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— Underst- ndmg Self:
Overwe- | ~

S People are constantly learning about themselves. Self understanding is a
life long process because people aré constantly. ch} ging. One way people can
learn about themselves is to find out how others see them. By comparing the
way they see themselves. to the way others see them, \people can develop awareness
of their own strengths and weaknesses. . Workers need.to be aware of how others
see them in order to form gbod relationshibs with t ir employers, supervisors,
~and coworkers. .

How a person sees others can be another clue to

gelf understanding.
People's . ‘

moods, _
- . experiences,-
| . prejudices, and
‘ : ' oo 4 thinking habits
. % » ) } o - ‘
all affect the way they see others. 1In addition, othe
as mirrors to our own feglings and behavior. Behavior which particularly
annoys us in others may reflect behavior we do not want to tecognize in our-
. selves. 1In work situations people form their attitudes toward their jobs partly
.- on the basis of how they see others. . /. ,

, N .
.

- -

N
.

people sometiges serve .

7

Some people believe they have no control over their fee1ings. However, most
- people can learn to control their feelings by using a fairly simple principle:
WE FEEL AS A RESULT OF THE WAY WE THINK. Bychanging habits of thinking, workers
can 1earn to deal with difficult situations. calmly and confidently. 3
Another important way people can learn about themselves-is %y examining K
their values. People's values affect their working lives in several ‘ways..
When choosing occupationsl people must decide what is important to th‘@f For
. example: . n

g . Is a high salary-important?

. Is interesting wotrk important?
‘ Is opportunity for/advancemeqf»importaﬁt?
¥ . . ' Is security _important?

A combinationh of these and other factors may be valued by workersx The * .
satisfaction workers derive from their occupations depends partly dn sthedr

: .7 S ) ‘ Ub{D_ERS'TANDING SELF 1
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- such-as numbers, ideas; ‘and words./’Others like' working with people in ‘some way,

. ' * : : K
. e [}

values. In addition, some situations may arise.in which workers mpst deal with
conflicts of values‘with their coworkers or employers.

L e
N M

.

People's interests can- help ‘them: decide on Suitable dtcupations Sometimes .

' workers «find theémselves in- work which does not interest them. As a result, they A

may feel dissatisfied and perform their work poorf§ - One way of examining

‘interests is to determine the extent to which data, people, and things are

‘involved. Some people enjoy working with different kinds of information or data,

such as selling, teaching, serving, or supervising. Workers who enjoy driving
vehicles, using tools or machihes, or mdking products are exafiples of people who
enjoy working with things: Many occuRations #nvolve working with a combination
of people, data and/or things. For eximple, a travel agent helps people make ’
their traveling plans by using informat on (data) containgd in schedules and

- other sources. , . o . _ o I B

-

Most people can beyefiﬁ’by looking at themselves honestly and discovering
areas in which they want to improve themselves. - The activities in- this fiodule
provide opportunities for people to examlne themselves in relation to: Vork sit-¢
uations: _ .

o
]
q

\ ° Yy Rl
A

.
L - - e - s




-—SESSK)‘N ONE t 4

. . T . . ) . ’ & s .
. f TOPIC: self-Concept - . . o ) . e
T e, ‘ ‘ ' o : /' o '
: *  OBJECTIVE: After comparing the{r own self concepts to impressions k

they make on’ others,’ students’ will develop-an understand-

ing of how tReir own‘*self concepts and the imprgssions .
they make on others can affect their success in work S e >
situations. . ) \ 7

’

~

’ . ]

SURVIVAL SKILLS | Getting along with others : :
EMPHASIZED: | Knowing'your strengths and weaknesses | 3 - !

o o Basic speaking skills N ’ ' T
r © 7~ | Basic writing skills\

~——
]

-

2

° IMPORTANCE: How;people -see themselves affects théir success at work. v
s ‘ T - There may be a difference, however, between the way people A
1‘ e view themselves and how other people view them: ‘In work °
' : : ’ situationg, how we are viewed by others is, important. The
: . , - aim of this session is to alert students to somg of the
differences between the way they view themselves and the g
way others view them.- A good example of this is the person a7
who. thinks of him/herself as shy, but is viewed by other :
- people as cool and unfriendly.

' o MATERIALS AND Student Worksheet #1 - Getting to' Know Me.
EQUIPME"IT

. ) ) . “ .“ ! N oy ) 0
A ' ACTIVITY: Getting to Know Me " ‘4
d o . ’

°
»

1, Distribute Student Worksheet #1 - GettinLto Know Me.
N ,
“ - . . _2.'Have students each list-ten quéstions a person’ coul
- ~
‘ ' ask them to'get to know them better. Some examples
might be:. 4 ‘ Ny =

. 7 S . ® If you could have one wish, what would it be

® What kind of- future are you planning for ydurself?

ab ' . N : -
‘ - . .

‘ T e . ' . UNDERSTANDING SALF 3

: .
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. 3.

~ 5.

. students per group. -

-

6.

7.

o What makes you happy? : o

- - Ll - .
- - ) ) -
T

- ® What malges you angry? . . _ A

_-Haye students -choose “a partner.. One way of- pairing/,_\_
students for the activity is te have students choose
the person. they feel they kno& the least.

Have the students exehanie the lists they have written:
on Student Worksheet f#1 with their partners. Have « .
- 'students ask -each other the_ questions they have written.
- The partner is Eo write down the responses to the ques-
tions.

Al

~

,After each pair of students has had an oppoftunity=to

write responses to the ten questions, have them join
_another set of partners so. that there will be four

[

[ 4
14

Have each student in the groups of four”describe his

7
" of .her partner "to ‘the other group- members. ; Encourage

students to describe their partners. in.their own words
rather than simply reading from the worksheet.

¢,

‘Gtoup, members showld be given an opportunity. to correct '

of change the impression of themselves described by ,

their partngls(_ -
P b 7 -

4 ‘ o

FOLLOW-UP: Summarize the session'by asking thleollowing:questions:

~

UNDERSTANDING, SELF

¢

- ® After spending several minutes-with another class

W How well did the questions- your parﬁner wrote help
~y%u o know your partner? .

® What did you learn about yourself during this ae:ivity?
About how others.seée you? = - .

. . . -
L6 " : |

member, how;well do you feel you know the person?

® When you were writing questions, did you avoid or
_hide an important.aspect of your life? Why?

L Did,you have difficulty revealing your own opjnion
of yourself during this activity? Why or why not?

® How can the opiniqhs of others help you usde tand
yourself begter?

w . R —
[}

o What impression do you think you make -on othe ? T 1’*.

How is this important -in work sﬁtuations?

. » o L]
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NOTE “In preparation for SESSION TWO, the = )
instruétor may wish to assign Student WOrk-
‘ . sheet #2 - Self “out of clasg

. project. Have studenl:s use the rating scale, i

+ rate themselves; and ask a friend and a person.
- in authority (such as a teacher, emgloyer, or
_parent) to rate them on each behavior listed.
St Have them bring the completed worksheet to —
w : cg for SESSION TWO. Suggest that they fold
ba ach column after completing it to avoid
influencing the ratings of the friend and

person in authority. o . -
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Student Worksheat #1 Gettlng to Know Me |

-Hake a list of'ten questions’ which your partner Should ask you to get-a good
idea of who you really are. Inother wordéu_what does your partner need. to _
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- ask you .to understand your feelingsf-beliefs, personality, likes and- dislikes’ _

[y
*



- R v o ( "»
> _ » _ . N
s L} b“"; s .
. AR TR B ‘ P ' .
‘ ‘_ a o TOPIC .Self Concept (continued) ’ .

N

OBJECTIVE: By rating themselves on a variety of behaviors, students
' -+ will, identify how they see themselyes, how their friends.
. see them, ‘and how authority figures see them

T

SURVIVAL SKILLS | Knowing. your strengths ‘}and weaknesses
~ EMPHASIZED: |Dependability ' T
' A Giving an honest’ day s work . »'“A
.. .|Loyalty to your organization - 3
s ¥ | Working as a team member , o ‘
-t : IR oy
- ':IMPORTANCE'; ,Habits. and behaviors which students have deVeloped at. home
3 MPOR v
. A .« and schaol are often carried over into work situations. .
L L - ' By comparing their typical behavior to behaviors needed "
‘ . CE ~+ " . for job success, students .can become aware of some of!their"
- e . strengths and weaknesses. . In addition, students need to -
. ' A\ | . compare the way they see themselves with the way otliers

see them. Awareness of how others see them’ can help stu<’
dents,decide on changes and improvements they can make in
ordel’ to. improve their chances of success:- in an occupation.

o

9\&\

. MATERIALS AND Student Worksheet #2 - Self Rating = . .
: EQUIPMENT: - e - o - ' ‘ :
ACTIVITY: Self Rating -~ . . N D
O : 4 ,&‘“1‘\, I Ask students to examine the responses on Student Work- o

sheet #2 - Self Rating. Have them compare the follow—i
in§: : .

e their friends' ratings-to their own r'atings."

‘e the authority figures! ratings to their own ratings. .
L o o - - e their friends' ragings to- the ‘authori_t'y figure_;s'--"‘:
C o S . ratings = E R -

UNDERSTANDING SELF 7
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" o o 2, Use the. following questions to discuss tke cemparison
-V of the xatings of thesthree persons:

$ | . .

/r: . S -40 Who rated you\most favorably?‘\Why? . o B ) .

f» : h“ ’ e WHy are some of the rating{;different? N _— E

. T e Which of the natings are the same or nearly the -
- E L o ” . same?. Why° Co -~ R
t e A ° What ‘can you Yearn about\yourself by finding out
© “how others see you?
° Do you'wish some of‘the ratings were.different? .
How can you change the way others see you? S

ACTIVITY: Behaviors Needed for Qccupational Successv

: 1. Explain to students that jobs are not tailor made to
. - o "fit the personalities of app1icants, rather, people
: - often must adapt to fit the requirements of the job.-
v Now students will examine what behaviors are essential ‘ ‘
.</- ' for individual occupations. L . . '

o

2. Divide-the‘class into groups<of about four or fiveg
Ask each group to choose an occupation and then list
seven kinds of behaviors that would- be essential for

o ! _success in this occupation. Students may use the

‘ behaviors listed oh Student Worksheet #2, but they

. should not 1limit their choices to these behaviors.

D 3. Ask students to- alsq list at least seven kinds of
: behavior that might interfere with success in the
group s chosew occupation.

4. After ten minutes, have a member of each group write
S the 6ccupation and bekaviorss which ‘the group 1isted
o o .. on the chalkboard. The: foliowing questions may be

y . //’ "« used for diSCussion.
7. eWhich behaviors were listed as being essential by
more than one group° ., . K
v ® How would the behaviors listed he1p a worker to be’
BN o 'successful in the chosen occupation° Give examples.
e B .. How could the behaviors on the second 1ist interfere
oo : N D with succéss in the occupation?
o ' " Can a behavior that g essential for success 4n one
o occupation have badeffectsin another? How?. h
o S ) o ‘ f"q o ‘ 41'I|’
8 = UNDERSTANDING SELF . : : S A ‘ '
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' . . IS ST : v , v TR , .
’ , o~ \ S L (R DL o s
A . ) \ - - o L4 | . . = ¢
o L et i .® What other factors esides the occupation itself B
T e | - ®mi v could determine. the behaviors necessary in a work
S ST L ' situation? (For example, company rules, the
personalities of superyisors and coworkers, etc )
: \ o N) -
) . i 5., Ask sfudents to think of occupations which interest
- N them. Referring to Student Worksheet #2, ask them -
. to circle four of the words that best describe the
> - - . behaviors they believe would be most important to
- success in the- particular occupation they have chosen

write one yeason why each of the behaviors they circled
would be important to success in the occupdtions they
have selected.

| '6} Ask students to use the backs of the works:Iets to

FOLLOW-UP: 1, »Have students ‘share their reasons why each behavior is'

{f o important. v . g .

2. Have students examine their self ratings on the ‘be-
haviors they circled, and discuss:the following
questions: .

‘ ‘._ ._ oot ' i - e On the basis of your self-rating, do you think you
R S . ‘ - would be successful in the occupation you have chosen?

, -® What changes would you need to make to: improve
: ‘ . _your - chances of success?

'L\ . .+ .elIn view of your self-rating, is the job you chose a
' ' ‘ : . realistic one for you? .
® How can you start making changes that would improve

vw.,' your chances of success?

¢ What ‘behaviors would be especially important in deal-
fng with persons in authority in your chosen job?
Coworkers? '




\ » . ;
L A ) (4
’ x
A 5 ~ o &,‘ \ »
. Lo . . B v . ‘ ".‘" | F ) ~ . i A \ .. . . :,’ n: -,
S ) : e . : . . . S PR -3 . i
- Student Worksheeét #2 Self Rating ~, = ¢
fow ’ ) o ) ' SN ) » « .& o .
" ‘Here’is a list of words which describe difféerent behaviors. In.the column T ‘
‘»labeled SELF, rate yOurseif on each behavior, using the following scale: -7
| e 5= always = usually 3 =, sometimes v 2= seldom.. 1 = never
. f -

‘After you have rated yourself on all behaviors, fold back the column labeled
SELF. Then ask a friend to rate you on all behaviors in the column labeled . :
FRIEND v _ : o , .

1 After a friend has rated you on all behaviors, ask a person ‘who is in an
'AUTHORITY ‘position’ to rate you. Examples of persons ‘in authority are teachers,

) employers, supervisors, and parentj////—-\), . .
’ A

BEHAVIOR DESCRIPTION AUTHORATY FRIEND . | SELF _
Ambitious | . o :
Cheerful F#

Confident -

Cooperative : . o x

Qegendable ‘ |
Enthusiastic L - i R , o

Good legger

@

Hard working .
Helpful I ' .
Neat '

- Outgoing - L ' S s : o i?.
Optimistic " ' '
Patient

Persistent ' . - 0 o : .

Respectful

Self-eenteredx

B e NP2

Serious
shy - - .
Tactful ‘ '

10 . UNDERSTANDING SELF o : i ‘

: - . o I S, ' ’ ¢ '
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"_‘ ToPiC:
'OBJECTIVE :

SURVIVAL SKILLS
EMPHASIZED:

<

_ IMPORTANCE :..

. ) )} .'l‘

-\

How We See Others-

By examining how they see others, students will become

4 SESSION THREE - i

. . .
\\. & . . . , Y

LN
@

aware of how their views of others are important in work
situations.

s

Getting along with others
Working as a team member

l ~ .

Knowing your strengths and weaknesses-

Sometimes we assume thét we see others as they really are.

‘Actu ly, our moods, our preJudices, and our past experiences

@

affect how we see others. As a result, we may interpret
their acxiops toward us in different ways. Our ‘view of

"other people affect$ the way we act toward

_fore, it affects how well-we. relate torothers.

e ( -

&' Other people can also .serve as mirrors. We often see ‘in
7 others »what we do not want to recogniée or admit about our-

selﬁes, 'We can learn about ourselves by examining the "

J,L’Worksheet #3 - Eggggggiggg-
r.'fzrency ‘#1l - Pérceptions

ggp&lities we dislike and admire in others.. ¢

-Worksheet #4 - Learning about Ourselves from Others

them, and there-

'l"erh-ad projector ' . .

Pen for writing on transparency R ,
Perceptions |
- 1. RBegin by discussing the following statements regarding

perceptiqn. BT

QPerception means

e way we see things, people, and
situations . - : o :

o-ind uals see "eye to eye." - . . *

4

UNDERSTANDI‘I;IG SELF 11
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o~ - v e

. ?}¥ 0 People learn to seeithings the way they do,
’ e People tend to see Jhat they want to see. : _.¥1
R ., .. % People acquire habits of seeing things as they, . ' - e
s . T hdye geen them in the past.. S
oL . . a . : . ) g X e ’1‘
o . e O'Feelings affect peopje s percep;ions. ‘ cy L 1.
’ ’ L : ) 2
) e }( ® Past experiences affect the way a person perceives :
3 a situation.. ‘ : e - ’
3 < . Nevaerceptions can be learned. throug§ new experiences. -’
V‘ P N . . .
2. Distributq.Student Worksheet #3 - Perc&tions. Divide = .,
the class ﬁnto groups of about four -students.- Have  them
discuss the ‘questions on Student Worksheet #3. Ask one ‘
.. student in" each group to act as a recorder to take/potes .
*  on the group's discussi”p. :
FOIJJNJaUP; ‘Have each group recorder report on_hkts or her group's ‘ .

discussion. Write)Ehe group 8 responses on Transparency .

.fw,' ¢ .

ACTIVITY: Learning about O\urselves from Others *

= A

g N 1, ExpLéin that others sometimes serve as mirrors. Some-
' - ‘times we are not willing to accept sume of our own /
feelings and/or ‘behavior. Instead, we see others as 7
" having - these‘feelings or behaviors and directing them
toward us. . S

. _ ‘ Examples: A.man who says "nobody listens to me" when .."
. ‘ o actually it .is he who- doesn t listen to :
A woman who sees her boss as being cold and

e - distant when actually 1t is she who is cold
%ﬁd%é_ and distant.
. I R B i
_ . A mdn who admires another's warm, friendly

& . " attitude when he actually has the capacity

to be warm: and friendly.

/; . 2. Distribute Student Worksheet #s = Learning about Our- : -
- selves from- Others. ) o
x N . *
3. Have students réad the worksheet and think carefully
- about the ‘questions. Have ‘them. wfite key words or

phrases to respond to questions on the worksheet.

‘~: o
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Have students discuss. their responses to, the work
- The following questions may aid discussion:e

[ 4 ., . o ..
* ' ¢* What did you learn about yourself in this. -

+
. .

® How can you_use othexs as mirrors in work

\
sitlations? (Example: whén'I feel angry
or irritated with-someone's behavior, I )
can agk myself if I do sipilar things.)
. - . . - e L
. . -
) /,. R} '
L 4 »' *
,
L
' ‘.u,:"'l:,. '
' 3
iy
}
: S\
. " -
. " \ X :
v ’
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Student Worksheet #3 Perceptlons ﬂ -
Transparency #1 . B R

. ) r T . 4
1. 'What affects the way you see people? (Exampleﬂ when you are meeting

people for the first time, what do you look for to decide whether. you
‘like them, could trust them, etc.) LT : YR

e

\ - - R e ' 9 ' N ¢
. . . . v -’ . ) ‘ .- . . - R R . . ’. . i ‘
. . . : £ . ) ‘ . . ”'. ',
‘ . [y . . ’\ - . ', . ) fr v .
2. ' Do you think your perceptions can be grong? Give a reason for your answer.

(. . .

- . . . !
, . ) : . : | A .
e ) . L . DR ¢ Rro . R - P

<
3.. What are some things besides the actual person that affect your perceptions
6f a person? (Example: In, a work situatipn ;uou might see your supervisor

o differently than you would see the gsamé | person in.a social situation.) o
. - . _' _'v . . , \
v - "
ot . . > ¢ . .
4. How can stereotypes affect your perceptions? (Example: Athletés are not
smart; the job of air—steward is glamorous, nurdes are women,. doctors-are
men. ) . } o . : v
: i ; - * ‘ ¢ e » ’ B V," ;
R . e T .
- 5. How-do you th1nk your perceptions of others can affect your Success or ’ .
L failure in a work. situation7
- P . li-
)
[ = N
! 14
° i . v
f .
Lo - F - &
."'- " ‘v ‘.*
-.\.,}/ - v ’ > . ) °
- -" - .-
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Stu ent Worksheet #4 e E .
. .Ledrning about Ourselves from Others

thers often serve as mirrors.j We “can learn about ourselves by examining our v/fa‘ )‘
eelings towards others. Use this worksheet to guide your thinking Write e "
" dotin a few words og phfases to respodﬁ to the foilowing huestions. ' :

_,. . e

' . -

'=A: Imagine someone whom you particubarly dislike.

» - e

 WHat -are the things you don't like about this person°~ o : : ) )
' ; , L » o / L. B '
| o ' o L | o "
‘o D you know others who are this way? Do you also ‘dislike them?

. .
L S . . -

JNow imagine yourself as having these same traits., See yourself
“in action, doing the very things that upset you in others.

. | Y

. *  Now raise the question: Could it possibly be true that I.am/

the one who does these things? "
S

.o . . .
. . . . ' .
- . . » N . . .
N " . . . . - . . A . .
. . o ' -
| . . N .
b - . . . .

- B.. Now imagine someone you particularly admire. ‘ (’N' ' .
%{7 : What are the things you like about this person? R ‘~"
& , Do you know 3thers who are’ this way? Po YOu also admire. ‘ - ) ’3‘
thepe people? % S
NoQ imagine yourself ta/%iiﬁ, walkingjlperformingi Loing;_and ' f’

being what you admire in See yourself as beifig like them. -

/
/

R Now raise the question: Could it poésibly be true that I can Lo
actually do these things myself’ . _

and Dorothy Jongeward, pp. 258-9. (c) /1971 by Addison-Wesley Publishing
Company,'Inc., Reading, Mass. \\All rig ®s reservedsr y . :
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Vv TOPIC

[

« © OBJECTIVE;

+ SURVIVAL.SKILLS
: EMPHASIZED

IMPORTANCE :

| oy

MATERIALS AND
EQUIPMENT :

|
i
1
i
i

. éCTIVITY:

v

“SEssmN FOUR" " -

- ' T . -.» -

« .T‘l{ 4 -‘
How We Think and Feel i'\\w . R
. ' '\\ ’ - .
By identifying how their own ways of qhinking affect their
feelings, students will become aware of how their th0ughts
nd"feelings cant affect them in work situations. <

,
El . . {
. . \

” ; L - .
Adjusting to work situations
Knowing your strengths and weaknesses

Getting along with others - - : ,

i

We live in a world that is ‘at.times confusing, . unreasonable *-

and unfair. The” work gsituation is no exception. “Although
this is a difficult problem, workers can learn to handle

.Changing Our Habits of Thinking

" 1. Begin the sess1on by d1scussing the following ideis.

this problem by using a fairly simple principle: We feff i
as 'a result of the way we think. Using this principle,

students can examine their thoughts, feelings, and beha ior,
'so they can learn to deal with difficult situations both in

work situdtions and in their personal livesh

-
-

Student WOrksheiﬁ #5 - Changing our Habits of Thinking
Transparency #2 Need for Approval .y J
Transparency #2B - Failure ’

. Transparency #2C. - Unfairness e

Transparency #2D — Frustration ‘
Transparencyr#ZE.— Control over Feelings

Trad#sparency. #2F - Problems |
. ,_k..../ .

o People «<€an control their feelings ‘
o
® People feél as a result of the way:they think.
"(Example: A worker does not receive a promotion
which she deserved. That person might think,

f

. o - :
.. - UNDERSTANDING SELF 17
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\ — >
ot co e (;- "How awfullthat I did not get the promotion.f This .
- is the. Wordt thing that could happen to we." She
: . . o Lo will probably feel angry and‘depressed about he
- LT ‘> * situation. - On the other hand, the same" person mighg—/ﬂ
SR e think "It is a disappodritment Eﬁat I'did not get® the
- L promotion, but there will ‘be .other opportunities for Lf
L : " yme -in-the ‘future.". She.will probably feel disappoint—
. ; ) B Led for a short period of time )

[ S e
-

. '
."4‘

. .. e People somet
~ ey L " that upset th
.~ o ‘*‘,'uations are -a

. - . o ‘, " . 3. . s

es get ihto habits of thinking ip ways
. This includes thinking that sit—
terrible, or horrible., '_ 7/

e

. S . ~e People can stop upsetting themselves by changing their- Vg
: .+ " habits of thinking. This, mea substituting words | : -
» . like disappointing and intonvehient for words like I
» . _ awful, terrible, or hortible. ‘ o . .
3 _ ’ B v A
T2, Distribute Student Worksheet #5 - Changing Our, Habits o
of Thinking. Using“Transparencies #2A ~. #2F, diseuss
each. of the ideas expressed in the following format: . . = -
Project the transparencies, covering the New Way of '
> ' - Thinking with a sheet of paper. Use some of the
. .+« +  following questions for discﬂssion:

, h _® How does: the cartoon illustrate how this way of

T . thinking would cause a person to become upset? S ‘
i T ® How would you expect_someone to act agae result of <
‘ ' : : thinking this way? - . ' .

) . Can you think of situations where you have seen -
' people who seemed to be -thinking this way?

® How could a,person who -was thinking this way cause
problems dn a work situation?

. . ® How céuld you change this habit of thinking into a
ot new way ' of thinking’

\
3. Ask students to write a new way of thi g in their
own words on ‘their worksheets below the hablt of think-
_ ing ‘being discussed. , Uncover the New Way o Thinking )
-~ on_ the transparency and compare the students' state-
.meénts to, the statement on the transparency. :
N v R )
FOLLOW-UP: l."Ask students to circle the Habits of Thinking on Work-
oo .sheet #5 -they think cause them the most difficulty.
- N Then have students identify a'situation in which they | -
' believe they became .upset or acted unreasonably.. o :

¢ A ) : .

18  UNDERSTANDING SELF ¥




adk for cdmments and questions.

X

Ll . . -

4 ‘

e Which of the habits of thinking apply to the - /‘
_ atsituation? T

Q_What new 'w way of thinking could they have aubstftuted

for the habit of thinking which caubed them to become

- upset? . . “ —
StudéntS‘sﬁbula.not be rerdired to share their e
responges™yith the c¢lass,/ but the instructor shoqld

s
¢

Student Worksheet #5 - gbanging Our Habits of Thinking .
will be needed in the next . seesion. .The instructor
may wish to collect the worksheets for redistribution

‘at the next session. . C

- .
. . 4

£

E (S
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Studeot Worksheet #5. o 17 .'f.’f | 'L‘"ﬂ
Chang’ing ‘Our Habits of Thlnklng o

A, 1 need and must have @pproval and love from"all the peoplexI considar ey
© - important. . : . . -
r C“ - ) ! - i -
- | o | : . S é »7“?”w5“:%mw

.~

B. I must not féil'at(én&thing: If I'do, it proves that I am stppid,_lazy,
“bad, or all three. ' : ’

. o L ~
C. Whén people act unfairly, it means that they are mean} rotten»péoplg. They

should not act. that way! (This includes myself, and when I act that way,
it'means I am a bad person and I should feel guilty.)

N

- . b' .» . . . . | . o
D. When JFam frustrated, treated unfairly, or rejected,'it is terrible and I
Just can't stand it. . . : )
. : ) -

E. I can't change my feelings. Other people and things cause my feelings,
including things that happened during my childhood. Therefore, I.have
no control over my feelings. :

\ \k{

F. Avqidiﬁg problems is easier than sblving them. The way to be happy 1s to
~enjoy myself and avoid thinking about my problems.

‘ -
\ @ S
VA R
. . s ’ ,
. . ‘. . . . . e v . L4 , . . \. . ._ N . 2
‘ NS K . : - a o P f;' , ' e _
! e - . . \ ’ ; 25 e - : . . o>
120 - UNDERSTANDING,SELF ' s o S
S I K » . . . - S Sy . i < | . . ) . | B . Ll
p T T R o .



\‘I. T ‘%.J- SRR

e o
N Transpamncy #2A Need for Approvaf |

: A Hablt of Tﬁ*nklng f L i"f ;‘\p

EX RN ' '

: consider ifportant. _ R

) — v . X3 B ‘4 e R
T e / ‘v I

. SRR .

7.

.
A . . - . -
A New Way.of Thinking- -, o
\ 3

I want approval and love from people I con51der lmportant

can 'be falrly happy w1thout it. -

.4 by

-

I need aqgfmust ‘have’ approval and hove from 311-

the pagple I

I .
Jbut I -
~
UNDERSTANDING SELF. 21
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‘Transparency #ZB Fallure o
v 'AA Habit of Thlnking.. N |

e

T must not ‘fail at anythlng ' IfAI’db;';t proves that I am stupid,
L Ifzy, bad, or all thqge R o s

1

A New Way of Thinklng

‘- I don't 1ike failing, but if T fall it doesn t make me a bad

person. I do not need to be perfect I can be satisfied with-
doing ‘the best I can.

14

' . A . B : ..‘. L .- . . . [  _ o ) .A B A B | . . /.
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-Transparency #20 Unfalrness S AR
A Hablt of Th;nklng é‘
When people act unfairly, it means that they are mean, rotten
people.. They should not act that way!

. (This includes myself. - When I act- unfalrly, it means that I
am a bad person, and I should feel guilty.)

4,

\
)

| A New Way of Thlnklng » 'f%/
Sometlmes 1 do, not llke how other people act but I cannot expect_
-+ them to be perfect. Blamlng other people or blamlng myself does
. - no good at alre - . R
. \{ " P | o - \_'UNDERSTAN.DING SELF 23
Ty,




| ,’_‘Transparency #ZD Frustratlon"’
. A'HaRit of Thlnklng

}When I am frustrated
.and I‘lust can't stand it.

\] A

A*ﬁkw Way of Thlnkié/ - " "

trpated unfairly, or reJected 1t is terrible,

I should not expect to get exactly what I want all the time If ,/f’/fp_ﬁ_

I do not like a situation, I can try to change it.
I can't change it, f'can still be happy

. 24 _ UNDERSTANDING SELF
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' __A”New Way-of'Thinking' L -‘-'

© My feelings result from the way I think.
- awful I will probably feel very upset.

> .
\

Transparency #2E Control over Feelmgs
A Habit of Thlnking T

< :
Other people and things cause my
hings that happened during my chlldhood
control over my feelings.

I can't change feelin S.
“feelings, includin
Therefore I have

If I think somethlng is
But I don't have to think
I can control ‘my feelings by thinking reallstlcally ’

&

this way

UNDERSTANDING SELF - 25
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- Transparency #2F Problems .
'.Un;gasopabie.Bélief: ' o o f

© Avoiding problems is easiér than solving them. 'The way to be .
- -happy 1is to just enjoy myselfvand.avoid.thinking about my. problems.

.
s
’ L 4
-
< -
A4 ¢
P
4 (\
¥ .
» . (g
) N

'Reasonable’ Statement:
_ . v - . ‘ , — - ’ :
. *Avoiding problems,. in®the }ong run, often makes them worse. _Also,
' by avoiding a problem, I often can make it seey bigger than it

ddEUally is. L ' "t A o

nm—
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" "'.—'SESSION F IVE

TOPIC:

fOBJECTIVE

>

r ‘ ~

.

A SURVIVAL SKILLS
C EMPHASIZED .

I

I

- IMPORTANCE:

\ MATERIALS AND
EQUIPMENT:

"ACTIVITY:

~r

How We Think and Feel (continued) [

“After dié%ussing case situations students will upderstand
‘how unreasonable beliefs can affect people ip work sit-
uations. . '

.-
A
.-",

Getting along with others

Wor%ing as a team member - C. e
Knowing your strepgths and weaknesses Ld
Working under pr?ZBure . . ' o

[ 4

g :
Students 8hould now be familiar with some common habits of
thinking and how these habits of thinking can cause people
to become upset. Théy need to be able to apply what they

-have learned to work.situations-

Five copies each of Student Worksheets #6 through #13 - _
Case Studies , . -

Student Worksheet #5 - Changing Our Habits of Thinking
(from SESSION FOUR)

' Case Studies: How Feelings Affect Workers

1. ,Explain to the class that*in this session they will
apply the principies that they'learned in the last
- session. ‘Distribute Student Worksheet, #5 - Changing
Our Habitg. of Thinking, from SESSION FOUR. Ask.for
questions and _comments before starting the activity.
2. Divide the class into small groups of about four or
~ five students each. Assign’each group one case study
and distribute the appropriate worksheets to each
7 .group.

¥

3 '  UNDERSTANDING SELF. 27



3. Have students discuss the case studies Gising the’
questions provided to guide the group. discussion. - _
. Have students choose a group . recorder to write down :
v the main points of ‘the group discussion.v C- :

T

FOIJAﬁJ-UP; Have each group recorder read the case to ‘the class and

. o discuss the group's responses to the questions¢ Have-
’ ‘fhe class members suggest which habits of thinking might
: A -+'  _be causing the préblems in each case (more than one may
'y - N / be in operation at.one time.) _ : v
: . - < o e L o S
-~ [ .
. L
. X .
2 .
X ) +

& ?E( : \ ]
, A \

. : _ - , - .
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| Studen.t Wfquéh_eq.t #6 Qaye S.tUGY_V |

¢

- ' o <

When l_(e'vin’was six years.olds N°-¥af 1n¥01yeq §5 a gerious automobile accident.
As a’'result of this accidents K€Vin "\g Vgyer jearned to 4¥ive a car gyeq :
though he is capable. Thougt 1f 1s @ Monyenjence, he Panages trapngpottatien.
by riding with friends, taki?8 the Py, ayg taking taxis ¥en mecessary  He has
recently been hired as ap ad?inistrstyye aseigtant, which he finds quite inter-
esting. Unfortunitely, st t#e tile hq Wy hired the perso®nel manager gi4 not
ask if he could drive a car, °~¥‘1Y "”etbeb he had -tranSpOftat.i(’n' The adminis-
trative assistant's job oftes C4lls For ™unning errands, 3%d this hag gearred

to cause problems, Sometimed the efTapd van pe done by s9meole else, by it is

- not always caomvenient or praéti’o?l' A boss has'beef UIBINg hiy to get

a driver's license, but gvery tine 1<e\'i".,':hilﬂus of driving> he rememperg the -
ac,cid.ent and feelg frightened' Hig b.“sé doésn't 'understaﬂd the reéason for his
hesitation and is pecomipg jpPatient with pim, Kevin's not havifig a griyer's

‘license is causing considerable inC"n\'c‘:f‘ie'nce.

behavior?

-
, .
Questio;18°for Th()ught ’and Digcussiofl . . B .- ¢ Js
) . [ S . - ’ . ’ l
o - ) . o C. : ’ s - C ; )
1. "How 18 Kevin allowing his PaSt eXbeflgice to influence his feelingg ,ng

2'.. Do yod ‘think Kevin 15 be;(,f‘glreali&tiQ about the gituation?
C , & .
3. _In what ways do you a1lovw YOUT P28t e“pe'l‘ienc:es to influence your feelings

and behavior?
F)

\ How could thig interfere with your effecti'véness in a work: Sifuafion?
. . f 4 .

4

\
¢

5. How can you overcome the £1feCts Qf Pyge experiences? /

¥

-’
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Student Worksheet\_ Case Study T

Beth works in the women's  Sportgwear: department of a fashionable department
Store, She enjoys. selling and goes about her job with energy and enthusiasm.
Recently, however, Beqh‘s supe isor, Mrs, Walsh has been notjicing some dis-
turbing changes <1in Beth. Her [appearance, which.is usually excellent, is just’
barely acceptablé. She is oftén late tb‘ﬁ;rk and has called in sick several
timeg. She seems to have little ‘energy and has become irritable with customers
‘and ofher” employees. Mrs. Walsh called her in for a conference to get to the
bOttom of the matter. Tearfully Beth pdired vut the whole story: her fiance,

Tim, recently broke their engagement. ~ Although she is sympathetic with Beth's

PIOblem, Mrs. Walsh has her' own problems. Beth's appearance-ig ribt in keeping ¢
with the fashionable image ‘of| the ‘store, and her record of tardiness and ab~
_sences cannot be tolerated. |As Beth sees jit, ghe can't help her feelings, and
" the pressure her‘ﬁupe:visorl s putting on her to improve her work is dust*

' making her feel worse.: T ; T o

g

Qﬁestions for Thought and D sgussion . ‘ . Co T
- 1. Does Beth have any cont ol over her feelings, or is she Just “a victim of
. outside events? ,

2. What do you think Beth high: be thinking which makes heq’miserablev

3. How can Beth start fee ing better7 : R
! : ¢ l’ ," -
4. po people have any con rol over.their feelings, or ate they just ictims
of outside PIGSSures? (/y T

5. Can you think of a situation where you felt you were a victim and had no-
control over your feelings? What habit of thinking caused _you to be upset?

¢ 6. How could you have changed your feelings? )
| e

‘s
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Student Worksheet #8 Case Study .
Whén'Jérry. the'ébﬁﬁénjrp?eéideﬁt's négyew,-waé hired to work im Bill's depart-
ment, Bill did his best to.be friendly and helpful. * Jerry was much slower than-

Bill*gn learning and doing jobs in the department. Bill dddn't mind \taking up
theglack in the woftkload because he enjoyéd’the work and he genuinely liked

Jerry. Besides, Bill knew that someone in the ‘department would be up for a pro-
- motion svon because one 6f the women in his department was retiring. The com-

pany‘had a policy,of promoting persons within the. company rather than hiring
from the’ outside. Bill thought he had a 'pretty good chance at the promotion. .

. since his work was excellent. Bill was shocked when Jerry was given the pro*
- motion. -Bill went to talk to hisisuﬁerv;SOr about it.. His supervisor agreed - *

that the promotion-of Jerry:had been clearlyiunfair td Bill. It couldn't be

' hé1ped though, ‘because Jerry was the president's nephew, ‘and that was that.

Bill became more angry and disgusted day by day. He. even considered resigning, -,
although his supervisdr ,assured him that he would likely. be promoted within the
. next six months. - P S - R '

. .
- -

4

'QuéstionsAfbr‘%hougﬁt’aﬁa'Discussion '

1. Do you think that Bill would be jdstified in résigning 8 é'result of his
un:faiir- :reatment'.?, ' o : v \ .

2. How could Bill hurt his chances:for promotion by:actihg angry and disgusted?
. . . L ’ s

© 3. 'What do you think Bill is thinking that makes him angry and disgusted?
B A

& How do yqdfreact when you.are treated unfairly?

. - -

5. How can you get over your feelings about belng treated unféirly; frustrated,

or rejected?

{ o S o ; o
, ) . .
~ /

. f ! i _ -

o ) , L\ ’,

. . \ - |
=~ ' ‘,
{
.. » ) . . - ::. : . : o -J.
. B il', .
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- Student Worksheet #9 Case Study
T "Several months ago, Cynthia was promoted to assistant m;nager at the restaurant
. . where she started working as a dishwasher during high school. 'Cynthii‘seemed
L ‘to have a natural feel for restaurant work. She had quickly been promoted to
' waitress and then to hostess.. She c&ught . on quickly to the assistant manager's
job, and her boss was very favorably impressed. Cynthia sgems to have a good,
" secure future in the restaurant business. ‘Her boss has even suggested that she
-"attend' a week's training workshop in food service management, all expenses paid. -
Althdugﬁ Cynthia is pleased abouﬁ.;he offer, éhe is also very frightened. : She
' .was never a'particularly good student in school.  She knows'thht. the training
workshop will be 'very much 'like school. Shé is aftaid that she will do poorly
* . * at the workshop.and ruin her future In,the restaurant business.. She has even
been thinking lately about ways to avoid attending the workshop--saying her

_grandmother died or pretending she is 111. - o ~
jQ_uest:l.ons for Thought and Discussion - S ' '
.y ‘ - R o . f ‘

1. . What is Cynthia's basic problem in this'situ&tiqﬁ? .

2. What do you think éhe should do? ~. ¢ fo 0 ‘_j {

) < ‘o _‘l' : . . ) o
.3. 1s Cynthia being realistic? Will she really ruin her future if she does
: Ppoorly .at thevworkshop?' ¢ . . -\

4. What could Cynthia be thinking instead of how awful it would be i she -
., does poorly? . ) . S ' 3

(

@

v 5. Can you think of aﬂsitudtién iﬁ\wﬁ' ‘ﬁqgija e afraid of failura? How
S did you handle it? Could you haye-handl¥¥ It better? C
.‘~ . » .k" - P
Y .
F .
]

M I - — ' I e , I ._‘__ag,;’
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Student wOrksheet #10 Case Study Sl

. Bruce was empléyed +a month ago at a department store as. a display designer. He
i " enjoyed his job and had qufte a flair for displaying merchdndise imaginatively --
and attractively. The employees of the store and Bruce's boss werd quite - <
- impressed with his skill. For the first two weeks of his-employment:, they com- -
plimented Bruce for his creative ability..' After the newﬁess wore off, Bruce 1
received fewer compliments, even thoughehe_tried harder and harder to use new
- and exciting ideas>and his displays c ued to be excellent. Lately, he has
started asking various people employed byithe store wHat they think of‘a new+
~display..” He can't help noticing that some' of - the ‘workers have started avoiding
him. Bruce doesn't know what to do. He feels he is a faildre in his job and

is beginning t6 wonder what\ s wreng with him that caused people tofavoid him. =
) oo . | . ) . | . ‘ | | -L e .
anestions fon'Thought.and Discussion ., P o

1. ' What o ydﬁ think is causing Bruce s problem7 .What 1is his-problgm?

2. Do ydu think Bruce is being realistic in what he is expecting of others7
. Explain your answer.

-

. - 43. Why do you think Bruce ¥s upset?

:4. Do you know anyone who has a problem similar to Bruce's? How can the.
- - problem ‘be solved? Who @ust . solve the problem? :

5. How much approval do you feel you need? ‘;;~ ’ . ‘

6. vIn what work pituations is getting approval impg{tant? In what
situations can it cause problems7

P
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Student Worksheet #11 Case Study - =
'Jun'e.ils a file clerk in an office. She 1p well-liked by her éoworkers, and
she is organized and efficient. Overall, :she is fairly happy ‘in her job.

Recently, however, the company she works for has hired Jack. Jack apparently .
has a very traditional opinion of women apd doesn't hesitate to let everybody

. in the. office know it.. Jume tried to ignore his gexist comments &t first, but'

lately she 1s to the point.where she becomes ‘enraged at the smallest rémark.
She even begins to feel angry .at the very sight,of Jack. - Everybody in the.
office knows that June considers Jack a "gexigt pig." Jack is beginning to g6
out of his way to irritate June. : The office, once a pleasant place to work,

has’ taken on a tense atmosphere as a result of this feud. ,

Questions f'oxl'.T'ho'%h*t and Discussﬁ‘oh* | g h r é

/1 Wh;t do you think_‘Jun'e‘ wouid say is,th;_ pfoblem? T ' -
2. Wha.i: do you\' tl';ihk Jack would ;say is the problem? |

3. Do you think- that June has tovbe_ upset by Jaék's behavior? | F
4, i_)o;s June g;in anyth:[.ﬁg by getting éngﬂ?@ 5 T . _ ) ~

[ -
5. Thii\kz.df a situation thre you have blamed someone for their .behavior.
What were you thinking about the Situatiol® . _

6. lHo'wg could ‘you have stopped blaming’ the other person?

~ £

7. How doeg it feel to bléx,ne others? Hoy doeg ic_% to ‘be b;an;éd? '

) ’ ) . \
. .
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Student Woksheet #12 Case Study -

- P . . . . ) A . - . .
. VSalqéhpe?e_down_at,AC¢e Lighting Fixtures, Inc. The sales msnageérs were at
. . 7: the end of their wits for new ideas. Jan had an idea to increase sales. When
& - she.presented the idea to er supervisor, it was received very enthyslastically,
: . Jan worked out the det@ilggto-PUt,her'idea~into'actidua ‘Jap's ideg becdme a -

S
. . .
<
Mool
e
. v oY
~—'\\
. .S,
. .
e
&
«
¢
-
O
3
*
-

o . -'. ACOVmPanyTWidE,PerEC‘,, with all 881&,8'- staff working very harqd ‘to Make it a

_-success. The idea worked, and orders increaged dramatically, Unfortunately, -

+at the same time, the workers at Industrial Electriéal_Supply,.which Provided
gwitches for Acme Lighting Fixtures, went on strike. Acme now could not £111

}if all their new orders. Their customérs became angry becausd thelr fixtures fgere:

not .delivered when they had been promised,  The final resuly was that sales.

eventually dropped to an'even léwer level than before Jan's jdes wag Put into

‘action. Although“her coworkers did not seem to blame her for its Jan was very
~upset at thev'failure" of her idea. She became quiet_ and withdrdwn, and nobody—

'wae quite sure what was wrong.. = .
. ) ) R LY N S~
' Questions for Thought and Discussion ' : , Qiﬁ
. 1. What do you think Jan is thinking? ) :
- 2 Do ‘you think it is.rdalistic for Jan to blame herself foy the "$ailure"
_ .. of her idea? -~ - p ‘ | . ‘
" 3. How could Jan get over the prbblem?"]' | o . ' B
4. Whdt can people do when things dorf't turn out_the way they wﬁnt.theﬁ to?
- S . .o : S o . a
. ;: - Have . you ever felt -sorry for yourself because things diq not turp out the
! ) wayyou wanted' them to? How did you finally. work it out? - . g
‘_ , i A e . ‘ . . ) [ v -
. I !
- : ‘ . . - \
/ \
. ) vv R . ) \
.{: . 2“‘- . - )
L & N3 71 4
- -
' ' R ' -
s e e / | . -
,. ) . , ', . . . -
®» ° 40 )
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StudeLLWorksheet #13 Case Study \\/ -

Eric has been working for the R & B Corporation since his graduation fnﬁgtﬂgh
. school. When he was hired, he seemed to have a high aptitude for the parti-

* cular: kind’ of ‘work required by therob - He ‘seemed to have a good future ,ahead
. of him with the R & B Corporation. However, an ongoing problem with Eric“has
been that when problems arise in a job that he is\g\;ng, he simply ignores them.

" This means that Eric's supervisor may come across roblem a month after Eric

; ignored it. By that time, the: problem has hecome more serious and sometimes

ii

. [
. e . . . .
° .
. ¢ .
'
L ¥

' responsibility

Questions‘}or Thought'and“Discussion"‘

has reached c¢risis. proportions. Eric's attitude 1s that he is not, being paid
.to. think "In fact, his job is rather routine. In other respects, Eric's work
is excellent He believes that the problems will ‘take care of themselves Of
/-course, they eventually do, but at incredsed time .and expense Eric realizes
that 'if he took respongibility for getting the problems corrected, he would
‘probably be ‘promoted to & more responsible position. A promotion would mean a
more interesting Jjob and better pay. Eric does not admit it to -otherg, but. he
would tather' stay in a routine job at a lower pay ‘than ke given the increased

¥

1. w. would you describe Eric scproblem7 Do youfthinkghg"would;see,it as

a -problem? . - _ _ .

o _— L ' - v
2. De you agree with'Eric's-approach-to hig job? - . "“\;\\;v;jz
3 Why do you think Eric avoid problems? S - R

.

4, What do you think will eventually happen if he continues to avoid problems7

P
Cdb you think of a situation where you wanted to avoid problems rather than
facing up to them7 Were you really able to_7¥oid them? '

R

-.. S0 . ’

o : - . . S

- -
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SESSION «SIX

'TOPIC:‘

FOBJECTIVE:

£/

| SURVIVAL SKILLS
© EMPHASTZED:

THMPORTANCE :

’

MATERTALS AND

» /’ . R _'l
Values" : ' c

—i

By making value' Judgments, students will become aware of

their personal . values and behavior
importance to work situations.

-,

and examine their

\

N 2
> -

Working without close supervision

Knowing what is expected
Working as a team member’

-

o3

‘_ Using’iPitiative and imagination

\ ‘ .
i‘ o

~at work are all affected by workers'
work-related conflicts may. result from clashes of values.
In this session. students -will examine their values and
Eover tie importance of values in choosing and purSuing an,

'EQUIPMENT:

B

*

;Overhead projector !

 ACTIVITY:"

occupation.
7

Lt

‘Student Worksheet #14 - $10,000 for Values

People s yalue systems havye, many effects in work situations.»
Choices of occupationg, -satisfaction with work, and behavio

values. In addition, ..

Transparency. #13 - Definitions of Value

Student Worksheet #15.- WHat Are Yo

ur Work Values‘7

~

s1 OGO-for’ValueS' v

‘1. Distribute Student Worksheet #14 - $l0,000 for Values,,

‘and have students complete it.

<

‘.
.

dis~

‘4 a

2% Explain that' there are no right or wrong answers andﬁ'
the way they choose to spend the money is strictly

‘an individual deC1sion.»

v

"3. Place. each item up for ' auction

“with each’ other for the items until their money is

gone.

T .

. Have students b

Y~

-




o ‘_ ."f : . ) L '

. -~

FO:LILOWY-;UP: ' Questions for.discuss';ion: '

. .~ ® Do any students. still have all'theif money?

. ® How did you decide what to spend your money on
. and -how much. to spend7

e How could the items you spent the most on affect
your success in a job, situation” .

e What do you con§ider the most important item7 ‘Why?
1 , \

.+ ACTIVITY: Work Values X
! . L /l. Using Transparency #13 - Definitions of Value, discuss
. . with students the definition of values.

'S ’ o ® Which of these definitions comes closest to your :
‘ o ideas about values? ,

" Are there any you disagree with?

& . Is there anything you would 'like_.to add?

o'In your own'words, what'is a value?

r'y

° . '2,.:Distribute Student Worksheet #15 - What Are Your Workb
: .o Values7 . . .

"3 Have students respond7to each item on the worksheet..
' . o .. ) ‘; '

'FOiJJﬁJ-UP; l; ‘Discuss each item on the worksheet. Ask volunteers
- - Mo give reasons. for their responses.

'Use the following questions to- discuss students
responses. :

o : ' How might certain positions cause difficulty in work .
x . Lo situations7 . :

L4 . . M-
- ¥ B

_ o . o e How can Wb'deal with people whose values differ

. h : o drastically from our own? :
. . : o e Cah you think of a situation in which you might’
T o o - refuse to také a job or' resign from a job because

S L its requirements conflict with your'values7

P . . v L. ..' .- ‘ . o
“ . . . : - . LT I . . .
: : . . : . . - e - e

-




R | - . . . . . |
o .. - ¥ S o <
. o - - }" ® How do you'know when another person’'s values are
‘ S . v . _ similar to your own? : : -

¢ What values are a distinct advantage in certain
types of work?

AJ - '
. ; .07
’. .
> .
B
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* Student Worksheet #14 $10,000 for Values
- Suppose that the items below could actually be bought with money, and that you
had $10, 000 to spend. Decide how much of your money you would be willing to

‘pay for each item listed.below. - Write.the amount you would be willing to spend
in the space to the left of the item. . .

After you have finished these,1tems°w111 be ' auctioned" in the class. Use your
worksheet to he1p you decide*how much to bid on each item. : :
" A satisfying and successful eareer
iickets to cultural of gthletic events. .
Good family relations ' ‘ ..
A-world with discrimination = : . .
_/Iiternational fame L _ | '
Unlimited beauty .‘t oo .
Strong religious faith - | }
Y '., A 1ove1y home in a beaugiiul setting
e ° Self- knowledge gﬁ :

__-The ab11ity or pcsition to influence world affairs
A satisfying re1atdonship with another person

- The r1ght to do- as -you w1sh

J

\ ' ._‘. Se1f—conf1dence v - S R .
| L The'abilfty to stimulate and inf1uence the minds of others ' '

| _ Enough ‘money to be comfortable o - T R

<:; | _ ‘ _ A satisfying, happy marriage . | » h ' S
A world in which humans and rature are in balance

_The love and understanding of friends

.
v,
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1.

Reproduced with perm1551on from "The World of Banking and" Finance,

Trensperency'#1 3-.De'fin’itions of Value

"A VALUE IS A STANDARD OR YARDSTICK TO MEASURE ACTIONS,.ATTITUDES
COMPARISONS AND JUSTIFICATIONS OF SELF TO OTHERS." .

‘\ . ] '.' ’ . ) 3 | ' .

"A VALUE IS A STANDARD FOR DECIDING WHETHER SOMETHING IS GOOD OR .
BAD AND FOR JUDGING ONE' S OWN BEHAVIOR AND THE BEHAVIOR OF OTHER .
PERSONS." .

i i . ‘ f . ' : | : i

£l

"THOSE BELIEFS THAT SHOW HOW A PERSON HAS DECIDED TO USE LIFE ARE
VALUES."

)

J
. "VALUES ARE THOSE BELIEFS AND ATTITUDES ON WHICH WE BASE OUR OPINIONS

DECISIONS AND ACTIONS." . S r

Pl
s

)

Career
 World, Teachers Edition, Vol. 4, No. 6, Curriculum Innovations, Inc., .
'Highwood IL, 1977 B . . . SO
¥ | ® | I

Ime
—
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‘ % Idebs about the charagteristics of a desirable work place vary greatly, What are your work values? ‘The
‘Q following fnventory consists of twenty items, each item describing the two extremes of a major work
Q characteristic; for example, work with people vs. work alone. For each item, check the space which best
¢ " t‘{’, describes your o work values. Be prepared to give : reason “for your responses. i
- A Yoder- ~™= Hoder- =)
e - _ Very ately Mot | Not ately Very 0
: | Inpor- Inpor- Impor- | Inpor- Inpor- Inpor- s
' , ‘ tant ant tant | ant ant ant ,,,
A . ’ . | ) . . . .
Work for organization - { - Self-employnent” ;i
' - ‘ - ] ) ! . . .
- Work alone I - . __ fMork with other people '
| ‘ : . P Ve
Structured environment: - { Unstructured work: room ° - é
vell defined dities and - I forcreativity and initiative.’
responsibilities ! - s
‘ ! |
* Close sypervision ! . ~ Yo supervision , i
. . - — [ — - —_ ) : .
-+ Low level responsibility | ! \ High level of rdsponsibility:
no critical decisions < ' R make key decisions _sa (
1 C - P ‘
Short-hours: maximum ‘ - | | . Long hours and weekend T
 elght hours per day ' I B work usual ‘ . ‘=: ,
Guaranteed'regular hours - | ! r ‘P°351ble overtine' © i K
Vardety of duties every v R ~ Similar duties every ¥
da ; ‘ o . day -
* e L K
- f S ‘ o e o . l.\)

*Reproduced with- Qermission fron "What Are Work Values"" Career Horld, Teacher s Edition, Vol 4 Yo, 6
Curriculum Innovations, Inc. Highwood, IL 1976, '




ST L \
' Moder- o * MNoder- |
Very  ately Mot | Not . gtely  Very
Impor-  Impor- Inmpor- lImpor; Impor- Impor-

!

|
I .
tant tant tan L
| N |tant 3 ant tarit i tan tant t o L :
. Challenges ant tisgks fn ' ! | o :
- vork b | — . _—  Vorkoffers security
~ ! e o v
Past pace, Migh pressure e __ s Slowpace, low pressure
. o . " R i [ ’ . I } ) . “ J
 Visible end products: ! ’ Can't see results of work, - -
specific goals: — — ol long-range goals ‘
oo - . ' , | : : o ‘
‘Work dndoors 1n pleasant v v Vork outdoors in all
' eqvironmemt el v veather and condition
. Willing to nove R E otk dn {-<clfie . -+
anywhere ! Wl geographicarea ..
" Work for large buﬁiness L — e __ " Tork for snall businegs
| High_p‘rest‘ige and stats . ___ _ ~ o low pﬁﬂ tige and status
Many opportunities for !  Few oppottunities for
advancement 2 career | | advancement and career -
~ development | . __ _ development .
‘ . ) N — — , S |
g Live close to Work e b — ——‘Live half hour or more from work
. St | -, o
g Close work with machines — _ . Little work wilth machines
7)) I - . | 4 S . L A
‘ g Barly retirement I — —— Vork opportunities after 65+ |
' . i ' [ . . ) . Vo '
© Frequent travel R o e : _—Little or no travel ‘ o
2 ‘ ) - T K : R
. m , . ! ‘ ' .
. A ‘ ' A )
l; o i
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TOPIC:

OBJECTIVE :

SURVIVAL SKILLS
EMPHASIZED:

IMPORTANCE:

B== SESSION SEVEN

Personal Interests

After participating in the act'ivity,’ Probing for Interests,
dtudents will identify some of their personal interests and
examine how their interests relate to occupational success.

Knowing your strengths and weaknesses
Adjusting to work situations %
Understanding writt&n information

Understanding personal interests may enable students to
choose work which relates to their areas of interest.
Sometimes people find themselves in occupations in which

.~ they have no personal interest. This can lead to dissatis—-

MATERIALS AND"

EQUIPMENT:

;o

. OPTIONAL
" SESSION:

s

faction and poor job performance.” Exploring their personal
interests may enable students to choose work that "fits"
their areas of interest. i -

.

Student Worksheet #16 - Probl;g for Interests

Transparency #4 - Data

. Transparency #5 — People '

Transparency #6 - Things

‘Student Worksheet #17 - Interest Areas

OPTIONAL--overhead projector, blank transparency, and
pen for writing on itransparency

t -

Invite tHe school vocational counselor or a guest speaker
from the local Employment ‘Service to discuss jobs in,re-
lation to student interests. Have a copy of the.
*Dictionary of Occupational Titles® available in the class-

room (several copies would be helpful) LT

s © oR
‘Administer the Kuder Preference Record Vocational (avallable
“from Science Research Associates, Inc., 259 East Erie St.,
Chicago, IL 60611) -or a similar scale to all students.

o - - ' UNDERSTANDING SELF 45
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24

: v ‘Invite the school vocational counselor to discuss the .
T . .results with students. Student Worksheet #17 and #18 .
' may be used in conjunction with such a session, or the ~ .
‘ : instructor may wish to substitute the vocational
‘ counselor's ‘visit for SESSION SEVEN.

ACTIVITY: i’robing'° for Interests

"1. Begin the session bv asking students td define the '
word "interest" as they see it, without using any
form of the word "interest" in their definitions.
Write these definitions on the chalkboard or on a (
transparency.

2., Distribute'Student Worksheet #16 - Probing-for Interests

3. " Divide the‘class into groups of three.

® One student is assigned to interview another, »
. . ) . ..while the third student (recorder) writes down
o S - the answers of the student being interviewed'
® Using the/questions on the wOrksheet as a guide,
N - . the interviewer is to\discover as many interests
‘ . of the student being interviewed as gossible. The
‘. interviewer should try to g!t several answers to
, oo ' each question on the worksheet.

® The recorder may also ask questions, but the most
_ _ important function of the recorder is to write
2 - "down the intergsts of . the .student being interviewed Cos
R 4. After this, interview is completed have group members
N shift responsibilities. "Go through the process a total . —
. . e - of thrée times so that each group member _has_had-res=" = v-
' ' ; i ponsibility for being the interviewer, recorder, and
. interviewee. At the end of the activity, each group .
member is given the worksheet\on—bhich his or her ) -
interests have been recorded. ‘ . _— TN

3
. FOIJiﬁd-UP:‘ 1. Exélain to students that any occupation will'redhiret‘
" o » " -a worker to relate.to a) .data, b) people, and/or

c) thingi\ S Lo . o

L 2. Project Transparency‘#a - Data. Ask students to sug= ¢ (-
- o gest occupations naqt liSted on the transparency in : ,
' ' , which workers must relate to data. Then ask students. FoN

, . ‘to share their interests: which are listed on Worksheet. '~ - -.
LT ., 16 anﬁ%&hich involve data. . : ‘

- v
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- ~ ACTIVITY:

FOLLOW-UP:

Preject’ Transparency #5 - PeoEle,, Ask students to

+-suggest Occupations not listed on the transparency in
which workers must relate to people. Then :ask students
to share their interests which involve people.

Project Traﬂsparency #6 - Things. Ask studentsg to *»

think of occupations not listed on the tranSparency T
in, which workers must relate to things. Then agk

students to share their interests which involve things.

!

Relating Interests to Occupations o /

1. Distribute-Student Worksheet #17 - Interest Areas.

Have students write each. interest from Student Work— -
sheet #16 under one or more. of the areas of ‘data, / '
‘people, or things and explain briefly how the interes '
involves datg, People, or things,

* a

2.

Discuss students' responses on Workgheet #17, using the
following questiops: :

® Do your interestg mostOfueninvolve data, people,
or things°b , _ _ .
® How can' this knowledge help you find an occupation
which is c0nsistent with your interests? '
. .
o "What might beé the consequences of working in an.
occupation which does not interest you?
N 3 ) A ) ‘ - B
- <
' e
[ - .
\_/
. .
. /
) . ";’?
K tos o -
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L V\

-\, Student Worksheet #16 Problng for Interests

! \ What do. you do for’ fun? N ‘ { ~

.
-

LN
.
{

' What have been your favorite or most interesting classes in scpodl? - (Do” not
consider the grades you received consider only if the classes were: jnterest-

ing to yOu ) . . i N
3. r .
4, ,
What'thinée'bave you always weptedlko do, but never had a chapce to try? .
2. L . R _ . . : ﬂq!.i L _ ‘ X
3' . ’ ° ' " ) B ] A3
R P T .
.. What areas or subJects (not’ necessarily school subJects) woulq You like to
know about? . ) : . R
.\.' . Bl . ,; . . - )
. 1. ! . .
2. . . . .
3. ) -
4, s
What things. have you tried, but gave up on because you felt you could never
be gOOd at them7 s . ‘
1. ‘ oh ‘
e 2. J ot ;
o3 ' . . .
4. - ‘ .
- N . £ — b3
Y » . o
- - - . , . o . ]
. . & 7 . ) .
¢ ) o Y _.‘. ;z‘ 4 &’\ 4
. ) 94 . : -
L . . . ) .
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r . P DU .
» . o A -

) . N e - ‘ _ Ty e

; “: L _ ". - Occupations v‘c>1Ving Data S
Y - " N : " L Bbqkkeeper- AR T ke
. . ...  Computer Operator . 'L - .
| ‘ - - .. StbckgControl-Clerk ' - .~ AT o
. ‘. - .'jiResegr.chefr " | -9.._.,-;.?:. . S o
s - Taxi Dispatéher_' L '._- : ". P '

"'Ca's"hifer', , o - ‘ R




WA

dccupatlons Involv1ng People'

’ ,:‘ f7f B ‘Social Worker _
| h.t-v.walgéJ/Waltress -
'Salesperson.

B fF}v'_,1;. . R Teacher : f

e e T Receptlonlst
. o . o Beaut1c1an
| ‘j,,aiiﬁ.%r,; Pollce Work

E talner .
Recreat on Leader

l-Hospltal Attendant o _f'_:




- _Transparency #6_"[hin’gs~_ T
o ;"’f_/f Occqpatlpns Involv1ng,Th1ngs _ "f‘~§~;  ' e

- . . R . B . - ‘o
:"‘,‘J:. o Mason fﬂ‘ . ..\ _ f R N ‘.:

- ST . Truck Driver ' _ - o , .
. L " ' ~ Appliance Repai?\Pefson o - : T
o T ‘f_ S 1'<': Tool and Die Maker B o - T

B | N - : '~ Baker . L ‘
g n. _ ':"." ..11.y?ﬁﬁ‘Welder Lo . ?  ’ o . ."ff“
T Mechanic ¢ . ..
e - Plumber BE -

- . Florist .
S A Machlne Operator.

‘ oY I Englneer L S S .




4 . >

B
Student Worksheet #1 7 Interest Areas

Decide whether each of your interests, listed on Worksheet #16 involves data,
. people, ex things. Each of your-inferests may. involve one, 'two or all of thesge..
: Then write each of your interests upder one or more of the areas in Column I

' .below. 1In Column II. explain briefly how each of\your i‘segests involves data,‘
b people, or things., _ ' :
Column I, o 3-‘ 5?' Column Il : : )
5 INTERESTS INVOLVING DATA -~ What kinds of ddta are involved? ~ '
R : U T T “( 5 T . - e . .
[ 3 - ’ A e
v ~N
' g ’
, .- - | ¢ . 0 .
INTERESTS INVOLVING PEOPLE . | ) . How are people involved? Ly
. g O ; g - = - -
2 ./ - N Sy !
INTERESTS INVOLVENG THINGS . What'kinds of things are involved?
i . ' ‘ ~
\
S
) ‘ .

- . o . .
‘ K o . . N » .
R
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‘TOPIC

'OBJECTlVEr

SURVIVAL - SKILLS

D.

. EMPHASIZED:

IMPORTANCE :

r

SESSION EIGHT

“~

Self-Evaluation B é .

E 4
-V

After completing a self-evaluation, students wiLl examine

themselves in relation to work s#tuations and consider

changes they may want to make in their behavior.

Getting along with others’ .

Adjusting to work ‘situatio dgs\ , | s .
Working as a tea? member, . T 1'
- . \

-

After examining thein,self concept, their way of seeiag
pothers, their .beliefs and feelings,. their values, .and
their interests, students are asked to look at themselve
realistically in relation to the work situation. This

session 1is meant to be a wrap-up" session for the mddul

{ N'a:‘ b o » . . .

MATERIALS AND T’*"Ssudenﬁ‘“ﬁbnksheet #18’ = Se £ :Evaluation ., L S
an-of~-Action |,

EQULPMENT :

"ACTIVITY:

FOLLOW-UP :

"-Student Worksheet #I9 -.FP
." . *,

L
. o

Self Evaluation - s

LI

.Distribute Student Worksheet #18 - Self Evaluation and

have students rate themselves in all of the work-related
categories. Ask -students to be as honest and realistic

as-possible in their ratings

[~1

. ' ne ' ’
'.After students - finish their ratings, usé the following
statements to discuss the results:

e If you have a high percentage ‘of responses in 4.
and 5 ranges, you seem confident in your abilities
you may,wish to choose one Or two areas in which

to improve yourself. PR
o '-59  UNDERSTANDING SELF
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ACTIVITY:

ROLLOW-UP

.. Inyou have a high percentage of items in the 3
range, you seem to lack confidence in yourself
~ You could probably benefit by making some cﬁanges .

&£ or 1 range, you may have !

. If ydu discoverﬁﬂzat a high~percentage of your re-.-“

- sponses are in t

7" - "identified some areas in which you need to‘makew“
o \g' some changes and improvements.

L4

" o Examine your worksheet for any patterns‘in your
4responses.v4hhat can you learn from the patterns?ﬁ

OWhat area do you.think needs the-most change or,
improvement?  What changes do wyou think would be’
‘of -greatest henefit to you in a work" situation?’

Plan of Action ' - SR . . »

Distribute Student Worksheef #19 ﬁ/gian of Action.. Re~
mind students to be specific in their plans, stating
exactly what they can .do and hoy they can do it.

'Discuss students reactions to: the activity by asking for

comments and by using the following questions

&

»

- ® How will your proposed plan,of action benefit you
‘in a work situatiSP? : T

‘® How will your proposed. plan of .action improve your,
value to an employer? \to

*Is your plan of;action realistic?
® How might you insure that iou;follow?through on
u

- your plans, rather. than P them off or forget
about- them? : ST ‘




=L T e
-

°

Studenthrksh |
Wq;k Ski;ls L '

nine skills that help w

t #18 Self Evaluation

.

the column that most accu

5 = Excellent | 4 = Good

3 = Average

.

3

How would you rate your|skills to gef-along well in an organization? Below are
kers to be effective working in an organization.
rately describes the level of your skill. .

Lo

Check

L

2’

. 2 = Below Average* 1"= Need Improvement
. A ' i o Q
‘.’ ‘.? V - ‘
e . - . ‘ b .‘L
| N WORK SKILLS . 3 1 |
. ’ v . . PRl
o - . [
, B Getting'aloné and working well .
L . with others ) ‘
ST 2. Completing.work assigﬁéq
; © _.to me o -
..\ . -' R . i
‘ -3, -Making independent decisions , -\ ,
- . | P ‘ | . . 1
4. AQdjusting to changes ’ . ~
P S .. .
L 3 ‘ p ) )
5. Accepting the authority of ,
' 6. hquing as a member of a’ »
. team | | , : S
- 7. *Working without close g
~ supervision o
. ) Q ’ ’
. 8. Working under pressure- g VY
- " when necessary
47 , : ! o o
. 9. Following -instruction ‘ N
- I feel my two greatest strengths are: ,
"\. ll_.. S o . .
. 2.
'-_ ., Two areas that I need to imprdve most are: - ) .
"I’ L. " o ' e
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.. . - - -. : . . ’ ‘A ‘ - ) ) . 0
- 54~ Definitely. "+ 4 & =-Probably ;" 3 = Maybe: ) .
¢ ) 2 = Probably Not = -~ ' -. 1 = Definitely Not -

2 . : N - . -

' : . ) K . 7 ) .

' CAREER EXPECTATIONS . ) 1 5| & 3 2 1 -

° - b

1., Are my career expectations in line with my _ . | -
present abilities and achievements? - : ' '

_ 2. 'I have skills that will be useful
‘. i oth now and in the'future°°

° " 3. Db my career goals relate closely v . L . ' S -

- v .my persona needs’. o . I v
.o 4. Does my fufure career allow a - : - ' o . |

~ balance between family 1life, personal . _ : ‘
interests, and expectations of others? . : B S

5. Can I reasonably expect advancement ' 'f» .
in my chosen career? ° -

.6. Can I make opportunities for myself .
: in my chosen career by working hard - : .
and selling myself? ' B N '

7. Do I know how to.see and take advantage
‘ of career opportunities as they develop

through job assignments, special pro- - . ] /
jects, etc.. S ) _ ' v ' : —~
8. Do I know how to adjust to crisis situa- _
tions relating to a 1ob such as cutbacks,|
_ layoffs, etc.? i b L]
’_9:'¢ oI know‘how to anticipate crisis o
situations that ‘may-arise during organiza-] | - .
tional changes, eté., and«to avoid them <01 .
minjmize their effect on me? . , X
< ' —4 L
'Looking at my future in the world of work L would say that ‘my two’ strongest QE;'
points are: o et .
_ . _ __%:i e L
. ;_ I e
. The ,two ‘career areas which I most need to improve are: s .
2.- . .vx.
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» . - . . . T : .

o~

- -

- 2 = Probably Not ) 1

e ) t

» c

[

nitely Not N S

r — ' ~ - ‘ — ——t——1—
| PERSONAL SKILLS - - - Jd s fe] 3N21 1

» . -
. -

i:}; . 1., Can I adjust to new situations‘wifﬂout 1 \\; _ IR -! ,
- giving .up good aspects ‘of the old? :

. ' P Z
2. I take the position of a follower [ & _ ’ \N
or a leadar, depending on the situation? N B

e 3, Do T plan things well, yet act promptly ’ ' 5

and effectively" _ L 3

4, Can I'D friendly and outgoing of quiet - :

et withdrawn Y?;n necessary’
habe bi?ﬁnce between freely expres- . } ' .

Sing my’ fee gs and actin completely ' . § .

. unfeeling’ Lo A _
_. T 6. Am 1 neither overly dependent on others ‘ .
o nor’ rpbelliously independentﬁ - .

~ 7. Can I accept rules and the’ goalg: £
» )7, others, yet exercise initiative X
my own’ goals? _

8. Am 1 neither too tense nor too relaxed ' 2 7:"5‘"55:4_; '
in a work situation? '

2

9. Do I use my time and energy so that I
- can get work- finished, yet have: time R A .
and energy left for recreation and BE v : B L

" other nonwork activities?. o N '

1 10. Do I try-to "look on the bright side,"

yet recognize possible problems? Jf

I_n‘ terms of iny personal traits, I feel my two Strongest points are:

1. : : - o
'2. L

(The areas in which I need the most.improv'ement are:
‘ ,

1- _
2.

\
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- Student Worksheet #19 Plan of Action

" " “Now that you have completed yout self evélﬁation, you are ready to develop a
plan for making needed changes and :

¢

plans.
: '

Work Skills

State exact

ly what you can do and how you can do it.

(3

s

[

rovements.

_ Using your responses to Work-
- sheet #18 as a’'guide, respond to the following questions. Write down specific

T

r

-~ 1l.. How can I make the best possible‘uée of my present'work.skills?

" 1. What can I do in the nexf year to prepare for my future care

v 2. How can I improve my, weaker personal skills?

Ay}

/,

2. How can I improve my.work sfills?

L 5

Career

Expectations

2. Who will I.need to help me to prépére for my career?

3. What information will I need when preparing forvmy career?

PersonalfSkills,

1. . How can I make the most of my strongeét personal skills?

0
.

° &

-

14

\

What can I do this week to begin carrying out my plan of action?

AN
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Resources for Teachgrs
BOOKS ARTICLES AND ACTIVIEIES 'j . R o

Company, New York, 19Y6, 284 :pagés. .
Soft-bound text: designed to enrich  the perspeetive,of vocational
and technical students through sociolog} and psychology.:” Units coveér:

Baltus, Rita K., gnaonal Séychology ﬂoa L&ﬂe and wank McGraw—Hill Book

°  The Changing World, Motivation: Needs and Wants; .Senses and Perception'

Values, Attitudes and Habits, Self—Identity and Personality, Maturity;
Health and Physical Fitness, Emotions; Thinking and Problem Solving;

Adjustment and Defensive Behavior; Mental Health; Family Relationship;
Social Experiences; Civic Part%ﬁipation and Group\Involvement' Success

and Failure.. : T
—~/ y

Curwin, Richard L. and Geri Curwin, Developing Individual Values in the
CLassnoom, (Learning Handbook) , Education day Company, Inc., Palol
Alto, California, 1974.
"A practical approach to help stﬁaents wderstand who they are,
who they would like to be, and how to become mbre like their ideal
selves. It provides down-to-earth activities,’' teaching strategies
and procedures to help -teachers develop students' lues. Includes
games and other self-diagnosing projects to help students examine
their lives, feelings, experiences and goals, and ideas'and activities
for building trust and self—respect.
¢

>

f

How to Understand VouﬂAelﬂ, a Scriptographic\Booklet. Channing L. Bete, Co.,

o In?., Greenfield, ‘Mass., 1977 . . -
One of a series of six illustratéd booklets for use in values
"- education. The ‘publishers suggest four possible uses for the "scripto-

graphic" booklets: (1) for _previewing material prior to presenting it
in more detail, (2) as a reference tool for studeirts, (3) tutoring of
students who have been absent of are having difficulty with material,
“and (4) for reviewing material covered in another text. Written in a
humozous, lively, easy to read style. " s

Phillips, Paul L., and Cordell Franklin D., Am 1 0K?, Argus Communications. '?

Niles. I1linois, 1975. - :

Uses concepts of: transactidnal analysis to explain people s basic.
needs and interpersonal relationships. Contains exercises for develop-=
ing self awareness and self evaluation.

Your Attitude and Vou, a Scriptographic Booklet, Channing L. Bete, Co., Incl,

Greenfieldy Mass., 1977. : ™.

‘ A fifteen page booklet that compares positive and negative attitudes,i
and outlines ways to develop a positive attitude. One of six illustrated
booklets for use in values education. Written in a humorous, easy to read

style. . : ) ‘-
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AUDIO VISUAL RESOURCES e . . e .

>

The Adaleacent Expentencc Deueloptng VaZueA, Guidance Associates, 757 Third
. Avenue, New York, N.Y. 10017. '
A set of two filmstrips with long-playing records or cassettes
and a discuss'ion ide. Open-ended dramatization designed to stimulate
group involvementgin decisions which reflect: conflicting Values. Key i
" value—forming experiences are traced in relation to the home, peer
interactions, gious background, and school 1ife.

. /{:.

Cancen Values: ,Really MattenA ZD Vou’ GUiQE\\? Associates, 757 Third . '
o Avenue, . New York, N.Y. 10017.
set of five filmstrips th long-playing recordsar> cassettes
Part I: IdentifyingValues. P&rays values classification as a key

_ to job satisfaction; aims to help students learn to recognize, - rank and - \
- rerank career-related vaiues. Part II: Chance Taking.. John and Tom R
" > . discuss forming a business; students are encouraged to identify with '
<> John's independence, Tom's desire for security. Part III: .Work , ) . .
Environment:— Students contrast Patty's structured office with Betsy's - .- e
small 1nforma11porkp1ace Part IV: Personal Commitment. Young people r

compare Ed's storefront. legal work with Wallace s career in a ldEge
law firm. Part V: Time. Students relate to artist Carol's hectjic
ﬁkfreelance schedule to Joe's 9 to 5 day in a-design studio

“Guidance fon the Seventies: Setq Esteem, availabl&rom the Audio Visual -
Service, University of Ill;nois, Urbana, IL 61801 Request fiim number
* 53764.7 (18 minutes) .

Young adults with two well trained éuides examine the origins of
self esteem and the things' which threaten it. 'What really determines
your behavior is what you are saying to yourself about you." Realizing

~ this, they try to identify what the ‘nature of this "input" really is -
RN for each of them, and to make it more encouraging - >

v

v New York N.Y. 10017.
- ' .A set of two filmstrips with’/long-playing records or cassettes and
o discussion guide. The\program. describes personality as distinct from
' character; discusses positive and negative personality traits; stresses
the importance of ‘working for self—discovery, and remaining open to .. .
- diversity in others

oun Pemoona£4ty The You Others Know,/fﬁidance'Associates, 757‘Third Avenue,

¥,

. <
L - .
‘(. ‘ ’ *
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