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- ‘moral and religigys development. In the 20th century emphasis turned

Educational psychglegy aepa:tlents sbcglé cffer to
1nterestea students throughout the university ‘a pdrent education
course stressing child developpent and the educaticnal prccess., As a
resuly of declining enrollments in schecls cf educaticn, professors
of educational psychology need to develor new cctrses applicable to
néw student populations. Already some medical and dental schools-
offer courses in learning theory and evalvaticn, so a precedent has
been set. Furthermore, a course such as parent education is highly"
relevant and has a histori¢al tradition. As early as 1820, national
groups sought to help parents be more effective with their children's

to emotional and personality growth. Mcre Tecently parent education

“has stressed cognitive growth, Currently parent eaucatlan courses are

usually cffered through home ecofioaics departments, These coursés:
focus on family life, child rearing, ard chiild develep;ent. and are
topically rathe@Lthan chronologically oriented. ‘These coorses. neglect
the important interrelationships of school, parent, and child, By
covering these issues an educational psychology course cculd make a

. significant contributicn to education. fuch a cctrze vwould examine

the impact of the school on the child, and more specifically, the
teacher's role as the facilitator of the child*s achieverent. The
course vould stress parental involvesert ard ccmpunication with
school cfficials, and would cover the parents' role as teachers of
their own_ children, The document ccntalns a, Ebart bibliography.
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Due t% the recent teacher surplus)preSEfvice teacher education,
the largest enrallment of any single pragram in higher educgi}an has
undefgene a sever decline in enrollment. In 1972, teacher education)g

'.7;g?p§?§mgvenr@11ed a third of all undergraduétesg by l97§;‘thié ér@p@:tian

dropped to iess than 20% (Kuuskraa ard Morra, 1977). Since educational
psychélogy ;s a réqﬁifea course %gsthe cértifigation process, instruc@@rs
were guaranteed large enrollments during the growth period of the 1960's,
Unfortunately, the Pecent decline initeacheg education has had a
dit*ect influence on, the size of the Student pcpulatian in aducatio;ﬁl
psychclogy courses. While there will always be a role F@r educational .
psychalc:gy in teacher pr*eparatlon it 1s evident that the size of the
program will remain at*a Emaller level as c@mpafed to the past. 2 \ 
Naw for the good news. In recent years educational psyeuulcjgy has

been applied to a varlety of new settings. Fr:)r exam’ple we have seen

a

medical and dental schools incorporate courses in learﬁing theary and

* evaluation in their cuﬁricula Also, students anlned in measurement

* L

and and evaluation have founr;i positions in mental health agencles and irl
civil ser'vic:é agencies, such as p@lice and fire delaartméﬁts LA

The gpccess of theseédévelcpments suggesd that instructors in under-
: - : 4

_ 7 s :
" graduate programs should consider developing cbgrses directed toward

new StudEﬁt.prulatiDﬂS who could benefit from studying educational
psych@10g§. ‘Thé justificati@ﬁ for this new thrust can be attributed
to the relevancy of the field, or to .;urv;val r'eedg, DI‘ to a Ei)mblrﬁtl@ﬂ‘;

Vtzf‘ both. o -

I shall argue, in this paper, .for the development of a apécial

unfeﬁé%aduat_




Zand canclude by developing some parametersﬂf@r the céﬂtent for aﬁ under—

™
%*gféduate course.

-

"History and RatiomaleIFOFlgagggﬁrEdgg@tioq

Parent educatiom received a great deg} of attentioggiﬁ the 1960's
g;céuse of the Séépért from Head Start programs. ¥et; parent eﬂucation:
is not;gﬁnéw development. Réports of child-rearing advice were -

cammunicat’ tD mothers as early as the eighteenth eentufy (Brim 1959)
;ID the late 1800's nati@nal grnups developed that greatly increased
Qrganlzeﬁ efforts in parent educatigﬂ_ These gfaups attemptéd to educater
parents in child development ta'hélp them .become more effectiVe thld!reaféfs;
The focus of gareﬁt education has changedifrcm 1820 to the present.
In the nineteenth century it emphasizéé;childreﬁ's moral aﬁd religious
'development. In the twentieth ceﬁtéry, the focué changed to children's
emotldndl and per @nality growth. The m@ét reéemﬁ emphasize of pérent‘xi
education is @Pganlzed around cognitive ;”wah ﬁhis orientatiéﬂ |
began in the early 195@'D to help ‘maet the educational needs of low
_ income Qhﬁldreni In dlgCUSSng these programs, Goodson and Hess (1975) stated:
- The desire to improve the child's educational performandé' E ix

and the view of the family as a contributor to his problems

targets for in?ervent;on efforts (p.12)

2



did nst praperly prepare the child fcr e”fry 1nta schcc,_ This assumptign

f

,‘:E’ 1s based én research shawing "the differen?es between i [dlesaﬂd lcwer-

. incgme h@mes on a mmber of variables reléted to the crild's-devélcpnéﬁt;e
Ihe secend assumpﬁicn, drawing frgm researeh on cﬁit&rial pér;éis* -

ﬁ;develapnent is that the éarly years cﬁ development iset the pace and -

direction for cognitive growth BlQan s (1964) research relating éariy

‘deprivation,to future intellectual growth is then qu@ted és

1
1

support. for this assumptian. , ' ' o
. The th;rd aSQumptiOﬂ the family effects as sumptian is that the impact
of' the family is not’ usually overcome by léféf%SChDDllﬁg The data

Affom the Coleman Eepcrt (1966) and varigus reaﬂaly51a of the original

achievement @f ‘children, For exampleg Méyeske et al. (1973) reported thgt
for all scclalnethnlc groups c@mblnéd,..HS percent of achievement was
attributed to Family Eackgrouﬁd. The authéfs conclude that what is really
important for parents is "the nature of their involvement in the educational

.process (p.14)."

practiées ard prepare young children ropr success in school has not .

_been confiried to pr@gram Ld351gned for low- incdme parents. (G@Ddson'and
Hess, 1975) The stress of childerearlng, coupled w1th lack of infarmatian
;about child dévelapment educatlan and the parental r@le has caused |

2]

Jihé SQCGESS“Gf programs like FSPEﬂt Effectiveness Training (Gordon, 1970)

is an example gf such Interest. Further evidence is seen by the raﬁge :
" of educati@nal records, teyg, magazinas ard telévijién prggramg Grienﬁfi;%a—ss

; tcwarq both l@wer— arnd m;dd1e=incame familieg, ‘; -

.' +
Vo
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i that they may be alleviated by incréased parent,

- five géctiDHS of ﬁhe cmurge

1

- &
s

in Bmerica. Wh;le deficiencies 1n parent;'; skills are not the Gnly

l

factar playing a r@l& 1n pfoducing these pfcblems, it i& believed

campetenciesai\

) dévelcped through impi?ved parent educat QnF(Kruger 1973).

-

Para;; Edug@tian Courses in é@l}?ges and Uniyersit;es

- ; _ :
’ Fémlly llfe aﬁd parent educaﬁars constantly urge the

: estﬂblishmEﬂt of parent education caurses at all educational levels,

'|

": The callege aﬁd unlversity level can prov;de Important 1nfbrﬂgtion

for young: adults w}

_may be antigipatiﬂg~mafriage and childﬁreafingi
My~éélieagues in tr® ciolog& department at the University of ,
S@utﬁepﬁ\éalifafﬂia‘teli me thaf the course "Education for Marriage"

is one of the ngt(popular elective courses at the University. Students

then wait one or two semesgers to gain adml 51Qn 1ﬂto one of the faur or

i

]
H
-

Recently, Holt, Rinehart Winston surveyed 61 institutions

regafding the nature arﬂFQCDpe of\ their pEIEﬂt educat;an courses.

I was able ta obtain thelir data alang with Syllabi of courses from tWEﬁtys

five ingtltutions which enabﬁgd me to analyue the courses in detail. 1

/

I would like to thank Louise Waller at Holt, Rinehart and Winston

for sharing thls data with me. ,



in hame eégﬁ@mies departmehts. A small rnumbep are found in family

 ‘1ife and child development pragrams. The course titles vary widely.

-The most frequent are "Parent Eduééﬁiqga“:“?arént—Chi;d Relationships,"

or "Child Development". Some variation of "Parenting" or "Parenthood" 1s °

S . ) - .
also popular. Most of the courses focus on a combination of family

life, child-rearing, and child development with very little agreement

on-most toplcs and issues. The courses éppeaf to be topically . e

- rather than chronolpgically oriented. Most courses included some

field work; i.e. observations, intervie%é, etc. The
f@lléwiﬁg are examples of the variety of objectives found in the courses:
1. to recognize the influences of the family on the/child

development.

for guiding behavior.

B | ,
R *

3. to identify and differentiaté:eomﬁumityrSéfvicés

and facilities available to'childreq;¥xf?%ﬁiliesi

)

to accept oneself*as a parent when the time comes.
5. to familiarize the ‘student with what the popular S
~media is saying about parenting. 1 ;ff
6. .to observe preschool programs to ga{h‘kﬁd;igggz\ ,
of children's behavior patterns,
7., to devélop a personal philosophy of childarearing_ .

Thirty—eight texts were listed among those that were required. -

The most frequent listed were Le Master's Eaﬁéntsfgg_Mngrp,Americaj "

Smart and Smart's Familied' Developing Relatienships, Dodgon's
: b — - -

" 'How to Parent, Dinkmeyer's\Ralsing giﬁesﬁpnsiblg Child,(énd Dreikers!
L2 e = = Z

| Cl :;f ldr'?l’} . - ' \ - ) ‘;1 - ] @,
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{1lar sﬁrvey,"Kercﬁ%ﬁff et al. (19753

e lack of material directed primarily at the parénting
1ich was not a repeat of’ the traditional echild

-

develogment 1litérature. :; SR \

Educati@ﬂg;iEsychalggg‘and Parent Education

" Although thg preségi péfenéing ééﬁbses focus on impgrtant1 S
aspects Qf’chiljfféar;ﬁg‘aﬂd de'\gélapment3 théy'dm neglect scme ~ A
‘important edu;atiaﬁai a%ea§r%elé%ed'ta the réiati@nships among the
’schéal, parent, and Qﬁildi It  is here that I believe uﬁ?&rgraduate
veéirétiéﬁél psychology can offer aﬁ utrique contribution to the field.
f% Figure 1 identifleg the relatianghipf amang the three key
caﬂponants in thﬂ educatidénal process. It 15 important that the parént
have knowledge and skills perta;n;ng to each @f—t?ése relationships.
Thls model can be used térdevelop the b351g of a course focusing on

school \(teacher) - child, school (teacher) - parent, and parent - child
« child

]

relationships.

A

i
,,;
;“j .
school (teacher) | " parent
fig. 1 Rela tion;hip aﬁong three important components
' i 1n the educatign pPDGESS.*
§ /

A

) N s it



X Schaal (teacher) - child relatianships pertain tQ the impagt
) ff_‘ef thé school as an instituticn ard more gpecifigallyg the
. teacher in faciigtating the child's aChiEVémEﬁt ThE fcllowing
are, some impcrtant knawlédge and skills for a parEﬂt v} . e
\ : .
1. to _identify laws and regulaticns for prégchacls' T
_ ' daycare, prlvate elementary, and seccndary scha@ls. 5 .
—lh 2. -tg evaluate the strengths and" weaknesses of different
. kinds of sbhmols i.e. Méntessorig*cpen structure,
’fUEdamental_iv ' :j | ﬁgA
: 3. to identify how di%férent groupiﬁg‘and tfaéking .
procedures can influence th;'éxpectati@ﬁ and
achievement of SEH@&HES_' . |
7 b, %o iéentify %@w tgaﬁhér behavior and expectations
| influence student behavior and achieveméﬂt.
5. to analyze different teaching methods aeéofdingﬂto
I i | various learning and instructional theories and principles,

6. to identify programs ard regulations pertaining to services

. for the excepti@nal child,

School (teacher) - parent Pélatlcnghlpg involve difect parental
iﬁvalvement and cammunlcatlon with geppcl officialg . The following

=.

are some important kowledge and slsclli.;. for the parent:
s 1. to iﬁterpret educational reports and school records.
2, to'hold an effective pirgnt—téthEPrCOEfEPéDQE;
37 to make’ I‘eccmnerxjatiaﬂg to school offielals about
improving the learning program for a child.

¥

7}
. . [
O ‘ : . 7




’ parente,ee more effeetive teaehere ef their own ehildren end as better

iparente. The fellew1ng are some important eempeteneiee in this

N s

4. 'to participate in decision-making through advisory
’ ' beerd menberehipe. - . - D

C e . .
i B

S*E_te velunteer to work in the eleeereem. B -

=

B . i; S § .

The Fh_ed reletienehip, perentsehild direetly invblvee

"~

area: ‘ii o _ L
1. te'iéentify ehereeperietiee-ef a child's beﬁevier
at differept stages of development. |
2, to identlfy effective principlee or teehniquee'ﬁer o o
'gu1ding behavier
3.° to dESCPIDE jndiV1duel differences in children's

pereonality, leerﬁlng style, end social develepment

- - 4. to tutor a child et hemei .

5. to select eﬁpfepriete toys and games for. enheﬁeieg
"eognltive development and school eehlevement .
6. to previde iﬂfefmetlon to chlldren about drug eﬁd sex. edueat%en

7. to identify eenditlene effectlng child abuse.

The competencies related to.each of the above relationships
are net an exhaustive list. They are provided to indicate some of
the educational expertise that parents should ecqulre. It should also

be mentioned that there is eften an overlap among the reletieﬂshipg.

eﬂd parent—teeeher interactions at the same time. Therefere; there mey be

some disagreement’ es‘te the category whieh certain objectives were plaeeggf




fﬁ‘ ( J ' - t'_v . - . i’ . % .-
. . ) ; . L o ffﬁ ey ;
S Iastly, whereas the. cgmpétencies in the child—parent category_is similar . y
‘f in some respects to the gcntent in pfesent parent educaticn caurées,' »
ccmpetencies 1dentified in the rema;ning categaries da;ﬂqt ..
V_QVEPlap with the present caursé%k : L : ' sf ’ \%E[§>‘

Having been involved in univefsity—wide cuuriculum cmnnittees

I am aware of the territoriai‘éi putés that can occur between varieus\sckpols j
\ ,

= H

and departments regarding new courses, If no such paréﬂt educatlan

A[ '

course exists at a college, it may be easier tD Establiah the ceufse \
iiﬁ a School of Education or educatieﬁgl psychology department ?; \,
If a course presently exists, you should attempt to Emphasize the i ‘
.educatianal orientatlan-of the course tD your colleagues. Flnally, . i \\\
while I have suggested three components tc the course, itg @rientaticn
- ecan be modified to c@mp11mént any existing program.
In summary; an important dimensi@n Qf-becomihg'a more efféctive 7

parent involves k’bwledge céncefﬂiﬁg child @evélgpment and the educational ,
process. FEducational psychology can make an important b@nﬁriﬁution to

thié area of parent education. As a result, eéucati@nal péychalépy

education course for interested students throughbut the-college
2 ,
~ or university. "

—— ’ B : . ‘ B !S
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