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. R A L L eiticantly
N prnam A S TH GRA . All items on the teacher questionnaire were signilicant'y
N OF FIRST, .THIRD, AND SIXTH GRADE orrelated at the ~001 ‘level Respondes indi’cate,d that very’ .

. STUDENTS’ OBSERVABLE: BEHAVIORS ‘AND VERBAL RE- - : L leve e trantion was takin -
/. ! SPONSES ELICITED BY A SPECIFIC LISTENING BAL RE=" " fitte actuat chassroom listefing Instructian was SaCPE BEL,
A R /‘ ' Ordeg No..7804241 ' Interest in subject.maiter of phedistening task apbear®i =
S N e, D 8 fifno 6,( . 41 ° . . |.ve influence on its retention. (4 child’s background of experl
RE T i Jeah. Ph.D. S - . ence was reflected in his verbal responses. S
o 'ADAMS, Caryl Leah, Ph.D," Southern Illinois University at - . 3 Imolications:, The relgtiqn’ship‘oi whiat appears to be lis-

i ‘dal © 11 124 ¥ .. . x DR
| Carbondale, 1977, 1,13pp. }\Ig.jor .P,xy'ofessor. pr. Ten"y“_R, - ’ tening related be,havidrsvto listening comprehension can only-.

P anh g . - .
e Shephextd L i I - T ’ “jead to intefesting speculations at this time, 'F‘urthe!;l,?eg“:?’:;zll"e :
i g Pur’@sé:, The major purpose of tlfig,study was to ob“'é“er've o /- should be done in ordler to“,t;elpéde:lerr:l;l;isl’i!::e vevxaic‘ .y R ',:'( T

: ‘élementary ‘school students’ overt behavlors during-a listening ‘ of these behaviors in’listening ,\9 prefensitil T
i task,to investigate the relationship of these:fictors to the ' Do L s L

"1 child’s compreherfsion of the content of the-task;shown by free: TRV

‘! ' . retelling and rqspénses to'questioning, and to:ihvestigate how ... P A . b
=1/ 'these observable behaviors and compréhensidn related to-the . © .. R : . e e
. chnld)g classroom listening perfofmance and academic ability - THE RELATIONSHIP BETWEEN ORAL SPELLING, AUDITORY
- 4nd performance as assessed;gy classroom teachers, | [ SEQUENCING, AND ,-VPCAL RHYTHM Ordgr No. 780709.5‘?',

| '

o ;. Method: Twenty first grade, twenty third grade, and twenty ‘o e o S
: * /sixth grade students were-yandomly selected from,efementafy = BAILEY, Robert Lincoln, Ph.D. Indiana State University, 1977.
attendance centers of a schibol district in southern Nlinois.- -~ . 92pp. Director: Dr. George Early and Chairperson: Dr. Xarl..
v The researcher, interagting with ea,cl_f‘§ubject,-individuall)"; . Zucker. =’ I T AP T
"\ . read grally a passage from a basal text, appropriate to students’ - : '

- . Vi . L. . ¢ .

The i;lé.jor premise roi this paper stateés that chi’ldréﬁ!s SQ_c

" grade level, - - i S R . Co s ’ ! : S
. e Dui‘ing,tlxe‘experi:nental setting, the ¢<aminer observed | ~ cess in later learning.depends on successful resolution of early.,
» . behaviorg of the subject which were felt to.have possible relg~ -~ _developmental skills. In-order to test this premise the rela+" -
/ V?ﬁce to Itstening. .-~ - . s . A tionship between an academic task of a temporal nature and.” ; ,

", Following the listening'task; each student retold its content, - ' three temporgl tasks with a lover level of developmental com-

' and.the {ner questioned the thild with literal level ques- L _'ple:k[ty was ékamined. AlL goﬁr‘t.ask_s“v_lere‘_c'a.r‘e'Ig-l_vly,m'ia;}yzéd
.tibngla quéstions requiring inferential and evaluative\judg- . -~ .7 . in terms of input, output, and feedback format tq;e“}Phas'z?"the B
. 'ments. T T . R r_ple‘ of task)zvmalysxsv. R e S
= ~. Bach syﬁbjéct's ciaséyqom listening perior:halnce ;_'gfgﬁdémic ’ Sixty-six nowmal third-grade students were administered

I groip intélligence test, an oral -spelling test, and three meg--
'*  sures of low-level temporal abilities.. Theithree low-level'te
poral tasks consisted of two auditory sequﬁxcjn‘g tasks'and a

“‘ability and pérformance; and-classroom listening instruction -
./ were assessed througha teacher questiommaire. , - . i

o Anaiy‘ sis of Data: Audiotapes of éachjexperi'mental,’si’tuati’on - e -
v/ were transcribed and comprehension ratings, made,of each ~ "~ . vocalyrhythm test. . ‘d howed mEntal.ages and the )
*+child’s retelling, Yesponses to, literal questions, andito inferen-.. - Results. of the study snowe mental.ages and the scores In
tial and evaluative questions: .In addition,'overal} comprehen=- ~?‘u three tempora.l tasks-to be h!shly cgtjyellalte.drthh oral's
sion fatings weré calcilated for each subject. /- T Ing scores., Multiple 'rggrers.siq?‘equatxons.‘;ndxcated that all
: A'}!’i'ar,i,ety of statistical analyses were performed to determine three temporal tasks we're»sxgn‘lfx;ant predictors of oral spel
" the significance or cotrelation level between comprehénsion - . ing, mdependent.a?I mental ag A‘-,Two,,Of the tg:mporal ‘??“?T_
gcores, examiner-observed bghaviors during the experimégntal . vocal rhythm and one of the puditory sequencing tasks--were.
setting, and classroom listening performance,’” . .. " Lo better predictors of oral spelling results than was:men‘t‘:}‘l‘ age.
- Findings: ‘Multiple regression analyses revealéd that'ob- . * - Figdings 1nd1pated that good oral spellers performed sign ‘
. gerived behavior$ of maintaining eye, contact mostof the time - ‘cantly bgtter on 3ll'temporal tasks-and intelligence ;ests.th‘
. during listening, of appropriate facial expressions, and twist-, @ - - poor 0"{1/ spellers. ‘. " o A :
', ing and shiftifig body position were comprehension-enhancingi-, b s :
| the behavior of excessive hand movements'was comprehension=-">: " Do o _ e .
dp’tracting}' - T S ' oo oo . C , . Tl
/> Regression analyses, revealed no significant relationship . .. : N L S
_ éxisted between overall iistening comprehension in the experi- .. . T . . e
}'neﬁ(al setting and classroom listening (determined by teacher - ', il B ) ’
judgrent), nor between listening comprehension -and academic

|

f

THE EFFECT OF. LISTENING INSTRUCTION ON -LISTENING *

i, . \
/ability and performance (determined By-teacher judgment). ' TEST SCORES - \ .. Order No. 1731121
" A t-test for differences between means showed that the mean = .~ o o TR o
comprehension score of students easily distracted visually - ».  BARKER,: John Forest, Ed.D. Brigham Young University, 1977.. .
. during listenihg was not signiticaptly diffeTent from the mean = - " 275pp. Chairman: EldgnM. Puckett : | :
*  score of students not.evidencing this characteristic, Chi-gquare .~ - o B ; . Vi
+ /' analysis revealed these. students were not perceived by cla%s- T . The purpose of this study was to determine if asignif
7 - room teachers as being easily distracted during classroom/ o difference existed in listening achievement among 185 thifPand
..’ . listening.  Tomprehension scores of subjects indicating being _ 176 fifth grade students randomly assigned to direct, indirect’ . -
auditorily distracted duringlistening did not differ significantly - . and regular instruction groups. Treatment was confihed to v
. from thé remainder of the group. P ' 7. lessons which developed ability to listen for detiils, details in’
. © . The'Scheffé Procedure revedled that the mean comprehen- -~ . ' Seduence, maih ideas, directions, inferential résponéeg-&h “fact ©

“and ofinion.” Listening was'mneasured by pretest and pos‘t’te_ét -

sion’ scores of sixth grade studehts were. significantly better ¢
' . gains on the Stanford Achievement Testand the author-con-"

,» thanfirst grade students. (.05 level) o .
Lo - Pearson Correlation Coefficients calculated between retell -

structed Six- Listening Skills Test. :

. 4ng and literal c mprehension--.6217; between retelling and. ") Qenerally,‘ pupils. who -received either dfrect or indirect. .
. inferential and evaluative ‘comprehension-—,6869; between » listening instrgetiop made significantly larger "nins?than thos
L literal and inferential and evdluative comprehension--.5174. " who received no specifié listening instonction T e%
” ‘ All correlations were significant at B.OOI level, . ‘ :
o . No significant. correlation existed between comprehensinn . ® * ]
. on questions involving inferences and evaluative judgments ) ’ R
and subjects’ academic ability and performance. . . . Ty . i
Sy H R . i ~',',f.< . . \
: . . . ) P iz , R }
o : . v o : : . i ' : R

Lo .



m lNVESTIGATION OF AUDITORY LEARNING N RELA-'
.".TION TO MENTAJ. APTITUDE, SIGNAL DISTORTION, AND
SPEECH COMPRESSION R

COREY Jon Michael, Ph.D, University of Southern CaliIornia,
1977 Chnirman Proiessor/ Robert A, Smith :

A series of investigations explored the ieasibility of sub-

stituting listening for reading competencies in Army training,"
N with ‘special reference to lower aptitude individuals. . -
‘ . Findinge A pi'elimlnai‘y survey. for comparing the prefer- .+
" emce for learning by lisiening versus-learning by reading indi- /-

-.cated that: (1) Preference for learning by listening\ranged

" from 14 percent for. individuals having high reading abtlities
"t 45 percent for- individuva\ls having poor reading abilities

(2) ™ eierence for iearning by listening is iclnt"d to, iiient'ii .

-aptitude, ranging from 8 percent for high mertal ibiiil\' individ- .

, uals.to 28 percent for low . nientnl abjlity individuals .(3) Over-

' . all, approxiniatel) 25 percent of a sample of 300 ind
' preferred to learn by listening rather than by.ireiiding._,

" Results of five experiments using time- conibressed speqch

indicated that: - (1) Speech.rate rather than: Signal ‘distortion

: / for.decreased coniprehension of materials presented at fast
h T "rates ‘of speech.” This was true for both high and:low mental :
i, . aptitude- individuals. (2) Scaling of reading passages for diffi-
suy. culty by direct magnitude estimation and a readability formula
' j,” : ¢0rrelated highly with scaling of thesé niaterials by other re-
." _ gearchers usipg Cloze procedures recailli sts, and category
" scaling techniques. (3) Comprehénsion of1i Jtening passages,
. decreased as a function of mental aptitude a,‘ the difficulty
'level and speech rate of the listening sel'ectionl This was trué
-+ for difficulty both between and \Vithin,liistenlng materials, No N
" differences were found in the type of Morniation learned by
. high and low mental aptitude. indiyiduals' although the latter
K learned a lesser aniount from a listening selection. (4) Using
_ the time saved by the'time compr q@sion oi speech to present’
additional new information did not incr ease the amount learned
.over that obtamed by.présenting less infoi niation m uncenmg®
pressed format.

. Conclusiong ’lhe results of these investigations suggest
that: (i) Many indiViduals of low reading ability prefer to learn

by listening and can be expected td learn many kinds oi prose
® ... : materials as well by listening as by reading. Ther efore, pra2
‘vision of ligtening materials as well as reading materials in
training and job situations may: provzde Signiiicant motivation.
‘to study for many lower mental aptitude individuals. (2) Mod-
.. «erate degi ees -of speech compressxon may improve listening
© 0 efficiency (amount learned per time spent listening) of ind vid-
' uals of high, average, and low mental aptitude. (3) Bfcau
listqning efficiency may imgrove With the use of ti com—
pressed speech; ‘the time saved niif'ht be ‘used to infprove dearn-
ing by focusing. ittention through use of inserted tions or
"by seléctively. emphaSizing -certain aspects of tiie material,
H wever results’ indicate that Siniply repeating i:y@s)ge or'\
ing néw. information in the time saved by the'co pression
ocess, is not likely to increase “theamount léarned over that

learned by listening to an unelaborated selecfion presentedonce

ata ‘normal (175 wpm)-rate of speech:’ (4) Redding materials
“can be gcaled faor listening difficulty by iiiagni‘tude estimation,*’
a readability formula. Cloze techniques, Te(.’all tests, or, direct
category scaling procedures. \Correl‘itions among -these ‘meth- .
_ods.range from .85 to .95. (5) Time compresswn/expansion
technology can be. used to “tailor” listening ‘materials to fit

¢ fixed time slots. en coupled with the inexpensive, easty-to-.
transport cassett eco\‘ders currently available, this tech-

'« nology permits flexible use of audio” materials.
(Copies available from Micrographics De%nrtment Ddheny

Library, USC Los Angeles, CA 90007)
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¢+~ * Chapter I, PUPPETRY EI

T - language arts ‘curriculufn developnient,  (3) titeratu:

3 ' opment *{5) objectives ot‘ the study,

viduals, -

“‘due to the compressioh process appeared to be the major cause - -

R 4

- PUPPETRY I;DUCATION ITS. ROLD WITHIN. 'I‘HE)LCONTEXT
"OF THE CREATIVE-EXPRESSIVE LANGUAGE “ARTS CUR= . %
RICULUM g _ . ©i "+ .Order No asoa7oa

;E:HLE MaryannJ Ed.D West Virginia University, 1977
8Tpp. - .

The purpose of this S| udy-was o design and implement a ,
~;model which would define and describe puppetfy. edudation and <
fts potentjal to nyrture and deyelop creative language eXpros-
sion within the elementary lang uag’e arts curriculum: '
UCATION AND’ CURRI
| DEVELOPMENT, expressed: "(1) need for a_study af
- definftion’and description ih the area of puppetry edu atIOn, i

(2) impfications of Ppuppetry in the area of creative-e pressiwe

._.
Moy et

to the state, ‘of the field, (4) guiding questions for. fu
it (6) planned participation-

.observatipn research methodology, and (7) overvi’éw oj content,

. .~.Chaptgr:II, A - RIENIEW OF. LITERATURE was.a logical

" outgrowth of the Tirst chnptei‘.and ineluded expansions:on the
state of the field and the need for det‘inition and description of
puppetry education:, Within chapter twb a modevl of puppetry ed-

" ucation was devéfoped The model e‘.volvéd thx‘ough an investi- -

. gation of the commonalities shgred 'by‘prOponents- ‘of ‘both*pup~
petry aéd language arts as means of developing creative. language L
expression. . Each of th'ree ‘major: ‘sections ‘of uia chapter .
compared the resea.rch/writings of both groups J tundamental
dimensions of the child’s potentials for language deveIOpment

ive expression, and self-rea.lization Each'section con- -r
.~cluded with a table summarizing the strong degree oi unity be=
‘tween the powers ard goals of puppetry- and language arts on .
each of these-fundamental dimensions. The chapter concluded '
with a'design of the model of. puppetry education. )

‘Chapter. III, IMPLEMENTATION ‘OF THE MODEL OF ;
PUPPETRY EDUCATION outlined the program of. six mini-

, modules developed to implement the model of pippetry educa-
-tion. Together the six mini-modules répresented a prattical
synthesis oZthé tindings ffom the-literature cited throughout LT
the develophent of the puppetry education model. Designed as.

. .self-contained, units of study, the. mini-modules provided a‘de~
. tailed instructional resource of obje ives, materials, experi
“ ences, And.ideas for rea.lizing the 'go 1s ot language a.rts through

' puppetry education,

‘ Chapter IV, DESCRIPTION OF PUPPETRY EDUCATION
&i;'IODEL IMPLEMENTATION desci‘ibed the implementation <
f the puppetry’ education model/prog}'a.m 8ix mini-modules
within 2 fourth grade’ classroom It includéd all definitive/
Hescriptive data (daily logs, pictur'es, child-writings, child-
quotations) of the subjects’ reactions to and interactions with
each mini-module. The. synthesis of this data for each mini* .
module provided a detailed descriptive arid pictorial account
‘of a practical application of the puppetry education model. This -
chapter concluded with a summary of the major tenets of the
_model which could be perceived. through logs, pictures, child- )
writings and child-quotations ‘ :
Chapter V, SUMMARY, CONCLUSIONS AND RECOM- .
MENDA'I‘IONS summarized the inIormatio\presented through-
- out the study The conclusions in general clearly identified,
" described, and defined puppetry, as a legitimate ahd dynamic P
cotnponent of the language arts curricuium *It was concluded! -
in further detail, as indicated in- model p‘rgram, and log, that
puppetry education could: 1. stimulate creative imagin?ition
thought, and play with. ideas, objects, and language (Spoken,
‘written, dramatized, kinesic). 2. satisfy the need for-an oytlet
for creative expregsion, fof free. expression of emotions, and
expression of the affective self, 3. nurture expression and in-
t:ﬁ:‘retation of oral, written, kinesic, and art larguages. 4. de-

“Velopcooperative groupwork skills 5. provide opportunity for
lingui ic, kinesic, and artistic ing out of life problems.
6.‘deyelop confidence and: knowledge,of self, others, and envi-
ronment through intuitive learning and play. On the basis 8t a. "’
review and analysis of the first four chapters of the study nine - -
specific ideas gpggesting further investigation were identified
.and described in the concluding section of this ‘chapter. Con-
cluding comuments centered on the implications of puppetry for
teacher education and language arts curriculum development,

-
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- AN INVESTIGAT!ON OF THE EFFECTIVENESS OF FOUR
TECHNIQUES FOR TEACHING WORD MEANINGS WITH
THIRD' AND FIFTH GRADE E‘UDENTS Order No. 7803224
GIPE, Joan Patricia, Ph.D. ‘Purdue University, 1977." 197pp.

* -Major Professor:: Richard D, Arnold - ' . ,

. . o
- /The purpose of this study i$ to examirie the effectiveness of
four methods for teaching word nieanings. Aspec_ts of language,
" - cognitive development, and menory processes relevant td
' learning words defined as labels for concepts, and thelr mean- -
ings, provide the theoretical rationale for the _study., Learning
. - word. meanings can be viewed as an association task (Simon &
- Feigenbaum; 19@4; ‘Wickelgren, 1972), whereby unknown mean- -
ings can become known by being pr@sented in connection with
a known word of the same meaning (Mandler & Dean, 1969;
Thomson & Tulving, 1970), Learning word meanings also cag.
be-viewed as a hierarchigally organized categorical task (Col-
g lins & Quillian, 1969, 1970), whereby meaning can be taught by
their i,r'_icluslorf in a category with other known words having
“gfnilarmeaning: (Bower, et al,, 1969; Smith etal;, 1974).
v&gy, learning word meanings can be viewed as'an interac- .
tive long-term memory process of concept development (Lind®
. say.& Norman, 1972: Rumelhart, Lindsay, & Norman, 1972;
"+ Sticht et al., 1574), whereby meanings become known by defig-
" ing the word, ilustrating its usage, and providing for applica-
£ """ tion of its use -(Hire, 1975; Wittrock et al., 1975).
“. 7+ ' The methods developed for this study include an
©7 7 .3 category, and a context method. Dictionary practice was con-
sidered a fourth method. Stutlents with complete sets of data -
: on experimental tasks in four third&‘l = 93) and four_iifth grade
.. - (N = 78) ¢lassropms in a rural midwestern school, serve as
subjects to test four hypotKeses: 1. Vocabulary retairfed \ﬂ‘llx.
differ for the four methods, 2. Vocabulary retention will be .-
g'/re_at‘est for the context method, 3. Regardless of reading

N

4. Regardless of sex of subject,vocabulary retention will occur
with all methods, . . ‘

Specially designed worksheets are used as instructional
materials. The set of worksheets corresponding to the associ-
- ation method teaches word meanings by pairing synonyms,
Worksheets fqr the category immethod use category labels with
.. provision for student participation to teach word meanings:
Worksheets for the context method teach word meanings in de-
flnlné and illustrative contexts with provision for-student ap- -
plication of the new word meanings. Commobn dictionary prac- )
. ‘tice consists of copying-definitions and writing sentences,
- The study is a repeated measures 4 x 4 Latin square type ¥
- design in-which each subject receives each method.” Subjects
. are taught twelve words a week for eight weeks. Performance
scores on eight evaluation tasks consisting of twelve sentepces,
each containing a blank for insertion of a new word taught during
the preceding week, are- the dependent variable. .
It is reported thit the methods used teteach word meanings
are different in effectiveness (p<.001). T?ﬁtext method {s
significantly better (p< .001) than the othe ;ir}i'ee methods for
s _both gradelevels. Good readers perform significantly better
(p< .001) than poor readers. The context method is the pre -
. ~ferred method for both these groups. There is no significant
. ..~ difference between tje performance of boys and girls, . Overall
©. . improvement for _tgwords tawght is significant’ (p < .001) for
~both grade levels. ' L \
Findings are supportive of instruction in teaching word. = %
meanings, especially instruction which includes using new wprds
in sentences which provide examples of usage in the.context
of familiar events. Associating new words with familiar syno-
¢ nyms is also supported. Use of category labels and dictionary
pr:ictice is not strongly supported. Results of the study ir_icli-
‘cate that an interactive model for cognitive processes provides
useful information for studies investigating ¥ ahul/ary develop-
ment.
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EFFECTS OF IMPOSED BACKGROUND NOISE' ON LISTEN- -
ING COMPREHENSION QF PRIMARY CHJLDREN o

HANDELSI\'IAN, Mary Crutchfield, Ed.D. University of SQu!l)'e‘rn

. ¥ B
Problem. The purpose of this study was to observe third-
grade students’ listening achievement in four different.auditory.
~ environments. The four environments were: (1) ambient room
noise; (2) ambient:room noise with imposed white noise; (3)am-
bient room noise with imposed playground noise; and (4) ambi-
ent room noise with music. The auditory environment of ambien
room noise alone was used as the contro] treatment.’ !
- The dependent variable under, study was the’total score’of
three subtests drawn from the Evan Wright Test of Listening
Comprehension fvhich consists of 10 subtests): - - -
Procedure. This study used a randomized contrgl-group
posttest-only design with intact classrooms. A random table
of numbers was used to assign one of four groups to the contral
condition (ambient roofn noite only) and each of the three othérs
" to one of the three experimental conditions. It was assumed
at each of the four groups was eqtivalent in lisfening cony
prehension skills. No pretests of listening skills were admin-
istered to the groups nor were g.’n-y teacher ratings of ‘students’
listening compreh®nsion ability employed.. ) .
Treatment of the data. A, separate analysis of vaﬁﬁﬁce test
" was conducted for eaf\}; of the three subparts gf the measuring
instrument (the Eyan Wright Test of Listening Comprehension)
~ as well as for the total score. ‘Each of the analyses of variance
tested the variability of the means of the four groups within the
study. A one-way analysis of variance was used in this Study

since no preconceived interactioh would be ableé to occur be-

. tween any of the four groups. The Scheffé procedure for both
the .05 and .01 levels of significance was used to-identify any
differences between group means. A Cochran C and a Bartlett-
Box F Test for Homogeneity of Variance was also used in the

. analysis. 7’ % S .

Selected findings. The three hypotheses of the study were:

(1) The imposition of white noise’in a normal classroom setting -
will result in a significantly greater listening comprehension
score by third-grade studends than will ambient room noise
alone. (2) The imposition of continuous playground noise in a.
normal classroom setting will result in a significantly greater
listening comprehension score by third-grade students than . .
will ambient room noigse alone. (3) The imposition of music in

a normal classroom setfing will result in a dignificantly greater
listening comprehension score by third-grade studénts than will
(a) ambient room noise 'alone, (b) imposed white noise and am- o
bient room noise, and (c) imposed continuous playground noise
and ambient room noise. The findings did not support the hy-
potheses. . ) .

. Conclusions. The following copclusions'were formulated:
(1) In nornﬁlilassrooms most students filter out irrelevant
features of auditory environment. (2) The application of
white noise to the educational setting does not_appear to result

»in increased listening comprehensjon. (3) The ‘mposition of
contiriuous playground noise has no discerniblc -ffect on listen-
ing comprehension. (4) The application of music to the edica-
tional setting does not appear to result in increased listevg

comprehension, :

Recommendations. (1) Students and teachers should be given

¥opportunities to prove Eo themselves that noise .does not signifi-

cantly'affect listening comprehensign. (2) Audifory training to
identify envirofimental noises should be éiven to students sp that °
they can more readily filter out noise not related to a learning .
task. (3) Students should be instructed that noisé is a normal .
condition in a workjng world and that a certain level of noise s
acceptable. (4) The sludycgﬁ%lld be replicated using’ (a) in- )
creased intensities of auditory environment, (b) a pdpulation of
children with-auditory decoding and encoding disabilities, and
(¢) different listeningltasks. '

{Copiesgavailable from Micrographics Department, Doheny
Library, USC, Los Angeles, CA 90007.) ' °



AN INVESTIGATION TO DETERMINE FACTORS AFFECT-‘— :

"ING SELECTED KINDFRGARTEN CHILDREN’S INVENTED
SPELLING . .

MAYHE . Dawn C:u‘olyn, Ph.D.
Uniyersity of _Georgi:;, 1977

Sup?lgl%r: Dj’ Ira E. Aaron B . S -
R 8 B N . . .
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Purposes of this study wereito deter
spelling strategfes used by-kindergarten ¢hildren who know - -
letter names and to determine if three agysumptions selected,
from earlier work in invented spelling. were borne out by data
oblained frora selectud pupils. The spe.ffic facioss investi-
gated include: (1) knowledge of letter-sdunds® (2) reading
readiness; -and (3) sight vocabulary. 'In addition, the spelling
strategies were analyzed to determipe f cquency of lvtters
selected for long and short vowels.

The.term “invented spelling” refers
dren devlse within standard orthoérraphyi for spelling selected
words. The spelling is classified "mvented" bccause cluld
. strategies are obviously used.

The swmple consisted.of 106 kindergarten children in the
Pittsylvania an

.

ine fuctors ‘aﬂec_ting

the spelllngé ctril— .

Rockinghum County School Systems (Virginia).
AH pupils kuew at least 20 nemes of the letters of the alphdbete )

Standar(h"c(l tests administéred-were T he Mmp‘n 1)urrell

." - Reading.Readineéss Analysis, Phonemes, and '1 h
v .Re.ldmes\ Test, Form evel I. In ad htum
: to-menhfv

Early 'Readens, wits used tr) determine §iy ht \n("lhu—

- lary and a measure for phonemically acce phhlr \pelltll'_‘,b was

* devised by thc.rhsmlchel . f -, .
The standavdized tests were acl:xﬁnistezre'rl in snsall sreups .-
but the sight vocabulary and spelling MeRsUTes werl asminis-
tered individually. Pupils weére shown words dn iidividual
cards and asked to read the "'m‘-.:'in(‘l-lr’hrl

Yonudh \.-,,‘.JA_.

inthe amlysis.
To defermine spelling. straregxe , each of 54 words s

- read, said iu u senterce. and ther rfpented. Puptls selected
dpplopl"'lufe lettors-from 28 ragnelic. capra! ettors,
0 ‘Anblysis of variance was used (vtesﬁhe(we research hy -

Y potheses. Inaddition. lhu plu(h(t‘\(' .tlm ol the coinbin: mon
9?mcﬂsurvw u‘.u(l and- the 'wpv'llm*r criterion wa sedeter mnn'(l
bY a dlualtiple stop wise regression analysis: The .05 level of
'probablllt) was used to destgnate” sivnificance. The remaining
(hta were trz.ntr'd descriptively. 4 7
tan analy sis of th(. results revealed thc following: fuctors
that bw;nm(. antly wffect invented spelting: (1) knowledi of
letter-sounds: (”) reading Toeadiness; and (3) sirht voo zlm— N
zgy The analysis alsoe revealed no significant differcnce be-
4ween male and female children on the spelling eriterion. In
. addition, children who use the knowledye of a closely re .xtcd

phonemeto spell aphonenie for which ng letter name is obvious -

score significantly hicher on the qpallm measure. Thetiden-
tified facfors also sxgmfu..m‘!ly contribute {o the ;)rﬂ(llctlve
.~ value of the spelling criteri ’

s - Further analysis of the &L.Ll revealed that 83 percent of the
subjects system'mcally used spelling strategies. Various
_levels of sophlshcatlon were exhibited und the followiny stages

,-were noted: Stage 1 = Some children (17 percent) made no at-
-tempt at spelling words. Stage 2 - Thirty-five percent of the
subjects selected x letter representing one phoneme, usually
the initial one. Stage 3 — Two phonemes: the 1rl[t1a1 and one ’
from various positions )vdhm the word, were sdlected by 25
percent of the children. Stage 4’ -g,,"iSome children (10 percend

’ --s,sstemat}caﬂy selected the initial and final phnneme Stage 5 -
.Thése children (9 percent) included vowels be en the nitial
and final phoneme. Stage 6 ~ The final stage \;x

by children (4 percent) who had begun to spell

.r ctly.

Overall evaluation of invented spellmcr indicatesthat the
factors investivated {knowledge of letter- sounds, rejg\ng'
readiness, and sight word vocabulary) do affect invented spell-
ing and that children are using specific strategies in a system-
atic way. App'u‘ently, there are stages of invented s_pellmcr
th'\t represent various levels of sophistication.

. ' Order No. 77 29 788 106 p.ngeb.
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GRAMMAR' FORWARD TO BASICS AN ANALYSIS OF THE. .

" INEFFECTIVENESS OF FORMAL GRAMMAR INSTRUCTION

' WITH A PROPOSAL
‘ING AND A PREL

OR CHANGES IN GRAMMAR TEACH-
ARY FEASIBILITY INVESTIGATION
Order No. 7730590 ’

=

OSBORNE. Chad Clinton, Ed D. Umversity of Massachusetts

. 1971, Z46pp D1rector' Proiessor Earl Seidman

The p rpose of this study was to lay. a foundation for chang-
ing the views and,methods of Ehglish teachers who want to ar _
have to teach grammar. Ne'u'ly a century oi educational re-

" searchhas failed to prove positive relntwnshlps between those

- narrow meaus of abstract semertce apalysis known'as- -formal
gramfn:u' and.the wider array of usage, mechamcs, and com-’

: munlc.ttlon skills which many teachers and c1t.rzensr mean by

_the term grammar. - Based on a variety of 1esearch and lan-

guage, stufly sources. a, variety. of explanations are given for
the inadequacy of formal grammir mstructxop and. at the -
same time. a basis is established.in theory and ‘empirical re-

search for alternative means Iol%t:-achmg grammar. Thé kinds
7and causes,of students’ errors ar
 rooted i

reviewed and seen to be
erformance features: outside the rcach of gr ammati-

cal 4#8rucTbn. Discussion of sentence thought and meaning

- and syntactlc mampul.at’on for logical and rhetorical effects .

are [ughhghted a8 emplrlcal_ly proven means bor~error reduc- .
tion and syntactic growth.

"~ Integrated with relevant 'pndxngs hom\‘r\;s':w_ﬁterature .
are a number of pomts from the history o mmar teaching,\ .

showingtheshistorical tradition of grammar teacHing to be
strlkingly different from {he usual notlon of traditional gram-

-mar tegching. Considexations of meaning, logic and rhetoric,
‘as well as of structure, are seen to have sturdiex historical

" cites evidence that semantic. competence develops more. slowly, '

. sentences. which relies on abstract terminelogy and rules,

~

roots than do the reductionist grammar textd which classtfy

only formal characteristics of words and sénteneess EI‘he.study .

4lso shows that school chlldren -have already mastered the syn-
tactic’ competence described by both traditional or modern for~
mal grammars, usually by the age of four, thus helping to ex-
platn why such instruction does not affect student language
performance. In contrast to ‘early mastery of syntax, the study
2 comontence‘ which the simnplistic and shallow sentenf‘es of
grammar texts overlook. " al /7 .

Incorpor atmg conclusions from Vygotsky, Piaget, and
Pyuner; a tifeoretical foundation is developed for basing sen-
ténce study and production on the relation between thought and
language. This foundation stresses meaning, motlvation and
manipulation of thought,and language--rather than analysis of

From this empirical and conceptual base, several criteria are
‘developed and used to assess grammar textbooks, revealing,
their inadequacies. Seven,principles, explained with examples

. of operational implicatiens, are then prop08ed as the basis far
reconceiving and reforming ammar teaching. The resulg of -

an implementation questionnaire indicate how- -each of these
seven principles are followed by teachers who have taken a
three credit in-service course called “Begone Dull" Granimar!”
The.principles stress having students produce, manipulate and

study_sentences with pointed meanings, using a varlety of single -

sentence composition forms,.and integrating the senZence w
_with other aspects of both language study, and the br

substantial

either somewhat, mostly, or always. “Thus conclysions based

on'preliminary data suggest English teachers can be persuaded.

to replace traditional approaches to_formal grammar fnstruc-
tion when given redsons to do so and alternative means to pur-
sue grammar objectives. Slightly less than 20% of the teachers
reported encountering barriers to 1mple/ enting the proposed
alternatives to formal grammar desplte their \mtral estimate
that external expectatlons would be Iar more potent % force.
When basics dre taught in our schools they ought not tp rely *
upon the discredited content and methodq of formal grammar.

’

-

ader ' areas .

‘of the English curricq}um. Teachers in the- study/reported im-".
- plementing these changes in grammar teaching to'a
- degree, over 80% indicating each princiﬂle was/tmplemented

X
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THE DEVELOPMENT OF LISTENING AND METAL :
, . 'METALISTENING

SKILLS IN' YOUNG CHILDREN Order No. 7800797 -
. RYSBERG, Jane T -

Ann, Ph'D. Arizona St: - :
o ,54pp. ‘..' o ‘ .ﬂnzona State QQ\versity, 19_71,

;. Th’r‘ee—, 5-, 7-, and 9-year-olds ‘were presented withht\}m .
o listening tasks., The first task, in thé form of a game, was de-
A signed.to assess (a) the child’'s abflity to listen to Instructions, -
. (b) the child's state of .readiness 1} relation to the demands of E
the task,and (c) the child’s performance on the task under
varying instructjonal conditions. The $econd task required the- .
child to make juugments on relative listenimg difficultyy when.
presented an array of metalistening fasks, By aye 9, children
.were still not able to achieyve a perfect performance on the
_.qué Task. Yet, by age 5, the children understood many of
“the/metalistening variables for the Judgment Task. This ndi-
! cates that knowledge of 4istening variables alone does not de-

. termine performance.. Three-year-olds achieved significantly
/_lo'\ﬁ'er scores in both the Game- and Judgment Tasks than §-,\
;T and 9-year-olds. Several hypotheses were advanced to ac-

. //' count for the disparity i'n the performance of the youngest chil~

/ dren uged in this study. .o "
/ . o o S
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A COMPARISON OF THE ATl TITUDFES OF FLEMENTARY
CLASSROOM 'I'I'TAC‘I'ERS IN IOWA AND EXPERTS IN THE
FIELD OF LANGUAGE ARYTS TOWARD CRTATIVE SELF-
EXPREFSSION IN RELATION TO QTHER ASPECYS OF TIH
LARGUAGE ARTS CURRICULUNM - )
Y

SILBERBIRG GROSSMAN, Cheryl Aun, Ph.D. 2!

* The Univdersity of lowa,-1977

.
c
-

Supervisor: Professor Beatrjce A. Furner
. Y . .
"jThcﬂpurpose of this study was to gain evidggice réparding the
attitudes of teachers and expertsin the field of language arts
toward creative self-expression in relation to Bther aspects of &
* the language arts curriculum. The data were gathered to an-
lwer the fc1l3w: ng g eniions: 1. What txe the a.titudes of ele-
mentary grade te‘a’chers and experts imthe field of language °
"arts foward creative-Gelf-expression? 2. How do teachers or
experts who hold differgnt attitudes toward creative gelf- -
expresSion compare with regard to the-tim allocatits each
gives-to activities in a hypothetical languagg arts prgaram for
) grgd,es"K-hG? 3. Do teachers and experts exgress siMilar atti--
. ¢ . tudes toward celected philosophical statements concerning
creative se¥-expression? 4. Do teachexs and experts assign
the sampe time alloeations to varinus aspects of & hypothetical
language arts program for grades K—67? T ‘
A guestionnaire’ was designed which ipcluded a five~point. -
. sixteen item, Likert-scale (responses ran ing from *Strongly
. Disagree” to “Strongly Agre(;;) covering iﬁportant issues i'e-:
lated to creative self-expression, eight of which were designed )
‘to’constitute a hélief se} toward “traditional” views of the lan- o
. guage arts and eight’de izned to constitute a belief set toward
creative self-expression, 2) a hypothetical language arts pro= -
. gram in which the sample selecled could indicate their pre- s
ferred curricular emphases hy allocating one hundred upitg of
me_over twelve activities, and 3) a section dedigned to elicit
emographic information. It “was mailed 1o a rdndom sample
of 299 lowa elementary teachers and to 112 experts 'in the field
having met criteri‘to establish scholdrly of research interest
in the language art$ curriculum. Of the 299 questionnidires
v mailed to teachers, 238 (79.'6 percent) were returned and in-
cluded for analysis, while 69 (81.6 percent) of the experts.re-
~turned cox:(nplel'ego questionnaires.

v . . ’

: - A

-how teachers with different attitudes toward the itcmszén the

~over a hypothetical larpuage arts program. Igentical analyses

' AN INVESTIGATION OF THE_EFFECTS OF.SYMBOLIC
. PLAY ON AURAL LANGUAGE COMPREHENSION IN FIVE-,

CHILDREN . _ .-

In order to determine differences between the attitudes of -

teachers-and experts, cross tabulations between the responses,
of the groups were prepared for the responses to each ftem on™". - |

the Likert-scale. Percentages of different respons'cs:\veréfthpn

/

“developed as well as a chi-square test of gssqciation.

A pne-way analysis of variance wag employell to conipa.re

Likert-scale regarding creative self~expression alfocated time .. -
were performed for the experts. [/ ) =
~_To examine the differences between dxperts and teachers
on the hypothetical language arts program the t-statistic was’.
employed. : - . AP
~ “Based on the Statistical analysis and.within the limitatidns,
of t-he"sludy, it c:n be emicluded that: 1. A preater percentage
of teachers than experts agreed qf were neufrally disposeli.--»
toward ~raditional” views af Hm‘ﬁngguge’ arts and 3 g{e:gter
'pcrcenl:rgc of experts than teachers :1;:1’ue_d. wi%ln‘iton’ls st;ih‘:d o T

positively - toyard (-x‘c:tti\'(:‘sulf_-cxprcssinn\.' 2. Experts allo-
cated significantly move time units to creative self-expression
activitiesg while téachers allocated sigpificantly more time units
to sk;ll oriented nctivitjr'.'s.- 3. There is a trend for teaghers - e
who agreed with creative self-expression items to allecate ‘
m?'_e tinie to creative self-expression activities and those,who’
wlre neutral or disacreefl Lo cyeative self-géxpression-itemg 6
allocate more time to skill7aétivities. 4, Thereis a trend for
teachers who disagreed. to "tx‘:ld.itip‘h,ﬁ,l"'*items'»ta allocite mgore
“fime th creative self-expressjon activities, while'tliose who
agreed to “tradition:l” items allocated more tin;e to skill ac-* °*
tivities. *5."Experts who did Hgt favor creative _sglf-éxpressi'gxl -
items at the expense of yrammar and mechanics and helieved’ - '
that areas of thd language arts should be taught as separay' S
courses allocated more time to Functional writing. 6. Experts
who Iavorcq“'“tmditional" views of the language arts allocated
‘more time to skill-activities. Order No. 77-28,461, 216 pages.” °
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SIX-, AND SEVEN-YEAR~-OLD NATIVE AMERICAN
. der No, 7727765

SILVERN, Steven Bruce, Ph.D." The University o Wisconsin~

. Madison, 1977. 98pp. Supervisor: ¥issistant Profesgor Thomas -

Daniels Yawkey . - -

"'I‘lie»pres.ent investigation hypothtesized that children-who
were allowed-to act out al story would be better able to recall
the story than children who used puppets to represent the story.
Evidence ywhich was compiled on 120 Native American children, '

. ages 5-, 6- and 7-years, indicated that the hypothests was not * -
‘supported. It seeméd that both groups of children performed -

equally well on a recall task,as measured by a cloze procedure’
Furthermore, the tipie when the children played seemed not’.
to affect recall abllity. Childrén’s Scores on the cloze prace-
dure appeared to be comnparable despite treatment condition.,
. While not considered a major finding, the main effect of age
was found to be significant. ‘The notion that younger children
:.requl'ré special mediational consideratigns was thus supported. -

Significant effects wes€ found for the third major research
question; namely: Would play and temporal proximity aid
younger.ghlldreh in the comprehension task to a greater degree
than older children? It appeared that there were greater dif-
ferences in play for the younger children glven‘me tl-mlngo{ 2,
*play, than differences’ for older children. It seemed’possible .
that the puppets used during the story may have s_grved as dan-
appropriate tue. Puppets used after the stoxy may have only’
served as astoy. Older children, of course, appeated to do
equally well in all the conditions. S ~



A‘N ANALYSIS OF THREE . METHODS 6;‘ TEACHING SEN-
' TENCE CONSTRUGTION" TO' SLOW *LEARNING EIGHTH

A COMPARISON OF TWO NIETHODS- OF TEACHING SPELL--

ING:. AS ADMINIS'I‘ERED TO LOW A' ILfITY NINTH-GRADE ,

e

GRADE STUDENTS IN A SELECTED JUNIOR HIGH SCHOOL -« STUDEN'I‘S Order No. 7731094

- ) .Order No. '7806761 ’ ) B ) . : .
: ) > WESTON Paul Francis, Ph.D. Brlgh Young Umversity,

TONJES ‘Brtice Alan, Ed. D !I‘he Universxty of Florida, 19717, .o 1977 147pp Chzurmah Ruth K. Ham T ond . T

iy M'lpp Chairman' D} Vincent"McGuxre : :
" - The p\irpose
“The purpése oi this study was to L'omp.xr.e.three instructional
’ methods in teaeffing" eighth grade slow learners how to write
and recognlae complete sentences and-how to write compound  °
and complex sentences; ’ é study fdentified poor writers by } /
academic performance during the first semester %of eighth !
gfade, by eighith- grade: state-wxde test scorges, By performance . '
: on a standardxzed' veaf]ing test, “and by attendance, The study , . =~
.attempted to a.ns\ver ese questxons 1. What were the chai-ac- T
. .teristics of eighth grade students who were judged to be in t\1e S
" - lower fifth of their class? 2. How ‘accurately were the students’
- seheduled into slow learner classes by writing ability? 3. What
“effect did the three instructional methods e gn the ability ,
" of the students to recognize complete sentences? 4. “What effect
_ did the«thfee instructipgal methods have on students’ ability to-
. write s}!ntences with more words per clause, more clauses
+ . per t-unit, more words per sentence, mote t-units per-sen-
" - tence, and more words per t-unit? _
. The design of the study resembled the separate sample pre- - . . : -
‘ _!est—posttest control group design but lacked randomizatiom : o '
Students were ncR\u\ndomly assigned to the classés, but the
treatment was rantiomly assigned to the classes. o )
. The nult hypotheses which were tested may be summa.rized .
ag'follows: Hypdtheses 1-6. There is no- significant correla- - .
tion between writing ability and 1) ability to recogn{;e domplete .
sentences; 2) knowledge of grammar; "3) reading grade level; '
‘4) first semlester grade point average;- 5) first semestér days
~ absént from' school; 6) stple-wide test ‘scores. Hypothesis 7.
There is no signiii ant difference in the mean writing ability .
of students in the tjree experimental groups, the one control
group, and the resf of the student population at the &eginning \
of eighth grade. Hypotheses 8—14. There.is no sighificant ' ) - .
improvement in any of the three experimental-groups and one - - .
control group in their. abilities to 8) write sentences with more ) ‘
words per clause; 9) write sentences with more clause_s per : . o v
t-unit; 10) write sentences with more words per t-unit; _ . : . ‘ B
11) write sentences with more words per t-unit;” 12) write sen- '
tences With more wdrds per sentence; -13) recognize complete . -
séntences; 14) know more traditional gram dnd grammdr . . ) o B
) terminolqu Hypothesis 15. There is no sigmﬁcant ‘difference ‘ ' : ' .
in amount of improvement among any of the e.xperimental groups : N
"in hypotheses eight through fourteen above. - . '
Da.ta. were collected on all eighth gradeérs enrollgd at the
school a.nd pre- and posttests were administered to the three
.+ experimental groups and oner{czntrol group. Correlation was. - ) :

tion Impress Method (VIN) or the test-st\.\dy—test method of .
teachmg spelling 1gn1f1cantly xmprovea the spglhng achieve-. =
‘ment, over - 13-week periad, of low ability ninth-grade stu~ °
dents-at Oak Grove High School in®San Jose, Galifornia. Sub- -
jects consisted of 41 randomly seltcted students. Achievement
was measured in a pre;’post- tesf design- th\p the spelllng dub- .
tests of theAWRAT 3nd CT? and 3 teachep-made teslk. In order
" to detérmine significancé, f-tests were ut ized. :

Results indicated that botRgthe Visualxzatfomlmpress Method . 3
(vIM) and the test-study-test method had a pOSltlve effecton~ - 7 -
spelling achievement when uSed in conj nction with motpr-per- |
ceptual activities. it vas cancluc.>c:‘-‘t/h£ VIl dnd tae test-study- |
test methgd of spelling instruction ‘dre efffctive in improving ~
the_spelling achievement of low ability ninth- grade students
“when used in con]unctxon with motor- pm Ceptual nctlvxtles

q;sthls st}xdy was to detenmlne if the Vlsualiha—
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-made by use of Pear on’s proguct-moment correlation. Sig-
nificant dxfferenée and signiffcant improvement. was calculated : ] ]
by use of student’s t, I ‘ : - o e
-Five of the six charactensth, sentence recogmtion gram-~ )
o mar knowledge reading grade level, first semester grade point
average, and state-wide test scores were correlatéd with writing.
abxhty at the .05 level. Students were scheduled into remedial
* ‘glasses on the basis of writing ability forty percent of the time.
The .data .showed that combining direct instruetion and

révision during the same class period to be the pnly method in
which students were able to improve their writidg significantly.
In only one case was there a significant diiference in amount ‘
“of improvement in’ comparison to tK{'a other éxperimental S

methOdS. ) L . ! - - ) . ‘ ' - . o
. ) ’ o
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. Copies of the dissertations may be.obtalned‘by dﬂaressi

your request tos .

i ) ) ' A
Aniversity Microfilms'- In
300 North Zeeb Road
Ann Arbor,,Mlchl '
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