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ABSTRACT

This paper presents a =tudy cf the organization of 60
junicr school classrooms in ‘Great Britain? The study was ccndugted to
examine changes occurring as a result cf the move towards
comprehensive secondary education ir Eritain and as a result of the
recommendations of the Plowden Conmmrittee fcr mcie individualized
instruction at the primary level. In order to survey fpdssible '
‘changes, classroom structure and teacher and student behaviors were
observed in 60 junior classrooms. Although these cbservations
inaigateé a chaﬁge tcwarﬁ more fléiibié ‘sgall g 1cup ;éating patterns,

faund. A tradlt;anal Sufrlculum vas Stlll emphas;zeé irp nszt
classrooms. In addition, the observaticns ¢f the teachers indicated a
high level of interaction with certain children, ratbker tkan with the
whole group, small groups, or with eack child in the clas=. Many of
the teacher-student interactions involved task supervisicr.
Within-group teaching and purpil-pupil ipteractions uere not
emphasized. Although the more traditicral schocls in the present
sample had the highest achievement levels, the papel 'emplasizes the
importance of considering a variety cf variables befecre interpreting
this result. The results of the study suggest the need fcr a greater
emphasis on the internal organizaticr c¢f the classrcoms at thé junicr
level. (BD)
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ceing FTAC, the azﬁera AntEF \nal Cate
system, (Flanders 1960). Nearly all of tiese sys
however tota2lly unsultaple for British primary cl:
whare there is cconsidzrpab: teacher mobllity so the
researchers here have bean forcaed to develop their
(Galton 1978).

The ORACLE proj.ct useseda Fupil Rzcord (Zoydell 19375
and a Teacher Fiec:or'd (Boydell 1974), both developed at -
leicester in earlier gtqawez_ For the Pupil Record cight
‘=ﬁrg§t” children wers selected at randomn froem a 3traf1f;§d
ability sample, (two bright, two dull, and four average
pupils with equal numbers of boys and girls in Eggh group)
Observers recorded a pupil's behavi at 25 second
intervals for 10 signals before switching onto the next
tarpgat. Teachers werc ohserved in a similar manner but
for double the number of signals. Six lots of oopscervations
were made on each pupil during each of the three terms in a
sciiocol year and some pupils arc observed over threc years.
thltanal information Was also collected about timetables

lass Qfganl sation and’ grouping arrangements during each-
v141t : '

J. Differences in organisation-and curric blum,ftrgcture N
1ﬁ the gampl, p:$mary schools S

The three areas of the country in whlch the data were
collected all hgve established systems of comprehensive
education at secondary lovel, They can therefore be expected
to have moved furthest towards the "Plowden” ideal. Table 1
shows the main organisational characterlaticg of Ehusf
classrooms. ' -
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rtterns a morc flexible pattern in the
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sation cf curriculum might be expected. This i
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Over 'half tha schools still have single subject teaching
and regular tests in mathematics while two-thirds of ths
teachers carry out rrequent spelling tests.  The empnasis
given to assessment of spelling is reflected in the time
given to different arcas of tho curriculum, This data was
obtained from the Teacher Record by w¥preéssing the total
number of observations taking place within a curricular
: area as the percentage of the total number of observations.

Table 5 shows that the pattern is scill largely traditional.
The greatest amount of time is given to writing, even
greater if general studies (History, Gaogrephy, Topics) are
included. Nearly half the time given to mathematics is
given to basic number work and together writing and
mathematics take up to half the allocated time. 3poken
English which might havz been erpected to show an increase
recelves littl: attention and berhaps surprisingly so does
reading in view of the difficulties currently experienced

at the secondary level. The over-all pattern is still,
however, fairly traditional and corresponds well with the
estimates obtained from ofther survey data.

4, Distribution of attention within the elassroom

=

» Table 4 shows the percentage of teacher and pupil contact
taking place and cxipressed as percentage of total observation
fime. The Teacher Record data shows what the teacher is
doing while the Pupil Record provides the view of the classroom
through am individual pupil's eye. It can be seen that there
15 a sharp discrepancy between the two viewpoints. For a
teacher the predominant form of contact is through talking to
individuals, accounting for over 553 of his time. There is
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1l pupils. Vargations across c
is shown in table 5. Inside th

st amount of attention. First there is the highly.
ated able child who initiates =z large number of

interactions with the teacher mostly connected with

marking work. Second .here is the ﬂsisyid;sruptivefpgpi;g

usually less able, also is the subject of frequent teacher
attention. In classrooms where noise is kept to a minimum
the latter type of pupil will receive an even greater
amount of a teacher's time. Doth types of pupils singled
out by Plowden, the timid and .the apathetic do particularly
badly in this situetIon. Yet their level of attention to
task work is high. The highest average for any class is
over 7lx, the lowest 43%. Some of these quiet pupils
achieve higher levels individually in spite of having
little contact with their teacher.

58 Quality orf task interactions

The Teacher Record enables an analysis of the
different types of teacher-pupil interaction so that their
quality may be measured. 45% of all obscrvations are
concerned with teachers making statements, mostly concerned

With task supervision. Questions a-count for only 125 of

the total. ©Open questions, those which would be expected

to promote enguiry, occupy a very small proportion of this
total which is mostly devoted o exchanging factual
information and supervising work. The analysis of teacher
statzments show a similar pattern. Statements which express
ideas account for 5,65 of the total. The largest proportion
of time is spent telling pupils what to do (25.1,4), providing
feedback (21.4%) and giving facts (15.4;)). Heke again the
Plowden report's encouragement towards .enquiry based .
teaching appears not to have been taken up to any large
extent in these classes.

6.  Pupil interaction within groups

"Another suggestion to come from Plowden was chat some
compensation for the lack of individual attention could be
obtained by the children working together in small groups
where there would be opportunities for "teaching as well as
learning”. Group teaching, as a deliberate strategy, appears
to be little used. Only 10 of all work observed was done in
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7. schievement of pupils in the primary school

- The most COﬂthVﬁ“flul research finding in Britain of
recent years has peen that-of Bennett (1976), who found that
in his sample traditionally organised classrooms were up to
nalf a year ahead in their lcvel of achievement compared to
pupils in informally organised onss. The studyv has been
heavily criticised elsewhere (Gray and sSatterley, 197G) on
the grounds of its ressarch design and the method of

M

'statiiti%al analysis. Using the observational data and the
-ﬁtb r 1nformut10n collected by the obLservers while in the

i

been replicated in a
055 a wider age range.
100ls ztill do bé%t in the
.”Z,g; 5gmplﬁ lC is 2u thz expense of "mixed" rather than
the informal ones and the largest factor accounting for
these differences is the cxpericnce of the teachers. Tt
needs to be pointed out that these results refer only to

Y
Bennett's. study has
;awpli of gChDQl

the basic skills and, unlike carlier studies wnich actually

singled out excepticnal examplss for comparison, both
Bennett and the ORACLE samples are naturali@tic onss,
The observation data nhow that there are very few
differences in behaviour between teachers with diflerent

~lorms of classroom organisation. No category on the

Teacher Record discriminates between the different -
organisational strategies. Other factors beside

attainment must also be considered. 1In a sub=-sample

of pupils who transferred at nine from first school to ;

a middle school it has been- shown that the anxiety levels

of pupils in the "traditional'" schools increascd considerably
tixX months. before transfer. ’
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non-cxistent in junior school classrooms in Britain. _
Although-most of ®he data reported here refer to Junior
classes that obtained in earlier small-scale studi :s of
infants suggests similar patterns (Garneér 1972;
:snick 1972). Researchers secemed to have failed to
ovide- the teacher with any alternative means of
rganising groups effectively other than by attainment
r
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friendship choice. Those rcsponsiple for training
*achers seem to spend little time in teaching their
students how to evaluate the quality of the pupil-pupil
interactions taking place or even how to increase the
number above the dismally low propbrtian at present
occurring. It is too early to write off the new
approaches to primary teaching in Britain. It is not
that they have failed but rather that they have never
yet been- tried,
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- would appear to be a greater involvement in group activity
a5 Plowden originally suggested. Group activity is almost
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(5) Researchers using syctematic obsc
important distinction bhetween tez t Iy
/tecaching tactics, Strategies are of three kinds,
organisational, covering grouping and seating
arrangements, curricula, dealing with timetables and
the selectlon of content within a subject and teaching
to do with_the general method:of presentation, :

: i or. endquiry). Tactics are to do With tho minute
e T behaviours . by which ?tfatééliﬁ are implemented
(4) The latest Department of Education and Science statistics
. state that 414 of primary elasses are either this sizce or
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Malb organisational Lharacﬁerlgﬁlcq of 58 classrooms

in ORACLE study T;malLegt size 20; 1argeat 38 )

- Pupils seated in gréups

Classes vertically grouped
(more than oné year group)

Team teaching
Pupils seated by ability
Pupils quiet while working

FPupils free to move without
‘pPermission

Pupils get regular homework

Table 2

e

YES

\D‘"

NO

Organisaticn and structure of the curriculum

o

¥

- Siﬁgle;subject teaching

Regular mathematics tests
Regular spellihg tests
&
\ -

YES
34

41

NO
24
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Table 3

~ Percentage of total observation related to each
¢ subject area L

, ; Numiber worik R : __— bléQ?
Other maﬁhé;gzgc3* i i S . 14.8
; Eeadiﬁg: : : ' ' - : ‘ 6.8
Hriting ; 22.6
Spoken nnzlish : E 2.8
Art/craft ' | 8.8
~ General Studies 5 ' 16,0
éther (Television, Stories %tc)_ '_ -7 13;5 : :

Tablas 4

Percentage distribution of teachers' and pupil's time

Teacher laPupii
© Individual attention 55,8 2.2
- ' 1.5
11.8

~
.
b

Group atténtién'

-
a7
=

Class attention

N

84,5

V]
oy}

Not' interacting
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=
Table 5
Dlstribut;pn of teacher-pupil interaction
. (class averages, hlghést = 44ﬁ, lowest ©%)
. Eercentaggl t Below 104 | 10-19 = 20-29 208+ |
No. classes 4 9 -3 116
© i} S , ! i .
! Table 6
Variatian in teachers questioning (as pgrcentagé
~of total questions)
Questions of fact. . o 28.9
Closed questions o 18.2
’ Open questions : 5.0
Questions supervising tasks , 32.2
Questions dealing with routine 7 14.9
p .
i
15
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