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Cu:rent reading theory suggests that oral langnage .
. 8kills and reading ;kills interact with and implement. each other.
Three guidelines are helpful in shaping the develcpment of proficient
- readers. (1) Proa kindergatten -on, each year should be spent moving °
from oral language to print. g&hernore, the move within oral
language should .be -from dialogue™to momologue to narrative to =
exposition in emphasis. (2) Movement through the grades. should"
incorpornte an incremsing number of activities cast in a rhetorical
settings (the reader shculd move from a relatively rich fictive
* mode--short stories and drama--to assertions, paragraphs, and
passages in which the reader must focus on syntactic and semantic
" detail). Development of coaprehension skills in rhetorical settings
- 'should begin with metalinguistic games (playing ith language) in the .
qatliest years of school. (3) As the/student moves through .the
grades, there should besan effort to coordinate jcint involvement in
utterance and text activities., This coordination allowe comprehension
skills learned in one mode of discourse to be applied in anothet’lode
of discourse. (TJ)
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stream of oral discourse.
Se¢arle, refer vto iueh functions-as categories of "Speech acts.
1969) 1hls langaége use, 1n lts orosser forms at least, appears very- early
. . & . P
v . ) In the dev cpment ot the cntln as Lo;s Bloom points out in her research
' in’ devtlopmantar‘psychoLﬁpgulstles She’c1tes for'inStance,‘the mplttple ’
uch as ., "Mommy gOLK; by | hor own:child, fnvsome instances |
J ‘ 1?f the mother-.
In other
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o LANGUAGE GAMES———«
AN IMPORTANT compomzm OF THE READING PROGRAM
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Several years ago a German 1anguage philosopher, LudW1g Wlttgensteln,
claborated ‘the concept of "language games In his work, (most pronlnent of -
whlch ia t"anslatlon hds. . “been Thé‘ﬁkue and Brown Books) he suggests that:

7~ .

'/

ilghest 11ngu1stic sophlst;catlon in both

¢ .
rexpllc1t and- 1mwllclt uses of languaoe for shaplng contexts and messages
The proposltlonal and non-

>
human'beings reach their
For communlvatlng a- spec1f1ed set of«1nformat10n as denotatlvely

'aszmnch as
def;ned ir the lexleal items of the uttérance.
ivnal uses of langudge in everyday fnnctlonlng for human belngs
extends 1ar beyond mere communlgathzn of 1nformat10n as spec1fled 1n the
The contemporary languace phlldsopher, John :
tSearle,

v

uses of utteragces S
utterance vas used 1O assert )roposLtLons about actﬁons

o _this
?

5
3l
.
-~
’

She was pchlnb up the sock or placing it in‘a drawer, éﬁc
cases, the us:er.[
-y ,’
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cing.thenfdefines”theimeaning(of:;he;htxerance as much as, if not mope than,
. I than,

. Jeast 'in oral modes of dlscourse, 1anguage~as meanlng beaner or 1nvoker is

‘mental energies to musical concefns. However, the writer overall is denied

o ) . . N . ) . . L . -v g ~' l- L, ' '," ; .
. . L . - s ' Language GameS-- 2
\ ot < . N t .- LI D - ' . -\ iy _"

_or behavior. "I'm putting the sdck on" or the like. The act of the: assert~ B

¢
o '

co
u . , . SN oA

‘ . _ e
does the semantics of the vocabulary W1th1n. . To put 1t another way, at - .

’ -

not - structurally autonOmous. Meaning is shaped not only by the,semanticq;;
of individual words and how those words are put together, but also‘by the° . -ﬁg
- ; ,

imtent of the speaker and the speech act whrch conveys that 1ntent 1n af.‘ » g

- -

given context. As D. Olson obserwves, Uthe meaning of the utterance,comeé'
e ] - B & e
from 'shared intentions based upon prior knowledge,-the context of the ’ R
. | ) v ; ' . \ o N e
utterance; and habitual patterns of interaction." (Olson, p. 261) S

- . N . “ R LI 4
' - . N

Now as one moves-from oral_discourse or utterance tqQ print or text, '

Y '

there is a dramatic reduction in context- dependency for meaning. Of dourse,
/n

-

. T
the,tr%iitional 11ngulst1c context cues used 1h ‘the readlng act coupled with .

the readér’s experlences provide a331stance. "The notes werefg?ur ‘because

1" .
., . -

the  seams were spllt" for 1nstance‘makes sense dhly if the. reader both has.

5 : " .

'
had- experience with bagpipes, and llngulstlc cues in the passage key his

'

. - . . / . i ~." \ t
the range of paralinguistic tools --- gesture, facial” expression and'.the .
like -- many of the suprasegmental features of oral 1anguage\—— pitch, o

stress, etc., and the uniqueness of each oral communlcatlon 31tuatlon to
cap1tallze upon to get hls message across. Only the relatlvely cold and\ S

/

psychologically distant abstractions which are the symbq>§\of‘language are - .

. ) o : ‘ Ce
available. Assumptions about the message receiver which were. possible in .,

-

' . ' . S e . ' :

the oral language setting no longer hold. Only the broadest assumptions ..
‘ R . :

about‘audience can be made and even in the most informal print situations, ~ - -

.k T e . . s "

preciée language usé is-called for. Consider, for‘instadce, the_relatively

high degree of ellipsis in oral lanauagc companed to'pfint, Perhaps even.

‘_a majorlty of our uttevances¢w0uld quallfy‘as wrltten sentence fraomentu{*//'

B L; ,\cﬁ

A . -
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o . . s Ly ’ (- oL e e P ” . L
' "Sour?" N . o N : '
o Lo i L . A s 4 ., . ) ‘. .
ey - \ . . . - . . . ~ - , . L . . - 2.
, oo "A ll‘ttle" ‘- NN . - '
e e ‘ B Ct ’ s
AN Furthbr, analys1s of‘dlscoupse patterns reveals a far looser approach i
St : T ' ) '
A to thought organlzatlon, ‘movement from premlses to conc1uston etc, In :“‘
(R teo e > . - =
TR - : T
P prlnt however, such optlons are. 81mply not avallable to the wrlter, at’
PR
Ttz . . g ) - t . . ) " l Ol &
) o 1east if the wrlter assumes a genulne deSlPe to cOmmunlcate "
et o . RN ' -~ . e
T S Thls reductlon of context- dependency—for—meanlng in the move from o
LY 2 N \ v

utterance to text represents a move in psychologlcal dlstance from meaningt o

which 1s‘1mmed1ate and leect to that ‘which is removed and tangentlal from ._f
,5"" nonhediated to mediatec :;— and medlated at thet by ‘a cdmplex symbol system

1 cgst intoithe‘secondafy.fohm‘of print.- In short the move is, in thc ,n}ﬂ;

.- dlreqflon.of‘lncreased language abstractlon and thus 1ncrea§ed compl;x1t§/

S . ¢ sy Py .
v "‘5", ; - . ¢ g R »

T vf”_ Thlskdpprdach to meanlng, pf course, exPands the perceptlon of comwre—

'y ‘\ P Y . h

4 g T v- *e

]

R hens\ion -in the refadln acta to 1ncLude far more tthan text pé'r se. ‘Aeanlng
e dWells not‘ln the_ spefI}lc words or: sentences but in the uses 13 &hlch they

. _f
T -+ are put. It argun}'gﬁthep strongly for~a compr henste v1ew of. language L.
. B "( A r‘. ! '«
RN meahang in the prospectlve reader; a v1eu whlc 1nc1ndes a major scope of

o

’ < R \{ -’ 45_{‘ ;
a‘

language use functions, thelr potentlal in varled,settangs, along with the

v
.~ A ]

- constralnts whlch impose as well. . L a
h o We should recognlze, too, that the move 1n c@ntext ~dependency- for—
::2: . <mean1ng from utterancc to tegt corresponds £n many respects to the develop—
N
e \\Fental growth of the child throuvh the years. of elamentary schoolo Plaget
noted éeveral yea;s_ago the egocehtrlc'naturc of tho.pnefopqgaf <0ovid

- ‘ . . N . -~

Lup to about 7 years of age). Context-dependency no! requires an

. 9. -
O . v
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immedlacy hut'as well a personal perceptlon ‘of self in every experience for

‘ 7 oA e

thls.chlld - often the k1ndergartener and - flPSt grader in our beglnnlng
;readlng program. The th1nk1ng and the language of the pre—opergt;onal Chlld

1s "transductlve" 1n nature, nelther deductlve nor 1nduct1ve, but, 1nstead

N .

a,simple matter of draw1ng dlrectccausal links, by phy51cal geographlcal or

' wh1m31cal assocxatlon - a SOrtoof _;gumentum poSt hoc, ergo propter hoc -

'
5\ " ;-- o -

gone wild. All thlngs can be conneated ln v1ﬁtually any way.~ Often this C

—s . v ~—

attrlbute surfaces in anlmlstlc terms -1 the sun and moon accompany us on. r,

‘e ¢

-walks, everythlng has beeh made for péople clouds start mov1ng by them—
selvesy the boat goes gn the lake because it wants to. (Plaget, 1928, PP-

180-186) In fact many of—the\attrlbutes of sentence . s ructure whlch
.Y

(cchildren "v1olate" in thelrﬁiarl;-;gars *such-as the: adult gramman rule

X
that animate verbs require anlmate nouns, are«in‘terms of the child s

/ - ).
cognitlve world, reasonable uses of language

)

The research suggests that the move away from this context dependency

v

-

- is a gradual development whicH can be solidly acblevcd only well intg the

school years, (Clark 1973 Donaldson & Lloyd, 1974) Cox (1976) suggests
]

) that many’ early reading difficulties in 6 and 7 year olds can be develop—
mentally related, i.e., many learners are not at the'operational reasonlng
stage.ﬁ And it is largely the ab111ty to remove self frcm an 1mmed1ate

context and find meaning in the 1inguistics and operations of a given task
. ] L Y ) .

which marks ‘the operational child. ' -

¢

. - i 1 .

*fhls would correspond with s1m11ar work by the author ere informal com-
par1sons of selected Uth grade learner performances on reading: comprehension
tests where [scores on specific .inferential comprehcnsion objectives were
low, with performance on nonprint cognitive ability tasks designed to iden-
tify concrete operational reasoners (Piagetian mecasures op §ome -All Classi-

. fication, Class Inclusion, and Seriation) pointed out similar results. None
of the poor readers sampled were 1nto ccncrete operations as measured by
the tasks. . - . .

L

i,’

‘Language Games-=- N

-

-n



o o ’ L .. Language Games—- 5 '
It fpo should be noted here that measures designed to reveal abilities ’

;- -of the reader to relate inference to meaning through reading comprehension
in arhetorical settings; i!é., those contrived to demand only attention to

given_sets of assertions with limited linguiétiC‘or other contf?tual_aijﬁ, ‘
‘ _' ) . : . . 8 ] , ’ v
o show interesting results across ages. Pilaget notes,

Another and very different case of syncretism which we discobered
‘s equally suggestive from the point of view of the analytical
P o weakness shown by the child whenever there is any-question of -
yf N . - connecting propositions or even of understanding words indepen-
dently of the schemas in which the are enveloped. The child :
' . is'giqen a qeftaip number of easy-proverbs and ‘a certain
5 number of corresponding sentences jumbled together, but gach - Lo
Ve . .~ theaning the same thing as one of the given proverbs. He ifs
R . then asked to find the connection. Now up till thé. age of
. : 11-12-the child chooses the corresponding sentence more or’
less at random, or at any rate by means of accidental and

purely superficial analogies. (Piaget, 1928, pp. 231-232) . /}/

Raraphrasis in arhetorical contexts is difficult. Even 4th graders
: 8 ;- . o
tend not to sense the possibility of syntactically uﬂ%lke réciprocals. ~w//_ )

<

R 4
Although formal stage reasoners will not always aecept the reciprocity of
.speqifid’assertions, they seem to at Yfeast allow that such opebations‘aré
permﬁsgible. (Klein, 1973; Piaget, 1928),

To some extent then the contextsdependency of meaning resides also ﬂg\
. o ‘

”~ r e . 5

. . . . > . . . >
all‘print. Arhetorical print is to text as rhetorical print is to utterance.
Other things being equal, arhetcrical passages in text are more difficult to

comprehend than are rhetorical passages. ' ' "
: s ! . L v

Ve sggﬁld note as well that thé‘body of research which point$ to the
range of syntactié& and semantic facilities in better realers is impres -ve.. -

(Loban,,1976G‘Isaksdn & Miller, 19763 Cunningham,; 19763 Perfetti & Goldpan,
. 7 ; . AN L -

1976; Mgghlfg‘DiNello, 1976, et al) It perhaps comes as little surprise

that this should be the case. It has long been Suggesteq,'for instance, -

» [

that_overallllanguége ability correlated highly with readi$g‘achievement. g

However, considered in a developmental perspective, the redults of this
research appear even more significant. 5 . .
o . B ' ;
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L. We should note that;the psycholpgical distance which exists between"
B 3 4 " * v -

utterance and text and that which exlsts between beginming réade and'¢he‘ S\

v

--more advanced reader in the upper elementary grades ‘are 31m11ar in characggr
.
of abstraction but thlln the~pragmat1cs of pedagogical declsion~mak1ng.
Given that meaning is context-dependent and that_context in its more con-" .

.

spicuous senses diminishes dramatically as one moves from utterance to teﬁt,
then the most extreme 1nterpretatlon would be to, move from oral discourse

to'written symbbls across gradeS' focus upon the, utiilzation of oral language'
. ~
. N

3

in varylng contexts. and for varying purposes in the primary grades, then upon

~ the printed£symbol in later grades w1th meanlng comprehen31on developed in
~ - . . . - -
' an evolutionary sensg¢’ mOV1ng in a finely tuned program from oral discourse
_ . , Ty - } 4 s .
N . contexts to-and through text in a variety of ‘print discourse modes. yowever,

“
A Y

that is not likely the way most of us learn to read hor for,th?t matter the
. L . . DR

-

way we' come to grips with meaning in either of" the two language expression o,

modes, oral or written. It is the constant interaction of the two modes

! X

- mediated by mental processes which- enables us to elaboratc a schema of com-

0 ,prehenslon which is continually being refined\and being brought to bear on o
. new contexts andwnew circumstances of language use. ‘g o =

. Our prlmary pedagogical concern then should be w1th determining ‘the

Ed

types of language use facilities and contexts which will produce the most |

o

capable readers as Well as those post pPOflClSnt -in oral d1scourse

Given.the_assumptions1elaborated in the preceding, the following may be

s viewed as principles, or at least guidelines for shaping the development of ..
quality readers. '( o, 0

o ) l) »Generally speaking, the move across rades from kindergarten on up'
as vell as w1th1n individual grades fromﬂbeginnlng of the school
year till the end should be from oral lancuage to/AND through pr1nt -
’ The contekt—dependency of meaning—suggests that a solid oral ldnguag
Q N e “ - - . . 4. | - ‘ Ve

MC . ‘ s DI . - 4 -
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base is of fundamental importance for

.

. .+-  Fustther, the move within 5@{1 language use 1

et “5"'C‘t"”“'dialogue¥t0» nologue to narfotiVe to exposition X Vsmphasis. Ve

q.
- - N .l'- : ~- ’ .A .‘ ¢ - . ’ ’ h
’ . . ) are defining dialogue. here in a broad way to include bpoth natural

boing more

-

. ~ -, . N -
. B diaiogue (conyersation) and oral monologue, the latte

juggestive of text than -#s matural, dialogue utterance.

f (1977) points out the need t® re-examine some,of our early language
., experience approaches fo beginning reading instruction and
/ o
assumption that natural dialogue 1in utterance 1s a useful data\ =~
v . . , .
_ . source for text. Jonnson'rightfully'points to.monologue utteranc
v . . ) ‘f\ _ Ld B « ] . -, .

~
0

J . . ) ya . .
as more closely related to text in form. s
* -~

¥ However, to -assume that monologue thus serves as-a more legit-

: ' . . .imate source base for the text, might overlook -the contextual rich-
. ‘ . . » .
' » v ! F a

ness of dialogue and thus its, likely comprehensible nature. Cer-

. +tainly, however, both are useful and a relatively early moye from

consideration. Oqerall‘ it appears reasonable to assume that fic-

- B . ©

-

. i » - . .
- \§ L conversation or ¢ral dislogue to oral monologue is an important
N ; -ant,
- O .

tive modes of oraI dis scourse are contextually richer than are those

-, .« - ‘.

Lo v <1n CXPOSlthD They are bas1cally attempts to duplicate realit;\in

a.mongidirect fashion. The ssme holds true within text as well.

- ., * 7. ' [ . '
% rd In the-case~of text, howevér, the teacher has fewer selectional
s é
' 4

- options s1nce most duthors of basal readers. have bullt in the fic-

S . .

'tlve mode so strongly. "In des1gn1ng the OPdl langLage component

? )

X . .
* ~ 1.

. - however,\ considerable more effop{\is required to assure that fhe

child\eventually comes’ to See meaning .in language use where the’
v . € . . ,

. cireu stances ‘and content of the use are not contextually rich; -

«

-o\ R . v X 1 v . < .
wh&re the speaker and listener must attepd to the specific linguis-

tic cues in much the same way that the reader must_attend to print’
’ . i i . o » ! '.
. cues.., R4 < .
O ‘ R N - . D , s . s
EMC ) “ - i , - @ . o L .
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. o ] +~~ Once again,(the matter is easier to deal_with in kindergarten 51‘}

) poe S ~ . * - . . . . .. N . ‘. ) K T .
1 _ )/ <. and ist—graﬂe where, the child is-sotegocentrieally inv?lyeq*in-all,f

: P2 : N R S b,

. o language that he/she produces or coﬁsumes Puﬁbet play and-sim{lar~
ot * . / .

e
a

: , N ‘.
R MR act1v1tles are by deflnltlon in the‘flctlve mj:é and‘pral transcrlp-.
. B < ¥ . )

It ti_ons of reality in ways that other oral acti 'tie.s"such.as show and ,

N U i . . . ] , . - ) o o . )

- « ',  tell -are not. At the pisk'of‘pversimplifjing, pdppet~play'pre§edes_ .

_ - : .
Show and’ tell, creatlve 1nterpretatlon precedes panel or. small group-

qéséussion ﬁltuallzed jOkeS and rlddles precede pun qp1metaphor1c
Lo : allusions. . o . e . .

. - - - -
[ N " f

In the upper grades, refinements should even appear within a
.'. .- > , . .. ' N N .
. . J . . : L

s . given mode of discourse. Rescription should precede explanation:
S .2 - ' Cen
(' ‘ . f'Explanation should precede argumentation. Again, the définipg cri-

N » . - “ o . .
T\/ﬁ} _~— terion is contextual richness. The richer the context 'the{;ore
‘ iy : . - . .
abundant the meanlng cues- in the dlscourse, the more abundant the
) - °

v f’meanlng cues, the hlgher the degree of comprehens1on regardless of

AY

learner abllltles. In argumentatlve expos1tlon fé/finstaqefﬂ

vutterance as well as text there is a virtual absence of. nonllnguls—v
B -

P . v . . 1,

ti¢ contextual as31stance other than the, settlng: hm;% least one .

senée, mastery of th}s-form of exposition 1s the m%st 1mportant

-~

) .' ‘fac111ty td be developeg for comprehension of language.' It demands\

e -

' more of the llstener/reader while. prov1d1ng far less in the way of
¥ : . ~ '
E s nonlinguistic cueg. Thus, in the hierar)hial sense//lt may be per-

\

* k o ceived as.being at the highest taxonomjic lévelh'i ¢luding other

R - . .
' » eomprehens1gﬁ levels. . o N

. 2) M0vement’through the grades should systcmafica*’z 1ncorporate an

increas1ng numbar of actlvhtles cast 1n,arhet rlcal_settlngs, That.q
. ~
is, ‘ﬁuthln readlng therials ‘the prospect1ve~reader should ove
=
{

o from a relatlvely contextually rich fietive mode -- short stories J

v .
, - : . .
- ' Lo~ - -
N . . . et

Q ¢ D B L. lu o . ~

E N,C o . a B . L . v -
A Fuiext provid Ic * . * A
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4 . . o . :
"% g lncludlng dlalogue, plctnres, etc., narrat1ve1y~basedf\Setry, dramab
: ™ ‘ h § . i Lt
L FE.~_. _ wltb ample—d*aiogue, etc -- to assert 5, paragra hs, passages o
- Iz v . P
. N deVOLd of contéxt where the 1eérner must focus 1nJa 1ght analytlc g
: o/ .

L e

&ash&bn ‘on ‘the syntagngciind semantlc detall, explor;L}he loglcal -
A

imnact of mOV1ng syntactlc construots such as condltlonal or dlS— . -4
N .

: .
" ) '\;! Y junctlve clauses w1€h;n Sentences, and the he’ OrLgal 1mpact of : A’f'

S KN;~ o relocatlng seméntlc cues, such,asﬂ'only or 'maybe or 's1nce' ?;,/

. - . : - \r N i \_\ o ’

. . o . I 5 - . -

- _ = 'Textual detall 1s,obv1ously ava}lable in all text modes ) .

- 4
\ .o o

L a , U oo e{must remember however, that fhe cogntfiﬂe-faclllty and R
Y « . ) <
. /\ Co - linguist repert01re of‘the Learner 1sn 't equrValent at all stages

.'. -~ ] ) e - "~ i . . ’ ~

. - of development - o . -, : " \\< , -
v /- Preparatlon for tHe utlllzatlon of cbmprehenglon SklllS in

o . (

, ' arhetorlca* settrngs sh6u1d begln 19rmetallngu1st1c games in the .

~

A >
earllesxfyears of?school Metallngulsxlc sens1t1v1ty - tie abllmty
0 v Q f . il
Ca T, . ahd desare to use }anguage to desérzf%; explain éf play hlth‘our; T
» - .o
’ v . -
o ) language - ;s an 1mporta t precursor to theg more advanced appllcu—
= . o {\ .. N PN i
. » fion of such fac1l;t1es éxplorlng rhetorlcal nuance in therature';
= ' A., , ‘. . 5 .
,%~- o ’ ~or 1nJapply1ng -a cr1t1cal eye to argumeﬂtatlve dlscourse 1n‘text
. . . / e 2
Y That 1s, higher level comprehen31on 1n rhetorical conteyts must
‘.‘ * /\ ° 7 \/ ‘ hed - o 5}

™ _ ult1mately depend upon those analytlcal SklllS\whlch ?re at _least

\

partly deVeloped in arhetorlcal contexts such as’ 1n metalrngulstlc.

] " N -5

s - - . v.'—‘ N
play or explqratlon; i o X : . D :
1 . A- . . ' . “.. . /’.'—,‘
5 . 2 ’ Metalinguistic.activities-in their grossest fdrm do,appearvas ..
.9 M , [ . . :
. . o . v .
» , intentional lancuage play. Courtney Cazden(ﬁor instance provides :\
- RS ,
7z -

an account qfimetallngulstlc play by, a secoQ? grader in an 1nner J
¢ (’-(\

- ,; city readlng class. -Youngsters.were readlng s1lently in small A
™ T e . }pups, when a child rdised his hand and motloned her over. IWhat
A TONR s s
N is this word°" he querlcd p01nt1ng to w-h-a-t in hls book. '"What "
A v ’ & i - '
N : ° ’ ) - - " ’ ’ ’ \
. _l i : : v et 8
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o7 © st ' N R gL A ' . .o
o ' | A /responded Cazden. r"'Il'hls word"" he questloned once more w1th a . -
;;54 _i ;“ ' - tHlnklellﬁ.hls eye._ Th1s ablllty 1n the‘xpung second gradcr hom-r'?%
Wi s . , :
”: '. o a ) '\] T2 ever-~ must be cor.nsuiered in the llght of research dn metallngulstlc» ‘ »."
.,'f.-_:rsr'I T aze’?ness of young schmol chlldrén geﬁerally whlchfsuggests that: . -
' T '_” there is surp;;s1ngly llttie“;efmel metelanguage knowlgdge. Hﬁld 11 S
A ,*\' .' : T anﬁ MacG;nltle (197?3 report confus1on in the‘respenses of klnder—
,At. hd ,L ' garteners and flrst graders to tasks des1gned to elécit thelr' .

N S « i
R 'awaeéness of the llngulstlc terms, assumed 1mp11c1t in the tedéhlng

: » °  of read;ng - fletter', 'word'; ‘and 'sentende" John‘Downlng - -
e o v, tw, e -

concludes,’ . : v . -t : L~

N - & . . . N . “ . C .‘ N » ¢ . . K

- ' i e A A
: There are mdlcatlons from a wide range of investi-. ~ - -
. ‘ -gations that beglnners<are confused about technical (
, ] 11ngu1st1c cohcepts used in reading instruction. .
oy " Also there is indirect evidence that this eonfusion; g
. ~ e is an important factor in success or fa;lure in N /b :
S alearnlng to read. (Downlng, p 15) - “/
quare argulng here, as Mattlngly ahd Kavanagh'do (.anguage
, «. o
y o by Edr and by Eye, 1372) that, . o A

P ) -

(

- . Readlng is ‘seen not as a parallel act1v1ty ifi the = ~
te . .. = _visual mode . to speech perception in the)audltory mede;
' there aré differendes between the two activities that
Lo carmot be explalned\ln terms of the dlfference of
. . . . o modallty “They can ;;Pexplatﬂed only if we regard -
‘ ‘ . ‘ reading as a deliberately acquired, language—ba 9’L,"—;
— w , ) ~ skill, dependent upon the speaker—hearer s awaréen
: . . ‘ of certain aspects of prlmary‘ilngulstlc activity. g
) . <. By virtue of this linguistic apareness, written text -
‘ ) .initiates the synthetic llngulstlc process common\td . _
) .o~ . both readlng 'and speech, eriabling_the reader tq get
e ' ' e the writer's message and so to recognize what has ° -
: " : ' -, been wrltten _ . , . ,-fff
“ A
Informal metallngulstie actlv!tles would appear to hold prom- : °

X : 1se‘for enhanc1ng the ablllty to function more er11c1t1y w1th he (
f;@( . - formal\yetalanguage which so spec1f1cally domlnates much of the
’ Lo 1hstructlon in readlnglln ourvschodls qnd probably necessarlly s0.

Voo . N .
o ) ' Furthegg/however, such metallngulstlc play~w9uld appedr to as -

' . . . ‘ .
4 : I~ . . g
- . f . R ]
- . L. . .
.

-
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~ ¢ - the prospective reader ?5 coming to grips with that "synthetdz - ..
. /- ’ ~ . ’ .

'

- ‘ ‘ linguistic process" which Mattingly asserts is essential to ~ -
‘. ; , . \.\ | ‘ ) | ) ' . - . . . s
& deriving 'meaning in text. « e s e .
. -7 “ . . K

s"\.

>

A Y

’ . ! ’1 Réading comprehension is rooteéd in a total language base with
oﬁal language predominant. Though the younger school age child is
. . i, P 7 .o

‘ . .

) .o " more immediately tiéd.to'dénggxtually rich ofal“discouPSe,"meta~
. ~ ) S l . L/, .. . ', ‘
\ ; linguistic play can_.be a first Impertant step toward the develop-

. . 3
5 .

ment of arhetorical, amalytic skills where the learner turns the -

pl foN .
LI . LS , -

R : , language on -itself, in someé *cases manipulating that langdage -’ simply .

.o to discover what happens in the process. A close fextual analysis

- - _ ) of individual assertions, say’at a 12th grade(level,'theq is in-

some senses similar to simple ﬁetdlinguistic play by a-1st grader. -
. X ’ ’ . \
Hopefully, in hetween there is a range of activities -- jokes, p%ys,\\

riddles, puzzles, games, symbolic play -- which moves our lcarner

from informal to formal metalinguistic activities.® Tor .in this

direction thefe scems the promise of necessary analytic skills
. . :
» » centrai to more elegant levels of reading comprehension.
3) As one moves througﬁ the grades there should be increasing effort
to coordinate and facilitaté foint.involvgment in utterance and
text activities where the two expressive modes have been intention-
ally matched -- to whatever degree possible -- for contextual richg
ness. The use of oral discourse then corresponds in general
-
v character and .function to that being explored in text. lor instance,

matches on dialqQgue, monologue; narration and exposition should be

Y ' explored and utilized in a coordinated fashion -~ dramatic expression
' »

“ ' . ’ - ’ ’

. M-
#0ne may note under such a premise a renewed role faor "grammar study as’
metalinguistics"” rathér than as girect assist to speaking, reading, or
\ writing where the rescarch outside of transformatipnal sentcence combining
Q - has not been promising. 17 . - '

[ERJ!:‘ J 7 C ‘
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P . . . TS .
. R - - «

and_ pe,x‘forma?c'e J(eyegl to dramatig- text ;"pro'blcxp—'sol“vihg oriented

assignments in small grcup dlscP331on actlv;tles corrélated with

: readlng assignments in argumentatlve and/or pgrsua31ve exp031tlon

v - - .
.

in text, etc. . v : ~ ,
« . o !

~

The ' assumption is, of course, that such correlated activities
. . . * . LY
- h . * . ‘ °
are not contrived in an artificial sense and.that’other utterance-

> °1‘ . rY . @
oriented and text-centered activities do take place and do so

. N . ~ .
. . R —~—

jointly. We are«ccncegned only that learners be placed in a con-

-
. /?’//fi// text which encourages the application of comprehension skills -
’ e P ’ - ‘ o 3 S
implicit in one discourse mode to another which may benefit most

directly from those skills. . ‘ ’ .

.~

. v > 7 . "
8 And this same qualificafion applies:to all of the various
- ' - suggéstioné!cast within the several principles or guidelines dis-
g cussed here. The prlmary 5§iue of research and tHeory is to suggest

{" ‘ parameters around whlch decisions for 1n%tructlon and. m11er1als
o L :
" selection might bq‘bas#d:' The parameters sugge;}ed herc are 1n~
tentionally broad in Qature; TPey are not 1ntend£& to—ﬁg restglc—
. e, .
tive so much.as directional. They are intendéd -to be nelthﬂr pre-
g scrip;ive in their order of apflication nor delimiting in their
’ ‘ : €
utilizafionf But rather their value it Qould’seem would be in
providing a.basic directional seﬁse for-%heﬁrea¢ing/language arts

F

program and the beginning of a ratianale teachers can-articulate,

’

a much needed skill in this age of education when our ability to
say what it is we are about and whﬁwls perhaps more impdrtant than

at any pther time in recent history.

D

firy

-

>

o - . ' " - ' .

ERIC ~ o S

Aruitoxt provided by Eic:

L



)R i - Language Games--¢13

3

REFERENCES ™

o - 3.

. '’ Bloom, L., One Word at a Time. Mouton & Company, 1975. ’ ’
" cazden, C.B: ."Play with Language and Metallngulstlc Awareness: One
Dlmen81oﬂ“bf Language Experience." International Journal of

‘“ Early Childhood, 1974, 6, 1, 12-23. . .

i

Clark E., "Non—l;ngulstlc Strategles and the Acqulsltlon of Word
Meanings."  Cognition, 1973, 2, 161-182.

: Cox, M.B., "The Effect of Conservaglon Ability on Readlng Competegge " //’\
v . ' The Readlng Teacher, 1976, 30, 251-258. N

\ S / —
: N . 14 PR
" Cunningham, J.VW., "Metaphor and Reading Comprechension.' Journal of .
. Readlqg Behav1or, 1976, 8, 363-368. \
. A . _ . R
Donaldson, M., & P. leyd "Sentcnces and Sltuatlons Children's
o~ ) Judgments .of--Match and Mismatch." 1In F. Bresson (ed.),
Current Froblems- in Psychollngu1st1cs . Paris: -Editiong du
Centre’ Natlonal de la Recherche Sc1en¥1f1que, 1974,
Downing, J., !"The Child's Understanding'of the Functions and Properties (
, of Communlcatlon Unpublished paper. ' s
‘ Holden; M.H., & w H “MacGinitie, "Children's Conception of Vord Boundab1e5
’ in Speech and Print.." Journal of Educat10na1 Psycholog Y >
1972, 63, 551~ 5J7
{ .
Isakson, R.L., & J.W. Miller, "Sensltlvlty ‘to’ Byntactic and Semantic
' Cues in Good and Poor Comprehenders." Journal of Educational
Psch&logy, y976 68, 787-792.%
Johnson,; T.D., "Language Experience: Ne Can't All ¥rite What We Can Say
The Reading Teacher, Deccmber, 1977, 297-299. . A - /
Kiein, M. L. » "Inferring from the Conditional: An Exploration of Inferential / 
. - ' Judgments by Students .at Qelﬁpted Grade Levels." Research in the !

. Teaching of English, 1975, 9, 2, 162- 18%[

ALbban, W., Language Development : thdergapten,fhrough Grade 12. National
' Counc11 oF Teacherq of”’ Fnalish, 1976.

ﬁattingly, I.G., nReading the Linguistic Process and Lingpisgic Awareness."
. . Lng, g
\ 3 In J.¥. Kavanagh and I.G. Mattingly (eds.), Languape by Ear

i and by Eye. MIT Presd, 1972. i :

Mhehl,‘éi, & M.C. DiNello, "Early First Grade Skills ﬁelated to Subsequcdt v
Reading Performance: A Seven Year Followup Study." Jourﬂal of
Reading Behavior, 1976, 8, 67-81.

el




B

'OISon, D. R., "From Utterance to Textx Th:- Blas of Language'in Speech

‘ ?’ : Languaielcames—-'lq'”

‘Y . Y . -

-

)

N\ and Writing." Harvard Educatlonal Review, 1977, 47, 3, 257- 284. v*‘

N

Perfetti, C A., & S.R. Goldman, "Dlu‘.urse Memory and Readlng Compgchensaon " \ .

Journal of Verbal Learnlng and Vqrbal Behavior, 19/6 14,

« . 33-u2. , - -
‘Plaget J., Judgment and Reasonlng in the Child, Harcourt Braqa»& C e // .
' /

- Company,. 1928. : AN
Searle, J.R., Speech Acts. C&nbridge University Press, 1969.

W1ttgenste1n, L , The Blue and Browny Books. Harper & Row, 1958}

2 TR _ e

N . l ‘
¥ | &VI »
< ‘V 4
A\ T‘AF:
Y,
v .
C
’ ] . \ .
- -~  DPI/IS--5/78

~ 10




