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' This training. manual s one part .in a sét of iqsgtyctional
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materiais developed to faci]itate‘the efforts of Georgia educators
_'in.the piﬁnning and'impiementatioh'of comprehensive career guipance
p rograms . The- manuai is s1m11arain fonnat to other materiais in

E the.series , The materials are des1gned for use with sma11 groups
of counsé]ors. teachers and career deveiopment speciaiists who 'are
interested in improv1ng the1r career guidance compekencies Each
unit of ’4ain1ng materia]s is based upon a particuldr aspect of a
comprehensive career guidance system Through this systematic

) approach the need. for spec1f1c staff deve]opment prpgram materiais
" “and activities can be detennined and<@ocumented . -
Reiafed méteria]s produced by the Georgia’ Career uidance

Ks
- Y
ProJect 1nc1ude-audio caésette record1ngs, trans@aveﬁ es. a sound/

s]ide series, a needs, assessment initrument, charts? and variops

.other suppoﬁﬁimaterials. : L ) 3 R
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- to the deyelopment of competenc1es for a 'team approach’ to

This tra n1ng manual on: "L1fe Gareer Plamming:’ Va]des Decisions
and Goals“ as deve]oped fpr use as §upport mater1a1 for staff which
identified this process~outcome area as a prlortty heed {?hé manual
and accompanying materia]s were wr1tte: to assist 1oca1 career
gu1dance teams in the1r efforts to improve. the qua11ty and quant1ty -
of their programs A bas1c assumpt1on under1y1ng the deve]opment of
these erials 1s that all of*us‘benef1t from per1od1c renewal .

t'.
The content of this manual is presented in both d1dact1c and

-

expsriential modes to encourage maximum 1nvo]vement of part1c1pants

Sma]l\groupnexpend nces are a part of the. Spec1a1 attentionvg ven
1

" “impTementation of, career guidance programs. v
" B . . - . : ’ N} -
The outline of the manual follows the basic learning model - |
. 1. . . . ) . . , 'q. -
from attitude development;t knowledge_acquisitﬁon or renewal, to ° =
technical and skd11-development'and/or improvement, andgthen to
deve]ypment of implementation strategjes and plans.- . x\\ -
. ) 2 : i - . ‘/_ _ .
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- ., 7 SUGGESTIONS TO/THE WORKSHOP COORDINATOR - -
& ) . = © B , - [ -’ o T ' i |

"'Before ‘the Horkshqp(_ o ' - .
J . Study the materials of th1s/learn1ng packet tex( ) become -

‘ f3m111ar with the concepts and rat1ona]e of the decision- - ‘L:' o
- [Considen
making process and‘(b) understand how specific activities neconding
' - - senipl 4n
activity 7

may-bé‘designed‘td aid rtiqipants in developing decision-

making‘/pl'annihg skills jthin the ‘c'lassroom.

2. Prepare alﬁvheedéd materials and readysyour instrdctiona]
p;ocesses for leading\these acfiyjties. %he iéadership

manual is designed to give you suggestions on introducing,

- _' facilitating and discussing the activities.
.

At thebworkshqp(s):

g

)1. Introductions: . Establish an'iptroductbry'procesé for
"pagticiﬁaﬁts to get to know each 6ther and you, the workshop
coordinator. At the pedjnning‘g; the workshop, short intro-
ductions will suffice as pa;t{cfpaqxs will establish
Hmmediate‘involvement with each other through the value
clarifying activities. ./
-2. Announce to the participants the purpose of the workshop and
| the format of how this purpose will be accomplished. A good

way fo give participants some general structure without

overwhelming them at this point is to prepare a one-page

handout containing the agenda for the work%hOp including

objective statements, activities and time schedules.

-

Q C _ \1\)'
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3. The workshop could be started by déSciiblfg the’ format and

process of using their -participant's manual. You will serve

as a 1eq&er.of the activitiés which wi]]vinclude the>role$ of

initiating and directing the exgrdfse,anQeling or demonstra-
ting gbme of the proceséés, and fat}jitatingvfhe aiscuss;onk
"generated by the actiyitieé. Possible duesfions to lead the
aiscusston.gre prbvided~throg§h0ut the 1eader's‘handbook.
4. lToward the end of the wo}kshop,;you may wish to include ~
t1mé forrwraplup and summary. -This wraplup would invo]Ve.
these types of tasks: (a) sufmarizing what has been learned,
(b) gathering evaluation'and‘fééaback for paYticﬁpants about
themselves, you as the coordjnagor, and the workshop, and’
(c) providing for follew-up and continued resource develop- -
ment through the identification of additional learnming
“/f;possibilitiis. - ' | ' g

Fi
I

How to ‘use this Handbook: - N ‘ .

The leader's handbook consists of a participant's manual with
additional pages (Green) qt?specific pqints to facilitate your role as
workshop coordinator.' These pages marked with an "L" will include
directions for the completion of\certain sections or stopics in the
parﬁ&cipant's manual and, as mentioned eariier, suggestions on )

introcucing, féci]itating, and disdussing the activities.

Following the suggestions for ctivities, any outside materials

needed and approximate time allotmenits will be listed.
e

colon

coded



I. INTRODUCTION

:
) :The mood of the present and the projection for the future is one
of’cﬁange. uBurbeoning technology has accelerated the rate ofrchange
to the point where one's re]at{onships with both people and things
are less and less enduring. Our éponomy too is based on transcience.
fP}anned obso]‘ﬁcence, conépicuous consumption and throw-a-way products
all reflect this phenomenon of an exponentiai rate of change. If
present society can be characterized by one term, it would be - change.
Change,’acce]erating’with‘evek'ihCreasiﬁg'speed, éreated a society
of such complexity that it is possible, if not probable, that.
individuals can become overwhelmed.- Today, choices abound in many
aspects of our lives where once options did not exist. Many of these
choices seem relatively unimportant; and therefore, seldom provoke
serious frustration or anxiety. For example, the goal of the Bell ®
Te]ephone.System a few short years ago was to have a telephone
,(standaEd black carriagé-type) in every home. Now, there are more
than 1500 Styles and types of phones avai]ab]é (Toffler, 1973).
The speed of cloth cutting by laser beams is such that it is now
possible to cut 1500 unidue pafterns faster than the traditional
assembly-line can-cuf 1500 copjes»of the Same paéte;n. Thus, we now
face a myriad of styles, colors, and'fabrics. '

Other choices are-more far ranging in terms of importance and

. morc irreversible. Educational and occupational alternatives are

,sufficiontly numerous to create unprecedented pressures for
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:indfvié&gls to define their interests, to détermine their values and
to déve]op their identities. Frustration and confusion often results
from the increased number of dptions open for one who does not have
the skills and the practica] experience necessary for choosing among
them. |

‘Individuals need systematic help in developing decision-paking
ski]is. ~As options mu]tib]y an& informed decisions are increasingly
requjred, individuals need to know hbwvto marshall and evaluate -
.pertinent information. . Decision méking does not occur ip‘a vacuum.
Infonnatidn is processed in the context of ohe's'va]uesj\

Ay

then, that Tndividuals need to becdmg‘aware of and understand their

This means,

own Qa]ues. In our changing and;p]ura]istic society, value systems
~are no longer passed along intacﬁ from one generation to the next.
Increasiﬁg]y, individuals are ]e%t td their own resources to find
the values that will direct and givg meaning to.their 1ivés. They
need he]g/yﬁ developing life qaréer planning competencies

(Gysbers and Moore, 1973). '

P]anniﬁg skills contribute to a greater sense of control over
one's own destiny. There are few areas of human life of such
‘sinéu]ar»importance. fhe goa] of this package is to help career
~guidance teams meet more effectfve]y the expressed needs of students
in the area of 1ife career planning._ Recent natidna] and state
studies provide suff{cient evidence to document the need for more

developmental assistance in this area.

Pt g




The American Collede Testing Prognam (Ptedfger et.al, 1973)
reported that half of the students polled indicated that they had
recered 11tt1e or.no he]p w1th their care?r planning. The ACT
study c0nc1uded that ". \/.x. counselors” are not praviding he]p
wented by the students with career planning on a one to one\Qasis
or by means of group guidance ‘The study indicated that 75%\b¢;
the students felt that this career planning was most 1mportant and
‘wanted he]p. : ' - ’ ‘ ~

Similar results uere fdund in the comprehensiVe needs assessment
study*conducted as part of the Georgia Career Guidance Project.

. An average of approxfmate]y 60% of students in the total'sahple

expressed a-need:

. to take more of an active role in making important
dectsions that influence my life. '

. to understand the re]at1osh1ps between @y career p]ans
and schoo] subjects:

. to know how var1ous ctrcumstances 1nf1uence my
career planning. .

. to understand how my values 1nf1uence my career
choices.

. to be more systematic to planning my career goals.

. to develop b]ans‘whith will help me reach my
educational and occupational goals.

. to be more responsible in’planning my future.




1. VALUES

. A

J ’ & .

Life presents all of us with many opportunities and experiences

whidh serve to shape the way we think, the way we interact with others,

"and the goals we set for ourselves. Out of these learning. growing

a experiences. we each formulate some. set of guidelines to govern our
'behavior in deciding and choosing from among 1ife’ s alternatives. .
,These guidelines are our values. Having clear ideas of what we vdlue,
'what wexprize and cherish is a very fhportant first step toward

'sorting out our alternatives, making decisions and setting realistic.

attainable goals. . . R ”i o
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recollections with other members of the group.

ACTIVITY 1 SETTING GOALS: MY PAST AND MY FUTORE

{( The goal of this activity is to allow participants the opportunity\

to: {1) identify past experiences and to begin considering the

Values implied through the content. and the process of recol]ection;
(2) re]ate these recollections to present experiences and the values
each now holds important and (3) look at the goals we have set for the
futurd, . o : o o

Our recollections of our past expEriences (people, objects

3 piaces events settings) add meaning to our present experiences and

the kind of goals we project for ounkelves in the future. In order

~ to think about hoi we might want-to plan our future years and begin

#
to set personal goals{ gbnsider the following questions for a minute

or two and jot- down a few of your memories. After identifying some:.

experiences 6inc1uding such things as iuterests, problems, and hope

smal] groups will be formed for the purpose of sharing the

v 4
[ 4

N




ACTIVITY 1 SETTINq'GOALS: MY PAST AND.MY FUTURE

Ay

Yoy,

After participants have read the objectives, introduction, and
directions for the\activi , allow approxjmétely 20 minutes for_
individual comp]egfon ofwiie activity.

Break the larger group%into smaller groups of 3-4 and allow each
participant fiyg‘minuteé to share some of their responses with

the other group members. 1
uﬁnlinstructing groups prior to discusgjen, ask' that they try to

be aware of patterns of consistency or changeé jn values they see
i throughout 'an individual's paét recollectinn w:fsent experienceé
and future goals.

s<irections: i

1. Divide ybur present age by 3.

Example: My present age--40

divided by 3 3 =13

2. Describe yourself (interests, problems, hopes) and what
you remember (people, objects, places, evgnts, settings)
when you were 1/3 your present age. Jot down thBse

memories. (Example age 13) ,

3. Describe yourself and wﬁat you remember whgﬁ you were 2/3
your present age: (Exahple age 26). Jot down these

k\ memories.




, . your expectations (regarding people,. objects, pléces,‘

In the:follow-up discussion, help the‘particxpants td focus on

,Materials’ needed: paper, pencils o .

4. Describe yourself (interests, prob]emé, hopes) and
7 L e P .
. N2
events, settings) when you reach your present age plus

1/3. (Example agé, 53). Jot down these thoughts

A

-~

the values patterns which seem to emerge in the recollections,‘\\;<

L-4
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. '~ Al INFLUENCE ON VALUES DEVELOPMENT OF Coo
- - INDIVIDUALS, GROUPSﬁ ANDHEU*TURES Y. g’
' ’ - a /

Almnst every,choice an individual makes{:s motivated by personal"

va]uesa Values constitute the things in 1ife that rEaHy matter toy

Interpersonal conflicts can arise from value differences, because

“individuals often ‘think that anything which is so. important to them

must also be 1mportant to everybody else.+ Many maJor hist%rical
conflicts have resulted’ from the efforts of ?ne groyp o/fpeop]e .

to instill their "right" va]ues onto others. ‘Values are rare]y the-

same for everyone. They canodiffer radica]]y from person to person.,,

e Values a’sq,differ from gro%p to group. Groups fall into'many

categories, such as politica] special intérest (e.g., chess,
‘q
environmental, ath]etic), social and peer, and religious, 'People

usual]y belong to ,these graups because the group values ref]ect their *
: .
own, Group values‘can often be a source. of strength to people;

-~

they cdh provide a sense ofﬂdirection support, or purpose. Group

i va]ues can also, 1ike indiv1dua1 values,” be a source of contention‘ o

' 7 / /-

' and separation among people. Groups™can have a very strong influe ce
on their members, cement1ng together people.who shar; simi]ar valy es,:’

. and pu]]ing apart people who differ, Cultures have distinct. vi]ue

patterns which cause their members to behave different]y from peop]e
. .\] ~ .

who .have groi;hup\in other cu]tures.ij?here is often pressure fo)

Jtside" the dominant culture tpyconform."Different

cF

-a qerson, the things which repeatedly influence behavior and choicesJ, lbehauconb
¥ “heglect

Jchoices...

Jand vatued

> !

~
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ACTIVI{ ve . e CULTURAL THPACT' " - - s
' \.‘ t o ‘ A v - ! .
‘/ o \._ h - ~
eak 1nto smlfqroups and cons1der the foHow1ng ‘. ¥
’Z "There are many 'ﬁntures represented in our count}‘yi The ...* . . .,:
Ameriéan Indian..,black 1nner c1ty, Spanish-Ameﬂcan rura] middle L :“
class suburban white,, etc. ATl these cu]tures regresent :iv*entiany( B 2
K 250 B . ] N
different va]ue systems. 0 : ” J
Cons1 er tl\! fo]]ow1ng ,’tems. What va] ues éb you th1nﬁfferent
cultures would attach to them?/ . Lo o /f
Nl aN W
. : Ce ‘ M ‘ e /
Cars o - , > {/ .
. s . oL )¢ . : :
Television ' ~ . _ o T P
Food (res@aurant, gourmet food;, etc.) 1/ \P
.o ’[ . . '
Clothes & |
Politics, : R . ' ®
’ >
How are. you affected by the va'lues o( gurppredominant culture? L9
’ ‘ Y S I
. |
e * L <
Y j’ Q;\ .
o Py \/g‘ ‘ .
’ ‘ : - = -
19 R «
. / 4
. Y ’ "'
\ . 8 ) “ ‘4\ 1 |
. =
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e CATIVITY 2 s T 'CULTURAL IMPAGT . . ° : :
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.‘%“ . . - . X
7 After. participants have read the s tion entit]ed quluence of
A | { .
' Values break intoLsmail groups of 6-8 and guide discussion based on
/. N
" ' the stimuius questions given in the participants manua] " As a ieader
of the dichSsion you wi]i want to,pay particuiar attenzgon to keeping
f ‘ the group on taik. 'The participants may tend to get,}ock@@ on the -
. relative accuracy of certain 9tereotyn£s One way to avoidAthis: gff-
< task behavior is to keep the conversation moving rapid]y--focusing A
on the generation of several aiternatives.' ' 'm_’ﬂ
4 v \ . ,
\ *
o w‘,f » j ) ‘%-.\
) ‘ ) |
) S # . . .
| / , .
| . 3 1<
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- .its own sake that is manifested at this Jevel,

Lawfbnce Koh]beng using ideas from John Dewey, has postu]ated
' three Iife skages of moral. deveiopment (1975)-

At 1eve1 one, ;he

preconVentiﬁnaI 1eve1,\the chi]d fs concerned with the~satisfaction
Sva,

. of her/his needs. Koh]berg states that at this 1eve]<the chi is g

responsive to cu]tura];(uies and labels of good and. bad right or

-

RIS
[ I
[N

»

wrong, but interprets thesediabeis either in terms of...puni%hnent, -

rewqrd or*exchange of favors, or in terms of the physi¢a1 power of
those who, enunciate the ru]es and 1abeis,...The physica] consequences
of action determijg it?jgoodness or badness, regard]ess of...the
va]ues of these consequences....Right action consists of that which
'instrumentai]y sgtisfies one's own needs and occas&ona]]y the: needs

At the conventionaiflevei, 1eve1 two “the individua1 )

\.’—s-

of others .
is concerned with confonmity to group or societa] values, seeking
acceptance from | peers>"regard1ess of 1mmed1ate and obvious
,conseduences.P Kohlberg uses the terms "maintaining," "suppqrting
and "justifying," to describe the adherence to the social order for .
Fina11y,aat the
postconventiona], autonomous, or principled 1evei, the"individuai

begins efforts to defineyor clarify her/his own personal values,’

independent of"groups or other persons'who might share those va1ues.

. The deve]opment and clarification Of our va]ues is a continuous .

process that is dependent on our individual and group: experiences

d
throughout 1ife. Ne derive our va]ues from many sources--parents,

i
ré]igion peers, and society in genera]--and each new experience has

@

by .

3

Conven- .
tional/ .
Con‘on- oo

'Poathh-”
ventional/

1 Autonomous

J
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' 1 the potentiai for reshaping our thinking and our actions. Parents .

A _ cherish and are wii1iug to support. are the first steps toward

:gand~adu1ts in gene piay a maJor roie in the beginning of-a }
'f_:child‘s valuo devof::;ant. 0ne of. tha traditionai approaches parents ‘
e”take is to 1inﬂt ‘he choices avaiiabie to chiidren, We guide with the ;i

‘vaiues we accept as being right.” Reiigion and cuiturai experiences

fare a}so very infir(gtlgﬂ dn this way. often presenting the individual

) const@pration of’o;per alternatives. Peer groups exercise their

‘ have a great impact on our seif- oncept they can infiuenc

,'vaiues of which they pre notlconsciousiy aware, Being a are of the .

ﬂrith guideiines for{*right" or wrong” behavior which . actualiy prevent

3

‘infiuence on our, vaiues from childhood to aduithood These

motivation and even the goals we set for ourselves.
ke

> One possibie source of - stress and confusion for peopi

modern society is the fact that their actions are often
sources of our vaiues, and" cieariy identifying those things we pr ;, .

making mature. responsibie decisions and setting attainabie goals. 7

Yy

10 | . o




ACTIVITY 3 . IDENTIFYING VALUES THROUGH THE VALUES SURVEY

'The value which. 1s 1east 1mportant goes 1n Box 18.

The purpose of thisfact1v1ty is to determ1ne the under y1ng

‘ pr1nc1p1es (values) wh1ch influence your life.

Individually f111 out the survey on the, nextstwo pages us1ng the

1nstruct1ons below. :

After you have completed this survey. meet in a group of 3-5

- to d1scuss what values are. 1mportant to you and how they may d1ffer

from other port1c1pants. Your leader will: furn1sh add1t1ona1

| quest1ons as st1muJus for this d1scuss1on.

)

',_lnstruct1ons.

On the next page are 18 values 11sted in alphabet1ca1 order.

’ Your task is to arrange them in order of the1r 1mportance to YOu, as

gu1d1ng principles in YOUR 1ife. Each value is pr1nted dn the r1ght-

hand column and 1s to be d/1tten 1n the order you prefer 1n the left-,_»

hand column.

+

Study .the 11st carefully and p1ck out the one value wh1ch 1S

‘the most 1mportant for you. Write 1t 1n~Box 1 on'the left. » o
| " Then p1ck out the value which 1s second most 1mportant for you. o
Write it in Box 2. Then do the same for each of dhe rema1n1ng values.i .

[N

work s]owly and think carefully If you change(your mind fee]
free to change your’answers. The end resu]t should truly show how

you feel.

o

- as




27| A COMFORTABLE LIFE
o - L s _ a prosperous tife
12 | ANEXCITING LIFE
SR e I | a stimulating, active life
3. o | A SENSE: OF ACCOMPLISHMENT
R . R B o lasting contribution
r ST -] A WORLD AT PEACE o
‘ | - o~ v - free of war and conf]ict |
;'5 R oL A WORLD OF BEAUTY . . = g
| B L, e N | -beauty of nature and the arts
6. - R S . EQUALITY : brotherhood,
. L - o I . equal - opportunity for all
’ “jﬂ“, - 1 FAMILY SECURITY .~
v L < ~ taking care of loved ones
.8 - o L 1 FREEDOM o
X L . ) 1ndependence. free choice .
9 o — | HAPPINESS
- ) _ : o | ontentedness -
0 . B - 1
4 o - o . freedom from inner conflict
o R R il . ~ - | ~MATURE LOVE
AR . ~ sexual and spirtual intimacy
12 o o protection from attack:
S o ) PLEASURE '
R 1? , . | ." : /- an enjoyable 1eisure1y life
; 18 ) ‘ SALVATION . ‘
s ' « ‘saved, eternal 11fe
B I . - | SELF-RESPECT
R : K - self-esteem
% E .| SOCIAL RECOGNITION!
L . : S -} respect, admiration
" e DR B B TRUE FRIENDSHI
; o . C ) close compan onship
. lis T . | WISDOM .
o _ ‘ ’ ' . - . _ ~a mature understanding of life
I _Nhen'ybU'néve finished, go to the next. page.
) 12
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‘ ,{‘ Below 1s anothor'iﬁst of 18 values. Arﬁange them in order of ~

importance, the same” as before.

3

AJ .

‘ Z
: e / AMBITIOUS
- _hard-working, asp1r1ng
;'2 "'BBOADMINDED-
N , Open-m1nded
, ~ CAPABLE - T
: 3. competent, ‘effective }
S , ~CHEERFUL
| 4 lighthearted, joyful
e ~ N "CLEAN-
- 5 oo neat, tidy
‘ . e
16 : COURAGEOUS .
# & . standing up for your beHefs
P e s —q
T, . _FORGIVING
w1111ng to pardon others .
' RECPFOr—workThg For ]
8 the welfaré of others
9 HONEST -
. sincere, truthfu]
IOF? - IMAGINATIVE . _
_ < daring, creative:
N~ - INDEPENDENT | -
‘ _ self-reliant, self—suff1c1ent
12 e INTELLECTUAL |
| - i . intelligent, " refleét1ve 7
13- LOGICAL -
consistent, rational-
. TOVING
14 ‘ affectionate, tender
\35 dutiful, respectful
16 POLITE .
_ courteous, well-mannered
F 17 ~ RESPONSIBLE .
dependable reliable .
- e . SELF CONTROLLED
18 - , restrained, self- d1c1p11ned
- 13



s ’ . . )

VALUE DEVELOPMENT | | y
ACTIVITY 3 VALUE SURVEY SCALE

.}' After participants:haveuread @hé short section on Value deveiopment |
and the directions for Activity 3, allow f@-ls minutes to work
~‘1pdependently., . B ', . o
2. Break into groups of 3-5 for discussion of Activity 3. Allow .
| approximately 30 minhtes for gréup_idte;actjon. o
3. P9551b1e'st1mhlus questions for discﬁgs{oné
a. What do you see as the source for yéur present vgiues?
{ .; , o (family, reiigioﬁ, etc.) . ' L
b. How.do your values compaf; with those of your parents or close,
friends? - “ o .
c. Détermine some diffefentes and similarities between you and

other members of‘your small group based on the Value Survey°

Scale.

Time: 30-45 minutes o }

L-6
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The Relationship Between Values and:ﬁctidns

Ask the participarits §0 read the section on the relationship

. between values and actions

C 4
RN
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/
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' ' Thej{e.lgtionship Bet;véén Values and Actions
/ s N
%k the participants to read the section on the relationship
/ betw/een values and actions o . | o |
: g\ ’ . ‘ -‘
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C. VALUES AND AcTIONS ¢
N\ . i ‘. R L

Thoreau seid. “Hhat you do thunders so loudly in my ee;s. l'

. cnnnot near ubat you say.“i There is an undeniable relationship

.._

between values and actions. ,A value that is st in an embnyonic,

{
devéioping st“ﬁ“may not result in obser@\ple actions. A well-

established value, however, usua]ly Shows up in an individual'

. actions. 1 a woman funs a mile every night, she probably believes .
-in physical fitness. As Thoreau implied it is hard to believe an

~One of the best ways of discovering one's- values is to nse one's:

" actio) as indicators.

individual's statenents‘if her/his,behavior says something e]se.._-
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After comﬂeti ng the chart,
stions on the ;ollow g page.’

N ATWITY 4

ag what she/he does.
. what 1t says abeut your vajues,
« Saturday and Sunday,
- the spocific activities “that -took "our time. -

s /éc dmn;tn\:e im

""

Vllm are the ‘,

he best/way to know a person's values is

Try cq
FI11 in the

=

leting the chart below to.seé .
rember back to what you did last -
art from what yeu remenber.

stating ,' '

) /1 : CL
reak into. small ‘groups to discuss the

"

89

1

-smnDA'v' ‘

. SUNDAY

9-10 '

T10-1,

N-12

12-1

R

1-2

(75 I

2

3-4 ¢

A-5

. 5-6

6-7

7-8

8-9.

L 10-11

11-12
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List! two or tn,ree values that #e suggested'by how you speqd

-~ time during those two days" r ,‘-x’ .

Discuss with your group what you learned about your Gwn values

from this activity. Do your" activities \/ary from weekend to, ©
“ weekénd? <If s0, do Qbur value:':ary as wen?
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S ACTIVITY 4 . - ‘EXPLORING YOUR VALUES
{ - Havc the participants compl'ete the reading and wr ting parts of .

this activity independent]y A‘Uow 10-15 minutes

[

{reak into smaH groups of Bﬂparticipants to di]gm the following

' stimuius qyestions ) _
’ O\
Dolthe par'ticipdnts be]ieve the concept that &va]ue usuaHy

shows up in actiork" Why or why not? \ .
\ 2 Iﬂv(a person clarifies her/his values, how might that influence

hbrfhis actions:and their consistency

\

i Allow 15—20 minutes .for the small group discussion

~

Time 35 minutes . . %
¢ . . ' ) 4 ) ) L\- v
\ ﬁ ) ’L r.:’ \
: - A N
2 _ RN . .
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N LD vn‘b_des C[.,ARIF_ICATI.ONf R /‘

: \"‘ _ The term values clar'lfication refars to exploring ui thin oneself I o .
. to find out what one . real\ly feels or thinks about an i:‘.sue, and o _’ ’ ’ -
| examining the reasons for feeling or thinking that™way. It is a means I

(\of sorting out the confusion of alternatives in‘one's life and making __
decisions for ‘the future. Simon ant deSherbinin (1975) outline four ( :
broadly stated advantages of values clarifi cation, i ndicating that the 1 1 .
process helps individuals (l) become more productive. -(2) become mo'ﬁ .
purposeful. (3) sharpeh critical thinking, and (4) have better inter- ‘ 1 | , ;

3 . . -
- personal relations. e - v . .
’ Purposefu]('e\sfs and productivity are closely linked, bo,th caﬁsing ' iu‘? a

. - ,(\ . _’ -
: u! to take a Took a what we do with o ‘time and ener'gy Values *ﬁ ' -
‘ clarification is- important her‘ because we must be able to priorit‘..ze E
- ‘those i:ﬁ/ j of importance to us and plan our time arbund -those events.

- A, ‘ i, A\i

our relationships with) thém How often do we analyze our own d isions

at amount of our crii:i cal thenking is applied to o;heEs and T

) J  and qu fon the actions wetake? Values clarification is\an s

imnediate4step between being faced with a problem or decision and . -

taking some action. Knowing exacchat it is tWat we value, we can

beg:{ko sort out the alternati ves available, gather the important '

\(\ . infonnation ne’ea‘e? wé(.igh the 'consequence/of the alternatives, and ‘
make a conmitment to act in a manner con;stent with the choice.

Finally, values clarification can help us develop honesty: ay

, understanding i n our 1nterpersonal relati'bnship. We can clariﬁf)l and

r‘r_.- - . . N ‘ . |
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understand and accept the differing values and
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ST be honest ab9ut"o'ui" vaiue§re'lated to an:y g'l-'vénr {ssue.and 'gei: to. |
opinions of others.
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SRS ~Acnvm 5. L TAKE ME“‘ALONG BRI
' s ) ' R . A ) < . '7 .L ?,:. A
S U | ;i'ha g&l of’ bﬂt activity /s tNl) prodﬁct 1deal qvalities,a B :
vocationa‘l irl/ sts of each participant. (2) detennine S \ 1

. within your group which nember& ‘epreseht quaiities. skills or interest o
consideres n.iost val:ile to’ socig:y Anot}fer goal is i;o allow i ‘

participants the opportunity to see ‘how, others respond to their values. ‘

S O P AT

~ 7. . o,

Directions‘orStajge 1- . l -'”;/ SR T el

'\ - . . . L

- The date is 10 years from today. , You ar‘e the person you have J ’
alﬂays wanted to be. Hhatever fantasies you have h:d/n now. true. .
(You can be any age or sex. You have the job the nccm'i‘e the |

~

tra‘lning. the reno;gi. the pleasures. etc., you have alwaysawanted )

' \ ' Remember. this is a(‘}antasy and, anything 1s possible. Now. respond :
S : \ ] A ' .
to“%hese que: tiohs~ | . ' ‘
¢ . ...Give a physical description of yourself—-How would you
) 4 des\ribe .your physical self? .
T . ‘ \ . ‘ . ' ’
‘ ...What kinds of skills do you have? y' , to o
- . - . ‘. o . / _
+ ...What type of vocatién would you be involved with?
{4 - . .
N . ‘:.‘ | y _v;_ | - . | K:)V | ) ’ 1
“...Mhat are your best qualities? attributes? /
\ . 3 ’
' —~— s ) _
, A ] . D . \ 4
e . e.hat are you interested in? (hobbies, leisure activities), N
. : q /
N 5 19 ‘ )
0

SR I )
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"Take a few minutes to iot down short descriptions in answer to these

” questions. Py
A

girectiogg for Stage 2; ‘-L
&
Break into small groups., Youe«tisi'nqy is to introduce yourself
to the'membérs of your group based upon your projected 1mage and your

"responses to the prengus questions.

i
*

.hbirections for St_ge 3:

| ‘ You and your group are now faced w1th the fo11ow1ng situation:
lDue to overcrowding and pol]ut1on within the earth's atmosphere, a
new community must be estab]ished 1n space wh1ch can“provide optimal
conditions for the continuatjgn and maintenance of the human race.
l‘iny half of your group ean\ée. Whom wou]d you choose? Why?
| "Make your choice§,1nd1v1dua11y. Then share and discuss your

.choices with ﬂhe group if you wish., Look- at the s1m11ar1t1es and

@

d1fferences between the choices of group members. What values do you °

see influencing the choices made? 1f your decision and the values
tconnected o that decis{onfﬁene in the minority."were you willing to
go a]ong w1th the other's viewpoints. How did it fee] if you were "’
included? 1eft out? What relationship can you see between

individually held values and acceptance of these values by the group?

~

" 4

R



ACTIVITY § ~ TAKE ME ALONG

VALUES CLARIFICATION

~$g-

. After participants have read the section gh-Vélues Clarification

éndvthe goals’and directions fo} Activity 5.;allow 15-20 minutes

for them to,cdmpleﬁe Stage 1 1ndependent1yQ

Divide participants into small groups of 8-10. Allow 15

minutes for 1ntroduct10ns (as prOJected 1nto the future)

Stage- 3 comp]eted 1nd1v1dua11y. should be a]]otted 15 minutes

* Then a]low 30 minutes for small group discussion of these choices

Time:

There are several questions 1nc1uded in the activity to st1mu1ate
discussion. However, it is important that you make observations
on the proééss pointing out dynamics that occurred during the

activity and facilitating the discussion questions. Ask

1nd1vidua1 méﬁbers how they felt when they were excluded byr

most ﬁembefs? Ask people to clarify their rationale for making

decisions?

1 hour

-
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. ADDITIONAL sussssnons FOR rumsn EXPLORATION oF wu.us
"CLARIFICATION - o , .,

ii J. Xdentifying‘material resources for -addjtional, activitfes in ‘
the area of value clarificatiOn‘

'QZ.’ Try tq design and create‘value ciarifying activities for .
oo ’;» yourself in your own situation Denmnstrate these activitibs

S
within small groups of workshop participants

3. Additional Activities erep a log of the types of activities you |

“are involved in for a certain’period of time (week month -etc. ).
%

B ' Rank tbe activities you listed frém most‘4wportant to least
ry . : . , : .
. important : - . . -

List any actinties you wish you had done which you didn t do.

\

Determine whjch activities or eVents you wish you could have
eliminated ' ’ ’

| e



. “¢larification. The first two suggestions would be va]uab]e to ..

, in this work$hop. s

.participants p1acing emphasis on their own abilities.to 1mp1ement their

;offered as a structured possibi]ity to those participants, w1shing

“to continue the process of values c1arif1cation. ,You may want to

: 4’~

ADDITIONAL SUGGESTIONS

The purpose of the’ Additiona1 Suggestions section s to allow

participants the 0ption to further explore the process of values

experiences in a c1assroom&situation o » s

Suggestion three, an additionai eXperientiai activity, i‘

substitute some of these activities for ‘one or two of those included

e ]
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114 DECISION-MAKING

\ ~ This sectiof of the module will befsimi]iar to the preceding

section on Values, which exposed you to experiences both as a learner

(in c1ar1fy1ng your own valies) and as .éducatof (1n acquiring and
adapting these experiences intb m
Qa]ﬁes). The focus;dn this section is also on you as.a learner who
s exposed'to a program for improving youf decision-making skills.,
This 1s 1nt¥nééd to give you praq;iqe‘in evaluating your own decisiom
"makjng skills and thus fo~he1p you place yourself in the role of the
studénts with QhoT\you work.‘ Again, the ?mphasis is on ﬁe]ping you

experience and learn strategies which yow can adapt for use with your

own students,
2 ¥

22
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l 3 v y . .
I » A, DECISION-MAKING STRATEGIES
- | ¢ \ ’

<

Everyone's 1ife is ful) of cbuntless choices and decisions. Many

.

of ‘these decisiohs are simple choices: when to get up in the morn1ﬁg,
what to wear, whai\fobds o eat for breakfast. Other decisions are
L ““Hjmpgntantmtowresolyeiconfliéts;,problems, or'ériseS»thqx corf.ront us_,
tana need a so]g%1on. Sti1l other détisibhs concern major directions
‘ﬂ(we will take that may influencé the whole course of oun’fives:~
‘éduqational'plahs, getting married, selecting a?iareer.-
APedp]e respond to making deﬁisions in many different ways. Some
less effective wéys of decidihg include tﬁg.folﬂéwin;:
1. - The Ostrich Approach - Fd]]owing the myth of the ostrich who
| puts its head in thetgand, many people ﬁ;y to avoid making a
dgtrsioﬂ or réso]ving a problem by denying that the need
jiists. Subéequent]y, there is_no need to decide and act.
~ However, we have all heard the adage ;hafl“not to decide is
to decide" arid what we have really done is let our shid~gp
- oﬁ without a rudder, ‘
2. The Sanfa Clause or Great White Knight App}oach - Here
pé%b?e are aware of a sitdation or problem to bé resolved,
s si? passively and wait.for someone e]se’to deciée. It is
.ne hope of this individual that decisions.will be made for
them by some more knowing parson, thus forfeiting fheir own
control and respdnsibi]ity in the situation,

3. Sudden Sam - Unlike the previous two ways of passively




4
.

waiting f6;<3ecisions to be made, the 1mpu1sﬁve'pgrsop
immediately acts with only the slightest provécation and
with little or no ve%]ection upon the decision;- This t}pe of
pérson is continually havihg to deal with the consequences. of

having made a hasty decision.

& 0
we.Wou1d certainly recommend a better approach for deciding and
directing one's .1ife than tﬁe ways listed abéve. “This section of the
ma{ial will be directed tanrd.explo;ing'a-decision-making/prob1em-
solving approach that will permit the"person to become more aware of
her/his'situatgon, sysfematically.]ook at ‘and evaluate input fnfonma-
tion, determine possible alfernatives, aﬁd then make the best possible

choice,

The Need for Good Dgcision%: (
"Alvin Toffler (1970), author of Future Shock, and others have point-

ed that we are increasingly confronted with more and more cﬁg{ces to
make in our daily lives. This "qvgrchoice" sityation is made more
complex by the fact that changes in our society have given most of us,
and‘yoqng people in particular, increased freedom to dékide which

choices we will make on the basis of our personal values rather than
'on the basic of societal dictates. As our freedom to ma o our own

decisions . is increased, so is our personal responsibilty ‘or these

decisions. In attempting to maximize our satisfaction with the

|- Ovenchodice
can -create
.o o fatigue
. putility

various decisions we make, it helps to have developed a sequence of

logﬁcal,\practicaf decision-making skills which we can make use of in

. . resentment
. .ecoOnfusion



decision-making situ tions.” ¢ o g

Tﬁrough the pr e§§jof;dé;eloping good decision-mafﬁng skills,
we 1ea>n to generat as many»choices and poss{ble alternatives we cank
think of at anngi&én decision point in our Tives, thus increasing our
' persenal freedom evén further; We -aré also enabled to attain better
edntrol over our 11Jes’by 1earntng to evaluate and compare the
desirability and real1st1c achievab111ty of the various alternatives \
open to us before we make our f1na1 decision.

A "good" decis1on is one in which "the skills of dec1s1on-mak1ng
are used to choose the alternative that is best according to the
decis1on-maker S preferences" (GeTatt, et. al., 1973). The skills
vrequired include c]arif;ing one's‘values. 1dentjfy1ngethe problem, .
generating alternatives, acquirifig and evaluating information related
to each alternative, and assighing probab111t1es for the success of -
each a1ternat1ve. A]though the use of dec1sion-mak1ng skills will not
guarantee that the outcomes of our decisions wj]l always be exactly
what we want, the app]icat19n of such skills certainl
likelihood that the outcgmes which result from our de  uns w n
fact be desirabte and will reflect and relate as closely as possible
"to our own personal values. | | -g\

In the fo]low1ng sect1on the four skill areas i- a _recommended
dec1sion-mak1ng model are presented. This mode] is fo]]owed by text

sections and decision-making activities which will give parth1pants

an opportunity to practice decision-making skills.

9




_— ©B. RECOMMENDED DECISION-MAKIQG MODEL
I 'iQent1fy1ng the probaem. _ | . ) | o ﬁiﬁ
a. Becoming aware of a problem when it exists. )
'b.f Inh1b1t1hg the tendency to.respond impulsively or pass%vefyfk
.cs‘ to the problem. : |
c. Specifying the gLsired state of affairs (What it would be

1&jke if the problem were resolved).
d. ’Determining discrepancies between the current situation and

K\fheidesired state of affairs. \\

2, Gatﬂ%ring and evaluating information as a base for decision-
‘ /
making.
;o a. Formulating a strategy for searching for information -

relevant to the probfégp‘ e e

™~
b. Becoming aware of sources'of information.

|

T ~ ¢. Evaluating the re]iabi]it} and accuracy of information
received and the sources of that information.
d. Considering any new inform&tion relevant to the problem

> /
even if-conflicting with that preséntly held.

3. Generating and evé]uating multiple alternatives to the solution

of the problem, , A .

>
{

a. Generating multiple courses of action or alternatives.
~b. Considering possible outcomgs associated with each

a]tefﬁative. ' -

s

c. Calculating the probabilities of each outcome's occurrence.

Lo




B .L\“

-/ d. Detenmning uiteria for the desirab(lity of possib]e
jxf ; t  _ outcomes in relation to ?he desired state of° affeirs.
© 4, Se]ecting the most desirab]e alternatives for the solution of the
problem, formu1at1ng plans for 1mp1ement1ng these a]ternat1ves,
and evaluating the alternative se]ected. : S -
a. Selecting the most desirable alternative ba;ed on established 1
—criteria. ‘ ﬁfﬁ ”/(
h. Selecting, “on the basis of the same griteria a second
| "alternative for the solution of: the problem to be used/;n the -
case of prob]emsywjﬁh‘?ﬁplementation o' the first choice‘
* -alternative.’ .ﬁ ) | ﬂ
e c. Analyzing and'evaludting~the problem-solviny /onces. anc e |

alternative chosen. This includes being adaptable to

changing the solution if ana]ysjs'indicates doing so.

27




"ACTIVITY 6 *, - SELF-EVALUATION OF DECISION-MAKING ABILITY -
. ‘ ¢ I
- — d 4 ,.' . -

// . A pre-requisite to making decisions and :flving problems is to
- know yourself in terms of your persona] dec1§‘gg:mak2ng ab111t1es.
This exercise is désigned to help you determife some of your personal'

. dgcis1on making styles, Atrategies and strengths/weaknesses.

. Step 1: : - K ; N

Determininy ideal decision-making qualities. Choose a bersén/F
that you ha: ~in gy +d about in a book, Jr a

fame 3 public rigure) that you feel is a person who is able to.direct

’ 7

his/her-1ife in a very satisfying way and is also recognized and

-t adTiredrby others for the decisions tﬁey made. 3
| . Write the name of-this person on a sheet of paper. /Then liit

ffve qua]itfes you perceive that person as having that may have some

relationship to the person's abi]ifl to be a good decisién-makeg;

Tt

Step 2: ' .

/;> . The workshop coordinator or a recorder cfiosen ﬁrqﬁ the group will

— ﬁow~cdmp{1e a list of the many different qua11§igs written down by the
partiéipaﬁts. This will be done in the form of\brainskorming, with
each participant announc1n9/fhe_ggg11t1es they have 1isted without

] d1scuss1on. A group of twelve or more people will typically Come up

‘with a list of 50 or more gualities for good decision-making.
A )

\ d /

28




N :
L9 -

Step 3: , & . .

'.-‘ \\:." . . )
Self-evaluation. From the master li;t, each person will now
= )

determine how they personally stack-up in decision-making abilities.
o : . N

Choose the 5-6 qualities which you feel are most like you and write
' . N - . ~
these down as :7Ur decision-mdking attributes. Choose the 5-6

qualities which you feel are least like you, but which you would

like to improve upon and jot:them down also. -

M _ o
Sfteg 4: ) : /3 - - ,:;" \
- Pair-off with another participant or break into small groups of,

l

L \

3-4 people and discuss what you héVe found to be ydur decision-makin

AN

strengths/weakhesses. Determine how you may best use your stngné%hs '

and #mprove your weaknesses.

W/



y I. v SN N
R G | Lt .
2 N . N ‘. ’
. | . .
ACTIVITY 6 SELF-APPRAISAL OF DECISION-MAKING ABILITY.
. P - N ) p f
After the participantS'have,read the initial decision-making te;f(’

and the mode] introduce Activity 6
The purpose of this activity is to a]]ey part)c1pants to look at |,

some of the qualities and behaviors of an ideal decision-maker

as| they respond to a master-list of these qualities. o -
. AP N
Below are some suggestions fo#/;ays you might facilitate this #
process: ~ ¢ - .
' T <
& . ) P e k l

Step 1:
A . . ‘ R ; J\..' .
To assjf;fparticipants 1n determining anfideal décision-maker

you might§w1§D to give a few examp]es Examp]es EOuld"inc1ude political
1eaders (Franklin Rooseve]t, Jack Kennedy, J1mmy Carter) or m111tary .
leaders. (Napoleon, Patton) or Teaders of movements thét have/Lad {
impact or made change in society (Martin Luther King, Ralph Nader).
Another ﬂ!ﬁmble might comge from your own pergpna] life which ybu
might introduce in a way similar to the fo]]ow1ng "] remember
working for a principal who was we]\ respected for..." or'"My Mother
was a]&ays Tooked to in our family when we had td deal with a crisis
or reach ; major decision..." Your example should help part1c1pants
colme up with their( ideal, but be careful nat to limit their choices ,.

. by g1v1ng too narrow an example ( 7 e

» r N @,e T "
¢ : P

L1

(
.
.
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~Step 3:

Go over the instructions for the se1f-eva1uation n this step and

t

/ . : . N
)%u might a1so add some examp]es of the type of qua]ities tq

1isted Beiow are but ‘a-few poss ties:
C...8 confident person \‘ 1 RO '&
. . / J \ ,// T—— -
...ab]e to be objective Lo bl

«e.C001 in the face of pressure

...considerate of how q;hers fe1t

' ...high degree of se1f dwhre ess -"
...a]ways knew what 0 expect

] ...unafraig/to aCt\ ‘ . | .
- S.critical or anaMé;:cai N : . c -

::.1istenéd'tb“Wﬁgt"dthers{Said T i ~
\ ’ { \ ' N ’ ’ ’ [y
. “ s \ ' I )
Step 2:) ’ ‘ )

Use a chalk board or seVerai sheets of newSprint to cﬁ&pi]e the.
many {esponses ggnerated by participants Do this as quickiy as
possible and without d1SCUSS10n other thin the c1ar1f1cation of any\

ambiguous statements. Try to combine si

ilar responses coming from
different people. ¢ /7

L4

t

K

*allow participants about 10 minutes to make their list ot strengths

and weaknesses.

1

K . R

. U
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Step 4:
- The discussion can be the most important aspect of the entire

exercise. Here participants have the opportunity ‘to explore them-

selves and their ovm,strengtw dnd _weaknesses-. Letting participants‘ ’
| discuss 1n patrs or threesomes will of?er a better opportunity for

pursuing the se1f-eva1uation in mith more depth than the use of |

1arger groups. You might want to structure this diScussion in order to

42

faciiitate a more meaningful interaction. For examp1e° For three

“

minutes one person will discuss their strengths and attributes while theg |
second.person 1istens. c1arifies or responds to what is being said

- but ‘waits until their own time to discuss their quaiities.
) o |
» - Another suggestion for further'discussion at this point wouid
L ) '-‘.." »,
bn tb. ask participants in their sma11 groups to come up with
(

suggestions on ways to improve their decision- making abilities.

\.. oo . "i'
“Time: 1 to 1% : | .

Materials: Newsprint or chalk board ~ .

B Markers . B
> Pencils : o

Paper




OPTIONAL EXERCISES © - - R

A, Ask each 1ndty4pua1 to identify choice situations within the *

past few days or weeks where he/she resgbnded as (1) an 0str1ch.
(2) a Greaggrhite Knight. and/or (3) a Suddert Sam. A follow-up, -
discussion. could focus on the various strategies and styles used

for d1fferent types of situations. ¢ 7

L

B

B.. Asking the group to create "additional" names for other v

- strategies would be another alternative actiwtty designed to

accomplisq the purpose of increasing awareness of personal ]
decision-making styles. ' . : N
: > .
» -
' ‘
g
qd“
4 ]
\- q

5’_




ACTIVITY 7 - AN OVERVIEW OF THE DECISION-MAKING MODEL - -

The goal of - th1s activity is to show you -how the decision-
.making model. introduced on the previous pages, can be,applied toa !

real-life decision-making/problem solving situation._ , L

The‘?bllowing scr1pt entitled The ‘War on Ignorance. tells the

_story of how a. boy named Bob comes to grips with his study problem. .
L1sten‘carefu11y_tg_the tape and-read;along in the script. The tape

. 4”;ﬂ11 be‘stopped'severai times to allow you to answer the questions
k\ ‘WFitten 1n the boxes at various points 1n the scripf Please write
;'ef_,your answers on a piece of paper. ; “Jﬂ '




' oscxsmu MAKING o

, ; ACTIVITY 7 AN OVERVIé& OF THE DECISION-MAKING MODEL -

1. fiﬁ tape'of The Har.oﬁngéorance should'bE‘made prior to the

workshop. . Script.is included in the participant’s manual. An
alternative would be .to allow participants to role-play the
- situation; |

, 2 Instruct participants to refer to their c0ptes of the script when

1 ’
. cessary- and to respond to the stimulus questions at each
v . rﬂﬂqﬁbﬁing point. (Stimulus questions are in the participant‘
] \ ‘ !
script ) Lo T ', ‘ o

”{3. Aftér the group has listened to the tape and answered the

. . . “
1 . . .
- . .
. . B v
o

3

questions concerning it, divide the group 1nto groups of fivé or

®

'six people. Have the ‘groups discuss the problem-solv1ng method

-

Bob used with the questions they answered ‘at each stopping point '

functioning as a guide in their discussion. You may need to
concentrate your efforts on’maintaining fask~onientation. - Side

issues méy have a tendency to emerge in this exercise.

L1500 g




Tim:, (whist]es) what happened?

: (¢ (
' WAR ON IGNORANCE -~
§gene<i: 'After the math test: . _ o - Ve
‘(ning of classroom bell, classroen noise) i’ |
Tim: . Hey, Bob, how did you do.on the test? .

Bob: ~ Not too well. How about you? s _

T1mg Pnetty good, except for the 1ast section. Overall the score
, was OK. Was yours really bad? | L
‘f R ‘ T2 ‘ . , “ : ‘
Bob; - - I think I missed almost half of the objectives. :

. &

<

Bob: + I don't know. A lot of t1mes my mind seems_ to go blank when
I take tests. Also, I didn*t really study very much, And the
- last test wasn't much better. Guess I'm not cut out ‘to bg a -
mathematician. g :

Tim; Oh well, don t take ¢ too hard._.LiSten, if yop can get the
.Y ' car, why don't you come over to the,house toni&ﬂt _

Bob: 0K, see you: later. '-‘:;. o PR

Scene II: At home,

(rock and roll music is playing 1oud1y A dgor opens and:closes.9
—a 4 :
Father: Hi, Bob. |

Bob: ' Oh, hi Dad. | e

)Father: What are you up to?

Bob: Not much. Just listening to some new records.

Father: ‘So I hear. Can you turn it down a little?
(music level down)
That's better.

Bob: © Tim asked me to go over to his house Can I use the car,
please? - ;

31
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: ] ' | . .
R - | e e
Father: Mmmm...I suppose, if your Mother doesn't need it.
Bob: Thanks, Dad. ) |
i:ther:. Hhatﬂs this?

Bob: Oh, that's just a copy of a math paper.

Father; This wasa test?

Bob: Yeah. | _/ ) T
J Father: "It 1poks like you missed a lot of the problems.
) ' . ’ . ’
Bob: Yeah. - o - s
o < ) - -\ : ot
Father: (stern]y): Doing poqrly in school seems to be a habit with you.
S, St . oL ' ) L -
Bob: I guess so.* . S ' : :
Father: Why? ‘
. “ ._ . ! . ) \,
g Bob:  -I don't know. - ' L B ‘ Ll

. Father: 4 (sighing): I've been meaning to talk to you about your school
. , “work for quite a,while now...maybe this is-the right time. .
T / .You know we have‘ﬂ't pushed you:;> If you 1ike, you can go on. to
v-<xcollege, or junior college® Or trade school, or right into a

- s " agdob. Whatever you.decide you really want to do when you -get
oy S -, out of high scheol-wi11 be fine with us. Anyway, chances are
PR . yotu'1l. be spending a couple of years in the service somewhere .
T\ Ty “along the line. But what I'm saying is that no matter what -
%, _ you wind up -doing, this kind of performance isn't going to
s : help. Can you see that? . /);
‘u qu: Yeah. |  \ o
« Father: Good. Then I.want to see you do something about it. What seems
to be the problem? “ - 5 “ T

R

. Bob: Well, you know I've never been a top student.
Father: 'And I'm not asking you to be one now. But I do know that you
can-do better than you are poing. Think about it. .

Bob: oK.

Father: I've already said you could go Eo Tim's house, so go ahead,
but after tonight you can forget about using the car until
your work begins to show some improvement. As a matter of .
fact, after tonight forget about leaving the house at all for
a while, : .

)

. w ~ .
Q . T ’ ° ) 32(/)‘“: i " . PN
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.- .‘ ) . ) . B , . L)
-

. .
Bob: Aww, Dad, I... = . .

y Father: Now don't give me any arguments. - -When things have changed we
can discuss it again. Is that’ understood? oL

4

‘Bob: Yeah,..I'¥] see what I can figure out. 1"m going to Tim's
now, but I'11 be back soon. _

STOP NO. 1 When do you think Bob became aware that he had a probiem?
‘ i o , :

§ Now that’ Bob is aware that there is a problem, there are all
sorts of ways in which he might react to)it. He could react
impulsively by doing the first thing that he thinks of.

He could admit that the probTem extsts but do nothing about
it. That woyld be reacting passively. He could then avoid
the problem by denying that there.is a problem, or running
away from the problem., Of course the best thing to do would
be to decide to face it and work to solve it. See if you
can recognize the way Bob reacts.

4 hi —

*

[y

,Scéné III: Driving to Tim's house * ook : S

o, "§«Car door opens and shuts, engine starts, sound of ca} driving\ .
PR continues during this sequence." Bob's voice, representing his“
‘ thoughts, shou¥d have a light echo effect). : A
o o ‘ N
Bob: Well, this s another fine mess I've gotten'myself ‘into. I
‘ don't know what to do about it either..:maybe 1 should just
. - - drop out of .school. Then I wouldn't have a worry about tests
and .school and studying...of course, I would have to worry . F
about findipg a job. and supporting myself...probably hot too
.mdny jobs open for somebody who couldn't even finish high
sthool...If the problem was just in math class, then I could
2 . just drop that class, but/ I'm not doing very well in any of ~
- my classes,...Hmm.! Guess there isn't any easy way out of
this one! But things can't stay .the way they aré--Dad's on
,my back, my teachers aren't wery happy about =~ either, and -
[ turn into ‘a nervous wreck every time I have to take a test.
On top of that I can't even do a. good job of studying if I
try. I've got to find somefzay of changing all that...Well,
here's Tiq's house...maybe I can get some ideas by talking to -
him. . S : 5

)
~—

~(motor off; car door gpens and closes)
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Scene 1V:

Tim's_house 0 N /;7 -

(Doorbel] r1ngs. door opens)

Tim:.
Bob:
T{m:
Bob:
Ttm{ '
Bob:

Jimf.

Bob:
Tim: .
. Bob:

Tim:

Bob:

Tims

Bob:

H1. Bob. Come on in..

. Thanks. -/

§

You look like you just lost your last friend. What's wneng?

Don't/ask. , .
A N
Come on. what's up? -

Well, for one thing, if niy parents haVe the1r way, 1 won't be
com1ng here for a while, ,

(1augh1ng) Why? They don t approve of me? - )

4

;They th1nk you're f1ne. It's me they_don't app}ove'of.

.What do you mean? -

Well, you know I haven't been doing well at school, and when
Dad saw how ‘Tong I'm taking to co%plete ma;h modules and how’
many sobjectives I'm missing in the tests-.he grounded'me until
I start doinb better. N

Wow. What ane'you going to .do?

a

]
I'm not}%ure..al haven't been doing very well for quite a
while...I thought-if I just waited a while, things would get
better, but they haven't. And if I want to use the car again,
I'd better do something. If I can do better on the next
module test, that nbulgqseally help. R

So you are going to cram for that one?

That would help, but cramm1ng is really a pain; and when I do.
I always forget everything right after the test...no, I think
I'd better look farther ahead than Just this test--I mean the
problem is b1gger than Just one test.

Well, do you th1nk that maybe it's just that you have hard

teachers this year?

Not rea]ly. Oh, a couple of them are, but all my clasées\v

_except physical education have been hard for me..,I don't -

think I can bTame it aT1 ‘on the teachers. -
‘ \

i 345+ - { L
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_ Bob:

j

e, »

} .

. .
Yeah, I was a 1ittle mad at Dad...for a minute I even thought
about dropping out, and just getting away from it that way. -
Or I could be stubborn and try to get along without using the
car, but 1t's not just being grounded that bothers me.,.the -

_thing is that I-know I'm not stupid, I'm no genius either,

- 'but at least I should be able-fo handle school work. -It

. » can't be that-hard, . »

~grounding you...

Sti11, 1tesounds like your parents are being pretty, strict.by /-

{

STOP NO.

Joolw L
A ‘ . '

Ry Y.

-

1. Did Bob considér responding impulsively? When he considered
< that way of reacting, what did he almost do? \

. O : _ .
2. "Did Bob con&ider reacting passively? What would he have done
if'he decided to do that? .

3. What would Bob_have done if he had decided to run Shay from

<.
e or avoid the problem? .
4. What factors “influenced Bob to decide to work on the pggglgm
_ rather  than to pick a way out like those above?

. 'In the next part of the story, Bob will do two very important
things. He will explain what he'd Tike things to be like if the
problem were solved and he will make clear what things are 1ike now.
In addition to these two things, }isten for the ways he points out
the differences between the ideal state of affairs and the current
situation in which he finds himself.

o
Tim:  Well, what exactly is the problem? -5
Bob:  I' think probably there's a whole bunch of problems all tied
. . together. For one thing, I don't really spend much time
3 studying. I know I should spend more, but some@ow I just
"~ never seem to get around to it... ‘
4 Tim: Yea$\1 kno ‘just what you. mean...
Bob: . Ahd I"suppose I feel kind of guilty about i?:*BEEHuagﬁl/think
: about i} even when I'm-trying to have fun doing something else.
. . But I'musure)you do some studying...

Tim:
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' Bob Oh sure, but even than I can't concentrate on what I'm
S “aoing. After a few minutes something ‘else catches my eye
and I get s1detracked, it's not a very effietent way to study.

e

® Tom: Well.... .-
- Bob: Another thing is that with a poor school- record my futu?e
: won 't look too br1ght
) Tim: . What about-yogr future? What are you going to do when you
' finish high school? o » .
Bob: I don't know. If I do fairly well=in high school then I can

probably get into a college if I want to. But the way things
-are now, I couldn't, even if I wanted to. And if I.go right

‘to work, whatever boss was going to hire me would want to see
how well 1'd applied mysél1f in sghool¢” Il's a problem I Just
can't get away from. S _

-

o Tim:  Of course if you go into the service T guess it won't make

that much d1fference. . o e
Bob: Even there you-have to. take all kinds of tests*to see what

you're going to be assigned to. I've heard thdt the ones who
- dan't do well sometimes end, dﬁ -carrying r1f1es in the front

lTines. . , < 4

Tim: It s probab]y not qu1te that bad, but I see what you mean.,

Bob: Rnd there’é another th1ng‘ I want to go out for baseball this
yeary and, you have to be doing OK in your classes to even try
ou t . ‘Yi\' .

Tim: So exact]y what do you want o do abg%t all th1s7

‘know what I want but not how I m going to do it. 1'd like
M ‘» %0 be able to be atzleast an average student. Then I'd have
o y/ + Qome self- respect, and it would keep my parents satisfied,
ive md a crack at highefr education if I wanted it, Aso,
able to try out for the baseball team, and have a better
of getting a decent Joz if tgat's what I want when I

Bob:

high school. Also, I afit 'ty be able to take tests
ut going into a panic, and to\be able to.do well on them,
ithout spending a]] my time ?\St\study1ng/

C Tim: I can see that things cou1d be a lot better--but still, being
a better student wouldn't end all your worries. ' .

w

A .
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T 802: ‘You re right; ’for example, I may. sti11 turn out to be a rotten
‘basebaTl—player and might not make the team even if_I'm
eligible to go out for it. But r1ght now I'm not eVéqs1n a
osition to/find out--doing poorly in school is responsible
or my being grounded, for my being 1ne11g1b1e for sports,
. and for the fact that my future doesn't look too good.
. Being a better student wouldn't put me on top of the world,
but at least I wouldn't feel so boxed in: e
STOP NO. 3 o ‘ <
Y
1. Describe hew Bob wanted th1ngs to be. * \\
2. Nhat were the main things which he descr1bed as being the
‘current s1tuat10n in whieh he finds h1mse1f7
O 3. Spegify exact]y what you think the problem is. (Describe in /ﬁ\ ’
detgil the differences between the current. s1tuat1on and é
Boh’s ideal.) IR I _ : o J
The sdcond step in the decl&1on-mak1ng moaiihﬂs search1ng for, i
evaluating} and using. information which will help in solving a
. problem, By solving a problem you will be eliminating the differences
: between tBe current. and the ideal situation. As the story continues,
~J._ ‘notice hof Bob sets up a strategy for seeking information, how he
valuatks) both the information he gets and the source from which he
g information.

.how to copcentrate and study well so that your tests andﬁyour
grades get better. And if you-can do that, you and your
parents and teachers will feel better about the situation, .and

- -~ you"11 have more control over your life, like sports and what.
you do when you get done with school. Is that a fa1r summary?ﬂ,

Tifg/ I think igsee now. I guess what you have to do now is to learn
e

Bob: - That h1ts it r1ght on the nose.’ S1nce you understand the -
- problem so well, how about some help 1n,solv1ng it? - -
Tim: Well, you know I'm not a fantastic student myself. You could

ask Larry, though--he does really well in most of his

classes, and you know him pretty well, don't you? SERRRIPRREE 5.

Bob: Yea, that's a good idea. Let's see--who should-know the most
~_.about how to study? A good student, like Larry. And there §
must be some good books about stuff like that. Also I think '

['11 ask Mr, ’Bowtry

..... G I e s
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¥ Tim: The counselor? The only times I've ta]ked to him were at the
_ beginning of the year, and that time I got into trouble for
~ cutting science class.

Bob: I haven't talked to him much éither. but I guess he's supposed
to help students solve problems, and if there's one thing he
should know abgut,,it's studyin) And maybe I could talk it
over with my parents, too. . ,

_ Tim: . It's been awhile since they've been in sch001 hasn't it?

Bob: Yes, 'g'don 't think %hey'11 be able to help n that way, but
maybe they can keep my little brother off my b. hen I'm .

X tryipg to study and things 1ike that. . And speaking of
parents,‘mineéutll probably be really mad if I'm not ba&k -
- " home pretty sdon. ‘

Tim: OK; I'11 see you later. Good luck.

‘Bob: Thanks, see you tomorrow.

Scene V. Following up 4

A, With Larry { g '[' e
(schooT haltroom sounds) \‘~dﬂf-
‘ Bob: Hi; Larry. ‘_9’ _ |
Larry: Oh, hi, Bob. How's it going? ' | - -?_,
Bob: OK. Listen, can I talk to you for a few minutes? N
’ karry: Sure, what's on your mind?
‘ ‘ - 5
\' Bob: Well, this may sound a 1ittle funny, but I'm haVTng‘problems
: keeping up my grades, and I know you get pretty good grades
“and still have time for sports and stuff, so I-was wondering
if you ‘could, well, maybe give me some advice )
Larry; I ca ,' I'm not really an expert, but - there are a few
' specia] ings I do. One is that I try to take really good
hotes. in tlass and from the reading. It helps me to pay - :
s -~ -attention to What I'm doing, and once I have all-the. important
points down I ‘can concentrate on remembering .and applying
them. There aré a few tricks to taking good notes that I
can tell you. .
- ) \u\'_/,,
' (voice fades out) (music transition)
’\? v
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.. B. With Mr. Bowtry ' j' - ST
.Bob:/’ Hi, Mr. Bowtry. Can I come in? " ” '
Mr. Bowtry: Sure, have seat. o ; 1. s - | 5
Bob: - The reason I.wanted to see you was_to geé_some advice' i

about studying... - | , LY . Y

!S\ " My. Bowtry: - That's a pleasant surprise! /))/// - / . v

Bob: - How 'do you mean? C //4
Mr. Bowtry: .(chuck11ng) Just that usually the only chanc I have of
) : seeing students is when they get into trouble‘of oné
kind or another--but I'm very happy when a stulflent comes
© tome for other kinds of help, becduse that's really ‘
e what I'm here for...let's start-by—taking a look at your
: : schedule and‘your outside activities...You seem to have
an average work load, r1ght7 e : )

Bob: " Yes, I've been thinking about it a lot, and4I think it's
not that I'have too much work, but JUSt that I don't
really know how to handle the work I do have...I can't
seem to study very WE11;;3 . d (

’

. Mr. Bowtry:  That's rea]ly not such,an unusua1 pﬂﬁblem, Bob, and one:
b .of the things that the scheol does offer is a study-perdod
if you want ,it, so that you :9n study in a quiet

atmosphere, There s always-a teacher around to make sure

3 - that there aren't too many distractions, and he can also
— _ help you with your homework if you run, into trouble with
it. _
Bob: ¢ That sound like a good idea. At home I always start

fooling arotmd, especially 1f I come to a part in a book
- or in my home ork that I can't understand.

« Mr. Bowtry: Right. Of course, taking a study period is only one.of
many possibilities; I can tell you some more, and also
.remember that we have some excellent books in our library
about study habits and things like that, which you also
- may want to consu]t ,

(voice fades out) (musical transition)

-~
[ ~
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C. Library . E,
“Gir1:* “Can I help you? h. ' .
Bob: Yes, I wonder where you have boqks about how to 1mprove study ,
} .habits... .
" Girl: We have a number of those. And incidentally, a lot of sthdents
: .~ find ;hat doing their homework right here in the 11brary helps.
Why don't you come; over to the card catalog and we'll see ;
what books we can find that youmaﬂt to check out. /- . {2
) N (voice fades out) T .- . 4 ST
v ‘ : A
. - - fu ' : “\:
Scene VI, At home \ - i N
( .
Father: Well, cBob how are you cohlng along? | ‘ v

Bob: ﬁ>etty good Dad. I ta]ked to Larry and.to the‘counsé1or
' - today, and checked out a cpuple of books, and now I'm:going
to.get all the ideas and sud%estions down on paper. Of
course, some of the things I already kno oW about, but a Tot
of them. I didn't, and I can a1ready p1ck out a few of the
things I can try. , ‘3

.\Fathe?!~\Good. Your mother and I w111 do our best to keep it quiet
P - ~around here when you're trying to- study. And I thought of
. something else--maybe you should do the‘same by studying
without having the radio or the stereo on. I think it
distracts you., _

f
~ Bob:* One of the books I got mentions .that, too. I thought that
jstening to music made studying easier. but I'17 try it
-without for a wh11e to see if it makes any difference.

Father: Fine.




STOP NO. 4 ‘ ‘ K
1. What sources did Bob decide to consult io get information to
help him solve his problem? N

2. What piece of | 'information did Bob’ rece1ve that was in conflict
with what he thought was a good i .
In the next portfion of the tape, listen for Bob to outline several
different ways of sogz1ng the problem. Thinking of alternatives is a
very important part of problem solving. Also listen for Bob to
consider the positive and negative aspects of eath a]ternat1ve and its
outcome.

\

A

Scene VII. On the phone to Tim

(the phone rings--Tim's voice is(;Uted to simulate his being on
the other end of the phone)

Bob: Hello. .

. h.

Tim;/ Hi, Bob. This is Tim. Just thought I'd find out how your war
 on ignorance is coming along.

Bob: I'm winning some of the battles, if -not the whole war. 1 got
everything together on paper. If I did everything that ['ve
read about or heard about, I'd become a number one student--
but I also wouldn't have time for little th1ngs like eating
or s]eep1ng

Tim: Have you found a way to sort them out? -4

Bob: There are all kinds of possible combinations of the things
I've learned, but after writing them all doyn ‘and thinking it
over, | think there are three ways I could“#ttack the problem.
First, I could just try to improve the way I['ve been studying,

but without making any really drastic changes. 3
=i
Tim: Like, what would that 1ﬁVolve7
Bob: ['d continue to study at home and just try to do it without

having the record player on, and without fooling around so

much. 1'd try to put the things I've learned about note-

taking and stuff like that to use while still working at home.
4
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Tim: That might work.k.

n-w‘y\ . /x

Yeah, it might, but I think maybe something more drastic 4s
called for. That first4plan wéuld help, but it might :gt_pe
enough. The second possibility is to take a study period at
school and do some of my homework there, where I could ask -
for help whenever 1 need it.. And-whatever work I didn't

get done in study hall, I could do in the library, I could

go there on weekends, too, to review and study the week's
lessons. . »

Bob:

Tim: That's a,pretty ambitious plan... =
It would probably g:ve the' best résu]ts, but it mighi be too ..
hard to keep up. I do want to leave some time for sports,

watching TV, and going out. I'm not ready to give all that

Bob:

) : R"”;" t . 'Hﬁ'%;vﬂmg%ﬂf’ﬁ' o

~

el

1 STOP NO. 5

“-——Make a 1ist of the alternatives that Bob mapped out for himself
‘and  1ist ®he positive and negative aspects of each possible
outcome.
alternatives? .

In the next section you will see Bob choose one of the alternatives
he outlined. As is always wise, he also will select a second choice
or back-up alternative. When you select a back-up alternative, all is
not lost if your first choice alternative doesn't work Yor some reason.

What criteria did Bob use in beginning to select .

-

So I presume that plan nugber 3 is the‘magic one?

j Tim:

¢ Bob:

-

Unfortunately it's not magic, but I think it's the best one,
I'm going to take the'Study period at school and fhen set
aside a couple of hours every night to study‘at home. That
way I have some time at school when I definitely won't be
distracted and when I can ask a teacher qyestions, but 1'1]
also get a chance to do some effective studying at home. .

Tim: You're going to try to combine the two, right?

Bob: Right. 1'11 skin the reading assignments during‘study hall
and ask questions then. That way I shouldn't have too much
trouble when I re-fead it and take notes at home.

Think you'1l be ab

Tim: Te to concentrate at home?

42
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Bob: I'm going to try studying each subject for just a half hour

at a time at first, so that I don't lose interest, and I'm'rn“ ’
going to try to study for at least two hours a night,

rd

v Tim: Hope it works,.. ; ‘ - %
ﬂgP: You and me ébth. It'11 be great if it does, because I
figure I can spare ‘that much time and still do other things.

Tim: “/Ang if that doesn't work?
N ‘ j )
Bob: figure that a couple of things might happen. Maybe at e
first I won't be able to stick to studying at home for even =~
wo hours at a time, If that happens I'11 study for an hour
then take a break before studying another hour. The othér
thing is that two hours may not be long enough. And if that's
the case, then I'11 try adding some hours, probably all of
Sunday afternodmh, . - ‘ -

).

Tim: Sunday afternoons can be a drag anyway...all there is to do is

think about the fact that Friday and Saturday nights are gone, s,

and that -there's a whole week-ofsschool ahead...usually -
there's nothing good on TW. _even. ! ‘

) R o : .
J&Bb: That's true. Anyway, I ¥1gure'i'1l give my first plan a .
chance for a month. Then, if netessary, I'11 add the extra
weekend hours and try that for a month, If all that doesn't
work, then there must be somethingelse wrong, and I guess
I'd better go back to Mr. Bowtry to talk about it. But at ,
least.nobody will be able to %ay I'm not trying. ’

Tim: That's ?Br sure. Bﬁf what kind-of results are you trying for? -
N Bob: Right now I just w&ht to start improving. If after a month
N I still miss more than one or two objectives in each module,

I'11 know I need more work. Mr, Bowtry says that most of the
time you panic on tests because you are afraid you didn't
styly enough, and that if you go into a test with self-
comtidence you're likely to do better.

Tim: Make;'sense. !
‘ N .
Bob: Listen, I think Mom wants to use the phone. Talk to yau
later, 0K? ~

Tim: Right, Bye. !
;
‘/
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\  [sToPNO.6 Yy - . , D
| 1. Which alternative did Bob decide to fo]]ow?(\, 7

2. What was his second choice alternative?

-+ Finally, Bob will analyze his problem-solving process. In this
way he will find out if his plan is working. If not, perhaps it :
needs to e changed, or he could switch to his secorid chdice alternative.
Analyzing his problem-solving process can also help him be befter
prepared to solve future problems.

Scene VIIi. Talking to Larry o | Y

(hall noises)

Larry: Hey.-Bobl

Bob:  Hi, Larry. How are you?

Larry: [ was just going to ask how the studies are going.

Bob: it's only been a week since I started, so it's too early to

tell if my pMan is working, But I'm trying. So far I've
stuck to it; now it's a matter of time.

Larry:  Good luck. g b, %,
Bob: Thanks-~and thanks again for your help.

7
Larry: Sure, anytime...

Scene [X. At home

Father: Hey, Bob, it's been almost a month now since you started

- your study program, hasn't it? How about a piogress report--
I want to see whether I was right ‘in giving you back the use
of the car part of the time.

7

" Bob: Funny, I was just going to bring that up, especially since -
I'd 1ike to borrow the car on Saturday night...Here are the
copies of the results of a couple of tests I took last week.

i
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Father: (Theseuiook bréttymgébd e v‘~?‘ ’ o €
Bob: Yeah, and if I add a coup1e<;;.hours on Sunday afternoon
) for review, I think that'11 do it. ;

Father: Good. We've been pleased with the wgy you've keptwup youf _
plan. If you can go on for the rest of the year, you should
be in pretty good shape,

Bob: Yeah.,.about the car.....

Father: 0K, ﬁjne, you can use it.

Bob: Thanks!

STOP NO. 7 » ’
1. What .indications did Bob have that his plan was working? ¢
2. What changes in his plans did he decide to make?
Scene X. Talking to Tim

(the phone rings--Tim'¢ voice is muted to simulate his being on
the [other end of the phone)

Bob:

Tim:

Bob:

Tim:

Bob:

Tim:

"Hello.

Hi, Bob, Tim here. Since we got report é%rds today, I
thought I'd find out how things came out. ¢

Not bad. I completed two more modules than I thought I could
and I'm only missing one or two objectives on each test.

Hey, that's quite an improvement!

Yeah, you already know that I got the use of Lie car again,
and things are better all the way around at home. And I
don't worry so much about tests, even though I still can't
say I really enjoy 'em.

Well, that'd be asking too much..

45



Bob:

Tim:

Bob:

Tim:

Bob:

_ (

I suppose...0f course now I have a Tittle less free time, but -
t you know I wasted a lot of time before, Even as it is, I

still have some time left over, which is good. One of the

reasons that 1'm dotng better is that the teachers know I'm

trying, and they've been pretty helpful. Now I guess I

have to keep it up if I want to keep getting results, but

I think I can do it.

[ .
Glad to hear it...with my study habits, maybe I'11 be asking
you some advice myself before too long.

iKY
L :
o

Well, 1'11 refer you to my sources. You know, it hasn't been

_~all that easy to study morg and all that, but at least I
“Found out that when you need help with a problem there are
people around who know what's going on and are willing to

help if 're willing to ask.

Now all you need -is to find somebody to help make you
handsome, rich, and a star baseball player.

Heyf (1aughing) One problem at a time!
S ‘
!
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AND NON;""I R \/ .

having 1istened to Bob\s story you have some idea of how he applied
the decision-making modll to his problem. Your workshop coordinator

‘ \ - . $ .
‘wiTltPow lead a short d?scuss1on focusing on the questioms you were

{

» asked at the variou5°sf§;§‘in the tape.

0

i ‘ \
!
o J .

Activity 7, The War/6n lgnorance; was 1ntenéed as an overview--an

é(amp]e of how t/ decision-making model can be applied to real-life
/S .
situations. T?e following sections deal with the steps of tﬁn\Todel
. » T -
in much more,ﬁétai] and provide more specific activities for your use

in the process of experiencin@ and understanding decision-making.

;
'




We all have areas of concern about ourse]ves These concerns -

are ;efined as problems only in the sense that they involve . %

di epancies between what exists now and a desired state of affairs. ////i
. ( I .

~Some examples of Greas of concern might be: Tgsing weight, making ‘

o\
new friends, Tearning to use time more efficiently, beginning an
S e
exercise‘program,%necoming more assertive.

In moving systemat%ce]1y through the decision-making model,

) N N :
these areas of personal conCB{n will be useful'to you as basis for

\

ex&rcises allowing you, as parXQcipants, to experience the decision-

P

o
making process. B
&"
N MYT:N(.S
STEP 1: IDENTIFYING THE PROBLEM AN Q.'E;L“réﬁ"
| \BErER |
[ 7 & 1o -
N HMM..- . .NHNE L'
The Prst step in dealing
with a problem is recognizing that
,4i ex1sts. This sounds obvious C:]
but'jt isn't always as easy as it
/ soun Some problems make them-
L. Lse1ves immediately felt, while
e others may make their existence

- known only through a slightly

uncomfortable feeling that you

N\ hardly notice. The more you

J understand about how you want
your life and su ndings to be,
(i.e. what yBu vﬂ) the easier
it will be for you to recognize
when a problem exists.

~
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Perhaps the best way to recognize a problem is to sit down
\

and ask yourself these questions:
...What is my life like at this time?

...Are there any parts of my life with which I'm not satisfied?

These questions are sometimes more easily answered if they are

broken down qgg\answered for the.various segments or parts of your

P

life, such as: occupation, relationships with others, recreational
activities, financial situations, etc. _
This sect{gp should help you identify and explare personal

-areas of concern.




ACTIVITY 8 - THE PIE OF LIFE o
[ . . ""

‘This activity simply asks you to inventory your life--to see how

you actually spend your ;ime.‘your money, etc., to answer the

5

questions: "What is my life 1}ke at this time? and Are there any

parts of hy life with which I am not satisfied?"

\

—_— . % . 14
Step 1:

}
Consider the circle or "pie" below the 24 hour period of a

(=4

. &4 typical day. )

g
\\\5 - Divide your circle into four
quarters, representing six hours

each. Use dotted linég for this

T

vision. '

"~ Now estimate the number of
, ‘¢

hours you spend\}p specific *

activggies during yqqk'day.“”:
Somevaféaé to consider.are sleep, )
chores, work,vfamily,!hobbies,

|

Indicaté tnése@time alloé?i

alone, etc.

ments with solid Tifles on your

.,. . . 5 . [ Q.
.circle. o \ﬁ _ 5




k-4

. - £ ~ ) :
(i: Now break into small groups 'of 3-4 and discuss the following

'stimulus questions: - B ' _ g
...Are you satisfied with the relative sizes of your slices? = ' B
...Ideally, how large would you want each s1ice to be? Draw - ; "y
your ideal pie. P
. +o.Consider the possibilities and consequences of changing the t.p ’“
2 size of the slices you are not pleased with. W . ' o
“ A T . . . \ .\ g \\ )
Step 2: e 3 )
Vs Qpnsider the c1rc1e below as ‘the total time you spend at work
(5 hours. 8 hours etc. )/ | | | =
.
o ! . ) L 'Again, divide your circle
kg [N
ys1ng dottedkﬂ1nes, each se t1on ~f*
represept1ng 4 of the t1me spéht ii ,_T
at work. (Example % ; of 8 h?;rs i - ;ﬁ
) .2 hours per section,)- , | .
- " Est1mate the number of I
hours spent in spec1f1c
& ~ T
act1v1t1es at york\\ Poss1b1f§
4 P \
Hties include f111ng, writing,
- housekeepmg chores\;(’ta]hng
rell, etc.), Qréak time, etc.
n ' i
Indicate these time / ®
v , T - allotments with solid ljnes.
;N ,
S8 : /
/k%” ’
Pl \ ’ £ \ r "
\\_-_ % \ )‘\




C%psid/\"fhe previous stimulus questions again this time for
\/he speciﬁc time framework of your work -day.

. 4 f
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TEP 2 GAiHERING AND EVALUATING INFORMATION AS A\BASE FOR DECISIONm
, © % MAKING | ‘ -
1 o i N - . \‘Vj . .

<

'
4

. Rather than pam ckmg/,g,gettmg gepreﬁsed Ira could demde to

e

P

, [ 1nﬁo\,nnat1on?about his ‘probleh, but fjst he needs to know where to
get '

the right kind of inffgrmation. 4
/
! . B . ) ,(‘




- ’// ol ) : wnewwmmwﬁnw,iem”_m_;hd WfoW,L LR A
™ e e e o i e e “ . N I ,
\\\;- 1N ) - ' . o ! ' T
~. 10 NﬁFYING THE PROBLEM / e s A Y
. . X \ . ' .:’ N - -::'_: , S .
, LAGTIVIfY 8 THE PIE OF LfFE . '”{ AN oy~ B
. ) N e : ]
1. - After the group has read the short act1on "Ident1fy1ng the T xx‘\ .
5 . ' } ) a '\. . ! 4-‘ o
Problem" introduce Activity’s. S, < . o
., 2. Allow partlcipants approx1ﬁ{tely 15 minutes to comp]ete the ;
T X "P1e of L1fe" 1ndependent1y then, break the 1arger groups 1nto ' ;ib
" a—" s;' . '.
) - small groups of 3-4 part1c1pants ' D1scuSsion in t\ESe groups . ey
shou]d be based on the st1mulus questions g1ven. _A]low SRR
T " . :
. ,
N qppréximately 0 minuted, for d1s:Ess1on o \
' . 8"‘—Ha1e the participants respond’to the second part of the’ exerc1se "
.

1nd+V1dua11y ’ Allo 15 m1nutés

same stimu1us questfons they»?espond to in their occupat1onal

Instruct’ them to consther the
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Ira can see that his persona]ity affects his soc1a1 re]ationships,“

-and he can.bebin to assess his own' personal characteristics

The!other peop]e directly 1nvo]ved are the peop]e hevwants to have as

friends.. If he's got a Tot of nerve, he might ask ome'of\these

ipeopTe for an honest reason why he 1sn”f'we11 liked. _Orumaybe he can

3

ask anjoid friend to discreetly find out for h1m He-may'also ask . %

\

someone who has good social ab111t1es to give him some t1pS ,49
The key to finding usefu] information is to beg1n by nowing
_LLe‘maJor Sources‘of information. Once you are aware of the broad

)

categories of info?mation sources, you can- begin to see Wh1Ch specific

sources might be useful in solv1ng the particulaf"problem you are.

working on, K

. .“u:* .

INFQBNIATION%EARCH STRATEGY

you can deve]op your strategy for how to use them by deciding the
. S
answers to these general questions: : N

_:1. with Wh1Ch part of my life 1s this problem cgﬁigrned?
&

LS

ot education and training, work,.use of spare time,

},,

citizenshnp, relationships with family and. friends?

Some sources are\relevant to some of these areds but not
4 M W8

-othérs)

o 2. What do L know about myse'hiat is re]evant to this

A

problem? (WHat 1nformatiqg db you have about your abilities,

. i . s "l‘. a o'
T e B ‘ o ‘ ;'.%"_ ’ C N
‘ -0 woeq s b= o
", ] . . . o /
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At the same time that you are tonsidering a w1de range of sources, | -




,{v o | | - - L o : | i‘.‘
.‘ L 1nterests, values, or persdnal and social behavior which f Qj )
'might be important in considering the problem?” | ; ' : . “,'3 :
3. Nha;uother-peaple are directly invo]ved in this prohlen? A
| (Directly involved or. likely to be affected by' how yhu solve
it?) ~ b
' 4, What other people have had ‘experience w1th th1s type of
J / problem and are in a“E:tigﬁon to give 1nfonmation about it?

/ )‘!.,

A A(These might include people-who have wr1tten books and ‘made

‘tapes o!'f11ms as well ‘as those you may talk to d1rect1y )

Answeringfthese'questions will provide you with an'infonmation
o . o . , o Unele Joe
search strategy, that is, a way to know which sources might be most may ‘not
know {t all
) . ane;opriate to consu]t By know1ng into which category your problem -

fa]]s, you w11T pgpbably see that some types of sources are 11ke1y to

1

h/gy mdgs than others about certa1n types of problems.
Thﬁanext step of your, strategy is to see what k1nds o information
you can provide - if, you canmg1ye yourse1f a lot of information, that

may cit down on the ‘number. of other seurces you need‘to consult, Next

[ 4

3
.you ask.yourself what others alre d1rect1y 1nvo]ved in your prob]em, .

4
and you may want to get their help in so1v1ng the problem. Finally, .
t e ’ " -
you see what -other sources, including pr1nted tape and film materials, S
’ % ¢ : S
may apply to your problem. The ﬁext few pages Will help yod to '

understand what the magor 1nformat1on 30urces are
' Y s © o :
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THE MAJOR INFORMATION SOURCES

2.

Sources of information can be divided into three general areas:

You - your ideas..inmréssibns, and personal experiences. Only
. W )

you know what things you want most to achieve. Since you know

what some of your-abilities and interests are, and how badly you’

_want to reach certajn goals, ygy can-provide valuable information

about many of your problems.
¥ .
‘Other people - the1r ideas, suggestwns, their persona ?Q

experiences, and similar information.

&N |
hé?b from other people might involve information they have about

yon*qr the problem on which you-dre seeking information., Good

’ fkiends, fo% example, are a‘Sonrce of information. They know

many of your desires and they see your behav1or from a different

perspective They may be ab]e to %uggest some changes ypu can -

" maké.in your approach to the prob]em or some a1ternat1ibs ;bu

o :

plow thhouéh all the available information can be rodgh. Several | .

haven t cons1dered Ind1rect~he1p from other peop]e m1ght be

in. the form of aégbferral o
) P v .
Impersonal printedl,audig;visual materials - books, films, tapes,
< . * . *.
magazines, and other nritten,gpd audio-visual materials..¥he

third major source, pub11§hed‘materials, can offer a terrific

¥} “

amount of helpfu1 information on nearly any brob]em.‘ Having to

&

things gan help you,'however{ First, you begin with at Teast a

_ . g
Other people can help, both directly and indirectly.- Direcé,

L2



'general 1dea of what your prob1em is about. whjch narrows things
down quite a bit. Second. you ask appropriate people to refer
you to materials., For example. a librarian can help you use many

information sources in the library. .
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CACTIVITY 9.

SOURCES OF INFORMATION

!

The goal of this activity is to allow participants the

s L

opportum ty to become aware of ‘possible sources of 1nfonnat1on that

are available for use in reaching d decision, *

Rea‘d the act1v1ty "Sources @!nfcmation" and respond to the

your responses to t_he act1v1ty.

-
b
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questions. Then break 1nto smal] discussmn groups of 4-@to d1scuss




& .

GATHERING INFORMATION-AS A BASIS FOR DECTSION-MAKING

ACfIYITY 9 SOURCES OF INFORMATION

Iz

1. ‘After the Earticipants have -read.the section on gathering
fnfon}lation, introduce’ Activity 9. Allow 15-20 minutés for
. :.individudi comp]etion of the activity.

.2, Break the 1arge group into sma'ﬂ "groups of 4 6 persons and

have them di,scuss brief‘ry their re;mnses to the activity.
Allow 15 minufes for discussion iy f .

\
Time: 30 minutes
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SOURCES OF INFORMATION -

Reid is currently employed in a seeking Job -that he took immediately after
completing high school. The job pays well and Reid enjoys his work, but recently
- he_has found out from his coworkers that he cannot advance to a higher level
. unless he recefves a degree from a two-year college &t least. Reid is about to
- be married and his wife-to-be wants him to continue his education, preferably at
~ a four-year college. Reid's boss thinksgie will meed only two years of college
to  advance to the management level oF“hts:compahy. Reid's friends think -that he
has to dectde for himself--and he has td consider the un€ertainty ef giving up a
weTl-payfpg Job for only the promise of possible advancement opportunities to

ervisqry and management levels. In giving a great deal of thought to the -
—ffzggT§*en<éRe1d identifies the following sources of information that can help him

decide wh ther tp continue his education by going to a'twozwor four-year college.

" THINGS TO THINK ABOUT: ' , P
Individual abilities
. What is ‘most important-to him relating to work
. What 1ife style he desires in the future
What activities he really enjoys
~What Ms immediate objectives are
" What he wants in the future .
What outcome he can expect if he gets more. education
. What the.chances are<+of attaining the outcome that he desires the most
Ahat other people he ‘cares for want him to do :
” The advantages of his: existing job as they relate to-his values and goals
PEOPLE TO TALR TO: ~. ° - o

- Fiancee S

- Friends %

" Parents i |
Boss >

-College admissions foiger & '
Relatives A+ NP '

HINGS TO READ: A )
ollege catalogs and gyl to college
Occupational information®~- -
Information on job market now and in the future
Want -ads in trade journals ‘ .
Reports on jobs available to callege graduates . ) v
THINGS TO DO: T 1'3 a ' ;
Vigtt an employment agency . . Y
nd for and complete college application ég}m , R
isit two-and four-year colléges he might attend i .
alk to people’at the management and syperviéggr job Tevel R s
\Assesss financial needs B % had - S
ake amy college entrance and ﬁ}ﬁceﬁspt tests. that are required

. {
for his present job

5 . .
¢ 29
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f you were to try to help Reid choose three of the best sources of 1nformat1on, or
those most likely to-help him decide, which three would you choose? y ;
~ Sources . : w}%
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EVALUATING SOURCES  —

. . v
2 . [}

R

You have learned that it is important to use an information
search strgieéyiwhen you go after the information: You will find that
sometimes you get confl1£ﬁing information. One way to sort-out which
information you eah best rely on is to eva]oate'ygur.sources of
information. Idea]]y,4yoqu111 want to use sources that:are in{onqed
. and honest, sources which héve reliable and relévant-information., You
will d%scove},‘howéﬁér, that if is sometimes difficult to_ find $uch

sources. There are three important questions you, should ask yourself = |
. ot : g

about any source of information: _ SR . .
1. Is the'source reliahle--does it usually give,accurate: =,
information? ) | ’ . e S

ey R )
3 ¢ '

Fo]lowing are two examples of ‘cases in which decisions wefe’
* -

made on the .basis of unreliahle infermation. .
v : a.. A student|n1sses a meeting because he hears a rumor that

it has been canceled

b. . A man decides to buy an old car because the owner, who is
. R . .

éé:' ——— a stranger to him, says it is in good coﬁdition..f.
. . : N N .

. "Is the source relevant to your perleh? -
. F0110w1ng are two xamples:of cases fn7Which decis;okrmakers
" collected use]essﬂpr‘ik 1evant information‘ o .
: . A%;tudent takes :n 1nte111gencg test to find olt’ what
| mus1ca1 1n§’cr€ment h h0u}>d learvn to p]aym 4 i m
‘ --L'v. R b A sm‘}rEadS\c‘cupambna.] 1'nfor-mat.10y¥¢that‘1$:~now E ‘\é
T rs :f‘-:t-,?‘ | \ "a 61 o 3-;‘ ’ .b' “__‘::‘ e



If a source . of 1nformat1on doesn t answgggany of "the quest1ons

.'you have set out to answer or doesn't s

l N

\gest any new

questions that you might have over]ooked then that ~source is

.3.

Ry

\probably not relevant to the solution of your prob]em.
M~

Does the source have a bias concern1ng your prob]em?--is it

: 11ke1y3to slant the 1nformat10n it g1ves you or purpose]y

give you 1ncomp1ete.informat10n? _ o

'\\

The fo]]ow1ng excerpt “from Dec1s1ons and Outcbmes (Ge]att

>

et, a1., 1973) illustrates one type of' bias--b1as in

causing you. to bdlieve or disbelieve,certain factSjUy giving -

’advertising.

Advertisers try very hard to present information
that is personal and emotional. Why do they do this?

Information that-is persona] and. emotional
has more power, more impact. Therefore, such
information will have more influence on your decision-
making. For example a television advertisement
shows a mah shaving 'with a particular shaving .

‘cream and says that it feels "smooth and comfortable."

This information is meant to influence men to choose
that particular brand the next time they buy shaving
cream, If this man .is, for jnstance, a.popular

professional football player, many men will "1dent1fy"f

with him and be more 1ikely.to decide on that
particular shav1ng cream,

Is a shav1ng cream better for a man because a
famous pérsonality uses it qn, ‘because an unknown
Mr. Smith uses it? Would it be more va]uab]e
1nfonnat1on if a ne1ghbor used it and told. the man

it was "smooth"? . - P

Soﬁe‘sources may have a bias, a special rintérest in .

P

" out selected dnformation or ih distorting information. " Ask

:ybyrself, “Does ‘this source have any motive thatvmight B

o
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‘sources not likely {to have the same\k of b1as.

. . R . .o -
5 - = . B . >
. N .
K R ) . . N
R - . . . .
w - -~ . - . * » . St - - .’ -
. b e N v < IS .
ko . - a S . \' ] .
R . ‘ 'I v . Wy e ) o 8 -
x " -, 3
- . -y
K B «
“

L \ “ preVentz it fmrggwmg out tr[thfu]‘ihfonnatwn?" A

T

A ft> sa]esman; for example, might be more 1nterested in telling

you about. the good points of his product than in %e]]ing
you about 1ts bad pggnts. Aﬁter aJ] in order to make a
11v1ng. he haS‘to.seiJ you the p(\auct In the same way,

- a magazine has to séTfﬁcop1es in order to stay in bus1ness.
so it may d1s¥ort the 1nformat1on 1n its articles to make
themfmore exciting. Likewise, the editor of a newspaper may

-allow®his own pQTitica1 likes and d1s11kes-to influence

‘that paper' s coverage of a polqtita]'campa1gn. 3"-

i ‘ .

If you simply write off all sources which have some bias, you.
would find that you wouldn't have very many seurpes left. When you
find a.source, find out enough about “it~to"give a good idea about -,

4 , .
what kind of bias it might have. If the bias is not relevant to the

~question yau want answered, -then you're safeg'ilf it is relevant (and

there aren't anydunbiased or 1ess biased. soa/[es ava11ab1e) then get

1nformat1on anyway, but try to baﬂance it @1th 1nformat1on from

R 4

. ~
To sum -up, you mayJevaluate any source by answer1ng these questions:

1. Is the source reliable--that is, is it likeTy to possess

accurate infoymation and to have given-accurate information
) . - . ¥

in the past? - L : ‘ .
. . o :
T !'Z;K Is the source relevant to the problem?
3. Does the sourcg have a bias re}evant;to’yoh;ﬂprobfem?

ol
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ACTIVITY 10 ’ ) - . \

- -

The}e‘are four statements listed beﬂow'aiong_with the source for

~

 each“Statement. On the basis‘f the information given about the

soufce@ discuss as a group. whether, or not you would believe the

. . , . _ o\ -
. “statement. If you choose not to believe a statement, diseuss why not

(e.g., you think the source is not qua]ified,inot relevant, biased,

“or a- tombination of these). _" N

.].

e ' .

The gtétement: cigarettes are not a health hazardf- :
o ‘ o E

"A leading cigarette maker claims that ciégrettes are.not a
- health hazard. . . s

The statement: | cigarettes-aré a health hazard.

The U. S. Surgeon General (who is head of a ‘government agency
which is supposed to guard the public's health) claims that

extensive researchgghows that cigarettes can cause cancer in
humang. i - ’

The statement: Willy needs a new carburator.

' : .
‘Willy's frie‘ﬂwho is a mechanic, checked the carburator on
Willy's car and says it has a broken valve which shou¥d be

replaced.

The statement: Wilma should not try to pass a]gebfﬁ.

A

@ﬁlmats father told her that she doesn't have to worry about
passing albegra because soon computers will make it so nobody
has to worry about any kind of math. Her father sells
insuran®e, and has not worked with computers.

-

,*
A}‘&
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ACTIVITY 107 =~ EVALUATING SOURCES
- . ) E - ~ ' | .» ."'__. \.\ .
After the participants have read the section on évaiuating ‘

sources, inciuding the parts dealing wit{ reaiiabﬂity, re'levance,

and bias, introduce\Acti vity 10.

. Have participants carry~ out Activi ty 10 in groups of %8

A

. Aiiow 20 minutes for discussion

Discussion should center around whether Qr not they beiieve a
TN

" statement and reasons for doubting a statement (bias, irreievance,

unre]iabie etc ) - S % =
20 minutes R g .
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As a group. or 1n small groups d1scuss each o} the' PeepIe to . T ..
Talk To, Th1ngs to Read and Th‘{’ngs to Do which were 'I'lsted as” )
1 .
sources for Re1d 1h his 1nformat1on search in Act1v"lty 9. Sources of o
Informat1on. Eva'luaté eac@, source in tenns of its re'l1ab1'l1ty. " .
e —— } -
relevance, and pbss1b1e b1as. o ‘ e ' ‘,_ . '
' 3 - :' ) . | . ,- - e o ; --.
) ‘ . ) . 4 &L& } ¢ ”ﬂ
. . N v, y '~ \-.J o ~ I-'.
. e ‘ & o o+ '
; . ) . oL .
' .. i
) ' . C e ' h T . IR c - 3
C. ) . * . PN . -" -\; .
o " ’ ’ S ? | ‘,..' . A *
. : . i al s =1 o v !
. ':9 » é R X ,':‘-"” .I' 44- : . .4 & ’_«- ‘ !
Y °; s "‘Tg.
‘ ’ i o ) . b o s
& ' [.Y
4 . -
- ' Q . . ‘4: h o ( '
» < ﬁ ) ) ‘:s ‘ " - ’ - R e
'/ - . oy ,.- _".-" v ( 0"‘ K [/ B
A-OZ” - . ' 65 . - » ,a ".‘k ..
S Pl ..



. /
~ - :- ; - .
:"‘é N ‘ ~ é . o - ) 1
“ - . *
" v "i‘
h LT e - )
ACTIVITY 11 ;o
Dot P &
» ' .! " )

T ' f1.--_.‘0rgaﬂiza Mtb groups of 8 12 :
2. Possibﬂitids for organizing might include having three groups,

one for each type.@f source mentioned in.Acti vity 9 (People to
talk to, Things. to read Thiﬁg; g0 do).

»
a4 -
. - . By
Time: 20 minutes s Ty
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/ GENERATING ALTERNATIVE SOLUTIONS

There are generally several possible solutians to any prbbﬂeﬁni f'
Generating varfous alternatives is very 1mport$ntjin chbos{ndz;he.if
sp1ut10q which will produce the most désirab]g butcomes“gnd‘wﬁichf
haé the greatest 1ikelihood of -success. Ih ménywsituations.N:' N
particularly in emotional crises, it someéimes'seéms to ‘the entapg]ed
person that there are only one or two a]ternativés. If fﬁe persﬁn .
uées decision-making methods and considers all the pdésiﬁﬁe options
she/he can discover, she/he may find that there are mare avenuéé open
than sugposed. Thus it is always 1mpoftant'to‘gehératé as many’ - _
alternative solutions as possible, |

Brainstorming is a method~of generating ideas~ih qpantity énd in
a short period of time. Familiarize yourself with these five ground.
rules for brainstorming.* .

1. Céiticism or’¢va1uation is not allowed. Simply piace the idea
" before the group. ' - . '
2. The sessidn‘is to_be open to any and all idéas--The2Wi1dgr“the i
better. '
‘3. Quantity is'yerx important. Express 51] ideas without screening _
" them yourself. This wf]] come later.
4, Feel free to build onto ideas-a]feady expressed'or to make
intereétjng combinations of ideas. j
5; Limit yourself to onelidea at a time.éo othe}s can be heard.

* Napier, R. w.“and.Gershenfeld,'M.,K. Groups: Theory and
Experiende. * Boston: Highton Mifflin, 1573.
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CAcTIVITY 12 . - . BRAINSTORMING

\\ An e]ementary schoo] faculty 1in New York C1ty dec1ded that the1r
_ Students needed  to know more about some of ‘the beaut1es of pature |
':The:\contacted a distr1butor who had advertised butterfly sets

" conta\n1ng 10 d1fferent kinds of butterf11es mounted for v1ew1ng, and
orderdd 200 of the sets when the order arr1ved however, they had |
- regeivld by mistake 200 huttenf]y nets_1hstead. Bra1nstonm some use’ for

4 '.

butterfly nets %h ah'innek-city school.
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GENERATING ALTERNATIVES o SR

Ie

ACTIVITY 12 ' BRAINSTORMING

After discussing rules for Bféinstonming. Eonduct'the brainstonning
activity wi;h the entire group. Assign.a reqorder to take down gllA
1deas, pueferably on a 1argé piece of newsprint or the,chalk boérg—- |
make the list visible to participants

- Good brainstonning groups will come up with at Teast 25 ideas "

in a minute. If your group seems to have trouble getting started, try

'the optiondl brainstonming activity.

Time: 30 m1nutes~“/"i .
Materials: Newsprint or Ehalk board
Markg;s \

¢ / . / X . ' . o
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OPTIONAL BRAINSTORMING EXERCISE
‘) ) A-]6§g1ng cémbviﬁ the North has always had trouble with
équ1pmeh§. iate1y.'hquyéf, gorkers\have been expgessing'sat1sfact10n
with a foreign log pick used in turniﬁg_]og;; The foreman decides'to
order as ﬁany foreign 1og p1cks as bossjb]e.T Not be{Bg adept at
ca]]ing‘a’fore1gn country, he ge%s Avwrong number, and the aécent§’
prevent tﬁe ca]iers from realizing ‘the mix-up. Thus the foreman

"receives 2000 corn dog sticks by special delivery two weeks later.

Brainstorm how corn dog sticks could be used in a logging camp. ¢ ¢
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SELECTING CRITERIA FOR-DETERMINING DESIRABILITY OF OUTCOMES

1 ol

N EATIN T oo
In order to rank 'the| prfbability of guccess of the various
* alternat{ves, yod‘muét first consider what the poséib]e results or .

-~ ‘ 14 . * . ~ 5
consequences of each altefnative are. You must then consider how '

likely it is that the cén;equences will occur, and wbether or not,those,

consequences are desirab]f.- \ !

~ , - “

You must-also considér how close a possible'alternative comes to .
being the best solution to the prob]eT: That is,.how close do the ?

conséhuences‘of a possible alternative come to the desired étate of

"

affairs?

I3

Ih'the final analysis, the critéiia you Ose in ranking your
, . - )

alterné&ives will be based upbn your personal values, the evaluation

of the 1nfqrmation whfch is available, )

7]




ACTIVITY 13 SETTING CRITERIA

_Refer back 'to your'brainstorming activity 1n Exercise 12;_ You
are now. going to'go‘through a process ofﬁ;éﬁecting the best 1dea from
your brainetorming list. Before making any seiections, however, you
need to establish certain criteria upon uﬁ1ch to make the se1ect1on. -
N Determine which of the two brainstonning prob]ems your group will
work on (butterfly nets on corn- dog sticks) Each person should then
. write down one or more criteria. considered important for making this
‘:dec1§1on Examp]es of criteria wou]d include feasab111ty, usefulness,
e dn1quene§s, cost saving, etc. Collect all of the possible criteria on
7newspr1nt or chalk board. | -
‘ r;f Each group member will then pr1or1t1ze the top three choices as
) a_;eTectjon criteria. Determine the total rating~for each criteria
by giving three ppints.fdr each first ehofce, two points for a
second choice and one po?nt for third choice. Add up #he .total

- points and determine the se1ection cr1ter1a based upon the highest

*
three p01nt totals.
N ‘}* | " After the top three criteria for se1ect1on have been determ1ned *
. quick]y go through the brainstonming 1iot and Pick sut the items which
. came c]osesw to meet1ng he criteria. After.the‘group‘ha;'{dentified

" 4 8 items you ma then discuss the 1tems using the criteria as

guidelines and make the final selection of best ideas.

s | \
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ACTIVITY 13 SELECTING CRITE}RIA "

[y
b

..

_/The workshop  coordinators role during, this activity is to
keep the group on the task of cjev‘e]gpjng and det;9nm'ning selection
criteria and then using this criteria to make a final selection.

Be fﬁni]iar with the procesls_.a'§26ut11'ned i»Q the manual ané\be‘

ready ta give examples and faciTitate the process. ‘

' . »

Time: /30-45 minutes

A

N e

Do




ACTIVITY 14 ' .
| §£EB;L B i -

N
L4
"y

W\

Divide,intoﬂgroups of three or four people. In your small -
groups, read the following v1gnette. wh1ch 1s taken from an activity A

in Decisions and Outcomes (Gelatt. et. al., 1973) -Spend 10r15

minutes brainstonh1ng aboyt and writing down all the possfh]e a]ter-

natives open‘to Jane, Consider, the alternat1ves wh1ch Jane herse]f
/

/

sees. as well as a11 the additional alternat1ves you can think of,

Try to.generate as many alternatives as possible, Then reassemble as

- . . : P
waelarge group to share and discuss your lists with each'other. : ‘7*

-

Jane Johnson 1ooked out the windows of the twenty- third T
2 floor plush law office where she was .About to be
interviewed for an important position with a prestigious
# - fiem,  Sheywas amazed at how close the section of town
* in which %he grew up seemed from high in the bu11d1ng,t :
and $he thought to herself how near jand yet how different
it-was. She wondered if the pedple §iving in those
_rundown tenements below ever looked,gfto this huge
building of sfteel and glass’and wondfred what was going
on in 1‘?’ Jane thought how long it¥eemed since she
had gone'away from a tenement and on to.college’because
a counselor had helped her obtain a scholarship. After
college, she had gone to law schdbl. With fijfe succes .o
ful years in a respectable Taw firm Qgh}nd he&r, she nzz “
- had a chance to advance herself both’ professiondlly and
" financially in thgs new ‘job. s/;he thought about how
far she had come in the 12 year$ since she left that
tenement building, she felt a bit uneasy. .She suddenly
remembered the many times.she had promised herself that
"if she ever got to college and into a positiom where
she could help people, &sﬁe would do it. As a lawyer oo
~ she knew there was a great deal of help she could give.
In fact, she was rewinded of it every day in the - = - "
" ‘newspapers. But somehow, as the years passed, she
seemed to move further from her pledge tovhelp her
people. Her financial obligations to help a younger
ther and sister* thyough college seemed to widen the .
gap bétween her recen{ act1ons and her pledge to be of
. service, to society. - ] v

.8

» : 1'“- . . ) .
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’ f ’ o "
.Now, she*was go1n ‘to be. asked to take another step ¢
away from her.promise. |. In- this job, she would work in
- "corporate law at a levegl far removed from those promises
she knew existed in thdt bleak, depressed area of -the
city that had once_been her home.

N _ If she turned thig job down now, it might be some : .
. - time before she had-.a ¢hance at something similar. In .
order to keep heu;brom se she would-have to explore
alternative .job possibilities, which she-knew could

never be as rewarding financially. ° < /
Id | — ,d : . :\ - \ \
Step 2: , . ] l

nJ?urn to the sma]] groups wh1ch were fonned for the last”
act1v1ty. ' For every alternTt1ve your‘group thought of for Jane' s. ‘\
phoblem, discuss and write down the group's thoughts on each of the ’
following items r ‘

1. What are the probaE]e consequences which . would occur 1f )
Jahe 1mp1emented this part1cu1ar alternative? - N

s ' 2.1 What 1s the 11ke11hoodfof each of these consequenee// :
: ~occuring? _ _ _ ¥

~ 3. How close does the a]ternat1ve come to being the best
: - solution to the problem (i.e., how close do the consequences -
Ia < of this a]ternat1ve come to the way Jane would like th1ngs
\ to be ideally?) °
4, . What would JaneAhave to do in order to 1mp1emént the
alternative? How ﬁigely is she to do this (i.e., how -
difficult would it b€ to 1mp1ement the alternative)?
‘Consider such things as the group's perception of.Jane's
~*level of determination -in discussing this item. Also
- consider how realistic the choice of each particllar '«
‘ ja]ternative WOU]d,be\ e
oo L3

Taking 1nto~2ccount the group's discussion of all the 1tems

‘11sted above, tank. tge\alternatlves from most des1rab1e/ach1evab1e ‘to

. least des1rab1e/ach1evab1e‘\>Reassemb1e as a 1arge group and take turns

shar1ng and discuss1dg\the top %1ve alternatives prop ed by each grou
&

5 -
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./ “ACTIVITY 14 - -

T

\ Divide participants into groups of "3- 4 for Step 1.

stimulus statements in the participants manuai as basis for discussion.

Tiie: 45-60 minutds '
. )
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GOAL SETTING o ™~
. , \ ) (
\ o ° 'Have participants read the introduction to.goal setting. Allow
. %“‘m thne for discussion with the group on the re]ationship between
' value c] ari. fjcation decision-maldng and goa] setting | \
.; ¥
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I GAs S 5

d : '”'.éoa14sett1ng is seen as the final séage of the content section of

- the4p1ann1ng package . The‘reason for c]arifying va1ues and d ve1op1nq

e decision-making and problem so]ving processes 1s to he able t p]an |
.and estab]ish desirable life goa1s Th1s section will look at tbe ways

- you may proceed from va]ue clarificdtion and docision making to the o

' ,deve]opment of clear life-planning goals. 1 B B

.
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coin / If ‘you 1dent1fy a problem something that you desire“to have -

&ou wish to attain. The decision-making problem-solving process,

‘ Y have reached a measureable goa]

» . ! v Cod

" “°A. “BOAL SETTING PRINCIPLES

Goals relate to the first two sections of this manual. (value

c1ar1f1cat10n and decision-making) in some 1mportant ways. Goals are

-a‘ref1ection of what we va]ue ) If a person values country club member-'

sh1p. expensive clothes and travel he/she is like]y to seek a high

paying job Converse]y, if a person enjoys the outdoors, country

living. and is annoyed by crowds it is unlikely that he/she would desirJ

a well-paying job 1f it required 11v1ng in a 1arge city.

Goals “may. also be seen as the f11p s1de of the prob]em-so]ving

changed, the converse of the prob1em becomes the condition or goalry'

"

discussed in the last section, is a way‘to in5ure that you have made

a wise decisdon 1n direct1ng yourself toward a def1ned goal.

The following ‘are seven pr1nc1p1es considered important 1ndexes ) %‘

for establishing good goal statements.

1. A goal shou1d be attractive to the person, so that he/she is
desirous and motivated to reach that goal. Upon reaching the
goal the person would then receive some reward

2. A goal shou]d be within the realm of the person s abilities
and attainable resources. In other words the goal should be
. accomplishable. 4
3. While a goal should be within the realm of reasonable attain-
ment it should also be challenging enough so that the person
may be able to reach toward achieving h1s/her potential

4. The goa shou1d be tangible in the sense of being clearly

definabld and measurable. You will know for sure when you

74




- appropriate coursesxand do summer work in an animal hospital

The fé1lowing activities will Jook at several of these principles.

- example of a cooperative goal would be playing on a team
. together or.planning a vacation with the family. A compét1t1ﬁ3
r

| - What are the possible consequences of each-situation?

-The person setting goafs for .him/her self should also assume

- range goals would be the student wanting to be a veterinarian

. .
3

. 4

You should be awafe,of the'poSsib1e-1hpact of reaching toward

and attaining a goal for yourself and othérs you interact with.

Some goals require cooperation in relating to others in order

to attain the goal, while others mean that if you reach
the goal some'one else will fail to reach the same goal. An

goal might be rupning for political office or getting an adve
tised job where there are fifty applicants for one position. -

responsibility for controhof the decision and directions .
taken. If you establish goals for yourself, then you should
be wilting to take the credit for attaining the goal, but also
accept responsibility for failing to attain the goals. Many .
people try to pass responsibility for their actions on to other
people.or forces,(i.e. the teacher didn't 1ike me).

Short-term goals ‘are related to long-term goals. Long-term
goals involve a greater degree of deferred gratification
meaning a delay of Yewards which may be difficult when. con-
flicting short-range goals reward the person for opposing _
behavior. An example of ‘complimentary short-range and long- -

(1ohg-range) who also desires to receive good grades, take
(short-range). A conflict might occur if a short-range goal

for this student was to byy a new car which requires extra.
part-time work and less time for studies. '

[y .
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B. STRETCHING: DETERMINING GOAL SETTI&G STRATEGIES

AC{IVITY 15

-

. The pu%bosq;of,this acthity is to detérmine how you may set géhii
%hat are reachable yet still stretch yourself toward deve]opiné your
potential. | C | |
‘ 'Your workshdp coordinator will have made provision§ for attaining -
a game su;h as a dart board, ring tbss, or beah bag. If none of the§§
games are available ézwaétébasket and several wadded balls of paper
will suffice. '

an?‘peréon will get a trial peripd in which they may try_th(ee
.shpté or toskes at the;target from'three different distances. Affer
the trial the'person or a partner should record the resuits of‘their.
trial andvthe distance of each ihrow.: |

After studying your trial déta establish a goal (score) that you
will attempt to reach in an‘off;cal event a]lé@ing you three chances at
the target. A bonus p61nt is .given for each five feet of distance from
the target.

Complete this round for all partiéipants and record ybur‘results.

Now answer the following qdestions:

;..Did you atta;n your goa}?'

...If so,>was it easy or-difficult?

...If not, were you straining beyond your ability? '

... If you were to change your 9091 now, which way would you change

it? -
: 1

Discuss what you have 1errned from this exercise with a groﬁp of

6-8 participants.

-~
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Four 1ﬁportant characteristics of goals include: (1) observability- \

there are definite indications .to show accomplishment of a goal,

(2) specificity - you are able to Clearly state without amb1guous .;)' %‘
concepts the terms ofqtﬁe goé?. (3) attainability - a defidﬁ%e course i X 2
of action can be described toward completing the goal, and (4) féwarq - A
" reachin ! : . - .
g the goal will provide yoﬂ,w{gﬁ/;gmg valued outcome )
N
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ACTIVITY 15 STRETCHING: WAYS TO DETERMINE /OAL SETTING STRATEGIES

-

o,

", r

As workshop coordinatornyouyﬁi11 need to make some preparation for

this activity. As mentioned”in the participant's manual 1f you have

- access to a dart board, ring toss, or-bean bag game these can.be'

S

exce]]ent vehicles for demonstrating the goal setting process.

However, if these are nqt’ ava11ab1e to you, ase your inventiveness by

‘ 1ett1ng a waste basket become a target and us1ng paper balls or a

'sim11ar throwab1e object

It is also recommended that you use mask1ng tape to mark of f
distances from thevtaqget. Three or four distances representghg levels
frdm about 5 to 20 f;et will give part1c1pants.severa] choices from
which to make their throws *

Of course, the 1mportant part of the activity is the discuss1on

You w111 expect te fjnd in any group that some people will set very

.safe,‘easi1y attaihable goals,\while\others will attempt goals that

could be reached'only with sheer luck. The importance of your role

/

will be to try to bring out these behaviors in the dichssion SO

people will begin to understand their need for safety, or their desire

for chance and can begin to learn realistic ways to plan.

Further stimulus discuss?ondcan be provided by asking participants
what they learned in this activity and how it relates to other goals

in their life.

BN
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Time for this actiVity will vary with thé(number of particjpaﬁ@s.
- but 1 hour to 18 hours should be enough for stimulation of th1nkin§/
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C. WRITING GOAL STATEMENTS

L)
t % ®

- ACTIVITY 16

The.purpose of this actiy{ty is to yimprove the participants'

ability to write meaningful goal statements. S N
b ostepl: e
SRR Each workshop participant is té write down two goal statements
concerning anyth1ng/you wbu]d %Ike ‘to attain/accomplish by your. next .,
' birthday. Fi11 in)the spaces below: = . .
o | (1) My goal 15-——¥fv-— - - : |
v . - P : .
-
\ { .
. - -
2) My second goal is
(2) My second g >
« /— ! \.{
\' /\ ? il
\ <
| Step 2:' | L RV ¢
- ' _—‘_ : .
‘ Put the goal statements in a hat and let each person p1ck out one
} that is not the1r own.  Each partiejpant ‘is then to evaluate the goals

W AL




"~

on the basis of a rating scale give7\ below for each of the foeur critera

‘o givén-on the chart on the next page. | , K
D ‘Rating Scale )
- 4 = Meets criteria extremely well \’
¢ 3= Meets criteria fairly well .
' ' 1.
2 = Meets criteria in part only '
. « 1 = Does not meet criteria at all \ o T
L . | |
r4
$ ) ‘ \\ :
o ;
. :
. .
Vl.
o
‘ » {
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’ t After you have eva/luated another s goa] statement on these
e .
: crﬂer’la try to detemine’\eays to 1mprove the goal»’statement to meet t
)'U above criteﬂa. Discuss jthe 1mprdv nts within the group.
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ACTIVITY. 16 -~ WRITING GOAL STATEMENTS -~ ,!
(\~ns’ ~ | PO
' ve pert1c1pqnts\readrthe introduction’ dnd ask them to discuss
% . -~
“the\abgn1ng,gf the four character1st1cs for good goal statements. .

(5-10"mifutes) A A

Instruct participants to ifdividually eSthblTsh>tWo'goaf;.they
PR o - 7 ’
*would 1ike to personally accomplish by their.next birthday. You might

Ehommeyt that most of dg'y1ll make“n}omises or resolutions (like New

Year's resolutions) wh%;% we would 1ike to keep but for some reason_

never quite fulfill. Thegé are .goals which may not be carefully
planned and considered for thé how, why, and/Qhat of the goal.
Tell participénts tb\go ahead and write their goa! statement being a;
cbﬁplete as bossiblehet this po{ﬁt in the exercise, but to be aware
that the main intention is to show each person how to improve tﬁeir
::tatements. The critiqueing and correcting process is a way to help
L éac{ other.write and [a_f(ain goals and is not intended to negetively '
criticize or put-down\fhese statements. |
‘Duriné Step 2, yb& might fiind it ad;antégeous to walkafhroggh an
example‘?f 1m9r661n§ goal statements. Below is an example you

could usée. - N

/

\ )
N ] '
Original statement:

"My, goal is.to lose Weight so I'won't feel so fat by my next

birthday."

L-26 v
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Improtements LT _ .

e

"My goaﬂ 1s to lose l5r20 pounds wh1ch would in turn decrease my

_ évaist size by two 1nches 1 wou]d go on ‘a diet plan 1ntended to lose

\ §w3 pounds a week over a two month period. Dur1ng this time, I will
‘keep records of my progress and ma1ntafn add1t1ona1 phys1ca1 act1v1ty
to complement my diet losses. In three‘months wnen I have reduced
and maintained the wejght loss, I intend to—buyra nen,(dress, suit,
coat)’in a size smaller than I am nop .wearing. U anticipate that I
wtl] feej more energy,”be happier about myself, and Took better to

others when I have lost this weight.”

c} g -
\\ Give the group about 30 m1nutes to d1scuss the ways to improve
their statements so that each person will have at Jeast one

5351 statement.

Time: 1 hour 30 minutes ) ) , N
Fd . AN . R
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"I$ a source of informafion dbesn'f én;wer any oijthe questions

“ibu have set out to answén, or\doésn't suggest Sny new‘fl :

questions that you might Haye 6¥§;j&bked, then that:s6Lrte is

probably not relevant Eg/the so1utibn;of yoUr.problem.

3. Does the source haQe?é.éigg coﬁqgrniﬁg your problem?--is it
likely to:slanf?the information it gives you‘or purposely

give you 1n;omp1ete information? - 1

The following excerpt from Decisions and Qutcomes (Gelatt,

et. al., 1273) illustrates one type of bias--bias in

L3

advertising.

Advertisers try very hard to present information
that is personag and emotional. Why do they do this?
, Information that 1is personal and emotional
" has more power, more impact. Therefore, such
information will have more influence on your decision-
making. For example, a television advertisement
shows a man shaving with a particular shaving
cream and says that it feels "smooth and comfortable."
This information.is meant to influence men to choose
that particular brand the next time they buy shaving
cream. If this man is, for instance, a popular
professional football player, many men will "identify"
with him and be more®’1ikely to decide on that
particular shaving cream,

Is a shaving, cream better for a man because a

famous personality uses it or because an unknown

Mr. Smith uses it? Would it be more valuable

information if a neighbor used it and told the man

it was "smooth"? :

Some sources may have a bias, a special interest n

W‘causing you to believe or disbelieve certain facts by giving

3 out selected information or in distorting information. Ask

yourself, "Does this spurce have any motive that might

[ - ! | 1';«4




To accomplish ‘even "very personalfgoals we most often 1nteract |

' us from reaching our gdals
;’Behavior have been defined by Deutsch (1949) as:

Coopcrative situation -

The effbcts of cooperative adﬁfcompetitive

one in which the goals for all individuals.
or sub uhits in a ger group situation.
may- be reached andxy

related @nd dependent upon others for
success (example of this would be members

" of a baseball team trying to win a game)

"égggetitivelsifuation -
(Cegpetitive -

a situatton in which if one individual or

sub unit reaches a.goal then other
individuals or sub units -be prevented.

from reaching their goal example is a

class be1ng graded on the curve)

further be inter- .

‘ with other people in’ ways that will either push us~1qupry or prevent <'~

\ﬂl.




. w ACTIVTY 17 °  COMPETITIVE VS. COOPERATIVE GOAL BEHAVIOR )

‘>

The intent of this activity is to demonstrate how the forces of 1
. Y 1
e Minterpcrsonal cooporation and competition influences goal attainmeqt.

R
ot . v
e o e RN . . + o
NS Co . L T

_ Participants are to be divided into groups of 4- “Each group _
will be .given an allotted/supply of building materials, (This wi11

e .
include materials like plates. cups ¢ straws, paper clips, paper, etc.] o,
The ‘goal of each group will be to build a structure symbolizing the
] future of educatioh. This structure will ‘be .judged on the basis of
' ‘a) aesthetic value, (b) sturdiness and (c).originality A prize will
.be awarded ti the group judged the best in these categories, you will| - -
) have 45 min tes to complete your structure GROUPS MAY TRADE SUPPLIEﬁ -
NITH OTHER GROUPS AND NEGOTIATE WITH THEM IN ANY wAY DESIRED
Step 2: ) , : |
After the structure .and judging have beéh comploted answer and
d1scuss the foliowing’questions with the entire workshop group
- 1. How gﬂd your group work together? Did people take different
| roles; 1initiators, coordinators, workers, etc.” Was co-
v ~ operation between group members evidenced? How?~ How:'did
you feel about your grdup product? Was your prod ct better
‘or worse than if you would- have worked separatel -
S 2. what was your reaction. to the other ‘group(s)? Nere you more |
aware of competition with them?- Did you trade, talk, or "]
" R cooperate in any way with the other groups? How did you feel i
{j ' when your group won/lost? . . _
. '\‘L‘lg
- . ‘\
83" ) o
. 12 . °
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3. | Wnat did you learn from this activity? What are the
» , |effects? Cooperation?  Of competition on goal
: accomplishment? - . . .

o .
. .- v ) o
. - . . . :
. . B . oy . .
- . ..J . ) . . . »
- X . .
.
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. ACTIVITY 17 'COMPETITIVE VS COOPERATIVE GOAL BEHAVIOR

In Step 1 divide your total'workshop into sub-groups_of 4-6. It.

is important-toﬁave at least two groups for this acti\(ity and that'
_ they be within proximity of each other so they can see what is
happening in the opposite group

Read over the instructions with the participants and. take time

tJ”c]arify any questions tFor each group you need to.prepare in advance

a box of suppiies Try to equally divide materiais such as: paper

p]ates.“paper cups, plastic straws, construction paper.'paper clips,

. scissors, tape. For an added wrinkle, you might have only one pair

of scissors and announce that it will go to the group with the red -
token (prepare a red disc from construction paper and’ put it in one
box) - Emphasize that any group may trade or exchange with another .
group, but that they are competing for the prize (The prize could be
a b1ue ribbon or a box of candy or what ever you come up with. ) qk\
Put a 45 minute time 1imit on the building stage of this activity‘ané
inform the group(at intervals as to how much time.is 1eft

You or a paneg‘ judges (1t might be good to have‘an outsider
" come in to juogg) take 5-10 minutes to judge the results. Sometimes
| the group is given a break while the judging takes piace, but observe
how they will carefully watch the judging activity.

Use the discussion questions in the manual to process the

. activity w{:% the entire workshop. While processing with the total

: | L-28
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§]
. A N {
- .group you might still wish o ask questions of each task qroup and

co&pare some of the differences in’ their 1nteraction (1 e the

~d1fferences in feeling between the group that won and the gruup(s)

]

" that lost) L
" Time: 'l% to 2 hours — ; ; Mot ~
.. y/
. -
© \ ’
' 1]
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N - 2. Charlotte agreed\in May (that she would' sing a solo in church

.I‘

D. ACCEPTING RESPONSIBILITY FOR YOLR - ..

.

- ) . "OWN GOAL DIRECTED BEHAVIOR .~ ~

-*

. . ) I' N Lo ’
| The purpose pfvthiéli-'ISﬁty is to sﬁimuiége discussion of how
- C .+ a self-directed individual will accept re#ponsibﬂ_it’y} or "own", the b

/cbnseqhenees of. their goal riéntéd'behavfor.‘ vt

\x Step 1: ‘

A '_ Read the following vig ettes and discuss the differences in <
o owning behavior_bétwéen the wo,people.' ‘

1. Albért hadian Irish étfe}. “Whe fhe got-fhe dog as A-ﬁup. hel.
took 1t everywhere and played with it quite a bit but as the
dog grew, he got interested in other things. He fed it and .

e gave it a bath occasionally, but paid very little attention. |-
& " to it. One weekend he| left it a§equate food and went hiking

- "all weekend.. When he got home, the dog was dehydrated and

s ~~ sick because it had been a very .
died, Albert's friend George, who owned the dog's mother, got
very angry at Albert for neglecting his pet. Albert said -

- that 1t wasn't ‘his fault--it was an accident. SN

ot weekend. When the dog

in late July. During May and June, .she went on two brief
, . vacations, got very busy| at work, and otherwise got so

involved in meeting gther demands that she forgot about her
approaching solo. When the minister called to ask what she .
would sing, she had only*three days left in which to prepare

 her song. She got an accompanist "and practiced several
hours. She was very disappointed in her performance. She’
resolved that next time she would write all her engagements _}
on a calendar so that she wouldn't forget them. " She also

 decided that she would make sure that she prepared well
for her performance in the/future. ' o

| AISo';s:a gfoup, discuss: any other examples of awning behavior you

can think of from your personal experience.
. . . L . [
L&

-« v
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ACTIVITY 18 ACCEPTING RESPONSIBILITY FOR YOUR
- o §uN'GOAL SETTING BEWAVIOR

‘Havg the‘group read this Secffon. Included in this ipction are

. two vignettes, .Lead the group in a five dr ten-minute di%cussfon about

the differences in owning behavior between Albgrt's reaction to his

dog's féath and Charlotté's reaction to the shccesszof her solo.

o4

(Note: Tﬁesebtwo vighéttes co?ld be put on'tape.) ;'

Have the participants discuss any exampTes of d@ning‘behavior

which they can think of from their own experience.

L-30
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| SettingGoals Mq_Also Require Delay of jmifﬁagig\ «gv .ci;
- ' ~

Most goals in 'iife require sacrifice ‘Sacrifice is. another way '

,of saying that -people often must do wi;h:t?hefhi ng they want now in
order to get something they want even ater PaM p'iann‘ing to] -
. _reach .goals is preparing "oneself to make the necessary sacrifices.’ ..
There are many examples of this in Ii:‘e\ﬁome individuals devote
K themselves to their careers and have littlg’ time for recreatior’l other |
individuals cut down on "e}ras" to save money for the things they
want One aspect of a mature person is being able to: forego current

V-

desires in. order to rea*ch a long term ‘goal.’ \
A

: , . 1
Activitz Individually, write down two recent instances in which you

" delayed your inCnediate gratification so that yo'u/ @®uld achieve a long-

« tem goal. Share your instances with the group. ‘Discuss how the 1
}__' o delay of gratificationmade you feei Nas it worth it? How often do‘

you do it?:




o

-,

. .. Lead the group in discussing the Qccasional necessity of delaying thé

a be realized Then have each participant write: down two cases in which

| worth 1t? (2) How did they fee'l about it? (3) How often do they do itq

DELAY OF ERATIFIEATION

. » [ l
Have ﬁﬁe group read the secilon on goals and gratification delay.

fulfillmegt of immediate desires sodthat long-range, major desires can

she/he his deleyed her/his immediate gratification so that she/he

could achieve a long range goal . Possible questions: (1) Was, it

Allot 30 minutes for this activity (This can be done eiéLer in the

large-group or in small-group discussions).

[3

. Vs ~
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4. [IMPLEMENTATION STRATEGIES T e ' E:
. ‘J . - Ve L o ‘!

The task of»1m91ementing a eamﬁrehensive program 6f activities
" - i

-t N\ 9 " -
focused)g% development of'students'<p1anning skills. 1s formidable,
and yet 1mportant Too often, worksbops on walues c]ar1f1cat10n or
decision mak1ng lead to little program change in ghe part1c1pants

own schools. While tjvere are probab]y severgy reasons for this lack

.of generalization, the most common one is ;hqi workshops‘are?usually'

1imited to "awareness" level objeetiVes.becaqse of time parameters‘

by

" and follow up opportunities. This workshop has been designed to help’

participants go beyond the awareness ‘level to the persohalization
and 1mp1ementat1on level. ¢The purpose of this section 1s to maximize
the generalization of the. workshop experience to the career guidance
program. Thus, this sect1on conta1ns exerc1ses.}or planning |
1mp1ementat1qn strategies and ;echn1ques. To insure/the deve]opment
of a compreheh§ive career guidance.program,‘\mglemeneation strateg1es
are to be developed in each of the four basic career g idaece process
areas - Curriculum-Based Strategies, On- Cal]/Responsf/Z SerQices,'
Ind1v1dua1 Deve]opment Respons1b111t1es, anQﬁSystem Support Servicges.
The Curriculum-Based Strateg1es which follow reflect Ehe
assumptidn)thdf there are basic career guidance understandings and
skills in the area of life.career pﬁanning which all individuals
need. Goel achievement is depehdent uﬁon'regular and systema?ic
contact through the curriculum. OmTCa]T Responsive SerQices are
characterized by such direct cereer'geidance processes as jrdﬁvidual

¢

. / 5
. ‘ ) - 1 ! ’
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- and group counseling focused on life career planning. - For these

processes to be effective, student goals' decisions.and valﬁesvmust
| be 1dentif1ed and developed The Ind1v1dua1 Deve]opment . :
Responsiﬁ¥11ties component consists of processes which are,designed
.to facilitqte the ‘personal deve]opment of each child through |
ystematic personal contacts. Each student ‘needs someone in the .
school who 1s persona]ly fami]iar and responsible for him/her and can
' prov1de-sign1f1cant he]p 1n the life career p]anning process. The ~
‘System Support Services component is comprﬁseo of such indirect '
procésses as curriculum planning, staff deve]opment community
. 1nvo]vement and adm1n1strat1ve type record. keeping
- The fo]lowing activities.are designed to he}p yoz faci]itate

students’ development of planning ski]]s.through processes«in each

of the above areas.

" 88
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CACTIVITY 19 A. CURRICULUM BASED STRATEGIES |
. ~ (Infusion) -

- >

‘ _ 4 .
Purpose:*  To develop awareness of personal decision-making
o <7 e . ‘ b

4 .

practices.

Aktivity:  Working individually, make a list of the decisions/

' -

‘you made today (this weeK, this_quarte; or seﬁéster)'

S~ " which directly affected the population of your
® « ©  school (students, teachers, administrators,
( * . )
/ ; . secretaries, maintenance péoplg, cafeteria workers.'
' . ! ~ : l. . ’
A - etc.).
‘ When all lists are completed;fyohé?leader.w111 gﬁ’
[ . | ' | ~ provide further di”ECtidfj;/ '
o « I oo
\%xﬁ C Sci ) N ’
_ ) v
® '
. .
NIV N
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1. Youmay want to provide. the group with some exampies of the
types of decisions which. they may have made; i.e., lesson.
plans, ‘bulletin board displays, extra-cuxricular activities--
attendance etc. . : .

2. Allow 15 minutes maxﬁmum for partic:pants to complete their

.. lists of decisions. o . , -

[

3. ‘After all 1ists -are comp]eted tell particﬂpants to:

"a. check (x) the decigions they discussed with pcers
~ or some highér - thority before making. ~

4 ' b, ‘double.check (xx) the decisions they made affer S
: discussing the a]tennatives w1th the students

c. star ( | the detisi hs they cpuld have d1scussed F

* With the studegge”‘gut didn't :

4, Lead a grOUp discussion concerning the implementations o
of the results of this activity.

~ OPTIONAL ‘AcTﬁXTIES o | ' |

> 5. If this activity was- bspecia]ly productive you_may want to

. - design alternative exercises for (a) plans that each made |

- recently, (b) goals each has set, and (c) values or values
conflicts each has confronted. The purpose of these
activities is to encourage each workshop participant to -

.. “ personalize the content of the planning skills -area.
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{j/f ACTIVITY 20

Purpose:

. Activity:

K

A_mak1ng process.

'B. CURRICULUM BASED STRATEGIES -

| To provide part1c1pants with pr/:;:%e in 1dent1fy1ng |

various methods of 1nvo]v1ng students in the dec1sion-

. '
1. Divide into sma]] groups with 4 or 5 part1c1pants
in each sma]] ‘group. .

-~
A

2. Comp11e/a 1ist of the situations which have '

* occurred or could occur in your school or classes |.

where students. should be allowed to take a more
active .part in the decision- -making processes.

s, ose one situation from #2, and discuss the
foltewing with the members of your small group:

_a. MWhy should the students have a more active

~ ° part in the decision-making process in this
particular situation? ' _ )

.b. List several alternative methods of involving
students in this decision-making process.

c. what m1ght be the consgquences of each ,
' situation? J .

d. List the alternative you believe to be.the
mos t feasible. A ,
4. After returning to the large group, one pérson
from each small group will share the following
’ with the large group:

a. Describe the situation you cnose from #2
above.

b. Read to the large group the method of student
involvement your group decided would be most
feasible.

| c: The large groUp will respond to the choices
each small group made. =

. l/s" \\
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ACTIVITY 20 S >
\ N
Move around among the small groups while they work together
through this activity and see. that group progress is notsinferruptéd
-by confusion over directions or offztract d%séussions. You may want

to édd some general comments for their consideration when they reach

~ 3b, where they are Tisting alternative involvement methods.

Feasible alternativés would include:

. Classe$ on decision-making using CEEB's materiaTs,

' Deciding or Decisions andEOutcomgs.
. Semester of quarter classes on valyes clarification
using §1ﬁsn's bggks and Kohlberg's strategies.
. .,§pec1a1 units on goals, values or decisions in such
& regular curriculum areas as language arts and/or

social studies.

During the final large group presentations, encourage

constructive”%valuation of the small group decisions.

1-33
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+ ACTIVITY 21

Purpose£

Activity:

C. ON-CALL/RESPONSIVE SERVICES

. & . .
To provide pazt?@%pants an opportunity to explore

r

- v ¢ ,
the goals, decisions and values which confront

students in grades 7-12.

T. You may work individually or in small groups.

2. Choose one grade level (7-12) and generate a
1ist which includes:

a. goals which students in your grade level
need to set (long range and short range).

b. decisions which students in your grade
level-need to make.

¢. values.which students in your grade level
need to identify and clarify.

3. Share your list with the total group.

a
¥

N I
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&cnvrfw 21

\’t‘

4

If-the participants decide to work in sma]] groupé. then

each small group should work on a d1fferent grade 1eve1

.T When sharing their 1ists, part1c1pants should be. encounagéd

to discuss any discrepancies which seem to be conf11ct1ng.

If possﬁblei you might generate a "consensus” 1ist of each

B /
area for a single grade Jevel. '

As a final step, ask the participants to brainstorm (as a
group) wayS in which the Career Guidance Center (or similar

faci]it&)_can be modified to provide activities related

7o v - : : C
. to, the above "consensus" Tist of goals, decisions and values.
/- ‘

.

. OPTIONAL ACTIVITY

.

3.

Divide participants into small groups -with each group
B -

containing 4 or 5 participants.

Tell the small groups to .csign a values clarification

‘or decision-making exercis;. l

Vét fhe exercfse which

v T

Each small group should then cond

they designed with the total works

b s




‘ f‘ D. INDIVIDUAL DEVELDPMENT RESPONSIBILITIES
: -

ACTIVITY 22

.Purpose: ’To provide participants with experience in. preparing

‘ activ1t1es wh1ch assist students in deve]op1ng

p]ann1ng $k1lls
y

Activity: Working individually, either adapt/adopt an activity
in this packége and develop a plan for imb]ementing

the activity for use with students or design an

6rigina1 activity for stydent participation. The
N

act1v1ty must

‘1. Develop student skills in curriculum plann1ng

2. Include prov1s1ons for reaching all 1nterested
students in the school population.

3. ‘Be feasible with regard to time, cost and
facility limitations.

£

5. . Share your activity with theytota1 workshop.

/

(=
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" ACTIVITY 22

The major task |is to‘ develop a compre”énsiv’e plan for implement-
ing the activity in guch a way that each stuqent.wiﬂ be involved.
2 N /
Y “33}
&
o
n
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ACTIVITY 23~ E. SYSTEM SUPPORT SERVICES

Purpose: To detémine participant ‘skills in adapting and/or

designing a workshop on student planning skills for

parents.

4 Activity: Working individha]]y, you will design a workshop for -
parents which will:

1. Inform parents about the efforts of school
personnel to develop student planning skills.

2. Create parental‘awéreness of opportunities in
the home for developing a child's planning skills

. P :

3. Provide opportunigxffor pareats to develop skills
for increasing thé'planning skills of their own
children. ‘ !

In developing this workshop you may :

‘1. Adapt/adopt activities in this package for use
with parents.

\ ;
2. Design original activities for developing
parental skills in helping children become
better planners.

3. Design any appropriate time parameters/for your
workshop (a day, a weekend, a week, etc.).

a
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ACTIVITY 22/ + ;.

The major task is to'develop a cdmprehensfve plan for 1mplémenta
. h ‘

ing the acfivity in such a wax'that each studentﬁkill be involved.

L
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ACTIVITY 23

“

Purpose:

Activity:

E. SYSTEM SUPPORT SERVICES

To determine participant skills in adaptin§5and/or _
designing a workshop on student planning skills ‘for

parents.

Working 1hdividua11y, you will design a workshop for
parents which will: &

1. Inform parents about the efforts of school
personnel to develop student planning skills.

2. Create parental awareness of opportunities in
the home for developing a child's planning skills]

3.' Provide opportunity for parents to develop skills
for increasing the planning skills of their own
children.

In developing this workshop you méy:

1. Adapt/adopt activities in this-package for use
with parents. '

2. Design original ac’ leveloping
parental skills -n become

better_planners. )
3. Design any ropri..e time parameters for your

workshop (a day, a weekend, a week, etc.).

4



v ACTIVITY 23

s

An 1ndirect method of helping students develop planning skills

is to work with the parenténg_students. The basi§ point to stress -

in the workshop is that studehts need experience in making plans and

8

in 'making decisions.
. .

L-36




Life planning requires va]ués clarification, deciSjon-making and,

goal settyng.. If we want to maximize both freedom of«éh01Cé‘and o
- . 4t :

4

control oveR choice in our 1ives we must first determine our priority

values, and exp ore- the reasons for;and aga?ngi thogé values.. Along
with clarifying dur values, when we have a particu]ar-detision to
make we need to seek’information from all relevant soJrces related to
that decision, evaluate the information, and generate all ‘the possible
alternativeé; Once the alternatives are clear, we rank them in order
-0f desirability and probable outcome. We then decide ch alter- -
natives are.most feasible and desirable.. ' '
| Having chosen.an alternative, wé should <ot /er goals afe

-necessary for achieving the chosen alte/native. A major goal can be
divided into short-term and long-term targets - a final destination,
‘and several points along the way that will lead to the destinéfion.
Planning to attain goals also requires an understaﬁding of what we
w1¥1 have to do to achieve the goals; what sacrifices, effgrté and‘
attitudes will be necegsary. Systematic p1anhing increaség\our J
chances of obtaining outcomes whi?h reflect our values and satisfy

d
our needs. . /

94
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SUMARY |~

Have the: artiripantsﬁréad tne final summary sectjofi on planning.

Lead the participants in a 15 minute discussion of the relationship
‘between goals, decision making, and values. / E

Assessmen; 1: '

: LR I Con
Have the participants describe individually, in oral or written

form two benefits of bersona1 goal setting as well as two criteria for

establishing annd goals.

2

Assessment 2:

. B - \ ,
'Have the participants write a brief desp‘?ﬁtion‘qf the relation-

ship b?tween values clérﬁfication, decision making, and goal setting.
Have hem describe the 1mp6rtance of each of the three to 11fe A
pﬁanning sections. Have them select a personal goal, list their
~values related to that go;], describe their decjsion making
processes, and §e1ect a plan which will lead to\achieving that goal.

Allot one hour %ﬁr this activity.

-
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ACTIVITY 24 §° A WORKSHOP OBJECTIVES

These objectives may erve as supplementary suggestions for
. summary activities as examples of alternative imp]ementation

exercises. or as assessmen tasks for purposes of evaluating

”~

workshOp learning. ‘ A
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ACTIVITY. 25 B. ASSESSME&T EXERCISE: GOAL SETTING
: ' . I

LY

Attitude Objective . Cw

&

The part1c1panf \;4111 be able to aff_irm the 1épo‘rtancewof§goa1-‘ |
sett&ng, values clar‘ifica‘\ion, and decision making abilities in 1ife
and provide an examp]é from her/his own 1ife that illustrates the ”
‘1mportance of the use of p]anning abilities. Th1.;: affirmation

acceptance will also be judged by pos1t-1‘ve'responses on an attitude

/ques‘tionnaire. ‘ '
P . ! . [




ACTIVITY 26 ASSESSMEJ?T;&ERCISE: PLANNING SKILL®

\r

® . /

54
}; .

o Knbw]edgé Objectives

/

to an understapding of the entire area of planning. Achievement of

these objectives will aid the barticipanfs in identifying deéiredl

These objectives cover topics and information which are related

3

L.

s tudent outcomes for the subject area, and in choosing and &eve]oping

strategies for achieving those outcomes.

AQ “'

L

The participant will be abfe to write a brief paragraph on each

of the following: (1) the sources of value development,

(2) the relationship between values and actions, (3) how values
can be clarified, and (4).thg purpose of values clarification.
Each paragraph should have two examples illustrating the
concept being discussed.

The participant will be able to list and illustrate the steps
in a recommended decision making model as outlined in the text
of ‘the manual.

The participant will be able to describe in oral or written form
two benefits of personal goal setting (e.g., helps the individual
carry out and reinforce her/his values, helps the individual

gain personal freedom or control over her/his life, helps give
the individual a sense of purpdse or meaning -in her/his life) as -
well as two responsibilities which come from goal setting (e.g.,
owning behavior, 'gratification delay). Two examples of each

of the benefits and responsibilities should be included.

The participant will. be able to write a brief description of
the relationship between values clarification, decision making,
and goal setting. She/he will describe the importance of each
of the three to life planning. She/he will select a personal
goal, list her/his values related to that goal, describe her/
his decision making process and select a plan which will ,
lead to achieving that goal. o




-V”Skfll obj

‘. N
- e ’ ) :

~

Ski11 0bJective: The participant will be able to prepare a
- wripten or oral rationale to present to a group of
tedgpehg Which will attempt to enlist their support of
th1y “ipfusion" program. The rationale will describe
thiy Prggram, 1ist at. least four values of such a
program for students,and provide three possible
. obJectlyes students might achieve in the program. The:
\’prkﬁth coordinator wi11-certify that the statement of
atjonaie meets the above criteria. '

Applfcat 1gn Qpiectivex The participant will be able to

deve!Oh a plan for how: teachers can be encouraged to
~ infys€@ planning questions into their academic courses.

The plyp must include which teachers she/he will work
wi-th, how she/he will describe the program to them
(1ngiVidually, small groups, large groups), when she/he:
wi1] train them, and what type of monitoring or .
gvajuarion she/he will use. The workshop coordinator
wi 1} Cortify that the plan meets the above standards.

. Skil1 Ibdective: The participant will be able to write a

brigf qescription to be selt-home to parents.- The
des¢rintion will orient them to the recommended

decjs Ton-Making model, 1ist three. goals the parents
couyd help their children to ackifeve,” and Pive ways in
which gecision making can be practiced by children in
the hOme- The-wagkshop coordinator will certify that
thy deycription includes the above criteria.

Applicatign Qpjective: The participant will develep a plan
for iMpjementing a workshop for parents in her/his own
setyiNy, The plan will include at least: (1) which
panrgnty to work with and what number of them will be
invgl Veds (2) when parents will be .Informed of the
strat@yys (3) who will develop the summary . form, ~
() whyt format the summary will have, and (5) when the
sunppaTy Will be sent home and collected.

»

s

_for digcussion” from a given 173t (e.g., honesty,

crggt yity, materialism)~and will be able to' guide

8 qrOUp Tn disCussing ir personal values as they *
relste to the selected topi The group will"
sPacUlate as to how their es related to the-topic
woy1d held or hinder them in“fiubctioning 1n specific
_capgePs. . An attitude of acceptance will be maintained
toysrds al1 ideas, and group members will be permitted to
conneny freely on the ideas presented. The participant
wil] be rated on-this by other participants uding a
cryteria checklist. : . ‘

1

Zctve: The participant will be able to pick a topic |




k4 -

C-2. Application Objective: The partitipant will be able to plan a

D-2.

. Skill

schedule which will permit-all interested students to
participate in group counseling values exploratiop
sessions during the course of a school year. The plan
must include (1) a design for conducting group4values
exploration sessions and possible group activities,
(Zg,how students will be notified that.the group values
counseling sessions will be available, (3) how many
*students per group there*should be, (4) when the groups .
will meet-~for how long each session and for -how many .
sessions, and (5) where the groups will meet. The

s

“workshop coordinator will certify that the plan meets

the above standards. '
_ ~ 4 ,

N ) . L

Objective: Each participant will counsel one ‘other member

of the group, helping the person to select a goal she/he °

would 1ike to achieve, examining and clarifyihg her/his

values .that relate to theagbal,,;elect a short-term

goal thﬁt will lead. towards attaining the long-term

goal, anhd plan-a seties of steps which will 1ea&,n‘o the

short-term and then tg the 1dng-térm goal, - The s

participant's ability to do this.will be judged by a

fellow workshop participant who observes the interaction

using a criteria checklist. 5

<App11cétion Objective: . The partitipant will line a plan for

implementing the strategy in her/his own setting. - The
plan will include (1)%¥the number of guidance personnel

- available (including teachers and administrators),

(2) the number of students assigned to each and a

method for assigning them, (3) a.schedule for contacting
students to set up a session in which . they select a ’
goal and outline a goal achievement-strategy and a session
in which they clarify their values relating to the goal,
(3) a schedule for monitoring the progress students are
making on achieving.their goal, and (5) how the

guidance personnel wjll be trained. The workshop

_coordinator will' certify that the plan meets standards

related to each of these parts.

. p | .
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ACTIVITY: 27 - ATTITUDE ASSESSMENT i) | ,
\ 1 ) . ' f'_ . . L
EostassgS;ﬁeht Attitude Sqr;;l ' R | * -
e o Strongly Mildly  Mildly  Strongly
LA R . -Agree . Agree Disagree Disagree
. 1.- Most abtions‘are:not o A -
 "'motivated by valuds. . U B
: A . . A . i T
_ 2. Clarifying one's values AR
helps one to know oneself ' . T "

better and understand
one's actions better.

.~ .. 3." Approaching problems. with
™ - an orderly decision-making
o scheme ts more likelykfo
produce satisfying, : )
workable decisions. - B

- 4, By using planning, one .
- Toses spontaneity and N IR ECSa |
“only gains a little .
11lusory security.. ’ : R

5. 1t is pointless to look ‘
for all the possible . A 2 b
solutions to a problem, % :
~and seek information : \
concerning those ~ ‘ ’
solutions. - :

L

\ J

6. The goals people choose . _ y
- reflect ‘their values. '

7. fstablishing goals
-~ gives direction and o
purpose to life. ' . 8

’ Comm%nts:

100
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¢S L P
e " The Last Nord
) o0 ' - 2 '-.
' You"have nov comp]eted a traininq nacPaqe desiqned to
1mnrdwe vour ahilities to facw]it;ﬁe students dovel?pment of
/ , p]anning 'skills. We trust that your exﬁeriencgs with this w

- A
package have been profitahle and enjoyable, We hope- that we

have challenged you and helped yoh to considgr\éome techniques
h - and\strateqieé for helping students in theié pfquts,;o dev-

elop decision-makinq skills and to set noals. You may wish to

cﬁnsult the'resources 1ist at the end of this;package ‘for o

further information in this area nf career auidance,

,H \

FBY




. ' REFERENCES

o

_ Dgutsch, M. The effects'bf cooperation and competition upon group
o ,prch;s,(1949) in:Group Dynamics. Cartwright, D.’ & Zander, A. (Eds.),
‘. , Harp :-& Row, Pub1¥shers, 1968. N - ‘ _

. ] '
. Fetters, W. B. National longitldinal study of the high school class
.of 1972: Student questionnaire and test results by sex, high
R school program, ethpic category, and father's education. o
. ' Washington, D. C.: 'National Center for Educational Statistics,
) 1975, - ' < o : R

v

-

Flanagan, J. "Planning your life and career goals." Palo Alto,
Californi® American In;tigytes for Research, 1975

B

-‘Gelatt, H. B. Counseling for decision makers. 1In A.-M. Mitchell & -
“ €. D. Johnson (Eds.), Models for the helping professional. ,
Fullepton, California:™ California ﬁersonnei and Guidance . °
Association, 1973. o : ) R

. N ‘ ) 1
Gelatt, H. B., Varenhorst, B,, Carey, R., & Miller, G. Deciding.
New York City: CollegirEntrance Examination Bogrdf‘v . — )

;Gelatt;;H.‘B:, Varenhorst, B.,.Carey, R., & Miller, G. Decisions and
< ) {; - outcomes. New York: College Entrance Examination Board, |§73.1

4 Gelatt, H. B., et'al. Decisions -and. outcqmes: A leaders guidé. °
N ew York: ' College EntrancesExamination Board, 1973.-

N Kohlporg, L. Colleéted('a ers 1on moral de e16 ment. and moral éducation.
L / Cambridge, Massachusetts:
—  1975. .

¢ Mager, R. F. Goal analysis. Belmont, California: Fearbn_grblisheri,
—— — =

1975.

Metca]f; L. (Ed.). Values education.- ygghiﬁgtoﬁ, D. C.: National
Council for the Social Studies, 197%. - :

Moore, EaFf“J. Vélues, valyes c]arification, and valuas education.

- /
Mussen, P., Conger, J., Kagan; J. Child development and personality.
New York:* Harper and Row, 1963. ‘

Napier, R. & Gershenfeld, M. Groups: Theory and experience. Boston:
Houghton Mifflin, 1973.

Postman, N., & Weingartner, C. Teaching as a subveﬁg%xqfactivigx,
New York: Delacorte Press, 1969. . ) .
»




. . |
. - o | T ‘ :
<+ + Prediger, D. J., Roth, J. D., & Noeth, R. J. Nationwide study of student
: - carear development Summary of results. ACT Research Regort No. 6]..
}owa’C1ty. Iowa: The American College Test ng Program, . o
~31mon. S., & Clark, J. More values clarificat1on. ~San‘D1e§o. :
Calffornia Pennanf Press, 1975. : : CoL

Simon, S. & de Sherbinin, P.~ "Values clarification it can start gently -
and grow deep", Phi DeT%a Kappan. June, 1975 - ) -

Toffler, A. Future shock. New York: Random House, Inc » 1970.

i
E
8




