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JUNIOR COLLEGE RESOURCE REVIEW

USING THE TALENTS OF PART-TIME FACULTY
One of the most dramatic changes occurring in community

colleges during the 1970s has been the rapid increase in the
proportion of faculty who are teaching part-time. According
to the Community, Junior, and Technical College Directory
(American Association of Junior Colleges, 1972; American
Association of Community and Junior Colleges, 1978). the
number of faculty employed part-time increased from 48,572
in 1971 to 116,439 in 1977, a 140 percent increase in the use of
part-time instructors, while those teaching full-time were
growing at a rate of only 20 percent. Ituerms of percentages,
the faculty employed in community colleges part-time has
grown from 40 percent in 1971 to 56 percent in 1977. Thus, as
noted by Hammons, and Watts (1978), part-time in-
structors now comprise between 40 and 60 percent of the
faculty at a significant number of colleges.

The rapid increase ir, the use of part-time instructors and the
effects of this change on the quality of instruction provided by
community colleges hae generated much concern: Are com-
munity colleges effectively integrating part-time faculty into
their instructional programs? Are the instructional practices of
part-time faculty the same as"those of the full-time staff? And
what types of programs are being implemented by colleges to
enhance the teaching effectiveness of their Bart -time in-
structors? Literature related to each of these questions will be
reviewed in this paper.

Orientation of Parttime Instructors
Several studies have centered on identifying policies that col-

leges have developed for their part-time faculty in such areas as
recruitment, orientation, staff develo-ment, provijon of sup-
port services, extra-instructional responsibilities, and evalua-
tion. Among the first of these investigations was Kenneey's
(1967),tudy_of_p_a_rt-time instructors employed in 19 Illinois
and 11 Maryland public junior colleges duri-rig-ificle-rnic-----
year 1964-1965. Among the findings reported were that only
two colleges in each state had developed an orientation pro-
gram for new part-time instructors, few part-time faculty
attended orientation programs designed for the full-time staff,
and systematic programs to evaluate the performance of part-
time faculty members were virtually nonexistent. This absence
of training and,evaluation existed despite the fact that approx-
imately 30 percent of the part-timers had no previous profes-
sional teaching experience when initially hired.

Bender and Breuder (1973) were interested in examining col-
lege policies for part-timers in those institutions which, accor-
ding to the 1972 Junior College Directory (American Associa-
tion of Junior Colleges, 1972), employed more adjunct than
full-time instructors. The results of this investigation showed
that few colleges had developed appropriate plans for selec-
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ting, orienting, training, servicing, or supervising their part-
time staff. Bender and Breuder concluded that "very little is
done to assist part-time faculty to improve their instruction or
to have a better understanding of the people they serve" (1973,
p. 35).

Results of a statewide study concerned with working condi-
tions of part-time faculty in California's community colleges
are reported in papers prepared by Guichard and Others
(1975), Sewell and Others ,(1976), and Petersen and Others
(1976). Studies revealed that most of the California com-
munity colleges did not provide their part-time instructors with
inservice faculty development programs, office space, or the
opportunity to participate in campus or departmental deci-
sions. In addition, at many of these colleges, the hiring and
evaluation practices used for part-time instructors differed
from those applied to th:: lull-time staff.

Extraclassroom Responsibilities
of Part-time Instructors

In addition to course preparation and in-class instruction,
the responsibilities of full-time faculty members also include
counseling and advising, office hours, professional growth,
committee work, departmental meetings, and curriculum
development. To what extent are part-time instructors ex-
pected to assume these tasks? Sewell and Others (1976)
reported that 62 percent of the California community colleges
surveyed did not require their part-time instructors to assume
any duties beyond classroom preparation and in-class instruc-
tion. Office hours, orientation meetings, and departmental
meetings were the most usual responsibilities required for their
part-time instructors by the remaining colleges in the
California survey. However, the majority of these institutions
(6801o) did not compensate their part -time staff for par-
ticipating in these activities. Similar findings have been

----reported-in-studies- conducted by Ferris (1976), Marsh and
Lamb (i975), and Moe (1977).

At many colleges part-time instructors are not provided with
adequate orientation; are not encouraged to participate in
faculty development and training programs; are not given full
access to the college's support services; are not supplied with
office space iii which to work or meet with students; have in-
sufficient opportunities to work with peers, administrators, or
support service personnel; are not compensated for course-
related activities outside the classroom; are not evaluated in a
systematic manner; and are not off-red with adequate incen-
tives to increase their contributions as teachers, members of
the college community, or professionals in an academic
discipline. Surprisingly, research on the effects of these prac-
tices on the quality of instruction provided by an institution
has yet to he conducted.
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Instructional Practices of Part-time
and Full-time Faculty

The question of whether the instruction provided by part-
time faculty members is the/same as that provided by their full-
time counterparts has beln the topic of considelablc debate.
Claims and counterclaims on whether part-time instructors are
more effective teachers than ful,l-time instructors are presented
in Lombardi's (1975) comprehensive literature review of part-
time faculty in community colleges. Lombardi noted that the
writers on both sides of this controversy have yef to produce
any statistical evidence that full-time faculty are any more
effective Than part-time faculty or vice versa.

Friedlander (1979) was interested in comparing the
instructional- related - practices of part-time and full-time in-
structors in community colleges. Data obtained from three
nationwide studies of two-year college instructors conducted
by the Center for the study of Community Colleges-(Cohen,
1978; Cohen and Brower, 1977; Cohen and Hill, 1978) showed
that part-time faculty differed from full -time faculty on neariy
all of the measures related to instructional practices. They had
less teaching experience; less influence on the selection of
materials used in their course; used less instructional media;
recommended or requested students to attend fewer out-of-
class activities; administered fewer tests; required fewer pages
to be read and fewer written assignments; and participated in
fewer development activities. The investigation cited a number
of institutional' factors that may have contributed to the dif-
ferences between the two groups.

Problems in Implementing
Faculty. Development Programs

A theme appearing in much of the literature on part-time
faculty is the need for colleges to provide their adjunct instruc-
tors with opportunities to grow professionally and become
active and integral part! , of the planning and implementing of
an institution's educational program. In order to approach
.this objective, Grymes ([1977]), Moe (107), Hammons,
Wallace, and Watt:, (1978), along with -other writers on this
subject have recommended that colleges provide their part-
time instructors with such services as: a handbook, orienta-
tion, inservice training, full-time instructors' liaison,
workshops, newsletters, seminars, participation in departmen-
tal affairs and curriculum decisions, incentives for profes-
sional development activities, and systematic evaluations of
their performance. The extent to which colleges have im-
plemented these recommendations is reflected in the following
observation made by Grymes:

"In light of the large numbers of adjunct instructors 'be-
ing-utilized-throug-hout-the-United-Statesthere_appears
to be surprisingly few attempts to provide training for
them. A rather extensive research effort has failed to
discover a single in depth, on-going, in-service training
program for adjunct faculty members. The most ambi-
tious programs consist of little more than a brief orien-
tation session at the beginning of the academic term
and, perhaps, a handbook" ([1977], p. 5).

Some support for Grymes' observation can be found in
Moe's (1977) study of professional development programs for
part-time instructors at colleges with a headcount enrollment
of more than five thousand. The researcher found that 41 per-
cent of the respondents (deans of instruction) indicated that

,their college we's experiencing difficulties in administering pro-
fessional development. programs for their part-timeinstruc-
tors. Among the problems cited were time limitations of both

the part-time instructors and the staff adininistering the pro-
grams; low attendance at programs planned; narticipation not
required; and difficulty in finJing a suitab.e time to present
programs. Despite these obstacles, a number of community
colleges have developed programs and services for their part-
time instructors. Examples of such programs in the areas of
adjunct faculty handbooks, orientation sessions and inservice
training workshops are presented below.

Professional Development Programs
for Part-time Faculty

Adjunct Faculty Handbooks. As Hammons, Wallace, and'
Watts (1978) have noted, the adjunct faculty handbook
represents one method colleges can use to impart important in-
formation with which the part-time instructor should be
familiar. The part-time faculty handbo6k used at Montgomery
College (1975) was designed to introduce part-time faculty to
the philosophy, objectives, and academic standing of the col-
lege; to acquaint them with the resources available (e.g., col-
lege facilities, special equipment, and college services); and to
inform part-time instructors of the policies, procedures, and
responsibilities to perform their jobs effectively (e.g., grading,
academic regulations, graduation requirements, counseling).
Other examples of part-time faculty resource books that are
available in ERIC are those used at College of the Mainland
(1976), Clark Technical C011ege (1977), and Behm's (1977)
comprehensive outline of a handbook for adjunct instructors.

Orientation Program's. The orientation programs for part-
time instructors employed at both Northern Virginia Com-
munity College (Ernst and MacFarlane, 19743), and
Hagerstown Junior College (Harris, 1975) are designed to
introduce the part-time instructors to the college personnel
with whom they will cone in contact; to review information
covered in the adjunct faculty handbook (e.g., course syllabi,
grading procedures, examinations, clerical services); to pro-
vide opportunities for these instructors to meet with depart-
ment chairpersons and regular faculty members to clarify
discipline questions and discuss departmental matters; and to
initiate communications that will continue throughout the
term. A unique feature of Northern Virginia Community Col-
lege's program is that the division chairpersons and program
heads at each of its five campuses are in charge of the orienta-

' tion sessions for their adjunct instructors.

Inservice Training. Developing inservice training programs
to meet the continuing needs of adjunct instructors is an ap-
proach thathas been proposed to assist this group to improve
their teaching skills and to broaden their understanding of the
educational environment in which they work. The inservice
training programs used at Richland College and at Burlington
County College are described in a paper by Hammons,
Wallace, and Watts (1978) entitled7raff-Develo7mtent-in-the----
Community College: A Handbook.

The objectives of Richland's faculty development programs
are to familiarize the part-time instructors with "community
college philosophy, objectives,-and procedures; student char-
acteristics; the 'importance of both affective and cognitive
components of learning; teaching for developmental learning;
administrative structure and support services; common bar-
riers to learning; management of learning; counseling and
communication techniques; and the Learning Resource Center
role and function" (Hammons, Wallace, and Watts, 078, p.
43). These topics are presented to the part-time instructors
through a combination of orientation sessions, independent
study packages, weekend seminars, and inservice training pro-
grams.



The topics presented at Burlington County College's Ad-
junct Training Institute are very similar to those covered at
Richland College. Incentives in the form of advances in
seniority, rank, and salary are used to encourage participation
in the college's professional development programs.

Also available in ERIC are descriptioA of the curricula for
adjunct faculty development programs developed at the
Maricopa County Community College District (Lombardi,.
1976), and at Seminole Community College (Elwood, 1976).
The staff training program at Serninole Community College is
divided into six sessions of two and one-half hours each. 'fhe
topics of these sessions are: An Introduction and Orientation
to the Community College; The Teaching-Learnhi, Interface
(e.g., characteristics of the effective instructor); Teaching
Strategies; Planning for Instruction; and Instructional Evalua-
tion, Testing, and Grading. Two additional examples of inser
vice training programs for adjunct faculty are those proposed
by Johnson (1976) and Grymes ([1977]). An interesting pro-
posal in Grymes' training program is the use of self-
instructional materials as one strategy for presenting the cur-
riculum to those part-time instructors who, because of time
limitations, are unable to attend the on-campus workshops.
These materials could include programmed texts, workbooks,
and audio/video slide modules.

Summary
The literature on part-time instructors in community col-

leges can be summarized as follows: (1) part-time instructors
now account for over 56 percent of the total number of faculty
members in the two-year college nonetheless, little informa-
tion exists on the impact this segment of the instructional staff
has had on the quality of a college's educational program; (2)
at most institutions, part-time instructors are still not given the
same opportunities, support services, or responsibilities as
their full-time counterparts however, research has not been
conducted on the effects these policies have on the instructors'
ability to perform their roles effectively; and (3) a number of
community colleges have instituted professional development
programs for their part-time faculty yet few evaluation
reports are available on the extent to which these programs
helped participants develop personally or professionally.
Research is needed on identifying factors that can enhance the
contribution part-time faculty members can make to their
students, colleagues, instructional programs, and the institu-
tion itself."

Jack Friedlander
UCLA
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