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A Couprehenisve Program of Academic Advising and Career Development for
.
t

Uniyersity,Freshmen . ,

Drs. :Virginia,Gordon, Lance Shreffler, Joseph Weaveir

The purpose of this paper is to present a model and a description of a compre-
.

hensive academic advisement program for 17,000'freshman and sophoMore students at The

Ohio State University, Columbus, Mao.. Although we serve large numbers of students,

_ .

our methods and programs. are adaptable to'most-college or university settings.

The Setting

The Ohio State University is a large open access university. Each year about

10,g00 students enroll as freshmen at Ohio State., These students enter the University

through University College (UVC), which is the-initial college of enrollment. University

College's major function is to provide academic' advisemefit during the freshmen and

sophomore years. Each student is assigned an academic adviser who is a specialist in

the academic area he or she chooses.::. University College's broader purposes inelude

assisting students in understanding. the importance of life-long career planning, pit,-

them with the basic knowledge of degree programs, assisting them in planning

qu4rterly schedules,'and helping them develop an appreciation for the nature_of

scholaiii endeavor. University College advisers serve as clearinghouses for infor-

mation about UniVersity,and community resources and act as a referral source as needed.

Students are recognized as developing persons and as advisers work with individual
.

students, the unique personal qualities and experiences they bring to the University

are seen within this-context.

The Model

Students entering University. College are required to attend an orientation,

.testing and scheduling program (OTS) before their first quarter. At this point,

the student chooses one of the twenty curricular academic programs (CAP) the College

offers. Ninelren of thesecurricular programs are directly tied to a degree granting
'.:1WIt

unit, e.g. Engineering, Allied Medicine, P A:cotton, Agriculture. hose students shing

to explore before making a)commitment tc academic program are enrolled in the General

Baccalaureate Curriculum.



-During the orientation program, students are given pladement teats and helped to

build a schedule for/their first quarter. They are assigned to a specific adademid.ad-
/

- viser at this time Students who are exploring are assigned to an adviser who is a

generalist in all academic areas and trained in career development and decision-making

. strategies.

',All new students are enrolled in a one-credit hour orientation course which extends

thok orientation and adjustment process during the first quarter at the University and

provides specific information about the curricular area they have chosen. The course

will be des4ribed in more detail later in this presentation. During orientation, students

are given a preliminary introduction to the University and its resources.

Academic Advisers

Academic Advisers in University College are grouped by the curricular program they

advise. Their work and the flow of information from degree units are supervised by a

coordinator who acts as a direct liaison between University College and the degree-
*

granting colleges for which he or she is responsible .j

Advisers in University College are graduate students who are often in academic pro-

grams in the same college as the students they are advising. Most advisers are doctoral

candidates who contract to work for UVC for minimum of two'years. They work either 20

or 30 hours per week and their student load is adjusted accordingly.

University College places high priority on the selection and training of advisers

since the program will succeed or fail at this level.. Advisers are chosen for their

communication skills, their academic experience, work experience, including teaching

and/or counseling, and their ability to relate to undergraduate students.

The Training of Advisers

Two weeks prior tr the opening of Autumn fluarter, an intense training program is

offered Alic advisers. The ' 'le training program include helping

a. Understand how to work in a complex orgaL ..zstional setting.
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b. Understand students as developing, maturing individuals.

c. Learn the systematic procedures necessary to the process of academic advising.

d. Learn the requirements, priorities and options of the Particular academic

program to which the advisers have been assigned.

e.- Understand student services and other campus resources available to students.

f. Learn the guidelines %for planning the University College Survey course.

g. Understanding the criteria by which advisers are evaluated.

These objectives are accomplished through large and small group settings, role

playing, individualized conferences, simulations, and tours.

Adviser training continues on a regulde basis through quarterly in-service work-

shops. Workshop topics include a wide range of issues relative to academic advising,

e.g. job opportunities for college graduates, sex-role stereotyping, working with

students in.academic difficulty, understanding of transcripts, career development,

and others.

An advisers' library has been established to provide written resources useful

to the advising process. Included are printed materials on topics such as higher

education, student and career development, occupational information, study skills,

and journals and periodicals from specific fields, such as counseling and the health

areas.

A graduate level credit course on academic advising is offe ed to UVC advisers'

in Autumn Quarter for those who wish to expand their skills and depth of knowledge.

Six major topic6 are covered: college teaching, the academic advislugprocess, college

student characteristics and development, career deVelOpment, and.University organization.

Pre-Entry Counseling and Advising

Pre-entry advising and counseling take several forms at Ohio,State. Degree

colleges often provide "career days", tours, or special.programs for high school

students. Individual students may use the-academic advisement services of University

5
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College for academic exploration'befbre enrolling. The orientation program provides

the oppbrtunity to take a variety of proficiency examinliohs so that students may re-

ceive acadeMic credit for work in which'they.already hdve competence.

Honors Program

'Several special programs for prospective honors students and their parents are held

every year. A'speCial day of acadeiic information is offered to the National Merit Schol-

ars who have indicated Ohio State as one of their choices. Top students from all high

schools in the,Columbus metropolitan area are invited to an evening program where they

can meet with faculty and academic advisers to explore the University's varied academic

programs.

Pre-Entry Caree4 Planning Workshops

Those students who indicate that they plan to enroll in the General Baccalaureate

'Curriculum, the exploratory CAP within University College, are offered a one day optional

career planning workshop prior to their attending the regular orientation program. These

workshops are held on the Columbus campus and OSU's four regional campuses. Students are

encouraged to enroll in the workshop closest to their home community.

The workshop content includes academic and career information and self 'assessment

activities. A detailed outline of the workshop is available. Research on the Btu

attending the workshop indicates that those who took part in the pre-orientation program

made decisions earlier about a major choice and their decisions tended to be more stable

than a comparable group of undecided students.

Pre-Orientation Program for High School Students
s

For the past several years, two of the largest feeder high ..71A10): L state have

kequested an orientation for their seniors enrolling at the Upiv sitv. The workshops

-,are held ! late spring and early fall. Almost one bundred students attended and their

responses have been very positive and enthusiastic. Students reported they felt more

confident about entering the University and the many myths and.myster4s about the
4

University'wereclarified or dispelled.
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Interface with Degree Units, Faculty and Campus Resources

As mentioned earlier, there is a coordinator for each of the curricular academic

programs (CAP) in .University College. The coordihator serves as the liaison with the

degree College and acts as the direct informational link between the personnel in Uni-

versity Oollege and the degree-granting units faculty, administrators and counselors.

For example, the UVC coordinator for Administrative Science meets on a'weekly basis

with the academic Associate Dean and the Counseling Staff of that College. Curricular
r

changes are explored and that information is transmitted through coordinator and CAP

adviser staff meetings. There are several joint staff meetings each year with the

counseling staffs of University College and Administrative Science. Advisers are

encouraged to routinely ask quehtions of the degree unit staff when the situation

warrants. An. advisement manual provides a detailed curriculum plan which-UVC advisers

use in their daily contact with students. In addition, planning are devised

for the majors in a given academic college. These. are used directly with students

and are constantly updated. Students are encouraged to utilize the faculty, counselors,

and other degree unit personnel in addition to their UVC adviser.

Interface with Community Resources

In addition to academic and student service resourCes,on the campus, students

are informed about the wide variety of resources that are available in the community.

The University is located in the heart of a large metropolitan area. Through programs

such as Partners in Education, an alumni-based career information service, students are

encouraged to avail themselves of. the resources in the community. The area contains a

\large number and variety of libraries, other educational institutions, health centers,

social agencies, religious affairs centers, and counseling centers. The University

operates a large student-volunteer center which links agencies in the community to

students who wish to offer their services or wish to obtain experience in a specific

field.

7
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philosophy of the Advisement Program

The purpose and'objectives of Univrsity College's adviiement program support the .

University's mission in the area of undergraduate instruction. They are as follows:

1. To serve as the college of enrollment for all freshmen and many sophomores.

2. To administer,a program of academic advisement for iefreshmen and some
sophomores in consultation and cooperation with degree-granting colleges
and schools.

3. To develop, coordinate and implement various educat4onal and career exploration
) opportunities for University College students.

4. To administer the Developmental Education program for selected University
College students who need special academic help anci

5. To administer an orientation program for new UVC students. .00

1/46. To assist in the development of experimental introductory courses of
instruction.

The primary mission of University College, therefore,.is to assist lower division
. . .

.
.

students in exploring educational and career opportunities, in developing basic tech-
,

. I
niques of stUdy, and in planning an academic program. The College works closely with

the degree-granting colleges and schools and other administrative support ur ts in

carrying out its assigned mission.

The Academic Advisement Process

The advisement prograni\o University College is based urIn development,. concepts

and theory. The diverse needs, and interests of students are assessed and recognized as

primary determinants for prograni\development and implementation.

Although eighty percent of the'studencos entering the University make a specific

educational choice, our research indicatts that their initial choices)are very tentative

(Gordon,A976). Levels of educati al and career commitment tend to change dra tically

as freshmen progress thrbugh their'first academic year. We view such changes as 41L natural

outcome of a developmental educational and career decfsion-making Process. A student may

change academic programs within University College with a minimum amount of paPer work.

Fq
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If a'studentrequests a change of Curricular program, he of she may consult with an

'adviser in the new area'and receive appropriate-information on which to base a decision.

After 'deciding to change, the student is assigned to.an adviser in the new CAP.

Students remain in .UVC until they have met the academit criteria to transfer into a

degree-granting College. Although the academic advisement program is centered/in UVC,

students have easy access to a large network of academic information and counseling

'throughout the University., Academic advisers are continually inforMed of new courses,

course content, prerequisite changes, etc. through an established information system.

If students need services which are beyond the usual advisement function, such as

extended weei counseling skills assistance, the ad4ser refers them to the

appropriate University agency. Advisers are sensitive to the many critical points of

a student's experience which require referral to a professional who has the time, in---

terest and expertise needed to accommodate the student's needs.

Special Groups of Students

Program development within University College is determined primarily bZvarious

student-oriented nieds assessments.. Academic advisers are encour#ed to develop a broad

range of educational, vocational, career and interpersonal skills,which are considered

prerequisites to the effective implementatpn of services for special groups.

,,Exploratory Students

When University College was established in the late 1960's, it was decided to pro-.

vide the- opportunity for 'students to explore or,enter the University "undecided "., This

was different approach-from the traditional requirement of forcing a student to

make a decision about an academic major uponadmission. This are 414,

the Gen*al Bacca-
:

(it ,

laureate Curriculum (GBC), is one of the twenty curricular academic programs offered to

stsidents.in University College. To meet the diverse needs of the exploratory student, a

. variety of educational and career exploration-ptpgrams are provid °GBC advisers are

. trained as generalists in academic information and are trained to offer career counseling
6 (

services that are developmental in.nature. GBC advisers are prepared to assist undecided
N

. !

,



studentjrwith self-assessment, educational' and career awareness, and decision-making

techniques.
_

49.

I Ai Our research has'indicated that many students .University College require

`educational and career exploratiori opportunities. or example, many seudcts who base
-

an initial educational chvice on little realistic.information later find themselves

confused and dissatisfied. As a result,'GBC advisers often assist students from other

curricular areas to reevaluate an initial decision or explore new ones.

.Students In ACademic Difficulty

G4.*Nui,
During rhe Autumn' Quarter of 1977, over 17,000 students were enrolled in Ufiliiersity

College. Of that number, ,4300 students were identified as being in academiC difficulty.

Three thousand students placed themselves on academic warning and 1300, were on probation.

These figures remain relatively constant over the years. Shreffler (1976) foUnd that
I

over a period of three quarters during 1974-75, only/2.5% of those students in academic

difficult were no longer in difficulty by their third quarter of enrollment.,, Only 21%

of these a Udents were still enrolled by the following spring quarter.
/

The magnitude of the problem is significant to the extent that University College

has assumed a primary role in assisting its studenis who are experiencing/academic dif-

ficultyy. Upon acquiring a cumulative point hour ratio below a 2.00 average, the student
.4 .

m$

is notified and encouraged to consult with his or her academic Wiser. The adviser is.

-

prepared to develop and implement a process-orie4ed program of assistance that is

phenomenological and developmental in nature.

The process of assisting students in academic difficulty conglsts of the. following

four phases: assessment, intervention, evaluation'and follow-up- The programs of

'assist ice are either referral- based or adviser based: Both formats attempt to be re-

, sponsiSie to the entire range of etiological antecedents of academic difficulty. Re-

tlources frequently used are ,ehe Reading and Study -Skills Center, the'Counselingtand
r-

Consultatiati Services,,Jelf-loanagement and gcademic effectiveness courses and tutoring

programs- Throughout the quartell the student meets with the adviser for the purposes
V

of progress reports, continued assessment and reinforcement.
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The counseling process is based on the premise, that when individuals attempt.k.

create change withinAhemselves and their environment, they erogress,through a series

of developmental growth stag . During each phase of the counseling process; the

student is_acquiring, develo ini, and refining'attitudes and behavioral skills-cnn

ductive to personal and academic effectiveness. The student begins to assume in-
r

creased responsibility for his or her experience. The academic adVisler beeomep less

directive and more consultive as the process progresses.

Older Adult Students

Older adults are enrolling in the University in,increasing numbers. University

College recognizes ti at this group has special needs and concerns and is beginning to

program accordingly. Through im-service workshops, UVC advisers are made aware of the ,

specialipeedl of this group..

Special services offered older students include a section of/the UVC Survey

course, study skilljworkshops, career planning groups and classal. An evening office

is maintained for those who need advising, services after regular University office Hours.

Academic advisers working in this program are trained' in adult' developmentjnd are Ben- *-

iitive to the unique problems that older students have.

a

Develdpmental Education

The Office of Developmental Education meets the educational needs of students

from disadvantaged environments who seek help in achieving academic and social success

in college. The program provides special help for Afro-Americans, Appalachia whites,

-Mexican-Americans, Puerto Eicans, and'American Indians. Additional services offered

threugh the program are available to any students who requests assistance in improving
4

His or her adjustment to the academic community.' Assistance includes a tutorial program,

developmental cour(ses,a center for developing reading andi_study

the` appropriate campus agencies. as needed. In addition to being

adviser-counselor, the student also receives support from a peer

1. .

Participation in the program is voluntary.

skills.,,,, and referral to

assisted by at ylcademic

counselor program,,
0

b.
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Honors Students

Students whose academic records indicate significant academic strength may-take

limited-enrollment courses taught by professors selected-f"their interest in and
---

.

. __---
.___

ability to challenge-talented_studeadts. Honors opportunities in University College_----
_ ------ 7-

articulate-high-school prepaypreparation with the rich resources of all academic areas of

the University.

University College Survey Course

All new students entering Uilversity College are required to enroll in University

College Survey 100, which is an orientation course for credit.

students as well as first-quarter freshmen,

This includes transfer

Academic advisers serving A's instructors in thiscourse areexpected.to develop

the course with respedt for the following four goals: (1) To familiarize students with

requirements and opportunities pertinent to their educational and career goals, (2)
,

lo

acquaint students with the procedures of the University - the minimum "how to" things that

they need tknow in order to add or drop courses, interpret grade reports, etc., .(3) To

acquaint students with the resources and

(4) To assist students to acquire the cop

such as effective study knowledge

ah, textbook has been written for the

services available to them at the University, and

ing skills need &d in a University environment

of their rights and responsibilities, etc.

course And instructors are provided an outline

of the purposes-anotcontent,of UniversitY Survey and are trained to teach it by their ,

coordinator. A resource book with lesson

adviser who then organizes the-class cont

plans and sample materials* is given to the

ent. Each instructor is given the responsibility

and flexibility to preseilt the required ma

Career Advising

A
terial ip the way he or she, chooses.

Most academic advisers would agree that it is extremely difficult to separate ed-

ucational advising from career a6ising. Students enter theUniversity with different

levels of decidedness about an academic major and/or career field. An effective academic

adviser must be aware of. students'. varying levels of commitment to an educational or

vocational choice/since this information may be used to better understand where the

12
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student is'in te chOiCe procsts. First, it will help the adviser and:student dedide
--;:

What.info rmation needs to be gat1,f red'about, both the student's capabilities'And the!
tt. .,\ d .

iareer-arears he or she is Consider Second, a Otee,structured informatibnrgathering
.

plan can lid initiated by the student.

The various levels of initial.choice commitment which have
t

been identifted among

entering University College, freshmen (Gordon, 1977) are:

cThose students definitely decided upon A
9

a ca reer area.' There are
,

three types of.students who publ,Lcally commit themselves to a choice:

a. Those mho have carefully thoughtout their7`decisiOrk_based on

realistic knowledge about: self and. career area. These.students'

1.

often have had first hand experience within the field itself:

b.. Those who are definitely decided on a.geiferal career area but.

whose decision is base4 on little information about heir cape-

bilities or values, theroften have very limited information or

exposure to the career area itself.
\

c. Those who are definitely decide&upon a career area but are not

sure of the specifig::opportuRities within the field, e.g.,'those4e, s ,

sure ,of businest but not ble'to say if they wish marketing,

accounting or finance:

Those who are tentatively decide onva-epecific career field'but who do not
(

have ugh informati n about the field and/or their own Abilitiesto commit

them ves definitely to it.

Those'interested in two or three career areas-but need more time to

plore in order to gather-More info tion about the various alternatives

ind their own interests and abilitl s for these areas.

4. Those who Are totally undecided. e;reasons may be lack of readiness or

motivation to begin the process of choosing, or a lack of information about

self *Or career fields.
is



The recognition of levels,their etiology, and the types of interventions'needed to
P

move students nlongin the choice process are all important:parts-of the career advising

.process.
t

Understanding levels of choice commitment is especially helpful in alternative ad:-

vising. Many.atudentsentering college make initial choices in'progiams in which there

arNselective admissions, e.&. the health areas. From the. outset, UVC advisers encourage

students to explore alternative programs in the event their initial choices are not real-

izgd. These students are helped to examine the attractive elements in their initial

'choices and are helped to analyze other career directions containing similar interests

and values. In this way, studentes-niake the adjustment to new directions with a minimum

of trauma and lost time.

Career Advising POgrams

In University College, the career planning needs of students are served indirectly
_mil

and directly_in severalmaya. Academic advisers are trained to help students search for

information and examine alternatives, while other methods are designed to involve.students
. . .

directly in programs and services.

Adviser training in career development and planning

As disCussed earlier, academic advisers in University College are introduced to ad-

,.wising knowledge and skills°.during an intensive training period priorto their employment.

'Incorporated in this training program is a unit on career development which includes

career choice theory and deciiion theory. Occupational information, a unit on the career

advising process and career. counseling and placement. resources are also include. New

advisers are taught to anticipate and recognize the differences in.developuent and ma-,.

turity among-their advisees in the area.of career choice,

. Advisers in a given Curricular program are knowledgeable about the career oppor-

tunities to which those majors may lead and learn to incorporate this information in

their-University College Survey course. They.are also trained to use the American

, College Test Student Profile which is part of each student's record folder. This

14 \ ii



profile includes an Interest Inventory which provides information for career ex-

ploration during individual advising interviews.

Direct student career advising programs

Naddition to individual career advising, students are involved in career infor-

mation'and decision - making activities in the University Survey course which was dis-

cussed earlier. Students who have chosen a specific curricular program learn of the

career opportunities in that area. Job market and plfcement information is also pro-

vided.

The survey course for exploring or undecided students contains a career devel-

opment module which includes self-assessment, educational and occupational exploration

activities. These components are taught within a decision-making framework. Undecided

students are helped to explore in a structured, organized tanner in the course.

Every quarter, information sessions about a wide variety o.

(

career fields are

routinely offered. These.sessions offer career information fro both university and

ifcommunity resource people in a classro m setting. The number sessions vary'from

25 to 60 per quarter. These are wid y publicized and advipers encourage their students,

to explore through them.
z--

University College has'a community-based career infot ation program called Partners

in Education. :Almost 1000 alumni in the Columbus area have volunteered to participate

in a "people bank" to provide students with first-114nd information abOut their occu-

pational fields. Students obtain thivikones of.community workers from their academic

adviser and make the initial contact.&j Partners have agreed to talk to students over

the telephone, take them to lunch, or invite that' to their work:environment for a day.

It is up to the student and the Partner to work out these arrangements. A seminar.has
-t--.

been. held for these community volunteers to prepare them for the types of questions

/students ask. Over 150 community Partners attended such a program last Decembe on the

campus.

Academic advisers.in University-College are evaluated in keveral different way'S.

15
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At the end-o the first quarter, advisers are asked to assess themselves in the

following areas:

1. Rapport with students,- genuine co cetn, good listener, personal interest,
ability to anticipate stud nt needs.

2. 'Availability to students.
3. Rapport with co-workers - cooperat on, .professionalism.
4. Curricular competence -'knowlehe of academic programs, basic requirements;

courses.
5. Procedural competence - knowledge, thoroughness, application.
6. Maintenance of student records - transactions noted, accuracy, consistency.
7. Teaching of University Survey Course.
8. Overall performance as adviser - areas of strength, areas needing Improvement,

attitude, commitment.

A conference with the advisers' coordinator brings out areas of strength and areas

Where improvement is indicated. A specific plan for future improvement is agreed upon

by both adviser and coordinator. At the end of the second quarter, the adviser is

aluated once',Tore on the same dimensions by the coordinator. A cOnference.is scheduled

so the aArisei's progress and immlyement can be discussed.

During Spring Quarter, advisers are evaluated by the coordinator for purposes' of

determining contract renewal.

Advisers are also evaluated b4 their assigned students during Winter Quarter.

The criteria used are similar to those used during self-evaluation. Advisers ask

students to evaluate the University Survey course at the end of each quarter. Ad-

visers use a University computerized course evaluation or initiate their own.

The services of University College are evaluated periodically through student

questionnaires,'needs assessments, sand informal means. Evaluation is considered a

vital part of an on-going program where it is imperative to be in touch with student's

expectations and needs.


