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;7 __‘cai y and con51der the progress that has been made whlle keepIng '

/ K ) " ,. . . ;' ,. .

/. "_ ]track,gf the d1rectlon newer ventures are taklng ’

’ T t o ’ -
allows ‘one to ga1n a h1stor1cal pé?syectrve on the "nEW "' and, . .

< Kl

L il -

.at the Same t1me, 1t prevents What is useful from the past from

, .
" : \ ‘,‘

< b'_to Euhii%ﬁ *7s"ooklet.;.The language rograms described here1n
«'JWWere f1rsc.made‘avallable b tWTEn 1967 and I97§ '

C TR . ‘. .

SL’{~; o The usefulness oﬁ tﬁﬁs document\'of course, extends beyond .

Ve ple AR ) - - .-

b3
o N ‘. ‘. :. ) 'L_.

\

s Hatr

Tth;a selectlon and ugé' f 1a nguage materlals. The dIVIsI i.éf ’;?

8 - s L 37;: 77777 = :
S the contents 1ato programs for mlld 'moderate and severe hand1—

_ et
- i'..caps-—w1th accompanyrng éiﬁlanatlons regard1ng the nature ‘of .

s.»_ . ..

7

-.‘

.§~ o language Imparrments in each of these groups-ls an espec1ally

.G.- ~

R

'the theoretlcal perspectlves at work durlng the: perlod from the
. N - ‘

G ]

ERIC

Aruitoxt provided by Eic:

has In the past f fteen yearsw.lt 1s often'useful to stop perlodle_ :

3'be1ng overlocked.. It was w1th thls bellef'ih m1nd that we. dec1dedﬁi‘

_,nere?hlstérlcal intere t The format of the booklet and the ~,,_; L

I fNTERVEﬁTIGN partlcularly useful for persons relatlvely new to:'-

_useful feature of th1s booklet. The 1ntroductlon wh1ch exploresi.
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devélopment have multlplled and Qheories.of hoﬁ chiiéién;iéﬁrﬁ

Since 1975, of course, the §fc§;aﬁs 5€éiié§ie_for_iangﬁé§ef

* —
5 -t

-
Y - PR e

1anguage have expanded.? In-the.not too.distant.iuturé; we hopéiff:x_

to deal w1th some of the emergxng trends In language educatlon

‘e [ - . - - .

prOgrams L ”‘; K ;'~i o

Unt1l then, we trust that the eXcellent guidellnes offéred

- -

herern wrii serve F1rst Chance programs :as Well as programs run"

o . .
- . .-

by state educatldn agencres. Many of the'ianguagetsystemS" :

. . ..

preSented here, of course are stzll very much in use aqg are

- - "

Stlll .in some 1nstances, the best programs in thelr geanS.-

N KIS

compiexrty Invoived In workrng 1n thls.very dlfflcult but very
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The number of presch001 chxidr with 1ayed or Impaxred devefbp—- -

Y

A

- R [ ,Ali‘fk N —

; 1ncon31stenf_—_H0wever,_‘he Bureau of Lducatlon f—r the Handlcapped.

(BEH) has est1mated ‘that one milllon preschoolers are 1n need of -:t;'-73~: -

> . ,- .
v . ."7 L

speclal programs, and 1t 1s safe to say that 1anguage delay 5é

~ . - ot i o M

1anguage Impaxrment IS present in many of hese chxldren who-have

-

other spec1al needS' espec1ally children with mental retardation and

.'phys1cal-hand1caps such as cerebral palsy or other handlcapping - T s

ond1tlons SUch as hearlng loss,,hyperact1v1ty, mlnlmal bra1n dys— ';i

-~ . . N . -l ._“.v. S ] )
functlon; or emotlonal-dlsturbance._ Many chlldren,,of course, have" Moo

e g
S .

speech and 1angnage problems In the absence of other handxcapplng SN K
: conditions. There is clearly a. need to 1dentify and descrlbe some ..“fﬁr -.:

~'2‘. ment to children w1th language problems. - 74-,_~”"5 D R

' - : .- . <

< . Z.'-‘-'

choosxng a system of laﬁguage 1ntervent1on appropriate to the needs'

. _-._ - _., .

».of.a’ :group o;_f_"-chl_ld'ren;' Several factors should :Lnfluence dec1s1ons AL e g B

regér_"ciing”:t'iié choiéé of 1anguage programs.:_ Flrst Ye background

and tra1n1ng of the persdn who w1ll be us1ng the_language program

.\ . .must ‘be cons1dered The 1nd1v1dual who has exten31ve knowledge of SIURL B

Ve . ‘a “, PN ,_ "
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.
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R
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"'child and thé guldelines of normal development can Stlll be followed.

.'fhe less knowledgeable mdivulual may\ verj( Well choose a system ‘which o
. : . L
S outlmee the stagés of develnpment, prbvxde-s procedures for determm— )
“**‘““‘ing_present_functlonfng_levels;:and describes:in;sp;vrr
" f. . r . - ’\ * ( ‘v B S

actlvitles to be followed._ All programs should explai;n the& ’degree

.
v
~

'/“. S . ‘ - . \'

. they a:r;e used o T TR S _ .;_,_".'i:i‘_' " - Lo
R 3 : EHE T R
L, e o A second factor'that may Influence the choIce f a language ' s
ke 5gf 1ntervent10n program is the seVbrlty of’the language dlsbrder.;lf7 ' ,',}-‘*
i 'I'he child who i : ot using any~ words needs g d1fferent program than
T : ‘ ’ "-' ‘ .
ol " 'the chil‘d'who ‘uses. smgle words but no. word comb1nat:ions. o -'7___;:.;_ BT
T DS I ',." 1 '
‘ thrrd factor concerns the az\nount of structure prov1ded by RN
T ‘, - N 4 .'
the prog;am and the amouit of strux:;ure pEEferred by the lmguage - .
: ;f,cllnlcl'an. Generally speakllng, the fmore severe the 1anguage T
- oL - R
' impairmén‘t, he more stnuct,ured the mterventlon system should be, L
i / - . T B
L Er R \
As the Chlld gams control of la:nguage skllls, th\structure of b R
. - . \ t. . 2
the program 4can be relaxed Th% dec1s10n shouId be based on the ";l e e
o T L _ .
_needs of 'the ch:tldren, but somé Imes staf consIderatIons beco,me Sl e e
L . : "‘ toe ,'*- . /“. . - '-' S ;‘.":'.
el " .part of it’ 31nce some 1nd1vid;uals cannot wor‘k w:tt:h programs that B 4
R o . : Lo ‘,-- S L - & .:.; . " L
. require a very t1ght structure. '_ = _ R ' :
T e w T T BRSPS (R
. &‘ . H ?‘.
. A - S e .
deveiop theIr owp materIaﬂ:s, the most 1mporta'nt. fSCtor of a.ll ~'i' [
pro’bably the bas1c belIefs wIth regard to ianguage acquIsItIon of ,_-_ S " ]
:. . - N ST R - . -
- - = - . N T Lt - %t
< R S T SR N : w
Sela Yoo e \’ : . ; :
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'f the individual user of a particular program.r Several ways of

Ll

1

_view1ng language vauisitlon include the use of models._ For' '_ S

v

’ L example. the deveiopmentalmodel relleswprgnomat%v&infemation

. because most chxldren by a certain age are able to do certain things

‘-' -

-' . y . Py e, e
L

with 1anguage. The developmental landmarks are weli known for cer— ;_,*1j‘i—;"

tain skills.‘ For example, 1t 1s agreed by most authorities on ?p'; : ‘f

.alanguage develqpment that chIldren should be using single Wdfaé,,gF:‘
'by twelve months of age._ It is 3150 agreed that ch11dren sﬁaaia;ﬁ Lo
be us1ng tw°'w°rd °°mbmat1°n5 bY to. years: of age’ and at léast A

L}
-

Cos subJect, verb and obJect constructions by three years of,agé{;

"h’These are general developmental guidelines.. An 1nd1viduai folloW1ng

P ithe normal developmental model wrll find other 1nformat10n available e

J"

4'-prov1d1ng more Spec1f1c gnxdeixnes. Thls mategial is readily

B

':*» ’available In books on normal language-development such as tde one

B

C ey

'ﬁpubilshed by Patr1c1a McElroy (1972) 3

.t B _'. , K . . N . - . RS

SRR second way of V1ew1ng language acqulsxtion is the medical

V‘;'model Here, one searches for the etlology, orbcause,'of slow

'F,iaﬁguage development. Once it is determined treatment can hope‘-’s x .f'

.fully be’ provrded whlch w1ll enable the ch11d to progress w1th-‘_’f

. -
. . -

t
‘Zlanguage acquisitlon normally There are few conditxons for which

~ . —

"fthis is posslble at the present trme. The c13391c example is PKU;~;]'-1-
”(phenylketonuria) Thls medIcai probiem céuses the 1nfant s body "43L";

.oz . R - -
to be unable to synthe31ze protelns properly and resuIts 1n bra1n




PR . - .. P . o . . B .
v = . R ) o . 4_,\4, . . LR LY I < I S . .
; - : . . S . N - e T

g damage and severe mental retardation. fIf treated By proper diet :th

.- .,{ <:|-‘ 4"
> .

1: is possible for the child to deveiop normally and for all

language skills to develop according to Ehe nofmai paté%rn. Another.; LR

"-v . }v :
Syndrome thch is assoc1ated with mental retardatlon and poor U

’ : - . - .
.

development of Ianguage skills._ No med1cal treatment is, available\

. -

:ithat will allow the Down s Syndrome thid;to develop normally,f_tl

hoWever, and’ we -are ll dependent upon 1anguage Incervention sys- '

'(\7’ I .\

: R :
R tems to. asSist h1m in acquiring as many language skilis as possrble.-

-~ - .

While the medlcal model has~noﬁ b&en ‘as useful ‘to.us as weé'had . 0T

IR ~

hoped, 1ts importance is still primary in that the.segrch for treat- e

-~ . v v

mejnt for organ_ic_-condltlons..m Voot

B S g : T
el v1ews language ach1sitIOn as;the result of an BN

. ‘.-'r N - .
] ) ‘. . [N ’ L . S L.

-

- -

' j.. 1nnate capacity of’ the human race.f The hypothesis 1s that because-

'
.F . f 7 T Lo
.o

- . .

_evelopment wh1ch emerges~as the organism grows, interventdon is

’. : .

The prov i of an environment that is sblmulating‘f <
’ :

f to the organism-is'all that 1s required for the acquisrtion of

-
\ ' .
i e ~ N

language.‘ When IHIS Is the bellef of 1ndiv1duals respons1ble for

While th1s oBV1ously works very well for a 1arge portion df theli??

s N K . - e ‘.. . R Doeee s oL
. - o s
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{:w,jseldomuseems adequate for the chIid handrcapped by an 1nab111faiy t; ;.i. :’-::.::_
*. acquire language skitts i a nodual vay. Nonetheiess, there s . - % .
*.1evidence to snoport”thls v1ew, and.rt is well discu sse d'by;ﬁhiiiip
;.,the existence of language unlversals as descrlbed by Greenberg T : : .
_ Sk . v
friyi(196§§i,the 31m11ar1ty of early chrid ianguage in the varlouf ' = S
f;{lan;uage systems of the worid and the‘appearance of relatlvely ‘g t. . = o
) abstract features of iaﬁéuage as’ the earllestastage of S;ntactlc B R I

’\<> S Wt . - - N

In the s model of 1anguage aoqulSltIon, whrch is supported

hy the author of this_ bookiet 1anguage 1s v1eWed as 1earned; J "f“ oL g
3¥ behavior. - A5 ekpiaxned by Staats (1968) there‘is considerahief} e

sﬁﬁﬁortfxn_the.11terature for the" theses that language 1s a 1earned i

tool and:that certa1n env1ronmenta1 controls prec1p1tate the 1earnrng. -—
; e , : : - . . e
'-When th1s model_ s-used, . 1ntervent10n procedures.Inciude a combIna—‘;

“Fesponse technlques/'ciass1ca1 and 1nstr Tagtal

.'.tion,of Etimulﬁ

'cond1t10n1ng' and the response h1erarch;es that result—from these_;

C - . R T _;.. ;
;'techniques._ Wriilam Brlcker (1972) wr1tes,'"1f a ch11d does not G T
) N ~ e PN 13-
- 1earn from natural contlngencles of the envlronment,.[we must] ' T
' ~ . L Lo v
. S . q' , B . . B )
establlsh a control env1ronment so that‘he can 1earn, . The more ST S
" severe the language delay or 1mpa1rment §E the tIme that Interven— . Rt
- ,' -~ . . - " . T
._',tlon is begun,‘the more the enVIronmentai condltlons Wlll have to e “-o .7
.0 e - R
; be mod1f1ed and controlied so that the chlld can begln to learn N ST
. . - ! L - ’ . -
_'”_There are numerous factors to be con idered in controlllng condltlonsj‘l
-' o ., ._’ N - . _ ;' . . . .
v : ' ~ ey - R <. :
‘ = ’ ; e S S
. S ) T ;
. _ . i:' : . T N
R " LT O a
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stlmuli previdéd; T o
. . - LY . . L. 4 '.,
B P R L3 .

-

Evaluatlon.‘

. -
’

program tn the 1970‘

)

5S of language 1nterventlon,programs.! Thls;requlres that some

e line of language usage be obtained prIor’to

~

the same measure be

taken after a. perlod fntef§enti55;a ,

e technrques avallable

knowledge,and skrlls

~f -

for accempllshing this task are numerous.

-

’e’one to choose.

the language problems will. determrne

,,,,,,,,

be'ﬁresented here 4as poss1b111ties, but those rﬁdiv1duals u51ng

language 1ntervent10n systems may f1nd others more approprlate

> .

Only a few of the 1anguage.programs avaliable:.

-

' wfor'thelr uses.\
s o

prov1de for pre- and post interveﬂilon testlng.- Therefore\’lt is
Ty . - ' e

: 1mportant that'some.con51stent measurement tools be obtalned

s

the‘mean length%bf response (MLR) It 1s probably.the oldest

E

— s

technrque avallable.

..

‘ ‘be found 1n the 11terature.

(1930) in DIASNOSTIC TEGHNIQHES IN SPEECH PATHOLUGY} edited by

Johnson, Darley, and Sprlestersbach (1963) - It has been»mod1f1ed-

p—-

o

The empha51s on accountablllty Ehat is part of every

intervention and -

‘-‘

makes it necessary to determlne the effective— -

of the 1nd1v1wuals re#pon51ble for remedlatlng

Several w1ll U

t

The 51mplest pre/post measure for preschool age cbﬁld’en is o

Numerous} dlscu551ons of thIS technlque may‘ .



Ehé ﬁééﬁ length of utterance (MLU) MLU represents the average

- - ——

phemes plus uttéranCé; Brown ma1nta1ns that this is'

numr_r of moy

e; ngle ieasire of language acqulsltlon avall—.

-

. the most effSet

~able until a child reaches a level at whrch he IS u51ng SIx or.

s - .

. seven"words per utterance;' ﬁfter tHIs level other factors involving

‘.;-' -

tee e

language skIlls Influence mean length of utterance so. that it
r*~ S AL AR P A -:-:»;,.";' L

> ey
becd@es.a“iess efféctive’measure.» Brown s technlque for'calculatlng

MLU is very 51mple. The Chlld is. presented w1th stimuli which may

LR

be pictures; obJects, or conversational-exchange attempts. The’

-

-~

chIld s: speech is recorded and a'morpheme count is- made on the f1rst 3:

&y 8 . \. - . - .
100 utterances satisfying Brown 5 'g'u'ijdelines;. The MLU or average ™
: . F . : * . - : .

L

I S . S L w T
mmber of morpliemes is calculated by 'dividing the number of morphemes

-

fied By Brown include: 1) preSent progressrve (e g5 srttIng),,
S - Ve

‘used.by the number of utt-_er%nces. . The fourteen ﬁiorphéﬁiés identi-

2).1n-—preposrtlon form; 3) on——prep051t10n form, &) plural-—regular

%j addlng s or z; 5) past 1rregular verb tense; 6) poss\ssive-

add As, 7) uncontractlble copula (e g} s "This is tall." "There f

he is. ), 8) art1cleS' 9) past regul '—-add ed to verb; lO) third

person regular° ll) terd person 1rregnlr 3 12) uncontractible

aux111ary,13) contracthle copula (e. }; "He's happy "); L&) con;,
ttractible auxiliary: ihe value of the morpheme count is that it i'
'inaic.a’:é’»s some of the” errors being made by the chiId<.a§cl(_..provides e
more guidance -in terms of dntervention than the ﬁi’o’_’re sinplé word

: - ' I .- -

Vi
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, pid

developed by Lynn Miner (1969). It is to be used with children who

have poorly developed grammatlcal structures. ;o

A efhnlque for analyzxng 1anguage usage known as developmentai

sentence scoring (Lee, 1974) deals with eight parameters of genera— .

'.sample of language obta1ned from the chlld.and scored accordlng to-

¢

tivé grémmar an&:Ehéir'&évéiapméntai‘compiexlcy; It is baﬂhd oma *-

i .“,7[.‘ N . T ; . ..’-,‘.-,7__ .

a pattern proVIded by Lee.. Developmental age norms’ are avallable,v

and percentlle scores are available by age 1evel

' based on normatlve data. One is the test of language comprehen51on

and the other is the test of e11c1ted‘language both by Carrow (1972);

Ihese two tests used together provxde measures of comprehension and .

‘are somewhat complex and t1me-consum1n§ but do‘prov1de a strong

' égg' ession skllls- The scor1ng procedures for'the;eiiéited,languagéz_;

~

uses the ITPA as a pre—'and postmeasure) i- —

for their: own pre— and posttest measure of 1nterventlon effect1veness.'

These include the Brlcker program (1972); the programmed condxtxonxng

-

for language (Gray and Ryan, l975), and GOAL (Karnes, 1972) thxch

K While measur1ng languagé ‘skills prlor to the use of inter-

. GentIon strategxes and again af?er spec1f1c perlods of 1ntervent10n .

A ‘

'I



-

assés ent makes 1t poss1ble to compare the sklll 1evels of normally

-

progress1ng children and those of the children w1th whom you are

- P

working: Often the comparlson is helpful 1n assesslng the effec— -

tiveness~of the program;' Fortunately, enough technlques are avall—
able now o] that it is poss1ble to choose a procedure compatible
. : AN . L

-~

w1th the skllls of the language 1nterventlon1st for collectIng'~‘

rellable 1nformatlon to descrlbe the effectiveness of ghe programs

. -
'\.. . . ] . el

a sthff is tra1ned to use soph1st1cated techniques.' It 1s possible

-
LS ~ . ° o

to begln w1th simple procedures and apply more soph1sticated ones )

after staff members are versed in the1r use. Whlle problems continue

to be preSent 1n technlques for obtalnlng language samples from '

young children,‘It 15 probably reallstlc at- thIs polnt 1n time to

—

:btaIn both the pre— and\the postlagguage samples us1ng the same

>t1mu11 and exactly the éaﬁ% e11c1ting3 technlques. Even th0ugh

there anl problems with the collection and analysls of . language ;

:amples, u51ng the best technmques avallable is stIll worthwhile._""

: The avallabllrty of models of language vaUISltIDn and varifus

- : N l

.

portant however, to determlne ithe seventy of the '
p S

.aﬁguagé'prabléﬁ beforevchoosrng a-technlque; The programs described

ket
<y

11

b.i.
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'i‘hese ways 1%111& group::;xgs accordmg to. . the Eﬁééf'eiié :
(of 1anguage aC(‘]Cl’l;J.CIOn) on whlch they ere based, the ty-‘ P : '
: 'insatruct;onal ?\tategy they employ, or the etlology .o‘:f "" ‘ ‘
" Pfeblems I(Such ias mentallretardatlon or emot\ional dis{:urbﬁﬂ.”
The dec1s;i<::1ﬂ€o group them 1# terms of the sew\rerlty of laAuage ' ‘ _
" Impalrment was a. 1og1caﬂ: one'ln vxew .of the h}.;opiﬂ:;tlo? of‘ hi . %*‘
' to. be served. C - - T x 2
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PART

'TIQN SYSTEMS FOR SEVERE ‘

| _.v',’.‘,.'."@lMPAlRMENT e

G _'.A drscuss:on of three programs:, Language Acqunsntlon for the -
™. ‘Severely Retarded {Kent), Early Language Intervention (Brlcker)

~and Systematlc Language Instructnon The Ilhnms Program

-(Tawaey and Hlpsher) ,ﬁ G
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anguage impairment. Typically, th'se chlldren also have poor

ttend1ng behav1or for both wxsual and audrtory stlmulx. Tﬁeir .

ttending behavior is often poor b cause they attend momentarily

-

timulus long enough to learn from_lt. The more Severe the language

.,_l_-

eeds:to be to: enable the child to begln to learn guage skills.

lso; more trxais nﬁy ‘be required for 1ear@ing.-

-

ouise R. iént. This program has an initlal 1nventory that consists;
- B \ ot ] L L
E-a“randomized sequence of,each béhavior that_ls to=be learned. ’

Co L PUPR T R S A i __ .
ne pefson<using_the prsgram'shonid determine the-bghaviors that the

- : - .
iii&-éppféiiﬁétés in an

,,,,,, B

-eps tb develop thﬂt par icular behavior; The f1nal 1nventory

settIng and then proceed w1th the teaching

rqvided;is a measure - of sion or a measure of;the-chlld.s

s11ity to generalize and use-the 'skiiis Tearned 'in other teaching

:épsl HThe réténtion inv ntory is always presented after.ten L
. . e o

a1n1ng sess1ons on amy part of the program. -CriterxonErs 9e:5éf:f

:nt for aii parts Df the p ogram. If the»child does not‘réspond <

_\
(S

1The title has been chan’ed to: LANGUAGE ACQUISITION PROGRAM

———— s A Pttt chbbumponted if,,,x;

)R THE RETARDED OR MULTIPLY IMPAIRED.

-
d ’

o -/‘
Al

T

i
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e T
is failed and-retra1n1d§ steps must be presented.
The trials of each training SéSSioﬁ are }gearaéd as,"carrééf

reSpqnse," "approxtmatxon;§ "incorrect response;"tfr_ nR&:esponse.
d ‘ M ‘

v

‘The séEre‘Sheets forvrecording the_data pr0V1dE;Inf0meti n to the

.of consumable edibles, tokens;: or verbal reinforcement--is used

S
4

expressxve 1anguage skxiis.

P

training ses¥1on. soe

-

. rh:daghéat;tﬁé;prdgraﬁ; positive réiﬁfarééﬁéﬁ¢:213{BQE‘fa£§
. . . . - L o . ;-
for accﬁrate responses; 'Reinforcement:shduid réfiect‘the!chiid'é

A

level of responszveness in the Lralnlng 53551on., The goal should'

w1th only the verbai and soczal reInforcement belng prov1ded. v

o . g B

T The Kent program is one f the;most effective-syStems avaii—.
o e R

ablevfor est~Bilshing attendi g behavior; Nothzng is more b szcito .

learnzng.than good attendzng behavior; The child who cannot autendJJ'
, ] . N .

V

P

1anguage'1earn1ng is the focus In the f;rst phase~of the Kent sys—.‘
tem. - The program attempts to. develop the child sbahiiity~to_iook_
at obJects, to, looR at the face of the c11n1c1an, and#to“do'épécific
_motor imitatiohe. Only after thésé abilities aréiéStahidéhEd—'doéé‘
the cllniclan proceed to develop basic recept1ve‘skzlls and then

- - <0

. P



- _:._-_nyd-\—vvd-'\— —Ll B W By o J..ALC- e hdde oVl MG Y UCELLL#.“&Q‘ chcyl..kgc praoT aP .

soon as he ‘has some bas1c attend1ng behaviors:’ The‘cliniéian s

..

' then alternates between teachlng receptlve and expres51ve language
_skllls. Typlcally, the receptlve skllls are one" or two levels or

f-steps above the expre 7"é. kflls ;? idellnes are prov1ded for ,,,é ,'
: -8 . i . M . N

: teachlng each part,of the program ‘and” for establxshIng each recep-

\

B t1ve and. expreSS1ve language skzli Included 1n the program. ‘The-

concealed obJects,\and room paf%s. It is then expanded to - 1nclude'f

[y

L 3performance of actlons (named) related to body parts, performance

© of actlons (named) related to obJects, f1nding concealed obJectsA

‘- . - R ..

._' ~in two boxes, and performance of actIons (named) related to room..;

.
i

> -parts: The second phase 1nvolves d1scr1m1nat1ng possess1on,

Sy . ‘* o RN _:"..« B

/ object palrs, f1nd1ng concealed obJect pa1rs, and sort1ng colors ' 0
- fThe fhlrd phase 1ncludes verb-plus—adverb1al—place commandsm - b a 3

'-.vocabulary expans1on for nouns, f1nd1ng obJects named sort1ng\b1g ,

and little objects and poxntxng to. colors named.. The fourth phase i o

~-

,of receptlve laﬁguageulnvolves verb—plus—noun-plus-adverblalrplace

. connna'"”'”nds, ?étb-plﬂs’-ﬁ’o’ﬁh’ c’o’mma””"”nds usin'g neﬁ ﬁdiiﬁé, p"o’i'nt-i'ng- to

‘relatlvely s1zed objects, number concepts one through flve, and v

Ha,

ERIC
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t .

" Expansion Phase’ I " Inciudes dlscrrmrnatlng posse551on by namIng

A'noun combInatIons._ The fourth part, "ExpreSS1ve Expan51on Phase.

'ﬁhose body parts, namiﬁg_objectS‘in-prepositional relationships:to

flndrng obJects named, polntlng to. relatlve sikzed obJects and - <

,\ - \ .

_more act1v1tre§ on number concepts one through f1ve and on obJects,-

- . 3.

B language:development; 1nclud1ng the'namlng_of.body parts,.objects;i

 coricealed objects, and room parts. The.third part, "Expressive.

- -
-

v - »

v

iI*" Eoncerns: fnamin coiorS*~namin *concealed-colors; nam1n two
8 z

: ﬁ-obJects, namlng an obJEct plus a rdom part 1n a prepoSItIonai

relatlonshlp, and countlng to flve. The f1fth part,'"Expres51ve .

'idéal,coﬁﬁunication;system for human berngs. ~if the chiid a6é§ not

.objects; and_counting'disaopearing objects (one through five);

-

-

nouns and E§-nam1ng obJectsbtHat‘areAmlss1ng; mandlng act1ons.
Ghich Include verb plus noun Wlth new ﬁouns;' nam1ng colors plus

3 R
The currlculum gulde of’ thlS program also 1ncludes 1nformation

-

on s1gn 1anguagé or total communlcatlon for 1nd1v1duals who'do ngf -

respond to training procedures for verbai 1anguage* hoﬁéuer, it is
desirable to develop: communicatiof through the use of;gestures;-
sign language, or total communication. a8

.-

€)
Sl

UQ\

Expanslon Phase I1LI;" 1ncludes' vocabulary expanslon by hamlﬂg C

The flrst part oﬁ the expresslve sectIon conterns qocal ImIta-f"'

SN R . : .. e

o ) \.{
Qtions The second part deals w1th the bas1c expressuve phase of\ -
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been,used extensrvely vlth severgly retarded chlldren qiafs effec~ ;‘{}

-

tlveness is documented by resul£s~obta1ned at*the Coid Water State ':ffxév; llg
B Home’ and’ Tr'gl};;ng School 1n Coldwater,\ | as . ST
tlonal views on language deveIopment and is d1rected tbward the ‘ lﬂl .
s . e <
develOpment of a- functlonal language system*for Severely retarded *hg” :
iEEiidfen. ltjis an effectlve language program for establlshlng-fz:;;'tiir:: T}
4; theﬂattendlng behav1or necessary for ianguagé comprehen;ﬁon and . fﬁffafg_

’usage by aay chlld who has 2 seVere language 1mpa1rme§t. Oncﬁ

. . - - L - .
PR ' . . ‘ " '. -""1 [ T

language 1ntervent10n is tarted w1th thls_prog'am, 1t may be des;rable f

-

_', . . .

}v.': tQ move to anotherlprogram w1thout follow1ng a 3of the procedures

< A

1n the Kent program o completion.. The PrOCEdures Qf thls Pr°8§§m' e

'. are based.on work w1th retarded chrldren who have;Bown s Syndrome ;?'5?

sy - . - (-{

..

7?to ascertaln the develop— ,-ﬁ,E o
- i ) : 7)..: \ i ‘.

7‘itlon; As 2 resuIt i'”

- L=
e

the technlques appear practlcal and efflcient.‘{ - J R

P : : o el
. .

vt ' ; : o N T

EARﬁY tﬁNGHAGE ENTERVENTION by Willlam Brlcker and Dlane i _;f‘_f; e

HEEN

P Brlekerrz_ Wllllam and-Dlane Brr?ker have devélbpe& a procedure for

P

o
- (R , | Y b .

developrng language skills 1n young retarded chlldren._ Thelr work B

is descrlbed 1n LANGUACE OF THE MENTALLY RETARDED by R. L Schlefelbusch"

. - A

(1972), and in varlous publlcatlons and reports from Geonge Peabody f?. _ T
L oL " St L STl .3 P A

A . c . . . e . : ' e

. 2The Bricker program has been reV1sed A tiote current reference,is:

‘Brlcker, 'D.; Ruder; K; and V1ncent, B. "An Intervention Strategy for. - -

s

tanguage Deficient Chlldren. In N: Harlng and R. A.-Schiefelbusch’' ' "_4f
(Eds ),TEACHING SPECIAE CHTLDREN. New York: McGraw—Hxiilu1976. N L

- “-

-
o
X
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L Lollege..'Thelt Language 1nterventlon plan 1s basei.oﬁ.language as 3;;.H o

- a relnforced behav;or.t They insist on relnforcement berng deflned
. \) ’ . . > .

L"'

__7 operatlonal terms as a class of subsequent events that are P '

N ‘.,.
T

f‘.‘assoclatedﬁhxﬁ%an increa é
. ve - =

7the~ra¢e«ef‘probab111ty of behavloral

uSed fréquently'and has a speciflc*functton in language acqu1szt10n> N
- . TaX o P

,777 R j 7777777 i ) '.’ - R
They agree That 1anguage 1n9tructronai's§scemsi%hat use arbitrary

ki'il'5 relnforcers as*part‘Bf the 1ntervent10ﬁ st:ategy shbuld includ' a.
oo : @1\ -f';.- ',~ T ; \ *

ERER . T, . L __'- : . . . . L
The Early Language Interventlon"Program is based on-a senSory,
. . ‘iﬁ - ~ . ) S 3
'3'{> - motor, and }apguage-lattlce Whlch,&escrlbes the sequéntIal forms - 72
e Y = V . .. o ) N

of behav1or and prerequlslte behav1ors Eor each Sklll. Language

xS : : ' vu--'

develogment from the polnt of v1ew oﬁ reflex1ve responses of the - 'L.,E o

',‘.1nfant to ;ntehtlonal and preoperatlonal behav1or 1s descrlbed.

- e e - - i - - . K
N - P .
-y

'~There 1s a scree 1ng Instrument\to locate the Chlld w1th1n the

S S L
. ; . ) ST o :

1opmental att1ce 1n various aréas so that,intervention tech— ;
) A . y
selecfed,approprlat%ly,' The screen1ng instrument is

> - . - \l S - _ o R
Q > u'not_given Ln one 51tt1ng $1f generally regulres many sessiong with - = ¢
: o i . -t e LY

The balance of the program ‘id based on a tést'and teach" ’

- . Se
< . .

Ve - systemrwhlch is appl1cab1e to nermally developlng CHildfen uﬁttoltﬁé f.ﬁ}

_éarsland has been used w1th retarded childfen?

- P e - - ~ .
ca o o ] .

(,?;‘ as %mfteen-years,of age who malntaln behavxars W1thin the deflned ~

I3 ° 7. 2 ) . : .'.", _: i . -~ «'_

developmental space of the screenlng 1nstrument. IR . 7
- ;] - = -// ; /\ .';'»_ ) - - . PR ad ’ ) . 2 - . . R :

5.

ee
I
’
st

(o)
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. . . T )' - F -
objects as a basis for s'eqaénc'e'a verba'l Behavior of, children. They
'r',épa"rt" éﬁiiarén p’éff@fﬁiﬁ’g faﬁét-i;s;;al claSS1f1ca‘tlon tasks prior
- 7" £6 showing evidamie of a receptive or: ExpEessive | vocabulary: Their & | -
- fé?iﬁi_.iaﬁgﬁgé ’vtr'a;ining procedu:r‘és' ar'e based on, probes to'deter— | | E
mlne thf ch11d E mlnlmal behavior: Patterns in eaqé area. Once thls S fﬁ:;
. assessment procedure is complete; the target behav1ors are developed' |
through spec1f1c training procedures. It'ls necessary ‘to’ determlne ) o
the hearlng level of each chlld prlor‘toA;nterventrons 1n receptlveh F;
- or expressive language; Evaluatlon of the ch11d s conceptual recep—— -
: o s 4
tlve vocabulary or comprehens1on~pf language is conducted 1n a way -
. ’—' *
.that. reveals ‘the seiectlon strategles of ‘the chlid aﬁ& 5favi&é§ soﬁe' -
gu1dance in terms of‘thé appropriaté strategles to be developed e T
:r;benploying receptivegvocabulary;' For'so:ezchildren,-the-use_or ST Q:g
A ..a_-"motor-méd.i'ator" to raciiitate receptivevjajnd exprESSIVe vocahuiary' S |
e .;%érféi'néncé- is desirablé: - % S '5:' At
: : o e - : -
s The program then proceeds to the use 'f‘ erbal 1m1tatlon in the_g .
. vdevelopment of sa expres51ve vocabulary. ‘:_ Wara_-’-j_asjéét Eelat_ionships' T
~."g,j:are de;eloped andrwordfproguction is utiiiged: 'siaﬁié:gféaﬁéiiiéi R

'

*‘'rules for actor #ction, action object; and actor-action-obgject

ERIC

Aruitoxt provided by Eic:
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A : : . :
: ‘ P ) ' s - o "‘-,}- e - .
grammatlcal ;ules. o c NIRRT A T

_ The early language 1ntervent1on.techn1ques descr1bed by ';:.
,L , i

';'Brlcker and BrIcker (1972) offer great promlse of belng efflcxent

and effectrve. . B AT o o _.‘el' ‘
. . . R

,,,:,,,,,:,-,,,,,,,,,,,‘ “;I—S,;,,, ,,y:; :‘ .

EY

.

J. Sl Tawney and L. W Hlpsher (1972) ThlS 13 another lan*'age

“:f'program developed w1th mentally retarded chlldren.- It proVidés ,"'15
: K - : 7 2 B y 4
*'”many small steps and allows a chIld to move systematrcally from N

oo

,It is approprlate for'USe wrthr

uSed to develop a language comprehens1on vocabulary. )

LB

L There are two components to the system that are of 1nterest.
,One is. the a””roach to language Ehrough Ehe acquISItIon of'laheisf— :

’1fthe-response forms for, yes and no" and then;the questIonuform;

' M’;The second component concerns procedures for teach1ng each Ianguage

{:,

'sklll The program attempts to d1rect the'language c11n1clan §:
: LI : ' )
3 behavior very spec1f1ca11y 1n terms of preventlng error responses,A;'

<

, . & .
iass1st1ng or cueIng a: chlld toward correct responses, and prov1d1ng

1mmedlate positiué rexnforcement for accurate responses.’ 'The f

- : - S .

authors d1scuss th1s procedure in tenms of a contr011ed 1earn1ng

- - - "

'enylronment;_ ach lesson 1n the program has heen analyzed for

" task performance and prerequlslte-behavlor. Ch;ldren are pretested;h.

. _ . - , . a
.. LR . . . L. .

22

O
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j'4'i‘and very much as suggested by the authors.'

: before Instructlon is providéd and then posttested after the instruc—

-The_currlculumjis highly structured and the authors InsIst
thatféiinioians'foiiow the, program precrseiy.; it IS an excelient :

-

clinicdans or teachers._ It is. difficult for some experlej.éd

program and theIr Increased-behavrorai repertoIres and partIcrpa— o

‘--’--. - . .

'-tron In other 1nstrucg10nal unlts; Fdr these reasons, language 7

:c11n1c1ans are encouraged to uSe the program very systematlcally

T"touchlng béhav1ors as opposed to speakxng behavrors. it shouid fd

be remembered hoWever, that thls program is approprlate for

-

‘children WIth Severe- language 1mpa1rment who may be dolng llttle

.. 7

fvocallzlng at the t1me they beg1n the program If a child haS’.f
- appropr1ate behav1ors for recept1ve vocabuiary and touchIng ObJECtS :

- as named in the;progggm; he can be started'a:~a higher level; The



_ 5ﬁéiy§i'§' 'o'f préréqﬁiéit'é*siciiié}

- v mine ‘a level at‘whlch a Chlld can be placed in thls program

or ééch—sésslon helps to deter-'

L

iAnother pd’srble shortcoming of the program is that- thersteps‘are‘\

vvery’small; and many language—impalred chlldren can move"ahead

‘ faster by taking larger steps. Therefore ind1v1duals~us1ng th1s S
. \ . . - RN P
program are encouraged to’ rev1ew the learnlng styles of the chlldren .
i placed in. the program rather carefully. @t is an:excellent prOgram;;
R if used;wxih the approprrate populatron.-\}t may be. too- time- con—
sumlng, however, 1f used with. 1nappropr1ate populatlons that are
'capable Qf mov1ng ahead w1th instructlonal systems that have larger
. step and movements toward S%lll acqu1s1tlon.
-y - ’, / ) . c‘} . } .
‘-'ii- 4 : . :
4 . :_.‘ .
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X
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PART II LANGUAGE INTERVEN-f
TION SYSTEMS FGR MQDERATE'

4-‘,IMPAIRMENT N
" aiussion of tree progims: Programined Consitoning or
Language (Gray ‘andRyan), Distar Language Program .-

. {(Engelmann, Osbgrn, and, Engeimann), and GOAL Level 1, o
Language Development {Kamas) s

.

Q

- . *
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Chlldren who use some language but use patterns that are not

v
-

SR,

typlcai of the language s&stem, or standard Engllsh need 1anguage

- . . N

K3

Vintervention techn1ques that are systematlc but oot as highly struc-i-V

4 tured"as those needed for chlldren w1th severe!language impairment. S

.1;:rThe steps of these language programs cgnfiﬁﬁs—to be small but not

as small_as those provlded rn;programs for severely 1nvolved _ RS

children: - This means that more variables might be intréoduced at
once; -that skills are added more .g.::;ﬁ&ig;; and” that more stimuii ' .
.':are prov1ded s1mu1taneously. . o

_ . ) i

PROGRAMMED CONDITIONINE: FOR LANGUAGE (MONTEREY LANGUAGE PROGRAM) |

- . .v ‘\‘ .

By B. Gray and B.,Rzgn. This is a program that takes its content

"matér1al ‘from generatiue grammar and its delivery system from
-,operant'conditioning: Thefprogramming'moues essenfiail§ from simpie
'to complex tasks and from s1ngle-word responses to complete sentences.

\ -
‘.acqu1s1tlon of a mlnl—language thaE teaches a\\bgld to generate .

new and complete sentences for- hlmself. Thls program probably

N represents the most complex programmrng'that has become avallable _

:1n a‘language 1ntervent1on system; There are at least e1ght var1—_.3

: ables that'are controlled and programmed along w1th four stlmulus.f-

-

' models and forty-two curr1culums. It is: poss1ble for each of the
:quorty—two curr1culum programs to be presented 1ndependently, and
a ch1lqicons1dered to be language Impalred typrcally w111 need to

. ; .
. go through eleven of the programs The program has been used w1th-

\»




wt

"\-

'chlldren w1th varylng levels of- nteiiigeﬁce. Its use with train= ;)

>ent1re model of what he is to say just before he 1s~go say 1t. 3

The second model 1s descr1bed as "delayed complete*,

- M~ . o *

“_ehii&réi'ahb haoe iangﬁége impairﬁeﬁts_bé,vérying eticlogies and. °

able and educable dxcapped chlldren indIcates that almost twicel

. \

as many responses~are requlred for effectlve Iearnrng of the programs’’
) ; .

than for chrldren with near normal intelllgence. If used-w1th' ,

N

severely 1mpa1red chlldren, f1ve to ten t1mes as many respon es are .

requlred as with normal chlldren. v o '_ ._; ’ '”".-. ?‘]

i I
EEY

g The re1nforcement schedule is varIed beg nnlng W1th the lGG

percent token—paxred—w:th-soc1a1-re1nforcement system and changlng

‘- to a 10 percent token and lOO percent soc1al re1nforcement system

-iﬁ'the later steps of each curr1culum 2

One of the most carefully developed parts of the program
is the model;presented as the;strmuius for the_chIid's response;i

it may be cofisidered z. pt in some ﬁais;"bﬁt the initial?mo&ei

gconsidéred immediate and complete. The Chlld is glven the

B
n

v By .-
K4

.

' 1n.th1s

%, 1nstance, the Chlld is. glven the ent1re model but it- must be held :
'br1ef1y before he says the response. The Immedlate truncated"‘

'_ ié the th1rd model and the chIld 1s given only a portlon of what :

~

-~

he «is to say 1n the model 1mmed1ately before he says ite In the

R

v"délayéd truncated' model, the child.is given only a portlon of what-

" he'is to say in the model, and it must. be held brlefly In the .

‘ﬂ.z. (

iﬁno—model"_strmulus; the thld:IS not ‘given a model of;whatfhe

|
~e

| E20
-\

28



;is:fd sa&. Nith thls strmulus, the model is. 1ntroduced at an. :.'l:;ﬁ@f?
early,stage and then gradually fadeé unt11 the Chlld has~developed Lis
the abillty to geuerate his own sentence structure. 5‘j'z‘.l, f- .?.ﬁ'o

A speCIfIC criterlon for passlng each part oﬁ the-programj,

.

1s prov1ded The criter1a d1ffer for group 1nstructlon and for y

. R . i b o X
: 1nd1v1dual 1nstructlon. . S o S T
R P : - T : Ve .
o A branch1ng procedure prov1des add1tlonal 1nstructlonal

C e - s o

steps to help chlldrep hav1ng d1ff1culty on partlcuiar programs

'f Whlle most ch11dren need feﬁ branchlng procedures, a few need a.

[ . .

good many. - Th1s facet of the program prov1des a flex1b111ty absent

Y PO . -~

. in some of the other 1nstruct10nal programs avallable. Guideliﬁes

'c‘ ’ ' . : -

‘are prov1ded for makIng branch1ng procedures avallable. T -
The major shortcomqng<of th1s language-1ntervention’§§stem B
. ’ . < - o 3 .
5 is- -1t%. avafiablllty—-lt s 11m1ted ;6,5&651@(6&6 haVE'compiétédﬂ

-

' workshop tra1n1ng—' —he-procedures are carefuiiyfand compiétéiy" L

:f A EANGUAGEaERQGRAMAEOR THE NUNLANGUAGE o

;ﬂ, descr1bed in, the bo

-

CHILD by Burl Gray and Bruce Ryan (1973) Consldsrable data on ghe -
o .
» results of th1s program used w1th ch11dren:are avaIlable. They

oy -

7'1nd1cate that the .core programs are learned by chridEen in tﬁo to.

S R
seven hours\of 1nstruct10n t}me.- Eich chxid glves:betWéén three=

) \hundred and\séventeen:hundred responses in. the acqulsltlon of each""

program. The home carry—over sectlon of th1s programvhelps~to

' *y-achieve;generalization of'the-skills-deyeloped in theaconditioning’

Y L ° > . N
. * . R . . . ®

H
Y
’

3
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’ procedures. It‘

&

DO

hcmei An early 1ack of generalxzatxon;should be expected w1th

e, .chlldren and should not be.v1ewed as reason to change inStructxonal v

.' - + J_

ff Lfﬂff procedures._ Aimnst a11 childrén begln mo use the language struc—,

;f'j tures in apprcpriate sxruatlons as théQ devel

"" 'b,' 4
part of the procedures'_

s . ie . .‘ :

11]‘ d831gnéd'for hlldrff who have serlous 1anguage def1c1ts. ;Many.

The preprugram cons1sts of flfteen 1essons

chlldren wmth*mental retardatlon Wlll need to have the preprogram

SRR of the fmrst flfteen 1essons as part'éf thelr 1anguage Instructlon.

. Other chxidren w111 not need thIs sect16n'6f the’program and can,.
. _‘ \,“ _ s . ! .‘ . .
IS start on the marn part of - the p;ogram or In the preprogram. The prete

-' ;-»-;-...

s nderstand the mean1ng1cf Identlflcatlon and action statements,»

’._ LN .
- . -',:-.-:T- . l"'

Tit¢ : ether'language structures presented

\' R Y

”’questxons, what" questions,,

- _ -
. ‘,

bo - ~.' .
actlon, and negatIon.

O
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. . . LN < R . . .,
-1 . L I oL R . 3 . AR -
. - - . . L. . . . . R -
. . . .

v.sess1on. Typlcally, five’sfgments are 1nvolved through books 7,:
;.a, ) S v

o .4:3; and’ C, aiong wrth storybook,and take-home materlals. Each chxld

y;i?'fﬁiﬁﬁeach group—can proceed at a pace that is comfortabie for him.

o . =

The language structures dealt w1th in Book A 1nclude*the follow1ng.

G

1dent1ty statements, polar statements, prepos1tlons, pronouns,

multlple attr1butes, comparatlves ‘and’ superlatlves,\statements of ' St

- locatlon, and statements of same. and drffereﬁt._ Book B de als w1th']

‘o
G -

' the 1anguage structures of actIon statements, categorles, p1urals,

"..

"_and before-after constructlons.' These are, all developed 1n a sys—
-tématic ﬁay; 'Book_C contains statements regaralng verbs, state—_'lt.

aéﬁf:'s; constructéd with "or;" ard stategants mcludrng "a'11 " "one " and

some-aii-none;'g GbVIousiy, the 1anguage ifructures dealt w1th in
=~ - /\,ﬁ,_. s
Book C are relatlvely abstract and Wlll present the ?ost difflculty

s .to'childrén. T ',' S

5.+ - 'The DISTAR program was dévélopéd to teach the language skills

needed@to beneflt from_typrkal ciassroom Instructlon;i It was developgé,

— e - - - 4 -~ S e L, .~ v e e e

not as.a system*fer teaehlng socrai 1anguage but rather, to heip

- s

children learn the language of 1nstr tlon. It is de51gned for

L use w1th small*groups of chlldren, typlcally three to s1x chlldren

‘ 1n a group,_ Guldellnes for presentlng ‘the program 1nc1ude. "the

)

<
..

materlal to be taught, the steps to be used 1n present1ng rhe 1nforma-
tlon, 1dent1f1catlon of correct responses, procedures for modlfylng

- E - o

) 1ncorrect responses, and procedures for asse551ng chlldren s- progress.;

O

ERIC
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It is especzaiiy emphas1zed by the anthors of" th1s program that the

-'}1nstruct1onai system shouid be foiiowed prec1sely. As ch11dren*

. b

- Iearn ‘the response patterns expected, it is possible to move very -
s ‘rapldly wlth thls ﬁrbgram eventually; experlenced,users of'the-”
o program learn that some ch1ldren ‘can 1n fact sk1p some steps.r ﬁoéﬁ

ever, beglnners are certalnly enconraged to present the program |

preclsely accord1ng to dIrectlons ‘until they:have had_cons1derablé

- experlence with'various.grqupS_Of children: . . L

5.
-
-

_ "ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES is. typlcally nsed as l

a pre- and postmeasurement of change when GOAL is used for 1nstruc—

tlonai purposes; Thrs program was.developed tg_heip‘chlldren acqulré:
the Iéngﬁége processes'involved in iéﬁgﬁage aciuisitien; :Skililin'

?language proce esses is- considered bas1c in learn1ng to read. The_
\ - B -

'program covers essent1ally eleven language—proc SS areas These

[

are: l)uauditory reception; 2).visual.reception; 35 auaitary o

' assoc1atlon, 4) visual assoc1at1on, 5) verbai eipréssioﬁ§'5§ ﬁanﬁai‘

3 éiﬁféééiaﬁ; 7) aud1tory-sequent1§1 memory; 8) ‘'visual-sequential ;f

L4 . i - L

-

J memory;.s) grammat;c_closnre; 10) audltory closure; and 11) ¥isual-

" closure.
. )

ed1t1on will alsé be structured‘ﬁround the ITPA areas but will =

include; under each area; developmentai sequences reflectlng the  ;

current information from language acqursrt1on\research. Since

Lo GOAL ﬁevel 1 was releaSed,; a new kit, GOAi tevel 2; was deveioped

‘by the same author: The latter k1t is for older ch1ldren with
langiage delays,‘f : o _ I




- There are 337 dlfferent act1v1t1es avallable in this program.

* _,-45-‘- e .

A teacher s gulde contaxns snpportlve 1nstructlonal materlals and -

descrIbes presentatlon of the act1v1t1es. The actIVIEiés aré Gér§

AT

carefuliy organlzed so that 1nd1v1duals may presentithem in a sys—"

~temat1c manner; In ‘Some instances, cr1ter1a for determinlng that

g . oy

fl,-act1v1t1es have been successfully acqu1red by the chlldren are
oreséntEd."In other instanoes;'the laﬁgﬁagé orograﬁher has_to

although it can be used on an 1nd1v1dual b s s too.‘ It is a
_- «.';,
earefﬁlli deﬁeloﬁea ﬁrograﬁ baséa oﬁnéonsiaerable eiﬁéfieﬁoe’ﬁith

chlldren. For 1nd1vrduals who f1nd the 1nformat10n-processrng

R .

thebry-on whlch the ILLINOIS TEST OF PSYCHOLINGUISTICS 1S based a

-

comfortable theoretlcal base for language 1nterventlon, th1s is an

: ideal ;pro'g_ram. g
* o . . ‘f‘
Ianguage users are typiCal'of those available: Ihere are other
ﬁossibiiitiés‘for éhildren in this catégory;in& ones discussed
. . L

here represént a cross section of the mater1al avallable., New

programs are appearlng on the market. regularly, and it is

. N
A.'1mportant_to monitor the publlcatlon 1nformatxonvand“the,snpply

_ ~ - . LA ’ .
ééEéiSéﬁéé’sisiéﬁaiiééiiy in order to keép informed with regard-.
. . . . . _ :’. . o
to new language intervention systems. ‘ / .
< /; <
’ REER ) S
. . - : i o & 2 ,'_.'-Z'
E 20 33
> K3d ; .

ERIC

Aruitoxt provided by Eic:



' -~ '
5
e
4 w

’ a-:;PART i LANGBAGE lNTERVEN-T ., |
"TION, SYSTEMS - Feg MIkB IM--:?
"-f;PAIRMENT R .
x o

Do A discussion of five programS' Matnx-Gam&e (Gotk:n), [nteractlve
"', Language Development Teaching:(Lee; Koemgsfmecht; and

- Mulhern), .Emerging Language (Hatten, Gormén and’ l;ent) Bt . |

-+ Peabody’ Language Bevelopment Program’ (Dunn, Smith; ‘and "

T

.A:Horton) and tanguage Interventlon Ten Techniques (MiJma)
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*‘

. who use language but use if 1naccurately These chlldren typlcally

'1 often beneflt from language 1nstructIon, But 1t'does~not need to

. N

] ﬁ RS R .
make their wants known‘but do not Seem to have the r1chness or the

< .-

flexiblllty of language that 1s typical for the1r age level “In:’

language as a controller of the behav1or of: others. Such chlldren T

'A" . e

be as carefully structured»dr as hIghly controlled as' programs for

..

h chlldren w1th moderate language 1mpa1rment. There are a number of

'impaired children;

programs available:that provide lapguagé 1nstruct10n for mmldly
S s

e

. ) ) : 4i

MATRIX GAMES by L. G. Gotkln. fhe curr1culum represented here

was developed to. 1mprove the receptrve and product1ve langu g

-x

skllls of four— and fIve-year olds from d1sadvantaged'backgrounds.:'

4

Matrrx boards prov1de a gu1de11ne for presentlng opportunltles for

o

language us age There i§ 'a teacher” s guxde and an Instructlonal
‘T ,‘-w? Co

‘deﬁsome Suggestlons for the teacher 1n utlllza- '

’\‘,r~ -
oards. However one of the strong advantages 5

. ef thlS‘program is that 1t prov1des tremendous flex1b111ty for the'

- -

language c11n1c1an to meet the 1nd1V1dual needs of- chlldren in a

X . .,_-

dcreatlve and effectlve way. _The,matrlces’are‘constructed 50 tha;'

there is an. element of common infofmatlon in each column and in
. ' .

eachjroﬁ.. Th1s allows for presentatIon of. st1mu11 that vary im

o comﬁlEQit}: In the beglnnlng s1mple d1rectlons can . be g1ven, and

ERIC

Aruitoxt provided by Eic:
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[}

he chlld'j resp0nses can be completZ%y nonverbal _ Later the ch11d :;'
. w1ll repeat the 1nstructlon before carrylng out - the nonverbal response, .'1

-

fandriater still each chiidécan g1ve 1nstructlo to the teacher or "

'R:“}’.."\» N

-

' anftherfchiid The complexrty of the 1nstructlons may vary from a ?55-.

A'one-part command to a three— .OT four-part command In addltlon, the

= - .:-. M N

- chiid may be requ1red to attend to only one=part of h directlon -ff ?

‘in the beginnxng and 1ater be requxred to attend to three or. four if

-eiements of ﬁ j&ii”

ti:n;and~the complexity@of cognftive materiai,

fon concepts.

The same gradual sequenclng, whlch 1S/brov1ded 1n terms;'”

- -,¢.

- - the ch11d s” verbal response,'may be requlred-to 1ncrease the length

compiex1ty, and number of elements 1ﬁvalvéa in a~response. The ch11d

R

The materlals are coiorfui and chlldren have been very respons1ve.,.:'

Ze

to them” The magor weakness of the program is that a; cr1terlon is »ﬂéfh
not prov1ded for determlnlng when tasks have been 1earned ‘1In addl—'

3

. tlei:,'j,-th'e ﬁét‘érléls are héavy and {
e o ) s :

Se s

ERIC
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' of 1an uage were chosen-f r analysis, and they con51st of 1) 1ndef1n1te
_ 8 8 ?F

- L . . -

o of the other 1anguage 1nterventlon systems, but they do provrde :'.

. C, D : : .
The curriculum of the mafrix games consrsts of prep051tlons,,<
‘\
%

verbs, plurals, colors,'size'and shape,'an& questlon and negatlon

forms ]'> - :;l ".5.4,uf 35ap;-:v}ﬂf ;Ij”

- e [

conS1derabIE“Informatlon that is attractrve to\preschool—aged o .

children.< The programmlng has been carefuIly done $0 that the

L .

'sequence of steps is appr0priate and the steps are sma11 enough

“for.most chiidren to be successful - It:1s not con51dered,an ideal j.,;';';?

program for ch11dren w1th really severe language defrcrts.

IN‘;CERACTIVE LANGUAGE DEVELOPMENT rmcﬁmc b;Liaura_Lee,

*

n’-

R..Koenrgsknecht, and S Mulhern. The language 1ntervent10n system 7

descrlbed in thrs book is based on developmental sentén_e analys1s.._"

The. system of - analy51s is based on - gegeratlve grammar and psycho—ll -

11ngnrst1c approaches to 1anguage development. Elght parameters

T'h'e' 1

assumed complexlty

oplng.procedures to'help

Th1s allows consrdera‘ieﬁ

" N L I
" v - . 2

rammlng

clrnrcxan but also prov1des for thé poss1bi11ty that poor}proé






O
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.l_eff1c1ent and’an effectlve language.lnterventlon system.;,m" e

w1ll oééﬁr."Thé“gﬁidéllnés for task analysis are yeak, and chere,_

is norcriterion to determine when a child- has'actuall§.acqu1red a .

: . e . -
. . A - . . — - K - - < ’

m:glven_skill: The éﬁéi§§i§'is Eased on;avlangﬁagé'saﬁplé,obtained

1n response to verbal and plctorlal stlmull. Eééaaséastéﬁaaraizéa.'f

’ N . U ; .

.
- e

_samples as a foundatlon for the development of a 1anguage 1nstruc-'
ime . . B : .- -
tional sxstem is problenﬁtlc. However* 1n the hands of skilled

¥

attended workshops for spec1f1c tralnlng, thlS reéresénts Hath a N

SRR
’

t' P | . '771'.

'\?}‘ ‘L

--'developmental sentence analysls is. probably as effectlve 1n terms;,; )

.- - -
e - ..

' of'measpring changes that do occur w1th language 1nstruct10n as~

- v s . .

'any techniQﬁe avallable., iE ié iﬁﬁéfEaﬁE fé? the 1aﬁgaage-éliﬁiciaﬁ o

[ -

+ |

to learn to be conslstent w1th Judgments ang scoring procedures:
: « T
. ,

- 14

" It’ ‘and scor1ng it on two or three separate occaslons Without

,v




A

the developmeng“of Rernel sentences and early transformatrons.: The”

e . -~
, g - -

remedlatlon begfnnlng at the chlld's 1eve1 of performance and

prOceedrng:In systematic steps, It is based 6n devélopmental sén: T

N ten&e analysls, and the sequeace the user selects is des1gned to .

© e -

h_1ntroduce the ch11d to varlous transformatlons that _are part of.

- -

e

the generative grammar approach to~1anguage deveiopment. It is j;kv

deslgned.for use wrth chlldren between the ages of»tﬁo and.ten' '
.o

years who . havé not acquired language.. The authogs have establlshed o

.

some criteria that the ch11d must verbally sat1sfy in order to‘

K

RS . : . Pr—

move to thevnext set. of act1v1t1es. This language approach is.

consldered more 1nformal than some because it aiiows act1vities

P : . o
to be constructed in the Interest of 1ndiv1dual children. The '

»

_.,';g

auithors also enccnrage the use of noun-action combinatlons early
. r

'.1n the 1nstructlonai program. it is d1ff1cult for some language

.clxnxcxans to.. accept th1s fragmentary carfgo phrase as an early! R

4

approprlate language utterance. However, young children do'usé

« 4

-

s

i

3

v

e
W
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.
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- -
A

. instruction. for‘ -each categorjr; _The veaitnessés are rei‘ated" to its

v using it and the lack of criterion to determine acquisition of

.‘A

ﬁ;i:ﬁﬁskills. There 1s no- reinforcement scheduie described aithough
ciinicians using it have frequently provided their oWn.. This.may

 be used in developing interactive language therapy act1vities.

f

-g;This approach;to,language,intervention_is typicaiiy preferred
o ;".‘:' v. »-’ . b . ! \. ": . ) X i o ;' . ,‘.; v, . -
L by mbst'langﬁage cliniciaﬁs.vho fééifthat'théy can utiiize informa—

tron on language development language acquisition, and develop— _

I .
mental norms to build their own language intervention techniques_

or prognams Indeed, some;clinicians interact informally quite,

.

b}

meet- the 1anguage needs of the child and not the clinici """ ‘ it

is helpful ‘to keep sOme type’ of record on accurate responses. g vf

,fPre~ and postintervention measure. ' I : o : L

'ﬁ*haur THE PEABODY LANGHAGE DEVEEOPMENT PRﬁGRAM by L: Dunn, J: 6;_

Smithiandiibeikunxuk Many people consider the PEABODY to be a

-

good example of informal language programming. Although there is

- a. specific structure and a speci£ic system,to the presentation of

:, -"(Z ) .
clinician to present the-language activities in the way most

. appropriate for each group of-chiidren;‘ It begins with 1abe1ing

‘. T
L 4 ! . —

gy
¢,

42




-

explicit instructions for presentxng the Qct1v1t1es. HOWever, the
,manual encourages teachers to present activ1t1es in ways thatfare

:best suited to the children, their 1nterests, and the inte.—

' j'the language cllnic1an. Wbrd association skllls and sentence buiid-_ ‘

' ing are two of. the maJor act1v1t1es in thIS Eype of 1anguage Qrégram.

In assessing the feasxbziity and éffiéiency of language S

-

?programs iE is Importanﬂfto relate -the amount of talk tlme by the

. lianguage c11n1c1an to the amountuof talk tlme used by the children.

It 1s not unusual to f1nd clin1c1ans who use - 1nformal programming,

-~ - . - -

child. One of the dange;% of . 1nfq;mal prognammlng IS that it does

F

— e

’Muma presents ten techniques--five chlld-initiated and five teacher—

‘inltiated—-for o gy 1 i g the language of chlldren. The, Chlid-:
IR ,r\f,;\ el e S SR A
- 1n1tiated techniques w1ll be‘discussed first. N

- 4

The -correction model is probably:the most:freduentlj

7

utilized and probably the least effective in changing language ™
usage by children. The child’s errors. are identified and corrected

immediately by completion and modeling from the adult..' Errors of =

"y
M

not limrt the verbaiizations of 1anguage clinic1ans. . ._. l;."fu i'

tANGHEGEAINIERHENIION74IEN4IECHNIQUES" by John Mhma R
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hﬁreference are:ai o ideftified and corrected 0 that the" lan

}nf' A -

'instructor dealslwith the semantics oF: the lanéuagé. Another S e rE
N R

"'\ S .

technique is expansion._ In this 1nstance, the child s utterance o

'is retained but is completed according to adequate sentence struc-'

tune and the avaiiable referents. Some additional information is 7 s
e B} & - L/‘,, 7 e

> .

'provided and the child is encouraged to incorponate that informa—';ﬁ%=

e >

,\TE‘“

tion into additional utterances. The third child—initrated tech— -',7:

.

nique is expatiation.i In this instance, the structure is ma1nta1ned

and additional ideatlon is, prov1ded. The semantic aSpects are';~j )

. maintained but syntax is not necessarily retarned as the‘chil

origrnally presented it. in the fourth technique*d ¢

: expatiatIon;" the semantic aspects are retained and feature&,”but;

 they are diffused into ‘more- complicated syntactic structures.f Jh;

' syntax may be modifled and new ideational information provided. o

* ‘e -‘,

-

This technique helps the Chlld learn to deal w1th the utterance as

U

the locus of communicatlon. :The frfth chrid—initiated Eechnique'fil“

is the "alternative modei " The hild makes a statement and then -

the adult makes a response that includes two alternati"s both of

which-are acceptable. This is oﬁe of the beSt techniques for

than one. o ' :-4; - ?e-” _

T ) - i
In addition to the child—initiated models, there are fIve

I

‘teacher—initiated models. nhese techniques are ideal for short

- . Lo . | . . . _;




“{instruétional-unfts:_ The 'eacher can offer the model and allow .

—- .)-'- . . ’ .. . .5

time for the child to resp:"

™~ -W.

- the educational day. In addi 1on, these techniques can’ be used

‘;.b used 1n such a way that the child has to find as many ways as-“(

[RC Y -
- - - M .

ih gnoup 1nstructiona1 srtuat:ons by 1anguage ciinICIans.-..

-.\._ -

fhe first teacher-initiated model is called "completion., ;

r

‘ It consists of prOV1ding all of a sentence except one Word and i;~;i.111

J. -_:

asking the child ‘to fill in that unit. The ;:ompletion model,may’

be used for- ‘moun phrases, verb phrases, and modafying phrases such - ?f;

as prepositional phrases, or it may-be used as '3 means of developing 55

h

If it 15 used with picture stimuli, 1t can,;j: et

o -
.\

_"1

, dealing with conceptual materials not depicted in the prcture,

g: and organizing them in a meanrngful way.' It is apparent that the - k—“j

LR

comp1etion model deais w1th grammatical and conceptual issues.

<
- - .

B The second technique that io teacher—initiated involves a

'..,

replacement model ol This requires the child to replace a part o .%Q?

of the sentence w1th another appropriate,unit. This technique .

-

deals primarily with const1tuent analys1s and the equivalent of

R phrases and clauses,' It also deals_wrth grammaticai and:conceptual

St

Qsiggﬁég;ﬁ SN e = ;.‘,l ?”, Li?'. e : '-u'“;.f

« -

The “alternative replacement model.éis i cog nation'of'the; S

alternative and replacement models. It allows exploration of .

<

morphology, and it allows the Chlld to deal w1th constituent .

¥

. S



terg . . . .- -
_ . . . . “ -
- . . ., R i . -

7analysis and an alternative strateg?; It is an excellent tech-.' :_h—

L

.
4
[ .
T
Y

e

"to deveIJp more flexibrlity'and who need to: recognize different N

Vhsways of saying the same thrng.

_I*‘.’

~; The fourth teacher-inltiated model is ir’evisio'n;ii and thi‘s ‘

',aIlows exploratlon of alternatives in more- depth than the alterna—

tive replacement model It deals with generalization and organizaﬁ

tion of concepts and may allow the: child to revise ideation reiated

N to_a;specific stimnil.r

-
e .
“ .

Ihe iast teacher-initlatedemodel is called "combination,
F .

'and this is another way‘oﬁ exploring alternatives. It requires ;

e Tl L R e e el e
; N -

Z the child to take two complete sentences and combin 'them into one :

: complete sentence. *It requires an ability to generalize and . ,', 1.

A

'-having difficulty.dealing with basic structures of language. These

.Ttechniques Bay be used in both the oral 1a ge fdrms and,written -

_. . - o .o : . - : ...-?,

One of the primary advantages of the-techniques described by o e

. - > -
L. ek m_

Mhma IS theIr reliance upon the present performance 1eve1s of

, ‘.
n

. children to 1nd1cate the approprlate language activity.; In the s

ol

Py

clinician slmply responds to the child's. utterances in a way that

g -

- emphasizes certa1n structures and factors in the child s production

aa
N




- o

to the child s verbal o:tput and organize a model stimnlus that

w111 provide opportunitiesf 0 practrce-the-structures being learned

or. to develop structures just ahead of the child" present -usage.

The use of these techniques requires extensive knowledge of lan—

. - '

; :
guage and the transformations related to generative grammar,,and‘f

it also requires that the language clinioian have an abiiity to - o

respond quickiy;‘ It is very easy°to present a model to the child

tﬁat“is Eaa a&@anced and too complicatea for h1m to follow.' Whén :EL:
. o RN
this occurs, it encourages error responses on the part of the child

«

and if too many of these occur 1t 1s discouraglng to a cﬁild 1n ff*

ERIC

Aruitoxt provided by Eic:
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CEGSING REMARKS

A drscuss:ou of Ianguage cFeVeTopment interms g{ one’s abmtyto
use .increasingly difficult - linguistic units—beginning thh

phonemes and endmg with languége system
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The analysis and modification of a child s langnagé can be '

approached from several directions.. it can become ‘as complicated

‘is composed of sets of functional relationships. As described by

- with other layers. The most basxc levei may be considered ””*”;;""'
’ .
" since. these are the bas1c units that devefoP into meaningful words.:

.g'

i e e

A second 1evei might be considered morphemes»; These are best»

-described as the markers of a language system that aliow for func—f?f
& ;

5 -

tional relationships. Examples of,morpheme markers are the use of
-_g_and z for pluralization, the use of s for possession, or the use fi

'of ed to form ‘a reguiar past.tense. Above the morpheme level is -

7_the word 1eve1,-and ‘this has been highly investigated in terms of

-

vocabuiary acquisitlon and size of vocabulary The next level
\

would be the EEE 1eve1 which consists of the development offff

.

4neun and verb ph es it is now apparent t at,lome chiidren proceed?”'

“to develop complex noun phrases before they do much in terms of

-.using yerb phrases._ The phrase-level analysis may allow for finé

fdiscrimination.betweem levels of development it is 3pst beginning

7to be explored. The clause level of language usage has Been

. - . - . _ s . -y . . -

SET
|
.

S

”Sif‘wf

© s
i
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' investigated by Dever and Bauman (1974) and promises to provide

: information on chi1dren s 1anguage that has not yet reached the.
sentence 1eve1. it wxll ailow for ciassxfication of utterances in

A

specIfic ways aiong a devetopmental continuum. It nayeeventnally

result in specific stages of cla”'al development but at the present”

A.time it basically provides descriptive‘information about 1anguage
‘§patterns that chlldren are using. The next 1eve1 of analysIs and

‘ instruction is thetsentencefievel*'zit ailows for mnre'extensivé .

'.'\
e

: evaluatIon of. language usage»at dge levels higher than are typically o

{finVestigated. It 1s apparent from recent works by ChomSky (1965),

Késs,éll (1970), and Hunt (1970) that language development continnes.;';\;

b

in. third— and fourth—grade children. TheIr abiiity to deal with

';wrxtten 1anguage and their abllity to modify verbal language'isx
1

“jcertaxniy apparent 1f we 1ook at analysis at the Sentence level.
:The Combinationfof clauses 1nto more complex sentenceS'is probably |

R ﬁ;the best method of analysls.- Discourse concerns the combxnation.

of s ntences to express an- idea from its beginning to a 10gica1 f

.-conclusion, Discourse, therefote, ma§~consist of a paragraph or

several minutes of verbal dxaiogne or It may consist of several L

pages oF ertten mgterial. The '

© and the highest level at which analysis ‘can be. developed and this “n

children.~ o ot . S

tem is the most compIEXTiﬁi.
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The devé?opmeut of iauguage IS by far,the -ost ccmpiex and

7’cﬁallenging area of child development. Little is known about the.'s;g,-.

.effic1entlyig

: gepee-leyels experiegce more difficuity iearning langﬁagé’éﬁa that* S ;}
"iiﬁaeéa;:§$ﬁé of them'were:rncapabie of learning it. Mbre recent S
;,lguage usage if proﬁided wtth enough instructionai triais over a :
‘- 1ong enough period of Eiﬁé}nghey report taking as 1ong as two . .ﬂ;

. yearswto estabiisb verbal responses that required two to three;wj;;f;hﬁs;m;

" thousand instructional trlals. After these initial laﬁguage

?language responses were learned with feWer trials and less t1m

':iresponses were establﬁshed in the severely retarded child the next

Clearly, much more remains to ‘be learned with regard to 1anguage

N e
. L.
: & B
. N - v N
- »
R b
v Ve - '
S i ' S R T
N ST O ‘.
o -
13 B
. — AN
— W S
N N N . " . -
slv

~ ' A R
. -

v . -

. - - e

n H - sl

by - RO



N S STy

T;Bricker W. A. - 'A Systematic Approach to Language Training In:
R: L. Schiefelbusch (Ed.) ;- - LANGUAGE OF TBE MENTAﬁﬁY RETKRDED.

Baltlmore. Un1vers1ty ark Press, 1972. i
. | 259
' Bricker W. Ay and Brickef, D. MAn Early Language Training ]
. Strategy.". In R. L: Schiefelbusch and L. L. Lloyd (Eds s,
LANGUAGE' PERSPECTIVES.. ACQUISITION INTERVENTION AND i .
'TLRETARBATIGN.~ Baltimore. Un1versity Park Press, 1974. ST

x'.‘

Brown, Rodger: A FIRST LANGUAGE: THE EAREY "STAGES. Cambridge, |
R MA. Harvard Press, 1973.:-_' , - - :

Carzow, ﬁ%qifoik E. CARROW ELICTTED LANGUAGE INVENIORY: Austif,
o “TXs Learning Concepts, 1974‘ ' : '

.}Carfoﬁ Wboifoik E SCREENING TEST FOR AUDITORY COHPREHENSIUN UF
- LANGUAGE; - Anstin, TX"Learning Concepts, 1973. Lk - :zyg

,:Carrow WboIfoik:E;r TEST FOR AUDITORY CUMPREHENSION OF LANGUAGE ‘?J-
T Austin, TX. Learning Concepts, 1973. . ) ’

Chomsky, Nbam. ASPECTS OF THE® THEORY OF SYNTAX -Cambridge, MA. ' ;“" T
' The MIT Press 1965 . SR R o ﬂ;,. o S

Y e -

{Dale, P. S. LANGUAGE DEVELOPEENT. STRUCTURE AND EUNCTION ﬁiﬁsdaié;f’é i
' IL. Dryden Press,«1972. (Revised 1976.). S S

e . ~-' - .
. '

, P_'. "Scalegggfghildren,,sjlaiisal Development."
In T: Longhursts:(Ed.), LINGUISTIC ANALYSIS OF CHILDREN'S
SPEECHx New g‘ k:.MSS Information Corporation, 19745
5ﬁunn, L, SmitkiAJ - 0., ; and Hbrton, K B. PE&BDDY LANGHAGé B L _3
DEVELOPMENT PROGRAM: LEVEL.P.." Circie Pines, MN: ﬁﬁerican EEE
Guidance Service, Inc., 1968. __} S R _ o ©

Engelmann, S;, OsBorn, J., and Engeimanna T. DISTAR LANGUAGE 1.

Chicago. Science Research Associates, 1967.;

Gotkin L.'G MATRIX GAMES: *: New York:' Appleton Century Crofts, 1957

Gray, B., aAd Ryan, B. <A LANGUACE PROGRAM FOR TRE. NONLANGUAGE 2
" - . CHILD. Champaign, IL: Research Press, 1974 o

WA

Gray, B:, and Ryan, B. / PROGRAMED CONDITIONING FeR'tANGvAcE
' (MONTEREY: LANGUAGE PROGRAM). , Palo Alto, ex,_ugggerey_
T Learning Systems 1975 ' T U o

,,,,,




T -‘g_ ;_..gogsﬁ _ BRI
UNIVERSALS OF LANGUAGE é'a’ﬁifr”i&gé:

§ Greenberg, J. H,<(Ed )
. MIT- Press, 1963. 'z; 7 . L
) "To Teach tanguagem";

Douglas, Sailor, W;;'and Baer, Bonald M.
In- “Schiefelbusch: and L L.

Guess ¥
. . to Retarded Children.""
_Lloyd (Eds.), LANGUAGE: PERSPECTIVES.r ACQUISITION,
INTERVENTION, AND RETARDATION.. Baltimore‘ University Park R
| Press,.1974. o . e 1
.. EMERGING LANGﬁAGE.f ﬁestf ,5‘J

(Revised 1976555 o

Hatten, j' Gorman, T and Lent, Carole.
: Lake Vlllage, CA Learning Bu51ness, 1973.

Togg W $YNTACTIC MATURITY 1N-SCHOOL CHILDREN AND. ADULTS:
(Monograph»No. 134, Society for~ Researchhlp Child\DeveloPment?)l

Chicaéo. University of Chicago Press, 1970..
' Diiéﬁﬁéfléi Qo

L., and, Sgrlestersbach ‘D. C.
New York Harpér and Row,. 1963.“ B

I*Johnson, W., Darleylff
o METHODS OF SPEECH PATHOL

Rarnes, M, COAL: LANGUAGE DEVELOPMENT. East Long Meadow, MA: ...

i Mllton Bradley Company, 1972. 5"ii;-5"' . S i-fﬁ

| LANGUAGE ACQUISITION PROGRAM FOR THE SEVERELY, REFARDED:
 LANGUAGE ~

.-«';

_;

Lm_”Kent L R
'dy. Champa:gn;lf. Résearéﬁ ‘Press; 1974 - (Revised:
ACQHfSiTIGN FGR THE RETARBEB GR MHETTPEY IM?AIREﬂ 1977 )
THE ROLE OF SYNTAX IN CHILDREN'S comxmms:[on

’Kessell4 Frank S:
' . FROM AGES SIX TO TWELVE. (Monogrgph No. 139, Soc;ety_forh
Research_in . Child Development ) Chlcago ‘University of - .

YN

r')_-
.

BN
) Chicago Press, 1970. :

DEVEioi’HENTAL ‘SENTENCE ANALYSTS.

‘ '.'a.'Lee’ L L nston, II:-
Northwestern Hnrvers¢ty Park Press, 297 :

.ﬁee, I:..rf:.., ‘Koenxgsfmecht R ‘Aj.and Muihern, s.f Immerm S
LANGUAGE DEVELOEMENT TEACHING aiEvanston, IL: Northwesg S5 R

University Press, 1975
THE LANGUAGE DEVELOPMENT’GF THE PRESCHOOL

McCertth Dorthea.
o (Institite of Child‘Welfare: Mbnograph ‘Series NOs 4 } L

.CHILD.
Minneapolis. University of Minnesota Press, 1930
SPEECH AND LANGUAGE DEVELOPMENT OF TEE PRESCHOOﬁ

MhElroy, C. W.
' 'CHILD. 'Springfield IL: Charles C; Tt

i oo






j_;ﬁiﬁer,°i.h§}f "Scoring Procedures for the Length Gompiexity index

‘ Muma J.? "ﬁanguage Interventron.. Ten Techniques.f .@ANGUAGE

Schiefelbusch. R.,L (Ed ).

a3

A Préliminary Report." JGHRNAﬁtﬁf COHMUNICAIION DISORDERS
2 (969 224-240. . S

SPEECH, AND HEARING IN SCHOOLS Volume 2., - Wéshington,
B C..‘American Speech and HEaring Associatibn, 197L. :‘;j

LANGUAGE OF THE MENSALLY RETARBED. .
= Baltimore. University Park’ Press, %?72* (f. ~nf7;_ '

Rinehart, and Winston, L968._\

Danv111e, 1L: Interstate Printersl Inc., 1972.7

3 T

} .
: / e
7 -
. v 87
PN .-
- o -
. o . Lo
.
T
S
L .
i .
« -t
RN o
_ o o
’d . - .
B4 . I Lo
N - Rt
7 -
e ’ N . - L .
5 . - L
- o G .
.oz oo s -
= e T .
%z R
. R - . B
s R %
wo 1
et -9
- : 77. BN B
P e
A ;
: -
- >
»
¢
) [
. Pt

e

Staats A W, LEARNTNG LANGPAGE AND. cocmnon. Néw‘ io.ik;__ ﬁcsic, 3

Tawney, ' w., ‘and Hipsher, LiWs srsmniié i.ANGTJA&E Iﬁsiiz&érlon. ,




" PURCHASE i.ﬁi_:cnm'non S

MR . B ) ,’

J;fri.xhe frliowing iist contains current (Juiy 1 1978) price 5?r

ffénd pubiisher address information on each of the language,programs

;r%reviewed in this book.i Please contact the publisher directly for "~;?
*..‘. e ’ R . x R R :-’r'r',t . . L »
-.~further information on the programs 'f. " :,-"rﬂ.'

| SEVERE LANGUAGE IHPAIRHENTS ;1_7‘“

'5L0uise'R.'Xent (1974) . C o W s
.7 LANGUAGE ACQU{STTION PROGR&M FGR THE RET&RBED 0R MUETfPﬁY
~ IMPAIRED =~ © =@ - R . :
‘Research Press =~ - T ,T" o
o Box 3177 - - S R
N ‘_,Champaign, IL 61820 R A

,,:f2179 352 3273

*'William Bricker and Diane Bricker (1974) LT ’
R Earim ‘Language Training Strategy’ in: R. t. Schiefeibusch and
“.; 'Ly L. Lioyd, LANGUAGE PERSPECTIVES: ACQUISITION INTERVENTION;

" AND .RETARDATION - '+ = 7. S S
University Park Press P LT
" Chamber-of Commerce BuildingMJ/'-
. Baltimore, MD 21202 O e T e MO
CONTUS1650 L L s N L e T
Gs L LBODST=0T00 LT e

. ¢
T

-4
P
N

fﬁ@$J. W. Tawney and E. W Hipsher (1972) P axyovfé??%=~j 3:?
”SYSTEMATTC EANGEAGE fNSTRHCTfGN S o o

‘:Interstate Printers = o PR
L 19-27.8: Jacksom . . R Lo e
o DanV111e, IL=: 61832- L e

Burl B." Gray and Bruce P. Ryan (1973) S

A" ‘LANGUAGE PROGRAM‘FGR'THE NONEANGHAGE CHIED-TH'

‘Research Press ) .

“Box 31778 - S I S

L Champaign, IL 51320 A
"'34"$§h25 L Pl R

(217) 352—3273 s

S Th




- DESTAR TANGUAGE T, Second Edition-
: Science Research Associates, Inc.-

' s: Engelmann, 3. Osborn, and T. Engelmann (1976)

. 155 ‘N. ‘Wacker Drive . - <

~Chicago, IL 60606 I o
© $140.00 ff S . T - . L
(312) 984-2000 ' . e

Herie B. Karnes (1972) _ .
.. GOAL-LEVEL I- o L 3
:wi “Milton Bradley Cbmpany Sl e
. East Long Meadow, MA 01101 S T
$140 00

w13 52526411 T .;', ";r} i B

MILD EANGHAGE IM?AIRMENTS e

S ANT Gotkln 1%67) - ..fv’ o

Néw Century Educatlon Corporation L

275 01d. New :Brunswick Road

Piscataway, NJ' 08854 . :
"No_.Longer: Produced - (Cannot be Ordered)

o -

ﬁ; - (12) 4925313 "jfé, .

L. Lo ‘Lee; R. A Koenigsknecht, and S,,Mnlhern (1975)
TNTERACTTVE ‘EANGUAGE DEVELOPMENT TEACHING L.
Northwestern Unlversity Press o ) ‘f, - ;'
-+ 1735 Benson-Avenue : - - L 'Qﬁfl,f
- Evanston, IL. 60201 : -

-$15.00. '

John Hatten, Tracy Gorman, and 6aroie tent (1976)
EMERGING LANGUAGE 2- o -
Communication Skill- Buiiders, Inc:'

;ﬁ°-.f 817 E: Broadway < .. - . .
-,l,cy.f. 0:-.Box 6081-D, :

Tuscon; AZ 85733 AR R
" $5.95 z;f" RS

(602) €82~ 903&

FAEIEE

f

T

(201) 9810820 . | . i  ‘f££;:¢;;LP;;1:;J;zi

W




-

Eioyd Dunn, J. 0. Smith and Kaz Horton (1968)

' PEABODY- LANGUAGE DEVELOPMENT ‘KIT-LEVEL P .
‘American Guidance Service, Inc. .

‘Publisher's Building o e S
- Circle Pines, MN 55014 S B S e
. $192.00° ( S :
(6125 786-4343 S K o

ar

John Muma (1971)

.

"Language Intervention.: Ten Technigues" in LANGUAGE, SPEECH,jer

“AND HEARING IN THE SCHOOLS, Volume 2 .
American Speech and’Héaring Association -

10801 Rockville Pike -

Rockville, w 20852 . A f‘gu.-f~izr, T

Free (quantities are very 1imited)

- ! P R .-
. - \ . - .
L. | . .
e . o ' _
. S R < H
. - S
. - . - - .
- ' S -
: - .- .
. - . .
. ~ o . -
. - T v - . . ~
) L . LT -
L : A T ‘el A
- . - ~' Lot
; l~ L -
N . .
v . . . .-t
ool A -
" S
~ . - i
~ . B
. .. . ER - - ._
: 2 . oo .
- i ; . . -
IR e A
N A -
- i [ -
s . A .
o . -
O " 7 .
L e F N T
ey ‘ (N . -
\ . s N s
e . .
- <
’ e .

I




