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p;" "1_3 To appreclateqthe prom1se 1nherent in a wholesome collaborat1ve approach /'. o
E f- ..to 1n-serv1ce teacher education, it is helpful to understand why- it’ is. 7 J e ;/
i fﬂlv,'pnecessary, how. monolithic. approaches to in-service educatlon fall- short of/ I

& 0 the: mark what obstacles already have- been erected. to make collaboratlon [ 2 i
;'d1ff1cult, what, problems must’ bé solved to ach1eve successful collaboratlon, .

]'and°what att1tudes ‘among collaborators will.create the r1ght‘env1ronment [l

: for the collaborat1ve effort., That, broadly,'1s the scope. of thig,p ‘

E *“'. ] - S

"The. author fully recognlzes and values the mer1ts of the collaborat ve
s prOJect generated at the Angelo Patri’ School and. the reader will, ﬁo doubt, ;
‘'gain much knowledge and 1n51ght from the many chapters’ in th1s book which -

treat -of" that proJect speclflcally.~ Nevertheless, there are many 1mporfant
gener 1 -dspects to ‘the issue of: .in-service tra1n1ng and collaboration h1ch
‘requ, re con51deratlon, and: an overv1ew will, it is hoped, put the situ tlon
1nt perspect1ve and a1d those who are 51m11arly engaged elsewhere.'

v

e

h
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THE NEED FOR IN—SERVICE S ""w'

A

R 'f'-,:” It 1s nob~rnappropr1ate to suggest’ that the - 1nsuff1c1ency of the pre—I"j" e

_».'~;/3j service: teacher,educatlon makes the need for effectlve 1n-serv1ce teacher? " '

educatlon compelllng.' Being a teacher. is .a prbcess ‘far more dynamic thab

- becom1ng one and- vastly d1fferent. To paraphrase Herac11tus _you never
/g',s;{;'step into-the same classroom tw1ce. S : Ll

- w. .o

VAR

o~

=~ . To. a351m11ate change, Tto confront the day to ~day ! cr1s1s .wh1ch i {the
‘échlassroom,_to reJuvenate the forgotfenf‘to create the never-learned ?b '_ oo
'";d; system tlze cop1ng, to. reduce grop1ng are, some of the reasons that br ing - -

_ Tiﬁ'ln—serv'ce systems adequate, appropr1ate, [ relevant. Moreover, the current
"'~ systenis are’ Unable to assimilate the philc oph1cal_ methodolog1cal legal :ﬁx(w
T enV1ronmental and-experlmental changes yﬁich have, occurred in educatlon. '
K Therefore, before ‘turning .to exam1ne the organlsm of collaborat1on for ' e T
fln-serv1cé! i€iwill be . 1llum1nat1ng to[look at ‘the. ex1sf1ng systems des1gned “'ﬂ"[~c
to y1e1d a s1gn1f1cant product for: Feaéhers who ‘néed or seek’ ongolng tra1n1ng 35'3u
“fo: po1nt up- the def1c1enc1es of these’ un11ateral (and. somet1mes monollthlc)

‘-fs;ructures ‘and, thus, to be in a better p051tlon to evaluate the collaborat1ve;iﬁf
falternat1ve.' T A v fre '
: '.'-( P . . . ".‘l.";' :

QTYPES OF DELIVERY SYSTEMS _AND SHORTCOMING%a

~',. B

o S 9 ' e ' e S
Do s Baslcally, there ‘are three 1n-serv1ce dellvery systems college courses,_‘j_
S staff development programs, and teacher centers as they are now constltdted.,d '




“..\/. .

IR

' fcourse content .based upon that with which he is comfortable.' In other
,words{'the college ‘does. not deliver what it appears to have,prom1sed

f.,7' College courses are “the most .commof’ type of 1n-serVice educatlon. :Ini_t
-addition to ‘the more idealistic.motive of selfrimprovement- which- br1ngs SEY .

for permanent cert1f1catlon and

’ba111w1ck or spec1al-1nterest and tends: to imposes it on a ‘course. whose

-, .
PO * . . : . L

teachers back to school; study. at Mapproved" institutions: of hlgher“learnlng v
is used- by teachers' o earn. advanced degrees, to fulfill state reqw1rements o
or 1ncrement cred1t lead1ng to enhancement

-

of 1ncome.' . - A

-

g One problem wgth college courses is: that the academ1c1an has h1s own-

‘title may have led the unsuspect1ng cred1t seeker to ant1c1pate someth1ngr

the result for the praﬁt1c1ng teacher as [51c] student is. an exper1e
ne1ther ‘needed nor - des;red. ot

Another d1ff1cult&"1s that, often, the content of the‘colleg‘ course

B 1s ant1quated and haé ﬁtttle relat1onsh1p to the real world. of the pedagogue. *_:ﬁ*j;
: - o

Generally, this is. é se the curr1culum has fallen behind the /body, of
knowledge in the f1e d or .was " developed to confront problems which are ‘no
longer central t0<th practltloner s task. - In add1t1on, 1nd1vﬂdual courses .
compartmental1ze the: study of methods, content; ch1ld development, and _ )
fbarnlng theory‘hh1lelt e need ‘to synthes1ze these components in the class— S
_room is precisely what’ has brought .the: teacher- to the campus., The result - -,
is that college courseé are rarely designed for or effect1ve in ‘improving - SR
the classroom teacher s\pb1l1ty to achieve maximum success in deallng with
the actual1ty of da1ly lrfe 1n the classroom. 1 ) o - S

. : . S : : B
..~ The second maJor 1n-sef 1ce de11very system 1sxschobl dlstrlct staff
development. Such - tra1n1ng 1s,-largely, intended to support, the_plggram—_
matic needs . of the system and its’ Scope 1s, ‘for the -most part, detérmined

"V by school administrators. Often, ‘it deals w1th projects of the. bandwagon :3

variety (in this connect1on, ‘the- federal government wh1ch prov1des pri-

mar11y short-term . fundin for. prOJects is a- culpable pantner in the- process)
Far ‘example; the adopt1bn of a new reading program ‘may be’ drrectly preceded

by. the ‘training and preparatlon of staff for -the ‘program - (often,,thls species
‘of program imposition takes place concurrent with the staff development Y i )

" component eitper because the funding might: otherwise run out ‘or: because a

ERIC* ..
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: thOught is g1ven by - those who happen to be in author1ty to educatlonal

.school board election is- in.the" off1ng and the d1str1ct attempty ui adopt
an act1v1st 1nstruct1ona1 posture) T T

The next .school year may find the progtﬂm mater1a s - relegated to. stor- ) H

“‘age as “schiool adm1nlstrators change or a new.program b comes .the vogue or

no one .is -left on site to.continye the: progqam or the district. resumes its
futlle search for a magic. method or materlal wh1ch w1ll make learn1ng teacher—
proof., - : - : . -
: Where staff development tra1n1ng is not exclus1vely programmat1c, it N
1s 11kely to be - reflective -of a propens1ty/among boards of educatlon to v S
react most. f\‘orably to a deficiehcy - def1n1tlon of°1n—serv1ce. It _is close-

ly linked to vague notions of, teacher evaluat1on and accountab111ty._ thtlef_

. . S, . . . ST




ve. Con@equentl,, wh11e 1n-serv1ce staff developm
- may, be occas1on 11y effectlve 1n rntroduclng new programs*“

hér_cqﬁtefs are aonew rn-serv1ce form wh1ch :
ponsorshlp, have not yet addressed themselves to the nEeds of the

:ove the teacher s c1assroom performance and to, in turn, upgrade the-
f educatlon through the suppprt and enr1chment der1ved from’the

There are some 1nd1cat10ns that teacher centers have resulted 1n the " ]”~'” oo
'11ntroductlon of ‘more. enr1ched programs, and’ creat1ve teach1ng 1deas.. However, fvz""
g bfmpst,partlclpants have ‘been teachers whose - personal approach “to: teachlngu R

A v " has’ been cons1stent w1th such . 1nnovat10ns. In other words, there have been

" “few converts due. to- teacher tenters, . and the centers have, almos't un1form1y,

*espoused a; s1ng1e p01nt 0f v1ew. o o '-f.s--,:_;t Sl JJ"H\*“

e ) . . L .- A . . g

a7y

L

TR WhlIe the p nt of view has been a’ progress1ve one, it has not 1ed to. i?jf.:lwffﬂ
s ,1mprovements in .teaching which would not: have. ocdurred in any. event.” The = I
T ' appeal and.;effectiveness. of teacher’ centers ‘has been limited ‘to relatlvely' SRR ¥+
few teachers whose v1eWp01nts were a1ready compat1b1e.. More 1mportant1y,;'j G
‘ they have not'served teachers who have more conventignal approaches.~ The_fp
reSuIt is that teacher centers have had- only'a limited impact ‘on: teacher -
performance genera11y because the progresslves have been ta1k1ng only to

: fthemselves.jt : S S

- . B
. . \

CURRENT SYSTEMS UNRESPONSIVE 10 CHANGE ’L__}/ ,,*;a-~.~i;yfﬂ;':- L
Lo St111 another way of understand1ng the def1c1enc1es of 1n-serv1ce o '@f"'f:i
R de11very systems,_ls to consider their capac1ty to-function as’ respons1ve;."Jj*;;'

mechan18ms for- change in ‘the educat10na1 order: whether this . change ‘be -
~ environmental (social.and school cond1tlons) methodolog1ca1 (new~math
- open c1assroom) theoret1ca1 (1earn1ng d1sab111ty research, human1st1c . ‘
educatlon) ‘or. exper1menta1 (1mpact of teacher expectatlons,“1nteractlon AT
ana1y81s) e S R e '

. o 4 ' T : : 7'..‘_" T IEE NI

e Here are SOme f1esh1er examples ’fo

L .

(1) B111ngua1 educatlon and ma1nstream1ng-of hand1capped ch11dren.*ﬂ*'
both are legislatively mandated ob11gatlons which. have profoundly affected'
-f the c1assroom and the teacher. - Common sense would 1ndicate the need for:
‘intensive training of educatlonal personnel prior to the 1mp1ementatlon of -
programs of such 51gn1f1cance. However, the regu1at1ons wh1ch expllcate
" these p011c1es seem ‘to gloss over this rmportant fundamental step, maklng :
ﬂ only vague references to- 1n-serv1ce tedcher training. .’ The poss1b111ty of:~ - .. ¢ 4
- program failure-is thereby substant1a11y increased.’ Ironically, teachers, - L
_ not the leglslators, w111 be: blamed shOuld th1ngs go wrong. S e
e S *~75 N Lo : Co

P e S , _
I : oL , L
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A (2) Learn1ng d1sab111ty theor _

';;',JV ~of. most- teachers, ‘the ‘'body of nowledge “now” avallable 1n the area. d1d not L
T exist. Clearly, it should.be: ‘basic delLvery respon81b111ty of 1n—serv1ce ,:":‘_h_
educat1on t fmake such theory avallable.v After all respons1ble est1mates _ﬂ . ;ﬁi1h

L2

-may be learn1ng drsabledc Yet ”most teachers don t know much abﬂut the ;1',? ﬁz.;-i'f
subJect because research accumulated over more’ than a. decé&e is- qnly sparsely'" E
reflected in the. few superf1c1a1 offer1ngs ava1lable to. practicing teachers
through ‘in-service educatlon., ‘The.. dellvery system has failed to- generate
‘,.the recogn1t10n of. -the ‘subject" s-1mportance or»to create‘meanlngfpl and
orpanlc veh1c1es for the transfer of research 1ntQ’pract1ce._= i Lv@ﬂ ’__3;

-~

»l .(

i (3) Metr1cs._ Th1s nat1on 1s currently in the process of a/mass1ve j
sh1ft to ‘the’ metric. system. It's happenlﬁg before our eyes.: Yet,‘there Ls ’
no organlzed substantlal ‘and un1versal “effort within educatlon/to make f,---;eﬁn;
o o teachers functlonal in metrics. - If teachers are left - to’bé - 4 y : :

et f 41111terate, what great shock wave w1ll ‘be set off when 1t
S teh'years hence that Johnny can' t measure. Where have all the

call to m1nd reveal that 1n-serv1ce sYstems are Iess re dons:
soc1ety in wh1ch they existe’ However, 1sn 't ‘dn 1n—serv1ce'system hea A 'yi
-w1th shortcoangs Stlll better than none at. all”t To- th fpract1c1ng teacher,‘__
whose pre—serv1ce preparatlon of "bas1c courses “and one—shot student teach— e
"ﬁ,1ng has made the ‘entry into:.the classroom (generally w1thout support or
supportlve personnel ‘to he{p) an exper1ence of. frustration, stress, ‘and.
TR lonely struggle as the neophyte battIes to. become a seasoned veteran, it 1s
M -not helpful or: terr1bly respons1ble o cont1nue a: reflex1Ve set pf approacwes
Y e whlch at’ thelr best'. y1eld a salary increment aﬁﬁ at the1r worst nurture.\‘f .
R cynrclsm and‘the fee11ng that low asp1ratIon 1s#,at least eas1er to llve i‘w'.»f ¢

”/ - .-" '. .. ’ Wlth. ) ) ‘,<"“' L. N ) . ‘_‘ Y . ) - ,a'l ;’. ’ ." :
o J o . ." T ‘l : : SR \,:".i . ':' R ’J‘“ c_, s 3
'OBSTACLES TO COLLABORATIGN oyt ,j“tf,gv AN : L ; ;
The ava11able 11terature on 1n&serv1ce coIlabOrat1on (stemm1ng generally IR

Sl from exper1ence in performance based teacher educat1on——whereln grbups‘_g
R consorted” 1nstead of. collaboratlng) tends to devote 1tself largely to- ‘
—i learned excursions 1nto negdtiations among ‘parties, pol1t1cal mot1vatlon, S
' n1cet1es,of governance formulas, and. quas1—psychoanalyt1c pronouncements on : '
‘”what the part1c1pants must glve in’ order to.. get as 1if the'pr cess were/.akin
.‘to marrlage c0unse11ng or sex therapy.‘ The 1mpress1on one'has after exam1n1ng
“.the var1ous monographs by educator "who" have been- suff1c1ent1y 1nsprr d (or
funded) to give. the1r views.'is that process is more 1mportant than pu‘pose ‘ L
(df. Jerome Bruner in New-Soc1ety /29/76 where1n he cr1t1c1zes "t e’ "

-
e
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o+ What has happened is’ that even:. before the ‘blossom
v:seen the sun oizreallzatlon the field 11es heavy with r g %
s1gna1s. Those who would make-noble attempts to join together £
teachers more effectlve in their work .are d1s€ouraged frpm
they do get 1nvolve8 it,is with a.sense of forebodlngpandl
that fa11ure 1s 11kely. Such att1tudes are really the

out oﬁ fear that 1ts success may wmean the . resolut1on of. ' conven;ent" ed ica=- N
tlonal d1ff1cu1t1es and the attendant loss of soverelgnty, control authorlty, .

erV1ce collaboratlon w1ll need to dlsregard the* negat1v1sm that -
has" preceded thed: to the scene. They w111 have to forego the 1uxury of*

'ﬁ{f” o treatlng the process as: ‘an exclus1vely p011t1ca1 challenge w1th ga1n for o -
o one s 81de ‘a8 ‘a pr1mary goa15 e : v SR SR S ~‘ '

}‘ We do know what the real goal of collaboratlon 1s and that goal 1s‘ — <

2 con31stent Vlth‘the tenets'of a democratic soc1ety which hds as- its theoret=- '

v -ical: foundatlon the fullest realization b6f the*capacltles andeotent1a11t1es “o

c e f of each 1nd1v1dual. In seeklng to fashlon a method of maklng teachers

;.self-fulflllment to students in the form.of an educatlon wh1ch enables them»f
.to: codprehend éxistence, - functlon w1th1n complex soc1al‘structures, -and do__
-80 in-a fee11ng ‘and ‘responsive way,: we nove An the ma1nstream of the best

111mpulses our soc1ety has. toﬂpffer. SR B T -'A-x“;.f . 'f'f

"””\? : Collaboratlon 1s,,after all a process of parflclpatory democracy, ‘an ;; |

_ effort'to achieve a. parity. of involvement in‘a practical: area of: educat}on.;m
s : It br1ngs with it the aSSumptlon that. such equ1ty and - communltyﬁln a prd .
.. fes ional. ‘endeavor will yield a purer result, one which will not. only have ~
S widg r acceptance but also greater 1mpact 1n the cl@ssroom.< ':A ~¢ o o fﬂ
e W L e e i
TEA HER ORGANIZATIONS AS COLLABORATORS L e S u E

~Hlstor1cally, the collaborat1ve effort has been hampered by the tendency
.D., L.E.A., and un1ver31tles to exclude teacheu organlzatlons and: - o
rs ‘from joint efforts. to develop 1n-serv1ce programs.’ The teacher DR '

en déyled equal parthrshlp. School dlstrlcts .and . un1vers1t1es have o

\it uncomfortable to face the fact ‘that teachers are 1eg1t1mlzed by N
'rganlzatlon 1n the same way as a Dean of Educatlon 1s legltlmlzed by&




belng a dean w1th1n & spec1f1c 1nst1tution,;rn the same'
» Superrntendent for Lnstructlon has no 1eg1tima yjf’
N .agent of a part1cular school dlstrlct. : )

Add1t1onally, e11t13m and pa ernallsm (the flrst,_a characterlstfb

syndrome ‘of 1nst1tut10ns of h1ghe educatlon,*the second, .4 not uncommon T

'+ attitude on management and pollcy levels of ‘school d18tr1cts) have created “f :
" *  ‘serious obstacles. to’ithe acceptan of the practlolng elementary‘or Secondary L
o .sohool teacher as a partner wort of equallty in edidcdtional planning. S
: Furthermore, teacher-organlzatlons, because they functlon as adversaries to- . - o

. management in negot1at1ng ‘on behalf of ‘their membets, ‘have’ been regarded T o
by extens1on,’as.adversarles in. efforts to 1mprove the 1evel of. teacher’ W‘ -
preparatlon and 1n-serv1ce tra1n1ng.~v{m. B I 'ﬁ. -

.

F .

"Such a v1ew def1es h1story and’ loglc. Unlons, 1nclud1ng teacher unlons,

" have" always made membérship educatlon ‘an organ1c part of their .mission. "~ . % .-
The 1mprovement of the status of members has- always been tied to tralnlng '
and’ .education for, advancemenU for mob111ty, ‘for better performance and: % . o
morale ‘on the job, and for personal fulfillment.  From. a: pract1cal p01nt of ;)/"..b-'f

‘view a teachet union beneflts from the éx1stence of a profes81on with h1gh R
standards for entry and serv1ce, wherein its members ‘are .successful and - L S .
. productive becapse they .are good at what they do, whereln they are well- .~ - . -

~ ‘treated and:esteemed because of their accompllshments,,and where1n opportu- e

‘ nities for pécuniary ‘and role enhancement through exper1ence and further IR ;"
training are obJect1vely avallable.f'Such "working" conditions make for a B
stable membersh1p, one wh1ch‘requ1res ‘less expense;to serv1ce for negatlve

- reasons ‘such sas unsatlsfactory ratings, one which is responsive’ to the

\” organlzatlon which helped create the stable profess1onal ‘climate,  and one

-thlch the' organlzatlon can then service pos1t1vely by plac1ng its resources .
.more’ and’ more 1nto dreas of - professaonal concern.; No‘teacher organlzatlon
‘has a stake Ain. fa11ure. o < Lo

EEE o : : - . .'!

By

B R . . N RN '

“In act1ng out its h1stor1ca1 role, the teacher organlzatlon has f1rmly s S
_ establlshed itself. as-the approprlate source, and iegltrmlzer of the pro- :
. - fessional v1ews of teachers. Teachers. trust those who represent them mdre»

' .readlly than they trust those who. rate them. “They 1dent1fy more easily
. # with their own organ1zat1dn (whlch“has lived® through théir trials w1th ,

“them) than with a degree-grantlng institution whose facu}ty does:-not share’

- their dally risks: - F1nally, téachers have conf1dence in their organlzatlon o

because they part1c1pate in its pollcy development an because they recogane"’ SRR

_that’ their own efforts in the classroom have been reflected 1n the way S

the1r organlzatlon values them as profe381onals. .‘.g*“ ' ’

’

: Current developments, then, have brought bona f1de colla.oratlon closer.“
Enllghtened“admlnlstrators and academic 1nst1tut10ns now appreciate the
role of the teacher organlzatlon in profe881onal matters -and.;its" capac1ty

' to generate teacher participation. °They know. that success d%pends .on the
-~teacher’and”that the teacher:will, in turn look to his orgfn1z5t10n to"
channel ‘his 1nvolvement.."y'ﬁ LT 3 : :

FRlC
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: The new federal l g1slat1on.on Teacher Centers wh1ch 1&.de81gned fo
?foster,collaboratlon%- . in*-service educat10n will also have an- 1mportant
e 7w,catalyt1c effect. ‘Tt makes the teacher central to.the.Center in’ develop-
L ‘ment ‘dnd governance and thus"- funct1ons as a responSe .to and recognltlon of
_'f .the new role and 1mage wh1ch teacher unlonlsm has g1ven to teachers.'

. \ . : -; . 3 PRI e L. . : - St 3
| BENEFITS TO UNIVERSITYs AND LEA R A \ c e

Hav1ng estab11shed the pertanence and centra11ty of teachers apd - theIr*
organlzation to 1n-serv1ce collaboratlon,,one ought ‘to’ 1dent1fy how, the% [
T Local Educatlon Agency and thefunlvers1ty benef}t frbm the1n fjil/}jVOlVement.m._

Hf_g' e For the. LEA teacher-school d1str1ct-college collaboratlon pro 1desy,7“
.- . . the best opportunlty to resolve. the classic training- problem.- the confllct -
. ' between the’ needs. of the system and the needs ‘6f the individual, - The collab DG
K * . orative process is. structurally capable of ach1ev1ng not only a balance,,.~ B '
. between these ‘often opp051te thrUSts but of develop1ng creative congruences o
betWeen them'so that both: system and 1nd1vidual are 51multaneously served. O )

« 4

. S . . P
-

i Add1t1onally, for ea LEA there will. be. an 1ncreased .access- through
the h1gher education 1nst1tut1on to. what is happening elsewhere in educatlon,‘ Lo
" for: thq college functions. aszthe natural repository and condu1t for develop-
ments .in the fielg. S$imi la¥ly,. the - interaction withthe outs1de world will
- .- ..permit more ‘accurate appfeciation of what teachers accompl1sh locally and )
'”*5'1; greater dlssemlnat1on of«theSe'accompllshments'through un1ver51ty publication .
: s -and reporting. The LEA willy thus, achieve a reduction of -the prov1nc1al1sm
© - so inescapable in the 1solat10n of -an LEA from ‘the larger currents of educa-v

_7 tlonal actry1ty. v_=. . ;,_ }~'d:'.~.‘_ _ :~ e RO

C

A most’ 1mportant beneflt for an LEA w1ll be. the opportun1ty to free
" the district® structure from: the gern1clous and bureaucrat1c business model
-under which mest d1str1ct$ noy . labor. By. gélnlng a ‘more 1nte11ectual appre-
- c1at1on of the. comp39x1ty of 1earning de)ivery und ‘teacher- training through -
. .a collaborative exc. ange,-the distmixt. may be freed’ “from- the.shackles of-
" the idea. that- educatlon is a manufact red product: where1n '$2 of expendltures
»_affects ‘two po1nts on«achlevementatest scores.  Once liberated, education

may aga1n be\chlldtlearnlng centered“rather than systéms centered., s

S . N : v
Ir0n1cally;\the cost- effectlyepess of the d1str1ct may be enhanced by "'j;.=";y
abandon1ng narrow-and pb&ltlcal cost-consclous ‘practices, . for a ‘better S ‘
in-service de11very will yield a- .better- long-range knowledge dellvery to - .
. chlldren, a ‘more stable staff wherein the investment_in salary,functlons in S
constant rather than erratic relatlon to - accompl1shment, and a generally.-
_ broader base of ava11able opt10ns,'ofﬁer1ng,'and ‘experiment through gen-=:.
AT erated fund1ng of pIOJectS accru1ng to the collaborat1ve process._.'.. .

-.l -

Lo

. Colleges, too, have much to gaLn .as well as g1ve._ Faceq w1th dec11n1ng

.+ .- enrollment; collaborative arrangements prov1de opportunltles “for the collega«
) . to.develop a student body" at’ the source through in-service act1v1t1es within:.. -
‘the school district. . By go1ng into. the" f1eld h1gher educatlon ‘institutions. . o
open up a remarkable range-of poss1b%llt1es for'service to the. pub11c as- - A

' well as themselves. Such act1v1ty/w1ll permlt them to exerc1se a profound

N SR o e ‘ Je o v: L
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“x*and cont1nuous 1nfluence on the profess1on through tra1n1ng, educat1on,

'#addltlonal pre3t1ge by beinﬁ able to. dembustrate successs.

_create for the college ‘of edutatjon its. best chance. to

g carnal than - the1r phys1cal capac1t1es. o S e T

exper1mentat1on, and publ1catlon.‘ The school can become & true laboratory

- and the educat1on 1 process a genu1nely scientific. act1v1§§ where1n-growth

faccompaﬂ&es appl1catlon, ‘with testing and ver1f1catlon of Iearn1ng hypotheses x}éwf

emerging from a dynamic collaboration with' pract1tloners. Given an array -

‘of\outcomes of value, the’ college,,whlch will have gained in prest1ge by, ,:;f}
‘extending its influence’ 1nto ‘the classropm ‘and- by’ risking its social ‘and~ .
. philosophical convictions™ ‘at the- s1te'a{h;ducatlonal del1very, w1ll ach1eve!:

The reSult w1ll not only support the college ecoﬂdmlcally thrpugh
fund1ng opportun1t1es developed in- collaborat1on and through the employment
of it's professional staff in shared in-service projects,. but .will also:';, _
%unctlon in a pro= . . -
fessional context comparable_to the field of medicineé ‘wherein the 1nst1tu- o

‘tion, prov1des .the profess1on31 link.that b1nds the on-g01ng pract1ce of the .~
‘craft ‘on the JOb in field exper1mentat1on, in the laboratory, and in the_
'tra1n1ng of. pre serv1ce,'1ntern, and 1n-serV1ce personnel. >

f

OLE OF STATE EDUCATION DEPARTMENT

T

It is. appropriate at th1s po1nt to br1efly comment on the contr1but1on_<._

that a. State Department of Educdtron shdu;: be-. expected ‘to ‘make to collab-

orative efforts within its jurisdictios rt1cularly in llght of the general .
author1ty ‘given, to them to accept or reject Teacher Center proposals developed :

'7for federal fuﬂdlng under the earl1er-ment1oned new. le'1slat1on,

SED ] have a respons1b111ty and concern for ma1nt_ ance of qual1ty
1nstruct1onal levels and: ‘the 1mprovement of teacher .cap ility - through--_,
1n-serv1ce educat1on, but, too often, they have’ e1ther ‘been pass1ve supporters

‘_’of efforts to develop effective training approaches or else ‘have functioned

in a.rigid. bureaucrat1c fashlon by ‘mandating certain standards w1thout L
part1cular regard for the 1mpact of their. mandateés on schools, teachers, e

AN and .children or sufficient cons1derat1on of ‘the d1ff1cult1es of 1mp1ementatlon

and execution’ wh1ch ‘the mandates 1nvolve. ‘Above'all,: they rarely” put the1rv

'money where their mandates are, and the1r Judgmental propens1t1es are more:

N

B . . . R T
: . ,._. .

However, SED s can- make severgl useful co tr1butions cons1stent w1th “
the1r ostens1ble m1ss1on

1) ' They can legitimiqe/the in—servi e.educatlon collaboration;f.
2): They“can'encourAge andifund”helpful research;gn educationgi

»

S e

o3) They can document collaborat1ve act1v1t1es,_.”f.ﬁg.“"
o , . J' N . " L . - 3
C4) .?They'can deScrlbe and research collaborat1ve models;-" A A
_5)? They can* dlssemlnate 1nformat10n on~models, educatlonal‘research,f;'
' accompllshments of collaborat1vely developed, 1n-serv1ce programs,-
S : f;; 3 }‘ . "&~'1‘

oo PR
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“Q;;;waég_j whlch succeeds.._“;w fh;,;!"”,;“j L - ) i ’_-

g '. \ T

Certa1nly such fac111tat1ng assIstance in so s1gn1f1cant an. area as 1nd_~'

service is no more.than it is reasonabl¥ to expectl Of‘course, inservice
collaboraelon can. succeed w1thout bureaucrat1c ass1stance .just as teachers
often succeed)(lthout staff development programs or support1ve superv1sors.

HOW TO COLLABORATE ST '. BEERNE o

S What emerges from' thls exam1natlon of. 1n—serv1ce educatlon modes and

"_‘some of the underchrrentF affectlng 1n-serv1ce collaboration is the aware-“- v
ness .that the key to success will most 11kely lie 1n\the att1tude of the .

collaborators toward themselves, each. other, and- the task at hand.

L.
t

- ,n'

3 : Th1s author belleves that p%rtlclpants should enter collaboratlon-

laughlng, not scheming and. offers a few suggestlons here wh1ch0may be help-
ful to those w1sh1ng to collaborate.: o e :

t: . . (_- . ) .'~

' - -

0 La Recognlze that you are ‘so bad at try1ng to surv1ve alone that the
prospect ‘of havlng company w1ll, at’ leagh,«bi a consolatlon. In any case,

three heads are better than one.,' -
. ._‘ < . . . .

2. Identlfy the real enemy. It is those who want free pub11c educa—

‘tion to fail, not that "reactlonary" school district or tha ger1atr1c N B

' college or, that greedy"'teacher organlzatlon. -, L o _‘T-V
‘ et ] o
3. Cred1t your collaborator w1th the Same. comm1tment ‘of the total
reSOurces of th group that you br1ng yourself. '
) LN

l EY

:gbh. Tell the. truth about your self-1nterest s0 that everyone can relax.<"

567 Say what you hold most sacred and would rather not sacr1f1ce.. .
Offer to. g1ve somethlng up as evadence of,good fa1th.v s

...' . .

. 6. Remember that the purpﬂse of collaboratlon is teacher\educatlon
and 1ncreased dellvery to students, not fundlng or self-perpetuatlon of the'
parthlpants.h_f" : :

- < -

' s ' ' ' -
: 7.; Respect the other group s expertlse as cruc1al to the success of . -°
.'the whole as mUch1because 1t is unlike yours as for .any. reason. (w0uld you‘

‘ all seek to br1ng the same d1sh to the pot luck supper’)

. n .

8 Reallze that gettlng thlngs .done’ 1s far ‘more | satlsfylng than arguing -

o and Jockeylng about who s not g01ng to do what. The w1111ngness is all.,_
.‘ . ' qz T .

fod

9.» Comprehend that par1ty w1th1n collabo atlon ‘may. y1e equality pf o

- partaclpatlon but should not result, in’ sameness: .in the func 1ons performed--,.

the three heads are better because they re d1fferent.

N



'10 *Expect collaborataon to’ create a str ture for deallng with. the
1n-serv1ce task gbut, don't 'make" prom1ses {o history that will haunt’ you—-you
may not change the face of educat1on but you w1ll clear up the acne."“.

- '_ ":.- . .

LT WHY COLLABORATE ST e S ,

;5x - The comm1tment to collaborat1on can y1 a range of benef1ts for foe e
'1n-serV1ce educat1on tHat' can ultlmately ext d beyond the 1n—serv1ce train-" L
- ing realm to affect al&’aspects of traln1ng, delrvery, and evaluat1on.,v' Lo
e : 172 SRR B ' : R
~ As a creat1ve mechan1sm, the collaborat1ve struﬁgure w1ll enabf§~educa—’ 7
. tors to be responsive to. future ‘needs’ and to dccommodBte modes of- 1n-$ervmc€?

..;f\‘?

yet:to be in a framework free of- the paroch1al encumbrance of one conf1n1ng i

veducat1onal not1on or ppﬁlosophy. B S . 3-’;a
v D It w111 enable a11rpart1c1pants to ga1n an 1ncrement from the ‘in- T
- - serv1ce exper1ence mak1ng na;ural the recogn1t1on thﬁt teachers are not the e
- only ones who can- benefL;,from professlonal development. -{*_ .
Tt w111 permlt "the ass1m11at10n 1nto the 1n'¥erv1ce domaln of tﬁe ‘
51gn1f1cant reservoir, of talent ava1lab1e beyond the ‘three major partic—
,1pants (e.g., museums, ch1ld psych1atrlsts, art. theraplsts, researchers);’
_ and, By ‘placing the pn\‘ess w1th1n the: mamnstream of educational thought ) o
N and ‘development’, ‘ca give-a sense of~cont1nu1t “to education. For’ example,az"

s endeavor rather than the1r own 1nterests. L T ‘.\l'

- oo ! . RIS

o & The natural sty1e of collaboratlon, as" 1t is here env1saged is One'of o
S "openness and a pol1cy of“lnclus1on rather than exc1u51on. -Anyone: with a
v‘lprofess1onal stake should be able to contr1bute. "The. pressure -and 1nfluence
o« of part1c1pants on each other creates perspect1ve and sharpens® focus on, the

. . .“challenges ‘to” be met. - Interact1on funct10ns to assrm11ate conf11ct and

//:transmute it 1nto change~enab11ng tesolut1on.‘,,'*=..“-_ Ll e

. [h The un1ty of educators in collaborat1on w111 enhance the economlc o
_ v1ab111ty of . 1n-serv1ce education and prov1de ‘a‘vehicle for Justlfy1ng ‘
.. in*service  to. government the publ1c, and thoserfor whom the structure
. ex1sts.";; s R S e T e e :":‘
. : i o : : Sy R R
Many of you "will- recall the Japanese story, Rashomon, ‘in Wh1ch an PR
- 1nvest1gat1on of a- murder y1e1ds the not surpr1slng but- mevertheless fas—
5 ... cinatdng discovery “that each witness to an event perceives that ‘event- d1f-
' ".“ferently. from'every other Witness. Reallty becomes a function of the: i~ «.
. peérgeiver; an‘insight not. un11ke what we" face in the var1ety of concept1ons
f'character1st1c of current v1ews of 1n—serv1ce educat1on.' LT e
Each del1verer of 1n—servnce educatlon (college, d1str1ct teacher)
. “fa1ls because of. the" 1nescapable handlcap of ‘seeing” only a part of the
o l i*challenge (and- the-opportunlty) Just “as each witness_ to an- event 4s lim=
..+ .7 ited by his inability to see that event in the totallty,'ﬁhat is,, the -sum
“of .the, pevcept1ons;of the participants.’ :in-serv1ce edfication can only be,
‘made'whole if a means is found tosexpamd the l1m1ts of unilateral percept1on

!';' ,,by the 1ntegrat1on ‘of “all po1nts'of 71ew, a tra1n1ng "1\'mhe‘round" s0. to
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: researchers can be harnessed to . serve the requ1rements of the collaboratlve SR



