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. INTRODUCTION

; . . N

AS MANY OF YOU ARE AWARE, A NEW TREND IS. CURRENTLY - TAXING PIACE -~/

ED160912

'IN THE PUBLIC SCHOOL SYBTEMS THROUGHOUT THE U.S. THIS TREND ‘HAS BEEN
: 0 : -
. - . r . .
PROPELLED MAINLY BY THE PASSAGE OF THE EDUCATION OF ALL HANDICAPPED -
CHILDREN ACT (OR PUBLIC LAV 94-142), WHICH WAS SIGNED INTO LAW

NOVEMBER 297, 1975. . ) -

- . ? ) B} -0 . ) . -

"THE IMPACT OF THIS LAW HAS GROWN STEADTLY SINCE THAT TIME, AND IN

RECENT MONTHS HAS BEEN FELT WITHIN THE SCHOOL SYSTFRMS OF THIS COUNTRY
. oo o ‘ . : ) :

S WITH INCREASING TEMPO,,DUE IN PART T& THE RISING ADVOCACY OF THR a )

HANDICAPPED CONSUMER, PARENTS AND FAMILIES OF 1‘HE:HAN151C.\PPE2. AND .

© e ORGANIZATIONS SERVING THIS POPULATION., THIS ADVOCACY CULMINATED WITH

THE IMPLEMENTATION -OF THE WHITE HOUSE CONFERENCE CN HANDICAPPED

INDIVIDUALS WHICH WAS HELD IN WASHINGTQN, D.C. JIN MAY, 1976. AS A

a

"RESULT OF THAT.CONFERENCE, A FINAL REPORT WAS COMPTLED AND THRER WEEKS

AGO ON MARCI 2, WAS PRESENTED TO M7s. CARTFR, ACTING ON BEHALF 0OF

¥ . )
PRESIDENT CARTZR, AND T0 ;ECRF_T‘-\RY CALIFANO AS WELL AS SEITCT MEMBERS

OF CONCIQ:ISS WHO HAVE,BLEN INSTRUMENTAL IN SUHPPOPTING LEGISLATING PE:

- , TALNTHG YO HANDICAPPED CHILDRS A'm

ERIC
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* THE POTNT BEING MAPE HERE IS .THAT EVERY SCHOOL IN THIS COUNTRY

CAN EXPECT WITHIN THE VERY I\F'AR FL'TUR[‘ TO ABSORB A VERY SIZEABLE PRO-

-

PORI'IUN OF DISABLED CHILDRLN MANY QF WHOM WILL dF"

o I

SERV]'CES TO I“lSURE CO’fPLIANCE WITH THE: "LLAGT RI‘QTR f'TVE ENVIPONMENT,'!

, SR
[P ) ) A

| CLAUSE OF THIS PUBLIC LAW. : oo D S

H v : : *,

SPECTAL SUPPORT

. ) ~

WI ['H REG.\RD TO EDUCATION ‘OF THE DE F THE LAY HAS A\LI‘\EADX RESULTED
IN A LAR(‘E NU\YBER OF HEARING I"(PAIRED CHILDPJ‘N BEING MOJED FRO‘“I STATE

: OR LOCAL RESIDENTIAL' SCHOOL FA(,ILITIES INTO THE PUBLIC SCHOOL SYQTE*[

- ¢ A

OF THAT LOCALITY. 1IN CERTAIN STATES~ THIS IN’I‘EGP.A’UON OR MAINSTREAMING

¢
“AS IT IS COMMONLY CALLED HAS RESULTED IN THE CLOSING or SOVE RESIDF'\'TIAL

' QQEDOL:FACILITIED. WHILE THE TOTAL PROPORTION OF HEARTNG IMPATRED -
. CHILDREN ATTENDING A GIVEN SCHOOL MAY BE RELATIVELY SMALL, THE FACT
* REMAINS THAT MORE AND MORE PUBLIC $CHOOL PERSONNEL WILL BE FACED WITH

THE TASKS OF EDUCATING AXD PROVIDING SUPPORT SERVICES TO HEARING IMPAIRED

CHILDREN. . , ' /e

- N . T .
. ) -

WITHZIHIS FACT IN' MIND, IT IS ESSENTIAL THAT PUBLIC SCHOOLé*ﬁE'
PREPARED TO ABSORB THIS spECIA§;y6?ﬁ£;Ti0N. ‘8Y PREPARATION, I MEAN
,fruq_bgalous SCHOOL PUBLICS: TEACDERS, ADMINTSTRATORS, STUDENTS, AND
THE LIKE,,SHOULD BE AVARE OF THE SPECIAL NEEDS, THE 5PEc;AL ADJUSTHMENT
“PROBLENS HEARING IMPATRED CHILDREN MAY FACE. ~THOSE OF US . IN COUNSFLDR
EDUCATION HAVE FOUND rﬁ;T THIS TASK OF PREPARATIO\‘ STTMUTATING

PUBLIC AWARENESS, MORE OFT}:,N THAN NOT, FALLS ON Tt KE SHOUILDERS OF TKE N

SCHOOL COLI\‘SF'LOR AS IT IS OFTEN THE COUNSELOR TO WiOM THE CHILD TS

D‘l e ’»I‘I’AVES OR DOESYM'™ APYTAR ©  BY FUN(’.TIDNINE‘, WULLL IY

L -
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I YOULD LIKE TO TAKE THIS OPPORTUNITY TO SHARE ﬁ_ITH YOU, SOME. - -
. Ve T ’ ! N - T ) )
INFORMATION WHIGH MAY BE HELPFUL I3 UNDERSTANDING THE SPECIAL NIEDS

OF AMID PROVIDING EFFECTIVE CO_L'TTSZT.%;\‘G TECHNIQUES - TO THE DEAF CHILD

- ATTENDING A PUBLIC ‘SCHOOL.’ e .
. ' THE TERM HEARING IMPATRMENT I$ USED I A BKOAD AND OFTEN MISLEADING

FRAME ' OF RE"ERE\IGE. ALL 'ONE CAN ASCERTATN FROM THIS LABFL IS 4THAT‘AN
I\JDIVIDUAL HAS - SO\IE D"GREE OR T‘*PE OF AUDIT()RY IMPAIR"’"‘IT IT IS

i - IMPORTANT' TO BE AWARE OF THE DEGREE OF HEARTM? LOSS. A CHILD HAS AND
o . THE IMPLICATIONS T}IIS .LOS_S HAS FOR EDUCA’I"I?NAL AS WELL AS COiJ?\IS\IiLIbIG

T -, / ‘
PURPOSES. : <

7 / - . = .
/ ‘ - FRO “AN AUDIOLOGICAL PERSPECTIVE THE HEARI\IG IMPAIRED CHILD -

WHO HAS A LOSS OF 20'db OR LES? HAS' WHAT IS TFR"(FD A SLFGHT HF‘ARING

LOSS. THIS CHILD HAS{T‘HE ABILITY TO U\JDERQTAND ALL BUT THE - FAINTEQT
WHISPER. THE CHILD'S ABILITY TO~FUNCTION N A (J{OUP COUNSELTNG OR
ONE-ON~ONE COUNSELING SITUATIO,‘.' IS ‘E'XCELLENT.‘ MORE O.FTEN THAN_NOT

THIS .DEGREE OF LOSS -MAY PASS L'\IDI'TrCTFD I\I EVERYDAY INTERACTIONS.

ON THE OTHER HAND, THE CHILD WHO HAS A 40—60 db‘ 1088 WILL HAVE
"- ‘ CO\SIDERABLE PPOBLE‘I‘S PO‘&"E”T\DING SPEECH A\ID LANCUAG:‘ ’ PAR.LICULA}\LY
IN LARGE GRCUP SITUATIONS. <THLE USE OF AMPL TFT(‘AFIO\I HET, "q TO SOME

DEGRTE, AS DOES SITTING CLOSE® TO A SFEAKEFR, OR BAVIHG A SPEAXER

TALK LOUDZR. SMALL GROTP COUNSELING SESSIONS OF FEWER THAM 10
MEMBERS ES SNOTHER IMPORTANT COUSIDERATION., USUALLY TiFE CH LD WITH
THIS TYPE OF LOSS FUNCTTONS ESPECTALLY WELL YN- A ONE~0 -OE COUMSELING

v
o

SESSINN WHERE LIPREADING SHTLLS, WND A SLOVEE RATE OF JPALKING O TR
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o PART OF THE COUNSELOR CAN BE CQMBINED TO TAPE%ITAI‘F COMr‘RI‘HENHIO\I

QO‘fE GROUND RULES TO OBSERVE IN A GROUP ’ COUINS ILING OR GUIDANCE SETTI\IG

. ! » ' ) \ 1

SR , ' A. ENCOURAGE THE GROUP TO SIT CLOSER'TOGQ&HER.
! ‘ A = Yo

y b - e . o o -
. ' ] g . . : i :
" 'B.° ENCOURAGE GROUP MEMBERS TO VALT UNTIL A\{ERSON HAS

FINISHED TALKING BEFORE SPEAKING. _OVERLAPPING CONVER- . -«

N

SATION CAN BE CONFUSING. TO A PFARI’\I(, IMPA RFD C}{IL

K S WITH THIS TYPE OF LOSS.

-

-

c. USE A WELL-LIGHTED ROOM WHERE. THERE ARE‘ NO OBSTRUCTIO\IS
TO VISION. FOR E)\.AI'EPLE GLARE FROM A WINDO‘J OR QOTHER

VI SUAL DI STRACTI ONS.

v

D.  ENCOURAGE GROUP MEMBERS TO SPEAK WITHOUT MUMBLING OR

-

COVERING THEIR MOUTHS.

. h

AT THE OTHER ﬁﬁn OF THE CONTINUUM WE. HAVE THOSE: CHILDREN WITH
SEVERE AND PROFOUND HEARING LOSSES, AND IT IS THIS GROUP WHTCH |
" REPRESENTS THE BIGGEST CHALLéNGE'fo ALL OF US IN THE FIELDS o% EDU- ¢
. * CATTON AND, COUNSELING. | o
. THE CHILD WITH A SEVERE HEARING LOSS RANGING FROM APPROXIMATELY
60 10 80 db, OR A PROFOUND»HEARINGYLO§S OF 6V§R 80 db's, HAS CETREME
DIFFICULTY, UNDERSTANDING SPEECH AND LANGUAGE, EVEN Wi T lhe OF
APLTFICATION. {1 ADDITION, THOST cuLLnnnngﬁirH SEVERE 1), ARE p
¥ ABLE TO- PERCEIVE THE SOUND OF THETR OWN VOICES WHEN’SpﬁAK[NG.

@l‘.lﬂ UST OF A HEARING AID MAY IELP THIS, BUT CO'YWWREUENSION TS NOT®
B P LI
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DISTINCT. -BECAUSE‘THESE TW) Kmnj/wv'm%ws -RFQ\Q\E VERY, SPECIALLJED _
EDUCAT!O‘IAL TE‘CH _mUFs A MATORITY OF RESTDENTTAL SCHOOL, CHILDREN CAN

" BE FOUND "TO HAVE EITHER OF, THESE TYPES OF LOSSFS A LARCF NUVBER OFr

THESE CHILDREN RELY ON A NETHOD-OF WANUAI COMMUNICATION RNOWV AS THE

‘SIMULTAJEOUS METHODL—A SYSTEM OF SIGN ’ FINCERSPELLINL AND SPOKEN

N
(Y

LANGUAGE. THIS SYSTEM IS ALSO KNOWV AS "TOTAL COHMUNICATION " STPLL
OTHFRS HAVE RECEIVED TREIR TRAININR IV PROCRAMS THAT RELY PRIHARILY
ON AMPLIFICATION, SPEECH ANf SPEECHREADING OR THE "ORAL NETHOD " AS

IT IS CALLED. A THIRD: COMNUNICATION WFTHOD FOR SOME DEAF CHILDREN

IS THE CUED SPEECH METHOD, WHICH UTILIZES _12._HAND SIG_N*S_FORMED

. AROUND THE SPEAKER'S MOUTH. THESE HAND SIGNS' ARE USED TO CLARLFY

AMBIGUOUS PHONETIC SOUNDS. ‘ :

°

IN A SINGLE PUBLIC SCHOOL, IT IS NOT UNUSUAL.TO FIND HMEARING
IMPAIRED CHILDREN WHO ARE. GROUPED ACCORDING TO WHICH METHOD OF COM-

MUNICATION THEY HAVE BREN OR ARE BEING TRAINED TO USE. THE MOST

. a ’
.COMMONLY OCCURRING GROUPINGS RELATED TO THE '"'TOTAL COMMUNICATION"

OR "ORAL" APPROACHES . HOWEVéR, REGARDLESS OF mucb‘\gf THESE METHODS
OF COMMUNICATION IS USED BY CHILDREN WITH PROFOUND OR SEVERE HEARING
LOSSES, THE FACIT REMAINS THAT EACH METHOD REQUIRES A CERTAIN AMOUNT:
OR SPECIALIZED SKILL OF PROFICIENCY ON THE PART OF THE COUNSELOR, THE
TEACHER, THE CHILD'S FAII}LY AND PEERS, TF MEANINGFUL RELATIONSHIPS

AND INTERACTIONS ARE TO OCCUR.

RS

I WOULD LIKE TO ADDRESS THE REST OF THIS PRESENTATION TO THIS
PARTICULAR POPULATION OF CAILDREN, AND T Usr THE‘TEQH DEAF IN PLACE

OF HEARING IMPATIRED TO DESCRIBZ THEIR HEARING LOSS,

-~
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THE DEAF CHIL‘D IN*A 'PUBLIE ‘SCHOOL SETTING IS OFTEN A VERY IQOI ATED

CHILD ’REG‘\RDI:ESS OF UHETHER HE 1IAS ADFN'ATT SPEECH AND ]AN(‘UA(‘F

v

t ' ABILITIES HIS DEAT\XESS OFTEN CREATES BARRIERS TO ME ANIN‘GFUL TNTER-

- ACTYON’WITH HI§ NORJ%LLY HEARING PEERS. THE SOCIAL STIGMA ASSOCIATED

7

WITH HIS DISABILITY USPALLY HAS SEVERE EFTFECT ON THE CHILD'S DEVELOPMENT; °
. . . .

PARTICULARLY DURING THE FORMATIVE YEARS. MANY DEAF CHILDREN FEEL THIS
! - S :

a

ISOLATION WITHIN THEIR OWN FAMILY UNITS WHERE THERE MAY BF CONSIDERABLE

-

‘DIFFIC&L’X IN COMMUNICATING WITH PARENTS AND-OTHER FAMILY MEMBERS.

OFTEN THE PLACEMENT OF A DEAF CHILb IN A SELF—éoNTALNED CLASSROOM

S SETTING WETHIN A PUBLIC SCHOOL LOES NOT COMPLETELY ALLEVIATE THE SOCIAL
ISOLATION FACTOR. IT IS NOT UNCOMNMON FOR THE DEAF CHILD, RECARDLESS.OF
AGE, TO KNOW VERY LITTLE ABOUT HIS DEAFNESS, OR TO ‘HAVE BEEN PROVIDED

AN OPPORTUNITY TO DEVELOP HEALTHY ADJUSTMENT PAT'LE’RNS TO HIS DISABILITY.

. . ’
' THIS CAN BE SEEN IN THE DEFENSIVE BEHAVIORS OF DEAF CHILDREN WHO ARE

ASHAMED TO ASSOCIATE OR BE SEEN WITH THEIR OWN- DEAF PEERS5. | OTHER
B‘EHAVIYORS INDICATING A LESS THM\I- HEALTHY ADJUSTMENT MIGHT'ﬁE THE CHILD'S

. REFUSAL TO WEAR A HEAz(RING AID OR TO USE S'{GW LANGUAGE. OR OTHER ATTWNTION-

]

ATTRACTINC RESOURCES PECULIAR TO DEAF INDIVIDUALS. -

op

. . }
THE ISOLATION THE DEAF CHILD EXRERIENCES WITHIN THE PUBLIC SCHOOL

* SETTING AND IN MANY CASES WITHIN HIS OWN FAMILY, IS, PERHAPS, THE MOST

1]

“\ MISUNDERSTOOD AND CRITICAL FACTOR IN THE CHILUS DEVELOPMENT. K ITS
4 .

. R ,
IMPLICATIONS I TERMS OF THE DEVELOPMENT OF A HEALTHY SLLF-CONCFPT,
v
¥ . . , . .
\' CONFIDENCE, AND FACILITATIVE COPING MECHANTSMS IS GROSSLY UNDERESTIMATED.

L

THE SCHOOI,Q.'COUN.,SELOR WHO CANNOT COMMUMTCATE EFFECTIV}%IQ.' WITH A
DEAF CHILD 1S, OF C'EZ)UR‘S'F., HAMPERER TN ANY EFFORT TO WORK WITH THAT

- -

=1




-

-

a
. - CHILD, IDEALLY, IT 1S DESIRABLF THAT THOSE COUVSEL:iELWHO HAVE DEAF

iy . .
N ) R . . .
. .
ot . —_

[ ‘ =

2~ .

' (

'Q

CHILDREN IN THEIR SCHOOL, OBTAI\ AN OPPORTUNITY NOT OﬁLY TO LFKRN » "

<
THE. PAPTICULAR CONMUNICATIOV METHODS OF THOSF, CPIIBRFN BUT TO UNDER—

~.

STAND THE ALL- ENCO“EASSING NATURE OF DEATNESS WITH RTPARD TO THE

CHILD'S ENVIRONMENT. » FOR EXAMPLE, THE LEARNING OF SINN LANFUACF IS -
)V‘
NOT THE' FORMIDABLE OR IMPOSSIB?E TASK IT MAI SEFM .TO THE NOVICE.

ALL THIS IS NOT TO SAY THAT THEZCGGNGFLOR WHO CANNOT COP&MNICAFE

1

WITH-THE DEAF CHILDtCANNOT DO NUCH TO ASSIST THAT CHILD THROUGH THE
v
EDUCATIVE PROCESS., ON THE CONTRARY THERE 1IS MUCH THAT CAN BE DQONE

TO HELP CREATE A FACILITATLVE AND SUPPORTIVE SCHOOL CLIHAFF FOR THE

DEAF CHILD.

‘.

I VOULD LIKE TO OFFER AT THIS POINT SEVERAL SﬂQGESTIONS ALOVG

THESE LINES THESE ARE STRATEGIES THAT PRACTICUM AND INTERN COUNSELORS

,

IN oUR PROGRAM AT GALLAUDET GOLLECE HAVV FOUVD TO BE NOT ONLY ER?CTICAD

~ B hed

3 w »
BUT VERY [EFFECTIVE AS WELL.

r. A DEAF AWARENE%S PROGRAM- !
: 7. .

THIS PROGRAM COULD TAKE ON MANY. FORMS FOR ERANPTE

IT €OULD BF A SERIES OF POSTERS. OR BULLETIN BOARD DISPLAYS

ABOUT DEAFNESS, DEAF PEOPLE, COMMUNICATION, .OR THF T.IKE. . o

’

3= '}%NY ORGANTZATINNS SERVINC THE DEAF WOULD PROVIDE FREF

. OF ChARGF I\TFRIALS 10 B USED' FOR PUBLIC INFORMATION

EFFORTS. . g

THIS DEAF AWARENESS PROCDAM COULD ALSO TAXE THE FORM OF A%

COURSE OR .GOURSES Ji SICN LANGUAGH. TN SOMT CASES [T 1S .

. : o » 4 '
’ R - ’ v to v
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POSSIBLE TO ARRANAE FOR VOLUNTEERS PROFICIENT IN SIGN

LANGUAGE TO TEACH THIS. TN JUNIOR HIGH ANR, HIGH SCHOOL
.’ ' ‘ . « \'

LEVELS, SUCH A COURSE IS NOW BEING OFFERED.FOR CREDIT IN
SOME LOCAL ‘SCHOOLS: VOLUNTEERS FROM THE GALLAUDET ’
COUNSELOR’ TRA.'{N}NGI PROGRAM HAVE Assxé'nzn WITH THTS .

«“» . % EFFORT'FOR SEVERAL SCHOOLS TN MARYLAND AND VIRGINIA.
- [T T P < . . . ¢
. T, t A . .o

T - LOCAL DEAQFVCLUBS ARE ANOTHER SOURCE OF MANPOWER. MANY
DEAF ADULTS .WELCOSIE AN OPPORTUNITY TO BE OF ASSISTANCE. °

. . ‘ "?-,'\T'HIS EXPOSURE OFTEN HAS HAD A POSITIVE EFFECT QN THE

L

£ * ) . R
. t £ CHILD'S DEVELOPMENT, ALSO. AND FINALLY, ANQTHER MEANS OF
j.v' s . ’

e

i IMPLEMENTING AN AWARENESS PROGRAM COULD BE TO ATTEMPT TO

el

ENLIST THE AID OF TEACHERS IN WHOSE CURRICULUM INFORMATION .
) ) ABOUT ~DERFNESS COULD BE INCORPORATED WITH LITTLE ADDED

B . s op = by

. “DIFFICULTY. oD

2.  PARENT INVOLVEMENT
v M . * BN
THIS STRATEGY IS ANOTHER THAT COULD BE IMPLEMENTED IN A

- _ ) . 1 i
NUMBER OF WAYS. SOME EXAMPLES ARE SICN LAMGUAGE COURSES

“

FOR THE PARENTS, ASSISTING THE TEACHER IN SOME CLASSROOM

ACTIVITY ON A VQLUNTEER BASIS FOR A FEW-HOURS A DAY, OR

4

ANY TASK-ORIENTED ACTIVITY WHERE PARENT ANT) CH’ILD CAN ~

FUNCTION IN A RELAXED AND UNSTRUCTURED ATMOSPH!QRE.-

2

THIS OPPORTUNITY TO INTERACT WITH THE DEAF-CHILD WILL HAVE

. __J MANY B'Ef\'EF[TS FQR THE PARTNT. VIIOSE OV NEFDS AS f\ P:\I.RF,NT‘
' , s . ' R
% OF A DISABLED GHILD ARECOFTEN OVERLOOKID. .

")
(.
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5o

4. -

EXTRA~GURRICULAR ACTIVITIES v R

_ YOUNG pEAFyCHTIﬁ CR ADOLESCENT. THE EMPHASTS PLACED ON THE'

[ e R L .

, , o ’ ' I
DEAF CHILDREY SHOULD BE ENCOURAGED TO PARTICIPATE IN EXTRA-

-

CURRICULA:R' ACTIVITIES, THE ‘;(‘HOOL FOUNQFL")R COU?) P})VIDF
MUCrI NEEI)ED SUPPORT AND REINTORCEMENT OF, THE' DFAF CHILD'S

SKILLS TTEREETS, AND ABILITIES. I CANNOT EMPHASIZ¥

. n »

ENOUGH . TRE MPOKTANCE QF POSITIVE REINFORCEMENT To THE

A
o

v

\
-

CHILD'S SKILLS AND STRLNGTHS DOES MUCH TO DIVTRT FOCIIS FRO‘( .

THE CHILD S DISABILITY OR DIFI’ERENT—NE‘;'S‘ I'HTf’H HE CANNOT / -
¥ y

¢

_HELP OR CHAI"GE. , MANY' POTENTIALS OF THE DERAF CHILD WHICH ’

WOULD RESL"LT IN HFALTHY COMPENSATORY BEHAVIORS PASS UNRECOG-

> 2
NIZED AND TNUSED|  RECOGNITION OF THESE SKILLS, AND INTERESTS

AND E\ICOURAGEMENT TO PARTICIPATE IN RELATED {IVITIFS. CAN

POSSIBLY CREATE A COMMON BASIa\dF INTERACIION BETWEEN DEAF N
. AN - -
“AND NORMALL& HEARING STUDENTS . , oo
, R . N
GROUP_COUNSELING AND GUIDANCE ACTIVITIES e S

IT IS, .ADMITTEDLY DIFFICULT TO CONDUCT GROUP CéI“ISELIN-
AND GUIDANCE ACTIVITII‘S IF THF‘ COU’\ISELOR CANNOT COM’IU‘JI('ATF‘
EFI’ECTIVFL‘L WITH THE DEAF CHILD, HOTIEVER [‘HERE IS MUCH

) ‘

THE CHILD CAN GAIN FROM THESE TYPES OF ACTIVITIES.

-AS PREVIDUSLY MENTTONE D, THE DEAF CHILD IN THE PUBTLIC SCHOOL.

< 1S OFTEN I hs \'"Z_D FROM™ "EANINGFL'I INTERACTIOT‘ WITH HIS DEAF.

PEERS AS UEIL AS IS ‘IOR‘!ALLY HFAPTNG PFFF"/ GROUP COUNSELING .

e
AND C‘UIDA\CT_AF Iy ITIES CAN D() MUCH 'TO FACILTT:’\TE THE SOCTALT -

ZA'IION PROCESS OF THE DEAF CHILD, AND T9 ENCO'AGE * SELF-F7P1i 58 TON

{

e,
-
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-THESF GRO;% ACTIVITIES HAVE BEEW~TOVYD TO BE WO?T EFFECTIVE,,

WHEN THEY/ ARE- TA%K—O‘CI‘FNT::D OR WIEN A Lﬁg/ OF VISUAL MATERIALS

L) i

ARE USED AS‘A\FRAME oF RFFVRENCE IIGPLY VFRBAL GROUP Y////

COUNSFLING TECH“IOUES DO “OT WORh VF”& WELL WIT;\SOME

DEAF\S EVTS LANFUAGE LFVELS AND ABILITIEQ/;ﬂ’SELF—‘_
A

EXPRESS] N‘ARE-IMTORTANT CONSIDERATIONS TO.KEEP IN MIND.
‘ . x ' ' N - ' . : Y

» .

-

FOLLOWING IS A LIST OF ACTIVITIES WHICH HAVE BEEN USED

\ P—
I} . 5 L ; s
EFFECTIVELY WITH DEAF CHILDREN AND YOUTH IN GROUP COUNSELING
\ . . / 4

- R Vo Ny
AND GUIDANCE. -~ ‘ - o
’ 1

. ot [ /-\ X
IT SHOULD BE NOTED THAT MANY OF THESE ACTIVITIES ARE ALSO

-

USEFUL IN ONE-ON-ONE 'CDUNSE}.ING' WITH DEAF CHIMDREN WHOSE

' .

' LANGUAGE AND SELF~EXPRESSIQN CAPACITIES ARE LIMITED.

_. , ®
) ; . oo "). : _ ¢ . N
. STRUCTURED GROUP EXPERIENCES OR GAMES ARE VERY EFFECTIVE. - -/
STRATEGIES, ~MANY HIGHLY VERBAL "GAMES' CAN BE_ HODIFIED
FOR USE WITH DEAF CHILDREN. v . ’ .
) | i
b .
,m" Q’r
[ . 7
¢ A
!
i - : - - )
- . ¢ X
Y T ‘,

11

-
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é‘*‘§z<‘, },(1) NOPTHFA%T PEGIOVPL VEDIA CENTER FOR THE DEAF, ’MLJERSITY .
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RN ¢ 'Ral FE-LINE SEPIES

" - CONSEQUENCES = - ‘

" MAKING SENSE OF-OUR LIVES - P
S I OTHER PEOPLE"S SHOES N c

! (3)  HUMAY DEVELOP”F\T TP&INIVg INCTITUTE CFAGIC CIPCLE
( - ACTIVIIY PBQGRAM AﬂD GUIDE.

L) SEARCH.FOR WLUES KIT P
| 5y UEGELOPING UNDERsTANDTNGIQF SELF AYD OTHABS (MLSO) KIT-
AR & . -
(6 THE *COPIHG WITH' %oov SERIES
e} SRAfJOE EXPEPIENQE&KiTs; | o
© (8) VOLATIONAL EXPLORATION KIT Y
A -
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THESE ARE BUT A FEW BAGIF IDEAS WHICH IT IS HOPFD uIIL SERVE AS”

T

A GUIDE -FOR WORK WITH THOSP D‘KI CHILDREN CURRENTLY ATTENDDNG PURLIC

. Rd

SCHOOLS AS VWELL AS THOS' WHO WILL 3E NAINSTREAMFD‘IN THE MEAR FUTURE,

THE DEAF CHILD IS/IN A UNIOUE POSITION BY VIRTLW OF THE NATURE

- OF HIS DISABILITY ~ DEAFNESS IS INVISIBIE’DISABIIITY AND IT

EFFECTS THE MEDIUM ON NHICH MAN'S INTERACTIOV UITH HIS ENVIRONMENT IS .k
BASED£ THAT OF HEARING,‘AND CONSEQWENTLY , LANGUACE.. THE EFFECTS -
OF IMPATIRED HEARING ON;THE CHILD' TURATTIONAL PROCESS CAN NOT BE

OVERESTIMATED. THE fOUNC DEAF CHILD IN THé PUBLIC SCHJOL MUST LEARN
VERY EARLY, .TO DEAL WITH WHAT OFTEN BFCOMFS A VFRY ANXIETY-PROVOKING .

ENVIRONMENT. WITHOUT PROPER SUPPORT THE ADJUSTMENT THE CHILD MAKES s’

'NOT LIKELY TO BE GROWTH;PRONOTING. IT IS DECIDEDLY DIFFICULT FOR THOSE

WHO ARE NOT DEAF TO FULLY UNDEPSTAND THE PSYCHOSOCTAL PPQPIEMQ OF

HEARING IMPAIRMENT. HOWEVER, AS COUNSELORS, COUNSELOR FDUCATORQ AND

-OTHERS IN THE HELPING PROFESSIONS, WE NEED NOT ONLY TO RECOCGNIZE THE .

q s

CHALLENGING TASK BEFORE US, BUT MOST IMPORTANTLY, TO,REALTZE THAT WITH
. i s
SOME BASIC UNDERSTANDING AND A COMMITMENT TO WHAT MAY SEEM LIKF A

SMALL EFFORT ON OURWPART, CAN CONTRIBUTE MUCH TO THE HFALTIY DEVELOP-

MENT OF DEAF CHILDREN. V s

'MUCH OF THIS CONTRIBUTICN CAN BF. OBUATNED BY FOCUSING OUR EFEFORTS
NOT ONLY 0N THE DEAF CHILD, DIRTCTLY, BUT ALSO BY CONCENTRATING SOME

OF OU\'EFFORTS ON THOSE MNORMALLY HEARING STUﬁQNTS WHO CONSTITUTE 116
( ’ 1]

DEAF CHILD'S PUBLTC. THE PROCESS VAY SEFM SLOW, AND AT TIMFES DfS(KHﬂ{AGfNC,

BUT FACH OF US CAM, TN MANY SMALL WAYS, PAVE THE WAY FOR A WFALTHTVR,
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_CROWTH—PRO}"I[OTINC'ENViRON:‘jENT FOR DEAF CHILDREZN AND YQUTH.
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