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THE CENTER MISSION STATEMENT

The Center for Vocational Education's mission is to
.increase the ability of diverse agencies, institu-
tions, and organizations to solve educational
problems relating to individual career planning and
preparation. The Center fulfills'its mission 'by:

B

R ‘ * Generating knowledge through reSearch

Déveloping educational p‘lgrams and products -

‘

Evaluating ihdividual program needs and outcomes

Installing educational programs and products’

Operating information systems and services

Conducting leadership development and traininé
programs S :
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INTRODUCTION

The literature on the occupational choice process is charac-
terized by a minimum amount of ‘rigorous theory-building and theory-
testing and an overabundance of: (1) repetitive empirical investi-
gations, and (2) broad theoretical statements which provide "sensi--
tizing pergpectives" but seldom generate clearly stated hypotheses.
The interrdlationship of theory and research in this area has tended
to be rather disjointed, reflecting very little systematic theoreti-
.cal and conceptual integration ard codification. .

The paucity of testable theoretical work has been noted by
numerous scholars .from a variety of disciplines. 1In 1963, Haller
‘and Miller stated: - . ' o . D

We do not have a-valid theéory to explain and predict
what occupation a person will enter; we may never have.

. Musgrave (1967)., four years later, echoed a similar opinion when he
4 posited "there s at present no sociological theory of occupational
¥ choice.” Osipow (1968:IX), along similar lines, has commented,
with regard to sociological approaches to the occupational choice
- Process, that: - . -~ . _ -

The sociological theories (of career development)
...are essentially nontheories...they do not attempt
to organize the data descriptive of career choice in
the way that other more typical theories and models
ordinarily do. L s S '

~ In a discussion of the many fragmented "theoretical state-
ments" which have emerged from the plethora of empirical studies.
conducted im this area, Kuvlesky :{1970:3) states:

L -..our efforts [at theory building] consist of ex
_post-facto interpretations, conceptual specification,
- S "and empirical generalizations rather ‘than sociologi=
R -~ .cal-theory per se. ° - o : :

— - Despite»thesewc1aimsmfegarding~a—iack of. . rigorous—theory re=—"-""
garding occupational choice, many social scientists have made.signifi-
cant contributions toward the development of a theoretical approach

. to occupational choice and achievement. .In this monograph an attempt

o * will be made to review the major theoretical efforts from sociology -

- and vocational psychology at various levels of abstraction. ~ From
this literature review a life-cycle taxonomy will be presented which

- hopefully will isolate some common elements of previous theories

as well as providing a basis for guiding future theoretical: and- -

- empirical research.

°
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_MACRO-THEORETICAL APPROACHES: AN OVERVIEW OF BASIC ASSUMPTIONS

At a very abstract level of .analysis, two major approaches to
career choice and achievement can be delineated. The "adventitious"
and "purposive" frameworks specify different domain assumptions re-
garding the nature and dynamics of the choice and achievement pro-
cess. The "adventitious" framework, also referred to as the "acci-
dent" or "fortuitous" perspective, has been employed by a number «

_of social scientists {e.g., see: Caplow, 1954; Kahl, 1953; Katz and

Martin. 1962). This approach assumes that occupational decisions
are made without consideration of "long-range rewards" or labor
market opportunities.. -Consequently, minimum consideration is given
to the adjustment process between personal job .preferences and
available occupational opportunities. This perspective is readily

apparent in the followipg statement by Miller and Form (1951: 660):

One characteristic is outstandifg in the experience of
most of the case histories - that have been cited.- 1In
"their quest of lifework there has been a vast amount_ ..
of floundering, and chance experiences appear to “have
affected choices more than anything else. No single
motivating influence underliés the majority-of the
choices made. It 'is the compounding of various ex-
periences and influences which haSJfTﬁiﬁly crystallized
into a wish for a certain occupation. Chance experiences
undoubtedly explain the process by which most occupational
choices are made. (emphasis added) - .

In contrast to the "adventitious" approach, the "purposive"
approach views occupational choice as the "culmination of a pro-
cess in which hopes and desires cofie to terms with the iealities
of the occupational market situation" (Ford and Box, 1967: 288).
A large variety of economic, psychological and sociological theories
can be delineated as failing within the purview.of the "purposive" '
or "systematic".approach. Economic™ approaches generally stress the
fact that occupational choice is ‘inextricably related tc labor mar-
ket factors (Thomas, 1956). Psychological approaches, ‘as notes by

 Crites (1969: 90-116), include "trait and factor" theories (Roe,

1957), "self" theories (Ginzberg, et al., 1951; and Super, 1953)

and "decigion" theories (Gelatt, 196Z; and ‘Hilton, 1962). Socio-.
logical ‘and psychological research has, in. general, been based upon
the purposive framework. Because of this fact, the remainder of
this monograph will be solely concerned with revisgwing theory de-
velopment in.terms of the assumptions of the purposive model.
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A REVIEW OF THEORETICAL. APPROACHES

Two early attempts at constructing a general theory of occu=
patlonal rhoice were made by Ginzberg, et al. (1951) and Super
(1953). Ginzberg introduced the,"developmental framework" as a
basis for understanding occupational choice. ' In this framework, it
is.posited that as youth mature and grow older, their ideas concern-
ing occupational placement become .increasingly realistic. Three.
stages are delineated: (1) the fantasy stage, (2) the tentatlve
stage, ‘and (3) the reallstlc stage.

The fantasy stage ranges approx1mately from the ages of six
to eleven. At this llre-cycle point Glnzberg contends that children
have unlimited aspirations and often aspire to jObS having 'a
"grandlose, spectacular, or adventuresome quallty (Ginzberg, et al.,
1951: 62). Youth at this stage of Ginzberg's taxonomy are not
aware of their own capabllltles nor—labor market contingencies.

The tentative stage is entered between the ages of ten to twelve .

and continues until the ages of sixteen. or seventeen. "According

"~ t0" Ginzberg, it is durlng thls t1me perlod that the adolescent

gains:

..-a greater understanding of; the forces in thé external
.world ~~ -the advantages and disadvantages which attach
“to varlous types of work, the formal preparation required
to ent@r certain occupations, and the obstacles he will
encounter in seeking to realize a part1cular choice
(Ginzberg, et al., 1951--72). '

The realistic stage commences around the age of seventeen” gr
eighteen, where more. objective appraisals kegin to supplant the
fantasies of prIor occupational goals. - As youth become familiar
with the realities of the immediate occupatlonal situation (i.e.,
personal interests, limitations, strengths, etc.) occupational

. Selection beglns to narrow and a final ch01ce crystalllzes (Glnzberg,

1951: '95). R

The theoretical formulations of Super were developed in re-

- sponse to several limitations of Ginzberg's appreach. Super (1993-

186=187). contends that Ginzberg's theory is: (1) limited by an in- 7
adequate research design, (2) fails to build on previous research
in the -area, (3) makes a false distinction between occupational

" choice and adjustment, (4) provides inconsistent definitions of

~occupational choice -in each stage of the development model, and n
(5) fails to consider the role of compromlse in the process of
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occupational decision-making. In an attempt to provide a. more
adequate theoretical framework’ £or research, Super (1953: 189)
presented the following propositions as a general theory of voca-
tional development: - : : _ S

1.>vPeop1e differ in théir abilities, interests, and person-
alities. T, ‘ P

2. They are qualified, by wvirtue of these characteristics,
each for a number of occupations.

3. Each of these occupatiQns requires a characteristic
"patteérn of abilities, interests, and personality traits,
with tolerances wide enough, however, to allow both some
variety of occupations for each individual and some variety
of individuals in each occupation.

4. Vocational preferences and competencies, ' :che situations
in which people live and work, and hence their self-con-
cepts change with time and experience (although self- .
-concepts are generally fairly stakle from late adolescence
until late maturity), making choice and adjustment a

continuous process.

5. This process may be summed up in a series of life stages
characterized as those of growth, exploratien, establish-
ment, maintenance, and decline and these.stages may in.
turn be subdivided into (a) the fantasy, tentative, and
realistic phases of the exploratory stage, and (b) the B

trial and stable phases of the estab}ishment stage.
6. The nature of the career pattern (that is, the occupational
level attained and the secquence, frequency, and duration of

, & trial and stable jobs) is determined by the individual's

parental socioeconomic level, mental .akility, and person-
ality characteristics, and' by the opportunities to which
he is exposed. . o

7. 7Devélopment through the life stages can be guided, partly

- py facilitating the process of maturation of abilities and
interests and partly by aiding in reality testing and in
‘the development of the self-concept. ' R

8. The process of vocational development is essentially that'd -

of developing and implementing a self-concept: it is a_ '
compromise in which the self-concept is a‘product of the

_interaction ,0of inherited aptitudes, neutral and endocrine

makeup, opportunity to play various roles, -and-evaldations
of the extent *o which the results of role playing meet .
with the approval of superiors and fellows. . .
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9. The proce$s of compromise .betgden individual and sScial N

C . factors,. between self-concept and reality 1s one of '
& " role playing, whether the role is played in fantasy, in

the counseling-intervie or in real life activities such

as- school classes, clubsj; par Ptlme work and entry jobs.

10. Work satlsfactlons and life satlsfactJons depEnd upon the
. extent to which the individual firds adequate outlets.for
"his abilities, interests, personallty traits, and values;’
they depend upon his establishment.in a type of work, a
work situation, and a way of life in which he can play he’
kind of role which his growth and exploratory experience)
‘have led him to conslder congenial and apprOprlate.

ThlS theoretlcal ‘ormulatlon, prov1d1ng a psychologlcal or1entatlon,
emphasizes the importance of self-cbncept formation and the idea of
role—playlng for career declslons.

) onallty tneorlsts have also emphasized the systematlc de— *
velopment of interpersonal orientations which impact upon career
decisions. -Roe (1957) stressed early childhood socialization as \\\
a determinant cof "people" and "non-people" personality orientatj
These orientations, in turn, predispose individuads to differe
careers reflectlnc the above personali y types. - In a similar
Holland (1973) has posited a relationsiip between personallty ypes
and work environment. Holland's model stipulates six personal
~orientations which are matched with six correspondlng work envikon-
ments. Worker satlsfactlon and effectiveness are equated with
“goodness of fit" between personallty anddwork env1ronments.

Socmologlsts have also made several noteworthy attempts at
theory development in this area. In 1956, Blau and his associates
attempted- to provide a conceptual paradlgm, predicated upon inter-
disciplinary considerations, to guide future empirical research in
this area. Social structure has multiple 1mpllca+1ons for this
paradigm. The authors state: . :

’ ?..on the- one hand,...(socmal structure) Anfluences the
personallty development of the choosers; on the other,
it defines the socioeconomic conditions in which selec-
tion takes place (Blau, et al., 1956: 533). "
Furthermore, thls\dual 1nfluence nmust be v1ewed\1n terms of an
historical perSpectlve, as past-socioeconomic opportunities*'and
requiremerts may affect occupational choices that, crystalllze at,
later pericds. Specifically, occupatlonal chomce is operatlonallzed
in theifollowmng manner: _
.4 .8 progess: ‘involving a serles of decisions to present
- oneself to employment or, other\selectors ‘as a candidate
for a number of more or less related occupatlons.» Each 2

<, ‘b . L
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declslon is governed by the wdy in ¢hich'the individual

. ‘compromlses his ideal. preference and hdig, actual expecta-
¢ . ° . ' tions of being able to enter,a ‘given occupatlon, the

, latter’ be;ng condltloned{b ‘érev1ous rejeqtlcns and*

: Other experlenaes (Blau, et al., 2556: 6) L
'Blocum s (1959, 1970) ‘theoretical contrlbutlons in this area
have underscored the significance of anticipatory socialization-
for ."playing:at” #future occupational roles 1nc1ud1ng "consideration
"of an occupational role by a persor who has not entered the labor-

- force, or of an_alternatlve occupation by one who has a job" (Slccum,
1959: 142). Thednf¥ience of "significant others" is also noted by
.Slocum. The occupatlonal decision-making process is viewed as belng'
conditicned by fouyr interrelated sources Of> influence: (1) personal
varlablestééz) impersonal social and‘ cultural factors, (3) per-
ceived in perscnal relationshlps, and (4) values of reference
groups. . ; , o . .o

I

-

- Slocum (1970) has also developed several propositions re-
‘garding occupational and educational behavior based on. a social
-systems model. Concernlng occupatlonal and educational pro"ectlons
he statds: : ‘ 7 -

Y

. .Uthe educatlonal and occupatlonal asplratlons, expec—
tations, and actions of individual persons are determined
by the complex interactioi: of- personal, ural, and -
~ social systems factors as mediated througn experience
' in conérete situations, 1nc1ud1ng perceptlons_of rewards.
and costs (Slocum, 1970. lO) .
With speclflo regard to occupational and educat;onal goals and
plans, he develops the follow1ng propositions: \

*

~

7Prqpos1tion '1.. Levels of educ§§1onal and occupational
aspirations or preferences are positively influenced by
social system values, by pexrsonal recognltlon and en-
couragement from significant others, and by knowledge
that level of occupational placement determlnes SES.
anposition 2 Levels of educational and occupatdénal
o expectatlons are based upon levels of aspiration, levels
- of appraisal by self and "significant -others™ of releJ //
v vant -ability, encouragement from significant others, . .~
/ : *zﬁiperceptions of opportunity and availability of resourcés
needed to meet costs involved in attalnment of desired:
- objectives (Slocum, l970. ). :

~

- . - - e

These propositions are derived prlmarlly from past emplrical studles
" and provide a concife statement of the factors involved in the
crystalllaation of . occupational and educatlonal orlentatlons.

M. : .. 2 i ) ’ . ’ > 2
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A macro- systems theoretical approach has. beem advanced by
Rodgers (1966), who v1ews~oc¢upatdonal choice as a)developmental
- process which is 11m1-ed agd affnqted by the fOILQW1ng factors.

1. L1m1t1ng 1nputs include sex, mental capac1ty, and phy51cal"

X capac1ty of the individual.

.. 2, Family inputs are of three broad types. structursa,’ process,f

and conditions. Family structure refers to family’' tvpes,
power structure, division of labor, femily composltlon,

and the original position of the individual in the family.

Process refers to the emotional’ condition, family orien-
o tation, and cliques -- isolated relations. :Family condi- -
\\~/;>>’ _tlons refer to work settings, wife-mother employment, re-
' marriage, adoptlon, 111eg1t1macy, and health. .
3. Socxetal 1nputs are of ‘two types. interactional and con-
" ditional. The interactional type ‘inouts "are school, peer

groups, - famlly associates, voluntary organization and <

work experlence. Conditions are‘situational f-ct s such .
as relative socioéconomic status, community - facilities,
3 community-character,,work opportunity, ethnic group,.and
: resldence (Rodgers, 19A6: 219-220). .

Approachlng the theoretlcal issue ‘of occupatlonal ch01ce from
a role -theory perspective, Musgrave (1967) has «stated that -the
“.scope of such an undertaklng should 1nc1ude "the whole Btoceﬂs of
- first choice of occupation and take account of influences operatlng
on any individual from birth.onwards" (Musgrave; 1967: +33).
Socializatiod is viewed by Musgrave a's a role-learning process, in
which roles are specified in terms of the number of settlngs in
wh1ch they are pLayed

Pnlmary s001allzatlon will refer ,to roles played in

all settings, secondary soc1a1;z£tion will refer to

roles pla{ed in some settings, and tertiary sociali-

.~ zation will cover those roles only played or one = -

8 sett1ng (Musgrave, 1967..35)
' The concept of "economlc soc1allzatlon" is 1ntroduced and
specifically refers to "tHat 1mportant cluster: of roles that re-
late to the ecgpnomic rnstltutlong of any culture's. (Musgrave, 1967:
35). - Occupational choices:-‘develop with regard to thé nature of
the/role-soclalizatlon _process. This process is delineated into

four observabile stages: (1) pre-work socializatign, (2) entry into o

" the labor force,,(a) soclallzatlon into the labo force, and (4)

job changes. . _ , , . e

T

Ford/and Box (1967- 288) have suggested that occupatlonal

~ choice "is a function of..,values and...perceptlon of the chances:
of realizing them in the alternative occupations."” Two. major: pro-
p051tions constltute the basis of this theoretlcal approach: -




1. In choosing between alternative occupations, a person- Will
rank the occupations in terms of the relation between his.

- values and the- perceived characteristics of the occupation,
the higher the coincidence between the characteristics and
'his values the higher the rank

2. ~ The higher a person perceives the probability that he Will
obtain employment in "the higher ranked occupation, the
more likely_he_is—toJchcose f‘occupation (Ford and Box,
,i—~———ff'*’”—"1967. 239) - . _ e

- .Several sociologists have presented theoretical schemeés that -
include many. cf the- factors mentionedn.above: - In-Miller and Form's'
"(1951) classic work in industrial sofiology, five work stages in

. the life cycle are delineated. The first stage of this scheme is

¥ labeled "the preparatory work period ".. At this stage of develop-
ment, the individual's ‘occupational future begins to crystallize.
‘Peer group influences ‘and occupational role models are considered .
to be imporLant factors. for the development of one's occupational -
orientations. Adjustment to. the world: of work continues through

.. "initial," “trial," and "retirement" stages of ochpational devel-

'+ opment.

Y
s

Haller, Burchinal, and Taves (1963) have presented a taxonomic.
listing of ‘five factors which should’ ‘be taken into consideration

~in. an ‘assessment - of the determinants of occupational ch0ice. These'

“factors are: . ‘

1. The youth s occupational decision and concerns. including
~interest in the future, level of occupational aspiration,
and particular occupational ch0ices. . T
2. Changes in occupations themselves,‘including obsolescence,
new duties for .old occupations, new occupations, a general
. rise in the skills required for most occupations, closer
dependence of occupations on formal education,.and.an in-
‘creasing supply of trained peOple. . f .

: - 3. Theﬂimmediate situation of - the youth including his physical
e facilities namely, the accessibilitx and quality of schools
T and his ‘inancial resources, and also the expeqtations of
others like parents, teachers, counselors; and thé dominant
culture. which. influence his own. self-conceptionsfandrsome """
. times affect ‘his. actual jOb chances. . .
\ 4. Other life deCisions including education, marriage, and
preferred residence.' :

5. The ycuth 8 personality including his measured intelligence,
his conceptions of his ability, Nis" occupational self-:
conceptionl,‘and his, conceptions .of behavior apprOpriate
- to" his sex., (Haller, Burchinal, and Taves, 1963-' =5 )

o d - o —
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Most recently, Kuvlesﬁy (1970), Cosby and Legere (1971), and

~Palk (1975) have proposed theoretical formulations of the occupa-

tional choice process. Kuvlesky's paradigm of status projection
development includes structural and personal factors which influenﬁe
the crystallization and development of occupational projections.

Structural factors, viewed as "antecedents" of occupational crystaW

llization, are delimited in terms of socialization processes and
role allocation (Kuvlesky, 1970: 7). Agencies of socialization in- -

"clude role models, reference groups, significant others, and social,

cognitive, and cathectic development. “Status recruitment structures
and the division of labor that exist in a societal setting are also

. noted as being antecedent structural”factors.

‘Concerning the deVelopment ol personal antecedents for status
projection develOpment Kuvlesky states:

The personal ‘antecedents of value orientation (i.e.,
Parsons' pattern variables), achievement abilities,
and opportunity are seen as prime determinants of
status projection’ phenomena (Kuvlesky, 1970: 14).

Aspirations "evolve flrst as spec1f1catlons of values" (Kuvlesky,
1970: 14). The development of ocsupational role asplratlons has

_,addltJOnal consequences for social adjustment. Perception of oppor-
“tunity structures and the emergence of a self-concept may induce
-goal modifications and the occupational expectations of individuals

may differ. substantlally from goals. Anticipatory occupational
goal deflection and variations between occupational vrojections and

‘actual job attainment are viewed as sources of disruptive personal

and soc1al adjustment.u

Kuvlesky also states, in a manner similar to other theorists
noted above, that three broad stages of occupational development
exist. These stages are llsted_as (1) the "pre-work stage," (2)

‘the "work-~life stage," and (3) the "post-work stage" (Kuvlesky,

1970' 20)

Cosby and. Legere (1971. 1-3) present a "cumulatlve model of
the occupational selection process" which takes into account the
fact that occupatlonal choices are: a/"cumulatlve ‘product of prior
influence as well as current circumstances." After an -insightful
critique of occupational projection research, these authors construct

_a _detailed typolcgy of.occupational orientations which includes six
dichotomous components. Occupational orientations are viewed as po-

tentially consisting of any number of combinations of the following
dichotomous components; (1) specific versus diffused, (2) desirable
versus undésirable, -(3) anticipated versus unanticipated, (4) realis-
tic versus unrealistic, (5) high motivation versus low motivation,
and' (6) adequacy versus inadequacy. These components yield sixty-four

~distinct, possible orientations toward occupations. At thls*tlme,
-there are no emplrlcgl data to substantiate the existence of one”

<
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or all of these orientations. The 1mportance of thlS conceptua11—
zation is that it sharply p01nts up the possibility that a single

model defining career development for all individuals 51mp1y does
not: ex1st.

Most recently Falk (1975) has, proposed a systems approach to
occupational choice which provides a macro-level framework from
which substantive theoretical submodels can be ‘deduced for testing
at a "middle range" level of analysis. Key variables in th1s in-
clude "structural factors" (reference group- 1nf1uence, socialf ori-- .
glns, mental ability, sex) "intervening mechanisms" (needs,. sociali-
zation experiences, perception of opportunity) and "self-concept
formation." Falk (1975- 68-70) also notes the importance of o
socialization as a primary mechanism through which career choices

are 1nf1uenced.' Five basic” prop051tlons dellneate the systems ;
approach'.

1. Structural antecedents will, at dlfferent p01nts in time,
exert differential effects on all subsequent behav1or.

2. Structural antecedents will combine wlthvlntervenlng pro- ;.
cesses to. affect. an individual's occupational choice.

- 3. An individual's occupatlona ch01ce, at any point in time

will be the result of an 1nte act1ve rather than a linear .
process. _ o

4. As a result of structural arjtecedents and intervening pro-
~ cesses, the individual-will evelop perception of reality -
about the occupatlonal world| in whifh some occupations will *
be perceived as more desirable tha “others.
“p S - .
5. The individual will engage in % com omise process so that
. some occupatlon is; crystalllze
71-73).

c“f The macro-theoretical- approaches'reul ed aboy have several .
common themes. First, all of the above theori ave implicitly
or explicitly noted the developmental character\of occupational -

choice and placement. The problems of career choice and attain-
" ment are clearly limited to a life-cycle framework. Labor market

entry and career pattern tend to be viewed i1 conjunction with
individual maturation an. growth. Secondly, the emphasis on 3
'socialization processes, which characterizes many of tliese approaches,
stems logically from-the developmental perspective. Socialization -,
ard the. internalization of "appropriate values" is viewed as a:

- necessary element for occupational chaice and achievement' at every

stage of the developmerital process. From early childhood to "on*
the' job" training and retraining, many theorists have stressed the
crucial role of socialization. Finally, as woyld be expected, the
significance attributed to self-concept formation for career choice



is consistent with the theme of socialization. »Theorists-from;
Super (1953) to Falk (1975) have systematically emphasized the
important role one's conception of self has upon career achieve-
ments. : . : - ’

There have been few comprehensive empirical evaluations of
these "theories." Consequently, - the utility of these frameworks
- for explaining the career behavior of both ethnic and nonethnic
- minorities has not been empirically evaluated (Osipow, 1975:
Falk, 1975). ‘ '
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OCCUPATIONAL CHOICE: CONCEPT FORMATION IN
VOCATIONAL PSYCHOLOGY AND OCCU_PATIONAL SOCIOLOGY:

Career decisions cf youth have been traditionally operatiocna-:
-lized in terms of future occupational and educational aspirations -
and expectations. Haweverf_more”specific attention has. been given
to concept development and refinement of occupational orientations
" than educational orientations. Nonetheless, educational decisions
consistently have béen operationalized in . manner similar to

occupational decisions. _ Therefore, with limited exceptions, the .
statements made with regard to measures of occupational choice are

also generalizable to -educational :choice.

Psychologists became interested in various aspects of goal-
.directed behavior between 1930 and 195C. During this period, 'the’
concept "level of aspiration" was introduced into the psychological
literature {(Dembo, 1931) and subsequently this. topic became a. .
major research focus. Dembo's (1931) -early introduction of the
"level of aspiration" concept was anticipated ‘in an empirical in-
vestigation by Hoppe (1930) who inferred "aspiration" or ﬁgoél--
setting"- behavior of students in terms of feelings of succesq or °
failutre occurring immediately after task-performances in an ex-
peximertal ‘setting. - . : . R

‘ . .o i« e : . . N

- 'mn explicit definition of "level of aspiration" was first .
provided by Frank (1233), out of experimentdl studies whgﬁg parti-
cipants .are giver a "performance /scale® and asked "how well"™ they -
" "intendvi to dn" on the ext task. "Level of aspiration” was . : =
ope:-ationaliz’.d as: ‘uls .evel of future performance inh a familiar
‘task witich ar .nrdividuni...explicitly undertakes to réach" .(Frank,
11935: 119). in thie . .uéy, Frank also developed two/measures of
discrepancy and attainment discrepancy. . These measpres determined
thé~dif£g§gp§gwb§twggn“leyelmdﬁ,lastMperformanceaandflevel of the -
new goal agd difference between goal level and the’ siibsequent per- .
formance, Fespeatively. It is important to note fhat this early
formulation represents, primarily, an- expectancy/state, i.e., an
achie¥vement which is expected by the individual, S
: - Lewin's (1944) conceptual work posited that .the "level of
aspiration" concept included a- continuum with realistic and un-
realistic extremes. 'Differencesin "wishful" and "realistic®
goal-setting behavior were considered to result from the natwure
of discrepancy ‘scores obtained by experimental subjects. The
early .studies by Dembo (1931) and Hoppe (1930) ignored thig dis—
tinction as their initial research’on the."level of aspiration"
concept ‘was primarily conce?EE§WYiE¥Q9°alsWQ£ﬂ§ndiYidua1wpreferences,.
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- lized as "the individual's ‘estimation of

Irwin‘11944)‘noted that "level of aspiration" included both
"cognitive" and "affective" components and introduced the "level

- of expectation" concept in experimental research in psychology.

The "expect" "hope" distinction has continued as an analytical d1—_
mension in the psycho gical literature and appears to be a valid -
conceptualization in @ms of expressions of personal preferences
and antlclpatlons (IrWwin and Mintzer, 1942; Holt, 1946; Preston,
et al., 1947, R1cc1ut1 and Schultz, 1953- and Lockette, 1956).
Soc101091sts have also d1rected cons1derab1e attention to the
development of reliable and “valid indicators of occupational choice.
Concerning their "level of aspvratlon" scale, Haller and Miller . .7 %
(1963) note that this concept is but one dimension of the occupaz"7,
tional choice’process and funcdamentally the concept connotes the
.action of a ‘person or group towards a goal A person's level of -
occupaticnal asp1ratlon is operatlonallzed‘hs "the area (a point
or a limited range of p01nts) of the occupational prestige hier-
~archy which an individual views as realistically probable versus . ...
"1dea11st1ca11y desirable for hlm, and by the goals he has set for

the near future versus the distant future" (Miller and Hal}er,
'1964- 448).

R
~
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Kuvlesky and Bealer (1966- 267) further réflne the "occupa- Wi
tlonal choice" ‘concept by stating that occupational choice des1gnatesﬁ“
"only the psychological preferences or desires that the 1nd1v1dua1
has regardlng work statuses.". An aspiratiom is defined as "a

person's or grouping of persons' orientation toward a goal" - (Kuvlesky
and.- Bealer, 1966: 269).

€ Three specific analytical components are "ﬁ
delineated: _ IR , L H

Py R EL L Pec e

oo
i

_ = o - - o i X
1. a person or persons o . _ _

2. wantlng, hav1ng an or1entatlon toward or about

3. . a soclal object (i. e., a goal) (Kuvlesky and Bealer, 1966:
C ;.2,0) \ o - :

_tion to' a variety of goals. Youth have orientations concerning .
future educatlonal, income, re51dent1a1,fand~mar1tal statuses. The
"1ntens1ty" of one's aspirations in éach "goal-area" is thought to

be 1mportant for predicting attainment- (Kuvlesky and Bealer, 1966.
272) .

.A conceptual distinction between occupatlonal asplratlons and
expectatlons -has been made by Kuvlesky anhd Bealer (1966 2273, In
contra-dlstinction to.an aspiration, an: xpectatlon is operatlona—

‘his probable attainment
in reference to a particular goal area, i ‘e., what occupational

position he expects to reach" (Kuvlesky "and Bealer, 1966: 273)

. The rationale for dlstlngulshlng betweenithese two concepts is that

| T
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the object 1nvolved in an. expectatlon is anticipated and may or
may not be desired by the individual. When viewed as separate
analytlcal constructs, asplratlons and expectations may vary in-
dependently of each other, 'giving rise to "an analytically dis-
) tinct and researchable element" -- anticipatory goal deflectign
‘\1(;ncongruent occupational aspirations and expectations). Thist
//\_ﬂphenomena may have "some actual, bearing on deprivation, psychologl
' . cal and social satisfactions, self—lmage, and perhaps directly or
indirectly on. soc1al interacticn"  (Kuvlesky, 1966: 14). ‘This con-
;ceptuallzation is similar “to the- goal dlscrepancy concept which
' evolved out: of early efforts in the psychologlcal literature.

S - The two conceptual schemes noted above share a similar theo-
'*retlcal basis, but appear to differ in the manner that the "dimen- ‘
"sions" ‘of occupatlonal choice are operationalized.  The occupational

aspiration scale devised by Haller and Miller (1963) is a composite
‘evaluation of idealistic versus.realistic and long-range versus .
. . short-range occupational orientations. Kuvlesky and Bealer's {1966)
" conceptualization may be tapplng the limits of the idealistic versus
‘realistic occupational orientations of youth for long—range job- '
attalnments. The fact that empiridal research on ant1c1patory goa’
‘deflection reveals this.phenomena to be related to class and ¢
.factors such as "goal- 1mpedence“ indicates that the "asp .
vv”expectatlon" distinction may provide important informatio. sout
the dynamics of the occupational choice process which is not readily
~available from the OAS (Cosby and Picou, 1971B; and Curry and pPidou,
1971). -However, as noted by Haller (1968: 484- 485), the use of _\.
,“"expectatlon" in this research area must be spec1f1ed since a prik .
mary source of influence on dccupational: choice. 1s the expectations
significant others hold for ego.
- The 1mplloatlons of v1ew1ng occupatlonal ch01ce as occupatlonal
preference and occupatlonal aspiration merit further consideration.
With regard to equating occupational choice: w1th occupatlonal pre-
ference, orltes (196"- 129) has stated: ;

...when an’ 1nd1v1dua1 expresses a preference he ranks
' two or more occupations: along some continuum of desira-
w bility or liking. In contrast, when he makes a choice,
A he ranks two or more occupations along a continuum of
B his ‘estimated chances of actually entering them. 1In-- _
' expre591ng a preference, he -indicates what he would like
r . to do; in making a choice, he predlcts what he probaSI
will do. -

' Equatlng occupatlonal choice w1th occupatlonal aspiration has
additional impllcations. Kuvlesky and Bealer (1966: 267) specifi-
cally equate "occupatlonal choice" with the ideal occupation one .
desires. Trow (1941) equated this dimension 0f occupational choice
as reflecting only occupatioral fantasies. However, sociologists
have often equated choice with asplratlon and in so doing have

o . PR L . 3
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apparently confused the relationship between the dynamiés of the
choice process and occupational attainment. . o S

The concept "occupational choice" appeaxs to Le more compre- -
hensive than either occupational preference oX occupational aspi-
ration. Crites (1969) has attempted to clarify these various con-
ceptualizations in a-manner similar to Trow (1941). Specifically,
the operational differences between occupational choice, preference,
and aspiration are made in the following manner: o

v
R

o In 'making a choice, the individual considers as many
' factors as possible which may affect his employment
- and progress in an occupation and selects one which

. . !~ he .thinks will ‘provide him with the greatest degree

FEU -+ 7. of success and satisfactiun. Ir expressing a prefer-
L ence, the individual indicates which ‘occupation he
likes the Best:, and would enter, if certain coutin-

. v " gencies, ‘such as fimancial support for trainiag, could
. - be arranged. 1In stating an aspiration; the individual-
T ' indulges in fantasy and conceives of the !merely ' -

possible" -- what he wishes he could do if he could
enter his ideal occupation. o __

~

This brief review-of_ _conceptual approaches to occupational
choice is presented graphically-in Figure l. As operationalized.
by Kuvlesky and.Bealer (1966), Lewin (1944), and Txow (1941) the
.concepts "occupational aspiration," "idealistic-aspiration,” and - .
"occupational fantasy clioice" appear to represent a pérson's'desire |,
for a future ideal job as does the "fantasy ‘staté" of Ginzberg " _
(1951) and "growth stage" of Super (1957). Minimum consideration .

. 'of reality contingencies appear to’impinge on the .formation of this ...
.dimension of occupational choice. "Possible" and "preferred" - - '«
occupational choices, as operationalized by Trow (1941) and Crites
(1969) -are suggestive of more ccnsideration of .reality contingencies
on the part of the chooser than "ideal" choices or aspirations. - L

~ However, it should be noted in Figure 2 that "possible" occupational
. choices and "vocational preferences" still do.not elicit. maximum - =
reality considerations on the part of the ¢hooser. On the other
;7 hand, “"occupational expectations" (Kuvlesky and Bealer, 1966),
“ “"realistic aspirations" (Lewin, 1944), "probable occupational
‘choice" . (Trow,  1941), "vocational choige" (Crites, 1969), and "level
of expectation" - (Irwin, 1944) appear to be similarly operationalized
concepts which' connote a maximum amount of alternative reality con-
'tingencies (e.g., personal ability, family financial support, ‘etc.)
“for the selection of an occupation. . R I

[ = :

.. The OAS, developed by Haller and Miller- (1963), appears to be
_one of. the few composite operationalizations’'in the literature.
The OAS provides’, in addition to the ideal-redl distinction, a long-
range versus short-range dimension. The -OAS has been found to be
an important predictor of career achievements of youth and appears

L . " . e -
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'to be vatid and reliable for research on male and female high '
school youth from high and low SES levels (Otto, Haller, Meier, )
and Ohlendorf 1973) -

Reality Consideration of ‘fqa
. Subject and Terms Used ‘
 Jrype ‘Author (s) and _ A - _ :
Concept Date Minimum - Moderate Maximum
1 Ginzberg (1951) Féntasy |" Tentative '| Realistic |
Ipevelopmental S Stage Stage - | Stage
Super (1937), | Growth Stage"“Explora- .'Explbra-f
. . Fantasy tion Stage| tion. Stage
e - - =" Tentative | Tentative.
& Trial
}row (1941) . ?hantasy 'A "Possible Probable , |
) / . . - : - o e
- | Lewin (1944) - | Idealistic ‘Realigtic |-
S ' " Aspiration Aspiration|.
' ) b = .
' Iconcurrent . ° Haller & Miller | Idealistic - OAS : (com- Realisti¢~3%
: -;(1963) . |. Aspiration pcsite of | Aspiration|.:
' : R P extremes |’ - i
Kuélesky»& . - Aspiratéon 'Expecta—
Bealer (1966) .. ..}-- tiqnj
Crites (1969) Vocational | Vocationall -
e . Preference | Choice
'Picou & Curry Ideal . j'Intendeq ',Expecta- :
(1971) Aspiration .:A§Piration- tion ’rf'*‘
. . v : 14 Lo . :
Figure l: Schemg;icrﬁagrésentation of Relatlon of Concepts in
‘Literature to gpnsidératiOn of Reallty Factars o
9
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Two observations concerning Figure ‘I are necessar
whil2 it is clear in the work concerning concurrent concepts that
‘the various types of choice can coexist, it is not clear whether
the developmental stages are posited as replacing one another or -
whether elements of earlier stages remain as part of the social .
psychology of the individual. Second; the OAS of Haller and Miller
(1963) , which include a long-range short-range dimension, cannot
be adequately reflerted in the figure.

- The limitations of carrent operationalizations of concepts
in this area have been previously specified. Juarez (1968) and
Kuvlesky (1969)- have bqth .noted that current. conceptualizations
ignore the "intention" component of choice. Dunsavage and Kleibrink
(1970: 4) allu@e to this problem when they state that: "In the s
past, as irational studies -have not differentiated between desire '
and desirable, the individual and societal: level ‘of ‘normative values." .
In other wbrds, a major -problem concerning most” operationalization o
'in this area.is that. no: attempt to specifiqally measure a -person's
intentions as well as one's desires and pIéns is. presented. Picou s
{1972) study of deep South youth's educational orientations‘
Picou and Curry's (1971) conceptualizatio of occupational choice¢
into three. dimensions prov1de some limited: conceptual work in thl
direction. : : : 5«'7

A

: From this brief review of concept development, it -appears that
.~ -~ both vocational psychologists and occupational sociclogists have
:, —~expended a lot of time' and energy refining the occupational choice

- concepts Ostensibly considerable overlap ‘and replication charac-

" terizes an interdisciplinary overview of the major empirical works ,
~ " which have accumulated during the. last forty years. ‘Future re~- - = .-
s> . search in both disciplines would bé&  enhanced. if more-attentiont. .

were directed toward assessing,the utility of ‘current concepts for-
predicting career achievements, job satisfaction, ocﬂupational ' N
floundering, ‘etc., than replicating previous efforts. ' ‘Additionally,
the viability of current occupational choice congepts for "special — -
" groups," i.e., ethnic, raecial, and: nonethnic minorities, needs to

’/be determined {Picou and Campbell l975) Woelfel (1975) -and
' Spencer et al. (1975) have made SLgnificant contributions regarding

. one native American group =- Choctaw.youth. Woelfel (1975: 58) :

/ ha: suggested that *different populations and subcultures" may i

-"perceive the structure of the occupational hierarchy differently.:"

1f this.contentionis valid, ’then’ considerable research with current -
concepts needs to. be extended to various ‘ethnic and nonethnic - S
popuiations. _ , . ~ _ B j“ﬁ\x-m
: Although he was. specifically dealing with the issue of. the .

_ dimensionalityfof~the occurational structure, there are at least
_ - —two igsuas embedded .in Woelfel's (1975) argument. The first entails

the question of whether 'the hierarchy of occupations within .the. -
- prestige dimernsion is perceived differently by different-subcultural
- groups. . The second entails the question of whether occupations are

* T : . - . . . hd . e -
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pe ceived as comprised of ‘quali tatively different dimensions by
——e—~qi_.ferent_§ubcultura1 groups. While research on these questions
e is somewhat limited, the answers—to—thewﬁlﬁnnz_impgrtant_}mpiica _
"tiocns for both research and policy ’ _ e ——

The first of the questions has been .addressed, to a.limited
- degree, by empirical research. -An early stady (Inkeles afmd Rossi, B
'1956) not only. suggests that a prestige structure of occupations
-. . exists internationally but that the, structureais highly 91m11ar.”;
- " WhiXe the study was 11m1ted to’ the six most highly industrializeds;
o - conntries, there are sufficient” cultural differences between them ’
to make the correlations- among the prestige structures of the six
‘nations striking.  1In another international study Hodge, Treiman; -
»x  ‘and 3oss1 (1966) 1nvestigated the.correlations of the occupational
.'prestige structure of twenty-three nations to the prestige structure
.represented by the NORC scale for the United States. Countries -
were, drawn from every inhabited continent.. Correlations ranged
. from 62-to .95 with. an ‘average correlation of .83 (Hodge, Treiman,.
anleossi, 1966 318). While the data ‘upon which these results .
. . are based are by no. means definitive :(Hodge, ‘Treiman, ard Rossi,
.. 1966: 321), they do suggest that-a prestige-structure is probably
v attached to the occupational structure of mhst nations, and further
- that thode prestige structures are not greatly d1s91milar from
that observed in this country. 9 R s .
: When attentiOn is fo used on subcultural differencesxin per-
ception of prestige, . empigical evidence is’ scant, indeed:. However,
. in a study of. sixty-one occupations from the.1947 NORC/scale,
Siegel (1970:°160) found.that the prestige rankings assigned by = -,
black and white respondents respectively obtained a correlation
=~ of :96. Whether such ‘a similarity exists among other subcuitural
groups (e. g., ‘Hispanic AmericanS) is an- empirical questic.. . ot

. ‘Returning to WOelfel'su11975) argument, noting the paucity
of Btudies specifically irténded o, delineate the dimensions by
~which occupations are defined ¥4rious ‘subcultiiral groups, and
noting further the discup, above, the follow1ng tentative con—ff
’clusions aré drawn-' z e s

" _1. Stuaies which use a common prestige scale~for the occu- -
(;\' pational projedtion of blatk and 'wyhite youth are probably

:ii;s_‘44w: ~V~not~introducing-a great ‘deal of error- ‘Weasurement.

—f:S') ﬁ'h-zf-‘Studies applying such a scale to other ethnic groups

N L should. be very alert for regults which suggest the possi- - .. O

i " bility of error measurement -and very cautious in 1nter~ T
> pretation of flndlnﬂSr N o o : .

3. Prestige is“a. ubiquitous phenomenon°11kely to be found as
. ' ‘one dimension bv which any group defines occupations.

. 4 - .
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: - 4, BAS long as studies of occupational choicz and occupiticnal
o development concentrate ‘solely on the prestige dimension,
important insights as to tEe career development process
o ~ may continue E9 escape us. - S
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STATUS AT&‘AINMENT MODELS

Durlng the 1ast decade, soc1olog1sts have systematically de-
veloped and. refined causal models of the process of status attain-
ment in American society. . Implied in the structure of status
attainment models is a socioceconomic life-cycle framework. The
“"three broad stages specifled are labeled familyf'schoollng, and
job (Duncan, Fatherman, and Duncan, 1972:.5).. Initially, ‘the basic
model of the process of occupational achievement developed by Blau.
and Duncan -(1967) coincided with the straightforward life-cycle .
framework : noted above. Thi¥ framework also parallels theé- works of-
_numerous magro-theorists reviewed earlier. Figure 2 presents this
‘model graphlcally. ‘The two."outcome" £factors of* this causal system
 are-educational and occupational variables in the model. ‘The . N
‘analytic framework of this model highlights: (1) "the extient to r.
which. inherited ‘status" influenceg/ the career achievements of : -
individuals; and (2) how previous life-cycle status achlevements
affect later achlevements‘(Haller and Portes, 1973 56)

Pkl
T 4

\ . | Residual N Residual ~
.o e Factors (A) : - ; - Factors (B)

. . A
5 " .. .
. A . .’

.~ | He d of Famlly s -
: chupatlon (X)

.

tional Achievement (U)

Occnpation (Y)

Respondent s\Educa- ’ -@l Respondent s

A Head qj Family s
Ty Educatlon (V)

"_/Figure 2: Blau-Duncan Model of Occupational :
Achievement (Blau and Duncan, 1967).7 - L

t/ The médel- preSented in Flgure 2 is arrayed 80 thut the re-
‘lationship between socioeconomic* orlgins and subaequent occupational
achiegements~takes on prime significance, ‘Stratification theorists e

have long noted the importance of the degree of association’ hetween
sdcial originq and achlevement in terns of fhe concept of soc1a1 ’
1 , L S 8 | ~..-.” S T
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‘gystem permeability (svalastoga, 1965). System permeability re-"-
Fets to the degree of flexibility or rigidity that characterizes
an individual's entry to or exit from highly valued statuses in a
" gsociety - (Cosby and Picou,. 1975).. .Svalastoga (1965t 39-40) de-

scribes ‘this framework&in‘the.followinéqpaﬁner:w
' oo : . > T JEE - 1, . © -

[

: : o ST TP co s
% ..0f any social system we shaﬁl ask: How/do the social;
rewards handed out to a person in- terms of secial status -
. depend upon birth, that is, upon the ‘social status of °

»

N " his fqther?f-Ifgsuchﬂdependence is~strqng,'permgabilitg}
o -is near zero;- if it .is weak,. perméability is close to |
its maximum. ,Thus this concept allows us to list a o o

hierarchy of stratification models- in terms of ‘ingreasing -
permeabiliﬁy_as follows: ' T T
1. ~Caste Model: Permeability Zero ' e et

2. [Estate Model: Permeability very ldéw,-but not abgent’ . -

3. Class Model: Permeability about.40% of maximum . - .

»+ 4, .4, Continuous Model: Permeability about 80% of maximum ~° - -
' o 5.4 ;Egualitarian MQdél:*Permeability:perfect (maximun) .

't The concept of permeability and the social origin-achievement 4
' asgociation is related in a negative manner. That -is, as the/per- 7'
meability of a social systeni increases the correlat.on betwgen =~
social origins and achievement decreases, appréximating th€ ideal-
: equalitar‘an’stratificatipn;model. -The importa ce. and significance.
o of educational achievement is also noEEa“ﬁj;m_th perspective. ¢

. The'model in Figure 2 stipulates. that socia origins influence
educational achievements, which in turn.directly iImpacts-upon
occupational achievement. The role of the educatiopal system:is. =~
thus viewed as g'status~transmiSSion'mgc'*niSm'by-whibh social "~ -
driqins.may'indireCtly‘affect.caréer achievements. o 3

. [SR
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Empirical studies of'SYSteﬁjﬁérmeabilityrgénerally'indicéfz
_that "once educational achievement has béen taken into account, . .
 additicnal effects of parental status on ,occupational agtainment . -~-

are entirely insignificant".(Harier_and Portes, 1973: 65)., The

i importance of. the edudational.instituﬁion'in'American‘sqciétyffpr~* '
 career achievements ‘is most cbvious from this perspective.: At " =~ .. %

. _this point a question arises ¢oncerning the extent of- permeabiligy . i

.. in the status systems in the United States. Cosby -and Picoumt1975)
. haye addressed the issue of educational status systems by s ste- .
. matically reviewing findings of several-major studies conducted
in the United States dﬁr:;%_the"last‘seven years,  Table 1 presents =+ .

the resulizs of their analy6is. - Generally, a ontinuous class
model ig~-implied. The rde . Vil
tions from the Occupational Changqg-in‘axGeﬁeration'Survey, the L
Lf¢4;“Project,Talent Study,'thevExploratidns_in;Equality of Oﬁpo;tuﬁity‘/x,3
-, Study, the Parnes Longitudinal Survey, and the Sewell-Wisconsin. -

1ts presented in a variety of publica- o

. 'Studyare very suggestive of the existence of a’ continuous crgss - -
- _.stratification system in the quted_SE?tes.. Looking Qrieflybaﬁﬁ;_ A
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the correlations for white males, derived from indicators of
-father's education only, . pexrmeability estimates range from approxi-
mately 18 ‘percent to 6 percent (Cosby and Picou, 1975). Further-
more, Table 1 also reveals 'that the vast majority of studies in
this area have béen on white males. A dearth of information is
available for blacks, females, and other ethnic and nonethnic
group members. The correlations for white females between parents®
educational achievement and educational attainment suggest that
educational permeability may be less for white females than, for
white males. However, these differences are slight and certainly
more data 1s ‘warranted before firm conclusions can be made.

For ‘the black and white males, the results from the OCG,

‘Project Talent, and Parnes study suggests that permeablllty may be

less for white‘males. Apparently white males receive a greater
payoff, in terms of educational -attainment, from their fathers':
educational achievements than do black males. Duncan (1968: 95-96)
has interpreted this- trend in the follow1ng manner-

The Negro family, in other words, is relatively 1ess
. able than the white to pass on to the next generation
(w' any advarnitage that may accrue -to substantial status
aphlevement'ln the present generation.
atificatinni system operating. for black Americans has been
descriled as one that cons1stent1v at each llfe-cycle stage "gives
blacks/a. smaller reward than it gives whites fecr equlvalent’inf- ‘
vestm'nts or attalnments".JCarter ard Picou, 1975: 37) An. incom-
plete p1cture of the parameters of . institutiohal racism emerges
from the few studies of black males available in the literature.
Educational achlevement is certalnly more significant, in terms of -
occupatlonal rewards, for.whlte males when contrasted to black )
males.” The advantage in bccuﬁatlonal status for whites "as they
obtain additional educationgis almest four times greater than that
occurrlng to blacks". (Carte% and-Picou,. 1975: 32). Ostensibly,
‘more longitudinal data is needed to replicate and strengthen these
“cohtentions. Nonetheless, ‘the incon51stent effects of educatlonal :
achievements for occupatlonal attaanment by race, demonstrate an .
-area 3or future 1n—depth research D

v ”»
, >
- . -

Expan51ons of the Status Attalnmgnt Framework

[
vos

“"Phe Blau-ancan Model noted in Flgure 2 has been expanded by
Sewell and‘aSSchates to include social psychelogical dimensions-
of status‘attainment. Figlire’'3- presents an expanded version- of
~the 'gtatus attainment process commonly referréd to.in the litera-
ture as the "Wisconsin !Model. This model i§ more.complex than
~the Blau-Df ncan-model’ﬁrlmarily because. of theﬁhddltlon of. several
social psychological varlables which intervene between soclal ori- _
g1ns and achievement, - A three-step transmlssJon process~1s outllned-
T - - . S oo |
- fv,“af o S C o T
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Table 1t Estimates of the Permeability of Educational Status in the United States by Race and Sex.t

ey

. SOURCE DESCRIPTION OF DATA SET STATUS MEASURE W BLACK
B w B Parental Fillal - rF H F
Duncan, Featherman. - 066 Data, 1362 Adjunct to Fath Occ. Ed Att Bl e [04] e
and Duncan' (1972), Current Population Survey  Fath Ed  Ed Att 825 === 868 ~--
~ Also gee: Duncan U.S. Bureau of Census: - '
(1968) and Carter . 20,700 males in the non- '
and Picou {1975), farm labor force age 20-
| B B4, .
Corter (%) Project Talent Data, Na- . Heads Oce Ed Att S8 - 98T e

tional Panel of U.S. High
8chools, randomly selected; -
Cohort<was High School.
seniors in 1960 with a
“Wave IT follow-up five years
later; Analysis. of 14,891
.- vhiteand 435 black students,

Mexanderand ¥ EEOData; National example  Fath Gcc Ed Att . .93 -b- (
Eckland (1973);  of High Schools, Cphort  Fath Ed -Ed Att B8l b= --- \-7-'
Also see Alexander  was High School Sophomores . Moth Occ Ed Att. N ,

- and Ecklend (1975) - in 1955 with a Wave LI
; | foliow-up in 1970, -Analy-.
sis of 2,077 males and '

females.
‘Sewell and Shah . Sufvey-of Wiéconsin'High Fath Ed  Ed Att 935 914 ebe ee

- (1968 . - School Students. Cohort was Moth B4  Ed Att 940 913 me mem
o . High School seniors in 1957; . o
predominately white; Wave II
follov-up seven to eight ;
years later; Analysis of o L : |
- 9,007 males and females, = - ‘ . c3|




Table 1 (cont.)

]

_ SOURCE- 'DESCRIPTION OF DATA SET STATUS NEASJRE WHITE® ©  BLACK
e C S Parental Fillal TR T
Sewell, Hallet, and  Further analysis of the . SES Ed Att (Farm) ,932 === wem ae-
Ohlendorf (1970); .  Wisconsin Data for Males \ (Village) 884 === =me wae
“Also see Sewell, g | | (T R L] ——
Haller, and Portes (Md City) 854 =ee ame e
(1969) and Sewell , ) ‘ (Lg City) ,855 === woe w--
and Hauser (1972) (Total) 826 === === ===
Carter (1972) Farther analysis of thé ~ Fath Occ Ed Att (Nom- - ,895 ,933 =-- =-d
u Wisconsin Data for males  Fath Bd - Ed Att Married) .908 .894 : =ws ===
and females =~ . « Moth Ed. Ed Att 1932 839 wem -e-
N © " Fath Occ Ed Att (Marrled) ¢~ 936 =--  ---
- o P Fath Bd Ed Att == 843 === aee .

Moth Bd R L Rt
Trelman and Terrell  longitudinal study of - Fath Bd  Ed Att 824,830 ,868-.865
(1975) ‘ - Labor Market Experience Moth Bd Ed Att 858 ,815 ~--- ,805

. of Women (Parnes, et al., | AL ‘ L

/‘1970) , AR ‘ o Moo

.

L - o

Boéh ;:he EﬁD iantll Wl#é/ongln sur e‘ys a;e .predomlnately whi " samples. The numbers, of non-whltes are
estlmated to bd 50 dllght thaETthe correlations represen@tessentlally white data ;
bZer“ Order Corrélafﬁons for women we:e not reported 1n the two EED rep@rts R
The. Tahle °f. Zero-*/Ordor correlatlons for marned men was not 1nc1uded
J Sourve Cosby ;nd ;1cou, 1975; ’4

Foe

L

4 y i 5 : ' I ' '
"Ado ted\from Cgégy and Picou 197554, The vaiues contalned in the table relfect the operatlonal
definltlon oa‘ﬁqueabillty (-1 ) | -
| | 90 o
' ’ ' - :




social origins, measured by SES indicators of parents, and son's,
mental ability are theoretically situated as exogenous variables U
which influence academic. performance of students.. These variables
are viewed as impacting upon the¢' encouragement and support of .
significant others (i.e., pareits, teachers, and peers) to attend
college®  Significant other influence, in turn, influences the
. formation of edufrational and occupational .aspirations, which affect
subsequent achievements in these status areas. ‘

With the emergence of the Wisconsin Model, a more synthetic,
. interdisciplinary apprxoach to ocdupational choice and achievement
e is possible. As noted earlier, yocational psychologists and occu-
pational socivlogists have concentrated.on studies of career
-aspirations ‘and expectations. 'Tpe formation of occupational and
educational aspirations is viewed 'as a "central process" in the -
Wisconsin Model of status attainment, since these attitude€ or
_orientations reflect the individual's "expressive orientations"
.,3§t6ward future educational and ogcupational statuses. Additionally,
“i’aspirations also indicate the ihdividual's "contextual self= ,
it evaluation" regarding future career achievements (Haller and Portes,
-{K}973: 6B). Although some questions have been raised in the litera-
i ture regarding the importance of aspirations for achievements '
i/ {Kuvlesky and Bealer, 1966) , the majority of recent studies suggest
+%. ithat aspirations are crucial determinants of early career achieve-
~.2.Iments. Haller, Woelfel with Fink (1969: 5) have stated: -

. " ...It is safe to say that the evidence of an important
-relationship between educational and occupational aspira-
"~ tions and educatioﬁal,and occupational attainments-is
substantial. . ! ‘ . - : _—

' The concern with aspiration-formation which characterizes the
Wisconsin Model also .implies consideration of reference groups
.structures that facilitate the fofmation of educational and occu-

. pational aspirations. The significant other conceptualization,is

g a refined approach to assessing the social context of the formétion

. . . of achievement orientations in adolescents. ' Social psychological
studies on interpersonal influence become important because the
significant. other has been found to be a strong predictor of aspira-

; tionsiand early educational attainment (Sewell, Haller, and Portes,
1969; Sewell, Haller, and Ohlendorf, 1970). As: such, it isa ' - .
variable which has some potential for utilization by "change agents"

" who are.interested in influencing the career_pehavioraéf "disad-
vantaged" youth. Sewell, Haller, ‘and Portes (1969: 89-90) note-

. the pr?étical_potential of this variable as follows: . :

. . B S :
S —;;,besiées*heingfa‘ﬁ6W€ffﬁi~5;gignétory factor, signifi-
[ 7% cant others' influencé should beﬁaﬁpnable to manipulation. -
: ; It thus suggests itself as a point’ Bt which external T
- ; - .agents might intervene to"chahgeldd;catib”hl and ‘occu~
1" i pational’ attainment levels...There may well be a substan-
w  tial pay-off from more ‘refined workiyith\tyis variable.

. !

.
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N Figure 3: The Wisconsin Nodel of Status Mtainment (Sevell, Faller, and Portes, 1969)

The model as displayed represents early attempts at ~conceptual specification
- of the model, Later analysis treated the medel as just identified due to the -
. fact that some paths, not hypothe31zed, Were in fact 81gn1f1cant, A
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"The ifAtervening variables in the Wisconsin Model (between
social origins and early career -achievements) provide a basis for
interpreting the mechanisms by which parent:.1 status advantages
are transmitted to children. Higher status social origins provide

<

an_environment where youth achieve relatively more academic success,
receive more. interpersocnal encouragement to attend college, and
develop higher status career goals. As such, current status attain-
ment research can be viewed as an attempt to theoretically inter-
pret the process by which the permeability of a stratification system
is gererated. One of the most interesting elements of the Wisconsin
_Model and. its subsequent expansions is the significant other in-
fluence variable. This component of the causal system of career
choice and achievement represents a stage in career development 5
where social change programs may be effectively instituted. Osten-
sibly, educatipnal and guidance inguts could be more realistically
implemented through interpersonal influence than any other compo-
nent in the causal system presented in Figure 3. It would be . _
extremely proklematic to impact upon an individual's socioeconomic
..origins, mental ability, or school performance in a short -period
- of time. However, if the significant others of an individual can
~be ,identified and involved in career education, then the prospect
for meaningful social change appears to be a realistic programmatic
~goal. The fact that significant others have been successfully -
employed in a therapeutic manner lends support to this approach. .
+o educational change (Pinkerton and Miller, 1972). In light of
this potential, the next section of this monograph will briefly
review the theoreticalvand empirical literature on significant
other influance in an attempt to derive a basis for inferring the
direction of future research and development strategies utilizing
‘the significant other influence component as a mechanigm for im-

" pacting on the career development process.



"INTERPERSONAL INFLUENCEEZTHEORETICAL BACKGROUND

The relationship of the phenomenon operationalized as: "1nter—
personal influence," "reference group influence," or - —Significant
other influence"-to career choice and achievement can be specified
in terms of a tReoretical perspective in sociology commonly re-
ferred to as symbolic interaction. This orientation reflects the
fact that early in its history, the discipline of sociology has’
.recognized basic social psychological principles of human behavior.
The symbolic intéractionist approach is highly visible in the wost-b
of early American sociologists such as Cooley; Mead, and Thomas—-
and pragmatic 'philosophers: in the tradition of Dewey. - A

. Blumer (1969: 2) has noted: that symbolic interaction theory =
4is based on three orienting premises. ‘First; “individuals ‘"act.
towards things on the basis of'meanings' that. the ‘things have fbr
“them." Second; the meanings attached-to the- ﬂhings one acts to-

- wards develop out- of the social interaction, process. Third,

meanings .attached to objects are identified and- modified via "an
_interpretative process . .used by the person in dealing with the
‘things he encounters." This view of human social behavior empha-
sizes the importance of meanings, social interaction with others,
and interpretative self-interaction in light of one's definition
of the situation., :Thus, attitudes and behavior patterns develop .
. from and are reinforced ‘through relationships and interactions
with peOple in one's social environment. - :

This perspective is prevalent in the writings of Mead (1934)
and Cooley (1922) regarding emergence ‘'of the self-concept.- “Mead's
- (1934) focus on‘the role of human interaction lead to an explicit
formulation of the "generalized other." It shoud be noted that
- Mead was primarily\interested in the development of an or anized
~ self-concept in- the“individual and not in the formulation of in- -
fluence processes'of pecific significant others (Hallet, Woelfel
~with Fink, 1969: 13). \Mead's account of self-concept formation.in
. the ¢hild clearly revea the role of 1nternalization by ego of
the evaluative . responses f others- - o |
4...there are two - neral stages in the full development
‘of the self. At tha first of these stages, the: individ=- .
ual's gelf is consti ed simply by an. organizatiOn of '
the ‘particular. attitud s of other individuals toward
. himself and toward one another” in the specific social
. Qacts in which he partici tes. with- them.: But as the ' -
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, of the social attitudes of the generalized other aor the
B social group as a whole to which he belongs...the/self.
reaches its full developmant by organizing these ﬁndivid-
ual attitudes of others into the -organized social or ’
group attitudes, and by thus becoming an individual re-
~ , _ flection of the general systematic pattern of social or -
T " group behavior in which it and the others are all in-
volved, (Mead, 1934: 158) o ’ '/

. Cooley's (1922) conception of the "looking glass self" further -

iflustrates the importance of interactional feedback of 7others"

, for seif-concept formation. An individual's self-concept emerges

. ' .from -others through the following steps, all predicated pn social
interaction. First, there exists the imagination of how one appears
to others; second, there is .the:imagination on the part jof ego of
how others judge or evaluate this-appearance; and thid, a mani-

. .festation of self-feeling by ego (e.g., elation, pride, disappoint-
ment) regarding this evaluation by others (Cooley, 1922). Figure 4
provides a graphic representation of the process by s olic inter-

action for subsequent behavioral influence. : :

t
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Figure 4: Schematic Representation of Relationship Between

“Self and Other in Interaction Situation. .

. ‘Phe early theoretical writings noted above have provided~a. .
point of departure for later thLeoretical expansions and ;some-* - :
l1imited empirical inquiry into the role of "others” in th
~ attitude formation proceéss. The crystallization of self=
" attitudes, |and Lehavior out of the interaction process ‘h

.néep#iéﬁng
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the orienting principle of the symbolic interactionist perspective
and research is available which documents this theoretical position
(Kuhn and McPartland, 1954; Miyamote and Dornbush, 1956; Kinh,
1963; Kuhn, 1964). This perspective also underlies recent investi-
gations of the attitude formation and status attainment processes
(Woelfel and Haller, 1971; Haller and Portes, 1973).

Specifying Modes of Significant Other Influence: Numerous
scholars have attempted to guiIH upon the symbolic interactionist
perspective by delineating various modes by whith significant
others influence the. individual. Although analytical clarification
has generally centered around the "mirror versus model" theme,
contemporary studies of the role significant others play for the
formation of career aspirations have generally overlooked such
distinctions (Picou and Carter, forthcoming, 1976). Early works
by Kelly (1952), Merton (1957), and Gross, et al. (1958) noted
“the importance of distinguishing between "normative" and "compara-
tive" functions of reference groups. The reference group concept
directs attention ot the fact that individuals "orient themselves
to groups other than their own" (Merton and Rossi, 1968: 35).
Specifically, normative reference groups are those orienting
collectivities that serve as the basis for the development, of an
individual's values, attitudes, and norms; comparative reference
groups provide standards of comparison for ‘the evaluation of: self
(Kelly, 1952). Furthermore, an additional distinction ketween the
.reference groups and the refererce individual concepts. focuses.
‘explicit attention on the existence of significant others n one's
" social environment who exert maximum influence, both as definers

and ags models of normative values, 2 itudes, and behaviors. One
- of the most elaborate and theoreticaiii consistent approaches to

empirically assessing significant other influence has been carried
out by Woelfel and Haller (1971). ' (Also see: Woelfel, 1972;
. Haller and Woelfel, 1972.) i Lo _

' The Wisconsin Significant Other Battery: The research efforts
of Hallexz, Woelfel and associates reflect a concerted attempt-.to’
measure the influence of significant others on ‘the attitude for-
mation process in terms of the general theoretical notions out-
lined above.. Of initial importance is the methodological issue
of deveéloping a research instrument to measure significant other
- influence which.would be "vaiid, reliable, economical,, and practi-
cable" (Haller and Woelfel, 1972: 593). 1In order to meet these

idnd other demands, Haller and Woelfel (1972: 593) have stated that .

‘the following.objectives of such a battery of instruments mist in-
clude the following: IR . o B

. ...(a) detect each significant other (SO) for any person,
"~ ‘and (b) directly measure those characteristics or be-
havior of the SO by which his influence is transmitted

to that pe:éqn.. e ) S T ;.

-

N
{ : _
LA S

e ) BN . ' A

w
“

s




el

Previous investigations in this area, although numerous, have gen-
erally assumed on an a priori theoretical and intuitive basis the
classification of certain categories of people as significant
others and have resorted to a rather crude indicator of significant
other influence based sclely on the percéptions of ego (e.g., see:
Sewell, Haller, and Portes, 1969; Kandel and Lesser, 1969; Ten

_'Houten, et al., 1971; williams, 1972; Picou, 1973; among others).

Such a strategy, though highly economical for survey studies,
suffers from several obvious limitations. First, individuals func-
tioning as significant others may be overlooked by a priori specu-
lations; second, the perceived instrumentation may be contfounded
with selective perception on the part of the respondent (for more

/detailed discussion of these issues, see: Haller, Woelfel with
- Fink, 1969 and Jencks, et al., 1972).

Several assumptions criaracterize the construction and use of
the Wisconsin Significant Other Battery 'WISOB) They have been
conc1sely stated by wOelfel (1972: *7-88): ) R

These 1nstruments...operate on thc assumption that a [
person's attitudes.are his conceptions of relatedness
between.person and object, and that modifications of/
definition either of object or‘of. self will modify an
attitude. They further assume that these definitions
of self and object themselves depend upon the definitions
of larger coglitive structures-of "filter categories."
The final assumption of thése instruments is that inter-
personal influence may be exercised by those'persons who
influence the definitions of self or object or the filter
categorieg on which they depend, either by work (signifi-
cant others of this type are -called definers), or by

example (significant others of this type are called models).

These assumptions fit quite well into the symbolic 1nteraction
literature. . They imply that attitudes are formed in terms of
symbolic structures which specify a relationship between person
and object or a series ‘of objects. Ergo, attitude change or stabil-
ity is conceived in terms of modifications:or maintenance of one's
self-attitude or object attitude: The mode of influence for atti-
tude change or stability may be in térms of definiciong communi-
cated to the individual regarding self or object, or exemplary be-
‘havior regarding self or object. This approach: iucorporates the
basic analytical distinction . between normative and comparative:

' reference groups Zor reference individuals (i.e., significant others)

while additionally -specifying the componerit of influence for the
individual (i.e., self or the object of the attitude). Figure 5

. prbvides a graphic specification of the potential modes oi ;ignifif'

cant other influence. . R

\T\A~person 1dentified as a significant other who 1nfluenées
across all four modes -is. assumed to have more influence on ego than

K Rerson influencing cn ress than four nodes (wOelfel 1972)
3 . ) ° E .
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Emp1;1ca1 work does not ‘bear out thls expectation, howeVer, re-
search utilizing this strategy strongly indicates that a mean
s¢ore obtalned from an aggregatlon of the expectations of all -of
a person's 51gnificant othq;s is the best predlctor of attltude <
formation (Woelfel and Haller, 1971) s :

N L,
irlcal Flndlngs of Slgnlflcant Other Studies: A large #

body 3?211terature exists whlcﬁ'suggests that the influence of ¢
"significant others is a crucidl determinant cf adolescents' edu-g
cational and occupational aspirations. The vast majority of-these
studies have utilized subjective indicators of significant other
influence. Relatively few have studied minority and female youth.
Some limited findings do exist which suggcst that the effectsy of -
51gnificant other influence on aspirations is'greater for white
than black youth (Carter, Picou, Curry, amd Tracy, 1972; Potter,
1974; Curry, et al., 1975). Furthermore, some findings are avail-
able which suggest that black adolescents' mothers hold lower
status expectatlons for their ¢hildren than white parents (Lorenz,
1972). 1In'an early study by Kahl (1953) concerhing the sources '
- of influence for the educational mobility of 1ower—c1ass youth,
the role of the father was c1ted -as the Important factor for
mobility. According to Kahl's reasoning, the lower-class father,
is disappointed with his own accomplishments, so he "tedches his -
son that the next step up demands more education” (Kahl, 1963;
200-201). Aﬁditlonally, Kah} contends thdt the peex group has a’
_rather upa551ve role in the achievement soiiillzation process.

.. #
r 4
@ _ . I
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/Figtré 5: Alternate Modes” of Slgnlflcant Other Influence,:
s o Woelfel 19720 ' . .




- sonal influence

- lies, Hays and Mindel (1973

. .more"frequently with a broader rante Qf relatives than did white
 families and that black families received more. child-rearing aid -
- from extz=nded kin. The authors:conc '

_ A rather large body of data tends to refute Kahl's thesis of
the father's primary role in achievemnent socialization of lower-

 class youth (Strodtbeck, 1958; Lipset and Bendix, 1959). Ellis

and Lane (1963) provide findings from a sample of Stanford unier-

‘graduates which tends to:refute this thesis, as do Gurin and Epps//

(1966) in a large-scale study of poor black youth attending deep

.South.colleges. * Ellis and Lane (1963) found for lower-class re-

spondepts that -the mother was named as.a primary source of influ-

 ence [for college attendarce._ Furthermore, 85 percent of the lower- ‘
_classzstuden;s gaid a teacher’was helpful in their college decisiohs. -
Additionally, relatives and peer~thffuence. ‘were found to be more. :

frequently mentioned as an influente source,for lower-class youth.

. " BEllis/and Lane (1963: 753-755) summari;!ytheir'iindingg as fo;loWs:';'

" 1. The. impetus for mobility has;itstroots;in‘the'nﬁdlear'

N " family; but, cOntrary'to"Kahl's_thesis, it is the mother

' more often than the father whose reaction to the family's
status ;n-life.is~the’catalyst for mobility. - ..

2. While the family may provide the initial leverage to.pro-
+ pel the lower-class youth toward college, mobile youth
must also gain outside social support .and direction for -
their college plans.-. e ;
° 3. ' The chief source of outside support is the'schoql.teacher/
' often overlooked as a factor in mobiliﬁg, ‘ S
~ More theoretical isSues,~relating¢to/extended kinship relation--
ships, ‘become salisnt when oné cénsiders the .sources Qf interper-
€ ' foruaspiratioh”fo:matibnuof black youth. In a
recent study of extended kinship patterns of black and white fami- -
) found thagﬁblack families interacted

llade that:
L The findings of this study tend to support a view of the
black extended family as a supportive structure which
acts, as a source of aid s#nd comfort in what externally
can be characterized as,a somewhat hostile environment.
The study by Gurin and Epps/ (1966) provides more definitive
information-on specific sources of interpersonal influences for

" attending college. These autho¥s found that black youth from low-

income ‘backgrounds reliedAmoredpeavily-upon nonfamily figures for
heir decisions to enter collede. This finding held true when -
family, stability was controlled. The mother and teacher were
‘'singled out as important interpersonal influences for the respon-
dents. Gurin and Epps (1966: 33) posit, with regard to their
findings, that: s : : )

“
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eesIt- is especially the high school teacher who has.
differential importance to the various income groups, -
being mentioned much more frequently as .the most influ-
ential person by lower income groups.

Among non—1ntact families, - slbllngs -and other relatives also found

- to :be- important, along with mothers and teachers, as sources of

,1nterpersonal influence for attendlng college (Gurin and Epps,
1966: especially table 5, p. 24). Peers were also found to be an’

,glmpgrtant 1nd1rect source of 1nfluence in. terms of the1r modeling

behav1or. T

: . From these studles, it appears that. a dlffelent (1n terms of .
gréater breadtH) matrix of’ achievement socialization. agents charac-
terize the ;ower—class white and black adolescent experlence. Of
partlcular importance is the role of the mother, alcng with.the

. teacher, in providing 1nterpersonal support for. asplratlon forma-

" tion and college attendance. Furthermore, the more active extended

l

; academic performance,,etc ).~ Nonetheless, these relationships

. kin-re tions .of bl:;iﬁ;gmllles provides contact and intimacy with

.a gredter range of relapives, thereby affordlng more sources of
s1gn1f1cant other infldence.

Desplte the flndlngs and thforetlcal ratlonale presented 0e
above, recent evidence from a study of black and white youth found
that teachers were percelved t¢ have ‘almost. no impact on the ‘aspi-
rations of black and white youtn (Carter, Picou, Curry, and Tracy,
~1972).. . Picou and Carter (forthcceming, 1976) have also po nted out
‘that 1nvest1gatlons of significart other influence h failed to-
adequately differentiate beétween peer definer ‘and peér Mo ellng\v/,;

. influence. Studies which have found' that- parental influence i

‘greater for asplratlon formation. have, therefore, made comparlsons
“of parental definer behavior vis-a-vis: peer modellng behavior .
(Slmpson, 1962; Kandel and Lesser, . I§59 “Hauser; 19725 Wllllams,
©1972). .From thelr analysis, “Picou and Carter (1973) found that

"for wh1te urban male youth, parental def1ner and peer modeling

behaV1or 'were the most important sources of slgniflcant other in- -
fluence for asplratlon formatlon. .

Table 2 prov1des a. spec1f1catlon of correlatlons between a.

f Varlety of significant other influence measures'(i.e., global or

. specific” reference individuals and. subjective -or objectlve indi-

l

. cators) and -eéducational plans of youth from several recent' studies.

It should be noted that thesé correlations are gross estimates of

’assoc1atlon and their magnitudes weuld be reduced if controls were

‘exerted . for other . confoundlng variables (e.g., socioeconomic’ status,

‘reveal that rather consistent patterns emerge when contrasts are

made by race/ethnlclty and type of index. Lower correlations ob-
tain for black and Mexican-American youth across four studies - -
-(Ten Houten, et al., 1971; Picou, e. al., 1972; Porter, 1974; and.

~Cuxry, et al., 1975). Although one cannot preclude error measure-
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Table 2: SOIiCotrelations with Educational Expectations§ .

LI 111)1) S - RESPONDENTS PARENTS ~ TEACHERS PEERS = GENERAL SOI INDEX
| 'Plcou, et al. (1972) ‘Urban White - = - 468
""""" -~ Urban Black * S Y e 152
| .gural fhite . e == == LWL
ural Black o s - - 181
e Houten, et al. Mexican-Anerican Males - .31 - -
Mfﬁ(197l) ~© . Bhnglo Males | .50 - 32 --
- | - Mexican-American Females .36~ =-- .23 -
i Anglo-Females 0 - e
" Porter TLOT4)* © Black Males e - N X A
White Males . - e - 391¢
sewell, ef al. (1969)° VhiteMales .. - - S R0k
" Hauser (1972) CthiteMales 0 S AW 50T -
- Woelfel & Haller §l97I)v White Males o R .66A L
C Curry, et al. (1975)  Vhite Males L 764 R .1
SN ' " Black Males | : 449 e - .320
/ ' B '\\.
' \
Correlatlon of SOI 1ndlcator with educatlonal attalnment - - \

(/. %901 varjable measured in terms of expectations of 31gn1f1cant other, all other -
varlables are perceived operationallzatlons. ‘ !
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ment as one potential source of these observed discrepancies (e.g.,
see Kerchoff, Mason, and Poss, 1973), the data presented suggest
consistent differences at this one stage of the status attainment
_process. White youths' educational plans appear to be consistent
with the influence provided by significant others. This difference
" holds across both obiective and subjective measures of significant
other influence. The similar correlations observed for white iouth
. for between the objective measure of significant other influen
and youth's educational plans by Woelfel and Haller (1971) .and
Curry, et al., (1975) (.66 vs. .64) suggests that the initial re-
[ search in this area appears to have accurately isolated a strong
! source of the formation of adolescents' educadtional plans. This
fact, coupled with the. potent1a1 for social intervention noted earl-
- ier for the significant other variable (Sewell, Haller, and Porter,
'1969) provides a basis for: suggestlng directibns for programmatlc
efforts. We will return to this point after a brief- cons1deratlon
- of emplrlcal studies of women. . : :

: Research on the status attalnment process of females has been
rather limited in scope. Osipow (1968:247) has noted that theories,
of career development are generally 1nadequate for explicating the
~ career. achlevement process of women.

w speclalvexplanatlons or concepts have been devised'
to deal with the‘spec1 problems of the career develop- .
AT ment of women...s' .al problems exist for them as
‘ opposed to men... .st of the masculine based tests and
theories fail to really provide a useful vehicle for the
‘understanding of the career development of women.

‘ The vast majorlty of studles of the occupatlonal ch01ce pro-
N cess have been predlcated on assumptlons oriented toward male L.
' populations (Falk and Cosby, 1975). Additionally, empirical studies
on' the dynamics of significant: other influence for the career
- choice and achievement of women are virtually nor~existent. Sewell

' (1971) has noted that although women manifest better academlc per-

v formances than men in high school, they are definitely disadvantaged
relative to males in the amount of parental and teacher educational
encouragement they perceive for attendlng college. ‘Psathas (1968)

. contends that parents from low socioeconomic crigins stress college
educational achievement Lo: sons’ inm conttast to daughters.. .The -
final result belng at’ females of equal academic ability to males
are encouraged to héte a homemaker-housewife orientation rather
than an orlentatlon toward occupational achievement. .Some limited
data also suggests that mothers are more important educational and
occupational role médeis for women than fathers (Trleman and
Terrell, 1975). However, more empirical 1nformatlon is’ needed to-
validate this contentlon.

Working within the status attalnment framework ‘Falk and
Cosby (1975) ‘have outllned the structure of a status attainment
.". . ’ . L . 39 - .
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model for American women. Certain care r contlngencles are 1ncor-‘
porated within their model to address the special | career problems
to their occupational choices ‘and ‘achievements,  Basic factors that
need to be considered, but which have been excluded in prev1ous

'other influence for the housewife- homemaker role, marital orienta-
tions, fertility attitudes and plans, and earfﬁlm rital and fertil-.
ity behav1or. Falk and Cosby (1975r 314).conclude that:

.studies, 1nclude mother's work and educational hjstory, significant: -

. ...Q review of the major- occupatmo: 1 choice theories '

: shows them to be biased toward mal s and thus inadequate
in thzir handling of :factors ‘which 1n§luen~es the occu-
patlonal choices of women...an examination of the Wiscon-
sin status attainment model reveals. a similar.lack of
sens1t1v1ty to the potent*al contlngenc es of women.

l

Needless to say, very llttle dafla is avarlable redardlng the nature
of 'significant other influence f{for the caxeer plans of women. 1In
terms of strict a priori specudation, research., dlrected toward this
goal should be concerned with the content and guhality of significant
other influence, since women may be ensouraged /£o achieve llmlted
_educatlonal goals and maximum famlly related goals.

Significant Other ‘Influence: A Note .on Pfo rammatlc Potentlal-
One of the most controversial, yet sobering critiques o co‘temporary
education (Jencks, et al., 1972) suggests that dlffermntlal educa-

'" tional and- occupatlonal achievement is prlmarlly rélated to family

socioeconomic status and env1rohment. Grlsson ’(1971: 139) has stated
thls fact as follows- ' - S ;
- We readlly accept the truLSm that what . the Chlld is when
he comes to school is crucially influenced by the social,
cultural, economic, psychological, and spiritual environ-
. ment in which he has lived from theé moment of conceptlon
;// untll the formal educatlonal experlence begins.
.Past educatlonal objectlves of Eﬁf_soclety have precluded regular
‘teaz er interaction with parents, siblings, -and extended kin and
sed on working. solely with the student. Respons1ble education
- apparently should be shared education. That is, teachers, parents,
students, admlnlst ors, and ‘other community members have a right
to participate in th educative process (National School Public
Relations Association )\ 1968: 6). The recent career education.thrust
‘is a movement which seéks to better .integrate ‘the educational needs

of ‘society with concret& occupational. opportunities of the communlty"”

.(Herr, 1972:.3-11). The first step toward achieving this objective
‘must consider the integration of school and communlty. However,
recent history reflects a somewhat different line of development.
That is, schools and communities have tended to evolve in disparate
d1rections. In fact,.contemporary educational conflict is charac-
terized by a community versus schocl model. Communltles and schools

VI
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have confronted each -dther around such issues of chaos and cr1s1s.
_Figure 6 provides a graphlc illustration of this trend in modern .
.education. This perspective should not be. viewed. as being.character-
‘istic of all school-community relations in the United States. It . .
is suggested as a trend and certainly the total elimination of -
conflict between schools and.community~is a rather utopian-vision.
" In fact, under certain conditions conflict relations between school
and community may have long-run pos1t1ve consequences for both
systems (Coser, 1959) :

busing

Teacher
Salaries

Administra-

SCHOOL , tive Rules

COMMUNITY

Cc
o)
N
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C
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aoﬁhﬂzooi

Textbook
Adoption

<L ’ a Etc.
" Figure 6: The Community-School Conflict Pattern

We can- now address the question, "what 1nformatlon from status
‘attainment and career development research has relevance for school-~
community relations?" Our review of empirical and conceptual re-
search in this area has revealed a - consistent. emphasis at the theo-
retical, conceptual, and empirical levels .of the importance of
significant other influence for career. declsion—making, partlcularly,
the ‘influence of parents,. extended kin. and. peers, and the lack of - -
influence of teachers and guidance counselors .(Curry, et al., 1975).

In the conflict situation, students may be obliv1ous to teacher and .
_ guidance counselor expectations and directions. “In other-words, at -
& general level of analysis, the reintegration-ef school-community
‘relations needs to be attempted or established as a goal to work.
tdward. Such a strategy or strategles should m1n1mize confllct

-
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'suggestions prov

while at the same tir: prov1de better articulation of the general

‘flow of significant other careér encouragement. One possible social

mechanism for moving in this direction would involve a programmatic
effort at coordinating significant” other (communlty) ‘and ‘educational
personnel (school) through conferences.. Flgure 7 reflects this
strategy.- :

Issues \

/ o \
‘ Significant
Others \ ~

scHOOL | . coMMuNITY |
/

\School Personnel

./

Flgure : The Communlty-School Integration Pattern

»

-~

‘ Although a detailed programmatlc effort dlrected towards thlS
goal goes beyond the scope of this monograph and current develop-

.ment practices, data and programs already exist whlch are sugges-

tive of such, strate . For example, Rattray (1973) has noted

‘that"significant « ers may be involved in action oriented programs

through student-parent retreats. Finkérton and Miller (1972) have
successfully utilized significant others as change ‘agerits in
“therapeutic" sityations. Parents apparently follow through on
végid by school personnel (Henjum and Rathney, 1.969)
and the potential®%for their impact appears to be very great fvom

thé general research. literature on significant other 1nf1uen
Peer social modeling and influence.can also be 1ncorporated\;n such

programs. Thoreson and Hamilton  (1972). have found peers are a

. very effective’ source for prcmoting career information seeking of

youth. . Procedures for selecting and training peer models also
exist in the literature (Hamilton and Bergland, 1972). The. general
structure of 51gn1f1cant ‘other and school personnel interaction .
could be directed toward large conferences, which are comprised of

1
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L _ ,
smaller, more intimate groups (parents-teachers-kln) that 1nteract
-with the intent ofl maximizing the information upon which students
bage their career decisions. D'Evelyn . (1v63), among others, has
presented pract1ca1 considerations for parent-teacher conferences.
The general goal of the creation of these intermediate groups be- »
. tween the school and community reflects an attempt to articulate. .
‘mutual understanding and coordination of the,educative»objectives
which have immediate-benefits for students (Grissom,.1971) o
In summary, our review of status attalnment research suogests
that the significant other influence variable has reléevance for
future éducational policies directed toward impacting on. the career
.behaviors of youth. Basic research information, however, is still
limited regarding various etianic and nonethnic minorities. More-
over, it was noted that a programmiatic strategy should be developed
- .which attempts to incorporate community and family members as
- participants in intermediate groups, which could serve as a source
of career guldance and meaningful communlty—school 1nteractlon.
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”.,deductive-inductive system of concepts, . definitions, and proposi-
7*Jaspects of- phenomena and’ from which testable. hypotheses can be b

.ﬁffmacro~theoretica1 approaches reviewed meet, 0. some. degree, the :
?“’1requ1rements of this definition. ‘Morever,. specific lines of con- .

'SUMMARY AND - _coxqci.us,ions.» o L

The primary .objective of this monograph was to rev1ew theoret—
.ical; conceptual, and empirical research on occupational choice:
“and achievement. ' Initial concern was' directed toward delineating
thevmajor macro-theoretical approaches:originating from past work ,
in occupational sociology and vocational ;psychology.. This objec~. =
tive . leads to a: consideration of conceptual developmedt regarding - v
;“occupational choice 'in both disciplines. . -An overview- bf the emer- o
. gence of status attainment ‘models.-and subseguent empiribal expan-

. sions of" these models constituted the third major undeqtaking of
.~ this. study. Finally, a general perspective. on the prog: ammatic -
=’significance of the ptatus attainment literature,:in terms of .- ','._g,ﬁﬂ
+. gignificant other . influence, was briefly considered In this con- o
" cluding. section some general. remarks wil’ be -ade concerning inter- -
diSciplinary theoretical and metutiologitrl OUnvergence and needed: ‘
' research. c ' L ) o S e

.’Comments on Theoretical and Conceptual Convergence

L Altbough a. continuing debate exists in ‘the’ sociaf‘science ‘j§~ R
l"Vliterature regarding'"what is- theory," ‘we consider ‘any "logical- PR

"“tions whith states a“ relaticuship between two or . more,selected R

'ﬁﬂ*derived“ as‘a’ definition ‘of ‘theoxry: (Ward, 1975) ‘Most of the ﬂ*”ﬂ;

. vergence.are apparent between- theories coming from the occupational
L sociology and Vocational psychology literature. :

. Career Development and. the Lxge-Cycle'l A major p01nt of con-’"T‘hﬁ
vergence between:macro-theorétical approaches in vocational psy- L
“chology ‘and occupational ‘sociology is the common concern with

© -.(diachronic ‘systems) which specify significant 1ife-cyc1e points
~ - for. occupational ‘socialization, individual, development:,” and entry,

.§5wamong “gthers, all ‘explicitly approach career behavior -as a dynamic
- précess, which has correspondence with the maturation of the indi-_

L maintenance, and ‘exit from-the labor market -{Picou and Campbell; f" =
C.1975) Ginzberg, et al.,. 1951), -Super (1953) Blau," et al., (1956) ,
-~‘Rodgers (1966), Blau-and-Duncan (1967), and -Sewell and associates,

.;g:vidual.. This-agreement betwecn disciplines is one of the merits
.0f -the-theoretical’ perspectives Wthh have ‘emerged in the last.

*'quarter of ‘a century..’ However, i E does appear ironic that until o
’Jrecently most research conducted n both. disciplines ignored the '

~
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obvious diachronic character of these theoretical frameworks
- and, with few exceptions, conducted analysis on cross-~sectional .
-~ data. Longitudinal research is explicitly needed for empirical.
. - validation of.the major theories in both disciplines. This ‘theo-
retical metHQdOIogicalﬂincdnsiStency‘has had two limiting conse-
quences. -First, valid investigations of career development and

life-cycle theories have not materializeds ahd‘second/;the.oldeﬁ '

frameworks may have become entrenched, thereby obfuscating the-~" -
possibility of the emergence of new macro-theories$ or serendipitous
modifications of the original theories. ' S o :
. - One strategy for alleviating this dilemma is the construction
.+ and’ analysis of middle-range theéories which systematically incor-
' porate vatiable relationships associated with limited segments of
the life-cycle framework (Falk, 1975). The long-range goal of
_this .approach would necessitate the continued follow-up of 'such
" analysis.to.include ever-increasing portions of the life-cycle.,
. .framework: through longitudinal research designs. Some of the:
- possible concerns ‘of such basic research-are provided in’a-li{e—‘,
- ’cycle taxonomy presented- in Figure 8. - - I B
o 'It{s§3uld be noted that.this life-cycle taxonomy serves to
sensitize ‘Yesearch direction rather than posit. another macro- '
\ " theory of occupational behavior. However, our sensitization i .
' ' strategy is framed within the parameters of career dev¢'~ument; and
.7 status attainment theory. . Because of this fact, .specific compo-- "
i 11 ¥le or career
. stages are lisolated, as'well as viewed in terms. o . _
© . \matrix of ‘other life-cyclé stages relevant f£or career behavior
R ly revexls points of researc s.specialization
oo a'>we11“as.areasgfqr.poténtiallsynthetiq theoretic I’integrati}n.

T

H
1

" nents of inquiry which are unique to certain lifer 0
the: larger
his taxonoiy "hopefull i

.. 1.\ The taxonomy begins with a.ccnsideration of phenatal factérs o

27+ i'and gulminates with career exit, retirements, and leisure behajibrs.'

\" ..'Further, it’specifically recognizes that both social and nonrsPcial

2\, factorg impinge on. the environment. in which one entérs the career .

‘y;;;/ideVGIOPfentwprqceSSaf\The'fpllowinguﬂiscussionfbrieﬁlyfelabqrateSq“ﬁ
.. some of. the important contingencies. 6f this procesg.i +*> ~ |

. f_;_.Altho'ghglimited;“ﬁheré_is.research"evidence to sﬁggest'éhat LT

"factorsiingtge;prenatalenvirOnment~may act to affect the career =~ -

development ‘of the individual.. This research concentrates primar=
~ily on the i lications of the prenatal environment fo¥ cognitive

R .developrent. \Laboratory research suggests that the consequences

of malnutrition pay extend beyoniirmalnourished parents, throﬁgh,l(.

 -offspring to: the' third generation: This "effect" appeats tc'hold
i d generation maintains an adequate nutriti-sdal 3

al., 1971). Furthermoxe, nutritional rehabilis -
3s ‘a percistence of a2dequate protein for more X

‘even if the seco
. base ‘(Zamenhof, e

‘tation may encompa

" 'than .one generation\ suggesting that a correction of the effects |
of malnutritiontmay-gg more complicated than' is often presumed \
o N | | q.
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: . : . o x . o A . : ' . o
. (Crowley and Ggiesel, 1966) The'significance of intrauterine' . g
v malnutrition for hdmahs hasebeen expressed by Neligan (]971' 453) /f '

- }:4 ' .;It must be said at om e t. the results all point to. STy
.. - . the- same ‘direction; sugges®eng that. there is.an_adverse . - =
SR w o effect wpon intelligence and emotional development - '

«hoWever,.difficult it may be in-’individual studiessto
L . “éliminate or'allow for. the effects of associated peri-\ )
oL - factors . ‘those of associated adverse environmental e
o : _factors i ]ater childhood. j; . ; , -

Q»f?sourcep for" post-nata malnutrition (e g.,\see. Benedist,
”:’l919 and. Keys, et. al.,_l950)

7femotional‘stability. The signific nce of pre- and postrnatal care,:

\malnutriti, rand: oorresponding family. enVironments\for career . be—uv

, haVior is relatively unknown.. A Shneour (1974. 1863 has notedg

k . C e * - / .
RIS )‘"l 4 Early-life malnutrition is a- probable cause of brain de-'"
5”3\ o "ficiencies.  .The problem is now & sociail one for which a
L . ?.-: scientific solution d@xists. Implementation .0f that solu—'

‘tion. 1ies where social priorities are established. in b

\\the political sphere. S . _%“ _ . . p“m

S WUER life-cycle taxonom also highlights the Significaﬁce of
“'jearl chi',hodd socializati i and achiemement training. {(For a
G “‘of- . “gtudies,: see: Elder, 1968;).: The impact of: historical
patterns of ethnicfand"nonethnic discrimination for differential
i jsocializationicros o 8. Y -

7-18) " had poted: _

iyélopment theorie for ly,. tl
1ity ‘that for disadvantaged grou s "socialization for sur-
SN Cay: conflict With 'socialization for achievement" has ‘been -
;vag?ostly 6verlooked in the vast literature 4on: caree behaVior soc*al-
vfffi zation.1.~,_ S o /_,: C . O

o k T L. R '-,~":-' 7 \v . ) ~f
ST The specification of pareﬁXZl physical con mg; ncies overlaps ‘-’
S %th a‘ concern for individual phy5ical ‘continggncigs in the tax- ' -

' go omy. The relevance. of: ascribed and- contin ght glental’ and\physi-";
1 handicaps for career. behaViors throughoh life~cycle has
b en’ noted by . Oversd (1975).. - The importapce: and . significance of :
such special difficulties for status attainment has received little
direct attention in: the literature in this area. : L R

"7A;/ g The bulk of research in occupational sOCiology and vocational«'
Lo sychology ‘has- been generater= from the "transition £rom: schodk to
'Ta,ﬁwork“‘stage of ‘the 'takonomy ' ( xﬂss, 1975). = As:such, a phlethora L
. of studies:abound cn aspiraticn, for ation;'career socialization;.
vocational maturity, se f—condept? ormation, and- other related -as- -
! pects of this substaﬁe £ career develooment. Although Falk . (1975)
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has gone a long way toward formalizing theory development in this
. transition phase, additional m}ddle range strategies also appear
viable to the researcher. For example, the role theory perspective
~in sociology has definite poss1b111t1es for additional middle-
range theoretical development. Turner's (1974: 165-169) specifi-
cation of the causal 1magery of role-theory provides a sound basis
for theoretical expansion. Additional concerns should attempt to
determine the importance of "role-playing capacities" for self-
concept formation and "role enaciment" for career development.
However, a word of caution is advisable at this point. Although
empirical research has concentrated on this area, a lack of infor-
- mation exists on "the transition from school to work stage" tor
ethnic and nonethnic minorities. This point cannot be overempha-
sized, for implicit in this fact is the very real possibility, de-
pending on the special group in question, that an exploration of |
potential in different occupations may never occur. Early labor.
market entry for others (females) may preclude considerations of
a true exploration stage (Osipow, 1975). The consequences of a
~"non-exploration pattern" could possibly provide understanding of
occupational floundering and chronic unemployment patterns.

' Follow1ng concern with the transltlon from school to work
stage is the related matter of career contingencies. Career con- .
t1ngenc1es refer to a number of situational variables which are
thought to have relevance for occupational placement and Achieve-

- ments. The taxonomy. presents these contingencies as factors which
initially impact upon career’ patterns 'at the. career entry stage.
Career training, job selection, and educational-vocational training
are viewed as potential areas of adjustment to a variety of con-
t1ngenc1es. Social psychologlcal and other social structural con-
t1ngenc1es are alluded to in the form of fertility plans, military

" service, and types of discrimination. Furthermore, it should be

' noted that two rather distinct llnes of occupational achievement

.\ are analytically noted (A and B).: Line A reflects immediate career

. entry patterns follow1ng completlon of ‘high school (or its-equiva-
lent), while line B connotes a career pattern which incorporates
maximum educational and vocatlonal training. Movement back and
forth between these forms oﬁ career development are reflected by
the dotted arrows between the two -lines. Movement back and forth
may be conceptuallzed as flounder1ng, or’ accommodatlon to the im-
pact of career cont1ngenc1es. : g

In a récent overview of early career development and adjust-

- ment problems, Haccoun and Campbkell (1972) -propose that more
specific hypotheses and empirical research is necessary for future

- tesearch in this establishment stage of career development, Along

: these lines we would add the necessity of. utilizing longltudlnal -
data in order to discern the nature of work-entry problems in - .
light of -career. cont1ngenc1es/ What initlally may appear as non-
purposeful occupational move ént (floundering) may reflect necessary
“adjustments to unantlclpated/career contingencies. or "thwartlng

/ ' | » 49

56 ..




.conditions". (Haccoun”and Campbell, 1972).

* The f,nal components of the taxonomy isolate job satisfaction
"and promotion as concerns for research directed at the more "stable"
later life phases of career behavior. However, the stability of
this stage’ in the career life-cycle remains to be empirically dncu-
mented. Longitudinal data could cbviously shed light on theoretical
questions relative to the impact of "floundering history" on the .
job satisfaction, promotions, and later life job changes. Finally,
also implied at the career exit stage are forms of psychological
and socmoloomcal adjustment and conflict which’ are. generated by,
required'rcle/changes at this life—cycle point.

. The taxonomy should . be viewed as ‘@ heuristic ‘device for over-

- viewing-th pbtential range of career-related behaviors throughout

-the life~cy le.' Although many specific theoretical issues are sub-

mitted by the taxonomy (e.g., role transition ‘processes for occu- '
*——~«pational socialization), the diachronic nature-of career develop-
ment is emphasized. . Th1= do~. s not mean that synchronic ‘relations -
w;thin the 11fe-cycle stages are irrevelant for theoretical con-
vergence. The common interest and interdisciplinary- overlap of
conceptualizations of occupational choice provide an instance of
synchronic convergence. However, such advances. are limited without ..
an uhderstanding of the process of. occupational choice within the
status attainment and career evelopment ‘frameworks. -

_Comments en Methodological Convergence and Research Lacuane

%he tendency for theoretical and conceptual convergence to .
. ‘emerge out of the somewhat common concerns of occupational sociol-
"vogy and vocational psychology should not be overemphasized Along
with cén ergence,,bb+h disciplines maintain unique interests
dictated|by their subject mattér. ' These differential interests

- (e.g., ructpral inequality and motivational development) reflect

; variatig s in the "units of analy51s" for both dis ciplines, as; . i
well as) oints of theoretical, conceptual, ‘and empirxical divergence,

. Onthe othe hand, recent ‘developments in- sociology, notably the '
‘emergence’ o status*attainment_models+_ﬁocuses attention on thHe
‘individual /(as!the unit :of-analysis)., ‘thereby providing a basis for‘/.
'some;limit d methodological convergence between the d1sc1pl;neo j
(Picou an Campbell, 1975 2). ‘ o .\\

I Futuée inquiries, ut11121ng longitudlnal data sets, should.
'~ strive t9 incorporate the development of career-relevant- personal
- 'characteristics fat. - apprOpriate si:ages in the .life-cycle.  The

v}~ emphasis placed on-such cognitive characteristics by past vocati nal

- . psycholagy research could’ then be evaluated in light of structural '\\K
- and’ ‘group. characteristics emphasizz1i by previous sociological ip-
-E*quirie /. -Once a stochastic-causal model, %npropriate to loni;tudi-

‘";;nal des gn is developed, &ntegration of cdgnitiVe deVelopment
: \, B ] -
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ptocesses (e.g., career maturity, Crites, 1973) with status attain-

- ment processes could be made. 1In situations where theoretical pre-

dictions of career behavior processes are not linear and - add1t1ve,
interaction analysis could be utilized by focusing of "sélested - R
life-cycle stages and apr .ying appropriate laboratory experiments.
Such methodological strategies would specify non-linear components
of segments of the status attainment process, such as Crites'
(1975) career adjustment process, at appropriate life-cycle stages
(trau51tlon from school to work, on the job training, etc.), there-
by mov1ng research in the direction of the formulation of a compre-
hensive model of career development. :

) The development of such a comprehen51ve view of career devel-
opment would also invoive an expansion of present data sources to -
include comparable information for spec1a1 groups (Picou and '

‘Campbell, 1975). Longitudinal data is needed on a variety of
ethnic and nonethnic minorities who have tradltlonally experienced
unigue barriers in the career achievement process. Expansions
need to be made across populations as well as over time for future
career behavipr research. An evaluation of current macro-theoreti- . .
cal approaches for minority ‘'groups is imperative for the development

- from. a middle-c

_'of programs which will have a s1cn1f1cant_1mpact—on—the—éa£e~ff—f——————

chances of 1wd1v1duals in these groups.
At this, p01nt it appears that alternative theoretical models
are needed for accurately speclfylng the-process of career devel-
opment for spec1a; groups. Recent flndlngs reported by Picou, et
al., (1972); Porter (1974) and Curry, et -al., (1975) strongly :
- suggest that 51gn1f1cant other influence patterns vary in structure
-and rmpact for \black Americansy Furthermore, Falk 'and Cosby (1975)
have specified \the nature of d1£§erent1al 1nterven1ng variables
for the status attainment proces \uf women, in contrast to men.
The process of career. .decision-making and subsequent career devel-
opment of SpeCl%l groups- should not\ be theoretically approached  °

ldss, white male model. However, at this point in
- development of. chmulatlve knowledge regarding career. development
‘research, the importance and 51gn1f1canceé;: differential error

’

measuremént, by -gpecified populations (race classp mental ability,
- etc.) should not be overlooked (see: Kerckhoff, Masohj and Poss,
- 1973 and Stahura and Curry, 1975). Future re e\rch needs to answer
two - equally important questions . about the’ career\development of"
special c¢roups -- (1) what alternative theoretica odels are
"appropriate for special groups? and (2) ‘what is the relation between
differential error measurement ‘and the structure of such alterna—“
 tive theories? '

[ -

Concluding,Caveats : f 0 ? o : B e

3 In summary, this monograph has attempted a synthetlc overv1ew
of the- main themes 1n career development research in occupational °
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sociology and vocatlonal psychology. This emphas1s has precluded
due consideration of the eccnomic structure of soc1ety and economic
theories of career choice (e.g., see: Freeman, 1971). This does
not mean that labor market trends and policies are irrelevant for

""the construction of a comprehensive model of career development.
They "are of crucial significance as a conditioning and determlnlng
element for occupatlonal choice and achievement. Some economic
factors are visible in the career development taxonomy, e.g., in-
vestments in education, job satisfaction and promotlon, etc. How-
ever, a more detailed consideration of economic facters, v1s-a—v1s
sociological-and psychological factors is certalnly neede

" future studies. .

Flnally, this monograph has only glven minimum con51derat10n
to policy directives. This fact tends to reflect the inadequacies
of current theory and research in this area, rather than the inter-
ests of the authors. The development of programmatic efforts to
enhance social change demands accurate theoretical and empirical
studies. The most important step toward the development of future
educat’onal and vocational programmaslc efforts, therefcre, resides
in the quest for emp1r1ca1 validation of a comprenenslve theory

_-___4or—theer%es+—ef—earccf ucvc;uymcnb.
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FOOTNOTES

l.  Klatsky and Hodge carried out canon;cal correlation analyses
on two intergenerational mobility tables and one intragenera-
.tional mobility table. The canonical method is equivalent to
choosing scoring schemes for occupations which maximize the
correlation hetween fathers' and son's occupation, or between
time one and time two occupation of the son. The authors found
that the canonical weights correlate quite highly with prestige
weights assigned by Duncan's SEI. Klatsky and Hodge did not-
analyze any canonical variables except the flrst, but |do nete
a subs”® ntial correlation for the second pair of canonical
variables, ‘This observation. implies that nonprestige dimen- ..
sions of occupation may be worth further 1avestlgatlonE "Gold-~
thorpe ‘and Hope (1972) also find some evidence that the prestige
dimension is not the only aspect of occupatlons that systemati-
cally differentiates between occupations. In a small 1lot
,study they showed that the three Weiberian dimensions and a

"value to society" dlmen51on produce somewhat dlfferent ranklngs

;———;f—¥e£>occupat:on5T*

2. It is tmportant that the reader understand what this concentlon
is not saying. Recall that permeability as it is used hereln,
refers strictly to the degree to which ascribed socioeconomic
statas determines achieved socioeconomic status. It makes no
reference to the relat;onshlp betwzen other ascribed statuses
-and achieved socioeconemic status.” Therefore, to say that there
appears to be qgreater permeabiiity for hlacks than for whites = -
.is simply toc say that the achievement of blacks" is less deter-
mined by parents‘ soc1oeconom1c status. Research cited. in the
follow1ng narrative suggests ‘that very real and obdurate bound-
-aries to achievement of socioeconomic .status  due to the ascribed
;status of being black probably does exist. Given this fact, it
is clear that the greater peérmeability for blacks exists within
the boundaries to achlevement forced on them by the larger Society.

l..b
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