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PURPOSE , ‘§ -
The purpose of the Competency Rating Scale 1is to provide'guidelfnel
. to teachers for the infusion ‘of career guidance concepts into the dpi€¥: )
scHool curriculum in a devefopmentally sound manner. A familiar annlogy
to a rating scale is the daily process a teacher might use in Judging a
child's reading skills: ’ - | ‘ .
i Doas the child know the vocabulary in today's story? - . o

Does the child know the meaning of the story? T
Can he/she name the characters?
Can he/she state the main idea?

It may seem overwhelming Eo be adﬁed to add more to the currigulum; actually, °
career guidance concept; are being taught by teachera whenever they en-

courage communication between students, stress the 1mportance of study

-

"skills, discuss work roles, and dozens of other thinée teachers do every ..

. - ’ h ’
day with students. N A

i
1 LI

The Competency Rating Scale is merely an attempt‘tojorganize'the

thinge students need to know to be effective people. When used as auégeeted, )
it ehould be a valuable tool in allow%ggjany teacher to be a better teacher;

it is a way of organizing and keeping track of the skills each student has.
developed in nonacademic areas, what students nee;*to 1earn, and what they

have already learned. It 1is organized developmentally so that the comparison -

—

of individuals with peers 19 easy; comparison of one group with another is
.-.also encouraged. o w// - v ,’ C
The Competency Rating Scale 18 not & test. It is a set of guidelines
: ~ e —— '

for use by a teacher. It has been left %lexible to allow the individual

-

iy
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" tegicher or‘rater to devise Q%s or her own performance indicators to

e

34 -

detetnine a egzigla level. of development in career guidance skills.

Exanplee of agtivities or situations in which a child's perfornance‘ )

night be observed are contained 1n the Guidance Activﬂéies section of’ .

t
. the Co-prehensive Career Guidance materials.
N " _
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_ to rate the student . suggestions for ‘use of the information obtained

[N

COMPONENTS - o
- AT

The Competency Rating Scale consists of a Rster 8 Msnual for each

grade grouping, Krl 2-4, and 5-6 and a Cumulative Student Folder ‘which

is designoa to follow each student throughout hia/her sbhooi career.;

Bach Manual contains sections describing the criteria for rating the’

-

- e ’

\

ltudents skill lev:j by’ 00npetency, use of the Student Rating Form, how '

throush the Sca;e, and an Appendix cdntaining all of the Goals and -

is on green paper,,the 2-4 on yellow, and the 5-

A

Objectives f?r kindergarten through sixth grade.‘
TheaFumulative Student Folder contains the Student Rating Form and

the Deve10pmenta1¢Profile. There are three sets of color-coded\SQudent

Rating Forms, ore for each grade*grauping K-1, 247: and °5-6. The K-1 ¥f/

on blue'paper.- The

Developnental Profile consists of a three section f?ld-out one section

for each Domain. .
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AN

A nnns-m VIEW.OF" THE ORGANIZATION o ‘ N L
W The Georgia Career Guidance @rogram drganiﬂee'the career guidance .
‘nneds of atudents in kindergdrteg through grade Elx/hnder ‘three mainr\:t
) do-ains. " : ¥ N ' T da" o

Interpereonal Effective?eee Dhmain_

4

-
e Work and Life Skille Domain . .
Y ' :

4

Life Career Planqing Domain

The etudent neede are etated in 30 comprehensive goals. Nine goals
\

cluster under the Interpereonal Effectiveneee Domai , 11 under the Work

and Life Skille Domain, aQa 10 under the Life Gare r Planning Domain. N
. / ’ 1t R
Each 3oa1 {s divided into Developmental Objech’ee These are a

’

break;down the elemente of ‘each Goal.~~They are categorized by grade,

P

. groupings K-l /k 4, and 5-%5. Here is an example of a Goal a Dévelopmental

T
Objectiv s and grade grouping categorieg: _ i '}
t, -~ ’ '
.- Interpersonal Effective ess Domain ’ y,

A. . Human' Relatione Skills: '~ Behavior Affects Behavior
’ Goal: The students will be able to recognize that their

' s , behavior toward others affecte othere behavior
. toward them. - ‘
2 1. Actions Afféct Behavior . X
) coe Developmental Objective K-1: The students will be
i C . aware of the various interpersonal relationships E[
in thetr' lives. h

oo _ Developmental Objecbive 2-4: The-ESudente will under-
. stand the different types of responsdes they use. in ;J
+ . . interpersonal relationships. v Ve k
Developmental Objective 5-6: The etudente will be aware
of how their actions affect the behavior of others. -

. Note: the complete listing of Domaine, Goals, and
Objeetives may he found in the Appendix, pages x69
-to 81, of this Manual

.
A (
A
f




. L e e e
AL
’ h * .- o )
' "\
- ’ te
- . » <

\
Each nhvelopnental Obj‘ective has been further reduced to specif:l.c

' A
Coqnt'encies or. perfomance objectivee. An ez&mple

‘ of( a ,Conpetency
' for :he Dex‘lopmental Objective K—l stated;abovet 18: . ) 4
*define interpersonal relationships. R C *
N
The Conpe&encies or performance object:lvee specify the behavior on . \\
‘vhi'ch ﬂ;r child 1is rated. Each Developme‘ntal Obj ective is réduced to - '
“ ‘. séveral Conpetenciee, a child's average performance on the;e 1nd1cates
. his/her skill level on that Developmental Object:lv\e. o g _:t_:("
" / ' - s
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“WHO SHOULD USE THE COMPETENCY RATING SCALE

The Competency Rating Scale is used to determine the(§kill level of

_-studeﬁta on the Developpental Objectives that ‘are related to the Goals

.- . <

of Career Gu*dance set forth by therGeorgia State Department of

' P N

Educa t ion . L . \ \ ’
. - {

The person who uses the Competency Rating Scale to evaluate a.

L

atudent s skill levél should necessarily be—éomeone yho is involved with
the student on a daily basis. The rating may be a’ yeari}ong process. -

The logical pereon to do the rating, then, would seem to be the c1aea~

roém teacher, in most casee. Iﬁ team teaching eituatione, the teachers
will fleed to decide at the’ beginning of the school term which etudente
. . o
each will be respbnsible for rating." ’ :

. R g / s ! e
oWHEN SHQULD THE COMPETENCY RATING SCALE BE USED

. . ; . - “1 )
*\Fhe Competency Rating Scale is designed to belused in one of two

: . . R ‘ .
ways; it may be used at both the beginning and end“of the school ‘year

-

dr it may be used only at the end of the school_term.

In.the first case, when it is used at the beginning and end of the
school‘vear; a prerating and a'postrating provide the maximum information
to the current teacher and‘to the future teacher of the etudent. The
prerating can guide the teacher in planning experiencee for the class to
enhance the areas where studente!‘.mﬂ to be incompetent in career guidance
akillef The postrating would prévidé the current teacher with some

. / .
indication of growth and might enable him/her to revise teaching strategiles



for the following year. The postratipg would also provide the future

e
J

teacher of the’ etudent with a recent: opinion on the status of the student

-

" on the career guidance skills. It would allow him/her to make plana for

teaching before the beginning of the school term. 1In the case where the
n

COlpetency Rating Scale 1is wsed only at the end of the school year, it
18 considered to be a postrating and has the same proper;iee as the
postrating described above C ; : Y

?he Competency Rating Scale Form should be completed for each
student on one of the two schedules described above for each echool term,
kindergarten through sixth gréde. The time involved for the rater will
probably not exceed two days; the process of aoeeeeing skills continues
throughout the ;ear, nowever\transfer students or those repeating grade
levels will require some epeoial consideration.

In the case of the transfer etudent, especially one transfering from
-8 8chool where the Competency Rating Scale has not been/nsed, and thus
where there 1is no Previoue ratifg for the child, the rnter should prerate
the student. This should .be done only AFTER thejchiid has adjusted to
the new school. environment and the rater has had an opportunify to
observe the child. The rating can aid the teacher in deciding how the
new student compares to classmates on the skills rated and in determining

1

any cnrriculumfadjustmen{ that might need to be made for this child.
L4

In the case of the child who is repeating a grade level, the rater

‘ merely needs to acquire a gecond Student Rating Form for the grade level




A __ -
repeated. .The years should be recorded on it to show that the student

vrepehted. The same Developmental Profile chart may be used; the new
profile tan be complefed in a different color of:ink or lead. The

lppropriate_achooi year should be noted beside the rating.

Note: Use of the Developmental Profile is fully explained on page 56.

~,

~10-

va
.



HOW TO USE THE COMPETENCY RATING SCALE
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HOW TO USE THB COMPETENCY RATING SCALE ‘ - Co
This part of the Rater s Man“al 19 divided into several sections N ¥
with the 1ntent of providing complete 1nformation in an easy—to-use
format. o | |
The sections are: _
| 1. Organization of the Skil} Level Criteria
2. Skill Level Criteria )
3. Opportunitiee for Rating Studente
4. 'Example of Test Sibuatione
5. The Rating Scale: bﬁooeing a Degree of‘Profigiency

6. The Rating Form

7. Directions for Rating Stu@ente

—~12-

-




ORGANIZATION OF THE SKILL “VEL G%ITERIA

b,

. The following eec* an outline of the E/afs Developmental

'S

-

Objectivee, and Competentiee for the K-1 developmental level The
T “!
. Goals and their Deve10pmental Objectivee and Competencies clueter undet

Lo

three Domains; Interpersonal Effectivenees, Work and Life.Skille, and
' K g ) » :
Life Career Planning. . . . ,

7

A

)y The Cqmpetenciee are really performance objectiuee or behavioral

criteria for the aeseesment of the etudent 5 ekill level at a given
\

'Developmental ObjecEiVe All of the Developmentql Objectivee and

Competenciee have been written to agree with ‘the difficulty hierarchy
- Q A

kY

_of acquiring knowledge found in B. S¢ Bloom's Taxonoqy,of Educational

3

Objectives, Handbook I: Cognitive Domain. R

.%' . .

.Bloom, divides the Cognitive Domain into the follouinguhierarchy" o
i ; . Lok
of ‘major grages: - ey {
1. Knowledge ' : o LT
2. Comprehension '
3. Application ‘ ) . T
4. Analysis °' - ' o P
5.+ Synthesis o N
» 6. Evaluation
“&he'chart below represents the' stage of cognition emphasized at each

grade level in the Competency Rating Scale. Only the first two étagee

are emphasized at these grade levels.

£
1

" : Li-13-
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& o \ '
A Stages , K11 12 (3 |4 |5 }6
N '\Knofiledge i ‘ : o o o j',;':';"'; 1.
' Y Lol
‘ a " .
Comprehension, 28

The firet stage, Knowledge, is the only one ueed in the K-l
Deéeiopmental Objectivee and Competencies. Awarenees is the term used

in :h\ Developmental Objectives to denote the Knowledge etage of

1
S

learning Such behavioral terms as define, deecribe, identify, know,

1list, and recognize are used in the Competencies of the Developmental

13 v . N

o Objectivee at this level.
The following definitionelmay be of use to the rater in both:
- understanding the intent of tge Developmental Objectives and in knowing ‘
whatlfz look for in rating-atudents on the Competenciee. '
Knowledge as defined here includes those behaviors (. . .) whioh
emphaeizebthe remembering, eitner by }ecognition or fecall, of

e . L v oo
{deas, material, or phenomena. The behavior expected of the

student in the recall situation is very similar to thr .. or
‘]he was expected:to have dur. _ the original learning si ion.
(. . . .) The process of relating and judging is also involved

to the extent tHat the student is expected to'anewer questions

»

or problems whidh are posed In a different form in the [evaluation]

situation than in the original learning situation-(Bloom, 1956, p. 62).

»

v - e

-




DEFINITIONS

1. Define :

2. Débcribe :
$

‘3. . Identify :

“i
4. Know
5. List

* 65 Recognize:

1

‘explain che nature of something or make the meaning of
eomething clear through stategent or discussion.

tell in words how a person’looks; feels, or acts, or how
a place, a thing, or an event looks. \
!

recognize as beiné a‘partieular person or thing; prove to

~ be the same as something else..

tell apart from others, be acquainted with, haVe the factsy
of something or be-skilled in somethlng

orally gelate a series of names, numbers, or words. or
‘phrases.

remembering something ds having been seen or known or
"heard before. ‘ &,

~-15~
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i SK@ LEVELI CRITERIA . ' )
N , . \ v ¢ .\ ’ &

; : Developmental Level- . - .“\\;
"w' ¥inueryparten Through First Grade .- |

A

\
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‘Note: The # sign before any Developmental Objectivé indicates that

there is a complimentary activity in the Guidance Activity
section of thffgymprqhensive Career Guidance materials.

@
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) DOMA{N: INTERPERSONAL EFFECTIVENESS T R
L i ' NI ' ' - »
N . ‘ _ . o
° A. Buman Relations Skills: Béhavior Affects Behavior ¢
- ", , - .’

] ~.,Tﬁc .tﬁdenta*are able to recognize that-their behavior toward ',
’ others af%ec%s gthete' behavior towgrd them. -~ '/

’ . . . : .- * .
#1. Interpersonal Relatignships:. The students will be aware of the N
’ various interpersonal relationships in their lives.. )
. R} 3 ‘

'*  The students will be able to: .- -

Y -

f <$\\ \'define interperson&l relqtisﬁﬁﬁi‘e.l o~ .
’ v “identify interpersonal relationsh}ﬁs.with peers. kt{‘
- - "identify interpersonal relationships with sibl*pgs. o <:\
‘ N y )

‘identify interpersonal relationships with teachers. .
. [ R ’ . .
.'ddentify interpersonal relationships with\parents. oo

- "identify interpersonal felationshipe with dther adults.
PR . N \ &
. 4

2. Responses: The students w{il be aware of the different types
of responses they use in 1nterpersona1-relatiodshipa. : éﬂ\

The students are_able to: ,
o " ‘y T a )
A  'recognize vérb&{lreeponeee.

'idez&}fy vefyéiireepOneee &Pey use in terms of quiet or noisy.
' L
‘recognize verbal responses they use.as being questions,
statements, or exclamations. IO »
’ . ‘ N N
‘fecognize that they use pleasant and unpleasant verbal
responses, ! L

3 3

L ’identify the verbal responses they use with peers.

‘identify the verbal responses they use wigh’adglfs.

e oy

-17- oo
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L

Vd

. ST T “ . o ¢
Vo L -
o v . .’-_ . ) ' e e ¢
, rec&gniye nonverbal reaponees. X oot -
, - X(i.e. nodding . head clapping, waving, etc.) IR Y
o - ’t-. v -~ . . L
. . *identify nonverbal responses they use in of quiet or
LAY hois i NS X "
.‘-‘ . v ~ _1 . ' .
IR BT recognize the,nonveﬁhal responses® h;y use, 1
»—- - ! P ‘ <4
‘ = ;ecognize that they ueg“pleaeant and unpleasant nonver] 1’
: r pbneee.n_ ! :B' P .. - e b
’ y + v ,; D . 'V “~
"
R -iQentify'thewnonverbal responses they use with peera.
., *ddentify the nonvegbal responses they. use, with adults.
N . o SN ‘ - ." & - i - \
B.-, uhm Relatione Skille' Frfien'ddhipe‘ R
o - ; (S )

The atuﬁentiawill be able/to demonetrate an undersfgnding of the A

brqpees of king and keep;ngbfriendshipe.

L r
\s, . L (\\4

s ' " ) < - .

\
1

- . Friendship CharacterietiCe.' The etudenté\w 11 be aware of the )

fbkills and characteristics that make up a friendeh§~

#

- " The: students are able to: . - .

A “
‘define what sharing means. = & T,
\ :‘:‘?h .

recognize that«eharing ie a characteristic of friendship

:

define waya to eolve probleme between two people.

J

recognize that skill in problem—eolving is necessary for.

?7f friendehﬁps. -

~h " ‘ -

C.

-

Human Relations Skille: Egg;eeeing Opinione and Ee1iefe

L

The students will he ablégto demonetrate*an awareneee of various
wethods of expressing‘their opinions and beliefe. ’

Ll

#1. Responses: The student will be aware of different“typeeﬁof

responses. -

g Ive

&




\ : _ » . o \ )
. 1. - ." ",t S, . . D . S
. ' 4 » ’ : t N : . .
- “ ~, . . ' ©
i ~J/ The studepts are able to: - - s - ’
— *- ‘ . . k4 * v ‘ -

'&efing what a verbal.response 13;\ v .

. ! ) . v . . - ' ’ .

identify verbal rq&pogees in terps of efatementg,/@uestiohs,
or exclamationsly IR ‘ '

) 7recognize verbal resporises that relate to the topic bf, :

\ . \\~ diBCUBBion. ' - L . ¢

: define a.nonverbalrreeponsé.
- . ! ‘ » :
- "y e ‘ “ ¢ . s, .,
N .7 "recognize ways that silence can be 'used as a response.
- . ‘ . 4

£y -

';{7'recognize WAys'that body lanéuage can be used as a re pbnse. .

v ~ ¢
j%, recogﬁize’that understanding th//geaning of ninver ad resggnses

4 is 1mportant o ’ . < i IR
B ST

D. ghman Relatione Skillg:: Acceptable Behaviqfs in Grqups 4 . LR

s, L = . ,
The students will bd able to 1dent1fy sociﬁQ&y acceptable behaviora —
.occutring in a group situation .

’

C _ : " . T !
‘l. Group Situations: The students will be aware of various group

- situations. . .
I

- . e ‘ ,
The students are able °to: ‘@ ' I\
- ‘defide the.mea ing of, group. ‘

‘identify lafg . groups of which they arZ‘membeté. 4 /."'

"identify sma

groups of whicly they -are members.

\ e
%

'1den‘ify peer groups: of which they“hre members. 5

1dentify.mixed (chi"ren and adults) groups 3¢ which )’
they are members.

P . . '
‘ ' \
#2. Behaviors That Help or Hinder: The students will be atvare
of those behaviors that help or hinder group cooperation and
effectivenegg




- ‘. .
> & A ..
! , o .
‘ ! - .
- . . A
[ 4 . ‘ ; .

J R - The:students are, able to: S o o .
. ‘recognize that listening helkps group cooperation and
S effectiveness? . L oo
o ’
o " ‘recognize that taking tyrns helps,groqp'coOperation and %/
. LT effﬁctiveneee. ‘. ‘ ’ . :
s, AN
N & - \recognize that paying abtention helps grodp cooperation
‘ . . and effectiveness..ﬁ\ ¥ o/ v
o L \&, oo ; , 4 .
";ecognize that partic ‘pation helos graup cooperatibn/
! and effectiveness: : - AL
'recognize that encouragement helps group cooperation
‘ vand effectiveness. ’
T *(encquragement : focusing on assé}s and~stréngths ‘to build
2 w self—conﬁidence and selt esteem ) L < . f
. recognize that' interrupting hinders grdup cooperation
' and veffectiveness. i c/‘ ,,v Y “
N \ L4 y" " M t
regognize that not paying attention to others hindere group
cooperation and effectiveness.’ A ]
3 ?
& ’J
‘recognize that pot getting involved hindere)group cooperation
‘ and&effectiveness .
recognize/that discouragement hinders group coopération and
effectiveness. H o o N %
~ * (discouragemenu* focusing ‘on mistakes “and weakneeses to

—‘erode self-confidence ‘arid self-esteem; discpuragement results
in negative behavior )R , . .
] s . _ ) ,

E. Relating With S;gnificantOthers Competitivenees and Cooperatib&nese

3 _Jh gfudents will be. able to recognize th2 effects of competitiveness
and cooperativeness with both peers and adults

-
P / . . . ' - .
A, Cooperativeness: The stddents will be aware of what constitutes
cooperativeness.

! 4
[} %

o~




r #
i od l , )
u N \ *
J N . \ <§
The students are able to: . : W ” :

‘ ’ ‘define cqgﬁerativeness . . IR TN ot
*(cooperativeness. working together towardua common goal )

oo "recognire from examplee those eituations where coOpefativeness.

o, 18 demonstrated ' - ) . o
- ;. ) . : . ﬂz- ‘» - ' - . ' "_’1_"
2. Competitiveness: The -students will%be aware of what constitutes
3 ' .competitiveness. .  ° o . - e v
X ] i B . . o * B R N - .
BN T . . The' students are ableﬂmo:‘ﬁgh ot -
' . SN i /: /%’ . ‘ . a~<, \2 NN ‘ ’ ﬁ
'defihevaompetitivepeds;n' e ' B R ‘ &
~ 'Jau *(competitiveness: contending wich othgrs for. profit, prize,_ 19r
“_ - . . or posIfionﬂha contest. ) ¢ vl L . N

' L4 ' 4
- .

o

wrec09nize from examples\those situatibns‘where competitiveness
1s de monetrated : Vi , M
i , . ‘ , " —_ g

?

F. Relating With Significant Others’ Fémgly Relationship;

The students will be able to recognize the ‘value and the. process
a) of establishing an effective relationship with thefr families.
1. Roles of Family MemBers - The students will be aware of the ~
roles of each member of their famjlies. : >

' _The students are able to:
. "define family.
re *(include each memper of a household, whether actually - v '

related or not. )

\  "1ist various family roles. .
*(i.e. baby, cook, helper, gardener, etc.)

"1ist the-roles of each member in their families.

#2.  Family Relationships-Their Own: The studénts wil} be aware of
their family relationships.




w !

" The ::::;;}jﬁare able}tOb _ . . ' ‘ -
- °d be their reiationships with their mdthers -

fdj-eri:7 theit re1ationships with their fathers.
‘descri their re1ationships with their brothers and sisters.'

describe their re1ationahips with any other persons'living
with the family, related or not.

. ' .“f recognize that relationships differ Just as individuals differ.

. \ . . ~(
‘ G. Self Valdd:tioh: Worthwhileneas
J ' -

v . The students will be able to achieve feelings of worthwhileness.

t

oo , * .
i; Distinguishing Factors The students ?111 be aware of, factors

that distinguish self from others.
B

'

" The s U# ts_areaable to:

~

'Iiat physical factors"that distingiish self ‘from bthers

‘ ?5 . liat emotional factors that distinguis fron.gg.pts.
L ‘_.:*(i e. cheerfulness, temper, shyness, etc.).

a "lI1at social and economic factors that distinguish self from
C others,

~1\a-

"list intellectual factors that distinguish self from' others.

. #2. Feeling and Causes:  The students giil~be aware of feelings
. and their causes. ’ ,

vThe:students are able td{
"know that sadness is a feeling. °
"11st whét causes them to feel sad.-

Ly

“khow that anger is a‘feefing.
. . ) «? ‘§~

~22-




'listvwhat causes them to feel angry.
*know that hsppinessuis a feeling. _ , «
'list uhat'osuses them,to teel happy.
_ *know. that fear is a;feeling.' - . , SN
' .< *list what causes them to feel afraid |
+know that being proud is a feeling. .
;i ). *list what causes them to feel proud. o S , ')

H. Belf Vslidation: Control Over Self and'Environment

”

The students will be able to recognize that they can exercise'
some control over themselves and ,their. envianment.

. . (%

4

#1. Affecting Things and Others. The students will be aware that
they affect things and others around thém,

The students .are ab1e to: \-

+describe how they affect things and others 1n the classroon.
*describe how they affect things and others in their homes.
*describe how they sffect things and others in their ; |
neighborhoods IR ¥

L. Solf.Validation: Individual Differences s S

PR

. The &tudents will’ he able to demonstrate an understanding thaq)sll .
. individuals, including themselves, have different and varying personal
characteristics and abilities which distinguish them from onme
- another, and that certain of these characteristics and abilitiea
may change from time to time .

) K . '”\‘)';'yeuﬁ_ €a~~§{z~
f1. People? Alike or Different. The students will be aware- of :
ways that people are, alike and/or dfgferent from them., -~ =

~23-




~ The students are able to:
 ’d§f1ne l1ike and different.

_ "identify some ‘basic personal characteristics
*(1i.e. eyes, mouth, hair color, height, etc.)

."1dentify some persondl characteristics of others. ..

‘identify ways they ére like?and different from 6bhera.

~
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. DOMAIN: WORK AND LIFE SKILLS .

R

’"A;A. .Daiix Living:. Consumer Skills

The students vill be gble to identify consumer skills that are
used in daily living. “

*

'#l. The Consumer: The students will be aware of what a consumer is
- end what 'he/she does,”

The BFudents are able to: 7

."define consumer. .
*(consumer: a person who buys or uses things.)

"1ist what a consumer does.
‘recognize themselves as consumers.

"recognize family members as consumers.

N [y

B. Daily Living: School Relevancy:

The students will be able to identify the relevancy of school
_ subject matter and the school experiences'gg community, home,
leisure, and“occupations. '

S A T e e

-

1. School Experiences: The students will be aware of the school
academic and social experiences at their grade level,

’”

The students are able to:

"list ééhool social experiences théy encounter at their grade
levels. ) ‘ -

. R ‘ ' . [N . -~ ‘ .
list school academic experiences they encounter at their grade
levels. = | . ’

-

2. School Relatqqﬁto Family: The students will be aware of how
+ 8chool ‘academic ‘and social experiences relate to the activities
- of -family members in the home. - \ ‘ :

The atudents afe able tog

B f
1

X |
'
|
!
|

~25- )




"

‘118t their family members. e ~ .
'fdeqtify the éctivities,of.their family members.

-‘identify a homp_acttéity they ‘engage in which uses school . .
* academic or social experiences. . ‘ s

‘identify a'héme'activit*;;n adult engages in which uses a
school academic or social experience. v

-

. - i

4

C. Taak'Responsibii1t§/Emponab111ty: Dependénqy in Task Accoqgliah-nnt.

/ L B k
The students will be able to recognize that others depend on’them
in Relping perform a task and will be able to identify situations
in which people depend on each other to perform certain tasks.

Y o .-

e r -

#1. Participation: The 'students will be aware of activities_.in
which they can participate. . Co

-

The students are able to: ‘ _ et

‘1ist those atitivifes‘in which they can part;cipéte.ﬂ

“identify from examples those things they can do. /(‘

p
yTaak Responsibility/Employability: Value From Tasks Well Done

v

The students will be able to recogyize the valie (personal
rewards) which comps: from a task we done. :

"

, C 3 e .
1. Ability To Accomplish Tasks: The students will be awvare of tasks
© that they are able to accomplish.

The students are able to:

V
‘11st those tasks that they are able to accomplish.

"{dentify from exdmpies those‘things/theyvcan accomplish.

*define rewardy\\\g ( 7

~
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- B. . Task Respons 1bilitz/&ngloxabﬂitz: . i’utiose and s;eﬁb of a Task

The students ,will be able to xecognize that tasks have a purpose
and that atég§4hteuigllowéd in compléting a task. ..

- -

1s “Tlsksf 'Thé students will be aware of_ziské carrfed'out.by
themselves. ! L o R

~

. S _ .
The Btudents are able to: L
‘list those tasks that they carry out themselves.

-
Ca

‘identify from examples those tasks the

Y can carry out
themselves. L

Pl

-
»

#2. “Task Purpbge: The,9thdents will be.aware of the purpose of -
those tasks carried out by themselves and others.

The students are able to: " | ’

‘recognize the purposes of those tasks they can accomplish,’

‘recognize 'from examples the purposes of g%one tasks others -
“accompligh. - é ’ ' .

-

3

Y. Task !gogonaibil;tz[Emglo!abiligy‘: Personal Qa:_gggeﬂig. tice gnd
~Job Fields . ’ ‘ ' ‘

) .\
pergonal character-

,

”Th.;ltudcnts will be able to recognize certain
istics that are related to job fields. '

. e
¢ ! 4

#1. Jobs: The students will be .aware of Qaéious jobs.

.The students are able to:

*11st several jobs 6e$fofmed in their community.

»

: L]
* “recognize that there are product-oriented and service- ,
,oriented occupations. :

"identify some product-oriented *occupations.

*(product-oriented occupations: Jobs in which workers make
‘ or repair things.) .

-
2 . ot




. . R ’ - ! 4
identify some service-oriented occupations. - «
*(service-oriented occupations: jobs in which workers do

things for us.) -
Ve . «
s : / v
q N ot . ,l) . } .
G. Work and Leﬂsuie Environment: Hork and Leisure Activities

The’ 'tudents will be abﬁe to dietinguieh between work and leisure
v time activities. . ' ' .
AN

fi.: Work: The students will be aware of'uhat work means.d

1

- - The etupente are able to: SN : -

define work. ;

P

@
'

identify examplee of work efrom eituatione presented to
them.‘“ . .

; ’ » -
' ﬁ 2. Leieur " The etudent\§vill be aware of whet lef;ure means.

The etudente ‘are able to' S
- ¢

define leisure (or free time)
. \ f

‘identify examplee of leieure from eituatione presented té

L] . 4

them.' .
: 1, ’ N 7
S N .
3. Work Activities: The students will be aware of .various work .

activities. ' ' . ' .
A v .
J .
The students are able to:
‘list work activities involving themselves. °
«

"list work activities performed by others. . ‘ .

&w zﬁkieure Activities: The students will be aware of wvarious
. lelqure time activities.

t . |
The ethents are e}le to: . Lo w iqd

Ex
f _

‘list le\hure activities involving themselves.

\\




’

‘list le§t:re activities performed by others.

)
v

H. Work and Leisure Environment: Respect For Work Done Well
, o, ) — o
The students will be able tv recognize that'reep::EfIE due to others.
for the contributioris they make in their various roles and when their
work is well done; regardless of its nature.’ .

- ]

‘ : : ‘ o . B
[ _ Ce : - , o '
1. Work Roles of Those Around Them: The students:will be aware :
of :the work roles of people around them. } o o <.

. : ’ .

® +

-

.The étudents'are‘able to:
y s *identify various people with whom they'ate'inVOIVed.

-
»
4

~ 'defiﬂg work role,

'liét work foles of peopl 'around tﬂem.
*(1i.e. teachers, custodign, cook, etc.) °

2. Work Roles Phrpoees: The students will be aware'thatﬁs?ch work

role has a purpose. . 3

3

) . * ‘
The students are able to:

I

*list the purposes of the ‘work roles of the people around them.
*1list the purposes of their work roles as students. K ﬂé
#3. Respect: The students will be aware of the meéﬁiné of respect.
The students are able to: g\

*define respect.

-recognizeﬁwﬁys others show respect toward them.

‘recognize ways ‘they may show respect toward others.

. “recognize situations in which respect is being given.

- ) ¢

S\
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I. Work nd Leisure Env:lronments} All People Work o /-
T 'l'he etudenta will-be able to recognizd that all'people perform . - }
i . some type of work. - ‘. 1 ‘ L ‘
. y / o
| YIS . Hork’ 'rhe ‘students will be aware of. what work means. ' ,
| 'l'he etudepte are’ able to: . L A "
- ' . -def:lne work. S . " /
-*identify fz'oin‘ situations presented to them example)v.of work Y
- #2. Work Activities: The students will be aware of various \,1
! ¢« < _work activities. ot
y students are able to: o o A
‘118t various work activities. - - o/ ¢ .

“\'1tgt work act;l.v?ﬁ:lee in which' they arelin\éolved.

-

3. Family‘Members Work7 The etudents will be aware. thas fenily .

members 'work.

. The student;e are able to: ° - 1

41dent1fx’-the members of their _.fiam_iiie_e_._ L [
- o "iqentif-y the work that each ?—‘13’ member does.

5

B

J. Work and Le:leure /Environments: Work Roles Chenge/Mult:lple,Roles
S [ » ’
: The studente will be able to. / ecognize that work roles may change
. during one's career or that a worker may have multiple roles
.at the sgme time. ’

[y

#1 Change: The students will ‘be aware that change doee take place
throughout Te:lr 1lives.

¥




(4

P \ S (S )
Th"ltudenta are able to: / - N )
) R '( Lt Pl ' . B 2, .o

' 'dofine change. ’ ’S o, -

a

~ *describe the changes that have ‘and are taking place in- their )

livea.

i

t
. . .

‘2. aﬂorker. The students 7111 be aware of what a worker is. E

’

Thézstudents are able to: IO -
‘define worker. : e Y &
**identify workers from examples given to them.* ’

.
i

. ) .
K. Work and Leisure Enviro ts: Interests and Abilities Relite to

Job Clustert

The students will be able to recognize that there are ﬁamilies
"{clusters) of jobs which relate to one another and that one's o
, Interests and abilities can relate to seyeral jobs as a result,

]

tr

1. Jon' The students will be g}te of various jobs.

..A‘
v .
& : - Ta .o J /

*list several jobs performed in their community.

J -

The studenté are able to:

#2. Job Fields Relate: The students will be aware that “some job 4

fields relate to other job fields.

]

The stpdents are able to:

~

*recognize that there are product-oriented and service-
oriented occupattons. : 2/ T -

c'identify some product-oriented occupations.

*(product-oriented occupations: jobs in whith workers make

or repair things.) y

*identify some service-oriented oecupations.

*(gervice-oriented occupations: - Jobs 1in which workers do
things for us.)

-31-
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. . . , : .

"‘liut’ some job fields that; are related (go together). .
—%(i.e. doctors-nurses, pat\k‘range/t-farner, etc.)

3
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. DOHAlN._ LIFE CA%QER PLANNING . .. .

N : * . ) : / 3 ‘ - ’ , -
A. Plamm 1!"!3 Skills,4 Attitudes and ¥alues Affect Decisions,, Action's,"' M
© . and Life Stzles - L , _. :
'l.'hq ] udents will be able xto recognize that attitudes and values \ :
affect decisions, actions, and life styles. _ 4 ' S TN
LI . . e
1. Attitudes and Value‘s-;"i"' The students will be aware of what attitudes | -
#and values are. - . . N
. ! )
 _The students are able to: s A A
‘ AN
 "define attitude. T , . :
e *(attitude: a mood or feeling toward s‘nething, usually iq\
positive or negative terms.) . ' ~
] *define value. | «
- %(value: ‘something that a person values is something that o
is very 1impor nt to that person. ) , 1 : g
v o

.B.

<

&,
#2. Everyone Has Attitudes andjlues' The ,stu;ents will be aware
‘that attitudes and values exist for everyone.

1
. k . o~
'l'he atudents are able to: » . o

identify. the attitudes of their classmates on a particul7t
Ssubject .

( ?® o ,’ ' Nrrﬁ-,..

"identify’ their own attitudes toward that subject. S

Y

/ ’
identify the value placed on anv-object their clagmtes. L

‘identify the values they themselves 1;vlac€J on that object.
. L 4

e

PlanningLSkills. Deci;s'ions Made By Self Fa}d Othuars

T l
' The studehts wili be able to recognize tha} they Me decisions and

"that, their. liges are influenced by decisions made by themselves and
by others :

-



5
- =

‘1. - Decision-Making: The etudents will be aware of what dee}sion-

P o <

' making means. . ‘ . :
> , ‘ ' <
. - e,atdaenbs are able to: . .
” | t . Y
"define decieion—making . . ¢ I
} ) recognize-from examplee decieion-maktng eituations.‘ 2 ‘
! T e, e T | .o if»\
#2. Everyone Mikes Décisjions: The students will be aware that
evéryone makes decisions.’ o,
‘ : N, - v .. _ ‘ . RN .
: . The students are able to: )
o o i N . 4
- . ‘l4st decisions' that they make themeelves.,v .
+. ° "list decisions that their -parents make. » a '( Ih
. . \ $ » B " * 1 L .
'~ 1list dgcisions that their ‘teachers make.
. Y ¥ ’ @ o ;
T, v . A -
v t , liet &ecieione that .thair classmatée make. » .
N \ } ; .
- C. Planning Skillss. Alternative—Decieion-Makingfﬁpurees f/ T

. .The etudeﬁts will be able to recognize tiat there can be alternative
) deciaion-making coursee, with differing consequences.

_\.\ — "o ¢

L

-

v #1. 'Becieion—Makinga. The students will be awaie of what'decieionf

making means. oF
_*(This objective 1is the same as Goa1<? Objective}fl )

The etudents are able to:- - .
'defineedecision—making. ) ) )
‘recognize from examples decie{on—makingﬁeituationa.
- = . .Y .
2. Everyoﬁe Makes Decisidna: The students will be’aware that t
everyone makes decislons .- -

*(This objective 1s the same as Goal By Objective 12. p)
The etudente are able to: o s N
. ‘list decieipne that they make themselves. '

A " S

| . ‘ o |




. ¢ . . P ) - [
\ E . oo E /

¢ . B . . .« _" . - : .-. " |
O ‘ S o N\ _ ]
» .. . . N . l: . P _‘. . . . . . - .
3 " 11at rdecisions thatigheir parents_make. | 5
. i‘ 'liat‘deeieione that their teachers make. ’ !
: "11st decigions that their' classmates make. . .
- . ) . : . e Y i N . -
- D. Planning Skills: Planning vs, Trial and Error,' TR
: .+ The studengs wiLl be able toe%mize gl;at "plan‘ning" 1“(13 t:o a mota"
‘ effectivengerformance than dofs chance the"trial and error" | .
~ approach ;to a taek : S I
.- A . . i < . -: R} ' ‘ ! .-
l fi. Planning Procese. The students will be aware of the'-planning '
o process. S : - ‘
‘ The stydents are able fof
r }d s T R I T 2 ‘ R -
'define the planning process. . : )
) | ~ ' ' :
o . 1dent1fy'from eituations preeented to tb~m\examplee of plannin%
_ : . _. N . S, ‘ L &
» ’ {iial and Error."The etudente w111 be aware of‘the tria and ’
' error approach to a task. - *
: : ) L ‘ za. .
' Thexetudente are able to: . N , .
define what is meant by trial and error. _
a } . ]
1dent1fy from sit‘atione preeente? to them examples of the
trial anq/errprapproachto taeks. a ) N

P

<

E. Educdlional Environment Démonetrating Effective Study and'LeLfniqg

Skills S - » T -
The students will be able to demonstrate effective study andlleaining
ekills. - .

[}

h. Studﬁ and Learning Skills: The students will be aware of what
conetitutes effective study ‘and learning skills.

. (ﬁd -
]
.

e

N
4

e L



The students are able to: ) '
. 'define skill.

- 'recogni;e'that,reading and reading comprehension are effective ‘
study and learning "skills. ) '

- >

‘recoghize that writing is an effective etudf dhd learning skill.

‘recognize that listening is an effective_etudy,and learning
skill. 2z ‘ :

"teéognize that attentiveness is an effective study and learning
skill. ' : .

v

‘recognize that the ability to question fe anyeffective learning
skill. ’

w

F. Educational Environment: Using Listening arnd .Speaking Skills

The students will be able to employ listening and speaking skills :
‘that afiow for 'involvement in classroom discussions and activities. “

y

#1. Listening Skills: The students will be aware of listening skills
and how to use them in the classroom. _ .

b

<

The students are able to: , ;

"define listening (as opposed tq@heafing). ' ' .

»

. ' : : B . -
recognize that attentiveness is a prerequisite for listening.

Al

'1dentify situations wifere attentiveness occurs in the clpssfoom.

. -

1

‘recognize that knowing when to listen and when to speak -
(timing) occurs in the classroom.

ﬁ% "identify situations where knowing when to listen and when
to speak (timing) occurs in the classroom. : :

‘recognize that listening for  the content of the speaker's
message is a helpful skill.

-6




. "identtfy-situations where listen{ng for the content of
“; the speaker'e“meeeage_occure.1n t classroom. : '

‘recognize that listening to rémembe; is.a helpful skill. '
"identify situations where listening to remember occurs in"

"'the clageroom. . - _

2. 'gpeakiggfskillsii The students will be aware of speaking skills

.and how to“use them in the classroom. S T

~The students are” able to: o ;

¢
o

'define'epeaking in relation to epeaking ékille. : a
*{i.e. to express oneself, vérbally relay a message, as
opposed to babbling, etc.)f“ﬁg oo .

'reﬁagﬁize that preliminary ekfiie are necesgsary before actual
verbalization: R : . T
*(i.e. raise their hands to get attention, wait until their

turn to speak, redbonding when spoken to, etc.)

fidentify situations in the classroom where these preliminary
"skill cur. .

8 occur ; o

‘recognize thaG&bpeaking distinctly 1s a helpful skill.

"identify situations in the classroom where spghking distinctly
proves helpful. ~

_‘recognize that speaking with an adequate voice level is a
helpful skill. ' ‘
*(i.e. not too loudly, not too softly.)
¢ . ’ s
"identifying situations in the classroom where an adequate -
voice level proves helpful. C

‘recognize that responding appropriatély is a helpfhl epeaking ;
skill. ' " o

“identify situations where responding appropriateiy occurs in
the classroom. T

‘recognize that contributing to the topic at hand is a helpful »
speaking skill. . o oo . ,

'1deu£ify situations where contributing to the topic af hand

occurs in the classroom. “
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H.

I.

y aid in accomplishing different tasks. "4

v/
’

Educational Environment:! - Evaluating Ability, Progress and ) -
Methods of Improvement

The students will be able to realietically evaluate ability,
ﬂprogreee, and methdde of improvement in various eubject areas.

\ 2 ’

#1. Bvaluation. Ihe studente will be aware of various methode
of evaluatidr

“The sthdéntevare able to:

‘define evaluation. ° . - , c ‘.

.
”

'identify various wSys of”evaluating.

"recognizé that evaluation takes place in theéir clasgroom.

:tecognize ways?ihatzevaluation takes place in'theirbclaseroom.

-
-, -
v

Self Uhderstanding Individual Abilities A;a in Task Acco plishment

The etudents will be able to recognize how individual abilities
o

#l: Abilities’ The students will be aware of the. abilitiee‘of
themselves and others

The students are able to:

‘define ability : .
*(ability the power or. skill to do some special thing.)

K 'identify abilities found in claesmates J

e 'identify abilities found in themselves

o)

. ) 54"'. :
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Self Understanding: LearningﬁIn Life Situations

The etudents wil] be able to recognize that learning occurs in )
all types- of life situations. !

Vol
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1. ‘Learning: The students will be aware of what constitutes
?  learning. ' :

The students are able to:

Is

“define learning as being able to do anything they could not
do before.

“1dentify various learning sitautions.
. m‘ \
‘#2. Learning Ia Their Lives: The students will be aware that

- , learniné“fakea place in their daily 1lives.

"list learning situations that occur for them at school.

earning situations that occur -for thip at home.

[

»
~

Y

.+  abilities, | r N

The atudente will be able to appreciate the value of clarifying

and expanding their interests and capabilities
'

J. Self Underetaéding Cldfifying and ExpandingﬁIhtereata'aﬁd Cap—~

Y

-

. ‘ )
: #1. Interests.and Capfbilities:. The students will be aware of their
- interests and capabilities. : -

The students are able to:
N 'aefineliatereete;
’E‘define capabilitiee o

‘identify from examples those eituatione which involve
interests. pt "

‘identify from examples those situations which involve
capabilities.

-39-
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OPPORTUNITIES FOR RATING STUDENTS

——

.0 ; vy

+ How does one go about\iating a chil his/her skills 1in.a given

area? The following suggestions may be useful .to the rater i developigg
) N

opportunities for making decisions about rating studente on Competencies,’

Direct observation of the student under varied circumstances Tay‘ ‘

v ‘ 2
vvell be the best source of ratings. Such circumstancee could include

1 , _ . .
the claserOM,;the playgsod;;, lunchroom, hallway, and epecial classes -

or‘programs. Watching the student in -normal interaction in these eettinge

could be supplemented by the provision of stories or fictitioue eituagioms

. //that lend themselves to the performance of certain Competencies.
I ‘
Discussions can prove to be valuable as can oral or written tests and
' i ’
’%iudent self-ratings. - 7/

.

= The first step. in getting ready to assess the children prior to
.o actua&ly rating them is for THE RATER TO BECOME THOROUGHLY FAﬁiLIAR
. WITH THE GOALS, DEVELOPMENTAL 'OBJECTIVES AND COMPETENCIES. It might be
R
useful for the rater to develop his/her own pd&formance 1ndicators such

as: "The student will choose the:-correct definition of 'verbal reeponeef
from a list read Ey an exan Such performancé'indicatore could be
put on a check list as describeu below. ' , T
It could be helpful for the rater to keep a notebook or log with
“notes on informal assegsment of the stude\ts' Career Education skills.

A spiral ar looseleaf hotebook organized to suit the rater's needs would

seem appropriate.
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, A sample entry in such a log might be: o N
RO ouhissnt, o 2 h
1-13- 79 ' : @

2

¥

Todzi;ftu was able to tell me how he helps his mother.

1
=

1-16-79

red
4

Stu shared his experience of going shopping with his mother in
a Magic Circle g;pup today.

1-17-79 ‘
Stu chose plctures of five activities “he 'does with his mother.

Another useful method of keeping track of student sk;ll level might

be through use of a skill check 1list such as the one that follows.

' f . W
. .

P
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COMPREHENSIVE CAREER GUIDANCE

COMPETENCY RATING SCALE
: _ ‘

s

- Sk1l1' Check Sheet |
"“fTﬁEVéiaﬁﬁiﬁgﬁl'bbj€ctive: The students will.be aware of the skills and
, charactertstics that make.up a friendship.

: o
, \\ N . ¢ » .
Performance Indicator . Children's Initials
C v l? Wy n
VlA|NI
. . )
~Shared
| T IS !
Took turns ) Vo v’ B
Encouraged another . ' v ’ .'/’ -
* Respected another's Vv
contribution ‘
Compromised p/’ ,
' v - v . '
Asked another to help . v : -
or play ¢ . ;
Successfully solved a
confiict with another ' !
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BXAMPLE% OF TEST SITUATIONS \ .
ihe following section is. de31gned to aid the rpater in determining

" ways of checking a student's skill on a Competency from the Competency

Rating Scale, Skill Level Criteria. lhere is an example given for “each

of the hehavioral terms used at the Knowledge level of learning. . The
Competency statements are takeﬁ directly from ,the Skill Level Criteria.
Competency: - ;define interpersonal relationships; o N
Examples of ways of testing:
S 1. Ask the child to-tell you what the’ phrase means.

2. Include the following questions on a test:

Interpersonal relationships are how people act when they
are together T F

Interpersonal relationships are thoughts you have when you
are alone. T H

Interpersonal relationships are:

thoughts

4.
b. feelings .
c. friendships E .
d. - games '
/ , Bames .
Competency: -describe their relationships w{th their mothers.

Examples of ways of testing

1. 1In a group setting, have children tell what their mothers
do for them gnd what they do for their mothers.

2. Individually have children tell you ahout wh-t they and
their mothers do together:

3. Given a list of activities such . SETE gO ShOppingz
help me when I am sick, bring me . chool “c., the child
* will say which activities are true | his/her relationship-

with his/her mother..

} LR
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Competency: ‘identify interpersonal relationships with peere.'

.

Examples of ways of testing:

v

1. The child will name those people who are his/her friends, -
classmates, playmates, neighbors, fellow church members, -
fellow club members, people he/she helps, people who
help him/her. —_— o -

o 2. Given a box of pictures of all of his/her classmates; the

yo | student will sort them into some of the above categories.

' oA

Competency: ‘know that sadness 1is a feeling.

Examples of ways of testing:
1. When asked to name feelings, the child will incluyde
’ sadness as one. . : . o

'2. On a test, the child will correctly respond to the
following questions: ;

a. Sadness is a feeling. T F

-3

b. One of the words I will say &s not a feeling.
Tell me which\word is not a fee ing:
-happiness '\ . . ' s
-noise ‘ : :

- —sadness
-anger

¢c. Complete the following sentence:
Sadness is a . (feeling)

. d! 1 will say some -words. If a word is t name of

‘ a fceling, draw a circle around it: Circle the words
that are feelings. . : ‘

*joy, *mad, *sadness, fruj *happy, finger, friend,
*scared, big dog. ¢ ’, oo

Note: *indicates words to be circle&k

o

Combetency: ‘list various family roles. ¢

44—
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Examples of ways of testing: ., i

1. As part of a group discussion, have children give the ‘
various rfoles of people‘in a family 'such as baby, cook,

house cleaner, dishwasher, helper, nurse, etc.

2. From a group of pictures depicting roles of family members -
have a child sort those that represent the rgles of his/her
family; alternately, have the child-sort. the pictures for
each family member. - S

Competency: “recognize verbal responses. .

Examples of ways of testing:

1. 1In a group setting, the child will give a signal or in
some way 1nd1c§t! when someone is giving a verb‘ (as

opposed to a non-verbal) response.

@ .

2, Listening to a story read by a teacher or peer,/jthe child
will indicate when a verbal response_ 1is given;}g another
character in the story. o~

3. After giving a verbal gpép nse ‘someone such as answering

a question, asking a quesfion of making a comment, the child
will indicate that he/s has made a verbal resronse to

someone. . -
. 4
]\* / : '
/» \‘l ' Y
.
S
o
; e
S —

=45~ n N
b



= 7

] [
THE RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY -
’ X N N
.0 1 2 g 3: fé :
F ¥ ¥ ¥
S ‘ ) ] 0 ' .
K ' Minimum Functional tery
0* T Level ~ ~ Level Level
, B - -Competency Competency - Competency - Competency
- 4 ’ 30% " 60% - 90%
M . : ¥ i -
. » W . S
The rater has four ratings to chods~ from when évaluating
i ' . 2
student performance of each Developmentihl Objective. The rater ,
B shou%p think of this scale as a continuum ranging from zero to 100 per-
> .
cent. Since the number of Competencies vary from Objectiye to Objective,
" the number °f1524£Ete“°ies representing a specific percéntage will also
vary. An explanation of the meaning Qf each rating is given below. -
NO COMPETENCY -" T ohtain'+hig rating‘for a Developmental
ive, .. O able to déggnstrate skill in the - \

J

Competencies stated for that Objective.

<

e

MINIMUM LEVEL COMPETENCY. -1- To obtain this rating for ‘the
" . Developmental Objectivej the student will be able té& demdnstrate~
skill in only the most basic Competencies stated gor that Objective
. ’ On a percentage basis, this wbuld mean that the stéﬁent is able to

1 s
demonstrate skill in at least 30% of the Competencies for the ¢
- : X

Obhjective being rated.




. ' & /1 - \

. FUNDAMENTAT TLFVE]. COMPETEMCY .2 M- vt t. .o rating fuz «

2 Devz%opmental Objective, the student is able to'demonstrated ~{
. séill in most og'the Competencies stated for thét oﬁjéEFivgl
| On a pércentage basis, this would mear that the]stﬁdenﬁ is
able to demonstra;e.skill in at least 60% ofsthe Compétenciés

| N
for the Objective being rated.

<

¢ 'i

. MASTERY ZEVEL COMPETENCY -3- To obtain tgis ratiLg for a
' Developggntak Objéctive, the S{Ldent must demonstrate gkill iJ
; mo;E of the Competencies stated for the Objective. * 0; a T
percentage basis{ this would mean that ;he student demonstrates -f
E— S skill i;)at least 90% of “the C&mpe;éné}es fo:\XHe Oﬁﬁectivek ' £
. bein% rated. . : — | ’ f -~
S . ) \
, \- \
: Iﬁ} rating npumber is §§1?cted as follbws: L
’ - a. ‘Coun; the total number of Competencies for the Dévelopmental ;

Objeétive being rated.

o

N b.” Determine the number of these Competencies thg child being

rated sﬁows skill in. R L W
c. .D the child's number of Competencies by the total number lf'
of Com cies to obtain the percentage. - o

P d. The number from the Rating Scale that is closest'toithe(percentage

obtained above is the rating for that child on that Developmental

Objective. ' . )
i,
o,
2 *
£ 0
e
\ 47—
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‘l( }
T= total number of Compe:° cies for the Developmental Objective.
Example: For the K-1_leyel, Interpersonal Effectiveness Domain,

Goal A, Developmertal Objective 2, there are 12 Competencies.

* ' / . -
N T = 12 - el R . Lo Y
— k) . . ‘ .
. S = the number of those Competencies in ﬁhich the child being rated
shows ‘8kill,

Example:  Kindergarten student has shbwn akill 1in- four of . theae 12
/z/ ' Competenciee. : . }\,.
¢ . S‘a 4 ‘ - ‘ ‘
, R

,bfyula: </.\ S divided by T = % - B ¢ "
A }} ,

N (4 divided by Ié = 33% a rating of 1. a

. ~48-" ‘ .
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THE RATING FORM . . *
Pleagse refer to a Cumulative Student Folder, Comprehensive Career

Guidance, Competency Rating Scale as you‘read this gection..
L 4 [
1 .

. -
> '

N

l'The Cumulatiye'Studenc Folder 'is deeigned to follow the student

throughout hie/Hef school career. The student's name ma& be written on '

the folder takh Otherwise, the folder is only identified as folfbws'
LS

“
-

) v ' ' .. Cumulative Student Folder

'Comprehensive/Cpree” Guidance :
’ * 7\1 e tea ® b

Competency Raging Scale .

-

The folder contains Competency’ Rati g Scale Forms, theee/pre
/e '

distinctive for K»l 2-4, and 5-6 grade level groupinge. /Each level
of the Rating- Scale contains places for rating each of tﬂg Develobmental
'Objectives stated in the Competency Rating Scale Skill Leéel Critéfia.

Theee are preeented in their abbreviated fgrme. There 18 a place '

beside each- Developmental Objective'to circle the rater's assessment
»

: { i -
~of the child's .skill level for that Objective. The numbers represent - “7

{ rd

the percentage of the‘Competenciee fom that Objective that the child
can perform. _(The reader id referred to the explanation of the Scale
on the g%eceeding page.) ihere is a blank to the right of each Goal -
where tne average of the,retings for the Objectives of that Goal may

‘be ‘'written.. The average is obtained by summing the ratings and

dividing by the number of Developmeatal Objectives. \

%

Y49~
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The folder also contains the Developmental Profile., The Profile
' ‘ /

1is comprised of a three page fold-out, a cover page containing -

identifying information dnd the three pages containing grapha for

charting the child's average Coal rating at each grade level K-6."

Each page represents one of the Domains. The Developmental Profile

~

.18 aaaembied and designed to be used by all raters of the child through~
out his/her grade school career. The identifying information on the
cover includes the student's name, birthdaté school name and location.

There is space for thejﬁpcer'a signature each year and for the date

of that year's rating.

. In the section of. this*manual devoted to directions for rating, the

A

'uae of these forms will be specified with exaniples.

,

o




DIRBCTIONS FOR RATING srunzuws e .

Thin section of the manual ‘explains 1n detail the mechanics of
2 Co k
rating a student on Career Guidance Skills. Examples of completed form&

‘\H;y be found 1mmediately following these directione.

~ ) - - 1
- .

Know the Criteria Skills ° The first step in beginning to rate

"""""" -

;

students on the Career Guidance Skills

is for the rater to become THOROUGHLY

FAMILIﬁR with the ‘Goals, Developmental

‘Objectives, 8nd Competencies for the'

2 ‘f o ‘ child's level Kél 2-4, or. 5;6

It is 1mport££t because the rater must

be alert to the behaviors that show

skills to be rated as they pccur Ang

1nformal situations, during discuse ons,

I

on-testd, during writtep-activities, .

and 1in one—to-one(intereétiohxbétﬁeen
studentgf The ratiné~of a child should
not;be based on one lpcident alone.
Several obgervations of skill in an
area mightq%e recordedrin a loé or

on a check, sheet hefore the .child is

. ‘ “ . : : o
- . . rated. )
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Time

4’“;.Preratin3

‘Postrating

- ' .
? ‘ . ‘ i(
.

’

v S T
Filling out the Rating Form

[ [ I I

~ The process of rating, that ia the
awareness of the child'a skills by S

- the rater, wi11 take several montha

L

unlesa a prerdttpg'ia done. The actual"v

marking of the rating aheeta should not'fﬁ

»

' require'more than a day or two.

e

.

In the case of prerating, tha fater

- N

will‘not have more than a few E

»

’ weeka in which to obaerve the children‘

the" rating will be made on leaa in-
N
formation than will a rating that

occurs in the spring.
, 7z | ,
In the casg of the poatrating,_the

rater will have ‘an entire school

-, year “in which ﬁi observe the child.

L

v

..1. As the rater sits dbﬁn to the

" actual task of filling 6ut the Rating

Forms found in the Cumulative Student

‘ Folder, the following matérials
! : ,

will be hee&eé;

logs notes, skill check sheets, the

-52-
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riuins out the Rsting '- child's Folder amd, from it, the -, ¢

- !’or-. continued Rsting Fo‘rui £br the, appropriate level,

: f, ' . -
i K-l. 2-4, or 5~6 the DeveLOpnental _ i

;Profile, and the Skill Level Criteria

~y. ¢

for the appropriate grade level frdm . .-{

the Rater's Manusi. 0ther sundry itéhs

e

v . "+ sguch ag writing instruments in more
- . B ‘ - '_ than one'ocblor may Be needed. ‘
. . | 2.- Write the;student's name on the S
tab of the CumulétiVe StudentlFoiher
if this 1s the first“ * Rating for this¥ -
, . i B ~-stud}(:nt due to his or her being in
o o . Kindergarten or being transferred ' A P/:’\\

from a school where no Rating.was done.

N ¢ -y PN .
o //( - ‘ 3. kemove the Cnmpetfnsy Rating Scdle Form
|- ) . from the Folder,snd cirﬁle‘thé'gpbto‘
. O . p:iate’season found in the'uunerrleft-
. 5 .
b: ‘ hsnd corner of the Foﬂm and the appro~
priate grade found‘in the upper right- LN

-)hand Corner. Fill.in the student's

name and yoﬁr name. At this point,

it will be necessary to refer to the = .

!
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‘ ru;ln;"eut the Rating R

 Pors, gontinued .

et

A
N

)

'Skill Level Griteria from this '

("

Manual. |

-

4. Begin the Rating by referring fo

the Skill Level Criteria and the first

Goal under ‘the ‘Interpersonal Effectiveness

" Domain. Read thelpeal, the first

Developmental Objective, and the

Competenciee under it Reflect on
the etudent e behavior and refer to
“ngel”

any notee yé?,might hJLe in the log

. on thds student's performance for this

Develo?mental Objective or epecific '

Competencies under it. At the K-1 . '(
r

level, there . are 12 Competencies under B

3

athe second Denelopmental Objective.

If yOu feel the child hae demonetrated
ekill in none of them, circle the zero »
fot rating of tﬁ‘t DeVelopmental
Objective, if the child has demonstrated

skill in 4 of the Competencies, circle

the one because five divided. by 12 equals

~ !

3%& which is a rating of one. 'If the

child has demonstrated skill in-7 of the

*



.y

i h!ii;iq| out\thc-nlting o Competencies, circle the tﬁo_hecause 7

_ Porw, Continued | . divided by 12 cquale 58X which 1s a. -
- I rating of. two.- If the child has shown
. I 9_1‘; | skill in Ib of/the Competenciee, circle.
‘ \ %ﬁ.’ the %Pree becauae 10 divided by 12.
.f'_ - equals 852 which is a rating oi 3.

. Each_DeveIOpmenta! ObjectiYe has a
different number of.Comﬁetehcieb so be
_ﬂ certain. you have}the rikht t?telﬁhepher )
| for determining the child's.rating ter
‘that bevelobmehtéi Objective.
A detailed descripti of'this'proceee
_imay be found at the bnd of the part of
this section entitled THE RATING SCALE
C\bOSING A DEGREE OF PROFICIBNCY, page 46,
vl L ‘ V

[
5: Completé the next ObjectEVe Rating

o \/ ) . 1n tke.eame manner, Then, to find the

2 average rating for that Goal, add the

AT I o ) two Ratings epd divide by,;wo. Alwayb
i S .- .
el Tt LT Te ) divide by the number of Ratinga that

went into the sum; that\ie the same
as the number of Developmental Objectives

o ~N T T for that Goal. v S
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Filling out the Rating

aL
N
.

Form, . Continued

W

6. Continue in the same hahner until
the chiiﬁ'has been rated on all of

the‘Developmental Objectives for the

A}

Interpersonal Effectiveness Domain.

. ¢ ‘ _
At.that point, ‘it 18 necessary to find
a Doﬁain‘Average Rating.for the child.

To do this, sum the ratfngs of the

'Developmental Objectives, diﬁide by .'-_

. the total number of Develqpnenta; :

Objectivee‘end reggtd-the Averege Domain-.

Rating on the blank provided for 4t /

on the Coﬁ?etency Rating Scale Form.
That ie foﬁnd at the end of the ratinge
for thax Domain.; The Average Domain
Rating will be.recorded on the Claeeroom
Profiles Rate the child en the other :wo

Domains 1q the same way.

7. It is now time to transfer! the

-

Rating to the Developmental Profile

graphe.' Fifst;.fill out the infor- |
mation on the cévef<eheetvof the

Developmental"frofile.p This includes
the stu;ient's naqxe,. birthd’ate", school

—

and school district and location. Sign‘-

-56-
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Filling out the Rating - . the line.beeide the appropriate grade L

R o | S
Form, Concluded - " o level and fill'in the current date.

»

' In the case of a prerating and postrating,i

' extra dates and eignatgree may be crowded L
in. Locate the sheet for the Interperé-
'sonal Effectiveness Domain. Locate t

e N 'j " the appropriate gra level 3raph on that.

} ¥y : -sheet. Pface.a dot on the intfreecting f(

lines of the Goal letter and the average

» i Goal rating for that Goal on the chart;
This 1is obtained from the Competenéy . -
Rating Scale Form ySd juet completed:  Graph
the othet Domains ,4n the same wey.

N . R . : v .
Classroom Profile - The ‘Classroom Profile ‘may bg used in

£ S

’ two ways. It mﬁiﬂbe used at the‘ehd-

. ‘
hd 3 y ——

"y of the schdei year as)the rater f;tee
#. the children. It may be usea byrq( |

/) - v teazietfin the falllgs he or she makes
‘ yearly pléns of a new class. .It'may be
completed from the end of the year
ratings or from the preratings of the
current year. .

The Average Domain Ratings ior each

- student in the class are used for this

-57-"". s
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Profile. Several Classroom Profile J

’ Chluoo--"‘?rofne )

6qnc1ud05? - "s ,Cha?;Simay be found in the'Appe;dix
- . of this Manual. ‘ - |
' ‘ RefeTr to the follnwing'page for aﬂJ/
'( .:' o " "Texample pa£;ially'completed Classroomv
' Profile Cha}t.'- ‘
. . - fd‘use théﬁPrdfilé; complete the
) | 1de\ﬁt1fy1ng information on the page.

"o ) T

»

~ E;chAgraph represen s one of the three | f:
“—ﬂoﬁains: Intefpersonal Effectiveness,
Work andiiife Skills, and Life Carger
‘Planning. Enter the children's nageé;
" in alphabetical order if you wish,
on the blanks‘beéide the graph. >

. K ' ., Place a dot at the intersection of the

.child's name and his or her Averag%>Domainh

e ) . ) o ) v ’
‘ ~ When all children's ratings have been

; Rating ( Q-1 2 3) for each Domain.

recorded, draw lines connect}hg\Fhe

3
dots for each Domain to give you a

profile of&your class' standing on

the Career Guidance Skills by Domain.

e g
¢ K
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¢ comm'rmcv RATING SCALE

Classroom.Profile ‘ ‘ L 2
L 4 " -
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" (Clrcleons) - COMPETENCY RATING SCALE FORM (Circle one)
". 4 o . ._ . . ] ‘ - } \ . . ‘.
- @ T Interpersonal Effectiveness Domain - _Kindergarten '
| L N - ' | ¢
Student’s Name ’.G_EAAQ_QI._&.F.L‘_ Rater MM_
RatiigSomle: - . 0 .. 1 2 B S o
T ‘ R _ Minimum " Functional Mastery .o -
. - » No Level Level - Level |
: Competency ‘Competency -Competency Competency
0% <o 0% 80% 90%

Directions: Circle the number of the Rating of the student's pertormance abllity for each .
Objective. Determine the average abllity for a Goal by dividing the sum of
scores by the number of Developmental Objectivea. '

Rating Average

A. Human Relations 8kills: Behavior Atfects Behavior

1. Interpersonal Relationships o | 0120
2. Responaes o : 01D , )
_ _?.» . : : L oL e i
8 Humén Relations 8kills: Friendships
1. Friendship Characteristics A ) - - 01Q)3 2O
1 . ’ ‘ . - ~, . ] . -
C. Human Relations Skills: Expressing Opinions and Bellefs v T .
- t . ‘_‘h‘( ’ . . .
1. Responses = - , . 0@2 3 1O
i Y . :
D. Human Relations Sklilis: Acceptable Behaviors In Groups ' ' ;
1. Group Situations | / o 013
. ’ . X ] - Y .
2. Behaviors That Help or Hinder. ‘ 4 of2a3 LS
€. Relating With Signiticant Others: Compaetitiveness and'Cooperatlvonosa, o
» A )
1. Cooperativeness S 01 2@ P
2. Competitiveness 012 '
L0 30

F. Relating With Significant Others: Family Relationships o

1 Roles of Family Members ‘ - | “ 01@3
2. Famlily Relationships: Their Own L :»@1@3 A
-60- Ly,
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! @. Self Valldation: Worthwhiisnsss (>
1 Dlptlhéhiohlng Factors ~-

;2._Fulln¢nind(;num . S

H. Belt anldntlon: Control Over Seif and Environment i

1. Affoon:p Things and Others

- | -8eif Valldation: individudl Ditferences
1. Peopie: Allke or Difterent ' A

¢ I s 7
‘ . - . . J

o \ ~
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DEVEI.OPMENTAL PROFILE INTERPERSONAI. ﬁFFECTlVENESS DOMMﬁ
Co Gndwid

/_’ L - | | StudentaName_G.MnL_&H s | o "\",,

. Kindergarten Yoa‘n'% - FirstGrade  Year ‘7'7

‘( ' SeEOnd éradé ' Year:

A (/-b — ' \o \ -+ It - — -

T 11T e
1 | L ,

L g ] ‘ ‘/

ABCODEFGH| ABCDEFGH| ABCDEFGH |

Third Grade - ;lear: k - Fourth Grade . Year” Fifth Grade T\Year:'
. ) . \ 5 B B “' | y / b l
. 3 InV | 0 O O T k-
f . 1 ) C ot B .
2 \ l | 2 ,
; 1 1. 1A
0 | | -0
ABCDEFGH] ABCDEFGHI. ~ ABCDEFGH |
B -
- Sixth Grade Year: | | ;f
g, dERRi - I 0

/0/;- - . Cy
. "V'ABCDE‘QyHI/,(\/
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. * USING' THE RESULTS OEVfﬁh RATING SCALE | \ L }j7
, _* -. \ ] f/\': - ’
The’Rating Scale and the process of rating‘gpe children with it k o

have been thoroughly explained. You are now, no .doubt, completely
familiar with the Goals, Developmental Objectives, and Competencies listed

in the.Skiil Level Criteria. It is time to address the specific\value;

and use of the resulgﬁ obta}zﬁg tﬁrough use of the Rating Scale. YoJr own

familiarity with the Skill,Level\Cﬁiterid will suégést uniq:iﬁ;fes to you

y to ) /
. a \,

supplement yours and to present broad uses that could be emﬁloyed by ﬁhole.

in your owm situation. The following suggestions are meant o

schools, school districts, or states. //,

A

P

Current and Immediateﬁﬁe of Determine individual student strengths
" the Results \ and weaknesses in Career Guidance.
;»ijfx.mvﬁsgg;jﬁh@qﬁ- - Plan immediate curriculum changes for ‘,} //Kg

individual student.
. Determine the strengths and weaknesses

of a classroom group in order to_plan

- curriculum adaptations to meet the needs
R

of the group.

. ‘ Monitor individual and group ’progress.

Future Use of the Results There are no standardized guidelines for
: . n . $
the evaluation of students' incorporatiba

N of career guidance concepts inté their

:.* ] ;‘
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Futuré/ﬂae of the
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?esuite, Cont inued
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EEW

e

5

e

\

w

lives. There are no set standards for
mastgry. Th£§fyoig,leévee open the need

LY
for éetagliehing the levels th4at can

“zgﬁliptically be éXpected-of children-

in vg:}oue grade levels, of:Vagious

ages, of various socio-economic

BK, of various ability, etc.

3 $ . ’

CoftSc enﬁioue use o! tht Rating Scale

can provide empirically based éxpectanciee,

developmental stages in career education

f
concepts, use a sound basis fg;/rée q

sequencing and modificattzn of the

curriculum, and a basis fpr determining

the methods of judging oﬁJéfudent mastery.

+

For example, some decision needs to be

oo e,

mfde regarding the use of the objectives
o >

stated b%_developmentai level; should

(A\ -
all be taught to all grades in that

developmental level or should théy be
g §

s specified to be taught at spdcific
grade levels. .

A Guidance Department or Curriculum

Director in the school system may want o
4

-64- \

ray

I a

»



»

. : N ) . 4 k%\
. : ; . R T
. Future Use of the Bystematically gather the results of o
Resultg, Concluded -the Rating Scale in order to assess needs
: ‘ et
i oi'students at different levels and
7 .
to establish school-wide>expectanc1es
5 ’ ‘ \‘ ¥ ' .
] p for students in career gbidance conceptd.
The Competency Rating Scale provides’ a set of guidelines \for the in-
fusion of career guidance-concepts into the school curriculum. It can only »

Pa

be as effective as those who use it allow it to be." It will be ineffective
1f merely regarded as an exercise with the results W}dden in filing cabinets
fromr;pril to April. It can be very effective if used td”isdividualize
1nstruction, enrich classroom activities, enhance interpersonal, work,

/énd life skills for both teacher and StUdents and to bring inﬁy focus the
1dea that education is more than the three r' s. The Rating Scale can

be an exciting new tool in the hagds of educat?rs"who wish to grow and see

thelr students become more effective people.

-65-
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‘COMPETENCY RATING SCALE ' Ut

Cross-Reference Chart - - ‘ “r
he following chart presents a cross-reference of the original Georgia'
goal Qlassification with the goal classificati that is used‘in the Com-
prehensive Career Guidance Program. Under the eorgia Goal Clasgification
System columm below, the numbered goals are thdse used by the Georgila
" Statewide Testing Program (Georgla Criterion-Referenced Tests). The lettered
goals are thoae that were added by the Comprehensive Career Guidance Project

9. .
{ ' ’

Domain ' Goal Classification System Georgia Goal éiaufichuon
- . ! B - ~  System

Interpersonal
Bf fectiveness

HZTOmMHmMOUOw>»
FNEODOW> W

L

15

14
19
10
13

Work and Life
Skills '

U= ITOMMOOE >

11

17
18
Life Career 20

Planning

AN OmMNOO >

CoOo-TO

]
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Goals * 170 Objectives * 774 Competencies

/ ,
- * COMPREHENSTVE c:,x{EER CUIDANCE
’ / COMPETENCY RATING SCALE
-
J
Overview Chart .
Kindergarten - Sixth Grade v n
» <
13’
Developmental :
Level ‘ K-1 2-4 5-6
} - ‘¢ - -y
Interpersonal 9 Goals 9 Coals 9 Goals .,\.
Effedtiveness® ‘%\Objectives‘ 17 Objectives 18 Objectives
Domain 76‘Cb$petencies 97 Competencies 101 Competencies
LR )
Work and Life als llqépals 11 Goals
Skills Domain 22 Objectives J 27 Objectives 17 Objectivee
///F_SS Competencies » "~ 75 Competencies 59 Competencies
Life Careey 10 Goals 10 Geals 10 Goals
Planning,// 16 Objectives 22 Objectives I7 Objectives
Domain ( 64 Competencies 121 Competenciee\\\}16 Competéncies
, ) - ®
/Z’
Developmental 30 Goals 30 Goals 30 Goals
Level Totals 52 Objectives 66 Objectives 52. Objectives
Co 205 Competencies 293 Competencies 276 Competencies
. i -
! \
Total: 30



COMPREHENSIVE CAREER GUIDANCE /

GOALS AND DEVELOPMENTAL OBJECTIVES

g OVERVIEW

KINDERGARTEN THROUGH SIXTH GRADE

DOMAIN:—.INEQBPERSONAL EFFECTIVENESS

A. The students will be ablev;L recognize that their behavior- toward

others affects other's behavior toward them. .

K-1: 1. The students will be aware of the various interpersonal
relationships in their lives. 1

. The students will be aware| of the different tyBLs of ‘
, \ , responses they use in intgrpersonal relationships.

2-4: 1. The students will understand the different types of
R responses ehey use in interpersonal relationships.
N ‘
2.\”Thetaudents will be awagf of how the actions of others
affe g\their behavior, k-
' A
5-6: 1. The stusépts will be aware of how their actions affect
the behavior of others,
s\
2. The students qill be aware of the relationship between
,jactions and responsesg,

B. The students will be able to demonstrate an understanding of the process
f making and keeping frien&gﬁips. o :

. K-1: 1.. The students will be aware of the skilis and characteristics

e % , that make up a friendship. “ . )

2-4: 1, The students will understand what skills and characteristics
make up a friendship. }

/ i
N\ 2. The students will be aware of the process of making and
and keeping friendships,
A —~

5-6: 1. The students will underd;a\\d tha progess K)f making and .
| )

"keeping friendships.

~69-
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2. The students will evaluate the effecfiveneeé of their
rown friendship skills. )

.

,L. The students will be able to demonstrate an awareness of thé&
vartéus methods of expressing their opinions and beliefs.

K-1: ‘1. The students will be aware of different types of rébpbneee.
. N i " . ) . . «?\

2-4; . 1. The students will be aware of what constitutes an opinion, -
' a belief, and a fact. » . -

: 2. The students will be aware that all people have
~  opinions and beliefs. )
3. The students will be aware of the various methods of
expressing opinions and beliefs. .

5-6: 1. The students will undefstand the various methods of
expressing opinions and beliefs. e

" 2. The students will evaluate their own methods of expressing
opinions and beliefs. *

D. The etudenfe will be able to identify socially acceptable behaviors
occuring %n a group situation.

—_ /

K-1: "1. The students will be aware of various group eitrations.

2. The students will be aware of thosefﬁehaviors that help
or hinder group cooperation and effectiveness.

N

1
&
.
—
.

The students wili understand those -behaviors that help
or hinder group cooperatibn and effectivenese.

: o
2. The students will be aware\that ‘those behaviors which helg: !
the group® to function include o6bserving the rights of self
and others. L '

©5=6: 1. The students will understand the rel%tionehip Wetween the
rights 0£\self and the rights gf others in group situations.

: s
2. The students will be aware of the characteristic behavior

3. The ptudénts will be aware .of their own .behaviors in group
interactions.

Z70-

patterns (rotes) that develop as a part of group’interaction.l
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E.— The students will be able to recognize the effects of competitiveness
and cooperativeness with both peers and adults. '

K=1l: 1. The students will be aware of what constitutes cooperativeness.

2. The students will be aware of what constitut®e competit veness. -
. - ' . ' ‘

. ?
. //> 2-4: 1. The students will be aware of the results of cpoperativeness.

’

ih 2. The students will be aware of the results of competitiveness.

.5-6: 1. The students will understand the ‘effects of thelr

. , cooperativeness with both peers-and adults.

2. The studentg ¥%ill understand thé effects of their com-
petitiveness with both peers and adults.

3. The students will be aware of the differences:gnd-eimilaritiee
between competitiveness and cooperativeness.

F. " The students will be able to recognize the value and process of
establishing an effective relationship with their fam:

v .
K~1: 1. The students will be aware of the roles of
of their faWlies.

2. The students will be aware of their family relationships. ~
. J

2-4: 1. The students will be aware of the process of eetabl{shing
effective family relationships.

e

5-6: 1. The students will understand the process of establishing
effective family relationships.

2. The students will be aware of the results that come from
vaing effective family relationships.

7 G. The students will bé)able tolachieve feelings of worthwhileness. \\
/ . o I :

'K=1: 1. The students will b}

aware of factors that distinguish
self from others. : . 2

I J )

2. The students will be aw'z;@e of feelings ah“c'f.'tt}i.'? causes,
o . : ’

2-4: 1. The students will be awar€ of the activities they peﬁform

7 v

that make them feel worthwhile. : K

* : ‘ .

v




\\ : . ' .
‘ 2. The students will be aware of, personal characteristics R
that make them feeL worthwhile,

"5-6: 1. The students will be aware of methode of attaining feelings
of worthwhileness in relation to other people.

. 2. "The students will understand their own feelings of ¢
». worthwhileness. .
\ .
H. The stud:nts will beable to recognize that they can exercise some
control over themselvee and their environment 4"
. ’ : S ;
K-1: 1. The students.will be aware that they affect things and
others around them. . o
2-4: 1. The students will be aware of situations where they have *
: some control over themselVes. . X
2.} The students will be aware of situations where they haVe Yy )’
gome control over their environment. _ '
. , | Y
q) 5-6: 1. The students will be aware of factors involved in the\ ~T:%,F
- () A
: process of controlling themeelvee and 'their envirowqent.f
I. The students will be able to deﬁonstrate an understan ng that all =~ )/
indiviluals, including themselves, have different varying personal
,characteristics.and abilities which distinguish t rbm one another,
7  and that certain of these characteristics and abifRties may change
?»»‘; from time to time. — : 7 --k ' L

»

- F,
/KL1: 1. The students will be aware of ways that People are like\
anafor different from them. ) ‘ -

"/
-Q:?/’ The students will be aware oé¢characteristic b&havior t\ N ;
. Lo

pattems and abilities in other individuals \ind in self.

) 576: ¥ 1. The students will understand about ¢ s that orcur in - Q SN

' .. Characteristic behaviors and abili of self and/or ¢ AN
Ry ', 7 others pver time. ) : B o
B ; . . ' :
’ @\ » o * : ‘ 4 A
= . . DOMAIN: = WORK AND LIFE SKILLS

# ~ — e \

’ < '\L\sk
A. ;The etudet;s will be aBTe to identify con ills that are used
. _in daily ving L
;mf3 & . f//ﬁt

A - . ’ ’ ’
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2.
2-4: 1.
2.
5-6: 1.
2.

The stpidents will be able to. zeeognize th
ing perform-a- task ‘and-will be ab
AN whtc Reople depend on each other to perf

tn he

2-4: 1. he students will .be

‘'soclal areas

- / | i

-4 - ‘
L | _
I ¢
K-1: 1, che etudents will be aware of what a consumer is and
- What he e does.
N e N
2-4: 1% 'The students will be aware of the consumer skills- that they
. use in their own daily living. o \ .
5-6:" 1. Thé{sd&dents will underetand the var&ﬁhs consumer ski}ls - {
tﬁq&_are used and needed.by different consumer groups. ‘ 1@
. / ’ ~
The sfuaents will be able to identify the relevancy of school subject
- matter and.other school experiencee to community, home, leisure, >
and occdpations. ) ' . . :
. S : &

The etudents will be aware of the school academic and 7
social experiencee at their grade level.

"The students will be aware of hqﬁ schodl academic and

social expériences relate to the ac

<
members in the home.

vities of family
S '

-

The studente will be aware of the school academic and
socilal experiences at their grade levegl. ) -

«
}he stugents will understand how schodl academic ‘and }\\\\}
soclal experiences relate to the role of citizen in the .

community.

The students will be aware of the school academic and ‘ ”n'“f'
soclal areas at their grade,level. ()

?V

T

The studenﬁé will understand how school academic and’socia}\\\\\'.>
.

N

areasf:g;ape to the role of worker on the joje
: 7 .

The students will understand how_school academig and . 'k

relate to the leisur participant.

others depend on them |,
e to identify situdtions ihr
rm certain tasks.
. ;
'The ‘students wili be aware of activities in which they
can partieipate,. ,
y P ¢ :
aware of activities in which others

O

SN

need their help.

-4
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} T / J
B} g ‘ . p -~
5-6: 1. The students will understand situations where people are
‘ dependent upon each other to accomplish a task.
~
D. - The students will be able to recognize the value (personal revatds)-
) “

i which comes from a task we%;bdone.
. K=1: 1. The students will/’he aware of tasks that they are able to
A ' . accompliSh- ~ ' S RN \ “" . .
2-4: 1. Of the" tasks they are able to accﬁmplish, the ﬂtudedts uill
. - be aware of those they do we l

. . ‘x

The students will aware of their personal criteriﬁsggr

sssuccessful task acc ’Ilshment. \Q; - ',“ - (
" The students will understand the personal rewards available'
when a ‘task is done well. ‘e!, .

The students will‘be able to recogn e that tasks h4¢e a purpose and
that steps are fpllowdd\in completi 3 a task 0

P ' >
s wffi be aware of tasks carried out by themselves.

ers. ‘.

T T ied out by themselves an
-

2=42 1. The students ill be of tasks ca)&ied out by th?qselves
' and otﬁe‘s Z . “' ..

-

v o

» 2. The students will undergtapd the purphse %f thdﬂe tasks carried
4 . out by themsel eg and ofhers. . ¢ .
1 . . .
¥3. The students will be glare of the majqr)processes in tasgk ° -
"accomplishment. . é
. ‘ ( ‘ *ﬁ} . h\\//_,//
5-6: 1. The students, ungerstand thegmajor rodgsses and the/
. steps ipv6lved Yn talk accomplishment: ’ ,//f )
p ; : ~ : ‘ {\<§v

- N N e .
N
i < . . - . .
o 3 . P i . 5 N

4 -

V4 ; -
F. The students will be able to recognize certain Personal char\xteristics
. that‘gre related to job fields- .

A . : b
8- [
N

K-1: 1.7 The students will be awPre of various Jobs.

2-4: 1y The students will be aware of variougljzb categories,

~ \

ot

2. The students will be aware of the _Purpose of those tasks ~§;'

l"



- ' - ! . ~ »
~ / .- 3¢- The students will be_aware of how some, personal characteréics‘.

can relate to job fields. . ‘-Eg - '
- \ : . . \
5-6: 1. The gtudents yill understand how some personal characteristics .~
. &rel‘ate t(job fields. ’ o . K i

t

. 2. The studen,,ts will be aware of .the importance of thn relationehip
- between personal characteristics and job choi

.. ' . e Yoy
- G. The stud\;\ta will be abl;to distinguish between -work and 1qiaure time ."

| ~ - activities. . . ‘& R L
' R-1: 1. The ;kudents will be aware of whar work . . e _- .
2. The stucwts will be ayare of what leisure means. N B ~
| i S RN
3. The students wil]:' be ‘aware of variou 8- work activiti'es..
7 4. The ) ents _will ‘be aware of various Qeisure Mme activitiea
2-4: 1. The stu nt/é will understand the difference between work -
an'd L - o K '//r—-)\ s
. . {;\ The stu'dents will be aware of ‘vario\us work sroles. Y -
| o «~ The students will be aware of various leisure roles. " a'.,; A
- 4. The stucfents wil e aware “of how. their work zmd leiaure .
time activitiea ha /are/a&d will change. '
3 . i
5-6: 1. -The students wild understand the similarities and
L. : differences _betwgen'work and leisure time activities. , >
-H The students ;ﬁll be able to recognize that respect is due to- others »
) - for the cepfr utions they make in their various roles and when their f_,ﬁ
¢ . work 1s well' one, regardlegs of its. nature. ot . ) C
S o \ ¢t . <L) S
, K-1: 13/ The students will be aware af the work roles of people b _." )
around them. - ° - o - ~
. f ‘ «k ; .

‘2. he students will'be aware that each\work role hae a purpbse. .

o\ N . . N

A . A\ . . o
3 The students-viill/beA?&are of the meaning of Eespect. ] 4 )

2-4% lL The- students will be. aware of the pPurposes .of variouglqork.

roles. A -
) v & : S . e
.Y \ . : / -, N e 3 A
. S € { | \ ;
o M N ) ‘\/qv e l /\
' ~75- '
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* 2. The students will understand the effects of quality work.

: ". 3. The students will be aware that respect is due dthers ﬁor :
. work that is well done. . -7 : R T

5-6: 1. The students will understand the purposeEﬂof v"lous work '

roles. ’ ' ’ : »;ﬁ

. » AR
2. The students will understand that respect is due to others ® o
- for work that is well done, regardless of the nature of that
wO I‘k ) ]

\

. . \ . 3
I. The studente will be able to recqgnize that all people perform some
o type of work. o .

-

~K<1: 1. The students.will be aware of what work meané.

2. The students will be aware of various work activities.

:\... -

-

: > ’ 3. 'The students will be dﬁare that family memhers work. . ,»‘_<d
; / 2-4: 1. .The students will understand,what work mehns.“ N

1/-."

2. The students will be aware of how they and other students

, V}Otk l'. ' -, } LA /‘ . ! e
5—6: ‘l.m/The students wilL understand various work roles and activitiés
performed by others. - o e - ¢

J. -The students will be asle to recognize “that work roles may change during
" one' s career or that a worker may have multiple roles at the same time.
N - J « M - ~
K-1: 1. The students will becawsre that change does take placg
: throughout their lives, ‘ :

4‘@‘ o 2. The students will be‘aware of what a worker'is,
2-4: 1. The students will be awarelof what a "work role" means.
éf The students will be aware of what constttutes a Careeri
3. The students will be aware that a ¢hange in work roles can
take place during one' s career,. * ' “ ”
'!a

N 5-6: 1." The students will understand varlous “work roles. and
s - activities performed by éthers & &

v ' ‘?b




D - | ~ ﬁr“

~ 2.  The students will be aware that 4 worker may have multiple

roles at the same time. -

. ‘K. ' The students will be ‘able to recognize that there are families

(clusters) of Jobs which relate to one another and that one's intereats
‘" and abilities can 'relate to several jobs as a result. T
" K-1: 1. The etudents will be aware of various jobs. ‘ﬁ*\

2. The students will be aware that some job fields relate to . .
other job fields. _ ',.3 PR

o

2-4: 1. The students will be aware of vatious job CIuaters. .

2. The students will understand that some jobs relate to other
jobs..- [

3. The&students will be aware of how interests and abilfties
relate to job clusters. R y .

5-6: 1. The studen 8 ‘ygll understand how interests and abilities i

relate to clusters.
= 2. The students will 1e aware that interests and abilities"
3 can relate to several jobs. \ -‘N‘
. (Q. | '
DOMAIN: LIFE CAREER RLANNiNC q
E; ,

A. The students will be able to recognize that attitudes and values
affect decisions, actions, and life styles.

‘6 K-1: 1. The students wigll be aware of what attitudes and valuesg
. ‘;ég are. . o
’ FAs v e o ' N
¢ ésv . 2; 'The students will be aware that attitudes and values exist
- for everyone. ° - . M

<

‘i;—a: ‘1. °'The students will,understand what attitudes and values. are.

2. .Thp students will understand that attitudes and values
- : exist for everyone.

3
. 3. The students will be gware of hbw attftudes and values
. . affect decﬁsions -and actdons: -
R ’ l y L . . - .:.‘ . .
’ ! © T~
r . \ ‘2 . N




BECEN

5-6: 1. The students will be gwage‘of various life styles.

i
, ,E _ . i
. 2.' The students will be aware of how attitudes and values m‘?”
o . -affect decisions-and life styles. L
. ’ . . T o '
B. The students-will be able to recognize that they make decisions:and
. that their lives are influenced by decisions made by themselves and
by others. o o .
. K-1: 1. The studénts will be aware of what decision-making means.
2« The students will be aware that everyone makqp decisions,
< : . ‘ :
2-4:7"1. The students will be aware of the decision-making process.
1 : R "
2. 'The students will be aware of how their lives .are influenced
- by the decisions they fike.
5-6: 1. The students will be aware of how their lives have:been,
are and will be fhfluenced by the decisions they make.
2. The stydents will be aware of how their lives are influenced
. by decisions made-py others. . ‘
C. The -students will e able to recognize that there A{:be %ternative o
.- decision-making courses, with differing consequences co
K-1: 1. . The students will’ be aware of what décieiqn-makingtggane.
, . . ‘ ] . .
2. The students will be aware that everyone makes decieroneg‘, ‘
ﬁ%;kzv 1. The students will be aware of the decieion-méking procéee.
2. The students will b& aware of the relatiohehip between
_ —~. decisions and cénsequences.
‘536; 1." The, students will hnde stand the relationship between
© alternative decision-naking courses and .consequences. ’
2. The studénts will undeTrstang about the.choigéa‘within
decision-making courses and thgir differinazboﬂaequencee.
.,.' .8 ‘, “,:“.
" D. The students will be able to recognize that "planning"” leads to more
effective performance than does chance or "trial and error" approach
to s task. & ' : E .
‘ ° ?8 - "\Q' : . 5\ ) N ; - )
K-1: 1. The students will be aware of the ;ianﬁing process.
‘ \ - n
. ’ . _/ . . . ) : ‘yk »
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2.
2.
3
5-6: 1.

‘The qu&ehte will understand the planning process.

. ) . .
The students will be aware of the trial and error approach
to-a task. .= - '

g,

.y
: ot
ihe-atudente will-ngderepand the trial and error approach

to a task. S -
3

.The students will understand the similarities and differences

betweén'thq planning process and Ehe trial and error process

in task accgmplighMEnF. -«

The students willlundere;and that thé ﬁihnning process 1is
a more effective approach for task accomplishment than trial
and error. : - o

The students will be able to demonstrate effective study and learning

skills.
K-1: 1.
N\

2-4: 1.

a

The students will be aware of what congstitutes effective
study and learning skills. S ’

The etudeﬁt will understand what constitutes effective ¢
study and/lzqrning skills.”

The etudé;te will understand how, their effective study skills

apply in a study situation. ~

‘ The students will be aware of how their effective study

skills combiqﬁ to form a studys#system. o . .

The students will understand the importaﬁce of developing -
their own effective study system. ) :

B

The students will be able to employ listening and speaking skills '
that allow for inqglvement in classroom discussions and activities.

K-1l: 1.
2.
2-4: 1.

S

The students will be aware of Iiitening skills and how to
use them in the classroom. ° B + -

The students will be'aware'of speaking skills and how to
use them in the classroom. , Cy L

The students will understand listening skills and how to ¥
use them in the classroom.

, . . . f ." ." '4 v ) ~‘. \
¥ o - R j§§ SR

iy - . ' |2 ' & v b



2. The students will understand speaking skills and how to
use them in the classroom.

.56 1. The students will understand the applications of listening
. skills and how to use them in the classroom. :

"",,:2. The etudénte will underetand the applications of speaking
’ skills and how to use them in the classroom. '

G. The students will be able to realietically evaluate ability, progreae,
and nethods of improvement in various eubject areas.

K-l: 1: Thp students J&ll be aware of various methode of
..-»evaluation.

, * Y o
2-4: 1. The students will underdtand various methods of evaluation, .
o \ N P

2. The students will bel\awareé oﬁ'%axioue methode of improvement L

in subject areap . o
.+ 5~6: 1.. The students wi erstand how to apply various methods of

.evaluation in determining ability, progr@ss, and. the .
» effectiveness of methods of improvement n various subject °
. areas. - ’

H. The students will be able to recognize how individual abilitiee aid
in accompliehing differeﬁt tasks.

¢ K-1: 1. ' The students will be aware of the abilities of themselves
R and ofﬁers.-- - . A
% . .. . B )
2=4: 1. The students will be aware of the development of abilitiee .
. in. themselv's and ot -

’
o

“2. The students will be\grare of how the abilities of themselves
.. and others can contribute tb the success of daily routine. 1
. '6'@ - )
5-6:” 1. The students will understaqd how’ ‘individual ability differenceSv,
contribute to the completio of, specific tasks.- - !

‘ . “\f”"’ W o -
I. The students will be able to recognize that learning occurs in all T

types of. life situations. - " _ yQ ®

) -‘-.,:.-‘ Y,Q‘ :

K-1: 1. The students will be aware ofgyhat constitutes learning

. g
2. iThe students will be awarg that ~ arn@ng takes place in their .
daily lives. . XY h* e ;
’ . oL/ .
< . /\
e ' ' .
L ~-80- g, . . “
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2=4: '1; The students will bgggware'of the various methods of
learning.

2., The students will underetand about various situations in th
: own lives where 1earn1ng takes place by different methods.

5~6: .1. The atudente will underetand the learning Process.

2. The etudente will be aware of the learning that takee |
i place in the 11fe eituatione of others.

cJ. The students will be able to appreciate the value of clarifyinglnnd
) expanding their interests and capabilities.
¢ K=1: 1. The students will be aware: of their 1ntereste and
? capabilitiee. p - -
.."ZZAE: 1. The etudents will be aware of factors that 1nf1uence
< ;™ . . interests and capabilitiee.
‘1,’2;;*The atudents will be aware that interests and capabilitiee
' can change -
.
5-6: 1. ‘Thg students will be auage of how interests and-capabilities
' én be.expanded IO o L
( . .,.%“ ‘-
2, Ihe etudente will beggware of the® consequences of -expanding
o 1ntereets and capabilitiee. -

s

X ‘ . : U

- *',

oo \
o7

«¥

e - \ R
b, " :
— i ~ .
. \’! . "‘ B,
\ "‘ ‘ y\,.y’.rv"‘;‘, ‘.‘“‘: o i
e IR - »
A 'y ; ('_.‘ . - \hs. ﬂ ‘..IA /
k . g j” R - : ¥
Ty, RN T
. v E o N . BN
S v
e ' *
G . t Al 4
.
o 2 -
' . N L .
L 3 » ‘ » . . w ' .
P A, ® "78’11- '




N\

A COMPREHENSIVE CAREER GUIDANCE
COMPETENCY RATING SCALE

[ ' ’ *  Classroom Profile

_ Teacher , Year Date

- : DOMAIN DOMAIN . DOMAIN

~ Student's Name . 1 3 S III
\ / . “
0123, 012313 0123

O|® |~ W& W] ro |
§
1

10. e ' i i} - fo
11. '

12.

13.

14. -
15.

16. ’ ‘ , i
17. ]

18.

19, -
- v 20. . .

21. .

a2, i

23.. L
24, c §

v 25.

26. . -

27. :
- 28. “

29.

30.

DOMAIN I -  INTERPERSONAL EFFECTIVENESS DOMAIN
DOMAIN II. -  WORK AND.LIFE SKILLS DOMAIN !
DOMAIN ITI*~- LIFE CAREER PLANNING DOMAIN

. - »
‘s h g»
i 0 B

- ’ N ﬁ

. ’e
N ’ ° ?
] 2
M ™S
< . N
o

. .

S , . | k‘“ C

-82-4 o v -




DOMAIN IIIX

Teacher

'COMPREHENSIVE CAREER GUIDANCE 4
COMPETENCY RATING SCALE

Classroom Piofile .t

Year Date

Student's Name I II

4

DOMAIN DOMAIN

#

0123 *p123

DOMAIN -

@QNOUI&E&N.—‘

10.

11,

- 12,

13.

16.

15..‘.

16.

17.

18.

19.

20.

21.

22.

23."

‘-ﬂ .)

24,

- 25.

26.

27.

28.

29, 7

30.

ha ¥

9

DOMAIN I
DOMAIN II |

*

‘ A\ ‘ X v
INTERPERSONAL EFFECTIVEN] bMAIﬁ

LIFE CAREER PLANNING DOMAIN t

WORK AND LIFE SKILLS DOMAIN ‘i > -



‘ COMPREHENSIVE CAREER(EU195ycz
o COMPETENCY RATING SCALE . )
NG N

Classroom Profig.

Teacher - _Year - — . - ~ Date’

™ DOBAIN.  DOMAIN -  DOMAIN
1 | ,

Student's Ns_une 1T S § & gup

0123 « 0123 ‘oha23-

1. ' -
2. ‘ . T
3. - . T
4, = .

5. ' L

@ 6.

7‘.‘ b 8 - i ‘ /

8. <

9. B ‘ ,"

10. . i K . 3} 4

110 i s Nl - :M T
12. : T

13. ~ § - 1

14. ' - - ‘ 3 4 )

15, - 1 - 1

16. nT R - . Q ' .

[ )

17. . . ) ‘ i 1 g

18 . 4 * o . -’-:'

19. L o " . ) . . .

20. . . - ‘\ 1 .- B Y 4 .

21, T - i ~ 1A

22. - ) D ] —

23. ‘. . . T- -
v 24, 1 ’

25.

26. - ’ : i

270 N 3 . &
28. .

29.

30.

. . ’ . T
DOMAIN'T - INTERPERSONAL EFFECTIVENESS DOMAIN ¢
'DOMAIN II -  WORK AND LIFE SKILLS DOMAIN I
DOMAIN III .-. LIFE CAREER PLANNING DOMAIN - .




REFERENCES - J

-83-



R ~ - I .
.y 2 - ., , . e

»

'L) . ) . . ' ) .
L Brolin, D. ﬁ Project Price: Competency Rating Scale Manual. Columbia,
. Missouri:: Project Price, University of Mie%ouri-Cplumvia, 1976.

- L - ‘Em . T
Bessel, H., & Palomares, U. H. Methods in Hum Devg\opment: elopmental
Y Profile. . San Diego: Human Development Trainin stitutg 70. -
L owmg e \ Davelgpnent Training Rostitut

Y 2

eebhe NS -
Carkhl ff, R. R. gelping “and Human Relations: A Primer for Lay and Professional
. Helpers (2 vols.). New York: Holt, Rinehart and. Winston, Inc., 1969,

L4

i - "x

. Dirkmeyer, D., & M(:‘Ka%'“_ic. Ra:l‘é}ng 2 Responsible Child. 'New York:. Simon
' and Schuster, 1973.7 ¢ A : .

o .
ey, . é:_‘ .
IR

gt
:

Dinkmeyer, D., & McKay, G. \8ystematic Training for Effective Parenting (S.T.E.P.).
i Circle Pines, Minn.: American Guidance Services, Inc., 1976.

7 Bli:le, A., & Harper, R.A. A Guide to Rat:lcmal'L:lv:lng:* Hollywood, CA:

Wilshire Book Company, 1975. ‘ L. .,*5,.... . R
R .. X . . [ ] . . - (4
f ) . o N . . )
Gordon, T. Parent Effectiveness Training. New York: Peter 'H. Wyden, Inc.,
1970. . ‘




4

tﬁgzk ijéﬁ iﬂf The st»dents will“be aware Ef

. . ’ ol ~
N
N - 4 <

B rﬁf 2-4:- 1, 'l'he students will‘ be aware of the vsr:lous methéds of-

leaming. -

~ -,
N

. , R
g :’~ . - A

a

2
d
L

S ",'.-‘ ._.2." Bhe students will unders\tand about varioua s:l.tuat:l.ons in the:l.r
c e -owm lives where 'learning\ t‘akes place by dtfferent methods.

vt T “ 1
R
3,,‘ 5-6: ~1; 'rhe atndents’ will, understand

" Lo s

N ?
PO

2‘." 'l'he studen.t:s will be aware of
ye w._,- . \ ylace in the life sItuationé’

-

-

the leatn;.\ni’pfocess .

the leamiqg that takes .
of others. ‘ :
b LY

J. 'l'he studente v:l.‘ll m ab,le to apprecixate'the vaIue of’ clarify and

exg'anding their interests and capab:ﬂlj.t

r\-j

;_9 R-1: " 1:7 The students will be awa‘ngvgaf their interests and

T capabilitie K .ﬁ“-,'\ .
§' AN

L ”~ ’-4-

ix}tere‘ats, and capahili ties

- : ' v .“

. et

'5

< 5~6: 1. /ﬁ:e students willl be aware of
Y can be-&expdnded -“‘.

o

. 2., The students wil]. be awal’[.of

/ 4 interefsts and capabilities‘
. : /
L5 ¥ ’
L R
-~ . . T %
- w
3
N

97

i

ies > & ‘l -
t. SR -"

.ﬂ"‘ -

L d - L™y
* N A - ‘
.ol

foctorst that inf‘luence .

4 R -
N 12 o Tt : ‘

2. The students will be» aﬁa"x"eﬂtlﬁt interest‘ﬁ and capab:}.lities
_can change ek : \v co

.l w
B (‘...\

& " -

~how :lnte}:esi,s snd capabﬂit:l.en
\ tq - \ C0 t N .
the consequences of expanding

-

Ky

I3

“.

”»



- : OO T

" COMPREHENSIVE CAREER cqifAncz

'COMPETENCY RATING SCALE. ~ L e LT

Lo T Classroom Profile
. . ] - . R . o~ . ‘ . Q‘

Teacher ] . Year . . Date' .

T e . *DOMAIN DOMAIN - DOMAIN -
Studgnt:s Name S S 1 ©ITI
\ . 0123 0123 0123
S L - 171 , g

Y

—
(=]
.
<

IS
ll- * § X N
T < 5

14.
15. ' .
16. g T 17
) 17. T | ;
18. i
19. )
20, .
21,
22. L 11 1 .
23. : : '
25.
25.
26. ' . :
< 27. . P
28. f
29,
30.

7
¢

boMaIN I - INTERPERSONAL EFFECTIVENESS DOMAIN
DOMAIN II - WORK AND LIFE SKILLS DOMAIN
DOMAIN III - LIFE CAREER PLANNING DOMAIN

-9]1-

38




14

'Teécher

!

|
!

4
' : P
. s - !
- !
3
|

COMPREHENSIVE CAREER GUIDANCE
COMPETENCY RATING SCALE

[

Classroom Profile

Year

Al

'-Date

T

/ j

Stﬁdent's,ﬁéﬁe 1

i

DOMAIN

DOMAIN

I1

0123

DOMAIN

III

0123

0123

™

20.

21.

22, ;

-

23.

24. -

25.

a4

26.

27.

28.

29.

30.

t

DOMAIN I <
DOMAIN IT -
DOMAIN III -

INTERPERSONAL EFFECTIVENESS DOMAIN
WORK AND- LIFE. SKILLS DOMAIN
LIFE CAREEF PLANNING DOMAINr



, . '
- COMPREHENSIVE CAREER GUIDANCE

COMPETENCY RATING SCALE
Claseroom Profile

i

Teacheﬁ

f

Year Date

; : DOMAIN DOMAIN DOMAIN
; Student's Name ) I II I11

f 0123 0123 0123

17. ) "

13. : | \ 1 ,
14. ' .

I5. '

16. )
7. _
:18. S
‘19, o B
1 20. B

P21,

: 22, : ,
i 23, IR

24, . .

25. . . . . ]
26. T '
27.. .
28. ' v ! ¢
29, / ‘
30. ] )

. 4

V'l
DOMAIN I -  INTERPERSONAL EFFECTIVEﬁES%iDOMAINN
DOMAIN II - WORK AND LIFE SKILLS DOMAIN
DOMAIN IIT <«  LIFE CAREER PLANNING DOMAIN

Y 4
J o

A= -
100




( . REFERENCES

-92-

.
101




;';‘ :  “ ‘\- . s §~" ‘ﬂJl Ce ) X

+

'. Brolin, b. E. Project Price: Competency Rating Scale Mauﬁal. Columbi4,
Missouri: - Project Price, University of Missourt-Columbia, 1976.
. .

4
'

s N ' . ' :
§¥ Bessel, H., & Palomares, U. H. Methods in' Human Development: Developmental
' Profile. San Diego:, Human Development Training Institute, 1970.
B - o '

.‘/“ e ’u . / .‘v’ - v“,‘) ‘ ' ! ‘Q ‘ L |
. /“‘/Earkhuff,‘k. R.’ Heiping,and Human Relations: A Primer for Lay and Professional
. Helpers (2 vols.). New York:* Holt, Rinehart and Winston, Inc., 1969.

-~ - 2
/ » ’

Dinkmeyér, D., & McKay, G. Raising a Responsible Child.h Neﬁ‘York: Simon
and Schuster, 1973. '

' ‘ L : SR

‘ R ‘- . i i . R

J . . . x!) o . I Y,
Dinkmeyer, D., & McKay, G. Systematic Traininérfor Effective Parenting (S.T.E.P.).

' f Circle Pines, Minn.: American Guidance Services, Inc., 1976.

- . ‘ . ’

Ny

 \

4 '

v t
- ' i e

.Ellis, A., & Harper, R.A. A Guide té Rational Living. Hollywood, CA:

Wilshire Book Company, 1975. ;

o |

A

. Gordon, T. Parent Effectiveness Training. New York: Peter H. Wyden, Inc.
N~ 1970. . o »

L

102,




