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ABSTRACT uz{g) _ o~ :

Twenty en mini-conferences on career education in
grades K-12 yere cond d in three phases, Two hundred sixty-onme
participant$, representing all fifty states, Puerto Rice, and the .
District of Columbia, attended the conferencé. Nine topical areas -
were considered as they apply to career education: teaching/learnlng‘
processes, evalﬂ!tion. cognseling, bu51ness/1abor/industry
involvement, parent involvement, handicapped ‘students, female
students, gifted and talented students. and minority students. Phase
1 examined these topics from the practitionerst! vieypoint.’ Phase 2
considered implications for state coordinators of career .education,
Phase 3 examined the topics from a national perspective as *
concéptualizers and executive officers of national associations made
suggestions and recommendations. In addltgon to the mini-conferences,

\"bnr fcetings regarding evaluation and data collection were held for
the directors of federally funded career education projects. The
conference articipants were asked to complete a questionnaire
regarding their perceptions of the outcomes of the conferelces, .
snggestions fon 1mprovement,afyd issues in néed. of further
investigation. KHost of the pafticipants mentioned that the greatest
benefits they derived from the conferences were the innovative ideas
on practice, admimistration, and involvement of groups other than
educators in career education. (This report presents a summary of
data extracted from the evaluation guestionnaires COmpleted by the
conference pirtlcipants.) (EH)
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THE CENTER MISSION STATEMENT

.

The Center for Vocational Education’s mission is to increase the abtl:ty of diverse agencies,
institutions, and organizations to solve educational problems relating to mcl.lwdual c&e.r plam |
ning and preparation. The Center fulfills its mussuon by: '

R L A A
Y

¢ Generating knowledge through research L

Fi

. \

0 Oevelopmg educational programs and pé‘ducts

" & Evaluating individual progrém needs and outcomes
. !nslalling educatioqaj programs and products
3 Operatiné‘infgrmation's_\)stems a'nd selrvic&r .

. 'anducliné leadership development and training programs
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© MAJOR ACTIVITIES

- 1

Fwenty seven mirac:nferences were gonducted in three phases with the Director of the Office
of Career Education. U.S. Office of Education serving as corfference chairman. Nine topical areas
were considered as they apply to career dducation. igaching/léarning prodess, evaluation, counseling,
business/labor/industry involvement, parent involvev:fent, handicapped students, female students, .
gi{ted %ld tatented students. and mindrity studentst . ) L

[y ' - .

“*Phase 1 examined these tapics from the practitioners’ viewpoint, Phase 2 considered implica-
tions for state coordinators of career education, and Phase 3 exami t)'le topics from a national
perspective as conceptualizers and executwe officers of natmnal ciations made suggestions and

) recommendations.

This project also organized orientation and follow-up meetmgs for dnrectors of pro;ects fu nded

through the Qffice of Career Education, U.5. Offlce of Education.

’ -
-
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PA RTICIPANTS

L

. hL?\T@#;?;ed snxty one partrcnpants representang all frfty states Puerto Rico, and the Dnstnct
of ColUumbizware convened amhe mini- conferences All project diréctors, except those with very

e srnall b.;bdmg, at’tended the pro]ectdrrectors Jneetings. . ¢ - . .

P
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EVALUATION AND ourco:g ES ... YN . EETEY
. 3 i : .
Each con‘ference participant was askgd to complete a quesuon naire regarcilng his/her percep
tions of the outgomes bt&the conferences, suggestons for improvement, and issues in need of further
. irnvestigation,” Gn the whofe, each corrferenoe ‘Wwas rated 4s bemg very worthwhile to-the participants;
_ aithough conferences on women and rrunormes fell that issues could have bieen discussed more

thorougbly and at@eater lrength The marn criticisms on that score centerecrl,around msufflcnent
tlme LI . p . . -

.
*

respective grot
tin ued.

- Perhaps t e eagest benefit of the con ferences 10 partlcrpants was thé vast a(noum of innova.
tive ideas on practice,’a mmf’;tratron and ijvolyement of groups other than educatorsun career
education, Most of the garticipants mentioned thisan their conference evalugtions. TheBroducts

. of the conferences, piajett réports.and the USQE monographs that became an outgrowth o,?the
mini con fergnces, dre rec wmg widespréad use. Many state coordinators of career educatron asso-
~ cratnon offlcer,s, anc praclitioners mdrcated that they were drssemmatmg them to therr constrt,uents

s s - . - An—— .

.~ CHANGES INTHEPROJECT . . ' LT e s
Orlgrnalfv schdduled for twenty fOurcdnferences this project conducted three additional fieet-
‘ings-, conceptuahze&rs tea hmg*’leargmg associations, a,nd commumw orgamzauons and. 3550CI3LI0Ns.
.P

*

ject drrectron was' away frorn defrmng the scope and sequence of career .

it at the tate and national leyels. The principal reason for this was that
teachers as griginally assumned, were to provide the basic information on scope and sequence. As

\,rt turned ouf they yere quite resistant to the notion of defining scope and sequence, although they
* did provide 5ubstan igl insight into the substance of career education for thetr grade fevels. While
Phases 2 and 3 exanined the reports of Phase 1, there was little in the"way of strucjuréd sgope and
sequen'ce that they ¢ould review and elaborate ugon. Instead Fhase 2 and 3 participanits cussed
issues gpd concerns relevant to their mvolvément in career education.

3




FOREWORD *

.

ty .
As part of 1ts interest jn and suppoft of studies in career development The Center for Vota-
tional Education continuest to pursue and engage in research and development acnvltres that con-
tribute to thé betterment of career education. .This project was designed to move towafd national
' consensus on.the scope and sequence &f career education for Rmdergarten through grade twelve.
Such an achievernent should help, pzactntloners and_other educational decision makers 3 they plan*’
and |rnplement career eduation experlences in their schools. ~ * ¥ . A

\
.y F -
.

The degree of |gvolvernent expertenced durung the minj-conferences is another #mportant
. banefit.. To involve local pracyitioners, state coordinators of career, educgnon busiftess, labor, and
mndustsy representatwes members of national orgamzatlons outside of career education, and 0 S.
. Office of Education, Office of Career Education staff represents a significarit achievement in edu-
" cational research and development. Their agreement concerning the substance of career edliggtion
shoutd lead to effuc;ent prograrm development, v'é'luatioh and implementation in future yeag\/
We would like to thank the partrcapants of thesg twenty-seven rmpl-conferencbs for theig time
and effort, but most of all, for their invaluaple adwsg ard consultation.

. -

I

' *
.

Flobert E Taylor Director L
The Cerfter for Vocational Education ! <
The Ohfo State University
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ACKNOWLEDGMENTS

Career Education I'?hnn Conferences is a project that has concerned ltself with people and what ,

they are doing for, thinking about, and hoping for in regard t6 the future of the students in our
nation’s schools. Only the lack of space prohibits mentioning each Person’s name, but | do want to
thank each participant for the uniqué and meaningful contributions he or she made. To be able to
witness the enthusiasm of participants as they told about their dedication to career education efforts
was a learning expetience that is without equal. To see Dr. Kenneth Hoyt masterfully guiding-dis-
cussions, coRscientiously followyng through on all proposed action items, and sharing his vigor and
infectious zeal for career education was truly inspinng. In our first mini-conference Peggy Horner
noted, “"Career education is abaut people, not products.” How right she is. From my point of view,
itis about very spécial people, indeed. ’

. ] . . -

The Center staff is to be commended for their efforts to make the project function effectively.
Marianne Bohne, our project secretary, conscientiously and effectively handled vast amounts of cor-
respondence, business forms, and manuscript typing. Her giligence contributed greatly toward the
articulation of the project. Appreciation 1s also expressed to Lee Brown for her consultation ang
work on graphic design and t0 Nancy Fromson for editing various manuscripts. The project is in-
debted to Janet Blankenship and Peg Pethtel for assisting in Columbus conference arrangements, to
Ernc Ruff for transporting participants, and to Ernie Spaeth for duplication services. Conferences
were ably photoaaphed by Pan Krivicich, {

Many conference participants graciously brought career education materials to share. These
gxcellent materials can be seen esther at. Tg'ie Center or at the Office of Career Education, United
StatesOfflce of Education. o,

a " " .

Finally, appreciation is expressed %o over one hundred persons who attended these mini-
conferences as observers. They added immeasurably to the spirit and success of our productive -
dialogues on career education. .

Richard J. Miguel

Project Director

Career Education Mini-Conferences
The Center for Vocational Education
The Qhio State University
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PREFACE

This document delineates the information required for the final reporting of project performance
for Career Education Mini Conferences. This information is reported according to Form No. 61-R1187
provided by the Office of Career Education, U.S. Office of Education. .

A copy of the final report of conference proceedings, used for dissemination purposes, has heen "N
submjtted slong with this report on project performance. ! .

. L .
. The Center for Vocational Education is grateful to. Dr. Kenng}ﬁ 87 Hoyt, Director, and to
Mr. Terry Newell, Project Qfficer, of the Office of Career Education, U.S. Office of Education, for

the significant roies they played in conducting this-project. \\\S
) !
. L
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FTEM 9. MAJOR ACTIVITIES,

—
The maior’bccompllshmen ts of Phase l of ®e mlrfﬂ:onferences are included under the first three
objectwes of this project. . . , . .

- L]

) _ " Objective 1

-

& -

- Teachers and otherswirectly involved in instruction will define the nature and substance
of career education by the following grade levels: K.3, 4-6, 7.9, 10-12.

. L C o \ . ‘
Transactions ¢ . )

L) 4
PR, ]
LI PR - . T

Four mini conferences were held at The Centey for Vocational Education, The:Qhio State Uni-

+ versity, in Columbus, Ohio. Each conference lasted two days and mcluded twelve participants. The

topic of these fodr €onferences was. the teachmgflearnmg process in career education. Tbe dates and
grade levels covered were as follows: ° r . s

-
L

. Con ference 1. Grades K-3; September 89, 1975
Conference 2: Grades 4-6,  September 15-16, 1975
Conference 3+~ Grades 7.9, ~September 18-19, 1975
Confetence 4: Grades 10-12,, October 2-3, 1975

A summary of the progress made on objective one at the above four conferences Tollows.

. '4 ‘

Conference 1: Teaching/ Learning Process. Grades K-3 . " _ .-

Career education m3 the primary grades fosters feelings of self worth in.students and contrlbutes
1o thgnr serfse of importance as human bemgs Students involved in career awareness ac tivities gain.a
sense @f accomplishment and success. In learning more about themselves, students become awa { of
their relatlonshrps with others in their comfunity. These conference partac-pants noted. that these
learnings become SIgnlflcant in helping students form positive self- cOncepts :

d -

Acquisiti'on of specific occupationm knowledge and selection of occypations were not seen as
appropriate outcomes f6r K 3°students because they are too far removed from major career decisions.
Also, ro onhe has any idea of what the world of work will be like when these-students enter it. some 10
or 15 years from now.

N L oe

The rolgof parents in careér education is most\\fmportant at this level, and teachers should make

use of this valuable resource. |t was pointed-out that many students thoroughly enjoy having their i
parents come to school as communi _fesource persons and are fascinated to hear about the tasks they,
per form in their occupations. Describing jab experiences, showing picturés of job locations, spemal

tools and equipmerit give students greater coreer awareness. SucH shared experiences provide a bas:s

for better child/parent understanding as well as initiate understandmg of h W classroom leagming re-

lates to the world of work. ' .

. This group of K 8 teactlers also indicated tl}at.knowing what key, )

. . - .
- LY

v




should“t'not be taught as a separate subject. Rathér, 1t should be taught within all existing subject areas.
in this way career educatron acqmres the&cope and f&uence of the subject matter intd which 3t 1s
infused. . 4 .

- 3
-

-

-

Each partitipant expressed enthusiasm about involving :;ther teachers ih career education, al-
though there are barriers to overcome. Many teachers do ndt yet seem t0 understand what career
education really is. Through in service workshops, committees, and general meetings, teachers can
learn how to make better use of school and communify resources tq help students.

Conference 2: Teaching/Learning Process, Grades 4-6

»
4

This group of teachers feels that career education has many plusses. At the top of the list are 115
+ very humanistic qualities. Career education.allows students to explore, to find out what their interests
" and strengths are, and then to capitalize upon them. Success, the key to building positive.self;
* concepts, is incorporated at every step. Indplvefent in career education permits acquisition of basu:
skills in a positlve learning environment.. The participants have found student motivation to be high’
.y'n the nine through'eleven year-old age groyp and this makes learning experiences very exciting for
both s’tudents and teachers. :

)

s .
3 ’

"Fourth, fifth, and sixth graders', in developing career awareness, become more sensitive to.the
reasons for farmal edugation and to the need for preparation for the world of worlir Cantacis with -
communsity resource persons help students realize that learning basic skifls now:will be important later.
A rhajor benefit of career educatian is that 1t enables teachers to help students become more of what
they are capable of becomipg. |t makes education apart of lifey andmot merely preparatnon for it.

LY
Much drscussmn in this group centered on values clarification. iIn developmg \cah.les. students be-
spome aware af the personal meaning of work in,their own lives and can begin to ‘relate this awareness
to\their own career interests.” In addition, focus on the improvement of work habits, development of
declsmn making skrtls and |dent|f|cat|on of working styies are of great importance. One area of con-
* cern to these participants is helpmg students gain respect for ail types of work Students must reakize
.that it is the integrity of the person donng the work that matters.. 7
.®
Durmg a du?cussmﬂ of scope‘and sequence for career education, these teachers alsp mdlcated that
the emstlng schoel curricula provide much of that structure. They felt that a highly specn‘lc scope and
sequence ﬂemgned extiusively for career education would’ be too §imiting and would not be ‘used.
Hpwever, 3 i'broad overview of directign and purpose would be useful.
L] Y to- ) _“. )
Evaluation of caréer education programs is difficult. Existing tests do not seem to give an acous .
rate picture of the outcomes of career education. However, teachers should not be heid back by the
ifpitations of evaluation instruments. F{ather schools must gather and megsure evidence i terms of
oblectwes set forth by career education’ Evaluations made by -teachers ‘must be valued, since their
observations and judgments have rendered the best evaluation data avaitable. »

- N 4

Conference 3: Teaching/Learning Process, Grades 78 .

At rf.hé’»}uni‘m high leykl, the emphasis of career educatiQp shifts from the student as the fecerver
of career information fe’that of the student as the sub;ect' of career exploration, In elemen!ary
. school, students hearfmuch about different Kinds of occupations through career awareness activities.

PAFullToxt Provided by ERIC




w s areas‘oi interest to them, According to these teachers, students in grades 7 9 enjoy and benefit from
shadow activities and actua! work exper:ence that permlt students to do the work —not 1ust ob

serve it, o

. The teachers\participating in this conference described a broad range of activities that focus on
the accomplishment of several important goals. These are highlighted in five questions developed for
junior high studen{s by a values clarification project. . Why explore? Who am |? What 1s a career?
How can school help? What can | become?

Thé‘need to develop self awareness and foster positive self-concepts continues at thes level. As
students develop increasingly clearer pictures of their strengths, weak nesses, in terests, and values; they
are able, wui?'cou nseling, to direct those traits to appropriate, broad occupational fields. Students are
then able to- formalize educational plans that are very flexible. but purposeful in providing career di-
rection. The s¢ghoolstaff, parents. and the business. labor, and industry community play important
roles in the lives of these youngsters. - They must be available and willing to collaborate in the best
interest of ‘the students. - "

Conference 4: Teaching/Learning Procfess, Grades 10-12

The need for career education 1s vital at the high school level because it is at this time that stu-
dents either formalize their postsecondary education plans or make final preparations to enter the
work force. The contacts with, and support of, parents, school staff, and community resource persons
help high school students organize all the input they have had during the period of their formal educa-
nion. In this way, they chn.make intelligent decisions regarding their fu?ure plans.

Ag students sWive to understand themselves, the world they are about to enter, and their roles in

. it, 1itus vital for them to develop and refine certain skills which will enable them to choose the types of
work to which they are best suited. Having well informed people who like what they do. succeed in

their Jobs, and_ar;ﬂiq\,r]ope with life's problems and adapt to changes is the goal of careeredu '

»

cation. - ¢

r " -

- Teachers at this conference indicated 31 skills and attitudes that should be emphasized in the
High school years Among them are. continuing the learning processes of self-awareness, including
self respect and values clarification, resgecting work’and understanding its personal value, learning how -
to make decisions and take respensibility for them, acquiring good work habits, understanding the im-
portance of communication ang :nterpersornal skills, developing coping and adaptability skills, acquir-
ing job seeking, job getting,.and ob holding skill$, understanding the wide range of options ayailable
within ou ({econom‘lc-sys'te‘m\and \settting registic goals .angi knowing how to achieve them.

- 4
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Objective 2 L. o

-

*

Evalyation specialists, counselors, business/industry/labor representatives, and parents
will identify problems associated with organizational aspects of -12 career education.

L

D heen,, el |
" PN

L4 . - .
"

- LR
1 ’

_Transactions . . b ST

~

o P L
Four mini-conferences were helg at The Center for Vgcational Educgtlon in Columbus, Ohio. .
Each conference lasted two days {exfept BJ’I{'L which was one day) and included twelve participants..-*, N
The topics and dates for these conferences were'_a_g__!g_IIQWs: ] ¢ ", .o

] YL -

-, Conference 5. Evaluation, Octoher 6—7, 1975
Conference 6: Counselors, October*13—-1%4, 19756
Conference 7: Business/Industry/Laber, October'22, 1975 - )
Conference 8: . . Parents, October-27-28, 1975 T .

N 4

A summary of the progress made on objective two at the above four conferences follows,

. .

§ -

Cofiferehce 5: Evaluation | . ‘
.o . mad ’

There are many evaluation devices and processes being employed to document the successés of
career education. The participants of this conference, who have much experience in evaluating career
education in local school districts, provided perspective on the problems, progress, and future direc-
tions of those evaluation proceSses. The evaluation outeomes squght by these experts lie in the follow-
ing areas of knowledgé. use of occupational information, awarefliess of the availability of educational

-\p&para tion programs, understandiny of baSic career development principles, awareness of reality fac-
tors such as financial barrjers, a'nd;e f career decision-making and planning skills, Other areas that.”
need to be assessed are ra.z»fllts of ifcremental improvement, long-tange effects of programs en stu-
dents, and acceptability of products and pregrams to users. .

»

\ : -
. - : J
In reviewing the nine learner butcomes stated in the USOE' Ca; eer Education policy paper, these
. evaluators reported tigd® almost all are measurable. Finding the appYopriate instrumentation, ackieving
consistency in reportiffy data, and finding consensus on what constitutes adequate achigvement of the
outcomes still remain major problems to be solved. . ¢

- *

Other problems include identification of specific outcomes by grade level progression, verifying
that outcomes are directly attributable to specified treatments, helping the public understand evalua-
tion results, keeping evaluation costs reasonable and identifying differe tial‘gy‘ézluation methodologies
that can account for differences amongvarious student populations. i .

.
- - * . -

#

Y

Tonference B: Guidance apd Counseling ‘ \

Diverse roles of counseling and guidance were represented in this oonfg(reme. Because, partici
pants’ jobs ranged from elementary, junior high, and high school counselors 1o career education coor:
dinators, career resource specialists, and placement officers, so, a wide varigty of expenences was

scribed and multiple perspectives were achieved. The most ir’npo:t(ant fait 1§ that coypselors play
avit r(ale in career education and that they should be involved in career education pfanning and

| 3 .
"
K
+

ER]
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implementation from the 5&ginning, The participants described how they relate to other school
personnel, stulents, parents, and community, programs now in use and those planned for the
foture were alsa shared. . LT - T f

-

u ' - . . - - .

Several Roints merit attentigny. Counselors need to take the initiative in involving teachers in
career education. .Presenting idegs; offering suggestions, and volunteering assistance are ways to do
this, ‘A cooperative effort, begun by the counselor, enhances teacher/cQunselor relationships and
may motivate teachers to provide exciting career education activities f students. In addition,
teachers will be amenable to havifig counselors conduct the activities which counselors are more
_surtably prepared Another dividend of this cooperative effort will be the teachers’ willifigness to
participate in it se’rvrce’{wmksh s to improve their career gducatlon skills.

R ; . ) ] )

+  Career 9dUcat:on and cardef guidance were afso discussed. [t was felt that if.career education
_# dealt with effgctively by el‘e ntary, junior high, and high séhool teachers, thgn high sehool coun. 4
“selors will be able to do career guidance mere successfully Career education an reer guidance
%re complementary effor‘ts—-not an eitheér-or proposition.

Loa Inclusion of admamstrator«s and currrcu-rum developers is Also essentral _All sghool gersonn
need to understand th to ificorporate cyreer education concepts into all subject areas at all gratle
fevels. Only when the cot}ﬁelpr can have input into curricula, cooperatron of the administration,
and support of the teaching staff €an students derive the greatest beneﬂt from their formal educa-

tion experiences” X (‘

[

’

‘Conference? Busrnessf[ndustryﬂ_ab

. N + ST ' - - ' )
The buSrness labors and rndustry communnty is a)th a benefactmource for career

, education, The goal of achlewng a educated, skillfully trained, and self-motivated work force
" cannot be overemphasized. |t appears that 8/L/) not only value that goal highly, but are also willing
to be partlcrpantS with the schools in athieving it. Each B/L/l organization ne€ds tb take proactive
measures in such areas as formulating gareer edudition policy, assr;ting educatofs in transcending
» _the obstacles that are'now keeping the ﬁorlds of school and work apart and aiding students 1D their
) “transitions into work p!aces - a‘

Parti#ants in this conference 4bounded with ideas-and suggestions for quality B/L/) involve:
ment in career education. They‘wggre also insightful in identif ying potential problems and offering
possible solutions. A'major source.of drfftcultres Eres in organlzatronal stru€tures. For e>5A/:1ple,
8/L/1 have observed much career education at the “grassroots,”” but little time being spent motvat .
ing principals, superrntendents and board membérs. 8/L/1 are not often.willing to :?&t career
ediication if they entounter resmtance from the schools’ pollcy makers. Other orgaRizational prob-
lems center around getting edycators and Bﬂ.ﬂ personnel familiar with their reciprocal domains, and
getting all concerned to fun.ctron asseffective career educators.

-—
.

Excellent examples of career e&ucatron practrce were presented by the participants.. Therr
%&penor efforts are represeri®tive of small businesses and giants such as General Electric and DuPont.
r actrgmes are performed in'the school and at their places of business. n one case, an industry
ﬁ /as “loaped’’ one. of its management personnel 1o a school systém for a year.

» r ~ 1
; . ’
Conference 8: Parents

l - *

%

This conference convened to chscusS« the role of Parents in the career development of young'
sters in kmdergarten through grade twefve The partnc:pants represented a wide spectrum of careers




» .
" and varlous‘types of commumt;e} Placlng a htgh value on career educatlon _they believe it cyfytri-
butes significanitly.to the growth and learning of students. In particulag, career education Is seen gs
- providing the fplldhang benefnts; better self-understanding, awareness of multiple career possibilities,
expetiences’in a variety of work SBttl awareness of life- style implications of different kinds of
work, plans for what tq do rlght after vlng school and rnotlvatlon for learning—especially acqunr
ing basic skllls CT T .k
'ﬂ'ne cofnmumty was recognlzed as an exceHent "taboratory for career educatign. Schools: -
should net try to do evenfthmg by themselves. For example, comfunity members can assist -youth
in productwe use of Ie:sune tlrne Comm.unlty resource persons gan be drawn upon to provide frrst
hand knowledge about work and occupations. Participants pointed out the dlfﬂculty in trying to
obtain rnaamngful work experience outside of schools for teachers. They felt the;,e must be mere
efficient way's for teachers' to becpme knowledgeab[e about careers and that busmess labor, and
industry cQuld be helpﬁul in ‘this area

-

*,
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Hepresentatj,yes for hahdlcapped persons, wamen, gn‘ted and talented persons, and ?
-, minofity groupwrll |denﬁ#y problems associated with organlzqtlpnal aspects of K- 12
” career educatron for sﬁsecial segrnents of the population. . & "

* '# L -‘F& ' @‘ R . . . -
T ansactlons £ " & S +# o . g ) g
‘4 . " . oo F I ' -
] Four mini-confeérences \Nere held a;,.‘l'he Center for Vogational Ef‘lucatlon in Columbus, Chio.
E:.L:h conferdnce lasted two days and included twelve partrclpants The topicsand dateg-éor the‘&B
" topferences were as follows %

y r " o
Cpnference 9: Handicapped Novembens 4, 1975 Yo f
Conference 10:  Female Studénts, November 17-18, 1975. ;’;‘4

Conference 11: ‘Gifted and Talented, November 19-20,1975 |~ ;
Co&Terence 12 Mlnorlty Groups, November 21-22: 1975 ‘. T

*, ‘-
‘\A summary, of the prbgress made on objective three at the above four conferences follows

/ . - ‘a

i . . .

Confemnce 9 Handicapped . ’
' LA S . i
this confqrence understand and care deeply about the special needs of handicapped
reer e cation gan E'»e a means of Iettrng these students achieve suct;ess at whatever itis

uitifandicapped, ut ay bea physucal care skill that most people take for granted. The phrlosophy
of-carger education em asizes that work is more than paid ernployrnent It permeates ail of our
activities, Through career education, Handicapped students can develop positive self- concepts and
achieve their maximu potentlal s

1
iz ™

de incidenge and hrgh incidence handrcaps bcth physrcal and rnental were represented at

" this cor:ferénce Ithough each area has its unique problems and corgerns there are areas of com-
monalrty inall ha dlcapprng conditions which can be.qpproadhed with varying degrees of emphdsis.

e
Much discussion focused on the naturg of the skills to be included. Should handicapped stu-
dents be trained in the samé skill$ as those deliyered to the general student population? " Many par-
ticipants felt that generally the skills are the same but that the approach and the actwrtres need to
be designed for the particular handicapping condrtior‘i

~ Many of the programs place primary emphasis on survival and adaptability skills and on the
> ‘development of positive attitudes. Handicapped students often have not learned the basic living
. skijils that other childreo pick up naturally. In addition, they must learn to deal with the ridicule |
. and prejudice that they are bound te-encounter. Awareness of their own strengths and weaknesses
allows handicagiped students to build positive self-concepts whigh enable them to learn job entry
skslls b , -

ﬁ'ﬂ; -
/  Conference 10: Female Students
i

Qn ! ) ‘ bl r
_The themg "'Sex Role Stegedtyping as a Deterrent to Freedom of Choice” was adopted by this
conference, Mudh of the discussion focused on this topic, and a resolution was passed to affirm that

3
N ¥
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+

every indivic]ual_ has a right to,a career which incorporates her/his abilities, interests, and life-style in
ways that gliminate barriers degling with freedom of choice for individual career decisions. Women
have found this right difficult to achieve in a society which has stereotyped them and has not.truly
given them the necessary choices to develop themselves as self-actualizing adults,
. . - . “
Many issues were raised, but time did not Permit their resolution, The participants feit that

"there must be a realization of the quiet revolutjon taking place in the living patterns of women’s
lives. Of particular focus are patterns which reflect diseontinuity in their careers. Creative and
serlous efforts need to be directed toward raising career aspirations.of female students, exposing
them to the total world of occupations, edutating others to the career problems caused by sex-role’
stereotyping, and designing educational environments that prepare female students to participate

in and to receive benefits from work experiences that are equal to those of their male counterparts.

The participants were zealous in making career education a vehicle to facilitate the career de-
velopment of women. Their undertakings have been undeniably successful, and they hope to enlist *.
everyone who touches upon the careers of female youth and adults to appreciate their h an needs

. . and to create, or in some cases not to impede, ‘the conditions that will ensure optimum Career devel-

. +
.

Conference 11: Gifted and Talented )

opment. .

-

Because thewr abilities are superior, the career education of gifted and talented students is often
neglected because many presume that their success in careers is predestined. This conference made
it clear that the gifted and talented are just as much in need of career education as other students
are. Since they are exceptional, career education may even have to make special provisions to fac||
itate therr vocational growth. . ' '

The discussants presented many worthwhile ideas. a novel means of assess:'ng abilities that
could be used m career education, an exeCutwe intérnship program;a community resource project
for the aifted, a theater arts program, and a career values clarification program. [t was emphasized
that work experience related to career exploration has special significance for gifted and talented

, ¢ estudents. Not only are business, labor, and industry especrallv,ml‘:éptwe to this group of students,
.but the experience also provides thern with the Qpporxunlty to expand and enrich their curricula,
rather than merely accahln_g it | . St K

- ' :

~ Many problems; that have plagued efforts to meet the needs of the gifted and talented continue
todo 501n career edué-atnon Should,they be separate& from other students?  Are they entitled to a
ptogram that is superof to those offered other gudents? is the cost of their sgecial programs justi-
fiable? Are there weaknesses in American educqnon that do them a disservice? Thé participants
explored thes@ issues and demonstrated how” wOrtlgrwhrle career education for grf‘ted and 'tafentpq
students can bf provl;ied vz DA S

Lot
b ) A ‘;:\

K {ﬁ £ BT E{
COnference lg;:_Minoritv Groups . : '+' # .
e S ) , .
Significant progress has beet made for rnrnomles in varrous lgcales through caree‘r educatlon
. Thus is a tremendo¥s beginning toward providing equal opport.unrty antl achieving equity, for aFl
The parucipants related conggrns and prob)ernséssocrat‘gd with prn,yrdmg career educatton to mé
varlous minority populdtions the,y representg., E R

- \
"
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Generalizations about rainorites are Sften inaccunate and lrnay lead to inappropriate actions

,that may result in dvssen.‘ e to them. While the term minority” may be coqvement tg use in re-
ferrmg 1@ persons who vary. in sonje way from culturallhofms, it should not be misu .Groups

*" lapeled as miporities are.qulte different from one anotfler. Some may be quite dlfferent from the
majority of the populatlon in'theit cultural approachedlto life and learning, while others are not |

ard may not gmsh tobé treated du ferentlally Thns vadi 'hce in a |tude is notieeable within any
mmonty group as weH

3

success and satisfaction. Ingenuity
ing the career deveiopment of vari inorites i ed with special emphasis on successful
i rision-making and on insight into guiding

- .




.Obiective.éi ;9'- .

Statg coordinators of career .educauon will report ony, “the sta%uf of carger education as .
a means of gaining a@ational perspectwe on pfoblerris, conce?ns, inﬂ."successes associ-
ated with the coordination of dareer education within the- s,ta.tes

% R

Transactions .,
. . ‘ ‘ . r

Pha%e 2 consisted of four mini-conferences which werg held'in Washington, D.C. Each confer-
ence lasted two days and involved approximately eleven state coordinators. An effort was m
»Include at least age coordinator from each of the ten USDRreglons All states {including Puefto
Rlco ahd-the District of Columbial were represented except for Alaska, Defaware, Georgia, MISSIS

sipp 1, Montana, Pennsylvanla South Carollna and Tennessee. The dates and Iocatlons of these éon-
ierenceg were as follows:

1o

20 +
. ’ ' - ol ™

Conference 13:  January 5-6, 1976 Channe! 1nn

» ~ «Conference 14: January 12-13, 1976~ Channel Inn
Conference 15: “January 19-20,1976 -~ Channellnn
Conierence 16: *January 26.27, 1976 Gramercy Inn -

A summary of the progress made on objective four at the above' four conferences follows,

.

+
. ¢

Conferences 13-1‘:‘;: State Coordination of Career Education

The overall picture of the present status and apparent.prospects for growth of career education
across the land, as revealed in the conference notes, is one of optimism and encouragement. Obviously,
several serious problems were identified, but optimism was much more prevalent than pessimism The
followmg are the geheral insights gained from the conferences "

. A A
‘lnterest inand Enthusiasm for Career Education ’ "

-

-~

There appears to be a very strong consensus that both interest in and enthusiasm for career )
education are strong and growmg still  stronger at the local (LEAJ level. While we found a few states
awhere quite the opposite situation seéms {o eXist, these were definitely exceptions to the rule. The
level of enthusiasm, interest in, and support for career education at the state department of educa-
tion.(SEA} level, however, does not appear to be as high as it isin the LEAs. Almost twenty states
indicated that one of the strongest areas of Fesistafice to career education seemns to be present among

- SEA staff, not those in LEAs.. This js a problem'that some cbordlnators may want to discuss with

- thelr state school officer. . ’
Readiness for Implementation’ .
\ N -
Readmess for the implementation of career educauon while apparently not as strong as Iocal
mterest and enthusiasm, alsos,ee:‘ns to be high in most states. |t appears that, if career equcatlon

5 1mplementation legislation at the K.12 level were to be enacted by Colaress this year, we would’

- find over thirty states ready to move almost immfiediately |nto an implementation mode. This is
very encoura ging.

i
H
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. Level of Bonafide Career Education Efforts

While no exact statistics were given, each state coordinator was asked to make a "best guess
with respect to the proportion ghstudents within the state now being exposed to career ed ﬁauon.
Tt app %5 that bonafide career education efforts are taking place in more than one-third of all school
districts afg available for over one- -third of the K-12 students a{ this time., it will be mpst interesting
to compare these “‘best quesses’ with results of the statistical rangor sarnple the American Institutes
for Research'{AIR) used in doing their “National Assessment of the Current Status of Career Educa-
tion.” If the iformation gained at these conferences is reasonably accurate, the AIR results will
probably show career education reaching more than ong-third of K- 12 students—at least the K-9
students. It ls alse. gratlfylng to note the apparent current movement at the senior high level.
' 'n‘ . Fl

Teacher Education lnst:tutrqns and Career Education

) .
J It seems obvious that we still have a very long way to 9o before we can say that teacher educa
tion institutions, taken as a whole, are deeply involved in the career education movement. It looks
as if most are not and that, of those doing something, the most common activity seems 1o be helping
wuth in-service efforts—rather than restrugturing their presservice programs 3o as to infusg a career
education emphasis there. The reports avaitablé regarding existing career education actuvltles n
teacher education institutions do mdlcate that they do appear to be using an infusion apprqach
rather than “‘adding on new courses.” The notes that follow identify those states in which thg
greatest"amount of activity appears to be present among teacher education institutions. Petsons
interested in getting anforrnatlon on their actlvmes should contact the respective state coordmam{s.

LY

v

Organizational and Reporting Arrangements of State
Coordinators of Career Education within SEAs

As a general principle which holds thaf career educ tion is for all students, it should follow t,)'nat
the state coordinator of career education should re the ghief state schoo! officer. However,
an increased diversity in reporting arrangements ppears to be coming about for state coordinators
of career education. The most common arrangement still seems to be that the state coordinator of
career education isn the Vocational Education Division and reports to the state director of voca
tional education. Yel, if the noles are reviewed carefully, it can be seen that several are now assigned!
to’the Division of Instruction, several mere to Pupil Personnel Services Division, and a few have as:
signments whereby they report directly to the chief state schoot officer. The trend appears to be
one of moving the state coordinator of career education out of the Division of Vocational Education.

In those SEAs where career education is housed withi Division of Votational Education,
there do not seem to be many operational problems of hawing career education apply across the
entire system. The state directors of vocational education in these states appear to continue to be
giving strong support to make career education efforts apply across the entire K-12 system.

. .

Sugport of Career Education by Vocational Education

-
\ i

oy

+In same states, it does appear that <areer education is Iosung support from the SEA Division of
Vocatlogaf Education. The reasons for this are not so clear as is the fact that it is happemng Seéveral
state career education coordinators reported that, as of July 1, 1976, vocational education funds will
not bg available for career education. Thisis an':'u nfortundtd situation. Had it not been for the sup:
port vocational education gave to career education in the beginning, career education would not be
n existence today. For this as well as for sound cOnceptual reasons, career education must continue
to be suppopi\oe of vocational education —even where mutual support seems to be waning. .True, :

)

7




the mission of career education is roader but it certainly cannot atcomplish its goals without a’
strong vocational education effort. In terms of a generat principle, it can be stated in this way: as
we move beyond vocationat education, we must not mmove away from vocational education.

Leadership Support ?merging from Guidance and Counseling ’ .’
) M ’ o

. It was gratifying to see the large number of states where strong leadership supp rtis emerging

from the guidance and counseling field. The situation with guidance and counseling{ like that witl%
. vocgtional education, is that there is need for their expertise and services if the total career education
effort is to be successful. In many states, there are counselors who have been less than enthusiastic
about career education, but these conferences along with personal observations made around the
country by the Director of QCE offer evidence that this situation is rap]cily changing. Counselors
do have\a key role to play in career education and it is pleasing to see them takmg a more active role.
g L% N “w"\;‘,"- SR .

Importance of Classroom Teachers cil ot ‘:__,

~, L]

There do seem to be a few states where c%reér edtlcatlon in effect appears to be a combination
of vocational education and career guidance. Thig, of course, while valuabfe, is not sufficient fora
col‘nprehenswe career education effort. However, the cmclal |mportance of all classroom teachers
in |mplement|ng the career education cancept must cd{ltlnue to be emphasized. Thisis one of the
obvious advantageqamrU|ng to those state coordlnatﬂrs who are |n thetr SEA Division of Instruction..

Wb '
~ Fuhds for Cdreer Educatlon
"l Q‘ ' s YR
- e’f\at bur btggest commion problem, as é’fmoWs obtatmng funds for career education.
Manv.staté c;oomlnators are flndmg unigue ways | of ysing’ ﬂtﬁm‘ lqnds of federal fudds. Several co-
OfdfnatOrs however, reported that some funds are “‘drying ! 1;19 * this’ yeart {see’'page 7)—-and this makes
. for very séﬁous problems, indeed. As a REFOQ RM movernent, it miakes theoretical sense to think in
1erms OIJBd'recttng current educatlon monles to career educatlon rather than asking ‘for brand new.
. dollars-under an assumption that all cul’rently availabe fznds will continue to be spent in the same "~
" way they always have been spent. This should continue to be emphasized as often as possible. This e
having Been said, it is also apparent that we DQ need SOME career education dollars specifically ear-
marked for this purpose. The “line itern™ approach in the state budget appears to be one idea that
is working in many states. ' ' o

i

The implementation of career education wilf not be easy and it will not be quick—no matter
how much new financial help we gdet. The REFOQ RM of American education is going to take some

time. .
“ .. L

Commumfatlon
The second blggest problem appeafs 1o be commumcatlorr Apparently, we still have a very
Iong way to go in order for everyone to.understand t’ne career education concept in terms of its
‘nature, goals and basic methods. This Lvas 5urprlsu)g in that we seemed to be further along on this
* = problem, than we apparently are.. | { - , .
State qurdlnators Workshops and in%ervlce Al;tdll 2
L A_. “w’ * .
The large numbers of wOr;kshOpsand othel'”:’tﬁ ice activities that the state coordinators have
conducted in the last two years is impfessive, ,The arnount and variety of effort being expended are
amgzing and are reflected in the noteg that foNow les kind of activity must surely be, and will con-
tinue to ke, rewardlng to all invoived, ’*i g

- - -
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3 . Objective 5 s ) .

. L]
. -

- ’ » !
Conceptuallzers unwersuty pro!essors researchprs and executlve ofhcers of assoclatlons

to career eduo‘qtion, arid _ ‘ . .
Suggestions for community support of and involvement in career education.

- - 2 '
8 - . 5

Tydnsactions L S g : '
N . -.5 | 4 - ' -

y + Phase3 conslsted oi elevenpne-day mini-conferences which were held in Washington, D.C.
These conferences convened seventy -three partaclpants who represented fn‘ty five national associa-
tions and orgamzatlons, fourteen universities, six federal education agencies, and several corporations.
The topics and datea for these coﬂferences were as follows: .

: Conférence 17: _Conceptﬁ'éhiaﬁon Februaryl 1976
" Conference 18' Teachlﬁ'gfl.earmﬁg Processes, March 1, 1976
-Conferénce 19: Evdluation; March 2, 1976 P ’
Conferepce 20:.° Business/Labor/Industry,” March 4, 1976 e
Conferend® 21:  Counselors, Margh B, 1976 e ‘

. *Copference22: Gifted and Talented, March 9, 1976

Eoriference 23:  Handicapped, March-18, 1936 PR

” Conference 24:  Minoritie, Margh 19, 1976 '
- Conference 25: ‘Fem‘ales,Aprll 5,076+ P v{,‘f :
Conference 261 Parents, Al 6, 3976 e e F R
"Com‘erence 27: < Qornrnunlty Organizations an&Aesdﬁiﬂtnoﬁs, May 21 1976

(Al} of the above were held at the Grarner&y Inn )

I

“F, AI"' ; !

A summary of’ the progress made on objecnve fwe at, the abom; efeven mnfe;ﬂnces follows

Y . “ gt ;L

'“i s *' o w: ¥
Conferences 17 27 NatlonaI'Per%pectlves, . . ,_ i = -

AII of the rnm: com‘erences in Phase 3 focused, in varymg degree,s, on the topics that were dis-
cussed in Phase 1, THe participants reviewed the proceedings of thdse earlier.confererices prior to
a%tendmg the conferences ahd made suggestions and recommendations to'the Director. of the Office

Career Education. Dr. Hoyt is combining the insights gained from both ﬁmases intg monpgraphs
o O" each .of the above toplcs They will be available soon through the Gouernment., Printing Office.

A

“The cohceptuallzers 10cused on House of Representatives Bilf 1 1023 for the!r dtscussmﬁ of
careelf educatlon since'it embodies so many of the concepty and definitions Pertinent to career edu-
cation. éﬁThus group&fomallzed a statement on that bill and Dr. Sidney Marland presented it a5 test:-
morty before thé House Committee on Education and Labor s hearing on HR 11023 held February

20976, . . ,




N v

Eachexecutive director of the various associations and organizations represented at the mini-
conferences discussed plans for their involvement in career educatiaon and how the Office of Career
Education and they could work together for the betterment of career education, 3 :

L] -
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. a . et
. Directors of Career Education Projects funded under Section 406, Title IV, Public
‘Law 93-380 (First Year's Program—FY 1975} will meet with the Qffice of Career.
Education staff to discuss ptans for their p¥ojects and, at a later time, to report on
the outcomes. ’ : ) ‘

v Y
s

4
. - .

Transactions . oo 1

.
- L]

In addition to the ghini-conferences, this project was responsible for arfianging OCE meetings
for project directors. Four meetings were held to accomplish this objective, The first meeting was
with eight evaluation experts who assisted in planning the project directors’ meetings held in the
summer of 1975. The second and third meetings were held in_the summer of 1975 for project di-
rectors. The fourth meeting was held in late spring of 1976 for project dj_rm The dates and
places of these meetings are as follows: * . :
. . ; .v‘-‘;\"

Evalu@torsf Meeting:" © July 29-30, 1975, L'Enfant Plaza Hote!

Project Directors’ Meeting IA:  August 20-22, 1975, Skylipe Inn .= &7 4%

Project Directors” Meeting IB:  August 29-30, 1975, L"Enfant Plaza Hotel -

Project Directors’ Meeting 11:  May 17-18, 1976, Gramercy Inn *

A summary of the progress made on o_biectjbe siX at the above meetings follows. “-

_P%ect Directors’ Meetings: Summer 1975 - Spring 1976 -_‘fa-;;gs:.{: . ‘

L
* .

‘.t

LI o

The principal focus of the Evaluators’ Meeting was how to ensure quality evaluation desfgns
and data collection. Alice Scates, Lois-eljin Datta, Jerry Walker Wesley Walton, OQeborah Bormnet,~
Eugene Dorr, Elvis-Arterbury, Carol Aslanian, and Mal Young met with Kenneth Hoyt and Terry |
Newell of QCE_Strategies and handouts were discussed regarding the forthcoming project directors’ .
meetings. ) - . : ) T .

The project directors were divided into two groups and these two groups met at the beginning .
of the projectistartup phase for the purpose of discussing plans for their projects. Each direttor ot .
to meet indivilually with the Director of OCE, his/her OCE projegt officer, and one of the ghove .
mentioded evaluation experts, - \ L

= The SECE)I_'Id meeting for project directors was held in the final phase of their projects. Project ]
directors reported on progress made, became informed of future directions for.€aretr education, and —
received instructions on making firmal reports. ) . F '

] ‘
L

/ . The agenda for these project directors meet'ings can be found on the foliowing pagés. .
’
. . * - “ 3 ' 4 N <
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** PRQJECT DIRECTORS’ MEETING [

FirstDay . . -
« August 1975 f‘{

AGENDA .

L}
Y

TOPIC . . FORMAT

. - . e P

9:00- 9:15 2., - . Welcome: Commissioner éel{‘ ' Large Group '
9:15- 10:00 a.m. ’ Conference Goals: Dr. Hoyt (Presentation Large Group

> ) and Question and Answer Period) '

Y

. '
‘. ek

A T
10:00- 10:15 a.m, . Break . L

- . i . X .
. 10:152.‘:11. - 12:30 p.m.  Project Management: ‘D;.',[-{igh t [ Large Group _ ‘

-

.1:30 - 4:30 p.m. ' Priority Areade Project Goals and Activitigs Small Groups
Group-t: Incremegtal Improvemenit :
Group 2: Incremental Improyement
Group 3:, Incremental Improvemant
Group 47 incremental Improvement
i and Senior High
Group B: Special Populations

}

7:00-8:00p.m. The Project Profile and Accountability: Large Group '
. . Dr. Hoyt (Presentation’and Question
and Answer Period) . - -

LIS

8:00 - 10:00 p.m. Project Officer - Project’ bi‘r’ec‘tor ‘ By Appointment
Lt * Individuatly Arranged Meetings .

Evaluation Consultation with Evaluation - By Appointment
Specialists : ’ *
., :

. Displays of Project Materials

P
-

-

Ad Hoc interest Sessions \—‘ _ ~ . 'Rooms Av‘gi!abie

LI

Second Day . : . V
August 1975 :

[

. " 8:00 ggm. - 10:00 pam. Individual Project Officer - Project "* By Appointment
. . ‘ . . = . -
Y Director Meetings .
AN R ‘< o, |

N Individual Project Director Meetir‘ﬁgu - ' By Appointment’
wwith Dr.Hoyt - \ :




.9:00 - 10:00 a.m.

10:00- 10:15 a.m.

'y

10:15 a.m.’- 12:30 p.m.

-

_ 1:30- 3:30 p.m.
3:30- 4:00 p.m.

4:00 p.m,

-

- 2

TOPIC

Project Profile Assistance

-

Evaluation Consultation with

Evaluation Specialists N

Priority Area Meetings

“* Thicd Day
August 1975,
N #
Communication and Future Plans:
Dr. Hoyt {Presentation and Question
“and An&r Period) o

*y

Break . . S

Communication and Technical Assistance

@G oup 1: Incremental Improvement
Group 2: 'Incremental Improvement
Group 3: Infremental Improvement
Grobp 4; Incremental Improvement

and Senior High °
Group 5: Special Populations

Small Group Reportd®arid Discussion

" Career Education: Hopes and Prospects .

Senator William Hathaway

/

Adjournment

FORMAT

By Arrangement .
with F acilitators

By Appbintment

Roonis Available

.Largp Group

F

Small Groups

Large Group

Large‘ Group




PROJECT DI_I%CTOHS' MEETING.H

. May 16-18, 1976
- Gramercy Inn
1616 Rhode Island Avenue, N.W,
. Washington, D.C.

AGENDA

-
¢

Sunday, May 16

7:00.10:00 pm. .’ REGISTRATION
‘ {Hospifality Suite—Room 91B)
. - ' - )
, Hosts:  Richard Miguel and Jénifer Ruff
4 The Center for Vacational Education
: The Ohio State University

¢

L]

Monday, May 17
7:00- 7:30 a.m. REGISTRATION
. ) . {Hospitality Suite—Room 91B}

*

.. v ' -
7:30- 7:35 a.m. ‘5. - BUSES LEAVE GRAMERCY INN FOR RAYBURN BUILDING
B:00 - 9:30 a.m. . *BREAKFAST AT GAPITOL HILL
- v{Raybirn House Office Building—Room B339)
\:
Host: Dr. Kenneth Hoyt ¢
*Welcome and Goals for the Meeting™

3

“The Statu? of Career Educatfon -Legislation”

-

Topic:
"Speaker:  The Honorable Carl Perkins

9:45 - 9:60 a.m. BUSES LEAVE H;AYBU\HN BUILDING FOR GRAMERCY INN

-

{South Scott)

10:00 -.10: 18 a.m. GENERAL SESSION ' <
3

n - *
. . f

Topic: - *Career Education Program: The Commissionér’s
View" -

Chaisperson: - Dr. Kenneth Hovt

- Speaker: Dr. Terfel Bell

*

10:15 a.m. o SMALL GROUP SESSIONS: DEMONSTRATING EFFECTIVE
.CAREER EDUCATION: ACCOMPLISHMENTS AND PROBLEMS .

29




" (One topic to be coveréd in each of the six sessions—choices to be
made 8t reglstratlorl } .

Cha:rpqrson: Gerald Elbers *
Topw‘ , -"Career Education Infusion”
* Presénter; Bemadette Griffith -
® Room: _ °+ 906
éhairperson: Prentice Echols
'T0pic: , "Bu5|nesstaborf!ndustry—-lnvolvemenﬂn
Career Education” :
Presenter * Glenys Mason
Room‘ South Scott
v .- . . +
. Chairpe‘_rson‘: Thomas Enderlein
Topic: © "Staff Development Preservice and In-Service
’ . Education” =
Presenter: DarrellWard  ** .
- Room: . 227

Chairperson: . Richard, {Jngerer
- Topit: "Dissermnination”
Presenter: Saul Dulbery’
Room: 209
‘Chairperson: *  Grace Watson
Topic: ""Evaluation”

Presenter: S John Shirley

’ Room: 4. 811 -
[} . " "
Ch_ah’sz/on: , Terry Newel
Topic: . "Continuing Career Education: What To Do
I When the Grant Ends'’ v

H

lsresenter-: Carol Reisinger .~
. ) Room;- ] North Scott
- 12:00 noorw . ‘ , LUNCH .- . ) ‘
. ) rrangements to be made on an individual basis.)
" 1:30 p.m. ALL GROUF SESSIONS -~
. ' ' (R |terat|or;pf rmorning sessions—eacty participant will attend a
"different session on a new topic.)
Chairperson: Richard Ungerer
Topic: "Career Education Infusion”
- Presenters: ' Winnell Thomas and"John ,M:chéel “7
Room: 227 ,

1

1
*

Chairpersoh: . Tegry Newell ' .
Topick "Busmesstaborflndustry—1nvolvement in
" . Career &ducatton’

Presenters: Lucinda Kindred and, Judy Johnson

Room: South Scott




»

-

&

-

5:00 p.m. .

7:30- 9:30 p.m:

Tuesday, May 18

8:30 am.

Chairperson: Geraid Elbers '
Topic: “"Staff Developrnent Preservice and ln-Seaice S
) Education”’ '

Presenters: .Margatret Ferqueron and Alex Perrodin
Room: - - 906 ‘-,,

heirperson:  Grace Watson

opic: “Dissemination” "
Presenters: s Vincent Barry and Doyee Howard
Room: 209

Chairperson: Thomas Enderlein

" Topic: “Evaldation”

Presenters: | * Marie Burrow and Bruce McQuigg

" ‘Room: 811

T

Chairperson: Prentice Echols

Topic: . “Continging Career Education: What To Do
E When the Grant Ends™ , _

Presenters: Robert Meyer and Robert Arceneaux

. Room: North Scott

had 4

GENERAL SESSION
{South Scott}

Chairperson: « Dr. Sidney High .

Toqiic: “American Telephone and -Telegraph: Career
Education Efforts"’ -

Speaker: . Richard Amold

SOCIAL HOUR {CASH BAR) :
(King Arthur Room) ) P

-

DISPLAY OF MATERIALS DEVE LOPEDBY FUNDED PFIOJECTS
(Hoor\ns 918 and 920}

i

GENERAL SESSION

" {South Scott) - . /c
.'Chair‘person\: Dr. SidnBy High )

- Topicr “Financial Reporting—Procedures and Prcuect

. Audits”’ .
Speaker: - Jacob Maimone

FOUR'SMALL GROUP SESSIONS * - - °

Topic: “Preparation of Final Repdrts’




-~

-

vCha'!rm' n
Gerald Elbers
Grace Watson
Terry Newell
Prentice Eghois

.!5‘

Room r
uth Scott -
811
- 227
+ 209

. GENERAL SESSION

(South Scott)

Top};

-

Spea ker:

ADJQURNMENT

" Dr, Kenneth Hovt,

A

Fi .
*The Future of Career Education and the
Commyssioner’s National Conference on
Career Education’ .. *- . ' ’

L ¥
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§
ai
P

- . . ) ) . ‘i :
ITEM 1d. EVALUATION >

i -
- oA Ty A3
e

~ The f"”"w"\g ’eprmﬂ;data ex;racted from the questlonna:res that the conference part‘?cnpaﬂ‘ts el
. 6f many of the |terns the foliowing Code was used:
—_ Strongly Disagree
Difagree

Uncertain

s e w -
Btrongly Agree

. Not Applicable

Phase 1: Conferences 1-12 Questionnaire

By

Part A: Den‘:ographic Data =

1. Type of city represented,

Percenta LT .
Groups l A7 Rual Suburban

- Teachers - " {38:48)° | _ 1 . 36

Evaluators ‘ {10:12) ' E L ~ - 120
.Couns;elors © (10:12) 0 o 3t 30,
Handicappe:d {IU:il-I .
Females {11:13)—

Gifted/Talented  { 9:11) . ' .2

Minorities - ( 7:12) © 43

* *The first number represents the number of re.apondents the second is for the total nurnber
of partlupants .

! * > N

- 129




“Population of city represented,

\\.
Pq_pc‘entages "

»

"'§0,000 - 99,099:

»

- 9,999

}.

1,

10,000 - 49,999
100,000-499,999
500,000-999,999

! Groups

=

Te'at,:l"nérs = < (39:48)
Evgluators . ) (10:12)
.Counselors Wow2)
* |. Handicapped (10:11)
L Fenales © L (11:13)
.| Gifted/Talented (98:11)
Minorities { 7:12)

3. Percentage of city's population that is representative of minorities.
- < p

_ Percentages

Groups

Less t'l;an 1%

]

Teachers {39:48)
Evaluators {10:12)
Counselors {10:12}
Handicapped {(10:11)
Females =+ . {(11:13}-
Gifted/Talented ( 9:11}
Minorities ( 7:12)




}[ .

i

4, * Extent of involvement uffuh career education.

r

!

Groups

' Pdrcentages

¥

!

]
[

1 year or less

5 years ar

Teachers
‘Evaluators
Counselors
Hahaicapped @
Females
'Giftedqulénted

)
Migorities

ALY
ettt}
LT

} ¢
(30:48)
{

f (10:12)

¢
L

(10:12)
110:11)
' (11;13)

/

/.
-

s

i
|
H
1

] o)
Jc"‘!.t-.\ ‘-7,‘\'
J"iv‘_. 'm\g) L;::

H
i
!

i
4
i
:

»




Part B: Success of the Conferenge . y

o ' . .
1. The conference has increased my understanding of career education (in my area of concemn).

-

Percentages ' .
Groups SD ) ' S_A

Teachers (39:48) - .- 3 ‘44
Evalustors < (104120 . - - . - 30
CouQse,Iors k{lO:le} - - - , 40
B8/I/L {10:12) . . . : 20
Parents { 9:12) . 5 So. 78
Handicapped {(10:11) . - 40 - 50 ]
Females C(11:13) . , 37

Gifted/Talented { 9:117 : - . 67
M¥orities ©  ( 7:12) - - . }29

L

r

_Thé conference has acquainted me with current program developments in career education.

¥
' Percentages
Groups sD A SA

L]

Teachers {39:48) | . . 38 59
Evaluators - ~ (10:12) . - 70 10
Counselors - {10:12) - - . - 60 . 40
[ B/ {10:12) : . : 50 - 40
Parents ( 9:12) : . 33 K-
Handicapped  {10:11) . ’ 30 50
Females  (11:13}, . - | a5 45

ifted/Talented { 9:11) : T . ST 89
r_l}dinbrltigs { 7:12) . ) - 72 14

i




L

3. The conference provided new ideas that can beimplémented in my school district.

Percentages | -
Groups SO

Teachers {39:48)
Evaluators {10:12)°
Counselorse . (10:12}
B/ (10:12)
Parents - { 9:12)
Handicapped {10:11)
Females +(11:13)
Gifted/Talented { 9:11)

Minorities { 7:12
AR '

-

4.  The conference identified the following aspects of career educdtion with clarity and specificity:
‘ ] ]

' -Ldf/
; o

i
Percentages
9 0

4a. Philogophy

T

Groups A

Teachers - (39:48) - R 14
Evaluators {10:12}
Counsetlors {10:12)
Handicapped  (10:11)
‘Females f11:13)
GiftedfTaIented. { ?:I*

li“li,norif,ies { 7:12)




db. Goals and Objectives

Percentages
Groups

Teachers . 139:48)
_Evaluators {10:12)
Counselors {10:12)’
Handicapped  {10:11)
Fernales {t1:13)
Gifted/Talented { 9:11)
Minorities 1 7:12}

4c. Learning Activities

ol
-t

Percentag'es

" Groups

Teachers (39:48)
-Evaluators ©10:12)
Counselors . {10:12)

"| Handicapped  (10:11) °
Famales (11:13)
fied/Talented ( 9:11)

Minorities 1 7:12)

v e
4d. Evaluation

)

i

Percentages
Groups

" Teachers ~ ({39:48)
.| Eveluators _{10:12)
. |. Counselors {10:12}
Handicapped {10:11}
Fernales (11:13)
Gifted/Talented { 9:11)
Mino}rities { 7:1?}




4 -
i\" ‘ t
AN .
R &
. .

L

-» .

de, 'Condi{io\ws for Learning
7 =

EN Percentages
Group

Teachers ,139:48} -
Evalyators % {10:12)
Counselors - (10:12)
Handicapped {10:11})
Females - {11:13) .

L Gifted/Talented { 9:11)
Minorities , . { 7:12)

X

2]

J '
o
-t

« 7

" 4f, Program Limitatiots

i A

Percentages
- - b
Groups

Tehters (39:48)°
Evaluatars (10:12} . .
+ Counselors (10:12) %
Handicapped {(10:11)
FéMEs % . . (11:13)
Gifted/Talented ( 9:11) .
" Minorities {'7:12)

"&" o

" 4qg, Differentiation/Student Characteristics
s, .? -

+

¢ 'Percentages

Groups -

Teachers " {39:48)
Evaluators (10:12)
Counsgiors © " (10:12)
* Handicapped'.  (10:11) -
Females ™ {11:13)
GiftedfTalented ( 9:11)
Minorities »-.(' 7:12)




The conference achi

discussed.

@onsepsus on the areas of scope, sequence, and substancé that were

. Groups

. ]
R Percentyg’s

Sb

Ll

-

-

VA

SA ¢

i

%

TeachR™

Evaluators |

Couriselors

- Handicapped -

Females

ifred/Tatented { 9:11)
A 7:12)

Minorities
=

* (39:48)
(10:12)
{10~

{10:11)
(11:13)

v

AN

3

. ¥1g

22

14~

#

Y v
20
20

- 20 .
10
36
22
14

60

41

60
70
46

, 56

72

23
20 .
20

, - N
. 6. $The co""ﬁencé_\f\ed

area of concern}. ~

identifi a:e)as of further study that are needed fo}

\garemQtién {in my

LA

\

L]

Groups

Percentages

»
u

B

Teachers

Evaluators

< Co ors

8/ Iﬁ
_Parents

Handicapped

Females

Gifted/Talented

Minorities

( 7:12} .

{39:48}
{10:12}
(10:12}
(10:12}
{ 9:12)
{10:11)
{11:13}
{ 9:11)

t

2

10

20 ,
10

13

-

onferepice was'a worthwhile experience for me.

7. Thd

~

Groups

Percentages

8D

Teachefs
Evaluators
Counsetors
B/I/L
Parents
Handicapp
emales

Gl -alented

" Minorities

+{39:48)

£ %11)
A 7:12)

{10:12)
{10:12)
{10:12)
{ 9:12)
(10:11})
T1:13},




Part C: Open-Ended Questions

1._Aspects of the conference that were of significant worth.

.

A5

'Feache_rs

Gaining g national persp
~Size of roup
Anpressurad atmosphere
Identifying goals and objectives for grade level
= Increased motivation -

7 - ﬁiring of problems .
- ting sggmany dedicated teachers

—  Flexibility of the agenda
—  Time to reflect'on the meaning and impgrtance of career education.
. : ’

Evaluators - ! ) .
Having input into planning for fut(e project.observation and evaluation
Reviewing evaluation procedures which haVe been implemented in projects represepted
by the participants * - ! 3
Delineated several areas wher ram objectwes are either ambiguous, or dnfflcuit to
measure ) C
Dlscusslon of the appropxteness of achlever‘nent data

Identification of logical \and feasible next steps.in the evaluation of learner outcomes
—a, The issue of realistic and reasonable goal setting n establishing career educatioft activities
- Identlfacatlon of appropriate techmques to get.at student evaluation. * °

Counselors . .

Discussion of the commonéhty of frustrations across the nation in areas of counsel
competencies in dealing with career education
Knowing that real concebns were heard by someone in a position to facilitate
to bring about means for solution-to problems discussed :
Discovering common goals and definitions of roles of counselors
The approach that several were usmg to orient the facuity, admlmstrators and cornmumtv
to career educatibn
- L]

Business/ Laborf Industry T
T

Further stud$ and exchange of idegs, ieadmg to collaboratlon wuh respec to catalogmg
of resources and provisions to Make more effective use of resourcés

Identifying the need for increasd involvement with elementary educatbrs

Discussion with labor _representdtives on career education

Meeting of the industry/business people’mﬁm education and dabor peopl’e

Learning of the programs of others

Identifying that for best results, all these programs must begin not later tham grade 3
Learning that labor is sincerely cooperating to promote pre-employment job expenences
’for people who are not union merrkﬁéw .

*

L




-

Business/Labor/Industry (Continded)

r

- /The size of t_he group L
The cooptratme attitude ot" the’se three groups of persons.

L) L
L] ' -

Parents c "o . ¢ R . ’ v
arems

» _e § " - .
. . s

Educatlonal concept$ and géneral |deals shared with other parents and Dr. Hoyt
Encom'{gmg to dlscover USOE has a person who repognizes the need for edycatlonal
reform -

Leadership and Ii§temng ab:lltles of DT. Hoyt

Discussign of the school dropout.

1

Handicapped - ) ',-‘ !

. + ]
PR

- Exchangg ofprograms and varied backgrouns of people

“a Discussion of significant and Felevant i issues ~

—  Identifying commori problems ’

: Discovering that state mandates diffeg as to mterpl‘etatlon end demands regarding Iow

incidence populations
The claritication of the: fact that career ‘education for the handicapped is not different in
terms of scope-and sequerce from, ragular students—except in materials
Geining knowledge and reinforceriient n mathods tsed for integrating career education
Opportunity to t3 Ke a look at thé: bro'ad.aSpects of career education as it applies o general
education an pecmlprograrns. B

Contacts in other fields of educaflo_pai sys’tem on this sub;ec
c / =~ Learning about, strategsrq*and ‘'methiods and seeing the materials of others

- Discussiom.pf sex rolestéreotyping and’how this should change in our soaety
- Devtloping a Ilsgﬁf unammously agréed upon recommendatlons

/

Gifted and Talented e
. ‘ \
Learning about ti;ge’ many types of programs around the country
+ Meeting pgopte with similar interests
ldentification cf?’problems that |mpeded prograrns for the glfted and explanation of how
they dealt wit them .
introductiorr the strur.':ture of the inteflect approach for the testing, |dent|f|cat:on and

+

. C |

. -\tegching of the grfmdaga tal enta ER
{ Of!tléS / \': y 3 \; , : ) N .

Discussing the specsaj;pl'pgrams that are bemg sgtup to reach the dlsadvantaged and the

educationally depriveg’ ‘ghildren

Exchange.of ideas anff ecting Yith other peOple

Interactlon with Dr. Vt ]
- X

*




4

Issues not discussed adéquately”

I

3 ¢
Teachers - coa
How to mtefest colleagues and influence others
Work experience e
Goalz and objectives * Co
Scope and sequenge-
Vagueness about what ‘career educat|0n is .
The position of career educatior relative to education for humanity, culture and
the mtellect .
How career education can answer the problem of educatmg students for positions in a
saciety which already has a long list of qualified personnel who are presently employed
Everythirg needed t0 be discussed more
Communication of career education ideas,

. * )
.f( ' *

t

Evaluators
L.

!

—~  How program evaluation WI" be used
— A generalized strategy for career educatlon evaluatlon
—  The tendency of educators to ever- compllcate waluatluajﬁfues when simplicity would
in order. -
be e ‘ ; ]5
- !

Counselors é .
t - - rg

]

*

’ ’ '

—  The role "between’ counsefor and career education coordinator fo carry %we responsibility
“for career edugation programs ) - .

valuation anj accounfability of career education ) .

Counseling minorities in career guidance ‘

How to evaluate career education after it is infused inta.the Gurricujum

‘How to get the reluctant.counselor to take on the career guidance rofe.

. . . .. - 8

Businessr’Labon’lndustry - ' .

- leferent ways B/L/I can collaberste to promote and cause needed legislative change to
. assist career education ‘
—  Ways to get into the classroom on a structured Basis by whole sections ofschool systems
—  Granting teachers and/or counselors accreditation hours for "‘on the job work"
" That an important part of the K-12 prdgram be recognized as training (e.g., grammar,
"multiplication) rather than pure education . )

—  Basic objectives to be used with students e )
—  Poleof educational publishing. e
. 9 .

Parents
S — et
Implementation of carger education

arent education strategies
How sttidents can evaluate themselves \mthout concentratmg selfishly on “seif"”
Discussing career problems with our children
More discussion on what makes the average kid drop out of school ) '
Matchjng education with available jobs




)

!

Pafents {Coptinued)

< What do they do after career education?
- How do we get teacherg.colleges moving into training teachers?

*
]

i

L}

Handicapped ) ‘-

The need to differentiate between fow-incidengce and high-incidence handicapped
Differentigting career edugation in terms of school settings
Why teachers resjst involvenient )
What is being d6ne for low-incidence kids in day programs

« Role of vocational rehabilitation and other commynity agencies in career education
Defining terms used freely by aIL partieipants—terms meant different thmgs}{o different
people ¢
Procedures to get money to implement more®ntensive career education programs for the
handt apped‘ ’ ' .

Females

The issue of power and conflict that underlies the changing role of women

_What are the spécial concerns which women face in creative life planmng?
The actual K-12 sequence of career education for females
All major concerns.were never discussed adequately
Ways to evatuatg programs and ways 0 increase the rate of involvement in the impiemen-

tation of female career education programs. ,

Gifted and Talented - =~ . ;

~ - Should our schools teach for hteracy or for helping young people take thelr place in .
society?
How does career educatlon for gifted and talented differ from career education for others?

. What are the best methods of infusing career cong¢epts into programs for the gifted and

talented? !

Questions raised on the first day were not returned to for discussion.

v - 2 :

Minorities™ : |

* . "

/ The differences between minorities were glossed ovér

—  Where the funding is and how to go about getting it .

—  How career education plans to train teachers and provide instructional materials for the ‘
bilingual student A )
Discussion of what HEW could do to make it possible for mmormes to Dartncnpate at all
levels of educatlon

*




3,

-
-

Suggestions for conducting similar conferences in the future. °

Teachers T

]

-Change seats for better disCussiohn

¥ ’

s

Most respondents liked the informal atmosphere, the ‘‘creative’” agenda building; and the
size of the group and made pio suggestions for changes. Qthers indicated:

Ensure that all size cities are equially represented )

Match cities of the same size together . : ,
Schedule a biock of time in advance for each participant : '

Ask participants to brin§ a brlef,descrlptlon of their career education program with copies
for all to share

At least one day should have been more structured
Better summarization . )
More time

Time set aside for presentatron and examination of career education materials brought
by partrmpants

%f~v-up conference
Critique of instrumentation with copies in each persons hands
A precise statement of minimal objectives to be accomphished. *

Counselors / ' - | [\

~

More time - ' ’ v

Have participants prepare, in advance, a summary of thelr thoughts on career education
Have participants write questions and objectives to be,&ubmltted on the first day

Smatl group planning

Actual development of programs and strategles for mff:lementation role-playing activities.

IS

Busi_né’sstaborf! ndustry

Parents

Use working subcommittees or small workshops. to develop recommendations and/or
courses of action, to be pasted on by total conference, or 3 steering committee, ata
conference wrap-up (e

Limit speakers initially to a fixed amount of time, leaving more time for discussion
Provide advanced information as to what would be expected of each participant—the
informal agenda is all right, but it does have serious limitatigns.

" A

Lay groundwork for participants ahead of time, some thought should be given to agenda—
flexibility comes in its implementation . .
Involve more participants
Give more information before conference
_Use last coupl&of hours for summarizing areas of concern, accomplishments, etc.

™

4




Handicapped - -

- &Inc!ude more PaﬂlClDantS from low-incidence areas (deaf, orthopedically handlcapped
ete.) .
Conference should have more structure and more time ..
Vary input and output techniques to inclyge other modes than tatking
Divide into small groups according€o in

!
-

Females . '

Evening sessions &. . -

Advanced agenda—more structure durlng meeting

More time .

Prepare abstracts of-participants’ programs for dlstnbutron at conference
Brea¥out groups.

1, -

Gifted®and Talented _ \ A

More time

Define agenda items in advance of meeting and inform partn:lpants of what is “proposed”’
for discussion \ .
Engage participants in some types of activities; othe; than just talking, to arrive at
cOnsensus. \

Minorities ) 3 .

Provide an opportunity at the end of each person’s presentation to briefly summanze
Have participants bring in visual materials which would be helpful in.understanding what
other programs are doing

Prove more opportunity for all participants to spe,ak

Design some specific tasks to be tackied in breakout groups

Smali group planning.

’




Ptans of individu als after conference.

!

Teachers .
Implement new ideas gained at conference
Speak about career education at a state convention
Hold a mini-conference at my school
Use more outside speakers
Put on workshops
Heport to project director, career education curnculum specialists, and faculty on ideas
obtained at the conference .
Infuse new areas of the curriculum with career education
Urge legislatdrs to support career education
Urge the adoption of a career education action committee for our school system.

Evaluators -

Develop a local instrument to assess work habits :
LooK into the possibility of some sort of senior survey as an outcome device
Make some evahuation decisions—guick
Reassess and redefine some evaluation activities for this project year

. Reallocate resources to deliver some of the kinds of outcome data discussed
Set upand solicit needed evaluation data directed to the nine learner cutcomes
Involve teachers more in planning evaluation strategies.

N »

.
1

Counselors ~ \
Play a more active role in career education development in school district

Get "back to the books™ and develop moJe cu rnculum units on values clarification and
decision-making

Look into Texas program, “"Career Guidance Through GrQups”

Disseminate as much information as | iearned at this conference .

Hold more in service with counselors. awareness, guidance techniques group counsgling,
career education as it refates to counsélors

Reach more small groups who have common interests rather than the classroom approach
Develop handbook on career related activities made by teachers.

Business/Labor/industry

Try to do a more effectwe job while represanting the UAW in career education

Increase involverment of elementary teachers

Increase invoivement of small companies not invoived heretofore

More examination of career education in the early years

More contact with Dr. Hoyt and othérs {e.9,, CVE) .

Examine and attempt to institute some of the managementftqborfbusmess ideas pesented
at this conference P .
Direct a career fair M b " M

Lobby to.get community college vocational programs altered to include a career education
emphasis

Involve the community and parents in career educatuon and solic t their help

t -
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Business/Labor/Industry {Continued}

. . . - ’ .
—  Pyrsue interest in an advisory council on career education
—  Continue publishing career education istructional materials.

Parents ° ' ' A

Become more familiar with tareer education and assist in its development

Get a resolution on career education passed at the state School Boards Association

annual meeting .
- Give people encouragement by sharing.the career education concept
—  Get quotes from Dr. Hoyt's writing and have them printed in several monthly publications
- Organize more parent awareness activities (e.g., PTA mestings, articles in the newspaper).

-
[

Handicapped « -
Seek more in-service training.in area for entrre state at district I*l
Investigate the scope of existing programs
Inform staff of what is going on in the nation
Develop programs for children with one or more handicapping condition
Hold a teacher business fair
Request revision of the special educatign/vocational educatlon program standards 7o)
include provisions for all handicapping conditions
Become more knowledgeable abeout K-12 programs in career education for the handicapped.

-

Femalgs ~ - -
More integration of women's career activities into awareness workshops
Work with other academic instructors *
Erhphasize wide-open career choices for females
Becorne more familiar with the work that various women's organlzatlons are doing and
become mork involved )
»Hequest printed material from some of the parttcrpants after return from conference
Analyze existing project efforts for impact on removing barriers for females
Devélop an audiovisual aid concerning locat wamen at work in non-traditional jobs
Offer workshops for women and girl$ conceming piannlng
Run teacher workshops in 2 pilot career education Project schools on sex role stereotyping--
from a low-key male invoivement point of view
Make effort to conyince the Board and Superintendent of the nedd to be actively concerned
) about sex role stereotyping - -
— "*lnyolve a nearby college in ¢areer education in-service for faculty
— _ Wiite articles for local newspapers to increase cCOmmunity awareness.

a

Gifted and Talented

Include more career griented dnscuss:on in in-service sessions around the country

Explore possibility of adding certain aspects of a high school internship program to work
study and independent study programs

Share the newly gained knowledge about the structure of the intelect testing program
with counselors and guidance directors  * r




ﬁ(\}ifte& and Talented {C&;tinued} ' ' '

T

- Maké a greater effort to better |dent|fy the gifted and tale&ted student and hopefully
recruit more of this type of student into our program ’

=, Discuss with schGOI administration the lack of identification of gifted and talented
students. 7 /

b . * o

“Minorities .

Imptement ideas gained at conference
Acquaint staff more with career education and its potential value in curriculum
tnitiate district in-service for principals

Form a career education curriculum committee to focus on minority career needs
Plan a career education outline for minorities

Include more career education mini-classes at teachers’ conventions.

*




Phase 2% ‘Conierencés 13- 16 Questionnaire

. .
Part A: Success of the Conference v
{21 of the 44 state coordinators responded}

TN

Percentages

A

¥
The conference has increased
my understanding of career’
education.

Questi}ons

.

The conference has acquainted|
me with current developmehts
in careec education program-
ming and implementation.

The conference provided new *
ideas and technigues that
can be implemented in my
state.

The Phase 1 Report on the
first 12 mini-conferences
provided useful data for the
state coordinators’ confer-
ence.

The conference was successful
in providing 3 clearer perspec-
tive and direction for K-12
career education efforts,

*

The conference identified
areas of further study that
are needed for career edu-
cation efforts at the state
level.

7. “The conference was 2 worth-
while experience for me.




PR

Part B; Open-EndQQuesii_pns i -t l%

_ %

‘ oo -~
w—— " Aspscts of the conference that were of significant worth.

¥

Discussion of career education legislat -

Clarification of career.education conc[s;ts at the hational level ~ ,
Direction fgr the development of state plans for career education -
Motivationfor other stale department personnel -

Opportunity to hear about the status of career.education i in other states
Oppertunity to learn more about future funding ,
Opportunity to learn about current OSOE efforts’ -
Opportunity to exchange ideas with,Dr, Hoyt

Sharing of ideas and materials . .

Discussion of successful techniques and procedures Tor, .implementation

Ir]formatlon on future career education confererices (e.g , Houston).
b . -

Issués not adequately discussed.

—‘lﬂ

-Cluster concept

Phase 1 report

Scope and sequence of career education
Development of proposals .
Evaluation of career education

-

State planipg s.. -

Successful admlmstration strategies for pro{am implementation
Pros and’cons of new legislation -

Career education for special populations. 2

.

Suggestions for improving conferences for state coordinators. -

Plans of individuals after conference.

-

More structure is needed {obJEctwes and agenda)

Provide in-advance, a set of headings or format on the status of career education in each

state for coordmators to fill out before.conference {Shoyld.provide uniform féedback
possibly conserve time in presentations)

Do\not open meetmg ‘to""‘gbservers” {Inhibits participants’ opennéss}

rticipant with an equal amount of time

done at the conference {nothing Wwas accomplished t ward that objectwe}
The large majority indicated that nothing n nged. -

"
.-

ﬂ)evelqgor strengthen state plan

Become active in career education legislation devetopment and support
Motivate “'key’ state personnel and other decision gakers

Proposal writin . .

Disseminate Phase +reports

Conduct state mini-confergnces

Establish adequate staffing~
Con}ﬁnue orientatior/in-service sess;;\




,Maintain neycontacts with state coordinators

Develop better strategies for community.involvemept -+
Strongey emphasis on needs assessment and dissemination
Secure fnore statgwide-coopération.

Q
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Phase 3: Conferences 17-27 Quiestionnaire- *

Part A: Success of.the Conference

. {Conceptualizers were not asked to respond; 28 of the 63 pamclpants representing
associations clu:l respond.)

A

Percentages
Questions  *
\ A

L

1. The confefence has increastd

my understanding oi career
educat:on

1
THe conference has ac- .
quainted me with current
develqp ments in areer _
education progrd |ng
and implementation.  *

*

The Phase 1 Repdrt pro~ -‘
vided useful 'data for
this conference.

LS

4. .The conference was success-
¢ ful in making recommenda- °
' tions and suggestions for
Limprovement or refinement
of the topic u;qir discussion.
- - &

=

5;

Carebr Educatlon . -

i

“* N

The conference identified K
areas of iurther study_ that ¢, .?
are needecl for career edu- "‘fi
gation, .

*

—
7 * _The conference was a worth-
“While experience for me.,

»
a3

Fl

. L




Part B: Open-Ended Questions \\

f.

1. Aspects of the agnferencethat were of significant worth,

-
" .’-w -

r + .

Teaching/Learning®

/

Beczlng mformed n the current "state of the art"” re: career educatlornmplemen-
tation in public schools., . .-

- FEN ‘X

.o
'gvatuation

BUSlness/Laborr"lncfus_ﬂ

Viewind the learner outcomes fro‘l'n an evalu atlon pErspec‘twe
Discussion gk Phase 1 report

Problems of eyaluation

Problems of goals and objéctives )
Openness of the Director of OCE - ‘ -
Opportunlty to tap perspectlves ) t'Fler evaltlatlon experts

5

E -

7

=+

C'ounseling P S % ' Q )

Good discusmpn of pr ms oPwork. expenence programming on a massive scale
Bette; undaﬁtandm of [abor viewpoints and p k
Better apprecuatlon of interface requured of nati®l/focal and B/L!I!Educatloﬁ

Pl +
o o

Pointed up future directions for minis which could begin with input from "leaders”—
cross validate by input from practitionérs—feedback to leaders so that they can reduce
the gap¥etween theory and practice. Urge consideration of this format as opiposed to
a tail-end approach for those who could influence a needed change. | C
Discussion.of the career education role in career guidance programs .

The fact that to thoroughly implement the career education concept, additional coun-
selor time must-be alloted, if other aspects of counselors’ work is not neglected
Dlscussuh on need to fucther define thefrole of the counselor in career education in
relation 10 his/her total role -

Opportunity to express personal opinions on isSues

A ¢hance to hear different viewpoints.

Gifteci and Talented .

-

-

Different viewpoints on mutually agreed upon topics ‘. k4
information on Meeker theory ’ ’
Hesitancy t6 embrace career education ‘work definition for gifted and talented and
subseguent dlSGUSSIOﬂ in Ilght of desure for self-fulfillment for the gifted and talented.

-

Handicapped . o <. ' ¥

LY

Seeing ge dlvergenl,wews between practltlpners {Phase 1) and “administrative’’ types
in this ®nference -
Maklng it clear to OCE t results of Phase 1 were not necessarlly representative of
views of people in the fields of work discussed .




Chance 10 correct some of the impressions of the Co h the Handucappe? ”Ed
éxpand the comments . : ’
Interaction with other participdnts stlmulated further thinking in this area. %

J ]
. Fernales .

Volunteerlsrn dnscusston \-‘} .
No‘thlng except that it was hopeful to Iearn, about what Doris Shakin is doung with
project directors

, Estatilished contacts with OCE officials and others wlth whom | expect to exehang
|deas with,im thée futurk, .

PR +

Parents ? :

Gained a better perspective of the scope and goals of Career education

See the need for a clearer delineation of parental involvement

We havé been so busy explaining the conce: career education until this cohference;
now programs and projects will be designet! to help parents relate to their own children
or ways to help other children from the concept of home and family

Dlstlngmshlng teachers from instructors. Al kids" means no iabeling of any descnptlon.
Putting a major respons1b|i:ty on parents is the gY 1O success in career education .
When we finally got around to determining a cougse of action for PTA involvement.

Comrnumty Organlzatlons and Associations

L 4

. i
Emphasized the need for Organizations 10 join forces to look for solutions to the problem *
The exchange of infermation between company and orgamzatlons representatives regard
ing their involvement in career education . \
Chance to get updated on what is going on in other organlzatlons
The opportunity to discuss career education in depth with br Hoy t and other groups
that are MBrking from the community based, rather than the school based perspective
The exchange of materials (care packages). '

1
-

Q
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fssues not adequa{ely discussed. -

Teachtngi_l.earnmg

Z Yis, rﬁany perhaps a Iarger group ou d h‘ave helped.

Evaluat‘ion -

Time limitations prevented adequate discussion of most issues, which aremany
' Conference did not make use of expertise jn evaluation; ho planned agenda or expected
outcomes; should givé participants specrd assig)nrnents prior to meeting | .
Approaches t0 process and prodyct evaluation
" Simulation as an evaluation technique
Altermative evaluation fpodels
Defln{tlon of terms - -
Validity ar;d refiability of thstruments
* No, but more time wduid have vielded more prod{uctlvlty
Processes of career education., . :

-
-
2. .

. éusinesleabor!ihdUslrv - /’

*

‘#-'Zv »

- There wasfot-tuch focus to muck of the discussion,
Counseling . ) o ’ ’
T "y N ) v

—  Did not feel that objectives for this group {e.g., valldatlon in terms of a consensus on”
Phase 1 report on Counselors}. was achieved. Unfortunately, ms‘tlnttual courtesy ‘toward’
unexpected presence of Phase t participant may have changed group's focus of dtffusgd

. 1it. Would have Ilked this group to have had access t@ Hoyt" S'paper on counselor’s role -

prior to meeting - . :
Mare structure in orgfanlzmg a career educatlon program for a school v
Did not feel that the issue of rrnpmgernent of career education-on counselor’s time was
discussed adequately - .
The specific role 6f a Phase 3 validation group )

Priority roles and time, alloca’ftons .

E
*

Handicapped X - v‘ =L .-
Need for basgline data,épd research in the various subareas The USOE National Survey
is inadequate for this group {specific handicap
What happened to the research tapics and pri |t|esgenerated at the BEH/Career Edu“&
tion Conference at Princeton in early 19767 - R

Femaies ) . \

We did not ~alidate Phase i. - -
We never really addressed women's career education l$$ues, bec’ause there.was -clear!y too
much information sharmg that had to be done before we coufd get to ‘the. actual ”sublect N
matter -
— @ | am extremely concerned that we d:d not get to the Phase 1 report that was prepared
, fordiscusslon There are many probierns wlth that paper. -« .

'
»

b

Sy

N




&
Issues not @dequately discuséed {Continued]).

. ' a—
Parents " . : _ .

n: FE . L . ‘
—, [ would have liked more specifics on career education programs now underway, and less
time spent on generalities
Funding arrangements for parént prograrns
MOF& time could have been prowded for how parents and PTAs and PTg_ae\an be of
help * : J
JWhat Will be the actual parent, teacher, and student role of planned action to make career
education be of help to every child? How do we make this concept become a reallty t0
II hildren, net just the underpriviliged?
PTA people did-not really have a chance for input throughout the session
. Definition of “work,” but doubt that there will ever be consensus and true understandlng
of this term * . ] A
5093% a local school board. :

.

Community Organizations and Associations
, } > 07
More time to consider future action
Input of business on legislation.
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Project Diréctors' Méeting.ls ) : . ' _ y
Two nfe‘é#tlngs were conducted ih Washington, D.C. for dtrectors of career education projects
funded under Section 406, Title 1V, Public Law 93.380"(first year's program—fiscal year 4975 fund-
ing). The agenda for these meetings ¢an. be found in Appendix A and a list of partlclpants and their
pr0|ects is mcluded in Appendtx 8. Pt

'y

.
Fl

The dat for the evaluatmn of these meetings were colfected through the use of a rating form/
quesuonnaurenwhuch was . organized" as follows: .
= .‘ ! - .

A, Assessment of the exfént to which the objectives of meeting were achieved

Assessment' of the usétuiness of if?t:lividual and group sessions

Aspécts of the rfieeting that were especially helpful and/or interesting {open-ended)
hat were not useful or thaf could have been done in a better

way (open- endéd} ‘

Suggestuons for the 1976 spring Project Dlrectors Meetlng {open- endedl

Other comments,
-

A__Assessment of the extent to which the objectives of the.meeting wse achieved

%

Flfteen objectives were set forth™for" the Projeet Dlrectors Meetings. They are as follow

1. Each Project Director will be ccmvinced of the great importance of his/her project as a
vital contribution to the long-run future of the career education movemerit.

Each Praject Director will khow cEearIyLand exactly what is expected of hlmfl:ter I terms
df reports.

Each Project: Director will know clearly and exactl‘v what js expected of him/her in terms
-of accountability procedures. . _ .

b

Each Project Director will know clearly and exactly what nsexpected of him/her in terms
of general project management .

x

-
. Each Project Director will be cOnvinced of the importance of evaluation.

4
Each Project Director w:ll have a clear plan for evaiuattng his/her project.

Each Project Director w:ll be able to relate expected outcomes to program goals and to,
methodologtes proposed in the p‘ro;ect . . ,
n; h

*

8. £ach Pro;é'ct DnrectOr will becéme persona)y acquainied with a ave formulated plans
for systematic communication and sharing with all Prolect Directors having projects
similar to the one he/she is running. . .




-

Each Project Director will becorne personally acquainted with and have formu|ated plans
for systematic communications with his/her Project Officer in OCE (lnclu ding ’tentalwe
_Plans for site visits and other kinds of follow- up) ‘ -

Each Project Director will be in agreement with his/her Project Officer regarding goas.

" Each Project Director will be i in agreement with his/her Project Offucer regarding basic
strategies }o be employed.

Each Project Director will be in agreement with Bisther PrOjBCt Officer regardmg the ex-
pected form of evaluation Procedures to be employed

Each Project Director will become initially acquatnted and given an opporwmty to raise”
any questions or jssues with the Director of the Office of Career Education.

Each PfOi:‘-'CE Directo?t will provide input to OCE on %ssistance needs of his/her project
and generally recommended strategies and goals which QOCE should pursue.

"
.

15! Each Project Director will become committed to the concept and will have formulated

an operational plan for sharing project methods and results, as well as materials, both
,"'J " with other Project Directors and with other career education practitioners in hlsfher
" Staff and{’or local area. .

The outcomes for the above objectives cén be seen in Tables 1 and 2 which report how the Project
chrer:tors rated their achievement of the objectwes, Table 1 reports data by the actual nuniber of
parycipants who marked each category. Table 2 is designed to hlghllght the degree to which ob-

jectmes were well of poorly achleved

Several observations cdn be drawn by reviewing Table 2: .

. a

1. Seventy-four percent of the Project Directors indicated that twelve of the fifteenvobjeg-
tives were highly achieved, and no less than 42&2;4:{;;#{ them felt they well achieved,
all fifteen ob;ectwes' The outcomes achieved by 90 Pefcent or More of the participants
were: - - :

a Y

’

a. strong récognition of the importance of evaluation, ] I

4

b. productive cdatact with fhe Director of OCE,

¢. strong recognitien of the importamce of their projects,
-] -
d. agreement with OCE Project Officer on project goals, and

h +

. e.  productive contact with OCE Project Officers. -

The figures for the objectives that ranked 8-15 indicate that 20 percent or more of the -
participants felt theil achievement of these objectives was mediocre or worse. The last
three ranking objectives, in partlcular reveal that a slgnlficant number of partlc:pants
need 'further help in: A :

a. ' reporting project progress and results, -




b. systematic communication, and

3.

" tiesin this area.
\ar\lwenty percent do not seem able to relate expected outcomes to prograrn goals
and methodotogies, . :

Twenty-two pércent are not clear about exachected in terms of
accountablllty,

. . . '
Twenty-fwg percent do not seem to have ajclear plan for evaluation, and
v N .
3 » ]
. Twenty-six percent are not in total agreement with their Projecté)fficer regarding
evaluation procedures. . ’
1

1

Br® “Assessment of the usefulness of individual ahd group sessions

which was held wuth the evaluation consultant. Forty
nd failing

— —
sé.5.0ns: ST

}
a, evatumm”\- large.group
. ™~

tommunication/téthnical assistance - smalt group
. & " X

commumcation - large group

sm a?!;g}ou'p ‘reports,

All-Folunteer Armed Forces - large group.
X .

‘v




Tuvie 1
conter W

{8y Number ot Project Directors)

Degree of Achievement N=62

|

Rank Order

Objective

Number
Not at all
Moderately
Completely

Each Project Director. .. -

... is convinced of the importance of evaluation.

. becare initially écquainted and was given an opportunity to raise
questions or issues with the Director of the Office of Career Education,,
... is convinced of the great importance of his/her project as a vita!
contribution’to the fong-run future of career education.

. . agrees with his/her Project Officer re: project goals.

| "Became personally acquainted'with and formulated pians for.
svstemauc communications with his/her Project Officer in OCE
{including tentative plans for site visits and other_kinds of foltow-up).

. provided inpu;. to OCE on project assistance needs and generally
recommended strategies and goals which OCE should pursue.

. agrees with his/her Project Officer re: basic strategres to be
employed

. is able to relate expected outcomes to progragn goals and method-
ologles proposed in the project. \

-

. . knows clearly and exactly what is expected of him/her in terms
of general project management.

f‘:f‘-




.. . knows clearly and exactly what is ex.ected of him/her in terms
of accountability procedures. ~

T

14

24-

24

.. - has a clear plan for evaluating his‘her project.

7]

14

25

22

12

. —

.. agrees with his/her Project Officer re: the expected form of
evalyation 10 be employed. 4

156

25

21

... knows clearly and exactly what isexpected of him/her in terms
of reports. '

v

17

20

21

L]
...became personally acquaintéd with andshas formulated plans
for systematic comrunication and sharing with all Project Directors
having projects simitar 10 the one hefshe is running.

28

21

15

... iscommitted to the concept and has formulated an operatiopal
plan for sharing project methods and results, as well as materials,
both with other Project Directors and with other career aeducation
practitioners on his/her staff and/or in the iocal area.

-

33

™8

¥ .
]

L



By Percent of Pro;ect Directors indicat ..
A.  Moderate, slight, or lack of achievement of ObE]CIIVBS
b. Complete or high achievement jecti

%

M

Moderately
g,. (Eqmpletely

Slightly

Highly

Rank Order
Not at all

Objective
Number

Each Project Director . . .

. . isscorwinced of the importance of evaluation.

R

. - . became initially acquainted and was given an Gpportunity to raise questions
or issues with the Director of the Office of Career Education.

¥

.. is convinced of the great importance of his/her project as a vital contribution
to the long-run future of career education.

.

e agrées with his’her Project Officer e pro}ect'goaI'S. . E
1

< = ’fl .
. . . became perscmally acquainted with and formulated plans for systematic
communications wigh his/her Project Officer in OCE {including tentative plans
for site visits and other kinds.of follow- up}

. provided | mput td GCE on project assistance needs and generalty recommended
strategles and goals which OCE should pursue.

T

. . agrees with his/her Project Officér. re. basic strategies to be employed. . )
+ E r\

LA




»

.is able to relate expected . - . 1, . .r0 o, q03ls and methodologies
proposad in the project, .

.. . knows clearly and exactly what is expected of him/her in terms of generai
project management. .

»
-

. knows clearly and exactly what is expected of him/her in terms of
accountébility précedures.

. has a clear plan for evaluating his/her project. ;_.:

- Co
. e

. agrees with his/her Project Officer re: the expected form of evaluation
to be employed.

... knows clearly and exactly what is expected of him/her in terms of

reporis. /-

. became personally acquainted with and has formulated plans for systematic
communucatlcm and sharing with al Project Directors hawng projects simifar to '
the one he/she is running. .

L]

-

. is committed to the concept ancj has formuiated an operational plan for
sharmg project methods and results, as well as materlals both with other Project
Directors and with other career education practitionérs on his/her’ staff and/or

L]

in the local area. , K .
- '7‘— ‘.~.~_




. Tabte 3

Usefulness of Individual and Group Sessions
= .

4

_ Somewhat © Of Little _
Session ] Aseful © » 7 _Use

Rndividual meeting with : : 2%
Dr. Hovyt

* - . .
Individual meeting with
Project Officer

Large group session on: |
Project Management

Large group session on:
Conference Goals -

¥

¥
Small group session on:
Project Goals and Activities

S

. & >
Individual meeting with |

# e ~-Evalisation-Spectalist

s ¢ -
7 - Large group session om
Evaluation

- 4 '
.%' ; - .o
- Small group session on:
C'gmmunic_atiqn and
Technical Assistance

b

Large grodp session on:
Communigation

Small group reports .

LY
-

Large group sessfon on;
- Career Education and the
AH-Volunteer Armed 'Forces

+ ’ |
i
i




AspeEts Gf the meeting that were especially helpful and/or interesting

»

£

In order of frequency . ..

T. individual meetings with Dr. HOyt, Project Officers, and other OCE staff

aring my career education experienﬁ problems, and‘concerns

Clarification of my proiectplan Co -, t

5-_' DiSDlav of career education materials / .

Large gyp&eWecuaHy with Dr. Hoyt Commlss/oner Beil, Q)r ngh}

8. Organization and format of meeting.
. L)
4 - .
Aspects of the meeting that were not useful or that ¢could have been done in a better Wa

. . re
tn order of frequency . ... . / hS

1. A schedule of times and places would have fafilitated getting together with other project
directors who offered to share expertise or who had similarproblems {could not locate
people on [ists). A communications cente would have been helpful in locating pegple.
Scheduling of.lndiuidﬁal meetings (yma‘l“ﬁuch free time especiall.y second day).

Small 9roup sessiGns should have been more struct

Insufficient time with Project Officer, Dr. Hoyt, and gvaluator,

4 ’ -

Small group reporting was inefficient and ine ffective.

~—

A general social get-togetﬁer should have been held on the iirst‘day.

. « Evaluation consuftants c0uld have been better prepared to discuss project li.e., shOuId
have read proposal}. y
N L)
General sessions were too long.
-
fnsufficient attention to projegts’ problems of communication.
" £

{L‘Ehfa;‘nly} Lengthy discussion of career education papers.
, A icalion papers.
Note. - Commentsn this category were more specific than those in the preceding category but

there were fewer responses in this category. Many wrote com ments such as, "None. or
T Q0 minor to mention.”

.~




Suggestions for meeting to be held fn the spfingovi 1976 -

2,
3.

" 4 4.~ Presentations of eath project. n

5,° Letpa rticibants know the formrat as soon as p?ssible.

6.
7.

8.

-

-g’

%}ﬁonhnalreﬁons oL

4

Try to “find a better way to iaclll'fa‘te acom munlcatlon network

A meet‘tng with all directors 4t one time—not wo separate meetings.

[
!

‘ a
¢

Share n‘iatenals deveIOped - P

[
4

Should be small group, workmg sessmns avoid {Il speeches, and {2} "summar\;*’ repofts
by each prpject. S
Dlrectors wl{h sumllar projects shoufd-'get together

a
A

E’venln_g meeting sgssions.

F, "Othec'Corh man?s

%

1)

AN
8.

The conference clearly fulfilled its pbjectives,”,

1

Many comments made regarding ' appreciafion for the opportun‘"?to eome 'to the meet
ing"” and regarding how ’ worthwhue the meetu:?vtas '

Li{{ed being aIgJe 1o, talrls;to the other Pro|'ect Fectors. "

Total conference was most heipful ar}i mfor tive. ’ «-'
‘ L

-

. Dr. Hoyt taking the.time to personaﬂy duscuss.the partlcular concerns oi every Project

Director. . »
'L

The objectives were 0o Bgad—too much for one meeting.
Having the opportenity to meet the OCE staff. _ -

Regional megtings shgufd be stheduled q v, if possibie.

-




-{TEM 2. CHANGES

. .

'Due to the nature of this pro;ect numerous changes needed to be made in regard to dates logis-

!ttcs products, and people.- MoSt were minor. .The major changes w&re :

4,

5.

-~

Three comferences were added to Phase 3: Teaching/Leaming ASSOC|at|ons Conceptualizers,

and Community Assocmnons and Organizations, v

t 1’. \
The total number of partupnpants was 26 » {with some 100 observers), |nstead of the 250
partnmpants ongmally planned for,

.

o #

Phases 2 and 3:(15 conferences) were held in Washmgton D.C. instead of Columbus, Ohlo

s orlgmally planned
4+

»
. Stx hyndred copies of each Phase Report and the Final Report {100 pages each) were not
d:ssemmated Instead, the foltowing was done

»
-

Phase 1 (190 pagess —_ 300 copies, mostly for participants

Phase 2 (68 pages) 75 codies, for state co‘ordinato'rs and OCE only ,

Phase 3 . ] " Noreports, as requested by'}he Director of OCE

L i . - ., .
fanﬂ Report ~ - 1500 copies, mostly for OCE dissemination.
(ﬁOO pages) ' '

Thxs ]S:p}eCt complled edited, and printed 700 ies (263 pages) of a document entitled,
me;!eﬁo&Career Edueai‘:on at the request of OJCE who handled the disseminatiofi.

N LI

* All changes were accommodated wnthmdthe funds originally allocated.

.;




ITEM 13, DISSEMINATION

*
o

Most of the disserhination of reports, up to the final report, was done for the purpose of infer-
communication among participants or with OCE. The final report wilt bedisseminated as follows:

L .
’ .

1. CVE will disseminate 500 copies to conference participants and to others who have
¥ expressed an jnterest in-the project. ) '

2. ° OCEwill d'issemina{f.- 1600 copies to pers6n§ they so designate:

- - '-




