibility of stimulating growth and
development of service voluntary efforts in Northern Illinois.
Special conference concerns included the use of volunteers in adult
basic education, general educational development, and

. English~as-a-second-language prograams, Several papers presented were
"Yoluntarism: An Action Proposal for Adult Educators,"™ by Paul Ilsey;
"ghy Voluntarism? An Issue for the 70's and a Challenge for the
80's," by John A. Niemi; "Voluntarism: State of the Art," by Alice
Leppart; and "Myths and Fears about Volunteers,"™ by Michael Collins.
Three panel discussions are summarized in reports on the place of
volunteers in adult education, volunteers' orientation and training,
and evaluation and recognition. Five workshop leaders presented
reports on the following topics: Literacy Volunteers of America,
Inc., matching volunteers with clients, women in voluntarism,
advocacy voluntarism, and using the university as a source of tutors
for English as a second language. A program evaluation completed the
proceedings. Appended materials to this report include evaluation -
instruments, workshop goals and obijectives, profiles of resource .
people, and ERIC abstracts on voluntarism. {(CS55)

dkokkokdkokkok ok kokokkkok ko kokd Rk ko ko kR ok kot Rk kok ok kok k Rk kR ok kdok kok Rk kok kR ok kokkkk

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
kkokkok ok ko Rk kR ko ko kok Rk kR kkok kR ok kR Rk kok kR ok k ok kok ok Kk kR ko ko ok ok




o

CONFERENCE- PROCEEDINGS

Edited by

John A. Niemi
Eve M. Stone

Published July 1978




1.

8.

10.

11.
12.
1’.':5

13.

14. )

15.

16.

Contents

Introductlon: ' Phyllis Cunningham

Voluntarism: An Action Proposal for
Adult Educators Paul Ilsley

Why Voluntarism? An Issue for the 70's
And A Challenge for the 80's ~John A. Niemi

Voluntarism: State of the Art Alice Leppert

Myths and Fearsg About Volunteers
' Michael Collins

The Place of Volunteers in Adult Education
Developing A Rationale and Setting Goals

Panel #1
Strategles for Recruitment Alice Leppert
A Model for the Assessment df Needed
Volunteer Skills . ¢ John A. Niemi
™ :
Orientation ‘and Training of| Yolunteers
s Panel #2

J -

Preparing and Training the Volunteer
Coordinator: A Model for jrogram

Management Paul Ilsiey

I

Evaluation and Recognifion : Panel #3
An Examination of Literacy Volunteers

of America, Inc. . .

Workshop #1 Paul Ilsley

Matching the Volunteer with the Client

Workshop #2 - Gwen Lee

Women In Voluntarism

Workshop #3 o Eve M. Stone

Advocacy Voluntarism
Workshop #4 . Michael Collins

Using the University as a Source

of Tutors for an English as a .

Second Language Program

WOkahOP #5 David J. Caravella

Page

iit

16
29

39
46
49
52
62

65

72

74

78

79

84

88




INTRODUCTION

turing the Fall, ot 1978, " meveral local program directors of ',
wtnlt baaty educagton (ABE) or English as a Second Language {ESL)
in ?hr et bl th‘ﬂ‘& area approachtd the Region I Adult Education
Smruton Usnter, astlng far Tassistance in developing a Volunteet
Iﬁumpﬂnunt tut thelr prugramu- Paul .[lsley, who had utilized a 1arge;
-"aamnar 2% Vuluﬂtueru in his former posltlon as Diregtor oE an ABE
AT A snd wno hna Wit artlvc 1nCLrL8t in voluntarisn. responded to-
Thoo e - tm;twnt-n -ﬂh[ lmiit.t:m! that maAny other programs might be inter-»
.nath {n H'!iln n vutuntccra. Accordlngly. afcer assessing possible j
Lq;mrvqt frism dthvr admlntntrntnrs of baaic!llteracy education or
»nmmunl*v amfftrr}advucatr grouns. it declsion was made Cto explore
I\hc nuaeanlui “'wﬁtlmula’tng 1ntrreut in and uge of volunteers within
halt ﬂdiga!idn programa in northern 11linols. "John Niemi and 1,
Sembeta wf the Graduate Studles in Aduft Continuing Education f;culty
ax vﬁfth«cnrtl’lnnlu Enivrrtitv and subaequently Hichael Collins and
e %tnﬂ*. gradiate n:udants in that program, jolined togethet with
Faal -tala? to fo:n the teas on voluntariam.
~ The nrannina that rmorgod from the teams discussion 1ed to the
-rﬁrmatton af e imveit of acttvtty: oo _ f
'&y The davptvommn: af “an cducntlonal program for the Northern.
Lilinets ragtun tocal orograu peraonnel to. assist. them: in (l)
A “owo.nplﬂu oy uo:rthog onUnteer programs in fheit\\gencies{
and {21 4reiinx put. {ntcrent uithln these agencies in futthet.
f:enupota::vc ot zotta ‘ta. support of voluntatism in adult education.'
&rnn; vlth these orogrammatlc effotts. the team. would (1)-bu11d
thm{r awn avareanss of natlonal and local Volunteer agencies
wh1sh wauld b avuilahle for consultation and/or technical as—=«-
atatascn In dovrloplng lpcal lnterest in the use of volunteets:
in adult’ vdutatlon p-ograms ‘and (2) survey the literature to.

devpinp :%a :nnvlwd;e base for: our efforts.
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B. On another level we would (1) explore the possibilitics
of assuring some. pernanence to our efforts at the lncal
level by devaloping 3 model of community~university cooper-
ation in the eatabliahment of a center for .volunteers ln
adult education. The goals of the center would be to {a)

i . -
stimulate collect%Ve actlon in cthe ;epruitment and trnining

of volunteers; (b) develop an evalugtive and reéearch base

for the issessment of voluntarism; and (c) provide the

teehnical assistance for encouraging adult education agencles

in voluntarism.. (2) Identify other,innovativé activities

in voluntarism-g;thin adult‘educatidn nationally and dissem-

inate this information to the field of adult education.

Our efforts during this last year have concentrated on develop-‘
1ng voluntarism locally and providing assistance to local progran
administrators. This effort began with a two-day voluntarism work-
shop in which Alice Leppert, nationally known for her contribution
to voluntarism in adult education, served as consultant. These pro-
ceedings are a record of that workshop and will serve as a basis for’
our'furtﬁer activities. We trust that the proceedings will acquaint
you with the launching of what has become a rather extensive venture
in voluntarism,

Phyllis M. Cunningham
Coordinator

Adult Education Service Center .
Region I -




VOLUNTARLISM
AN ACTION PROPOSAL FOR ADULT EDUCATORS

]

Paul Ilsley

INTRODUCTION

This paper has been designed te serve two purposes. Tﬁe first
is to achqeint the_reader with the various dimensions of voiuﬁtary
sereicefand the uses of volunteers. Tﬁe second 1s.to propose a
plan of -action for social pfactitioners in general, and for adult
educators in particular. According to that plan, given certain con~
ditions, the use of volunteers could strengthen social programs in
significant wais. Those conditions are presented, along with an invi-

tation to act. Due to its limited length, this paper does not offer

: exhaustive treatment of the topic. Rather, it serves as an intro-

duction and.as a gadfly to ‘provoke discussion among people interested
in this area. It attempts to answer such queations as these: ~ Why

do people volunteer? How can .they help?- What is,the current state
of the art in the field of -voluntarism? Are there effective ways to

utilize volunteers in adult education? What are some of the risks

/ involved and points to consider in the establishment of volunteer

programs? .
Voluntarism, like the field of adult education and other social
enterprises, has exieted over the sweep of history in onelform-or
another. Yet 1t 1is only during the last decade that both fields
have developed rapidly, and taken on new significance. It is notable,
for example, that the beginnings of a large number of helping agen-
cles, including a&ﬁlt education agencies, were fostered by the ex-
tensive use of volunteers. N | -
- Governmental funding and social acceﬁtanee of myriad programsh

was made posaible first by successful voluntary action in such areas

-




h : B 2
as 1iterﬁcy education, health outreach, nnti—pbverty soclal wos &,
ecologlcal awareness, and Job training. This clnlm iy pnrticulurly
:true of programs born out of the Johnson era "Nhr on Poverty.'
Today, in view of some publiec distruat townrd formal nrgnni?ntions,
voluntarism looks attractive as an option to promote increaJLd com=
munity involvement, as well as to foster program growth and diversity.
fu addition, as hard funding shrinks, interest in voluntarism has
grown, ¢ven though the initial need for volunteers has diminished.
The present era is one of rapid societal change, in which future

shock has become a present reality for millions. Social programs
have 'gt,‘o‘_m highly specialized to meet ‘the ever—expanding information,
educational, end service needs of the population. As specializa-
tion continues and produces more speclalized language, methods, and
training, it becomes increasingly difficulet for even the most weil- 
intentioned citizen to velunteer in serving the publie¢ through func-
tioning agencies. In fact, the use of volunteers could be dysfunc-
tional, if their service does not begin with knowledge of and training
in the latest techniques. Unless volunteers are_l)'adequately pre-
screened and assigned specific duties, 2), effectively trained, and

3) properly supervised, their time will likely be wasted and, more
importantly, service to the public will be hindered.

"Voluntarism in the field of adule education received a good deal

. of emphasis in the late fifties through the late sixties. During
that period, the journals Adult Leadership and Adult Education pub-

" 1lished more articles on the subject than during Ehe last ten years.
In the early sixties, such notables as Cyril Houle and Malcolm Knowles
provided the field with useful models of action for adult education
practitioners, proposing weys to,effectively train and supervise
volunteers. As the field became professionalized, emphasis was
placed on courses and training for the professional administrator
aqd teacher_in such specielized areas as administration, testing,
curriculum, and instructional strategies. As federal and state pro-
grams in Adult Besic_Educa;ion (ABE) and General Educational De-—
velopment {GED) took hold in the later sixtiee, less attention was
paid to the'role of the volunteer and more to'the'organization and
professionalizatioﬁ of the field.

T T | .




ﬂoday, at ;eust 54 million aduita have not completed high
school,(ll) On ﬁ national levél, funds are available to reach
1lictle more than five per cent of all uneducated adults, according
to the‘ﬂppalacian Adult Education Center, Bureau for ResearcP and
,Develqpment. ‘As funds remaln relatively constant, and as waiting
.lIists grow, the need for increased human and financial Yesources
mounts. For adult educators who are looking for ways to Kéep
costs down and at the same time increase service volunteefs offer
an option worth considering, providéd they receive propef support
and training. T

VOLUNTARISM DEFINED

The magnitude and impact of volunteers on American socilety

‘today have reached hugé proportions. - Although exact figures would

be difficult to proje;k, according to some sources 70 million
Americans volunteer their time and energy in some wéy, maintaining

the existence of 7 million voluntary gfoups ;r organizations and
accounting for 245 million man hours per. week.{4) By 1980, according
to U.S. Department of Labor projections, volunteers will contribute
$30 billion to the U.S. eéonomy {figured as 6§rt of the Gross National
Product).(11) What do these millions of people volunteer for, and"
why? David HQEE?ﬁ Smith, a,leading'author in the field, def%@es -

voluntarism by describing five tyﬁes of ﬁéluﬁtary action:

1. Service oriented. People volunteering for service do so

largely out of a sense of duty, for betterment of fellow-
ment, or to enrich their own lives by helping others. Ex-
amples of service-oriented volunteers include the Peace

Cérps, Vista, tutoring groups, and Réd Cross.

2. Issue or Cause Oriented. Volunteering for a cause oY
‘issqe usually réquires a strong belief in a shared éoal or
outcome. Iﬁsué or cause oriented groups work toward ends
which, in their opinion, will change bustoms, laws, or events
for the ‘better. Examples include political parties, Na-
Eional ?rgani;ation of Women fNON), environmental protec-

tion éraups,lblack power groups, and rifle associations.




3. Consumatory and Self-Expressive Voluntceritm. People who

spend time to increase their own and otheraf enjoyment of
life are volunteering for consumatory or self-expréasive
purposes. Examples are dinner clubs, theater groups,
frate%nities and sororities, sports groups, and, often,
church groups.
4, Occgnétionaleconomic Self~Interest Volunteerism. People
. who acf to improve the standing of their own trade, craft

or prbfggsion do 80 because qf'a commitment to it, or, per-
haps, to improve their own career opportunities. Examples
include the American Medical Assoclatlon, most trade unions,
and the Adult Education-Association of the USA.

5. Philanthropic/Funding Volunteerism. People dedicated to

f fund-raising or distribution of funds in areas such as

health, welfare, edudation, religion, and politics can be
gsaid to be volunteering fdf'philanthrppic‘reasons. Ex-
amples include the United Pund and the March of Dimes.{2)
Another éroﬁping of volunteers 1s suggested by Gordon Manser
. and. Rosemary Higgins Cass: .
1. Spontanéous coming together of citizens in ;upport of a
“‘cause, ' | '
2. Local or national organizations devoted to the economic
ahd social interests of p&fticipating groups. ‘
3. Established service organizations and institutions de- _
voted toéthe common or general good.{4) ‘
As ind;catgd_above, the reasons why people volunteer are many.
They include a desire to meet new people, a commitment to helping
others,. an interest in betteking or maintaining career status, a
chance to gain new skills, a motivation to experience something new,
or a need to fill time. In 1974, Action, the umbrella program for
several federally sponsored volunteer programé, surveyed a sample of

volunteers about their decision to volunteer:




- To lelp Others, . . . . . « . . ,54%
Out of a Sense of Duty. . . .-, .32%
For Enjoyment . . . . . . . . . .36%

Because they Could Not
Re_fuse. - - - - - - - - - lsz

Because they had a Child
in the Program. . . . . . + ...22%

Other . . . ¢ ¢« v 4 4 o o o « « 142
The figures add up to more than 100 per cent because respondents
had the chance to mérk more.than one cholce. The-point is that
no one réason exists to explain why people volunteer, just as
there 1s no singular function of all volunteers. Contrary to
pqpular opinion, people from all walks of life, ages, races,
economic classes, and educational status become volunteers. In

a study conducted by the Canadian Council on Social Development

- 1n 1975, the myth that volunteering constitutes a phenomenon of

middle to upper class young housewives was laid to rest. The:
study, entitled "Volunteers: The Untapped Potential”, revealed
‘that &4 per cent of volJnteers in Canada are male and that there
is a wide ége spreﬂd. with significant numbers o} people below 25,
and above 60. Lastly, 48 per cent of the family incomes af
Canadiaﬁ'ﬁbl@pteers is less than §12,000 per year.{(4) The Canadian
study, which must be looked at in the context of extensive federal
stport for youth projects, shows the pokential for involving peoﬁle
from all wa;ks of life.

CROWTH OF THE ENTERPRISE

Many indicators suggest that voluntarism as a movement has_

witnessed noticeable maturity. - The national voluntary programs,
under the umbrella organization Action {including the Retired
Senior Volunteer Program (RSVP), VISTA, University Year for Action,
and Foster Grandparents) have increased dramatically since the be-
ginning of the current decade. For example, in June of 1971, there
were 662 programs and 101,612 volunteers.(11) Intérestingly. 70
per cent of all juvenile courts and 10 per cent of all adult courﬁs

. have organized volunteer programs. In addition, over 200 voluntary

-
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actlon centers have heen eatablieﬁed aéroaa the councry during
the pastrelght years under the auspices of the National Center
for Voluntary Action.(l1) e
A partial listing of volunteer associations which have de-
veloped during the past decade and exist for the purpose of pro-
moting and coordinating voluntarism include: The Association of
Volunteer Bureaus, American Association of Volunteer Service : ‘
Coordinators, Assoclation of Voluntary Action Scholars, and Inter~
national Assoclation for Volunteer Education. Hundreds of associ- .
ations are forming coalitions, the largest being the Alliance for
Volunteerism, Inc, Other coalitions are the National Center for
r?Voluntary Action, National Information Center on Volunteerism, Call
for Action, Association of Volunteer Bureaus, United Way, and
Church Women United, to name a few.(ll) As an example of one of
these coalitidhs, Church Women United has orgenized efforts in ovér
2,000 communities and in every state. From this partial listing,: it
seems falr to assume that the varying-types of voluntary service
available to the public and the range of training and placement op-
portunities available to volunteers are innumerable. .
Aside fram sheer growth in numbers, there are other indicators
of growth to be considered. WNewly formulated tax incentives, pending
legislation, and job descriptions listed in the Dictionary of Occu~
pational Titles indicate that .he federal government ﬁas taken a
supportive stance on voluntarism. Social Service agencies are in-
creasing funds for voluntarism and acknowledging the need for better
training, supervision,_and evaluation. of volunteers. Over 80 uni-~
versities offer courses or majors or supply organized volunteer
opportunities to students. leri , | e
Literature and research in the field of voluntarism has in-
creased and can be divided into three types accordiﬁg,ﬁg the purpose:
1) to train or to suggest methods for training, 2)11to be descriptive
or to deiine thelfield, anﬂ 3) to promote action. Thé‘stéte of ‘the
-1literature further suggests although volunteering is not new, volun-

tarism as a singular field 1s new and that a need gkists for




Integrating and synthesizing the knowledge. Alsos because of the
diversicy of voluntary activities, there are few theories of volun=-
teerings nor have adequate reviews of the literature been made.

For all these reasons, voluntarism offers a. genuine challenge'for
researchers. -

VOLUNTARISM AND CITIZEN INUOLVEHENT
Voluntarism 1is not a bastion of the elite or the idle rich who

. . have _time to spare each week. The'concept that voluntarism is merely
an activity designed for women who have remodved themselves, or who
have been removed, from careers to assume greater family responsi~
bilicy, 1is changing. -As the demand for volunteer service accelerates,
particularly in advocacy areas such as human rights and consumerism, |

N T the marginal status of voluntarism decreases., Mary Poole, President

of the National Council. oE Negro Women, commented.

. It's not service volunteering that degrades women on the
L. contrary, lt's the prevailing attitude toward women that's"
- degrading service volunteering. {42 60)

Voluntarism is an open forum for all to act upon‘their beliefs. . In
this sensé, the right to volunteer ﬁay be equated with other consti~
tutionai rights guch as freedom of_speech.
© Other factors contributing to the disappearance of tHe,msrginal
status of voluntarism are the effective systems of volunteer mapage~
ment tnat have been established and to the varilety of opportunities
. for volunteers. Indeedy the recognition of the importance of vol-
untarism to our social-iramework and to our democratic system has
recently received great'attention {4) Eva Schendler-Rainman and T
" Ronald Tippett posed thege questions with reference to Eduard C.
" Lindeman 8 work: What would a. democracy be without volunteers7
-Nhat if alt 70 million Americens?nov volunoeering suddenly stopped?
‘Lindeman made“the following asseftions concerning a-volunteer~less |
soclety: ' , o ‘ -
1. 0Officials would become isolated.

2. Professionals would spend more, time at
the task of fund-raising . (

3. Public‘agencies would become increasingl&
bureaucraticized.

a
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4, Private usgencles would wither ,nd die.
5. Democracy would be committing suicide.
. 6. Totnlitnrinni&m\bureaucracies, and
dictatorships would emerge. {9)
Voln;Exry asgociation 18, therefore, a necessary but not & suf-
flcient condition of assuring a healthy nation and 4 responsive
social order. ' : ‘ -
Other pertinent questions are these: What do volunteers do
to help hold the éystem together? Are volunteers freer to bc
" critics of the social order? According to Marlene Wilson, volun~-

teers provide input co the philosophy and function of many'sﬁEialL
programé, and hence can be Important in the formu;ation of new
sﬁhietal'values and new soclal programs. The ultiﬁhte gbals’of

voluntary action programs should concern the achievenent of soéial { /o

£
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. ' good which, in a rapidly changing society, more often than not means’
social :zhange. Gordqn Manser and Rosemary Higgins-Cass sta;g-it‘ - f
best: ' I Vil

There are philosophical reasons intrinsic to the legal ‘_‘.1f;’
status, values, and authentic role of voluntary agen-. - . °
cles which should cause them to be concerned with in- ' A
stitutional and social change.{4:124) N

: A
'Those philosophical reasons seem tp.correspond with ;he.neéd'fdr / R
people in a free 'society to gnjoy émplelopportuﬁity éé éomment a \
openly on any soclal or governmental policy. In this Epnaection,
. the First Amendment has been interpreted to mean that "the only
i constitutional way our government can preserve itself is to leave“ vz
its people the fullest possible freedom to praise, criticize or dis- '
cuss as théy see fit, all governmental policies."(éi Voiuntary 1
programs of every t&pe may be seen, then,, as an invigoratiﬁg force
to assure freedom and participation and to thwart possible oppres- E; .
sive ;reﬁdq. As such, they are uniquely qualified to shape and re- '.E
shape the vision of a just social order. -
~ The arguments thus far have been presented in order to weave
a definition of voluntarism by considering the impact and growingl
legitimacy of the volunteer movement in our soclety and by briefly
examining thg role of voluntary action in the functioning of a




demacracy,  The rusultlng tupostry;ia suggestive of an avallable
and conslderable resource that, fthlgood conscience and vision,
could contribute greatly to the )E:alth of a nation. With its
roots in a genuine commitment ro the welfare of mankind and its
~ability to adapt and respond to a dynamic soclety and its ac~
celerated rate of change,'voluntarism promises at least a be-
ginning of golutions to social problems. ”-@
VOLUNTARISM AND ADULT EDUCATION |

If the indicators are correct, it seems likely that volun-

‘tarism will continue to be an influential force in our society,
just as it 1is reasonable to assume that.adulc edueation will
continue to grow.and pfosper. It 1is mofe difficult to forecast
the degree to'which adult education programs will utilize voi-
unteers but, as we stand on the threshold of momentous changes
it both areas, one could imagine the potential benefit that vol-~
untarism could bestow on adult education. Already voluntarism‘ 
has made & ‘mark on the field. Over the past several years, state
and federal funding has not kept pace with burgeoning enrollments
in Adult Basic Education and High School Equivalency programs.
And, with the post war baby boom population reaching adultﬂood,

such enrollments, are bound ‘to increase for some years to pome.

What c¢an be expected for basic academic Programs are longer waiting

lists, larger and more unwieldy multi—level classes, and overworked

teachers.

If the experienée can. be made enriching to the'voluﬁteer, and

if incentives are administered correctly, a volunteer program could

supplement adult education not'ohly,in tﬁ;oring functions, but also

in the often,uﬁderplayed areas of recruitment, advertising, materials

preparation, fund raising, and library staffing. Important side
- benefits include increased community awareﬁess and participation,
a proving ground for potential teachers; and additional time for .
paid staff to devote to specific issues. '

In spite of the benefits of adopting voluntarism into the

_ adult education. process, many elements must be considered before




the flnnl.decialon ie rcnchad: Even though enlightercd admin-
latrators work hiard to recruit and)cducate the target populaLion,
there {s mounting pressure to be accountable for. great numhers of
students and to show rapid cducatlional gaing. Also, becausc of
the moblility and learning rate of advanced students, administrators
Care compelled - to. pay less'attention to the nceds of the {llitcrate
population. Consequently, the real target population is, recrulted
- 1in smaller numbers, while badly needed one-to-one teachlng
strategles remain unfeasible and rare, Most administrators woulﬂ
‘Iwelcome cost efficient and accountable ways to make 'thelr program .
more flexible in terms of space and time, in order to reach illiterate
-adults. - T
_ Unless proper attention is given to its va(ious aspects, a

volunteer program could, in the long run, do more harm than good.
Volunteers, 1f managed poo}le might be here today and gone tomorrow,
causing staff and. students to become alienated. Administrative
expertise 1s required. The following considerations are offered as
guldelines tothelp administrators begin and maintain a successful
myolunteer operation, The.decision to Incorporate volunteers into
the program might depend upon the ability to satisfy these points:
1. ;gentifying the Need and Recruiting Volunteers. The reasons

for incorporating a volunteer component into the program-
and the functions which tne volunteers would perform must

be well understood. It 1is helpful to solicit the opinions
of staff and advisory committees before recruitment begins.‘
Although it could be done through media channels such as
newspaper. radio, and television. 1t is perhaps most ef-
fective on a person-to-person basis, with the assistance

of the staff.

2. Orientatlon, Pre-Service, and. Placement. Despire their

good intentions, not all people were made to be volunteers,
Orientation and pre-service training allow supervisofs to
assess and act upon the 1ntention and competencles of vol~

untéers. In order for persons to make a decision to be a
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volunteer, they inust be clear about the philosophy and
goals of a program, as well as about the duties and the
time commitment. DPre-service 1s the right time to de-
liver the necessary training and to give detailed in-
‘structions to volunteers. Such action will help to de-
v;lope 8 od commitment and working habits. - No assump-
tions should be made regarding the expertise of vol-
;unteers to serve the public. Through orientation and
ure-service, the correct fit between the program's
needs'and the abilities and willingness of volunteers
can be made. When this happens, placement of volunteers
becomes much easier.

Supervision. Spending time with volunteers .and being

,éware of their successes and failure are the’supervisor's

;/keys to providing for them the right environment, matérials,

"and resources. He or she should do whatever is possible
to shape‘a satisfying learning experience for volunteers.
The goals should be established and constantly evaluated

" and reestablished by both supervisor”and_vqlunteers.

In-Service Training. ‘More often than not, volunteers dee‘
sire personal growth. Often they viev the time spent in
volunteering as a learning experience, and 1t must be
kept as such or else retention could become a problem.
Volunteers do invest in professional training courses and
workshops'and gometimes perceive in?house‘training as an
' inducement. Always, the learning spirit must be 'k Pt
alive for job satisfaction to remain high. | .

1

Recognition and Evaluation.<® After all is said and done,

volunteers are people first with a need for resp ct, a rec-
ognition ceremony can do a person much goodJ Added respon-
sibilities based on quality of. service cou 'also reward
volunteers. Their performance must be as essed honestly
and'effectively, if evaluation is to be hel; ful. A com—
plete evaluation, possibly followed by an aﬁ}estment of

+ T
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assignmenta, may be the clincher in helping both volur -

_tters and programs grow. .

Funding. The above remarks would be incomplete without
due conaideration of the funding process. Voluntcers

" are not paid, yet there are costs involved., Hidden costs

such as telephone callst postage, printing, materials,
workshop expenses, and time‘spent'supervising can add up.
Often there are direct costs as well, such as award cere-

monies, recognition dinners and, in some cases, trans-

1portation reimbursement, baby-qifting, and conference fees
‘can be considerable. Thus, real decisions regarding the

: support of volunteers must be made, and any fears of staff

allayed. Ivan Scheier, Director of the National Infor-

. mation Center of Volunteers, addresses six fears based on.

information gathered from numeroug workshops in many parts
of the United States: o

1) Fear: Voluntaers won’t be effective with’ people

e

Response' Volunteers have been effective with
people in the past and, with good training, will®
. continue. to be.. N ) R
" 2) ear. Volunteers will become intermediaries be- o
tween stafﬁ and client.
IResponse'//The use of Volunteers would enable paid
staff to be more selective with regard to their
caseloads and to concentrate more closely on cases -
requiring special attention., Also, paid staff often
derive_satisfaction from workiné‘with volunteers.
Fear: .Volunteers threaten ﬁy professional standing
becauae 1f they do what IUdo free, thenhmy'job and
'the growth of adult education will be\jeopardized.
Response: Although unit costs are louered, volun;,
-teers reduire more‘paid staff, not fewer and they
add new dimensions to “the- professional challenge by
. involving citizens.

—
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pergy 4 gmew cNaT maer 3Ll wisling voluntéers will be effective with
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the public., The motlves of volunteers must be underscood, offe tive
training progrsﬁa conducted, .and good management practices delivered,
_ Tﬁe future of voluntarism 18, at best, an lmage; but like any

other imago. good voluntary practice tomorrow will emerge from care-
ful plannhng today. The degree to which veluntarism will become an
effective and viable human inatltution depends upon!

1. Public awareness of the need for and justification of vol-
unteers. ﬁ )

2. The extension of .voluntary opportunities to new untapped
segments of society.

J. The Lstablishments of innovatlve traintng approaches for.
volunteers. ' ,

4. Careﬁﬁl training of leaders and managers of volunteers.

5. Direct and thoughtful management, supervision and evaluation

t

— of vo1unteérs. ';A_ . ' C g .

6..»The continued development of a caring society.

. Vbluntarism has been effective and has prospered in places where
,regional cooperation was possible and clearinghousé functions were
made available. Hopefully, new cooperative mpdels, involving local
programs which have or desire to add volunteers, will be established.
Training and research functions could be shared with a cooperating
university providing services. It is suggeﬁted that’ some agenciles .
and organizations in the Northern Illinois region might explore

these possibilities.

[
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Why Voluntarism? An Issue for the 70'a
And A Challenge for the 80's

John A. Ntemi

Our question today, why voluntarism has several dimensions, which
I want to explore in order to show why it is an issue for the waning
years of the ?0'9 and a challenge for the 80's. In this paper. 1
propose_tohdeal with (1.) an analysis of the concept of voluntarism,
(2,) the current need for volunteers in adult education, and (3) two
sources from which volunteers could be drawn and ‘innovative wdls in
which their talents could be put to use. The latter will appear as
seven scenarios with which to "invent the future,"

One approach to the concept of "voluntarism' 1s to analyze the
structure which form the components of the larger,conoept.n We can

- begin with the most basic form -- the voluntary act, which 1s some

specific act, often an isolated one; taken by an individual or group ~-
for example, a person learns about the fieed for” a specific blood type
and volunteers to become a donor.

The next level is the wvoluntary role. Here, an individual or group

faces a set of established expectations that are to be fulfilled
‘through a series of voluntary acts. These two concepts - the
voluntary act and the voluntary role -- will be explorEd in two work-
shops, one by Paul Ilsley in his workshop on Literacy Volunteers and
the other by Eve Stone 1in her workshop on‘women'in voluntarism} Both
Jwill focus on the socially expected acts of individuals assuming )
voluntary roles.

The third level is the informal voluntary group. Although it

lacks a formal leadership structure, 1ts meibers perform voluntary
acts in the compunity. Some of the advocacy groups about which

‘ Michael Collins will be speaking later, function initially in this
manner and then! typically, begin focusing on specific goals and

develooing a formal leadership structure.




.. The fourth level g our voluntary sector of soclety,
representing a whole complex of grganiiatioﬁﬁ which display sub-
stantial vdluntary sction gosls. During the course of today and
tomorrow morning, representatives from the following groups will

_share their experiences with you through s number of panels: Job
Corpa, Illinois‘Migrant Council, DeKalb lLesrning Exchange, Group
Reading Acsdemic Satellite Progrsm (GRASP) Literacy Volunteers,
Girl Scouts of America, Programmed Activities or Correctional
Education (PACE)IPioneer Girls, Oakton Cdmmunity College, and
Rgﬁired Senfor Volunteer Program {R.S.V.P.).

Finally, we have our voluntary society, which places a high

level of reliance on vbluntary abtion.L Interestingly enqugh, Alexis
de Tocqueville, the perceptive Frenchman who visited our. shores

s~ more than a century ago, articulated this latter concept {which
he called "associatioﬁr)' as early as 1835. In his book .

Democracy in America, he wrote:

In no country in the world has the principle of
assoclation been more successfully used or applied to

a greater multitude of objects than in America. Besides
the permanent associations which are established by law...
a vast number of others are formed and maintained by the
agency of primary individuals...If a stoppage occurs in
the thoroughfare...the neighbors immediately. form themselves
into a .deliberate body...If some public pleasure is con-
cerned, an association 1Is formed to give more splendor

and regularity to the entertainment...In the United States,
associations are established to promote the public safety,
commerce, Industry, morality, and religion. There 1s no
end which the human will despairs of attaining through

the combined power of individuals united in a soclety.2.

!

To pursue further our exploration of the concept of 'voluntarism,’

you might wish to refer.to Paul Ilsley’s ‘paper, "Voluntarism: An
Acfion Proﬁpsal for Adult Educators," which was mailed to early
registrants and recelved by the rest of ybu in your'folders.this

- morning. "To scan the highlights of this approaci, he describes five

- categories of voluntary action, as follows:
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1) service-orlented, 2) issue or couse-oriented. 3) consumatorv. and
self-expressive, &) occupational/economic self-interest, und b)
phiiunthropic/funding voluntariam.a. The firat two cutegorieq are of
prime concern to us in adult education.

The next question that aries is "Why are volunteers needed?"
That question has becn addressed by Dr. Cyril Houle of tﬁe University
of Chicago, who conceived a "pyramid of leadership,™ which he

deseribed as Follows:

Insofar as a pattern may be discerned amid the bewildering
variety of forms -of leadership in adult education, it

takes the general shape of a pyramid. This pyramid is

divided horizontally into threc levels which are essentially
different, although at their edges they blend into one another,
8o’ that no sharp lines can be drawm to differentiate them.

Let us look first at the whole pyramid and than turn back

to examine each of its three levels.

At the base of the pyramid is the largest group of people,
those who serve as volunteers. Their number 1is legion and
their influence 1s enormous. There Is no brief way to indicate
the scope and diversity of volunteer leadership ...

At the Iintermediate level of the pyramid is &2 smaller group

of persons, who ags part of -their paid émployment, combine

adult education function with the.other duties which they

perform. They include: general staff members on public

libraries, museums, and settlement houses; school, college,

and university faculty members who teach both young people

and adults; educational officers in the armed forces; per~

sonnel workers in government and industry, and persons employed
" in mass media of communication. .

- At*the apex of the pyramid is the smallest group. It 1is
composed of specialists who have a primary concern for adult
education and basic career expectations in that field. They
include: those who direct the adult education activities of
public schools, universities, libraries, nuseums, social )
settlements, prisons, and other institutionsj professors of
.adult education and others who provide ttaining; those who
concentrate on adult education on the staffs of voluntary
associations or agencies concerned with healih, safety, or
other special interests; directors of training in government,
industry, or labor unions; and mest of the staff of the
Cooperative Extensioa Servace.4

It is important to realize thap the purpose.of Houle’s model

(Figure 1) was not meant to indicate status in a hierachy, but to
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{llustrate the numerlcal size of the three levels and to shov, bk

graphically, that fulletime stafit could not function without che L

ald of part~time workers and volunteers. Furthermore, it points

by Lmpllcation to the responsibility that full-time staff bear to

provide the training necessary for part-time workers and volunteers

to fulfill their roles. Perhaps that respOnsibility can best be - *

shown by an inverted triangle (Figure 2) superimposed on Houle s B

pyramid. This triangle signifies the amount ﬁffﬁﬁ'paration that

full-time, part-time, and volunteer staff need in order to discharge

thelr responsibilities. Later today, we will tarn ‘our attention to

this training.’ '
Houle's model, then reveadled the 1m§ortant role that volunteers.

were performing in adult education during the 1950's. "What has

happened from 1960 to 19787 In 1965¢ the Office of Manboﬁer

Research of the Department of Labor reported that in their survey,

whiich ended with the month of Nowember, 1965, 21.6 million persons

over the age of fourteen volunteered their labor for some healtﬁ,

education, or welfare serv:l.ce.5 The number was even greater ih-dé?ﬁ,

., when, according to a Census Bureau Survey commissioned that year by o

ACTION, one out of four Americans over the age of thirteen undertook

some form of volunteer work.f in other words nearly 37 million

6

Americans.® While extensive uge of volunteers continues to be a source
of staffing for agencles In the private sector, the publit seotor,
through its various levels of govermment, has instituted NuUmerous
programs that utilize volunteers in community action programs.

Now the question arises. If we have all of this commitment to

voluntarism, why should 1t pe an issue in the 70’s? To answer. the

&4
question, we must examine the needs in .adult education, as demonstrated
by real“ and potential participants. First, I want to make a general _
comment Telative to the continuing lack of substantial financial ) e

support for adult education. ‘ As a result,lonly a moderate increase
in participation by adults in formal adult education courses has
occurred —— from approximately sixteen million in. 1973 to over seven-

‘teen million in 1975.7 _ According to DeCrow, the major source of

o

o
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parcicipants In current programe in the colleges and unlversities,

- twowyenr colleges, and public school systems is the middle-lncome
white a&nlts,a 55 pearcent of whom repore a family {income of over
$10,000. Now sot the flgure of approximately 17 million beside the
1970 Census figure of almost 58 million adults with less than grade
twelve. education, and note that; of these, only 620,922 were enrolled
‘n adult basic education courses in 19?1.9 That exercise should
convince yg as adult educators that we are reaching only a smaull
fraction of adults with less than grade twelve education. These
people tend to shun seeking further education ag Kimmel indicates:

One out of twenty-five adults who did not graduate

from high school. seeks further education; for those. .

who graduate from high school, the proportion 1is

three out of twenty-five; for those with gome post-

secondary education, the proportion rises. to five

out of twenty-five, and for collegf graduates, 1t

peaks at eight out-of twenty-five. |
One reason cited by Anderson and Niemi’ {s that many under—-educated
adults distrust the institutional structures of schools and colleges
and reject them in favor of small kinship, loyalty, or friendship
groupé.l{ With respect to the urban ABE student, the following
profile emerges in a report by Mezirow, Darkenwald, and Knox:

-« .young to middle age, and employed as unskilled or semi-

skilled laborers or serviceé workers. If they speak English

as thelr natlve language, they are, with few exceptions,

Black and more likely to be women and somewhat older...

Fifteen to twenty-five percent gre on welfare. Although

functionally illiterate, the majority have nine or more

years of formal schooling...

Incidently,.the age .of the ABE student 1s rising.

The above facts and figures shoulgmgnrsuade us of the acute.
learning needs. of the vast army of adultrs who facesevere job and social
limitations as & result of thelir low levels of education. The
p:ofessionals and the part-time workers cannot- tackle such a hﬁée
task alone. That 1s why the use of volonteers is rapidly becoming
a major issue in the waning years of the 70's and & challenge for
the 80's. A source from HEW recently'reported that‘voluntarism

1s being proposed as an. integral part of the Carter administration's

B




adult cducatlon pian, Major components of that plan will likely
he new instructional approaches and un expanded dellvery system
that would Involve any agency, organization, program, or group
willing to assist the ANE ﬁopulation. An example would be the
delivery of instruction via television at the place of work or
at the‘public library.

If 1 were to condense 1nto a brief statement a vital sug~
gestion for meeting the challenge of the 80's, so far as volunteers -
are concerned, it would be to organize the great variety of sources
from which voluntegrslcould be drawn and to devise innovative ways
in which their talents could be put to use. -

With respect to the first poiﬁt, tlme permits me to méntion
~only two sources. One is the vastly increased number of males among
the ranks of volunteers. An interestiﬁg scenario that 'has been pre-
sented in Oslo, Norway, invblyes pairs of couples hired by the ‘same .
organization. The emphasis is on dual careers'and on the swapping

of rbies. It works like this: husband and wife receive one salary

1

for their two half-time positions. During weeks 1 and 3 of the month,

husband A performs his job\gs a machinist and wife B performs her
job as a secretary. During\weeks 2 and 4, they are free, while hus-

band B and wife A perform those jobs. This arrangement giﬁes hus~-

bands a chance to experience the grawing up of their children and to

enjoy opportunities for greater participation as volunteers in com—
munity activities. A second scenario involveé the recognition that
volunteers from a specific efhnic background can, with some téaiﬁing,
work very gffectively with others in that milieu. An excellent ex-
ample 1s the community VISTA program in rural- Alaska, which trains
native Alaskan adults as ABE teachers and community development
officers. In a workshop that I conducted in Alaska, I was iﬁtrigﬁed
by fhe manner in which one of these people solved the problem of
motivation w;thin a claséi He found that he was upable to get the
older women from the village to move along in their .books, because

'they did not want to show up the slowest member of the grépp. On

his own, he designed a WOrk"biﬁgo game, modified along the lines of

\
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the viliage's moaut popular actlvity. The impagse wu+v broken when

hls students became go caught up in the game that their previous
comnecern was forgotten. \

In diBCussing innovative waysa in which volunteers could use
thelr ta}ents. I would like to begin with a problem In the area of
adult basic education. - There, a iurge number of people who are '

" classified as "educationally deficient” are actually people -who re-
quire gpecial education for adults. Some experts have estimated

_ that as many as 35 percent of them might have been enrolled {n
speclal education classes in their youth and that they now require
further education to maintain their skills. Or perhaps they haﬁe
never been. identified as people with special learning needs. What-
ever the case, the potential role of the volunteer seems clear.

Many of the adults we have mentioned need individual tutoring in
their homes to help them cope with the demands of society. Of course,
the volunteer would need special training, which might include some
components ofJehe very successful home tutoring project conducted ’
in Butte, Montana. . )

' A thind scenariq relating to innovative approaches involves
expansion of the roles of learning exchanges and other institutions
" to embrace programming for low-income groupe, such as the.so—-called
' “disadvantaged” and the elderly. With the use of volunteers, pro-
grams could adopt a friends—helping—friends format.

A fourth scenario relates to.volunteers assisting‘advocacy
groups to plan progfams;\ To be effective in that role, volunteers
i would have to possess_ the skills needed to use the videotape re-
corder (VTR) as a tool for ascertaining community needs and prior—
itizing them. This approach was pioneered by Canada's National
'Film Board in its Challenge for Change series. That series enabled
volunteers and other ﬁembers of a communiey to create sStrategies
that would facilitate dialogue and help everyone to discern the
_problems moxe clearly. A good example is a project -launched by.

the St. Jecques Citizens Committee of Montreal in 1968. Here is a

-

comment about 1t:

LY
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. They went into the otrects and interviewed the people

-about theiy problems, 1in order to learn more about

the neighborhood and to jnake people think about what

could be done. Then an edited half- hou; tape was

.used to catalyze discussion at the beginning of a

gseries of public meetings. .The procedute was very’

effective; people plunged into the heatt of the dis-

Icussion, instead of being fearful about expressing
themselves. The citizens also learned]a lot about

themselves in viewing themselves in action during

meetings and in discussions 13
Incidentally, during this workshop, you will have a chance to view

. an adaptation of this approach here in Chicago. 1 refer to the
tapes of Tedwilliam\Theodore s Communication for Change project.

. A fifth scenario, which is related to the previous one, em-
phasizes the desirability of establishing audio~visual equipment

"stands" for use.by members of the community. This media version.

- of McDonald's hamburger ‘chain could bé operated by community

: libraries as satellite centers for making audio and video equip-
ment available. This provision would help to oveércome a major
problem for volunteers involved with adule learners--getting hold
of  equipmeat from institutions like universities, colleges, and
libraries. Canada’' s‘Challenge for Change project showed that
adults in the community can be trusted to take care of such equip-

v - . .

ment. This same finding was reported by the staff at Cornell
University, when they used audio-tape recorders with migrant,

. Spanish-speaking members of the community. '

In the sixth scenario, volunteers take advantege of familiar:
technology at hand, like the telephone, and of more advanced
technology.- Ie might surprise you. to hear that the telephone 1s
one of the most important tools for volunteers, because it enables
them to canvass a community and to become involved in 1its ac- - *

tivities. The addition of a NATTS 1ine would, in effect, open up

e

a network over which volunteers on the local level could interact
with others concerning similar problems; and So extend' the bodndatiée ) |

of a learning exchange, for example, beyond the community. The - LT . {

'}'QL_




teleplone cnn]nluo Be uswd to offer training clnsaea;ioflvoluntnera
in remote parts of 4 state. Dr. ‘Burton Kreitlow of the Universicy
of Wiasconsin has pioneered this use of the telephone in offering |
adult education courses in Wisconsin. As for more advanced tech~
nology, volunteer training could be carried out by programs viewed
at hcmelthrgugh video-tape recorders. This revolution ia, in fact,
close at hand. - * J ' _- | | -

" In a seventh scenario, greater efforts would be made to acquaint
volunteers with the riches of'information retrievaI systems such
as the National Information Center of Volunteera and .the Educational
 Resources Information Center (ERIC). Volunteers who learn the
skills by which to utilize these systems could assist other adults
to assess thelr own needs, define their own problema, and contrive_,
- their own unique ways of solving them. N

In conclusion,lcther scenarios could be written to illustrate

ways in which volunteers couldlexploit their'conaiderable.talents
) and rich life experience in service to their communities. .An im-
portant point to remember 1s that a traditional ugse of volunteérs
has been the use of volunteers innrovative scenarios. With the
‘Increase of advocacy voluntarism, a logical innovation uould be
articulation between service and advocacy.tyues of voluntarism -
in a community. I-hope'that the ones I have chosen will stir .
both volunteers and the people who train them to realize something’
of the value of innovative thinking and alternative approaches
to old and new problema. To exercise ourEEFEativity_and independence

in this way 1is to approach Tough's‘concept of tﬂk ideal lifelong

&

learner:

‘The adult learner of the future will be highly
.competent in deciding what to learn,. and in
planning and arranging his own learning. He
‘will successfully diagnose and solve almost

" .any problem or difficulty that - arises. He
will obtain appropriate help competently and :
quickly, but’ only when necesgsary.
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VOLUNTARISM: STATE -OF THE ART
Alice Leppert.

.Gaining an overview of a nationwide activity as diverse and
pervagive as voluntarism and volunteering is both exciting and .
rcwarding. Exciting. because the wide variety of activities, the
many types of ,volunteers, and the whole range of social problems
addressed by volunteers tantalize the imagination. Rewarding, be-
cause the effort to understand the main features of the landscape
and to sense the meaning of the major movements brings the joy of

discoverins some of the best routes to the future. At the outset of

" - any discussion of volunteering, it 1is instructive, then, to look at

the national scene, the'big picturé, by reviewing the "state of the

are."” Nhat 1s present reality? Are the writers and theorists of

L
the movement in touch with actual volunteer programs and local

needs? Where are the successful ope1ations? What 1issues are coming

" to the fore? Are volunteers keeping up* with the trends in the -

field? Exploration of these questions and others of a similar nature
1s vital to plotting the-difection of a particular program. If the
program veers off—course, everything else suffers, no matter how hard

volunte rs work on its behalf. Misinformation about the general state

" of affaijs or the current trends in the field can wreck local.efforts.

To 11lustrate this point, think for a moment about how necessary
ic is for criminal justicexvolunteers to understand the big trend

. toward qommunity- asc. corrective measures such as the half—way house

—

————

- movement. Lf this strong trend were not generally cOmprehended. many

uninformed volunteers would be working happily toward newer and bigger -
jailsf‘ Or looking at the future, suppose that volunteers in the child
development field are slow to realize'that the new L.R.S. rulings

allow deductions for child care by grandmothers. not just for care in

‘a center. Many golden opportunities to offer some training for grand-

mothers or to set up networks of family-based child care would be
missed. Furthermore, the :merican public would be allowed to g0 on
thinking that the day care center 1s the only wave of the future in
the child care field. - ‘ | -

r\-—‘,
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The impottanqé of having a aenge-of'dlnectlon or On ovUry ow
of gignificant trends can also be critical when it comes to volun=
teer programs related to the nceds of undereducated adultr. Lack
of education is only one of many lacke suffered by the low-income
person or famlly, and thcrc is a growing trend toward comprehensive
‘services covering thc areas of health, education, socinl betterment
Jud Job opportunities. Therefore, volunteers in edncatlon who do
not-aee the handwriting on the wall, and who stay separate as small
entities, might someday wonder how it was tnat the action paaged
bv their little corner. '

1f the importance of reflecting on where voluntarism is heading
is granted, then what are some of the present-day elements in volun=~
tarism and how are these interacting? To aid in visualizing the -
scene and to.provide clarity for discusEion, these two toplrs can,,
be treated as separatefgroubs, namely, structures and trends. The
first.group deals with forms end categories, the second with dynamgém
and movement. Like the biologist who investigates the whole world
of the blood system by analyzing a drop of blood for its individual
components, and then looks for the ways theselcomponents'interact;
‘the observer of the volunteer world can look at both structures and
interaction so as to gain a meaningful picture. s

To begin with visible foIms, what are some of the main cate- .
gories observable 1n today.s world of voluntarism? First of all,
there are group efforts‘and individual efforts.. The individual

efforts may go largely unnoticed and uncounted, but the impact 1is

one of great megnitude. The trédition of personal, voluntary re-

. sponse to human needs without dependeace on the government or -some

other authorized.group is part of the American spirit and has serqed
to undergird our demodracy from. the beginning. A case can also be
made for the fact that the vision and enterprise of a single volun~
teer has entedated the creation of msny group programs. In addition,
many individual volunteers with special competencies in filelds Such
as accounting, financial development, and public relations are free-
iance‘volunteers. They wotk on speclal assignments and do not look

upon themselves as members of any volunteet agency.

i
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The group volunteer efforts, of EOurse; include manyltypea.
Most fall into the following major catcgories: '

1. Agencies with specilalized services for particular grau S.
.The Girl Scouts and Meals on Wheels are dllustrations.

¥

2. Institution-basad activities. These efforts were initiated
by and are directly related te institutions such as-

- hospitals, schools, museums, prisons, jails, welfare
agencies, ete. )

' 3. Community Development Programs and Self-Help Agencies.
These are usually neighborhood groups with a variety of -
activities for low-incom# populations. Opportunities

Industrilization Centers and Tribal Development Councils
are examples.

r'

4. Issue-oriented Groups. This category includes advoﬁates
for consumers and environmental causes and other move-
ments- related to legislative efforts and social issue

'questions. The Sierra Club and Common Cause are 1llus-
trative. . '

-

'+ 5. Generalized Constituency groups. This category includes
the whole range of religious bodies, representing a tre-
mendous volume of in-house volunteering. Sinte consti-
tuency groups have very large memberships and very diverse
interests, their volunteering takes many forms.

Another way to conceptualize the structure of volunteer efforts
is by field of service or‘action. The National Center of Voluntary
Action list shows the following fields of service: -

1. Civic Affairs " - 6. Envirommental Affairs
2. Communications 7. Health, Physical/Mental
3. Coordinating and Recruiting 8. Parks and Recreation
o 4. Cultural and Spiritual 9. Social Justice
5. Education - - . 10. Social Welfare

hStructures to provide education and training for volunteers and vol-
_unteer. leadership have followed closely on the heels of program
initiation. Large agencies like the American Red Cross and specilalized
- agencies like tutorial reading programs have set up their own training
components. The Volunteer Bureau network: specializes in training pro-
gram coordinators and administrators, and the Voluntary Action Centers
springing up in many communities also provide training workshops. At

the most recent count, more than 80 colleges around the country offer

-

~
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training axpefiuncEs for volunteer leadership and several offe:
“special certificate programs in the theory and management of
volunteer activitios.

Stronger channels for the dissemination of information on
voluntarisn are now in place. A major magazine called VAL (Vol-

" untary Action Leadership) covers all aspects of the volunteer
world, and there 1is a reaearch magazine called the Journal of the
Association of Voluntary Action Stholars. Two major volunteer=~ -
serving agencies, NCVA {The NatiOnal Center for Voluntary Action)
in Washington, D.C., and NICOV {(The National Information Center on
Volunteerfah)\in Boulder, Colorado, provide informatton, training
and consultant services to the entire field.

-:Structures to promote coordination have been develooed and
are gaining strength. In local communities: the' United Way, Com-
' municy Service Boards, and the Black United Fund supply this type
" of leadership oL the national scene, the Alliance for Volunteerism
"'1s working to become thc umbrella agency for many nationally~based
uolunteer-groups. The Alliance was 1lnitiated by. ten major volunteer :
agencies under a grant from Lilly Endoument, Inc., whose staff
understood the necessity for-a’ coordinating structure which eventu-
ally might include most agencies. : ﬂ

This brief snapshot review of the forms andlscruccures can be
a guide to a better understandiné of the interactions which are now
taking place. Some of these interactions orddirectional movements
affect-certain types of agencies more than_others.

Seueral fundamental‘trends are emerging as 5 result of inter-
aetlons among the structures of voluntarism itself and betueen these
structures'and'the forces now at work in Society. Firstly, there
is a strong trend toward comprehensiveness. . Thi Iis especialli"
noticeable in,agencies dealing with the needs of low-inéome families
and older adults. :For example,_inner-citf programs, minority-.

" managed agencies, trioal groups‘and migrant programs. are concerned

with the whole spectrum of problems affecting a given group of people,

“Like the Job Corps, which pioneered this comprehensive approach on
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a national acale. theae agencies make available in one place a whole
array of interventions. including job training, job placement, l
basic eduo&tion. perasonal counseling. group behavior akills, hygiene,
health and nutrition, ehild development classes, legal information, .
and oulturaluand_hobby classes. This trend has significance for
volunteer agencies with one specific thruat. To survive, they will
need to become tecnnical assistance ‘agencles performing services for
umbrella agencies on a contractual or agreement basis. ~

The comprehensiveneas trend 1s also seen within issue-oriented
agencies. The Audubon Society now welcomes non-bird watchers. The
whole thrust of their agenoy has moved toward understanding and pre--
serving the balance of nature against the enoroaohments of mindless
cnange. Environmentalist volunteers have cholces now among several
comprehensive agencies. _ While the oompetition between these agencies
will improve the performance of several of them, it will leave others
with dwindling resources. ' |

The response.to the need for oomprégensive approaohes to socletal
i1lls among broad constituency organizations like religious bodies
haa been .very illuminating. Some of these groups have narrowed
rather than broadened their national approaches. By eonoentrating
on issue-oriented approaches to the exclusion of community develop—

ment in all its oomprehensive aspeots. much ground was unneoessarily

- lost 1in the last deoade.

Some notable examples of agencles which identified the trend
toward comprehensiveness are Volunteers in‘Prooation. which merged :
into the. larger framework of thelnéw Volunteers in Criminal Justice,
and Goodwill Industries, which began as a supplier of refurbished
furniture at wminimal cost and ended up as the outstanding organization
for the training of handicapped workers. '

A second major trend is the reoognitLon that ‘all agencles- need

improvement in management and polioy—makihg skills. 1t 1is enoouraging.

to note that oommunity self—help projeot-kbadership also aoknowledges

‘this need, for many programs have been ine fective not because of

lack of funding or hostility from eommunity at large, Sut: because

¥
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the/fiacal, budgeting,.pianning and supervisory functions were
minimal. Other agencies never accomplished their goals becduse

. board members and staff usurped each other' 8 functiona. Meny
, volunteer agencies are still struggling with the question of

priorities and never reach the level of effective action.- | I
~ This need for improved management and policy-making skills

is closely allied with the'whole matter of accountability. The

public has a right to expect accountability. The volunteers who

support the agency have a right to expect accountability. The ¢

boards of GSEHéiéS have a right to expect accountability on the part

of the staff. The volunteers themeelves are azcountable for their

assigned'tagksL Each link in the chain can benefit from instruction

related to accouetability, and ﬁeny colleges, training agenciee

and private consulting firms are awere of the growing possibilities

of providing educational workshops for management and policy-making

£

skills.. T

Thirdly, an.atmesphere of strain and confusion ie evident in
the volenpary movement.wh;ch touches some’ agencies more than otbﬁrs,
but will ulrimately touch all of them. The word "Volunteer;"_for
instaﬁce; 1s anathema in some circles. In ultra wpmenfe groups, the
woman volunteer is pictured as the enemy--an unpald worker who has
no worth in our socilety and, what 1s more "reprehensible," shows no
signs of repentance for the error- of her ways. In some labor union
circles, the volunteer in agennies subject to unionization is also
;he enemy. Nor do minority group'leaders like the word "volunteer,"
because of the stereotypiE image of the white; middle-class do—goeder.
In addition, the word “volunteerism retains manf of the same dé-‘ jﬁgﬁ
rogatory connotations, even though some leaders prefer using it
instead of the word “voluntarism . To these leaders, voluntarism"
includes &~ many non-governmental agencies that. the whole beautiful

feeling of the enterprising, voluntary spirit of. the individual cit-,

[

o

izen evaporates into nothingness.
=Y

Another strain emerges in the heated discussions by.theorists

4

" and leaders with strengly held, but differing notions about how

o
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social changeutakes place for the better. The advocates of social
change exclusi?elx by confrontation and adversary relationships

_attack mainline volunteer agencies for not being as militant ds
they are. The fraf ip vven appearing in print, for the whole world
of voluntarism Has now beeti discovered by sociologists, philosophers,
and some adult educators. Among this group are those who advocate
preferred methods of soclal change which are highly ideological by
nature. Educational processes afe too slow for them,‘and so 1s the

“laborious process of tempering points of view by a careful exami-
nation of possible outcomes, some of which may prove to be unhappy.
One has on Y’ES recall the sad results'of the advocacy of high-

rise,aphrtmenﬁs for the urban poor and of welfare regulations which
-

/céased families ‘to be deserted to understand that "good intentions"

-

need scrutiny. Historically, most of the books on voluntarism were
written by. leaders who were close to volunteers and volunteer pro—
grams, but some of the more recent books are by authors who look
uponlvoluntarism as a movement to penetfate soclety in order to
fasﬁion it according to their own particular way of thinking. This
instrumental view of voluntarism has a following, and it Is easy to
see why some authors favor issue-advocate volunteers above services
volunteers. However, the latter account for the‘largest number of
volunteefs, and they are found working for agencies which are desired
by the people involved. Service volunteers often become ﬁblicy—l
makers on an agency board, where social policy decisions are made,
and serve as advocates. _ . .
Fourthly, fundamental changes have .occurred in the way'volun:
teers undersfand their role as volunteérs. Consider, for instanCe,
the changed perception of the transaction between two persons. :
Formerly, one was ;EEn as~the “giver'" and the other as the rece{Ver."
Now the emphasis is on the mutualIEy of the exchange. Bqth‘givgfand
receive. Advantages come to both sides and the relationship is a
mature, adult one. Seen in the new light of mutuality; even tﬁe re-
lationship between the agency and the volunteer must be one of

mutual satisfaction 1f it is to be lasting. ' Ve

&
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There 1s also a changed pergeptionipf_fhe i;portance"of rec-
ognizing the competencies and talents qf volunteera.l,ln shopping
around for satisfactory ageucy p rtneré,]they look for places
where their particular skills ca flouriah The old approach to
recruiting by picturing a deaper te so&iul need’ doesn t work as
well as 1t used to, pPartly because not ull gocial needa ;hich
. agenciea try to meet are deaperate'and partly because volheteers

are Increasingly wary of the old gui t ploy. .

The human resources movement:is reapgnsible for part of this
change. Everyone is a ?resoufce"ifor some\afher'person, but not
everyone is a "resource" for everyone. Where individdal talents
are respected, the benefits to the whole enterprise become ap-
parent. An outgrowth of this emphasis on human resource development
is tﬂa; volunteers, like pald workers, are beginning to develop
‘ loyalties to a field of service and not tL-an individual agency.

To illustrate, management experts and financial advisors tend to
volunteer their services to various agencles and to move around
from agency to agency. Health and education Volunteers often
follow suit. ‘

There 1s another changed perception which inflqences.the way
volunteers prefer to work. They no longer shqyfﬁucﬁ interest in
carrying out tasks where they have not been ’;ked fér prior input.-
They want responsibility and decision-making opporfﬁﬁ;ties, not
detailed instructions about how to do every little task. They seek
out volunteer opportuﬁities where.out-of—pocket expenses will be
reimbursed, andlthey now know that some agencies provide accident
insurance for vqlunteersland wonder wh& the.practice isn't more

Iwidesp:ead. o . } ‘

Volunteers also have new points of view about the value of
volunteering as a stepping-stone for job openings. Maﬁ& busineég
and community agencies now possess job appliéation forms with a
whole section for volunteer activities. This\practice reaffirms
the fact that skills and talents are transferagle from voluncary
settings to the marketplace.




The profile of the pool o[ volunteers ia showing'Eome‘in-
tercsting departures, too. Thore 1s an increase in thc level of
¢ducation and the aenac of independence on the part of the average

.volunteer. Consequently, the volunteer today shows little re-

lucténce to point out ways to improve the operations'they ob-
serve. Recently, a former school board president and Ph.D. vol-

unteered to become a friendly visitor in a state-operated nursing
home .

The improvement suggestions came thick and fast and led to

aome overdue modifications. This experience is no longer uncommon.

It is noticeable that different typea of volunteers are

emerging. Low-income hospital ﬁolunteers are increasing, for ex-—

ample, and more teenage volunteers are being offered‘opbortunities

for service. The number of solder adult volunteera 1é reaching

!
new ‘highs, and the fastest-growing group among volurteers 18 men./
Minofrty representation is significant,hif you count the tumbers
who manage or assist community development programs. /
voluntarism in the past, this group 1is now in today s 1abor market
to an unprecedented degree.

As for middle-class women who used to be the mainatays of

With this group, the pattern of;volun-

tary activity is following the pattern of life-cycle changes. Young

women volunteer for VISTA and the Peace Corps, the ACTION programs

- /
sponsored. by the government. If they choose marriage and raise’

children, they volunteer for a period of years in agencies serving

children or in agencies capitalizing on their special talents. During

their years of full-time employment, they take on volunteer assign-
“ments utilizing their special skills and talents._ In retirement

years, they respond to volunteer opportunities sponsored by agenciles
which have earned their respect over the years.as effective oper=--

ations and which have shown a capacity to respect the contributions
of older Americans.

.
~
\\ -

Adult educators have'quite a challenge before them.

History
reveals a very spotty record of initiatives taken. Indeed, other
groups recognized the need for basic educatlon before &he educators

did. The Department of Labor, not the U.8.0.E.,. saw the need for

s,
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basic skills for undereducated youth and put the Joh Corps packec

together. Less than a dozen State Departments of Education have

contracts wich volunteers for outreach tutoring programs. The -
time has come for adult educucors to forge gome alliances with the

public ‘and to move forward with progrums which the communicy needs
and will accept.




MYTHS AND FEARS !BOUT VOLUNTEERS

Michael Collins

IIn considering uegative attitudes toward volunteering, there :. NI:
is-a stroag temptation to ﬂlsmiss them, oh“the bagis of a few glib'
.responses?fas fairly incohsequential. quever,:even_thaugh plaus-
ible arguments can be mustered to counter many of, the unfavorable
'assumptiona about volunteers, organizers are likely to be more
effective 1if. they are sensitive to the negative attitides held by
some-professidnals-and members of the public. It should be pos-
sible to. recognize that -there 1s an element of truth in all of
the "myths and fears"leited in this paper without jeopardizing
comnitment to the cause of ualuntarism.n A well-run program-which
includes appropr}ate recruiting and training activities‘ean expect
to overcome negatiue attitudes and take full advantage of vuluhteer\
enthusiasm and, idealism. In any, event, an understanding of the
following assumptions and apprehensions can only serve to improve
w?rking relations within organizations.using volunteers.

The concerns about volunteers which are dealt with in this
paper do not constitute an exhaustive list. However, an attempt
has been made to ‘include those criticisms which are most: frequently
levelled at volunteers. \ |

Volunteers. Take Jobs of Professionals. ;

There exlsts a strong feeling that volunteers pose a threat,
especially in occupations where there is a shrinking labor market,
" because they "do jobs which should be remunerated" 1 However, there
is an indication that the existence of volunteer activity creates
more paid pasitions as the need for supervisory staff becomes
apparel_'lt.2 In addition, since the sigpificance of social causes are
“ underscored by the-involv%ment of volunteers, funding may be acquired
which, in turn, can lead to the establishment of paid bositions.
As volunteer organizations expand, more professionals arg normally
required. Volunteers tend to supplement, then, rather than supplant \ _ .

paid positions.3 They are rarely expected to duplicate-the ‘roles of




pfofesaionol personuel. Moreover, the presence of volunteer qup-
port allows paid staff to achieve morc in the time available and

to enjoy greater opportunity to be more creetive.

Voluntcers Will Decrease Staff Bargaining Power

[

This concern is an extension of the'oneloreviously exdmincd
and results from tite belief that_“ﬁolunteera are for free and they
can do anything pald staff can do without.special training'". L&
1s feared that the presence of volunteers will be used as a reason
for cutting salary items in Che budget“otﬂaithholding'legitimate
pay increasee. Volunteers are seen as a threat to ﬁrofeseional .
status and economic welfare. ’

) Apart from the counter-arguments already considered, it should
be emphasized that paid. 'staff are usually protected by their. own
professional organizations. In addition, the process of orienting
volunteers does hring home. to administrators the difficulties en-

countered by full-time paid staff workers in their day-to-day jobs.

i

Volunteers are Difficult to Control and Lack Commitment

~ Volunteers cannot be controlled and so tﬁey might assu;e too
much influence and power with clients and outside agencies, They
often want to do "their own thing” in an inappropriate setting. As
“they are part-time and unpaid, they cannot be fired5 ot evalnated
end are not accountable to’ the same extent as paid staff. For these
reasons, they are less likely to be discreet and sensitive in matters
of security and confidentiality. These dubious assumptions are based
on a premise that a sense of responsibility and’ commitment can only
“be guaranteed by paying for them. As volunteers do not have so - -~
much at stake, the atgument goes, they will not tend to be as loyal
as paid workéers and are more likely to censor the organizetion’s
_activities. Moreover, they are "here today: gone tomorrow",6 lacking
pergistence and continuity of purpose. _

To a latge extent, these fears can be laid to rest by the es-

tablishment of well organized volunteer development programs. There




1s no rcason wh} Inept and irresponsible volunteers cannot be
fired. Competent ones will probably wclcome evaluation, especially '
' if they are thinklng in terms of full-time employment in the fucure.'
Rather than talk of "control," it might pay to introduce -the practice
of establishing contracts, which could be alFered. according to ‘
- elvrcumstances, between indiﬁiddal volunteers and the organization.
Hence,” the expectatlons'of the volunteers and the organization would
! be fairly prominent at all times. within this context, volunteers
' should be allowed as wide a variecy of expcrience as poasible. The
quescion of control need not arise. As for “the turnover proble@.
it 1s unrealiatic, and probably dysfunctional, to asaume thaé vol=-
unteers will completely internalize the norms and long-term commit—
. ment of professional staff. Proper training and orientacion will no

' doubt reduce the rate of turnover. but. 1t should be borne in mind

o

that a reasonable flow of volunteers in and out of an organization
can ha;e a revitalizing effect. In any event, to the extent that
volunteers reduce the case loads of over-excendeo professionals, the
clients are better served. |
well placed volunteers will oecome advocates for the Programs
they'join.: Inasmuch as theié criciciqmslare accepted as conciusive.
they can be arvaluoble source of new insights and inspirafion. The
~——addition of volunteers who now haﬁénto cope_with institutional prob-
lems which theyrformerly had oof perceived as oucsideps means that
professionalé'can share the responsibility for probiemacic aspects
of the organization. The burden of responsibilicy does not fall
entirely on paid 5taff. , o .

‘ ’ T Volunteers-Pick and Choose-Tasks

Volunteets are often vieﬁed‘as_diletcantes. jué; wanting to - -
dabble in something new. Consequently, they will avoid essential
routine and detail, although they are prepared to immerse themselves
for a short while in more .exciting projects,

There 1s no reason why 1t should not be made clear to volun~.

teers. at the outset. that there are certain routine aspeccs of the




Job which peed to be done. On the other hand, it 'g !ncumbant ubon
the organizer to try to place the volunteer according to the ex=
partizo he’or she is offering and to‘provide challenging nséign—
ments. 1n some Llnstances, it i8 better to Be fprthright in making
progpective volunteers nware;of‘the fact that the organization ¢an~-
not always provide the kind of stimulating tasks they are secking.

Clubs for Bored Housewivés-

According‘to the Ageﬁcy'for Volunteer Service; 1975, the typical

volunteer is giill.a married white woman, between 25 and 44, who
"holds a college degree and is in the upper income bracket.7 However,
there ig an indication that the pattern is changiag. The Canadian
Council on Social Development reported that, in 1975, 44.5 percent
. of volunteers in Caﬁada were men.8 During the yeara 1965 to 1974;

in the United States, there was a higher proportionate increase in
the number ff men volunteers. ‘Between those two years, participationl
by men Wwent' from 15 percent of ‘the population to 20 percent, for a
gain of 32 5ercent. Comparable figures for women réveal an increase
from 21 percent to 26 percent of the population, for a gain of only
23.8 percent.g_ In 1974, 41 percent of volunteers in the UﬂS. were

10

men. i

Service Volunteering-—Contrary to ﬁbmen'S\Rigb;s' [

' At thé 1974 Conference of the Nationa Ofganization of Women
{(N.O.W.), a resolution was passed stating that women- should only be
change orﬂented" volunteers. Service volun eering\was vieved as

nothing more thaq exploitation of women, designed to, keep them ina
11 - \.‘ Ed
*subordinate position. .. o . _
There have béen many rebuttals to N.O.W.'s posi?&on. For in-
' . . L Y h . N

. stance, Hary Poole} President df the Natidaal Councii of Negrolwbmen,

claimed that "it's|{ not service volunteering that deg ades women; on

‘the contrary, it's the prevailing attitude

grading service v lunteering."l% ' i
. . [ s
The debate on this issue is far from settled. 'Many women, who

toward women that is de-

claim to be femin sts, do .not support - the_EEaggg_gaken by N.O.W. at
the 1974 Conferen e.




Volunteers ane‘Quentionable Mot lves

_ A frequently expresged criticlsm of volunteers 18 that tiey
S tend to be "do-gooders" sand perpetual crussders. They are re-
garded as gtatus seekers and "ego-trippers" who use volunteer
.programs in theirlnueat for power and influence. On another level,
. : they have been accused of aasuaging guilt feelings and meeting
Ib - unfulfilled personal needs. h . |
It is not unrensonable to ask whether these accusations are .
levelled by e¢ritiecs who wish to justify their own non-partieipation.
- Besides, how important are these "questionable motives" 1f volunteers
do a éooo job‘and ciients' interests are not overlooked? Ihe per-
sonal needs of volunteers can be openly acknowledged and, within
j L reason, should be met. However, the needs of the client supercede.

° _ those of the volunteer.

Volunteering 1is Restrieted to More Favored Socio-Economic Groups

The basia of a commonly held assumption that "blue collar"

wor ers and people from lower income groups have little affinity, C o~
with volunteering. which 1s a middle e¢lass enterprise. is under~

nined by a report that 48 percent of Canadian Volunteers in 1975

had a family income of less than $12, 000 petr year.13 Nevertheless,

to further ensure that the concept of volunteering is extended

e . throughout all sections of society. it is probably a good idea to

'} pay expenses wherever feasible. . . : ' - ’ .

Volunteers Adopt a Paternalistic Approach . o . ‘ ' > -

As patronizing attitudes are quickly sensed and resented by
: _ .. client groups, besides the fatt that they are entirely inappropriate. T T
B "training programs for’ voluntqers should stress the essentially egal-

i itarian nature of the enterprise and its fundamental characteristic

of "friends helping friends.i The demoeratic traditions of volun-
teer activity preclude the elitist nostures of patronage and noblésse . .
oblige. ‘

" & C
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After thia review of (misfapprehcnsiona about vo_ unteers, it

is in otder to attend to the warning issued by Gordon Manser aud
Rosemary Higgins Cass in Voluntarism at the Crosgsroads:

) Wﬂen volunteers have other options for |
construccive activicey, ic is noc likely
" that they will welcome belng 'put down'
. by thoughtless professionals, a8 ig
sometimes the case.14

In élosing, those inflexible eritics of volunteers ate te-
minded of 2 terse prediction from Edmund Burke:

For‘ché teiumph of evil, it is only
necessary for good people:to do nothing.

)
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-J‘.THE PLACE OF VOLUNTEERS IN ADULT\EDUU&TlJN -
DEVELOPING A RATIONALE AND SETT}NG-GOALS
Panel #1

Moderator: Phyllis Cunningham, Associate Professor, Adult & Continuing
Education, Northern Illinois University

Participants. Alice lLeppert Consultant 1in voluntariém,
: ' ' ‘ Church Women United, New Yourk
Michael Obarski Chairman of the Board,
DeKalb Learning Exchange .
Carver Wright . Co~ordinator, Job Corps Program,

City Colleges of Chicago
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v ~In setﬁing up a volunteer organization, it iz essential to
have planned programming'at the outset. At the risk of stating
the obvious, goals must be set before such things as management

" gkills can be examined and the various emergifdy tasks delegated.

Ir +.e case of the Learning Exchange, initially the director,
having a goal in mind, assumed most of the management functions
and supervised the volunteers in the tasks of operaticn. As the
Exchange grew, the goals expanded to meet the increased use of its
services. . 4

Some other organizations use tﬁe "brainstorming" approach.
Here, the staff list the jobs that they would like to do 1if they
had the time, talent, and ﬁeople. This,list'is displayed to the
group who will be recipients of the volunteer service -(the target
groﬁp) and they,.in“turn,'compile their own list of needs and gﬁ—'
pectations. Those items that the two lists do not have in common
are eliminated,. leaving a list of mutual, practical goals to work
with. 'Today, volunteers are more edﬁcated than befdré, and so
they can be ~- and are ~- more selective in iheir cholce ¢of organ-
izations., The clientele are also becoming more Bophiséicated,
knowing what they waét, what they need, and how long it should ~
takévthem ﬁo cbtain results. . _

Adequate goal-setting can help clarify what is expected of
both the Yolunteer and the client. If this activity 1is included

in the orientation program, the fear of lack of commitment and
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the subgequent turnover problems can be dealt with an noticeably
qllevlatud. :

++ 1t i{g importuut to gtress the need for evaluating your pro-
gram, in order to see what it ig that attracta volunteers and what
in some cases, turns them away. Adequate reaction from thé volun=-
teera themselves can help improve recruitment procedures. In this
‘evaluntion certain criteria should be met. First the objectives
ShOUId be both specific and measurable. .Secondly,1fhey should be
achievable and compatible with the overall mission of .the organiza-
tion. (The acronym SMAC is a helpful reminder.) Otherﬁise, poten—
tial volunteers might perceive weaknesses in the program and go
elsewhere. _

It is partichlarly important to set measurable gohls where
federal funding is used. If these goals are not‘mét, there i;‘a
chance that the contract may not be renewed. One reason for the-”

uccess of the joint venture between the Job_Corps'(a federaliy
’iunded training program for young adules) and JACS (Joint Action
in Community Services) is that they reached their target popula-
tion - one of their goals. In defining goals for the volunteers,
JACS makes a distinction between the professional counselor {the
Corpsman) and the volunEeerlcounselor. One of the'volunteer's :
tasks 1s to alert the Cdrpsman to the alcernaciveé, services and
organizations withtd‘che community; the Corpsman makes the actual
choice. It was noted that counselling is-the main thrust of the
JACS program and that more and' more programs are using counselling
techniques to encourage purposeful interaction between the volun-
.teer and the cliegt. }

The profile of the volunteer is moving from "g?neralist" to
""speclalist,” as the needs of the client group become more accu=
Ifately identified. A good example-og this neceasary change in
services la the Peace Corps. They began with "generalists,” but

" later realized that specilalists with particular skills in such ‘\\\_

areas as agriculture and language, for example, were needed to
meet the desires of their client group and to help their goals.
This trend 1s being reflected in other volunteer programs with
smalier geographical 1limits. ~ The sﬁécificﬁtalents of a volunteer
"can be‘idqntified and the needs of a client can be better served

,, § _:-:_ - | o 5 3 ] -.




by referring them to persons most familiar with the particular

4 N
area ‘of concern.

Some voluncenf jobs, euch as those associated with Leariing
Exchanges, are more task-oriented and do not involve as much
personal contact or counselling as do other programs. Yet, publiec
relations is an important aspect of gheir progfﬁms becauﬁe of thelr
unique function of bringing together people of similar interests.
Though located in towns where there is a university, Learning
Exchanges service the entire c&mmunity, and it is thus that real
recognition is gained. 1In manf.Learning Exchanges, adequate rec~
ords are kept of the matchings that are made and, periodically,
contact is made with these in order to obtain feedback. This is
one way in which VOlunfeer organizations can find out 1if cﬁeir
objéctiVeq have been reached. Because succegs is not based ‘upon
the number of people contacted, buf upon the adequacy of services
rendered, follow-up instruments can be designeq wﬁich reflect the
partiﬁular services of each organization. By this means, persons
involved in Volunteer programs would be able to judge how well

they did in their goal-setting, and méke any necessary adjustments,

’
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* STRATHGLIES FOR RECRUITMENT

o Alice Leppert
All kinds of people volunteer now, and it is essential to
reeruit trom the specific‘sub-group of volunteers haﬁing the
talents and skills necessary for the specific assignment. It is
wisc not to recruit "Justa's" or "I'ma's" that is, "Just a volun=
, ~ teer” or "I'm 4 volunteer" types. You should be looking for skills
and gbilities in the same way you would look for them among pro-
fessionals. Volunteers know their own abilities-and like to have
tliem recognized. To do this effectively, you must be clear about
what you want the volunteer to do. It\is advisable to begin by
analyzing the assignment by asking what skills are part of this
volunteer job’description. You should  be as definite as possible
about these skills and also about the tasks which will be carried
- out by the volunteer. Do you want a manager type, an administrator, .
a recruiter of adult learners, a proposal writer, a .public rela-
tions expert, a secretary, an alde, a teacher or a tutor?

When you've sure about the items on the job description, then
it 1is cime to identify the sub-group of potential volunteers which
seems to have most of the qualifications you need. For example, 1if
looking for somcone to organize nasic education materials into a
library and work out a dissemination system, you should think ‘about
where. these skills could be found in abundance. In other words, go
to the nearest 1ibrary and ask the reference librarian to locate a
list of recent retirees on preserit staff and ‘mine that lode.

T Other illustrations to- follow: 1If recruiting a volunteer math
. teacher or tutor, go right to the office of the personnel managers
of notable f£firms in the area, like Bell or IBM, and get the names -
of people who are on their current lists of community volunteers or
on their recently retired lists. Or ask the high school math teacher
to release one of the brilliant but under-challenged students to
o coach your slow learners. . : '; <
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1€ rccruitingla speaker on preventive health, call the Viaiting
Nurse quociation, the nearest Health Maintenance Organization, or
the head nurse of a teaching hoapital. ' L

'
......

If looking for a volunteer tutor or teacher in a C.E.D, class,
. ask around for former teachers of math, science, Eﬁglish and socio-
logy. | s

1f the need is for food purcﬁasing and budgeting informatiocn,
g0 to the nearest local office of the Extension Service of a land
grant college. Xf

If "you need a manager-type volunteer, go to the Retired Teachers
Association, the Association for Social Workers,'or to a business
school for a list of part-time executivéé or legal gecretaries.

Seeking a minbrity ocutreach worker to recruit A.B.E. adult
leafners. g0 to see the ﬁeads of some well—~established minority
" businesses in the community and ask for help in locating such a
vorker who, incidentally, might become cone of the velunteers who
should be reimbursed for transportation and lunch. -

The above illustrations indicate that the way to recruit is

changing. The mass media offer a chance to broadcast in a kind of

shotgun appreach. If you use mass approaches, the screening of vcl- -l

unteers has to be much more extensfve; A more effective way 1s to
_use the rifle apbrﬁach.l Besides, your personal-contéct with commun~-
ity leaders 1s a lot mpfe educational tq‘you and beneficigl te your
program than advertisements are. Use them 1if you muét.:bﬁt never by
themselves. _‘ . If .

The approaéh just outlined is actually more revolutiBﬁéry than
cne might think. It doesn’t rely 6n selling your program by boasting ‘
about it. It dces rely on'good mﬁrketiné principles which require
that a provider of services must ask the consumer what is wanted and
how 1t should be ‘delivered. In somewhat the same way, recrultment
strategies have to be matched to the kind of volunteer needed. " So
identify your sub-groups of volunteers and know what their Bpecialities“ﬂ

are, and then make the match between your specific needs and their

specific talents.
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The National Center ‘for Voluntary Action has an excellunt

Reading List on Recruicmeﬁt. and it is available to you. There are *
many techniques abroad, bﬁ; the guccessful ones with today’h volun=

teer muut reflect a knowledge of how to ask for people by name and ‘
talent, not by saying, "I w&nt a volunteer; anyone will doi"

"“In conclusion, here is one true 1ife getory of successful re-

cruitment, The Director of the ABE Program for the Passaic, N.J., .

public schools was visited by a'comrm;nil:y worker who felt that vol- Q
Lunteers mighe expand the scope of the progr;m as reading'futors. The
director said_shé“ﬁeeded a math teacher and, if the community worker

could delivgf a volunteer who could do.the math, she would consider

worked as a volunteer in thé program for many years. In addition,

over twenty other volunteers were accepted as tutors and aideg..-The =~

program became exemplary.
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" A MODEL-FOR ?HE ASSHESSMENT OF NEEDED VOLUNTEBR SKILLS
"‘ I | - | II -
' John A. Niemi

As I mentioned this morning, Houle's Typology of Leadership
Model auéges&e that one of the responsibilities of full=time asraff
in adult education is to brovide the training needed by volunteetrs
- 1n adult education to fulfill their roles. The model which I wish
to share with you identifies the knowledge, skills, and attitudes
which the adult’ basic education teacher should possess.1 Although
‘this model analyzes the training needed by volunteer teachers in
ABE," 1t can and has been applied more generally to teachers .
and trainers working with professions and industry. 2,3

Perhaps' the chief value of such a model lies in 1ts making ex— -
plicit, and coherent, the relationships among: Knowledge, Skills,
and Attitudes, as they pertain to the Subject Matter, the Student,
and the Learning Process. For the purpose of the model, “Skills"

refer to specific competencies required of volunteer teachers and’

are stated in behavioral terms; "Attitudes" refer to characteristics,r‘u\»

beliefs, or "feelings."
Subject Matter

Concerning the first category, Subject Matteﬁ it 1s axiomatic
that volunteer teachers must have a command of their materials.
Such command includes understanding, for example, Ehe characteristies,
or distinctivelfeetures, of English, compared with arithmetic; the Y
major topics"er concerns of each subject ared; and the relation-'
ships among them. As for attiFude, volunteer teachers uusc drspley
enthusiasm in presenting.materiai to their' students, helping them_
te see a purpose in what they learn. Researeh has demonstrated
this attitude to be of crucial 1mportanee in teaching under-educated
adults. It 1s likewise important that volunteer teachers keep up
to date on newhdevelopments in their field. As for methodology,
which brings Subject Matter and Student together, that topic ks
dealt with under rhe category ﬁearning Process. '
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. ,Student

) The second category, Student, encompasses the physiologiﬂnl,
psychological, and sociological charncteristics of under-educated
adults, who generally comprise the low income population. Con—i
cerning the physiological,volunteer teachers must be informed about
the changes that occur with human aging, for they may drastically
affect the individual's ability to learn. Volunteer teachers who

that aaditory and visual aculty, and energy, tind

to. decline with dge might set unrealistic goals for their students
and/theﬁsel es’. Moreover, the changes that normally occur with
aging are often accelerated in the case of under—educated adults,
_because of-inadeQuate health care, poor nutrition, sub-standard
housing, and lack of recreation. - _.

Nith reference to psychological eharacteristics, it s mostr
.iﬁportant that volunteer teachers be aware of students/bften lon
' self—concepts and accompanying lack of self—confidence, these can
form serious barriers to motivation, or the will to learn. The
causes are complex, but can often be~tracedlto the fact that many
under—educated adules have lived outside the mainstream of soclety
most of their'lives. As.a result, compared“with the aiddle class,
their vocabularies and their language skills. generally, as well as
their. thinking skills, have been restricted. Because many have
experienced constant failure in life, they have low expectations of
success. ° Obyiouslfrutﬁe'motivation of such people toward learning
is very poor. It is specially difficult for them to participate
in group activities, where they will be called upon to” articulate
their ideas.. _

In seeking answers for the low self—concepts and poor motiva-
tion of theilr individual students,.volunteer teachers must utilize
as fully as possible what 1s known about their socio-economic back«-
graunds, which foster many of_tHeir attitudes. And they consider
honestly their own attitudes toward these sub-cultures.

.To deal firsc with soclo—economic factors, it is clear that

h-_the under-educated adult differs from'the general population with




"

respect te educiatlon, income, employmcnt occupation, family
,aizu' health, and residence. Here,, oducation is the crucial var-.
iable. To a great oxtenL ic determines occupation which in turn
determlues Loncome, ynd all of tlhiese are, related to family size,
health, and residence. Typically, the poorly educated adult suffers
extended periods of uncmployment or islforced to accept jobs that
arc unslelud or semi-skilled in nature and that yiéld a low income.
Concerniug. health, under-educated aduh%a have a higher incidence
of discase, more chronic. Lllnesses, h gher rates of infant mor-
tality, lower life expectancy, and greater ‘evidence of generally
,poor physical and mental health. "Usually they live in dilapidated
housing in zegregated neighborhoodsp where broken families-are
cOmmMon aud statistics of social deviancy and crime are oispropor-‘
tionately high. . . j
foday ir is well known that the socio~economic factors men-
tioned above, and the gttitudes they engender, have created -unique
sub-cultures with characteristics'&uite distinct fron those of the
domlnant middle class soclety. In teaching under-educated adults,
;volunteer'teachera nust realize that these sub-cultures have their
own values and their oum modes of communication. These values are
expressed 1n a pragmatic way of life which, among other things,
emphasizes present or short-term needs, instead of long-range plan-
ning. that looks to the future: As for communication, these adults
tend ro think and speak in concrete terms, rather than abstract )
-terms, and their limited vocabularies force them to rely heavily
on non-verbal farms of communication B
Having analyzed the problems of their individual learners,
volunteer teachers need to find ways to ralse the confidence of
learners in\themselves and to create in them a thirst for learning.
The learnersﬁ success will depend to a marked degree upon theilr
own attitudes. As the model indicates, volunteer'teachers' sense
of empathy with the learners must include patience with problems
dictated hy physiological chang\s, by low self-confidence and

poor motivation, and by the nafure of the sub-cultures. However,




ﬁoluntee; teachers, will have to watch. that their dverﬁheiming
concern for those_problema does not create in them'an.unéOtac?-
ously negative attitude, especially toward the "live for today"
philosophy of many learners and their modes of communication. Fﬁrl
example, knowing the acute sensitivity bf under—-educated adulty
"to non-verbal cues, volunteer teachers will not betray disdain by
faclal expression -or gesture. They will be positive in their out~
' look, appreciating such valueshas the close kinship ties within
the gsub-cultures and respecting their modes of communication. As
' for communication, 1t must help volunteer teachars to know that
scholars have increasingly judged the languages of the sub-cultures
to be not "inferior," but grammatical and highly functional within '
. the group. These atfitudés on the part of vdlunteer teachers are
. crucial to their success in motivéfing learners. For ﬁo attack
the values or the modes of communication within the sub-cultutes,
no matter how good the intent, 1s to attack learners and, in effect,

. to undo all the attempts to benefit them.

Learning Procgess )
The third category, L;arning Process, which encompasses adult
learning principies and the-adult,educatioh process, 1s closely .
tied to the other tﬁb categp;ies, as ﬁolunteer teachers must -have
~ a knowledge of their subject matter and their lga;hérs in order .
. to help them learn. Here are somé examples of how voiuntger teachers
canointelligentlylpeléte adult learning principlgs to.the presen-

tation of their 'subject matter, as well as to sdme characteristics

of their students. .An aﬁéreneés of their limited ability to think

in abstract terms should impel volunteer teaéhers in organizing
their subject matter, to move from simple ideas, stated in concrete
language, to more complex or abstract, ideas, and to support any
generalizations he makes with "hard” facts. Or volunteer teachers
-who understand the low self-concepts of their students, and the
-effect updn their motivation, will allow adequate time ih which to
cover material, 1If teachers proceed too quickly, they will soon
find that‘their’students, discouraged and unable to keép up, will
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drop out. Volunteer teachers should always make thelaubject
motter relevant to their students, e.g.;-by citing illustraticns
thnt'nnue meaning for them and by encouraging them to cite ili—
nustrations. Finally; uoluntGEr teachers who recogniee tneir

" will make sure that the

students’ penchant for quick "returns,
subject matter. apPears lmmediately useful to them.
1he adult education process involves setting up operations

Lo put che learning principles into practice. The importance of
establishing a favourable ciimate for learning, based on positive
relationships be tween volunteer teachers and students and fostering
active'ﬁarticlpation by then. can'hardly be over—-stated. Volunteer
teachers nust be able to diagnose individqal learning problems and‘

to help stadenty set behavioral objectives accordingly. Always,

“they must take -into account that ‘these students .tend to .be rigid

ln their thinking ahd impatient in the pursuit of learning, and to
have poor work habits. In the initial stages, then, the objectives
wight be of the kind-that require simply the recall of facts. As

the ‘students move into more complex material, the emphasis will be
on obiectives rhat require them to analyze or to aynthésize what they
lhave learned. Constantly keeping in ﬁind that ‘each individual has
unique problems) responds to 2 different kind of motivation. and

learns at, 2 different rate, volunteer teachers will vary their

,matorlalq and techniques. Firally the adult education process de-

mands from: volpntEer teachers much skill of evaluating the students,
themseives, and the program, Such evaluation should begin in the e
early stages of a program. ‘when obgectives are being designed, and
should act as a contlnuous check on the degree to which they are !
being anhieved.

ln the Learning Process category, as in the categorlies of Sub=-
ject Matter and Student, .the attitude of volunteer teachers 1s of
vital importance. They need to hold, and to make knowm to thelr
students, an active conviction that tﬁey can learn‘rand teachers

nustdte flexible enough to‘alter‘their course action when they

" perceive that students are confused or fati ed. Finally.
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volunteer teachers' own%intéreat in keeping up to date with new
- theories and practices ﬁust-be matched by a ﬁillihgnehs to experiment
with them. ‘ ' ‘ '
~ In summary, the model presents a rather formidable range
oflknowledge, Skills, aﬁd Attitudes. The model is probably
"jdeal,” in that few of us could claim such qualifications. But , .
ic 18 hoped that the mode¢l, based as it I8 upon research or under-
edugﬁted adults, will have something useful to say to volunteer _ ‘\

teachers and to the pergons who select and train them.
/ One implication off this model for training is that it could

’ | be uséd as the basis £ r self-assessment by volunteer teachers.
The adhipistrator'of volunteer programs can devise a self-evaluation
instrument to enable olunteer. teachers to dete:ﬁine their own .
levefs of need. To close my presentation, I want to glve two examplés

of what might be included 1n a self-assessment instrument.for vol-

unteer teachers. : ' .

P




" (1) APPLYING WHAT YOU HAVE LEARNED TO YOUR
JOB AS A VOLUNTKER TEACHER

A good volunteer teacher provides
learning .opportunities. that take into
account the characteristics of adult
basic education students.

Self Rating

Strong { Recommendations
|

Do I understand the physiological
changes that occur in. the aging’
procegs? : : .

Do I know the reasons for low ,
self-concepts held by individual
students?

E3

Am I able to determine reasons for
differences in modes of communication?




wt

2) HOW ADULTS LEARN ' A good volunteer teacher is able to help
others learn. He/she understands how adults
learn and applies thig knowledge with in=
creasing competence. '

Recommendation for future
Strong training

1) Do I have knowledge of current
adult learn?ng theoriea?

Am I able to select and use
appropriate teaching techniques .
(e:g.-lecture, buzz groups, etc.)?

Am I able to select and create
appropriate learning aids (e.g.
films, charts, tapes, etc.)?

-
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ORIENTATION AND TRAINING OF VOLUNTEERS

Panel 42
%
Moderator: Dr. John A, Niemi " Faeilicator: Mra. Allce Leppert
Partieipnnta* Chéryl BEsbrook Training Director, Girl Scout Council
Ronnie DBrican Sctaff of Project GRASP

Virginia Patterson President, Pioncer Girls, Inc.

In her boolf The Effective Management af Volunteer Programs,
Marlene wilseqﬂzpes training as "meant to encompass anything that
helps to iﬁbrease the realization of a person's or organization's
potential.”. 1t .1is, indeed, the actual developmene of human resources
which, 1in voluntary organizaeions particularly, can be assiated through
based on a we;l-organiZed orientatien and training design. The philosophy
and objJectives iZ such a program (discusaed in Panel #1) should be
written out, with the content areas specified. Methods, techniques,
and materials te¢ be used should be identified and described as they
, relate specifically to the goals of the organization. Such procedures
would berrefit staff who have been chosen as trainers, by shoﬁing them
their.expected duties and responsibilities in the training of volunteers.
) 6r1entat10n or pre-job training introduces the volunteer to tle
oréanization aad staff and, more often than not, features_lectures.
slides. and informational iiterature. .During this beriod of aquaintance,
the volunteer becomes aware of the program s purpose, begins to
evaluate 1t, and learns what tasks and responsibilities are expected
of him or her. o ‘

ThOugh‘;he bagic guidelines for orientatibn are similar in most
voluntary’bréanizations, their implementation and the teclmiques used
vary accordfng to the services offered. At Pioneer Girls, Inc., for
instance, this periad is used to describe and discuss the various clubs
and camp programs that are offered. On the other hand, Project GRASP,
whose trained tutors {(volunteers) work with 1ndividuala rather than
groups; employ this time to show trainees the materials thar are used
and éhe record-keeping systems. Orientation in the Girl Scout Council
is frequently conddcted by the persdn who recruits the troppleader




and tncludes, amony many oter items, a needs nusessment for trnininb
and a Job agreement (on individoal agreement, that goes beyond the §
Job descrlption, between the troop leader and the consultant). T

A Job desceriptlon 1s also called fot by Ploneer Girls, Inc.,
but duflng on=the=job tralning, not durlng orientation. Each Lndividual
lu dnvolved ln personnlizing a standardired Job description that sets
forth standards and goals. 1In its craining program {or workshop as
It 1s called) Project GRASP teaches fundamental insgructional gtrategles
to the volunteer. These techniques are explained aﬁﬂ their
application is demonstrated.through the use of actual materials.

Many handouts are distributed, containing advice on reading difficulties
and other problems that might arise. Upon completion of theiwork— -
~shop, the volunteer (now a tutor) isg assigned a student.

Interestingly, formal traininé for the Girl Scout Council in the
Northwest Cook County area 1s voluntary. ‘It 1s announced in a train-
ing calendar as 1f it were an entire course {10 hours), but is
modular in concept. New leaders are gulded to register fof those
sessions which meet their needs. (Previous-experience counts here.

For instance, a. seasoned 'social worker.would bhe counselled out of

a session on “girl bhehavior”.) Ultimately. leaders receive a card
or certificate testifying to completion of the training task.

' Trainers for troop leaders and other volupteer ‘positions are
themselves volunteers froﬁ'a variety of backgrounds. :Be%é{se they'
are a much smaller group and represent a much greater span of
differences in experience, the training or-learning needs that they
request-ére assessed on a one-to-one basis in'individualwconferencés
with the Tralning Directoé. It is often difficult to arrange a formal
course_in educational theory,. clﬁssroom instruction, and use of
audio-visual equipment because of the locale, the time of day (somé
are ''weekday only" people, others are "evening only") and size

of group. Accordingly, the apprenticing of a new trainer to an
experienced one 1s often .delayed until a éroup of 8 or pore‘new"

trainers can be assembled. Tralners are given opportunities to

]
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put limlcts on times, dufs. and location of courses they will glve.

When a person volunteers for-a'job, he or she wants te¢ be involvead S
right uway and, Erequentiy. tBe time spent in training might be' ﬁ
percelved as an obutacle, Here are a few tips: the closer the
timing of training 1s to the time of recruitment the better;
tralning should be as short and concise as possible; volunteers
frequently want to be "spoon-fed" (the Girl Scout Council's
individuallzed study metheds have not enjoyed much success with . »
their volunteers); meet the questions of the volunteer when they
come up not later. 'm\

One way to evaluate a training program is to measure the
effectiveness of the voluntear. but it is not .always easy to
obtain measurable results. However, feedback from the volunteers
themselves can be an invaluable aid.\ At Project -GRASP volunteers
hold in-service meetings to discuss tneir problems. At Pioneer
Girls, Inc., volunteers organize their own staff conferences, at
which the content 1is structured according to their needs. Once a
year they meet with the paid staff to discuss any issues that have
come up over the previous year. On the basis of such input
" from volunteers; an effective training program can be designed.
Heetings such as these also Serve to build in volunteers a sense - N )
of identification with the organization and with continuous
learning which, 1in turn, leads to greater commitment and dedication
to the program - an enviahie asset to any voluntary association.

N
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PREPARING AND TRAINING THE VOLUNTEER COQRDINATOR:
_ A MODEL TOR PROGRAM MANACEMENT '
Paul [lscly

Wiy train volunteer coordinators? What are some of the
necesgaty clements of effcctive volunteer coordinator training?
To what extent to differing types of voluntcer organizations
- require diffecing leadership abilities? Are there skills common
to all effective_volunteer coordinators? Thesc are important
questions to be addressed. Based on the assumptions that (1)
volunteer coordinator training is important and (2) there are
hoth specific and general skills required of volunteef coordi~
nators, this prcsentation will be divided into two parts. IThe
first will consist of an examination of how goals and leadershiﬁ
styles differ among volunteer programs. To this end, an attémpt :
will be made to categorize types of volunteer,progfams. From
tﬁis vantage point, perhaps those who coordinate volunteers could
.ascertain the direction and specifics of effective training. The
_second part will focus on a host of volunteer management components
that might serve as a basis for a coordinator training curriculum.
Due to time limitations, the discussion might raise more questions
than it answers. To cover exhaustively these 1issues Is simply out
of the question. Rather, let us explore some highligﬁts of the
training of voiunteer coordinators, especially its processes, In
the hope that Fhe,questions we have raised might be addressed in
the futyre. - |

The importance of volunteer coordinator training cannot be
over-stated. AQ-Mr. Collins suggested in his earlier presentation,
the haphazard utilization of volunteers and the fears held by paid
-Rpersonnel and decision-makers about bringihg volunteers into large

institutions could be minimized by well-organized, thoughtful vol-

‘unteer tratning and supervision. Indeed, good volunteer coordinator
training miéﬁé\be the clinche; for maintaining a sfrong voluntary

program. This becomes apparent when the ‘extent of management

~I
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responalbliities 1s made eclenr. lo cice specific examplea. let

us recapitulate gome of the more fruquen* concerns:
" l. Volunteers will awgume koo muck control over ¢lient groups.
2, Volunteers will not, be accountable to supetvisors.

3. Volunteers will want to "do their own thing" in an in-
apptopriate setcing.

4. Volunteers will lack CUmmitmenc, Cending to be here today
and gone Comorrows.

5. Volunteers will be disloyal and will scrucinize many ' .
facets of the program with a cricical but untrained eye.

6. Volunteers will create breaches of confidence. _

Such fears could be allievated through provision of a scruccﬁre
and léarning opportunities for volunteers. -As Mr. Collins pointed
out, thé key element seems to be the building of volunteer commit-
ment by pffering yﬁlunCeers a congenial learninglenvironﬁenc or
some other kind of "motivation paycheck." Specifically, this means
high quality orientation, pre-service and in-service cfaining, super—"
vision, and evaluation of volunteers--the onus for which falls on
the shoulders of the volunteer coordinator. Given cﬁe complex nature
of volunteer programs, the volunteer coordinator must have or acquire
‘leadership ability or face dire consequences.

To what extent do those responsibilities and the accompanying
need for specific leadership abilities vary apcﬁfding to type of -
volunieer program? - With the advent of proactive treatment of vol--

_ untarism, we are witnessing new, positive modes 6f training, much of
which depends:upon and emerges from the specifics_of the programs.
Thus far we héve viewed volunCariém in many forms and have obéerved
"attempts to cﬁtegorize volﬁnCeering according'to purpose, sttuﬁture,
anﬂ setting. Mrs. Leppert shared with us two ways of categorizing
volunteers. The first was by the type of woluntary action, that is,
Issue-Oriented, Service-Oriented, Institution-Based, Community De- -
velopment, and Generalized Constituency Groups. The second was by
the speéific fiéld of voluntary sefvicelor action, such as Civic
Affairs, Cdmmhnicacions, and Education, to name but a fewf Thesé

examples guffice to illustrate that many Cybes of voluntary accioen . :




do exIst within every upcclrﬁg riuldlof votuntary actlon. llence,
// we Lind Insue=Oriented and Servlce~Orlented volunteers, as well
as Instftut lon=Baned voLﬁntccrs, working within the flelds of civlc
affalrs, communications, and educatlon., The approprinte matrix is
tndicative of the larger plcture of voluntarism and suggests the |,
“necd for speeific lcadcrship'skills matched to the type of voluntary
action and structure. " ) ;
Among- the many types of volunteer programs, certain dichotomiesﬁ
can be drawn which might c¢all for additlonal leadersﬁip skills. The
first dichotomy relates to institutional Support.l Voluntéef programs
which rely on larger instifutions for tﬁeir existence that is, in- o
stitutional volunteer prdéraﬁs'can be separated from those which
stﬁnd alone, that is, all volunteer prégrams. Thg leaders of the
former type henr;responsibility for orienting higher ;dministrators
and offlclals, as well as other pald personnel, to the various phases
of the volunteer program and for building a sense of harmony among
various factions. The volunteer coordinator must be Insightful
enough to realize the needs and goals of the larger organization
and to envisage how the volunteer program might effect them. This
entalls being alert to any signs of conflict and quick to respond
creatively. Often the bringing of paid personnel into the volunteer
" orientation and training processes can avert trouble while promot-~
ing good communication. All volunteer progfams, on the othérhand,
usually require chiefly, leaders who can raise funds and speak in
bublic. Indéed,-éurvival of a program might depend upon this abilicy. -
In addition, the leader must be a competéﬁt orgaﬁiéer, maincain'a
| consistent pace, and keep morale high.
Thé second<dichotony, linked with the first, concerns the degree
' of .formality. Formally structured volunteer organizations usually
work toward long-range go§ls, have explicit training and_behgvior
standards, dnd are often well-established.. Examples include the
Gipl Scoﬁts, the ﬁed Cross, and the Peace Corps. Leaders of such
organizations neéd a sense of structure and‘shbuld have internalized

the goals of the organizationk This often means following the rules . - )




and procedures manuals and administering according to schodules.

The abllity to follow and give instructlons is patamount. Iniormally
gtructured volunteer ot@anizations on the other haad, tend to bhe
temporary, reaching for short-range goals in ad hoé fashion. 'Thelr
success might depend upon a leader’s model of behavior--whether he -
or she is charismatic, possess an ability to generate enthuzaiasm,

and 18 constantly aware of the population to be served. Examples

are community cause groups, tax reform groups, and legislative

action groups.

These dlﬁﬁotomiea serve as illuét;ations and are not neceésnrily
the rule. A more realistic plcture would show combinations of
the above types aﬁd\ therefore, a combination of leadersﬁlp abilitlea.
These abilities would repay further study.

Regardless of the type of organization, all ﬁolunteer cootdi-
nators encounter certain probiemst 1t could be that the following
components require clarification and amplification according to the.
typg'of'voluntary organization. - ‘ '

Identifying the Need and Recruiting Volunteers

To borrow from Mrs. Leppert's presentatioh yesterday, a strong
link between identifying the need and recruiting volunteers 1s sug-
gested.. This means determining the motives of the volunteers and
then bdilding on that knowledge to design effective programs. She
elaborated the point that.idéntifying the need and recruicting vol-
unteers often involves marﬁéting a product, or reephing the public
with a logical "motivation paycheck" for recruitment ﬁyfposes. ‘
Once the purpose of -the program has been'addressed and determined,
the job bacomes selling of that product. 'In recruiting volunteers
the task ié simply getting others to do something you want them to
do and committing tﬁe%t time and energy in return {.r some benefits.
The volunteer coordinator, or recruiter, must -understand what people
want in return for their commitment to the organization.. The ex~-
periencé, satisfabtion, and learning they receive is often thgir
motivation paycheck. This knowledge 1s at leasé as 1important as
a knowledge of ;ctﬁal recruihiné techniques beqause,‘wiphout this

understanding, recruiting efforts would be hit or miss, and. the risk

L
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of turhover rate would be high. Some examples of recruiting tech-
nlques are-as follows: ‘

Speiking to service clubs, universities, churches, and
BYNOLORUNS} .

Brochures appealing to people's motives;

Publlc relatious, not just stories but genuine articlﬁa
getting to the heart of the organization;

Open house

Orientarion \
I Not all people were méant to be voluriteers. Eveﬁ if they have
landiable motives, some people simply do not possess the skill and
ability to be a helping agent. 1In the same wa}, not all organiza-
tions are worthy of a volunteer's time. They might have charac-
teristics that simply do not agree with a volunteer's ethics, goals, -
or attitudes. Orientation 1s a time to discover such discrepanciles.
1t is important for the organization to find out about the motives,
abilities, and goals of the volunteer and for the volunteer to find
out about the goals and purposes of the organization. These pur-
poses could be achieved by arranging interviews between the vol-
unteer, and the staff, clients, and administrators. These inter-
views shpuld elicit the reason why the p6Cential volunteer came and
what his or her capabilities and goals are. - Also, a knowledge of his-
of her Interests, hobbies, and ochgr time commitﬁents could be an
important factor in determining suitability for the proposed roie.
The volunteer should always know exactly what would be éxpected,

what some of the broader policiesmare; how the. supervision works,

and the degree of responsibility or‘auchority he/she would assume.

Pre-service or Training

Pre-service for volunteers offer the appropriate time to pro-
vide the training necessary for them to do their task. Formal

volunteer organizations normally do a good jop. The training

should be specific, detailed, and directl& related to the task at

hand.
P




Hﬁnf administrators believe that it is better to have no vol-'
untcers than to hagé some who have not been trained. Nothiﬁg con=-
cerning n person's abillties should be taken for granted or elsc
the long=-range future of the volunteer program will become Jeopar-
dized. QGood training cnn;g;pvide incentives, reduce turnover, and

! N

bnild teamwork. #

" Placement

Placement means matching the volunteer with a regular staff
person or assipgn the volunteer to a particular task. 1f the vol~-
. unteer 1g to work with people, then the placement requires careful
thought. ' Will. the pérsonaiities match or complement each other?
Will their vaiues clash? Will it be hard for one or the other to
cpncent}ate;on the task? Will they learn from each other? It is
important that the volunteer cbordinatpr‘realize the elements of .
this relationship. '

Supervision
Volunteers should be regarded as serious workers who can deal

with responsibilities and who desire supervisiqnf‘ What is needed
is open, honest, and on-going discussion of;thé volunteer's per~
formance. Awareness of a volunteer's successes and failures 1s the
key to providing him or her the righg enﬁironméﬁt. materials, and '
resouftes.“hWhether supervision 1s done by the volunteer coord}natqr,
paid'siaff.‘or oqher volunteers, 1t is essential to_the volunteer
and it 1s certainl& vital to the progrém.

In~-service Training

More cften than not, volunteers desire learning. It Is a key
motivatér and, as such, must be kept alive, not only on tﬁe joiy, but
also in courses, workshops, and conventions. Over 80 universities
‘offer courses in voluntarism, and hundreds of agencies provide
specific skill training for volunteers. Programs that can assist
with tuition or registration fees of courses and workshops are
naturally attractive to voiunteers. still, volunteers will pay to
attend training programs, and the supervisor or coordinator shdﬁld

alert them to opﬁortunit;és.

-

ey

o




. %\ ’ .
CTraining 18 lwportant because (¢ leads growth. 1c 1is even

- more desirable that the organlzatlon  offer In~house training
to volunteer staff.  Together they might discover new trends in

the fleld, new technlques, and materials that may be important,

Recognition and Evaluation

A presentation later in the day will address this subject,

and go will be treated minimally here. Recognizing the volunteers

v are Important and létting them know how much their work 1is appre~
ciated 1s vital. No-oﬁe wants to be taken for granted. 'Voiunteers

are people first, with needs and self-images, like everyone else.

Funding

It takes time and money to run a volunteer program,laﬁd the
‘costs can be high, Direct costs such as use'of:telephone, mail,
printing, maEerials,'and time spent supervising can add up. Other
direct costs might include workshop expenses, award céremonies;
child care, and conference fees. Voluntary organizations which
rely on larger institutions for support might  not have the same
need for fund raising. However, they must be accountable for the
funds spent. _ '

The above volunteér management model might, In the future,
serve as a beginning gulde for curriculum design for the volunteer
coordinator. It must be emphasizeq that a well-designed curriculum
is ﬁot enough. It should have the quality Qf‘hﬁmanism that ié“ex-

- pressed in following attitudeé:l belief in human‘potential! comﬁif-
mentlto the groﬁth of tﬁe cdmmunity; ability to motivate others,'

~and, final;y, to place service to people above the concerns of the

‘ organization or self.

=




EVALUATIGN AND RECOGNITION

Panel #3
Moderator: Dr. John A. Niemi Facilitator: *Mrs. Alice Leppert
Participants: Joel Ayres Director, PACE Institute, Tnc.
Sarah Barctlett Staff, Hull House R.5.V.P.

Virginia Patterson President, Pioneer Girls, Inc.
The important topic of evaluation of volunteer staff had been
raised earlier. in the day in some of the questions and comments
arising from prior presentations. The banel began by pointing

out the importance of evaluation to any organization using volun-

teers. This "Why" question was seen as essential to administracors

~ and volunteers alike. Without a pfoper plan, there would he limit- '

ed data on which administrators could base their measurement of
the effectiveness of volunteers in carrying out their assignments.
This task was viewed as an on-going process involving the volun;
teers themselves. With some organizacio;s, like Piloneer Girls,
after orientation and training, a standérd job description is
adjusted to the amount of cime a volunCeer can give and to the
abilicies and interest of a volunteer. The standards and goals
that are then worked out with each volunteer become the basis for
evaluation ih a face-to-face session. This'scrutCu;ed approach
to evaluation also amswers the What, Who, How, When, and Where
questions of chis organizacion. '

In Programmed Activicies for Correctional Education (P.A.C.E.),
a less structured approach 1s used to evaluate the volunteer tutor
in an adult basic education progfﬁﬁ. At the end of a six-week
period, inmate students are asked whether Cthey wish to continue
with their volunteer tutor. In éddiclon, adult basic education ?
teachers learn, by word of mouth, who are the effective volunteer
tutors. ' l “

The importance of evaluating volunteers who are not involved
in a craiqiyg or CucSE}EB.role was brought out duriﬁg discussion
by the panel members representing the Retired Senior Volunteer

Program (R.5.V.P.). 1In that organization, volunteers were used

oO
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to F11) o multftwie of rolen varyiny from basic office skille to

driving and evaluation was incorporated in the day=~to~day operations.

By knowlug the voluntecers and theiyr capabilities adminiatrators
are able to provide important feedback on an informal basis.
All panel members were in agreement concerning the importance
of awq;ding recognition to volunteers for & job well done. One
way 1s through informal acknowledgment on tﬂe job. TFormal recog-
nitfon through apecinl award ccremonies snd dinners was scen as a
mgans by which an organization might show appreciation to volunteers.
It was generally agreed by the psnel that a volunteer's motivation
for participation in the program--phether gsocial interactiom,
tmproved opportunities for employment, or a chance to offer his/her
abilities--deserves some kind of award.. The giving of pins, plaques,
or certificates is one emall way in which an organizstion emphasizes
the value of volunteers to its operation. Such awards offer en~-
couragement to volunteers to-continue to make effective contributions

to the organizatiom.




An Examination of Literacy Volunteers of Amarica, lne,
Workshop #) Paul Ilsley

i+

This workshop utilized the 1ectuée/discu3319n approach to
examine the purpose, methods, and organizational:structure'of
Literacy Volunteers of America, Inc. (LVA) Participants examined
LVA materials while the following information waa shared with
them.

Description

Literacy Volunteers of America {LVA) was founded in 1962 in
Syracuse, New York. Self-supporting affiliates were established
thfoughout New York state and them in neighboring Northeastern '
states. 1In order to demonstrate its growing national character,
LVA became incorporated in 1972, Its purpose, which 1s to eradi-
cate illiteracy by providiné precision training to volunteers, has
remained unchanged. - )

LVA places hea{y emphasis on comprehensive training for vol=-
‘'unteer tutors who train illiterates f:ﬁm zero to fifth grade reading

with high school abilfty,

utilizes techniques such as slides dnd'tapes, live demonstrations;

level. The training, geared for thos

and practice in such training is.spread over eighteen hours (usually
broken down into six, three-hour workshops). The training provides
four basic techniques for the teaching of reading, how to effectively
combine these apprbaches, student motivation, diagnbsis, lesson
planning, and ﬁaterialé usage. The four basic techniques include:

" 1. The Experience Story. It 1s a story based on the student's

own expression, interest or experlence. The tutor writes
the words of the student verbatim, and then teaﬁhes the
student to read his or her own words. This;tecﬁhiqde |
‘additionally serves as a basis for other techniquésa
2. §lgg£.ﬂggg§: This technique helps non-readens}mastgr key
words using non-phonetic approaches,‘enabling‘ggch“ﬁgrspns 5
A

to recognize the words by sight. . PR
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3. Thonics. . This tuchnlque allows for the teaching of'QOunds
of letters, blnnda. digrnphs, suffi%en, prefixes, and
_ other lecter clustera. - \

4., [Phonies in Pattern. This technique helps familiarize low-

level adult readers with groups of word families or the -
itelationship of like=letter rhyming clusters,
Tutors arc glven or sold the texts Tutor (Technigues Used in
, The Teaching of Reading) and Read (Reading.Evaluntion and Adult
- Dilagnonis) which are publishe& by LVA. They provide sufficient .
Cw referconce information to eliminate any need for notetaking during
the sesaions. Tutor provides step-by-step instruqtions for ad=
ministering the techniques,® motivatiQ? tips, word group lists, -

motlvation and reinforcement guidea,aand a rationale for the teaching

-

ot reading. 5, \
ngg is a diagndétic instrument which 1s administered on a |
one-on-onc basls and which normally consumes a half-hour ro one
hour. It provides &iagnostic iaformation about basic sight words,
word analysis skills, feading in context, and reading“and listening .
: cemprehension. * The student 1s placed at one of ten levels, eath )
reptesenting one-half year, and inst;ucted accdrdingly; Instruc~-
N - tional tips zecompany each of 48 skills tested, and students ara
' advised on their leve}. ' ' '

r

. Methods of Delivery X

A, Local Affiliates. LVA puts much stock in local semi-auto-
nomous unita called “affiliates. The initial leadership training

is performed either by paid LVA personnel or by neighboring affiliate

.

N ' volunteers. Subsequently, recruitment of both tutors and-students,
) ' trainfﬁg. placement; super%ision, evaluation, recognition, fund- -
:._ - ’ raising, public relations, and recofd—keeping are handled by affil-

iate members. Explicit iraining instruetioas ate provided in the

text Basic Reading Workshop Leaders Handbook COpies‘%f which are

given to affiliate leaders. LVA also provides a Public Relations

¢ ) Handbook and a Comprehensive Bibliqg;aphy. The training slides and

tapes are lent, occasionally on a permanent loan basis, to affiliate
by the “home office. : ’ . [T A
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The organization of affilfaces 10 spelled out in the text,
Policien and Procedures Handbook, which provides guidance {n *rain-
Ing, opurational sub~programs, requircments for membershlp, fund-
ralalng, and other orpanizational areas. LVA suggests a network o
of functions designed:to promote good utilization of all members,

~while avolding an overly heavy burden on any member. LVA also
witps out in=service programming, strongly advocating their own‘
annual nationwide volunteer convention for tutors and leaders.

Community linkages and guidelines for working with related

agencles 13 importapt to LVA affiliates. Such linkages fnclude ‘
adult basic education (ABE), corrections programs, business and
industry, university progréms, in-school teen progréms, and library
"programs. (Coordination can aid 1in theuprocesées of teferral of
students, recruitment of volunteers, fund—fa;sing, and materials

acquisiction.

B{ Technical Assistance Programs._ LVA has offered technical
assistance to the above agenclez. Whether agencles behave and re-
spond as affiliates, purchase tapes and materials in‘order to act
on its own, or s;mply recelves a one-shot training program debends
on the needs of ‘the individuél ggenéy and the térms of the agree-

\ T ment with the home office. In some states, there is little dif-

‘ ference between ABE and Literac? Volunteers, where tﬁé two have
become incorparated at_ﬁhe state level. 1In other-states, grants
have. been given to LVA to achieve sﬁeciéic training or organiza~-

.tioﬁal enﬂs in such areas as.cor}eétions, library services, and pub-
. 1lic school édacation. Additional rraining programs in Learning |

- Disabilities and English as=-a Second Languagq\héve been developed
along with the Basic Reading Workshop, and it 1s expected that LVA
will diversify even further.® .

a
- ° -

-
[y
.

. Advantagés .
LVA is wg}}—grdunde@_and well-organized. Iﬁs record demon-

strates_ips sﬁccess, and apparently po}nt to a need fqr,more rela~

tively inexpensive_mqthods_of.literacy tfainiﬁg or -for its own ex-~

pansion. Although somewhat controversial as to their effecéivéness,

-
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-mnturiulu are viewed as adaquate to gogd; The READ test, for ex- .
ample, Is comprehensive 1ln comparlson 'to other ndﬁlt reading ‘
dlagnostle lustruments and has the additional advantage of fitting
fnutructlonal technlques, The training is useful for ABE teachers
and others who teaeh veading., LVA tutors oftcn desire training;
‘und, 1f such trniﬁlng is dellve;cd properly, enthusiasin tends to

cetmaln high. causing both tutors and students to gain a vdry

viluable learning cxperience.

Disadvantages

L;ku other recibEforiented approaches to education, LVA tech-
ﬁiques‘t&nd to cause tutors to be inflexible and unresponsive:to
student needs. The materials are viewed by some professioﬁals as
degrading and incomplete, even for adults with high school ability,
and audio-visual teéhniques are poor to low-grade. fhe READ test,
while comprehensive, 1s long and complex, and is often administered
contrary to the instructions. Once s%udents reach the fifth_grade
lcvel; they are often sent away to fend for themselves, becauselof
tutors' inability to show themﬂadditionai sources of education such’
48 ABE ot GED"p}ograms. Unlesé tutore are oriented, placed and
ﬁupervisediproperly, they will show a high turnover rate. Theée
and wther yrogtam functions are more oﬁ;eﬁ then not left “in thé
"hands of uptrained volunteers. 1In view of the complexities of re—J
lated agencies and the increasing"sophistibatio;;of volunteer; the
need for explfeit volunteer coordinator training becomes imperative.
Quegtion and Answers - : i

Questions centered on the feaéibiiity and praéticality of
using LGA materlals and techniques 1n home settings, learnihg
-centers {ABE), and senior centers. .- Arrangements were-initilated
to conduct the Basic Reading Workshop at two sites in the greater

Chicago -area.
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Matehing thie Voluntver with the Client

Workshop 2 _
Owen Lee

k=

The.followina recommendation emerged from this workshop:

1. Initially; the supervisor should he readily accessible to both
the volunteer and the client. The availability of a sympathet-
ic third person who. huo experience with volunteers and thelr

cllents can serve to facilitate a sense of mutual cooperation
and avert minor problems. Sometimes easy accessibility makes
serious demands on personal time, but it 1s an important factor

\f1h ensuring a good match between volunteers and clients.

2. Where feasible, arrangements should be made for volunteers and

prospective clients to attend the same orientation session. This

enables everybody involved to consider questions raised by both
volunteers and clients. The kind of expectations volunteers and
their clients have of each other can be examined during such a

session. It should be something of a social event enabling vol-
unteers and clients to become better acquainted, and emphisizing

the essentially egalitarian nature of the voluntary enterprise.

3. Volunteers need to assess the extent to which the goals of their

client g;g_realistic. In- discussing these goals, volunteers have
a responsibility to be specific about the qualifications which
will be required and the length of time it will take to achieve
them. Naturally, a degree of skill and tactfulness 1s Tequired

of the volunteer to ensure that clients are not discouraged when

they have to modify unrealistic objectives.

4. It should be impressed upon volunteers that, in working with their

clients, they are representing the organization as well as them-

selves, The ideals and norms of the volunteering enterprise can

serve as an inspiration for the volunteer/client relationship.

- ~'5.--To encourage sincere and trusting relationshdps, volunteers should

be urged at the outset to handle problems as they arise rather

than shelving then until they assume'unwarranted propertions.

6. In making evaluations, it is essential to bear in mind the egos,

values, and aspirations pof both volunteers and clients. Their

separate needs should receive sympsthetic consideration.

ERIC o 56 -




i WOMEN TN VOLUNTARTSM

Workshop #3
. Eve M. Stone
At their conference in 1974, the National Organlzation for
Womuen issued a gtatement on women in volunteer service. They
melieved that volunteering is an exploitation of women designed
tu keep them in a sybordinate ponition and that women should only
bue change-oriented volunteers. They further suggested that the
status of women would be enhanced 1f women refused to volunteer
and sociely was forced to pay them, Yet women continue to volun-
teer in ever-increasing numbers. Does volunteering in fact, under-
mine the push for equality, and 1s it demeaning for a woman to
volunteer? - It.Is the intent of this workshop to investigate these
claims and others motre cloeely, in particular to eXamine the middle-
class volunteer. ' b
One cbmmon image of a typical volunteer 1S that of a middle-
aged woman, frdm the upper or middle-class, and well-educated--a
"do~gooder' finding satisfaction in her role as a worthy member of
her church.. Perhaps she has the "empty nest” syndrome and/or is
going through menopause, and has been advised to “get involved" in
something worthwhile inlorder to quell the_inner-festlessnese she
- may be experiencing.1 ‘ . ‘
According to some studies, the agency that she joins will con-
firm her status in the community in agreement with her.race, re~
ligion and social prestige.2 She may MEulf111" herself by such
tasks as helping the sick or needy, fund-raising, and, of course,
socialieing with her peers‘.3 In retutn, she feels needed. )

This 1s a rather negative stereotype with which some women could
undoubtedly be identified, but perhaps it 1s negative because of the
‘connotations: conjured up by such labels as "empty nest,” "meno- .
‘pausal” and even "middle-aged", “"middle-class," and “church member,"
not beceqee of thefterm "yolunteer" itself. As for thqlreaSOnehcited-

for volhnteering, éhguld a person be criticized becanee she id‘
"?ulfilled" by helping others? : '




B

It 1y important tv recopnize thiat women o0f all ages, marelad
and slngle, are volunteerlng. Many women with young chlidren wel-
come the chiance to gek out of the home, not bGCHuQQ\thedelalikB

(

needs and desires. If not drlven by economic ncdqssity to suck a

the role of mother, but because mothering might not meet all thelr
Joh or hy the desire for a paild career, volunteering can be a
vidhle alternative for satisfying the motivational needs that many
women have.a )

The claim by some’feminists that the "energies of many capable
wotien are channeled into volunteer work"s and, therefore, that some
effective women aregbeing kept out'of the iabof market 1s a legit-
imate one. Many modern women find an outlet for their frustrations
(read ambitions) in the antivities of voluntary agencies Yet even
as we acknowledge these facts, we cannot assume that these women
have chosen to volunteer only because they.are denied real career
options. Volunteering 1is, after all, a voluntary choice and many
variables are at play in the selection of work, paid or unpaid. It
cannot be taken for granted that all women volunteers would opt for
a paid job 1if they cpuldhfind the right one. Volunteer work offers
such benefits as flexible schedules, cholice of the desired type.of
"work, and as much involvement as a personlwishes: and, 1f ghe be-
'comes dissatisfied, she can offer her services .to an agency that
meets her needs and expectatioﬁs. Such freedoﬁ is not fosnd in
typical full-time or part-time employment. With the number of vol-
untzers and volsntser organizations increasing, perhaps the employ-
ment sector could learn from voluntarism. _

Another criticism levelled at voluntarism is that it is a "safe"
area for women to use any potential that they have. In other words,
because they are not competing in the "real" world, wbmen.encounter
_ less pressure of responsibility, can avoid diréct controntation with
men,ﬁ and can escape any challenés'to their lack of seli-confidence,

which is strengthened through socialization in a volunteer setting.

There is probably some truth-to this claim, in that women have
not yet' entered the "real® world of pald émployment in any great °

o
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mumbers and that many who have are 8till scrugpling ambivalently
with thelr hew sclf;lmugv and the ohe with whicn chuy grew up.
Oowever, to tmply chat voluntarism ig a "safe" area for women is
tv take auw execreme position. Anyone who has been involved in a
vo lwutiry orgdnleation knows that the frugtrations, power struy=-

18, responaibilities, nnd ocher pressurcs are just ag intense
i they arve Ln” the pusiness world, )
. . Unfortunately, even in voluntarism, typically thought of as
‘2 womio'e field, men are the ones who tend to dominate the ruling
hoatds of most agencles, particularly the instrumental ones,
While more women appear on, the boargs of expressive agencies, these
Tare stili domivnated by men,7 and so the stereotyped sex roles are
reaiffrmed. For thds reason, some feminists see women who volun-"
teer as "huying into fhe system” and perpetuating the inequalities
ul soclety. But, instead of hindering societal change, volunkteers
canld pe viewed as people who ere starting with .the basics--starting
whiere they can. In the yoluntarism field, women do not "play at
boing men,” but find.thelselves in one of the few places where they
are allowed to assert thémselves to any degree and where they can
haln valuable skills. Furthermore, rather'than standing in the
nz} of equality, it is ‘'worth noting that "women are achieving equal-
ftye o .more quickly in many volunteer agehcies than elsewhere in
) uur-society. «8 Voluntarism can mean liberation for women-—a chance
ar self-~experimentation, talent development, "and vocational ex—
plocation. Therefore, the abolition of service volunteering, if it
vera poseible,-wbuld not.spee& equality for women. On the contrary,
it would'stiE;e-it_while placing furcther restrictions on thelr freedom.
Ideally, those benefits of volunteering previously mentioned,
such as flexible schedule and flexible involvement, should be re-
- flpeted in paid jobs for women. But until that hanpens. women should
tic encouraged to seek leadership and policy-making roles in voluntary -‘ o
: organ?zations. Moreover, thelir efforts should be recognized in ways
e " that go beyond the usual pins and certificates--for_example, the

granting of educational credit (according to the_tybg_of involvementl
a A
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and cthe citing of volunteer experience on a resume.

In the long run, it may be chat the majority of volunteurs
will conaist of men who have joined "human liberation,” because
they have found that a career cannot satisfy all cheir necds.

Untll women distover that For chem%plves, voluntarism should be
looked upon not as a threat to equality, but as & stepping-stone.

In the meantime, it should be recognized that no gschism really
exists between those feminists who ;ee women service volunteers
as lmpeding equalicy and those women volunteers ﬁhq see equality
as an encroachment on their territory because 1c'§;horcs women to

asgsume only full-cime jobs.9 More research into the reasons why

- women volunteer aHd into the changing status of women within vol-

unteer organizacioné is called for. Voluntarism can and is serving

women.
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ADVOCACY VOLUNTARISM

Workshop #4

. -
_ I , Michae) Collins
1
Attempts have been made to label voluntary organizatibns as »
\ . elther service or advocacy criented. Service volunteers are

. viewed as being solely concerned with helping others cope ﬁith '
their immediate problems, while advocacy volunteers direct .their
efforts towards changing some aspect of the. social system.-"Maals

on Wheels,” providing company as well as nutritious meals to

elderlj'péoplé,vand "Candy-Stripers", helping hard-pressed
prpfessionalé in hospitals, typify service voluntary organizations.
- The Chicago-bésed organization People Unitedxéo Save Humanity
{P.U.S.H.), with its intent to improve the social'aqddeconomic
lot. of minority groups through political action would be described
as an advocacy group. ‘ .
Alice Leppert expressed a strong belief that the dichotomy
between advocacy and service volunteering 1s unfortunate because
there are undqubtgdly elements of both service and advocacy in .
mosthvoluntary,organizatioﬁé. However, problems might arise-
where éavocaéy-oriented volunteers are trying to*operafe in a .
-strictly service-oriented agency. Talented volunteers who ' N
perceive the need for/some measure of change often drop out be-
cause thelr needs are not being met. She further hypothesized
. that volunteer agencles whicﬁhattempt tovconcen;yate exclusively
on elther advocary or service aspects have tended!to disappéar.
One response to this point of view was that many advocacy groups

are formed with fairly short-term and specific objectives in mind. //

If‘these are achleved, there need be no concern for the demise of
the organization. (Although thig does not appear to be case

with PUSH). We find volunteer advocates 1n public welfare, in
rehabilitation,_in correctiqps, in“qourt work, in heglth szrvices
and in the. socidl/political sphere:“' /




Broad -Deflinition and Areas of Operation

+

it way- agnted that a volunteer advocnte operates in situations

where. ptople ntod someone (advocate) to help ‘them deal with an

o - aECHCY, an lnstitution. the bureaucratic get=up, other people, or
/ o themselves
/ ) ¥xampieg of Advocacv Organizations | : ,
f A vast number of volunteer groups operate in ¢t e{fieid zf;
. . advocacy. Discussion centered atvound the following well-established
) agencies: “ '

SAFER FOUNDATION, whose aim is to reduce.crime b& ‘helping
‘former offenacrs galn control of their lives and find jobs.
" This agency was contrasted with SEVEN STEPS, which was established
to he]prpeople on parole. It seems- that. the’ operatioz/of this
. group represented too much of a threat to the .authorities, In
: any.event, 1t 1s no longer in operation. z/ .
‘ IELINOIS PUBLIC ACTION COUNCIL, which is Currew ly fighting
the major,power uti‘ities over rate increases.’ 1ﬂﬁ# kij
REACT, through which volunteers in communities throughout
the 1.5, monitor a Citi;ens - Emergency Radio, using their own
_ uipment., Voluntéers relay emergencw calls for help by phone
Z: policea hospitals. service stations. etc.
f/ Recently formed groups-were also discussed
CITIZENS’ ACTION GROUP. which set up a bar in cooperation
wlth the Chicago Tribune to check out corruption among public’
officials, - ' ) -/
PARENT ACTIVIST GROUP. which established itself within
the Chicago School District. Its concerns seem to go beyong those
of .conventional P,T.A. organizations. !A o . u

T\Ees of Advocacy

* // Three major types of advocacy agencies were identified:

- //'1. Those that help people deal with the prevailing institutional

HSGC*UP._for example. legal assistance agencies. They are not

interested in pursuing soclal change as a goal. Volunteer aides

- b |
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, In such ngencies could be quite conservative. They are comfortuble
‘ wlth the current soclal Bet-up, but they want to make sure that
cveryone can participate in using 1ts institutions. They view thelr
role as lielping to ellminate individual problems rather than making
major cﬁanges lmssociety. ’
2. Those working for Bocial'phange-~"change-orien:ed" agencies. »
Their members range from moderate liberals to extreme radicals. For
» u4ll of them, the most significant volunteer advocacy comes at the
gocial action level. They aim to_make bureaucrats more responsive
to public needs and to promote recognition that power dependé upon
organized actlvity, ‘
-}. Those volunteer organizations whicﬁ cqmbine the aspects
cited in itéms #1 and #2 above, but which sée cbping with "here and

now"” problems as having more immediate importance than working to
chénge institutions. "

Trends and Issues
1. Since War on Poverty funds have been reduced, there is
greater need than ever for voiuntéer advocacy'action.
é. Advocacy has "turngd of £" maﬁy people, because it 1s as- -
;o&iated with the activism of the 1960's which has turned to dis- '
- “ Iillusidnment. Hdwever. not all adﬁoqacy is concerned with social
' change, and hence is not the same as "activism."” The student ac-
‘tivists were identified as discontented middle-class youth "doing
¢ their thing." There is some indication that concerned people who
became disillusioned with the radicalism of the 1960's are looking

—

- for a new way to express their social concerns. Advocacy volun-
- tarism provides an gutlet for them. . . ) .
* 3. During the 1970's, members of the middle-class have tended

to be more concerned with self-improvement-th;n with social concerns.
This wave of."self-ébsorpticn" is seen as part of a reaction to the
1960's brand of radicalism. \Despite Tom Wolfe's definition of the
1970's as the "Me Decade", however, there are:sihns that some seg-

~ ments of the middle class are beginning to question this "Looking

after #1" ethos and to turn their attention to wider social issues. -




4. Lt iy necessoary to stress the importance of client fn-
Qulvvmunt at all levels, in orvder HL avold the patronizing attl-
tude which bhas often characterizud middle=class volunteer groups.

5, Advocucy volunteering is neccessory to meet social im=
perat tves which are occurring at an ever increasing rate. Oﬁher-
wvise, by the time middle~class volunteers are ready to act, the
poor might no ionger be amenable to receiving help from them.

6. As the training and socialization of social workers does
net [ocus on skills needed for the achieﬁement of social change,
there is a special need for advocacy tfhining in this area.

7. Literacy training can be approached as an advocacy en-~
deavor, using the conscilousness-raising techniques pioneered by
Paulo'Freiré. Attempts are being made to adapt his methods to

“the North American urban setting.

L# has now become_almost’commonplace to denigrate the al-
truistic efforts ofhﬁiddle~claas white Americans. This attitude
is unfortunate, because an enormous pool of organizing ability ex-

- ists within the middle class. Perhaps it is time for adult edu-

cators to take a hand in helping revive the morale of middle—class
l{berals who have so much to offer the voluntarisﬁ movement. Pro-
vided that the client group 1s well represented in leadership po-
b:Lions} it is l}kely thgt poorerupeople_would still welcome gen-

‘uine efforcs made on thelr behalf.

LTy

0w
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Using the Unlversity As A Source of Tutora For
- An ﬁggllsh Ags a Second Language Program

Workshop #i5
pavid J. caravella

1 would like to ’introduce what I have to say from the per-
spective- that English as a Second Language programs consist of two
types with respect to the make-up o€ the student population: homo-
geneous or heterogeneous. By “homogeﬁeous", 1 mean a program in
which students come from the same language and cultural background.

By "heterogeneous 's I mean a program in which students represent a
mixture of languages and cultural backgrounds.

Permit me to use myself as a case study of a volunéeer wofking
in a homogeneous ESL program., 1 had réceiv;d an M.A, 1In'Latin
American Studles to prepare for college teaching. But I decided to
experimenﬁ’by taking a job with the Cook County Déphrtment of Public
Ald as a caseworker In order to try social work and learn the inside -
story of ﬁpe welfare system. The job was a big disappointment. It
seemed that there was an unwritten law against doing any genuine
soclal work, a law dictated by overwhelming caseloads, and a maze of
voluminous and contradictory regulations. The work actually consisted
of a lot of paperwork and some detective work to determine eligibility
for wélfére. Anyone with a high school education and stfeet "savvy"
could dofl as good %job or better. I felt frustrated because my
talents were being under utilized.

So- what did I do, faced with an increasingly meaningless job and

a job qarket which was no longer demanding area studies specialist?

I dropped 1in-to .the community center in my neighborhood and found a
I
VISTA ?olunteer trying to get an ESL program going for Mexican

'.immigranﬁs working in the heavily industrial area of Argo, Illinois.

My motivation in joining him was a desire to help others in a meaning~

“ful way'and to see if I could really teach. We were morq_suqcessful
than the local high school evenlng program iﬁ_attfacting students

‘because of our more informal atmosphere. As a result, the high

C
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schaol's adult pdycatlon director wisely decided to give us {inancial
asngistanee by chamseling some of his Federal Adult Education funds
T WY . ThuQ, a volunteer teaching Job turned into a part-timé
jaby Lor pay. ) o

Now, surely there gre persons with similar motivation on the north
tide of Chicagoland, L thought. But people kept telling me that the
Jage ol voluntarlsm in past. The experlence of the MONACEP ESL program
contradicts that belief.
THE MONACLEP EXPERIENCE

1t is one matter to find a bilingual volunteer to work in a

liomogencous ESL classroom. It 1s quite another to find volunteers
willing to work in a classroom where, out of fifteen students, only
two share the same native language. Add to that Inadequate admiq-
lstrative time for the training of volunteers, and the recruiting of
suitable volunteers becones problemétic.

Where do you find suitable volunteers for a heterogenous ESL
program with students from fifty different countries? One good source

is your nearby universirty, with a linguistics department offering a

TESOL (Teaching English to Speakers of Other Languages) Specialization -

component within its graduate program in applied linguistics. However, -

more often than not, such programs are heavy on theory, whereas
students are’ desirous of a chance for practical application.

In the winter of 1977, our internship program got 1its start when
one of my instructors enrolled ar Northeastern University to obtain
college credit for supervising and training new ESL instructors.
There were several other students in her graduate course who were
looking for a setting in which to do student teaching in ESL. We
arrived at an informal agreement with Dr. John Haskell, the ﬁrpfessor
involved, whereby three of my 1qstructor's classmates Interned at two
of our five ESL class locations. They received graduate cre&it for
ESL student teaching: \my instructor obtalned the credit she sought.

One of the conditions attached, namely, a sixty-hour time commi tment -

spread out over eleven wéhks, alleviated a common apprehension about

A




‘volunteers == rcllublllty. ALl of them completed the commltwent|.
Besldes obtainlng a workoble'tlmu commitment, another advantage

of this source of volunteers is that they already had ESL methoddlogical

theory. In this winter of 1978, we have seven interns, though ngt

all have a strong theoretical background. Therefore, we 1nstitu ed

the following training expedient:

L. Interns observed several different ESL instructors,
one per class session, for the first few weeks.

2. Interns observed the instriuctors to whom they were

'specifically assigned, usually those with the largest
classes.

Interns tutored slower students individually, proceeded
to small group drills orally, and then taught part of
¢lass lesson. Essentially, selected classes ended up
enjoying the benefits of team teaching.

In conclusion, from a program coordinator's perspective, an
internship program benefits greatly from the use of volunteers
uho can be relied upon, and students gain more'individual attention.
A disadvantage 18 that the interns are avallable for only one term.

One potential solution 1is to arrange for interns from other college

T

to cover the other terms. We will try that next year.




Voluntarism at the Crossroads!
Evaluation of* Workshop

. I*Paul Ilsley

1. Purpose

This report covers the February 10-11 Voluntarism at the Cross-
roads workshop. which was attended by 62 participants. Detalls
concerning its purposes and program can be found in the Appendix.
The purpose. of this evaluation report is to indicate the degree of
participant satisfaction after attending the workshop. This reportJ
forms part of a larger study in which the Center for the Study of

a

Evaluation {CSE) Model was employed.

II. Workshop Evaluation

The Kropp-Verner Attitude scale was administered, along with
five open-ended questions. at the last session of the workshop.
The purpose of the scale 1s to measure the 'reaction of 'a total
group in‘accendance at a short-term organized'educationalﬂactivity
(i.e., a meeting, conference, workshgp. institute, etc.)."l‘ The
scale consists of 20 attitude statements ranging from "It was one
of the most rewatding experiencea 1 have ever had" to "It.-was a
complete waste of time.”" Participants were ercouraged to check-all
appropriate resppnsgs,’yhich were then averaged and multiplied by
the assigned median value. The complete survey,. which includes’
the Kropp-Verner scale and five open-ended questions, can be found
in Appendix l. The instrument was dedigned to assess (1) the
degree of participant satisfaction iIn attending ths workshop, (2)

the suitability of the topicg. and (3) the utility of the subject

Interpretation of the Data:

Ll

Dag_ge of Participant Satisfaction

According to Table 1, 87. 3 percent of 30 participants returning :

questionnaires had a favorable reaction to the workshop as a whole,




and ouly 3.3”percent had an overall unfuﬁorable reaction. The
mean factor -of 3.8704 corresponds to the median value bLetwecn
questions 5 and 6: "It helped me purnonhily" and "1t solved some

problems for me,"

respectlvely. The responses pre groupoed bi-
modally at questlons 5 and 7 ("I thluk it served its purpose"),
further suggestlng that the degree of participant satisfactlon

was high.

Suitability of Topics

Participants were asked to name the most helpful topic, 5nd

he resulting da;; are displayed in_Table-Z. The Program Manage-
ment\Model receiyed 35 perEent of resﬁonses, followed by other
management functions, such as Strategies for Recruitment, and ' .
Eyalua;ion andﬁRecognition, with 20 percent each. Several parfif .
cipangs (15 percent) found Mfihs and Fears of Volunteers to be most
heipful. Only three participants answered question B2, "What topfc.
did you find least useful?" (d?ghlayed‘in Table 3) perhgpé indi-
cating that no single topic was viewed as unhelpful.

It was discovered that- participants were, as expected, very
diverse in their roles and th%ir needs. For example, there were
varying degrees of .expertise and involvement with volunteers and
with adult education as well.T It was'aésumed by the proﬁiam planners
and the presentors that the majority of participants desifed-tr#ining
in management aﬁd'leadershlp skills, as can-be seen in The Instruc-
tional Coals of Appendix 2. The data seem to support this assumﬁtion.
N Questions pertaining to the degree of usefulness of two key
sessions concerning managerial skills were asked (quéstions 3 and 4
in Aﬁpendix 1). Specifically; those sessions were Management
Strategy and Volunteer Leadership Training. The responses to those
questioné, apﬁeariﬁg?in Table 4, show that only two participants
resbonding found the respective sessions»ﬁot'usefﬁl,,whiie four
' pdkﬁicipants found Management strategy.very useful ana\éix parti-

cipants found Volunteer Leadership Training very useful.

LUy




TABLE 1 .
EVALUATION OF VOLUNTARISM WORKSHOP = KROPP-VERNER QUESTIONNARIE TABULATION

N i
M ’ . ' Median

» Questions . ' Response  Value Product

It was one of the most\}ewarding experiences I've ever had. 5 1.13 5.65
Exactly what I wanted. 7 1.58 10.06
I hope we can have another in the near future. S 12 2.25 27.00
It provided the kind of experience that I can apply. 14 2.77 38.78
It helped me personally. : . ‘ 20 . °3.40 68.00
It solved some problems for me. o : 7 4.02 28.14
I think it served its purpose. ! , . 17 . Y 75.48
It had some merits. ' k.96 59.52
It was fair. : - 37.10
It was neither very good nor very poor.- 02 6.02
I was mildly disappointed. 13.56

J12. It was not exactly what I needed. 0

13. It was too general. 21.57

14, 1 am not taking any new ideas away.

15. It didn't hold my interest. _.

16. It was too superficial.

17. I leave dissatisfied.
- 18. It was poorly planned

19. 1 didn't learn a thing.

"20. It was a complete waste of time.

. s s s w @
—
[

—
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Number of participants = 62
Number of questionnaires returned = 30 ’
Mean factor = 3.8704 (product divided by total responses)

-
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TABLE 2

Most Helpful Topic

“

IEEEE. . Responses Percent
Program Mﬂnagemeﬁt Model . 7 "~ 35
Strategies for Recruitment \ 4 20
Evaluation and Recognitilon ' \\ 4 - 20
Myths and Fears of .Volunteers _ \\ 3 ' 15 '
Voluntary Organizations \\ 1 5
Nomén in Volunpee;ing‘ }u 1 5.

Conélusjons

Because of the number and variety of participants, it can be
asgumed that promotion of ‘the workshop was successful. It can
also be that a vast amount of material was covered in the workshop
For some participants, the amount -was perhaps excessive. Infor-
mation overload might éccount for the low return rate. In general,
however, the participant satisfaction level as measured by the

Kropp-Verner scale was high, as was.the suitability of the topics;

L

B

111. Follow-up Evaluation

Questions other than the ones addressed in the Norkshop Eval-
uation include these: What effect, 1f any, did the workshop have
on participants in relation to their jobs, desire for further train-
ing; and goals of buil&ing their volunteer programs? What should be ’
the next step for this initiallgIOup of participants? If repeated
to a new group of participants, how would the progfam be changed?
In the hope of finding the answers to these questions, a survey was
conducted five weeks following the workshop. It vas assumed that.
by then the "Halo effect' would have worn off, and that any change

in bghévior on the part of participants would have occurred. - Speci-

.fically, the questionnaire (Appendix 3) attempted to“sﬁed'light on

such factors as retention of knowledge, utility of the various ses-—
sions, desire to modify activities involviug volunteers, and overall

benefit of attending the workshop.

LGS
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Fifcy-five qucacionnn&res were sent, and 33 (60 percent) were
returned. Specifically, the survey was coded according to type of °*
instrucctlon received: "W" fsr those attending the workshop and "'C"
for chose acctending che work;hop and subsequent course’ sessions.

Increcased Commicment

. Two questions, four and fi&e{_accempced to determine whether’
respondents had increased their commitment in working with volun-—
teers. Replies to question four revealed that since the workshop,

"nineceen {(57.58 percent) respondents had made plans to increase
their work with volunteers, while fourteen (42.42 percent) had not.
However, 1t cannot be .proven that all of this signif;canc number of
. respondents increased thelr activicies with volunheérs as a direcc
result of che workshop. : ' )
- Question five, which asked whether respondents have made con-
tact wichvvolupcary agéﬁcies gince che workshop, 1s another indi-

cator of behavior. Of che eighteen who answered, only five (27.77

percent) indicated that they had,:whi}e thirceen {(72.2 percéhc) had

not. The profilF of chose who haye contacted other voluncaﬁy agen-—
cles suggests chat all have worked aith volunteers in the pés; and
are currently working with chen. Eacﬂ‘of'chese respondents bas had

a variety of voluntary roles, including volunteer, and have éerved

1p at leaéc two voluntary types. . -

It seems féir.co assuméffhac participants who increaseq thelr
comﬁicmenc_wich volunteers, or who contacted volunteer agenéies,
were those who have been and are active voluntarists. Further, chere
" 1s some evidence to suggest that the workshop had a causative
} impact toward this end. But it would not be fair to assume that
partiqipaﬁcs working in some capacity with volunteers gained.ﬁore
than another. ‘

. ~ Part II of the questionnaire asked respondents to rate five

- session topics on a "helpfulness" scale ranging from zero to five.
"Managing Volunteer Programs" had che highest mean (3.61) while
"Recruiting Volunteers" showed the lowest mean (2.97), as Hisplayed
in Table 3. - , '

. _l b
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‘TABLE 3

HELPFULNESS OF WORKSHOP ARFAS

N . Mean Mode
[ ' !

Establishing Volunteer 20 3.15 k!
Programs
Recruiting Volunteers ' 22 2.97 3
Apﬁraising Effective :
Training Pregrams : ' 21 3.33 4
Managing Volunteer 365
Programs C 21 3.61 (bi-modal)
Evaluating Volunteer
Programs i ‘19 3.368 4
Finding and Using Local ‘ )
and National Volunteer

Agencies - . 19 3.421 ‘ 5

"

The mode of responses per tobic, as determined by the most pre-
dominant response(s), and of at leaétlfive responsesf was determined
as well.: Accordingly, the topic of the higheét mean, "Managing
Volunteer Programs" was bi-modal, with responses clustered at medium
and high levels. Yet, the topic of "Einding-and Using Local and
National Volunteer Agenciés" had a high appeal to more participants,
which SuggeéQS that it also had a broader range of appeal.

In conclusion, it can be said that all of the instructional
objectives were met with a significant number 6f the participants.
Some participants gained from every session. Which participants
gained the most? It seems that, participants with a background and

an active interest in volunteering gained the most. The sharing qf

=Y




knowledge proved to be enlightening for participants, especially-

for those who lacked confidence or an understanding of voluntarism
as an enterprise. Although voluntarism is quite segmented, the
workshop did not secem to cause participants to concentrate too
closely on their own areas, but opened up options for them. To
that extent, attitudes appear to have changed.




APPENDIX 1

CoL ,
VOLUNTARISM AT THE CROSSROADS
February 10 and 11, 1378

Hillside Holiday Inn

EVALUATION FORM ) ’

A. Pleasc check (¥ ) only those statements which most accurately °
describe your personal reaction to the total workshop:'

"It was one of the most rewarding experiences I have ever had.
Exactly what I wanted

I hope we can ﬁave another in the near future

It provided the kind of experience that I can apply to my own

situation ’ )
-

It helped me personally "

It solved some problems for me

I think 1t aerved“its purpose

It had some merits .

It was fair

It was neither very good nor very poor

I was mildly disappointed

It was not exactly what I needed .

It was too general

I am not taking any new ldeas away

It didn't hold my interest

It wag much too superficial
__ I leave dissatisfied
It was poorly planned
__ I didn't learn a thing

It was a complete waste of time




-

.

B, 1. What topic did you find most helpful?

2. What topic did you find least useful?

3. Did you find the sessions concerning management strategy:

Very Useful Useful - Not Useful

Comments:

4. Did you find the sessions concerning volunteer and volunteer
leader training :

Very Useful ' Use ful Not Useful

4

Comments:

'5."- Do you desire further training in voluntarism?

Yes : No Depends on the type of training

3

Comments:?
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" APPENDIX 1

VOLUNTARTSM AT THE CROSSROADS
Follow=-up Survey

Flve weeks have pagt since you attended the voluntarism workshop at the
iillgide Holiday Inn. We hope that you have had the opportunity to
digest and use soime of the materials and ideas presented to you. To help
us gain an understanding of the effectiveness of the workshop, we would
greutly appreciate your response to the following questions. A coded
identification number has been written on your questionnaire. It is not
necessary to sign your name. Please answer the questions completely,
and return by March 24, 1978. A self-addressed stamped envelope is .
included for your convience. The results of the survey will be sent to
you along with the proceedings of the workshop. - Thank you. -

I. Please check () the appropriate answer or answers to each of the:

- followihg questions: ' oo ‘ -

1. How much time have :you'wdrked with volunteer? o
I worked ﬁi_.th'-volunteerls in the past
I do not work with volunteers at ‘this time -
I curre;ltly work with vqunteers between 0 and 5 hours per week
__ I currently work with volunteers between 6 and 15 hours per, week.
I currently work with volunteers 16 or more hours per .eeek
I plan to work with volunteers in the future.

Other (please specify)

-
L

2. What has been ‘or is your role in the field of voluntarism?
_ Volunteer " '
___ Trainer

. Evaluator

— Supervisor

_ Ocher‘(piease'specify)

3. Do you consider yourself to be)aééecia'ted with:
_ Advbcaéy IVolunl:eer:l.r;g .

___ Service Volunteering

L Ph;l.lanthrop:l.c Volunteering
—_ Leisure Volunteering

Other (please specify)
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4. Since the workshop, have you made plans to increase your work
with volunteers?

____Né ' —_Yes L
I1. Please check { ) the appropriate angwer to each of the following
questions: .
« . Did the workshop provide you with helpful information on

a.'eatabliahing volunteer programs?

b. reeruiting volunteers?
. c. appraising effective training programs?

d. managing volunteer piograms? |

e. evaluating volunteer program?

f. finding and using local and npational

volunteer agencles

5. Since the workahop have you made contact with volunteer agenciea?

Yes (1f yes, in what area(s) )

No

Don't know : "xk'

I111. Please complete the following atatement. Use other aide of sheet
if necessary.

‘Because of the voluntarism workshop, 1

Liogr




’ ‘IHQERUCTIOBAL GOALS:

APPENDTYX 2

‘VOLUNTAR]SM ATl TBR CROSSROADS
February 10 and 11, 1978
Hillside Ho]iday Inn

WORKSHOI GQALS AND‘OthCTIVF“

-

| '
[}

|
PROGRAM (:0AL s : !;

The major aiqs of the workshop staff, in cenjunction with Northern
I11inois University, the Region 1 Adult qucation Service Center,
and the Illin018 Office of Education ard

1. foster the growth and development of service voluntary
efforts in Northern Illincis; .

2. to sharpen and clarify the volunteer coordinator training :

!proces9° . J %,
‘to increasc the capacity of un&versities to provide
uleadership training and information service to volunteer

|action and gervice agencies} /~nd

| to unify social service volunteer agencies and organizations
uinto cooperative programs for the purpose of volunteer
e and leadersliip” ‘training and professional development.

f H
H
H

-r

Upon completion of the two day workshop, the participants will be

2

able to. . 3 ;

1. Qutline and describe the sfate of the art of voluntarism
2. Identify the history of voliuntarism in adult education

3. Address the administrativ§ fears of incorporating volun-
teer ‘components into larger organizations .

Appraise the financial costs of volunteer programs

Identify the processes necessary to manage a volunteeX
program .

Identify the resources avallable to volunteer leaders

Design effective volunteer recruitment practices

Appraise effective training programs for volunteers and .
" leaders’ of .volunteers.

s

" Develop training programs for paid staff working with

volunteers e o @

Evaluate volunteer supervisory techniques

Evaluate volunteer performance'snd programs

-+

. e




RESOURCE PEOPLE

Ayrte, Joel
Executive Director
PACE Institucte, Inc.
2600 S, California
Chicago, I1 60608

Bartletc, Sarah
R.S.V.P. Office
Hull House Assn.
1545 W. Morse
Evanston, I1 60626

Brican, Ronnie '
Project Staff Professional
Group Reading Academy
Satellite Program

(GRASP)

Evanston, 11 60626

Caravella, David

‘ESL Program COOrdinator .
MONACEP

Oakton Comm,. College
Building 2, 7900 N. Nagle
Morton Grove, Il 60053

. Collins, Michael
Supervisor
Internship Program
and Instructor

101 Gable Kall

N U .
DeKalb, Il 60115
Cunningham, Dr. Phyllis’
Assoc, Professor

- Coordinator
Region 1

Adult Education

101 Gable Hall

NIU

DeKalb, I1 60115-

Esbrbok, Cheryl R.
Training Director
- Girl Scout Council of

" - Northwest Cook County, Inc.

570 East Higgins Rd.
Elk Grove Village, Il 60007

-

, Ilaley. Paul

Asst. Coordinator
Region [ |
3901 S. State Sc.
Chicago, Il

Lee, Gwen

Director of the
Reading Laboratory
Central YMCA College

- 211 Worker

Chicago, Il 60606

Leppert, Alice
Program Specialist in
Adult Basic Education
Church Women United

475 Riverside Dr, Rm.
‘New York, NY 10027

Niemi, Dr. John A.

- Profegsor' of

Adule Education
101 Gable Hall
NIU ‘
DeKalb, Il 60115

Obarski, Michael
Chalrman of Board

DeXalb Learning Exchange
NIU ’

DeKalb, I1 60115

Patterson, Virginia
President, Pioneer Girls, Inc.
Box. 788 :

Wheaton, Il 60187

Stone, Eve

Coordinator

Rape Crisis Center

923 Crane Dr.. Apt. 101 .
DeKalb, I1 60115

w

‘Wright, Carver

Job Corp

Field Coordinator -
34eh and State-
Chicago, Il .60609
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VOLUNTARISﬂméf THE CROSSROADS: A CHALLFNGE
FOR ADULT EDUCATORS. H{llside. February 10-11,

PROFILE, OF RIESOQURCE PEOPLE

~

Alice M. Leppert ‘

" John A. Niemi

Co~chairperson, Seetion Volunteer in Education, NAPCAE; Board
Member and Consultant, Literacy Volunteers, Inc.; Former staff mchber_
and corisultant for Volunteers in Community Services and Adult Basic
Edueation Consnltant, Church Women United, New %ork; Executive Com-
mittee of Adult Education Association of. the ULS.A., 1972, Chairman, -

. Right to Read Committee of Adult Basic Education Commission of AEA,

1971; National Board and Executive Committee of WICS {(Women in Com-

. munity -Service; Inc.); Consultant on Assessment Contract USOE. 1971~

1972, Formerly, in public Information for overseas church communica~
tion unit, library services, secondary teaching, extensive volunteer
community Jeadership. Author of Guidelines for Adult Basic Education

Volunteers and author. and co-author of articles on the volunteer

.movement .

Professor of Adult Education, Northern Illinois Universit}
Held former teaching and administrative positions at the University

of British Columbia, UCLA, and the University of. Alaska His first’

assignment in adult education was as a teacher in the U.s§. Army
program for functionally illiterate enlisted personnel in Alaska.
In addition to these positions, he has been active 1in AEArUSA

'serving as chairperson of each of the following. Commission of

Research, Committee of Social Philodophy and the Mags Media Section
and is currently an Associate Editor of Lifelong Learning: The -

LW
Adult Years “He has been in demand as a visiting professor and con-

sultant in adult basic education and cross-cultural education 1in
the U.S. and Canada. In both he has been involved in the train-

ing of volunteer and paraprofessional ABE teachers._ He 1s a pro-

lific writer of articles and conference papers. His publications

g =
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include Adult Educatiom QES the Disadvantaged Adult, Mass Media and
Adult FEducation, and The Trainers Manual, a major resource for the

plano}ng of training programs for volunteer trainers in the Girl
Cuides of Canada.

]
.
T

‘ Eve Stone - : Yo
Co-ordinator, Rape Crisis Center, DeKalb Illinoia. -Partici—
. ' pent Woman-to-~Woman Program, DeKalb. Problem Pregnancy Counselor,
‘Women's Studies Center, DeKalb " Volunteer at Dixon State School,
.Dixon, Illinois. Volunteer. .at DeKalb County Nursing Home. Eve
hae an undergraduate degree in Psychology, and is completing grad-
uate work in counselling and_adult education at Northern_Illinoia
University. - *. , ni
Paul-Ilalex T e ,
A former Director of Adult: Education in New England. Trained
literacy.volunteers'iﬁ Meine.-'Cq;reotly working as Curriculum
Specialist, Region I Adult Educatioﬁ Center, Chicago UrbanISkiils'
Institurel Enrolled in Adulr-Cohtinuing Education Program'et ,
:Northern Illinois University_ae a ooctorél candidate. .

-
# b .
-~ e e

Michael Collins )

Wide experience as &n adult educator and administrator in the *
U.K.fénd Canada. Taught Englisﬁ to new immigrants and worked with . =
VOloﬁteer aides in launching an odult education program in rural

Canadian setting. Formér member, Community Regources Board _British
" Columbia. Currently enrolled in doctoral program, Adult-Continuing
Education Program, ‘Northern Illinois UniVereity. )




PARTICIPANTS

Allen, Helen
Chicago School Dist.
6620 Justine:
Chicago, I1 60636

Baker, Patricia

Oal. Yark School Dist.
1102 S. Taylor

Cak Park, Il 60304

_ Beery, A. C. L
Subﬁrban~Library System
191 N, Marion

Oak Park, I1 60301

Beveroth, Suzanne
R.S.V.P.

5907 N. Campbell Ave.
Chicapo, Il 60659

Blanchin, Bruno.

Chicago City-Wide College
3942 N. Francisco’

. Chicago, I1 60618

Bradley, Danny .
Tralning Specialist, CUSI
. 123 E. 71st

_Chicago, I1 60619

Capleton, Sandra
Moralne Valley College
14742 Maplewood . ..

. _Harvey, I1 60426

Caponera, Paul
Extenslon Director
University Of Ill.

2330 Collins

Blue Island I1 60&06

[F]

Charthas, Mary
College of Lake Co,
665 Cardinal Ct,
Grays?ake, 11, 60030

'Babetta
Prof. Asut. Am. Assor.

Chimpbg

. of Schdol Librarica

2728 N.J Hampden Cr, #8uU5
Chicaga, I1 60614

Clasto, Laura

Thornton Comm. College
15800 S, State St.

South Holland I1 60473

.i -
Coggs, Samuel
I11, Dept. of
Corrections Academy
St. Xavier College
3900 W. 103rd St. -

. Chicago, I - 60655

Coleman, Jean

Office for Library
Service to

the Disadvanfaged
American Library Assn.
50 E. Huron :
Chicago, I1 60611

-Cbﬁti, Gary ~

I11. Dept. of Education
237 Georgetown
Springfield, I1 62702

_ Cox, Edward

Asst. Principal
Chicago Public School
7637 S. Emerald _
Chicago, I1 60620




PARTICIPANTS { Continued)

Dancy, Rosa , Haskina, Juanita
Training Specialist ) Training Sperialist
Chicago Urban : Chicago Urban Skills
Skill Inst. _ lnstitute

7943 S, Langley 1160610 5. Aberdeen
Chicago, 11 60619 “Chicago, I1 60643

Davenport, Suzanne Henderson, Samuel C.
Training Specialist . Tabor Lutheran Church
Chicago Urban 7950 S. Escanaba Ave.

Skill Inst. : : “  Chicago, I1 60617
7434 N. Spaulding - " )

Chicago, 11 60647

) Jackson, Virginia
\ﬁ C ' : . Grad. Assistant
Davideon, David . "~ Region I Adult Ed.
I11.. ffice L ) . --Service Center,
" of Edudation . : 3901 S. State

100.N. st St. ‘ ' Chicago, 11
Springfield, I1: 62777 ’

- = Jasiecki, Marey «
Esbrook, Cheryl : : R.5.V.P. Hull House
Cook County N.W. , : - 1631 W. Wilson

Girl Scout Council e s Chicago, I1 60640
Elkgrove Village, Il .

_ Jimenez, Geraldo
Fahrenbach, Sister Christine : I11. Division of
Weatmont Adult Ed. Center - - Vocational Rehibilitation

=110 §. Linden St. : _ 1528 Carney Ave.
Westmont, I1 60559 - .—(—.— " . _ . ‘Rockford, Il

Fey,-ArdytHe ’ - . King, Linda .
+ College of Lake.County ) o Northeastern Il1. Univ.

701 Country Lane . : 9146 S, Constance
Wildwood, I1 60030.  Chicago, I1 60617

Greer, Ben , . Lorek, Barbara
Volunteer Coordinator . : ‘Grad. Asst. NIU
PALE Institute - : C - 153 Park Ave.
12222 S. Normal - _ : : DeKalb, I1 60115
Chicago, I1 60628 - ’

- : . : .- Lundberg, Esther
Hahn, Jan . ' . . Retired Seniors
Sybaquez Girl Scout ' . P Vo lunteer Program
Council, Inc. ; Hull House .

15 2iegler Court . ' - %5320 W. Giddings St.
Elgin, I1 60120 . N . Chicago, I1 60630




PARTICLPANTS ( Continued}

Mally, Mary Nell
Collepe of Lake Co.
536 Northgate Rd.
Lindenhurst, I1 60046

Marks, Muriel

Director of CETA
Crllege of Lake Co.

829 Moseley Rd. .
Highland Park, I1 60035

Maxwell, Rosemary
College of Lake Co.
414 Albany Lane
Vernon Hills, 11

Meyer, Phyllis
Counselor

Lockport High School
Btes 5, Box 257A
Lockport, I1 60441

Mulligan, Pat
Community Services
Waubonsee College
Sugar Grove, Il

Nelson, Mattile
Citizens Information
Service of Illinois

67 E. Madison St., Rm.
Chicago, I1 60603

Nystrom, Charles
Outreach o
College-of Lake Co,
1213 Garrick Ave.
Waukegan, Il - 60085

Oddgeirsson, Jean
Chicago Social Work
5004 S. Blackstone .
Chicago, I1 60615

]

<Peyton, Gail

Training Specinllst:
Chicago Urbar Skills
Institute

8043 S. St., Lawrence
Chicago, 11 60619

Quinn, Sister Carol
Director

‘Loretta Adult Ed. Ctr.

6444 S, Dante
Chicago, 11 60637

Randle, Loretta
Chicago Public Library
Studies Unlimited ¢

~-425- N—Michigan
‘Chicago, Il 60611

Roberts, Pat & - .
William Dawson Skill Ctr.
533 E. 33rd Place, #902

~ Chicago, 11 60616

v

Rosenkoetter, Sharon
CETA o
College of Lake Co.-
1970 Cranbrook

- Libertyville,. Il 60048

Schett, Loref;a Y
Training Specialist \
Chicago Urban Skills'

Chicago, I1 60657

o

Sims, Jo

' graduate Asst. NIU

3626 Lathan St.-
Rockford, I1

Sideman, Gertrude
RSVP Hull House
417 Poscoe
Chicago, I1-

Inst. -



PARTICIPANTS (Continued)

o

Townsend, Patricla Woll, Bruce
College of Lake Co, " DCFS

158 ilarvey Ave. 5312 8§, Cornell
Grayslake, Il 60030 - : Chicago, I1 60615

_ Vankat, Linda ' Yahnke, Phyllis
Thornton Comm. Callege Plainfield Schools
15800 S. State St. 505 Divisian St.
South Holland, 11 60473 _ Plainfield, I1 . 60544

‘Wsetson, Ulestine
Coordinator .
Northwestern University
College Without Walls
4950 N. Marine pr., #209
Chicage, I1 60640

Wesby, Robert

Progressive Baptist Church
20 N. Lincoln Ave.

Aurora, I1 -60504

Wilkes, Doris -
College of Dupage ..
239 Monteclair

Glen Ellyn, I1 60137

S

Wilson, Carrie

Training Specislist 3
Chicago Urban -Skills Inst.
400 E. 3%rd St., #1801
Chicago, I1 60616

Wojciechowicz, Katherine
Argo Publie Schoel -
7301 W, 60th Place

Argo, I1 60501




MONDAY

12:00
12:30
2:30

4:00

TUESDAY

9:00

10:30
4

12:00

2:00

4;00
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VOLUNTARISM PROGRAM VISITATION SCHEDULE

December 19 & 20, 1977

Phyllis Cunningham, Paul Ilsley, John Niemi

John and Huriél arrive at Service Center

Meet Amanda Rudd at Batt's (Ph.: é25—2575)

. Meet Bob Ahrens, Mayor's Council on the Aging, 88 N. LaSalle

Meet Pqul Burke, Training Director; United Way Crusade of

Mercy 72 West Adams (Ph.: 263-1756)

Phyllis_Cunninghgm, John Niemi “

L

Meet Clorine Hall, Director Northwest Regional Girl Scouts

at Service Center- 39th & State

Meet Nancy Jefferson, Director ﬂ{dwést Community Council
9 South Kedzie, 2nd Floor (Ph.: ‘826-2244)

1

Meet Mr. Robert Helneman, illinois‘PublicaAction Council
59 East Van Buren, 26th Floor (Ph.: 427-6262) '

Meet Jean Coleman, Director Ameripﬁn Lib;arY Assoclation
50 East Huron (Ph.: 944-6780)

-

Meet Carl Boyd, Operation Bush:'Broject EXCEL, 930 East 50th
(Ph.: 375-3366) - o

1. n -l
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VOLUNTARISM AT THE CROSSROADS: A Challenge for Adult Educators

WORKSHOP AGENDA

4

Friday, February 10, 1978
9:00 a.m. -
9:30 a.m.

10:00 a.m.

11:00 a.m.
11:15 a.m.

Registration

"Why Voluntarism? An Issue for the 70's and a Challenge
for the 80's" John Niemi, Professor of Adult Education
Northern Illinois University . Lafayette Room II

"Voluntarism: State of the Art"
Alice Leppert, Fowmer staff member and consultant 1n
voluntarism Church Women, United,

Lafayette Room II —

"Myths and Fears Concerning the Use of Volunteers'
Michael Collins, Doctoral student in Adult-Continuing
Education

Northern Illinois Unwersny Lafayette Room II

Coffee Break " Lafayette Room II

Panel-- "Place of Volunteers in Adult Education -
Developmg Rationale and Goal Setting"

hbderator - Phyllis Cunningham, Professor of Adult Educatmn
Northern Illinois University

Alice Leppert, Former staff member arid consultant in
voluntarism Church Women United, New York -

Patsy Mullins, Education Co-ordinator
Illinois Migrant Council, Rochelle

Michael Obarski, Chairman of the Board '
DeXalb Learning Exchange

_ Carver Wright, Co-ordinator
~ Jobs Corps Program, City Colleges of Chicago :
, Lafayette Room 1I "

North Churchill

"Strategies for Recruitment"

Alice Leppert, Former staff member and Consultant in
voluntarism Church Women United New York
Lafayette Room I -

"A Model far the Assessment of .leeded Volunteer Sk1115" ‘
John Niemi, Professor of Adult Education’
Northern Illinois.University . . Lafayette Room II

‘ “Orientation and Tfaiﬂing of Volunteers"

Moderator - John Niemi, Professor of Adult Education - _
Northern Illinois University Lafayette Room IT

a



" 3:15 pom.
3:30 pom.

4:15 p.m.
4:30 p.m,

12
Ronnie Brltan, Projcet Staff Professional

Group Reading Academy Satellite Porgram (CRASP) Lvanscon

Shirley Esbrook, Training Director
GirlIScour Council of Northwest Coovk County, Chicago

Alice Leppert, Former staff member and consultant in
voluntarism Church Women United, New York )

Virginia Patterson, President
Pioneer Girls, Inc., Wheaton . . . . . . .Lafayette Room [T '

Coffee Break . + « « + « + « « s » +» « » JLafayette ﬁoom 11 B J)

"Preparing and Training Staff for Working with Voluntee.s"
Paul Ilsley, Curriculum Specialist

Region I Adult Education Service Center

Chicago . « + « s+ » ¢« + &+ ¢« ¢« « o' « +» Lafayette Room II

Summary o% Day

‘Adjournment

”~

Saturday, February 11, 1978

9:30 a.m.

10215 a.m.
. 10:45 a.m.
. hll:OO a.m.

12:00-
1415 p.m.

1: 30 é.m.

“A Model for Managing a Voluntarism Program"

Paul Ilsley, Curriculum Specialist

Region I Adult Education Service Center, Chicago . -
Lafayette Room II

Buzz Group - Individual Concerns . . . . Lafayette Room II
Coffet Break « « o o .o o o o o o o o o« Lafayette Room II

K

il

“"Evaluation and Recognition"
Moderator - John Niemi, 'Professor of Adulc Educacion
Northern Illinois University -

Joel Ayres, Executive Director
Programmed Activities for Correctional Education (PACE)

Sara Bartlett, Northside Supervisor
Retired Senior Vblunteer Program {RSVP), Hull House, Chicago

Alice Leppert, Former staff member and consultant in
voluntarism - Church Nomen United, New York ;

L ]

Virginia Patterson,’ Presidenc X
Pioneer Girls Inc., Wheaton . . . . . . .Lafayette Room II. °

lech - - o.. L] - - ; - - - - o - - - LI ) - » - - - - - - - - '.'.

"New Dimensions for Voluntarism"

Workshop #1 - "Literacy Volunteers" )
Paul Ilsley, Curriculum Specialisc .
Region 1 Adulc Education Service Center, Chicago -
Lafayette Room II )
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Workahop #2 - “Matching the Volunteer with the Client"
Gwen Lee, Director of the Reading Laboratory, Central YMCA
College, Chicago « + o o o'v v v o ¢ o .\Lafayette Room Il

Workshop #3 - "Women in Voluntariam S
_ Eve Stone, ,Co-ordinator \

Workahop- W - "Advocacy Voluntarism" \
Michael Collina, Doctoral student in Adult-Continuing .
‘Northern Illinoia University .. Hadiaon Street ‘Conference Room

Workshop#5 - "Uaing the Univeraity aa a Source of Tutora for
English a8 a Second Language Program" _

David Caravella, ESL Program Co-ordinator ;

. MONACEP ' EE

Oakton Community College, Niles . + « . .Lafayette\Room 11
COEfqe Break . . % 4 e e e s e e b Lafayette Room II

Repeat of Workahop. . _ :
Swamary of Day - . S !

b

Adjournment

. Rape Criaia Center, DeKalb ., . « « Wall Street Conference Room,

"
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Mary Lou; Johnson, Mary Ann. Teacher Aide Handbook;

A Guide for New Careers in Education.

.

it

f
e
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ment of Health Education, and Welfare, Washington,
D.C., Federal Women's Bureau. ’
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3
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teer Adult Basic Reading Tutorial Program. May 1, 1974-
Literacy Volunteers, Inc., Syracuse, N.Y.

s

T o B July 30, '1975.

. Fieming, Elmer° Leppert, Alice. Opportunities for Careers in Adult
and Continuing Education for Paraprofeasionals and

_/ :
) Volunteera.
Volunteera: How to-Find Them: How to Keep Them, 1977

° : Haines, Hike, H
3 Voluntary Action Resource Center, Van Couver, BC. U6J1T9
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tlardy, R.E.3 Cull, J.G., Applied Volunteerism in Community Develéb-

ment, 1973, Charles C. Thomas, Publisher, Springfield,
lllinois. Volunteerism: An Emerging 'Profession. 1974.

Johneton, Joyce; Plamatier, Robert A, _The Directed Reading Approach:
‘ A Lesson Organization Procedure A Adapted. for Usc Nith
Adults.

Johnston, Joyce D.; Palmatier, Robert A. Student=Centered Tutorina &
Using Initial Lesson Results To Set Future Goals.
Johnseton, Joyce D.; andlothers. The Language Experience_éppro_lls
Application for Tutoring Adults in Reading. .

Kitzmiller, W.M.; Ottinger, R. Citizen Action Vital Force for Change,
1971, Center for a Voluntary Sgcilety, Washington, D.C.

Lamarre,lPaul: and others. Resources: A Guide for Using Published -
Materials in Adult Literacy Programs.

Leat, D. ,Research Into Comunity Involvement, 1977, The Volunteer
- Centre, Berkhomsted, England.

Leat, D., Towards a Definition of Volunteer Involvement, 1977, The L
Volunteer Centre, Berkhomsted, England. . Y \

kS

Leppert, Alice M Guidel;nea for Adult Basic Education Volunteers.

Leppert Alice M Volunteers‘in Adult Basic Education Programs.

Levin, S., Parisien, N.T., Thursz, D., Handbook on Volunteers in
Army Ccmmunigg_ﬁervices 41969, Human Resources Re-
search Organization, Alexandria, Va.

Lobb, C., Exploring Careers Through Volﬁﬁteerism,'lg?ﬁ, Richgrd_
Rosen Press, Inc. Ny, N.Y.. :

Manual for Volunteers in Adult Corrections. Washington State Dept.
of Social and Health Services, Olympia.

T

Manser, G.; Cass, R.H., Voluntarism at_the Crossroads, 1976, Fémily .
. Service-Association of America, N.Y., N.¥. ~

"

Mark, J.L., Paraprofessionals in Education, 1972, Bank Street. Col-
lege of Education, N.Y., N. Y.

Haurer Nelson S.} and others. Pargprofessional Workers in Educa=-

: tional Settings: Child Care Services-—An Adult Train-
' ) ing Course for Selected Occupations.

Naylor, H., Leadership for Volunteering, 1976, Dryden Assoc., Dryden,
B ' .N.Y. . .
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Na&ldr, H., Volunteera Today, Finding ~ Trailning, and WOrkiqg_Hith
' Th em, 1973, Dryden Agsoc., Dryden N. Y.

'Neighborhood Study Center Teacher Alde Program. 1969-1970. Cotnm=
unity Services Planning Council, Sacramento., CA.

Netherton, W., Developing Student anuntéer Progfams' A Handbook,
' 1977 Volunteer Centre of Winnipeg, Winnipeg, Man' toba . _
R3C ISI. - ' ¢

P .
Palmatier Robert A., and others. _Getting Together: Establishing _
A Working Tutorial Relationshlg_ Lo . »

- n

Palmatier, Robert A., and others. Help: Inside and Qutside the
Tutoring Agency.

-

" Palmatier, Robert A., and'others. Splitting Up‘ Termination of a
Tutoring Relationship.

Palmatier,'Robeft A., and others. Teaching One-To-One: A Diagnos- [
) tic Approach to Beginning Tutoring. ) .

Palmatier. Robert A.,. Word Concepts* An_Adult Approach to Decoding v
< Skills. - / i o ' : o f~
Peace Corps Training Guidelines: The Prngram and Training Loop and e
' Lt Systematic Approach to Training. Peace Corps, Wash~ !
ington D.C. :

Pearl, A.; Riessman, F. New Careers for the Poof, 1965, The ftee
PrESS, N.Y.’ N;Yo —

1

Rauch, Sidney J., Comp. Handbonk for the Volunteer Tutor.-

- Report of the Committee on Education to the President's Commission
on_the Status of Women. President's: Commission on the
Status of Women, Washington, D.C.

Sainer, Janet S.; Zander, Mary L. .Serve: Older Volunténrs in Com-
munity Service. A New Role and a New Resoures=.

Scheler, 1.H., Orienting Staff to Volunteers, 1972, National Inform-
ation Center on Volunteerism, Boulder Colorado. :

Smith Carl B.; Fay, Leo C. Getting People E6 Read .Volunteer Pro- i _ R
grams That Work. ‘ :

Smith, D.H. (Project Director), - Voluntary Sector; Policy Research
Needs, 1974, The Center for a Voluntary Soclety, Wash
D. C. .

. Strader, .Susan; and others. - The Teaching‘of Sight Words: Ways and

ﬁggngi\ T -

Vo l.r.w ‘
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Trainiqg Student Voluntaera. Action, Waahington, D.C.’

Vestal, Cynthia, Comp,; Craig, Sally K., Comp. _New Ca;eers Bibli-
. ography: Paraprofesalonals in the Human Services.

Volunteer Adult Basic Reaﬁing Tutorial Program; Final Special Demon-
stration Project R_port. Literacy Volunteers, Inc.,
. Syracuse, N.Y.

- Yolunteers in’ Community Menﬁal Health, Naéiongl Inst. of Mental
"Health, Bethesda, MD. '

L
1

Walsh, Paul; Sleeman, Phillip J. Training Implications of Para-
professionals in Urban Planning-A Role for Continuing
Education and Training.

Nay, Max; Moore, Sharon. ﬂélping_ﬁdults Learn: A Handbook for Hoﬁe
Instruction Paraprofessiontls in Adult Basic Education.

Neiner,.Rdberta. The Newspaper: A Source of High Intereat‘Instruc-
' tional Material for Adults. < )

Wilson, M. The Effective Management of Voluﬁteer Programs, 1976, Pub.
Volunteer Mgt., AssBociation, Boulder, Colorado.
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SELECTED ERIC DOCUME.TS ON VOLUNTARISM ( o T

The following bibliogruphy-has been developed for the workshop
on "Woluntarism at the Crossroads: A Challenge for Adult Educators,"
' spongored by Region I Adult Education Service Centet. "It reflects
the needs of this particular workshop as well as a large audience of
adult educators, and is the result of an ERIC computer search of
Resources In Educdtion (RIE) and Current Index to Journals 1in Educah
tion (CIJE) The items generated were subjected to examination. 1
Those which appeared to have general applicability or utility were 1
_ selected for inclusion in the biﬁliography However, document se~ 'i‘

lection is founded upon examination of only the title, descriptors,
and abstract. Users searching for more apecifically relevant documents

might do well to conduct an ERIC search geared precisely to the sub~

ject at hand. . . ;o ) . !
Most ERIC documents may be viewed on microfiche in one of over
500 libraries throughout the country. The six-digit ERIC ED numbpr _
-appears after the abstract on the microfiche. Use this number to order
copies of documents from _the ERIC Document Reproduction Service. One
RIE item has no ED number, as it is being processed. Uae the CE number.
Items having EJ numbers are journal articles and are available
-at your library or from'the publisher. - _
To order documents beginning with ED numbers, consult the’ number
+ of pages for the document,.compute the price from the schedule below
" for eitﬁer microficheadr paper copy (HC), add postage (§$.18 per 100
.pages.of paper text or.$.18 per 3,360 pages of microfiche text), and -
_ prepay ‘the order. k '

]




UNIT PRICE SCHEDULE

~ MICROFICHE (MF)

Number Fiche Each ED f

1- 5 (up to 480 pages)
6 (481-576 pages)
7 (577-672 pages) ’
8 (673-768. PAZEBY . 1« s e e e e e . e SEETETE e e

Each additional .
Microfiche {(additional 96 pagea)

PAPER COPY
Number Pages Each ED #

1l to
26 to
51 to
76 to
Each additional
25

1 . = N 1 .
Order Erom: ERIC Document Reproduction Service (ERDS)
P.0. Box 190 |-
Arlington, Virginia 22210




. rardomly selected from the respondents, with some adJustments made to -, =

< Arnold, Arthur; webh. dob : "

fHE DEVELOPMENT OF REMEDIAL ENGLISH CLASSES-~AN EXERCTSE IN J2ROFRS~
SIONAL COOPERATION. LITERACY SYMPOSIUM:

Adult Education(London); 47; 5; 289-94 Jan. 1975.(EJ 112 135)

A volunteer acheme in Bradford, England was set up to serve the

needs of 1lliterates and semi-literates who couldn t attcnd leSq

The service provided a confidential, free of charge, one—to—onc,
tutorial relationship.in either the tutor's or client's home.' (Myy
' . - _ ' S : R
x & * i .

v b . ) !

'inggs, DdVid L.

A bTUDY OF TEACHER AIDES IN OHIO ADULT BASIC EDUCATION %ROGRAMS
Ohlo State Dept. of Education, Columbus, Ohio: 43p. IQ?GI(ED 133 522)
A study was conducted to determine the real and potential con- 1\*
Lributions of teacher-aides to Ohio Adulr Basic-Education (ABE) Pro- T
grams. The literature‘concerned with daides in ABE, consisting pri- \
marily of repcrts of inservice workshops, has focused on their func~ _ \ 1”"
‘tions.and training needs. “This study had four major purposes: (ljl ‘E !
to provide demographic data on aides' Education} ethnic- bdckground, |
experience, sex, age. and work setting, (2) to. defermine the uature and oo P
" extent of specific instructional, clerical, and community relatiors,
activities performed by aides, (1) to“deterqine how well aides were
prepared to perform the functions important to their work, and by in- ¢
Eerence,!their training needs, and (4) to examine 'the nature and quality
of the.working.relationships between. teachers ‘and aides. A Question-
naire based on the review of literature was field. tested with 12 aides, ‘
revised, and mailed to 253 aides. Responses were 'received from 208 )

~aides'(BZZ) Personal interviews were conducted with 35 (164) aides

insure geographlcal distribution._ Findings are presented in Tlve secjl ‘
tions: modalities of partnership between teachers'and aides, demo- v-‘ . s
Pgraphic data, duties of aides, learning needs of aides, and relation-

'ship.with teacher. Implicationms “for both edmlnist?ators and teachers -

are discussed. Appendixes include the questionnaire and interview
guide. ' ' I ' .

-
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Brotherson, Mary Lou; Johnaon; Hnry Ann
TEACHER AIDE -HANDBOOK: A GUIDE FOR MEW CARKERS IN EDUCATION

' Interstate Printers & Publishers, Tuc., 19 N.IJackson Street,
Danville, IL 61832 ($4.95) 210 p. 1971 (ED 068 895)

The primary purpose .of this book 1s to serve as an overview for -
'teacher alde training. It 1s an attempt to gather and relate intro-
ductory information necessary for the orientation and -education of
auxiliary personnel in education. Some of the areas given primary
consideration ares. (1) Human Growth snd Development, (2) History of .
Education, (3) School Organization, (4) Various Roles‘of the Teacher
. Alde, and (5) Locating and Arplying for Jobs. Appendices are_included.
(WR) : )

Colvin, Ruth J.

_ LEADER:  LITERACY EDUCATION ASSISTANCE FOR -THE DEVELOPMENT OF EDUCA-
. TIONAL RESOURCES. A HANDBOOK FOR ORGANIZERS OF BASIC-READING PRO-
GRAMS FOR ADULTS AND TEENAGERS

Follett Publishing Company, Chicago, Illinois (No Price Quoted) 57 p.
. 1972 (ED 078 234) : .

Guidance for leaders of a volunteer. group working to combat adule

: illiteracy in a given community is provided in practical detail. 1In
Chapter 1, Problems of Illiteracy, the results of an interview poll with
a sample population of Americans 16 years of age and older show that .
there aref21,000,000 adults in the hnited States whose akills are not
even “survival" reading skills, and a million and a half of these.
adults are totally illiterate. Chapter 2, Volunteers and Volunteerism,
discusses why volunteer tutors- are needed,. why many‘potential studenta
need a one-to~one teacher—student situation, why people volunteer, why
volunteers teach reading in a tutorial setting, and why an organization
5_ for_ volunteer tutors should be started. Chapter 3 described the organ-
.ization PTOCESS under the heading of the nucleus leadership group. In
Chapter &, Presenting the Problem of Illiteracy, discusaions center

. ‘around statistics on local illiteracy, determining illiteracy:in your
locality, survey of community adult baslec .education, suruey of com-
munity needs with existing agencies, human interest storiea, suggesting

a solution to a problem, and requesting sponsorship. Chapter 5




- B £
_ t
Orgunlzation of Literacy Program lLeadership, presenta charts of a e
stmple and of a more complex literacy organization. Job descriptions
2fo§ﬂeach of the positions shown on the, charts, are provided. An ap-
plfcation-form_for trainees in.a teacher tralning uorkahop and initial
student report and annual student report forms are ipcluded, as is
a supervisor's or teacher's report form and a diploma. -Chaptcr 6,
. valuation of a, Good Volunteer Literacy Program, provides an evalu-
ation check list. (DB)
' * K * .

DEMONSTRATION, DEVELOPMENTAL AND RESEARCH PROJECT FOR PROGRAMS , -
MATERIALS, FACILITIES AND EDUCATIONAL TECHNOLOGY FOR:- UNDEREDUCATED o
ADULTS. .COUNSELOR ALDES: VIRGINIA STATE MODULE. FINAL REPORT SERIES.:

Morehead State Univ., KY. Appalachian Adult Basic Education’ Demon-
stration Center. ‘

) Bureau of Adult, Vocational, anleechnical Education (DHEW/0E),
. . Washington, D.C. 73 p. Subcontract AABEDC No. 6 . Sept. 30, 1970
o8 (ED 05& ¢12) ' ' '

The counselor-aide progran is implemcnted by paraprofessionals
working cooperatively with a certified counselor, . 1n an effort to
taise the economic level of the adults in Carroll Cou“ty, through an
. improvement in the educational level of achievement. The counselor
aides feel that they have oeen‘reasonably sucEEssful in meeting the
objectives aslstated.i Approkimately 800 contacts:nave been made since:
September 1, 1969, including ney contact and follow-ups. Several have
returned to Adult Basic Education classes; others have expressed a
desire to enroll when classes resume in the fall of 1970; and still
* " others have since earned t" 2 high school equivalency certificate.'—'
) - Upon rating the duties and responsibilities of the counselor-aides,
1t was revealed that there was poor communication between the employ—
ment office and personnel . managers in industry"’ and the counselor aides,t'
1in an- effort to secure names of prospective adult basic educatlon stu- - “
dents. The tabulations found- in this report portray the various areas ™
covered in gaining an understanding of the program and students. Home
visits and presentation of adult basic-education’ programs to civie :
groups produced the ost interest and participation. Two main causes
for withdrawal from classes’ were: 1) Earned G.E.D. Certificate, (2)
classes conflicted with shift-work. schedule. :(For relared docunents
see AC 010 638 and 639.) (Author/DB) . ‘

£y -

LBL{

A=




EDUCATION FOR ALL AGES ¢

Community and Junior College Journal; 44; 1; 13 Aug/Sep. 1973
(EJ 089 869) '

Discussed a program, designed to provide a meaningful life Ffor
senior citizens through volunteer service to the comﬁunity. (Author/
RK) ' : )

* % %

ESTABLISHING RIGHT-TO-READ PROGRAMS IN COMMUNITY-BASED ADULT LEARNING
CENTERS .

Office of Education (DHEW), Washington, D.C. Right to Read Program.
. Texas Education Agency, Austin, Div. of Adult’ and Continuing Educa-
tion. 40 p. May, 1974 (ED 102  303) .

The booklet provides a ‘history of the Right-To-Read, Austin
(Texas) Learning Center Project and, based on the experiences at
Qustin, provides a guide to establishing a Right;To-Read Project in a
learning center. The general problems, needs, and experiences of the
project are described and discussed as they evolved, under the following
headings. Boals, locating the facility, personnel néeds, use of vol-
unteer tutors, staffing and scheduling,’ testing, student records, the
- .instructional program, equipment, recrultment and publicicy, develop—
ing materials, and a cost estimate for establishing a right-t o—read/
Adult Basic Education'kABE) learning center; A summary indicates that
two years of enperienCe with a coordinated Right-to-Read/ABE Learning
Center have shown that such ¢enters can have a Breat impact on the
communities they serve. - It is belleved that the experiences and con-
clusions set forth in the booklet can be adapted to fit the needs of
any community-based Right to—Read/Learning Center site.. Forms used
at the Austin Center are appended, with comments on their use. (Author/
© NH)

L
"

'***I Co
FINAL REPORT OF  ACTIVITIES FOR INTERNATIONAL WOMEN'S YEAR IN THE DE-
PARTMENT. OF HEALTH, EDUCATION, AND WELFARE

Department of "Health, Education, and Welfare, Nashington,.D C. Fed-
eral Women's Bureau. 64 p. Dec. 1975 (ED 130 972)

) Descriptions ‘are given of mission-oriented or programmatic ac-
i 2 .
tivities for or of concern to women, ongoing or initiated by the.De-- .
partment of Health, Education and Welfare during International Women's

Year. Extensive comments are made about background and progress of

o
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programs, research, workaslops, and other activities Ln the‘following
eight categorles: apging, chlld we1fare and development, edication,
heaiLh. rthahilitaLlon. women und socinl security, legislative
advantes. and departmental programs for women. Some of the 135 ac-
“tivities include funding of volunteer programs of services for the
elderiy, provision of bealth services and other aids to mothers and
families wich dependent children, development of curriculum materials
to reduce sex bias 1in schools, health research on breast and gyne-
tolegical cancer, awarding of traineeships. o women wanting®to work

in rehabilication flelds, surveys on economic stactus of older women,
and implementatilon oftTitie XX of the Social Securicy Act. Additional
projects are listed in special areas such as film/media programs,

publications, and speclal concerns Lo minority women. (AV)

% %k %

FINAL .-TEACHER TRAINING (STAFF DEVELOPMENT) PROJECT REPORT FOR VOL-

Bureau of Adult, Vocational, and Technical Education (DHEW/OE}, Wash-
ington, D.C. Div. of Adult Education Programs.

4
Literacy Volunteers, inc., Syracuse, N.Y. 34 p, June 30, 1975
(EpD 118 867) ‘ .

The project was assigned with the purpose of providing Adult
Basic Education diréctors in Regions 1, 2, 5 and 10 of the U. Sd”foice
of Education with the technical capability of using staff and volun-

teers tO organize and maﬁage the training of volunteers tOo tutor adults )

_1n hasic‘reading and writing. fTwo training workshops were conducted
1n each region for basic reading tutor training, workshop leaders
‘training, and organizationaI management training. Descriptions of
the workshops held in each region cover the following topics: (1)
initial planning and orientation session, (2) initial workshop, (3)

| second workshop, (4) ingervice training/consultancy visitc, and (5)
‘technical‘assistance. Information dissemination activities are re-
ported and data collection methods discussed. A favorable evaluation

" of the program's effectiveness in achieving its objectives was:oased
on the results'gathered from formative, summative, and informal data

acquired fron participants and Questionnaires given o the regional

(.}(‘-\ .
o

/. UNTEER ADULT BASIC READING TUTORIAL PROGRAM. MAY 1, 1974~JULY 30, {975.
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project directors. Data on workahopslconducted by participants and
the queatlonnaire are presented. Objectives fotr workshop training,
wotrkshop leaders training, and volunteer management training are
appended. (Author/EC) .

1 . ' h kR
Fleming, Elmer' Leppert, Alice

OPPORTUNITIES FOR CAREERS IN ADULT AND CONTINUING EDUCATION FOR PARA-
PROFESSIONALS AND VOLUNTEERS

i =Knowledge and Action‘in Adult Education; 1; 33-8, April, 1971
- (EJ. 049 299)

. Discusses the need for paraprofessionals 1nd volunteers in adult
education programs, the sort of individual best suited'to these po-
sitions, opportunities in the field, qualifications required, and

traininé sessions which are aveilable. {DR)

* *'*
Johnston, Joyce; Palmatier, Robert A.

THE DIRECTED READING APPROACH: A LESSON ORGANIZATION PROCEDURE
ADAPTED FOR USE WITH ADULTS. INSTRUCTIONAL CONCEPT GUIDE NO. 9.

Dr. Robert A. Palmatier, Reading Department, 309 Aderhold Building,

University of Georgia, Athens, Georgia 30602 {($1.50) 24 p. 1976
{(ED- 120 _360)

The instructional concept guide is part of a system developed
for tutor training and support. It 1is primarily designed for volun-
teers, bnt it can also be adapted to the training‘of paraprofessional
tutors for any type of adult literaoy program. A key component in
the system 1s the tutor support 1ibrary, consisting of instructional
. *  -concept guides {training and reference-aids for tutors) and functional
‘ content units (modeis.for the practical application of tutoring skills).
 Guide Nine shows how the directed reading lesson can be adapted for .
? ' use in tutoring adults. Five main stepe‘oflthe lesson are described
| (readiness/motivation; silent reading,'deveiopment-of comprehension .
skills, ﬂevelopment of work recognition skills, and exteneion activ-
- itieq) Three alternative comprehension-&xtending formats (brain- .
storming, problem solving, and reciprocal questioning or request) are -
explained. A sample lesson plan for a hypothetical student is pre~ -

sented which contains outlined teaching procedures, a sample reading
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aelectlon, and suggested written .activities. A five~item liust of
references on reading instruction is lncluded.. (Aluthor/MS) '
. - * ok % - ' -
Johngton, Joyce D.; Palmatier, Robert A.
STUDENT-CENTERED TUTORING: USING INITVAL LESSON RESULTS TO S''T FUTURE

- GOALS. 'INSTRUCTIONAL CONCEPT GUIDE No. 3.

Dr. Robert A. Palmatier, Reading Department, 309 Aderhold Building,
University of Georgia, Athens, Georgla 30602 ($3.00) 49 p., 1973
(ED 120 356) : ,

The instructiondl concept guide is part of a system developed
tor tutor training and support. It is primarily designed for vol-
unteers, but it can also be adapted to the training of paraprofes-
sional-tutors for any type of adult literacx program. A key component
in the system is the tutor support library, consisting of instructional
concept guides (training and reference alds for tutors) and functional
content units (models for-the practical application of tutoring skills).
Guide Three describes’ planning for following sessions based on an
evaluation of the first lesson. Toplcs presented are: assessment

of student performance, lesson planning for session Two (Intluding

- vocabulary learning and free reading), planning for Lesson Three (Oral"

rate and comprehension assessment), and further assessment and long
range planning (according to'ability level). Forms for recording stu-
dent performance and plans are included. éample informal tutor log
notes and sample lesson plans for two ability levels conclude the guide.
Guide Three 1s designed to be studied by the tutor after guides One

and Two. (Author/MS) _

* & h

Johnston, Joyce D.; and others

THE LANGUAGE EXPERIENCE APPROACH: ‘APPLICATIOﬁ FOR TUTORING ADULTS
IN READING. INSTRUCTIONAL CONCEPT GUIDE NO.-8.

Dr. Robert A. Palmatier, Reading Department, 309 Aderhold Building,
University of Georgla, Athens, Georgla 30602 ($1.50; Discounts Range
from 20% to'QOZ for Quantities) '19 p. 1975 (ED 120 343) ‘.,

. The instructional concept gulde 1is part of'a_systeh developed
for tutor training and support. It is primarily designed for vol-

unteers, But it can also be adapted to the training of paraprofessional'

tutors for any type of adult literacy program. A key'component in the

system 1s the tutor support library, consisting of instructional
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concept guldes (tralning and reference alds for tuto~s) and fui o=
tional content units (modula for the practleal appllcation ol tutor-
ing akills)s CGulde Eight [nstrnyts the tutor in the use ofllho
language experlence approach to teaching reading, Thia teaching
method, basod‘on the use of words (rom the student's own speaking
vocabulary for his reading instruction, 1s described. A l4=-atop
basic outline of the procedure 1s presented. A sample lesson plan

showing how_language experience 1s combined with other lesson ac-

tivities 1s includnd. The guide contains a sample storv dictated by

a stuuent and the followup lesson plan based on that story and the
previous lesson's log notes. éuggestions are plven for tutor prepa-
ration for an experience lesson and for other applications of the
language experience method. A four-item reference list on the ap-

proach concludes the guide. (Author/MS)

* Kk k.
o . RS ‘ N
Lamarre, Paul; and others

.,

RESOURCES: A GUIDE FOR USING PUBLISHED MATERIALS IN ADULT LITERACY
PROGRAMS . INSTRUCTIONAL CONCEPT GUIDE NO. 11.

Dr. Robert A. Palmatier, Reading Department; 309 Aderhold Building,
University of Georgia, Athens, Georgia 30602 ($3.00) 99 p. 1975
(ED 120 362)

The inatructional concept guide is.partsoﬁ‘a sYstem developed“
for tutor training and support. It ig primarily designed for vol-
unteers., But it can also be adapted to the training of paraprofes-
sional tutors'for any type of adult literacy program. A key compo-
nent in the system 1s the tutor support library, consisting of in-
structional concept guides (training and reference aids for tutors)
and functiomal content units (Models for the practical application
of tutoring skills). Guide Eleven provides information for agencles
and- individual tutors 1in.selection and use of materials. The first
two sections discuss in detall procedures involved in choosing ma-
terials for the literacy program and using materials in the program:
The final section (74 pages) lists materials in. the following cate=
gories: essential! useful {(but not basic), desirable as an adjunct

-

to a basic program, and late reviews. Titles, ordering information,

Ch e e
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Reglonal Adult Literacy Service Unict (RALSU) evaluate coding {for

content, intercst;level. and ruuding level), and annotations are
preaunted for each item. Unavaluated materials, references for
teachers, and state-related program reporta and publicﬂtions are
also llsted. FAuthor/Mb) '

!: * Kk A
_ Ltppert. Alict M. -
GUIDFLINEG FOR ADUL™ BASIC EDUCATION VOLUNTEERS

Church Women United, Room 812, 475 Riverside Drive, New York, NY
10027 ($1.00) 40 p. December, 1970 (ED 048 573)

‘This booklet contains suggestions for creatring an effective.
"Custom-Made" local unit of volunteers using the educational and
soclal action resources of the community for volunteer training.

The suggestions are tailored to fit the flexible mode of operation
of Church Women United in a wide variety of communities. The state-
ments related to an overall view of the adult basic education field,
the primacy of reading instruction for the undereducated, and the
role of an effective volunteer agéncy are important considerations
not only for tutoring programs sponsored by Church Nomen_United, but
also for all adult tutoring programs no matter how varied their
sponsorship might be. (Author/EB)
i ' % % %
Leppert, Alice M.
VOLUNTEERS IN ADULT BASIC EDUCATION PROGRAMS 3
Literacy Discussion; 4; 1-2; 119-32 Spring, 1973 (EJ 081 736)

- Discusses the types of volunteer programs presently in-operation

in adult basic education and compares their effectiveness. . (GB)
- 4

*.**
MANUAL FOR VOLUNTEERS IN ADULT CORRECTIONS

Washington State Dept. of Social and Health Services, Olympia 43 p.
‘Second edition November, 1970 (ED 048 569)

Washington is one of the pioneer states in the use of volunteers
in the rehabilitation of persons convicted of crimes; at present over
500 private citizens are working with adult offenders and the division's
correctional staff, inside and outside of the institutions. This

manual was prepared to be of use to them, and to professional workers'

13:
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In the rield, EL,provldqé informdtion on the criminal jusatice uystem
in wuﬂhington-Stuto, qualificacions for volunteers, their rolea, and
worklng with the offender within the institutions or when he is on
parole, The State offices of probatlon and parole are listad and

there is a glossary of terms. {LB) ' ' oo

' » ’ - oo e K
IMuurer. Nelaon S.; and others

PARAPROFESSIONAL WORKERS 1IN EDUCATIONAL SETTINGS: - CHILD CARE
SERVICES-~AN ADULT TRAINING COURSE FOR SELECTED OCCUPATIONS

New York State Education Dept., Albany Bureau of Continuing Edu-
cation Curriculum Development 69 p. 1972 {(ED 065 753)

. The progtam outlines In this publication 1is designed to develop
paraprofessional workers as compezent helpers and aides to the edu-
cational staff. It is designed specifically to assist directors of
occupational and adult education and supervisors and teachers of
home economics. The publication is orgaﬁized in three sections, an
appendix, and alselected bibliography. Section 1 - Administrative
Considerations, suggests procedures to help contribute to*a success-

:% ful program: formation of Qn advisory committée; selection of the

' inétructional team; recruitment and selection of students; and pro-

Ivision for adequate cburse facilities. Section II - Training Program _
Guidelines and Contents, overviews the program and discusses job ) B
clusters, descriptions. and responsibilities. Section III - Local
Course Development, covers-suggestqd time allocétion for modules, or;
ganizing a local course study, motfrasing the adult student, and eval-
uating thg local course. The appenﬁix consists of suggested dctivities
for paraprofessionals, self-analysis questionnaires, a job interview

situation, student evaluation form, and course evaluation question-~ ‘

' naire, (LSI -
* % % \
: . THE NEIGHRORHOOD STUDY CENTER TEACHER AIDE PROGRAM. 1969-1970
~, EVALUATION _ - R

ﬂCommunity Services Planning Council, Sacramento. CA 52 p. 1970 {ED 060 164)
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The program 1s designed to help provide the extra help with
sqhoolwork that educationally and economically disadvantaged chil-
. dren need. The project has study centera in every 1dw;income
nuighborhood in Sacramento, opuned at. the request of an organization
or ‘agency {n the area, and staffed byfvoluhteer tutors contribdte one
to two hours per week to one or a few children. Teacher aides pro-
vide individual help to the ehild under the guidance of the teacher.
This allows for more effective use of the professional teacher and
for the utilization of special skills that aides bring to the class-
room. Coordinating the entire.project-is the central staff whose
rule is to; Advise sponsors of the organization of centers} recrult,
‘train and place supervisors and volunteer tutors, develop tutor and
supervisor guides ‘and materials, provide supplies and books from the
project budget; maintain ceptral records and bookkeeping; and,
evaluate the project each year. (Authors/Jﬁ)

. * % & i
Palmatier, Robert A.; And Others

GETTING TOGETHER: ESTABLISHING A WORKING TUTORIAL RELATIONSHIP.
INSTRUCTIONAL CONCEPT GUIDE NO. 1.

Dr. Robert A. Palmatier, Reading Department, 309 Aderhold. Building,
University of Georgila, Athens, Georgia 30602 ($1.50) 21 p. 1975
(ED 120 354)

The instructional concept gulde 1s part of a system developed ’

for tutor training and support.-;It is primarily designed for vol-

unteers, but 1t can also be adapted to.the training of paraprofessionallz

tutors for any type of adult literacy program. A key component in ﬁhe
system is the- tutor support library, consisting of instructional con-.

cept. guides (training and- reference aids for tutors) and functional

content units (models for the practical application of tutoring skills).

Guide One is an orientation to tutoring. TIn material addressed to the
tutor it discusses the need to.combat adult illiteracy, tutor qualifi-
cstiens, the process of learning to read, understanding'the student

and his needs, dialect patterns,getting to know the student,'end'sugm )
gestions for meterials to use in further p;eparation for tutoring.
Guides Two and Three which deal witﬁ the first sessions with a student
are designed to be used 1n sequence following Cuide One. (Author/Ms)

a

E

i

-
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, Palmaticr, Robert Ay And Others
ELP:  INSLDE AND OUTSIDE THE TUTORING AGENCY. ' INSTRUCTIONAL CON-

CEPT GUIDE NO. 4, : .
D, Robert A, Palmatler, Readinghnepartment,'BOQ Aderhold Bullding,

. Universlty of Georgia, Athens, Georgia 30602 ($1.50) 23 p.- 1975

(ED 120 357) -

The instructional concept guide is .part of a system deGEIQPEd

L]

for tutor training and support. It is primarily designed for vol-~

- unteers, but it can also be adapted to the training of paraprofes-

slonal tutors for any type of adul:c literacy program. A key compouent
iﬁ the system 1Is the tutor Supportllibrary,-consisting of i&structional.
concept guides (training and reference aids for tutors) and functional
content units (models for the practical application of tutoring skills).

Cuide Four suggests gsources Of assistance with tutoring problems. In

-information addressed to the tutor, the following step=wise plan for

ldentifying and solving problems is presented. reviewing records kept

on tutoring activities, seeking the student s view of the situation,

stating the problem in writing, and consulting with the tutor super-
visor. Possible problem areas and aids to finding solutions are ‘dis-

cussed including finding and selecting materials for instruction,

ﬂseeking information from ‘outside. agencies, becoming personally in-

volved in students' problems, and making the student aware of community
services from which he may benefit, Appended are sample listings of
service agencies found in most communities. (Author/MS) -
* ok _
Talmatier, Robert A.; and others

SPLITTING UP: TERMINATION OF A TUTORING. RELATIONSHIP. INSTRUCTIONAL
CONCEPT GUIDE.NO. 12

Dr. Robert A. Palmatier, Reading‘DEpartment, 309 Aderhold Building,
University of Georgia, Athens, Georgia 30602 ($1.50) 19 p. 1975
(ED 120 363) . " S

The instructional concept guide 1s partfof‘a system developed for
tutor training and support. It is primarily designed for voiunteers; )
but it can also be adapted to the training of paraprofessional tutors

for any type of adult literacy program. A key component in the system

. is the tutor support library, consisting of instructional concept guides

(training and reference aids for tutors) and functional content units

146
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(mode]; for the praotlcal appl leatlon of tutoring skills)- wulde
Twelve offers suggestlons to help the tutor (1) reecognlze wheu the
tutoring relatleonship should be endoed and (2) end ehe relationuhip

[o o way that bencfles the student and the tutor. The followlng
topica arv dlscnSSed: consldering the next step for the student,
cﬁanging tutors. evaluating student progress {(including studcnt gelf-
' uvaluation) impasse (traumatic or otherwise), and evaluating tutor
skilf prowtls. (Author/MS) -

N * % %

Pulmatier, Robert A,; and others’

TEACHING ONE-TO-ONE: A DIAGNOSTIC APPROACH TO BEGINNING TUTORlNG.
" INSTRUCTIONAL CONCEPT GUIDE NO. 2

Dr. Robert A, Palmatier, Reading Department, 309 Aderhold Building{
University of Georgla, Athens, Georgila 30602 {(§2.00) 28 p. 1975
{ED' 120 355) o

The Instructional concept guide 1is part of a system developed for

tutor training and support. 1t is primarily designed for volunteers, .
but itlcan'also be adapted to the training of paraprofessional tutors‘
for any timerof adult literacy program. A key component in the system'
is‘the'tutor support library, consisting of\instructional'concept

guldes {training and reference aids for tutors) and functional content
units (models for the practical application of tutoring skills). Guide
Two describes some basic teaching procedures for tutoring'adults in
reading. The steps involved: in: lesson planning, record keeping, student
-evaluation, .and the diagnostic/prescriptive cycle are presented. Sug~
\tgestions for- preparing and teaching the first lesson are given along
with a sample lesson plan and sample guided conversation questions.
- Also included 1s an informal communication rating scale and a sight word
list. Guide One should be studied by the tutor before reading Guide
Two. Guide Three which also deals with the first sessions with a stu~
dent, 1is designed to follow_Guide;Tvo. (Author/MS) ‘

L

k %k %

Palmatier, Robert A.

WORD CONCEPTS: AN ADULT APPRDACH TO DECODING SKILLS. INSTRUCTIONAL
CONCEPT GUIDE NO. 6

- Dr. Robert A. Palmatier, Reading Department, 309 Aderhold Building,
University of Georgila, Athens, Georgia 30602, ($1.50) 35 p. 1976
(ED 120 358) . .

-

Igg
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The Instractlomd concept pafde is pare of a system developed
[or tutur trniulng atd huhpnli, It in pr[mar{ly desipned for vol-

unteers, but Lt can ui.u he dddplvd tu 1hu trafulng .of parnprofesaionnl

tuﬂéra fur any type of aduelt liteh riaey plogldn. A key component’ in
the dyqtcm Ia tho tutor Huiputl Tibrary, Lonwistiup of inatructional
concept guides (Lrainlnb and reference aids for turors) and functibmal

cantent units (moddels for the pravricn!‘upplication of tutoring skills),
Guide Six is dvsigncd to help Uhe JLutor uuderstand an approach for
teaching adults o read which dees -t dnvolve the learning of phonics
}ulee. 1t Is an informal method of decoding words which involves at-
tempting to breuk the word futo famitiar varts or elements.  Many ex-
amples of the Qrocess are given‘ntlliszg words from several basic

word lists. Toplcs presented %nr nne tutor are: beginning reading
methods for %bildren, aduLc decoding approaches, prepafing~the student
for the’decodiagnpgﬁcess,;dﬁvc]npingﬁdvcoding ability, and defining

stages of decoding ability. A -talile delineates threefstages in develop-

/

ing decoding competence.. - (authdrfMS) _ - P ‘

*'* *

PEACE}CORPS TRAINING GUIDELINES: “IHE PROGRAM AND TRAINING L.ooP AND
A SYSTEMATIC APPROACH TO TRAINLNG

Peace Corps, anhlngron, D.C. 162 p. 1973 (ED 137 50?)

Based on the assumption tiat tne steps Involved in the total Peace
Corps Program-traininé process as wcil as the interrele;ionship of
programming and tfﬂtnihq are cq"ﬁhtiai to -a_.trainer's ability to design,
implement, and eua]uate good t;alnjng, the Il steps of the program-
tra1ning-evaluation process are dnsc:lbed here with ilfustrative dia-

grams and examples. Content is divided ‘into eight chapters.-l(l)

- Training and Programming; (2)”Integration of Program-Training Process;

(3) A Systematic Approach to Trainingy (4) Task Analysis: Preparing

a Task Analysis (Sample Job Descriptidn, iSample Task Analysis); (5)
Training Objectives: How the Use of Behavioral Objectives Can Help

The Peace Corps Trainer, and the Donafnsiof the Taxonomy of Educational
Objectives (The Cognitive Domain. The fffectlve Domain), (6) Pre-
Evaluation; (7) Learning Activitles: The Five Teaching Learning Prin-
ciples (Perceived Purpoce, ﬁppropriate Practlce, Knowledge of Results,
Graduated Sequence, and Individual leferentiatlon), and {8) Post

F
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Tradining Evaluatlion: Conductlng a Post Evaluation and Trainl:
Evaluation Introduction. (D) o n

Rauch, Sidney J., Comp. )
HANDBOOK FOR THE VOLUNTEER TUTOR

international Reading Aseociatlon, 800 Barksdale Road, Newark,
Delaware 19711 (Order No. 909 $2 50 Nonmember, $2.00 Member) 115 p.
1969 (ED 094 311)

This handbook Is designed for tutors who will be workin with

-children, adolescents, or adults. In most instances the principles,

practlces, and materials described are directed to the juniop high .
and genior high school student or dropout who requires a;eci 1 reading
help; however, application of techniques can be made to adults or to
youngs ters who are in the intermediate grades. ‘The beﬁinninF chapters
include a. discu351on of the principles of good reading instruction and
of tho tutor-student relationship. Subsequent chapters provide 1nfor-'

mation on the . dlagnosis of reading difficulties, including an informall

. reading inventory, basic teaching procedures, particularly detai]ed

descriptions of the language experience approach and the directed
read?ng activity; the teaching of word-recognition and comprehension
skills; and organizing the volunteer tutor program. The final chapters

are lengthy annotated bibliographies of materials for the elementary

. and secondary level and for adult_besic education. (Author/TO)

*9;*
REPORT ON THE CDMMITTEE ON EDUCATION TO THE PRESIDENT‘S COMMISSTON. ON
THE STATUS OF WOMEN .

Superintendent of Documents, U.Ss. Government Printing Office, Nashington,
D.C. 20402 ($.50) -75‘p.. Oct., 1963 (ED 053 369) . -

The educational needs of all women. in the United States were y
studied. Educational opportunities for the mature women fall very
short of the need. The committee therefore recommends that: (1) A
large-scale effort be made to provide a system of elementary and
secondary education for adultS, with regard for the special needs of
women and for the life experiences of all adults; (2) the opportunities ‘

for mature women to continue their education beyond high school be
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greatly expaunded and adaptoed 1o thelr nevds; (J) funds me made avail~'

able to colleges, unlveraitles, and vocational, tcchnicﬁl, ind pro-
i Eosalooul-schools to'heip muturu';nmon cnhplctv, augment, or re-
direct thelr cducation; and ﬁar(-tlmc students be eligible under
federal-aid and unlveraltyhﬁid finamclal programs; and (4) new and
imaglnative cducational programs he developed for the woman in her
Home. Eduvationhl changes that are needed in the school and college
. years are related to lumproving tho oducational opportunities for all
of the nation's children. . The LOmmLttQLS rpcommendations ‘are ‘that:
(1) cxpanded educational opp01tunit£os of high quality be~ provided
for all groups in our society from kindergarten throogh goaduate
-schooly (2) Skilled counsciing be an integral part of education; (3)
_an examination be made of all. cducational programsito prepare females
"for homémakiog; 4) oducatioh in ;olunteer work belgivén. (DB)

“ ' - ’ % e ox-

_Saindr,ﬂJonet—S—;-?ander MofiwLinw-

‘SERVE‘ OLDER VOLUNTEERS IN COMMUNTTY SLRVICE. A NEW ROLE AND.A NEW
RESOURCE . . : :

Community Service Society of New York, N.Y. 36? P. Sept; 1971
~ (ED 058 552) .

This document reports on a domopstration project usiné older vol-

unteers in community service in one area of a-lafgo clty. Questions
for which answers were. qought include:. (1) wﬁat type of activities
I-might older adults be given that would ‘be both meaningful and useful;
(2) what kinds of community agencles would use the. services of’ vol-
uoteors most effectively; (3) how ¢an older adults be motivated in the\”
-diréption of community;service, (4) how can those who qill_benefit.from
voluﬁtéer servico be recruited and retained; ano (5) what sort of vol-
oncoér workers will older persons be?  An eﬁplorétory survey wasqcon—
ducted to: (1) gather data about the older adult population 1in ohe'
area, (2) determine what ooportunities were aoailabléifor older vol-

unteers in health, welfare, and educational and cultural agencies, and
l (3) assess the potentiol for recruiting older adults.h Findings include:
(1) older persons are willing and able to volunteer on a regular basis
if agency needs are real, if appropriate assignments are available, 1if

transportation 1is brovidod,land 1f staff leadérship is present on an

1ie
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ongoing basis; (2) volunteers of low soclocconomic status can be re-
crulited and retained; (3) poruonu in thelr scventies had excelent

. attnnoancu and o high retention rate; (4) most volunteers fnnctloned
consistently and well; (5) the major recasons ior voluntcering were
~necd for aocial contacts and to find a usoful and satisfying instru—
. mental rule, (6) a program of ‘volunteer aervice requires step—by—step
'Iuvelopment over a. perlod of time and grows out of a personal appeal.
(CK)

Smicth, Carl B.; Fay, lLeo C. .
GRTTING PEOPLE TO READ; VOLUNTEER PROGRAMS THAT WORK

Dell Publishing Co., Inc., 1 DAC HAMMARSKJOLD PLAZA, 245 East 47th
Street, New York, NY 10017 ($8 95 Cloth $2.95 Paper} 238 p., 1973
(ED 082 129)

This book disounses volunteer. reading programs,'which have bean
and are being established as a result of the high illiteracy level
in the United States. These programs tend to fit into three cate~
gories_(l) supportive programs which take place within the school or
school system, (2) supplemental programs operated essentially from out-
‘ side'the school but in close cooperation with it, and {3) parallel °*
programs outside the school which provide alternative programs ior '
those no longer in. contact with conventional schools. The tutoring
is on an individual or snall grouo level. Volunteer tutors are indi-
vidualslfrom:all fields, with}a common interest in heloing others
learn to read. Chapters discuss°' preschool, elementary, and thirteen:
" plus prograas operating,principles and patterns, how to succeed with

individual learners; and recommendations to assist the development

and expansion of volunteer forces in the field of reading. (LL)

* % %

L]

Strader, Snsan; énd*Others,

a

THE-TEACHING ‘OF SIGHT WORDS: WAYS AND MEANS. INSTRUCTIONAi GONCEPT
GUIDE NO. 1 -

Dr. Robert A. Palmatier, Reading Department, 309 Aderhold Building,
University of Georgla, Athens, Georgia 30602 {$2.00) 28 p. 1975
(ED 120 359)
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The Instructlonal concept gulde is part of gy system developed
for tutor truining ang support. It {s primarily designed for volun=-
teerg, but it can also be adapted to the training of puraprofessional
tutors for any type of adult llteracy program A key_component in
the system is the tutor support llbrary, consisting of instructional.

" concept guldes (training and reference aids for tutors) and functionai
content units (modéls-for the practical application of tutoring skills).
Guide Seven is deasigned to help the tutor in the teaching of sight

v : words., The basic ooncebt of sight word ieérning is discussed. A

sample lesson plan using one appxpach is presented along with probable
regsults and follow~up teaching sngge;tions. Sixteen other activities
for teaching and practicing sight words are briefly described.- The
great Atlantic ond Pacific sight word list, the Dolech List of Basic

Sight Words, and the Thorndike Word ?requenty List are included in the
© guide. {Author/Ms) -

) o ; -
©.  TRAINING STUDENT VOLUNTEERS

Action, Washington, D.C. 131 p. 1972 (ED 091 603)

The manual 1s designed to help s:udeni volunteer‘leaders and
others‘plan and conduct training activities for student volunteers.
It exposes student volunteers to skills, knowledge, and attitudes
necessary to perform competently. Section 1 covers the asgessment of
training needs and the eatabliqhment of training objectives while

Section 2 shows how to complete a design based on those needs and ob- -

+

a ° jectiﬁés. Seotion 3_focuses_on training techniques and covers climate

' - setting, goal agreement, and oonducting sessions. Samplé techniques.
to aotively involve the learner in the 1ea?ning process are included;
exercises are for the initial phases of training and are to stimulate
‘trainers to invént léarning exercises -appropriate to a particular sit=
uation. The appendix includes sections that.discuss the experiential,
participatory theories of 'adult education as well as a bibliography of
design and methodology - {EA) ‘”. ’
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el Vestial, Cynthia, Comp.; Lrulb, Sally K., Comp.
' NEW CARLEERS HIBPlOCRAPHY. PhRAPRUFPS LONALS TN THE HUMAN SPKYICES

Natlenal Teclinical [nformation Service, Springfield, Vivginla 22151

(PBleO 088; MF $0,95; sce catolot for hardcopy price) 166 p. 1970
8D 069 391)

Thly comprehensive bibllography was prepiared to agsist in locating
seutees of information and training materials for use in new careers ’ L 4
d-other paraprofessionsl career development programs., Some of the
citations which proved useful in more than one area have been cross-
refevenced. The bibliography includes these sections: (1) an over-
v.ow of new carecere, (2) implementing new caree“s programs, (§) career:
developmaent, (4) auggésted training mcthodologies, (5) job training . v
and ¢ducation, (6) occupational fields, and (f) program evaluation. |
The naturce of the publications ranges from books to mimeographed
material Jdaveloped by new careers training projects, ‘technical assis-
Lancee rﬂnttrs, colleges, and other institutions or associations. The
style Includcs: date of,gyblication, volume number (underscored), .
Issue number (in parenchﬁges), and number of pages. Addresses of pub-
lishers are listed in fhe index., (Author/AG)

* k X

VCLUNTEER ADULT BASIC READING TUTORIAL PROGRAM:: FINAL SPECIAL
DEMONSTRATION PROJECT REPORT

" Bureau of Adult, Vocational, and Technical Education (DHEwIOE), Naah- )
ington, D.C. Div. of Adult Education Programs

Litevacy Volunteers, Inc., Syracuse, NY 82 p. March 31, 1974 (ED 105 2?6)

A demonstration project-established eight self—supporting, vol-
unteer~staffed adult basic reading tutorial programs in Comnnecticut,
seven. in Massachusetts, and one in Central New York City. Literacy
Volunteers of America (LVA) tutors - also helped adult basic education ]
students, tutored inmates and trained inmate tutors in correctional
institutions,'and.trained college students as tutors. Libraries and -
business and industrial firms also became involved in LVA programs;
materials developed in the course of the project were two guides and
a diagnostic reading test. An: 18-hour LVA tutor training workshop was
refined and inproved.- A portion of the report describes the back— : ’

ground, organization, and purpose of LVA, touching on various- services

»
o,
[ X3
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and techniques, Next, a sectlon descrlbes the demonstration project

in. each of'the three years in each location., The summary discusses
informally the subjects of voluntarism and community developmqht and
then focuses on program objectives (séfting:gp a pilot project for
pogsible replication, supplementing state ABE programs, and surviving
beyond the office of education funding period); major problems en-
countered during the projectﬁ and the results of an independent
evaluation, presented 4s.a separate 30-page section covering structure,
fiscal procedures, relation to other programs, strengths and weak-

nesses, and materials. An evaluation worksheet 1s appended. (MOW)

* ok %

VOLUNTEERS IN COMMUNITY MENTAL HEALTH

'Superintendent of Documents, U.S. Government Printing Office, Wash-
~ 1ngton.D.C. 20402 ($Q.30) 49 'p. 1970 (ED 057 326)

This booklet givéq detailed accounts of mental health programs
in operation around the nation. ‘A total of nine different types of
activities 1s included. "Helping Children” describes a program where=
by students from nearb& colleges give troubled children, at home, an
experience in fr%en&ship-by serving as big brothers or sisters. -
"Helping the Troubled” gives an account of various projects conducted
at clinics to give patients counseling and other individually tailored
instruction. "Helping Young Adults and Families” describes projects
in which ciéizens serve as probétiqh aides to a court, which assigns
a counselor to each minor offender, and as substitute parents for
troubled. youngsters., -“Helping the Elderly” relates how volunteers
help eldefly neiéhbors‘by visiting them in their homes and in nursing
homes and by running a sheltered workshop. In "Senior Citizens "Wol-

' an account is:given of projects involving elderly and retired

uﬁteerﬂ
volunteers in community service. "Emergency Telephone Services" dis-
cusses these 24-hour services that ére_manned in more than 150 areas

in the United States as part of suicide prevention programs., "Community
Involvement Programs," "Citizen Action on Drug Abuse,' and "Helping

Alcoholfes" describe various community service programs. {(CK)
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Walash, Paul} Sleeman, Phllip J.

TRAINING IMPLICATIONS OF PARAPROFLESSTONALS IN URBAN PLANNING - A
ROLE FOR CONTINUING EDUCATION AND TRAINING

Journal of Continuing Educistion and Training; 23 2; 135-146 Nov.,
1972 (EJ 072 062)

* k%

Way, Max; Moore, Sharon

HELPING ADULTS LEARN: A HANDBSOOK FOR HOME INSTRUCTION PARAPROFES-
SIONALS IN ADULT BASIC EDUCATION

Morehead State Univ., KY Appalachian Adult Education Center 65 p.
July,; 1975 (ED 112 153)

Designed as a training and reference manual for instructers and
theilr administrators in Adnlt Basic Education (ABE) Home Instruction
Programs. The handbook .13 based upon experience in six projects 1in
Ohio and Kentucky. Adults receiving home instruction are functionally
illiterate and, through a combined lack of transportation, cﬁild care,
clothing, and aelf-confidence,-find traditional ABE programs unattendable.

Six sections present: (1) the home instructor--getting ready for ‘the

‘job, discussion quallfications, qualities, dutles, resource personnel

and learning center functions, and preservice training; (2) the under-
educated adult, discussion group characteristics, (3) recruiting and
enrolling clients, discussing techniques for identifying and contacting
potential clients; (4) instructing and counseling cliants, covering
diasnesis and prescription, placement, methods of testing and instruc-

tion, counseling, parent education, and possible problems (5) materials,

~ suggesting types of materials and their effective use; and (6) recong

" .keeping, discussing areasg of importance, ways of holding data, and its -

effect upon ABE prcgrams. Tests for initial placanent and formal diag-
nosis and ‘where to get them, a basic set 1in instructional materials and
their publishers, a list of materials selected from "Everyday Survival
Information: What You Need and Where to Get It,”" and instructor forms
are appended. (LH)

THE NEWSPAPER: A SOURCE OF HIGH INTERST INSTRUCTIONAL MATERIAL FOR
ADULTS.. INSTRUCTIONAL CONCEPT GUIDE NO. 10
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Dr. Robert A. Palmatier, Reading Departmeht, 309 Aderhold Building,
University of Ceorgia, Athens, Georgia 30602 ($1.50) 14 p. 1975
(ED 120 361)

The Instructional Concept Guide is part of a system developed
‘for tutor trainink and support. It is primarily designed for vol-
© unteers, but it can also be adapted to the training of paraprofes-

sional tutors for any type of adult literacy program. A key éomponent

in the system is the tutor support library, consisting of instructiopal '

,concept guides (training and reference aids for tutors) and'functional
content unite (models for the practical application of tutoring akills).
Cuide Ten offers suggestions to the tutor for using the newspaper in
adult readirg instruction. Sample lessons are presented for a hypo—
thetical student with beginning skills and a hypothetical advanced stu-
dent. The five-step lesson outlines describe student skills, aﬁﬁro—
priate skills to teach, gtudent's interests and goals, relevant arti-
cles, and lesson planning procedures. -Sampie-prac&ice exerciges are
presented.’ Additional 1deas and activities for teaching reading skills
through the newspaper, a practice exercise for the tutor, and an ll-item
bibliography are also included. (Authorfﬂs)" ‘
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The activity which 19 the subject of this report was supported
in whole or in part by the U.8. Office of Education, Départment_of
Health, Education, and Helfare. However, the opinions expressed

herein do not necessarily refleet thia position or the policy of the

u. s. Office of Education, and no offieial endorsement by the U. §.

Office Sf Education ghould be inferred. .

The Region I Adult Education Service Center is conducted under
provisions of Section 309 of the Adult Education Act, P.L. 91-230,
as amenfe@ and funded by the Illinois Office o} Education, Adult and
Cbntinuing Education Seetion, the facts an&lopinions stated in this

report aré those of the project staff and do not necessarily repra-

sent those of the Illinois Office of Education.

a4

b
<t

Y TN




