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, ‘ . .. DUCED, EXACTLY A§ REC
) ;?E PERSON OR ORGANIZA?:;E‘%;‘Z?P’J“
Bu.r&elan Inventlon frOm Pentad to Dlalectlc . R A ING IT PDINTS OF VIEW OR OPINIONS
, . . TATED DO NOT NECESSARILY REPRE-
| | ) é%t}g:rol:il:L NATIONAL INSTITUTE OF
. » B . . . . B . e OSITION OR POLICY
. Anyone who has llstened to dlscus31ons of.Chrlstensen rhetoric or sentence i

K

A .
comblnlng must be 5truck by the soohlstlcatlon of the. methods avallable for the.7

/
J

.teach:Lno of'style. My . purpose here is to offer ‘sone 1nventlonal models from

o,

Burke ln the.hooe of show1ng how - somethlng of the same 41nd of sophlstlcated

systematlzatlon can support the'teachlng of 1nvent19n _Burkelan 1nventlon

attracts me because\he prov1des a model oﬁ{athlet1c1sm ln%éiSCours;b rather.

tra inlngpln nlmbleness of

/,/

el remember, dlalectlc was useful as a pro

°

Eaeded/vc, ?{

T t-hought. Burke has, in ‘an :meortaqt sens’

“with abs%ractlons oplnlons probabilltles ano i

yq’ v \ .
It'is-cqncerned with

|

S Burkelan lnventlon has one llmltatlon, howe,e_

’ " - 4 -

' 1nterpretatlon, so it has llttle aoollcatwon to

.

.ere’objepts, unléss tie user
— - s : : Lo :

1s a pantheist-and ~1111ng to see a ‘tree or: roci

.

as an ‘dct of a God or Law. -

i s

comzlete with ourooses agencies and lar"er con,exts . This limitation, hawever,
1 \ - . '

gives power to Burke's systems or method in fo using intensively on the
. - N » . R »

- re
? iﬁterpretive and transformational processes of languagejand thought. Burke,. in
. . A - ) \ "

A Grammar of Motives takes as nls subgeot the rtransformatlons and embarrassments 4

~ of expression, " the confusifis and‘subtleties hat bo L. and make possible ,

‘the acts of readlnv ilting and rewritino.1 h parti & 13 Burke' ives us a
g g

.

way of seeing the rewrltlng process as a klnd Qf dialectic in we ch the erter
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is not merely polishing what he has said, but exploping more fully what he can

What 1 wq@l do here then will be to dlscuss a number of Bur&elan models _ ' |

-

systems and tricks that seem to me apollcable to pre—wrltlnc and rev1s1on

processes, - o ' '

0 \" . . ,' N . - N . X u . )
s ’ "y f> “ o ’
S C - Y - ) . .

The most commonly recognlzed of Burke's models is, of course, the Pentad,

)0

. Burke's instrument for 1nteroret1ng actual and potentlal motlves For Burke -
4

urhetor1c1ans called ”cop;a " ja mass of ideas and attitudes th at one can choose"

the—pen%ad-eve;ved as_a dlalectlcal dev1ce for “roundlng" .one's persoectlve,.

for preventlng one from llmltln° hlmself to the oartlalness of a slngle

i ( s
oerSDectlve. Qence the habit- in Burke that many obJect to, the obsession with -

flndlng new and often 1nconvruous perSpectlves Howard Nemerov once said of

7

'.Burke that he understood how "readlng in" to a poem was as 1mportant an o+ T

N {

' analytlcal sklll as "rea g out oI should add that at thﬁ tlme Nemerov was

.dolnc a numerologlcal analys1s of Burke's w1nter malllng addresses. Such

‘\3; » / > )
,zanlness is not a waste of tlme, however, for it orov1des what thﬁ c1asslcal .,

t

S

' \

between. ‘_ . / ' . " , \'- “ﬂ "
g i . . . ~
‘ , _
tion of the

~w

‘ In my dlscus31on of ‘the pentad I w1ll velop an'interoret

one- stanza poem by Emllnylcklnson on the b ck of your 01bl_ograp y sheet

L7 ' / .

I am uslng a poem oecauSe«poetry's breadth of . self-awareness orov1dgs a better
- : v

. demonstratlon of the potentlal breadth of . Burkeian anyly31s than would, say, a

- ®

student paper..

From his slim Palace in the Dust, o

He .relegates fthe realm - . ) e
_More 16yal for.the exody . .
1A S oefallen him.

hn \

Tt is é piece F wot unllxe much of to- :n in late -

'nineteenth-century Hew Engiand. It yould seem that it was. s a soon'aftervthe
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_,blend of theologlcal and legal terms. | S “_: ’ '._-‘ - .*” »

Jdeath of Emlly's father, almost I would llke to thlnk as a reflex

‘there is wrltlng Dylngfls rendered in- terms of "relegatlon" d "éiody n

{ C e R . . . _»u P o . s / t P .
" g o .
In a pentadlc analy31s, we try to 1dent1fy asoects of the'poem related td\

categorles of. the dramatlc s1tuatlon-—act -scene, agent agency and ourpose.

The first term ds act--what 1s done here° There ls dymng, there is grlef and
W ) /

.
i .
(, > v

o =rrlef is translated 1nto "1ncrea31ng loyalty,” and the poem is written in-a. r, A\»r

TIPS : ! . LI

-

The secgnd term 1s scene--what contexts are. glven and implled7 qfhere is the

5 ) - . . B ( ( ' E o ‘/\

]arave, translated into a oalace there 1s the home and the- mlnd of the ooet o ),/

g/ |

N

: Py
¢ medla of" express1on and control, ways of” communlcatlng.

P

R4 K B _ \ A

.translated ::nto« the "realm." / S ) N /

S N . | “ . c . v -

The thlrd term is Aoent--Nho is act;ng” Thgre is ‘the "he” of the ooem who

s '\~ » i_t
"1s" ln a certaln senSe the poet's father, but also any dy1ng man and Chrlst -

The lack of an antecedent for "he" 1n the poem permlts tglgﬁsort of abstractrbn. ,';;f;‘

— . v‘_qd{];.

'Then.there is’ the poet she is also generallzed as the "realng" and*thus .can be g-“'ﬁ :“

’
e

seen as any human copfrontlng the fact of death. _n,‘ - 4 s /

\
9

o
" The fourth term 1s Agency—-and here wrltlng, dy®ng and loyaltyzare all /

/e

i /"

_ntentlons as th‘ ooem artlculates boéh grief and‘a klnd”of ool;tlcal rebelllon , 2o

.” Fd - /
{ Once weflde tify these aspects and categorles, we can get lnto the mich

‘Ssubtler,came of the ratiogs Burke is very 1nterested ln the way the categorles

/ 1/ o

relate/to each otner, how tney dbminate each other 1n oartlcular ‘choices of
l‘/ s, R*'“ 2
terms that the writer makes as he wrltes leen.tne%flve terms, there are ten o

- -

‘t- L . P
nossible ratlos: lct-Scene Act -Agent, sct-agency, Act-Purpose, Scene-izent,

Scene-Agency, Scene-Purmose, Agent-iAgency, Agent-Purpose, Agency-Purcose;
; S . . . . :
/ 3 - . P -

- ' i £ . . . ’
-1In gach of these ratios, one term can become an interpretation of the other,

o

1
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to the chklnson ooem;'we can begln\V1th the Act Scene ratlo--“
/ ! Th e
| /ﬁln what ways can've see the-scene as an 1nterpretatlon of the act or acts° T

-

Th;f'questlon can help us to4read the poem as a dramatlzatlon gidNew nngland o

des toward death It 1s a commonplace that theologlcal legal terms«‘ e

7Eand perspectlves were often.conflated or confused/ ii” . ?” ”oi’°]_", \

. - : : o7 :‘ .
, CU :

Then we can oo to Act Agent--ln what/way does the actlon represent or 17.

i‘dramatlze conditlons of mlnd? Thls allows us.to 1nterpretjthe poem psycholog1ca1ly1
o / LR ! /' -
st jJe can seelthe 1ron1es of the father s condltlon, and%the death—obsess1on of the o

Iz S L

;.nbet The Act Agency ratlo permlts us to read the poem as a/studJ ln ooetry éﬁﬁ“ﬁﬁqj
S _

upoetlcs .or as an analytlcal and explorat1¢e game w1th languaoe, test1ng ranges

v.‘.,.‘/ /»*'

of re1erent1allty - Act- Puroose lets us read the ooem as an express1on of gr1ef

. lets us read death as an. efoesslon oﬁ/frustratlon w1th tne vorld of one's o 5; Cel

/ - PR .

A [

personal relatlons. Scene-Agent allows us to read Emlly Drcklnson s home and o
'culture as DrOJeCthHS of the nlnds of Emlly and her father maklng them 1mportant

character types Scene-Agent allows Us to read cultural and home settlngs as

/ . i i
r ;

language -as waJs of composlno and underg%andlno experlence ,SceneAPuroose allows'u'

'

[

s to read culture and home as exoresslons o 1ntentlons, ournoses and oow%B for

1

l ooth ooet and father- the hymn ) \?a refle ts b%fh Emmjyﬁs 1ntense des1re for
-forder and .an effort to draw on her hyrch en.'ronment as: a waJ of order:nc and

QdQﬂtrol_lnc nlnd and heart | . . ' i ST f T -//7
. ]‘ (,._.ﬁ\‘ . - - - ) )
IR And on we can g0 through this dizzying series of Shlftlnﬂ ;7tsoect1ves—-hgency-
R \\} . - cw o
Punpose~can make us aware of now Emlly reg1sters an awareness t

?kthenselves can work out thelr own 1ntentlons or purposes ln the lives of n

at Tanguages in

=

an awareness thdt is ‘ones of the hidden caverns in Emlly s crreatest‘,-vaﬁoems. The

o e

" system cgn be comollcatuu almost to ihflnlty. In a later version of A Grammar of

'”Ebtives Bur&e found reason to add the term ”Attltude" to the pentad as being '
- I8 i .
31on111cantly dlstlnct from "Agent" and "Purpose " This oroduces a whole series
' /o * : .

/
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of“new ratlos as sources of dlstlnct perspectlves Mr Kneupper has developed

v o

“'rmzltlples " ,v C _’ S oL v e

",, The p01nt I would want to emphaslze,,however is the general appllcablllty, '

,"‘ {
fiof thls method to any kind of statement?#r expresslon—-ooem, letter, text book

inlcture, muslcal composltlon, garden, and student eSSay" : ”C | ': -
i . .’ ‘ ; .5 ‘ | .:

"/

understood wﬁen seen agalnst the genéraleackground of. Burke s concern w1th

7f~ays td makfﬁ/hjee-way ratlos, and I suopose one's. mlnd could 7 make _use of other

Burke s oentad is the most specjabular of hlS 1nvent}onal systems but 1s best[ﬁ

“§ »

fnother dlalectlcal games that Burke uses 1n A Grammar of dotlves can be used
3 ! ] .

_to develop lnventlonal -skills to be used in the rev151on and evaluatlon orocesses :

]
o

Let us assume’ that a student has wrltten a rather stock freshman theme w1th
the folloylng thesls -Y"I declded to go to the Unlverslty of Xanadu becauSe of /
‘j 1ts tradltlon of academlc excellence no If he. is worklng w1th standard rhetor1c

text like Baker s The Pract1cal Stvllst the

'interestlno and sincere" arguments to supoo
'}\\ﬁip his repetolre, however, he will head of on a different track to.reflne“ .

: translate, transform or reverse thls the 1s ‘and in the process lead hlmsell lnto,

a far/rlcher comnosltlonal context . f
Flrst he might tea51ng hls sentence a- bit, asklng what the etvmolo yyof‘

he word ”Tradltwon" mlgnt\

have to do Nlth what he is trying to sav ol he goes
to, the OEﬁ ne will flnd a number of contradlctory def1n1tlon§;-for fhstanee

!
-in Church rlstory, t}odltaon was the treasonous g1v1n° up of sacred secrets.

That might get the student thlnklng in an 1nterest1nc way about what he excects

: _ N ~ .
"traditions. of academic excellence" to do*;or nim.

Seccnd, he might try to evnlore the 1ifits of ;4s agreement with his thkesis

57 making it part of-a dio ect1cal process and_ by finding 51tudt10ns in which it

srctld not hold valid. Jould "traditions of academlc excell ence“ be of mucn coon

~
- -

tudent.- W1ll s1mply go on. to flnd-;,

orfdevelop this p01nt dith Burke o

jdlalectlc “In the resE_of this d18§u581on I will‘suggest how a’ number of the‘ ,_%V

o



o - : . . . . " .
o
‘ ,'sn.gm.flcance 1n h::.s cholce of a’ nursery ~school for his ch:lﬂ:d “or a tra:.nlng

' program in computer orogranun:l.ng. : ‘hght he not be’ look:mg for someth:Lng else
" 4n maklng such educatn.onal cholces? R

The composn.tlon stud,ent is usually glven one very heavy dose of advice to

L
"sn.mphi“y L &ke remJ.nds us that tl?e reverse advn.cé’“ 1s often Just as valld-&

’v

to f:Lnd the comolex in the s:mele , ,Ihat complex ideas, mot1ves, purposes

-

_or whatever he behJ.nd our studEnt's simple bellef‘ in the value of k! trad:L ion - - '
. ,

- of academ_lc excellence'? Is h:l.s beJ_'Lef based‘on lnherlted preJudJ.ces, on mot1ves *

,that relate more to his soc1al pos1tlon than t\o‘ ha.s -education? Thn.s llttle '

. . o e

,

trlck of forcmg one.self to see add:Ltlonal rnotlves can deflect the student from §

"'ﬁ'_ a bad subJect to a more orom1s1ng one ’f"

Another dev1ce would be what Burke calls "Expansn.on ~of C1rct§1ference n

r 4 ;
,Auere he is. Worklng from a Hegehan d:Lalectlc model. . A thought generates J,ts A ~
' "jopposlte or negat;!ve, and together they generate a’ hlgher synthesn.s~of gﬁth . Y‘ :

s:ane the mind cdnnot rest ;.n contrad:Lctlon. .TnJ.s system might lead our student

_ \\J_nto a- l1ne of thought somethlng l:me thJ_s a trad:Ltlon of academlc excellence

P . >
‘1s good but in what resoect is 1t not cood” THen, how can the conf@.ct be o

= resolved" ‘Ihat klnd of 'sentence can- be w)rltten now‘? That sentence can in turn
. b@,‘_ countered,. and the process can go on and on un‘tll 1»t fai ls to produce new '

| ‘perspecti.ves or -refinemeé,ts. L R S .

| Another dev1ce is wha*h Burke cdils- "Translatlon T’ e fr;quently advise ' o

_' our students to be more concrete. Burke_agam lnverts.the '-rna,tter and finds a
real value in encouraging the opposite asarel’l--.the student does not need only
to "c_dnc}retize" his discourse, ‘he must also be able to "alembicate"! in Surke's

quaint/u‘se of the old alchemical term,;f This is not a crenerally‘aporec" ated

b

'.S/lll J_n our day and aoe, but ‘it can helo in teaching a control of jarzon and

.

.,other forms of abstractn.on In Bur‘ce's own writing, the device of translation

+ is the source of a good deaJ. of exasneratlon for readers who do not recogm.ze the

- fun involved. In A Grammar of Motives, the relatively. :Lnnocuous phrase; ‘"here .

\ RN
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b'wishes'are in-confllct " is alemblcated anto "where the soverelgn 1deallty of

the 'confluence‘ or. ‘balancel or 'oansperm;a' of all w1shes must be translated

1nto the idiom of practl al conslderatlons n3 At another 001nt.~"c01tus" becomes o
‘"a dlalectlcal alchemy whe?l

e 4

Our-student's sentence could

by ac UlSltlon ] readlly transformed lnto enllchtenment.“h
& >

translated d o "I llke the 1dea of s:.ttho

in the same chalr as Bertrand Rudsell;" ordp to'"I came to the Unaversltj of
; :

~

&anadu to 1dent1fy w1th ?gd artlc ate from a sysﬁfm grounded in an amblence ‘-" S

of 1nd1v1dual achlevement and soc al ar1stocrac$ i Such sentences may not be

"a

araceful as prose out useful -as 1nventlon. I can testlfy to the effort of*mind ..
o - » '
that goes 1nto produc_ng such sentencesu - ) . ' ' L i’ '

~

@

The oentad 1tself is another such dlalectlcal“device. My-use of it on the

poem by Emilj Dickinson should suogest how it can enrlch the ,student's resources.

.

-for wrltfﬁg by developlng ais awareness of the contexts -and motlves from which
h1s 1n1t1al comb031tlonal ch01ces come. There are others 3s well full

v exblications of whlch would take un mch more tlme than I have to soend here.

B

'

The four niMaster Tr0pes"--metaphor, metonymy,,SJnechdoche and 1ronj=—that Burke!' -

v

: discusses 'in the flnal aooendlx of ;ragmgr of ° Motn.ves5 oecome a handlist of\ .
t0p1cs for analyZan*the relatlonshlp tetween ideas and things Burke also olays

at some length with a ;et of terms he“borrows from Colerldge for etplorlng any

dlalectlcal d1v1slon, any d1st1nct10n between two. temnsé Any such dlstlnctlon

' L »

can be seen or lnterpreted as 1dent1ty, dualltyb polarlty, s;nthes1s, 1nd1fference,

predomlnance successlon alternatlon and/or suostltutlon Each term gives‘a way of
.-/

seelng a. soec111c substahce behlnd the substantlve in Jlttgensteln's ohrase of* g

£and1na an aspect of the total potentlal meanlng of”’ the distinction. Here, as .-

nowher®e else in our pedagoglcal llterature this s1de of Arist¥tle, we have a - »
" true "calisthenics for the mind." e :
: ' .o . C . I " -0 R '. VA . 'O - &

: . ' : .
N - x
Burke is lmoofkant for two: ba51c reasons. First, .he is the major X&erican

n

o spdkesman ‘in our Century for a- rhetoric grounded in dlalect:Lc.‘I,.n The MNew,

. S .
. : ,
) N e rh' -.J ‘ . . U 1
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Rhetoric. Chaim Perelman makes the fascinating argument that argumentation
N
should be grounded in essentially pre~Cartesian ways of thinking about discourse,

in the balance of hetoric and dialectic It is an arouable QRSition that Burke‘s
/ P
maJor achievement as a writer, rhetorician and critic is his broadening of our
. &
understanding pf the logic of discourse by returning to a pre-Cartesian emphasis .

" on dialectic, ‘the logic of opinions rather than verifiable terms. o * b ‘i

Sécond Burke offers a way of getting beyond our narrow‘and almost obseSsive

-~
concern w1th linguistio style. For Burke, writing is action rather than linguistic .
. g

ﬂ process, a matter~of interpreting motives rather than pfOCFSSIHg information, . .ng

i //a matter of dialectic rather than syntax, -and his emphasis prov1des a counter
i I3

// by which our present methods of teaching writing, our new;st methods as well as

N

’ 4
“our older ones, can-be improved.

~
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