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The Best of. Ef?ﬁf presents annbtatlons of ERIC liter- 5
sture on jmportant. topics in educatlonal management
_The selections age. mtendecl 1o g g-edu-

cator easy access to the most sugmﬂca@ useful infor-
L rhation available from ERJC Because of spacetimitations,
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Bushman outlmes three teacher self-observatlon systems in -

Th:s bnbhography was prepared by the ERIC Clearmghouse on

Bushman ]ohn H."Are Teachers Playrng “Shatue’ in

the Classroom?" NASSP Bulfe.t.m, 58, 386 (December

p-25:37-£5306.950. -

197

'w'hnch teachers "recerve objective feedback” concermng their-

SO m behav rs and then “appraise their own - teaching

:back Bushman em phasrzes th t these

"appratsal rather than for the admrnlstrator tousein evaluatlon v The

admmlstrators fole should be that of “instigator and resource
person rather than director or teacher” of these systems.

The first system Bashman.describes is the Teacher Self- Apprarsal

~ Observation System (TSA). The TSA defines thirty-one behavior
. | categories under the subheadings methods, objectives, and verbal .

and nonverbal expressions. Before a lesson, the teacher “establ ishes
a lesson plan asing the TSA categories,” i'n’drcating “the percentage

of time he planis to sperd in each category - Then the teacher is -

videotaped teaching the lesson: Afterward; the teacher codes the .

lesson by stopping the recorder at ten-second intervals: to tally hls
methods; expressrons and achievernent of oblectxves on a TSA-
coding card. .

The Flanders Interaction Analysrs is used by a teacher to

; deterrmne the extent to which “heyjis or is not an authority figure.”

/Jsmg a ten-category scheme, the type and extent of verbz

9*8‘ )
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injtiation and response behaviors in the classroom are marked on a

scorecard. Another person can do the aaeurag or the téacher can

evaluate‘hlmself if recording equipment is available. .
The thlrd system is the Teachet Image Questionnaire, in whlch

student_s are asked to rat& a teacher in sixteen areas such as

' hknowledge of+subject, faimess, and teaching procedures. To

s

' .about the work of. the school and its faculty.” These kinds of -
allow teacher évaluation’ to v

In thrs artlcle, Ha'lll describes how he applles his own'

e

partxcrpate a teacher: requests the service from' the Educator o

Feedback Center at Westem Mnchlgan University: The question:

-

naire is given to the class; usually by the principal; who then réturns ™~

the material to, the center. The cefiter makes an |mage proflle and

- retumns’it to the teacher only.-

Bushman lncludes definitions of* each of the TSA and Flanders

] systems categones as well as a sample TSA scoring card.

Brurnrnond W-,'!'?[“,H “Involving tﬁhfeieacher i

Evaluation.” National Elementary Prmcrpal 52 5

s {February 19733, pp. 30-32. E] 077 209,

"Systemwrde evaluation should be focused on school- by-school
achievement,” states Drummond while "the evaluatlon of

" do” to help hif improves .

| cemlﬁfed teachers should be done only by colIeagues
} nte] budle —wnth records kept onlyi in the building.” This
5 roach allowsg:‘hools to be mqre re d}aonsuve to the specific.

pIO) ngeducatlon .‘

'vategy foT' school improvemient.” L&
n- jn obsavatron techniques should: be

,,,,, i SPALEL N v

gs,t,a,,tll,' X and adrmmstrators ,E,‘,’f’l‘,’af'@is‘f’f’“,@,b?
organiz a helper; a helpee; and a-
mutuall @ helper practices “real helprng

pthizing, provrdrng psychologlcal
»"farth. Thetobserver “periodically provrdes

rth the faculty, parents and olderJ

t,éler(parents and students), while creating-an™~

.

feedback 16 Mot .n’tﬁe clarity a8 diggctness of communlcatlons )
_Each teacher ngadministratdfisbosid keep a record of what he
or she does ‘end of the year; the pnncrpal

ring the vear: At | % 777777777777777777777777777
'should give the Central office * ailed, nonpunitive information

changes, - contends Drummond
‘becormie @ posrtrve force rn school lmprovement .

" Hali, George L, jr. Assessmg Staff Effectrveness
Practical Approaches to Meamngful Evaluatton 1974.
12 pages. ED 097 338.

individualized evaluatnon systern to teadwers with dufferent years of
. experienice: .
The beginning teacher needs the most attentior: Hall (a high

school principal); together Jwith the assistant principal -and;
‘department chairman,” Tirst help the new teacher formulate
reasonable, long-range objectives. Evaluation during this perlod
‘centers not on the teacher, but on the ob;ectrves s .
Next orie or more of the evaluators observe the teacher-in the

classroom several t trmes and: call hrm or hAer in for consultation
77777777777777777777777777777777777777777777777 aluation
t to theateacher who is then asked to “write what he
feels are hrs ‘weak and strong pornt_s and what he would like us to

/ ST L.

If thé new teacher “has not had 3 course in lndlv:duahzrng and

humanrzmg inseruction in his undergraduate stadies,” Hall and the .

o assistant prmclpal orlent the teacher by gomg through astodent’s :

5 . )
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ézsaaiéié'&af‘aié with him and-delineatifig whatsthey expect. Since -
“most -new. teachers have ‘é6me directli froth a. ‘college. where
" lecturing was the main teaching method, they "debnef the teacher
" in order to get him away from this type of teachrng S )
The final evaluation of a Begn;mmg teacker is a conference in
which" Hall and the teacher compareeva‘l atrons oﬁperfonnance

- ;‘Hall present_s the teacher with a. wntten evalgation whule Stressmg

.

:mprovement as the goal of evalua

Since teachers may be ‘granted tenure: after three years, Hall
belxeves that the third year i$ the most crucial period for evaluation.

- He has a lengthy conference with the teacher at the end of the . .

isecond year and another co‘nference at the begrnmng of the thrrd -
year. He helps the teacher set -up- ob]ectrves and offers

: recommendatlons—for‘rmprovementLDunng—the—thrrd—vear‘ne

observes the teacher several times: :

Hall also discusses evaluatron of frve—year and
though in less detarl

: rteachers,-"
\

Hrclieo . dward s and Rooney, ‘[horrm The Shape

eacher Evaiuatron‘ A Survey of Practices in the -

Capital District of New York nd. 57 pages ED 120
259, o N o7 s

Hickcox and Rooney describe the present state of teacher
evaluatiort and then offer their « own altemative approach.’

The authors ‘conducted a small survey of evaluation pract|ces in
eleven schools that drffered widely in size and type (rural, suburban,
urban),*The picture that emerged\ is a common one: evaluatrons

\wmﬁnfrequentﬂartrcularly_for tehured teachers: evaluationswere. -
M

. Jbe followed.to the letter: Any infractlon no mattervhpw small;

%S tatemen:s is ‘that their i meanmg is usually vague
2 rp;et‘t.hem in any number of ways. The atth

& “avoid statements ofsphrlosophy fiot only in -

evaluation but alds-in other areas of the contract” *. . - s

The “major pitfall in the evaluatron clause is the specrfled

- procedures,” advise-the. -authors. The ‘specified procedures’ can
- include the number of evaluatlons to be conducted, the dates by
_which "each evaluation - must. be ‘comipleted, the léngth of
'observatlon “periods, and the - condltlons for. advance’ notlce to
- teachers. The main point here i is that each outlined procedure mdst

Cal'l

lead to the reversal of a dismissal. The authors suggesf making “the

""wsually done by one person—the principal; U usrng“standardlzed “\procedurés as srmple as possxble by. avord.rng the overuse of words,”

rating forms; and there was rarely a preobservatlon conference .

between evaluator and teacher. ‘\7 : !

" The atithors belleve their altematrve model can help overcome

some of the problems inherent in current systems of evaluatlon In
- their system, the supervisor and teacher meet prior to a classroom

" presentation and agree on the oblectrves of the lesson They then ,

-4
. 5%
K

plan together: the classroom procedures that will achieve the

" objectives.. Frnally and most lmportantly, théy agree on what the

evaluation ‘criteria will be (student\ pérformance‘_classroom
‘observation ratings, opinions.of peers or students). :

This approach alters the priricipal’s role in subtle but |mportant

" . ‘ways. Since ob;ectrves procedures, and\criterla of evaluation are

~ L T T T e T T T o T T

" mutuaally agreed on; the relatlonshxp between prrnc:pal and teacher

approaches that of .professional colleagues The princlpal s role

shxfts from “judge” to "gurde : - - s
Although this system is both srmple and short onpapenﬁork the

authors predrct that it may be difficiilt to implemenit. They-Suggest

that the prrncrpal begin the system with 2 small group of teachers (a

teaching 1 team if p055|hle) and then slowly expand the system if it is
a success. ~

lgoe, ]oseph A and DiRocco, Anthony P. Teacher

Evaluation: Contract Procedures, Contract Clauses,
. Arbltratfon Cases.* A - Handbook for - the School

Admlmstrator and Evaluator. - Albany: Thealan .

. Associates. Iiic., 1977. 129 pages. ED137921.
e Thrs well-wntten handbook has been des:gned to provnde school i

. administrators, part:cularly pnnc:pals with “a new insight imo. - _ -
-t respondrng to the mailed questlonnalre used |n th

* contract evaluatlon procedures ” Igoe. and DlRocco s evaluationof . °
iptions of a number of actual . L
n clauses. The work is repléte ,
with useful advrce~for admrnxstrators and school districts.

.Most teacher contracts now have a teacher evaluation’ procedure

"clause anid miost of the clatises have a similar format Fll’St there is

- thOSe procedures i

- psuallya phulosophrcalsratement of intent; such’as “the purpose of

Q aluation is the |mprovement of. professxonal competenfe ” The

ERIG

Aruitoxt provided by Eic:

~evaluated ‘teacher %o sign

: deficient.

" review of thé liferature on evaluation; the results

- teachers lmprove thelr teachmg performance'

g . s L B N A
E J . o ol ) : : [ ;/_ R T
ce - . . D /

because > each n new word makes the reQurrement_s moredrfflcult to

-

program of xmprovemenbfor the_teachef' if there are defrc’ ncies’in
the teacher’s -performance:

ir's performa d ‘nearly all clauses- “allow ithe

; copy’ of the evaluation.” Again; the
s to, follow the specified procedures -

authors* recommendatio

.- ‘exactly and to “never assume anything.” Keep detarled records of

the evaluatlons and make sure the teacherfknows if he or sheis <

The ma;or pOl’thﬂS of the boof< are devoted to "sample o

procedures from’ negotlated contracts" from around the country. -

and e:ghteen accounits' of "arb:tratron cases whrch have resulted

- from contract evaluatlon procedures “ Each spec:flc case lllustrates

ah important aspect of admin:stenng evaluatlon clauses and is . -

a

‘ S \ © e
e

_followed by comment_s and recommendatrons from the authors
; Kowalskl, ]oan P. Sulllvan. Evaluatlng Teacher 5
Vlrgrnla

: Educatlonal Research Servrce 1978 2371 pages. ED
. -number not yet assigned. .

Thxs ERS report provndes a good:characteﬁzatlon of the state of

teacher evaluation ih the United’ States today:: Included:are a. brlef -
of a1977 survey’ £

. the nation’s school systems; and extensive examples of valuation

’

School districts were asked, to descrlbe the uses l-hey made o ;

“evaluation reports. The mast. - frequent response ‘was "to help

most frequent responses had to do w:th hmng,
and salary decisions. .
About two-thirds of the respondrng drstncts |nd|cated that/ they

‘ grov:ded some kind of tra:rimg for evaluators The most cor/nmon
7
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traxnxn methods xndlcated were xnservrce trarmng summer = — =

workshgops dxssemnnatnon of handbooks and crrculars, and the use - : ‘Sai, fhll,'g S. A Handbook forritfleﬂfyaluiaitron of

of Qut_srde condultants. R _ o . Classroom* Teachers "and School Principals.

Sixty percent of the ,dlstrlcts “rate teachers agalnst a prescrxbed R gloomflle-:;go‘lnan:ctncut g;p.:tg ?;Igron Educatnon
checklrst of performarfce standards at some pomt in the evalaation i ounci Pages. o

~process;” bat "evaluatxon by objectivés” methods ‘are also ThlS ‘handbaok was prepared by Saif and teacher committees

Bééaaiﬁg increaslnély popular about 44 percept of the districts . ffom three Connectxcut school districts to provide mode! job

.- now evaluate teachers on stated goals and objectives.Most districts --- - -descript luation !”,St,',“"]?[’fs_fS’[a” Connecticut schopl

scriptions are detailed oatlines of _the

require a -postobservation ; conferencé between- evaluator. and c. dlstrxcts The: lD,-,

teacher and some a]so requ"'e a preobservatlon COnference to responslbrlltxes of teachers and principals. The evaluation .
- outline goals for the lesson. : : .

1nstruments were developéd “to match.the job descriptions in.order. *

‘, The survey. also rndrcat‘ed ‘that the principal s prlmarlly . “to facilitate the assessment of teacher and prmcrpal performance ]
" responsible for evaluating teachers-i most of the schools: This is -The teacher evaluation process specifies three conferences -
j—mar&oﬁéﬁﬁé'cEe%TrBaEFsmallschods —and- e]emeruaryschoob:between ‘the‘evaluator-arid the teacher during the- schoolyear-Ii na—

while -in larger: and -higher» level schools assistant principals, . preconference at theﬁbegrfnnlng of the schiool year the teacher arnd
“supervisors, and depajtment charrmen become xncreaslngly evaluator agree on the catégories-of the job description in which
B '|nvolved - - L7 _: . i _deficiencies exist.. {The major, categories “are pIanrtrng and
In one—thrrd of the drstnct_s 'teachers are requxred to penodrcally preparation, classroom r management instruction and intgraction,
. evaluate themselves, whilé 3 percent of the districts reported that -~ assessment, compétencies and professional developm§ and’
* " peet evaluation takes place’ ini their schools. Student evaluations “human relationships.) lmprovement in a deficient area becomes a -
become part of the téacher’s formal evaluation file in.2 percent of :.goal or objective for the year: - : : :
., thé" districts; but less than 1.percent -of the surveyed districts- - The evaluator and teacher niext agree on the'BCtIOHS the teacher

) wrlt perform to reach the objectxves Finally; they agree on how they

reported that parent,s partlcxpate in teacher evaluat«on . d : ally, I
Most of thxs pubhcatnon s devoted to speciic e mples of 1 € will valrdate the achievement of an objective! They meet againin
. - mid-year and end—of year conferences to determine progress toward‘
‘objectives.
. The evaluatlon |nstruments in thxs manual are. deslgned to’
- measure the degree of achlevement of the ob;ectlves For each .

. 7 ; . . Robmson ]ohn ]‘ "Thé Obééi’i)étlbri éép’éftf A Héip' ' » mathEratreiggrygfithgtgafhe[§ lf}t? EQSFE'PE'QU,,th,e,r,e,a,r,e,thr,eé to

contract clauses school board ‘policies; evaluation instruments,
" state faws regarding evaluation, descriptions of inservice programs
- and other materxal regardxng evaluation. . ;. 3

K or a Nuxsance? i: ‘N ASSP Bulletrn 62; 416 (March- “five evaluatlon mstruments The teacher and evaluator choose one

N 1978); pp. 22-26. EJ 173 573.
RobmSOn presents the: results of a survey of Gonnecticut hrgh
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q estlonnaxres on whrch both evaluato and tea

responsxbxhtnes in a partrcular area Saxf pertdeS' twenty-six: such
" Instruments and e encourages teachers "and évalisators to create their

" own vanatrons as needed lnclﬁded in thls handboqk are sxmrlar i

Report No 43 Stanford Calrform :
forResearch and Develo nent in Teachxng Stanford -
- University, 1975. 27 pages ED 105 637.-

e PR

B Pnncrpals may be able to |mprove both teachxng and teacher ¢

k2 satxsfactnon sirriply by increasing the freqoency of evaluatxoh Thrs

" isone conclusion of astudy conducted to determine the dxfferences
~in perceptrons i principals and teachers ‘regardmg various’ pects
. of teacher evaIuatxon The authors administered questionnaires to
- thirtythree’ expenenced pnncrpals (at- least one year in current
posrtlon] in three dxstncts and to 131 teachers in one of those
districts. | : . \
" After omprllng and analyzing th data the researchers found -
that there was little agreement between. pnn'_'pals and teachers
regardnng the ‘extent to which teachers knew what tnformatlon and -
Criteria'were used i in evaluatlon In other words, pnncxpags thought
teachers kriew more abotit the evaluation process than Yhey really |
did:* Principals. also “reported commun;catnng their evaluations

much: more frequently than teachers reported receiving them.”

Some pnnclpals reported that they thought teacherswould be

frequency of commumcatxng evaluatxons proved toﬂbe a ma;or
factor if teacher satisfaction with evalaations:” lmﬂazgdthe study’

teachers’

€ ! natior
'found that asthe frequency of evaluation increased so

" perce tions that the evaluations were helping them xmprov$ their

: tea

, exam ation. ' th
evaluatrons a dnfference that was reflected in the widely dnffermg

Jevels of teacher satrsfactxon Thrrteen tables xllustrate the authors

7"tdrngs. L

“l’he schicols dlffered wxdely i the frequency of**"

o

"‘Beholder, The Percepnons of Pnncxpals Paper
- presented at the Arﬁer,can Educatxonal Research

erall effectlveness ona nxne—poxnt

- . o tle . — ’_l
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and then toraté eath teacher s¢
scale e -
“In’ add ion,

dred teachers were asked to -

the th e

- charactenze thexr own, style using the: TTFF whnch measures “;

perceptrons of four components of teach:ng. style: Croatrvrty,
dyngmism tdomnnance plus enérgv) ofganized demeanor

«(organization pl ntrol}; fnd-warmfh'afd acceptant

rdynamnsm~and hxghest for warmth and
acceptance In contrast “both mtermedlate and senior high
principals perceived dynamiism. as posxtxvely related 'to; teaching
effectiveness,” while senjor high principals perceived warmth and
acceptance as. bexng ne;

The.study al
'least effectrve
d:mensxons 35 teackers rated bytheir principals as ‘most effectxve
_~.Obviously, then; the ’ldast effectxve teachers "'do not perceive

themselves as xneffectn

while semor hrgh principals percerved warmth and

jatively related to effectlveness )

found that™ chers rated by. the pnncxpals as
ra et{themselves 7as high on “all four TTFF

senior hxgh_' level
communxcatrons gap at the seniof Ievel ‘may, be due to the larger

. ~and more complex strocture of most.senior_high’ schools ‘which

tends to xnsulate teachers and pnncxpals from each other
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