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‘ Presenting a set of guidelines fbr grades 5 and 6,

this teacher's manual is one in a set of three competency . rating .
scales which provide guidelines for the infusion of career guidance,-
concepts into the elementary school curriculua. Theée rating scales
vere developed by the Georgia Comprehensive Career Guidance Project"
(Fin Report, CE 018 .130) vhich organized the career guidance needs

,of gtudents in kindergarten. through grade 6 under three domains:
ipterpersonal effectiveness,’vork and life skills, and life career

lanning. These domains encompass thirty. conprebensive goals which .

are divided into developmental objectives and in turn further reduced
to the specific competencies on which the scales are based. (The
complete listing of domains, goals, and objectives is appended to-
this dccument.) The manuals are organized developmentally so that

- comparisons can be made between individuals or tetween groups. The

- use of the competency rating scales 1=\d:§:::bed in this manual under

the following sections: organization of ill level criteria; skill
level criteria for grades 5 and 6% opportu ies for rating students.
examples of ‘test situations; the rating scale (degree\bf
proficigency): the rating fors; and detailed directions for rating
students. Examples of the student rating form and the develcpméntal
profile and suggestions for the use of the information obtained
through the scales are also included. (Rating scales for grades K-1.°
and grades 2-4. are found in BERIC documents CE 018 131 and CE 018 132,
respectively.) (BH)
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PURPOS!

Theilurpoae of the Competency Rating Scale is to provide guidelines i

to teachers for the infusion of career guidance concepts into the daily

-

achool curriculum\in a developmentally sound manner. A familiar analogy
‘to a rating scale 1is the daily process a teacher might use in judging a
child's redding skills: ¢

Does' the child know ‘the vocabulary in today's story?

Does the child know the theaning of the story?

Can he/she name the characters?

Can he/she state the main idea? ’ ’ :

a

It may seem overwhelming to' be askéd to aJd more to the cufriculum, actually,

—

. careér guidance concepts are being‘taught by ‘teachers whenever they en-

courage communication between students, stress the importance of study .

]

skills, discuss Qork roles, and dozens of other‘bhings‘teachers do every

-

day with students L S

" The Competency Rating Scale is merely an attempt to organize the

things students need .to know to be effective people._ When used as suggested

r
)
it should be a valuable tool in allowing any teacher to be a better teacher,

it is a way of organizing and keeping track of the skills each student has

-

developed in nonacademic areas, what students need to-learn, and what they

have already learned. It is organized developmentally so that the comparison

,.

,{9f individuals with peers #% easy, comparison of one group with another is

also encouraged i : - ' -

S

¥ The Competendy Rating Scale is not a test. It 1is a set of guidelij 8

for use by a teacher. _It has been;left flexible to allow the individual

-

W N . /~.\
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- i . - )
_teacher or rater to devise his or her own performgnce]indicators to

«

. o / )
determine a child's level of development in career guidance skills.
Examples of activities or situations in which a child's performance .
might be obaerved are containeduin .the Guidance Acti{? 93 section of .

the Comprehensive Career Guidance materials. s :_ .

gy
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| TheConpetency Rating Scale congists of a Rater s Manual for each
¢
/' grade grouping, Krl 2-4 and 5-6 and a. Cumulatfve Stuﬂent Folder which

P « ~
- AEVIRY

is designed t0'follow each student throughout/his/her school career.
Each Manual con/dins sections describing the criteria, for rating the
. students' skill level by Competency, use of the~Student Rating. Form,,how

to rate the studehts, suggestions for uge of the information obtained

»

through the Scaie, and an Apgendix containigg all of the Goals and

L3

& . .
Objectivie fbr kindergarten through sixth grade." oL }

The Cumulative Student Folder contains'the Student Rating ﬁprm and
. -k
the Developmental Profile. There are -three sets of coldr-coded Sthdent i;/
e FEEaE ~

Rating Forms, one for epch grade grouping K-1, 2-4, and 5-6. The K-1 - 2

. R

"is on green paper, "the 2-4 on yellow, and the 5¢6 on blue paper. The.
s \ [ R
: Developmentalg?rofile consists of a three‘section fold-out, one section

-

for each.Domain.
. .
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A BIRDS-EYE VIEW OF THE ORGANIZATION®  , = -, 1 SN

ot s v : . L. .

The Georgia Career Guidance_grogram organ{ ei.the career guidance |
néeds qf,atndents in kinderg?rteh'throngh grade s und
e , .

'doiﬂ,i,ns: ‘ ' N ; TN . ' ’
' Interpersonal Effectiveness Domain :
e - L
g Work and Life SkiIls Domain } 3 : .. C v
_h' - T Life Career Planning Domain el .(/T

. The student déeds are stated in 30.c mprehensive goais. Nine goals

‘clueter under the Interpérsonal Effectiveness Doma 11 under the Work p
and Life SkillaSDomain, and }0 uider the Bife Care r Planning Domain. ~
Bach goal is divided into Developmental Objegtives. These are a ' -
,bpf
_break-down of thé elements of'each €oal. "hey are categorized by grader s
N - N

"grOUpings; ",=2-A;‘and 5—%» Here is an example of a Goal, a Developmental
g . . - .

Objective, and. grade groupiﬁg categories. ' C ) ‘

I. Interpersonal Effectiveness Domain i
A. ‘Human Relations Skills: “Behavior Affecfs - Behavior S .
- 4 Goal: The students will be able to recognize that ‘their..
B behavior toward others affects others' behavior

g o .toward them. : . . .
© Sl w1, Actions Affect B:h5§i . -
o -Developmental .Objective K=1: Thexstudents will be
o ’ .aware gf the various interpersonal relationships ‘_]‘ S
in their lives.’ ' - . -
Developmental Objective 2 4: The s\udents will under- ’
stand the diffetent types of responses they use én ,,)
interpersonal relationships.
-+ .Developmentdl Objective 5-6: The students will be aware
' of how their actions affect the behavior of others. ~

- ‘ ~ Note: the complete listing of Domains, Goals, and B
.> Objectives may.Be found in ‘the’ Appendix, pages”78
N - to 90 of this%Manual - ,
4 . " a | - v
' A '
Je ‘ *
/ R ) : y
J o ’ ’
2 h 4 S - . [ 1' » A : )
) . /) / “5_ ' o
oy | )
. Le '}
~ ;" ' * e S
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ﬁach Developmental Objective has been fuither reqﬁced to specific‘j

s e ¢ -

Co-petencipé or performance objectives. An- example of a Competencx

for the Developmental Objective k-1 stated above is.-

L 4 L, Ll_/ P
. P define interpersonal relationships. J"‘° v, y
- Coe _ ' C .. i
JiThe Coufetencies.or performance objectives specify the behavior'on .
. . s
“ " which the child:is rated. Each Developmentqg Objective is reduced to

-
)

" several COmpetencies, a child 8 average performance on these indicates
- . s
“hia/her skill level on that Developmental Objective.
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WHO SHOULD USE THE COMPETENCY\RATIUG,SCALE‘ ‘ : s

. J P
. . The Competency Rating Scale is used to determine the skill level of
L u«/
students on the: Developmental Objectives that are”related to the Goals

of Career-Gufd;nce set forth by the Georgia State Department of

L R

. ‘ o \
’y \
Education. -

o

R rThe person .who uses the Competency Rating Scale to evaluate a
atude:&-s skill level should necessarily beesomeone,who is inVolved with

//?*he student on a daily basis.. The rating may be a yeLr—long process.

i . . -

The logical perSOn ‘to do thefrating,‘then,_would seem to be the class-

}oom teachet; in most Zasés In’ team teaching situations, the teachers
} .
A will need to decide at the beginning of the school term which students
each will be responsible for rating v
3

. f L ' C ]
. A v N : “
. WHEN SHOULD THE COMPETENCY RATING SCALE BE USED . *
. : L ' .
’The/Cohpetency Rating Scale is designed to be used in one of two
- i ,

LN,
L. —

. ways; =it may be used at both the beginnigg and end of the school year
4 P .

ot‘*ithay be ‘used only at thehend of the school term.
i . Ck
In the first case,' when it is .used at the beginning and end\,@:‘ the
school year, a prerating and a postrating provide the maximum information
to the current teacher and to the.futute teacher uf the student. The
pterating éan-guide the teachﬁi in planning experiences for the class to

enhance the areas where students seem to be incompetent in career guidance
. . N . :
skills. The postrating would provide the current teacher with some
,!
indication of growth,and might enable him/her to revise teaching strategies
i / . :
¢ {

‘t“%ki

13




»

- teacher of the;student-with:a recent opinion on the s;ltus of . ~he student

for the following year. The postrating_wouldralso provide the future

w

- on .the career guidance akills. It would allow him/her to make plans for

- i ~

. . ’ a3 ' ‘ a I

-

teaching before the beginning of the gchool term. In the case where the

‘Competency Rating Scale isq:;fd only at the end of the school year, it

is considered to be a post ting.and pas t¥e same properties as the

: 7 ‘ ‘
postrating described above. . " . ¢

.

The bompetency Rating Scale Form should be completed for each
student von one of the two schedules described above for each 'school term,

kindergarten through sixth grade. Fhe time involved for the rater will
: . ) b

B .
Probably not exceed two days; thé process of assessing skills continues

throughout the year, however transfer students or those repeating grade
‘ N ' ' '
levels will require some special considgration. g
Bt X _

In the case of the transfer étudent, especially one transfering from

a school“where the Competency Rating Scale has not been used, and thus
: Te : .
where theLe is no previous rating fbr the child, the rater should prerate

the student This shofild be done only AFTER the child has adjusted to

‘the new fchool environment fndkthe rater has had an opportunity to

observefthe child. Thevrating cdn aid the‘}eacher in deciding how the

new student compares to classmates on,t# skills rated and in deterr{ng

any curriculum adjustment that might need to be made for this child

In the case of tﬂe chfld who is repeating a grade level, the rater

merely needs to acquire a second Student Rating Form for the grade level

4

¢



"

. [

_ repeated. The years should be recorded on it to show that the student

repeaéed; The same Developmental Profile chart may be used; the new

profile cam be completed in a different color of ink or lead. The
fait . g ,

approprifgp school &ear should be noted beside the rating.

-

Note: Use of the Developmental Profile is fully explained on page 65.

¥

~-10~-
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HOW TO. USE THE COMPETENCY RATING SCALE

N

[N

This part»offthe Ki‘!r's'uanual is divided into several sections

with thé’intéﬁtfof providiﬁg complete information in- an -easy-to-use

? .

format. o _ [ ]
’ . —n ' '
The sectiﬁps are:

1. Organization of the Skill Level Criteria
2. Skill Level Criteria S
13. “Opportunities.forvRatihg Students »
4, Examéle of Test Situations

\ o 5. The Rating Scale: Choosing a Degree of Proficiency

6.- The Rating Form

7.” Directiond for Rating Students



ORGANIZATION OF THE SKILL ' “VEL &rreria :

[ ]
!

'i'he following sect*i .an outline of the Goals, Developmental
’ - . . .

Objectives, and Competencies for the 5-6 developmental level. The Goals

: pndﬂtheir-Déveippmental Objeétives and Competencieé cluster under three

1 7 v
Domains: Inxefpersodal Effectiveness, Work and Life Skills, and Life

Career Planning. .

N

The Competéhcieéxare really performance objectives or behavioral
. . “ ] " .
criteria for the assessment of the student's skill level-at a given
o . R v ' .
Developmental Objective.. All of the Developmental Objectives and

’ ) N <
Competencies have been written’to agree with the difficulty hierarchy

. g ]
of acquiring knowledge found in B. S§. Bloof's Tax&homy of Educational

3 - A

Objectives, Handbook I: Cognitive Domain. by

4 A
: Bloom divides the Cognitive Domain into the followin%)hierarchy of
‘major stdges: : -

Knowledge

Comprehenﬁion

Application, 4

Analysis ' - ' ' ' S
« Synthesis _ ' -

Evaluation ' :

>4

[

AN WhN -

.-

’ ihe chart below presents the stage of cognition em hésized at each
f -grade level in the Competency Rating Scale. Only first two

R i

‘stages are emphasized at these grade levels. -

“ oy, ~

S : T | . &



. - stages k|1 2 [3-|a |5 |6

: y n —
. , r L. .

e Knowledge

Comprehension

. N\ ’
AY

The first stage, Knowledge, and the second stage, Comprehenéion,

' »

are both uged in the 5~6 Developmental Objectives and Competencies.

Awareness is, the term' used in the Developmental Objectives to denote

n

Knowledge state of learning. Such behavioral terms as define,

fdescribe. identify, know, list, and recognize are used in the
~ . N i ’ ' -~
~ Competencies of the Developmental ijectives_at the Knowledge stage,
. , , T » : .-
The following definitions may be of use to the rater in both

S

undejptanding the intent of the Developmental ijeEtiVe and in

knowing what to look for in rating students on Competencies.
N 9 cer !
Knowledge as defined here inqiudes those behaviors (. . .) which

=W
emphasize the remembering, ei%her by recognition or recall, -of

ideas, material, or phenomena; The behavior expeqted o he student
in the recall situation 1is ry similar to the behavic ~as
expected to have during the original leatning situation. . .. . )

" The process of relating and judging is also involved to the extent
that thé student is expected to -answer questions or problems which
are posed in a different form in the [evaluation] situation than

in the original learning situation (Bloom, 1956, P? 62)."

o)

~14-

Q o : 19°
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_DEFINITIONS S . :Vf,-v‘ S R : " !
1.  Define : explain the nature of something or make the meaning
T " of something‘clear through statement or discussion.'
‘2. ‘Describe : ,tell in words how a .person looks, feels,‘or acts, or h ”\
: how a place, a thing, or an event looks.

“ '\\\ )

3; Identify : . recognize as being a particular person, or:thing; )
: : prove to be the ‘same as something else. . , ,~cv4? g
4. List. : orally o¥ in writing, relate x“series of names, numbers,
' qords, or phrases., ‘ . ,
B . i - (33 - ’/ -
\5. Recognize: remember something as having been seen or known or headrd
: before. - . R -
-l\ 1 .

R I3 . /" ) -
Understand is the term used in the Developmental Objectives to

Ymis i s

denote the Comprehension Etage‘:f learning Such behavioral terms as {; ’
compare, contrastt explain, give examples. illustrate, interpret, and //
u,
match are used in the Competencies of the Developmental Objectives at
the Cemprehension stage. _ " o . L
These definitionS\may be‘useful‘to the r;ter:‘ | il , g «f
[Comprehension:]} That is, wher q?ul 1 qufmanted‘with a
communication, they arexexpnc. - whao is oeing communicated
and to- be able tq’:ake some use the material or ideas contaimed -
-

in {t. The communication may be in oral or written form, in 7 4'
verbal or symbolic'form, or (. . .) it may refer to material in o
_concrete form as well asitormaterial embodied-on paper.’
)//Although the term "comprehension' has been ‘requently associated
ith'reading, e.g. reading comprehension, the use to which it is

being put here is a somewhat broader ,one in that it is related to a

™~

~15- -




N ) %
¢ . » o -

. ' £ v .
greater variety of communicatidns thén that encompasased by
. . ' : ~J

A.‘ bl .

‘written verbalvmaterials.‘f(. . g/:w)' Comprehension [though] 1s

-~

not hade 8 onymous with complete understanding or even with

. the' ful}e-t grasp. of a mcsﬁhge. Here we are using the term

-~y
comprehensign" to inClude those objectives, pehaviors, or
reéponses which represent an underBQanding of the literal
N » 1 . /i :
. message contained in a communication (Bloom, 1956, p. 89)./
;o e S
8 « ww\ ! ) R /[‘ - - ‘))/’ \N_J‘ B
. T - B ; ' Kl . '
_DEFINITIONS -
. . : N v n
- 1., Compare : “find out or point out how-persons or things are
DA alfke and how~they are different. _‘\\\i
~ o~ . ,
2. - Contrast : show differences when,co%Fared :} put side by side...
73, Explain’ : . make ain or clear; tell .the. meaning of; tell
oo\ . how to /do; state the cause of; give reasons for.

) .--:' o R . &
4. Givé—Bﬁd&Ples: ma'- ~lear rbrough appropriate stories or comparisons.

5. Illustrate : ' make clear or explain by stories,_eiamples, cdmparisons.
/ : . ‘ .

A H
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) | P SKILL LEVEL CRITERIA

~ Developmental Level
Fifth Through Sixt# Grades-

-

5

-

P Note: The # sign before any Developmental Objective iﬂdicates that
, there is a complimentary activity in .the Guidance Activity
section of the Comprehensive Career Guidance materials. 'r'J
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’ y . -7, DOMAIN: INTERPERSONAL EFFECTIVENESS 3 o

. [ - ; X & v . a

N " - ‘_ o ' - .

f‘« ) - oo ‘ ‘.} - ‘F { N s ‘ , t'",( - ' 'v.) . ‘ \ < .'.‘
**\'A;’ Human Relations Skillsy Behavior AfE;hts‘BeEEGior ST :
I + T, . -';’,t - o \ -u . 1 ) L A’ )

< .N.  The dtudemts will be -able”'to ‘recognize that their behavior ;owarq\\\\
¥ .- others affects other's ﬁghgviorstoﬁarq,them. ’ . -
o , R A ‘ ., ' T TN

s . . N - »ﬂ ‘. u‘ P o o, A .

A

1., A¢tions Affect Behavipr: The studenzg“ﬁill be aware of how thedf
. actiong affect the Behavior of others. . . e

L. ) e . . i ., o
'The students are able to: . . R A

S . . A : . N,
Vv:-récogﬁize how their actions affect the egiotions of others. N

x

.:\( . -recogilze how their acgipns‘affect the‘décisiansféf others.
Y, e - v N s - - .
\récognize how their actions dffect the conduct ngOthers.

‘recognize that the effectiveness of a action‘)s determined
by the type of response they receive g?om others.

i . AP M
3 P ) L] *
. . i s

#2. Relationship Between Actions and Responses: The thﬂents’will
be aware.of the relationship between actions and responses.

- F‘:.:g;' £
’ The students are able ¥o:
. . ) -
‘definé,action.
vo- QQefine response. ¢ ‘ , A

e , ) . - \ D
‘recognize the following relationship between action and '™ -
. (‘response: an action occurs, the’ person "thinks' and *'feels"
about that agtion, then the person giv. { his response. The
1 logic of a person's resppnse is dependent upon the logic
of 'his thinking and fee®ng about the action. . )
‘*(See A Guide to Rational Living by E1114, and Harper.)

L4

-

B. Human Relations Skillg: Friendships o . §
+ The students will be able to demonstrate an understanding of the
process of making. and keeping friendships. \/‘ 1
. - o p I/ A
. .




- . . . TN . .- 1 N - . Y
' ‘/ | \ . . ¥
e ; S . ’ .
o #1. Hakiﬁg and Keeﬁing Friendships. The students will under and
", //the Process of’'making “and keeping friendships.,

4

. y 9 Y '— .. v
< - The students are. able to: ; : -
o <, ) . , o .
[ ‘/) ) -explath why makigg apd keeping friends is a basic human ° )
! neéed. A 7 . .

T

%
-expiain why caring about others {s a basic key t mahing'

R

. . - and. keeping friendships. ,
'explain ‘why desire for friendship is ‘a requirement for maki
. - andﬂkeeping friendehips. -
s ' (T ~ - » Z .
o spro de examples of ways they ‘can initially act frie dlyr
. " //', as a'means of making new friendships.

< *(i e., speaking kiu&ly,~being genuinely nterested o »

= /

empl&in why the development ‘of trust’fﬁﬁi§§,rtant in keeping
. friendships. ,

A

. | ~
. xplain why the development of loyalty is important in
‘Tﬁeeping friendships
. -
d
-provide examples of how the above factors can apply in
friendships. 7

—

® }3” o ’ <
*provide examples of how the above factors relate to group
friendship skills. ;91’ ‘
*(i.e., as relating to cliques, eta;) f . .

“

1. +explain how cliques can affect frieﬁdships.,
'-6 . /) .
2. Effectiveness of Their Own Friendship Skillg\ The students,will
Q luate the. effectiveness of their own friendship skﬁlls.

" T students are able to: :
A & . T : -J.’_
*list. the friendship skills of an ideal person. 5
‘ ?‘ .

*list their own friendship skills.
i : 'evaluateftheir own'friendship skills asyeffective or ineffective.

s

e

- . * ' ¥
a I

.-L9—,- ) ' »

"/‘7
-




.
/
. . I4 4
* . N . bl -
) > *

Jescribe methods of change ‘for those friendship skills they
"< " have judged as ineffective. ,
* .

7",\" . . . ’ , | . ' . ’ [V [ . . "%
C. ~ Human Relation§ Skill{: ,Expressing7Qpinions and Belieﬁg/ / co !
e . v .

.
d ,7

/7

7, The students ‘will be able to demonstrate an awgreness the Ja ious
methods of expressing their Opinions and beliefs. - C e

i
- . . . ,/

~ v

e . . /
#1. Méthods of  Expression: The students will unders and the o
varidus methods of express1hg opinions ‘and beli S. '

. / . “

* The students are able to: - P N

e orovide examples\of Verbal methqu of expressing opinions ! ‘:u)
’ and bel‘efs." : o - ' 5 T
provide lexamples of nonverbal methods of expressing -
opinGOns and beliefs. " \
) 'illustrate those methods of. expression which encourage
others to listen. : S
Al A
“illustrate tho&é metﬁbds of expression which encourage Co
\ others to respond.
s compare and contrast methods “of expression which encourage
others to listen and to respOnd
v A
provide examples of methods of expression which -are used‘in -
- o group situatfons.
' i
\
*provide examples of methods of expression which dre used in A
one-to-one situations. ‘ } : %
s ’ e |
, » 'coapare and contrast the methods of group expression and
one-to-one expressiOn -

i ’. / -1 . - N } -

o 2. Their Own Methods Pf Expression: The student valuate
Voo, their own meth/dsf%@ exﬁressing opinions and eliefi( L

The students dre able to.‘ . ) -

. N ‘ ) " N .
\{-, T . \‘.

> - N

2.
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\J

, « . *describe their own verbal methods of expressing opinions ;
) and beliefs. ) .
3 ' .
2\’ . 'describe their own nonverbal methods ‘of expressing opiqions
‘ ’ and beliefs. . .
i 13

-describe their own methods of expressfoh which encouyage
. others to listen. L L ‘

\ - e
—— . o~

.describe ‘their own methods of 'expression which encourqgeL',
others to, respond. . oo / |

e . . . . { .
" . Ce BN N
+descri their own methods of expression that they use in
) group s uations; . Voo ol L
ol S, S, e LI I8

4 B - ,L - ..
describe ‘their own’ methods of expression that they use’in
- one—tp—one situauions. R e .
. ) N : R
‘-evaluatﬁ their methods of expressing*opinIons and beliefsz/
as effective or ineffective. .

-describe methods of change for those. methodé of expression
they judged to be ineffective.

. L

Human Relations Sk1113'1 Accegtable Behaviors in Groups

- The students will be able to identify socially acceptable behaviors

occurring in a group situation.”

1
S~

1.. Relationship Between Rights of Self and Rights of Others: The -
* students will understand the relationship between the rights of
self and the rights of others in group situations.

The students are able to:

‘compare and contrast the give-and-take. relationship between
. the rights of self and the rights of others.

# 2. Characteristic Behavior Patterns: The students will be aware

of the characteristic beha¥ior patterns (roles) that develop as
a part of group interaction.

\’ \\ <s_/~\
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The gtgﬁ‘gtzrare able to: Y IS

"deﬁine group‘ﬂnteraction
& -

- crecognjze that the role of leader is a characteristic
‘behavior patte{n which develops as a part of .group inter-

o ' action. 7
f . b k

‘recognize that ‘the role of listener is a characteriatic )
behavior pattern which developa as a part of.-group inter-
" action,.‘ : 2 ».~> .
éfine tne role of'gatekeeper in grOup interactiou.»
'rocognize that the rOle of gatekeeper is a characteristic
behavior pattern which developa as a part of group inter-
action. )

, -
*define 'the role of advocate in group interaction.

bghavior pattern which develops as a part of group inter-

fr:éi:ni%e that the role of advocate 1is a_ characteristic
ac n.

i
g

{

CN
. 3. Behavior in Group Interactions: The students will he-dilre of

their own behaviora in group interavtions.

The,studenta are able to: ’ SR

~

*define socially acceptable behavior in ,8TO0Up. interactions.

-~ *1ldst their own. socially acceptable ‘behaviors in group inter—
actiona .

-

- *list their own aocially unacceptable behaviors in group
interactions

.

Relating Witbgsignificant Others: Competitivenesa and Cooperativeness

The studenta will be ahle to recognize the effects of competitiveneas ,

‘and cooperativeness h both peers and adulta

{
-

%
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Effects. of Cooperativeness: The students will understand the

effects of their cpoperstiveness with both peers and adults. "

The students are able to:

. ‘ P
. define cooperativeness, “' s
*(cooperativeness: working together toward .a common goal.)

*provide examples of their cooperativeness with peers.
sprovide examples of their cooperativeness with adults.

'explain-about some of the helpful effects of their coopera-
tiveness with both peers and adults. ' -

- explain about some of the harmful effects of their coopera-
tiveness with both peers and aduljs..

- . N g v,

2. Effects of Cdmpetitiveﬁess: The "students will be aware of the
effects of their competitiveness with both peers and adults.

The students are able to: = f S A

"define competitiveness.
*(competitiveness: contending with ‘others for profit, prize,
. or position; a contest. )

'provide examples of their competitiveness with ppers.

*provide examples of their competitiveness with adults.
. ‘ 2
*explain about some of the helpful effects of their competi-
: tiveness with both peers .and adults. -~ e
o N
'explain about some of the harmful effects of their competi-
tiveness with both peers and adults.

3. Differenbes and Similarities Between Competitiveness and Coop-
erativeness: The students will be aware of the differences and;
simiTarities between competitiveness and cooperativeness.

- : :

The students are ‘able to: : ' P
’ - ’ .'.f'
) T L) ” ‘ (,_ ;
o ,:_23__‘ T

Y




A

.

PR

‘recognize that competitiveness and cooperativeriéss are both

: f
"vny? o

getting things accomplished.

‘recognize that bpth competitiveness and coopérativeness can
-be helpful. : .

‘*‘recognize that' both competitiveness and cooperativeness can
"be harmful . o :

*recognize that the emphasis of competitiveness is different
from the emphasis of cooperativeness. _ .

. %(i.e.,

competitiveness tends to draw people apart, while

cooperativeness tends to bring people closer together.)

' *recognize that competitiveness generally involves "winners
and logeifs", while cooperativeness does pot use that type of

terminology.

F. Relating With §igpificant Others: Family Relationghips )

P

The students will be able fo recognize the value and procéss. of
establishing an effektive relationship with thejr families.

#1.

Process of

Establighing Effective Family Relationships:" The

students will understand the process of establishing effective
family relationships. :

.Using a hypothetical family situation, ‘the students are able to:

*define effective family relationship. o

*provide examples which show that thg‘%elief that all persons
" are equal in worth and dignity is.a part of the process of
establishing effective. family relationships.

'providé
process

*provide
process

-ptévide

exaﬁples which show that respect is a.part of the
of "establishing effective family relationships. -

. < %,
examples which show that listening is a part of the

of establishing effective family relationships.

examples which show why communication skills are

neceasary for the process of establishing effective “family

relationships.

N

i
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o -provide examples which show that cooperation is a part of-

ij::s " the process of establishing effective family relationships.
sprovide examples which show ways of handling diéagreement or
conflict as a patrt:of the process of establishing effective
family relationships. \ , '

L]

. +explain what comprises a family meeﬁing. , )
/*(1.e., reference: Raising a Responsible Child or the S.T.E.P.

s Parent's Handbook, both by D. Dinkmeyer and,G. McKay.),

-,-providq‘éXamples'which show that regular family meetings can
.~ be a helpful part of the process of establishing effective
family relationships. B : ' :

2. Results Jf EffectivefFamily Relationships: The students will
be aware of the results that come from having effective family
relationships. o ' : )

' From a hypothetical family situation, the students are able to:.
......Tecognize the resulting feelingé when the belief fhdk dll1
persons are equal in worth and dignity is a part of the
family relationship. s

-recogﬂize the résulting feelings when respect is a part of
the family relationship. L . :

‘recognize the resulting feelings when‘listening'isva part of

the family relationship.

.recognize the resdltihg‘feelings when commuriicgtion skills

are a part of the family relationship. - '
‘recognize the resulting feelings when  cooperation iéia part
of the family relationship. A e

. Y -recbgnizé the resulting feelings and the effects when regular
family meetings (as proposed by Dinkmeyer and McKay) are a
part of the family relationship. /\

s
¢

G. Self Validation: Worthwhileness




The students will be able to achieve feelings of worthwhileness.

Hoffhvhileness in Relation to Others: The students will be aware
- of methods of attaining feelifgs of worthwhileness in relation
to other people. ‘

1.

The sthdents are able to:

V4
-recognize that when feelings of worthwhileness first begin
to ‘develop in an individual they do so in c&hparison to
other people. f - : T

i
cognize that as feelings-of worthwhileness mature the
hasis shifts from comparison with others to self

tualizétion y \ o~
»recognize that self awareness (physically,lemotionally, '
. intellectually, and socially) is a method of attaining S
feelings of worthwhileness. " . -
- v-recognize that meeting new challenges is a method qﬁ
attaining feelings of worthwhileness.
-recognize that being flexible in meeting the needs and de- 4/(
mands of themselves and others is & method of attaining '
feelings of worthwhileness . . .
£ 'recognize that understanding the meaning and the effects of
. behavior (of themselves and dthers) 1is a method of attaining

feelings of worthwhileness.

‘recognize that sensitivity to others is a SZthod of attaining "
feelings of worthwhileness. ‘ -

‘recognize that tolerance (understanding and accepting in-
dividual differences) 1s a method of attaining feelings of
worthwhileness.

#2. Feelings of Worfhwhileness The students will understand their
own feelings of worfhw\;leness -

The students are able to:

-describe general feelings of worthwhileness.

.‘.\0
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oo provide examples of ways to attain and maintain these feelings*
. ofaworthwhileness ' . cy

' 'describe their own feelings of worthwhileness.r

v pro¢ide examples of ways they have attained and main- -
tained these feelings of worthwhileness.\, P .
. : AN . e, # : ; -

.H. Self Validation: Control Over Self and anironment'

’-

The students wiil be able to recognize that they can exercise aome
control over themseIVes and their environment

f1. Pactors of Controlling Self and anironment. The students will
;o & "be- aware of factors -Anwolved in the prOcess of controlling
themselves and their anvironment. ’ -

* The students are able to:

*recognize the lowing relationship.\ when an action occurs,
the student "thinks'-: “feels" about that action, then the
student givés his respon e. The logic of a person's response .
is dependent upon the ogic 4f his thinking and feelings
about the initial ac ‘the stpdent wishes to change
his type of responsg to ay action, then he will have to
change his belief thinking and feelings) about that action.
*(See A Guide to Rational Living by Ellis and Harper.)

u ‘ recognize that controlling their attitudes and thinking process
"is a major factor involved in having some control over themselves”

*recognize that controlling ‘their attitggﬁh and tﬁinikng i
process is a major factor in having some control over their '
environment . R

.-

I. Self Validation: Individual Differences

dividugls, including themselves, have different and varying per~
al characteristics and abilities which distinguish them from one
: another, and that certain of these characteristics and abilities
may change from time to time. 3

”:5: stuflents will be able to demonstrate an understanding that all
i

~27-
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@s in Behaviors and Abilities: The students will under-
stand the changes that occur in characteristic behaviore and
abilities of eelf and/orxr otPers over time.

~—

The ttudente are able to: .
'define the term "characteristic behayior" patternl" al‘/he
‘ways a person usually acts. - .

" f

'lilt characteristic behavior patterns of others at several
! ltages, such(ss birth, age two, etc.

©

~list present characteristic behavior patterse of others.
*compare and contrast past\and present behavior patterns of
others.

]

*explain changes in physical and intellectual developnent
in terms of time, needs,,and interests. L 43

P .
«1ist gheir own characteristic behavior patterns at aeveral
stages, such a8 birth, age two, etc. -

;)13t their ~own presént'characteﬁistic'behevior patterns. ;

o« -

* compare their own past ‘and present behavior patterns.

'explnin the Changes in their own physical and 1nte11ectual
deve;bpment in terms of time, needs, and interests.

.2 . {
. « 3

N
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‘ IN: WORK LIFE SKILLS -

v
9

’
r B
- e 3
+ . .

-A. Datly Living: Consumer Skills =~ . | N

I

The students will be able to identify consumer: skills thst are used

1

f1.

®©
—
P

in daily living.

, used and needed by different’consumer groups. o ! g

.
7 AL

[

Consumer Skills Used and Needed by Differerz Groups: The
students will understand the various consumer skills that. are

LA

The students are able to: R ) , .

. *identify several groups.of consumers.
%(i.e., children, adulté\ women, grsndparents, teenagers, ”
boys, ete.) = - ‘
*identify consumer skills needed by each group such ag dis-
tinguishing between necessities ‘and non-necesgsities, and
recognizing‘the influences of advertising. N

4

a'explsin the difference between the skills needed by different

groups. N .

'identify consumer aids such as guarantees. warantees, and
consumer resources (literature, organizabtons, laws, etc.)

~

[

The students will be able to idéﬁt:fy the relevancy of school subject
matter and other school experiences to community, home, leisure,
- and occupations. , _ .

B. Daily Living: School Relevancy) ' o .

L4

-~

School Experienées: The students will be aware of the school
-academic and social areas at their grade level.

The gtudents are ‘able to:

‘st the school academic experiences they encounter at '
thelir grade level.

o~

Nt

{
\

/,).u
'
{
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< ".1ist the school “social experience they encounter-at their
n grade level, ~ . 1 - B o
N . " :

/ / ' '
i‘ ° '2. School gglates to the Worker: The students will understand how

i -, échool academic and social areas relate to the role of worker
' ~on the job. - g

. - . : \ : L

» / ’ l B ..

. The students are able to: . / s "
. . ] . - N ~  } . A . )
§ - *identify a wdkker role. _ . : ) o

‘11st various activities of the worker on the job..
. Al < 4
’ relate school academic dreas to worker activities. ! NS
s ¢ .

o relate school social areas -‘to worker activities.

.

. ’ -

/

3. School Relates to the Leisure Participant: The,students will ~

: underatend how schopl academic and social arggsfielate to the
' -leisure participant. ’ :

. The studefits are able fo}‘ T e o, .
» = Y o

'identifi}a leistre participant rsle.
ﬁ(i.e.;’golfer,’diver,,hunter,‘ tc.) -
[ *1list various activities'of the leisure participant. -
\'< . Ielate school :cademic areas ta/;he activities of the;
eisure participant. S0
*relate schoi} social aéeﬁé to ‘the activities of the leisure
particiFant. ‘ /ﬂ o

- C. Task‘Responsibi1ity/Employabi1ity:3 Dependency in Task Accomplishment

> ThHe students will be able to recognize that others depend on them
. in helping perform a task.and will be able to identify situations

tn which people depend on each other to perform certain tasks. E
S 4

4

-

!

#1. Situations Where People Are Dependent: The students will under-

)

) | .8 o
.

" . N

LAt
2? ”’ i
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P atand aituatidla wherg people are dependent upon each other to’
oA accomplish a task. .

. Thée studénts are dby{ to: ’ , .,

.; . *give eramplea of situations-where they work with others . ¢
" Yo gccomplish & task.

o ‘give examples of situadions where others depeng on them to :
¢ accomplish a’ task. - ,j

. .

‘give examples of situations where they depend on others. to éf
accomplish a task. .

sL

. - ‘. — ) . - )
*give examples of situations where peOple worﬁ together.

f.
3 X

+give examples of situations’ where people are dependent on
) each other. ] .o

4

" D. Task Reaponsibility/Employabilitf: Value from Tasks Well Done O

* "The students will be able to reco e the value (personal rhwards) - t
which comsp from a task well doneg\’\’g '
: 3

» ’ t
#1. Personal Rewards: The students will understand the personal_J;
rewards available when a task is done well. ~

The students are able to: i f P A~ ' '

explain why" and how external criteria (someone~eyée 8 - .
standards) determine if a task is well done. d

> ' ‘provide examples of extrinsic reward available for those
who do a task weIl :
recognize that most extrinsic rewards are/dependent upon :
\&'external criteria for task accomplishment : -

[ —-

*explain why and how internal criteria (personal standards)

determine if a task 1s well done. - 7

‘provide examples of intrinsic rewards available for those
7 who do a task well.

~ ., - .
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S -
. , *recagnize that most intritaic revards are dependent upon one's - //
intérnal criteria for task accomplishment.
« R
> J

’ . Sy *

,B. Task Reagogsibilitxlzggloxabilitx Purgpse~and,8teps of a Taak
The students will be ab1e to recognf¥e-that tasks have a purpose

- and that steps are.followed in completing a_task. ~
- ¥ . 51
) \ '

#1. Processes and Steps of Task Accomplishment.- The students will
unde¥stand the major processes and the steps involved in .task
accomplishment. - , : -

'The studentq are able to: ' - ' ,J

/- | o -

give their own examples of the processes—and steps involved in

Sl task accomplishment . ‘
oo " 1. specify a task C Y\ _
. -2,'lfxp1ainvthe steps involved in planning for that task. '
Jf\\ ’ 3. ‘explain about the "doing" ,portion of the task. . . .
' 4. explain about the steps involved in evaluating their
! » task accomplishment ' .
o . 5. - explain about the steps involved in "redoing" the task ~
35 *  1f necessary 3 _ '
t ° I
ﬂ‘ [} . ) .o

F% Task Responsibility/Emplqyability Personal Characteriatics and Job
g;elds : ‘ .

f)- “The students will be able to recognize certain personal characteristics
that are related to job fields. N

’ . _
.

#1. Characteristics Relate to Jobs: The students will understand
how some personal characteristics relate to job ftelds.

The studénts are able to: ’ ' \

R4

.‘ L ,identify job fields and clusters.

‘ L. . i

identify personal characteristics in~ terms of behavior Y

) F)\ and likes/d'*slikes _ <

g |
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s r ) .

‘eexplain vhy certain personal characteristics night 89 N
with one cluster and not another. c=d
*(i.e,, The charactertstic liking to be with people goes -
witE:?ersonal Service and not with Construction.) N
, T - ! '\'
: , . - V- 2 ' o ;?
2. Characteristics and Job Choices: The students will be & awaré of
the importance of the re1ationship between personal . characteris-?
tics and job choice.! ° _ 7 , ' ; T
. ) : 1 ot
When given a situation, such as}a story or interview, the v
students are Wble to:_r . = :
°recognizeithe consequences of personal characteristics v . .
) " not matching job choice. - , i N\
: -recognize the consequences of personal characteristics -
s ' mstching Job choice. . _ ‘
. Y o R
G. Work and Leisure Environments: Work and;Leisure Activities - : ,
———=1=21C Lelsure tnvironmeénts: . o

. The students will be able to distinguish between work and leisure ‘ ~
) time activities. . .

[ [ : . .

p

#1. Similarfties and Differences: The students will understand ,
the similarities and differences between work and leisure time ﬁ

actiz%ties - _ J\ o .
y . ¢ Cy . ’-‘:l

.The students aye able to: | . L -
‘define work act¥ities.-’ ' N { D b£7'
A . . \ .
-define leisure 3Ctivities. o \ a »

N . : ' -

++give examples of work activities.

:-give é%gmoles of leisure activities. 'ﬁT‘ A

4

H. " Work and Léisure Enuironments: ‘Respect for Work Well Done

-

r n: _ " ‘ \§§K iil ; ‘ E E
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, : . Ly
s -‘The stud ‘{ wili Be able to tecognlze that respect is due to ;
o others £ ‘the contributions they make in their various roles qndo\
rk is vell dore,_ regsrdless of its nature. - 7

. !
\

fl. 'Puggone gf Work goles., The® students“will under and the
S purposes of vsrious work roles. 33

L T The studenf% are sble .to:

'list‘various'work roles. .
-give:exs‘ples of -the purpose of various work .roles.
o 'f(‘ S . ' ' ﬁ" T SN
!

2. Rasgect for Any Work Done Well- The students will understagd

-,

~

- that, respect is- due. to others for work that is well done,
regérdIess of ?he nature of that qprk

. LA

""The -students are able to: 4 o B BN
. '\/hlist work lks that are. glpealing to‘}hem. _ : :
‘ 1’~ «1ist’ work roles that hre not appealinq&to them.. '.ﬁ; .

e . give examples ‘of appealing work that 1s done well.- ) %

-

\PgiVe exsmples of unappe ing work that is done well.-,‘;

ST -explain wh”ﬁrespe%t 1s due for work well done - sppesling
' or nOt. [ . { . ' ) t,l

il

‘recognize reaso

LA

espect 1s s;metimes not given for

well d
‘€., low ial status, unappealing,“purpose seen ps
g%%ignificant, ‘ete.)” - N

- g , » .
. "Work and Leisure‘Environments: ,All‘Péople Work - -~
( ;
. The students will be able tO»recognize that all people perform some
type of work. - - . , :
Vv LN ) . AR ‘ . - ~ Y . RN 4
? - . o ; . (‘ .

, fl. ‘Work Roles and Activities _.The studénts will understand”various -
) ‘work roles- snd activities performed by others.

d .

. N ," . Do . - - N
? N : ST L A . ©T ; 7"‘;
: .
.
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The students are able to: —_— , —
-~ / )
*identify the work roles and. the activities of some adults.A

. "identify non~uork roles'and qctivities.
*(i.e., citizen, Ieisure participant tfamily member)

t

"
N M L
B > '\ ‘ .
. . S . .
K .

J. Hork and Leisure Environments. Work Roles Chagge/Multiple Roles

3

L

. : O
~ % . *sive examples of work roles activities performed by °
IR others.

© Whe students ‘will be able to recognize that work roles may change’
. “during one's career or that a worker may have multiple roles at the
L ¢ o

ll‘l tipe

l.. Work Roles and Activities: The students will understand
' varfous work'roles and activities performed by others.
‘ {"-*gThis is identical~to Goal I - Objective #1.) Lo

* ;QThevstudents‘are able;tgfu - L Ty T
.~ "ideﬁtify the work roles and the activities of some adults; ’
'identify non-work roles ar*&ivities. \ A4 ,,
~*(i.e., citizen, leisure participant, family member) .
*give examples of the work roles and the activities per-
formed .by others. ] . ¢
o ;o ' ) { .
#2. Multiple Roles: The. students will be aware that a worker may |
have multiple Toles at the same time. j
/[The students are able to: - - B h »
. ' *1list workers and their activities.
_,h;“ g uliht thé different work roles of a particular worker.
" 'list.different roles, othe?ig?an work roles, of'that ssme
worker, ‘
i ~
A 'recognize that a worker can have multiple roles at the s:Ee time.
. ’ ; e
4 X 24
¢ :
N ) ) . :) s’
A .
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K.

Work and Leisure Environments: Interests and Abilities Relate To
Job, Clusters : : ’

The students will be able tonrecognize that there are families.
(clusters) of jobs which relate to one another and that one's
- interests and abilities can relate to several jobs as a«result.

L

1. Interests And Abilities Relate To Clusters: The students will
' understgnd how interests and abilities relate to job clusters.

The students are able to:

"Aescribe the U.S.0.E. Classification System.

U.S.0.E. Classification System\
-

S \x\
. - N
Divisions . Llusters -
’ - N
Service Group _ Consumer-Education and Homemaking

Public Services
Personal Services:
Hospitality andiﬂécreation

7 oo
i

Business Grqﬂ% T . Business and Office

i e Manufacturing
Marketing and Distribution
Transportation‘
Construction

Science Group ' Health
‘ Environmental Control

Agri-business and Natural Resources
Marine Science

I

+

Communication Group Communik§t10ns and Media
g : Fine Arts-and Humanities
\*
~ 36—



2.

7 1ist thL/interests of people who hold jobs in various

clusters. , ;
‘list the abilities of people who hold jobs in various v
_clusters —

. ‘explain why people with certain interests and/or _
" abilities might choose a job in'ﬁ particulér cluster.

o~

’ N N . t 4
o . . b

flntereets and Abilities Relate to Severai Jobs: The stﬁdents
will be aware :??z interests and abilities can relate to

several jobs.
The students are able to: é;

‘when given an. example of an interest, list those jobs thqt
might satisfy that interest .

*when given an example of an’ ability, 1list those jobs that
might use that ability.

N -~
o » s

-

L
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DOMAIN: . LIFE CAREER PLANNING

A, Planning Skills: Attitudes and Values Affect Decisions, Actions,
and Life Styles -7 T . )

»

" The students will be able to recognize that attitudes and values
, affect decisgions} actions, and life styles. ‘

A L . o‘

1. Life Styles: The +students will be_éwh;e,of various life styles.
. , /{ . L . . - .
The students ake able to: . ] xé"
. o .

{
-

“.

. sdefine-1ife style.

TS “*l1ist Qarious lifé\styles'

’ .- ’ " 3 .
+identify 1life styles ftom example situations.

,'L - - o S5 o e

/

#2. Attitudes and Values Affect Decisions and Life Stfles. fhea
students will be aware of how:attitudes and values affect "
decisions and life styles. & e

A

.The studentsrare able to:

'iecognize.the relationship between decisions and life styles.

4

-define” attitude.
*(attitude. way of thinking, acting or feeling )

'recognize that attitudes affect decisions. _
- 1
'define values.’
L ’ *(values are based ‘on three processes: choosing freely from .
e “®lternatives after consideration of the consequences, prizing -
= or being happy with “the choice and being willing to affirm
that choice publicly; and _.acting or doi g something with

o

"that’ choice )? g . } K
*recognize that values affect decisionef

‘recognize that attitudes'affect iife'styfes.

‘recognize that values affect life‘stYIee.

‘1 Yy -
J .




* *1dentify decisions that are influenced by attitudes.
- 1dentify decisions that are influenced by values.
*identify 1life styles that are influenced by attitudes.

~ *identify 1ife styles that are influenced by values.

4 v
4

‘ e . B
Plagging Skills: Decisions Made by Self and OtheTs ) N

The students will be able to recognize ‘that they make decisions and_

_ that their lives are influenced" by decisions made by themselues

and by others. .

1. Students Lives' Are Influenced by‘Their Decisions: . The
will be.aware of how their lives have been, are, and
be 4 1uenced by the decisions’ they-make.

] *examine the short range and long»r

decision.
identify a major personal decision they are in the process a
-~ of making

‘examine the possible short range and long range effects
of that decision.

-identify a major ersonal decision that might be made in .
the future.: d2\1

‘<?sﬁeculate and examine the possible short range and long
range effects of that deeision. .

#2. Students' Lives Are Influenced by Others' Decisions: The
students will be aware of how their 1ives are influenced by
decisions made by others.

A

The students aré able to: ; 9

~— o -39-
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N

1dent1fy dﬂtisions madff;y paE;:Fb that influenceé fheir

’-  J 1llves.’
‘describe how these decisions ‘made by’parents influence
their lives. = . b

'1dentify decisions made by teachers that influence their
lives.

*describe how those decisions made by teachers influence

their lives.’ - .
< J/ ! p &

‘identify decisions made by the peer-group that influence
«stheir lives. ) ‘

1

a
4

escribe how thase decisions made by the peer-group
\~1nf1uence eir lives. .

'1dentify €Cliigions made by government that influence their
lives. o : :

P 'describe how those decisioqs made by government influence
- their lives. —

-

a

. N
Plgnning,Skills: Alternative Decision-Making Courses

The students will be able to recognize that there can be alter-

. native decision-making courses, with differingﬁconsequences.

/

{

#1. Alternative Decision-Making Courses And Consequences: The

students will understand the relationship between alternative
decision—making cour ind consequences. :

The students are able tc

A

‘define the word alternative in\térms of decision-making.

‘define consequences.

provide an example of a decision made concerning a specific

problem. , . . a

‘identify alternative decisions that could be made for the
same problem.
. 2

—40-
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- »

.consider the consequences of each.alternative decision that
could be made fgr the same problef.

{ - v
., °e lain about the relationship that gxists between alternative
d ision—making courses and consequences. 4

a

2. Choices Within Decisiop-Making Courses: The students will
understand about the choices within decision-making courses
¢nd their differing consequendes.-{ ~

Thé seudents are able to: “ .

—- "identify a decision-making course. ‘ .

*(i.e., a series of decisions relating to the same area

2. such as career choice, choice of musical instrument to
study, choice of friendship groupy etc.)

‘list g\s decisions made in that decision-making course.

—_

[
-identify alternative decisions to those decisions that
- were listed.
! -examine the differing consequences of thqge alternative
"decisions. ¢
-define choice. : . y
~ *glve an example of "a choice and explain what makes it a
choice. .
»
explain about a personal decision-making course, the
s ' choices withia“ﬁﬁt course, and varying consequences of

the choices. . » 5

Planning Skills: Planning vs. Trial and Error

The students will be able to recognize that '"planning' leads to
. more effective perforthance than does chance or "trial and error'

approach to a task. :

PR

#1. Planning Is More Effective Than Trial and Error: The students
N\ will understand that the planning process 18 a more effective
\\\ s approach for task accomplishment than trial and error.

\
‘s

| e s




a

S
The students are able to:

*define effecfiveness in ferms of efficienc;; time resoufces,
- money resourcesg, completed product or outcome, and quality
of product or outcome.

\
*compare and contrast the effectiveness of the ‘i!lann:lng process

with the effectiveness of trial and error.

: ‘/explain why'the planning approach is more effective than
the trial'and error approach to a task. )

-~

| E.. Educational Envffonment: Demonstrating Effective Study and
Learning Skills ¢

The students will be able to demonstrate effective study ardd
learning skills. o

E 1. Study, Systems: The studentg will be aware of how. their iigdy/
ski)fs combine to form a:study system. .
»

The studepts are able to: .

*define study system.
- ‘ )
*identify the factors that are involved in a study system.
*(i.e., SQR3= surveying + questioning + reading + writing +
* ‘ reciting) ’

identify the skills needed: in a study system., <

. \

’ *identify their own effective skills.

-

oy
‘recognize how.their own effective skills incorporate into —
a personal study system.

#2. Importance of an Effective Study System: The students will
understand the'importance4of'dezsi?ping their own effective
study system. ‘ '

L]
The students are able to:

‘define an effective study system.

~42-




. ‘\ ) < °
. N
‘recognize the consequences of a consistent and effective
study system. '

+ ‘recognize the consequences of having ro consistent, effective
: study system. '

N

~ N . (
. \ :
’ -teiamine their own study system.t
/ -compare their own study system to their definition of an

effective study system. ,
. , .
-identify those skills, if any, which need to be changed to
make their system more effective. . . _ ’

»

F. Educational Environment : :Using Listening and Speaking Skills

The students will be able to employ listening and speaking skills
that allow for involvement in classroom discussions and activities.

'

. 1. Applications of Listening Skills: The students will under-
stand the applications of listening skills and how to use them °

in the classroom. R
The studentd are able to: _ : .

\\\\ ‘provide examples of the use of attentiveness as a listening s
skill. / s [~

¢

j’ *use aftentiveness as a 1isteniﬁg skill in the clasasroom.

‘provide examples of timing (knowing whgn t listen.and
‘when to speak) as a listening skill.

*use timing (knowing when to listen and when to Bpeak) in
the classroom. - ,

provide examples where listening for the content of the

speaker's message proves to:be a helpful skill.

‘use listening for the contern: of ¢t ...age
in the classroom. ﬁ
. “provide examples where listening to . :mber . ves to be

a helpful skill.
\ .

et
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‘uge listening éo remember in the classroom.

‘provide examples.where listening for the speaker's feeling *
and hidden messages proves to be a helpful gkill.

. *use listening forvfee}ing and hidden messages in the classroom.
N * +define a. feeling response.

*(reference: Dr. Robert Carkhoff: Helping And Human
Relations, Volume 1 and 2.)

, ~J
5! ‘recognize from examples various feeling-responses.ﬁiﬁ
‘use feeling responses in the.classroom;

-*define and necognize I-messages.
*(reference: Dr. Thomas Gordon: P.E.T.)

‘use I-messages in the tlassroom.

»

#2. Application of Speaking Skills: The studenté will understand
' the applications of speaking skills and how to use them in the
7 ‘\\classroom.,

The students are able to:

¥

( ‘recognize that different‘speaking’skiils.arg needed for
one-to-one situations amnd for group situdtions.

‘explain how preliminary skills that are necessary before
actual verbalization apply in a one-to-oiie situation.
*(i.e., getting attention, taking turns to speak, responding

when spoken to, etc.) .
r 8 — C _7_' -

‘explain how preliminary skills that are neceasary{%efore
.actual verbalization apply in group situations.

‘explain how speakin, distinctly applies in a. one-to-one
situation. ~ : N '

‘explain how speaking distinctly applies in grouﬂ situations.

-explain how speaking with an adequate voice .level applies in
a one-to-one situation.

vy
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*explain how speaking with an adequate voice level applies
in group situations.

*explain how responding appropriately applies in a one-to-one
situation.

¢ —

_ » ‘expl®in how responding appropriately applies in group

situations. a o 5//’

"s*explain how contributing to the topic at hand applies in
a one~-to-one situation.

*explain how contributing to the topic at hand applies in
group situations. ’

‘«explain how responding about feeling applies in a one-to--
.one situation. . _ )

*illystrate the various methods of responding about feeljngs
in a one-to-one situation. /F
*(i.e., feeling rgsponses see Carkhoff; I-messages se¢ Gordon)

n.*‘ -
5

Y

G. Bduiational Environment: Evaluating Ability, Prqﬁress énd Methods
of Improvement . /

P

The students will be able to realistically evaluate abilit~
progress, and metho of improvement in various subject arc

#1. Applying Methods of Evaluation: The students wil’ ~rgtand
: how to apply various methods of evaluation in ‘ates
L ability, progress, and the effectivenes‘ f methods «
improvement in various subject aredp

The students are able to:
'selectra subject area topic.

*pretest (evaluate) themselves to understand their initial
ability or level of knowledge. ) {

——— /
‘preform the assignment(s).

; rtest (evaluate) their progress concerning the subject area
f topic.

—45- o ’




‘perfotm (or redo) the assignments. .
rtest (evaluate) their total progress at the end.

*determine 1if a method of improvement 1s needed.

'

-construct and follow through with the method of improvement.

_ +test (evaluate) for £urther progress to determine whether
or not the method of improvement was dffective.
® . k.

N

H. Self Understanding: Individual Abilities Ald in Task Accomplishments

i

The students will be able to recognize how individual abilities aid
in accomplishing different tasks.

- , Ko

#1.  Ability Differences Contribute To Task Completion L The students
will undepstand how individual ability differences contribute
t6 the completion pof specific tasks. ;

Ay
¢

The students are able td:

define ability » = - )
*(ability: '  ower o+ "k3ll to do some special thing.)

scriig Sidu. wilities differ.

"give examples of a specific task in a project.

el
I3

-recognize which abilities contribute best to the completion
of ‘specific tasks and to the project as a whole. .
) : \

S Self Understanding: Learning,inIL&fe Situations

The students will be able to recognize that learning occurs in all

types of life situations. » ¢

‘ : t . e
1. The Learning Process: The students will understand the leérﬁing
process. : ' . Y ~

N
N

The students are able to:

~46—
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‘recognize that initial exposure (through experience,
reading, listening, modeling, etc.) 1is part of the
learning process.

-provide examples where initial exposure has been part of
their learning procegﬁl ~

*Yecognize that repetition of exposure is part of the .
learning process.

-provide-examples where repetition of exposu}e has ‘been
part of their learning profess. 3

-recognize that responding is a part of the learning

” process. . . .
provides examples where responding has been part of their
léhrnipg process. .

-recognize that reinforcement (internal or external) is
part of the learning process. . -
\ .

-provide examples where reinforcement has been gart of .
their learning process. K -

. . . 5
v #2. Learning In Others' Lives: The students qillcbe'aware of
s the learning that takes place in the 1life situations ok\othera.
" The students -are able to: p 2{>
i B ' - - .\_- ; T
Y -examine various life situations of others. - //‘“
\ ‘ +identify where and what learning to;’ place in thoﬂe
: situations of others.
2 . ') R
J. Self Understanding: Clarifying and Expanding Intereets and
v 7

Capabilities

The students will be able to appreciate the value of clarifying
and expanding their interests and capabilities.

—47-
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f1. Expanding Intetests and Capdbilities: The students will be
 aware of how interests and capabilities can be/expanded

The students are able to:

-

| - ~ NI

*define interest. } ) . - g r
recognize that intereéts can be expanded tnrough experience.
-recognizﬁ that interest can be expanded through exposure.

)

°recogn

P define éapability o R
. )
e that c§pabilities can be expanded through exp sure.

L ?

"recognize that‘é abilitieg can be expanded through practice.

: . ) - S *
2. Consequences of Expandingfl terests and Capabilities: TQ:

students will be aware of the congsequences of expanding e

interests and capabilities.

C w > /

The students are able to?!
-identify an expapded interest in their -lives. !

ine the consequences (both internal and exxernal) of
that expanded interest.

-identify an expanded capability in théir lives.

_/  +examine the consequences (ﬁoth‘internal and external) of
that expanded capability. ‘.

v

a—
0

S
@




\ ‘vs'-. -~
N\

( \ ,pf

OPPORTUNITIES FOR RATING STUDENTS _ . | B

How does one go about rating a child on his/her skills in a given
N . “J e . - B .
area? The following suggestions may be useful to, the rater in developing

g

2

opportunities for king decisions about rating stUdents on Competencies.

R

e Competencies thémselves are not test items But may be used as guides
'k- ,'g,. ™ . '?\\ ‘ : . 4

for performance indicators.' - .

‘ +

Direct obsqrvation of ‘the student under varied c1rcumstances may

weli be the best source of ratings. /Such circumstances could include
) <

L s
»”the classroom, the.playground 1unchroém} hallway, and special classes

\

or prbgrams. Watching the student . in norm 1nteraction in theser‘ v

i 3

-8 tings could be supplpmented by the prov1sion<p£ stories or fictitious .

») Y
si uations that le:iéiﬁeﬁselves to the performance of certain Competencies.
e - .
i 1
Discussions can pr to be valuable as can oral or written tests. .

} PR
The first step in,getting ready to assess the children prior to

-

—__actually rating them is for THE RATER TO BECOME THOROUGHLY FAMILIAR

_ WITH THE GOALS, DEVELOPMENTAL OBJECTIVES AND COMPETENCIES. It might be
; g LVE _

N &

\ N .
useful for the rater to develop his/her own performance indicators such

as: "In'a group discussion, students wili'contribute to a 1list of
/ ‘ ™

examples of ways of expressing opﬂﬁ{3n§ and beliefs verbally." Such

performanceiindicators could be put on a check list as described below.
. It could be helpful for the rater to keep a notebook or log with

notes.on informal assessment of the students‘ Career Education skwills.

«A spiral or loose leaf notebook organized to suit the rater's needs

would “seem appropriate.

~49- (
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. A aanple entry in such a log might be:

/ : T

1378 ¢ - ﬂ;/) S

Stu only knew one g pup of consumers today - mothers.

1-16-78
‘ A
Stu was excited about the differént people he saw at the
grocery store over the week-end. He named four.

1-17-78 | | }

u

Stu chose the names of 12 consumer groups from the classv
1list today. o ‘

) ‘:l;-



© SAMPLE"

* -
N .. | COMPREMENSIVE CAREER CUIDANCE = -~ '
" COMPETENCY RATING SCALE

. Skill Check Sheet

Developmental Objective: The ‘students.wfll»be aware of the skills and
. ’ . characteristics that make up a friendship.
: : A Y L
Pctfémh’xiéc Indicator o < . » "'Chi[ld”r_en's Initials
. & CL . 1 oY BN ,- s V . 1
. ‘ ' : B IRV 1 I oW B _ NN
. % o |
~ Shared - / -
; P .
. Took turns . T : / / ‘ / ol
. o ‘ .;:. V . “:Y. \l/-\:j ‘/“A ' \ ,
Encouraged ?other . e ' 1 1. S sl ’
’vx ’ e . .?‘_ ] . ) o .
Respected another's : / ' ; T U P
contribution ‘ : N . 1
. - , . . ‘ > ~,‘ J- . ‘ '\-Av'k
‘Compromised . : / v A e
». ) M k] R ‘
Asked another to help . . J/ ) .
or play ~ : 1 : ' -
Successafully solved a { d‘/‘ 1 ¢
conflict with another . . ]
g./. | ) = ot i ;'
. )
\-
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. mngsrov TEST SITUAFIONS - )
The‘ fol.J.di.ving section is deaigned to'aid the' r-ate\i' in ‘d‘eteruiining |
.wlyc of checking a student s skili»on a Competency for the Competency
Rating bcale Skill level Criteria. There is an exghple given for each

of. the behavioral terms used at the Knowledge and Comprehension levels

4 [ 4

¢of IGAtning. The Competency statements are taken directly from the'

. Skill Level Criteria. . , - ' . s
A4 . vy’ . " &
Competency: fdefine action. o N
Examples of ways of" testing: SR .

1. - The child will write or orally give a definition of

_ jﬁtion. K ' ;. 3 . .

2. The child will choose a definition of acfion from a 1ist.

3. The child will correct1y identify the definition of action

on a true-fal%é test./ o .
'Competency:' describe their own verbal methods of expressihg
- L opinions. and be1iefs. ' > . .2

Examples of ‘ways of testing

" 1. The chi1d wi11 write down ways in whi\//heiopgshe expresses

opinions and be1iefs.
N ST
2. Darin discussion, the child will tell how he/she expresses
- opiniors: or beliefs.

* b : ! N ’ - ' <
3. After a discussion in which opinions or beliefs are expressed
. the child will either write or tell how he/she expressed them.
' ’ .
4. From a list qf ways of expressing opinions and beliefs,
‘ the chiid wi11 choose those ways in g@ich he/she expresses
) s ‘them.

a7



il ,:J..web-potoncyﬁ *identify several consumer groups.. N
Examples of ”wajis 'of testing' ’
. "}:-%f' - 1.’ Prom a list, the child will choose the names of groups
I . that represent separate consumer populations such as -
[ senior citizens, teenagers, pre-schdol children, families,
S 'uomen, golfers, etc.
';g . 2. Given a hqmework assignment to be carried out in an, : s
o o obsérvation of a business or store, the child will be able to
el N tell what consumef groups he/she saw. '
; - ¢ o |
» a : o ~ N . - R ’ ‘ 2
Competency: “list the friendship skills of an ideal person. .. ‘
Bxanples of ways-oi‘testing- '
" 1. 'The child will be able to-orally or in vriting list thihgs
U the'iq?al person does to make friends such as being kind,
honest, genuine, demonstrating loyalty, asking others to . \ v
! join activities, encouraging others, being pleasint, o .
/ * being considerate, etc. ’
s * ? X '
S ’ . . T T
Competency: ‘recognize how their actions aﬂfect the emotions of v
L e 2 .. . others. o , y ¥
] » _‘ M to . : K .
Examples of waystof testing: . “r "
1. In a real life situation, the child will be able to'tell
how\his/het behavior made another person feel by ‘his or
p * her reaction. L,
P ST 2. Given a hypothetical situation, the child will be able:
- . to tell-how his/her action might make another. .person feel,
. . e.g. 1f you help your teacher, how might it, hake him/her
oo " feel? L 1
Competency: *compare and contrast -past and present behavior patterns |
b - of others
Examples of ways of testing: f
1. The child 'will show how a person's behavior is alike and
different at certain ages through stories or real life | L
_examples” in ora1 or written form. : o
- B Lo 1% ' \ . ; . )
'
. =53- '
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Competency: ~illustrate those methods of expression'which

. -—
! r
- L]

2. Given examples of the past and present behayior of otﬁers,"
the child will identify the differences. |

Colpetency: explain why caring about others is a basic key -

v

to makigg and keeping friendships.

. ‘\\
Bxanples of ~ways' of testing:

1. The child will be able to give reasons why caring 1s
basic to making®and keeping friends eitherxin oral
discussfon or in written form. .

2. The child will be able to choose reasons whukcaring is
o basic to frfendship when presented with a 1list. °

Competency: gZie examples of ways they can, ihitiali!_act friendly

as a means of making new friendships
Examples of ways of testing ,
1. .The child will be able to provide stories or comparisons

| . in oral or written form to swow ways of beginning new
friendships.

LR

2¢ The' child will be able to choose ways of making new .
friendships from examples given him on a test. o

<

encourage others to respond L &

Examples of ways of testing " : : -~
1. The child will be able to tell or wri&é stories to
‘ show ways of encouraging othgrs to join -in.

2. The child will be able to give examples to show ways of )
, encouraging others ¥§ participate

3. The child will be able to provide comparison of ways of
o "encouraging others to respond with ways of discouragtng
' others from responding.



_ THE RATIRG SCALE: CHOOSING A DEGREE OF PROFICIENCY .

- - _ : 1
) - 0 . A 1 2 : ’ : 3
N . S al A T 1 M - 1
L s o a ‘ - ,
oo T ’ Rl ! Minimum Functional Mastery -’ T
S0 Ne .7 Lével o LeVeL w7 Level '
ST Competency - Competency Cgpetency - Competency

o307 . 60% . 90%

The rater has tour ratings to chodse from when evaluating
' .ltudont perihrmance of each Developmﬁntal Objective. The rater '
should think of this scale as a continuum ranging from zero to 100 per-
cent, Since the number of Competencies vaty‘ftom Objecﬁive;to‘Objeotive,

the number of Competenc:fs tepteseﬁ%ing a specific pereentage will also -

vary. An explanation of the meaning_of'eachhratiné‘is given.beiow.

g-NO COMPETENCY —0— To obtain this‘;;ting foé a Developnental‘.

] Objective, the student 1s not able to deméstrate skill ‘in the
. . % .o, .
‘ ’ Competencies ‘stated for. that -Objective. ‘ .

> . - > g ¢
R N .
- - ‘ A

MINIMUM LEVEL COMPETENCY ~-1- To pbtain this rating for the,

i"ﬁhbvelopmental Objective, the student will be qble to demon\ttate

T~ . -t v -

. g
gfkill in only the most~ basic Competencies stated for that Objective.

e On a petcentage basis, this would mean that the student { able to
N . ' -
f _“demonsttate skiil in a least 30% of the Competencies for the .

v

o ;// Co -55-
B VR .
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\ >~

FUNDAK!NTAL LEVEL nonpzrzﬁcv ~2- To obtain this rating for a

Developmental Objective, the stueent is ab1e to demonstrate
skill in most of the Competencies stated for that Objective.
‘., " On a percentage basis, this would mean that the’ student 1is

’ able to demonstrate-skill in at 1east 602 of the Competencies
“ g .
for bhe-Objectiyi\being rated. .

v

MASTERY LEVEL COMPETENCY.-3- To obtain this,rating for a

T Developmental*Ob}ect1Ve,—the student must demonstrate skill 1in

) B
) e )
lost of the Competencies stated for the Objectivés” On af’ . :

- percentage basis, this would‘mean that the"student:demonstrates

0 t i .

14
8kill:in at least 90% of the Competencies‘}or the Obgjitjjf

being rated

L ..,
- , X
.- .
. . f
\ -

r

. The rating number ig-seiected as follows:

a. Count the total number of Competencies“forAthe Devel
Objective being rated. o g -

‘ - . ‘l . -
—‘S( .. b. Determine the number of these Competencies the child be ng
v rated shows skill in.* - ‘ ‘

c. Divide the child‘s number of Competencies by the tota1 umber ‘
-~»of Compe encies to obtain the percentage 7 ) *

d. The numbér -from thé Rating Scale that is closest to the percentage
. obtained'above is the rating for that child .on that Developmental
Objective - , ,

-

- ' ) v 7
'




T = _total nunbe?fgf Competencies for the: Developmental Objective

Example: For thevK-J Level Interpersonal Effectivenese Domain,

Goal A, Developmental Objective 2, there are 12 Competencies.

T = 12

hd .

‘& = the number of those mpetencies in which the child being rated

-

shows skill.

Example: Kindergarten student has -shown skill in four of these 12
. ' Competencies.,

\ -8 -1!
Formula: -8 divideo by T = X

4 divided by 12 = 332 = a rating of 1,

N
/r
~ 9
<
o o s (-4 P
& /
-
Y . .
I
. ' -57- / -
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HE RATING FORM ¢ - .

—-

' Please refer to a Cumulative$Studeént Folder, Cbapfehensive<Career )

-~

- Guidance, COIpetency.Ratlng Scale as you read this section.

.

The Cunulative Student Folder is designed to follow the student

l

o throughout his/her school career. The stydent's name may be written om
«:he.folder tab. Qtheruise, the folder is \nly identifieéd as follpws:
- Th— . c

. . Cumulative Student Folder
~ . . . . o

: N
Comprehensive\Career Cuidance ' / -

‘o o Competency Rating Scale . .

F.EY". The folder contains Competency Rating Scale Forms; these are
é;stiq‘.lve for K-1, 2-4, and 5-6 grade level groupings. ‘'Bach level '>
of the Raéihg élale contains places for rating each of the Developmental
Objectives stated in the CompetengflRating SCale Skill Level Criteria.

These are presented in their abbreviated forms. There is a place

v

"beside each Dévelopmental Objective to circle the rater's assessment
.of the child's skill Ievel for that Objective.' The numberp represent |
the percentage of the Competencies for that 6bjective that the chi;\\\\ -
can.perform. (The reader is referred to the explanation of the Scale . |

on- the preceeding page.) There is a blank to the right of each Goal

where the average of the ratings’ for the Objectives of that Goal may

be written. The average 1is obtained by summing theltatings and

dividing by the number of Developmental Objectives. ) :




. . The folder also contains the Developmental Profile. The Profile
/g.il coipriséd of a three page fold-out, a cover page containing 3!?

I's

identifying infotnation and the three paﬂEs containing graphs for 7

charting the child's average Goal Yating at each grade level, K-6.

Bach page represents one of the Domains. The Developﬁental Profile

is alselbled and designed to be used by all raters of the child through-
*

"out .his/her grade school career. The identifying information on the

" » cover includes the student s name, birthdate, school name and location.

Thoro is space for the-rater's signature each year and\for the date
. of that year's rating.
s In the section of this manual devoted to directions for rating, the

use of these forms will be specified with&Q?amples - v
| , . S

9

ke

5
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DIRBCTIONS FOR RATING STUDENTS
This sectiOn of the manual explains in detail tl)e mechanics of 3
rating a atudent on_ Careér Guidance Skills. Examples,of completed forms

- may be f&mﬁ.mediately following these directions. o

¢

Know’:e Criteria Skills The first step in beginning to rate-

students on the Career Guidance Sk

is for the rater to become THOROUGHLY
T \\) A
FAMILIAR with the Goals, Devetopmental

\)
~

Objectives, and Competencies for the

»

child's level, K-1, 2-4, or 5-6.

[Za¥

It is important because the rater“ﬁust

T .
.

& S . be alert to the behaviors that show

) skills to be rated as they occur in
/ ; : i! informal';icu;tioqf, during discugsions, -
. on“tests;\H%Tiﬁé written activities;
" \ . and in one~to—cne intefactionlbetween_

stu@enti. The rating of a child should

not’ be based on one incident alone.
: - . &

Several observations of skill‘in an

\ e

area might be recorded in a log or
|

on a check gheet before the child is

rated. : '
» N
- — -
o
S SV
-60- . . ST O
‘Emﬁ$%
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: . : X ) ‘
" Time . j_ " . v ' The procﬁss of rating, that {;.the
N awareness of ‘the child's skills by :

the rater, wi

take several months
unless a prerafing is do . lThe actual
.:?_ . | mériing of the réting sheets ghquld'not J
require more than a day or two. "
Prerating , LIn‘Eﬁe caseIBf&brerating, the ratéf
C | will not have mork fhan a few
/L/ ‘ s weeks in whi;h to obsefve thé‘children;
"m, ) | A P thg ratipg will éeQmade on léss in—
Eo;mit;on th#n will,étrating téat“
‘ o oo : occurs in~ﬁhe Spring.f |

- %

Postrating In the case of “the postrating, the
. , A . . '
rater will have an entire school

. C year in which to observe the child.
. - \ ‘

S

1. As the rater sits dowh to the

. . e
. ® v

>

Filling out the Rating Form -
L ) : ¥ aétual task of filling out the Rating

O Forms found in the Cumulatizggstudent
- . : ' o of .

o

\ L
als = ~

’ .- -

Folder, the following mater
i : will be needed: Cg

logs noges;’skill check sheets, the

‘f R ) “ v
§~ o ~61- : L
. ’ v
oo - P .
. ) f) W ‘ '
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. - s . ¢ ’ : )
) | ' // | |
_ S . . . _
_ , \

Filling out the Rating ' child's Folder and from it, the
fé;4+" Fbrﬁ: Cdntinuea : . Rating Form .for the appropriate level, -
o . A'K—l, 2-4, or 5-6, the Developmentax

-~ .
_ . Profile, and the Skill Level Criteria“

~ »

) L : ’ ' for the éppropriate grade level from
- o . the Rater's Manual. Other sundry}items

such as-writiﬁ§~instruments in more -

. :théh one color may be needed.

' ; - !l‘ 2. Write the student's name on'the

L4

. ‘ . . tab of the Cuﬁulative §fﬁdéﬁt folder
| Lo Lo iﬁgphis’ié the first<Rating for this

student due tc) his or her being in
, - : ) K{ndergart;ﬂ or being tténsférred

from a school where no Rating was done.
s 4

r i

.3. Remove the Compéteﬂcy Rating Scale Form

- . o from the Folder and circle the appro-

s priate seas#n found in the upper‘éeft-
o~ .

s ‘hand corner of the Form and the appro-

»

‘\
M} - ' priate grade found in the upper right-
s hand éorner. Fill in the student's
— . o ' Vi - - '\~;/"
name and your name. At this poigt,

T ) © it will be necessary to refer to the

. A o

“ 67
"R e
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.

Ry

: . - -

. . Filling out the Rating N $kill Level Criteria from this. :
‘x.‘ . ) | .. . B ’ . «‘ . )
o - Form, Continued “Manual.

: ‘_’ . . ’ 4. Begin the Rating by_referring'ta \}kf
- : * %+ - the Skill Level Criteria and the first
. . - ‘. « » . A )
' ‘ Goal under the Interpersonal Effectiveness

vewl "' Domain. Read‘the-Goal, the first

>

o . C ; ‘ Dgyeiopmeﬂtal Objective, and the-
PR \ .i. ‘ : -Compétencies:undef it. Reflégt on
- o . _ thé stqdeﬁt;s béhavior and refer to .
. T ) ; . an§‘ ~eé you might ﬁave h the log
on 'this sgh&ent's performance for this
Z/' - Devélppmgntalvajective or.specific
Competencies under it. At the kfl

level, ‘there are 12 Competencies under

the sécond Deyvelopmental Objective.

R

o | . . - 1f you feel the child has ngonstfated
| #-skill in none qi them, circle- the zgrb
for rating of that Developmental
. } ’ ) »E ‘ . 'Obgéctige, if the child mas Aemonstrated
| “og1i in 4 of the CompetencieL, circle
the one becaUSC-fivg di;ided.by_IZ'equals"
* . o '33ZJ§hiéh is a :éé&ng of one. .If the

./// child- has demonstraceq skil}'ip‘7 of th;,




~Filling out the Rating
k-

Form, Continued (%

.

<CQm§e§enciés, circle the tﬁB‘beqause }
Eivided by 12 equals 58% which ig a
kéting of two. If the child has shown
skill in 10 of the Competencies, circle
;he three because 10 divided by 12

»

equals 85% which is a fating of 3.

Each Developmental Objective has a

3

’ \ﬁifferent number of Competencies-so be

ce aih you have the right total numbgr‘
’ b —
for determining the child's rating for ~

that DeveiopmentaigObjective.

A detailed description of this process

&

may be found at’ the end of the part Bf**vémi

¢This section entitled THE RATING SGALE:
CHOOSING A DEGREE OF PROFICLENCY, page(355.
5. Complete?the next Oﬁjective Rating
in the same mannér. Then, to find the
averagé rating fof that anl, add the
two Ratings and divide by two. Always
divide ﬁy the numéer of Ratings that
went into the sum;JGhet is the same

\

as the number oftpevelogéental Objectives

.4.«’“’
for that Goal.¢,
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Filling ovtbthe Rat{hg'V 6. Continue\in fhe same manner uptil (/\\g: ..

‘Form, Continued the child has been rated on all of -

| the Developmental Objectiﬁes for.the
Interpersonal EffectiVeness\boh;in.

- . .. ! -

-~ At that point, it is neceSsary to find

, 3 - PR v Vs ) .
: . “va Domain Average‘Rating for the child. ™

f .
1

" -To do this, sum the ratingh the - //
N\

a
Developmental Objectives, divide by
the total number of Developmental
» ' XObjéctiveg_and record the Average Daﬁ:;

Rating on the blank nrovided for it

. . \ on the Competency Rating SéaleMFgET.
i“)~§#ﬁ§a e By That is found at the end of the ratings ? 7
Wy 32 './"1 TS e - . S //

for that Domain. The Average Domain

Rating will be recorded on the Classroom

e

e ' Profile. Rate the child on the other two
: ~
- Domains in the same way.
t.
. P, It is now timesfo transfer the
: < N

. Rating to the Dévelopmental Profile
graphs. Firs;, fill out the infor-
mation dn ;He cover sheet of the , 1

N - ! DevelopmentallProffle. This includes

b

the student's name, birthdate, school

;nw]ruﬁi)o]!aistrict and locatiops S%Fn

- : ~65-
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// 3 ' ' - .
Filling out the Ratjkg\ the line beside the appropriate grade .o

] —
Form, Concluded \\ - level and fiI{/In the current date. ’ .
. P e

~

A 'fh\iﬁ? case of ‘a prerating and ;osgrating,'
v extra dates and sigqatures may be croﬁﬁgd.
in. bécate the sheet for the Thte:pef-
sonéi Effectiveness Domain.’(Locjte

.tl-‘propriate gr%level graph on that

sheet. Phace a dot on the intersecting
lines of the Goal letter and the aveyage
N ) Goal rating for th?t Gbal on the 3hart. ﬂ//
1“ Co- _ This is obtained from-the Qompéféhcy . ;q
o [/i ‘ Rating Scale Form you jugi compfgted.' Graph

the othef Domains in the same way.

 Classroom Profile The Classroom Profile may be used_in
' &; - tho ways, It may be used gt the end
~f \\ ! 4

’> - . » of the school year as thé rater rates N

/‘\ /. ) \ X

the“children. It may be used’by a

v€ather in the fall as he or she makesg
¢ r

vearly plans of a new class. It may be
L] : /

\ tompleted from the end of the{{eér

ratings or from the preratings of the
current vear. 4 s

A ,*‘ 4 The Average Domain Ratings for each

v student in the class are used for this

\

Y . ‘




- R . ey

- ’ . . . . tg

Cldssroomr Profile Profile. Several Classroom Profile "
' . ) £
Conclude . Charts may be found in the Appendix . .
v of #is Manual.
7 » |
\\\;/ - Refer to the following page for an.
; éexample partially completed Classroom ¥

Y j/ o . Profile Chart./ , -.,[~»- I
| To use the Proé&ie, complete \the
"identifying information on the page.
Each graph represents one of the three
Domaiﬁé: Interpertonal Effectiveness,
- Work and Life Skills,sanﬁ ﬁife Career
Plang;ﬁgfv Enter the children's names,

in alphabetical order if you wish,
o : . L

/ - on the blanks beside the graph.
ke «Place a dot at the intersection of the
. §

child's name and his or her Average Domain
Rating ( 0 1 2‘3) for each Domain.
When all children's ratings have been

‘ recorded, draw lines connecting «the
4 * :
dots for each Domain to give you a
pr5?§le of %bpr class' standing on

§ the Career Guidange Skills by Domain. 9

R o ®

-
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COMPREHENSIVE CAREER GUIDANCE
COMPETENCY RATING SCALE

Classroom Profile .,

T *ew- Year _77-17§

-

)

FSE

Daté ’ N. AN .' f.’.

14

( Student'a,Némea{' : 1

. DOMAIN

DOMAIN
II1

II ¢

0123

- 0,123

;;Ii L

@

0123

¥ '

fth Grage
r

AN

i v
IR S R AT R

pai A

]

1
2

3

4.

5. ,
6. :

7

8

9

f_

INTERPERSONAL EFFECTIVENESS DOMAIN
WORK AND LIFE SKILLS DOMAIN
LIFE CAREER PLANNING DOMAIN

DOMAIN I

DOMAIN IL

DOMAIN III -
’/

-6 8-

[l 2T

(V]

“ D
1] .

r
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El ”" - \ ’ \r ' . : :‘." ’ ".j,
, . L " SAMPLE I ) o

COMPETENCY RATING SCALE FORM '&cle one)
m Inlorpononal Effectiveness Do
T ‘ Grade 6
A Student's ngﬂm.dg‘_ﬁ_ﬁ*p_.u _Gmg_ﬁ_:&g.shgm
’ thlng 80.10 o
, _ . F i +— } -
—~ *~  Minimum Funcuonal Mastery * @/
7 . No . Level " Level , Level” %
' : " Competency Competency Competency Competency
- 0% 30% _. 60%. 90%

Directions: Circle the number of the Rating of the student’s performance abllity for each
Objective. Determine the average ability for a Goal by dividing the sum of

¥ | scores by \Ve number of Developmental Qbjectives.

" Rating Avor:go

_-A. Human Relations Skilis: Behavior Affects Behavlor -
1. Actjshe Atfect Behavior * 0120
2. Rblationship Between Actions and Responses 0133~

B. Human Relations Skllls: Friendships

1. Making and Keeping Frleddshlps ) 01@3 L
2. Effectiveness of Thelr Own Friendship Skills 'y 01@3
C. Human Relations Sklilis: Expressing O‘plnlons and Bellefs -
1. Mofhoda of Expression " : ' 01 @3
2."Tholr Own Methods of Expression 0@2 3 .5
D. Human Relations Skiills: Acceptabie Behavlors in Groups -
1. Relationship Betwsen Rights of Self and Rights of Others 013
2. Characteristic Ber;avlor Patterns ‘ 0 1@ 3
Y
3. Behavlor in Group Interactions 0@ 23 .66

69~




. . i /
. ) s

. . s Y 7 )
*E. Relating With Signlficant Others: Compaetitiveness and Cooperativeness
: I 7 ‘ .
1?5"00:9 of Cooperativeness }
2. Effects of Competitiveness ' )
3 s ~
F. Rolmlthlth Significant Others: Family Relationships
: ’ »
.1. Process of Establishing,Etfective Family Mtlona_hlpa
G. Seit Validation: Worthwhlieriess
, T o
1. Activities | &
2. Pdradnal Characteristics ‘
’ ‘9 ) u \\x.\ .
H. Seif Validation: Controi Over Self an\g@nvlronment )
1. Control Over Seit y 0
-~ g S '
2._Control Over Envlrorya nt A )
/ " ®
1. Seif Vaildation: Indiyidual Differences '
l/ : *
1. Behavlor Pattefns and Abllities in Self and Others \\
/ ‘ *
| ‘ -
» ki
. h
. 1
Avgrage Interpersonal Effectiveness Domalin Rating
o
7
W b N
)

© 1977 Georgla State Department of Education
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b . - DEVELOPMENTAL PROFILE: INTERPERSONAI. EFFECTIVENESS DOMAIN
e | it 2
Stixdent's Name S “ ﬂs \ |
| klndergarten ez Elrstrade Year: '13 Second Grade Year: '74

VIV
Dl“ 11 o] LY

- 4
BCDEFGH/ "ABCDEFGHI
) d \ ( i UA‘ , "J 1
Third Grade| - Year: 15 Foufth Grade Year: 76
A .
} ! | 1k 3
. /]‘\
2 — 2 1 .
M
! . 1 \ ‘
) | (] LY o J
A/BCDEF)GHI "ABCDEFGHI
, g
v \ Sixth Grade Year
’ 1
2
L
}
1 )i ‘1
0r

0

Fith Grade

L

ABCDEFGHI

| Year: "77

— 70—

ABCDEFGHI

I/H‘ f
77
3 / ¢ //
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USING THE RESULTS

OF —-mime
. \

THE RATING SCALE
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~

usénc,'mz RESULTS OF. THE RATING SCALE : -
. | \
The Rating Scgle and the process of i?ting the children with it

have been Ehoroughly eXPlaiﬁpd You are now, no doubt, completely

7

fanilia with the Goals, Developmental Objectives, and Competencies listed

in the Skill Level’ Criteria. It is time to address ‘the specific value
. = .

. Fas . "
and use of the results obtained' through use of the Rating Scale. Your owﬁt

familiarity with the Skill‘Lgvél Criteria will suggest'unique uses to you * °
in your owm situation. The onlowing ‘suggestions are meant only to

supplement yOUrs and to present broad uses’ that could be employed by whole "

schools, school di?tricts, or states. . . : Y o
. K -
: - . ' X ) . R
'Curngnt and Immediate Use of Determzae ipdividua% student strgngths\\‘ (<
N o s " . . e J
" the Results o and weaknesses in Career G \ande.,iyR
Y
A Plan immediate curriculum changes for an
. - * . [
1 , J
. individual st t. ’ N
‘e - ' : ’ M A ;
v p . . Determine the strengths and weaknesses (/“//
U o : ) ) ——
. of i/;lassroomigroup in order to plan v
! . A > - N ¢
! ,. , . . .
//// . .7/ ' . éurriculumiadégtations to -meet tbe needé<§
e < , , - ’E
2 . . ‘.
&_ : of the group. ‘
; : ’ é o 9 -
S * Monitor individual an%ﬁgroup gﬁogré?s. o
® . S ‘ . ; e | -
_&\ TNy . ~ - , * I d
Fufure Use of the Results . There are no standardized guidelines for

% A A \

- 4rthe evdluation~of'§tudeﬁts' inii;poration

ofafareer guidance concépté int

N ' X

thefr“



} . t-%? . l, . o i

Future‘Usé of;tbe '%, lifes, Therg: are no'égg standaras for - v :
Resultst Cgﬂtinhed v —:\,\ A ma;tery. This void leaves%oﬁen the neeqv
| IQ 'for'establfShing the levels that can M
: realistically;be_exﬁe ted of chila%en , v
in vafiodstgrade levels, pf'varidu; -
ages, of Yariou#.soc;o:économic'
‘stdtus, of various abilit§,7e£c.“
ConscientiOUSVuse of the Rating Séale
T : . “ can provide empirically;béged expecfaﬂéigs,
,-l“ h | ) ’ develobmental stagff/{; career education S

\‘§~4, . o
sound basis for the

concepts, use

sequencing andymodiffication of the &

- \ . o» :
o , ~ curriculum, J;;}g basis for determining

the methods of judging of student mastery..
\\. . . - U - N .
For example, some decision needs to be .

[ e )

' . Y » T . .
\ - made regarding the yse of the objeg;ives B

»/ stated by developmental levels should all
. : h ®

. PR ) be taught to"a11\gradesﬂ}n that,

- developmental 1le él or should they be
o *
‘spécified to bd)taught at specific

- grade levels. , ;

A Guidance Department or Curriculum

. " ‘Director in the school system may want to

) : T
’

. S
,f L
N2

‘\/‘

7
7\ .




-from April to April. It ca\ﬁ! very -effective iffused tok:ndividu f{ze

. \xnd 1life skills for"both teacher and stu *nt ‘and to ringAinto focns thﬁ;

)

AN , R _ o | y .o
Fnture Use of the systenatically gather the results ofi '
_ -Réguize, Conclnded thé‘Reting Scale in ordér to essess needs‘Q
g :‘ e ' ‘ ‘ cﬁ%etudenté"at'different;ievels/and
k} - . , ) -.' " te e;tenlidh schqg}lwide E¥pectan6iﬁc
S’ RN A ‘ o _ : .-

_2 . - . s ‘ o ce

- -

) \ - ) * * 2 o
- @

The Competency Rating Scale provides a set of guidelines fqp the in-
. fusion of career guidance concepts into the school curriculum\‘.lt can onfy

rbe as effective ag t

se who ‘ugse 1t alloqzit/to be.» It will‘%e inef'
th

if nerely regarded as an xerciseﬁ;ith results‘hidden in filingl;

instruction, enrich classroom activities,’ enhan

\

Se'an‘exciting new tool in\the ha d cators who wi h to grow a.-‘

/ .
their studentssbecome more éffective peop

for students in career guidance concepts.
Xt g AR

I
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COMPETENCY RATING SCALE

. “. .,. Cross—Reference Chart
3 The following chart presents a; cross—reference of the original Georgia
' oal classification with ,Lhe goal clasqif{cation tha5 is used Lp the' Com-

plehensive Career Guiddn(L Program. Under the Georgi Goal Classification
Sylatem column below, thc numbered goals are those used.by t Georgia ..
Stdtewide Testing Program (Georgia Criterion-Referenced Test®). The lettered
goals are those that were added by the Comprehensive Career Guidance Project.“w¥;

!
Domain , anI_Class}ficatidp Systef ‘Georgia Goal Classification
. ‘ ) ] , . : —S-Ls_tﬂ n <

jd

N

_Intérperéqpal

"Effectiv76éss
. s

HIQmMMDoO >
13
=NNMOODOmD W

L}
P
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COMPREHENSTVE CAREER GUTISANCE
COMPETENCY RATING SGALE

-

=77 .

. N N
- Overview Chart R
v » : . ° S‘#
- Kindeggarten,- Sixth Grade . —
[ “ .
e . U
_ A . .
“ - \. . v B '
DeQelopmental ’ ‘ )
Level K-1 2-4 . 5-6
. ) . . - . ‘
- ~ . — — .
Interpersonal ' 9 Goals, 9 Goals™ 9 Goals ..
Effectiveness 14 Obfectives 17 Objectives 18. Objectives
Domain 76 . quﬂtencies 97 Competencies 101 Competencies
< N )‘!\;L .
. ;,.'?,‘» » «
Work and Life 11 Goals ~ , 11 Goals 11 Goals = '
-Skills Domain 22 Objectives 27 Objedtives .| 17 Objectives 'f\w
< 55 Competencies 75 Competencies 39 Competencies
‘Life Career 10 Goals 10 Goaié, 10 Goais 1o
‘Plannigg “+ | 16 Objectives 22 Objectives 17 Objectives :
Domain C . 64 Competencies 121 Competencies | 116 Competencies
. N : % .
. Developmental 30 Goals 30 Goalls 30 Goals
" Level Togals 52 Objectives 66 Objectives 52 Objectives
- jﬁgL 205 Competencies 293 Competencies | 276 Competencies
-A"‘, N . . ) ,,. .‘ ' ’ \
4‘ “‘ “Togal: 30'Goa1§ *'170'0bjectives **774,

Competencies
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.+ ' COMPREHENSIVE CAREER GUIDANCE

GOALS -AND DEVELOPMENTAL OBJECTIVES

QVERVIEW g

KINDERGARTEN THROUGH SIE&H'GRADE : "‘ o

D()MAIN'ii 7INTERPERSONAL EFFECTIVENESS

The students will be able to recognize that thedir behavior toward
others affects other s behavior toward them.

K-1: 1.

2’.
2-4: 1.
- 2.

a 2

The students will be able todemonstrate an
. of making and keeping friendships.

Kflz 1.
Z-d; 31 N

2,
5f6} 1.

The students will be aware of the various 1nterpersona1
relationships in their‘%ives .

The students will be aware of the differént types of
respanses they use in interpersonal relatioqghipSc.

The students will understand the different types of
responses they use\in interpersonal relationships

The stuqﬁnts will be aware of how the ackions of others" .
affect their behauior 1) /o

K.

_ The students will be aware of how their actiods affect

the behavior of others. -
: 7

. . ’ = LI

The students will be aware of the relationship betweén Y

actions and responses. =

The studentslgill'be aware of the skillsEand characteristics

‘that make up a friendbhip.

’
4,
v

."" The students'w111~undérstand what skiils and characteristics

make up a friendship. ‘. ; S

' . . i : ,‘r' . 0“‘,.' Q
The students will be aware of the process ofq§aking and
and keeping triendqhips

13

The &udents will understand the process of maklng and :

keeping fr1endsh1ps : —— - . s
. S P ‘0_
“ s \
L]
-78-
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Understanding of ‘the process
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4 .

ST ’17 2.  The students will evaluate the effectiveness of their

¢ : + own. friendship skills. )
C. Ihe»afﬁden%s will be-able to demonstrate an awareness of the _
. various. methods, of expréssing their opinions and beliefs. N
. . 1 ] . : :

K-1: 1., The stgdents win be aware of different types of responses.

; 7 2-4%; 1., The students will be aware ef what constitutes an opinion,
«Q ; " & belief, agd.a fact. ‘ : ')
, ' 2. The students’wii§ be aware that, all people have
. ' opinions.“and bellefs. - ‘
3. The atudeﬁts wili be aware of the varioup methods of
expressing -opinions and beliefs.' '

5-6: 1. he students will understand the various methods of
xpreiji2§/6binions and beliefs.

2, The sfudents will evalul;e their own methods of expressing
. ( opinions“and beliefs. '

D; The spudents will,be able to identify soci!ily acceptable behaviors
occuring in a gro;y/situatibn. N '

Kil; 1. -Thelst§dents will be aware of various group situations.
. * ' : . .
2. .The students will be aware of those behaviors.that help
or hinder group cooperation and effectiveness.

@

K

or hinder group cooperatign and effectiveness’,
P : . g
L q ' 2 L] -
‘ ' 2. The students will be aware that those behaviors which help
. the group to function include observing the rights of .gelf
- , ~ and others. T
' q Ry . "y . .
s~6: 1. The students will understand, the relatienship between the
rights of self and the rights of others jin group situations. .

' I‘ v L. . ’ )
2-4: 1. The students will undersf?ng'those‘behpviofs that help

. -

2. The students will 'be aware of the characteristic behavior - . .
patterns (roles) that develop as a part oftgrbup.intéraction.

iy

3. The students will be aware of their own behavfors in group

interactions.
, . ) >
. | - . . ! .
H . A . ,
. ’t} . ‘ P . : o
ia.% , N . ‘ v N ot
. .
. - “' d _'~‘ "
. ., .
- % ¥
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g . .

: E. The students will-be able to recognize the qgfects of competitiveness
snd cooperativeness with both peers and adults. S

. » Kr}: 1. The students will be.awarf of what constitﬁges~innquativen§és.

2. The students will be aware of wﬁat constitutes competitiveness.

3;- ?%4: 1. The stqdépts wiil be aware of the results of caopérativeneas;
e 2. The students will bé’awa;e of fhe results of cémpetitiveﬂsas:

5-6: 1.% The students wilitundérstand the effects of their

s S c00perati‘§ness with both peers and adults.’
.2." The students will understand the effects of their com~
«g '_‘petitivenbgs"with both peers and adults.
w s 3. The students will be ‘aware of the differences and similéx!tiés
"  between competitiVeness -ani cooperativeness. . oo
. : ’
N ] . .o
F. The students will be % to recognize the value and process of >
establishing an effgbd‘ ‘relationship with their families.
vE-1: 1. 'The~s§udentsawill be aware of the rolés of each 'member !
N of their families. ' ’
2. The students Qill be aware of their'family,relgtionships;
- 2-4: 1. The studentsﬁwiil be aware of the process of éstablisﬁing
. ' egégpqive family relationships.
. . g " e .. oA : .
5-6: 1» ,ng,siudqnts“will understand the process'ofgeétablishing“
- o - eéffective famjlyrfelationships.' v >

2. ‘TFhe étﬁaents’wilijze aware of the results that come from
having effective" amily relationships.

G. THé stddents will be able' to adhigve¢f§e11ngs of worthwhileness.

"
b4 -2

Kyl: 1. The students wilk be. awarggf factors that distinguish
. L self from others. . : ’

- B . ’ fj * LA ' . \
.2. The studehts will be aware ,of feelings and éﬁbir causes. .
2-4: 1. The students will be awarelfof the activities they perform ‘.
I that make them feel wogthwhi}g§< o DA by

¥ 4




2, The students will Le aﬁarc,of personal characteristics
that make them feel worthwhile.

: , i : . : *
y 3-6: 1. The students will be aware of methods of attaining feelings
of worthwhileness in relation to other people. -
. 2. The students will understand their own feelings of :l/ i
worthwhileness:. o - e ,

H. The students wfll be able to recognize, that they can exercise some
control over themselves and their-‘environment. C

.
K-1: 1. The studeénts will be aware that they affect th§2§s and
. : others around them. : B
e ; » - X .
2-4: -1.% The students will be aware of situations where they have .
) " some control over themselves. ¢, -
ey 2 The students wili be aware of .situations where they have ¢

B 0 *.*-’_ some gontrol over theéir environment, 3 !
- 5-6: 1. 'Thérstudenﬁs’d&ll"be-aware of factors involved in the
rbIQFESS“Of Eontiolling_themselves and their environment.
v 5 "—"v oL :‘v“‘.‘,ﬁ . : ‘ -~/
I. The studentes.witl be able to dedbﬂétrateran understanding'tﬁ.ﬁhall
" ‘h. individuals, including themselfges, have different and varying personal g
! characterigtics and abilities &Rich distinguish them from one another,
and that certain of these characteristics and abilities may -change

from time to time. <. v Aas
v . JRv :&,1:
. = ! ! ‘ Ve . R ) ‘:- *‘\F-
K-1: 1. “The students will be aware of ways that peoeii‘are like‘*‘fﬁ
) .. -and/or diffferént from them. ' e .
[N L ] o C 1 A R
. . 'g,,,a 5 3 N . . m Lo - .
Tl 2=4: 1.\j§m Btidents will be aware of characteristic ‘behavior -
Te M Hpaptgrﬁj and abilities in other'individuals . and in self.
. ‘ 5-6: 1. 1The students will understand qbouf changes that occur in .

. . characteristic behaviors and a%ilities of self and/or
: otheérs over time. y :
. ~ . ,

P ' i, \. # * .
LT “Wuy .7 - DOMAIN: WORK AND LIFE SKILLS

ngery sl DT DOMING HgRe w0 s
T4 : v . R N . \
- .

"‘ “, '. 4 \-"-g' S . B ~ - ’
,4,: :Thgfbgg;éh;s;yillvﬁéuable\to identify ‘consumer skills that are used
* Indatly living. R : .
R % ' ‘ { ‘ . e
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c.

1

K-1:" ~1.- The students will be aware of what a consumer is and

‘2=4:

5-6:

whﬁt he/she daes.

1. The stgdénts will be aware of the consumer skills that they

AN

The atudents will be able to identify the relevancy\lk school subject
natter and other school experiences to community, home, leisure,
and-occupations. , . ) ™

-K,—l:

2=4:

uge in their own daily living.

1. The students will understand the various consumer skills
Athat are used and needed by different consumer groups.

.
'l. The students will be aware of the school academic and .
‘social expeggencés at. their grade 1eve1

2. The students wiil be aware-o£~how school academic and
social expériences relete ‘to-the activitiee of family
members in the homé. ¢ : .

1. The students 'will be aware of thgwschool academic and
social experiences at their grade 1eve1.

. ] F
2. The students willunderstand how school academfg and

- social experiences relate to the role of citizen in the
community. ,

1. The students will be aware of the school academic a&d
social areas at their grade level. . T,

e

’72. The students will understand hew school academic.and social

areas relate to the role of worker on the Job.‘

?

‘3. The students will understand how school academic and
,dgégocial areas relate to the leisure participant.

The students will be abf;—to recogni%e that others depend on them -

in helping perform-a task and will be able to identify situations in
which Peerds d2pend on edch other to perform certain -tasks,
adR K

K-1: . 148ffe-students will be awarej of activities in which they

. N, Participaté ) o { /?
2=4: 1. The students will be aware\of activities in which others

- . need their help, ¢
. d.
R ¢
i L
I A

C.

.

%
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The students will understand situations where people ‘are )
dependent upon each other to accomplish a task «
L J

The students will be able to-recognize the value (personal rewards) .
vhich comes from a task well done. . ..

) A L SO : . -
K~i: 1. The students will be aware of tasks that they are able to
accomplish..

5-6; 1.

¥

“2-4:J 1. Of the tasks they are able to accomplish, the,stu nts will
be aware of those they do well. Co “
‘ R . .

The students will be aware of their peﬁponal
-~ successful task accomplishment.

The students will understg‘ﬂ the personal rewards available
when a task is done well.

E. The students will be able to recognize, that tasks have a purpose and

that steps are followed in completing a taskw .

K-1: 1. The students will be aware of tasks carried qut by themselves.
- i - . ¢ .
2. The students will be aware of the purpose of those tasks. =
carried out by themselves,and;bthers.
2-4: 1. The students will be aware of tasks carried;put by themselves
and others. .. 5
. aﬁiv 3
2. The students will understa% the,;purpose of those tasks carried
,e} out by themselves and others. . . .
[ | . . .
’ } 3. Theé students wi#ll be aware of theAlnﬁor processes in task -
accomplishment. : . Y
5-6: 1. The students will understand the major srécesses and the !

W

steps involved¥in

3

task j;;omplishment.

The students will be able to recognize certain pérsonal characteristics
that are related ko job fields.

K-1:-

i.
1.

2.

’

The students will be aware of various jobs.

The students will

>

beu

%,
P

‘The students will be awaxg of various jobgcatégoriesu
. ," R

»

Ll
. \ 0
A e
A
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‘ o | | ‘v ): . | | .‘.-

. The-students will\ be“aware othow-some personal characterisjics ~
"N

can relate to job fields. B
. N , ] -~
5-6:" 1.5 The students WATT understand how some personal characteristics
‘ relate té job fieIHs.
*o 2. The students wiIlkbe aware of the importance of the. relationship
’ between personal characteristics and job choice. .
, . 5
G.  The students will be able to distinguish between work and léisure time,
-~ activities.. _ . _ Coe
K-1: 1. The students will be aware of what work means.
' 2. ' The students will be aware of what leisure means. . . o
P 3. The students will be aware of various work activities.
4, Ihe students will be aware of vatious leigure” time activities.
2-4: 1. students will understand the difference between work . .
and Jeisure. .o - i ( Y ‘
2. The students will be aware of various work roles. s '
3. ;The_students will be aware of various leisure roIes. s
4. The students will be aware of how their work apd leisure ™~
time activfties have/are/and will change.
4 .
: »
5-6: 1.  ‘The students will understand the similarities T
differences between work and leisure ttme actt
- H.  The students will be -able to recognize th t respect is due/to

K-1: 1. The students will be aware of the work rolés of people
L . around them." Y : o -
2. The students will be aware that each work role has a purpose..
3. The students will be aware of)the meaning of respect.; .
2-4: 1.” The students will be awarelbftthe.pu{poses d?;verious work

roles.

-84- 1
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- 3 : . . oo
2. The students will Enderstand the.effects of quality workﬁrj(
. F .
3. The studéhts will be aware ‘that respect is due otherd for, =

{ A work that 1s well done. N , .’
5-6: 1. The students w111 understand the purposes of various work’
- © '‘rqles. - . ;q_ . :
" RN . LY j
. 2. The students will understahd that respect is dué to otfrers’
P ' for work that is well done, regardless of the nature of that

wo rk. \ -
The students will be able to recognize that a11 people perform ‘some
‘type of work. :

K—l. 1. _The sfudents will be aware of what work means.

&
2. The st}}ents will be auiri/of varjous work activities.

'\r-;~ 3. The students will be aware that familydnembers work.

: . — . 3, 4
2-4: 1. The students will understand what work means.

2. The students will be aware of how they and other students Y

~work. .

5-6: 1. The students will understand various work roles and activities
‘ performed by others. .

s
s

J. The studenis will be able to recognize that work roles may change during
one's career or that a worker may have multiple roles at the sameitime.
T & -
2 K-=1: 1. The students will be aware that change does take place
> . ’ throughout their Tives.

o

' 2. The students will be aware of what a worker 1is.

2-4: 1. The students will be aware of what a "work}?ole" means. ’
/‘ : ! “
2. The students will be aware of what cgnstitutesia carecer.

3. The students will be aware that a change in work‘roles can
" take place during one's. career.

5-6: 1.- The students will understand varidus work roles and R
activitles performed by othets,
3]
q . g (-)\_!;»
x .
- ¥
-85-. t '
‘-‘ . s
* ~ LY R . - . ¢ a
i 4 . -
* ’ 3 -
N » '_f‘ 3 ° *




. . . v - . . P .
- The students will be aware that a worker may'ﬂEVe multiple
' d_ roles at’ the ‘same time. ‘
L
K. The students will be able to recognize that ﬂhere are fqmilies .
. (clusters) of jobs which relate to one dnother and that ‘one's :I.nterests

F oo andihbilities can relats to several JObS as ja regult. P
v - A .
. . 7
v ‘1 K—l!' 1. The students will be Awa}e-of various gzbs.
by .\-’ - A) BN -
PR g N .
Jeoo 2# The studats Jzill fe awase that‘ some jo.b fields
B r-e '<oth T job fields.. X ‘ ,
Y - ‘ )
® R > YIRS The students will be aware of. various job clusters. P
: 2. The students wilI understand that some jobs relate to other
— ' jobs.ﬁ :
. . . 4\‘"'“v‘ b A >
3. 4The students will be aware of how interests and abdlities
hp;'.:relafe 5 job clusters. .
: i )
5-6: 1. The studbﬂts will understand how interests and abi&ities
' relate to Job clusters. -
g - 2. The students will be aware that infﬂrests and abilities
’ K can relate to several jobs. ’
f ‘ v v ‘
AR  DOMAIN: LIFE CARE R“PI;AN_Nluczg.f, _ .
- : . - o L Ve .

A. The students will be able to recognize that attitudes and values
dffect decisions, actions, and life styles.
K-1: 1. The students will be _aware of what attitudes and values
are. . SO ,»r,_,
U + 2. The students will be aware that artitudes and values exist
: for everyone. . v
N LY
N . , ,&1 .

2-4: 1.  The students will understand whatraftitudes and values are.

- 2. The students w1ll understand that -attitudes ,and values
: exist for evegryone. .

3. | The students will be aware of how attitudes and values

affect decisions and actions. -
I R
-
& 'T): h -
Y
v . s
o » -86- .




§:! . r. - N . . N ‘J '; :
.5=6: 1.~ The.students will be aware of'\various life styles.-

2. "The students will be aware of hoé attitudes afd 'values

v

affect decisions and life styles. - v -

.QNF"Ba~'$he‘stud nts will be able{co recognize that they make decisions and ,

.. -that. their.lives are influenced by decisions made by themselves and
- . 5 O - . 4 B ! ! i &« ... - .
/T m by orpefa. e Y et » ,
- . . .‘- : hd - v . N B

- K-=1:- ). The Students will .be aware of what decision-making /means.

2. The students will be aware that everyaae nakes d isipns.

2-4: 1."Thg stddgnts yill‘be aware of the decision-making process.
. 2. The students will bé aware of how their lives are influénced R
"~ by the derisions they make. . :

. 5-6: 1. :The studentis will be aware of how their lives have been;
are and will be influenced by the dectsio‘s they make.

2. . The students will be aware of how their lives are influenced
by decisions made by others. - o .

C. The students wili be able to recognize that there can be alternative
decigion-mak;ng courses, with differing conseqd&nceé.' ’

. K-1:, 1. The stuquﬁs will be aware of whg&;décision-making Ineans.

. . 2. The students Qill be aware that everyone makes decisions.
2-4: 1. The students will be aware of the deéisibn—making process.“'

-- 2. The students will be aware of. the relationship between
decisions and consequences. : . '

5-6: 1. The dents will uﬂde;stand the relationshiﬁ between
altly ive decision-making courses and consequences.
. 2\ The students will understand about’ the choices within
. _ ' decision-making courses and their differing consequences.

-D. The students will be able to recognize that "planning'" leads to more °
effective performance thgn does chance or "trial and error" approach
. to a task. e

-

n K=1: 1. The studentsfw 11 be aware of the planning pProcess.

~ = N L ” -~
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. 2. The students will be aware of the.trial and error approach .
' t?atask /«., Py

. . .
~, Lo b “ et - . -
- . .

i vy

’ -; 2—4 li‘ The students will understand the planning proceaa; X L

. ¥ oa. Thq students will understand the trial and - error approach

x /\3 " to ﬁ@ask o R . ;o
L 9 . - . . S _ .
€ 3. Ihe studedé: will understand the similarities and differences

. ’ between the planning process. and the trial and error process
. "n, task accomplishment.(’_ : _ o -
5-6: 1. The students will understand th e planning process is
‘ a more effective approach for tas¥accomplishment_than.trial

and error. : :

. e . . &
.

4 P
[

E. The studentg will be able to demonstrate effective 8study and learning

skﬂls. ! e . . * » L ~ .
Krl;( 1. The students will be aware\of.what constitutes effective
R J study and® learning sk:l.lls. L. ‘ ' ,

»

"2-4: 1. The, students will, und*};tand what constitutes ef*ective
: study and learning ski ) ,

° N e\
" 2. The students 11 understand how their effective study skills
P apply in a study situation ' .

e

‘56 1. The students will be aware of‘ﬁpw ﬂheir effective study
skills combine to form a study system

Y
-

, =%2. ‘The ;tudents will understand the importance:of developing
. o their own effective study,system. . , s
‘F.  The students will ‘be able to.emplgy llstening th speaking skills
that allow for involvement in classroom discussions and activities
\ / A 5
K-1: 1. The students,will be aware of listening skills and how tor - °
&\Kk use them in the classroom. . . )
' a 2. The students will be aware of speaking skills and how to i
" use them in the classroom. ‘ -
,2-4: 1. - The students will understand llstening skills and how to
use them'in the' classroom.

..
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k,-.gi -_‘AIZL s _nl . - el 3' s -,'?i 2l Vo
: S 7 ‘ 4 N
. "2:; The students will understand speaking skills and how tb O S
- _use them in the classroomh_ : . T T
. 56T 1. . students will undérstand the appliéations of ligtening
7 gKills -and .how to-. use them tn the~cIassroom. o oV
‘ X . .., .
2. The students will understand thé applic tions’ of sp ing
L skills and how to use’ them in the classtoom. . - - -, Lo

,w .
Q

G. The students will’bé ‘able to realistically evaiuate ability, progress, A2
and n.thods of improvement in various .subject areas. . s :

-

-~ - -

e BT
Krl: 1. The. students will be awa>E)of Va{ioué methods of T oL
- ‘evéluation. » L ot
2-%: 1. The students 5111 understand various methods ‘of evaluatidn. ..
Co- “ Py - T
N . 2. The students will® be aware of various mlthods of improvement -
S B iﬁksubject areas. = .. . R

: U ’
-56: 1., The students_will understand- how ‘to apply variqus methods of 'g
-+ evaluation in. determinihg ability, progress, and, the SR
. effectivéness of- methods of improvement in varioqs subject .
" areas. @ - L ’ o L i -
H. The students will be able to iecognize hoq individual abilities aid
. 'in accomglishing different tasks. -, . .

° ~

. K-1; l. The students will be. aware of the abilities of ;hemselves
' and'others. N . &

+ . . .

2-4: 1. . The stugents will be aware of the development of abilities

in themsglves and others. : Al Sl . ».i{:
. 2. The students wil\\be/awﬁre of how the a‘[litieé’of themselves j,
. and oti@gh's can contribute 2:0 the success ‘of daily routine 2
J . . AY

*  5-6: 1. The students will understand how individual ability differehces
contribute to the completion of speﬁific tasks. ’

) . ¢ ...
.

I. The htudents wall ‘be able to recognize that learning occurs in4ell
types of life 31tuations.“ T o e

-
' )

A

K-1: 1. The students will be aware of what constitutes learning T
, E > J V ! . u.v ".%

2, " The students will be aware that 1earnihg takes‘plaCe in their
daily lives : v , Cose T 7

>’ v




" R .- : .,-. L. . . . -
2-4: 1. The students wi11 be aware of the various methods of
' leqrning.t ' o .

2.~‘The“studentsewi11 understhnd about various situations in their
.- g¥m_ 1ivesxwhere learning takeéﬂplace by different methodﬁ.

~ o \ . .
k s ¥ ) v e

*5-6: 1. The, students wi11 understand the learning process. :7

,2.;-The stud&nts'will be aware of‘the learﬁing that takes e

N
o place in’ the life’ situations of others ;- (‘ﬁ -
: { . - ’
I The s'udents will be ablé to appreciate the value bf clariﬁyingrgpd
expanding their iﬁt;rests and capabilities..<-. ; . R
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