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The purpose of thls project was tc 1mprove the
quality an&rsemonstrate the most effective methods and techniques of
career education.in four high schools in the state of New _Hampshire.
The focus was to effect change at two p01nts- the first was: the
racadenjic curriculunm, where committees in each of the project schools
reviewed their, existing curriculum in relaticn to needs agseéssment
results and created means of integrating career education ‘
decision-making skills into their exi%ting prograas; the second/uas a
review of existing guidance programs and community 11nkages where,
utilizing the same needs assessment results, glans were created for
providing a more systematic guidance program at each school and for
expanding existing community/school relationshifs. Thé process =~
evaluaticn yielded the following three findings: (1) those schools °
vhére open communication among all staff levels was the‘greatest
adapted to the system easier than schools with more rigid -.
hierarchies; (2) the committees in all four ‘schools” uent through an N
-extensive period of establishing consensus of what career education
means to them; and (3) the part1c1pat1nq staff members at all four
schbole had difficulty seeing the various tasks as part of a total
system. In summary, it was found that a systematic participatory
change podel did affect changeslln each of the schools involved and
that these changes would have lasting effect due to the investment
created through participation in the process.,(Indlv1dua1 school .
reports are appended, and a companion document, CE 017 636, presents
the third-party evaluation,) (Author/Bu)
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MAJOR ACTIVITIES' .

The purpOse of this project has been to improve the quality of, and to

. b}
' demonstrate the most’effective methods and techniques of Career Education at

the secondary level in four high schools in the State of New Hampshire. To

reach this purpose, we. have utiIized a.set of procedural directions (a par- o

'Vticipatory change model) for moving systems in the four settings through the
‘various stages of career education program development. \ ‘ . A

- We'have\focused on two-change points in demonstrating' effective career

hat Y

education methodologies. ". . K : o
: > b ) . g

The;first change point addressed those activities and‘structures thét
make possible the.greatest.degree af schggllcommunity intérfloﬁ.: We have
looked at existing structures for movi%gﬁstudents-into the,community, to:det;r-*
mine the policies and’proCedures that must be effected bv each gOverning’bodv
(school committee, superintendent, princip41s,vetc.) so that students can most , -

: - o : A ) -

. N ' IR - .
effectively utilize the community’'as a learﬁing environment. Some of the
structures that were looked at were schedulihg, transportation, recordkeeping‘

‘ ‘ . . _ \’
and gradingfof\such experiences, ‘student cont&ol policies, and coord1nation€9
\ ~

of assigmments across defartments within the school. We also looked at those

‘structures that bring the ‘community into the school -- these ranged from simple

n

activities such as’ the use Sf resource’ persons in the classroom, career days,

and job fairs, to utilization of community business and industry people, both

active and retire , to teach courses, as part of the school curriculum.

<

Our theory in improving this aspect of-the high school program is that %

the»interest whicK thesA geuerate among the /de= % ation*would d\ L
motivate the ., - s more action/experie .:aching
methodologies.
. N\
. 1.
s . : /-




 must see the relationship between the things that they now teach and Career - /
IS

. and activities is what is called curriculum infusion, While the concept of

. . . »

The sec0nd focus of change was at the academic curriculum 1eve1 (we

included Guidance as a "curriculum") In most communities the curriculum

N

I's

is a'sacrosanct institution; whether it be a we11 defined c0ntinuum of-skill

-development or as in most’ high schools, a series of course descriptions.' .

Teachers f; high schools have seen their role as. providing’i/formation

about their subject area. They have, for the:most_part, been trained-in,“and

continue to use the\stand up, teacher centered approach to imparting,this

‘information. To motivate them to become more action/community oriented, they

s

Education concepts and obJectives. The process of weaving together the ._, /

l ©

learning of academic skills and information, with Career Education concepts’

¥ . - L)

infusions has been discussed and worked on for a number of years, and while
practically every caréer education program in the country has developed

s . . i Lt ' .. R
volumes of ‘curriculum materials, most of these materials are agt1v1ties,

w

&y

which wh%le they are obv1ously infuéiqns, do not draw a clear picture of .

O

ERIC

Aruitoxt provided by Eic:

activity have been:

how 1nfus1on takes p1ace. What we attempted to do is to ‘help” school facu1t1es

P ~

to induce ‘the general instructions for infusion into each adjdemic obJectuve,

5

so that teachers can see that there is no threat to the sanctitx of their

&

curriculum. They can then do the actual infusion regardless of the specific

. B 1 .
- - B 1
- o §

content or information with which they_are working.' The products of this |
@ '

'

. any academic curr1cu1um.f L. . _
‘ ," - v@f" ) @
2, Three infused 'English curricula,

Q,

3.":Four systematic Gu1dance programs.ﬁx ) LI L. '
P :
\ 4, Onme interdisciplinary criteria related implementation plan.

-

v
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The theory behind this approach is that the participants who cause .

[

.the changes are learners, and must be started wh they are and ‘move towards
]

their goals at their rate and in their own best, learning style.
While this two pronged process was going on, the central project staff

' %
. was in the process of: developing an assessment system for determ1n1ng the

) level of development of each schoo} along a continuum towards an ideal'high . A

0

,",.,

gé re describing the maJor activities undertaken,during the project
o '\ *

Ty year, we will” describe the project organ’zational structure so that those ac-

- tivities can'be.reviewed within the properwcontext. ¢
. . p
" e
The State Department of Education and Keene State College have- provided
[ N
o overall léadership;for development of the model at the four high school sites.
ﬂ,. B \

fThe proJect staff f1rst, selected and adapted a common part1cipatory change ~ -

T

model and trained the local directors in the use of th&t model. This model

) N /
ingluded mechan1sms for inclus1on of all populations, adm1n1strators, teachers, N

N ? -

students, parents, and tﬁe bus1ness and ind tr1al community in the develop-

ment of each of the products.” (Involvement causes investment). It further

included simplified eans of making needs analysi (Where‘are we ngw? Where
e ’ K ” .;,»J}l' . ) - ,l“ . . :
- -should we be?), procedures for managing the setting of goals and objectives,

"the development of strategies for reaching th goals and objectives,'and’

\,,
methods of evaluating the whole %ystem. The staff then prov1ded ongoing technical

asﬁistance to the local managers in carrying through tge model.

It each of the selected schools, an advisory committee was to be sele. .
. . & {
including administratore eachers, students, parents, and business/industry

representatives., This .up prov1ded information ‘and reviewed process as

R 3
each step was completed. _ , ' o ‘

- - , 4 “a ) "4 b

: v . - .
v, Second, each school selected profession%l working committees for each of the

g o " . | 8 <

1




'curriculuﬁ.infuéion models to be developed, and for \evelopment of the

W
.

community involvement structures. Each of the pnofesa onal’wotking com-
mittees was paid at their contract rate for’timerépen;f.
day. B B \

Each woyking committee defined the segment of its cu)

N

progrrm to be reviewed. All proddcts that héve been recom
.some fiqlq testing dﬁring'the course of the grant and fina 'Feports of ac-

;tivities‘refiect the resdlts of this field testing.

N

wh6 developed the various products and were instructed in the "
implementation problems encountered,'znd other information pertj

"diffusion of the models. Four of these dissemination/diffusio ﬁmeetings were
pg , ) ~ T g
held, one at each of the pilot schools. -

| . Vg

. Conval Regional High School
Peterborough, New Hampshir
7
Kearsarge Regional High School
North Sutton,-~New Hampshire

Merrimack Valley ‘Regidnal High School
Penacook, New Hampshire

Plymouth High School
Plymouth, New Hampshire
. -

With this brief introduction to project organization and deve
move to the objectives as they appeared in the original proposal
- scriptions of the activities that took place‘during the project tg

&

-towards their attaidmenf, ' o

A
wy . =

=
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STRUCTURAL CHANGE ,OBJﬁCTIVEs L ,

”

- In the participatory change process thefparticipants themselves are to.

\
identify the ends as well as the,means of their action. Howevér, the guide-

LT ¥ 1 i

' lines underlying the ielease of these funds do ‘set ‘certain parameters re-

garding those ends. In addition, this proposal in its entirety commits the

~

grantee to move toward fulfillment of a specific portion of the guidelines,

i.e., 1mplementation of a high 'school model The structural change objectives

pz

which are presented-belowAarevintended to summarize the major thrusts of this
| proposal; draw OPt the types of changes which underlie the learner_ouﬁhome
objectives, and allow for signif}cant participatory involvement'in the
- setting of ends while staying within the federal paramaters.

Ve

The State Department of Education will Utilize a Systematic Approach to
Career Educatiorl at the High School Level.

A'prime product of this project will be the documentation of the stages

involved in moving toward gﬁ 1deal Career Education program at the high school

level, The documentation’ of these stages shall be suff1c1ently clear and é
- )

credible so that the Department of Educatlon is utlllzépg the model by Lhe

. @
end of the project year in order to:
LN
1. Determine the degree of Career Education implementation of i
schools Vithin the state,’and to interact in a proactive way
in identifying the next steps toward full 1mplementatlon. ,(
2. Ident1fy policy 1ssdgs in educat1onal reform and cogmﬁnicate '
/  these matters to policy setters and to the general public,
/ . '
C & 3. Redefine its technical assistance role so as to match the
] . L
. 3
change points identified. > e
; 4. Perform a "qlality assessment'  role in coordinating diss\%ination
Nt v ~ { )
actiyity across the state and with other states and ‘agengies.
& “ . : - ‘,
. ¢ ) . | S '
» , 5. , \
o /&‘
AN s




Each High School will Develop and Install a Career Educdtion Infused
Curriculum in at Least One Curriculum Area and with - its'Coungeling . L
. Department. A Model for Such Infusion Shall Also be Documented- PR

3 B

Essential eharacteristics of this product shall include: oL a - L
'_/—~ * s t - - )

1; ’Identiflcation and description of each of the curricula e1ements

~ >
v .
o —

;, . in-the- ohosen academic area (s)
. o .
o M
T2, A list of\Career Education goals acceptable to the local

b

Yeducatlon agency. : . ~.- ‘ - L E ' . ) 0

v

B A list of student,outcomes related to'these~goa1s. . 'o}~ B
. oy / o L, A " . Vo
! 4, A set of instructions fof achieving each Career Education outcome
- : \yithin each- academlc cC::;:ula e1ement

‘ . Such StruCtural'Changes Sha11 be Made 1n the Comprehéhsive Hléh School. )
' Program as to Slgnlflcantly Increase. School to Community and also Community S

to School Interf1Qw A Modéi for Effectlng Sueh Change Shall Also be Documented.

. LN .
Ind1cators of 1ncreased school to communlty interfﬂow may 1nc1ude ‘ ////ﬁ\')
. ‘1. Expanslonrb cooperatlve edutetlonal opportunities to ;nclude at i?
(}east asmmany "non—ttaditionally vocatlona . p031tionslg;__€;gr .
iﬁ b_ "tradltronal voca/;onal“ posltions. | ‘& “ o k R o ‘
. 2(' The 1psta11at1on of suff1c1ent released time mechanisms to allow - ) .
both students, teachers, .and counselors to relath tb\these JOb
o exnerlence sites as an 1ntegr;1 part:-of the tota1 curr1cu1um." ) ':$3Q§°
y —5ﬂd Thevproyislon, drrecti; or 1nd1rect1y, of requisite transportation. -
: af Aéreementsibetwben aofdemio‘departments thet are'éuffiégéntly
, /reinforc ng of teacheks and»students involved in community oased £ .
a:(/ : lgerning. ’ucn agreemegts ghali inglude ways of reftecting such
' . g : . . .
_ ‘;% learning’within the cu%ulative records of individua{j?tudents,‘ .
. Indioetors ff incréased community‘tofschool interflow-nay'ino}ude; o
- ive 'and retired ; rkerS‘in the communitf‘serving as part-time : '

At .
ecﬁrrg staff and\Qgiering gini-courses of some . ~

¥ l N ;l P 4 ‘
duration. ) - f y J . .




' S S s , C - 3-‘ Ce Tl
- > . A . I . PN . . - P
L R ) " . B . . RN ST

2. The opening of the high scho'ol ,a"nd,'iths equi‘pment'>'tq‘cqmmunit'y

use on a. continuing basis. . ‘Lg";ﬁr _':~;}A' f:; =} PO

-t

1

S .The provisions of such faculty to’ the commu:i;y c&

* <

faculty, hr that community courSes can be staffed with 1ess

-ﬁgi ’qualified teachers. . : j . b; ' = ,' : : "l Fl LR
. i ’ : v Pn .- .
4,5 The reorganination of school policy (if n cessary), school budgets,

% 7 ‘ '—; .
and staff and student behaviors so as tolégcourage the re- entry of ﬂ,x/g L

. A ’; )
;§ ﬂ, " “both the receiit dropout and the mature adult %nto the offering of .,

L . < T . ” - \ A
A \ . . ] ! 1
the comprehensivé program. s ~": ‘ - ¥
. Students o o , . . L /}>
ST . . . ; . T
The student bodies of the four schools will be partgofy}he structural
- ¢ ) . . ‘ » _.. . ‘ . ~_ . y . X
.reshaping of the way students interact with the realities of work as ‘shown -
by such ind'cator@ as: IV S S
./ P L - .. - ~

1, Act1ve and on-going involvement of student 1eaders in the participatgry

-

change committee of the school and in the policy,tadmlnistrative,

counselor, and faCulty sub-committees. Furthermorel a maJority of

.
S

. other participarmts, the third party eva1uatorsl and the substantiaﬂ

ma jority of. the student body itself’ shallzjudged?uch 1nv01vemenf as 7/

' being effectlve in significantlz/improv1ng the student'’ srability to
.

L3

interact with issues and people of the worklng wdrld (Indicabo\

. A N R .

» *©  of such structural change'are included in, thé learnér outcome ob-
N N )

f 1 . ! ‘
Jjectives for the other participantswand are pspecially highlighted

in the objectives for the community. This is logical as the student ',

- , ")
N ,,*population is 1tse1€ﬂa broad stratum of thehpommuniéy and 1earner K

2

>

at
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Sy \ . . . o .
- . .. X T ‘. , e . L - ’
2, St&déht identification with 10ng-term or. multi-year,efforts as
‘ “ “: .‘ i . ‘
0 : ‘shown by their’init ative in defining and establishing mechanisms C\
>~ ) .
e for maintaining their role; _Such initi.atives ‘shall include; but
Jh g“-not be limited to, those indicated in An Introduction to Career
; . aEducationa: oyt, Office of Career ducation) - y
\ s . . ’ .o . : "
Teachers ' . l - : . 3 ﬂ? -
=< ' : 3

" The teﬁchers at each of the high schools will be . part of the structural

‘reshaping of the high school curriculum so as to incorporate Career EGUcation
C e
™ . ‘ ' /‘
coﬂcepts.» Indicators of structural involvement shall include' ) .

~ L. The development of an 1nfused curr1cu1um by the teach&{s of at

- ¢
L

least one core subJect at'each school, = ¢ e L
3 ‘ ) .

) N * - 22 "The field testing and revision of that curriculum by the teacher
. - ) gt o’ I

-

¢ group itseﬁf . L /

’ ) .l * P ) B .
~ = 3. Evidence that the teacher groups acted within working subcommittees
oy . ) TN P \ . J i

» which include‘students, other faculty, cdunselors, administrators, /
- and community re.resentatives;»and that these .others attest to their
\‘ - Ce , / . N - . . . ) . ‘
. . Lo . S e ) .
own substantial involvement. . S . o )

- . : ?
s

" 4. Teachers identify specific ‘policy changes needed in order to move
-, ¥ ‘ )

s e - ° further on implementation of infused curriculum' make concrete
r : .
reécommendations such as staffing, budgeting; or st(dent control

~
hisi

changes; an& are successful in aifecting at /least one su\ch change.
. S ) . - N . _
) e - . e
Counselors , . s "
’ . - . ¥ .-

The counsed}ng departments‘at‘each of the high schools will implement»

B
‘s the Career Guidance pr tizs'd%veloped by tﬁe New Hampsh}ge Department of '
A% . ro 'y

Education and New Hampshire PersqQnnel. and Guidance Assogiation. Indica;&rs

v\»
that counseling ¢ depafgments have’ structurelly installed this approach at these
3 v o — ‘ - . ; ’ v.d ' ’“ .
. schools shall include the following: S f
P . L g »{8' a4
. - ( - [N J T :1-‘. s '
a4 N Al ‘; ’

[:R\f: / : fl . : _ ,;;f_ e .

wll Toxt Provided by ERIC
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&"l“ 1.. Maintenance of a system.of articulating Career Education qgtivities <)

. ~. - i - g .
. . N . i -~ ~

that correspond to developmental stages of the students, recording_
' < .. "

teacher documengation of astivities carried out’ (to avoid dUplication),

&

w*
~

.and ident1fying and addressing with the, teacher: those gaps that still
.. 7X ~ .

exist. S C -~ _ . - PR .

.- - < . .

. 2. _Planning training activ1ties with teachers.and administrators. s

. . ) B O L e’ A

3. -Act as the department accountable for ma}ntenance of a Career Edu~ o
8 c

¢

. cation resource center Which shall 1nclude a current and evaluative L

w\ inventory of resource people‘?nd curr1cu}um products.,hi‘J S

ﬁ g-’ P .‘ /.
4, All counselors will period1cally work with teachers An. cla§sr00m '
situations, group guidance sessions, and placement tasks.
"f— . - < - Y [
. . X

A
.

»

' Administrators—and School Boards : ’ . : : ¢' ‘

-8 s ’ C T 4

s

L Administrators and policy makers at each of the schools ?hall demonstrate.

/2

heir dincreaced ability td’ understand :h< act. upon the structural chanees T
- N 2 @4 : L
identified as necessary to.1mplement1ng a ca?eer 1nfused cunriculum, career
) . : . o3
'guidance, and school- community interflow. Indicators of ‘this. increased ab111ty
3 - o e ) SRR B .
‘- shall include: . S e ) ' O
g . s - R N - PN . .
3 N . -~ -l , @ . A N y .
2 1, On-going participation in the working‘subcomm;tteek. o N 1..”
2. Respon51veness to the structural change needs as identlfied through

consensus within these grousz; (Other participants shall be involved

-

in assessing‘administratiuzyﬁnd policy maker ability‘to articulate

’ +

- PPN % R ]
these needs to the larger*tommunity.. Thfs does not. mean thgt these
N ) ' (
sdministrators and policy makers Hﬁcessarily support these positions )
N / \ ey 9
s 3. At least two- structural changes requiring broad policy‘reshaping"

f

' shall be presented to’ the school committees. At least one of these

> : shall reeeive apprdval and beradministratively installed. >
&4 . , " ! . ~ N\,
' R 9.
: . VoaT i o~
. , 1L s

Aruitoxt provided by Eic:
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The Community * ° : o ) ) C

.A cross secqion of those community persons;who are part of the‘ﬁorld of ',
vork (including not only business apd industry ‘but alse professionals,

- 2

EOVernment/social service, homemakers, artists), and who can.serve as pOints
- &
of access to the c0mmUnity, shall play an integral part in the activities of

.-

\the‘participatory change committee of each high school ‘and in each working

°

subc0mmittee. These.citizens shall not, only react to the values‘and needs
. henEm— . o .

projected by the academic participants;“they shall also demonstrate their

- 7 R \
- ability” to. articulate community issues and to initiate recommendations and

"

strategies for structural change. Indicators of such action shall include:,

— »

1. A responsible’role in developing the participatory changeimodel used
in their community, and a role in selection of the varfous partici-
pants in this process. ’ B . o -

-

2. During the initial assessment of needs and resources they shall

insure‘thas community needs are included "and that school resources

L

are surveyed in terms of the communities’ggn needs. q;,

3. The carrying out of a distinctive role in analy7ing the assessment

‘

results, and in the subsequent setting of;goals and’objectives ‘
based ‘upon this analysis.
4, As’strategies for reaching these.goals and objectives are developed, ,-

community representatives shall frequently perform leadership roles
S J/
as. shown by their calling of working sessions, securing of further

resources, shaping of recommendations for action, and representation

.of these recommendations’ to the broader committees-.

-

/
5. Citizens shall be involved in project evaluation -~ including design,

information collections, and presentation of findings. They shall

& N

avail themselveSjofAreadyﬂaccess to project staff and records.
S : o 10.
O . . ' 1 ) o . ’ \

ERIC : A0y

Aruitoxt provided by Eic:
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@

.The project can most easily be reviewed if we é;oup the objéctives under

-

¢

. four major headings as follows: 3 - | ) T

R

"a, Development of the High School Career Education Assessment System.

b. vDevelopment of the infused_curricula. .

c. Development of schooléto chmunity_%inkages.

7 - A

d. A review of participa}ion.ngels énd‘of,the change,process.

.
LN . .
. v

~%f Development of the High School Caveer Education Assessment System

The assessment‘sYstem began, conceptually, with the paper, An ;ntroQuction

To Career Education. The nine student outcomes listed in that document were

' ¢

extracted and conditjons for their achievement were assigned to each outcome

during a workshop attended 9ﬁ/thirtydf1ve representatives of the project schools,

theJStaté Department of Education ‘arid Keene State College. These nine outcomes

wcré éxpanded to fifteen and an.introductory philosophy was devel&bed.

A .The resulting paper‘waé sent to the meeting participants, to the fifty,

Stafe Career Education Coordinators and to allbﬂigh ScQool %rincipals for
Lt >

review. Feedback from this review caused further revision of the paper. to

T ' -

thirteen student outcomes. These outcomes, conditions and-the introductory

v

philosophy were recommended to become a conceptual framework for high schools
with the assessment system to be developed from this framework.

Revievers suggested that the assessment system be management oriented and
‘- ' :

that we restrict it to just those objectives that are directly related to Career

1

Educatiﬁn.

A first draft of the assessment system was then drawn up utilizing six of
the thirteen objectives in the overall conceptual framework. This docusient was
reviewed by a series of évaluatioﬁ specialisgi, re-edited and then field tested

in the four pilot schools. As a result of this fiéeld testing, it was re-worked
again, and again reviewed by outside consultantixwho recommended a series of

)

11.
7
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packaging changes. These were made, and the document was field tested with

the four pilof séhooléifor a second time. The final document  is attached to .

“this paékage.

Reviewers will see that the assessment system is pow Part I of the

document and the conéeptualvframeﬁork f's Part II. As-it.now ékists, the
assessment syéfem is é self evaluatory tool to be used by high schooi staffs
in assessing‘their 6Wn-1¢ve1 of development in Cafeer Educatioﬁf"The de-
scriptors to be evaluated are curriculum management milestones and can Bg
applied to any school which feels that it would like to adopt a systematic

A R

process for attaining its Career Education goals. (See the attached assess-.

ment system for further details) ¥
: C : \

b. ngelopmedt of the Infused Curricula

it the ouféet of the project, we asked each school to select a'cufriculum
committee to develop one career educgtion infused cufriculum.' Three of the
schools sclected their EngliéhxDepartments as their curriculum committée. The
fourth stated that they had reviewed the appéoaék used in Orggon in their

graduation criteria. project and, as such, would like fo use an, interdisciplinary

organization to review the total curriculum and set up infusion mechanisms fer

s

the whole curriculum. Each.curriculum committee .in concert with the guidance

. . ] ) .
and advisory committees then worked through the goal 'selection, needs asgess-

Y .
N

ment and operational goal setting stages, and at this point, b;oke off to begin
work on d;veloping the means of infusing the objectives that they had selected
into each of their éurricula.
_ Eaéh oé the threé schools developed different infusion.pians based 6n gheir
& .

- student's perceived needs. The curricula directions range from the inception

of mini-courses in specific career decision making skills to the infusion of

l».

12- N
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skills into existing wri k andfﬁ&terature courses. For a specific review of
tge plans'developed’hy;the schools;'see‘each of the pilot school final feports

attached to this document.

The fourth school (Conval) moved frOm the needs assessment to the 1dent1f1-

o

cation of broad career education graduation cr1terxa.“ (All four schools used

| 4 ;/

the, "conceptual framework for high schoois in New Hampshire," as a starting

point). These broéd criteria were then b oken into cOmponent learner outcomes
and in effect learner milestones. Thesé\ha#e\noﬁ been incorpcrated into a o
planvfotvinclusion'in the existine currichla structure; (See the Conval report
N R
fd?gspecif@cs on the cereer education graduation criteria and implementation
’ / 5

system).

(22

C. Develophent of Schocl Community Linkages
In ehcﬁ school a cohmittee‘of administtators, counse'lors, nlecement

people»ana,.in some cases, a cemmunit; representative was‘formed to review the

existing guidance program, and tc review the school's‘linkages\%ith the comnunity.

L
’

They were agked to develop two plans a systemat1c gu1dance program to-insure

‘/,‘f“t»y -
that all students received the basic information they need to make careerm&e-

lated decisiogs, either while in school, or at the point of transition to further

education; training, or a joh; and a plan to expand the partnership of the school

. ! ’j A N .
and community. # ) K

N

In looking at all four schools, most of the work of this committee was done
on the development of a guidance system, and less effort was expended on pushing
:
the limits of the :chools out into the community. The amount of structnral p
Pchange‘that occurred as a result of these‘cOmmittees, which would dramatically
) .change the relationship\of school and community, was minimal. However, all

«

four were able to assess their current linkages and make recommendatipns for

non-structural changes and expansions of existing prcgrams‘ (Resource speakers, '

N

workstudy, shadowing, cooperative ed%cationvetc.). ' : .

. . . 9 oy " . . ‘,‘v,
o | 13.1 5 C.
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Each committee did generate a guidance plan or system and these can be

reviewed by consulting the individual school resarts which are attached.

kY

. d. Participationvieyélé and the Change Process s ’ : , .

]

¢ During August 1975,'a11 four schools were-%?ntacted by the central staff

and a series of orientation meetings were held with the administration and
. . t . .

‘.

their appointed site manager.
e . .
During those sessions, the various committee memberships were outlined

(curriculum, guidancé and advisory) and all were introduced to participatory

decision makinggtechniques and to the systems method for implementing change.
& . : & = . ’ ’ +
The central staff, from that point on, acted as a resource to the local

managers in managing the participatory change process.

Each school, in its .three cdmmitteega;fﬁk at least the letter of the law
‘\\ ‘ ‘, Co - . . - :
in the participation of the various populations on the three committe$b,
P ] ) - '

- o

however, the operation of the committecs in each school was a function of the
administrative environment in'the school wHigh<preceded this project. 1In

effect, those’schools where committees were often called into being, and
et ‘,f“‘“{‘

whosﬁéwork had been used, were able to f@hction; those where ;the system had

' i \ \\ - i I, ’ L4

not been as participatory were less able to function using the system. In

e

sﬁme-schodls,’the teakHers had greater understanding of group process and
also rgflized that tHeir products would be“hsgd if they were of good quality.
In other schools, ¢ ittee members were not used to working in groups and

were uncomfortable with it. These people often felt that the work they were

doing would be ignored and thus felt powerless to change the system. In schodls‘
- i ¥ . . h~3
where this powerlessness and lack of ease with group situations. gccurred, the

~

process was slowed appreciably. A conclusion thgt can be drawn from this

. \v N + . * i ] - .
evidence is that a school must be psycholpgically prepared for the participatory

i : 14, . A

)
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change model if it is to be'efiective, and_thet'those schools where faculty

-

aﬁﬁ‘sta{f have had the most experience, in group communication will be the %

most suctessful in adapting to the model,

Ed
»

Despite the differences in ability to operate in a participatory way,

‘ all four schools experienced two common problems in carrying through the
B
system. - - ;) 4 :
z Ihe,first problemlwas errivingiat‘a‘CQmmon conception o{ Career éducation.
By and large, aL1”¢§ﬁhiptée mémhers Qéfe given the same information éﬁbﬁt K

Career Education, however’, each person in 1nterpret1ng that information came

3¢ 7 . ’

up with a diffe§%nt concept. The communication difficulties that this caused;

¢
2

' £l .. : »
*'lasted for three months. Bf that time, the constant discussion of what Career ;
. X i ) .. . . i ’ ., . ..
. Edugftion should entail for their.qommunity,g§esulted in’an almodt unconscéious

-

v
@
el

consensus within each committee. ~When questioned about this lengthy time

oy

, most committes mémhers felt that it was a_ 3

v{ . '
%%, .

«3y part of the process and that there is no way to short circuit. th1s

285

% felt thht of all the componenf' e change process;

':?';2‘ Lot T i Ay ' i
“sgs is the most potent in creating ownership in
& *‘*‘ X . . ) . ’

ﬁe made. ’ 5

v T ok o

ae Y AP . § ?&3\»4 .

&+t ime~FHPE the consensus problem was occurring, all four

¢

communities were experiencing another problem. When each group was formed," ' A
1] ’Sﬁ;{ .
they‘ﬁfrefintroduced to the stages in the syst??atic change model However,

L e e

>
v

-

ships of the various components to the creation of an overall program.
The )

forms wete filled in,\the surveys were made, and a report\of the findings’

Activities such as needs assessméent were carried out like busy work.

'compiled; but no one sdemed to-realize that the needs derived.i¥ this.phase

should become the goals of the program and that changes in strategies or:

l - | : . S ‘“L} o .
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. bften happened was that\the}needs assessmént informatfhe was forgotten wheq )

it ‘came time tofgenerate strategies. The teacher's biases.as to what changes
. / ' . . a, .

wore needed became the most potent source of change at that point.

)

,’ ) 3 . : N ‘& i
. The teacher members of the committees, in most cases, wefe more comfortable
, ; B ‘ : .o . - .+ a
.creating the strategies-pbrtlon oﬁ the system as it is closer in concept to
4 N , . - g

2

& -

schools the worklng commltte//members be‘iﬁvg%yed in the needs assessment \z>{

ac€1v1ty because this generates a bettét understandlng of the results. How-

ol

cevér, when orientation to the system occurs; the committees must understand

the reason for the needs/assessment and operational goal setting stages so

4

- that the strategies or ﬁrocedural-tasks will follow logically from the first
two\tasks. L // /‘ ‘ ) D {
ca f_' Iniadditlcn to/ wanting ; gyéeamarin change process otilized, the proiect
1ntendéd to estab ish a stronger partnershlp with the commun {s’surrounding;

the four schools/in fhe planning and .development of Ehe program. While each
>

NS . . . .
] school app01nte an advisory committee made up of,parents, students\ business -
ot " ) .
" personnel etc., the degree to wh1ch4£hese comm1ttees functioned in the develop-

—

ment systen varied widely. In some cas@g, they were heavily involved ‘in

reviewing a making recommendations on a11 segments of the program, while at

3

. other scliogls they met perlodlcally to 11sten to what had happened in the

m" [

" committees, gave little or no input and by and large, had only compliance
Phose committees that were‘effective coincided with those schools that
pt comfortable with open cowmunication. The lay personnel on advisory
ttees in those\towns were a 17”&'“?2@1 welcome in the process and felt that, -
s th i‘/input was necessary and th:L they would be listened to by both the pro-

egsionals and the schopl board. Where the system was more closed ang auto-

Aruitoxt provided by Eic:

what they do on a day to d~ay basis. We 'xec&mﬁend _thaqt, as we dkd in a]fi four co
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! o, . o )

cr?t;c, the lay memﬁérs never felt that théy'had'a significanf reason for
N ! N\ ' ' - -

-~

meefihg. They were not given g feeling’thaf they were impq%tant and that
the*rﬁ}ﬂpﬁt would be?wéﬁﬁed or listened to. ’Ihese, by and large, became
oL \\, - R - Y - ‘k' N ’ ) '“

. pa%s've ¢ompliance bodies. . ‘ ' A ) . T .

i v

2 - N o i . ‘ L

- ' Our- recommendation is that when advisory committees are formed,” the school
i o .

boards, superintendent and princi?al be involved in the formulation and that

° . . - : . P
a definite’chgyge be given to them. Further, it must be madefEiEaE‘ y all

that the committee will ‘be heard. and fﬁag lay input is most‘necedsar to its
. . ! _ . : .
effectiveness. Educators on the'advisory‘dommittee must go out of their way

to eliminate jargon and shop talk as this can give lay members a feeling of
i, '

inadequacy ahd-§ﬁiedatiqﬁ. Thié‘body'is the begigniné of a-trhé»partnn-

between the cbmmunityﬂand the school and it should operate @
. - ) ‘
" munication,™wot ¢x a ‘s cen that looks like opén communicat out
~“further bloc a al dialiogue. T
e ks /%tu ialog S

.
-

Déébite the series of problems that slowed or altered the participatory
' . ) . - » \' . f""\ -
"change process, all four schools were able to make significant gains in cufricu-

hl
+

lum infusion, guidance and community interflow areas and those changes will

B . ) . /
have a lasting effect due té the investment that local school: personnel have

3

< . . .' ’ \
‘Beveloped in their own designs. \\\__‘
. . - BN
For more specific information on the processes and results at each of ‘the

v ' .

project schools, see the on-site consultant reports which follow, ‘and‘the

. individual school reports which are attached;

. \ 7
v * ' ,l
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CONVAL ‘REGIONAL HIGH SCHOOL®

_ June, 1976
Site Consultant Final Report . -

"

Prior to this program, Conval Regidnal High School had participated in a
three year (1971-74) exemplary, program in ! aareer"education
//curriculum “The school was in the process of rev> 1ng graduation criteria
and was in its sg&ond%yéar as a field test site for perational Guidance.
At the end of the Fall semester, Conval wou}d be rev1ewed for accred1tat10n.

Y

; *  Conval operated from the out-set on 4 part1c1patory'management,basis;
j‘ The supetrintendent, principfl, administration and faculty were aware of, and
_committed to the concept of Career Education. These conditions provided for
a thorough understanding of the philosophy and process of the model prOJect. .
K \ .
The super1ntendént and principal discussed the role of site manager w1th
the vocational counselor before he agreed to-accept that responsibility, At a
. September faculty meeting, an ¢xplanation and introduction te the program wa:
presenited by the superintendent and principal. T -nject.committee structu..
was—described and volunteérs requested. The curri .m committee was to be
compnsed o ven. member%, each from a different department. - The adm1n1strat10n
roo osted . 5 deéﬂgn with the belief that this interdisciplinary approach
couldﬁizgign the infueion of curriculum from one master plan. The Guidance~
Communi committee wquld have three members, including at least one from the
cogpunity. In the beginning, the committees met .jointly to gain a common
undersjanding of the project. They~ participated-in a two day orientation work-
shop presented by the central staff .
Because of othe1 programs jn which Gonval has’ been 1nvolved needs ‘assess-
ment data had already been collected. A percent of -‘time ut1114at10n to meet
goals as outlined in the school -philosdpliy was done for each department. Using .
‘all the data collected, the percent time utilization chart, and the model goals
were selected by the joint commlttees and approved by the adv1sory committce
~ and qdmlnlstratlon. . e
+  Specific tasks were then deliniateéd to each of the two commlttees to help
de61gn‘mean$ to accompllsh these goals,r ) : | T

P
f

It became the résponsibility of the curriculum committee to design ox
adapt a format for writing,the procedures necessary to implement the seven
goals withig curriculum. f%he committee elected to follow the writing style
of the Orezgnkplan for Graduation Criteria. The Oregon plan was being adapted,
for‘use at Conval (The graduation criteria committee was writing minimum, °
competency stdtements for the areas fo computation and communication in this
style.) The writipg format included the goal statement, a list of competencies
. for each goal, and a. list o&“”kt1vities.for each~edm2§tency.

]
Lo Each of the seven members took one goal and

"competency statements and activities for an ideal
reference resources were used’, //

Al

. Sy - ;
'ft became obvious that one could rrow ideas from other 80 rqes and not .

fully understand how to use ‘them.- A 1is occurred, lists were made of training

needs, and workshops were 1 entified or designed to meet those needs.~

i . _ . 18 | b, \j ‘ ] N
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As each draft was completed, it was reviewed and Fevised by the total
committee and‘forwardedwto the advisory committee for recommendatigns and
approval, , e co . ~o
The committee recognlzed‘ghat several competencies or activitles over-
\lapped with more than one goa It was decided to leave th “repetltlons to
illustrate re1at10nships betw en goals, A cross reference ndex was de51gned

B
o . N

L 4
Tﬁe advisory committee and graduation crit ria gommlttee identlfled the
um cOmpetencies from the'list of ideals.b ing. genérated by the curric-
ulu commlttee.‘ The curriculum committee rewrbte and—further. deflned the
minimum competencle to assure they were in measurable terms and identified
b materials and teacher resources. TFinal approval of the minimum criteria was
.gained from the graduation criteria and adv1sory commlttees at the end of the
school year, X :

.

Two membersvofatge c

. .
v .
ttee chose to work over the\§ummer to complete
the following: :

,
- @ ,

1. Assign competencies and activities to departments, and where_‘ 2 p
possible ®p specific courses within a department; - o

spectlve of guldance rvices and school- communlty interaction. (See prOJect
reggft attached fork

“ One membe
procedures:

2, A plaﬂl or orlcntation of faculty, staff nd students to cluster T
and mechanlsms for exposure, and to the use of career’5

- o
adv1sory committee membership was de’igned by the site
istration and faculty were surveyed f?‘ recommendations of
persons eachicd9egory. Those recommended were invited to participate .
by the site manager. The advisory committee,work§d with both the graduation
. eriteria committee and the project committées. Following an orientation - )
meeting the comnittee met to recommend and approve the initial goals, the
.writing style, the competency statements, and\the_activ1ties. They made
recommendations asrto~wh1ch career education comfetency~statements should be
used as m1nimums, 8nd approved of a program to 1ntrodgce students to career

clusters, S S _ L o L f
. < " C . D
N f' . . . . - ‘ . L ’
. , \ : . :
‘ . 5
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Q. In May, the admlnistration andﬁguidance personnel from five keighboring 'gq;
i,L// sc h@ols, attended a,Bhne day‘ﬂlssem;natibn conference. * The Conyal. superln- Lo
- \\tendent welcomed gue®ts .and outlined the confergnce purpose. The éraduatlon -
K * criteria plan was presented by the principal. An overview of carcer educatuon ’ g
- at the national leveX was presented by the project director and the state . -
‘commltmen .and plans ﬁy (the state consultant for cpreer guidance.. An outllne
= of the piocess followed\over the year was presented by membexs of the currlculum
and. ﬁuid nce-community committees.. \ . “ ) Y

+

Conval generated some creative documents and methodologles durge thﬂs .
year of planning; however, the real task remains. The orientatjon of, fdcﬁ%
in the fall to both the graduation requirements and the infusion of career
education into the curriculym will have great impact on the success of the
program. The faculty are @ccustoméd to committees and long range planning, ) .
they may have difficulty d;king the transition to imglementation“of”the
¢+ actual tasks. : :

' The commitment on the part of all levels is extremely strong. The
advisory committee will remain in effect next year. Field testing of. the
curriculim competéncies and activities and evaluation is plan“ed\for 1976-77. ,
A guldance d1rector is being appointed to help design and assure-:a master
plan for services to every student. Long range plans include better com=
munication and coordination between programs of elementary and junior high
‘schools. Communlty ~-school interflow was effective when the project began
and will increase as a result of goal activities and introductiohs to clusters.

A} .

_Because of the high level of understanding, commitment and the ability

of all levels to work together»suéées§ful results at tpis school .are’ assured.
: . e - .
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KEARSARGE  REGIONAL HIGH SCHOOL Coo ' ot
‘Site Consiltant Final Report’ o ) )
. ‘k‘ | " » .

. v ¢
& WY ¢

Introduction To Program Development System

The Kearsarge Site Management team was first exposed to this prOJeCt s .
management system during August, 1975.° A meeting between all site managers AN
-and central staff personnel was held to review and discuss the procedures to ' \X'

, be followed and “the explanatlons to be givenwto all site personnel 1nvolued
\ . in -fhe prOJect. ¢ : .”f ' 4 \ S
' . ] B 4, At " -

The two site managers and thé‘céntral staf representatlve dLstrl te@_
anQ/ﬂlscussed the project management system c t with all Kearsarge Regional
"High School staff during early September s The /concept of part1c1pat ry
management gnd decision making was very much if line with unwritten gdmﬁhis—

: trative ph#laiiizngt Kearsarge Reg10na1 High School, It is safe to assume
that the administ¥ators of the school were more comfortable with this '"system" .-
than were the -teachers and guidance staff,

A "] ! . . v‘.’
. . ) & L4
Development and -Implementation of System , ) . R
e . <
Q Once the teachers got oger their -anxietics regarding "task deflnltlon" /

and "imposed timelines', the nceds assessment sfeps moved smoothly to com-
pletion. Ass1gnmegts for the compllatlon and reporting of needs assessment

data was split amongst the two working committegs~ - _ . ‘ Ve
4

L]

i Each committee conducted and reported on those surveys generic to their
future tasks. The complexity of the responsgs, particularly the subjective
questions, made interpretation and subsequent reporting difficuylt but not
1mposs1b1@ 2 z

When the report writing took approximately four weeks, a temporary feeling
of frustratlon{over task origfitation set in, patticularly amongst the English
Department. This departmeny of teachers has an informal but nonétheless
"differientiated staffing pAttern for course 1mp1ementaL10n. These £eachers
were responding to the neeéds assessment data in terms of their own courses
and were moving towards invididual rather than departmental goal setting.

'This individualism was resolved when the committee selected attainable and
measureable goals from the ideal outcomes developéd at a project wide work-
shop held in early October in Keene, ;

The goals selected for planning and implementation by the working com- ,/’I
mittees were rewritter in locally defined terms by each committee. As the
rewritten outcomes and needs, assessmgnt data vwere presented to the local ad-
‘visory committee, planning for the development /of strategies, mategials '
acquisition, in-service training requesgs, andhprogramming began. N . -

&
-

/5} If yas at this procedural design stage (mid-December) that: both workingura p s
committees began to see the entire participatory scheme as a medpingful and - 0
“useful system. " The format for the guidance plan and revised English curriculum

" began to take shape during early January. (See individual school repo‘i:~for -
P aﬂs,) : ’ » . ’ . N ﬂ )
- { i - -L\ ‘ ‘ B ' V\
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The- cohesiVeness of the’ guidancewcommunity committee membershxp/helped - (
Wﬁhem to move through‘all nine student outcomes within six meetings.“ The N

chmltteeamGVed their format .to its current’ 'stage of- developgtht by mid- .
‘Apeil. The final month and -a haéf_ as .devoted to. the acqulsition of materials
for the-delivety of newly planne programs’ and feséurces. A number of ac-. iy
tiv1t1e§ including a. guldance department tdught COurse, were field ‘tested ',
this. Spring. Since school adminlstratlon served on’ both the working and advisory
comﬂ&ttees, they, were aware of and offered 1nput into- course .and role def1n1tion
changes outlined Ln the plan wrltlng. - ' ‘ “ ’ :

2 , :.1. - ’ . ‘: 1""\,; Y R ‘ T X

; /.
\<./“

¥

/F\E During the yéar a.number of in-and- Out of. pr Ject workshdps ‘and conferences
ere

fléﬁ

b

o ‘under -Careér Education. =

developed as plannlng indicated a need for expertise in specific areas relating ¢

attended by the school staff membersv_ These conferencesfwere attended, or
“to Career Educatlon,

)

T ' . \' .
\&gv1sory Eommlttee ' : ‘ : . g g =
‘a)) « . /5.
e . On June 7, 19765 the Career Education Adv1sory 6Bmm1ttee(helg their last
eetlng . The purpose of this me ting was to draft §\&18t of ‘récommendations
and an accompanylng "letter to be%presented at the Kearsarge School Board's

-

June 24 ‘meeting. . : e Lo N
, . o , .//”
. . . .
_ A qubcommlttee cons1st1ng of the adv1sory commlLtig_chairman, two , €
nnmmnﬂ1fv membhers, and a ct¥fdent memher was selocred tX make the presentation

.to the\school ppoard., It is ant1c1pated that the “first advis ory cemmittec,
meeting of the 1976-77 year will hf conducted with the schodbl board ohalrndn
1nv1ted to give a response toﬁ;h;s Sprlng S recommendatlons. ,
/,',\ ) N
quommendatlons as formulated by the Adv1sory Committee on Monday, June 7 1976

¢

The Advisory Commlttee RecommendS' )

1l... that the School Board adopt the concept of Capeer Education into
its philosgthy of education. That the Schopl/Board adopt the goals
and d%jectlveiﬂgztlined by this yedr's Model ‘and that thase goals®
and objectives Subject to continuqus,evaluation and revision.
2,.. that in def1n1ng Carecer Education at Kearsarge, 1anguage be used which
is easily understobd and accepted by ‘educators, students parents and
the community. T -

-\

v é v -
3... Career Education be integrﬁted into existing coutse offerings wherees.
appropriate. ) -
-, ’é’ N N + T T Ll . X
4... the funding of Career Education should first be cbnsidered within current
allocation. However, where definedineed and ¥orngi‘justification can be -
’ de for increased funding; it should be conside d as«~a separate item

4 Y '
- -

5... that Work Experience Prd%%amé be continued'and‘strengthened.‘ - o
o . . n ’ - . “ ‘ ' \\"
3 . ) . ) (' 4
wcy - . o -
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‘ 6:.. that all three Career Education Committeés be continued next year in a .-
formalized structure incorporating their reggmmendations into the school
program«and manitoring their . prog/9ﬁ% 3 R

> . £

[0 ! . .
7;..'that all Kearsarge District educational personnel be 1nformed of a. ;ﬁéort
' about the Model for 1mp1ement1ng Career Educathon at. the h1gh schoo

s

8... that an opportun1ty be developed for each department to go through the
same study completed by the English Department. . .
9... enthusiastically recommend support by the“School Board o£~tée/plans of
.. action developed by the Curriculum Committee and the Quldance-Communlty
Committee :

o

v

3

A / 1...present to the School Board the change ‘of emphasis
_ developed in the English Department, i.e. the new
i réquirements, and the new courses. -

2...present -to the Boar changes recommended by the Guidance-
Community Committee, Those alreagdy 1mplemented and those-;\
recommended for the future.

3...present to the Board the reactions of students, teachers
and school administrators to the above, ‘

. g
> 7

"10... since cdmmunity involvement and ¢ommitment has been proven invaluable

in these studies,; wo thercfors, vocoamend that the School Doard shard

. the respOnSibility;forLszlic dissemination of the reports of this g .

: year's Model and for continued and coordinated publicity of the Carcer
Education program. -

11... consideration be given to the following recommendations of the sub-

committee “Educatlon for Parenthood': —
1. extend the Marrlage and Family Course - from nine to )
: eighteen weeks and include more on the relatlonshlp
of parent and child. /
:)t?l} - !
2. offer an adult education course on “parenting” nd

draw upon professional ¢ommunity recources., F1nanc1a1
subsidy may be requested from the School Board

DISSEMINATION CONEERENCE - HANOVER, NH - MAY 20, 1976

i . N .

On May 20, the three Career Education project -committees held a /

Qa\dissemination conference for four geographically adJacent‘%igh school staffs.

* The*schools invited were Sunapee High School, Newport High School, Claremont
High School, and- Lebanon High School L
. P N

‘Each. of these schools were represented by - faCulty, administrators, school
_ board. members, and community representatives. In total, fifty-five represen-
tatives attended the conference. . . g
v - ‘ C ' -

A copy of -the agenda, participants list, and a summary of the small group
presentations will beﬁfound in the disseminaﬁion booklet following this repott
’ L T3 =L . -

: o T .
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‘ Future of Career Education at Kearsarge Regional High School ': f . .

/ﬁ There is little doubt that Career Education has become entrenched as an

educational priority at Kearsarge Regional High School. There is vocal

support from every possible interest group, including school board members

and’ students. .ot o . . CoL T ’

The Guidapce: and English Departments have this year createéfd plans and

a model for implementation during 1976-77 school year. "A sound valuation\g/}
, component will need -to be developed and’gOmpleted along ith this\.implementation
. step. . < , . ‘ -

o7

u N
b

. '+ Transferance of this processg.to other ”épggzments within the school can °

. occur if-local funding will. abso%b ‘the cost chgr planning. time " furnishEd
by the project this year. - This proJect has trained a number of Kaarsarge
Regional High School personnel] in’ thelpl nning and development of High School
Career Education Curricula. Th1s project KIS also taught these educators

. that theue planning and writing stages can not occur w1thput a strdng commitment
of E}me and\encrgies. ) s . »

>
4 <
¢

- The' advisory committqe for th1s proJect has done a reat’deaL to . c mmunlcate'

. to the pub11c and school board the beneflts of career ecdlcation to all studean.
‘This group.will contihue to function next year and will also continte to receive
reports from the school staff on the delivery and evaluation of this .yedr's
Droducts. This group. w1]] a]so assist t+ha qohnnl administratare. and thea 1nnA1
.Director- of Career FEducation in increasing community 1nvolvement and support
}n the future ‘at - Kearsarge Reglonal High School . e A

~ . ]
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MERRIMACK VALLEY HIGH SCHOOL
Site Consultant Final Report -

b

‘June, 1976

C \ " . s . . 2e ,. , ) ~ .
' Merrimack Valley High School has accomplished a partially infused cur-
ricﬁium and have a written career education, goal oriented, guidance program

+ - planned for implementation in the Fall 1976. They have the enthusiasn, know- '
ledge and process information to encourage the further development of tliese.
beginnings. L S °, . T

The prdqess;of arriving at this”point has invdlved overcoming innuméfable;

pre-existing conditions and frustrations. »

. / ! Merrimack Valley High School has a history of strong administrative
management, - Following this tradition the site manager, a retired business

man from the community, and the membership of both committees were selected

by the superintendent, ®%ssistant superintendent and principal. The faculty
-wag accustomed to_being informed about, rather than participating in management
or decision making., They were also used to the role of respondent rather

than planner, which made them very task oriented. They were, therefore,
skeptical of the participatory process and spent considerable time and energy
overcoming thig/fgst_hiétofy; . N . ' o

-

‘Once the committees had been selected,, they wdé; oriented to the project
by the central staff during aftwotda$~work shop. ‘ ) .
B : ' v e . ) :
i Tha prnnpsshqabhég{nning nrogram planning wae clowad by two major points
,0f confusion. -Their_readings had lead them to recognize that there was more
than one interpretation 6f career education. They , therefore, had to decide
.what career education was going to mean for them, ’ : ’ ‘
c;/// In order to detdrmine what should he done, they actively participated in
@ needs assessmemt which included surveying parents, faculty, students, '
graduates and drop-outs, and the business cc unity. . From this information
they set committee goals which paralleled those of the school“Philosophy and®
- the:')project model, . The process was thex slowed by the transition from a
"task" to actual planning. Some members had not asked. themselves why they -
were doing the needs assessment and could not relate that task to plannirng
their 6wq program, , , ’ , : I Lo
. 5 . , ,
Once each committee was able to establish gbals it becamegg}earer that
their function was to design mechanisms that would lead students to these .
outcomes. This brought thenm to the recognition ‘that they didn't have enough .
knowledge about some parts of career education to do the necessary designing’
and that they did ndt know the process of how to,put the steps in sequential -
order. . A . '

an B c | R

The curriculum committee identified the areas of expertise they/wqre-
lacking and sent members’to workshops and training sessions in values clari-
‘fication, decision making and life role planning. Members.of this ‘committee
interviewed businessmen during the needs assessment which helped them identify
vorf'habits and job hunting skills required in the world of work.

. < ' i ! . \
N Lt N
L “ |
. .
. . \. N ‘
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By reviewing performance objectives as written by other programs, a~ .
common. writing style and. format was developed. The format included the goal
.~ statement, a list of competencies and a list of activities for each competency. .
The activities were written as measurable performance indicators and materials
“and teacher resources were also listed.

N

The curriculum committee, (members of the English Department) completed
one.goal at a time; assigned it to a course, and field tested it. Two broad
. .goals were field tested and evaluated this semester. The writing of the other
goals has been completed with implementation planned for 1976-77. "

The guidance committee decided to assess, examine and restructure
guidance services in line with the developed goals of the project. Members
participated in a training program, provided by the guidance consultant for
the State Department of Educatlon, in Management by Objectives. The need
for goal setting and sound management practices to.offer effectlve service °
excluded community participation on this committee. In retrospect, the
Judgement appears sound, as-they perhaps would have impressed the community
with their initial lack of organizationm :

The three c0unselors reviewed a great deal of data and eventually
adopted a "Priority Career Counseling Program" (PCCP) which originated from
‘the Deleware State Department of Education and was secyred from the American
Vocation Association. in VWashington, D.C.. They rewrote portions of this system .-
to accomodate -their own needs.. This program includes active commudication and
workshops with parents and opportunities for student community interaction
‘to improve the. experiential information stage of career decision making.

7 | | |
o The guidance and curriculum committees met in joint session during the
nceds assessment and goal identification_stages and for the planning of
materials purchas1n The difficulty here was that materials needs evolved
. when eéach cormittee reached the final writing of their programs and some
expenditures had to be decided’ prior to the writing being completed. Each
committee prepared a purchase needs list. A, joint meeting held. with the
site manager, central staff consultant and the school librarian determined:
the. purchases to be madé, It became obvious after purcﬁa31ng needs were
identlfied that orientation and accessibility to students and faculty had to
be assured. A goals statement with this purpose was written by the joint
committceg, A temporary library consultant was hired to design and implement
° these'goals. A Career Education Resource Center for faculty and students has
since been- created

' ot \
-

;LJ/- ‘An . adu;sory committee composed of faculty, parents, administration,
cOmmunity business persons and two. students was named in October.  After an

orientation meeting they met on three additional occasions to approve the
goals, student " outcOmes and activ1t es designed byﬂthe committee.

N | Vv

’ Once enthusiastic about the pgiential within their own areas, the 301nt
committees recognized the need to disseminate. information. This process .
occurre kip two- stages.

i

"‘v : o 2:}

d . . . .
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First, they designed a day long workshop for their faculty, beginning
with a key note speaker and general presentation on Career Education. The
afternoon was spent ‘in small‘groug workshops outlining the process that was
used, in the project. ’ ~ ' f

The second stage 1included inviting the administrative personnel of four
neighboring schools to two successive evening sessions. The first evening
dealt with an overview of career education at the national and state levels

-+ - and featured key speakers from effective programs, The second evening each
committee gave a fu11 presentation of the - -process and products developed this
year. o

- . o “p

The . future of Career Education at Merrimack Valley High School appears
to rest primarily at the teacher level. A new pr1ncipa1 and 3331stan¢ pr1nc1pa1
will administer the school ir the Fall. Development of the program and
process will depend on their orientation and support. There has been low
.participation or visible support from the superintendents office, and there
seems to be:a history of little community-school interaction. This is being . .
increasingly off-sét, ‘however, by the work study programs, the support of .
career education aonceptl by the vocational director, the new guidelines in
the counseling PCCP program and individual efforts by teachers,

- -

v
- e

. .«

There has been no administrative plan or commitment to assure the ‘

further development of the procéss in additional departments, continuation
of the advisory committee, or a master plan for career education programs
to assure equal exposurc and expericnces for all students. Exposure of.
students to programs is now' fragmentcd and disproportionate. A m#ster plan
and overt administrative support ftor continuation of development With viher
departments®is necessary if the process started this year is to bear fruit.

u (e
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PLYM\UTH AREA HIGH SCHOOL Co o : . June, 1976

Final Report

&

Orientation to Program Development System " Sl L

The orientation to the project ] participatory decision making system

'and accompanyling management process took place during August of 1975. The

Plymouth Area High School (LEA) sitd Manager was present at a meeting held

in Keene to provide this orientation. '_ . _ -

'*t’" .

Opce the site manager and central staff members’ were in agreement as to

. the techniques to be.used in implementing the system at the schools, the site

.manager and central staff consultant briefed the principal on.the: formation
of working and advisory committees. An- explanation of the Program Development

System was then given to all administrators, faculty, guidance personnei,

\Wstudents! and’ community representatives working:on the committees. *-These

,,,,,,

 briefings occurred at the first meet1ngs .of the working and adv1sory committees.

e , , .
1Implementation'of System R Ak;aﬁ’ o -

) , ©
Most of the teachers and counselors were unfamiliar with the management

.process being used;by‘the project. The imposition of an’ admin1strative system

was: not unpopular, rather the committee members chose to look at and accomplish
one step at a time rather than look’at the entire process all at once. It '

"was not until’ late. November that the committee members recognized the. steps of

“the' process as being completely tied together.. For example, when completinéﬁu
‘the needs assessment data -collection, the comm1ttee members did not see how
goal setting would be. fac111tated by the needs assessment report. Prior to

_receiving another orientatidh ‘by the project's director, these:faculty members

were unsure of how goal setting related to the” formulation of'a career education
infused English curriculum. - In 6ther words, the teéachers were given an oppor-
tunity to plot their own strategies based on data collection and goal setting
they themselves had completed. This is not to criticize these teachers at all
since very few projects ask teachers to be involved in the planning level of
management activities. This“report is only meant to- state what happened’ and
‘why original time schedules were 1ncorrectly prepared due to 1nadequate plann1ng
for 1n-§erv1ce needs. ‘ a A

@

At no time-did the process come to a stop, but the steps themselves ‘were’

- completed disjointedly and without attention to a logical, orderly flow of . tasks

and products. The products prepared by the site personnel attest to the fact

~that work and planning was completed to the point considered satisfactory by the

project's central staff - -

The Guidance COmmunity Committee was particularly late in moving toward
the planning stage.for preparing programs, and activities to mget the outcomes
selected for accomplishment during theiprOJect year. This committee attempted
to involge community members in active planning session but was. quite unsucc-
essful in these attemptf

A large” part of the efforts of this committee were devoted to the establlsh-

* ment of a Career Resource Center. This center houses materials for both teacher

Y - . - RS
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and -student. usage. A librarian has been trained in the servicing of student
occupational information needs. In addition to materials and. in-service _
activities offered by this project, serviceg have been received from the New
Hampshire Department. of Vocational-Technical Education and: a Special Needs - 1 4

—

Consultant Project based at Keene State College. ’ ‘ , >

The design of services and future guidance activitiq&, which are intended
to meet the 'goals of this projebt will eminate from this resource center.' The
center is under the direct control of the Guidance and Vocatipnal Departments.
The resource aids is also responsible for packaging and disseminating materials
" for usage by classroom teachers. This center has purposely created a link .
"between the Guidance Department and other curricular groups. for meeting the

career development needs of students of Plymouth Area High School,

v The English Department was selected by the high school principal as &he
- currilulum committee for this project.’ This selection took place dﬁring August
of 1975 and was announced at the opening of school. No opportunity for bidding
by other departments was possible due to the late date at ich project funding

- was announced : o -

Y

A relatively low key, personalized management style is practiced by the
high school principal. This style is partly due to personality factors, and
partly due to the ineffective style of his predecessor. The former principal
attempted to introduce a management by objectives approach to curricalum design
and effectively turned off his teachers to administrative dictation., The current
pr1nc$pal s interaction and participation with the’ project committees changed.
from an oBserverS status carly in the year to d1rectiye action as the-year
, progressed.: This change in leadership style was a reflection of a ciauge in
" the principal's overall management of the school's, affairs. The change was also -
due in part to a;change in site management which oceurred in January, The new P
site manager (fortie¥1y tHhe Work" "Expériencé Coordinator) is responsible for
almost all of the.paper products prepared er the project, 1nc1ud1ng the design
', of the Career Education Model chart presentéd in the Plymouth Area.High School
" final report. Without the leadership of the site manager, very little progress
* would~have been made towards reach1ng any of the stated project ogjectlves.
. The site manager was thoroughly réspected by all participants working with the
. . - project and he related particularly well with the English Department members o
> " who were developing cutriculum packages,

P

0

Dissemination Conference .
‘. . b. .. - a ‘ " /\
"‘On May 18, 1976, Plymouth Area High School hosted a conference for four
geographically adjacent high schools. The purpose of this conference was to
-explain the development of the career ed ation project during the 1975-76
' Wyear, Presentations were made by the Site Manager on the English Department
and Guidance plans for next year., A speaker from the State&Department of
..Education addressed the conference on Career Education in New' Hampshire and -
" the couptry in general :

/

' Each of the schools in attendanCe sent faculty, administrators; school
- board members, and business representatives to the conference.- Total conference
‘registration was approximately sixty participants.

30 o . -~
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\Euture af Career Eduég;ion at Plymouth Area H;gh Seth1 1“‘, o

N\ During the coming school year, 1976- 77 the Guidance plang -and revised
English curriculum will become part of the services offered to all students

-\at\B;ymouth Area High School.' Evaluation and revisiOn of these programs will

occyr-to upgrade this year s developments. é

A

\

‘v . \Next year the' Site Manager and Eninsh Departﬁbnt will be assisting an
" interdisciplinary’ commlttee chaired by the prlncipal in moving the developmental
proces tordil departments in the school.~

1]
L

§etary requests for 10&a1 support of career education have not yet. éeen
for the school board to consider; nor has there been a request brought .

forward for a loca coordingtor for career education on a K-12 level. _These e

issues will probablyyboth arise during the next year.p - v ‘
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Evaluation '; . IR .
-« See Third Party Evaluation - Report by Northeast Superintendent and
% o©

School Board Consultigg Service,attached to this package.

~
C,p? . : . . . ‘

- " - -, . .. ﬁ
Anticipated Changes or Pr§blems e . ‘ . 1
Not applicable in a Final Report. | ' B . .
. \ . ) % T N N .

. Dissemination Activities

Disseminatlon activitle? of the project were divided into loca1

© -

regional, in-state, state-w1de, and national. A report of activities

-

at each level follows.

t

. :h.\\

Local Dissemination o - o .

B

- K TheUCOmmittees in ‘each school felt that their'major dissemination‘reg
sponsibility was to the remainder gf the staff in their schools. They felt
S " S / . T ' 3 :
that,)if the process was to continue, the entire staff must become familiar

v . . . .

"With that process and its results., Accordingly, in each school ‘meetings of
4 .

from two to f1ve hours were held by .the. work1ng comnittees to expla1n career

o . 3
education and the process utlllzed ‘this year in the prOJect to the total

faculty. . T , 4 , . o -7
. : . 4 % ¢ . .

]

Each progect school held at least a one day dissemination conference

for four high schools geographically adJacent to their own. The mgjor oa1

s of these meetings was to explain the change process- and communicate the f//ﬁﬁvﬂﬁﬂ
message that the pilot school's results ware not as important to the other

schools as was the change process that each school could use to create a
N - - . ‘ . - .

program of their own. Response from participants, at éach meeting; shOWed

hat this message got;across and in some cases actions have been taken to
Set up committees and carr? through the process next year.
32.
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On June 25 1976 a state- ehconference:for school boatd members,

. * . . i R AY
<auperintendents,)principals and teagher educators wasépkld to explain career :

4 . education and.the proiess'that_banébe used to:change ducational institutions g
] .o z

_f to-more career oriented hehaviors. The meeting was attended by approximately
250 people;\ Dr. Kenneth H:::Jwas the luncheon speaker and Mr. Joel Smith Wwas
; 'the morning presenter to introduce theebasic cancepts of cqreer efucation to-
the participants._ Following the morning lirge group presentation,,two ser1es
- ~of small group meetingS‘Were held where discussions centered around the -
J .

appropriate activities in which each member should become involved if he were .
¢ to play hlS role in Career Education Development and Implementation. Each
i small group develgped a serigs of dharge statements that they feel they will

: : _ < L LA
. - oLl S s ;.
be able to carry out during thepcoming year, A committee of State Department

¢ of'Education perSOnnel was appointed to monitor ‘the actidities.of the pagticipants,
. ¢ ‘w0 ) \-A . : -
' during the coming year in relation to their charge. Hopefully, this effort
..O’, o
to bring the decision makers into the process ‘will result i more effective .
\&1 1 : ' ‘ : &
ffusion of” the process. T &\ T ) N
- . VA -y ’. o
- A second state-wide dissemination effort will be a mailing of one .copy

- <. . .
L . ‘ . : - &
. of the final version of the assessment._system to each of the sevent high -« .
. . R ; @ . . . ‘ " P
school: principals in New Hampshire.(Nlhe mailing will occur during September-<
’ ‘ o P

3 P : -,
of 1976 to coincide with the beginning of school and the time of greatest

intefest in/systems of this type, . ‘t

Nationa : : z O

[y

» . . ' \
. .
The May 15, 1976 copy-bf the C8reer Education News contained a description

L4

of:this project, That article prompted seventy {70) requests for further

.information about the project, from almbst every state." A dissemination,

A

o ) RN
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package including a brief Pfo ct Description, the Ass

q“New Hampshire Guidelines for Career’Guidance Counseling, P1aceme

follow-up, was sent out in answer to each equest.
v

A second national dissemination activity was the
. .
. ment system document ‘to each of the’ fifty State Career

¥i
Furthe inquiries about this part1cu1arldocument can b
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This proJect has been a cooperative effort of Keene State College Keeﬁé, >
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New Hampshire, *The New Hampshire Department of Educatign,and fbur local high

schools Conval{Regional in. Peterborough N. H., Kearsarge Regional in North

p & .
Sutton, N.H.; Merrimack Valley Regional in Penacook H.; "and Plymouth Area;
High School in Pfymouthth.H. ] \‘ ‘ o S . . R
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Its purpose was to utilize a systematic'participaépry changegnodel at

-0 - ‘ ° W .

" the high school .level to effect chanée within the institution which has_bgen

» P
/
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the most resistent-to career eéucation.
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The focus of:change was at two pOints;'the f4bst was the academic curricuﬁnw, q

e
. ‘where committees}in each of the project schools revieweﬁ their existing curriculum

,in relation~to needs assessment results ang:j;:fted means of integrating career
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- arcurriculum commiiice usyally wade up of thq;members o}

ment, a guidance and community committee-+usually made up of guidance personnel
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The central staff at Keene'State College was responsible for providing '3‘

- e

. -
technical assistance to the pilot school in working*through the systems method

7

In gddition, the central staff with 1nput from_~ll/four schools,end\a wide .
P~ 4 : »
variety of other interested parties developed.a self assessment sx%tem for

High School Career Education Programs. Th1s document has been fiq;d_tgsted

and 1s available by request from@ Dr. R1chard Gustafson, Ass1stanﬁ Dean\hbr? {i _

] . .
Career Studies, Keene State CollegeglKeene, NH .03431 F : .o

Each_prOJect school app01nted three commlttees to work on the project¥ .

y ) : ey,
[ ] 3 3

N

Y ' " 'ﬁ

e made up{gf a wide representatlon of communlty 1nteresLs : e

The comm1ttees worked 'through an extensive needs assessmént, goal Settiﬁg

-.based on derived needs, and str egy or procedure development. In eachvpase,
%

the effoét was to create sufflcient part1cipat1on to insure owne&ship in frOJect-
Y ~
astlng.

madeachanges and to 1nsure that those changes that” were made:would be of

>
é-gs\ M

effect. > * A .

Each' school was seen as an individual with its own level of development-
and mode of le?rning to change. As such, procedures in each school varied
. ) Tt o
“in relatiOn to the existing a inistrative and educationaljenvironment.
Our obserVatiohs have yiel ad three findings in relation to the prdcess‘ ™

4
Bl
<

as utilize in‘the.projeqt scho 1s.

a ini trator and a representative of the communlty, and an advisory c0mm1ttee'



First those schools where opeﬁ//ommunication among all staff lavels
was the greatest, _adapted to‘the system easier ‘than schools with more ri%;
hierarch1es. Both types of schools produced results, but the open schools
_produced more results.\ The more rigid systems were characterized by and,

b

‘ initial 1nabilitx to communicate and by a feeling of powerlessness. "Why\ try
P Y : :
" to make de0151on/ ‘'we won't be 11stened to’" e S _ . g
Sedondly, ‘the comm1ttees in all four schools went thrOugh an extenslve

'Y ”~ . - . b

per1od of establlshlng consensus of what career educatlon means to then.

"In all cases, c0mm1ttee members felt that this, perlodfof turm01l was a necessary

part of the process and that it was this period more»than any other that created

-

o o~
k3

an 1nvesqment in the changes to be made. ' o '«,
. ' i )

. . ’

The th1rd observatlon is that the staffs at-all f0ur schools, who were
: - i
involved in~the proCess, had difficultzwseeing the various tasks as part of

a total system4 By and large, they wereﬁgq%t comfortable with hesigning the

sstrategles or procedures for change,’ but wele not so comfortable with' the peeds
<

s assessment and goal setting phases,isecing them astbusy work that must be e

v
N

- completed for compliance and then forgotten. .Furthcr,wwhen it was time to .
: . E s ’ .
design ptrategies, the personal biases of the members became more potent

mot1vators of change than did the results of the needs assessment , Other

e -

/(prOJects who uth}lze this procedure must make clear the purpose of the needs
assessment and help teachers to design their strategies as logical means of

* ameliorating the needs that were identified in that assessment$'“

N

In summary, it was found that a systematic participatory change model did

2

©  affect changes in each of the four schools involved and that those changes
[ . i
would have lasting effect due to the investment created through participation

in the process. . /
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