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'ABSTRACT
0;1.- of the most fir-reaching results of the passage

of the Education of All Handicapped Children Act (P.L. 94-142, signed
.into law Noiembsr 29, 1975) sirs the iicrease.in the number of deaf
.children being mainstreamed into regular public school programs. This
increase in deaf children in public sool programs will demand not
only,modification of existing academid
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programs tc permit equal
,program accessibility to the, deaf child, but also the development and
implementation of appropriate support service sxstems. It is
anticipated that.ithe school dounselor(will emerge as.the key support
system for.the deaf child attending a public school program. This
oincreasingly_important function of the counselor will necessitate An
understanding of the'specific social and psychological needs of the
deaf child, and the strategies.that may be employed tc meet these
needs. An overview of the social and psychological needs of the deaf
child attending the public school system is provided. Sugge4tions and
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INTRODUCTION

Ai LOU NI AVAII-A414

AWARE, A NEW TRENWIS.CURRENTLY.TAKING_PLACE

THE PUBLIC SCHOOL SY§TEMS THROUGHOUT THE U.S. THIS TREND'HAS BEEN

PASSAGE OF THE EDUCATION' OF ALL HANDICAPPED

LAW 94,-142), WHICH WAS SIGNED INTO LAW

PROPELLED MAINLY BY THE

CHILDREN .ACT (OR PUBLIC

NOVEMBER 29°, 1975. .

THE IMPACT OF THIS LAW HAS CROWN STEADILY SINCE THAT TIME, AND IN

RECENT MONTHS HAS BEEN FELT WITHIN THE SCHOOL SYSTEMS OF THIS COUNTRY

WITH INCREASING TEMPO, ,DUE IN PART THE RISING ADVOCACY OF THE

HANDICAPPED CONSUMER, PARENTS AND FAMILIES' OF THEHANDICAPPE120, AND

ORGANIZATIONS SERVING THIS POPULATION: THIS ADVOCACY CULMINATED

THE IMPLEMENTATION-9F THE WHITE HOUSE CONFERENCE'. ON HANDICAPPED

INDI%IDUALS WHICH WAS HELD IN WAS:-IINGTQN, p.c.,IN MAY, 1976: AS

WITH

A

RESULT OF THAT, CONFERENCE, A FINAL REPORT WAS COMPILFD N,FREe WEEKS

AGO ON MARCH- 2, WAS PRFSF'ITED TO '-S. CARTER, ACTING ON BEHAT.F rw

PRESIDENT CARTER, AND TO SECRETARY CALIFANO AS W7IL AS SFT:"CT NE.,,BERS
(

OF CONALgSS WHO HAVE, BEEN INSTRUMENTAL IN '.111DPOPTING LECISLA Inri PE

( TO HANDICAPPED Cri-ELDP.R.-; A 17,04":
Ilir
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THE POINT BEING NAM. HERE IS .T} EVERY SCHOOL IN THIS COUNTRY

CAN EXPECT WITHIN THE VERY SEAR FUTURE TO ABSORB A VERY SIAEABLE PROr

PORTION OF DISABLED CHILDREN, MANY OF WHOM'WILI2NE B SPECIAL SUPPORT

SERVICES TO INSURE COMPLIANCEWITH THE "LEAST'RESTR

CLAUSE OF OF THIS PUBLIC LAW.
r.

TVE ENVIRONMENT,"._

WITH REGARD TO EDUCATION'OF THE DE F, THE LAW HAS LEEADY RESULTED

IN A LARGE NMER OF HEARING IMPAIRED CHILDREN BEING MOVEIFROM STATE

' OR LOCAL RESIDENTIAL:SCHOOL FACILITIES INTO THE PUBLIC SCHOOL SYSTEM

OF THAT LOCALITY. IN CERTAIN STATES; THIS INTEGRAIJON OR MAINSTREAMING

AS IT ISCOMMONLY CALLED, HAS RESULTED IN THE CrOSING OF SOME. RESIDENTIAL

OOL FACILITIES. WHILE THE TOTAL PROPORTION OF HEARING IMPAIRED'.

.CHILDREN ATTENDING A GIVEN SCHOOL MAY BE RELATIVELY SMALL, THE FACT

'REMAINS THAT MORE AND MORE PUBLIC SCHOOL PERSONNEL WILL BE FACED WITH

THE TASKS OF EDUCATING AND PROVIDING SUPPORT SERVICES TO HEARING IMPAIRED
_ .

CHILDREN. ,

/

WITH 'HIS FACT IN MIND, IT IS ESATIAL THAT PUBLIC SCHOOLS SBE

. PREPARED TO ABSORB THIS SPECIAL PULATION. 'BY PREPARATION, I MEAN

THE VARIOUS SCHOOL PUBLICS: TEACHERS, ADMINISTRATORS, STUDENTS, AND

THE LIKE,,SHOULD BE AWARE OF THE SPECIAL NEEDS, THE SPECIAL ADJUSTMENT'

'PROBLEMS HEARING IMPAIRED CHILDREN MAY FACE: THOSE OF US.IN COUNSELOR

EDUCATION HAVE FOUND THAT THIS TASK OF PREPARATION, STIMULATING

PUBLIC AWARENESS, MORE OFTEN 'MAN NOT, FALLS ON THE SHOULDERS OF TFE

SCHOOL COUNSELOR, AS IT IS OFTEN THE COUNSELOR TO WHOM THE CHILD TS

§ i;ALT: JAL,

_t

T,HAVES OR DOES' ATIr7'AP BE FUNCTIONING WELL IN
Vt.



I Imp LIKE TO TAKE THIS OPPORTUNITY TO SHARE1ITH YOU, SOME

INFORMATION WHICH MAY BE HELPFUL UNDERSTANDING 'OE SPECIAL NEEDS

OF AND PROVIDING EFFECTIVE COUNS NG IECHNIQUFS-TO THE-DEAF CHILD

ATTENDING A PUBLIC/SCHOOL.

THE TERM HEARING IMPAIRMENT I USED IN A BkOAD AND OFTEN MISLEADING

FRAME OF REFERENCE. ALL 'ONE CAN ASCERTAIN FROM THIS LABEL IS THAT AN

INDIVIDUAL HAS SOME DEGREE OR TYPE OF AUDITORY IMPAIR=. IT IS

IMPORTANT' TO BE AWARE OF THE DEGREE OF HFARTNG LOSS A CHILD HAS AND

THE IMPLICATIONS THIS LOSS HAS FOR EDUCATIONAL AS WELL AS COUNSELING
qt

PURPOSES. (

FROMAN AUDIOLOGICAL PERSPECTIVE, TBE-HEARINO IMPAIRED CHILD

WHO HAS A LOSS OF 20'db OR LESS HAS WHAT IS ITOED A SLIGHT HEARING

LOSS. THIS CHILD HAS/THE ABILITY TO UNDERSTAND.ALL BUT THE'FAINTEST

WHISPER. THE CHILD'S ABILITY TO FUNCTION IN A 'GROUP COUNSELING OR

ONE-ON-ONE COUNSELING SITUATION IS EXCELLENT. MORE OFTEN THAN_NOT

THIS .DEGREE OP LOSS MAY PASS UNDETECTED IN EVERYDAY INTERACTIONS.

ON THE OTHER HAND, THE CHILD WHO HAS A 40-60 0 LMS WILL HAVE ,

CONSIDERABLE PROBLEMS COK'REHENDING SPEECH AND LANGUACE, PARTICULARLY

IN LARGE GROUP SITUATIONS. THE USE OF AMPLIFICATION HELPS TO SOME

DEGREE, AS DOES SITTING CLOSTu. T'J. A SPEAKER, OR PAVING A SPEAKEP

TALK LOUDER. SMALL GRO1T COUNSELING SESSIONS OF F[7.,7,R THA::t 10

MEMBER,S IS ANOTHER IMPORTANT Co:''IzIDERATTON. USUALLY THE D'IT,T) '.!TTH

THIS TYPE 0I' LOSS FUNCTIOS !FI'CLAi.f.Y 'JELL IN A ON-o:-WT COUNS=NO

SESSION '.;;HERE LIPF.F.ADING SILLS, AND A P,AT7 nr rAT,<v: ()7 THE

0



PART OF THE COUNSELOR CAN BE COMBINED TO FAC.,ITATE COMPREHENSION.

SOME GROUND RULES TO ,`OBSERVE IN A GROUPCOTINS IANC, OR GUIDANCE SETTING

INVOLVING 'A CHILD WITH THIS DEGREE OF LOSS ARE

A. ENCOURAGE THE GROUP TO SIT CLOSERTOGE IER.
\

4
B.- ENCOURAGE GROUP MEMBERS TO WAIT UNTIL AllaciN HAS

FINISHED TALKING BEFORE SPEAKING. OVERL 'PING CONVER-

SATIO CAN' BE CONFUSIN0.TO A'HEARINO IMPA RED CHILDI

WITH THIS TYPE OF LOSS.

C. USE A WELL-LIGHTED ROOM WHERE THERE ARE NO, OBSTRUCTIONS

TO VISION. FOR EXOPLE, GLARE FROM,A WINDOW- OR OTHER

VISUAL DISTRACTIONS.,

D. ENCOURAGE GROUP MEMBERS TO SPEAK WItPOUT MUMBLING OR

COVERING THEIR MOUTHS.

AT THE OTHER END OF THE CONTINUUM WE HAVE THOSE. CHILDREN WITH

SEVERE AND PROFOUND HEARING LOSSES, AND IT IS THIS GROUP WHICH

'REPRESENTS THE BIGGEST CHALLENGE 'TO ALL OF US IN THE FIELDS OF EDU-

CATION AND, COUNSELING.

THE CHILD WITH A SEVERE FEARING LOSS RANGING FROM APPROXIMATELY

60 TO 80 clb, OR A PROFOUND.,HE/6.ING.LOSS OF OVER 80 db's, HAS

DIFFICULTY. UNDERSTANDING SPEECH AND LANGUAGE, EVEN wi
1., OF

AILPLITICATION. IN ADDITION, THOSE CUILDRE, TH SEVER ,J):, ARE

N ABLE TO. PERCEIVE THE SOUND OF THEIR nut\r VOICES T.q-HEN SPEAKING.

'ILE USE OF A HEARING AID MAY H-:LP THIS, BUT CWWRENENSION IS NOT'



Z.,

DISTINCT. BECAUSE THESE TWO KINDS S F LOSSES REQ lE VERY SPECIALIZED

EDUCATIONAL 91EICHII,OUES,' A MAJORIT OF RESIDENTIAL SCHOOD CHILDREN CAN

BE FOUND TO HAVE EITHER OF THESE TYPES OF LOSSES. A LARGE NUMBER OF
\\\

THESE CHILDREN RELY "ON A METHOD-OFMANUAL COMMUNICATION KNOWN AS THE

SIMULTANEOUS METHODS- -A SYSTEM OF,SIGNS, FINGERSPELLING AND SPOKEN°
.

6

LANGUAGE. THIS SYSTEM IS ALSO KNOTAN. AS "TOTAL COMMLiNtEATION:" STILL

OTHPS HAVE RECEIVED THEIR TRAINING 1N,PROGRAMS THAT RELY PRIMARILY..

ON AMPLIFICATION, SPEECH, Al SPEECHREADING, OR. THE "ORAL METHOD," AS

IT IS CALLED. A. THIRD-COMUNICATION METHOD FOR SOME DEAF CHILDREN

IS THE CUED SPEECH METHOD, WHICH UTILIZES 12,HAND SIGN5.FORMED

AROUND THE SPEAKER'S MOUTH. THESE HAND SIGNS1!-AfE USED TO CLARIFY

AMBIGUOUS PHONETIC SOUNDS.

IN A SINGLE PUBLIC SCHOOL, IT IS NOT UNUSUAL-TO FIND HEARING

IMPAIRED CHILDREN WHO ARE. GROUPED ACCORDING TO WHICH METHOD OF COM-

MUNICATION\THEY HAVE BEEN OR ARE BEING TRAINED TO USE. THE MOST

COMMONLY OCCURRING GROUPINGS RELATED TO THE "TOTAL COMMUNICATION"

OR "ORAL" APPROACHES. HOWEVER, REGARDLESS OF WHIC4Z THESE METHODS

OF COMMUNICATION IS USED BY CHILDREN WITH PROFOUND OR SEVERE HEARING

LOSSES, THE FACT REMAINS THAT EACH METHOD REQUIRES A CERTAIN AMOUNT.

dI SPECIALIZED SKILL OF PROFICIENCY ON THE PART tF THE COUNSELOR, THE

TEACHER, THE CHILD'S FATALY AND PEERS, IF MEANINGFUL RELATIONSHIPS

AND INTERACTIONS ARE TO OCCUR.

I WOULD LIKE TO ADDRESS THE REST OF THIS PRESENTATION TO THIS

PARTICULAR POPULATION OF CHILDREN, AND TO USE TIC.. "I'Egfl DEAF IN PLACE

OF HEARING IMPAIRED TO DESCRIK: THEIR HEARING LOSS.

1



THE DEAF CHILD IN-APPITBLIESCHOOL SETTING fS.OFTEN A VERY ISOLATED

CHILD..RECARDLESS OF WHETHER HE HAS ADEQUATE SPEECH AND LANGUAGE

ABILITIES, HIS DEAFNESS OFTEN CREATES BARRIERS TO MEANIKFUL INTER

ACTTOWWITH HI NORIIALLY HEARING PEERS. THE SOCIAL STIeNA ASSOCIATED

WITH HIS DISABILITY UStALLY HAS SEVERE EFFECT ON THE CHILD'S DEV/LOPMENT;

PARTICULARLY DURING. THE FORMATIVE YEARS. MANY DEAF CHILDREN FEEL THIS
e

ISOLATION.' WITHIN THEIR OWN FAMILY UNITS WHERE THERE MAY BE CONSIDERABLE

DIFFICULTY IN COMMUNICATING WITH PARENTS AND OTHER FAMILY MEMBERS.

OFTEN THE...PLACEMENT OF A DEAF CHILD IN 'A SELFCONTAINED CLASSROOM

SETTING WITHIN A PUBLIC SCHOOL DOES NOT COMPLETELY ALLEVIATE THE SOCIAL

ISOLATION FACTOR. IT IS NOT UNCOMON FOR THE DEAF .CHILD, REGARDLESS OF

AGE, TO KNOW VERY LITTLE ABOUT HIS DEAFNESS, OR TOTAVE BEEN PROVIDED

AN OPPORTUNITY TO DEVELOP HEALTHY ADJUSTMENT PATIENS TO HIS DISABJLITY.

THIS CAN BE SEEN IN THE DEFENSivt BEHAVIORS OF DEAF CHILDREN WHO ARE

ASHAMED TO ASSOCIATE OR BE SEEN WITH THEIR OWN DEAFFURS. ,OTHER

BEHAVIORS INDICATING A LESS THAN:HtALTHY ADJUSTMENT MIGHT.BE THE CHILD'S

REFUSAL TO WEAR A HEARING AID, OR TO USE sinN LANGUAGE OR OTPER ATTT'NTION
P

ATTRACTING RESOURCES PECULIAR TO DEAF

THE ISOLATION THE DEAF CHILD EXARIENCE$ WITHIN THE PUBLIC SCHOOL

SETTING AND IN MANY CASES WITHIN HIS OWN FAMILY, IS, PERHAPS; THE MOT

MISUNDERSTOOD AND CRITICAL FACTOR IN THE CHILE DEVELOPff.7,TI ITS

2

IMPLICATIONS IN TERMS OF TEE DEVELOPMENT OF 'A HEALTHY SELFCONCEPT,
if

V( CONFIDENCE, AND FACILITATIVE COPING MECHANISMS IS GROSSLY UNDERESTIMATED.

THE SCHOOL COUNSELOR WHO CANNOT COMMUNICATE F,FFECTIVEIlY WT.TH A

DEAF CHILD "IS, OF COURSE, HAMPF,REE? IN ANY EFFORT TO WOR( WITH TUVi



)

t
. -CHILD. IDEALLY, IT IS-DESIRABLE THAT THOSE COUNSEL WHO HAVE DEAF 'A

v
. ,:

CHILDREN IN THEIR SCHOOL, OBTAIN AN OPPORTUNITY NOT OILY TO LEARN
.

THE. PARTICULAR COMMUNICATION METHODS OF THOSE CHILDREN, BUT TO UNDER-,
, .

STAND THE ALL-ENCOMPASSING NATURE OF DEAFNESS WITH REGARD TO THE

CHILD'S ENVIRONMENT. 'FOR EXAMPLE, THE LEARNING OF SIGN LANGUAGE IS

NOT THE' FORMIDABLE OR IMPOSSIB

7
TASk IT MAY SEEM TO THE NOVICE.

ALL THIS IS NOT TO SHAY THAT THE.CASELOR WHO CANNOT COMMUNICATE

WITH. THE DEAF CHILDCANNOTIDO MUCH TO ASS/ST.THAT'dEMD THROUGH THE

EDUCATIVE PROCESS. :ON THE CONTRARY, THERE IS MUCH THAT CAN BE DONE

TO HELP CREATE A FACILITATIVE AND SUPPORTIVE SCHOOL CLIMATE FOR THE

DEAF CHILD.

I WOULD'LIKE TO OFFER AT THIS POINT SEVERALS GESTIONS ALONG

THESE LINES. THESE, ARE STRATEGIES THAT PRACTICUM AND INTERN COUNSELORS

IN OUR PROGRAM AT GALLAUDET 4OLLECE RAVE POUND TO BS NOT ONLY P

BUT VERY EFFECTIVE AS WE L.

r. .A DEAF AWARENESS PROGRAM-
)1,

THIS PROGRAM COULD TAKE ON MANY FORMS. FOR EXAMPLE,
. -

.

.

IT COULD BE A SERIES OF POSTERS. OR BULLETIN BOARD DISPLAYS

ABOUT DEAFNESS, DEAF PEOPLE, COMMUNICATION, OR THE LIKE.

"MANY ORGANIZATIONS SERVING THE DEAF WOULD PROVIDE FREE

OF CHARGE, MATERIALS TO BE USED FOR PUBLIC INFOMTION

EFFORTS..

THIS DEAF AWARENESS pxoc).AN COULD ALSO TAIdi, THE FO UT OF A';

COURSE', OR ,COURSES iN SICE LANcUA(.E. IN S(ff7 C4SKy3 IT 1.S

Sq
.9
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POSSIBLE TO ARRAN F. FOR VOLUNTEERS PROFICIENT IN SIGN

14.

1

LANGUAGE TO TEACH THIS. IN JUNIOR HIGH AND HIGH SCHOOL
.

LEVELS,,SUCH A COURSE IS NOW IVING OFFERED.FOR CREDIT IN

SOME LOCAL SCHOOLS. VOLUNTEERS FROM THE GALLAUDET

COUNSELOR TRAINiNG PROGRAM HAVE ASSSTED WITH THIS

EFFORT' FOR SEVERAL SCHOOLS IN MARYLAND AND VIRGINIA.

LOCAL DEAF CLUBS ARE ANOTHER SOURCE OF MANPOWER. MANY

DEAF ADULTS WELCOME AN OPPORTUNITY TO BE OF ASSISTANCE.

THIS EXPOSURE OFTEN HAS HAD-A POSITIVE EFFECT QN THE

1. CHILD'S DEVELOPMENT, ALSO. AND FINALLY, ANOTHER MEANS OF

IMPLEMENTING AN AWARENESS PROGRAM COULD BE TO ATTEMPT TO

ENLIST THE Ar60F: TEACHERS IN WHOSE CURRICULUM INFORMATION'
-

ABOUT'.DEANESS COULD BE INCORPORATED-WITH LITTLE ADDED

-DIFFICULTY.

2.. PARENT INVOLVEMENT

THIS STRATEGY IS ANOTHER THAT COULD BE IMPLEMENTED IN A

NUMBER OF WAYS. SOYE EXAMPLES ARE SIGN LANGUAGE COURSES

FOR THE PARENTS, ASSISTING THE TEACHER IN SOME CLASSROOM

ACTIVITY ON A VOLUNTEER BASIS FOR A FEW-HOURS A DAY, OR

ANY TASK-ORIENTED ACTIVITY WHERE PARENT ANTI CHILD CAN

FUNCTION IN A RELAXED AND UNSTRUCTURED ATMOSPHARE.

THIS OPPORTUNITY TO INTERACT WITH THE DEM-CHILD WILL 'HAVE

MANY BENEFITS FOR THE PARENT. RusE OWN NEEDS AS A PAREUT.
4 .

IDOF A DISABLE/CHPLD AREOFTEN OVERLOOKED, 11''

9 9 9



GROi.

3. EXTRA-CURRICULAR ACTIVITIES

QDEAF CHILDREN SHOVED BE ENCOURAGED TO PARTICIPATE IN EXTRA-
.

CURRICULAR ACTIVTTIES. THE SCHOOL COUNSELOR COUL PROVIDE

'4MUCH NEEbED SUPPORT AND REINFORCEMENT OF, THE DEAF CHILD'S

SKILLS, INTERESTS, AND ABILITIES. I CANNOT EMPHASIZE

gNOUGH,.Th IMPO.TANCE OP POSITIVE REINFORCEMENT TO THE
'

YOUNG DEAF CH D CR ADOLESCENT. THE EMPHASIS PLACED ON THEt ,

CHILD'S SKILLS AND STRENGTHS DOES MUCH TO DIVERT FOCUS FROM

THE CHILD'S DISABILITY, OR DIFFERENT-NES' .TAHTCH HE CANNOT

HELP OR CHANGE, MANY POTENTIALS OF THE DEAF CHILD WHICH °

WOULD 'RESULT IN HEALTHY COMPENSWORY BEHAVIORS PASS UNRECOG-
.

NIZED AND UNUSED. RECOGNITION OF THESE SKILLS AND INTERESTS

AND ENCOURAGENEPT TO PARTICIPATE IN RELATED A TIVITTES. CAN'

POSSIBLY CREATE A COMMON BASINOF INTERACITON'BETUEEN DEAF

AND NORMALLY HEARINCSTUDENTS.

p

UP COUNSELINGCOUNSELING AND UIDAdCE ACTIVITIES

IT IS, .ADMITTEDLY DIFFICULT TO CONDUCT. GROUP cerunsEiariG

AND GUIDANCE ACTIVITIES IF THE COUNSELOR CANNOT, COMMUNICATE

EFFECTIVELY WITH THE DEAF CHILD. HOWEVER, THERE IS MUCH

tz

THE CHILD CAN GAIN FROM THESE TYPES OF ACTIVITIES.

AS PREVIOUSLY NENTiONED, THE DE/4 CHILD IN THE PUBLIC SCHOOL

IS OETEN ISC)LATe FROM MEANINGFUL INTERACTION.-WITR HIS DEAF.

PEERS AS WELL AS HIS. NORMALLY HEARING PEEPS/ GROUP COUNSELING

AND GUIDANCE ACTIVITIES CAN Do MUCH TO FACII.ITAT';;i THE SOC CALI

ZATION PROCESS (F THE DEAF CHILD, AND TO
ENE0r72AGE'SELF-7.7PTZF,3SION.

10



.THESE -GRO2U ACTIVITIES HMIE BEEN-TO-r:D TO BF MOST FFELTIV4.

1
WHEN THEY/ARE.TASK-ORPENTED.OR WIIEN,A b OF VISUAL MATERIALS

.-_

ARE USED.AS,
.
A,SFRAME OF REPEAENCE. .HIGHLYIVERBAL GROUP

c ,

,

1

COUNSELING TECHNIQUES DO NOT WORK VET WELL WITHSOME
. _

. * . .
, -1

DEAF STUDENTS. LANGUAGE LEVELS AND ABIT:ITIE94'SELF-'

EXPRESS 't 'ARE IMPOWIANT CONSIDEATIONSTO_KEEP IN MIND.

FOLLOWING IS A LIST OF ACTIVITIES WHICH 'HAVE -BEEN USED

EFFECTIVELY WITH DEAF CHILDREN AND YOUTH IN GROUP COUNSELIIIG

'40 .

AND GUIDANCE.--

\
t

IT SHOULD BE NOTED THAT MANY OF THESE ACTIVITIES ARE ALSO

USEFUL IN ON-ON-ONE MUNSELING- WITH DEAF CHI1DREN. WHOSE
Nif

.LANGUAGE AND SELF- 'EXPRESS'ION CAPACITIES ARE LIMITED.
10

STRUCTURED GROUP EXPERIENCES OR GAMES ARE VERY EFFECTIVE.

STRATEGIES, MANY HIGHLY VERBAL "GANES't CAN BE ;40DTFIED

FOR USE WITH DEAF CHILDREN.

te

O



-(1)' NORTHEAST REGIONAL rEDIA CENTER FOR TOE DEAF, UNLVE.RSITY

411

JF MASS4C9I.SETTS, PA-!'ENT.EC014)) COnIVIICATI N,

(2) -P.RRS LIFE-LINE SERIES

CONSEQUENCES

,MAKINri SENSE OF LIVES

IN OTHER' PEOPLE'S SHOES
a

(3) HUMAN DEVM_OPVENT TRAININji-INSTITUTE rAGIC CT PCI_P:

ACTIVIIY,PROGRV AND GUIDE.,

(19 SEARCH,FOR VALUES KIT

DEVELOPING ONI5ERStANPING. OF SELF AND °TAP'S '(USO) KTT

4

(6) THE 'COPPNG BOOK SERIFS

(7) SRA JOP, EXPEPIENCE KITS .

,

(8) VO,CATIONAL .EXPLORATION KIT

a

c

ao.



CONCLUSTT

THESE ARE BUT A TEW BASIC IDEAS limen. IT TS HOPED WILL SERVE AS

A GUIDE .FOR WORK ' 'WITH THOS"F. DFAF CFILDREN CURRENTLY ATTENDING PUBLIC

(- SCHOOLS AS WELL AS THOS WHO WILL 3E MAINSTREAMED IN THE NEAR FUTURE.
1

THE DEAF CHILD IS IN A UNIQUE POSITION BY VIRTUE OF THE NATURE

OF HIS DISABILITY. DEAFNESS Is---AN INVISII1L4DISABILITY,,AND IT

EFFECTS THE MEDIUM ON WHICH MAN'S INTERACTION WITH HIS ENVIRONMENT IS

BASED: THAT OF HEARING, AND CONSE TNTLY, LANGUAGE. THE EFFECTS

OF IMPAIRED HEARING ON THE CHILD' TURATIONAL PROCESS CAN NOT BE

OVERESTIMATED. THE YOUNG DEAF CHILD IN THE PUBLIC SCHOOL MUST LEARN

VERY EARLY; TO DEAL WITH WHAT OFTEN BECOMES A VERY ANXIETY - PROVOKING.

ENVIRONMENT'. WITHOUT PROPER SUPPORT THE ADJUSTMENT THE CHILD MAKES IS

NOT LIKELY TO BE GROWTH-PROMOTING. IT IS DECIDEDLY DIFFICULT FOR THOSE

WHO ARE NOT DEAF TO FULLY UNDERSTAND THE PSYCHOSOCTAL PROBLEMS OF

HEARING IMPAIRMENT. HOWEVER, AS COUNSELORS, COUNSELOR EDUCATORS, AND

OTHERS IN THE HELPING PROFESSIONS, WE NEED NOT ONLY TO RECOGNIZE THE

CHALLENGING TASK BEFORE US, BUT MOST IMPORTANFL, TO*REALIZE THAT WITH

SOME BASIC UNDERSTANDING AND A COM=MENT TO WHAT MAY SEEM LIKE A

SMALL EFFORT ON OUR*PART, CAN CONTRIBUTE *ITCH TO THE HEALTHY DEVELOP-

MENT OF DEAF CHILDREN.

MUCH OF THIS CONTRIBUTION CAN BF. OHIArNED 3Y FOCUSING OUR EFFMTS

NOT ONLY ON THE DEAF CHILD, DIRUCTLYi RUT ALSO BY CONCENTRATTNG SO?' E

OF OUR EFFORTS ON THOSE NORMALLY HEARING S'!!4NTS WHO CONSTITUTE TEE
4

DEAF CHILD'S PUBLIC. fHE paocEs NAY SFF SLOW, AND AT TIMES Dfscoww;irc,

BUT EACH OF US CAN, TN MANY SnLL WAYS, PAVE THE WAY FOR A HEALTFItR,



GROWTH PROMOTING ENVIRONMENT FOR DEAF CHILDRF: AND NUTH.

..,TilANK -YOU.,


